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ABSTRACT

In an effort to develop recommendailons regarding prograns
tailored for the needs of elementary achool females, data was
collected and analyzed regarding goals and azpirations as expressed

by girls at this academic leval, A questionnaire was designed to

4

tap tha,vocational'aspirations'&sd expected lifestyle of the girls
selected to participata in the stuay, |

The sample questioned revegied that the young girls mads thelr
vocatinnal,choices from a na ;éw range of occupations and ones that
are traditionally feminine., The Iifestyles the girls envisioﬁad
were unrealiétic'in terms of a vocafién along with marriage and
a family,

Some reccmmendatlions were made us é result of ihe dais gathered,
éﬁrther educational experiences intended to bfoaden the vocationsl
possibilities'for girls as well as to encourage moré.reallstic axpEota

. . .

tions for future lifestyles were suggested. .
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I, '~ INTRODUCTION

Much research has been done at the elementary schcol level
regarding the vccational;interest'and"sex role preferences of male
children, ILittle of the Aata collected has made use of females
except in'an incidental manner, The vocational dreams and aspira=-
‘iions of young girls as well as what they see as realistic and -
attainable occupationel gcals has to a large degree gone'unexplored.
The literature deals nelther with the forces that influ,ehce_ £he
sex-role development of maturihg females nor with whether those

forces are the same or different from the ones with whichvmaies
deal,

| There are presently signg that the cuxrrent conception of the
_ female role is changing in the aduit world, The recent ideas that -
‘are circulating under the comprehensive title of Women®s Liberation
may be symptomatic of the flux in the traditional female Toles.
Encouraging females to Increase their perspective for the possible
use of their capabilities and efforts may have some effects on the
female child, Greater opportunities andiless.ciearlyldefined roles
may have to be dealt with at a very young age, -
>'In an effort to .develop some'recommendations-regarding_prcgrams

specifically tailored for the needs of elementary-echool females, the
collection and analysis of data regarding the goais and aspirations

"as expressed by girls at this academic level is necessary.
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Rationale .
The female role as concelved of by a large part of our society
is auite traditional in saveral aspects, The adult female role is
gene*ally dichotomized into the period in a’ woman s 1life when she\is
primarily wife and mothei and a period during which she participates
in the world of work. Ihe assumption is frequently made that when
‘a woman decides to marry, she excludes the possibility of a life-
long vocation. Eemaie role development requires that the apparent
conflict between vocational goals and maternal aspirations be resolved
in some manner whether it is to make use of the nore'traditionalf
Dattern of deciding on eithei‘a home or vocation or to find‘a way to
combine the two into a feasible lifestyle.. Divising a 1ifesty]e that i
will incorporate the diverse kinds of responsibilities that are a part
: of‘a vocation and a family is a situation unique to the female role,
Occupations that are tradicionally assumed to be appropriate for .
a female are those in supportive and service capacities,.sucb as
secretaries, beauficians, clerk-typists, nurses and waitrssses,
The managerial positions such as department head or pers onnellsuper-
: visor are more often filled by males ‘with fmmales in jobs that assist
those pdsitions. The male child trains to be a'doctor and the female
+n be a nurse.(Bardwick; 1971), éociety places restrictions on the
alternatives‘from which a female can readily'select a vocation,
Linitations are also placed on female vocational opportunities ’
in view of the possibility that the woman may discontinue participation
“in her vocation during a period of child birth and child- rearing.

¥omen are not offered high level: positions, partially because these.
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positions are viewed as requiring full time, continuous partiéipation
which women sometimes are not able to provide. High level positons
also frequently require a greai amount of skilled ex.per..ience, which
.seems to0 .be another reason given for preferring. male employeess Educa-_l
tional insti‘tutions.such as. medical schools hesitate to ac;:eﬁt
females when the possibility exists .tha-r, they may take a period of
. time away from their ,occupa*t_:ions. 1o raise a family, The assumr;tion
is made that suéh a career pattern is an inefficient use of a
hﬂ_'ghly skilled individual, i-lomeﬁ are advised té train for an occupa=
tion that éith'ez‘ requires less ‘lhighly develéped skiils (1.e, nursing)
o;i positions that are :;_optracted for on a short tem basis, such as
teaching, | | o
. The assumed intellectual inability of a female as Compared with
a male also keeps the female out of mé.ny highly skilled jobs, Our
soclety gives the male higher sta’éus_ énd greater authority_of the
two se’xes.A High level jobs, especia.llj or;es that reguire frequent
decisj_,(;n..making,meéd a stable individual, Society assumes that é‘
male candida.lte.' will de more likéiy to fill that paz"ticﬁla.r need than_
would_a;; female, Traditionally worﬁen are Been as more emotionally \
" unstabel and less secure than a frxan (Bardwick, 1971I).'

. The traditional roles are naintained to a high degree ihlou:
society, Yet females do, in fact, ho-ld a wide variety of jobs at
meny levels of the,voéationa.l hierarchy. These jobs are, however,
few in number, thus the models é.vailable .to maturing females a:r.'e..;
scarce, In contzl'aét', boys see males working in a variety of occupations

at several professional levels, The elementéry-aged girl, as she
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begins to ccnsider the possible careers from which she can choose,
does not seeithe full spectrum of alternatives, The young female
may have a.mother who has a Jjob, bui often the position is stereo=-
typically approprizate for a female, A mother may also indiczte that
she.has.to vwork in order to assist 1ncp¥oviding sﬁffic}eoﬁr{ncome.

- Thus she supports the hueband rather tﬁan because the-job is personally
fulfilling (Hartley, 1960a), Working mothers who explain that they must
work in order to provide sufficient resources for the family make
the alternative of work a less desirahle one for their da.ughterso
Girls are iess inclined to view an occupation as a nnsitive means
of ekpressing their competence if work is seen as a task performed
out of necessity,

| At the same time that some very traditional female roles are

‘belns naintained in our society; there Is evidence that the liter=-
ature and attitudes ev olving as a result of the women’s Liberatlio
movement are changing those traditional roles, If aspects of the_
femaie role are broken down and become less defined, young girls

Cowill have an in¢reasingly difficult time identifying with ahd:arti-
culating the.femihine roles The effects of changing lifestyles could
have far ‘eaching implications if .the female role becomes too diffuse
for a young girl to deiine clearly (Sears, 1965) o
‘ In order to bridge the gap between the very traditional role

' dim*ntomized into family life ox vocation and the very undefined,
diffuse female ro’e as espoused by the feminist moeement, there is
a need to provide alternatives to the. young female, There are.
women who bave creatively combined a vocation with home and family
résponsibilities. These combinations of roles should be explored

[:R\j:
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by rirls at an early agze in order to widen the possible career patterns |
from vhich they might éné day choose, Exp;drat}on with girls in the
unicue problems they will enéoﬁnter as they mature would seem tQ be a.
necessary part of vocatiénal_education;

Past research has been focused on male vécational goals ang
choipe making (Super, Tiedeman)., .Theré‘is.very little data‘with
regard to girls and their vocational aspirétions. vAs.discussed
ﬁbove; ihé femﬁle career pattern_is frequently different ffom that
of the male ﬁnd thus should bs viewed.and researched 2s a unlque
'prbblem rather-than making assumptions based on data provided by
boys. 'There-is a need to know what»é%wghq influences the female
child in vocational decision making. If there are changes occuring
in the feméle role, knowledge of‘fhé effect én elementary=-school
girls is signifiéant and needs fo‘bg iapped. " A girl®s abilities and
interests r.eed not_oply to be asseséed, but presented to her in
terms of her career options. | .

_Approach ‘ _

This étudy.includes the development of a questionnairé Fhich
is intended to determine the reélistic vocational éhoices; idealistic
chéices, and the_effect of parentel activitiesland attitudes and_-
fhe child's own interests and:activities on these vocational choicés;
The poﬁulation to whom it will be given is fifth and sixth'gréde gir153 '.
from areas deéigﬁated as middle to high-socié~economié level?l The
) data 001lécted w1ill be the expressed ieSpbnses of thesé subjects as
they view thelr future 1ife style in relation to their préseni ‘

;

S : !




irfluences and interests. This research is a pllot study for the
purpose>ofsvalidating the self-developed instrument and obtaining
directioh for future research, .

Definition of Terms

typressed responses - the replies as the subjects record them -

on the questionngire.

Traditionél female role =~ the woman may have some. job training,

but is expected to be primarily a wife and mother, The woman is
expected to work only until there are children and then she is to
remain at home until the children are in school and self-sufficients
The wife works malnly to assist the family financially *ather than

to fulfill any needs of her owm, .

,Lifesgzlg - the pattern thé girlé pefceiye regarding their
future occupation, marriage, child rearingfénd the way in:whichbthey
‘combine home responsibilities with an occupations
| Vocation = a broad term thap connotes a sense of 1life purpose
_or mission including both employed and mon-employed activities in
a life pattern which is deliberateiy purpégéful (Borow, 1964),
| QEEEEE - long term_vocational development from entry level
through the final occupational setting, For»femaies thls may include
the period of their lives in which they are primarily wife and mother,

Occupation - a term connoting emnloyed activity in which the'-
tasks involved are similar from situation to situation (Borocw, 196&)
Job -3 single positicn with its Specific description of activities,

The position 1s unique and filleg@byhan individualo
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Realistic vocational choice ~ the occupation which the girl

. 1lists as:one'she'someday expects to attain, She believes she will be
able to attain the necessary knowledge and skills to acquire such a

position,

Idealistic vocational choice - the occupation which the girl

lists as one that is.éxcitinﬁ and of interest to her, but which for

some reason she does not think she will be ablie to holds
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II, REVIEW OF THE LITERATURE

Introduction

The process of becoming a female adult with all of the diverse f”
aspects connected with the role is seémingly very complex, The
questions'below'have been developed as a result of the-study of the -
1iterature in the area of female role development.in an effort to .

L‘ﬂin information regarding areas that have thus far seemingly received
1itt1e attention, The researchers working in this area have extremely
diverse theorles ae well as'empirical iesults supporting their

- ‘theories, The literature'doég not reach a consensus or focus on one
'particular interpretation, rather the tendency is to continually add i
" to the complexity and diversity with additional findings and alterna-
tives.

Theoretical Literature

Psychoanalytic approach, The Freudian approach is one of the

oldesttheories and would probably be consldered the’classic appfoachd

even though the 1iterature in. recent years has moved away .from the

strict adherence to those pr*nciples. Freud_(ed., 1963) explains

that a young male child viegs his-father as pnnitive and thus fears
_him, The child loves his mother, but fears his father may castrate |
‘him for hib feelings of Love, The nele child normaily‘resolvee'the' .
.Oedipus conflict as he attempts to preserve his sexuality and to’

Zain the rewards of the male as he views them in his father. At

this point he identifies with the father, , .
The psychoanalytic theory has 1little to say about female develop=

ment, Freud (1§63) explains the female anxiety as being penis
i e - .

