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ABSTRACT
This o.his investigation was undertaken to determine if

economically deprived students' behavior, attendance and achievement
would improve as a result of teacher-pdrent dialogue and contact
through Family Involvement-Communication System (FICS) training. The
procedures developed as FICS training were based upon the following
assumptions: (1) low-income parents can be trained to train
middle-class teachers in communicating effetively with parents end
children living in low-income neighbnrhoo10; and (2) more open
communication and involvement between school and Jioae would enhance
the educational growth of youngsters. Tee results of this
investigation'indicate that increased communication and involvement
between low - income .families and teachers ,significantly increase
children's average daily. attendance and achievement. FICS training
may be effective in opening lines of communication and involving
low-income parents and teacheis in productive dialogue and action,
thereby enhanciag,the educational-growth of youngsters. (Author)
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- An ,Analysis of a Family Irivolvemegt-
.Communication System in a Title I

Elementary Schooll

by

Judith f4 Shelton, Russell Dobson
Oklahoma Slate; University

;.

. Current research studies indicate that a sizable pervntage of teachers

possess: the "attitudinally disadvantaged teacher syndrothe.". That large numbers

of teachers hold negative attitudes abOut teachin economically deprived child-
%

yen and concomitantly experiencedepressive feel ngs when teaching in low-income

neighborhood schools is'not surprising to social researchers..
.

White 9) stal s that when a, teacher is presented with 35 to 40 children

who have different speech models at home, who have minimal reinforcement for

school achievement, and who frequently come to school,hungrw and In need of

medical and dental care, he becomes overwhelmed by the tremendous deficits

z
and the small numg6r of instruments and classroom materials to use for educa-

,

. tional improvement.

Selakoilch (1970) discusses the distinct characteristics: of social classes

that have a tendency to create a "cultural shock.for themiddle-class-oriented
\

teacher who possesses anultural and social system different fro ti.t.of the

economically deprived parent and child. Cheyney.(l967).states th t conflicts

thtt occur between teaCherssof economically deprived children and their parents

1
The researchreported herein 4as performed at Oklahoma -State Mniversity.pursuant

/ to grant No. OEC-6-72-07377(509) yith the Office of.Education U.S. Depart-
.

mentof Health, Education, and Welfdre.
Contractors uneer.taking such projects under government sponsorship are

a. encoursged to express, freely their professionaljudgment in the conduct of
the. project. Points of view or opinions stated do not', therefort,,necessarily.

.,represent Official_Office of Education position or policy.
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genera'lly have their rootsin the cultural set each one l ings in his personal

background to the classroom.
'4

,

Student's .attitudes, about the sigdfficanCe of 'formal 'education are closely
//

related to their social Blass. 'Ed.ucation dos'not have the same meaning for

many economically' deprived Americans as it, has for Many middle class Americans.

'

According to Riesman (1967) there is praotisally no intoieit in knowledge for
.

,

,,

its.own sake;..quite tile contrary, a pragmatic anti - intellectualism prevails;e
...' - . , 0 ' ." *

Thereforem.educatidn oftentnot seen as an opportupity for the development
0

. .0 . . . .

o

of self-expression, stlfztealizatio and grpwth. '4.

.. 0

'.. Active participation in 'School experiefices of their children has been_
.

;

shown to be related to parent-attitudes and behavior. Cloward and Jones (1.963)'
--..

found the involvement of :parents int'school affairs to be positiyely'cortelated . .

,..

,

.,..... .r .

,
to their evaluations'ef the importance of education and their attitudes toward

e.

.

the school as an institution. Rankin (190.7) investigated the relationship
:

between parent behavior and achievement of inner-city elemeRtary school child-

ren and found substantial diffbrences between the'dttitndesand behavior of

.

.'mothers of high-achieving and low-achieving children. The mothers of high-
t

t

achieving cVldren were better able to discuss school matters and to'initiate:

. .conierences witb'schopl:pfficials.
6

Parental involvement in the school not only Is associated with student

.

attitudes and behaviors, but also seems to influence teacher stOtu4eS toward

students. Rosenthal and Jacobson (1968) state that students who ptofite0d froM .

positive changes in teachers expectations of their ability had parents who were
.4 . .

tnvolved' in their.Childs school development and had contact .with the. teachers.

Thus
Pi
it appears that an affective area which shows potential for enhancing

k
o,- 0.

P .

the performance of ecOnomicall9 deprived childrenls.the improved.self.-conceW

.

resulting from active parent particiPation..in theschool experience of.theit
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*..
A review of the research by Lopat,e,'Tlaxman, Bynum and Gordon (1970)

.
.

.
.

.

stresges that parent involvement can ini'egrate the ch.ild's schoto%..and home life
,/ . ..

and provide him with a model of .participation and control in major area of
- .

3

d his life.

I m,

The Problem

Man, of the educationally related se'rvice1 of Title Ielementary school's

are essenkially,student,centered and tend to focus on one child in the family.

