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thereby enhancing the educational-growth of youngsters. (Author)
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\ - An Analyéis of a Family Involvement - v . )
: Communlcatlon System in a Title I L *
o ' Elementary School1 ’

Judith E. Shelton, Russell L Dobson
Oklahoma SLate‘Univer51ty
. ) v
Current research studies indicate that‘a sizable percentage-of teachers
péssess-the ?attitudinally dieadvantaged teacher!syndrome."' That large numbers
of teachers hold negative attitudes about teachi;f‘economically depribed child-

- ren and concomitantly experience' depressive feelfngs when teaching in low-income
" neighborhood schools is'not surprising to.social researchers. .

T e
’

) A , : 4 ’
White 9) sta%es that when a teacher is presented with 35 to 40 children

. Qho have-différent speech models at home, who have minimal reinforcement for
- R -’ ,
school achlevement, and who frequently come to school hungry and in need of

Y

.medical and dental care, he becomes overwhelmed by the tremendous deficits

A and the small nunffer of 1nstruments and classroom materials to use for educa-
' ' R E

. tional improvement.

Selako7ich (1970) discussea the distinct characteristics of social clasees

that have a tendency to create a "cultural shock® for the'middle-class-oriented
‘ teacher who possesses avcultural and sogﬁal systen different fro thﬁt.of_the
v economically'deprived parent and child. - Cheyney-(19672~states that coanicts‘

' that occur between teachersof .economically deprived children and their parénts
o ) ‘ . ' . 3

1The research‘reported herein was oerformed at Oklahoma «State’ University pursuant
* to grant No. OEC-56-72-0737- (509) with the Office of . Education U.S. Depart-
ment of Health, Educatlon, and Welfare,
Contractors undertwklng such projects under government sponsorship are
o encourgged to express, freely thelr professional-‘ judgment in the conduct of
the project. Points of view or opinions stated do not, therefore neCessarily‘

1 .. _represent official 0fflce of Education pos‘tion or poliqy.
< “ .

ERIC . -7




- Therefore education- oftenlg; not seen as an opportunity for the development

of self-expression, self;rea%izatioﬁ and growth., .© v . e
. A o '

:'mothers of - h1gh-achiev1ng and low-achieving children. The mothers of high-.

\ . N [ad ' . '.l -_ R
Shelton' B . o . . ‘ b , . ¢ .2
. L ' v v o AR

" . . . » ' -
M - . 1] .
.« L. . . . -

generally have their roots in the cultural set each'one b%ings in hiS'pcrsonal
. [ ’ e, . .'

-
Y

-

background to the‘classroom; e o , ' o

1]

|
Student s attitudes about the 31gn1f1cance of +formal education are closely
. / /

related to their social tlass. Eaucation does ‘not have the same meaning for

. - . > .

* many econamically' deprived Americans as it, has for mnny middle class Americans.

. ) . . ~ . . ) . ) .
According to Riesman (1962) there is practiqally~no interest in knowledge for -

' N
_its own sake;, qui;e the contrary, a pragmatic anti- 1ntell°ctua11sm prevails. -

" Active participatfon'in School experiences of’their children has beep, A ‘

shoWn to be related to parent-attitudes'and behavior. Cloward and Jones (1963)'

found the 1nvolvement of parents fh school\affa!rs te be pos1t1vely correlated .
, AN : -

to their evaluations of the importance of, education and their attitudes toward

the school as an inst1tut10n. Rankin (1967) investigated the relationship o
. - .. . 8 ) ' @ (.| .

]
e .

between parent behavior and achievement of inmer-city elemertary school child- .

’ o . 'Y _— . .
ren and found substantial differences between the ‘dttitudes -and behavior of \
R . . ° ‘e : .

. e v
achieving children were better able to discuss school matters and to initiate

? . .
- . . ' ~ L)

‘:conferences with schogl - officials. S T L S

’

> “ - . o [ . -
Parental involvement in the school not only .is assoc;.ated with st:udent

. )
7

attitudes and behaviors, but- also seems to influence teacher attdtudes toward ’ P
. _ , . S .. R '
students. Rosenthal and Jacobson (1968) state'that students who ptofitZd from .

positive changes in teachers expectations of their ability had‘parents who were Co-

- . )
L "'

= Involved in’ their childs school deVelopment and had contact with the. tedchers.

' Ne
Thus, it appears ‘that an affective area which shows potential ﬁor ePhancing
\ ' ‘

performance of economically deprived children is the improved se1f-c0ncep;/
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Tesulting from active parent participation in the school experience of their L
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youngsgers., A review of the research by Lopate "Ylaxman, Bynum and Gordon (1970)
A '

: S T > .
stresges that parent involvement ean 1ntegratc the child‘s schqoi-and‘home 1ife
P . . ) - i N ] ) - " .,
and provide him with a model of participation and control in/é/major area of
¢ his life. : ar . . . - . L .