ERic
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envy as the young girl percelves the anatomlcal differences between
herself and aAmale. The female resolves her penis envy oﬁly by,_
producing a child, preferably male, The young girl also sees the
power the father ahd.lack of it 1n the mother which reinforces the
feelings of inadeqﬁacy and even mutilation as described in the Freudian
literature, | |

The theoretical basis for Bardwick's (1971) discussion of the
female roles is a bio-cultural approach, Bardwick feels ‘there are
fundamental differences in the development related to the biology
of the body, but that the Freudian exblanation fails to adequately
‘explain the results of thosé basic biological differences.L She
lstates that psychologists should stop insistinggthat female and
nale sexuallty are equal in childhood, ®The availabiiity to the
boy of an external, sensitive, erotic ofgah'makes éenitalAsex m;re
importént to him at an early age (p. 11)." Bardwick does agree
that there may be fenis envy on the part of a girl, but fhat it is
'a result, not of—feelings of mutilation ahd castration, Bu£ simply
concrete explanation for the prefergntial treétment Sf thé‘male éhild
that she observes. |

| Bardwick sees the dévelopmeht of the female as a m&:e traumatic ¢
change in the adolescént years_thahwfér the male, The maie has a
more 1iﬁéér development with fewer overt anatomicélichanées; 'Thél
female_has considerable anatomical changes coupled with é slowly
eﬁerging ayareness of vaginal sexuality. The,presadélescént yeérs
are explained by Bardwick (1971) as beiqg more congruent éﬁd less
eanflicting for the female. The young gi;l is not punished for thé‘

childish expressions of dependéncy. Girls are biologiéally.less
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active and thus again escape‘pun;shment. The male child.is often the
focus_;f punishment iﬁ‘an_effort to create {he internal controls
demanded by society. The littie boy is négatively reinforced for
dependency and overt physical energy and aggression; Because girls
have less energ§ bound'up in developing internal controls; they have
more energy to put inio learning in the academic world which results
in‘zreéter vefﬁai skills. Boys, on ihe‘other‘hand, must pﬁt mﬁch

of their time and energy into the necessary internal controls demanded
by the society. This differential treatment results in emphasizing
personality and psychological differences'in thé two sexes, Tﬁe woman
in our culture tends to remain more &ependent 6h_others for appfoval
and guided b& fear of'réjecfion or loss of love. The male becomes
more'independent and sélf—confrolledﬁas a result of fréquent #lienatioh
by ‘parents beciude of his difffcult bebavior. The male child fears
loss o£_his object of séguai gratification by»his_parenfs ﬁho apﬁear
to hin as unprediqti§e 1h\£he‘kind and reasons for théir pﬁnishmenéé; -

The rewards for the male would appear to be gréafer than those |

gwarded fhe'female according to_Barﬂwick‘s (19?1) writinga Soclety
holds in greatéstvésteem the‘acheivements that are a part of the male B
role such as success, It is possible for a woman, to éccept her |
-femipinity and yet desire the norﬁally considereﬁ male acheivements,
}The female is caught in a.conflict as the traditional female traits. .
of dependeﬁqy, passivity, conformity and emotional liability are |
assumed té be charaqtéristics of the normal womén,_but are.ﬁoﬁetheleSS
negativély valued i;aits. At the»saﬁe time a woman,who-appéars |
1ﬁ6ependeht, active;laggressive, competifive, and nonconformist is

held as sﬁspect by societys Thus Bardwick sees the role development
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of the sexes as a complex interaction of the biological sexuality and

cultural expectations and values,

Physiological differentiations, Money (1965) hss:written regarding
tﬁe psychosexnal differentiations of the sexes and feels there are
pronounced biological differences; but the environment is influential
enough to override these, He uses.the anomaly of birth when the overt
sexuai characteristics are not clearly evident to show the‘impact of
the environment, In such cages children have been raised contrary
to the chromosomal geretic pattern, Money observed that'whe:e therer
" is clear aeceptance of the sex by the parents with epprOpriate responses,
tlat normal sex role develoément is permitted. Money.(1965) writes,_
"Psychosexual different;acion is an astive process that takes place -
after birth and needs the stimulus of 1nteraction with a behavioral
environment, in much the same manner as_does acquisitiop of language,

In certain indicative cases the behaviofal environment, reinforcing
the sex assignment, can overfide'the influences of the physical variables
of sext(p. 20)." .'

identification theory, Moving away from a biological orientation

toward theory besedrmore on environmental influences would include
-identificetion theory. There is diiersity among theorlsts feel that
ideﬁtificétiuu and 1ts process, Some theorists feel that identification
.is an internalization of observed behavior, Kagan (1965) includes

the following four behaviors as related to the process of identification:'
Children imitate adults and - receive both self-rewards. and soclal
reinforcement. Proh;bition learning.occurs in_identificetton because-

of fear of loss of’love. The child also is anxious about aggressive
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and dominant behavior and thus identifies with the aggressor as a

means of self-protection. Finally the chii& can experience the rewards
EiRE

" of the adult through vicarious affective and shared experiences,

!’,,

The identification process.is related to the environmental _
influences by Kagan (i964); ‘He refers.to.sex;role standards as cul-
turally approved characieristicé for male and females in the area of
physical attributes, overt behavior such as expression of aggression,
dependency and nurturance,.and covert feelings, attitudes, motives
and #ishes. The child evgluatés the success of his identification
process by Comparing it to this culturally defined standard, If

' the behavior of the child is congruent with the standard, the
developmental:patfern into édulthood will be falrly stable, Hhen
the £yo are incongruent, thé‘child will seek resolution by trying
.new behaviors, _ - e
| ..Kagén (196h) comments on the maie énd female differences by
distinguishing the»female traiﬁs as thbse that are primarily socialiy
reinforced suéh"as attractiveness, polse, passivity while the méle
traits are déveloped alone as motor cdordipatiop and strength,
mechanical sk;lls>and indepzndence, The male traits which Kagan
~ lists also tend to have selffgratificétion as an important aspect
_of feinforcement; Because boys have devé;oped the more‘indgpendent
traits, they tend to.iﬁtelleciuallyln ﬁpre analyticél and put
great effortbinto,problem«solving which often ﬁuts {hem-inrthe areas
of scienceAénd~math. Kagan aiso adds t%at the curricﬁium in those
areas are male_oriented. The aggressive nature of the male is more _A

in line with the competitive nature of the intellectual acadenic
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world. 'MaJes.do not perform =zs well in <lementary school because of
its feminine orientation, but do better as they progzﬂss to more.
advanced levels, Differences in the sexuality ‘of the male and female
are primariiy diStinguished by the male as aggressive and gratifying
while the female remains ﬁore passive uitﬁ disguised desires, Lack'of-
appropriate physical behavior or retarded_development inhibite sexual
behavior because of fear of rejection bj,peers. The process becomes
cyclical as lack of experiences and :uocese inhibits sexual development
further, |

Se_a.}:s (1957) writes about the process of identification.in the
- light of causes for ambiguous or cross identification. The chil@'a
identification process varles with the degree to whieh_he sees the
model as nurturant, severely demanding; inclined to withdraw love
as punishmeot, and the exposure‘or absence of the person with‘whoh
he identifies, The child ideotifies_strongly wheo he has the hecessary
stimuli within himselt for eompiiance with the pattern which the_mo@ele
has set for him, Changes in the sex-role pattern of the child may
occur through learning, physical maturation, and expeetanoies of self
and others for his behavior, Sears (1§65$ eays that identification
‘can be,further'affected_by the father's sex anxiet&;_the mother'®s
punitiveness and noh-permissivenees“with respeet'to'aggression, high
physieal puﬁiehment and ridicule, and high demands . for table manners
_and‘severe weaning and toilet traioing. Theee parental patterne
will feﬁinize children of both eexes. He -adds that,ﬁaffectionate.
intrusion of the father into the girl's rearing tends to aasculinize

her (ps 159)s" Further confhsiontcohplicates the identification
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process as the roles are often not clearly defined, Children are
not always able to distinguish relevant parental behavior. which'makeﬁ

appropriate imitation difficult for the ,child.-

‘Rewards theory, McCandless.(l96?) feels that some cross identie
fication i1s necessary as a male chlld needs to incorporate some of thé
traditionally female traits of tact and sympathy. A girl needs the

_reality oriented outlook'bf the father, McCandless also repdrts tﬁat
a mothexr who demonstzates lévg for both son and husband facilitates
the son'é male idenfifigétionﬁas he is assured by his mother that
such behavior is acceptiblé;{?h fact desirable, so farAas she is
céncerned..

Muésen and Kagan (1963) discuss sex;role development as evélving
"~ through # system of rewards and punishments, The sex role is aciuired

- not only through identification, but also through,desire for praise
by exhibiting:praise-worthy behavior and fear of punishmen£ for
iﬁappropriate beha%iqx. In this statement identification is further
élaboré+ed_as'being primarily an unconscious prdcess,in which the
child idrntifies in order to borrow strength or adequacy, .The

,fafher is.pe:ceited as having thelﬁost pbwer and thus causes confusion
for the female child, Mussen énd Kagan feel £here is more ambiva=

». lence-foi a girl in choésing ﬁer métﬁéx a8 2 model than for a boy
when he chooses his father, |

' Social learniug theorys Mischel (1966) bases his discussion of

© sex typing on the basic principle'offsocial learning, He includes
as one, component identification, but he indicates that identification

L 7 _ 7 fo
I1s selective, Sex typing is acquired by first discriminatiné‘between
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'sex-type- b_ehaviors, then generalizing these to new situations and
finally performing the sex-type behaviors. Mlschel feels that
observational learning can take pla;:e without ‘reinforcement to the
observer, imitative responses xﬁay be eithei eliminated or illicited
in the presence or absence of a model, _Imi*_tation is
encouraged by_a_nurt};rant ‘relationship, but that is nq:t a necessity.
Contiguity also encourages imitation; Some behaviors are implied
rather than having direct experiences such as a boy need not wear a
dress and rece:‘x;re disaprroval to understand ﬁat such behavior is

generally inappropriate, .

The two major components of sex-role developmeﬁit according to
Mischel (1966) is ‘dependency and aggres'sion. ' 'There'are nunerous
subcategories some of which are more ﬁip'ropriaté for one sex t.han
a.n9ther. Both sexes have knowle:ige of aggressi;.re behavior, but the
kind and degree of perfomnce depends on the sex of t};e child, The
male child may have a gfeé.ter repertc»ix;e of aggressive béhat?ior &ﬁe
to more assoclation with the same-sex models, Depende_ncj.r is more
often encouraged in and conseqﬁently more frequently observed in
female children, _ |

Mischel (1970) indic;ates that sex-type behavior may also be-:
affected by labels e\.r.en though they d;> not fit’_l the coﬁditién such as :
calling a boy a sissy for some behaviora,l,‘;'eSponSe.' _The label may |
cause the child to view his behavior in 11gh£ of the iabel and coﬁée-
quehtly exhibit moié of the behaviox; rather than leés,. Stereotypes.
of apprépx_‘iate b;aha.vibr act as a sex=~role standard' which a child

uses to evaluate himself when he asks, "How male am I?" Children
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cognitively strive for consistency and thus consistency is more

easily transmitted to them,"Children incorporate as a part of their
standards information gathered from soﬁrces other than family members
and associates, Television, radio and viher media effect the child's
concept of qaleness and femaleness, The child also tepds to choose .
models from.the social group to which he aspires rather than hecessarily
the one from which he comes.

Cognitive 1earﬂigg theory, Kohlberg {1966) has developed a

cognitive developmental approach.that‘includes the following stagest
The child identifies his gender or categoriies himself, His ideﬁti£§wmﬂ
" results from physic;l reality Judgment, <Bgtneen the ages of two to
seven this ldentity crystallizes, The cafegorization helps to determiﬁe
the basic values the child adoptss The sex=role stereotypés are
developéd as a result of ph&sical differénces and visible sex assign=~
ments of social roles. Thgse stereotypes give the male and female
roles value with the malé rdle‘receiving more .power and ?restige.
After the values are determined_the child selects his modél, usually
choosing the same sex=-model. Parents seem to have negative effects
by creating anxieties that prohibit appropriate féhavior, This davelop=
ment. 1s largely cognitive, rglated to body concepts and social'functioné;
A child is motivated to adopt and preserve a stable, posi£ive self-
inage. ' |
: Kohlberg.sqes the pﬁild as a@tively struciuring‘his own experiences
rather than pagsively‘adopting the social training providéd'iﬁ the |
environment, He re?erses the process.of identification by stating

that the child first identifies his sex and then secondly identifies

O
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with his sam~==sex parent, He follows Plagetian concepts when he
says that a child's talk about changing sexes is not a résult of
sublininal desires or denial 6f'aﬁatomica1 information, but rather

a lack'of undarstanding of the stability of physical obJjects, A
male child does not fear castration, but rather in uncertain of the_'
constancy of hiz own sex ldentity, -

As the child matures, he develops new interests, but théy remain
consistent with the old onesg The values he adopts are consistenf
with his.identity. ~Thelamount of prestige.he'associateé with himself
is based on the cultural stereotypes, He conforms to his own moral
code, Models wﬁich are imitated are‘choseﬁ because they are-like the
self and have prestige. A male ghild that rates high in masculinity
chooses £he father as a model because he is 1like himself and thus is
soﬁeope to be vélued and imitated rathér.than the reverse as seen

-iﬁ the 1denti£icatioﬂ fheories where a child begins to value his
'séx role aftﬁ%‘he is rewarded for identifying with the 11ke-sex.,
par'em-,. o - : o .