There is a tendency to overlook the dynamics of 'family life and to overlook the

elationships between parent5children, and eacher as a funceianal°,social-
.

a
emotional unit. In,other words, mist educatio al progra s are planned and

administered in terms of what professionals thi k is best r the student rather
.

. /

than taking into consideration the needs and goa s of paren s and teachers.

One of the most critical factors influencin theieduca ion of economically',
.

deprived according to Del Popolo.(1965), is the p rsonalify of .the

teacher apd hip attitude and understanding of children. Ordinarily, attitudes

emerge from first-hand-experiences, but since each individual cannot know every."

otfier/Individual aDd beCause situations arise in which teachers and parents are

called upon to react to people whom they do not know, a common practice Is to

doptethe pfee of the sdominant middle-clast society towarconomically

fepfived groups.
( .

.4:
.0 .

In any event, this illy stigatioh was based upon the premise that behavior

rooted in attitudes and bel efs will change as a
%
consequence of involVement and

V 1. ... .. .

.
.

,..

more.communication between Parenos and teachers, thus, resulting in more satisfyitage
I.,

.,:and.productive*school ePeriencea.for students. 'This.reseafch
...

was undertaken to
:,

. (-
. answer the- f6llowing questiod: Will economicallydeprived student's behavior-

,

. . .I u ea. '- . : i :, q
N. ''

improve, atendance.rise, and grade point average 'improve as a .result of..teacher
1. .

.4;
. . .
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. and parent dialogue and contact through Family Involvement-Communication System.
4

a

(FICS) training?

1.

.
The following null hypotheses were generated from the .preceding ques4ont

. .

1. There is no difference between-the attendance of students taught by.

FfCS trained teachers ag students taught by teachers functioning

without FICS trainingll

2. There is no differerice in thesinCidence of referred behavioral

problems of pupilletaught trained teachers and of pupils

taught by teachers functio g with FICS training.

3. There is no difference in thy achievement, is measured by each

pupil's grade point average, of pupils taught by FICS trained
,

teachers and of pupils taught by teachers functioning without

FICS training.
1.

Methodology

\.
The procedure for this.study was based upon the assumpti6n that-low-income

pa ents can be trained to train teachers in familyinvelvement and communication

sk lls. Hopefully, this approach will facilitate open lines of communication

411,

be ween school and home, and ultimately.enhance bfteeducationil growth of'

youngsters.

. ...% -2,
.

Subjects -,..9 ..

-Five teachers from one TftLe I' elementary school in Stillwater, Oklahoma,
. ..

.
%3 -

were randomly selected frbm a group of volUnteers.to*participa.te in FICS train-
. 1 ,

...

-
.

.

.

.

--',ing. Sib randomly assigned pupils from each of these five teacher's classrooms
.

. './

' (30 pupils),comprised the experimental group.. Six randomly assigned pupils

(30 pupils) Lrom each offive other randomly selected teachers comprised the

control group. The con00.1 group pupils had teachers who did not participate
. , .

.
, . , 'WI

i' _.

.

\\ .14.4°'
, .

P

e.
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in FICS training.

'Procedure
-

FICS training consisted of-two,workshops, n- Oing case study activities,
. .

. .

, and a series of home visitations. The first workshop was.cesignc.! to train five.

low-income moth'ers, each selected by an experimental'group ten, lier, as Communi-'
..

40'#
cation Specialists. The format for the five-day wo kshop was:

Monday -- Topic: Philosophy and of tilkriater Public Schools

j Tuesday - Topic:' Human growth and di-,clopmen

Wednesday --Topicl Effe'et..ive child=rearing,tec niques
-

Thursday - Topic: Inte71T2echniques

Friday - Topic: Attempts at integration

. During the course of a five month period, Sept ber, 1972 thioughJa'nuary,
$ .

1973, each of the five Communication Specialist-Teac er teams made. two visits

tp the homes of six students in the experimental group. Each Cbmmunication
.

Specialist made an additional thr, visits to theflo es of six students.
.

',Therefore, each of the homes of the, experimental group children wcre'vikited

give times.

Each Communication-Specialist-Teacher tram sele ted, ope of the students

,

in the experimental groupand prepared a written case study using Demming

Case-Study otitline___.\ .(1962). The Case Studies were.c ducteefor the purpose of
1. ,/

4 '4

bringing ,about A better adjustment of the child-and for increasing dIalogde
--: 77, 4 . , ,./..:

between team members. .4 j'
,

. . .. 'N
A second workshop was held .to implemeht ftNrthe dialogue betwedn"the
l N

....-'. .

P

CoMMunication,Specialists-and the experimental .grou teachers.. The agenda of

- this second, workshop consisted of a discussion of t e case study activities
,-.

Fngaged in by-each Communication Specialist-Teicher eam.
,_

...

