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ABSTRACT

A clearer understanding of the characteristics,
reasons for suspension, and self-concept of students suspended
from low soci&—economic schools.is’important. The focus 1s
on the self-concept'as-a-leafner of fourth-grade students
who were sﬁspended from the New Orleans Publié Schools du:ing
the first semester of the 1972-7% session for disciplinary
reasons. The idea that.poor self-concept és—a;learner is a
significant factor which differentiates the suspended student
from the non—suspéndedrstudent.was conceptualized and tested.
The rationale was basea on the premise that self-concept as-
a-learner is an imporﬁantlaspect of the student}s interaction
| ﬁith others in the school and that poor self-concept as-a-
learner is related to the behavior which results in the
student's Suspension from school. |

.A samplé of sixty fourth-grade students.who were sus-
pended from Title I schools was assessed to determine the
charaéteristics and reasons for suspension. Thé design was

ﬁoneexperimental and involved the use of ex post facté

research. This design involved the pairing of forty-one sus-

pended students with forty-qne non-suspended students on the



variables of age, sex, race, grade, and socio-economic level.
The non-suspended students were selected by random from a
préVious Stﬁdy group involving achieving and low aohieving
fouéth—grade students in Title I schools. Student self-reports
on the Self Appraisal Scale (Davidson-Greenberg) and the
Florida Key Scaie (Purkey-Cage) were éompared to determine
whether there was a significant difference between the mean
~ scores of suspénded'and non-suspended students. "Additionally,
comparisons were made between the teacher ratings on the |
FKS fqr each group and the teaoher—sfudent ratings within
- — each-group. The test-retest reliability coefficient correla-
tions for the study group ﬁere .54 on the SAS and .47 on the
FKS. The comparisoﬁ group which was retested a year later
was .75 on the SAS and .76 on the FKS.
The findingé indicate that fourth-grade students sus-
pended from low sociq—ecqnomic schools are generally;b%iggér_
males whé are overaged for gréde placement, defiéient in
academic skills, borderline or below in mental ability and
frequently absent from school. The majority live in one
parent homes where the parent is employed and there are three
.or more siblings. The major reasons for their suspension
from school are fighting with other students and disrespect

_ for superiors. The suspended students' self-concept as-a-

learner mean scores were significantly lower (.01 level)




than the non—suspendéd students' mean scores on thé TKS; no
significant difference was fouﬁd in the total mean scores
between the groups on the SAS. The suspended students pér—
ceived themselves as significantly lower in the. areas of
Personal Competence, Relating, Investing, and Coping. The
teacher assessment for the suspehded students' self-concept
is significantly lower (.00l level) than that of the nén—

| suspended group. The suspended students,.hdwever, rated fhém~"
selves'significantly higher (.02 level) than their teachers
viewed  them.

With the current quegtions being raised regardihg the
legality of suspensions and deprivation~of student rights to
an education, the self—oonoept theory appears to offer a
promisingﬂarea for further exploration and éiperimentation.

It is suggested that the most effective means to help

increase student self-concepts which, in turn, nay reduce the
need for suspension of students are: (1) tq provide oppor-
tunities in the elementary curriculum which are designed to
insure student success and in so dbing'to help build positive
student seif—concepts; (25 to emphasize the value of‘positive‘
feaoher—student interaction on the development of. student
seli--concepts and'assist teachers in evalﬁating.fheir inter-
action with'students and in understanding how their attitudes

and expectations may influence student self-concepts and



behavior; (3) to encourage teacher assessments of student
self-concepts in order to provide suppér@ in thosé areas in
which'stﬁdents have.low self-concepts; and (4) to instigate

a plan for positive parental involvement.in order tb |
coordinate the efforts of the home and school in strengthening
thé de%eloﬁment of the student's positive self—cqnoept as-a-

learner.
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CHAPTER I
INTRODUCTION y

Purpose and Scope of the Study

There has been an increasing concern on the part of

school personnel about the étudent who, Dbecause of adjustmént-
.problems, is suspended from school. The school has been
recognized as one of the basic social institutions of society

.. ana as such serves as "one of the primary agents in sociali-
zation éf the child. . . . Lack Qf adaption to such a vital
social institution as manifested in an indefinite [and in some
casés short term] disciplinary suspension from school represents
a ﬁotentially serious social problem as well as a threat to
the indiﬁidual's future adjustmenf " (16:4-5). ..

A clearer understanding of the student who is susfended
from urban low socio-economic level eleméntary schools is
neéded. The focus of the investigaﬁion is on the self-concept
as-a-learner of fourthégrade students who have been suspended
ffom school for disciplinary reasons. The idea that poor self-

tiates the suspended student from the non-suspended student

will be tested. The dssumption is that self-concept as-a-—

\‘1‘ | : l




learner is an important aspect of the student's interaction
with others in the school and that poor seif-concept as-a-
learner is related to the behavior which results in the

stgdent's suspension. The purposes are (L) to determine the

characteristics of fourth-grade students who have been sus-

_pended from urban low socio-economic level schools; (2) to

determine the reasons for their suspension from school;

(3) to compare the self-concept as—a;learner of fourth-grade
students who have been suspended fréﬁ'schoél with those of
non-suspended fourth—érade students; (4) to compare the
student'swself—éoncept as—a-learner in each group with the
teacher's assessment of inferred éelf—conoept as—-a-learner
for students in each group; and (5) to compare the teaéher
assessments of inferred student self-concept as-a-learner
for students in each group.

The scope is limited to fourth-grade students who
received a short term three day suspension from the twenty-
five Title I schools-in the New Orleans Public Schools during
the first semester of tﬁéfl972—73 session. Data on'sixty
suspended students were obtained from school records for the
énalysis of the characteristics of muspended students and to
determine the reaéons for their suspension. The racial com-

position of this group was fifty-nine black and one white,

thelr ages ranged from nine to thirteen and the sex distribu-
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tion was forty—éeven males and thirteen females. This

sample represents 90.9% of the fourtb-gradé students reported
to the Child Welfare and Attendance Section as having been
suspended from Title I schools. .Six s#udents were dropped
because they were not available for testing. Three had
.moved and three had been absent for several weeks before and
during the testing periocd.

A contrasting group design was used for the compari-
son of suspended and non-suspended students on two measures 
of self—doncebt as-a-learner. Forty-one sﬁSpended
students were matched with forty-one non-suspended students

on the variables of age., sex, race, grade level, and socio-

economic level. Students in Group A,-the suspended

group, were administered-two.tests which_measured their
self-concepts as learners, and their teachers completed

an assessment of inferred student self-concept as;a-learner
on each student in Mérch 1973. Group B, the non—suspended
group, iﬁcluded twenty-two achieving and nineteen low achiev-
ing students. The data on students in Group B were drawn

from "A Study of the Self-Concept of Selected Fourth Grade
Students in Title I Schools" (6). This study was conducted

in the New Orleans Public. Schools during the 1971-72 session.



Two groups of fourth grade students were randomly selected
from achieving and low achieving students enrolled in schools
which were funded under the Elementary and Secondary Education
Act of 1964, Title I schools. These students completed the
two tests of self-concept as-a-learner scales and their
teachers completed the.inferréd student self-concept as-a-
learner scale on each student in February 1972.

The Self-Appraisal Scale (SAS) was completed by the
students and involved a measurement of various types of
learning behaviors as well as éome personal and interpersonal
qualities. There are four suﬁ—scale scores 1n the areas of
Social Competence, Academic Competence, Personal Competence,
and Non-Intellectual Competenoé. The Florida Key Scale (FKS),
on the other hand, was completed by both students and their
teachers. It relates to specific classroom learning behaviors
land yieldé a total séore and sub-scale scores in the areas
of Relating, Assertiné: Investing, and Coping.

The same examiner administered fhe self-concept as-a-
learnef scales\to both suspended and'non—sﬁspended studgntg.
The.exaﬁiner Qas an experienéed special educatipn teacher
whose communication skills and rapport with children were
boﬁhlcbnsidered attributes in her ability to clarify and

administer the two tests.

It is réCognized that multiple influences such as the



5

homs and school environﬁent, issluding peers, teachers, prin-
cipals:, and parents; all contribute to the student's develop-
ment of self-concept and may thus be directly or indirectly
contributing factors to the student's suspension from school.
Since it is beyond the scope of the present. study to include
- all of these factors, two areas have been selected: the
sttdent’s perception of himself as measured by self-reports
on two self-concept as-a-learner scales and the teacher's
assessment of each student's self—conce?t as—a-leafner as
measﬁred by a teacher form of one of the scales.

The following section will consider various aspects
of the .problem of suspension which indicates a need for

research in this area.

Need for the . Study

Susbension from school is one form of disciplinary
action used by school officials when student behsvior results
in serious or consistent violation of the rﬁles and reguia—
tions of the school.. The number of students suspended in the_
New Orleans Public Schools is an example of the magnitude of
fhe problem. During fhe 1971-72 session 2559 elementary

school children were placed on short term three day suspen-

sions. This number represents 4.1% of the total elementary

school enrollment (6240%7). In addition to short term
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suspensions, 575 elementary children received long term sus-
pensions which varied from a few weeks to a longer perioa of
time. The fact that 694 students received more than one short
term suspension raises serious question about the vaiue of sus-
.pensiohs in helping to improve the student's behavior (37).

The need_ior the study does not seem to be limited to
the New Orleans ﬁublic Sghools but appears to.reflect a generai
problem. It 1s serious enough to be recognized in the law.

The Louisiana Statute not only permits suspension but deé—
cribes how it should be conduoted. Fach school system has gone
beyond the.minimum and prepafed its own elaboration of the'
statute. A study on school suspension in the Seattle Pﬁblic
Schools‘(57> whiqh is described in detail in the Review of
Literaturé indicates similar findings in terms of the magnitude
of the problem. A Task Force on Children Out of School in the
Boston Schools indicates "the extreme forms of exclusion are
preventive of children from entering the classrooﬁ in the first‘ 
place, and suspeansion from school of those ﬁhb do attend school.
The‘school.system seems to operate on the implicit principle
that schools exist for the instruction of a relatively homo-
geneous group of children,‘and that the educational proéess can-
not tolerate the normal range of human differences that exist

in the iarger sociéty. This' principle presumably rests upon.

the assumption that classroom instruction can proceed better
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if 'different' or 'difficult' children are removed! (45:55). .

According to IaBenhé and Green, "empirical and experi-
mentél data demonstrates a direct felationship between a
child's self-concept and his manifest behavior, perceptions,
and academic performance" (29:iv). The student's self-concept

is thus considered an important determinaht df his behavior.
In the case of the suspended student, suspension may act as a
negative re—enforéement which adversely affeCfs the student's
self—image and future school adjustment.

Another major factor which contributes to the develop-
ment of self-esteem, according to Coopersmith, "is the amount
of respect, acceptance, and concerned treatment that an
indiﬁidual receives from'éhe significant. others in his life"
(15:37). It is generally accepted that teachers, especially
at the.elementary school level, are considered ”significant
others" in their position of influehée in the lives of child-
ren. The research findings of Davidson énd Lang have shown
that "the iﬁterrelations found between children's perception

of teachers' feelings, school achievement, behavior and socio-
economic status are particularly significant since the
majorit& of children in the pubiic schools throughout the
country come from families of low social class status. It is
therefore likely that a lower class child, especially if he is
not doihg well in school, will have a negative perception of

his teacher's feeiingg toward him. These negative perceptions



will in turn tend to'lower his efforts to achieve in school
and/or increase the prébability that he‘ﬁill misbehave"
(19:224);

.Purkey indicates that '"there is considerable and in-
creasing evidence that studeht failuré in basic school sub-
Jjects, as well as misdirected motivation and lack of-commit-
ment characteristic of the underschiever, the dropout, the cul-
turally disadvantaged, and the failure, are in large measure
the cohsequence of faulty perceptions of éhe Self and the
worid" (41;5). The idealfhat_poor self-concept 1s a relevant
factor in the behavioral adjustment of students who have and
have nét been suspended from school appears tq find support in
self-concept theory -and supporfs,the neéd for this study.

Another area éf importance in connection with school
suspepsions i's the growing concern in recent years about thé
.1egal rights of students. The.authority of school officials-
to regﬁlate student conduct has traditionally been upheld when‘.
Qhallénged in the appelléte courts. HoWe&er, in Eecenf years
students are no longer passively aécepting'ruleg and reéula%
tions which govern their behavior. They are guestioning the
- underlying reasons for the adoption of rules and regulatioﬁs
whiéh, in thevopiﬁion of schdol foicials, promote efficient
administration of the school but which may constitute arbitrary

use of authority " . . . when authority is perceived in this
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light, it now risks beiﬁg challenged in the courts . . . Conse-
quently; a new dimensioﬁ has been introduced into educational
administration which sometimes makes it difficult for an
administrator to ascertain.whether or not a particular type of
administrative behavior complies with 'case law'" (BO:v—vi).

The question of the legality of suspension will not
resolve student school adjustment’difficulties but it may in-
crease the school's responsibilitylfor finding solutions other
tha;'suspension to cope with student problems.

Since no previous research was fognd which deals with
studént selffconcept and elementary school_sﬁspension, empiri-
cal research is needed to clarify and add to. our understanding
of students who are suspended from school. There appears to
be only a limited amount of research dealing Specifically with
the study of ;s.‘,uspended' students. Of the five studies found,
only one at the secondary school level included the area of
self-concept of ‘the suspended student. |

The need for the study has been demonstrated in terms
of the magnitude of thelproblem in three ufban gschool systems;
the legal aspects.of the school's reéponsibility for the sus-
pended student and the rights of the student (covered in
greéter detail in the suspension section of the Rgview of
Iiterature); and in terms of the fact that empirical research

is needed since no previous research has been done in this
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specific area. Related to the need for the study is the
signifibance of the study which is discussed in the following

section.

- Significance of the Study
In.a democratic society such as ours the expectation
of the school is that‘it provide an educational opportﬁnity
for all children. The current concern of the échool in
agtempting to. meet its educational aims and objectives is
reflected in a recent article by Sarri:

The public school confronts a serious
dilemma in the requirement that it educate all
children without regard to ability, interest,
or prior preparation and often with fewer
resources than are believed essential for such an
ambitious task. It is expected to accommodate a
wide range of personal attributes and social back-
grounds. It is apparent from any study of the
Present ferment about education that the school
is expected to perform multiple rules in society,
but insufficient attention has been given to
consideration of the means to achieve these ends
and the feasibility for all types of students in
differing neighborhoods and communities. (49:17)

The number of students who are suspended from
school represents one of the dilemmas which currently con-
fronts public education. While the relation of self—concept

to school achievement has received considerable attention,

"there seems to be little or no research in the area of

self-concept and suspension of elementary students from



11

school. If there is'indeed a significant difference reflected
in a poorer self—conceptvas—é—learﬁér of the suspeﬁded

- student, this wouid suggest that more attention is needed in
curriculum pianning, and in the quality of bteacher inter-
action with students, to assure greater emphasis on helping
students develop adequate self-concepts ﬁhich in turn might
reéplt in better school adjustment. If, on the other hand,
th;re is no significant difference in the self-concepts of
suspended and non-suspended students, then factors other than |
self-concepts must be‘relatéd to the student's SuSPension

from School.

The elementéry school leveizwaé selected because this
level offers a.greafer opportunity foi the early identifica-
tion of students with behavioral difficulties. Intervention
can then be piaﬁned'and executéd béfdre studént'problems
become chronic and severe. The iméortancé of the self-concept
theory and its possible relationship to‘the suspended student
"is the fact that self-concepts are not unalterably ifixed,
but rather are modified bj every 1ifé expefience through at
least the maturing years.‘ Inherent in theﬂthought that self-
cbnoept is 1earned_as a fuhotion oflexperience is the fact
tha% it can be taught" (29:17).

Findings and recommendations to'be'presehted should

help to. provide school administratdrs, teachers, and @upil
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personnel staff with a clearer picture of the impact of sus-
pension on‘the elementary sehool student. The student's
failure to adjust in-school reflects,a"failure'on\the part of
the school to meet its geal of pfoviding a constructive,
uninterruptedMedueatieﬁal'expe:ience for all students. Addi-
tionaliy, this research may help te identify the difection
in which changes are needed in the areas of classreom manage-
ment and curriculum which will further enhance the student's
'feeling ofwseif-esteem and foster the development of a more
positive self-concept. The'valﬁe from a practical staﬁd—
poiht may be to help scheol personnel in identifying better
Waysltb meet the needs ef suspended students. These findings
shouid identify areas in whichdfurther research is needed.

| Thedstatement of the problem in terms of fhe following
null hypbtheses provides a statistical means for testiné the
-.hypotheses in order to eustain or reject.thé h&potheses'(GO:
'20—2i)} Significance'wili be determined at the‘.QE level.'.