- .
- [

. . ' » - v M * ’ -
s . . . » Thie Problem . oy L
&y . - . / »

* Many of the educationally retated service of Title I+elémentary schools

N .
 are essentially student, centered and tend tof ocus on one child in -the family.
_ There‘is a tendency to'overlook the dynamics'of-family life and to overlook the

eacher as a functionaIJSocfal-

relationships between parents§, children, and
. 7 X
emot10na1 unit, 1In other words, most educatio al progra s are planned and

.

One of the most critical factors influencin theceduca ion of econom1cally /

: deprived child::}; according to Del Popolo . (1965), is the p rsonalify of\the

teacher and his att1tude and understanding of children. Ordinarily; attitudes

RN
L

-'emerge fr0m first- hand experiences, but since each individual cannot know every

other/&ndiv1dual and becaUse situations arise in which teachers and parents are

. - -
AY . h

called upon to react to pepple ywhom they do not know, a ¢ommon practice is to*

" adoptrthe feelings of the dOminant middle-class society toward economically
.deprived groups. : [ j Lo o : . .;l
CI ‘ X »

" In any event, this invdstigatioh was based upon the premise that behavior

- ’ ’

~rooted in attitudes and beﬁ efs will change as a consequence of involvement and
» . , .

«commmisation between parenbs and teachers, thus, resulting in more satisfyingil

Ed 1

. * h L
‘_gand p:pductive school elperiences for atudents. This research was’ undertaken to .

. answer the following questioﬂ- Will economically deprived student s behavior-

'\.. ‘4 .- . ./
: improve, attendance rise, and grade point average improve as a result of.teacher

* . . - > . . .
L o : S, = X . L

. ‘ . .
. . . . . . . . d
ey ~ ! . . - \ Lo Pl . - . N . ‘. - .
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and parent dialogue and contact through Family InVOIVEment-Communication.Systeh-
r . P , ‘ ' " s o

(FlCS) training? - i(:

-uhypothcsese '

The foliow1ng null hypotheses were generated from the praceding quest;on

1. There is no difference between the attendance of students tavght by
L. * ‘
FICS trained teachers ait students taught by teachers functioning

-

without FICS training. e ‘ : ' ' “

o ' '_ ' - L

‘2. There is no d1f£erence in thecinc1dence of referred behavioral g ’
' .

problems of pupils'taught by, FICS tralned teachers ‘and of pupils‘

AN

taught by teachers function;ig with FICS tfaining. - .
o : o
’ 3. .T iere is no difference in the achievement dg measured by each’

pupil's grade point average, of pupils taught by FICS trained

e . .

teachers and of pupils taught by teachers functioning without
. .. ] . .‘ . ’ ,'. "

FICS training. . e Y

. - b :

o . .

\\ - o . o Methodology \}'t

> “The procedure for this’ study wds based upon the assumption that'low-income

.

parents can be trained to train teachers in family involvement and communication

sk lls.' Hopefully, this approach will facilitate open'lines of communication
‘between school and home, and'ultimately-enhance‘bhe*educationdl‘growth of" '

| youngsters. ’ S ' ’

-oSubiett's \J - ‘ | | . Co- . . N . ;.‘.. 3.‘
. - : o :

-, ~Five teachers from one Tft'e'I“elementary schoo1~in Stillwater, Oklahoma,

1

" were randdmly selected from & group of volunteers to ‘participate in FICS train-

- ing. Si;rrandomly assigned pupils from each of these five teacher's classrooms
-~ , J . "
(30 pupils) comprised the experimental grOup. 8ix randomly assigned pupils

-

- (30 pupils) firom each of five other randomly selected teachers comprised the

control group, The contrpl group pupils had teachers who did not participate

wll Toxt Provided by ERIC
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’in FICS trainirg.
/ .

‘Procedure  \' . S . S
: . ., » _
' FICS training consisted of-two»workshopS, on-

» .

, and a series of home visitatlons. ‘The first WorkshP

. Q
'\ < - ! >y

low-income mothers, each selected by an experlmentaﬂ
e
cation Speciallsts. The format for the five-day wo#

o Monday - Topic: Philosop y and purposes of ?
; . Tuesday - Topic:' Human growth and de~.clopment
. Wednesday -~ Topic: Effectlve cn11d rearing.tec‘
e | »
® . .
_Thursday - Topic: Interniez’;echniques .
¢ Friday - Topic: ‘Athmpts at integration

,  During the
: '

1973, each of the five Communicatlon SpEclallst -Teac

‘- to the homes of slx qtudents in the experimental'gro

¥

Specialist made an addrtlonal thr/; visits to the Bo

Therefore, each of the homes of the, exper1menta1 gro

ﬂive times.

