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ABSTRACT .

Project Breakthrough, funded under Title III of the
1965 Flementary Secondary Education Act, was conceived to service the
Marin City black students in the Tamalpais High School District..This
segment numbers about 220 students. .The specific objectives were: (1)
to significantly increase the black student's confidence in his
ability to succeed in school as a means of personal and social growth
and achievement; and (2) to provide black community environmental
support for the student on his part to educational success by
development within the black community an attitude which understands,
values, supports, and participates in the total schooling process.
The program, since its inception, has been student oriented.
Therefore, each staff member had as his prime responsibilities the
development of the student in his actual academic and social
endeavors. Initially, the staff had to meet with district personnel
to gain an understanding of their respective jobs and functions. The
second phase involved direct work with students. Counseling and
testing sessions were established. Tutorial sessions were started. A
stronger black students grcugp wa: established. Students were
encouraged to use the community office as an educational and
vocational resource center. In addition, all student groups, large or
small, meet there with the staff, providing guidance whenever needed. .
Field trips, above and beyond those for a particular academic class,
were started. . (Author/JM)
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California Stato Depurtment of Education

© 721 Capitol Mall

Sacn? Jnento, Californic 95814

DSEA TITLE IIT STATISTICAL DATA

Elcmentary and Secondary Education Aet of 1965
w0 o (PaLe 89-10 as a:nended by PoL..90-247)

Bureau of
Program Planning
& Davelojuonb

THIS SPACE FOR yuormi>
STATE USE ONL

PROJECT HUMDLIL District Cope]| COUnTY COOL

SECTION A - PRGJECT IHFOR: 1A3I0H

o REASCGH 0GR SUUMISSION OF THS FORM (Check oncj
"l I IHITIAL APPLICATION FORTITLE

1t GHANT OR RESUEHMISSION

. oM,
APPLICATION FOR APPLICAY:
R}

CONTINUATION GRANT

& IN ALL CASES EXCEPT INIVIAL

GIVE ASSIGHLD

PROJECT HUMBER

END OF QUUGET _ 1146

PERIOCD NI'F’ORT

A MAJOR DESCRIPTION OF PROJECT:
{Chectk one only)

[ l l IHHOVATIVE CD ADAP TIVE

B D EXNEMPLARY

‘. TYPE!S) OF ACTWIT Y (Check one of tosre)

PLANKING OF ‘cotpucTNG A
A D P ROG L AM c ! )(i PILOT ACTIVITIES © CONSTAUGTING

PLARNING OF OPERLTION i
"l ' cousTrucTion P D OF PROGRAM F D REMODCILING

. PROJECTY TITLESS woras or Lezs)

PROJECT BREAK THROUGH DISSEMINATION PROGRAM N

G, BRIEFLY SUMMARIZE THE PUAPOSE OF THE PROPOSED PROJECT AND GIVE THE ITLM NUMBER OF THE AREA OF muon
CHMPHASYS AS LISTED IN SEC, 33, Pl 62-1, (See instrucnions)

Through @ prograrm of dissemination and inservice training to ossist ten Cchformc schoo[
districts.to adapt a locally relevant version of Project Breakthrough (an ESEA Title Il
program fo improve the e_duccﬂonol uchievement of black studenfs).

ITEM NUMBER

et r . aww Be 4 .ee o e Prdem e et e St e

T HAME OF APPLICANT (Local Lducalion
Agency)

TAMALPAIS UNION
HIGH SCHOOL DISTRICT

8. ADDRESS (Number, Sticel, City, Swite, wtp Code)

. D T NI

P. O. Box 605
Larkspur, California 94939

$. NAME OF COUNT Y

MARIN

Qe CONGRESSIONAL DISTRICT

FIRST

{4 HAKL OF PROJCCT DIRECTYON

V2, ADDRESS [Ntember, Street, City, State, <ip Cocc)

PHONE NUMDER

- 924 - 1600
Mr. lanny Berry f. O. Box 605, Larkspur, Calif. 94939 —mrrcose
415
(3 RAKE OF PERSON AUTHORIZED TO 14, AUDRESS (Number, Street, City, State, Zifr Code) PHOHE NUMDER
RECEIVE GRANT (Picase type) 924 - 1800
Dr. Wilber D. Hawkins P. O, Box 605, Larkspur, Calif. 94939 —Rracooc
415

15 POSITION OR TITLE

District Superintendent

SIGHATUNE OF PLHSON AUTHORIZED TO HECEIVE GHA)TT . *

/O, N/
t L oN SV S [y

DATE SUDMITTLED

June 15, 1971

-1-



SLCUON A~ Cunhnued

AN ’HN THUB U O EACH T YTA, TOTAL NG OF . 18, LATLGT AVEWASE PEA PUD
com;m SIOMAL DISTRICT COUNTILS LHAVED To ke determined EXPLNUI;(JH'!‘Z or'x_ci'cn:\:.uéx'xljc’\/?-’k
SEAVLD : TION AGENCILS SERVED

Information will .

0. TOT AL HUMEER OF 10
be disseminated 1o LEA'S SERVED i s n. Q.
ten  selected '
. C. TOTAL £ESTIMATED

California LEA's. POPULATION iN GLO- el
SECTION £ - TITLE i1l Ryt veim 21 balow)
" , _ PREVIOUS BEGINNING OATE| ENDING DATE FUNDS

) OF GRANT RUMBER fiOnth, Year) (Lath, Year) REQUESTED

A. | Initlal Applicalion ar

Resubrmission 3 Ju_ly' 1971 June 1 972 ] 3/;.’ 680.00
B.| Applicatinn for F}4L . T

Continunation Gront . . s
C.| Apalication for Second

Contlnvation Geant - $

D, | Totel Title 13! Funds

E,| End of Budget Perlcd Regort

I
‘& |Complete the following itrms enly (7 thin rrorect includes constryction, JchisiHon, resodeling, or leising
of facilitics for which irtle 17 nuads o e requested, | Losve bleni Ff not orpropriste.

A | Tane of function (Chech vprlicabie loxes)

1 REMODELING OF FACILITIES 2 [\ Leasin '
D " NG A ! 2 E;J LEASING OF FACILITIES 3 D ACQUISITION OF FACILITIES

.y
4 D COHSTRUCTION OF FACILITIES 5 [_1 ACQUISITION OF BUILT-IN EQUIPMENT

B 1, TOTAL SGUARE FIUET 8 THE _2- TOYAL SQUARE FELT I THE FACILITY C | AMOUNT OF TITLE lit FUMDS
PROPOSED FACILITY . TO BE USED FOR TITLE it PROGRAMS REQUESTED FCR FAZILITY
4,600 A, 000 : s 2,400
SECTION € - SCHOOL EHPOLL L inT, PROJECT PARTICIPATION DAT A AND STAFF VEMBERS ENGAGED
1. . ) . STAFF MEH.
PRE. . : BERS ENGAGED
KINDER. | C\NDER- | GRADES | GRADES | pput | otHer | TovaLs | I inservice
GARTEN ! TRAIMING FOR
PROIECT
1) ] . . o ; .
o A febodl Orune | * Disskminatioh grant: [information vill ve disseminated
:';Q(:,"f; @ one to ten seledted disirjcis throughout Calitornia,
Atos Served| public
B “)Pvlsllc ‘
Persons
Sotved ELT -
by ! public . ) o
. 1
Projsct (3)”0'
Carclied
c Q) pbite
Additionol N
Parsons (‘)Hon-
. Headlng public 1 - T
Service (N0 ’ : e
Enrolleg R
2. | TOTAL KuMaCR OF .. - MNaCRICAN OTHCR
PARTICIPARTS 1Y RACE “iliTE HEGRO | IHCEAN NONWHITE ToTAL
{;‘ Yplicoble (o
rgures I/‘IV(‘H 17 - : o
ftem 18 avove) 10% 70% | 1-0% I 10% l 1OOP
Q .
ERIC | | R .

. .



b S yaegrmapy

SFCIIO l Cecontinued

s TRUR AL /URB AN msrmz UTIQH OF PARTICIHAMTS SERVEDOR 10 ML SURVED BY PROJICT
HURAL METROPOLIT AL AREA )
PARTICIPANT
¢ S FAKY HON-FARM CENTRAL.CITY NON. OTHER URD AU
CENTRAL CITY
PCRTCEUT OF TOTAL RUIABER
SCKRVED
SECTION D« PERSIIRIEL TOR ADIMEIST I ATION At L, T # ENTATICH OF PROJFCT
L[ PLRSOREEL PAID BY VGLE T Fu506 i
. /ﬂf/é(lL AR STAFF ASSIGHRED HEW STAFF HIRED
JYPEOF I'AID 10 PROJECT P FOR PROJLCY
PLRSONREL AT WEITO i A FULL-IIAT
FULLTIME PAAT-TIME | pouivalEnT FULL-TIME PART-TIME CQUIVALENT
1 2 3 4 s ¢
A ZDUIKISTRATION/
LUP LRVISICH 1 1.00
Dl YFACHER: .
{3 PROEINDERGART EN
{2i] KINDERGARVEN
i cnrADES L6
(¢ GRADES /.12 .
(8 OTHER .
Cl PUPIL PERSONNEL SERVICES
DYTOTHER PROFESSIONAL ,
_— ' 2 .20
! . . s 4
B ALL HONPROFSSIONAL & . 45
F.] FOR ALL CONSULTANTS PAID (%) TOTAL NUMBER {2} TOTAL CALEMDAR
BY TITLE It FUNDS Cruised RETAINED 3 DAYS RETAINED ]7
Nrnamy
2 [ PLRIINKNEL _l;'{)_? PAID BY TITLE I FUNDS
REGULAR STAFF ASSICNED. HEY STAFF HIRED
TYPE OF UNPAID TO PROJECT FOR PROJECT
. PERSOKREL FULLTIME FULL-TIME
. FULLeYIME PARTTIME | EQUIVALENT | FULL-TIME PART-TIME ECUI:I-ALI?NT
S 2 . 4 3 6
Al ADISHEST RATION/
SUPERYIMON
B YEACHER:
—
LS P HERINDERGARTEN
(] KINDERGARTEM
3] crADES 1 TO &
(4! craDES 712
—f
1sif oOTHER
C.] PUPIL PERSONNHEL SERVICES
D. OYHIRPROFLSSIONAL .
- 2 1. 80
L] ALL KOM.PROTFESSIONAL ’
— 6 4.05
‘ tlTor siL COHSUL T ANTS HOT (fd YOTAL LumaLR (21 TOTAL CALENUAR
ol PALD DY TOILL M FURIDE amants REYAILED - DAYS HETAINED

Q
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COMPONENT [l DATA FOR U.<. OFFICE OF EDUCATION

PROJECT BREAKTHROUGH 1971-72




COVER PAGE
for Component II

Data for U. S.'Office of Education

_( To be completed for all projects active for any period
- between July 1971 -~ Through June 30, 1972. Agcncies

having wore than one project must prepare & report for
each project.)
Enter information ior items 1 through 7.

1. 1146 2. Project Breakthrough 3. Tamalpais Union High School Dist.
Project lo. Local Educational Agency

P. O. Box 605

Project Title
Larkspur, California 94939

Address
4. Lanny Berry ‘ 5, Lanny Berry
Name of school official respousible ~ Name of Project Director
for this report™
388-3292 | . 924-1800
Phone No. . - * Phone No.

6. The 1971-72 school ycar has been .....

6.1] | The first year of operation.
6.2] | The second year of operation,

6.3l | The third yecar of operation.

6.4 A project which ended cn or before June 30, 1971 but had a
special extension to operate a period of time after July 1, 1971,

7.. Eater the following ending dates:

Ending date for first year 30 June, 1969
Ending date for second year 30 June, 1970

t
Ending date for third and final year 30 June, 1971

Ending date for extension period
1f extension was grauted 30 June, 1972




PART' I - STAVF DEVELOPMENT

Tho ropoft should describe project staff development activitiea that took
place during the period July 1, 1971, through Junc 30, 1972. If no projecct
staff development activities occurred, write NONE in the first column. Staff
development activitics are those inservice efforts designed Lo improve com- °
petencies of the staffl. vor¥ing full or part-time on the project. Enter the
figurcs in columns two and three.

u;AFF DEVILOPMENT ACTIVITIES OF ORE OR MORE DAYS DURATION
197172
(1) (2) , _ (3)

No. of workshops, confercnces and scminars
Definition of Staff: Total HNo. of _held by typz of treining
(Staff includes all participants Disseni~ Evalu- Combina- j Other, such
personnel assipgned (Unduplicated) |nation to | aiion to | tion of as in-service
to work on the in all sprread appraise | dissemi- | education.
project full or activivies. informa- progress nation & | Specify (Use
part time, whether tion evalua~ back of this
paid by the district about tion page.)
or the projeci.) project

:> 7 7 1 N 22
o
(TENT OF ADOPTION/ADAPTION

PART IT -
1971-1972

The purpose of this section is to find out how many projects are béing
continued to some extent by the grantee or by other school districts after
federal funds have expired.

The report should be limited to projects for which federal funds expired.
during the period July 1, 1971 through June 30, 1972, If the grantee district
expects to continue the vroject to some extent during the next fiscal year,
this should be reported by marking the box. The es tlLﬂtGd extent of adoption
or adaption by the grantee distriot should be shown by circling the appropriate
percentage figure in the five point scale. :

1. The project is being continued by the grantee in some form after

federal funds expired;[ x__| Yesj ] No- !

2, If the answer is YES, draw a circle around the figure which represents
your estimate of the degree of adoptlon/Ldaptlon of the project in your

school district.
19Qﬂ

| 202 ' 40% 609, 80%

~20-




CPART 1T - Contdnued

3, Is the project being adopted or adapted by other school districts?
[ Jwo

1iat thc "chool districts by name and address:

4

4.1

. . If the answer is YES,

X ch

/!

Sacremento City Unified School Dist. 4,11

1619 . S,
Sccramente, Celif. 95810

4,2

Chaffey Union Hish School Dist.

211 W. Fifth St.

_Onterio, Calif. 91762

4.3

Riversida Unified Schasl Dist.

3954 1Zth St.

._._Rh,qudrln’ Calif  Q2:n1

4.4

Inglewood Unified School Dist.

40] S. lewood Ave.
Ing! ewoog Calif. 90301

4.5

Perris'Union High Schoo! Dist.

350 E. 4ih St.
Peiris, Calif. 92370

4.6

San Diego City Unified Scheol Dist.