'-Three construét theory. Biller (1967) uses a three facet approach .

to explain SBxfroleldevelopment that integrates several of the above
. concepts, Ihe-firﬁt factor is sex preference, This refers to the
. choiéés a child makes.  A_young child may have 2 low sex preferehcs
" until he ‘is able to ?eadily discriminate between.the sex roles;. His
behavioral choice; nay bé 1happropriate;b The choices generally
become more apcﬁrate as.the’child.gatures un1é$$ In the case of a boy.
' there ié'a-#éry étrong maternal influence that results in more
femininélchoices; The second facet he discusses is sex adoﬁiion which
Qo .
’
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is similar to identification oT the process of making automatic
choices, The sex-role choice becomes internalized. Inappropriate
adoption may result if there is a lack of a good model, The third
factor is calle& sex orientation. This, Biller describes as being
totally covert and thus difficult to discuss or measure, It would
 seenm to be the basic internal feelings the child has about his own
sexuaiity. A child may score low in,sex orientation with Tesulting
inadequate_feelings. The sex preference and adoption, or overt
behaﬁior, may be highly appropriate as ancompensation for his internal
feelings. |

Empirical Literature

The empirical literature attempting ‘to define the process of sex
role.development is extremely prolific and diverse. The evidence
is sometimee interpreted in conflicting'ways and this does not seem
" to resolve the differences in the above theoretical approaches,. '
Because of the multidimensionality of'sex-role.ievelopment, it would
- seem that the process is difficult to control and thus complicated
to measure. | | |

Child's perception of sex roles, Children have been intervi- ;id

and observed in an attempt to decide how they perceive the male and -
female roies. The parents are usually the models thevchild is asked
about ahd that'?rovides some prohlemeiin as much as each of those~_
‘parents viewe and expresses his role in a unigue fashion, .Kagan
(1955) discerned through intervieus that-moet boys and girls see
thelr fathers as being less friandly and more. dominant, punitive.

and threatening, He did feel that age is a variable and that alder

- -
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children tend to see the same-sex parent as more dominant and punitive
than younger children, He suggested that differential handling of the
sexes .may account for the perceﬁtions of the older children as they
seem to.find the same=sex parent more punitive and hence less gratifying,
In a later study Kagan and Lemkin (1960) added to the above findings
using both direct.and indirezt questioning. The children not only
reported their father as being more punitive, but also more competent
and fear arousing,. The mother was seen as nicer, The chiidren did
mére often choose their like=sexed parentfés the one they liked best ’
and wished to emulate, The girls viewed thelir fathefs with more
'ambivalence thon did the boys as the'girls ;aw their fatheré.both as
more affectionate and more punitive., The girls also seemed to see
thelr mothers with some ambivalence as they wished to be like her,
but saw her as lesé.wise and strong and less competent, '

A third study by Kagan, ﬁasken and Watson (1961) 4n which
- children from six to gight vere interviewed using polar dimensions
found that the sexes are viewed differenﬁly. The father was @etermined_r
as étrohger, larger, darker, more dirty,*m;re angﬁiar and more danger=-
oﬁs than the mother, The study reports that this description 1is
| similar to the concept held by adults. Both the girls and boys saw
Atheif‘like—sex parent as more positive; however, the boys saw their
father as being positive and powerful as well as benevdieht, where
girls saw him é% powerful and negative and thus méievolent. As the
‘children. increased in age, they saw the father as having increased

power,
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Enmerick (1959) used powerb as a dismfj:n;inator of both parent and
child roles as perceived by children ages five to ten, Children would
seen to view themselves as having negative parent power rather than
complementary and subordinate to parents., Children see power as
increasing__ with the agze of the individual. Mothers are seen as

: feeilitators of behavior and the father as interfering, They view
thenselves as fa.cilitatofs also, but the opposite-sex peers as inter-
fering, Contrary to the above findings, Emmerick reports that girls
see their mother as more powerful than the father. The girls did
view themselves as less powerful than the boys, however,

Eight and eleven year old‘children were used by Hartley and
‘Hardesty (1964) ?to .determinepeer-age sex roles, Children did dis-

tin&’uishﬂ readily between b'dys" and girls' roles, Boys were aware of beth

-~

_. male and female roles, as aware of zirls' roles as the girls themselves
were, Hartley- suggests that children. must be'aware of the opposite
sex role in o:;der to avoid it, o

Using the assumptlon that socliety values mel‘e activities mere_ '
than f’emale_; 'Hartley, Hardesty and Gorf eie (l962) used eight and
eleven year olds to determine whether children see both of their
parents as prefering male children, Children did see adults as

| prefering their own sex for a sibling, A couple of girls wit.h ﬁorking
mothers did see the father as accepting a child of elther sex althougb-
the number did not reach signtficance. | Hartley suggests that tha
assumption that adult pa.rtiality operates 1n children's sex-role

identification and development mey be invalid,
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Although there seems to be sume question abeut the population
selection and the way in which the comments were categorized, Hartley
(196na) did 7ind that even in homes with working mothers, the children
saw the sex-noles as following traditional patterns, The mother Has
seen as-merely helping the fathsr earn the living, not supplanting
kim as provider, The father, too, was viewed as an assistant when
he helped around the house,with'donestic chores, Hartley reports .
that children do not see the male and female roles as competitive,.
but rather having greater flexibility,

When~Cobb (1954) asked children aud adolescents what they nished.
for, he found that there were differences between the sexes, The
| bovs wished primarily for personal’ acheivement and self-aggrandize- _
_ment where girls viqhed for uocial and family relations and personal
charac+eristics.~ These findings seem to be in support of the above
etudies where the male role is seen as more extrinsically ponerful.

Sex~role identification. The research cited thus far indicates

some of the ways in which children perceive the sex roles. ~The
actual process of identification with adult models is_an area»in.whieh
much study has been done, .Q:nnSon (1963) . writes that sexerole develop=
ment of both sexes depends on identification with the father, She
o reports that'the father'is seen to be as nnrtnyant ae the mother

| by'girls, and Boye view him as the controllef.' This would seen to
_be in ronflict ‘With the Kagan and Lemkin (1960) study which was .
previou,ly cited. Johnson goes on to theorize from her findings that
the initdal identification for both sexes is the mother whe does not

differentiate.between thevsexeS'in her dealings vith'then. The



father is expressive towarﬁ his.daughters and instrumentsl toward .
his sons wheré the mother is only expreésive to both sexes, ‘It'wouldv
gseenm questionable as to.how generalizable these.descriptibn§ would be;

Lyng (1956) used ares as one variable when he reported.tbat.ﬁales
become mére masculine with Increased age, where females become less
feminine, More females show opposite sex preference or desire for
the opposite sex role than do males, More females adopt the overt
behavior of the opposite éex than do males, Males tend to identify ox
internalize the cultural maie stéreotypes, butlfemalés generally use
their own ;otheré as models, Lynn adds as comments to his study
that'éifls accept the idea that their role has less prestige, Their -
priméry role is-one of wife and mother, but it is not éulturally |
accépt&ble for them to be aggressiye in an effort to oﬁtaiﬁ such a
roles \ .

In a second study which Lynn (1965) féported, he.states thét
giﬁls learn by personal rélationshiﬁ and“imitaiion where boyé learn
by finding a goal,.restructuring the field and abstracting‘pfinCipies.
He found that females need greater affiliation énd are more dependent
on external context, Males surpass femaies in problem solving and are
more receptive to the evaluations of others, These findings seem to
conform Lynn's,(l956) earlier results tliat state males look more to
cultural stereotypes while females depend upon personal assocliatlons
for models, such as their mother, -

Sex=role preferences, Brown (1957) found that children in grades

kindergarten through'five vary in their sex=role preference according

to their sex, Boys show greater preference for the male role than

O
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girls do for the feminine i_‘ole. The girls in grades  one through four
preferred the male role, but the mean for the ﬁaleS' was eigﬁifq.cantly
vx'n-ore masculine and thé girls ﬁere mc;re in the direction of the feminine
end of *Lhe scale,

Hartieys and Zook (1960) found their.three and four year old
‘subjects pr’eferred tﬁeir own sex-. 'i‘he four year old; showeci signi—
ficantly stronger preferences than the three year olds., Boys did
show a slightly stronger masculine preference than the girls'did
feminine, The researchers suégest that the children at this age are
-beginning to see the -socio-culfura.l advaﬁtages of the male ’ro.le'.‘ They
also suggest there. is more'lpunisﬁmant for inappropriate behavior for

_males than for females, . | . _ |

Honzik (1951) suggests thﬁt degree of sex.preferénces for males
nay 'b.e related to thelr biological development, She-_usved éleven,
twelve and thirteen year olds and found that the boys with more mascu-
1ine bodies scofed hlighl.y maséuliné on the 'play protocol which she
used. The girls in the sfudy were more passive in play where the l;oys
were more active at all ages, | '

Rosenberg and Sutton-Smith (1960) atiempted to compare current
rlay choicgs of children uith choiées mads 1nla study done by Terman
in 1926, Rosenberg and Sutton=Smith found that there is greater
interest of females in male activities, The number of game’ that v{eré
decidedly male gum~8 was reduced as the female roles expanded, It
.would seen that the less cléarly defined female role is a curfently

evolving process,
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};Imitation‘gg sex roles, The willingness of children to imitate

aduit models'is an arealresearched in en effort to understand the proéeee
of identification and modeling., McDavid (1959) worked with nursery
school aged children and found date in support of the following
. hypotheses: Older females and &ounger males were more imitative, Males
‘ vere more imitativerthan feﬁales in both the younger and‘elder age
groups, There was a positire.correlation between intelligence and
imitative behavior though they felt that may be related to ‘the more
intelTiyent child's greater ability to learn. The initial tendency
to follow the female model's cues was greater than for the male model®s
cues., MthNid also reports there is a relationship between the
children's willingness to imitate and their child re\“ing such as
parental strictness, maintenance of parental authority and stringent
control of children's autonomous independence. |
Bandura and Huston (1965) use nurturance as a variable in imitative
behavior, ,They found.that children imitated more readiiy where there
existe@ a nurturant relationship exeept.if the behavior was ae aggressive
one in which c¢..2 there was no difference with‘respect to0 nurturance,
Although the results were not significant, there was a tendency for a
more dependeﬁt child to model the adult,

Influences of parental characteristics, Several studies have

been done to discern the effect of various rarental charcteristiecs
on the development of the sex roles of children, Mussen and Rutherford
(1965) discovered that 1% was not so much the degree of the father's
‘masculinity of femininity, the father®s self-ecceptance or encouragement

of the child in sex anpropriate activities that infiuenced the ‘child's
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development as it was the ghild's perception qf him as a nurturant
aﬁd powerful father. The girls did seem to be affected some by the
amount of self—abceptance the mother had, Thé‘higbly masculine father:
encouraged greater femininity in ine daughter, The family appeais‘to
.affect the daughter more than the son, It was sugéested by the authoré
that fhié is perhaﬁs becaﬁse the son's role is hore‘cléarly'cultﬁfally
defined an( more highly regaxrded bylsociety.
Hi1l (1967) found there.ﬁas greater similarity between the
'aétitudes“énd expectations of méthers and sons thah betﬁgen fathers
" and their sons, However,_thére was greater accordanpe‘of behavidr
between father and éon than mother and son, It seeﬁs fhat_paternal
warmth and high paternal barticipatioh has a positivé effect on_father
and son accordance of behavior, Hill goes on to exﬁlain thét expecta~
tiohs'fof the behavior of another can become ipteinalized by the ;oihér.‘ﬁ
A child may in that way learﬁ behavior which he does not oﬂsprve from
a parenf jugt_through.expectationé.».Parents are moretiikely to reinforce
expected behavior than imitated behavior,

Influences of familial organization. There has also been interest

in sex=role development and family constellations. Fauls and Smith
(1956) reperted that %only children' choose sex aprropriate behavior
more than children with like-sex sibliings, Both *only children® and
those with qlder like¥sex siblings see parents as preferring sex=-
appropriate activities, 'Oniy children* tend to choose activities
closer to parents Qhether sex apprgpriate or not than do children
with siblings, Boys chose their father's perceived preferences |
nore than girls, but boys'and girls showed no significant differences

in choosing maternal perceived preferences,




26,
- In a study done by Rosénberg and Sutton=Smith (1968) they:wére
‘interestéd in finding out what interactioﬁs exist between parents~gnd"
: siblihgé in girl-girl homesand boy-girl homes in relationship o
masculinity_and femininity, In.girl-giil homes the females intere
corrélate, with the father scoring as én isolate, The researchers
suggest that the ﬁore females in the héﬁe the stionger the masculinicy
exhibited by the male, Where there is a boy-girl family, both of the
males appear to be more accepting of feminin;ty in fheir ownléex-role‘
préferencé. The girl in a boy-girl family does identify more with her |
mother than with elther of the males,