Hypethe_se‘.s
~ Null Hypothesis I: .Thefe.isvno significant difference
in the student assessment of self;concept as-a-learner of |
suspended and.nqn—suepehded fourth;grade students.- |

Null Hypothesis II: There is no significant differ-

ence in teacher assessment of inferred.student,self—concept
as-a-learner of suspended and non-suspended fourth-grade

students.




Null Hypothesis III: There is no significant differ-

ence in the teacher and student assessments of student self-

concept

as-a-learner for suspended and non—suspended fourth-

grade students.

nment of

The following operational hypotheses provide a state-

the null hypotheses in terms of quantitative measures:

There is no significant difference in the total
self-concept as-a-learner scores on the Self
Appraisal Scale of suspended and non-suspended
fourth-grade students.

There is no significant difference in the total
self-concept as-—a-learner scores on the Student
Form of the Florida Key Scale of suspended and
non-suspended fourth-grade students.

There is no significant difference in the teacher
assessment of inferred student self-concept as-
a-learner total scores on the Teacher Form of the
Florida Key Scale for suspended and non-suspended
fourth-grade students.

There is no 81gn1flcant dlfference in the teacher
and student total self-concept as-a-learner
scores on the Florida Key Scale for suspended and
non—suspended fourthrgrade students. :

These hypotheses prOV1de a framework and‘guide,for

the investigation. They assume that the self—concept thecry

is a factor which can be tested and that the student's self-

report is an honest reflection of his perception of himself.

If the null hypotheses can be rejected, it would seem that

both student assessment of self-concept as-a-learner and

teacher assessmentiof inférred student self-concept as-a-
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learner are significant factors which differentiate the sus-
pended student from.the non-suspended student. This would
suggest that there is a relationship between the student's
self-concept as—a—iearner, the teacher's perception of the
studenf's inferred self-concept aé—a~learner,and the stydent's -
suspension from school. If the self-concept as—a;learner is
significqntly lower in the susbénded than the ngn—guspended
student, this would suggest that changes are neéaed'in the
échool curriculum and the quality of teacher interaction with
sfudents in ofder to facilitate the student's full utiliza-
tion of the school experience. While it is recognized ﬁhat
the establishment of cause and effecf camot be assumed be-
cause of other possible unknown factors which might influ-
énoe the student's suéﬁension from school, the student's self-
concept as-a-learner may be a céntral factor in its:position
of importance to the‘behaviofal adjﬁsﬁmént in students who are
susﬁended from school.‘ Should some of the factors pro#é
\éignificaht and otherlfactors not significant this would sué—
geét the direction'or areaé in which changes are needed.

In the event that the null hypotheses can not be
iejected,this would suggest that factors other thén student
self-concepts as-leérnerS‘and téacher'asséssment,of'inferred
sfudent sélf—concepts as learners are related to the student's

suspension from,school. This type of finding'might lend

Nt TR



support to the school's premise that the use of suspension

as a disciplinary action is an effective corrective experience
‘which helps students to modify their behavior in order to
achievela more satisfactery adjustment in school. Another
‘possibility is that the instruments used for the measurement
of self—conceptlas-a—learner were not sufficient; to provide
the degree of discrimination necessary for determining

statistical significance.

Definitions of Terms

4Short term suspension is defined as an administrative
disciplinary action by the‘brincipal or'othef authority
whereby a student is restricted from .school attendance for a
three-day period of'time.flThe school's authority for such
action is mandated by state law which specifies sixteen con-
ditiens'unQer.which a student may be suspended-from schbol_(i).
The school's premise regarding thisvtype of disciplinary
aetien assumes that suspension‘will serve tofimpress the
stﬁdent and his parent with the seriousness of his failure to
'conform to approprlate school behav1or and w1ll ultlmately
‘provide a correctlve experlence whlch w1ll help the student
{modlfy his behavior for an improved future school adaustment.
‘The student and/or parent may percelve the action as a

punlshment or chastlsement whlch is of questlonable value in
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achieving its objective of improving the student's school
adjustment.

The term self~cohcept has generally been defined in
terms of the tbtal feelings, beliefs, attitudes and opinions
which a person has about himself. In its use in professionél

. literature, self-concept "ié a group of feelings and cogni-
- tive proceéses which are inferred from 6bserved or manifest °

behavior" (29:10). For the purpose of this study self-concept

as-a-learner 1s defined in terms of the total scores obtained

from student self-reports on the Self Appraisal Scale (SAS)
and Florida Xey Scale (FKS), and teacher assessments'on one
of these measures of self—conéepﬁs.v

Title I schools were selected on the basis of the num-

“ber of lpw income families residing in the school attendance

area. These schools met the guidélines for reQeiﬁt of

federal funds for educatiqnally deprived students under Title I
’, of the Elementary and Secondéry Education Act of11964.

Althouéh'the use of self-concepts as a méésure of

self-concept asja;learnér is cphtroversial from the stand-

point of validity; "self;repofting is‘prbbably the most coﬁmon
“‘means of obﬁaining a measdrevdf self-concept. + . . Despite

its subjeétivé nature, the self-concept yields évidence that

IToxt Provided by ERI

O
FRIC can be obtained in no other way" (29:20).
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Delimitations

.Both the suspended and>non¥sdsp§nded students were
drawn from low socio—economic.level schools which met the
guide lines established for eligibility for_Title I funds
under the Elementary and Secondary Education Act of 1?§Q:_muw
Students in both groups were enrolled in Title I schdéis in
New Orleans at the time they were seen. 1t may be assumed
that they'liﬁe in the same type“or.éimilar deprived areas
of the city since eligibility requirements are established
on the basis of the percentage 6f.fami1iés whose income
1evéls fall below fhe $3,000 level. These children also

met the requirements for free school lunches because of the

-low income level of the families whose children were enrolled

.in_these schools.

Because of the above socio-economic: classification of

Title I schools, it is assumed that children coming from

homes in similar attendance areas where the socio-economic

status of the community is low will have the same or similar
problems related to self-identification. No busing of

studenfs in these schools is done. ‘The research fiﬁdings of

Davidson and Lang (29), Purkey (ﬁi)a and others have found

a significantlﬁwiawer,self—concept in disadvaﬁtaged students.
The reverse was found by Soares and Soares (53;54) who

indicaté that "disadvantaged children do not necessarily
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suffer lower'self-esteems and lower sense#df”ﬁéfsonai“worth”
(55;54). Zirkel (63) indicates thaf ethnic group membership
'and mixture may have a poéi%ive'or negative influence on the
self-concept of the disadvantaged child. Since the students
within the suspended group and the non—suépehded group.
appear to be from similar backgrounds, the environmental

. factors méy influence their self-concepts.

The suspended and non4suspended groups were matched
in terms of age, sex, race, and'grade level. In pairing the
students on age the oﬁter limits of nine months variation
was permittgd to obtain an approximate match} An additional
Variation between the groups in race was also permitted in
matching the boys. The non-suspended comparison group in-
cludes three white males and the susﬁended group, one White
male. Althoﬁgh the reéearch findings regarding'the relation-
ship of age, sex, and race to self-concept are not always
consistent, generally it has been found. that student self-
.concept decreases with age (e.g. 10; 52) boys tend to show
less p051t1ve self-concepts than glrls (e.g. 3;7; lO), and
" that low self-conoept is more closely related to the
studenf's socio-economic le&ei than to his race (e.s.
40558563 | |
The position taken is that the use of a matched-

baired design on the variables of age, sex, race, grade, and



sbcio-economic level provides sufficient control for these
variables to minimize the potential for bias which these
factors might pose if not controlled. Wylie indiéates thé
need for careful consideratioﬁ in the selection of research
" design. "In any design correlating a contemporary bhafac—
teristic of subjects ('objectively' or 'subjectively'
determined) with a 'consequent' behavior of subjects, there
is much danger of aftificial'contamination between the Ewo
measures being correlated" (62:20).

The rationale for the study is based on the poé#ulate
that student self-concept as-a-~learner is related to the
-student's behavior and, in the case of the suspended student,
poor self-concept is a significant factor which differdn-
tiates the suspended student froﬁ the non;suspended stﬁaent.
Related to this basic premise is the teachers' role as a
"significant .other" which can positively or éégatiﬁely”
influence the student's self-concept as-a-learner. In rela-
tion to the suspended student, the teacher's assessment of
inferred student self-concept as-a;learner is significantly
lower for the suspended than the non-suspended student.

No attempt has béen.made to detérmine why some
~students conform to the rulggdand_regulations of the school
while other students wh§1havé éﬁmiiar socio-econbmiévbackf

grounds do nbt conforﬁ.



CHAPTER TI
REVIEW OF LITERATURE

This chapter has been divided into two par?s. The
first part on school suspension deals with_some of the politi-
cal; economic, and social influences which have affeéted the
development of public education in this country; how these
influences may be';elgted to the school's perceﬁtion of sus-
pension; and research iﬁ the area of school suspension.
The‘secoﬁd'ﬁart‘cn stﬁdent self-concept inéludes a brief
history of.self—theory and research related to two aspects
of student seli—concept;'relationship to student adjustment

and teacher influence as a "significant other."

Suspension

The problem'§f school suspension has receivéd very
limited éttention in" educational research and literature.
_This,may indicate fhat suspension has not been cénsidered ﬁo'
be a problem by edﬁcatoré because, from a legal sfandpbint,
this'éomes under the rights and;reséonsibilities of the
school's authority. On the other hénd, if recognized as a

20




problem, it may have been over-shadowed by problems which are
considered to have greater'magnitude, In considering the
historical development of education,it seems likely that the
former may have beenlthe case. However, in recent years the.-

question. of suspension muy have more relevancy in terms of the

~current political, social, economic, and legal pressures

which are being brought to bear on public education.

According to Selakovich “the philosophy concerning the
proper role of education in the [our] society has passed
through three very distinct phases which were-influenced by
{the] political values" (50:39) of the:times. "The first wasl.
characterized by a tradition of limited education, influenced
by a theocratic aristocracy; the second, by pressure for
enlightened citizenship; and_the‘third end present phase, by
a movement teward grass—noots democracy and a. compulsory, .
multipurpose, and comprehensive mass eduqationﬁ (50:39).

During the earl& years of'oun nation formal education .
was not considered essential to manls upward mobility and
economic success. A heavj emphasis on moral and characten
building training for childfen was a majoi consideration in
the public assumption of responsibility for the provision_ef
public education. ‘The contrel of student conduct and, when |
necessary, suspension frqﬁ seheol reflected the social and

political expectations of_past'eras. The advent of modern



science and technology has resulted in increased recognition

- from a political, social, and economic standpoint, that

formal education is essential if an individual is to attain

any degree of political, social, or economic status in our

‘present society. Those who have a limited or inadequate
" education are at a distinct disadvanﬁage in obtaining 4 level

of employment which can assure adequate economic security.

Thus, the needs of our present society have resulted in a
"new interest in formal education as an equalitarian force
[which] has extensive political, economic, and social implica-

tions. A gnod example of this is the present belief in some

quarters that schools. may be the best single weapon for com-

batihg povgrty" (50:58). If this assumption becomes a reglity,
it will necessitafe an evaluation of the peeds of minority
gtudénts-with corcomitant chaﬁgés in fhe school cufriculum_and
the‘methodoloé& of teaching to)meet.these needs. - :

Within the'baSic framework of compulsory education

. oL . -
(established in Louisiana in 1944) and the current emphasis on

equality of educational opportunity, ﬁhe.question of school
suépénsioh.méy}well‘become & cfuéial isSue as it reiates to
the pﬁotection of children‘s rights énd society's exﬁectation
that the school_becbme thé responsible sdcial‘institutionkfor
the'alleviation of social proﬁlems'in our soéiety. This
panacéa ekpectation may become pefiected in pressure for



changes in the'interpretatibn of the laws which fegulate the
operation of the school and determine who, and how, students
are to be educated.

Suspension from échool has a legal basis. The school's
authority for. this actiop ié mandated by state law which
_specifies the type of unacceptable behavior, indicates the
prdcedure Tor héndling suspension which must include "due
process”" and pro#ides for the right of éppeal_when_the student
is in disagreement with the suspension decision (50:182;1).

| School officials have traditibﬁally been given the
authoritj to regulate student behavior. "By law, rules and
regulations, and court decisions, the teacher has Beeh made
to stand in loco parentis, and,haé had delegated to him S0
-much of the authority of the stéte and the power of the parent
to restrain and correct as is necessary to meet- the needsbof
.the situafion he is employed to manage" (50:92). As long as
the téacher'and schoolyéfficials.act in good faith, with
ljudgement.and discretion in the cprreqtipn of stﬁdent conduct,
they have Aot been held liagble for arrest on charges of
assault and battery or to be sued for damages (50:92-9%).

Pre?idus court‘debiéions have held that "if the pupil
peréists in ﬁiolafing the laws or rules and régulations, he
makes himself lizble not only to punishmént, but also to

suspension or expulsicn, with a forfeiture, in part or in
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whole, of his right.to atberd the school" (50:92).

Whether thé courts will continue tb maintain this
position will undoubtedly be determihed in the-near future.
Several.cases are currenﬁly pending in fhe courts which
chaileﬁgé the legality of exclusion of chiidren ?rom school.

Three such suits are: Peﬁnsylvania Association of Retarded

Children v. Commonwealth of Penn@Ylvania, 324 B, Supp. 1257
(E.D. Pa. 1971) which "seeks the provision of some [typel

publicly supported educational opportunity for every child ;"

Mills v. Bd. of Ed. of D;C., C.A. No. 1939-71 (D.D.C.) which
"attacks the practice of exclusion directly by using similar
constitutional theory on behalf of the class of all children

cnJA R P ThAanl . n .
excluded from school for sny reason; and LeBanks v. Spears,

C.A. No. 71-2897 (E.D. Ia.) which atbtacks "the exclusion of
retérdedfchildren from all educational opportunity" and in-
'ciudéswhgflgégfiéné of racial discrimination_and.substantialiy
adverse dispropoftionate racial gffect on black children"
(20:33).

While squension ffom school is'abplicéble to students
.from all socio-economic levels, the,prevaléncé oi suspéﬁsion
inithe low_éocio-eéonomic group would seem to indicate a con-
flict in’the cultural Values_which influence student behavior
and middle class values which dictate the norms -of acceptable

school behavior. "If the lowerFolaSS~student is unfortunate
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énough to come into contact with an uninterrupted process of
teachers who aré middle-class rigidly and care little or know
little about differeﬁces in behavior which stem from class
values, ‘his chances for success in school become increésingiy
1mpa1red" (édMES) |

Patricia Lines, staff attornej at the Harvard Center
for Law aﬁd Education, ip alrecent.article, "The Case Against
| Short Susﬁensions," gquestions the SChool's use of short
term suspensions and "argues that the length of the susPen315£
should not, in any way, affect the student's right to proced-
urai due process” (31:30). She further indicétes that "sus-
pensiohé frém-school éan be vdastly more damaging than the
temporary suspension éf wéifaré or Wage payments . . . Yet,
the court ordered a prior hearing din 5oth cases. A more
serious loss faces the susbended student . There.is no such
'thing as a femporaﬁy postponément of schooliﬁg., Sﬁsbension
inevitably.invblV&q a pefmapent deniél of access to education
'for.the days misSed- they cannot be'fecouped"(32:4l).
| _ Several resea“ch studles have explored varlous aspects'
of the problem of school suspen31on, its 1mpact on the chlld
’gnd hls4fam1;y, and its 1mpllqat10ns for the school. Three
such‘studies haﬁe been ¢onducted;in thé‘New-Orleans Public
Schools whére’the‘probiem'of indefinite sﬁgpension (long

_term)'has'récéived sufficient attention to‘Warrant major
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consideration By school officials and the commuﬁity, These
‘studies are reported in greater’detail because of relevance
to the current investigation whiéh draws its sample population
from the New Orleans Pubiic Schools.
The first of these stﬁdies was coﬁducted in two phases
(58?39) over a three year period from 1967 to 1969. In addi-
tion to the reports on both phases of the study, data from
tﬁg second phasewerefurther developed and analyzed in a dis-
'sertatiqn by Crunk (16). The research.from these studies was
combined and reported in‘a recent article by Stretch and
| Crunk (56) who served as research consultants for the pfoject.
The reséarch involved stﬁdehts who were indefinitely
-suspended from the New Orleans fubliCQSchools in grades one
through nine. During thé study period,tﬁe'number of total
indefinitely suspended students incfeased ffomFBOBI(enroll—
‘ment 86,127) or 0.9% in 1967 to 1--,075 (enrollment 88,%17) or
1.2%-in 1969. The research "tested the major hypothesis
that indefinitely susﬁending a childxfrém school resulfs in
.cquntér-ﬁroductive negative judéements, feelings, and behavior
on the'part of his family toward the suspending school in
particular and toward the school system in general" (56:165). 
In the Phase I study data on 400 (200 referred for
school social work serVicés and éOO not referfed) ihdefinit—

ely suspehded students are analyzed (3%8). Phase II involves
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a comparative analysis of characteristics of two suspended

-student groups and one non~suspended group (150 suspended and

referred to the school social worker, 150 suspended but not
referred, and 100 not suspended or referred) and the impact

of suspension on the child and his family (30). The Crunk

- study tests the hypothesis that alienation is a differentiating.

factor in households that have and do not have a child
indefinitely suspended from school (16).- .