4100 Normal St.
San D'pgoL Calif. 92103

4.7

Monterey UmFued School stf

P. O. Box 1031
Monterey, Cultf 93940

4.8

Fresno City Unified School Dtsf

2348 Mariposa

4.9

J:resno, Calif. 93721 _

4,10

4.12

4,13

" h.14

4 l‘le

4,16

4,18
4,19

4,20

“2]-




S . Wl PART IIY ~ EXTENT OF PARTICIPATION
) 1971-1972 . ‘
Thc'pb;pose of this paft of the veport is to find out the actual direct or
C indirect participation of public and private school pupils and adults in the
project durlng the I971~72 operational period,

Any participation rhould be reported only once, The count should be baged
on actual participation during the 1971-72 school year. The numbers are almost
certain to be different from those anticipated in the project application,

The United States Office of Education definitions should be applied:

Dircct Perticipation - Enter the number of different persons participating

. in activities invelving face-to-face interaction of pupils and teachers
(in case of fu-scrvice tralning, teachers and instructers) designed to
prod. lecarning, in a classroom, a center or mobdle unit; or receiving
other pecial services,

+ Indirect Particivation - Entev the number of different persons visiting
or viewing C’kl“]to,'d"ﬂongtlﬂtlbn , wmuseun displays; using materials
or equipment developed or purchased by the project; attending performances
of plays, symphonies, etc.; viewing television instruction in a school,
a center, or home; or participating in other similar activities. Carcfully
prepared estimates are acceptable,
Elementary - For reperting purposes only, consider elementary as being .
Pre- hindcxgarten through Grade 6,

N _ SLLOﬂUuT! - Tor 1Lpott11g purposes only, consider secoudsry as being
i Grades 7 through 12;

Please supply the information requested for the project.
Item Y '

"G, NUMBER OF PUSLIC AND NONPUBLIC SCHOOL STUDENTS, TEACHERS, AND COUNSELORS PARTICIPATING

Cin ST PARTICIPATION | toREsT PanTIfiBaTIoy
>5CMO0L5 STYTUDENTS TEACHERS COUHSELCRS - STUDENTS TEACKERS : COUNSELORS
€ELEMEN- SECON- CLEMEnNT SECCH- JELEMENT SECON° ELEMEN- SECCN- ELEMEN- SECONJELEMENT SECON-
N ) YARY DARY TARY DARY TARY DARY TARY ) QARY TARY DARY TARY CARY
fa {b) fe) 1) re} o r2) th) i) % 1) m )
- = e . > - >
Public *Dissemination Grant: iInformdition was diss¢minated fn eleven selected geographid
Nonpublic districts in thd state. , -

Item II 1Indicate hew many of the above studcnts are ftom rural/urban areas.
Totals should cqua1 the figures above.

. Raral areas L The total of these must equal
(Farm or ciLico under 2 5G0 pop.) b, elementary, c, secondaxy,
. from Item I above,
Urban areas .7

(Cities over 2,500 pop.}

a0 * Approximately thirty-five people attended each initial informational meeting held in
eleven specified school districts.

: . —2 .
R -



PART IV - PROCRAM EMPHASTS

If your project had as its major thrust one or more of the programs in
column one, indicate the number of students involved on the line provided
and include the project number.

No. of
Students

Roading
Environment/ecology
Equal Educationcl bnﬁortunlt*
Model Cities
Gifted

.Handicapped
Guidance and Counsecling
Drug Education
Early Childhood Education

If your project served the following target populations enter the number _
of students on the lines provided. ¥nter the t'igures only it the project
was primarily desiznad to serve the groups names. Figures may be duplicated.

No. of
Students

Indians
Migrants
Disadvantaged
- Handicapped
Kindergarten
Preschicol

* see previous page’

(%%

-23-




GRANTEL Tamalpais Union High School District

S1ATE FROM (Monthand year) | TO (Musith and year) | PIROJLCT HO.
FROJECT ADSTRACTS ;%ﬁrr
ESEA, Tiile jii, i i -
( o llty California perion | 1 July, 1968 {30 June, 1972 1146

HOTL: IT project invalves handicapped children and/or personnel working with handicapped children whe are paad from “fatle 1T funds,
complete the tnformation on the back of this form,

TITLE OF PHOJECT GRARYEE
Project Breakthrough Tamalpais Union High SchoolxDisf'
PROJECTED FUNDING LEVEL T 3=69 ehy=70 WL U-71 L= 72 TS 1S
FOR PROJECT PCY $ $ 5 < . —_ —_
R RoJEC oo 54,132 50,000 50,075 ¥24,620 $ $
vancet porutation Adminisiratore, teachers, counselors, and studenis i1 eleven selected school disfricts

os well as ihe eight who are adapting or adopting all or part of Project Breukthirough's
PARAGRAPH DESCRIPTION ) » o activities.

Staff members spend the greater port of each dav at the schesls giving counseling, tutorial, and
classroom assistance to both students und chul After~school detivities involve field trips,
seminars, informal parents meetings, «and commun:ity-based educational assistance rangmg from

informational settings to structured student meetings.

o~

MAJOR OBJECTIVES
See attached evaluation reports on 1968-1971 and conference evaluation 1971-72.,

-

% ACYIVITILS TO ACHICVE OBJECTIVES .
Students receive on-site assistance in the areas of classroom work dnd assignments, counseling, and

help wnth personal matters. Community involvement centers around student meetings, tutorial and
“rap" center, parent meetings and seminars, and educational trips (plays, schools, industrial sites,

R —etcT)dre the basns for off-site activities.

f

.

EVALUATION STRATE.GY
Pre and post tests were given to target population in both the first and last year of the project.

Teachers were asked to write evaluations of student's achievements and behavioral patterns during
the time project. wos in operation. Results tabulated by the evaluator. For the conference, :

pcrhcupants were given pre and post tests.

» . N

EVALUATION FINDINGS
See attached evaluation report including independent assessment by third party removed from
_both target population and evaluator. In addition there is an evaluation of the conference,
an integral part of the objectives for the fourth year Dissemination Program.

Q

ERIC ' | PR .
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HAMDICARPLD PROJECT PARVICIPATION CNLY - L34 A TITLE 1N

1, HARDICAPPLD CIILDREN SERVED, FEHSONKEL f'AID, ARD tH-SEAVICE TRAINING RECTIVED WITH ESEA TITLT N1} FUKRDS \}

FULL-TIME CEOQUIVALENCE PLRSORNEL RECCIVING

TYPE OF " HUMDER GF CHILDREH SERVED OF PROJECT PERLONKNEL PAID (H-SCRVICE TRAINING
MANDI- WITH TITLE 1Y FUNDS WITH TITLE i FURDS
CARPLCD

CHILDRER | gy c-12 {110 1 T1g g TEACHEHR TRACHIIR .
- OTH TEACHER e OTHER YOTAL
SEAVED ™  [veans|viansiveans| oven] TOTALTEACKERS 7\ npg THER | TOTAL =R Loes

(o) () tey | (o fe) N ( (h 0] 197) (k) ) m) {n)
(1) THMR ‘
#2) EMR
{3) Hi
(4) DEAY

(6) VI ;
(7) ED ‘

(2) CR
(9) 1.D
(10) OIII

(11) TOTAL T

2. HUMBER OF HANDICAPPED CHILDREN SER\’E;J #HO ATTEND NON-PUOLIC SCHHOOLS : .

3. DISTRIBUTION BY €ETHNIC GROURPS

. e SPANISH WHITE :
POPULATION NEGRO {NDIAN ORIENRTAL SURNANME {Other than OTHER TOTAL
: ) Spanish surname)
{a) (%) (<) 1<) (e) (0 (W (h)
Student
asdtntemnde
Patiztiants , L :
2, CHILDREN RECEIVING SERVICES = DISTAIBUTION BY DEMOGRAFHIC AREA .
- . CAYEGORY . HUMBER
. (1) Urban Arcas fover 50,050)
(2) Rural Arcas funder 2,500)
(3) Other Demographic Arcas (fram 2.500-30,504) . .
(4) TOTAL (Sum of dines (13, (20, and #31h
. , INSTRUCTIONS
1. CHILDREN SERVED — Enlet in the appropriate columns b, ¢, lar work veeek, as determined by the Stcte or locat educetion
d, and ¢ an unduplicated court of children sesved by type of egency). They may be school year, summes program, ot 12-
primary handicap fin puhlic and noipudlic schools) and by menth personnel. Coluinn j should equal columing g, b, and i

ape group who teceived duest instzuctional or telated services
with Title 11 tunds. s count should includs all handicapped
children (1) who received direct services from personnel paid
with Title HI funds 2ndlor /2 who received sudstantial benelit
88 2 result of the purchase o1 projects cquipment or the provi-

IN-SERVICE TRAINING — Enter in the appropriate columns

k, 1, and m correspoading with primary type of handicapped
children served an unduplicated count of all personnel who
teceive insservice trainieg with Title {if funds. Column n should

-

sion of significant i.a-senvice training of personnel with Title 11 : equal columns k, 1, and m,
:un%!- Do nut inciuil: handicapped children who seceived only 2, NON-PUBLIC SCHOCLS ~ Of the total number of handicapped
ncidental services, such as prehiminary vision screeming of audio~ ’ : b T
. . . B children served with Tidle U funds £4.711), (1}), indi 3
togieal testing, etc, Cotumn { shouid €qual columins b, ¢, d, number vho attended n;n-Publ:::( sc{w()ls} {0k indicate the
ande, : ' .

3. DISTRIBUTION BY ETHNIC GROUPS —~ Fnter in the appra-
priste columns b, ¢, d, ¢, f, und g an unpdydicated count ef the
kandicapped children served with Title 11 funds by ethmic group
membdership,  Column h should equal columins b, ¢, d, ¢, f,
and g. .

PROJECY PERSONNEL = Enter in the appropriate columng ¢,
b, and § conespanding with the ramay tvpe of handicapped
children setved 3 fizure representing an unduplicated count of
the full-tin.e personnel plus the full-time equivalency of pact-tirne
petsonne! paid from Titde UL funds. Fuil-tisne personnel ate
fhose personnel who were assipned to Title 1 project actvities 4, DISTRIBUTION DY DEMOGRAPHIC AREAS -Sclf-cxplanatory,
.~ 40 hours or more per week for ke aumber of howrs in g regu-

[ ] : . ) N
TMR = Trainesle Meatally Retarited, EMR « Educabie Mentally Retsnted, HH = Hord of Mennng! $leBpecch Impaired; Vi Visually Inpas hY

ED - Enutionaliy Distirtied, CR - Cnppled, LD « Leaming Misabled, OMHI = Other Health tmpmired

’ Q . ) : =25~ : .
ERIC S

. : . {
. - ’ . b
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CONFERENCE EVALUATION
"THE EMERGING TRENDS IN TriE EDUCATION

OF BLACK STUDENTS”




CONFERENCE EVALUATION

Donald H. Kasel

In terms of both process and product, our limited data indicate this
conference was clearly successfui. Three of the four major objectives were
attained and, on the basis of verbal and written commments during and immedi-
ately after the conference, it is apparent that the activities, entertainment,
organization, set-up, meectings, and the soul dinner were quite satis{ying. In
the f.inal analysis, however, success can be demonstrated only in terms of
improved cducation for the children.

That said, a few comments about conference evaluation per se arc very
much in order, which will be followed by a summary of the data collected which
leads to our conclusion that a successful conference was held.

Generally, conferences of this kind are unburdened with the mechanics
of evaluation. Participants and observers individually lla\;e expectations prior

to their arrival, and assess their experiences and what they accomplish after

returning home, if not before. Although the range of these individual assessments

1. Donald H. Kase is an independent program planning and evaluation consultant.
Currcntly he is planning consultant and trainer for the McClymonds High School
attendance arca in West Oakland, California; Alaska State Operated Schools in
rural Alaska in Early Child Development programs; Department of Educational
Extension at U. C. Santa Cruz; and is assisting the University of the South Pacific
in the development of planning skills for several ministries in the Fiji Islands.
He has an M. A. degrece from U.C. Berkeley in Educational Psychology and has
taken additional training in administration and planning.




is undoubtedly large, modal impressions, if any, usually remain private. This
is regrettable because much valuable information is lost for planning future
conferences intended to produce certain institutional and personal effects which,
more often than not, remain unstated by the conference planncrs and discussion
leaders.

This particular conference is unique in our expericnce in that the planners,
Lanny Berry, Jimmy Brown, and Doug Quictf specifically stated {four object@ves
that were to be attained as a result of the conference. Significantly, the program
of the conference (speakers, discussion leaders, enltortainment, food, timing, etc.)
was designed and scheduled with the intent of attaining the objectives, which is
consistent with the emerging trend of applying the techniques and processes of
program planning in public and private education.

The significance of attempting to use a '"program planning' approach to
confervsice development is that by stating publicly the conference objectives in
advance, the planners openly expose themseclves to objective evaluation: in the
vernacular, they arce laying it on the line and allowing themselves to be called.

But the program planning approach is more than an unhinging of the educator’'s

iong cherished survival strategy of hedging all bets by focusing exclusively on
process while giving lipk service to producing outcomes, or products called ''change. "
It is an approach whereby the end preduct is elevated to a position of prominence

and allows an objective assessment of what is right or wrong about the techniques,
procedures, tools, malerials, equipment, training, personnel, facilities, arrange-
ments, and so on, with respect to producing chénge, producing learning, producing’

success.



We stated initially that this conference was clearly successful. But,
if we are to be consistent wilth a formal program planning approach to conference
development, wec have to ask the ¢uestion: "Are the objectives of this conference
priority objectives? ' Obviously, the planners felt they were, and so did many of
the participants. But, do the rcaders of this publication agrece? If not, what
should the priorities be? Or, if so, what must be done in future conferences to
increasc and enhance the possibility of more cffoctjvely attaining these objectives?

Evaluation Process

t

The evaluator and the staif of Project Breakthrough met on threce occasions

to discuss and plan the evaluation process several weeks before the conference.
It was agreed that the crucial evaluation issue was that of determining whether ov
not the stated objectives were attained. Accordingly, the objeclives were stated
in compliance with two of three criteria recommended in the literaturel:

What is to be produced, learned, developed, different?

What is acceptable evidence or indication of learning?

What conditions will prevail while the evidence is being demonstrated?
Since the conditions under which acceptable evidence of what was to be produced
and learned in the ronference were gencrally expected to be the conference setting
and dynamics, this element of each objective was omitted 2

Serious concern was expressed by the staff over conference participant

willingness to devote time and energy to filling out evaluation forms. This concern

1. Mager, R. F. Preparing Instructional Objectives. Palo Alto, Calif., Fearon
Publishers, 1962.
Kase, D. H. Objectives: What & How To Write Them. New London, Conn.,

Croft IZducational Scrvices, 1971,

o 2. Thinking again about program planning, one must ask: '""Can these objectives be

E [C better met under conditions other than in a conference setting, and at what cost? '
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proved to be wecll founded in that a majority of the participants did not fill in
the forms provided for the evaluation. A major reason for this unfortunate
event was the fact that ncarly half of the participants were not in attendance at

the opening session where the initial evalualion data was being rollected, and that
p )

many of those who did complete the initial prec-assessment forms were not in

attendance when the post-conference.assessment data was being collected. In
addition, several participants werc at the conference only one or two days, missing

both the pre- and post assessments.

.
]

Color coded "pre-post' forms were produced on which each objective
was stated, followed by a three item bi-polar seven point rating scale measuring
tiic objective's usefulness, clarity, and attainability., Xach pair of pre-post forms
was assigned a three-digit random number and placed in a folder, together with
other conference materials and rating sca'.c;: measuring the objectives of Increased

Knowledge and Attitude Change.

At the opening session participants 'wcere asked to complete the "pre-
assessment' form and recturn it prior to lezving the room for the first discussion
and papcr-reading sessions.

Student staff members3 of Project Breakthrough tabulated the initial pre-
asscssment responses in order to obtain a roughb idea rcgarding participant
expcctations with respect to the objectives. Impressions obtained from these
rough tabulations indicated that the initial impressions of participants were positive

in that the participants understood cach objective and believed they were useful.

- —————

3. Special thanks to students Linda Huff, Debra Payton, Lee Earl McRoy, Jeanette Atkins,

Michael Berry, Clifford Hall, Castroma Dickens, Terrie Brown, and Danielle Dever, of
Tamo!pais, Redwood, and Sir Francis Drake High Schools.



They were less optimistic about whether the objectives of producing a paper
could be achieved, ‘probably because most participants did not realize that prior
arrangements had been made with discussion leaders to bring a draft paper to
the conference. With this data in hand, the conference staff realized that par-
ticipant expectations regarding the conference objectives Wc.rc positive, if not
enthusiastic.