. \ . 4
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Results

\v

The t tes, for aidifference between two independent means, Bruning and

Kintz (1968), was used to test the three null hypotheses. Table 1 pi'eseats

the' iesults,oVhe t test for hypothesis1: there is ho difference between

the attendance of students taught by FIC1rained teachers and students taugh

by teachers- functioning without FICS ,training. Hypothesis'1461s rejected at the

Insert Table 1 about here

.05 level of signifiCance. The average daily attendance of pupils taught

by FICS trained teachers was significantly higher than the average dally atten-

dance of the control group pupils.

Table 2 prdseuts the results of the t east f pothess 2: There is

no difference in the' incidenc9 of referted behavioral problems of pupils

.

taught by FICS trained teachers and of pupils taUght.by teacheis functioning

without FICS training.' Hypothesis 2 was not rejected. Teacher referral for
II

j'nsert Table 2 about here,

,st

R

'pupil behavior problems was not significantly different ,for FIBS and
,-j

control group students.

Table 3 presents the reii.44cLif the t test for hypothesis 3: there is no

difference in the achievement, as r:4Zabured by etch pupil's grade Point aerage

of pupils taught by ',Ns trained teachers and of pupils aught by teachers e.
N..)

Iunctionin with FICgitraining, Hypothesis 3 was rejected,at.the-.01 level of.

mwow

0

"

4-

Insert Table .3 'about`here

--
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TABLE 1

Mean Mange, Standard Deviations% and'.

t Ratios of Pre,and Post Average Daily Atterdance

for Fr9Std Control Group Stut!ts

Group Mean Change S.D. t Ratio
. . .

.4* )

FICS 1.00 2.4202.
\ °

Contra. -.30 a.1995

.

o

2.1605 <.05

I

0

,

V
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TABLE '2

Means, Standard Deviations and't Ratios

of Incidence of Referred Behaviofal

Problems of FICS:and Control /

Group Students

Group Mean S.D. t Ratio

47... ..
.

1

,

,--4
FIGS :24 ,.5110 1.55712

Ai
,4

Control .57 7.0063

r.

4.

- .

1

. 0



TABLE 3

Mean change, Standard Dev ations and

t Ratios of Pre and Post Grade

Point Averages. of, FIC and

Control Group Stude t5
, I V 1

Gipup Mean Change. S.b.
!

FICS .23
.1. -

ContrOl 01 .1625 .

t Ratio

3.614-- (51

410

ti
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significance. The grade point averages of pupils of FICS trained tedeherls were

significantly higher than the grade point averages of pupils in the control

group. .s

Conabsions
r..

Within the limitations of this study,; ie appears the two home contacts

by the ,Communication-Specialist-Teacher teams and the three additlt:&31 home.

v sits by the Communication Spetial4ts provided impetus to the visited arents

to ncourage more regular school attendance.in their children. Perhaps the

hoMe visits implied a real interest in or concern for their children and,

theref re, created in the arents a more ppsitiva attitude toward school.

The home visits may have also created an interest in school on the pcart of

the child.

If tea hers have contact with patents (through visiting in student's hores)

they may gairNreater insight anaJappr6ciation of the total .child. This\ deeper

understanding of the child is then reflected in the' child's grade point aver-

age. Perhaps the teachers, through home visitationg, learned of'd41dretOs

needs and interests and could use their new knowledge in relating currictlum

to each individual child. Possibly, by. the teaher visiting in his shome that

child feld a`apecial concern and interest shown in- him; aikd kherefore, t> ied

arder at school-tb fui1ill the thaCher.'s expectations. In oth4T words, 'since

you care for me, I will show you through good school work,, \the care fo you.,

Summany
..!

i

! ,

This investigation was undert Icento determine if economical,ly deprived
'I 1,\

student's behavior, attendance and achievement would improve as a 1 of
. .

teacher-parent dialogue and contac through ramily Involtement-00tmu c tion

System '(FICS) training. The proce ures developed asLFICS traininiw,e e based

3
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upon the following assumptions: (1) low-incom.: parents can be trained to train'

middle-class teachers in communicating effectively with parents and children

(families), living in low-income neighborhoods; and (2) more open bommunication

and involvement between school and home-would enhance he educatf.pnal growth

of youngsters.
0

,Fiye low-income mothers 1;7ere trainedro serve as CommunicAtion Specialists.

-
The five Communication-Specialist-qeachef f-ams Aade tOo visits to the homes of

.4

six students ,(30 youngsters comprised the xperimental group). Each Communica-

/
tion Specia ]{st made an addcrionl three' visits to the homes of the youngsters.

Each Communication-Specialist-Teather -team also engaged -in on-going case study
)

A

activities.

Tice results of this investigation indicate; that ncreased communication

and involvement between low-income families and teachers significantly increase
4

children's average daily attendance and achievement, as measured by)grade
v

poi averages. FICS training may haNie-been effeCtive in opening lines -of

communication and involving low-income parents and teachers in productive dialogue

and action, and thereby, enhanced the educational growth of youngsters.

0

?"-
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'Bruning, J. L., & Kintz, B. L.

Stot.t Foresman, 1968.
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