The findings of these studies (16;38;39;56) indicate
that the indefinitely sﬁspended student in the elemeﬁtary and

Junior high levels of the New Orleans Public Schools is

characteristically a black adolescent boy, academically less

bright than his peers, from a low socio-economic background
in which the breadwimner tends to be poorly educated and
manually employed, and is more likely to be suspended because

of disrespecﬁ to superiors, fighting, and habitual violation

of school rules. Additionally, the:suspended student is

_usually returned to school, a factor which is probably related

to his being in the cbmpulsory school-attendance age range.
The suspended student is signifiéantly different (.0l level)

than the non—éuspendéd student in his ability to get along

PN

with others and in his emotional state . (happy-sad) 5T oL
home and at school. The parents of suspended étudents show

more confused attitudts toward the school in terms of

R



knowledge and understanding of the educatioﬁal process than
lparents of non-suspended students. They feel "that their
children have been inadequately handiéd by school personnel,
e;pecially when discipline is concerned, and‘that the suspen-
sion process is unfair and prejudicial to their children's
.future educational chances" (56:189). They "interpret the
social situation between themselves and the schoél as being
beyond their control (powerlessness) and that the rulés
established by the school are designated to 1p others
(normlesanss). Since their child has been 'thrown out' of
school, théy experience a visible degree of separation from
the school (isolation)” (16:Abstrac£).- Thus, alienation
(estrangment of the family from the school),'perceived in‘

. terms of the dimensions ofabqwerlessness; normlessness and
social isolatign, is statistically significant (.001 level)
as a differentiating faétor ih_families of suspended and non-
suspended students (16:59). While these studies ao not -estab-
lish a cause;effect relationship between family alienations
and-school suspension they do‘show that "suspension is not
viewed as positive but as punitive in ihtént and results.
Rather than becomlng more motlvated to become involved with
the school on behalf of the chlld, parents of suspended

chlldren become more negatlvely dlsposed toward the school®

(56:195). | :



Another implication of suspension is related to the

fact that "the way in which a child is handled by school per-

sonnel 1s important to a family. Research studies in social
psychology have repeatedly shown that the manner in which

someone 1s perceived and treated affects his self-image and,

" consequently, behavior" (56:186). This relationship would

suggest that the use of suspension may have a negative
effect on the self~image of the student és‘well as upon his
parents and, subsequently, their fespective behaviors in
reference to the school. | |

‘The problem of suspension in the Seattle Public Schools
is-repofted in-a study éonducted over a three year period |
from i96l to 1964 (57). The purposes of this study were to
determine the charaéteristics of susﬁended studenté, the ser-

vices provided to these students, and the magnitude of the

. problem in the Seattle School District. Many of the findings

are similar to those reporﬁéd in, New Orleans Puflic Sohoois
(16;%7;38;39;56), e.g., the number of students.suspended each

year:was approximately 1.5% (N.O., 1.7%) of the total school

population;‘boys accounted for the majdrity:of'suspended

students, 71% in Seattle and 81% in New Orleans; a high pre-
valence of family disorganization (death, divorce, desertion,

or separation) was present in the families of suspended stu-

dents; a high degree of suspended students in both systems
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exhiﬁited behavioral and learning problems; and the suspended
sbudent frequently fell in the below-average range of intel-
lectual functioning. Differénces are reflected ih_the fre-
quehcy of suspension by school level with the highest incidence
of suspension Qccurring at the high school‘level in Seattle
(49.4%) and at the junior high level in New Orleans (50%).
in New Orleans the elementary school level.accbunts for 31%
of the suspensions as compared to only 7.5% in Seattie.
Other findings worth noting in the Seattle study are a 46.7%
remission rate in the frsquency.of multiple suspensions; .
positive student attitudes toward sqhool and respectlfbr
"authority,y although their work _habits and self-control were
poor; and positive results of the suspension frequently forc-
ing parents to become involved in the student's prbblem, often
seeking professionsi help from sommunity agencies. |
- Of the relatively limited research on the problem of
suspension, onlyvone study which insluq§s.both suspension
and self-contept was found. The puréoses of this study were .
to determine the use of disciplinafy suspénsicn iﬁ-public
secon@ary:schools in Tennessee, the effecfiveness of suspen- |
sion, aﬁd the self-concept of suspended-students (5). I% was
found that the secondary schools in Tennesseée mads extsnsive
use of disciplinaxry suspension; the practice of Suspension

did not show a positive effect in its relationship to the

1
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- variables of student academic grades, withdrawal rate and the

probability of future suspension. Onrthe Tennessee Self-
Concept Scale,students who had repeated suspensions generally
scored lower on total self-concept and significantly lower on
the sections measuring morel and ethical values.

In summary, suspension has traditionally been used by
school authorities as one means of handling student disciplin-
ary problems. The school's euthority to suspend a student
f;om school is mandated by state laws which must include due
process and the right of appeal. The expansioh of public
education 18 directly.tied-to and a reflection of the politi-
cal, economic, and social climate iﬁ society. Suspension,
although hot previously viewed as-a problem in edueation,
may become a significanf issue as it relates to the curfent
legal consideratiohs of the scheel's responsibility to pro;
vide. equal educational opportunity for all studepts.‘ Previous
studies on the suspehded student show that he is significantlyr_.
more deficient than'the non-suspended student in social,

emotional, and academic areas. Consequently, the school may

become responsible for providing an educational program to '

meet the needs of students with these kinds of deficiencies.

Self-Concept
The focus of this section includes a brief summary of

the historical development of self theofy and a review of
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~ research in two éreas of self-concept: the interactional
relationship of self-condept and student behavior and the role
of the teacher as a "significant other" who contributes either
positivélj or negatiVely-to the student's perception of
himself.

The professional literature in psychology and educa-
tion reflecfs a éignificant inérease in research related to
various aspegts of the self—conéept theory during the past
Vtwo decades. The increase of research in this area parallels
the development of a new humanistic movement in psychology
which "seems. to provide a refreshing mixture of a behavioral
frame of”feféfence that int€grates science and its practical-
ity and utility for man's atteﬁpts to understand himself and
the world around him" (21:17). ILaBenne and Green indicate
shat "perceptual psychology Inow accepts the .id_ea that the
feelings and beliefs one holds about himself motivates one's
conduct: the antecedeht for individual.reééonses is thé self-
concept" (29:2). In discussing fhe impdrtance of self-
concept. Purkey reports "a fresh, excitihg,'and humanistic
development in contembbrary education is the growing emphasis
placed on thse student!sfsubjective and personal evaluation of
himself, a dominate influence on his success in school"
(43:v). Phenomenological theorists "believe that people

select, even as children, what they pérceiVe. e s« .o From a
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child's experience with significant others, he begins to
understand human relationships. Phenomenological thinking
implies that self—understanding and acceptance are reflections
of understanding and acceptance by 'significant people' in
the enviromment and lead the individual to accept, to face
up to, and to move toward, rather than‘away from life" (21:44).
Thus, the‘search for a more plansible and meaningful explana-
tion of tne phenomena being observed by various psychologists
in their work with people lead to "the possibility of fusing
general psychologicai theories of cognition and motivation
with the psychoanalytic or psychodynamic theoriesvoriginating
in the clinic. Consequently, we find that the theories of
personality which haVe been put forth within the last two
decades assign importance to a phenomenal and/or non-
‘phenomenal self—concept with cognitive and motivational
attributes" (62:2).

- Various authors such as Gayle (21) LeBenne and
Green (29), Purkey (42;43), and Wylie (62) have traced the

historical development of self—theory. All are- in accord

that James' (25) discussion on the self in his book Principles

of Psychology (1890) has contributed to the current theory

on the self. "From James, then, came a view of self which
incorporates feelings and attitudes alongiwith a principle

" of causality" (29:2).
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The theories of Freud, while not directly concerned

' With self-concept, do include important concebts of personal-
ity development, e.g. the interactional aspects of conscious
and unconscious motivation on behévior and an em;hasis on

| the development and functions of:theﬁego which, although not
directly related, appear to have influenced some aspects of
self-theory development.

According to Purkey and others, self-theory received:
scant attention during the>first half Qf this century.
EMCeptions noted were the contributions of three men during
the 1930's; Mead (35) who included the self-concept as a
significant part of his philosophy of society; Lewin (31)
who conceptualized the self as the central 6rganizing force
" which proviées consistency to pgrsonality; and Goldsteiﬂ.(22);
. who developed a theory of self-actualization in relationship
to healthy and unhealthy organisms (29:4;43£5). The contri-
butions of Allporf-(é) "emphasized the importance df self
in contemporary psychology‘and‘argued for a pur?bseful,
rational man, aware of hiﬁseif and'controlling his future
through his. aspirations" (43%:5). |

‘ The numerous publiqations of Rogers’ére noted Dby
Purkey who indicates that Rogers "described the self as a
éocial product, déveloping out of intérpersonal felationships

- and striving for consistency. He believed that there is a



59
need for positive regard both from others and oneself, aﬁdlthat
in eVery human being there is a tendency toward self-
actualization and growth so lqng as thié is permifted by'thg
environment. . . . His impacf (theory) was so great that
his general approach soon became known és 'self—thedry'"
(4%:6).

| Aﬁother‘significant contribution to the eStabiishment
of self theory was that of Combs'and Snygg (11) who "proposéd
that the basic drive of the individual is the maintenance.and
enhancement of the self. They furthér'declared that all
behavibr, withoﬁt exception, is de?endent upon the individual'é
personal frame of reference" C45:é).
In summary, some of the various postulations of self
theopy, which includé;various.prpperties of the self, are:
1. The Self develops out of the individual'é inter-
action and communication with his environment; -
it is a social product.

2. The individual's perceptions of himself and his
'~ environment will determine his behavior.

3. The individual's continuous struggle to maintain
and enhance the perceived Self is the basic
motive for all behavior; thus, people are always
motivated. ‘ ' :

I, The Self strives for consistency and behaves in
ways which are consistent with itself; Self-
concepts are followed in a compulsive manner.

5. Learning is more rapid if it is perceived by the
_learner as related to positive aspec’hs of Self.



6. The Self determines what is pérceived ‘and the
closer the experience to Self, the greater its
effect. :

7. The Self can be changed through school experien-
ces. (41:3-4)

With this as a background, attention will be éiven to sdme of
| the research on self-concept which relates to the current
study.

| Reviewers of research in self-concept 629;43;62;65)
indicate’the difficulty in comparing the research findings in
this area because of the wide variation in how the term
"self-concept" is defined and the variation in instruments uéed

in measurement of self-concept. Thié; in part, appears to

various research conclusions. HoweVer, in spite of the limi-
tations, "the self-concept is présented as a construct or
linkiné?mechanism‘used 5y psycholoéists [and educators] to
infer a process from observable {and self reLorted] behavior
and. to help explain the cause of that behavior" (29:20) .

The recent shift to a comprehensrve mass education with
equality of edﬁcationallopportunity for all has resulted in
- numerous studies‘of theaself-céncept of the "disad?éntaged,"
the minorify and the low socio-economic level-studént.(6;18;
29;405';41;45;4'7;48;55;54;55_;_58;59;62;_65)- Wilile the #;lador,_i,tyu;,;',,
of theée studies have found a significantly ;ower self-zoncept

in disadvantaged students, the reverse was found in the studies
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of Soares and Soares (53;54) and Whitt (59). Soares and Soares
indicate ‘that "despite their cultural handicaps, disadvantaged
children do not necessarily suffef iower self-esteems and
lower sense of ﬁersonal worth" (53%:34). Zirkel, in an exten—.
sive feview of literature on self-coﬁcept and ethnic groups,
concludes that “"ethnic group membership and mixture may
either enhance_or'depress'the self=concept of a disadvanﬁaged
child. Whether self-concept is §}gn;£igagtly affected depends
. to é large extent on the effofts’%ﬁggﬂéégzgggland the schools
expend on desegregation and thé disadvantageq. « « « "~ Such
programs as bilingual-bicultural education and Black Studies
can use the so-called 'disadvantages' of ethnic minority pupils
for'their.scholastic.seiffrealization” (63:20).

CiOSS—sectional studies of Sélf—cqncept generally show
a decrease in'self—conéept with agé (e.g. 10;52),. Bowman's
(7) fﬁhdings are an eXception'becauSe over a two-year period
of time, upper.elementary school Studénts showed an increasé
in sélffconqept. Sex diffefénces also have been noted in
relation to;self_¢oncépt with girls éeneraily being found to
'haje a more positive concept of themselves tﬁan boys (e.g. %3
7:10). The-relationship of self-concept and achievement
indicate a positive and oftensignificant,relationship between
the.fwo (9;10;61). bPurkey's review of literature in this area

indicates "the research evidence clearly shows a persistent
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aea significant relationship between self-concept and academic
achievement. . . . Male underachierers tend to have more
negative self-concept than female underachievers" (43%:15).

A number of studies deronstrate that negative or low self-
nconcept is more ciosely related to the student's\sociof
economic cohditions than to hie race (e.g. 40;58;63).

The reiationship of demographic variables to self-
concept has been presented as a background for the cﬁrrent
study of self-concept end the suspended child. A review of
literature related to student behavior and self-concept is
pertinent but.the number of studies in this.area are lirited.
Kennedy (27), in a study of fourth—grade middle cless boys
of average intelligence, determined that boys showed signi-
ficaﬁtly greater self-disparagement than girls on measures
of emotional adjusfment Teachers rated girls as being
'31gn1f1cantlv better than boys in emotlonal adaustment._ The
latter flndlng generally held true in teacher ratlng of
student behavior (19). These findings also are reflected in
suspension of students from school with the.majerity of the
students who are suspended being boys.

Another study of 1nterest which may have some 1mp11ca—_4
tions for the current study is one by Rlley (46),who devised

- a measure of masculine self-concept to determlne'whether

fourth-grade boys with high masculine self-concepts were more



-masculine in their behavior than boyé'with low masculine
self-concepts. The findings indicate that although boys with
high masculine self-concepts are masculine in behavior, boys -
with low.masculine self—concepts are significantly more mas-
culine. The implications suggest that the boys with low
masculine self-concepts have a greater need to exhibit sex-
role behavibr than boys who-feél more adequate in this ares.
Carried to the extreme, this could Be a factor which influen~
ces the aggressive, acting out behavior_frequently exhibited
by the suspended student.

Davidson and Iang (19), in their study of fourth-,
fifth-, and sixth-grade students.in the New York City public
séhobls, found that children who were rated as being undesir-
able in behavior (significant'atithe .OQl‘level) perceived-
:their'ﬁéacherus feelihgs toward them as being léss-favorable;
58% of the children:in the lower class weré rated as undesir—
-able ‘in behavior whilé only 26% were rated in this menner in
the upper class. This study furthér indicates thé-importaﬁde
.of the role of the teacher in his poéitidn.of‘influence
since the students' percéﬁtion of their teacher’é‘feelingé
toward them correlated positively and significantly with bthe
studeﬁt's selffperqeption. Aéademic aéhievement was fdund
to be related directionally with hiéh achievement found in

those with more positiVe perception of their teachers'
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feelings as well as being rated higher by their teachers on

desirable 5ehavior.‘.The implication for the suspended student
appears to be quite clear. He has been classified as a
behavior problem and his teacher does view him or his behavior.
ﬁnfavorably.

A recent study by Loney (33) explored the relationship
between self-esteem and impulse control in first- and sixth~
érade students. The findings relative to age and self-esteem
were in the predicted direction, adequate self-esteem decreased
with age (significant ét the .001 level). The proportion of
bo%h‘boys and giris whb showed adequate self—eSteem decreased
signifiaantly with age (boys .00l level and girls .01 level).
On the measures of imﬁulsé control, the findings were contrary

to expectations. The proportion of children scored as having

~adequate impulse controls decreased with age,' As might be

expected, fewer boys than giris Shoﬁed adequéte control (highly
significant at the .001 level). The_findings of the study
may, in paft, add to bur understanding of the suspended student
who is ﬁSually a boy whose aggressive behavior is assumed.to.
be related to poor impulse control.

: Sinéerthe suspended §fﬁdent is bne who exhibits
behavioral probleﬁs in school, abttention to student discipline

will also be considered. Cutts and Moseley's book,; Teaching

the Disorderly Student in Elementary and Secondary School
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(17), provides a discussion on the teacher's role and
responsibilities in classrcom management. Some of the points
emphasized include the impertance of the teacher as a role
model who is well groomed, shows respect, concern, and accept-
ance of each student as an individual, ié alert, fair,-firm
and friendly. Thus, the teacher's enthusaism for his subject,
knowledge of methods and techniques of teaching, and his
desire to help each student are all necessary ingredients if
the teacher is to achieve the goal of discipline. In this
context, discipline is the student's acceptance of the
responsibility for self discipline. In reference to suspen-
siqn, ﬁhe authors indicate that this form of student discip-
line "is sometimes effecfive in forcing a student or his
parents %o cooperate, but it must be cafefully administered
‘and supérviéea. There have been surpfising lapses where the
parents have received no notice and thé susﬁended student
(who ‘has not informed the parent) has roamed the streets until -
" he got into serious trouble with fhe,police. Andxthere is
always the problem of the wo?kithat fhe suépeﬁded student
misses" (17:54);. Previous studies 6n suspension indicate.
that féelings of frustration, hostility, and alienation are
expérienced by the suspended studént and his family.