At the closing luncheon, announcements were made regarding the
importance of evaluation data and a plea was made f’or all participants to fill
out the post-assessment forms that werc‘ in their packet of materials. The
evaluator and staff members went to as mv:my discussion sessions as possible
feilowing the luncheon announcement and repeated the request for completed
evaluation forms.

Completed forms were matched on a pre-post basis and hand-tabulated
by student staff members of Project Breakthrough.‘i_ In addition, all of the written
cornmclrnts werc placed on 3 x 5 cards which were sorted into gross response

catcgories for later interpretation.

Confercnce Objectives

Appendix I contains the full text of each of the four objectives, as well as
the three-item polar 7-point scales used to assess ciarity, uscfulness, and
attainability of each objective. .Briefly, the four objectives were:

l. Produce a major position paper in subjcct arca of the confercnce

2. Have an increascd knowledge of any subject arca of the conference

3. Have a posilive change in attitude about any subjcct area of the
conference .

4. Outline future actions to be taken by individuals after returning home

4. Special thanks to Mickae! Berry and Danielle Dever for their difficult and painstaking efforts
_ to pull the data together.
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Appendixes 11 and III are the cvaluation formats used to assess Objcctivc #2
(increased kn’owledgc)' and Objective #3 (attitude.changc‘)u

These objectives were ambitious. Trying to accomplish in three days
what many institutions have tried to accomplish over a period of months--if not
years--places a heavy burden on the conference planners and leaders. But the
limited evidence reported below regarding achievement of the objectives is a
tribute to Project Breakthrough planners, stalff, and conierence leaders, and to
the participants who came as dedi.c;ted eglucators. '
Results

For reasons mentioned above, and for additional reasons dlescribed later,
the number of completed pre-post assessment forfn_.s that were useful for analysi’s
purposes was limited. The data reported below on ecach objective is based on
approximately 17% of the total number of conference participants of which 66
individuals completed both pre-post asseSs-n{cnt forms. We have no data showing
the tota;l number of participants who were in attendance for the fﬁll three days, but
400 registered and paid fees at some point during the conference.

In view of the small number of completed evaluation forms no attempt was

made to analyze the data in terms of Type of Job, Residential Area, or Number of

Days Planncd for Conference Participation provided for at the bottom of the cover

page of Appendix I,



Objective #1: Produce a Major Position Paper

This objective was attained as evidenced by the position papers
reproduced in the foregoing sections of this book. Although the authors did
not follow the suggested format, most papers address themselves to the content

aieas outlined in the objective (See Appendix I).

Objective #2: Iacreased Knowledge

This cbjective was attained for the individuals who filled in the form
(Appendix 1I} provided to collect evidence for determining whether or not
participants departed from the conference with more knowledge about a content

arca than they had prior to their participation. Sixty-six respondents gave the

following indications of Increased Knowledge:

I have learned:

_ . it %o
Absolutely nothing 0 0
A few thirigs that I can use 12 18
Several things that I can use’ 26 40

- A fantastic number of things I can use 256 40
No response 2 2
T 66 100

This small self-selected sample represents approximately 17 percent of the
total number of registered participants. Discarding statistical inference to the

larger population, we can only conclude that 98% of those who filled out the form

felt they learned something.

Further indications of the specifics of Incrcased Knowledge are the 200

comments made by these 66 people in response to the question:




"The most significant and important knewledge I have gained
from this conference is:"

Each comment was typed ona 3 x 5 card and sorted into rough categories, which
are shown below. The categorization is the consensus of three independent

sortings and consensus discussions.

Response Category # %
Racism/Separatism/Integration 31 15
Black Studies 20 10
Black Educators 19 10
Teachers/Students 18 9
Black Togetherness 15 7
Freedom/Alternative Schools 13 7
Basic Skills/Survival 12 - 6
Teachers/Teaching 11 5
Achievement/Success 10 5
Testing/Counseling 8 4
More conferences like this 7 3
Muslims 7 3
Communities 7 3
. Communication/Contacts 6 3
Increased Awareness of Different Views 6 3
.Politics/Funding 3 2
Whites/Reactions 3 2
Miscellaneous 4 2 —
) 200 99 (rounded)

It is clear that for the respondents who wroy‘te the comments in the above categories
that the conference provided them with some increase in knowledge in content
areas ’\Vitl_'l which the conference was very much conce;-ne’d. (But we sti}l WQnder
about the 340 who did not respond--did we reach them, too?) Although we were
less interested' in thie specifics of what was learned than we were with giving

respondents the feeling that they learned somcthing, readers interested in pursuing

- this further should read the detailed comments which constitute Appendix 1V.

e - e,
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Appenfﬂix ‘lll contains the pre-post adjec_t‘ive checklist used to assess
attitude change between May 23 and May 26. .Unfor_tunat.cely, so few individuals
properly completed the form that the objective is not readily assessable in terms
of our original intent. The pgrposé of this format was to obtain from participants
tv}‘{—e"ﬂ‘—tzhanged perception of a problem of high im, ortance to them prior to the
beginning of the conference. Thus, if a person wr.obtfc on the form that ""Black
educational schools'' was his greatest concern pfior to the co‘nfl:renée, he was to
circle onc of each pair of opposite statem-ents which[expressed his perception of
the problem prior to the conference and, again, at the enci of the'conference.

On the.c.d_m.pletcd form being used by the author for this example, the
participant has circled for his pre-conference perception seven of the 18 items
on the negative side of the polarity, but for the poslé-conférex1ce ;'_ating only one
of the items remains negative, suggesting a changed perception about the '"Black

educational schools!' problem in a positive direction.

We classified what data there is in terms of five categories:

- No Change - Positive. (pre-post ratings both positive)
No Change - Negative (pre-post:rétings both negativeé)
Change - Positive (pre-post shift from negative to positive)
Change - Negative (pre-pnst shift from positive to negative)
No response/Incomplete {on a particular item)

The tabulated data for 66 respondents appear to warrant the following
statements: Approximately 50’% of the data forms were incoxnplete. Of the remaining
50% (N=33), half of the respondents indicated a positive attitude both pre- and peost-

conference about the content area of high concern; approximately 30% showed No

Change - Positive; 4% indicated No Change - Negative; 10% Positive Change; 6%

Negative Change. Though encouraging and supportive of our conclusions, this data

Q )
EMCS too meager to warrant further discussion,

Full Tt Provided by ERIC.
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Objective #4: Future Actions

This objective was not attained as stated (sec Appendix I), since no outlines

of specific future actions participants agreed to take after returning home were

—

received by the Project Breakthrough staff,

Participant Perceptions of the Four Objectives

The seven-point, three item, rating scale measuring the objectives’

usefulness, attainability and clarity was tabulated and is reproduced below. A

. Positive Negative No { No
Change Change Change : Response
# % . # % # 0 % i # % Total
Objective #1 44 25 | 26 26 52 27| -6 13 127
(Position Paper) i '
. I -
Objective #2 37 21 26 26 52 27 | 12 26 | 127
(Knowledge) i ' | '
;
Objective #3 45 26 |- 27 27 41 22§ 14 30 i 127
(Attitude) S
: !
Objective #4 48 27 f 20 20 45 241 14 30 127
(Future Action) | i i , .
Column Totals | 174 99 . 99 99 | 190 100 46 99 . 508
 Row Percents (34%) : (19%) i (37%) Y (9%) o (99%)
K . , .

total of 43 completed pre-post assessment forms were sufficiently complete to
warrant analysis. A frequéncy count was made of the number of Positive Changes
(on a prec-post basis), the number of Negative Changes, and thc number of No
Changes for cach of the three items for each object}ve. These three-item
frequency counts were added together in each of the three change classifications

for each objective,

O
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Thus, for Positive Change for Objective #1 the count of 44 in that cell of the

table consists of 17 frequencies for improved understanding + 8 frequencies for

uscfulness + 19 'frcqu'cncics for attainability. Percentages were computed on
colurmn totals in the table itself, and on SOé frequencies for the bottom row totals.

The data in this table indicates that 34% of the ratings showed a positive
change, 19% a negative change, 37% no change, and 9% did not complete all
items in the form. Since the number of respond.ents is small the individual cell
differences are of doubtful 1neaningfulnes's. '

It should be pointed out that the respondents did not have their original
pre-assessment ratings available to them while they werce completing the post-
asscssment ratings.

Another important fact should be considered when studying this table. A
substantial nu]}lber of the "No Change'" frequencies are a result of l'.he. pre-’
assessment rating being at the top of the scale, thus not allowing high positive
raters tu imdicate change. Although an exact count has not been made, approxi-
mately 30% of the "No Change'' {requencies are in this category.

Overall, participant perceé:tion of the four objectives of the conference

was positive when the above qualifications are‘conside.rcd together with the fact

tl(a)enly 19% of the frequencies were in a negative direction.

Letters and Other Communications

The staff of Projcct Breakth_rough has received many notes, letters, and
telehpone calls from a wide variety of people attending this conference attesting to

their satisfaction, growth, and knowledge as a direct result of participation. On
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many occasions persons not attending have reported a 1érge amount of
'"positive feedback' {rom those who did attend. In a sense thesec unsolicited
testimovnials have a greater personal meaning to the planners and coordinators
though they are limited in number necessarily, and, as is true in the preseat’
situation, are usually not tabulated. Additionally, one seldom hears negative )
feedback, especially when one is not looking for it.

Three months after the conclusion of thevconference all of the personal

communications seem to add up to a positive view of the conference.
. 4

Conclusions

Though the data indicate a successful conference, they also demonstrate
a need for a much more carefully structured and controlled evaluation process
if evalluation is to have any real use for future confecrence planning. Much more
thought and consideration was given to program considerations than to evaluation
per se. The instrumehtation forvcollecting data seenf_;';;l‘a-dequate (though there is
room fér improvement), but the data collection process requires much more
stringent controls by being tied to the realities of the movements of people and
their attitudes about filling in forms.
One of the keyrproblems rAegarding evailuation in general is that we all
talk evalﬁation, demand it of others, but also tend to resist giving the time,
resources, energy, and thought.to providing evaluators the data they need to fulfill
. the requirement. While this is quite frustrating to the evaluator's efferts to meet
the requirements of the task, a sober iook at the total picture suggests that
professionals in the fie‘lld have not cxerted much effort thgmselves to amcliorate
the problem. It is one thing to have gaptureﬂ groups tha; are rclatively casily.

) «
B l{ic‘nt1'olled {classrooms, individuals, factories, velunteers) and another to depend

A ruiToxt provided by ER
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on uncontrollgd, multiple-motivated, cver-chaﬁging, kalecidoscopic groups for
collecting data. Even in the rescarcher's captured classroom situalion there are
many signs of loss of control, c. g , standardized achievement testing in the
central cily schools--and more recently in white middle-class suburbia,.

The problem scems to be one in which the individuals being asked to
spend the effort to fill out forms and answer questions do not feel it is a worth-
while expenditure of time, and/or that it is all a meaningless game. Seldom docs
the individual receive meceaningful feedback on the re'sults of evaluation. Butl what
is the effect when therc is feedback? The reader might, for a moment, consider
how many times in his experience a program, an institution, or even an individual
in his experience has changed as a direct result of evaluation feedback.

One of the besl evidences of how cvaluation is regarded is to look at funds
allocated to the evaluatiog process. For thc evaluation of this conference, for
example, $600 was allocated for what has turned out to be 30 man-days of
professional and clerical assistance. In public education a frequently heard
recommended evaluation budget is three to five percent of th‘e overa11 operating
budget, but those few school districts t};at provide for evaluation scldom devote
morc than onec-half on one perqent for this purpose. )

What is nceded is the development of a genuine concern and interest in
evaluation among cducators so that they can and will transmit this concern to new
members in the profession. Lanny Berry and his brothers and sistc‘rs have

demonstrated this concern consistently over the past four years., But the experience

of trying to evaluate this conference has demonstrated cleariy that much more cffort
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must be devoted to not only improving the mcc;h;anics and logistics of conference
evaluation, but also to the development of the desire among participants in the
social process to provide the data necessary to improve that process.

We conclude with a question: "If there is another Black Educators'

Conference, will that conference reflect the findings and concerns of this report? "



APPENDIX 1

ESEA, Title IXI: Coeonference Evaluation:
"EMERGINS TREXDS IN THE EDUCATICN OF DLACK STUDENTS"

May 23-26, 1872 Holiday Inn, San Rafael, California

WHAT ARED VOUR EXRPECTNIIONS OF THIS WORKSHOP?

We wish to evaluate the effcctiveness of this conference-workshop in
terms of the participants' zttainment of the major chijectives. You
can help us do Lthis by £illing in tho pre-conicrence evaluation formns
NOW and the rost conference evaluation just before vou leave at the
end of the activities con the 26th. Net oniy will you be helping us
evaluate the workshop, Put the information can he used for planning
similar activities in the future. TCFach participant will receive a
copy of the evaluzticn report within four weeks (about Juné 27th).

DIRECTIONS

On the following niges you will £ind the confercnce objectives as we
perceive them, each of which is followed by a thrce item rating scalec.
Please read carcfullyv each objective. '

By placing an "X" on the line between thc opposite statements following
cach objective, you indicate your feecling about cach objective. :

Return the completed forms to the boxes marked "IDVALUATION" at the ends
of the registration tawles. ; -

The total task should not reguire more than five minutes now and five
minutes at the end of the proegram on the 26th.

Thank you very much for your assistance in helping us conduct the
required evaluaticn, -

-

IDTHTIPYING INFQORUATION

Pre-Post Comparison Code Number
Check Onc: Administrator_ ~ Teacher. Student Other -
Check One: . S.F. Bay Arxea Other California out of State__

Total number of days ycu plan to ke here as an active participant

*Randonly aszigned - anonymity assured

——



OBJRCTIVE 3l: POGITION PAPER

By 8 pm, May 26, 1972 a rough draft outling (500 word maxium) of a major

- position paper for each major topic areca will be rcady for typing. The

outline will include (1) a brief statement of the problem, (2} a briel
analysis of the problem, (3) major recommendations regarding strategies/
methods for the preblem's solution, (4) key jssues relating to implemont-—
ing the methods/strategics, both short and long-term.

I undorstand , I do not understang
this objective / / / / / / /  this objcctive at a2l).
complctely. 7 6 5 4 3 2 1 :
This ohjective This objective is not
is useful. / / / / / / /- ngeful.

7 6 5 4 3 2 1
This objective This objective is
is easv to attain impossible to attain Lwv
"by the end of / / / / / / /  the end of this confex-~
this conference., 7 G 5 4 3 2 1 ence. :

Your comment about the objective. Use back of page if necessary.

OBJECTIVE #2: INCRUASED MIOWIEDCE

By 4 pm, May 26, 1972 cach participant will have an incrcased knowledge
about a major tonic of his/her owm cheoosing which has heen planned for
the conference-workshop. LEvidence for this increased knowledge will bhe
determined by participants f£illing out a self-rewort duestionnaire i5K-
ing (1) "what you now kncw that you didn't %know before the conference
started," or (2) "Nothinyg." At least two-thirds of the particimants
will indicate "increased knowledge" of at least one or more topics.

I understand

this objective / / / / / / /1 do not understand
completely. 7 6 5 4 3 2 1 this objective &t all.
This objective |  This objective is not
is uscful, / / / / / / / useful.

) 7 6 5 4 3 2 1
This objective - : This objective is
is casy to attain - ' - ' inpessible to atrain by
by the end of /7 / / / / / the end of this confer-
this conference. 7 6 5 4 3 2 1 ence.

Your comment about the objective. se back of wvage if necessary.