Environmental influences, The environment in which a .hild is

ralsed would seeir to have an éffect oh sex=-role development, .Hartley
(1966b) was concerned that changes in sex=role patterﬁs ﬁight affect
childfenfs developiﬁg sex Toles, 'She>in§erviewed working mothers an&
found them to be freer and less frustrated.‘ Non~working mothers felt
~more negative toward housework, The author concluded through her inter-
viening that changes in sex roles’do not affect children, She indicat
that they have no time sequence for judging changes, The greatest
ad justment for children seemed to bé during developmehtal stages nhén
.thefe are dificring pressures rather then chﬁnges in culturally ascribed
sex=role ﬁctivities. There is some éuestion regarding the randomness
of the sample used as well as the interview analysis,

Using direct and projecti ; techniques, Minuchin (1965) studied
sex=role attitudes and sex-typed reactions.of children céming from -
mtraditional® middle-class homes and schools or those stressing

soclalization toward generai standards, and those coming from
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midqiee»class hon‘aes‘ and schools usin’é a modern approach or stressing
individualized development, The author found that unequivocal commite
~ment to his own sea'c'role‘, vsex-—tjped play, aggressive expressidn. in
boys and famil_y ‘or-ientation‘ in giris were more consistently ,Charg_terv
istic of children fi'om _traditi’on‘al;backgrounds. Girls from mociéml '
background d'epar'ted most from conventiﬁnal expectations, Both the -
home and the school appeared to be ir;fluential. Family influence |
was stroﬁger in sex=typed feaéiiofis' than schoc;l adaptation ':ay not
necessarily mean poor identity, but rather 1t may provide greatelr
oppo;’tunity to develop vi’ntegrated development and more resolved identity,
Rabban (1950) was interested in the effect of diverse soclal

. grou@s on sex-rolel.identific“:ation. 'ﬁe used a group of ﬁiddle-_-class.
children and another of lo'wér class, The author founci that bbroys ﬁer_e
more raware of’sex-appropriat.a behavior in. thelr classes than girls
were, Boys and giris are aware of sex-role pattei'ris at an eé.riier
age in the lower-class group than in the m'idcile;cléss group as the
four and five year olds showed awg:reness in the workihg class,
whereas the othe_rs dici not shew such awareness until the sixth yéar,

- The working class girls .aCCept‘ sex-appropriate patterns by six years,
but middle-class girls did not fully acquiesce by the eighth year,
Middle=class girls seem never to totally accept the traditional roles
as in college there is still ambivalenne with roles of homemaker
and caresr girle
Summary

Because of the complexify of sex-roie development, the studies

are diverse and the Interpretations vé.ried. Some of the above studies |
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appear tn be in conflict; if not in evidence, then in the discussion
of the evidence, It would seem that one fairly conclusive statement

might be'that ihere has beer. much research done in the area and much

is yet to be done,
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III, RESEARCH DESIGN

The research was designed as descriptive research. = The study is
intended to be a pllot study used cnly to gain prel_iminary data relative
to young female's percepticn of their vocational' future and to develop
an instrument designed to measure their perce_ptions; A nart of the
~ value of the research is seen as heuristic; Hdhefnlly, futux‘e'research
will utilize larger and more diverse populations and the ‘instrument
will be refined, 1In additicn it ‘is hoped tha.t interest will be further
developed in meeting the specific vocational needs of fema.les in the
elementary school.

The data was collected using a self=developed questionnaire,

The questionnaire used a sﬂlf-report format intended to gather infor=-
mation -from elementary school=agei females regarding their expressed
vocational goals a.nd asnirations and some of the bases for these)
goals. A description of the female's perception of their future
career patterns and lifestyles was also sought, |

Information was gathered regarding the females current lifestyle
in order to derive the description desired. The girls were asked to
describe thelr family as well as indicating some selected aspect of
their parents?' or gnardians’- current. 1lifestyles, The girls also
listed a realistic vocational choice as well as an idealistic choice,
Some of the media from which the respondents receive vocational

information were requested as well as the girls* current interests.
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The girls were asked to record what they perceived as their parents?
vocational goals for them. Information regarding the ga:tpectations
of the reSp.ondents for their future lifesf,yle was also reqﬁeéted‘

" The data as it describes present vocational views and alt;ar--
native lifestyles of elementary-aged school girlé 'wiil_be uséd to
determine Specifié needs o'f.feinales in _i)reparing them for their
entry into _adult foles, Recommendations with regard te some aspects
in the deveiopment of vocational programs that meet these needs will
be preseﬁfed. ' | o

‘ Elementary-aged girls® present understanding regarding tﬁeir
future 1ife and more specifically, their care.er plans is a major con;

cern of the study. The assumption is made that young girls are

influenced by the parents! current lifestyles as percei'-f-'ed'by the child

as well as by more direct statements with regard to parental expec-
t.ations for their siblings. Also it is assumed that girls have some
ideas with regard ‘o possible vocational selections é.t an early
stagé in their process of maturation, Some of these vocational
selections may be considered by the child as unrealistic, but none-
theless '.of interest to him or helf. . The assumption has also.been‘
made'that -current‘ inte:cfests as well as individuals.and.experiences
the girls have.outside' of the home may have an effect on the selections
the girls make. |
As an out growth of the above concerns and assumptions the

féllowing questions were ‘used to focus the researchy |

| 1, What are the ‘expressed vocational 1nterast.€ and the basis

of tﬁese‘ interests for fifth and sixth grade females?




2, Are there discrepe_ncies between e;&pressed vocational

goals and idealistic vocatlonal goals of fifth and sixth grade

 females?

3. How much breadth and variety -1s found in_the vocational
goals of the fifth and sixth grade girls?

4, How realistic are the fifth and sixth grade girls! expi'essed :
vocational goals in terms of preparation for entiry, understanding _
the activities of.an occupation, and the rewards of that occupation?

5. What are the influences on the females expressed vocational
goals, the parents! attitudes toward the girls® occupational |
future as perceived by the girls, and the influence of the
girls?® current activit. es?

6 How do fifth and sixth grade females perceive their

~ vocational future in relations-hip to possible responsibilities

as a wife and mother?

- Questionnaire

In order to collect d#a directed at the above questions a self=

deireloped questionnaire was designed, The data was obtained by u_sing

open-ended sentences, yes and no responses, and lists for the respon=

dents to rank order. (A copy of the questionnaire is found in

Appendix A,)

The content of the Questlonnaire includes data regarding the

girlts family consteilation as well as the occupational status of

both or the only adult member within the familial group. The young

girls were asked for a realistic vocational cholce along with

some indication as to the reasons for the choices. The request

EKC
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for an 1dealistic choice also inclﬁded some indlication as to why that
goal may:not be attained, Expéctatlons régarding maritéi status as
the young girls enter female roles was asked for as well as the
possible effect that this choicé may or may not have on future occu=
pational decisions, The girls were asked for their perceptions of
the reasons their mothers' work if the mother does hold a position
away from home. The females were also asked to 1list an occupation
that they feel thelir fathers would want them to hold as well as one
their mothers would choése for thems The girls chose sourcés.from

- which they get most of their vocattonal infotmation and also activities
in which they enjoy participating,

The inltlal Torm of the questionnalre was tested with a small
population, The children's responSés assisted in the process of
'révising portions of the‘original Quéstidnnaire. Révistths were
- made 1in the format of the questionnaire following the initial admin-
istration, Additions were made to the 1list of statements to- be
rahk ordersd as a result of open-ended questions that were used on
the first form, - |
Poéulation |

The sample population was chosen from schools whose students
are primarily'from middle tg,high socio-ectncmic levels, A.low .
percentage of low income children is known to be a paft of the
-population though it was not possible to determine exactly how manj.
The communities from which the children come'afe small Midwestern
communities, The iange of backgrounds from which these girls are

drawn is considerable as some familles depend primarily'upon farming
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for their living whileiothers' parents are employed by one of several
1arge industries or the nniversity #hieh is in the area, The majority
of the respondents range in age from ten to thixteen years, |
The respondents were chosen from tiree different school settings.
These three ichools were selected from vithin the same county and
nere‘chosen due to their similar populations, All three draw from
"middle to high socio-economic levels, In addition there are small
rural communities within commuting distance of heavy industry and a
state university, The schools vary in size as the ‘smallest records
350 students; thelsecond 600 and the third 880 children, All of the
fifth and sixth grade females available on the day the data were
ccliected were ueed in the two smaller sehools, 5 and 7?.girls.
In the largest school half of the girls in the fifth and sixth grades
were randomly selected to participate ir the study, 57 girls, o
of the four availlable clapssrooms within the two grade levels were
- arbitrarily selected in order to keep the total population near two
hundrﬁd¢‘ The final number of_participents was one hundred and ninty.

Administration

A single contact was made with the sample population at which
t;me the questionneireAwas administered to nodmorerthan'tnirty
children per administrator., The cnildren were taken to a room away
from the classroom setting, The Questionnaire was introduced as a
derice developed to find out some things about the ideas that fifth
and sixth grade girls have about thelr future, particularly in the
area of vocational choice, The respondents were encouraged to feel

that any response was appropriate and that the information from any
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one particular child would be considered confidehtial. The first

part of the questionnaire was read through with the children, clari-
fying directions and assisting the gzirls in respondiﬁg iﬁ a manner
comménsurate with she format, The latter pari of ihe questionnaife
was onlyAbriefly comﬁented on and the children were encouraged to work
through it at their own rate, The girls' quesfions were answered
in s° far as clarificatlon of words and jdeas was necessary. Tﬁe
distinction between the realistic and idealistic occupations were
explained as the former being one which the girl felt that she would
one day be able to do where as the idealistic occupaticn was described
as an imaginary'or dream choice, Not more than five percent of ths
responderts were unable to cépe with the reading level of.the
questiéﬁnaire in ws;ch case it wss read to them, The children were
encouraged to spend aSAmugh time as theé-needed to complete the
questionnaire, Most of the girls completed theirs within thirty
minutes, | |
Limitations

The quéstionnaire is a self-developed form and thus does not have
statistical validation and reliability, As the questionnaire.is used
and evaluated, suggestionslfor revision should be apparent and wsﬁld
need to be mads if it were to be used beyond this initial pilot study.

The population 1is assumed to be drawn from a middle to high
socio»economic level, however no records were available to determine
the actual socio=economic level of the girls used in the study. It
is known that there 1s a low percentage of low-income and welfare

children among those surveyed, The population 1s also limited to



girls in small mi@-west communities, Because of the small numbers .
and restricted geographiéal arza, the study is limited in terms of
any generalizations to a.broaéer population,

" The questionngire format may ﬁpt be the most effective way of
-obtaining the data fhat were sought, However,.this reéearch Was
inﬁended to bé only a beéi#ning‘in what is hoped #111 be 1nc:eased
'1n£é?est in.an earlier focus on vocational guidancg for feﬁales,
and, gventually, additional research regardiﬁg young females' per=.
éeptions of thair vocétiéna} future relative ﬁo family COmmitmehts.

‘. Due to the small number in the sampie popﬁlation, most of.the
data will be-analyzed with descriptive statistics, In using more
sopmétioated statistics, the subgroups become 5o mall that 1ittle

. could be concluded from the results,
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IV, DATA ANALYSIS

In this section data from thé questlonnaire Wiil be presented
and discussed in relation to the questions dealt with in the study,
Descriptive analysis was used‘with the data in order to answer the
questions. Fregquencles and percentages were gathered for all of
the items on the questionnaire, Where it.seemed appropriate, chi
squares were run on the items, Tﬁe total number of respondents is

“one hundred and ninty,

1, ""What are the expressed vocational interests and the

" basis of these interests for fifth and sixth grwde females?"