The last consideration in this‘section deals with the

role of the teacher and research related to the importance of
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the teacher as a "significant other" in-his position of influ-
ence on student self-concept. This area has received consider-
able.attention both in the development of self-concept (15;21;
29;43) and in research studies dealing with the interactional
relationsﬁip between the teacher and student (6;8;9;12;14;15;
117518524529;43;47;48;51359;62) .

Brookover and Erickson (8;9), influenced by the inter-
actional theory of Mead (35), have developed a theory of
school learning which emphasizes the significance of the
teacher: | |

The basic proposition of this theory assents that

a student's self-concept of academic ability results
from his perceptions of the evaluations significant
others hold of his ability. The student's self-
concept of academic ability in turn functions to
limit the level of academic achievement attempted.
Self-concept of academic ability is therefore
hypothesized as an intervening variable between

the expectations and evaluations of significant
others and school achievement. The relationship of
perceived evaluations of significant others is con-
ceptualized as a necessary and sufficient condition,
i.e., a change in the perceived evaluations of
others will be reflected in a change in self-
concept. The relationship of self-concept of ability
for academic achievement, on the other hand, is
hypothesized as a necessary but not a significant
condition for this occurrence of a particular level
of academic performance. (8:140) '

The research findings of Davidson and Iang (19),
Coieman (13), Shulti\(52), McCallon (34), Bourgeois and
Warshauer (6), and Xleenfeld (28) are examples of studies

which support the significance of the teacher'é position of
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influence on student self-concept. The findings of Davidson
and‘Lang, previously cited,.indicate a significant correla-
tion between children's perception of themselves and their
perceptibn of their teacher's feelings toward them; the more
'positive the children's perception of tﬁeir_teachers' feélings
toward them, the better Qas their academic achievement and the
more desirable their classroom behavior was noted to be by
their teachers. Answers to the question of how to sét in
motion this positive teacher-student interactional experience
is urgently needed in the case of the sﬁspended student.
Coleman's study, which involved the development of an instru~
ment to measure negative self—concebt and, once identified,

a program to improve teachef—pupil relationship, may provide
hélp in this area. The conclusion of this study was that
negétive self-concept is iden?ifiable. All of the students

. who were idemtified as having negative self-concepts evidenced
a significant reduction in negative self—éoncept when an
oppoxrtunity was providedlfof positive interaction within the
school setting. The teacher—pupii relationshipslheiped
students to ‘become more positive in their self-concepts.

Shulty (52), in a cross—sectionai'study of seventy-

two boys in grédes two through twelve, found that self-esteem
decreased'significantly as the student became older; that

older students tended to use the bbsérvation of others'as a
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source (influence) of their self-concept and that the mést
significant influence was related to the perceptions held by
their peers. The iatter (the importance of peer écceptance)
is generally accepted in theorieg of child growth and develop-
ment, especiélly during the adolescent years. The school's
focus in planning a program deéigned to increase student
self-concept should include knowledge of this phenomenon as
well ag'teacher—pupil interaction in the program design.

A research study by McCallon (34) involving fifth—
and sixth—gpade students found that student self-concept and
ideal self-concept become increasingly and significantly con-
gfuent through time.- The teachers tend to rate themselves
significantly lower in esteem than they rate students con-
sidéred most desirablé to teach'(this relationship was present
even whén the teacher rated himself high on esteem). More‘
experienced teachers tendédfto perceive the students least

desirable to teach as having low self-esteem or negative traits

to a greater degree. This indicatés a possible identification

by the teacher with the "desirable" student which is reflected

in the teacher's value judgement in rating who is desirable
and what is desirable (acceptable) behavior. If there is an
identification factor involved, then the gap between the
teacher's middle class value systeﬁ and the misbéhaving (sus—

pended) low socio-economic level student becomes even harder



to bridge in effecting a positive interactional probess
between teacher and student.

A study was conducted by Bourgeois and Warshauef (6)
in the New Orleans Public Schools to debermine the difference

in self-concept between fourth-grade achieving and low-

. achieving studenbts in low socio-economic level schools.

(The comparison group of non-suspended students for this study
was drawn from that study population.) A second aspect of

Bourgeois and Warshauer's study was to determine whether the

.self—cbncepf reported by the studenté in the two groups dif-

fered with teacher assessment of self-concept for the students
in the two éroups.. A Significént difference (.00l level) was
found in the mean séores on the BSAS of‘thé two groups with

the low achievers having the less positive self-conoepté. The
four sub-scale scores indiéatedvthaf low achievers considered
themselves less favorable than high achieveré in two areas,
Personal Competence (.00l level) and Academic Coﬁpetence (.01
level). A difference in total'éeif—oonoept was also found on
the FKS between the two groups at the .00l level. Two of the
sub-scale scores in the areas of Relating and Coping were
'significant at the .01 1ev¢l. ‘The teacher rating for each.

group revealed a significant difference (.001 level) on both

~ the total and the four sub-scale scores (Relating, Asserting,

Investing, Coping) of. the FKS. When comparing the teacher
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rating with the student rating in each group, teachers tended

te underrate low achievers and overrate hign_achievers.

This review of literature has established the current
responsibility of public schools as the social institution
designated by society to provide public education Qith cquality
of educational opportunity for all students. While the.
schooi's authority is mandated by law, the current trend of
court decisions seems to indicate the'strong possibility that
changes in this area will be forthcoming in the not too distant
future. The research evidence concerning the effects of sus-
pension on the student and his family raises serious questions

~about the effectiveness of this method of student discipline.
The high degree of alienation found in families of suspended
chiidren'does not argue for a‘favorable interaction between
the home .and school in attempting to understand and meet the
needs of these children. The self-concept theory establishes
the significance of the school as well as the home in their
positions of influence on the child's self—concept. "The rela-
tionship of a positive_self-concept, successful school achieve-
ment, and scheol adjustment appear to be interrelated and sig-
nificantly influenced, either:posititely or neéatively,-by the
quality of‘teacher—stuQent interaction. The school appears to
be in a strategic position to effect positive.change in the
student's perception of himself, thus lessening his chances

- of becoming suspended from school.




CHAPTER III
RESEARCH PROCEDURES AND FINDINGS

This chapter is concerned with a description of
the methéds and procedures used and the findings of the
study. The first section includes the design, selection
prbcedures of the sémpie population, data sources and collec-
tion. The second section presents the results of testiﬁg the
hypotheses, the test-retest reliability of the self-concept
scales, the descriptive characteristics of the suspended.and
non-suspended studént study grouﬁs, and the reasons for
fourth—giade student suspension from low socio-economic

level schools.

/

Methods and Procedures

‘Design of the Study

The rationale for the selection of the fourth-grade
level for this investigation was discussed in the Signifibanée
of the Study in Chapter I. Briefly restated,,this'grade level
was selected because early identification of students with
ad justment difficulties can providé an opportunify for inter-

vention before problems become chronic and severe.

47
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Since the investigation involves a determination of
the characferistics, reasons for suspension, and self-concepts
as learners of fourth-grade students suspended fgom low socio-
economic level urbgn schools, the primary group (N=60) was
selectéd on the basis of their suspension status. A non-
suspended fourth-grade group, Grou@ B, was selected on a
matched paired basis from the high and low ends of the achieve-
ment continuum <N=4l). This group was matched with a sﬁs-
pendéd.group, Group A, on the variablies of age, sex, race
and soéio-economic level backgrbﬁnd. A contrasting group
design was used to compare (1) the susbeﬁdédfétﬁdénté,
Grbup A, with the non-suspended students;,Group B, on two
tests of self-concept as-a-learner scales; (2) the teacher
assessment of student self—conoepts'as learners for Group A
and Group B; and (3) the teacher—student‘assessment of self-
concept as-a-learner for Group A and Group B.

The structure of the research design is non-experimental

in naturé and may be described as ex post facto research. As

defined in Wiersman's text, Research Methods in Education:

An Introduction, ex.post facto research is "research in which

the independent variable or variables have already occurred
and in which the researcher starts with observation of a
dependent variable or variables. He then studies the independ-

ent variables in retrospect for théir possible relationship
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to. and effect on,-the dependent variable or variables"
(60:258). |

The two primary variables identified for inveetigation
in this-stndy are student‘self—concept as-a-learner and sus-
pension from school. While both of these factors could be
.classified as independent.variables from the standpoint of
priof existenee, the students in the study were'selected on
the basis of suspension and non-suspension status. The
?resence or absence of suspension is the independent variable;
the students selected themselves into the two levels (suspen-
sion and non-suspension). Self-concept as-a-learner is the
dependent variable. The logic .and structure‘oi the research
design iuvolves the inveétigation of self-concept as-a-
learner (dependent variable) of suspended and non-suspended
students (independent variable) to determine whether there
‘appears to be a relationship between seli—concept as-a-learner
and suSPensfgn.from school. It is theorined that the student's
seif—concept as—a-learner is. influenced by interaction with
others in the school and that his self-cbncept is related to‘;
the behavior which resulte in his suspension and non-suspension
from Senool. The-basic question to be answered is whether
the self-concept as-a-learner of suspended_efudents in signi—
ficantly lower than the self—concept as-a-learner ef non-

suspended students.
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The hypotheses for the study invol&e cbmparison of
suspended students in Group A with non-suspended students in
Group B on the total scores of two measures of self-concept,
the teacher assessments for bsth groups and the tsacher—
student assessments in Groups.A and B. The following contin—
~ gency model presents the hy?othesized relationship between

the two study groups:
'MODEL 1

IOGIC OF THE HYPOTHESES

Suspended Non-Suspended Total

Adequate Self-Concept a b . a+b
Tow Self-Concept c d g c+d
Total _ a+c b+d N

Null hypothesis (H,). There is ho‘significaht dif-
.. a b
ference beuiween s and ord"

Alternate hypothesis (Hj). There is a significant

a+c b+d *

The symbols a, b, ¢, and d represent the obsecrved

difference between-—i—‘and'

‘proportion-of students in each cell and the sum of a, b, c; and
d;-is-"N."™ This dssign permits the use of various statistical
tests for significant differences. The statistical tests -
used include the t—test_féfwfﬂ;:&iffefence between two means,
=EﬁiLEQuafe} and analysis ‘of variance. The levsl of signifi-

Eéncs;}équired to reject the null hypothsses'was set at the
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.05 level. ﬁypotheses were confirmed if the null hypothesis
(Ho) was rejected and a siénificant difference was found
relative to the sfatement in the original hypothesis.

It is reoognized that both factors being studied,
self-concept as-a-learner and suspension from school, are
subject to various interactional influences (z.g. family,l
peers, teachérs, principals, age, sex, race, and socio-
economic level), the effects of which cannot be determined.
The research @esign attempted to minimize (contrgl) therpgs-,
sible dééendenoy of the two variables by the selectibn of a
non—suépended group which was matched on the characteristics

of age, sex, race, grade placement, and socio-economic level.

~While this design does not assume total independence of the

two factors, it does provide for some degree of control in

- that direction. An additional factor which stréngthened the

investigation was the use of the same examiner to administer

the gelf-concept scales to all of the students in the study.

This provided continuity in administration of the tests and
éontrbl for the peréonality interactional effect which would
be present if more than one examiner'was uéed. Blalock and
Blalock point out the difficulty in providiﬁg controls for
social science variables. "The subjécts possess an infinite
number of properties, and no experimenter can possible re-

strict his sample to a tiny range on each of many tracts.
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« « « He can bnly try to balance purity against breadth in’
the sample, judging shrewdly which are the important variables.
; . « The point is that we cannot be free of the risk that

”

some unrecognized variable is playing a role" (4:339).

Procedures for Selection of Subjects'

A total of sixty—sii fourth-grade students was reported
to the Child Welfare and Attendance Section és having been sus-
pended from the twenty-five Title I elementary schools in the

New Orleans Public Schools during the first semester of the

;1972—75 session. These students were enrolled in seven Title I

sbhools. Cdmplete data were obtained on sixty‘of these stu-
dents (90.9%) who were enrolled in six schools since the re-
maining students were unavailable for testing. The names of

the4suspended students were obtained shortly after the semester

ended on January 22, 197%. A letter, which is.includéd'in

‘Appendix A, was sent to eaéh parent explaining. the study and

t

askiﬁg the parent to call if he did:not,wish for his child fo
be seen. Fiﬁe-parents called and after an expianation,

agreéd to have their chil@rep included. The sixty suspeﬁded
students are referred fo as fhé_total suSpended group iqr pﬁr—
poses of clérification. This grbup,as.indicated‘in the Pur-
pose of the Study, was composed of fifty-nine biack and one
white student; the age range was nine to thirteen;‘éhd‘the

sex distribution was forty-seven boys and thirteen girls:
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The sixty students were enrolled in six Title I
schools (the seventh school was dropped becéuse the students
had moveq). The eﬁrollment_in these schools ranged from 318
to 1045.with the largest.number of suépended studenté:(EO)

coming from the school with the highést enrolliment. The racial

‘composition was all black in four of the schools and the

other'two schools were integraﬁed (three white students in one
school and 107 in the other). )

Tﬁé age distribution for the total suspended group
was too diverse to obtain a match on this variable for the
éelection of a non—suspended comparison group. The age range
was‘pafrowed and students who fell within the nine through
eleven range were seleéted.‘ This group,‘Gfoup A, was composed
of forty-one suspended students, thirty-two boys and nine
girls. o |

L. The non—suspended_grouf; Group B, was selected from
dafa.cbmpiled for a study of fourth—grade'studént self-
concepts of achievers and ;ow achievers'in Title I schools
in New Orleans during the 1971—72.sessidn.‘ This study by ’
Bourgeois and warshauer (6) ié descfibed in the ﬁeview_of
Literature in ChaptervII. A total of 412 students’were
classifiéd as achieveré oﬁ the fasis of scoring a grade
equivalént of 4.0 or above (national norms) in either réadihg.

or mathémaﬁics on the Iowa Teét of Basic -Skills. This test
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was administered in January, 1972. TFifty students were
selected by %andom sémpling and forty-five were actually tested.
These students were enrolled in nineteen Title I public schools.

.The low achievers were enrolled in remedial .programs
and were selected on the basis of standardized tests adminis-
‘tered in October, 1971, as scoring two years.below grade
level in mathematics erreading; A group of'fifty was selected
by.random sample from,the 1,216 involved in thesé programs.
The forty-three who were‘inciuded in the study were enrolled
in twenty;one ﬁﬁblic aﬁd three parochial Title I schools.
The students in both groups were ranked by égé distribution.
The non-suspended students were selected af random on the
basis 6f'sex and closest match‘for chronological age with
the forty-one students in Group A. As noted in Delimitations
in Chapter I, the outer limits of nine months in age was
;permitted in order to obfain_an-approximate match. The non-
suspended group contained twenfy~two achievers and nineteen

low achievers. These sub-groups are designated as Group Bj,

achievers, and Group Bo, low achievers.

Data Sources and Collection

?F\\\xData on all subjects were obtained from school records.
This ihcluded birth data, race, sex, standardized achievement

scores (ITBS), mental ability scores (Otis-Lennon), suspended
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status, prdmotional‘étatus at the close of the 1971-72 session
with over-all grade average, behavioral rating, récord of
attendance and family background information. The suspension
informafion was obtained from the individual Report of Official
Suspenéion on file in the Child Welfare and Attendance
Section. A sample copy is included in Appendix A.

The Self Appraisal Scale (SAS) and the Florida Key
Scale (FKS) were administéred to the suspended group during
the first two weeks in March of 1975. The'examinef was a
~rebired certified special-education teacher who has.been em- .
ployed to test students in several-reééérch projects. Arrange-
ments wére ﬁade-with the school principéls for the students
to be seen in small groups. Thé purpose of the testing was
discusseq with the students. The directions for self-rating
and eXamples.ﬁere reviewed and placed on the blackboard. Each
item was then read aloud and tﬁe examiner provided time for .
‘Sach student to mark his Tesponse. The students were_reportéd
.to be geﬁerally coopefati#e,and,judging.froﬁAthe‘discmssions
with the examiner, rapport was good. .

{The same examiner administéred the two measures of
self-coﬁbept to the students in Group B in February of 1972.

The Florida_Kéy Scale was comﬁleted by eighteen
teachers in the six schools. A form letter bf explanation,

the Florida Key Scale and a stamped, addressed envelope were



left by the examiner for each teacher to complete. All
teacher forms were completed and returned.