Each Communication-Specialist-Teacher team sele

in the experimental group-and prepared a written cas
A ~ " . ’ ’

bringing about a better adjustment of the child and

. o f 4

o
between team members.

L
- A
-

.6ing case study activitigs

p was <cesigne! to train five

.
\

~

as Communi -
.

group te1(n01
kshop was :

til water Public Schools

4

[N

niques

-

- .

course of a five month period Sept%mber, 1972 thtough-January,

k]
her teams made. tvo visits
Each Communication
L . v ’

L]
mes of six students, .

up.

up childrén were "vikited
! ; R
S e N

cted ope of the students

e study using’Demming‘s

Case;étndy odtlinej(1962). The CaselStudies were.corducted‘for the purpose of
i ) .. .

for increasing dialogde ’

. “ P

.. '\

A second workshop was held to implement fdrthe4

Communication,Specialists and the experimental grou;

; this second-workshop consisted of a discussion of th

o~ ’
7

dialogue betueen the

&
teachers. The agenda of
- * ’ [

é case study activities

9ngaged in by each Communication Specialist Teacher 1bam. :

ERIC - . -
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Results

T;> t t;sf for aldifferenge between two independent means, Bruning and )

Kintz (1968) was used to test the three null hypotheses. Table 1 preserts

‘thd results.ogstne t test for hy othesis l' there is ho difference between
the attendance of students'taught by.FIeiztralned teachérs and students taugh(l

t

by teachers’functioning”without FICS ;raining. Hypothesis' l<sas rejected zt the

Insert Table 1 about here
1 : ‘ : -

- - o — ——— s v S S S e e —— - o —— -—— - -

.05 level of significance. The average daily attendance of pupils taught

by FICS-tréined‘teéchers was significantly higher than the average dajly atten-

.
—

dance of the control group pupils. T b :

Table 2 présents the results of the t é%st fen_aféothesﬁs 2: There is

-

no difference in the‘incidencg of referted behavioral problems of pupils
taught by FICS trained teachers and of pUpils taught 'by teachers functioning
. 1 ‘ . :

without FICS training.’ Hy%othesis 2 was not rejected. Teacher referral for
. X . * ) ‘

.
adem - — - -

. ‘. o “ - . ' . : ‘
sInsert Teple 2. about here

——— "

Y ) LY v L]

‘pupil behavior problems was not significadrly different for FITS and .

a 3

control group studénts. ‘ . ) B R
Table 3 presents the res"t&i\kf the t test for hypothesis 3: there is no

difference in the achievement, as n\\ﬁured by j7ch pupil’s grade point a¢%rage

LS

‘ cf pupils taught by FICS trained teachers and of pupils t%ught by teachers .~

-

functioning with FICS training. Hypothesis 3 was re}ected -at the -.01 level of

o P . [ L

Insert Table -3 hbout'here : ‘!
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TABLE 3 \
Mean change, Standard Deviations and
"+t Ratios of Pre and Posit Grade
Point Averages~oﬁ FICBE and
1 Control Group Qtude ts - PE s
. , E e i « .
’ - . 1
Group . Mean Change. S.D. . t Ratia P
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| . | C 8

, ! N '

' ) S —— — -
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Control -.01 ' .1625 ‘
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- . 4 . &
significance. The grade point averages of pupils of FICS trained teachers were

significantly higher than the grade_point averages of pupfis in the.control

‘ 1

‘group.

Concﬁhsions o ‘ e

Within the limitatjons of this:study,Pif appears the two home dontacts

by the Communication-Specialist-Teacher teams and the three addit#tnal home

visits by the Communication Specialists provided impetus to the visitéd parents
' to ‘encourage morc_régular school attendance.in their children. Perhaps the

visits implied a real interest in or concern for their children and,

’

home

therefgre, created in the parents a more ppsitive attitude toward school.

 the childy

If teathers have contact with parents (through visiting in student\s homes) -

they may gain;greater insight anaiappréciation of the totél.child. Thi% deeper
understanding of the child is then reflected in thQ chlld's‘érade point hver— ;
’sge. Perhaps the teachers, through home visitationg, learned of ~ childreh'
needs and interests ond could use tneir new knowledge in relating curricflum
to each individual child. Possibz§, by, the tea»her risiting'in\his;home, thes
' child.feld e‘sPEcial concern and intexest shown in:hiﬁ{iehd iherefore, tried ’

harder at school- to f 1?111 the tPacher s expectations. In other werds, 'since
A

’ﬂycgrcare for me, I will show you through good schoolk worke } at & care fofr you.,

‘\‘ ‘ . . [ : : . Y ) "\‘

_h * ' i ’ .\\‘ h .