The girls were asked to list an occupation which "you really'

r———

think you might’hold when you fihish'gqing to school." At several
points in the Questionnaire the child was asked to indicate a specific
Qccupation. These occupations were coded according to the Dictionary

of Occupational Titles (DOT), Each occupation is designated by a

six digit number, The initial digiflclassifies the occupatioﬁ in one
.of nine categories and the data will be discussed in texms-of these
categories as weli as by specific occupations. B
o The occupations whieh the respondents listed are distributed.in‘
the categories as follows! Profeséionall- 124, Clericai -~ 22,
Service = 31, Farming = 8, Ppoéessing - 1, Machine tradgsv-'l, and
Miscellaneous - 1, . Prqfeséional occupations were chosen by 65% of
the fgmales.‘ These specific occupations along Qith the frequency

IToxt Provided by ERI
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with which they were mentioned are listed below as they were chosen
most often ﬁy the réspondents for this éuestions Professional -
veterinarian (15),.nurse_(35), ele entary teacher (43); Clerical =
secretary (16); Service - waitress (5), beautician (5) stewardess (8);
Farming = horse trainer (6), Although 1t is not a paid oqcupation,
six females listed housewife as the job they expect to hold. Even
within the professional categories the jobs most often selected are
not highly technical, but rathsr more service oriented occupations
such as medical and educational vocations,

A list of ten statements regarding the reasons or bases for
choosing such an occupation appeared on the questionnaire. The
children were to rank order the three of these ten items that they
felt were appropriate for‘their particular situation, The total
number of times a particular statement was chosen includes the children
who chose it as elther a first, second or third choice.(see Table 1).

The statements most chosen are those indicating their job choice

would be more intrinéically fewafding such as personal enjoyment,.

meeting and helping other people, The glrls did not choose state=

ments rerarding the influence of significant,othefé in seleéting

an occupation,

2.'j"Are thers discrepencies between expressed vocafional :
goils and idealistic vocational goals »f £1fth and sixth

- grade females?"

‘The questionnaire asked for a secénd &oc;tional choice from .

the girls, This occupation is referred to in the study as an idealistic




TABLE 1

Why did you pick this job?

) Percent
Item Frequency of Total N
I will enjoy the things I will need to do.‘. 132 ‘ 69,5
I can help people. _ 109 57.4
I will meet many people and make new friends. 103 54,2
I can make lots of money. ' 64 33.7_.
People who hold these jobs.are importano. 48 25,3
I will like the place I work. 8 25,3
Somoone I really like does this job.r . 30 19.8°
There are lots of these jobs. . 14 | 7.4
My Mother wants me to choose—this job, 4 261
My Father wants me to choose this job, 3 1.6

_choice;, The girls were askéo £5 select any occupation that they
~could have that seemed exciting to them., The occupational choices
wero'as follows: Professional - 11?,‘Gierica1 - 1&, Service = 41,
Fa;mihg - 9, Processing - 1, and Miscellaneous - lé' Sixty percent
of these choices fall in the profeosional categorj.. Within those
groupo thé following specific occupations were listed five or more
timess Professional - veterinarian (9), nurse (17), elementary
teacher'(lé),.dancer (9),.popu1ar singer (13), physical education
teacher (5), thrill performer (5)3 Clerical - secretaxy (5)3 Ser-
vice - stewardess (14) Farm = horse trainer (7). Again the occupations

| most frequently chosen are not highly technical, but only half as




39,

as many have chosen the traditional nursing and teaching professions
in the idealistic choices as in the realistic choices,

The questionnaires were read tg distinguish the number of
children that 1isted fhe same occupatioﬁ for the idealistic choice
and the realistic choice. Of the 190 respondents, 58 used the -
same occupation and 132 listed different ones, Seventy percent
of the éirls indicated there was some discrepency between what
they see as a realistic'possibility for a job and whzt they éonsider
an exciting selection.

Following the idealistic job chdice. the questionnaire con-
tained a list of fourteen reasons why the children might feel they
wouid not be able to achelve their more idealistic choice, The:
list was intended fo discover possible reasons forvthe discrepencies
between the two vocational cholces, The statements are listed below
in order by the total number of times each was chosen as either a
first, second or third choice!kéee Table 2), The two statements
selected most often indicate marriage would prevent the girls®
farticipation in their idealistic choice, The next four most
frequently chosen statemeﬁfs éuggest the girls feel versonally
inadequate, They-COnsidered.parents andipay as being the factors

"that are least influ{-.'ntia.l.

-+ 3, "How much breadth and variety is found in the vocational

goals of the fifth and sixth grade girls?"

The data as discussed in this question includes both the real-

istic and idealistic cholces made by the respondents, The number of
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TABLE 2

What would keep you from being able to do this Job?

: v . Percent
Item Frequency of Total N
If I were a2 Mother, I wouldn't have enough 75 39.5
time for this job. .
If I marry, my husband wouldn't like me to 52 ' 27.4
hold this job.
I'm not talented enough, 44 23,2
I get too nervous and upset for this job., 44 23,2
I'm afraid to try. 1 ' 21.6
I am too quiet and shy to do -this Job, 37 19.5
There are already too many people holding 32 16.8
this job. :
I'm not smart enough. 3 : 1643
It takes too long to learn this jobs ' 26 13.7
I don't have enough money to go to another: 23 12.1
school after high school. '
My Mother wouldn't like it. 19 10,0
It doesn't pay enough money. 17 8.9

My Father wouldn't like it. 11 5.8

different specific occupations. is lb3-fo'r"t_he reélistic choice and
56 for the idealistic occupatiqns which suggests the girls‘see a
greater f_ange of occupations when the choice is not necessarily

a realistic one, Some of the occupations listed by the girls have

been'Subjnctivély asslgned to the categories traditional and




non-traditional, Those occupation: which seemed to be less easily

placed within those two groups hav: been omitted. (Complete data

is available to anyone desiring it by contacting the researcher

through Purdue University.) The specific occupations are listed

within the categories along with the number of times each occurred

in the realistic and 1dealistic cholces,

TABLE 3

Traditional occupational choices

Traditional occupations

Nurse .
Elementary Teacher

Other Teachers, i.e., Music, Art, Nursery
School, Special Education

. Secretar&
Houséwife
Beautician
Stewardess

Cooﬁ

Model

Babysitter
Waitress |

Clerk

Telephone Operator

TOTAL

Realistice

36
43

® WM o O

131

Idealistic

18
16

2 W

N

14

81

b1,



TABLE 4

Non-traditional occupational choices

Non-traditional occupations

Amusement Park Operator
Animal Keeper
Policeman
Detective

Ski Patrol

Horse Breeder
Horse Trainer
Farmer

Engineer
Geologist
Biologist
Anthropologist
Physician
Veterinarian
Lawyer

Race Driver, Jockey
Athlete

Acrobat

Thrill Performer
President

Pilot

Pharmacist

~ Rancher

_Madhihe Operator
TOTAL

Realisticl

- N = O O N O O = O WUV O = W =2 O O o0 O =+ = O =

\N
o
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Idealistic
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The data in the two cétegories reveal that B% of the traditional
occuvations fall in the~idealistic.column. In the non-traditional
group 63% of the choices are in the idealistic column, The girls
tended to be less bound to traditional female occupations in their

)

idealistic cholce,

L, "How realistic are the fifth and sixth grade girls'
expressed vocatlonal goals in terms of pfepdration for entry;
understanding the activities of an occupation, and the rewards

of that_occﬁpation?"

The respondents to the questionnairebwere asked to iﬁdicate what
activities they'woﬁld do during the day while employed in the occﬁ?ation
that they ligted as. a realistic oné, These.activities wére subjectively
evaluated as to whether they were appropriate or inappfopriate and |

“were riven é séofexbﬁ a scale of éne to five, One or more inappro=
~ priate activities was scored as a -onej no approprigte o?_inappro-l
priéte activities received a twoj; one appropriate activity scored
a threej two‘appropriate activities, a foury and three or more
épﬁropriate‘activities a fiveg. Where'oﬁe‘aéii;if; was inappropriate
énd others appropriate, the fbrméx lowered. numerica%}y the number of

appropriate activities by one,

_TABLE 5

Appropriateness of activities

1 2 3 4 .5 Blank
- Frequency T 9 a7 51 . 28 . ;8
Percent 3.8 4.9 - 47.8 28,0 15.4 4.2

ERIC

IToxt Provided by ERI
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Less than 10% of the girls seemed to have 1little awareness of
vhat tasks their job entailed, About 85% listed one or more activitie$
_that showed some understanding of what they would do while at work
at their chosen occupation,

The quéstionnaire also requested that the respondents’ indicate
what they felt would be necessary educational experiences in order
to prepare them for thelr realistic vocational choice, The categories
listed were.high school college; and special school i, e, beauty'
school, nursing school, secretarial school, . When analyzing the data
only the professional occupations were considered due to the arbitra¥y~~
difficulties of asqessing non-professional occupations in terms of
educational requirenents. Occupations such as secretarial positions
Include a broad scope of possibilities from the semi-skilled clerk=-
typist to the hiéhly'skilled legal secretary., Thus the professional
occupations Were examined under the premise that they would require

some college experience,

_TABIE 6
-Appropriataness of educational level
Professional occupations
With college Without college
Frequency - B3 : 31

Dercent - .‘73. 27

0f those that chose professional occupatiéns, 73% also indicated

they would need to go te college in order to be prepared, These
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gixls appear to uqderstand_what the preparation for entry entailed
for their occupational zhoicses,

The children were also requested to indicate what salary they
felt was appropfiate for their realistic vocational choice, The
categories provided were uider $7,000; $7,000 to $10,0003 $10,000
to $15,000; aﬂé $1.5,000 and up., Again beczuse of the aifficultigs
in assessing occupations accérding.to salary, only #he professional
occupations were used, The assumption was made thaé.these professions
would bring salaries in excess of $7,000, Eighty-six percent of the

girls whose occupations are 'listed as professional indicated they would

receive $7,000 or more for a salary,

TABLE 7
Appropriateness of salary

Professional occupations

With #7000 and up With under $7,000
‘Frequency . . 98 . 16
Percent . ; 86 - 14

'The data for this qges%ion is inadequate in terms of drawing
specific conclusions; The questionnaire is not built ﬁo qbtain.
elther sufficieny information or information that can Bg analyzed
in an objective treatment, The eValuation of the data is too arbie

rary at this point to make a definite statements regarding the
findings,
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5. "What are the influences on the females ekgressed voca=
tional goals, the parents' attitudes toward the girls' occupational
future as perceived by the girls and the influence of the girls?

curent activities?*

The size of the family was one factor that was lookéd at for
possible effect on the responses of the females, The girls were
determined to belong to either a small or large family, a small
family having been désignated as one to three children and the large
family included any families with four or more children, The'smgll
family included 93 cases and the 1arge family 97 ceses., .Chi squares _

n were run on each item, Because of the small number in the sample
popﬁlation‘the subgroups became quite small in terms of the number
of czses thét fit the priteria fqr that group. The“following items

reached a notable level of significance:

Nineteen girls explained their mother would not wani them to
pursue their idéalistic vocationai cholce, OFf tﬁese girlé, eleven
selected "My mother wouldn®t like it" as their first choice in ex-
pléining why they would not be able to pursue thelr idealistie
bvocéfidn, and eight chose it as their second or third cﬁoice for a .
response, Twice as many children in large families chosa this.
reason for not pursuing thelir idealistic vocations as did girls

in small families,
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TABLE 8

My Mother wouldn't like it

First |, Second Third Row
- Choice Choice Choice Total

Small Family

Frequenc& 2 4 o 0 | 6

Percent 10,5 . 21,1 ' 0.0 31.6
Large Family, |

Fréquency 9 ' 1 3 13

Percent 47.4 5.3 - 15.8 8.4
Column Totél | |

Frequenéj 11 5 | 3 | 19

Percent 57«9 26.3 15.8 100,0

Sige Ne 4€,.05

Another question asked, mWhat job dées your father want you' to
hold?" The responses were distributed as they appear in Table 9,
Twice as many fathers? with.largé families were:seen by their '
| danghters as wanting preofessional occupations for their daughtérs.
Five times as many fathers with small families are recorded as
wanting their déughters tozchoose a serviée bccuﬁaéion. 'Sixty
ﬁercent éf the fathers that were seen as having no preference for

their daughters were members of small families,




TABLE 9

Father's choice for his Daughter's occupation

Prof., Cler-  Ser- Farm Mach, Doesn't Row

ical vice ~ Trade Care Total
Smell Family . _ |
Frequemcy 20 2 3 1 o . 33 59
égrce'nt 184 1.8 2.8 9 0.0 303 5441
Large Family - ' _ o v
Frequency 8 s 15 1 1 21 50
Percent o 7.3 3¢7 13.8 9 9 19;3 45.9
Column Tota;l
Frequency 28 6 | 18 -2 1 54 109
Percent 25.7 5.5 16,5 . 1.8 9  49.5 100.0

sig. pe <.01

A éébond factor that was studled in terms of 1its possible
effect on the responses of the girls was bi:th»drder of the
respondents, The categories in which the children were divided
were only child, youhgest child, middle child, and oldest child,
There ar.e 5 cases- in the only child grouﬁ, 53 youngest children,