The letters to the parents and teachers, Self-Appraisal
Scale, Florida Key Scale, data collection form, and Report of
Official Suspension are included in Appendix A.. Permission
- for use of the self-concept scales was obtained from the test
authors by telephone and the oonfirmation‘letters are‘
inclﬁded in Appendix A.

This section has presented the methodology, the re-
search- design, the procedures employed in the selection of
subjects and data‘sources and collection. The next section

presents the analysis of data.

Findings

This section combines the analysis of data with a
discussion of the findings. Four subsecfions are included:
'testing of the study hypotheses which are operationally'based
on the totalrself—concept as-a—learner‘scele'scores; the
reliability_ofzthe.self-concept scales; the descriptive
characteristics of the suspended and hon-suspended groups;
and the reasons for fourth-grade student suspension from }ow

socio-economic level schools.

Testing the Hypotheses

Three null hypotheses and fourvoperational hypotheses
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~were developed to serve as a framework for the investigation.
Eéch hypothesis relates_to student and/or teacher assessment
scores Oon measures of student self-concept as-a-learner scales.
It was theorized that if tﬁe student and teacher assessments

of self;concépts as'learnerS'bf suspended students are signi-
ficantly lower thén the self-concepts of non—suspenged students
that self-concept may be a central. factor in the behavioral
adjustment of students who are suépended from school. It was
further theorized that the teacher as a "signifiaant other"
is in a position to influence the student's self-concept as-
a~-learner and thé studént's low éelf~conce§t would_tend to
increase his chances of suspensioﬂ from SChooi'because of
behavioral difficulties.

The operafional hypotheses involve quantitative meas-
ures of  student self-concepts as learners on twbo tests of
self—éoncept; ;The Self Appraisal Scale (SAS) designed by
Davidson and Greenberg (18) provides a total self-concept
score and four sub-scale scores iﬁ'the éreas éf Social,
Academic, Persoﬁal, and Non—Intelleétual Competences. ~This
scale ianlves student self-rating on twenty-four items which
are scored on a three point scaie. The items included
repfesent general learning‘behaviors in the four areas,‘e.g.-
"a big help at hpme," "a hard Qorker,"'“a peét" and "as lubky ‘

as others." DPersonal and interpersonal qualities were
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included, e.g. "honest," "neat," "bad," "nervous" and "liked

by other children."”

\ :
The second measure of self-concept, the Florida Key

Scale (FKS),-was'developed by Purkey and Cage (44) for use
by teabhers to determine inferred student self-concepts as

- learners. This Scale pfovides a fotal self-concept as-a-
learner score aﬁd four sub-scale scores in the areas of
Reléting, Asserting, Investing, and Coping. Eighteen items
are rated on a six point scale (O to 5) and involve an assess-
ment of thelstudent'slschool related behaviors. Items such
as "gets alohg with the teacher," "asks meaningful questions
iﬁ class," "seeks out new things‘in school on his own" and
"does his school work carefully" are included. Permission to

~adapt the scale for student use was obtained from Dr. William
Purkey.

| The following operational hypotheses were devéloped

for the study:

1. There is no significant difference in the total
self—concept as—a-learner scores on the Self-
Appraisal Séale of suspended and non-suspended
students. |

2. ‘Th'eI'e is no signii‘icanf difference in the total
self-concept as-a-learner scores on the Student

Form of the Florida Xey Scale of suspended and



non-suspended fourth-grade students.

3. There 1is no'significant difference in the teacher
assessment of inferred stﬁdent self—coﬁceﬁt as-a-
learner total scores as measured by the Teacher
Form of the Florida Key Scale fér suspended and
non-suspended fourth-grade students.

4, Tﬁere 1s no significant'aifference in the teacher
and student self-concept as-a-learner total scores
on the Florida Key Scale for suspended and non-
suspended fourth-grade students.

The statisfical procedure used fo test thé.hypotheses
was the t-test fof significant'differenées between ﬁwo means..
Table 1 presents the differences found between the two study
groups. Since thé level of sigpificance for rejection of the'
nélishypothésés was set'at .05, it -may be conciuded that three
of the four bperationai'hypofheses of no sigﬁificant differ-
ence are rejected. The probébiiity of éﬁehdifference between
the two groups occurriﬂé by chance‘are 1 time in 100 (student‘
assessment FKS), 1 utime in 1,000 tteacher assessment EKS)
-and 2 times in 100 (feaohef;student assessment suspended group
FKS). Tt appears that the probability of the distribution of
the data ocourring by chance is sufficiently small that the
observed results must be influenced by some factor or factors

- other than chance. While the conclusion of failed to. reject
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was found on the Self Appraisal Scale, the findings support

a conclusion that self-concept as-a-learner is a factor which

differentiates the'suspended from the non—sﬂsPendéd fourth-

grade student on the Florida 'Key Scale.

TABLE 1

COMPARISON OF MEAN SCORES USED IN
TESTING THE HYPOTHESES

Null Hypothesis I (Op. H, 1 and 2)

| " .
Self-Concept Group A Group B T-test
Scores Means S.D.2 Means S.D. Value Sig.
sasP........  54.5 6.4 56.6 7.0 1.47 NS
FKS®........ 51.5 13.2 59.5 11.1 2.96 .01
Null Hypothesis II (Op. Hy 3)
Teacher Gp. A  Teacher Gp..B
FKS veeeee.. 4404 20,0  60.1  21.6 3.42 ,001
Null Hypothesis IIT (Op. H, 4)
o Teacher Gp. A  Student Gp. A
FEKS veeeene. U444 20.0 51.5 13.2 ~-2.60 .02
. _Teacher Gp. B~ Student Gp. B
FKS ........ 60.1  21.6  59.5 11.1 .18 NS

Note--Group A represents suspended students and
Group B non-suspended students. N = 41 in each group.

83tandard Deviation..
bSelfprpraisal Scale. S

®Florida Key Scale.
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As may'be seen, the largest!difference 6ccurred in the
teacher assessmeﬁt of student self-concept with the difference
in the anticipated diréction, a Siénificantly lower assessment
for the suspended group. _Although not always Signifiéant, |
the mean scores between'thé'suspended and non-suspended groups
- are in the direction of lowér self-concept for the susPénded
group. The lack of significance between the teaohér—student
assessment for the non-suspended group couid be interpreted
as an indication of positive interaction between the.teachers
and students. While not significant, the teachers seem to
rate the non~suspended students slightly higher‘than the
students ratgd themselves,which is'contrary to the teaoher—
student rating for the suspended group.. The suspended stu-
“dents rated themseives significantly higher (.01 level) than
their teachers rated them.

Tables 2 and % show the compafison of suspended and
non-suspended studenf ratings on the total-scale'andvthe sgb—
,-%oale areas of the Self Appraisal Scale and'fhe Florida Key
| Scale.

The data supports a cénclusion of fails to reject
bperatidnalvHo:l. While no significant difference Was found
on the total SAS scores, ‘a hlghly 31gn1flcant dlfferenc;
(.001 1eve1) was found in the area of Personal Competence.

The behav1oral 1tems in this section are considered 1ndlcators
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TABLE 2

COMPARISON OF SAS MEAN SCORES OF SUSPENDED
AND NON-SUSPENDED FOURTH-GRADE STUDENTS

Total Students Students T-Test Analysis
Self-Appraisal Raw Group A Group B Difference
Scale Score Mean 8.D% Mean §.D. Value Signif.
Total eevevenns 72 54.5 6.4 '56.6 7.0° 1.47 N.S.
Social Competence 18 13%.6 2.8 14.0 2.6 .66 N.S.
Acadenic Comp. 18 15.0 2.1 14.7 2.3 -.49 N.S.
Personal Comp. 18  12.4 2.5 14.5 2.6 3.67 .001
Non-Intellectual 18 13.5 2.4 13%.5 2.1 -.05 N.S.

Comp.

Note~-Croup A represents suspended and Group B non-
suspended stvdents. N = 41 in each group. )

' aSLduad..L‘a De J.atlou.

-TABIE 3

COMPARISON OF STUDENT FKS MEAN SCORES’

Total Students_ T—Test Anglysis

. Students
Florida Key Raw  Group A Group B Difference
Scale Score Mean S.D.%-Mean §.D. Value Signif.
Total ........ 90 51.5 13.2 59.5 11.1 2.96 .01
Relating 25 14.5 4.5 18.4 3.9 4,22 .001
-Asserting 25 191 6.3 19.6 5.7 Y] N.S.
Investing 10 © 4.6 3.0 6.0 2.7 2.20 .05
Coping 20" 13.%3° 4.7 -15.5 3.5 2.44 .02

Note.—-~Group A represents suspended and Group B non-
- suspended students. N = 41 in each group.

aStandard Deviation.

"'-.;



of> less desirable qualities when rated by the student.as

being ér feeling that way "most of the time." Table 1 in
Appendix B provides an item analysis of étudent sélf—ratings

on the SAS. The chiQSquare analysis of difference indicated
that the suspended group rated themselves significantly lower
(.001 level) than the non-suspended group on the item,

"a pest" and significantly higher on "as lucky as others":

(.01 level). |

Stﬁdent mean scores on the Florida Xey Scale are pre-—
sented in Table 2. The data rejécts Hy 2 since a significant
difference was fgund between the groups on the FXS.
As may be seen.in Table %, significant differences

were found ih-threeAbf the four areas on the FKS with the sus-
pended group écoring significantly lower than‘the non—suspended
group. Iﬁ'the area of Asserting, the group mean scores afe
comparable. The;FKS item znalysis of difference (chi—sqpare) i
for the suspended and non-suspended groups is presented“iﬁ
fﬁable 2 of Appendix B. Five of_fhé iﬁems.were found to be
sighificant with the suspended groﬁp rating'themselves as
"seldom" on the items of.”éets along ﬁith other stqdents"

(.02 level), "gets aioﬁg with teachers" (.02 level), "keeps
”calm'when-things go wiong" (.05 iéveij, "joins in school acti-
vities" (.Ol level) -and "seeks outlnew things to do in school

on my own" (.05 level).
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The teacher ratings for suspended and non-suspended
groups on the FKS are presented in Table 4. The results |
indicate that H, 3 is rejected since.there is a highly signi-

wficant difference in the teacher assessment of the suspended

and non-suspended students;

TABLE 4

COMPARISON OF TEACHER ASSESSMENT OF
STUDENT FKS MEAN SCORES

Total Teaoher Teacher T-Test Analysis

Florida Key ‘Raw Group A Group B Difference
Scale Score Mean S.D.2 Mean S.D. Value Signif.

Total eeeeena. 90 44,4 20.0 60.1 21.6 3%.42 001

Relating 25 13.0 5.5 17.7 5.8 3.84 .001

Asserting 35 17.1 8.0 22.1 9.2 2.61 .02

Investing 10 3.1 %.% 5.4 3.2 3%.%0 .0l

- Coping 20 11.0 5.1 14.8 5.8 3.17 .01

, Note.——Group A represents suspended and Group B non- -
suspended students. N = 41 in each group.

aStandard Deviation.

)i

The suspended group was rated by their teachers as
significantly lower (.00l level) than the nen—suspended
group were rated by their teachers. The direction of signi-
ficant differences were maintained in all feur-sub-seale
areas‘altheugh variations Qere found in the levels of signi-‘
ficance from the .02 level (Asserting) to the .001 level

(Relating).
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While the level of significant differenee.for the
students' self-rating and the teacher rating for each group
are the.same in the area_df Relating (.001 level), a difference
was found in.the mean scores in the area of Asserting. The
teacher roting was significant at the .02 level and no signi-
ficant difference was found,in the students self;rating in
this afea. The implicatidns of this finding will be discussed
in the next chapter. |

‘ A cbmparison of teaoher—student,ratings on therFKS_
for the suspended and non-suspended groups are presented in
TablesS and 6. It may be concluded that Hg 4 is rejected
since'feachers rated the suspended student significantly lower m

the total self-concept as-a-learner scale.

TABLE 5

COMPARISON OF TEACHER- STUDENT ASSESSMENT OF
FKS MEAN SCORES FOR SUSPENDED STUDENTS

. Student

11.0

Total Teacher T-Test Analysis .
Fforida Key Raw Group A Group A Difference
 Scale Score Mean 8.D.% Mean S.D. Value Signif.
Total seeeneae 90 444 20.0 51.5 13.2 -2.60 .02
. Relating 25  13.0 5.5 14.5 4.5 -1.56 N.S.
Asserting 35 . 17.1 8.0 19.1 6.3 -1.46 N.S.
Investing 10 *1 3.3 4.6 3.0 -2.26 .05
Coping 20 5.1 13.3 4.7 -3.18 .01

Note.--Group A represents

aStandard'Dev}ation.‘

suspended students.

N = 41.
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In all instances, whether or not significance was
found, the-suspended student mean'sbores_were higher than the
meén scores.of the teachér rétings fbr,fhe suspendéd group.
The reverse was found in the standard deviations which were
highéf for the teacﬂerlassessments'than for the student
assessments. |

Table 6 shows the teache;—student-comparison for the
rion-suspended group on the FKS. While the same pattern was |
found iq the standard deviations fér the teacher assessments,
- as described above, the direction of differences between.ﬁhe

means in the four areas is not consistent.

TABLE 6 -

COMPARISON OF TEACHER-STUDENT ASSEBSMENT OoF
FKS. MEAN SCORES FOR NON-SUSPENDED STUDENTS

Total Teacher Student T-Test Analysis

Florida Key Raw  Group B - Group B~ Difference
Scale Score Mean 8.D.% Mean S.D. Value Signif.
Total ....... 90 60.1 21.6 59.511.1 .18  N.S.
Relating 25 17.7 5.8 18.4 3.9 -,72 N.S.
Assenting 35 22.1 9.2 19.6 5.7 1.52 N.S.
Investing 10 5.4 3.2 6.0 2.7 -.9% N.S.
5.8 15.5 ‘3.5 =.81 N.S.

Coping : 20  14.8

Note.--Group B represents non-suspended students.
N =431, ' '

‘8gtandard Deviation.
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Although notvsignificant, the teacher mean_scofes
were higher than the sfudeqt mean ScCoTres in the'non—suspended

~ group on the total self-concept score and in the érea of
'Asserting.-

Data related tq_the differences between the suspeﬁded'
group, Group A, and thé'two levels inélﬁded’in tﬁe total.ﬁﬁﬁ;
suspended group, achievers, Group B,, and low achievers,

Group Bo, on the SAS and FKS will be presented in the sectioﬁ
on Deséfiptive.Characteristics of the Study GfdupS{_i

It is concluded'frcm_the testing of thelstudy-hypoéhe—
ses that_self—concépt'as~a—léérner (FKS) is a factor which
differentiates the.suspended;fourph-grade4student ffom.the_
non—éusPended student. The non-suspended student;méan scores
were gignificgntly highe:.(,01 and .00l levelé) than the sus-

1'pénded student meapfsco:es4oh the FKS in comparing theisﬁs;ij_n
‘pended and noh-susﬁended'student self—ratinés-énd the téédher ‘

ratings for each group. Addltlonally, the teaoher-student

/
ratings for the suspended group were 31gn1flcant at the .02
1eyel. The next section will present the test—reuest:relia-
bility for the self—doncept-as—g;learner scales.

Test-Retest Rellablllty of the Self—\
Concept Scales :

The rellability of the self-concept scales was deter-

mined by a test—retest corrglaﬁiOn to determihe the coefficient
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of stability between the scores of the two administrations of
the same tests (60:187). The reliability correlation coeffi-
cients presented in Table 7 were calculated by the Spearman

rank correlation coefficient method (11:214-216).

~

TABLE 7

" TEST-RETEST RELIABILITY CORRELATIONS ON
THE SAS AND FKS-

Group A2 Group Bb
Tests N=6 N=7
Self Appraisal Scale® .54 L
Florida Key Scaled ‘ A7 .76*
a

Suspended group re-test administered after one week.

bNon-suspended group re-test administered after
one year. '

' CDavidson—Greenberg reported a split half reliabil-
ity of .77 (29:175). :

dPurkey—Cage-studies did not involve the use of this

test 'in student self-ratings.

£ .05 level of significance (rg = .714).

Although the retest for the non-Suspendéd group was
administereq one year later, the dégree of stability between
the'resu1ts of the tests was found ﬁovbe significant at
greater than the .05 level. The lack of significange fqund

in the test-retest stability for the suspended group may
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relatexgn part to the variation in test scores for two of the
six stugents on each scale. Since many factors may influence
student responses in a given test situation (e.g. the student's
general "frame of mind" related to the test situation or some
prior situation),fhe small number involved in retesting may
account for the lower degree of stability, or some other factor
or factors may be operating within the suspended group and
not in the non-suspended group. The degree ofrcorrelation,
although not significant, was felt to be sufficient for ade-
quate reliability. The characteristics of the two study
groups are presented in the following section. |

Descriptive Characteristics of the
Study Groups

One of the purposes of the study was_to'determine the
charactériéties of fourth-grade students who'are suspended
from lew socie—economic level schools. The characteristics
.ol students will be presented for the total suspended group
in Tables 8 through 12 and the non-suspended group by achlev—
ers, low achlevers, and combined categorles in Tables 15
through 18. .Some of the similarities and differences in the
groups will be diseussed and the differenees between the groups
on the'self-concept}measures indicated in Tables 19 and o1.