"By the end of / / / / /

T,

ERIC

Aruitoxt provided by Eic:

OBJECTIVY ir3:  ATPITUDE CIINNGE

By 4 pm, May 26, 1972 each participant will bhave had a positive change
in their attitude about any topic discussed in the confarence-worlichop.
BEvidence for this changed nttitude will be obtained on a brief rating

scale concoerned with (1) issues/trends/probloms,

(2) how the partici-

pant felt about -them before the meeting started and how they felt about
them at the end ol the meetings. AL least tvo-thirds of the partici-
pants will indicate a shifi{ in the positive dircction on a 7-point scale

of polar items,.

I understand

I do not undarstanad
/  this objective at all.

this obicabive / / / / /

(93]
KN
w

completely. 7 6

This ohjective

is useful. VA4 / / /

This objectivae is nol
/ uscful.

This objceciive
is easv to attain

This objective is

hen T -t

this conferonce. 7 5] 5 4 3

/ by the end of this
conference.

Your commznt about the objeclive. Use back of page iff nccessary.

ORJECTLVE @#A:  FUILRE ACTTIONS

RNees)

By 4 pm, Hay 26, 1872 each major towmic discussion group will produce an
outline of specific future actions participants wgree will be talen upon

their retumn to their jobs.

The cutlinc is to coentain (1) the problem

identifizd in the position nover (see objective 1), (2) the specific

————l,

actions to he taken and (3) a time-line indicating when these actiocns

will be initiated and completad.

(10TE: "he intent of this objective is to identify what actions can -

be realistically taken, not what may b2 ideally desircable.

If par-

ticipants wish to indicate the "ideal", clearly scperate from the above.)

I understand
this objective / / / / /

I do not undorstand
/ this objective ai all.

completely. 7 6 5

'his objective

is useful, / / / / /

This objective is not
/ useful.

This objective
i @asy vo gtiain
by the end of

this conference. 7 6 S5

This objective in
imnossible to atiain by

/ the end of this conicy-—

enca.



Vicase do not

APPENDIY 11 i co;nplct? untii you
are ready fo leave

P

CONFERENCE EVALULTIO: the conference.

OBJECTIVE =:2: INCREASED KICYWLEDGE

DIRECTIONS: Please list one or more things vou now know about the
topic arcas of the conference that you did not know prior to the
beginning of the conference. Examples: "Effect on black student
learning of integration;” "Frcedom Schools can succeed if..., or,
Frecedom Schools can fail if,.." "Student self-government has been
denonstrated as being successful if..."

l. I have learned (check: one): :
absolutely nothing -

a few things that I can use
several things that I can use
a fantastic number of things that I can use

2. The most significant and important knowledce I have gained from this
conference is:




Pleasae do not
complcte until you
are recady to leaveo
the confcirence
. - CORFERENCE EVALUATION : -

.

APPENDD{HI'

OBJECTIVE #3: ATTITUDE CHANGE

DIRECTIONS: Please write in the space provided, the topic, idea,
problem or issue with which you have been most con-
cerncd prior to attending this conference. Then, on
the form belcw, indicate the tendancy of how you now
feel about the topic compared to how you felt about
it on May 23rd.

- TOPIC, IDEA, PROZLEM, ISSUE

May 23, 1972

(Try to use no more than five words)

May 26, 1972

Indicate how you tended to
fecel about .this prior to

the conference.

(Circle one of each pair)

Full Tt Provided by ERIC.

DIASE

'Indicate how you tend to feel

about this now, at the end of

- the conference,

(Circle one of each pair)

generally gencrally generally generally
- positive negative positive negative
hopeful hopeless hopeful hopeless
optomistic pessimistﬁc oétomistic pessimistic
{ possible impossible ‘possible' impoésible
solvable  not solvable solvable not solvable
qlear unclear clear ‘unclear
feasible not feasible feasible .not feasible
understand not understand understand | not understénd
meaningful meaninéless meaningful meaningless
sensible not sensible sensible not sensible
manageable unmanageable manageable unmanageable
enthusiastic uncnthusiastic enthusiastic uneﬁtbusiastic
winner looser winner ! " looser
' right-on cop-out righﬁ-on cop-out
plecased displeased pleagéd displeased
f;* happy unhappy happy - unhappy
relevant irrelevant relevant irrelevant
ERikfignificant‘ insignifican# significant insignificont



APPENDIX IV
Comments made by participants regarding knowlcedge gained from this conference:

Racism/Separatism/Integration

There is "much' black racism in this country.

That there are those who talk about humanism but who answer white

racism with black racism.

Black people are not oftcn honest with whites.

White racism is being met with Black racism--how sad.

Black people do not like any white people

Integration is not wanted by Blacks.

There is a definite segregationist philosophy emerging among black leaders.
The trend toward '"Black Separatism'' seems to be prevalent among young blacks.
There is a great need for Blacks in America to unite to obtain from this union
power (political and economic) it is only after this that we can make inroads
into the power structure: Itis only after this we can make people hear what
we are saying.

That Black people are realizing that their destiny is in their hands --they are
not waiting any longer for whites to decide for them.

Blacks can be a more forceful people if there is an all out effort of Unity
among Blacks here and Africa.

Idea that integration is not a value in the Black intellectual Commumty at
least as represented here. :

How blacks recally feel toward mLe"raLmn and how it is far from being successful.
- The cifect of Black students in integration has not proven that it is an asset
but the contrary..

White teachers are not good for Black students.

Integration is good, providing one can afford it (very difficult, confusion in
school integration).

Therec is a very deep susp1c1on among black people of the white oriented
educational system. :

The present uncertainty of black education on integration of schools.

How hard it is going to be to have integration in our schools and especially in

our society.

Ilow better to handle integrated staffs in our school system to help our students.
Redlistically, we have to live together.

‘That integration is not going to ever exist unless the white people and black
people feel a unity and a love for one another in their hearts.

Use every thing you can. If at first you don't succced, try, try again. Get

the white community involved in getting good education for everybody by hiring
(1) minority teachers, (2) improving or completely changing education for
teachers, (3) demanding accountability of teachers for all children.

I learned how black pcople fcel about integration, desegregation and scgr egat1on
And also the differences of the threec.

I learned how people fcel about segregation, desegregation, and integration and ,
the difference between them (which 1 did not know before I attended the conference).:
(i. e. different attitudes of pecople in workshop discussions) . :




Racism/Separatism/Integration (cont'd)

I ncver realized how much trouble people have and still will have to go through
before successful integration will ever come about,

I learned how Black pcople feel about integration, segregation and desegregation,
Many attempl to "'cloud" the issues in regards to integration, segregation and
desegregation. '

Awarcness of differences in terms of integration, desegregation and specific
real problems concerning the whole issue. '

Differing views on integration, descgregation and segrecgation,

I can now tell the differecnce between integration, segregation, desegregation. -
The difference between desegregation and integration. :

The difference between lntegratio'n,JDesegrcgation and Segrepgation.

Black Studices

In Black Studies: It is difficult to get consensus in the Black Community
whether to unite with the majority or to be separate.
Varied opinions Ei'n Black cducation from Black educators.
There are so max\y divergent opinions on the education of Blacks.,
Black studies--meaning and diversity, -
I learned the many different feelings of Blacks on schooling and the curriculum,
New ideas and approaches to problems in Black education,
New techniques for curriculum development.
Idca that Black studies should encompass much more education than at present.
Educate Black Students. Develop positive skills that children relate to in every
day society.
Black studies can and should be continued and strengthened but certain weaknesses
.« are inherent in white control of the campus. :

Idea that Black studies are dominated by the white establishment.
Paucity of black control of black studies. -
Black studies should not ever be taught by a white teacher.
Black studies will work if students' values reach the point of being concretely
Multi, dualistic, or individualistic when dealing with the educational system.
Neecd for consolidating and concentrating efforts in Black Studies at College level.
A clearer understanding of Black studies.

- Purpose, Direction of Black studies--Mr. Llorens.

-The correlation of Black Studies and Science.
Take a stand as far as Black Studies are concerned.

Histprical sources.

' Black Educators

Much more unity and purpose of ideas among Black educators than I had
thought previcusly.
- A greatly enhanced appreciation of the depth and breadth of commitment of
Black educators. _ '
The continued growth of Black educators on problems of black students and
Q. schools,_




Black Iiducators (cont'd)

Growing need of black educators to think of multi-strategy approaches.

Black Educators should reconnect themseclves with the Black Community.

That it is time for the Black educators to take a more active role in Black
struggle.

There are many black speaking pecple who are not really black.

A grealt number of our Educators.

Black educators, if those who attended are representative: have become more
empathetic and tend to get by this arrogance of 'l got mine--you got your to

geb!"
Black educators are concerned that Black students not be allowed to ''slide' and
that all tcachers should force kids to learn. ’ ’

We (cducators) are rcady to lay it on the line for the future of our children, )
The exhaustion of Black Educators with the Racist Educational system which
secmingly refuses to relate to our Black youngsters. ,
Black educators are ready to move into the Capitalistic aspects of education.
How educators country-wide are ready to chuck that system (the Racist
educational system].
The interest other speakers have shown in their presentation of what they
believe. : .
I am very impressed with the guest speakers,
Most of the speakers were very good.
Ilearned a tremendous number of things from Bros. Farrakhan and Churchville.
John Churchville was truly inspirational example of education and concern--
caring.
- Noted educaters and authors.

Teacher/Students

To be always at all times truthful-with-our children. Let them know exactly
what they want tp know.

How to honestly and openly teach students by telling them the truth and teacmng
them problem solvmg—-Chelrc Games - QV\::»A &,

The present system is designed to ‘mislead students, as well as public in
gencral. Education is a must for all people. The truth is the main ingredient
for a successful cducation. ‘ o

Necessity of truth and honesty in teaching.

Knowledge of how to educate Black students.

Before we attempt to try to teach our children we must have a knowledge and
insight {image of ourself as black people).

The need for the black child to establish a strong self-image.

To let my students really know that they have a positive need to learn the skﬂls
the tricks, the things that are most valuable to him/her to be able to cope in
this society or any society. - .

To develop the knowledge of how to relate and teach these ideals and skills
positively to my students.

Also how black students fecl about school and being underprivileged in society.
To be less idealistic and much more practical.. Some practical sense of how to
work in my own situations. - ' |




Tecachers/Students (cont'd)

Black students problems should be handled uniquely.

How education of the Black child is multi-faceted not separate bits and pieces.
The gravity of the Black child's problem in a white educational system that
tends to be downright indifferent to him and his heritage.

Blacks must put black educatmn ahead of white.

The ways and means we can relate better in regard to education, from a Black
perspective.

I know now how blacks feel about their p051t10ns in school and how hard they
must Lry to get ahead in a white majority school.

There is no one simple answer for the problem of motivating the black child
who has turned off to academic studies.

Black Togetherness -

How Blacks should relate to Blacks. _ ‘ ,
The most significant comment I can make to the above question is: That '"{ive
thousand sheets of paper in front of me now would not be enough to express all

I have learned throughout this entire conference. I have learned more in these
thrce days than I have learned in my entire sixteen years of education in the
public school systemn! Most significantly, I have learned that Education in all
forms is the key to success for the black race.

I saw that blacks were_ truly wroking for the same goals and objectives for once.
‘I found a true black feeling among black brothers.

My blood ran high because I shared the enthusiasm of my Black Brothers and
sisters, : .

Most importantly--that there are many beautiful black brothers and sisters
ready to work for changing educational syst'em-_eSPeciaﬂlly important to me . .
that there are local teachels, educators, students who can (and w111 Itrust)
have fr cquent opportunities for dialogue. : S
That there are some very heavy Brothers and Slste1s all over. Iam ver y'
impressed about it, but three days isn't long enough to accomphsh enouOh
things that should be accomplished my head is bursting,

A reinforcement of the belief that Black Americans are uncommon, ‘beauhiul
people. 7
Respect, admiration and love for some beautiful people and etc., etc., ectc.
The people I've met.

Come, we will come together.

~One of the thmcrb that stands out most in my mind was. when we all sang the
Black National Song--"Lift Every Voice and Sing"
That I became reinspired to continue.
Morc of an awareness towards blacks.




Frcedomn/Alternalive Schools

F'recedom school students lose out if they transfer to public schools.

Black schoels, [rom nurscries through universities must.be the uitimate goal

of Black education. ‘

The concept of Freedom/Alternative Schools as a means of {recing our children.
We also had a chance to see and to hear, and c’ompare other alternatives in
regards to education of and for our black youth,

"Free" schools do not meet educational needs of most black students.

Programs of Frecedom Alternative Schools--Minister Farakhan, Mr. John
Churchville. :

Some kunowledge of alternative schools.

Information gained in Alternative Schools.

Information on other innovative programs in country.

Freedom schools will grow if public education does not mecel the growing demands
of the hlack communily to teach their children.

Several new structural bases for alternative schools.

I{ind this extremely difficult to comment on--right off the get go.

Frectom schoals can succeed from many diverse approaches providing there

is teacher commitment and community support.

In probing Anralysis: Many, many blacks feel {rustrated with the education

our children are receiving in the public school system.

Basic Skills/Survival

Ways to approach linear problem solving techniques, applicable to all children.
Blacks must teach survival skills as well as academic skills.

Ways of surviving in this counlry with the most emphasis on getting the most
gain tactics. (Cherie Gaines) — T \aRaE€ '

Math and Physical Science can be used to help black students function along
logical thinking patterns nceded in today's society.

Necessity of Basic disciplines in learning.

It is important to depend on yourself as a tool for implementation of respect

for the life styles of blacks. , '

Traditional curriculum is nceded by minority students.

Concept of Traditional Curriculum with a minority twist.

Making easy academic subjects to our pcople hinders them instead of helping them.
There should be more Remedial Programs for students -entering into college.’
The need for linear problemn solving skills. . Cheire Gaines : — Chewrt

The need for further study of methodology inmdealing with the problem of survival
within the present social structure.




Teachers/Teaching

~

My thoughts methods, etc., in dealing with Black students education is on
the right track.

Teachers can be much more affective il reassessment of the needs of the
childrcn are made in terms of raising the self concept of the pupil as well as
academic level.

Helpful concepts to help me get it together as a black teacher.

A deeper understanding of the role of the Black teacher, i.e., necd for strict
discipline accompanying concern; greater appreciation for setting high standards
of academic excellence despite handicaps.

The Role of the Black Teacher/Black Student as means of building a sclf-
sustaining nation.

The role of or what Black Teachers should be doing.

Role of the Black Teacher in téaching Black students,

Possible ways to deal with disunity of black teachers and their real lack of a
committed educational purpose.

Teaching should be inspired to make changes.

Necessity of proper education for all black and minority people.

That we nced Black History Teachers.

Achievement/Success

The need for depth programming and planning for the direction of black -
education.

Some blacks are placing a value on intellectuality.

Prioritics must be set to guarantec any success.

More Blacks can be admitted to colleges if we made an effort to redefine the
meaning of minority. :

Total education for the black race, all that the white race and any other race
has plus what we have as a natural. '

To Blackanize is to humanize and go by the stigma of C. P,

The nced to learn and to grow each day.

1 am very ignorant in many areas that (as a group) Blacks need to be sophisticated
and I need more education,

There is a lot being done to wipe out this system as it now exists.

The most good for the most people shouid be our goal.

Testing/Counseling

Counseling is in now but you must be willing and able to get out there and hustle
in Black Students for them to relate to you.

Testing is not adequate, in the manner in which it is being used--designed strictly
for white middle class individuals, :

Good solid rescarch being done, i.e., B.1.T. Ch. test.