82 middleféhildren; 50 oldest children., Two items had chi squares
reaching significance and proQ;ding'déta releyant to the question,

The respondents wére asked to indicate what some of the
reasons were for the realistic choice which they made, One of the
statements had reference to.the importance of peopie who have these

‘ jObs Y
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TABLE 10

People who hold these jobs are important

First Second Third Row
Choice Choice Choice Total
Only Child
Frequency 2 1 0 3
Percent 4.2 | 2.1 : 0.0 6e3
‘Younger Child
Frequency 3 8 ‘ 2 - 13
Percent | 6.3 1647 4.2 27.1
Middle Child
Frequency 2 6 12 20
Percent 42 12.5 25,0 TR
Older Child |
Frequenéy 2 6 4 12
Percent - 4e2 12.5 8.3 25,0
Column Totél‘ v
Frequency - 9 21 f”_wv 18 _ 48
Percent - 18.7 443.8 - 3745 100.0

sig. p. - <.05

- In as nuch as there are Just five 'oniy"childien', the‘three
*only children' that chose this item reﬁresent 60% of that group.
The percentage of the children from thé'other'subgroupsvére as
followss slightly over 20% of the ybungesf children, about 25% of

the middle children and 25% of the oldest children, The total numbers




in the subgroups are small, but nonetheless there seems to be some
indication that qniy-chil&renhsee this as an imﬁortani aspect of
choosing a job moie often than children with siblings, do,

The girls were asked to indicate witﬁ’a yes or no response
whether they thought their mothers wanted them to work after they

completed school,

TABLE 11

Does. your Mother want you to work when you get our of school?

Yes No
Only Child
Frequéncy 2 3
Percent 1.2. ' - 1.8
Younger Child
Frequency ' 40 ' _ 5
Percent | 24,2 3,0
Middle Child |
Frequency 61 'Vf 10
- Percent 37.0_' ;E 6.1
Older Child
Frequency 38 6
Percent ' 23.0 3.6
Column Total |
" Frequenc& 141 24
Percent 85.5 14,5

sige Ps T .05
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Only in the case of the 'only child' did the majority, 60%
of the #irls, say that their mother does not want them to work fel-
lowing their completion of school, Of the youngest bhildfen respon-
ding Lo this question, 11% ﬁarked 'no', 14% of the middle children -
recorded-§ negative response, and 1&%.of the oldest children,
Though the numbers are small, there is a suggestion thét ‘only
children® see their mothersas being 1¢Ss-inclined to.have their
daughters work following the compleiion of schoél.

The children were asked to rank.crder with three selections.
the list of possible sources from which they receivé vocational
. information, The list that follows appears in orde:'according'to

the frequency with which each was chosen as first, second or third,

TABLE 12

~ Where do you learn the most about jobs?

Ttems Frequency: - Percent of .

‘Total N
Parents 94 49;5
. School | 84 _,421;,2
Television _ 62 - . ; 32.4
- Having a job - 59 31.1
Books . - 59 31,1
Watchiﬂg?workers - 57 30,0
Other family mémbers 48 | 25.3
Friends 38 | 20.0.
Magazines and newspapers . 30 15.8

" 'Movies 23 12,1
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The two sources for vocatlonal information that rank highest
are parents and school, Magazines and newsbapers Afe ranked by the
giib as the lowest two sources of vocétionalninfornation.

A table was constructed to show the number of fimes these
children chose professional jobs for their realistic occupation when
their parents hold professional jobs, The table'algo 1ndicates into

what category the remainder of the children fall,

TABLE 13
Females compared wifh Father's occupational level

Child's choice Child's choice Child's choice Child's choice
prof,/Father's non=p./Father's prof,/Father's non-p./Father's

job prof, job prof, - Jjob non~prof. job non-prof,
Frequency 20 9 . : 86 46
' Percent 10.5 4.7 45,3 24,2

Fifty-six percent of the girls chose professional occupations
o and of those girls, only 11% had fathers who are employed in pro- ‘
..feséional occupations. Of the 29% of the airls that chose‘non-pro;
fccsional occupations, 24% had fathené working in non-profcgsional

occupations.

TABLE 14
Females compared with Mother's occupational level
Child's choice Child's choice Child's choice Child's choice

Prof./Mother'S' nbnfp./Mother's prof,/Mother's . non-p./Motherfs
Jjob prof, ., Job prof. * job non-prof, Jjob none-prof,

Frequency 15 .4 o 5 | v 34

Percent 7.9 2.1 o 26,8 . ' . 179
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‘Phe number of working mothers is only 114 and thus the numbers
in the subgroups are small, Thirty-’ive percent of the girls chose
profeséional occupations and of that group only 8% had mothers who
were working in prdfessional'occupations. Of the 20% of the giris
that chose non-profeésional occupations! 18% had mothers working
in non=-professional ocqppations} |

The reséondents‘were to list an occupation that they thought
‘their mother wanted them to hold and one the father wanted for then,
The table below indicates the distributlon of these responses using
the DOT cateporles. A final category is added for thOoe children

who indicated paren+s *didn't care’.

TABLE 15
Parental job cnoices for Daughters

Prof., (Cler- Ser- Tarm Process. Mach., Doesn't

ical vice Trade Trade Care
Mother!s Choiqg
Frequency 48 10 17 1 1 0 46
Percent 25,3 . ' 3.0 9.0 0.6 0.6 0,0 24.3
Father's Choice ;
Frequancy 28 6.- 18 2 o 0 54

Percent 15.4 3.2 9.5 1.1 0.0 0.6 28.4

About 25% of the respondents saw their mothers as wanting
their daughters to have professional bccupafions,‘ Another 25% of
the girls indicated that their mothers dlid not care what their

daughters\seiectedm More girls,.about 28% saw the fathers as not
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caring what their daughters chose for an occcupation and only 15% as
wanting their daughters'to be in a professionai occupatlon,

The respondents weie categorized into éronps indicating whether
the mother worked full time, worked part time or did not work, The
full time group contains 70 cases, part time 1s 44 cases and non=-
working mothers is 75 cases, Chi square tables were made on each
item to distinguish any in which the responses were differentially
distributed, The following table is notable for the significance

- level as well as for the information it provides,
TABLE 16
My Mother wouldn't like it

-First Second Third Row

Choice Choice Choice Total
Full Time
Frequency 3 2 B 1 6
Percent 15.8 10.5 5¢3 . 31.6 .
Part Time
Frequency ‘ 0 3 » 0 3
Percent 0.0 15.8 0.0 15.8
Ndn—Working ‘
Frequency 8 .ig.o | 2 10
Percent . - 42,0 - - 0.0 10,5 52,6
Cotumn Total ’
- Frequenc& : M 5 : 3 . 19
Percent 57,9 26.3 15.8  100.0

Sig. Poe <,01
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When asked why they might not bé able to hold their idealilstic
Job choice, the #irls indicated that their mothers would not want
‘them to have that Jjob, Of the working mothérs, both-full»and part;
~time, nine of the dauéhters said thelr mother would not want them
to hold the idealistic Jjob which they listed, The_niﬁé girls-from
the combined group of all working mothers are less thaﬁ 8% of the_.
total number (114) of girls ih that group, Ten girls whose mothers
do not work chose th's respbnsé to the question regarding réasons
for not holding the idealistic Jjob choice. These ten girls represent
" 13% of their total gfoup of 75 girls, Again though the numbers
are small, there‘is indication that girls whose mothers do not
work see thelr mothers as being less favorable to having their
daughters at work in thetr idealistic occupation, |

The girls indicated their presenf interests by rank ordering
the iist'of twenty activities that were provided on the question-
naire, The list in Table 17 is in order according to the number
of times each was choéen as a first, second, or third chbice.

Babyéitting was rated as the item enjoyed by L45% of the
féspondents."The next tWo'items are active and outdoor items, sports
énd'tiaveling. Three of -the four least selected items are more
sedafe, but potentially creative activities; making pictufes,
writing stories, bullding thipgs. Items théi‘suggesi working
with parents or talkinaz with rriends are sele;ted by a émall per~

cents 12%, 8%, and 3%._” ‘ . ' s




TABLE 17

What things do you enjoy doing now?

Item

Babysitting

Being in sports such as swimming, tennis
football, baseball

Géihg on trips
Cooking
Playing games withbmy friends
Playing with my pets
Clubs.such as Girl Scouts and 4~-H
Reading |
" Being in the woods
Listening to records and radio
Helping Mother
Talking with friends
Cleaning house
Danéing |
Chﬁrch Act;Xities
Watching Ts V.

Making pictures
- Helping Father
" Writing stories

Building things

Frequency

85
75

66
43
35
33
29
28
28
26
23
16
14

) 14
12

v 12

56,

Percenf of
Total N

44.7
395

34.7
22,6
18.4
17.4
1543
14,7
14,7
13.7
12,1
8.4
T.4
T.4
6.3
6.3
3.7
3.2
1.1

1.1
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6, "How do fifth and sixth grade females perceive their
. vocational future in relationship to possitle reSponsibilities

as a wife and mother,"

The 1ist that follows illustrates the understanding of the
girl regarding the feaSOns théir mothers work, The statements are
listed in the order of thelr frequency, égain indicating the total

number of choices,

TABLE 18
~ Why do you think she works?

Item Frequency Percent of

Total N
The family nezds the money ‘ 69 36,3
She enjoys the work 67 35.3..
She meets many people and makes friends 64 3547
She gets tired staying home all day 50 26,3
She has always worked ' I 1 18.9
It makes her feel important : 19 o 10.0
Daddy wants her towork A2 6.3

ot The item chosen most often sfatés that the girls see their

mothers working ;n order to provide additional income. The next

two i£ems, hoﬁéQgr; suggest that the girls also see their méthers.
as recelving some'iﬁtrinsic rewards such as enjoying the ﬁork_éhd
neeting people'ahd mgking friends. The item selected least often is

the one thaf states that the husband wants his wife to work,
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The girls were asked to indicate with a yes or no whether they

- expect to zet marrcied,

saig 'theyv wduld

Yes

No

not marry,

TABLE 19

Do you think you will get married?

Frequency

178

10

"Only ten childrer, or 5% of the population,

Percent of
Total N

9447
5.3

When the girls were asked to indicate the age they thought
they would be when they marry, the responses ranged from 18 to 32
years old, Abot 85% of the girls .expect to be married by the age

of 21 althoush one child listed 32 as. her expected age for ma.rriage.

Tﬁe ares of 20 and 21 years were chosen by 55% of the girls,
TABLE 20
How o0ld do you think you would be when you marxry?
Age - 18 19 20 21 22 23 24 25 @ 26-32
Frequency 23 .29 | 59 40. - 4 & 8 4 5
Percent 12,9 16,3 33,1 22,5 2.2 3.4 4.5 2.2 2.7

The pirls wers asked to indicate whether they though they
would work followinq their marriage and also after they had children.

Tables 21 and 22 record the responses to those two questionu.
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TABLE 21

Would you work right after you get married?

Percent of .

Frequency Tpion g
Yes o 95 5141
No | 1 B - 48.9
TABLE 22

Would you work after you had children?

. Frequency ' . Percent of .
Total N
Yes ' _ 86 : 47.0
. Yo | Y 5740

The responses were almost evenly Spiit between the negétive
and pcsitive alternatives iar the two queétiohs. There was a slight
ma jor 1ty (6%) cf the girls that indicated that they would not work
aftmn they had children,
The females were given five possible results that marriage
mirht have on their work, The list of those statements is recorded
in Table 23 in the order of the frequency with which they were chosen.
A_maJority of the girls indicated they would be able to work
only éaft £ime or.net at alleafter they were married and had chile-f
- dren. The option to eontinue workihg fuli time was omitfed from the

list ]
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TABLE 23

'How would being married ahd'having children change your work?