It may be seeh from the deﬁegraphic characteristics

presented in Tables & and 9 that the fourth-grade suspended
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student is typically a black male (78%) who is overage for
his,gfade placement (53%), has been suspended at least once
during the first semester of the 1972—75 session (7%%), and
whose IQ falls below 76 on the Otis-Lennon Test of Mental

Ability (52%).

TABLE 8

CHARACTERISTICS OF SUSPENDED STUDENTS

Descriptive Charac- ' o
teristics of . N " Per Cent
Suspended Students

.Agea
9 _ 11 18.3%
10 _ : o 17 28.3
11 . ' 13 ' 21.7
12 17 ' 28.3
13 2 5.5
Total 60 99.9
Sex . : ' ,
Male 47 78.3
Female 13 21.7
_ ~ Total 60 : 100,0
Race’ . '
Negro _ 59 ‘ - 98.%
White o 1 : 1.
Potal e 60 _ 100.0
~ Number Suspensionsb |
1 ' , 44 7%.%
2 - 1% 21.7
¥ 3 | | 3 5.0
ﬂ\\ Total . 60 100.0
] aAge as of February 1973.
‘b .

Number of suspensions first semester 1972-9% -
session.-

4




71

TABLE 9

MENTAL ABILITY LEVELS O SUSPENDED STUDENTS

Mental Ability of

Suspended Students N . - Per Cent

Below 70 20 2535

- 70-75 | 11 18.3

76-89 .20 555

90-110 3 5.0

Not Available 6 10.0
Total ' 60 99.9

Note.--Mental ability scores obtained from the Otis-
ILennon Test of Mental Ability administered Januvary 1973.

The school characteristics for the suspended group
are shown in Table 10. Although the méjority (85%) were
promoted during the previous school session, 40% were rated
aS*unsatisfactorﬁ,in both.scholarship and behavior. A pos-
sible explanation for this discrepancy is the ovérage_staﬁus
of many of the students (5%%) who may have been promoted for
social reasons. Also of'significance‘is the hiéh percentage
of absénteeism found in the suspended group wi@h 47%% of
fhese students missing more than twenty days éf school.

Another area which may be related to student attend-
ance and school adjustment and/or suspension is academic

achievement. Table 11" shows the distribution of suspended

\
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TABLE 10

SCHOOL CHARACTERISTICS OI' SUSPENDED STUDENTS

School Charac~
teristics of N Per Cent
Suspended Students

Promotion Status

Promoted 51 - 85.0
Retained 6 10.0
Not Available 3 5.0
Total . 60 100.0
Scholarship : ,
‘Satisfactory 35 58.3%
Unsatisfactory 24 40.0
Not Available ' 1 1.7
Total 60 105.0
Behavior
Satisfactory 35 58.%
Unsatisfuctory 24 40.0
Not Available 1 1.7
Total 60 100.0
Days Absent ‘

0-10 14 2%.5
11-20 18 30.0
21-30 16 26.7
31-40 K 6.7
4l-above , 6 10.0
Not Available : 2 3.3

100.0

Total 60

Note.--Information obtained from student's school
folder. : _
‘students by grade levels in reading comprehension and arith-~
metic concepts. Ninety per cent of the suspended students

fall below grade level in reading and 75% below grade level

in arithmetic. Over sone-fourth (28%) either could not read




or fuhctioned at a first-grade reading level.

TABLE 11

READING AND ARITHMETIC GRADE IEVELS
OF SUSPENDED STUDENTS

Grade Level of Reading Comprehension. Arnthmetlc Concepts

Suspended Students N Per Cent N Per Cent
Non-Reader 9 15.0

1.0-1.4 m 6.7 6  10.0
1.5-1.9 4 6.7 3 5.0
2.0-2.4 8 13.% 10 16.7
2.5-2.9 14 23.% 13 - 21.7
2.0--3.4 10 16.7 _ 9 . 15.0
3.5-3.9 5 8.3 4 6.7
4.0=4.4 1 1.7 2 3.3
4.5-4..9 1 1.7 1 1.7
Not Available 4 6.7 12 20.0

Total 60 100.1 60 100.1

Note.--Grade levels obtélned Trom the Iowa Test of
Ba51c Skills admlnlstered in January 1973. :

| The fémily'characteristics of suspended stﬁdents are
presented in Table }2. It is noted that over half (52%)
come from hones where there is an absent parentf Contrary
- to expectation, two-thirds of their parents are employed;

The majority (70%) have from ¢ne to five siblings.



1//‘

TABLE 12

FAMILY CHARACTERISTICS OF SUSPENDED STUDENTS

Family Characteristics
of Suspended Students N Per Cent

Parental Status

Both in Home 27 45.0
One in Home - 31 51.7
Not IListed 2 %.%
Total 60 100.0
Fmployment Status
Employed 38 66.3%
Unemployed 17 28.3
Not IListed . 5 8.5
Total : 60 99.9
Siblings .
0-2 : 16 26.7
3-5 ’ ' 26 43.5%
6-8 \ 11 18.5
9-above ' 1 1.7
Not Listed 6 10.0
Total ' . 60 100.0

Nofe.——Informatiqn on family characteristics
obtained from school records.
The student self—rétings for the total suspendedr
| group on the Self Appraisal Scale and the Florida Key Scale
- are included in Tables 3 and 4 of Appendix B. Although half
of the students rated themselves favorably on many of the
'ifems, it may be céncluded that over one-fourth of the sus-
pended students see themselves as haviné difficulty in peer

relationships either in being liked.by other students or in
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getting along with them. They feel sad and hardly ever full
of fun. Théy experience feelings of inadequacy reflected by
their shyness, reluctance to speak up in class.or look people
in the eye. Additionally, the& perceive themselves aé being
a pest and bad; which may reflect and be reinforced by their
perception of the opinions of others in theirlenvironment
(e.g. parents, teachers, or peers).

It may be concluded that the: fourth-grade students who
are suspended from low socio-economic level schools are usually
black males who score in the borderline to retarded range of
‘mental abilities and who are one to two years overage for grade
placement; They are likely to be'frequently abvsent from
school and experience both academic and behavioral adjustment
difficulties. Although promoted to fcurth grade this year,
they have répéated one or more grades. Approximately half live
in one parent homes where the parent is employed and there
are one to five siblings. |

The characteristics of fhe'non—éusbended fourth-grade
students are presented by achievers, Group Bj, low achievers,
Group Bp, and the combined grour. Group B, in Tables 13
throug@ﬂ;S. lThe age range for the non-suspended group is
repféé;ntative oflthe achiever group but not necessarily repre-
sentative of the non-suspended liow achievers since ﬁhe students

in the latter group were drawn from those selected for the
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remedial programs. Some of the non-suspended students in the
- overage category may have been eliminated by the selection
criteria inv determining the eligibility of students for remed-
ial progfams. As previously indicated, the ndn—suspended
group was selected on a randon basis from a previbus study
sample drawn from the fourth-grade populations of achievers
and low‘achieyers in remédia} programs.
Table 1% shows the distribution of the non-suspended
groupvby age, sex, and race. The criteria for selection of
the non—suspenﬁed group vere based on these variables sincé a

matched, pair design was used.

TABLE 13
CHARACTERISTICS OF NON-SUSPENDED STUDENTS

‘ : Achievers Iow Achievers Combined Total

Descriptive Group Bj Group B Group B
Characteristics N % N % N %
Age : | . _

9 14 63.6 6 31.6 20 48.8

10 7 31.8 S 31.6 13 31.7

1 ' 1l 4.6 7 36.8 - 8 19.5

Total 22 100.0 19 . 100.0 41 100.0
Sex ' . v
Male 16 72.7 16 84.2 32 78.0
Female _ &6 27.3 3 15.8 9 22.0
Total 22 100.0 19 100.0 41 100.0
Race ‘ | '
Negro - 19 86.4 19 100.0 38 92.7
White % 13.6 3 - 7.3
- Total 22 100.0 19 '100.0 41 100.0
Number Suspensions ' : '
None 22 100.0 19 100.0 41 100.0

Note.--Ages for the non-suspended students were calcu-
1lateéd as of February 1972 since this was when they were admin-
Q istered the self-concept scales.
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While the highest percentage of non-suspended students fell
within the nine year age range (48%) over half of the achiev-
ers (64%) were in this age range. The low achievers were
fairly evenly distributed in the thrée age ranges. Lt is
recalled that a variation of up to nine months of age was per-
mitted in matching the suspended and non-suspended groups.

The mental ability distribution for the non—sﬁspehded._
group is presented in Table 14. While 42% of the low achievefé
scored in the IQ range of 75 or below, 69% of the achievers

scored within the average range (IQ 90-100).

TABLE 14

MENTAL ABITITY LEVELS OF NON-SUSPENDED STUDENTS

Achievers Low Achievers  Combined Total
Mental . Group Bj Group Bp = Group B
Ability N % - N o % N %
Below 70. '3 15.8 3 7.3
70-75 | 5 26.3 5 12.2
76-89 1 4.5 72 36.8 . 8  19.5
90-110 15 e8.2 1. 5.3 16 39.0
11l-above 3 13.6 -3 7.3
Not Listed 3 13.6 3 15.8 6 14.6
Total - = 22 99.9 19 100.0 . 4l 99.9

- Note.--Mental ability scores obtained from the Otis-
Leunon Test of Mental Ability administered January 1972.
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From the coﬁbined categories 46.%% of the non-suspended stu-
dents fell within the average range of mental ability. There
is considerable difference in the mental ability ranges be-
tween the total suspended and non-suspended groups. The low
achievers, Group Bo, although higher ﬁhan the suspended
group, are similar wiﬁh respect to the percentage'which fall
below an IQ of V6.

The school characteristics for the non-suspended group
are presented in Tables 15 through 17. Similar fihdings are
indicated in respect to prdmotion and schblarship.for the
achievers and low achievers.. Although 85% of the total non-
suspended group were rated as having satisfactory behavior
during the 1971-72 session, 21% of the low achievers were
rated as ﬁnsatisfactory..'A.similar situation is observed in
regard to schbol attendance. TFor the total group,76% were

absent less than two weeks and 26% of the low achievers were

. absent from eleven to twenty days. While the suspended group

was lower in all caﬁegories, the greatest differences were
observed in scholarship, behavior and attendance.
Tables 16 and 17 show the reading comprehension and

arithmetic concept gradé levels for the non-suspended students.

. It is recalled that the achievers group was selected from

students who scored at grade level or higher in either reading

or arithmetic. The low achievers were selected from the



TABLE 15

SCHOOL CHARACTERISTICS OF NON-SUSPENDED STUDENTS

_ Achievers  Low Achievers  Combined Total
Characteristics Group By Group Bo Group B
N % N % N %

Promotion Status

Promoted 22 100.0 - 18 o4.7 40 97.6
Retained 1 5.% 1 2.4
Total : 22 100.0 19 100.0 41 100.0
Scholarshi@ ‘
Satisfactory 22 100.0 18 94 .7 40 - 97.6
Unsatisfactory ' . 1 5.5 1 2.4
Total 22 100,019  100.0 41 100.0
Béhavior
Satisfactory 21  95.5 14 - 73.7 v 35 85,4
Unsatisfactory 1 4.5 4 21.1 5 12.2
Not Listed , 1 5.3 , 1 2.4
Total ‘ 22 100.0 19 100.0 41 100.0

Days. Absent

0-10 19 86.4 12 63%.2 31 75.6
11-20 1 4.5 5 26.3% 6 14.6
21-30 1 4.5 1 2.4
31-40 1 4.5 1 5.3 2 4.9
4]1-over 1 5.5 1 24

Total 22 99.9 19 100.1 41 99.9

_ Note.--Information obtained from student's school .
folder.
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remedial reading or mathematics programs on the basis of
scoring one or more years below grade level in the area of
remediation. The criteria for selection accounts for the dis—
tribufion of achievers below grade level and low achievers

at grade level in either of the two areas.

- TABLE 16

READING GRADE LEVELS OF NON-SUSPENDED STUDENTS

Reading Achievers Low Achievers Combined Total
Grade : Group. By Group Bo . Group B
Level N % N % N %
Non-Reader 2 10.5 2 4.9
1.0-1.4 1 5.% 1 2.4
1.5-1.9 '
2.0-2.4 1 4.5 3 15.8 4 9.8
2.5-2.9° 2 10.5 > 4,97
3.0-3.4. "4 18.2 5  26.3 .9 22.0
'3.5-3.9 4 18.2 2 10.5 6  14.6
b 0=t ol 10 45.5 - 10 7 )ou.u
4.5-4,9 1 4.5 | 1 2.4
5.0-5.5 | o |

T 6.0-6.5 R . 1 2.
?.0-7.5 1 4.5 L1 2w
Not Listed 4 21,1 .4 9.8

Total 22 99,9 419 100.0 41 100.0

Note.--Reading comprehension grade .levels oblained |
from Iowa Test of Basic Skills administered in January .l1972.
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TABLE 17

ARITHMETIC GRADE LEVELS OF NON-SUSPENDED STUDENTS

Arithmetic ‘Achievers  Low Achievers  Combined Total
. Grade Group By Group Bo Group B
Level N % N % N %
1.0-1.4
1.5-1.9 1 5.% 1 2.4
2.0-2.4 1 5.% 1 2.4
2.5-2.9 5  26.3 5 12.2
3.0-3.4 1 4.5 2 10.5 3 7.3
3.5-%.9 3 13.6 2 10.5 5 12.2
4.0=t .l "9 10.9 2 10.5 11 26.8%
4.5-4.,9 6 27.3 | 6  14.6
5.0~5.4 1 4.5 1 2.4
5.5-5.9 1 4.5 ' ] 2.4
6.0~6.5 |
7.0~7.5 1 4.5 _» 1 2.4
‘Not Listed . _ i 6 31.6 6 14.6
Total 22 99.8.° 19 100.0 417 99.7

Note.—wArithmefic concept grade levels obtairned from
Towa Test of Basic Skills administered in Janu:ry 1972.
Considerable differences were found ih the distribu-

~ tion of the suspended and non-suspended students in both

"

reading and arithmetic grade levels. While +he distribution
of low achievers was below grade level in reading and arith-
metic (with the exception of two students who scored at

grade level), a larger percentage of the suspended students




 showed greater deficiencies in both afeas.

The family charécteriétics_oﬁ the non-suspended stu-
dents are presented in Table 18. No_difference was found in
the total percentage of non-suspended studénts.a;d sdspended

students who live in one parent homes.

TABLE 18

FAMITY CHARACTERTSTICS OF NON-SUSPENDED STUDENTS

AchieVers Low Achievers Combined Total
Family. - Group B . Group Bp Group B
Characteristics N % N % N %

Parental Status

Both in Home 11 50.0 7 %6.8 18 43,9
One in Home 9 40.9 12 6%.2 21 51.2
Deceased® 2 9.1 2 4..9
Total 22 100.0 19 100.0 41 100.0
‘Employment Status ' : ' ‘ o
" Employed 13 59.1 8 42.1 21 51.2
- Unemployed 7 31.8 7 36.8 14 34,2
Not Listed 2 9.1 4 . 21.1 6 14.6
Total 22 100.0 19 100.0 43 100.0
Siblings , :
0-2 : S 1L 50.0 6 31.6 17 41.5
5=-5 , .6 27.% 10 52.6 16 39.0
6-8 2 9. 1 5.3 3 7.3
O-over, ’ ‘
Not Listed 3 1%.6 2 10.5 . 5 12.2
Total 22 100.0 19 100.0 4] 100.0

Note.~-Information on family characteristics obtained
from school records. ‘

*Living with relatives.



- A slightly higher_level of employment was present in the
parents of the suspended group. The size of‘the families
was smaller for the non-suspended group with 42% of the non-
suspended group and 27% for the suspended group having less

' bhan three siblingé-ﬂ. |

An analysis of variance was calculated to determine
the difference between the meah scores on the Self Appraisal
Scale and the Florida Key Sca%§ between the suspended group;
Group A, and the non-suspended achieﬁers, Group By, and the
non-suspended low achievers, Group Bp. Since a signifigant
difference between the means was found at the .00l level on

| the SAS and .01 level on the FKS, the Scheffé test for

.multiple comparison of means was qalculated to determine
where the differences occurred: fTables 19 and 20 present
the results of the éalculations_' for SAS, while Tables 21 and
22 present the results of the calculations for FKS.

A difference greater than the .01 level was found on
the SAS between the suspended and non-suspended:achievers
groups and betweeg‘the non;suspendéd achievers and low
achievers graoups. On the FKS a significant difference at the
.01 1éVel was found between the suspended and non-suspended
achievers groups but no significant difference was found

between the -suspended-low achievers or achievers-low achievers

groups. .