The existence of an intelligence test which is relevant to the culture of the black
student, i.e., the "B.I1.T.C.H." test.




Testing/Counseling (cont'd)

Information on Psychological Testing Excellent--Dr. Rivers,
Information gained in Psychological testing. )
Information gained in Counseling and Guidance.

Empirical data.

Commenls on Conference

Black people can get it. together as cvidenced by this conference. It was
beautiful.
We have a long way to go--stillF howcver, there was great inputl at the
workshops, useful ideas discussed that can be incor‘porated in other black
school situations. '
The ability to listen, and ask questions.
That more conferences of this type are needed.
An appreciation for attending a conference like this.
Role of Black University--Programs excellent--Dr. Hurst.
I was very much impressed with the following aspects of the meeting:
1. The candor with which ideals and differences between participants
were thrashed out. )
2., The manner in which discussions were kept on track.
3. Interplay of groups.

Muslims

1 wished the larger black community could have heard.the Muslim specakers.
That I liked the approach of the Muslim leaders,

Insight into the Nation of Islam's philosophy.

Knowledge of the muslims.

The psychology of learning and teaching from Minister Farrakhan.

How to modify students behavior by showing students where they {it in (by
Minister Farrakhan).

Muslim educational p}nlosophy and techniques.

- Communities

Liack of adequate communication and information to black communities on
trends and changes in Education,

How Blacks should learn to work in their community.

Community control in the destination of Black education.

How to relate this information to parents.

That I know little about the '""Black conmimunity"

A recaffirmed knowledge of the differences within the '"Black Community"

The tremendous variety of positions from which the black community is coming
together,




\

Communication/Contacts

This was a very important "happening' for Black people (the conferencc).
This served a great nced--for us to communicate. '
There is a need to get all names and addresses of members.

Being able to eslablish contacts.

The availability and location of resource personnel.

Knowledge of more human resources.

Uses of Media Education.

!

Increased Awareness of Different Views -

Vast difference between local situations.

It is sad and frightening to think'that if such division exists between intellectuals
in our society there can really be no hope. !

There are many ways to attack the problem and many ways to fail also. 1
learned the value of flexibility in mind and in program devclopment,

But, although we have common goals, i.e., liberation, our strategics about how
to get there are different,

Varicty of new ways to deal with the problem of educating Black students.
Blacks arc about equally separated in their ideas and fail to agree on any one
significant Goal or Objective.

Politics/FFunding

Therc are so many bills and programs that I should ask my school district

to give parents more information (or seck help from U.S, Office of Education)
on ways minority parents can get good cducation for our children.

Information about finding Black programs or where the dollars are and how to
go about getting it.

A way to get more $ for special programs.

Whites/Reactions

How unaware most whites are of Blacks.
Whites, should be responsible for their attitude change.
I'm white and not wanted to help.

Misccellaneous

De\clop a language that our children can fcel a part of. Black pcople must
continue to ecducate ourselves to the new trends of educating our children.
But mosl important we must be together so that we can get it together.

Pan Africanism and its implication to nation building in the U.S.
Alternatives to violent actions.

Role of Black student, and skills they should learn,
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PROJECT NUMBER: 11446

BUDGET PERIODS: July 1, 1971 to June 30, 1972

A, LOCALE

Marin County, located North of Sun Francisco, has 206, 000 residents, 4,000 of
whom are non-white. The per capita income for the county is $13,700 per year but is
less than $5, 000 per year for the majority of blacks and other non-whites living either
in Marin City or Hilarita Public Housing in Tiburon. The population as a whole is
expected to continue rising but the minority population, which has been decreasing is

expected to continue doing so.

A large segment of the white population is employed in professional, white
collar and some blue collar occupations. There are a small number of black professionals
living in the county. The majority of blacks, however, are employed in unskilled or
semi-skilled occupations in the county or other areas with relatively high rates of seasonal

unemployment. The unemployment rate for non-whites has been as high as 37% of the
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employable men between the ages of 17 to 35 and averages.is to
20 per cent. Those white workers employed in occupations with
seasonal work slumwps have high uncmployment almost the same’as
black or other non white workers. “There are more than 900 fam-

ilies in this locale receiving AFDC payments.

B. THE SCHOOL SYSTEM

1. Organization of the School System

The Tamalpais High School District serves grades 9 through
12. There are five high schools. Three are traditional tvpe
schools. The other two are much sma}ler in pupil enrollment.
One, San Andreas High, has seventy-five students. Mewah or Con;
tinuation School has an enrolliment of sixty students. The Tam-
alpais Union High School District is fed students through
eleven elementary school districts. There are 6200 students
attending the three high schools in the Tamalpais District.
The school district acquired three additional school sites in
Mafih City, San Gerxonimo Valley and Tiburon predicated on en-
rollment projections. But the enrollwents, although increasing,
have not been substantial enough for building a new school on
any of the sitez. The increasing difficulty to pass bond issues
and changing community attitudés where new hiéh schools should
be built have all but shelved previous plans to build new
schools in San Geronimo Valley ‘and Tieron. The school board
and many community factions agree that the Marin City site will

never be used to build a high school.
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2. Fiﬁancial Statgs”of the School sSystem

The current per pupil cost of education in the Tam%lpais
High School District is $1461.00 per ycar. Thoere has been no
tax election since 1959. At that time the rate was $1.90 for
five years. It was cxtended indefinitely at an clection held
April 16, 1963 and increased in 1969-70 by legislative action
to $1,935. The increase in educational cost is &% per ycar and
the  projected tax base incrcose is 4 to 6%. Eighty five per
cent of the budget is supporfed by the local tax base. Federal
funding accounts for 2% of the budget and approximately 13%
comes from various forms of state aid. The overating budget
for 1970-71 was &,563,000 and the budget for 1971.-72 is 9,10f,
650. If this persent trend continues the district will e mov-
ing toward a deficit financial situation. This will reguire a
cut backAto a raée commensurate with the actual growth of the

tax base.

C. SPECIAL FACTORS

1. Neceds Asscessment

Breakthrough Day in February of 1967 gave visible evidence
of the frustration black students felt at their inability to
influence or be part of the schooling process. Part of this
frustration had manifested itself in serious racial conflict.
An cqually serious but often overlooked contributing factor was
the poor performance and achievement of black students, most of

whom entered high school with limited skills for the type of
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worlk required; Basecline data covering a seven year pe;iod

(1960-67) was collected which clecarly illustrated that Black

students lay Significantly behind white students in perfor-

mance and achiecvement. A follow-up study of seven years indi-

cated a high drop-out rate for black students witﬁ few attend-
. ing two or four ycar colleges or being accepted into appren-

ticeship programs.

A cross scction of the-black community was interviewed
to elicit their thoughts, ideas and expectations of the schools.
The interviews with students had a recurring theme. They aid
not think they could do anything to influence, direct or con-
trol the course of their education. Nor did they think s;hool
personnel cared whether they succeeded or not. They failed

to see bow cducation was useful if skin color was the determin-

ing factor in getting a job.

Black pércnts were egually frustrated at the lack of

. interest shown by the school district in more adecuately edu-

cating black youth. This anguisb is borne out by the findings
. of the éoleman Report which testcdlhalf a million black and

white students in the United States. .TBe majority of black

students tested stéted they felt helpless and unable to con-

trol or shape their eéucationql_careers. The Coleman Report

findings also supportcd our conclusion that the social environ-

ment of the cchool, in terms of resources provided by other

ERIC

Aruitoxt provided by Eic:
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students; i.e. peer group effect, ié more important than edu-
cational resources per se. The continued racial conf}ict e~
tween black and white students was emotionally damaging to
black students. These factors indicated the necessity for an
intensivc program to augment the education of blaék students
and to crecate a more favoravle link between officials and black
parents in Marin Ciéy. :

Of all needs identified and analysed, the following two
were judged most critical and provided the basis for formu-

lating Project Breakthrough objectives and procedures:

Need 1A
The black students need to perceive his ability to suc-
ceed in school. One of the most significant findings on the

Coleman Rcoport on Egualitv of REducaticnal Opnortunitv is that

the black student’s .perception of his ability to control his
environment has higher relationship to bis edueational achieve-
'men£ than almost any other factor. "...a pupil attitude fac-
tor, which appears to have a sﬁronger relationship to achieve-
ment than do all the 'school' factors together, is the extent
to which an individual feels that he has some control over his
own destiny...The responses of pupils to guestions in the sur-
vey show that minority pupils, excent for Orientals, have far

less conviction than whites that they can affect their own
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environments and futures. When they do, however, their. .
achievement is higher than that of whites who lack that con-

viction."1

Need 2B . h
The need to create an attitudinal environment within the
Black comnunity which actively cencourages and supports the

black student on his path to school success.

The reasons Project Breakthrough gives priority to ac-~

tivities in the blacl: communityv, specifically with parents and

student peecr groups, rather than in the schools, may be under-
stood from the following conclusions of the Culeman Report:
"Taking all of these results together, one_implication stands
out abo;e all: That schools bring little influence to bear on
.o . )

a child's achievement that is independent of his BACKGROUND
AND GENERAL SOCIAL comTExT; and that this very lack of an in-
dependent effect means that the inegualities imposed on child-
ren by THEIﬁ HOME, NEIGHEORIIOCD AND PEER RENVIRONMENT aré car-
ried along to hecome the inequélities with which they confront
‘adult life at the end of échool. For equality of cducational
opportunigy throqgh thé schools musf imply a strong effgct of
schools, that is independent of the child's immediate SOCial f
environment, and that strong independent effect is not‘prcséht

in American schools."2

1

‘Coleman, James, Ecualitv of Educational Onvortunity, .p.23
2.1pid, p. 325 ‘
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2. Historical Background

The following is a genesis of racial turmoil in the Tam-
alpais Union High School District. With few exceptions, black
students attending these schools arc residents of Marin City,
an isolated black enclave adjacent to Sausalito. Most resi-—
dents of Marin City arrived during the war to work in the ship-
yvards. Black students who began attending Tamalpais lligh
School in the middle 40's were victims of subtle forms of ex~
clusion and discrimination. &s the number of bhlack students
increased, racial misunderstanding also increased. Many black
and white students were meceting each other in an intecarated
situation for the first time. They had fears, anxicties and
untested assumptions about each other which the school ravely

provided the opportunity to resolve.

At the same time the larger societf'was undergoing racial
stress which spilled over into the schools. 1In the late 50's
racial friction between black and white students becamc more
serious, often resulting in racial slurs and fightinc. From

- 1960 to 1965 Plack and whito students clashed freguently in
what seemed to be the perennial “"rites of Spfing“. in 1963
the worst racial clash ensued with three hundrcd black and
white youths fighting in front of Tam High. Although the po-
lice and school officials stopped the fight, the underilying

tension and misundcrstanding rewmained.

ERIC
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Most methods used to improve the situation were stop-qgap
measures which dealt with symptoms rather than underlying
causes. Part of the problem was the rejection and alienation
the black students expcricnced from teachers, counselors and
administrators. Coupled with the day to day racial clashes
with white students this created a vicious cycle inimical to
the educational needs and interests of black students and black

parents,

Black students in the Tam District, with a few notablc
exceptions, were graducting with very few tangible skills lead-
ing to erntrance into colleges or apprenticeships in various
crafts, In the mid 60's there was an ever-increasing chorus
of dissatisfaction cxpressed by black parents and sturdents
about the lack of concerrn for the education of black youth by
school officials at Tam High. iany black stﬁdents séid their
teachers and counselors pushed them into cecducational oblivion
by placing them in remedial, non-academic programs. They wvere
placed in these programs on the basis of poorly administered,
outdated tests from the feeder elementary schools. The drop-
out rate was high for black students, their inclusion in col-
lege prep courses minimal and their grade point averages, rcad-
ing test scores, IQ test scores and class ranking were low in
comparison with white students. The majority of school clubs

and school functions werce white-dominated and socially

ERIC
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discriminated against black students. Decisions about the
schooling of black students was often arbitrary with little
concern shown'for black students or tﬁeir parents, - This
created a feeling of hostility and mistrust of the school by
the black community which was rarely donsulted or involved in

the education of its children.

There wefe many attempted solutions. Racial hostility
at Tam High created a tense, hostile and suspicious atmosphere
for teachers as well as students. To reverse this non-produc-
tive process the following activities were implemented during

the 64-65 school vear:

1. A four month ingervice human relations seminar
for teachers was held to probe into some teach-
er behavior which inhibited bhlack student per-
formance in classes; to find immediate methods
to abolish remedial courses that were in effect
segregated hlack classes; to revise the counseli-
ing program so that it was useful for black as
"well as white studenis; to insure fair treat-
ment of black students in discipline matters; to
actively recruit more minority teachers and to
provide egual opportunity for black students to
participate in all school activities.

2. A year long group work.project for black and
white stivdents in separate grouwns to discuss
‘and resolve as many racial problems as possible.
The combined group met at the end of the vear
and planned two joint programs, one in Mill'
Valley and the other in Marin City.

3. This group formed an ad hoc committee in the
fall of 1966 which planned an all day race semi-
nar (Breakthrough Day) for discussing racial con-
flict and planning activities for more under-
standing between black and white students. This
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program was respvonsible for sharply curtailing
outhreaks of violence between black and white
students and markedly reduced tension and hos-
tility on the campus.
4, Mectings of blacl: and white parents from Marin
City ond HMill Valloy to candidly discuss racial
problems and to plan cross community visitation
and morce involvement in school affairs.
Project Breaktbhrough began operating in its current form
September 3, 1968. For two years previous to that time
(1966-68) there were a scries of limited programs used on a

limited scale. However, these initial programs though, were

the impetus for the developmant of the present project.

There was some disfrust and skepnticiswk by many menbers
of the black community about this proposed project. There
werc some parents and community 1ead¢rs, both black end white,
vho saw the project as a political play to build a Black
Powzr base. Still others viewed it as iﬁimjcal to the thrust
of intergration both in the schools and the larger community.
Some factions, particularly in the Pblack cemmunity, were cha-
grined because their particular groun wasn't more involvad
in the planning., To resalve or counteract these ideas, the
project director met with all these groups to discuss the com-
munity.pcople who were involved in the writing of the proposal
and the major idecas and activitics of the prograwr. Some use-—

ful suggestions by community representatives were incorporated
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into the program prior to its svbmittal to federal officials
in VWashington, D, C. As a result, they received the endorsc-
ment of these disgruntled individuals or organizations which

were included in the projzct proposal.

D. SCOPE OF THE PROGRAM
As previously stated, Breaktbrough was c.nceived to scr-
vice the Marin City and black students in the Tamalpais Highb
School District. This scgment nambers about 220 students.
The specific chiectives werc
1. To significantly increase the black
student's confidence in his ability
to succae=zd in school as a means of

personal and social growsth and
ac! ievement.

rr*

2. To provide black communi
mental support rforx the citudant on his
path to educational success by deval-
opimient within the blaeck cownunity dn
actitude which undersiands, values,
supports and partic:pates in the to-
tal schooling process,

Yy environ-

I

e~

E. PERSONNEL

The four community workers and the sccretary were hired
from the target area. Two community workers were drawn from
recent graduates of the Tamalpais District. HNeither has to
this date acquired an.AA degree. Hovaer, both bave taken
and completed courses at the local junior college. The other

two community workers were initially parents of high school

O

ERIC

Aruitoxt provided by Eic:



Page 12

students. One had complcted two years of college, the other
completed the eleventh grade. One community worker rcéigned
during the early part of our third yecar. A replacement wa
nét hired until August 1971. The sexual composition of thg
community workers was three females, one_male. It now stands
at two each. The director and his assistant round out the
staff. Neither was from the target .area. Both are college

graduates with the director having a master's degree in so-

cial work.