Percent.of

Itep : _ Frequency Totdl N
I would work part time ' S ' .o MT 61.6
I would not have time to do my job - _ | 110 57.9
I would have to qult worklng until my children ' 107 " 563
are grown up
I would have to keep working to help my ' ” -85 44.7
husband make enough money : '
I would have to quit working E 75 3945

The data is presented in response to the questions as stated
"in the research, Additional data is available if it should be
desired, but was not included as it did not yield significant results

relative to the questions asked,
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V., SUMMARY AND RECOMMENDATIONS

Conclusions
Data for this study vas collected and analyzed to déscribe the
‘understanding of young girls with respect to their vocational aspira-
tions and their éxpectétions regarding their future lifestyle, The
| pilot study was &esigned as desdripfive reseafch and the information
“was ccllected from a small sémple population in a restricted geo=-
graphical aréa;. Nonetheless, preliminary data have been gathered
and analyzed ahd tﬁe conélusidns will be discussed below as well as
possible_implications for further research and vocational program
development,
of fhe 190 girls surveyed, 65% of them listed a professional
occupation :iien asked to in&icaie a vocatién that they felt they might
~one day re§listically‘expect to hold, At the same time 95% of these
girls eipecﬁ ﬁo ma?ryhand 85% iﬁdicate they expect to be married by
‘age 21, Fifty percent of the gi?lé.listed thelr future oécupation
~-as either‘veterinarian; te&éher.ér nﬁrse. . These océupatiéns have a
fEéining ﬁeriod of ffom threg fo'five.yearé. Gradustes of these
programs are from 21 to 23 yéars old, When asked about working-afte;
they marry, 30% indicated they would not, When this data are viewed
in terms of how realistic the girls are regafding their expected .
education,.occupation and lifestyle, disciepencies become apparent,
The girls do not appeér to be aware of the amount of preparation

required for their occupations and what that means in terms 6f their
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age, Half of the girls indicate marriage.would disrupt their §ccupa¥'
tional endeavors. It appears that the girls surveyed in this study
wili need.to reevaluate thelr vocational expectafions. The possibility |
exists that the girls may be ﬁrofessionally frained.and married by
the ages of 23 t; 25, but the effect that marriage will have on
their career plans needs to be considered further.,

In viewing occupations the zirls selected, there are very few
technical professions, Within the professional occupations the
majority are occupations with a service orientation such as £eaching;
nursing or veterinary medicine, Five girlé Qhoéeloccupations as

| geologists, biologisté, or gnthfopologisté.5 When asked-to‘list
an idealistic occupatioﬁ, thrue children added engineer to0 the more
technical occupations._ Less than 10% of.the girls in this population
saw theméelves in a technical occupatiop. Female models do exist .
in out society that indicate that women can be very effective in
highly skilled technical jobs_and this option needs to be preéeﬁted
to young girls,

Despite the fact that 42% of the idealistic cﬁoices are tradi=
tional female occupations, as high as 33% of the idealistic choices
are non-tiaditiohal. The ferales in fhis population seem to be
aware of exciting and unusual possibilities for furture occupations,
but they do not conéidér then as realistic-pho;ces. Only 19% of
the girlé selected non-traditional occupations fér their realistic

*  choice, The breadth of females' vacatiohal goalé c;uld be expanded
by encouraging them to further consider the occupat;;;s they view

as exciting, but not realistic,
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When the girls were‘asked about their reasons for choosing‘the
jobs they listed, the girls indicated that their greatest considera=
tions were.whether-the Job would be intrinsically satisfying or not,

They. seemed not to be as concerned about the salary they would

receive and the number of jobs that were available, Although the

. 8irls whose mothers work said the maln reason they felt their mother

e

worked was for ddditional income, the next two items the girls chose
sugeested they also saw their mothers as working because it was
intrinsically.satisfying for thems If these same girls feel they
should not work following marriage, there is‘some question as to how
satisfying full time home=making wili be. The problem would possibly

be compounded by societal and family expectations tha+ may reqpire

' a wife and mother not to work outside the home,

The girls also indicated that some of the reasons for why -
they probably would not ‘be able to pursue their idealistic occupational
cholces were personal,inadequeciesvsucn as not being talented enough .

(23%), too nervous and upset (23%), afraid to try (22%) or too shy

-and quiet (20%). Just as the girls value personal satisfaction in

their job choice, they also see personal inadequacies as an important

» restriction ‘n-terms of holding a. more exciting job,

The data regarding the influence of parents show some discre-

. pencies, When they were asked where they received most of their

vocational information, 50% of the giris'indicated their parents

were a main source, However when asked why they chose'the realistie

| Job choice, only 4% indicated one of their parents wanted them to

select it. Only 16% of the girls said that their parents would be

responsible for them not being able to hold their idealistic Job,
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The occupational choiceé.of the cirls as well as the parents® jobs
were qategorized as elther professional or non-professional, The
data revealed thét only 35% of the zirls chose ocCuﬁations that fell
in the same'category as their fathérs, and 26% were in the same
category as their mothers' occupation. Only 10% of the girls from
homes. where fathers had professional jobs chose professional occupa=-
tions and 8% where the mothers hold professional jobs., The girls
did not apbear to belie;e they have to stay at the same occupational
1eye1 as the parents{"DeSpite the fact the girls et most éf their
vocational information from their parents, they do not appear to be
highly influenced elther by what they perceive their parents say
about their daughter's Jjob choice nor by the choices the parents
have made for themselves, |

The females see their motheré as belng more inclined to want
the;r daughters in professicinal occupations than"thé fafheré'do.
.Of the mothers, 25% were viewed by fhe gifls éé wanting professiénal
occupations for daughters, but only 15% of the fathers were seen as
choosing professional occupations for thei:.daughters. Twenty=-
eight perceht of the fathers were perceived by the giris as not
caring about the occupation of their daughters. The respondents
indicate they have some feeling for wﬁat parents want for then, bu%:
do not seem to be highly influenced.by that information,

When the cases were placed inlcategories according to family
size, the épall family‘was,designéted as one to three children and
the large family was fourvdr more child;en. Because of the small

numbers involved, the data is not conclusive, however, the question
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regarding reasons for not pursuing the idealistic job choice revealed
that girls from?large families saw thelr mothers as disapproving of
the jobvéhoice twice as frequently as girlé-from small families, The
fathers were 83% more_inclined to choose a service occupation for their
daughter if they were from large families than from small families,
Fathers of small families are 60% more likely to want their déughters
in professional occupations, Li{tlé'in the way of theory is available
to explain thése findings., To know whether these findings could be
replicatgd if.thg'numbers were 1afger and the population more diverse
would be of interest,

The girls were aiso cafegorized according to family position as
elther only child, youngest child, middle child, oldest child. The
total numbers for the *only child' group was five, Again caution
| must be used in interpretation, but 1t seems of interest that 60%
of the only children chose a realistic job because the people: who
hold them were important, while 25% or less of the other groups
chqse that response, Sixty peréént of the only children also indicated
that their mothers did not'want thém to work when they completed
school while the other groups had less than 15% of the girls that
responded in that ﬁanner. Gi&eﬁ the limitations of the data, this
supports some of the iﬁ%ormation fegarding the deveigpment of an
tonly child’, The .'only child!? t;nds to be more self«centered
and thus may loock for a job that gives him importance, - An ‘only
child‘ is often less independent and would view the pafent as more.

possessive and not ﬁnating}the child to work following schools,
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Because of the very small numbers involved in this group, gathering
additional data before any specific conclusions can be draw is important,

A third Subdivision into which each case was placed was full time
vorking mothers, part time workiﬁg mothers, of‘non-working-mothers.
Thirteen percent of the non=working group indicated that their mothers
would not like for them to hold their idealistic Job cﬁoice while only )
8% ofithe combined group of all working mothers chose that, It would
seen reaéonablé that mothers who do not work would be seen as less
| supportive of a daughtéﬁ's occupational choice particularlyhif it
is a highly non=~traditional 6ccupation.

There were twenty .activities from which the girls could choose
as ones they particularly enjoy. Babysitting was chosen by 45% of
'thé young femalés. Not>on1y'is thét a traditionally.feminiﬁe choice;
but if aléo pro§idéé a young girl with some incéme. The next two acti;
vities tht were chosen were sports (40%) and going onAtrips (35%0. )
These are decidedly less feminine activities, which may not necessariiy
be the young girls first cholce, Two of the'four least chosen activitiss
were makingnpictures (%) and writing stories (1%), . Even reading o
was chosen by only 15% of the'gifls. Fﬁrthervdaté‘regarding the
discrepency betweeh young females chosen activities and society's
expectations for those girls is needed.

Though the total sampie population used in this study 1is small,
.there is data to suggest that discrepencies exist between_ihe young
girl;;vocgtiongl goals and future iifeétylg. There is also a discre-

' pency between what the éifls'sée‘aS'realkpoésibilites for occupational

choices and exciting choices that they might like to make, The
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traditional expectations of society for females are not always in line
with the choices that young girls make which can potentially create
frustrations for the maturing female because of the conflict between'T

her personal decisions and those that soclety feel she ought to make,

Educational Recommendations

Children begin at a very youngz age to thiﬁk'of thelr future in
“terms of 1ifésty1e and career patterns., The earliest of the bercep—
tions that children have regarding lifestyles come from their own
home and frém the homes of their young peers, As children reach
school age, theii.perceptions are broadened and refined, but not
necessarily striﬁped of their inaccuracies, As the data reveals
in this study, inaccurate peiceptions do exist at-upper elemeﬁtary
and nb doubt are pérﬁetuated severaiqyears beyond this. ;Females-
vocational concerns are unique in as m@ch as mérriage_fraditionaliy
bas placed sreater restrictions on them than on males in terms of
career planning, Also motherhood is necessarily an interruption
-for a' female's careerlfhat-fatherhood does not cfeate.

In view df these uniqﬁe aspects of female vocational planning,,;'
it would seem reasonable tc expect that vocational education should
ibe structured to meet those needs, Girls need assistance in Inter=-
preting the demands in time and preparation that a professional
career reqﬁi;es and what that meané in terms of their expectations
for Marriage. Current vocational education does not appear to deal
.véi;th £he .differe'.xces in males and females,vocatio.nal develépment.
finding a caréer'th;t a young g;rlgcan_aﬁd Qants“to_do is not sﬁff{-’
cienf; .How that career can be implemented and infegrated in to her

total lifesfyle is the other part of vocational education for females,

.
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Traditicnally the educational system has hade an .effort to help
: boys determine their abilities and direct those in avenues in which
they can best be utilized. However, this has been done 1ess_consisa
tently for girls, In view of the evidence that girls do view an
occupation as a source'of.personal satisfaction, it would seem impor=-
tant to aid girls-in becoming aware of their abiliﬁies‘and directing
them into careers that not only utiiize their ahilities, ‘but that are
congruent with their. eynected lifestyle.

In the earliestyeaxs of elementary school, discussions of family
life should include families where £he mother works at all occupat%gnal
levels, Childreﬁ sﬁould also be aware in these early yeere that
people do not always marry and that this is acceptable, Girls need
an opportunity to talk with women whq have various 1ifes£y1es in
order that they see models other than fheir mothers. Medeis’such.f '
as female lawyers, technicians, designers, engineers,.teachers,
waltresses, clerks, secretarles, and any other.full or part time
‘employed or unemployed woman afe potentially broadening_expe;iences '
for elementary school aged children, These women should be eﬁcouraéed
to discuss with the children their decision making with regard to -
their occupation and 1ifestyle.

Upper elementary girls should be encoﬁraged to seek out their
own models for interviewing in terms of the vocational and family
chqices_theSe women have made as well as the preparation their occu-
vation required.. Theigifis should be encoﬁraged to talk with their
went into those decisions and how they feel about their present status

as a working or noh-working wife ¢ 1 mother,
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Experiences'in simulating the life plans of an imaginary femalg

' maybprovide éirls with unique opportunities to see ﬁot only the
decislons about vocation,.but‘also how they can be carried out during
a life time., This kind of simulation activify would include such
things as deciding what if ény-éducaiion the girl would have following
high school, what kind of job she intends to have, whether she intends
to marry‘and if so when, what effect marriage has on her career ﬁlans,
whether there‘afe to be children and the effects of that decision,
what“agfivities she engages in 1if she reﬁainé single, or what activities
she and he: husband share if she marfie#.‘}THé children.would need

" to find oﬁt how long and where preparation for their occupation can
vbe obtained, 'fhe girls.would.need to have some idea of the salary
they could expect to recéive in'order to'de£Qrmine the activities

ih which their simﬁlaﬁgd individual could become involved, If the
girls decide their:individual would marry éﬁd'édntimué_to work, the
girls can bve encoqfaged to look at the housekeeping chores at,ﬁome

in terms of how the;‘wgll be handled,

Social studies discussions in the upper'elementary grades should;
,iﬁéluqe_some information regarding salary and what this means in terms
of the tost of 1ifing,v Intgrviewing rarents regarding financial
matters should be kept to-general 6ategories so that parenté are
not asked to reveal data they wish to keep confidential, Discussions
. of lifestyle should include family organizations that are built io:meéﬁ
the needs of Bétﬁ‘husband aﬁd wifé.' Bovs should be made aware at tﬁié
: Qge that the-traditionai sex roiés afe ﬁot the only acceptable battérns

- of living, The discussions'shouid also include the effect of childxén
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in the home, not only with regard to contributions the wife makes,

but also fhe contributions a huéband makes in the rearing of childiwen,.
.+ Children should_ﬁe aware of alternate ways of managing the home and -

child care such as day care centers,'half time Jobs for the husband

and»wife, ;nd_co-ops.organized-by mcfhers féf the pufpose of sharing

the care of child.re.n.'