TABLE 19

. COMPARISON OF SAS MEAN SCORES BETWEEN
GROUP A,2 GROUP P3° &ND GROUP BoC

&

Source of Variation S8 daf MS F
Between Groups 678.89 2 339.44  8.89%*
Within Groups 3015.42 . 79 38,17
Total 369430 81
aSuspended group N = 41.
bNon—suspended achiever group N = 22.
CNon—suspended low achiever group N = 19,
¥P = ,00L.
TABLE 20
SCHEFFE TEST FOR MULTIPLE COMPARISONS OF
'MEAN- SCORES ON THE SAS
a ‘n, b c
Groups Group A Group By Group Bp
Suspended ' 3.5}* | 1.09
Non-Suspended Achiever 3.51* 3.92*
‘Non—Suspended Low :
Achisver ‘ 1.09 %.92*
8Suspended group.
bNon—suspended achiever group.
CNon—suspen.ded low achiever group.
level).

*Significant > 3.40 (test static for .0l




TALIE 21

COMPARISON OF FKS MEAN SCORES BETWEEN
GROUP A,2 GROUP Blb AND GROUP Bx©

Source of Variation S5 df MS ‘ - F
Between Groups 1,597.84 2 798.92  5.420*
Within Groups 11,644.62 79 147.40

Total 13%,242.45 81

aSuspended group N = 41.
bNon—-suspended achiever group N =.22.
cNon-suspended low achiever group N = 19.

*p = .O1.

TABLE 22

SCHEFFE TEST FOR MULTIPLE COMPARISON OF
MEAN SCORES ON THE FKS

b

Groups Group A2 Group By Group By®
Suspended . 3.29% 1.51

| Non-Suspended Achiever 3.29*% 1.42
Non-Suspended Low |

- Achiever 1.51 .42

%Suspended group N = 41. -

Plon-suspended adhiever group N = 22.
CNon—suspended low achiever group N = 19.
*Significant = 5 16 (test stastic for .01 level)
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It is concluded that étudents in the suspended group
and non—suspénded low achiever group are similar in their
seif-concepts as learners énd both groups perceive themselves
as lower iﬁ self-concept than the non-suspended achieving
student. |

In summary, it is concluded that the suspended students .
are absent from school with gfeater frequency, haﬁe a higher
'percéntage of unsatisfactory rating for behavior and scholar-
ship and have greater deficiencies in reading.and arithmetic |
skills than do non-suspended studenfs. While their family
characteristics are similar in respect Go fhe pércentage.whb
have oﬁly one parent in(the home, The suspended student comes
from a larger familynwhefe a g:eater percentagelof the parents
are employed which take them ouf of the home fo; varying
péridds of fime.each day . Thisvfactor'may limit the amount
of parental involvement which can realistically bé expected
of ‘parents who‘afe employed in low income type jébs.

The concluding section of this chaﬁter will present
the reasons for suspension of fourth-grade students from low

socio-economic level schools.

Reasons for Suspension

- Another purpose of the sﬁudy was to determine the

reasons for suspension of fourth-grade students from school
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during the first semester.of the 1972-7% session. The reasons
for suspension are presented in Table 23.

As may be seen, 58% of the combined reasons for sus-
pension of fourth-grade studeﬁts from school relate to fight—
ing betéeen sfudénfs and some form of student disrespect for
supefiors. Student self-reports of aggreésive behavior and
disrespect were pot inclgded on eifbgr of the_selffconcept
scales. These types of behavior, however, would seem to bé
related mqfe to the areas of Asserting and Cbpipg if both
typeswdf‘behavior were categorized on the FKS. Although not
significant, it is recalled that the suspended étudéﬁts rated
thewselves higher inbthe areq df_Asserting than their teachers
rated them iﬁ this area. In the area of Coping, the suspended
students rated themselves significantly higher (.01 level)
‘than their teaohers rated them.

| ’This section has presented the anglysis of data and
the findings for the study. The underl&ing theory which
guided this-investigation has been confirméd. Self—coﬁg;bt
as-a-learner was found to be a significant factor on the
Florida Key Scale which differentiates the suspended from the
non;suspended fourth-grade student. Suspended fourth-grade
studeﬁt means SCOres were significantly'lowér (.01 level) on

the FKS than the mean scores of non-suspended fourth-grade
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TABLE 2%

REASONS FOR STUDENT SUSPENSIONS

Major Contributing - h
- Suspension ' ReasonD Reason® Total .
Behavior® N % N % N ~%
Fighting | 22 36.7 2 10.5 24 %0.4
" Disrespect of Superiors 19 31.7 3  15.8 22 27.8
Leaving Class or School B

Without Permission 5 . 8.3 2 10.5. 7 | 8.9 -
Habitual Violation of - ' _

Rules | 4 6.7 1 5.3 5 6.3
Profane language 4 6.7 2. 10.5 6 7.6
-Aggressive, Attention ' o

Getting Behavior 2 5.3 5 26.3 7 8.9
Conduct Injurious—to— '

Peers or Teachers™ 2 3.3 1 5.3 3 3.8
Defacing School Property 1 1.7 1 5.% 2 2.5
Parent Failed- to Come - :

for Conference 1 1.7 - 1 1.3
Threatening Peers or ” : :

Teachers » 1 5.3 1 1.3
Carry Implement Can Be

Used as Weapon -~ 1 5.3 ° 1 1.3

Total 60 100.1 19 100.1 79 100.1

®Behavior listed in Acts 194 and 306 of-1970, Amend-
ments to Title 17 of the'Lpuisiana Statutes of 1950.

Ppenavior judged as being the primary reason for the
suspension.

®Behavior listed on the Notice of" Suspension but con-
sidered to be secondary or contributing to the suspension.

dCombined reasons for suspension which indicates the
overall incidence of each type behavior.

.~/
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students in low socip—economic level schools. Additionally,
teacher assessment of inferred selfeconcept as—aflearner

mean scores for the suspended-group were significantly.iOWer
(.001 level) than the teacher assessment mean scores for the
non-suspended group. The teacher-student ratings for the
suspended group 1nd1cated a significant difference (. O? level)
between the teacher ratlng and the' student ratlng with the ,

latter rating themselves higher.




CHAPTER IV
SUMMARY , CONCIUSIONS, AND RECOMMENDATIONS

This chapter is divided into three sections. Thé first
provides a brief summatioh of the purpose, scope, methodoiogy
and delimitations.of the stud&. The second presenté the con-
clusions and the relétionship_of the findings to other berti—'
nent works. The last section numerates the recommendations

and areas for further research.

Summary

A clearer understanding of the characteristics,
reasons‘for suspeﬁsion and self-concept as-a—legrner of fourth-
grade students who are suspended from IOW'socio-écoﬁomic level
urbaq schoolsiis'provided. The focusuis.on student sglf—
concept as-a-learner of fourth-grade studehts who were sus-
pended from Title-I schools during the. first semester of the
1972-73 session. _The,subiects were drawn from ;he New Orleané
.Iublic Schools. The idea that poor seif—concept‘aé—a-learner
is a significant factor which differentiates bhe suspended

student from the non-suspended student was conceptnalized and

tested. The rationale was based on the premise that self-

2.
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concept as-a-learner is aﬁ important aspect of the studeht's
interection with others in the school and that poor.self—
.concept as-~a-learner is related to the behavior which results
in the student's suspension from school.

Multiple factors (e.g. student's tofal environment, -
peers, teachers, parents) are recognized as influences which
contribute to the student's development of self-concept and
may directly or indirectly Be related to his suspension from
school. The scope was limited to the student's percepticn of
himself as reporfed on two self—concept as—-a-learner scales -
and to_his teacher's assessment of inferred stﬁdent.self—
.concept as-a-learner on one of these scales. The.fourth—grade
level wac eclcctcd becauecs carly id ntification of ctudents
with adjustment difficulfies/provides an opportunitj for
intervention before the problems become severe.

The research design was non-experimental in nature and

involved the use of an ex post facto investigation. In this

design,the independent variable, suspension, had

occurred and ;he students had already been classified into two
groups, suspended and non—suspended. The dependent variable,i
eelf—concept.as-a-learner, was investigated to determine |
whether there was a significant difference bebween self-

concept. as-a-learner of suspended and non-suspended fourth~-

grade ‘students. Thé sample of sixty suspended students was’
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drawn from those who were enrdlled in Pitle I schools in New

Orleans and suspended for disciplinary reasons during the"

first semester,;of the 1972-73% session. This group represented
01% of the suspended students in these schools. Forty—oné

of the suspended students from Group A were matched on five

.variables with a similar number of non-suspended students

from Group B. The non-suspended group was composed of twenty-
two achievers, Group By, and nineteen low achievers, Group Bp.
They were drawn from é.pievioug randomly selected study sample
of fourth—giade students in Title I schqols. -

The research design attempted fo prgﬁide Somé degree
of control for the two variables:investigaféd,,suspension and
self-concep?t as—a—léarner, This was done through the use of
a design in which the_groups were,matéhed on age,'sex, face;
grade_placement and sdcio—ecbnomic stétus. -The_same examiner
administered the scales fo all of thé students in'theistudy.
This provided control for the personality interaétiohal
effect between students and examiner.

Data included both personal and academic information

obtained from student school records (birth date, race, sex,

family data, standardized achievement and mental ability

scores, gréde average, behavioral rating and attendance).. Two

‘measures of self-concept as-a-learner were used in student

self-rating and one was used for teacher assessment. The
: r

|



analysis of éata involved the use of frequency, pexr cents,
t-test for significant differences betﬁeen means, chi-square
and analysis of variances. The test-retest reliability
correlation coefficienﬁs-for'the'suspended group were .54

on the Self Appraisal Scale and .47 on the Florida Key. Scale.

‘The retest for the suspended group was administered one week

after the original tesﬁs. The noh—suspended groﬁp was re-
tested'after one year.%nd the correlatiorLeoefficients were
.75 on the SAS and .76 on the FKS.

| The Self Appraisal Scale-designed by Davidson and
Greenberg involved student self—rafing on a.twenty—four item
three point scale. This scale -provided a total selféconcept
score which represented'general behaﬁier in four areas-—'
Social, Personal, Academic, and NonQIntellectual Competences.
The Florida Key Scale developed £& Purkey and Cage involved
student and teacher assessment of the student“s self—eoncept
as;eélearner. Eighteen items rated on a six point seale_pro—
vided a total self-concept as-a-learner score and four sub-
scale scores in the areas of‘Relaﬁing, Assertihg, Investing,
endlCoping.~.- )

The delimitatiens of the study were identified in

terms-o;nthe assumption that the students in the study shared

the same or a .similar type deprived socio-ecconomic status.

All were enrolled in "itle I‘sehools which met the guidelines'



for eligibility for funds under the Elementary and Secondary
Education Act of 1964. These studenfs were assumed to have
the same or similar problems related to se%f—identification.
Pairing of students on the variables of age, sex, race, grade
and socio-economic status was further assumed to provide
sufficient control to minimize the potential for bias. No
attempt was made to determine why some students conform to
schonl pegulations and other students from similar eﬁviron—

menvs fail to conform.

Conclusions
The following major conclusions were drawn:

1. Null Hypothesis I: There is no significant dif-
ference in the student assessment of self-concept
as-a-learner of suspended and non-suspended
fourth-grade students.

Operational H, 1: There is'no significant differ--
ence in the total self-concep®t as-a-learner scores
on the Self Appraisal Scale of suspended and non-
suspended fourth-grade students.

Operational H  2: There is no significant differ-
ence in the total self-concept as-a-learner

scores on the Student Form of the Florida Key
Scale of suspended and non-suspended fourth~grade
students. ; o

The data support a conclusion of fail to reject
Operational Hypothesis 1 and reject Operational
Hypothesis 2. ©Suspended students perceive them-
selves as. significantly lower on the total self-
concept as~a-learner scores on the FKS and on the
sub-~scale scores in the areas of Relating,
Investing, Coping and on the SAS on Personal Com-
petence. The difficulties they perceive in getting




along with peers and with teachers are reflected
in the major reasons for their suspension from
school,. fighting and disrespect for superiors.

2. DNull Hypothesis II: There is no significant
‘difference in teacher assessment of inferred -
student self-concept as-a-learner of suspended
and non-suspended fourth-grade students.

Operational Hy %: There is no significant dif-
ference in the teacher assessment of inferred
student self-concept as a learner on the total
scores Teacher Form of the FKS for suspended and
non-suspended fourth-grade students.

Null Hypothesis II is rejected. The suspended
student is assessed by his teacher as being
siguificantly lower in self-concept as-~a-learner
than the non-suspended student’ in all four areas:
Relating, Asserting, Investing and Coping.

3. Null Hypothesis III: There is no significant
difference in the teacher and student assessments
of student self-concept as-a-learner for sus-
pended and non-suspended fourth-grade students.

Operational Hy 4: There is no significant dif-
ference in the teacher and student total self-
-concept as-a-learner scores on the FKS for sus-
pended and noun-suspended  fourth-grade students.

Null Hypothesis III is rejected. The suspended
student's perception of his self-concept as-a-
learner is significantly higher than his teacher's
assessment of him. The differences were in the
areas of Investing and Coping.

4. TFourth-grade students suspended from low socio-
economic level public schools in New Orleans are
generally black males who are overaged for grade
placement, deficient in academic areas, borderline
or below in mental abilities and frequently absent
from school.

5. The majority of suspended students live in homes
where the parents are separated, the parent is
employed and there are three or more siblings.




96

6. The major reasons for suspension of fourth-grade
students from school are fighting with other
students and disrespect for superiors.

7. While suspended students are similar in character-
-istics and self-concept as-a-learner to the non-
suspended low achieving student, they are academi-
cally more deficient and absent from school with
greater frequency. :

The above findings, related to fhe characteristics of
students who are suspended from school, are consistent with the
findings previously cited in the studies conducted in the New
Orleans (16;%8;39;56) and Seattle Public Schools (57).

Although théée studies were cross-sectional or longitudinal in
scope and the current study was restricted to the fourth—grade
level, the majority of all suspended students were found to be
ovefaged boys who exhibited behavioral and learning problems,
fell in the below average range of'intelleotual functioning
level and had a disorganized family background., It is
important to note that these churacteristics, as well as the
reasons for suspension, followed a comsistent pattern as the
student became older and involved in long term suspension.

from school. Short term suspension at the'elemgnfary school.
level appears to provide-a means for identification of students
who are likely to become involved in long term suspensions

as théy grow older. The predictive value of this conclusion

has implications for remediation for students with adjustment

difficulties.-
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The findings also support the conclusions of LaBenne
and Green (29), Purkey (14), and others which indicate a
relationship between a child's self-concept, the behaVior‘
he exhibits, his peféeption, and his academic performance.
The fourthfgrade students were found to be significantly
lower (.01 level) in total self-concept as-a-learner on the
FKS than the non-susperded students; they perceived themselves
&5 having more difficulties with peers and teachers‘(.Ol leveié);
their major reasons for suspension were fighting (37%) and
disrespect for superiors (%2%); and academically they func-
tioned below grade level in reading (90%) and in arithmetic
("75%). Although the suspended students and non-suspended low
achievers were found to have similar characteristics, the
suspended students were generally lower in all instances and
significantlf lower than thebnon-suspended achieving stﬁdents.fmﬂw
Additionally, the significant difference (.00l level)
in thg teacher's assessment ol inferred self-concept as-a-
learner rating of suspended and non-suspended students supports
the conclusion of Davidson and Greenberg»(i9). -They concluded
that the interrelationship between the child's perceptién of
his teacher's feelings, his school achievement, behavior, and
1ow‘socio-economic status will likely result in the student's
lower motivation to achieve as well as increase his chances

for misbehaving in school. Numerous studies were cited in



the Review of Iiterature in Chapter II which deal with the
interpefsonal relationship between the teacher and the student
and the role of the teacher as a "significant othér” in his
position of influence on student self-concept.

In view of the current findings, the theory of school’
learning developed by Brookover and Erickson (8;9) which
emphasizes the significance of the teacher seems particulariy
applicable to the suspended student. It is repalled that
this theory stresses the importance of the teacher's role in
determining student expectations and evaluations. The
student's self-concept of écademic aﬁility is thus influencea
by and related to these factors.

With the current questions being raised in regard to
the legality of suspension and qeprivation of student rights
to an education when he is suspended from school,.self-concept
theory appears to offer a promising area for further explor;t
tion and experimentation. The final section presents the

recommendations.

" Recommendations
The recommendations are focused on measures which
may help increase the development of positive student self-
concepts and reduce the need for suspension of students

from school.
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Since the self-concept of the suspended student

1s lower than the self-concept of the non-suspended
student, provisions should be made within the school
setting to assure the development of a positive self-

~concept on the part of the learners.