When qualifications were established for job reguire-
ments, it was felt that formal education with the exceptions
noted, was not to be a prime pre-reguisite. Instead, it was
decided that prior ecducational cemmunity involveomant and a
desire to work with students would be the main consideraticons,
The age factor was also a consicderation. The younger members
established a definite age link while the more maturc workers
lent just the right amount of worldly experience and mother-

wit that students nzed and can aperaciate,

During the first two years of operation, an identity
crisis appecared to exist for the younger staff members.l They
had trouble differcontiating between their roles as professional
staff members and recent high school graduates. They tended

to over identify with the student and never fully coxercised

ERIC '
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their positions and responsibilitics with the teachers and
administrators. Coupled with this situation was the pressure
of being from the target community and bhaving to walk (in the
eyes of the students, parcnts and community), that thin line
between foo and fricnd. The same problem existed for the two
older workers but not to thz same extent, since their children
were recipients of the services and less likely to be ovarly
critical of their parents because of the family and age fac-

tors. .

The director, who had worlked for the school district
since 1967, brought the only thread of continuity into the
program. His understanding of the schools, the educational
philosophy, the administrators, the programs and the teaching
staffs was used as the basis for staiff development as well as
delincation of staff ai1ties and resvonsibilities. In addi-
tion, bis rapport with the black comimunity and students made
écceptance of the project easier in terms of its initial en-
trance into the school and community. The assistant director
who was hired was the only staff member completely new to the
entire situation. In behooved him to establish>a relatioconship
with each faction of the situation in order to carry out his

respective task.

At the summation of thiree years, staff continuity has

continued with the excention of one community worker's
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resignation and a secrctarial change. It is felt that this
degrecc of commitment and exoserience on the part of the staff
has helped to cstablish a tremendous relationship with the
student porulation. Fach staff mewmber's name is syncnyméus
with the Project. Thosz students who enter high school cach
vear readily scek out the staff's assistance in most school
matters. They have hcard their oléer brothers and sisters,
relatives and friends spcak about the staff members. (In-
coming students also sce first-hand evidence in the community

with the tutorial program, field trips, Black Student Union

meetings and other actiwvities).

The program, since its inception has been student ori-
ented. Thercfore, each gstaff menber had as bis prime reswon-
sibilities the cdevelopmzant of the student in bhis actval aca-
demic and social endeavors. Initially the staff haa to meet
with district personnel to gain an understanding of their
respectiva jobhs and functions. Thev had to attend board mect-
ings to familiariée themselves with ceducational policies,
their develoraznt and implcmentation. They mezt wich depart-
ments and counsclors to tell them of the project's objgctives,
to enlist their support and form a working rclationship.

These moves made the staff ovart of the schowel's oporation
rather then an appendage. Théy also served to breakdown sone
initial opposition to the project. Each worker was reguired

with administrative and tecacher approval, .to.vicit classrooms,
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The sccond phase involved direct work with students.,
Counseling and testing sessions were established. Tutorial
sessions were started., A stronger black students group was
established. Students were encouraged to use the community
office s a cducational and vocational resource center. In
addition, all student groups, large or small, meset there with

the staff, providing guidance whenever needed. Field trips,

[}

above and beyond those for a particular academic class, ware
started. Souwe trins occured at nights to create an educational

fusion between studonts and their parents.

leced with the young community

o

Hired stuvdent aides were
to work on additional activities, such as a student newspanver,
cross/age teaching with elementary school children and heln-

ing to plan seninars and field trips.

V. PRCCEDURES

l. Organizational Details

The time period covared by this report encomﬁasses the
fiscal year July 1 — June 30, 1968-£9, 1969-70, 1970-71.
Thus this report covers the cntire history of Project Break-
through since its inception. &As of July 1, 1971, Breakthrouch
has becen incorvorated uncder the fiscal umbrella of the Tamal-
pais Union High School District. Ilowever, part of the cost
for this year's operation July 1, 1971 - June 30, 1972, has
been borne by Title IIT becaunc of Breakthrough's selection

oyt
as part of a Title 1IIT disscemination program.
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Brecakthrough approached the problem’it faced from a dnal
position. It, out of neccessity, had to operate within the
framcwork of the schools with their structured classes and
tire scyuences. But it also had to make an impact in thg
community anad transcend the traditional attitude that sces
school as seperate from the mzoaninagful life of students.
Hence, Breakthrough activated a full scale operation in its
community locale, as well as in thc schools. Through an af—
rangement with the local Marin City government, the staff ac-
quired usage of on old huilding direcctly adjacent to the com-~
munity's recreational and opcrational areas. IHard work and
staff enthuvsiasm made 1t into a viable cducational entify’
that today stands as the focal point for most cducational
undertakings. As none of the schoolsbduring the first yoar
provided the staff with adoguate q§arters, tbe community Huild-
ing gerved as it's main headguarters. Now however, cach
school has provided an office at the school and staff time is

divided between the school and the community office.

+ The staif built into its operation provisions for peri-
odic review. The reviews were done primarily by interview-
ing teachers and administrators who were involved with the
students and staff by having student groups complete guestion-
naires which asked whethar orxr not their nceds were being met.
The staff woas further able to determine the effectiveness of

what they were doing. Individual students, in addition to

ERIC
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student groups, were asked their opinions of the functioning
of the program and what effect it had on them. When the feed-
back was asscssced, decisions to change were made. During the
first year of operation, it becawe apparent, throvgyh Ffeedback,
that the staff should gpend more time at the schools and in

certain classces. The situation was discussed and adjustments

were made in time and priorities to accomplish this.

To accelerate staff developnent in the arcas of student

counscling and program implementation, inserwvice training

Ccs-

6]

sions were established. Several aspacts however, have to be
taken into consideration. That people from the targct arca
should be part of any project in that area is thecoretically
and pragratically sound; that limited skills on the staff's
part will retard movement of certain objectives and acitvitios

of a programnm.

In-service sessions were conducted in the community cen-
ter with the consultant (social welfare professof) and tha
staff. The meetings were informal with staff members posing
quéstions to the consultant. He in turn would probe and try
to get the staff to really resolve their owh problems., That
is, be would solicit group responsces until colleétively it
would appear that a reasonablc solution had been reached.

Neither much writing or formulation of strategy devcloped for

futurec usage. Thus, much was lost.
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2. Activitics or Services
Activities of the program were basically hroken down in-

to threc categories. Most activities were of a school naturc
énd took place in the schools. These activities would in-
clude group and indiviéual counseling, rap sessions, tecacher-
student and staff mcmber meetings, parent conferences, class-—.
room and class worlt assistance and Black Studies coursos.
Other activities were of a ficld trip variety. They occured
as §tated, in various places. Some activities were study
trips to colleges and universities. Others were trips to in-
dustrial complexes. Cultursl trips to plays and concerks al-
SO took place. Student-staff retreat scminars were an intri-
cate part of field activitics. Community activities were the
third and final catcoory. These activities included such di-
verse‘itcms as ashanti Black Students Union wmeetings, tutorial
.sessions, small group parental meetingé, seminars on current
. educational trends and movcments, and hygienic information
sessions. In each case, activities were gcared towards the
initial objectives of the prbﬂram. School activities woere
primarily aimed at having the students improve their acadenic
performances as well as their attitude towards schools.

Fielé activities served a dual purpose. They broadenad the
students perspective of themselves and their environment.

Likewise, the trips gave students an awareness of the job

ERIC
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markel, the relationship betwecn education and employmept; and
the complexities of a modern society. Community activitics

were an attempt to strengthen the connection between the schools
and the black community. aActivities of this nature brought the
educational sctting and its many componcnts directly into the
community. Parents could participate actively in mectings

that directly affected the education of their children. They
could meet and discuss problems with teachers who also scrved

as tutors in the evenings.

Activities in all situations were done in accordance with
existing school policy and procedure. Where school policy had
no direct bearing on the activitics such as tutorial scssions

and seminars, evory attempt was made to keep within the broad
‘" N

scope of educational r

(D

sponsibhility and accountability. TFor
school activities, the following methods -0of operation were sct
in motion. Dvery staff wmember was assigned to worlk with a re-
spective class (freshmen through seniors). It would be his re-
sponsibility to mezet with his student either collectively or
individually to disc:sg all aspects of educational growth.

The staff member also had to meet with the counselors and teach-

ers who had his students either as counselees or students.

Free periods, lunch time and after school time was used for

most of the meetings. It was felt that students should be

taken from class as little as possible.
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A typical day could commence with the staff reportinag to
the schools in the morning. A history teacher might request
that a staff member come to his room to help set up a study
plan for a student. A counselor might request a meeting to
discuss the possibility of a parent interview in the community
or hg might want to discuss the feasability of a student ap-
plying for a scholarship. Another staff member could be in
the library meeting with students informally to talk about .
fheir.studies. Pians could be started for a field trip in con-
junction with a social studies class. This venture would in—“
volve the co-operation of the administration, the teachars,
staff, students and pa%ents. any staff member could be giwven

the responsibility for co-ordinating the trip.

In the afternoon, staff members could meet collectively
to discuss certain problems. Representétives of other agencies
might be solicited for help or information. An agenda might
be written for a Black Students Union meeting; films picked up
or sposkers contéctcd. The day might end in a tutorial ses-
sion 'with ten or fiftecen students present, or perhaps just a
rap session with two or threc students sitting around talking

about things that are important to thesir lives.

No grouping per se was attempted in most cendeavors. Rach

student was given an opportunity to participate in as many
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activities as he or she could. It was felt that the differ-
ences in maturity would contribute to the understanding and
depth of each trip. Scniors were cexpected to exercisce some
leadership gualities, both while on the trip and in subsequent
discussions. Most groupings involved various numbers of stu-
dents. Illowever, on trips of some duration, a thirty to one

ratio was maintained.

Students were appraised of their individual progress
through report meetings, letters and report cards. Most stu-
dents generally were aware of how they were doing academically.
¥What rcally mattered was a commitment to alter his pattern of
school involvemen® in order to progress in achievement. Par-
ents received progress reports sent by school personncl de-
noting their child's performance or lack of it. In severe

cases, bhome visits were made either by the staff or tcacher.

Bach striving was seen as a motivating tool from a five
minute one-to-onc session to a class group mcctiné. Stude:nts
were consﬁantly asked to sce education as a survival tool.
Praise and criticism were both forthcoming when it was decmed
appropriate. The emphasis was always on the idea that achieve-
ment and understanding were intertwined with one's perception
of himself in juxtaposition with bhis community given certain

factors.
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In retrospect, of the great varicty of activities during
the three ycar period, five secmed most ceffective in terms of

achieving major objectives:

Utilization of the community building irrespective of the
particuler function; weekend seminars which involved an analy-
sis of black music, literature and history:; an annual orien-

tation lunch for incoming freshmen and a annual brecakfast,

‘evening affair for graduating seniors ard their parents; in

school activities, particularly cn-site class work assistance
and counseling sessions; publication of a wmagazine MARIN CITY
USA. Project student aides and other students in high school,
Junior College and college spent a year photograrhing the life
of black people in Marin City. In addition a "black writers
workshop" comprised of fiftecen students wrote essavs, poetry
and prose cxpressing anger, pain, love and pessimism about
their life in a black coﬁmunity. With the aid of several ar-
tisans and a local print shop, Graphic Arts of Marin in Sauvsa-
lito, these materials evolved into an excellent 48 page maga-
zine, MARIN CITY U3A., The publication was reviewed in several
Bay Area newspapers and sold in leading book stores in Marin
County and adjacoﬁt counties. Money earned was used by the

B. 5., U, to pay part of the expenses for two black students
from Marin City to go to Burope on the International Stucdent
Exchange Program, for several sumwmer trips for eclementary stu-

dents in Marin City, for partial refurbishment of the Tubwman
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Center (Projec. 3reakthrough heedguarters) in Marin City, and

for scholarship aid to a limited number of hlack students.

3. Instructional Eguipment and Materiale

One major aspect of the program was the introduction'bf
Black Studies coursés into the curriculém. A concerted ef-
fort was made to find a teacher who had the skills necessary
to teach the adopted courses. First and foremost was the
need for a teacher of an African language. Like so many
other school districts, the clamor in the Tamalpais District
was for Swahili. Unlike a lot of districts, no attonnt wes
made to placate the black students with an incompetent teach-
er who havpenaed to be black and had acquired a wminimal know-
ledge of Swahili. The project director and the foreign lan-
guage finally located an instructor who not only possessed
the nccessaf§ language skill but wags also able to teach Afri-~

can Culturc and llistory as well.

In all, five new courses were introduced.- They included

)
QB
0
——d
-~

8wab;li, African Culture, Afro-American Literature, Bl
History and the History of Jazz. Teachers within the school
district voluntececred to teach most of the courses. A black
teacher with a major in History was hired to teach some of

the courses at Redwood High School, one of thrce schools in

the district.
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Since no textbook existed for teaching Swahili at the
secondary level, the teacher wrote his own textbook. Bools
used in the various courses were not obtainable through reg-
ulax channels and werc usually purchased from several black
book stores in the area. Instrucltional equipment and ma-
terials were obtained not only from the souvrce noted, but
from f£film distributors, collecge bookstores, private donors
and public broadcasting companies. Staff and tcacher kept
open-lines of communicaotion in order that assignments could

be augmented by the latest materials aveilable.

Tecachers of courses not considared Black Studies drew
upon the same sources and incorporated certain hooks and
films into their lesson plans. The obvious attemnt in this
direction of céursc, was to allow the student an ovnortinity
to study material gzrmane to their own:situation ana in turn
motivate o activate her to higher academic performances,

A secondary aspect was a chance for teachers to trv new met-
hods of presenting sourse material. Some materials such ag
filws, bools, records and speakers were also utilized in the

evenings with students or parcntal groups.

Of cqual iuportance was the establishment of a resource
center in the community center. This factor enabled studaents

to borrow books and reference materials perhaps not obtainable
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at the schools or the local library. In addition, an attcmpt
was made to have parents and comiaunity people borrow bhooks to
increase their own awarencass and appreciation of the Black Ex-
perience. Soon after this service commenced, the county decided

to establish a permanent library within the community.

Although reading per sc was not one ofl the most important
facets of the program, every cffort was made to infuse the idea
. 'of reading into the program. wFitten material was used in every

conceivable way from colleyge handpooiis to cowmmunity pamplets.
Written reports on field trivs werc regquirced of student aides
explaining the merits derived from such trips. Information on
educaticrn programs in other communitieé was made available to
staff for their»x edification and then discussed at staff meeting.
At B.S.U. meetings, students at times were reqguired to rcad news
articles of particular intercst to them. here would then be
discussions around the articles. On sceminars and after group
mectings, students were encouraged to go off alone either to read

of reflecct on what had taken place at the gathering of the grouwns.
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4, Parent-Comnunity Involvemont Lo

Two approaches were used to create a realistic role for
parents in the program. Initially, in formation about the scope
and purpose of the project was disscmination to all Marin City
organizations, churches and intercsted persons by the project
staff and advisory committee. The project staff met with each
organization to explain the objectives of the program, procedures,
activities and anticipated results. This gave the staff an op-
portuniﬁy to meet with parcnté whose children had either complet-
ed high school or had dropped out as well as parents of students

currently in high school or soon to be high school students.

We expanded the Marin City Parents Organizations which

was compriscd of black parents of high school and college stu-

dents. Meetings were held bi-monthly to discuss project activi-

ties and initially, to explain the idea ofAhaving an ecducational
center, financed by <c¢hool district funds; staffed by conmunity
pcople and located in the community. We further explained to
them that tutoring, counscling'and different typés oi éducatio~
nal activities would be a reality. In addition we indicated
that the center would be capable of providing films for parents
to view, spcakers on a multitude of subjeccts and a focal point

for field trips to various places for parents.