A final area in which education can contribute in alding girls |
in their vocational planning in br;nging$£ﬁése'issuses to the attention
of pafents, teachers, and adminiétrators._ A heightened'awareneés of the
inaccuracies which children develop regarding thelir future should’
encourage more intgrest-énd attention, It is important that pareants
and eduéatiors understand that these misCOnceptiqns may_léad to

‘ ineffective decision ﬁaking, disappdintments and failures later on
for the childrens h |

Althqugh_providing children with less tfaditionai"role models may
initialiy be negaiivelyAviewed by adults as an atteﬁptlto break down
the traditional sex roles, that is not the intention'of such a-program.
It is no doubt_inevitable that soﬁé of thﬁt-may_occur, but the ﬁain
‘intention.is to aid children in viewing théir future realistically
in terms of their abilitles andghegdg.quroviaing concerned indiQiduals
with.the baékground reasons and COnCerés frbm which an educational
program stems is always a necessary aspect of its initlation and is
certainiy not without importancé in progréms that are reéommended

above,
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Re=cayrch Recommendations |

: quefully this research will encourage further study in the are?
| of vocational development of young glirls, This‘study needs replication
in order to expand the population both in terms of numbers and diver=
sity from thch the population is drawn.._Fnrther'information with
regards to the éffect of birth order, family size and ﬁarental occu=
pations was not possible with the small numbers that were dealt with
in this study, but there is indication thét.differgnces may exist
- and woyldvbe worth exploring, _
The instrument that was used needs to be refined and validated.
Some specific changes would make the instrument more accurate,. When .
the child:en are gsked to givg the educational attainment of their
pafents, the oﬁtion of grade school was omitted. Priér tolthe first.
timevghe girls arc asked to list an ocqupation for themselves, it would
be well_to alloy them to indicate whether or not they intend to wofk.
The section wbich is inténded to find out how realistic the children
are in terms of prgpération for entry, salary, and ac£ivities while
on the job needs to be révised in a manner that requires less afbi-
trary evaluation of the data., The question which asked why the
idealistic job seemed exciting was omitted from'tﬁe data due to the
difficulty entailed in coding such an open ended question, When the
~ girls were asked what effect marriage would have on their océupatigh,
the option was onmitted that stated, "I would not thefto change
anything about my work,® Also the girls were asked whether their
'.méther wanted them to work prlor to tﬁe question asking what job

the_mpther would choose for her, but the question regarding whether
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the father wants his daughter to work was.emitted prior to.the qgestion
regarding the father's occupational choice for his daughter,

A questionnaire of this type may not be the best device to use
in collecting the data. It is highly recommended that the girls
and if possible, theif mothers be,interviewed.regarding their present
lylifestyles and expectations for.tne future;:‘Such an interview would
also aid in the validation of the instrument 1f the two were used
conJointly. _

.The possibility alsc exists that this instrument7nsed'uith a
structured.educatibnal pfogram could.not only result in fnnthertriﬁ
~development of the 1nstrument but also measure the effectiveness . -
of an educational experience intended to clear up existing miscon-
ceptions which ‘the data indicate that girls hold, |

The greatest:potential that 1s seen for this study is the interest
and excitement that the researcher has experiericed and hopefully can.
Vbe.generated in'others. This pilot study does not provide solid
conclusions, but it does validate some‘hfnotheSes that were.uSed as
initial premises with regard to the lack of'vefiety girls see in
their future alternatives as well as the lack of understanding they
have regarding the implications of their vocational plans for
their future 1ifestyle. There remain questions as to who or what
most greatly effects these choices, It is apparent tnat there is
‘need to further}explore the specific needs of females in vncational',

development,
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The pilot study was &eveloped as descriptive research intended
to.describe,young_females vocational aspirations as well as thelr
expectations for thelr future 1ifesty1e. The research made use’of
’éeif—dévelopéd questionnaire, ‘Pari of’the.intention of the.stﬁdy
"was the develcpment of thé'instrument. The Study is iﬁtende& to
ﬁave heuristic value és well as prov¥ding soﬁe initial statements
regarding the unique problems in female vocational develqpment.

Girls do have at_an'eafly age expectations for aﬁd interest
in their‘futufe. Thz dat;.éeveals that these expectatioﬁs are not
- always realistiéiwhén pléce& in the confext'of their chosen 1ifesty1e;n
There would appeaf to be a need toiprovide girls in elementarvy school
with some educational experiénces that will heip them to be more
able to develop accurate perceptions of the available alternatives

for their future,
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APPENDIX A

The questionnaire that follows is the self-developed question-
naire that was administered to the fifth and sixth grade females

in order to coliect the data used in the study,
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What is your father's or guardian®s job?

75¢ .

NAME |  AGE __

~SCHOOL _ ‘ GRADE

Who do you live with? __ __ both parehts, mother, father,

| _;;_;;_5:andpérents, : guardian |
Brotheré_(names & ages) - u . - ' , _ ." Y

Sisters (names & ages) , . oy

- Where does he work?

T

How much education déesryour father or guardian have? highs sthool

college, special school such as union training, electronic school,
business school

'+ Is your fether going to school:now? yes, no

koK K Yok ook ok

What job_do you. realily think you might hokiwhen you finish going to school?

. To do this job, *hich schools will you have to attend? high school,

college, _ special schools such as beauty school, nursing school,
' secretarial school
- How much money do you think you vill make a year?. under~$?,OOO,
-$7,000 to 310,000, $10,200 to $15,000 s $15,000 & up

What activities will ‘you do durins the day on your job?

Why did you pick thls job? (Put a2 1 by the best reason, put a 2 by the second choice,
and a 3 by the third choice, Use only three numbers anda leave the rest blank, )

I can make lots of money .
I will enjoy the things I will need to do.

There are lots of shese Jobs,

Q —

'People who hold these Jjobs are impdrtant.

IS
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I'can help people,
I will like the place I work.
My mother.waﬁig me to choose this jéb,
My father wants me to choose this job,

Someone I reaiiy‘like does this job.

I will mee£ many people and make new friends,

3 3 ok ok e ok sk ok ok

If you could choose any job, what would be the most exciting.job you could have?-

~~Why do you think it would be exciting?

What would keep you from being able to do this job? (Use numbers 1, 2, & 3 as before.)
I don't have enough money to go to another school after high school.-

ﬁy mothér wouldn®t like it,

My father wouldn®t like it,

I¥m nof smart'enéﬁgh.

I'm not talented enough.

If T were a mother I wouldn®t have enough time for this job.

It takes too long to learn this job,

I'm afraid to trv, |

Girls.don't hold this job,

1t dbesnft nay enqugh money,

There are.already too many people holding this job,

If T marry, my husband wouldn®t like me to hold this'job.

C ' " I get too nervous and upset for this job,
I am too guiet and shy to dO‘tﬁis job.
stk s sk ek '
Do you think you will get married? B Xeé, ' no

Howlold do you think you would be when you mavrv°

Aruitoxt provided by Eic:

[:R\!: you work right after you get mar-ied? yes, - no
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Would you wérk after y&u had éhildren? yes, no

How would being married and haviné child:zn change your work? (Uée~1, 2, & 3 as befgré.)
_ I wvould have.té quit working, o . | )

I would work part tire,

I would not have time to do my job,.

I would have to keep working to help my husband make enough money,

I ~ould hava to auit working until my children afe.grown-up.a

% 0k ok e o afe o ool

Does your mother have a job other than as a housewife? _Yyusy no

(:If~she does héve 2 jbb;.dﬂés vour mother work full time or part time?
| _;____ipll time, part time
‘How much eduéatién does she have? high school, college,
special school such as beauty school, hursina school, secretarial school

If she does work, what kind of job does your mother have?

Where does she work?

.Why do you think éhe works? (Make three choices, 1, 2, & 3, as before.)

—— -~

The fam;ly needs the money.

(“} ' ______ She enjoy$ the work,

It makes her fegi iﬁpcrkant.

She gets tired Staying home all day
She has always worked. | o

Daddy wants her to work,

She meets many people and makes ffiends.

Does your mother want you to work when you get out of school? - Xes,. ' no

What job does” ybur mother want you to hold?

Yhat job does your father want you to hold?

-
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Where do you learn the most about jobs? (Use 1, 2, & 3 to make the choices,)
- television ‘ |

magazines and newspapers

books. |

friends

rarcnts

othcr family menmbers

movies

school : ' P

watching workers

having a Jjob

i o ook ot o e kol

Yhat thines do you enjoy doiﬁé now? (Again ﬁsé the numbers 1, 2, & 3, Leave the rest blank)

. playing games with my friends ~___ going on trips
! reading . watching T. V.
R S . :
- cooking o ' making pictures

cleaning house writing stories

helping mother dancing

“helping father being in the woods

babysitting . _ playing with my pets

talking with friends | building thines

#

‘church activities | listening to records and radio
being in sports such as swimming,

~ - ¢lubs such as Girl Scouts
' “tennis, football, baseball

and 4-H '

n——




APPENDIX B

The data was punched on eighty column computer cards to faci-
litate analysiﬁ. Each case required two cards. The data 1s located

on the cards in the following manner:

'
/

Column - ' Data
1-3 Child's identification number
B © School identification
5 Grade
6 " Adults with whom child 1ives
7 “Number of &ounger brothers
8 Number of older brothers
9 Number of younger sisters
10 Number of oldsr sisters
. \
11-16 : Father's occupation
17 . Father's educational level
.18 \ | Father presently in schoql
19-24 Child's realistic occupational choice
25 | : Education required for occupation |
. 26 Saléry received for occupation
27 Activities performed in occupation
28-37 Reaséns‘for'choosiné oceupation

B-43 . Idealistie occupational choice




by

Column ’
Card 1 (continued)
Lh-57
53
59-60
61
62
63=-67
63-79
80

® 9 & wn ¥

9-1t
1521
22
2328

. 29

30-35
3645

46-65
6679
80

Data

Reasons for not holding idealistic occupation

Expect to marry

Age expect to marry
Work after marriage

Work after having children

 Effects of marriage on occupation

Blank

Card number

Child's identification number
chool identification

Crade

Mother work

Mother work full or pait time
Mother's educational level
Mothef’s occupation

Reasons child feels mother works
Mother want child to work
Occupation.muther wants for chi}d

Blank

Oeéupation‘father wants for child
S§ﬁ¥ces of vécational inforﬁat;on
Child's chosen activities

Blank/'

Card number

80,
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The following information 1lists the specific codes used to

record the datas _

Adults with whom child lives = both parents (1), mother (2),

" father (3), grandparents (4), guardian (5). |

Occurations = & digit DOT numbers except for 999,959 which

ind*cated for the.father ithat he was unemployed, for the

" parent choice< fcr their daughter that they did not care;
306,878 which indicated in the girls' choices that they
wisted to be a housewife.

Educational level - less than high school (1), high school (2),

| college (3), special school (4), high school and special
school (5), high school, college and special school. (6),

Yes or no - yes (1), no (2),

Salary = under $7,000 (1), $7,000 to 520,000 (2) $10,000 to
$15,000 (3), $15,000 and up (&),

Activties = one or more inappropriate activities (1), no appro=
priate or 1nappropriaté activities (2), one appropriate
activitf (3), two appropriate activities (4), three or more
appropriate activities (5),

Rank order lists =~ all columns are left blank except for those

! that received a 1, 2, or 3 for the child’s choice,

Mother work - full- time (1), part'time (2),
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