In connection with changes in the curriculum, in-
service faculty training should be provided with
expert leadership to assist teachers in evaluating
their interaction with students, their attitudes
which may interfere with effective use of them-
selves in working with students, and to gain a
clearer understanding of the needs of students and
the meaning of their behaviors.

Teachers should be encouraged to evaluate student
self-concepts and to identify areas which may need

the special attention of the teacher to help the
student feel more positively about himself. The
Florida Key Scale is one of several scales which
could be made available to assist the teacher in
obtaining an objective view of students' self-concepts
and learning behaviors.

Positive parental involvement should be initiated
by school persomnel in order to provide coordina-
tion of school and home efforts to strengthen the

development of positive self-concept for the student.

Areas in which additional research is needed are:

Identification of factors related to the question
of why some students conform to school expectations
and other students do not. '

Exploration of the eiffects of teacher and principal
attitudes and expectations of student behavior and
expectations which are held by the community

in which the student resides.

Determination of more effective means of reconciling
the relationship between student self-expectation
and the expectation of the school system.

Determination of effective ways to enhance student
self-concept through a parent involvement program.
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5. Establishment of alternative programs for the sus-
pended student in order to determine effective ways
to facilitate a better school adjustment.
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CHIID WELFARE AND ATTENDANCE SECTION
NEW ORLREANS PUBLIC SCiHODL3
2717 Athis Street
NEW ORLEANS, LA. 70122

L 4
TO: Parents of Children Selected to Participete in o Ciudy of
How Ciirildren Feel About Themselves

FRCH: {Miss) Eloise E. LaBauve, Supervisor
- Child Welfare and Attendance Seetion

SUBJECT: Research Study of Fourth Grade Children

DATE: - February 22, 1973

Your fourth grade child has been selected to participate in a study of how boys ani
girls feel about themselves and school. We believe this study will help us to wrdere-
stand more about how children function in school end hcw we might improve the quaiity
of education in our schools.

A trained interviewer will Waﬁt to see your child at school and give a short test
to help us understand what children think about themselves and sclicol.

If you have eny questions asbout the study, please call Miss Sera Foulks, Assistant
Supervisor, Child VWelfare and Attendance Section at 283-5531. She will be in charse
of {he study, . : :

We plan to begin seeing children at their schools on March 1, 1973. Should you nc
wait your child to be seen by the reseerch worker call Miss Foulks (283-5531). Ir
we do not hecr from you by March 1, we will assume that we have your permission for
_your child to participate in the study.

Thank you very much for your cocperation.

-~ I -
E—-"?O’-’Q‘—k‘. T '\_'.z:':(_ Lt bt

(Miss) Eloise E. LaBauve, Supervisor
Child Velfare and Attendance Section

/sl
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'CHILD WELFARE AND ATTENDANCE SECTION
NEW ORLEANS PUBLIC SCHOOLS
2717 Athis Street
New Orleans, Ia. 70122

TO: Teachers of Fourth Grade Students Selected to Partici-
pate in a Study of Self-Concept

FROM: (Miss) Sara L. Foulks, Assistant Supervisor )
- Child Welfare and Attendance Section

DATE: February 23, 1973
RE: Research Study on Self-Concept of Fourth Grade Students

I would like to request your participation in a research study
which I am currently conducting. The study involves a compari-
son of three groups of fourth grade students in Title I schools.
One aspect of the study is a teacher assessment of student
self-concept.

Several students from your school will be involved in the
study. Letters have been sent to their parents informing them
of the study and requesting that they call me if they do not
want their child to participate. A trained interviewer will
see the children in a small group to administer a paper and
pencil test which will help us understand how they feel about
themselves.

One or more of these children may be in your classroom. Would
you please complete the attached Teacher Form of the Florida
Key Learner Self-Concept Scale for these children. A staumped
self addressed envelope is enclosed for your convenience in
returning the form to me.

An gbstract of the study, when it is completed, will be sent
to your school as I am sure you will be interested in knowing
“the results. '

- If you have any questions, please call me at 28%-5531.

Thank. you for your cooperation.

(Miss) Sara L. Foulks, ACSW
. Assistant Supervisor

/ Child Welfare and Attendance Section
sl . :
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BSILF-ATTRAISAL SCALT
¥olen Davidson and Judithk Creenberg, City University of lNeuw York

a
s

.
.

[‘J

Directicna: The words on this page tell different ways children are. [Teed the
vords nert to each number. Put & cross (X) in one space on each line to show whiethor
you thinl vou are that way MOST OF TiZ TIME or AROUT HALF THE TIME o> HARDLY RViF,

I THIDE I AM: . Host of About Half lardly

the Time the Tine Ever

T 1< .
.2. a btig help at home .+ ¢ « « o o o o o o o
3. smart in §chool « s 4 s e s e e ... .-.
b SBY & v ¢ o o i s b e s e s e e e e
S. apest. « « 4 . ... .. ; * « o a0 s
6. very @ood in BIts « o 4 o 4 s 0 0 6 0 0
T. scared to take chances. « « « o o o o « o«
o8 fullof fun L .. w e e e e e e e e s
9. 2ahard worker . « o 4 4o ¢ o o ¢ 0 s o W ;

10, POLItEs ¢ o o 4w w e e e e e e e e o

1l tryingmy best. & ¢ & v 4 4 s 0 e e e e

12, nice looking. o« v o 4 4 o+ 4 0 6 0 0 ..

13182y o v v v 0 s e i s e e e e

14, full of questions about new things. . . .

5. going to dowell., o & o o « o o o o o 0 ¢

16. 83 © v 4 b 4 e 6 e f e e e s s eee .

17. éood in sports. o« o« o ¢ 4 e 4 e 0 0 e s »

18, CAYEAESS: o « o o o o o v o« o ¢« o« & o0 »

i9. honest. . . . . . ; e s s o o e o s s o

20, DEYVOUS « « & o o o o o s o s o o « s o o

21, good at making things . . e e e e e

22. D83 ¢ 4 b b b e s e e s s e e

€3. liked by other children . . + . . « « . &

‘

2k, as lucky as others. « « . » « o » .

®lermission to use the Self-Appraisal Sczle obtained from Dr. Judith Greenbery on
2-20-73.




#THE FLORIDA KEY
LEARIER SELF-COUCEPT SCALE

Dr. William W. Purkey
STUDELT FORM . Dr. Bob Y. Cage
University of Florida

This scale is to help you in thinking ebout yourself. Please slect one of
the following answers and place the number in the blank space.

VERY ONCE I _ OCCASICN~- FAIRLY VERY
NEVER: O SELROM: 1 AWEILR: 2 ALLY: 3 OFTEN: 4 OFTRI: 5

Your lame
Compared with other students my esge, do 1:
1. ask meaningful questions in classST.ieieascsscacssetsscesasasannaas
2. say good things about my SChoO1l?.ieesiscesassssocssssoasvasanannss

3. telk to others sbout my school work?...eeeeecaes cestesssssnasanann

L., get aiong with Other StudentsTe.e.eeees.oo.. Cressesesieesessansans
5. get along with the teacher?..........................;. ........ .
6. finish m¥y s5chool WorkZ.e.ueicerieerericnsnnnnns eenaans Ceveeeerene
T.- read iN €leSSTietencniceitnnnatnnntnnenns Ceesesssescccannanransons
8. Join in schgol &ctivitief?..:............................,.....,..
9. speak up for my cwn ideas?....:.l....... ..... Ceneeineteatsentannns
10. look peoble in the eyel..ceeccreeassteaanssenasscctassssacnsanssse
11. keep calm vhen things g0 WrongZ.e.ceeeeseveccseesnees crasssanseans .
12. offer to answer questions in class?....cevivinennnannnn ceeeseanes

13. ofrgr to speak in front of the qlass?.............................
1k. offer to do extra work in school?......... teeesresasancsesaennnave
15. tell the truth sbout my sehool Work?....eiveecrrrssenessnenansnens
lé. seek out new things to do in school on ny OMNTeertenccnnarenannans
17. @0 MY 5Chool WOrK COYERULLYT . eeessesononsasesasssonrerasoannnnens
18. pay ettention t0 €1aSS ECEIVILIESTarerrerneraererenserennnnnennnns
#Permission to use the florida Key Sczle obtained from Dr. W. Purkey on 2-19-T3

/sl
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*THE FLORIDA KEY
. LEARTTER SELF-ICONCEET SCALT

Dr. #illfam W. Purkey
Dr. Bob N. Cage
TEACHTR FORM ‘ _ . University of Floride

This scale is to essist the teacher in eveluating how the student perccives his
or her "learner" self. Plesse select one of the following answers and record

the number in the blank space.

VERY ONCE IN OCCASION- FATRLY VERY -
NEVER: O SEILDOM: 1 AWHILE: 2 ALLY: 3 OFTEN: L OFTEN: 5

Name of student to be evaluated'

Cdmpared witn other students his ‘sge, does this studenu:

1, ask memningful questions in class?................................;.

2. sgy good things about his school?.ceeneeecerncarececannninveneeninen,

3. talk to others about his schotl WorkZ?.eeesececesctecscsoscesscsaasas
. get along with other students?ec.cceceecrvessavesrsssasaccocsnennanne

. get along with the teacher . ierrseecenctsssanccsscsasoncncscnnncassas

o« finish his SChOOl WOIrKT.ceeesessonsrocacnsacsansasassarsacsncnasasnsnasas

. Join in school activitiesT?eescesrenescccseaencnccscccscerescacnanas

y
>
6
T. read in class?..........i...........................................
8
9

. speak up for his own ideas?...iieriieicinccrreacitarcitncncnoianrens
10. look people in the eye?.............................:...............
J1. keep calm vhen things g0 Wrong?.ceeerecesoccrecencosonsecsonscscanne
12, offer to~answ§r qQuestions in c1eSST.eiciecrearcntesrsonscsersecnonns
13. offer to speck in front of the clas;?...............................
1. offer to do extra wWork In SCNOO0LZ.iveeecceseeoscnsscassscrsansoasoees
15. +t£11 the tyuth about his school work?;..............................
16. seek out new things to do in school on his owu?.....‘.;;............

. 1T7. dohis school work carefuUllY . ceeesececoenoesnecanctsarscoanncocesss
18. pay attention to class Activitiesleeeeeeeereasnocnntonsrsansenencess

/ *Permission to use the Florida Key Scale obtained@ from Dr. W. Purkey on 2-19-73
sl
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REPORT ON OFFICIAL SUSPENSION

School ~ Date

Pupil ‘
) Last Name First Name Middie Name Grade

Date of Birih Age

Date Suspended Fumber of Days
Parent or Guardian

Address

Telephone

Dear Parent or Guardian:

The above-named pupil has been suspended from school for the number of days indicated
and will be readmitied on the date specified, if accompanied to schoo! by you for a conference to dis-
cuss the pupil’s behavior and scholarship.

The pupil has been suspended for the following reasons: :

i accompanied by the paren.‘i or guardian, the pupil will Be admitted on

at
(Date) (Hour)

. A copy of this suspension notice is being sent to the Assistant Superintendent in Charge of
District No. for his official information.

Very ruly yours,

Principal ~

fum 44-Rev,
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RESEARCH PROJECT

QUESTIONNAIRE
GROUP
1. Student:
2. Guardian:
5. Address: Phone:
4. Birth Date:
5. Sex:
6. Race:
7. School:
8. Grade:
9. Suspension Data:
3 Day Suspensions 1972-72 Session: Yes No
% Day Suspensions 1972-73 Session: Yes No
Indefinite Suspensions 1971-72 Session: Yes No
Indcfinitc Suspensions 1972-73% Scasion: Yceo Yo

10. Academic Data:

Achievement Tests:

Mental Ability Tests:

Promoted 1971-72 Session: Yes No

Attendance 1971;72 Session: Present__ _ Absent___

Scholarship 1971-72 Session:

Behavior 1971—72 Session:
11. PFamily Data:.

Both Parents listed in home: Yes No

'Father's ocdupation:

Mother's occupation:
IDPW Grant: Yes No
Number of Siblings:
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RESEARCH PROJECT, QULESTIONNAIRE

To be completed by Researcher:

12. Title I Test Data 1972-73

Achievement:

Mental Ability:

13. Self Appraisal Scale:

Total Score:

Social Competence:

Academic Competence: e

Personal Competence:

Non-Intellectual Competence:

14, TLearner Self Behavior Scale:

Total Score:

Relating:

Asserting:

Investing:

- Coping:

15. Teacher Assessment of Sellf-Concept (Learner Self Behavior
Scale)

Total Score:

Relating:

Asserting: .

Investing:

Coping:




110

\
P.0. Box 2414%

New Orleans, La. 70124
February 26, 1973%

Dr. Judith W. Greenberg-
The City College,

City University of New York
New York, New York

Re: Self-Appraisal Scale

Dear Dr. Greenberg:

Thank you for granting permission to use the Self-Appraisal
Scale in my research and to include a copy of the Scale in my
dissertation. Froper acknowledgement will be indicated and the
reference given for the origin and use of the Scale.

If you happen to knbw of any sources of research in the
area of self-concept and school suspensions or specifically

dealing with student behavioral adjustment, I will appreciate
your calling these to my attention.

Thank you again for your cooperation.

Sincerely yours,

Sara L. Foulks
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P.0. Box 2414%
New Orleans, La. 70124
February 26, 1975

Dr. William Purkey

College of Education
University of Florida
Gainesville, Florida

Re: The Florida Key Scale

Dear Dr. Purkey:

Thank you for granting permission to use the Florida Key
Scale in my research and to include a copy of the Scale in my
dissertation.

Your letter with the current information about the Florida
Key and the brochures on the three hooks was received. I already
have your book and will plan to obtain copies of the other two
books.

As soon as the research is completed I will furnish you
with the findings.

It was a pleasure to talk to you by telephone. I hope
you will find your trip to New Orleans a pleasant and enjoyable
one. Your good wishes in my research endeavor are appreciated.

Sincerely yours,

Sara L. Foulks
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TABLE 3%

'SUSPENDED STUDENT® RATINGS ON THE SAS

Self-Appraisal Most of Half of Hardly
Scale Time Time Ever

Social Competence

Liked by other children 50.0 26.6 23.3
Polite 35.0 43,% 21.6
A big help at home 58.3% 30.0 11.6
Full of fun 46.6 23.3 30.0
Full of questions re new things 46.6 26.6 26.6
Honest 45.0 38.3 16.6
Academic Competence
Going to do well 61.6 28.3 10.0
Trying hy best : 6%.3 21.6 15.0
A hard worker 55.0 25.0 20.0
Neat 7%.% 18.% 8.%
Nice looking 63%.% 23.3 1%3.%
Smart in school 50.0 A3 A 16.6
Personal Competence
Careless* 26.6 28.3% 35.0
A pest* . 38.5 30.0 31.6
Bad* , 36.6 26.6 36.6
Sad* " 28.% 3%5.5 38.3%
Lazy* 26.6 41 .6 31.6
Shy* 26.6 28.53 45.0
Non-Intellectual Competence
Nervous* %6.6 28.3 35.0
~ Good making things 5%.% 26.6 20.0
Very good in art. .48.3 35.0 16.6
- As lucky as others . ' 56 .6 26.6 16.6
Good in sports 56.6 21.6 21.6
Scared to take chances* 41.6 25.0 33.3%

Note.--Items are listed in order of their importance
in each category as determined by the test authors.

. Bpotal sﬁspended group N =-60.

*Reverse scoring used on these items determine
leading value.

v,
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TABLE 4

SUSPENDED STUDENT® RATINGS ON THE FKS

Florida Key Scale Seldom® Occasionally® Oftend
Relating ,
Get along other students 25.0 %0.0 45.0
Get along with teacher 11.6 36.6 51.¢.
Keep calm when things go .

_Wrong %6.6 3%.,% 30.0
Say good things ab. my sch. 25.0 28.3 46.6
Tell truth ab. sch. work 26.6 18.3 55.0

Asserting
Speak up for my ideas 21.6 - 20.0 58.3%
Offer to speak in fromt cl. 28.3 35.0 36 .6
Offer to answer questions 25.0 30.0 45.0
Ask meaningful quest. class 31.6 3%.% 35.0
Look people in eye %6.6 %0.0 %3.3
Talk to others re my sch.wk. 26.6 %0.0 43,3
Join in sch. activities 33,3 20.0 46 .6
Investing
Seek new thing to do in:
sch. on own 40.0 31.6 28.%
Offer to do xtra wk. in sch. 38.3 21.6 %0.0
Coping
Finish my sch. work 2%.3 28.3 48.3%
Pay attention class activ. 18.3% 28.% . 53.%
Do my sch. work carefully 21.6 26.6 51.6

Read in class 23.% 25.0 51.6

Note.--Items are listed in order of importance in
each category as determined by the” test authors.

8Total suspended group N = 60.

PReplies in Never (O rating) and Very Seldom (1 rat-
ing) combined.

' ®Replies in Once in Awhile (2 rating) and Occasion-
ally (3 rating) combined.

dReplies in Fairly Often (4 rating) and Very Often
(5 rating) combined. o ,
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