During these initial bi-monthly meetings, many parents

vwere shy and reticent to speak either about their expectation of
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the school, their children or themsclves. Gradually they over-

came their reticence and began to talk about the school andéd com-

munity and what typce of information they necded to enhance their

childrens education. These mecetings led to more individual con-
, \

tact with parcents for information or assistance in planning

their sons or daughters school program. Over a three year period

-there has been a continued increase in the number of contacts

between black parents, the project and the school. Black parents
have also assisted in planning activities for parents as well as

providing ideas for student activities.

Community groups, depending on their interest, often helped
plan a specific activity or provided rcsources if necded. They
were sent a monthly newsletter which outlined current and proposed
activities.  Staff members met with these organizations as reguest-

ed.

'G. DBUDGET

The funds for Project Brecakthrouygh were obtained from Title
III of ESEA. The total cost of thé program for the three vear
funding périod was $155,000. The periéd covered was from gune 30,
1968 to June 30, 1971. The "starxit-up" cost of the program was
$5,500 for.capital ocutlay equipment in the first year 1968-69.

Capital outlay for the iwo succeeding years was $1,000. The con-

tinuation cost for the three years is $149,000.



The largest category was the salaries for the staff and stu-
dent aides. The staff of Assistant Director and four (4) Comnun-
ity Workers salary cost was $34,000 for 1968-69, $36,200 for 1969-
1970 and $38,856 for 1970-71l. There was $18,500 expcnded-for'a
secrctary over the threec year period. In addition, $7,000 was
spent for student aides and tutoring during the three vears of the
project. Threc thousand dollars was spent for consultants and five
-hundred was spent for office supplies, Rental of the Tubman Cen-
ter in Marin City was $2,400 per year or $7,200 for the three year
period from 19068 to 1971. The budget for the program was not coin-
puted 6n the cost per pupil because many activities included pav-
ents. Parents were included in the field trips, seminars, tutotial
program and other activities which decesn't fit‘the usual per pupil

cost computation.
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H. DISSEMINATION

The staff had litile time and no budget to carry on a careful dissemination rrogram
outside the dsitrict. The director is frequently invited (approximciciy cnce « month) to
address groups of educators outside the district on the problems of black education and
uses these opportunities to discuss Project Breakthrough. Individuals or groups visit Project
Breakthrough on the average of once per week.

In April 1971 San Francisco Channel 4 presented a half-hour documentary on
Project Breakthrough. However, this documentary and other media coverage have been

unsolicited and not part of a planned program of dissemination.

. PROJECT COSTS

1. $213,132 - Total Costs of Project Since Inception

2. - 59,000 - Tota! Non-Federal Support

3. 154,132 - Total Federal Support Under Title I, ESEA

4. 71,000 ~ Total Costs ~ Past Budget Period

5. 21,000 - Total Non-Federc:! Support (Past Budget Period)

6. 50,000 - Total Title Il Support (Past Budget Period)

7. 5,000 - Developmental Costs Since Inception (Estimated)
8. 0 - FEstimated Developmental Costs (Past Budget Period)
9. 10,000 - Estimeied Implementation Costs Since Inception
10. 0 - Estimated Implementation Costs (Past Budget Period)
11. 200,000 - Estimated Operational Costs Since Inception

12. 50,000v - Estimated Operation Costs (Past Budget Period)
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PROJECT BREAKTHROUGH EVALUATION

The Evaluation Process

PersB ective

A white, middle-aged, middle-class, professional working as a partici-
pating evaluator of an all black education project in a high wealth school district
in a county with one of the highest per family incomes in the U.S. is the context
within which this evaluation was conducted. Project headquarters is located in
the "Tubman Center, " one of the original residences in Marin City where a
significant majority of low income black Marin County residents live. As well
as being the offices of the project, the Center is approximately two miles from
Tamalpais High School, where over two-thirds of the black students attend
regular classes and is within walking distance of their homes in Marin City.

A relatively small number of students attend either Redwood or Drake High
Schools, which, for them, makes the Tubman Center somewhat more remot=,

although the staff pays regular visits to these schools.

As of this writing, the evaluator visited the Tubman Center approximately
50 times during the period September, 1970, through June, 1971. Although
several of these visits were perfunctory in nature, some lasting but a few minutes,

several were devoted to intensive discussions with both the full~time staff and part-time




student staff. This casual, in-and-out, visitation practice prob-
ably helped in some degree to increase the evaluator's visibility

as a projcct participant albeit a "honky evaluator.”

Initially, the staff, both regular and student, were merely
tolerant of ithe white evaluator's presence at the Center. Clear-
ly evident was the feeling that the evaluator was a necessary
evil. Their attitudes seemed to be, "let's make the motions and
sounds, play the man's gamc, and let it go at that." Early dis-
cussions were strained in the embarragsment of being asked gues-
tions they had asked themselves manyvtimes, and a wish to not re-
veal more than what seemed necessary, not trusting the evaluator.
Although nevrry mentioned, but surely in their wminds, was the fact
that for the 1969-70 gchool year the evaluator was a black psy-
chologist from the university, and for the current year the eval-

uator is white.,

Later discussions revealed an array of highly charged feel-
ings and problems black students have in their struggle through
the high school experience. Many of these rap sessions were
guite candid revecalations about black student educational ex-
p2riences and perceptions of themselves, their family attitudes
about éducation, the school environment, the attitudes of teach-
ers and counselors, peer relationsﬁips, and the overall social

scene - including black-white student relationships. Directly or



indirectly the focus was on relationships of these expericnces

and perceptions to learning and the lcarning process.

The evaluator tried to give frank and candid answers to
questions, expressed bis frustrations with tbhe staff wben things
were not going well, offered his opinion about their perceptions
of the social scene, and generally tried to make a part of the
evaluatiorn their own. At the first mecting with the staff the
contract was read to them, the amount of money involved, what
the evaluator was supposed to de, and what they were supposed to
do. They were told by the evaluatoxr that it was as much up to
them to make sure he earned his money as it was up to the eval-
uator; they were encouraged to express their feelings about wnat
was going on and to evaluate the evaluator, which happaned fre-

dJuently.

The evaluator's relationship to the pfoject is now one in
which, while remaining skeptical, students and staff more free-
ly communicate and reflect trust. Although still testing the
evaluator's ability to take a ribbing, to handle inside jokes,
and ricochet remarks, it is now done openly, and in good humor,
(Playing the dozens is an important pastime). The evaluator
learned much from the students and the full-time staff. As one

student said recently to the evaluator, "Since you secem to have



learned so much from us, you should pay us ratk2r than the other

way around." He may be right.

Although the evaluator has had a long-time acguaintence with
the project, including participation in its development for fund-
ing under ESEA, Title IIl1, he nevertheless found himself caught
in a dilema. On the one hand he had a contract listing expected
procedures to follow and outcomes tc produce. On the cther hand
it soon became evident that something more involved was required
if the evaluation was to be genuinely useful to the students and
to the project staff, i.e., to make part of the evaluation pro-
cess a dynamic, cybernetic, system, in which the students learn

and change and the staff learn to be more effective.

For example,‘the evaluation report of the previous year was
scholarly, had technical finesse, and cleérly anticipated some of
the findings reported below. As stated by the evaluator himself,
he "...he was reguested by the students on many occasions to
simply sit and interact with them regarding personal andlvoca~
tional issues." But the evaluation report was necessarily limit-
ed to a technical analysis of data obtained "...to demonstrate
the impact of (Breakthrough's) experiences on ﬁhe students; their
changed vocational perceptions; their self-concept; and th: value

they reported as being derived from this project."



The report performed this task very well indeed, thus satis-
fying a formal bureaucratic, political, and logicel requircment
of ESEA, Title III. The 1969-70 evaluation report showed clearly
that Breakthrough was showing signs of being successful (based
on pre-post testing and the use of control groups in another coun-
ty), and it contained insights regarding both successful and non-
successful aspects of the project. This should not be construed
as a criticism of the report itself, but like many similar re-
ports, it reflects an evaluation philosophy of collecting and ana-
lyzing data 'a the spirit of a relatively disinterested, uninvolved
scientific objectivity: the questions asked and Bow they ére op-
erationalized as "measuring instruments", the méthéds for getting
answers to the guestions, how these answers are analyzed, and
how the analysis is interpreted are procedures desianed to limit
"measurement errors", "sampling errors", biases of one kind or
another, and the cever-present concern for high reliability and va-
lidity are all part of the mystigue of what it is that is "objec-
tive evaluation" for decision making and for the advancement of
knowledge about human activity. Without these desireable opera-

tions, evaluation is loosse and not too helpful in the long run.

But the project staff, both student and full-time, are sup-
posed to be both learners; and facilitators uf learning; they are

expected to be changing and agents of change among hlack students




specifically, and white students, hopefully. Their task is to
"increase achievement academically" and to "incrcase the feeling
among black students they can be successful." If the students
and staff are not intimitely involved in the evaluation process,
it is difficult to see how tney can grow as individuals and help
others to do the same; they ¢amot be expected to produce an in-
crease in academic achievement unless tlrev "buy" accdemic
achievement as having positive valonce for themselves; they can-
not increase in others the feeling that one can succeed uniil
they themselves bave had the experience of being successful; they
cannot be cxpected to act on evaluation information unless they
perceive themselves as being actors in the drama of trying to

wreate an effect.

A sterile objectivity as the shepherd of a non-biased cm-
piricism is well and good for those who understand the rules and
the consequences for breaking those rules, but as a piocess for
mediating buman endeavor to fulfill a perscincl and societal need

it is of very limited value.

The white evaluator of ar all black student prnject, if he
is to take seriously the need for people who are to be affectad
by decisions to have a voice in their making, is in a difficuli:

position. A basic distrust of a representative of the dominant



power structure, by the students and staff had to be worked
through; a new language nuance, and cormmunication style had to

be learncd; a different approach and style to doing things had

to be uvnderstood; and developing an cempathy for, a willingness

to entexr into, and an acceptance of the black student dynamic all
contrihute to, and compound, the difficulties of an evaluator who
is supposed to satisfy the formally construed system of evaluation
and yet remain credible to those who are beinc "evaluated" by mak-
ing evaluation meaningful and useful to the extent possible. By
involving students and staff in creating tbe instruments of eval-
uation, their content, the analysis and interprctation process,
there is an increased chance that students may be influvenced to-
ward the project's objectives: what is being proposed is an in-
stitutionalization of the "Hawthorn Effect" in conirast to its
elimination or control.

Bvaluation Activities of the Reqular and Student Staff of
Breakthrouah

Student Questionnaire. (Appendix A) The student question-

naire is a 100 item instrument in whicli each item is polatized
on a six point rating scale. For example, -
I don't want to I do want to

stay in school. / / /_/ / / / stay in school.
1 2 3 4 5 &6




The evaluation consultant interviewed the project stucdents and
staff on two seperate occasions on what they considered impor-
tant, educationally significant, experiences during their school
career. The consultant wrote the 100 items, using the words and
phrases expressed by the students. The items were reviewed by
the staff and students for accuracy, relevancy, and meaningful-
ness to them, i.e., & check on face validity. As a result of
this weeting, sceveral of the items were changed in varying degre-
es, a few were eliminated, cnd new items created. The project

staff bad a final review prior to typing.

Although no effort was made to seperate items into logical
clusters with respect to their content, the number of items in
each content area is roughly proportional to the frequency of
mention by the students. Areas covered include family, peer,
teacher and "System“ relationships, academics, self-image, oc-

cupational desires, and motivation for learning.

An additional 16 "agree-disagree" items were inserted at
the end of the guestionnaire which were written by the evaluator.
(Significantly, these items were never tabulated by the student
staff of the project, although requested to do so on two occa-

sions).
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The staff and students administered the questionnaire in
October and November, 1970, and again in May, 1971l. Students
were pulled out of classes in groups to administer the instru-
ment. Many students required well over two hours to perform
the task and a few did it in‘less than an hour. During the first
administration, there was much grumbling among the students about
the questionnaire, the apparently redundant !tems., and the quns-
tionnaire's lack of meaning. It took fully two months to ob-
tain the data from all students for the first administration, but
only two weeks for the second adminisﬁration. The second adminis-—
tration was done more informally, with less fanfare, and on a
small group and individual basis; there was a3lso much less grumb-
ling about the instrument, presumably because the students were
familiar with it and because it bhad more meaning to them, since

the staff of Breakthrough better able to describe its purpose.

Breaktbrough students and regular staff tabulated and inter-
preted the findings with the assistance of the evaluator limited
'to'creating a tabulation format and helping students understand
the process by which the data could be interpreted. Af;er the
initial administration of the guestionnaire, and after its tabu-
lation and computation of arithmetical avergges for each item for
each grade level, the students began the somewhat painful process

of interpreting the findings. Liscussion sessions were held in
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which the evaluator éuggested ways of going about the interpre-
tation. One student suggested vsing the highest and lowest
scoring items for interpretation - a suggestion that was agree-
able to the others. Althcugh the interpretation took several
weeks. the students did it, and théy typed it (S2e Appendix B).
For a task that would present numerous difficulties for a pro-
fessional, these students performed a credible feat of interore-
tation. One thing is certain, the gquestionnaire and its irpli-
cations had some meaning to Breakthrough, more so, at least, than
had a whole procedure been handled exclusively (although faster)

by the consultant.

The second administration of this guestionnaire was tabula-
ted by merely indicating the number of students whose responses
shifted in WHAT THE BREAZKTHROUGH STAFF AND STUDENTS perceived as
a "positive" direction, which in some instances would not be nec-
essavily in agreement with this evaluator's percention of "posi-
tive". One difficulty with this approach to analysis, while meet-
iﬁg the technical regquirements of non-parametric statistics, is
that the magnitude of the changes in student perception is lost.
The evaluator felt it more important to give the students a feel-
ing of closure and SUCCeéS than to belabor teasing statistical

finesse out of loosly constructed items. These individual pre-

post shifts werc converted to percentages and discussed with
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regard to their meaning during two meetings with the staff &t
tr.e Tubman Center. Because of the pressure of time, the eval-
uator toolk notes and interpreted this data with no added input
from Breakthrough students or staff. This is regretable be-

cause it rcobhs th

]

students of the experience of writing a "fi-
nal report" about a projeét that is of great meaning and im~-
poriz to them, not only as individuals, but also to other Black

studcents :n the district.

Iligh Scheol Staff Questionnsirce (Appendix C). This gues-

tiongaire was developed in the same manner as described above.
That ié, the Breakthrough staff was questioned about the kinds

of questions that should be asked of teachers and counselors
about the projcct. A trial set of gquestions was written by tne
evaluators, and the staff reviewed them and made suggestions.

The final form.was given to all teachers at Tawmalpais High School
and to a small sample of teachers at Redwood and Drake. The
questionnaires were collected by the Breakthrough staff. Tabu-
lations were done by the evaluator, in-as-much as both student

staff and full time staff had more than they could handle already.

"£ig" OQuestijionnaire (Apperdix D). This guestionnaire con-

sists of 14 "yes-no-no comment" qguestions asked of the students

in both September and May. It was developed by the staff prior
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to this evaluator's presence on the projnct. Regrettably, the
gquestionnaire administered in September was inadvertantly dis-
carded before any tabulations were made. Results reported be-
low are for Mezy, 1971. Again, students tabulated the results,
but did not parsticipate in their interpretation die to time

pressures.