_\ Summagy - o o
\ . ' \ ' .
\. This investigation was undert ken to determine if economically deprived
student’'s behavior, attendance and achievement would improve as egult of

teacher-parent didlogue and contact through lamily Involtemént¢Commu icJtion
I IS . '
System (rTCS) training The procedures developed as FICS training‘ue e based
2 T _ Vo v -
EKC L S
= , | | . _ E" \




a8 Shelton .
’ o, * I 2 ‘\
upon the following assumptions: ﬁl) 10ﬁ:incomg parents can be trained to train

P -

“middle-class teachers in communicating effectively'with parents and children
o > . : : , -

-
-

(familiesj, 1iving‘in low-inpomé/héighborhoods; and_(Z)'ﬁgne open ®ommunication

B - ] :. - T T —en

-‘pnd_involvement between”school’ang-hpme'wbuld enhance the educatipnal growth '

«
¢

,of youngsters.
) o : 4 : ‘n .
o, - a . . . ) ” C . - .
Five low-income mothers were .trajned to serve as Communication Specialists.
. : > : ) . . : ;
The five Cgmmunicatiqn-Speciglis§4Tgachef_E‘qmsﬂ&ade two visits to the homes of
six students (30 youngsters comprised thq{ xperimental group). Each Cbmmﬁnicaf
tion Specia%iét made dn additional th;e#“visits to the homes 6f the youngsters. -
Each Communication—Specialist—Téather ;éam'also engaged'in’on—gding éasé study
. 3 . L4 .
/. , : » .
~ acfivities. ~ ™ ‘ " .
. - ? b * . T .
The results of this investigation indicate, that/increased communication

and involvement between low-income families and teachers significiptly increase

children's average daily attenddnce and achievement, as measured by\grade
v ' .- _ . . )
point-averages. FICS training may have-been etffective in opening lines of

. . ]
-

~~_ communication and inveolving low-income parents and teachers in produCtive dialogue

v ‘T—\ L. . ] .
" and ‘action, and thereby, enhanced the educational growth of youngsters. L
' - _/‘P ot . e e o
B4 » - » ) = ' 4 .
' ) ” *
:‘"‘a k] l »
K4 g L] »
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. v .. » ~wie, }? -?'5
T, B i
* —,j . . -
N L X4
. /%
¢ = .. . [P ©
- K — N g - .
/\ ! : ;
A
b ]
. . )
. [ 4
N , ’
N ™ . N
0 ' \
- i / . \ & ; .
. »-




References

)
oA o .

‘Bruning, J. L., & Kintz, B, L.,»ggmputationhl handbook of statistics.. Chicago:

(Y

,/saéut Foresman, 1958. -

.Cheyney, A. B., Teaching‘culturaliy°disadvantaged in the elcmentary school.

Columbus: Charles E. Merrill, 1967. ' S

<

Cloward, R A., & Jones, J.-A., Educational attltudes and patticipation. ‘In

A. H. Passow (Ed.) Education in depressed areas. New York? Bureau of
l

- Publications, Teachers College, Colupbia University, 1963.

. Del Popolo, J. A, Teacher personality;' A concern of teacher educﬁtion, .

‘-;«Peabody journa@ of education, 1965, 43, 50. .

"Demming, J. A., Case—study outline, in L. D. Crow & A. Crow (Eds. ), eading in
. & -
guidance. New York: David McKay,,l962.' ' ‘
lLopate, C ., Flaxman, E., Bymum, E., & Gordon, E., Decentralization ‘and community

[ . ) .
~ participation in public education, in E. W. .Gordon (Ed.), Rev.ew of Educa-

L]

tional Research, 1970, 40, 140. .

Rankin, P. T., Jr., The relationship between parent behavior and achievement-of

inner ‘city elementary school children. Paper presented at the annual meet-

. _ ing of the American Educational Resg&rch Association, New York City,

Nt f,

‘February, 1967.

-

Riessman, F., The culturally deprived child New York: Harper Brothers, 1962.

Rosenthal R., & Jacobson, L., Pygmalion in the cldssroom, New York: holt,

" Rinehart and Winston, 1968. o .

Selakovich, D., SodiaI studieé.for_disadvantaged, New York: Hoif, Rinehart and

Winston, 1970 ' . | ’

White, Ww. F.,!ﬁffective dimensions of teachers of disadvantaged children in

i six majority negro school diséricts. Unpublished manuscriﬁET‘Uniyersity

\

[:R\!: of Georgia, 1969. o

ull Text Provided by ERIC - . ‘. L 2

hd .