As the skilled professional will readily recognize, by fol-
lowing this procedure otf placing a significant emphasis on stu-
dent and staff participation in developing, analyzing, and in-
terpreting instruments of evaluation, much in the way of research
elegance is sacraficed. This is not, of course, a necessary con
comitant of "“involvemont" strategies. But in this instance it
is a start toward making evaluation useful to those being evalu-
ated, which can readily *be improved with respect to research so-
phistication during each succeeding year of the project. When
the full-time staff and the student staff are able to carry out
with dispatch the required evaluation procedures and interpreta-

tions, there will no lor _.r be a need for Breakthrough - it will

have already occured.

Evaluation Activities of the Ingdependen: Auditor

An independent evaluation of Breakthrough's success was

made by a nationally recognized authority on educational problems
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of black youth, Mr. Reginald Major. A San Francisco resident,
he was selected because of his intimate knowledge of eduvcation
in the Bay Area, and because of his knowledge about former Tam
students who are now attending San Francisco State College,
where Mr. Major had recently directed the college's 0OLO program.
It was hoped that an independent black evaluator who has "made
it the herd way", and who has recently published a book which
examines black political and social movements, would influence
the students positively by providing a role model with which

students could identify.*

Mr. Major was redquested to evaluate the '"success"” of the
project using whatever criteria he chose, but within the frame-
work of the formally funded obhjectives and a knowledge of what
wvas expected of the project by district personnel. He inter-
viewed both the student and regular staff'of Breakthrough, and
conducted interviews with the regular staff at Tamlapais High
School and with black parent. residing in Marin City. Indivi-
duals selected for interview were known to have a variety of
opinion and attitude. All interviews were unstructured, free-
flowing, and open-ended. He was encouraged to follow his in-
stincts and interview anyone he wished. All records and files

were open to him for study, with a full appreciation of their

confidentiality.

*Reginald Major, A Panther Ts A Black Cat, William Morrow & Co.,
Inc. New York, 1971, 308pp.

[N
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Evaluation Activities of the Evaluation Consultant

The consultant reviewed previous evaluation reports, review-
ed project reports, discussed the project's evaluation require-
ments with the staff and students, designed instruments of eval-
uation, outlined procedures of analysis and interprectation of the
student and staff questionnaires, and worked as closely as possi-
ble with the project throughout the year. IIe recommended tést—
ing procedures, participated in discussions regarding continua-
tion of the project, examined possibilities of publishing an ar-
ticle describing the project, and examined funding sources in

~order to continue the projecct after termination of ESEA, Title IIX

support.

The evaluator performed no formal statistical analysis of
the data because there were no funds to do so, because for the
staff it would have been meaningless, and because the loose con-
struction of the questionnaire warrents only an anaiysis to im-~
prove reliability. However, these techniqal improvemenﬁs should
be made, and much thought and work should be devoted to measur-
ing student perceptions. Approximation methods were used to

identify highly unreliable items in the student questionnaire.*%

**Walker & Lev., Statistical Inference, Henry.Holt & Co., New
York, 1953 Chapter 16.
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RESULTS

Student Questionnaire

This gquestionnaire was first administeced to all 180 black
students in the district by the project staff during October -
November, 1970. Of the 140 returned, )31 wer~ sufficiently com-
pleted for tabulation. The evaluator created a format for the
student and full-time staff to tabulate and compute item aver-
ages for each grade level. The 15 bhighest and 15 iowest item
averages were identified for each grade levei and placed on graphs
to show shifts from gpade 9 through grade 12 and to identify

grade level commonalities, if any.

Overall, these graphs suggested tﬁat black students general-
ly start the 9th grade with relatively high optomism and enthu-
siasm. As they progress through the agrades, disillusionment and
disappointment sets in in grade 10. Althouch during grade 11
there is a tendency for students to feel somewhat more optomistic,
indicate an overall decrease in averages scores on items concern-
ed with their self-image and chances for'success, but these
scores increase on items dealing with peer and parental attitudes
of support. TIn general, as students progress through high school

experience their feelings shift from high enthusiasm to low
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enthusiasm, from high to low mnotivation, and from high to iow
expectations from the courses thev cake. Jn the other hand,
they appear to experience increases in family support, peer
support, and the feeling they can be successful as buman beings,
but on terms that are at a variance with w at the white educa-~

tion community miuht desire.

The student interpretation of these items constitutes Ap-
rendix B 2114 should be read at this point. rhe total picture

is better expressed in the students' own words. A case in point:

Item 3#53: TFreshmen don't scem to feeli help-
less in school, but when they become soph-
mores thoy begin feeling very helpless, prob-
ably hecause they are black and feel all alone
and they know its time to stop jiving now and
they really don't know which direction they're
going in. When thev become juniors they be-
come more adjusted to this environment and
have more confidence so0 they seem to do a lit-
tle better but when they are sesniors something
seems to pop:; they scem to kecome more confus-
ed than ever and also more helpless.

The guestionnaire was administered a second time in May,
1571. Of the 138 returned, 128 were used for a "pre-post"
change cowparison. As indicated in an earlier section, changes
were determined by simply indicating posiﬁive change by (+)
and negative change by (-). These pluses Were summarized across

all items= for each grade level.
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From Tabhle I it will be observed that as students prearess

from grade 9 through grade 12 DECREASING PERCENTAG! 5 uake posi-

tive shifts over the seven month period in their perception that:

That is,

they wish to stav in school

teachers like them

teachers know them

teachers know what they (teachers) are doing

they can do well wi» n given assistance

people are trving to help them

they are "coping out”

there zre péople they can level with

learning is important (of the kind usually expectcd)
they feel important as individuals in school

they can make it

take courses thev want

their friends are getting good drades

they understand what counselors are supposed to do
for them

teachers teach what thev want to learn

going t¢o school is "cool"

courges turn them on

0 be successful one does not need the right contacts
thelr teachers are satisfied with them

their fathers are dissatisfied with them regarding
their school work

from this data it appears that students feecl they become

increasingly disenfranchised from the system in terms of the de-

creasing number of studeats who indicate they feel better about

themselves and what they perceive as improvment in their educa-

tional lot.

Also from Takle I, INCRBEASING PERCENTAGES of students make

positive shifts over the seven month period in their perception

that:
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the teaching staff does not make fun of them
when they have a problem

they do warit te learn something in school
they do enjoy learning what is being taught
going to school is %xright on"

people care what happens to them

they can do well without someone's help
being able to do arithmetic is usale

they like doing arithmetic

teachers understand them-
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TABLE I
STUDENT QURESTIONNAIRE
PERCENTAGLS OF STUDENTS INDICATING POSITIVE THANGES IN RATINGS

FROM OCTORER~-NOVEMBER, 1970 T0 MAY, 1971

GRADE LEVEL

9 10 1] 12

1. Want to stay in school 36% 16% 5% 5%
2. School is fun 44% 50% 39% 31%
3. Teachers like me ’ 47% 42% 39% 26%
4. Counselors like me 35% 42% 21% 31%
5. Teachers know me ~ 8% 34% 34% 319%
6. Teachers know what they

are doing 38% 34% 13% 2%
7. Counselors know what they

are doing 44% 17% 39%  37%
8. I do not feel lonely in school 20% 42% 26% 37%
9. School people do care what

happens to me _ 35% 50% 35% 42%
10. Can do well in school with

someone halping me 41% 37% 35% 2195
1l1l. People in aschool are helping me 55% 43% 2G% 26%
12, Not afraid to speak up in class 33% 37% 30% 37%
13. Not a cop out 50% 37% 35% 31%
14, Many school people try to help :

vhen I have school problems 449 25% 30% 26%
15. School system does want me to '

do well 41% 31% 34% 31%
16. School people do not make fun

of me when I go to them with a

school problem 38% 37% 26% 42%
17. Many school people I enjoy

talking to 38% 17% 21% 21%
18. Many school people I can level

with 35% 25%, 26% .21%
18, There is a purpose in going to

school 35% 17% 21% 5%
20. No matter what I do, I can win 50% 28% 26% 47%
21. I have decided to trv to learn 44% 25% 17% 21%
22. Learning is important to me 35% 21% 30% 5%

23. I do want to learn what they
try to teach in school 44% 31% 26% 47%




-20-

GRADE LEVEL

9 ~ 10 1k 12°

24, I do enjoy learning what they

try to teach in school 38%  17% 26% 57%
25. Going to school is right on 32% 17%  26%  42%
26. Many people care what happens

to me . 41%  31% 34% 57%
27. Can do well without someone '

helping ne » 44%  31% 4%  37%
28. Parents feel it is very im-’

portant to do well in school 20%  16% 4%  10%
29, Parents feel I will get a

good job 38% 28% 30%  26%
30. Could get better grades if . )

I wanted to . 38% 42% 30% 26%
31. I understand what they try to :

teach in school 41%  28%  56%  37%
32. Understand what they want me

to learn 35%  34%  43% @ 42%

33. Enjoy one or more of my classes 20%  43% 39% 26%
: 34. Very seldom do I feel like run-

ning away 4 17%  43% 35%  31%
35. Enjoy going to school 26%  34%  35% @ 21%
36. Feel important at school 50%  34% . 30%  26%
37. Feel important at home ﬂ@% 42%  52%  47%
38. Want to succeed in school 14%  31% 8%  26%

39, If I could.really talk to
someone, I could do better

in school 26% 34%  35% 31%-
40. Do nced someone to talk to o
in school o . 35%  46%  48%  42%
41, Can talk about school with my
" parents - _ : 26%  16%  26%  21%
42, Do not feel lonely when at
home 29% 25% 39% 31%
43, Able to write what I think is
important 38%  43%  43%  21%
44, Able to read is useful 23%  25% 12%  10%
45, Able to write is useful 32% 34%  43%  26%
46. Able to do aritbmetic is
useful - 38% 46%  65% 15%
47. Able to read is important 14% 16%  30%  15%
48. Able to write is important 26%  34%  39%  15%
49, Do like reading ' 47%  43%  52% < 37%
50. Do like writing ' 35% 46% 30% 31%
51. Do like doing arithmetic 35%  42% . 30%  52%
52. Possible to do well in school - 35%  43%  43% 31%

53. Do not feel helpless in school 44%  31%  43%  31%




‘ GRADE LEVEL
9 10 11 12

54, Parents are interested in ny

school work 55%  31% 52%  42%
55. 'riends think it is very im- '

portant to do well in school 55%  28%  65%  A42%
56. Understand clearly everythlng o

I read . 50% 28% 0%  42%
57. I can make ‘it ' 26% 28% 8% 5%

58. If I could take the courses
I want to take, I could do ‘ S
very well in school 32%  43%  39%  26%

59. Do take courses I want 44% 56% 30% 31%
60. Like to talk to teachers ) 50% 42% 35% 42%
6l. Like to talk to counselors 38%  31% 21%  31%
62. Most of my friends rjet good '

" grades 44% 50% 26% 15%
63. Do understand what a counselor ,

is supposed to do for me 38% 31% 17% 15%
64. They do teach what I want Lo

learn 55%  31% 26% 21%
65. Going to school ‘is cool ' 47%  46%  35% @ 21%

66, When I do well in school, my
friends do not thing I'm a.:

sell-out to the honkies . 47% 28%  48%  10%
67. My courses turn me on - 50%  42%  26% @ 21%
68. Want my parents to meet my

teachers 41% - 31% - 21% 37%
69. My teachers are welcome abt my

house 44%  31% . 43%  31% .
70. My parents would enjoy talking '

to some of my teachers 35%  37% 35% 37%
71. Think my parents would dig some ‘

of my teachers ‘ 35% 37% 35%  37%

72. My parents would be much Letter
off if they had a botter cduca-~

. . tion ' 50% 37% 39% 26%
73. Best friends do feel the same . '

way I do about school 52%  43% 56%  31%
74. Someday I'll have a good job 29% 31%  21%  21%
75. Best friends will have a good ‘ ‘ ‘ '

job 52% 31% . 48%  26%
76. Successful brothers and sisters

do have a good education 50% 16% 39% 31%
77. Successful brothers and sisters ,

are black honkies ‘ 47%  31%  26%  31%

78. Successful brothers and sisters
are cool 35% 21% 56% 21%
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GRADE LEVEL

9 10 11 12
79. Successful brothers and sisters
got lots of help in school 52% 37% 35% 269%
80. To be successful, you need the
right contacts 44% 43% 39% 215
8l. I have the right contacts to
be suctesgsful 50%% 28% 39% 5%
82. Some oi the things that keep
me down school can help with 41% 34% 52% 36%
83. When I try hard, I really do
okay 32% 46% 26% 26%
84. I'll keep on trying and I
won't give up 20% 43% 21% 36%
85. I'm beinyg held down 38% 37% 43% 109
86. I have as good a chance of
- doing well as others i 32% 42% 21% 37%
87. Teachers treat me like I have
good sense 52% 50% 35% 21%
88. Teachers think I'm smarter
than I am 47% 28% 60% 10%
89. Teachers thinlk I understand .
more than I do 44% 21% 43% 15%
90. Teachers do understand me 41% 46% 48% 52%
91. I do better in schcol than I
did 3 years ago 32% 50% 48% 37%
92. I will do very well because
I'l)l spend 4 years in high
school 29% 31% 39% 10%
93. Tcachers usually expect more of
nme than I do of myself 41% 37% 43% 31%
94, "Teachers seem to be satisfied
with me 47% 42% 26% 26%
95. My father usually scems to be
satisfied with me 41% 25% 21% 21%
96. My mother usually seems to be ‘
.. satisfied with me ' 23%  37%  26% @ 21%
97. I can study at home 55% 34% 17% 21%
98. My counsclor usually seems to
be satisfied with me 38% 28% 26% 31%

99. I get on hetiter in school than

any of my brothers or sisters

at home 44% 25% 43% 21%
100. I'm the best student in my

family 25% 37% 26% 5%
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These positive “rends indicate that there‘are areas in
which students perceive improvement during the seven month in-
terum betwcen the pre and the post testing. As students pro-
gress through school, they indicate a positive shift in teacher
attitude, that people increasingly "“care", and that they prob-
ably can be successful. These results are not clear cut however.
For example, while students perceive teachers as increasingly
not liking them, knowing them, or are not satisifed with them,
as they progress through scheool, also believe that teachers in-
creasingly understand them and increasingly feel teachers accept

their problems by not making fun of the problems.

Overall, the data does not indicate an overly optomistic
state of affairs, although this judgement should be tempered
with the realization that in the final analysis some of the items
may be found to be unreliable. Nevertheless, one thing is clear:
when students enter the 9th grade they become increasingly en-
thusiastic, turned on, optomistié, and generally positive in
tfeir attitudes about school and themselves. This is evidenced
by the fact that 66% of the 100 items dropped in positive change
from grade 9 to grade 10, 52% of the items dropped from grade 10

to grade 11, and 65% dropped from grade 11 to grade 12.

Unfortunately, there are no previous data with which to com-

pare these results for the purpose of assessing Breakthrough's
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contribution to these perceptions. Discussions with the Break-
through student staff, howaver, suggests the younger students
are more Likely to feel the impact of Breakthrough than students
in grades 11 and 12. Whatever the impact, it is but a small

force in the larger educational context and should be strength-

ened.



—25—

"PIG" OQuestionnaire

This gquestionnaire was distributed to the 190 black stu-
dents in the district and were returned (it takes its name from
the introductory salutation). Table II is a summary of respon-
ses to the form, and indicates students attitudes about select-

ed aspects of the project.

TARBLE II

PERCENTAGES OF RESPONSES TO QUESTIONMNS ON THE "DIG" QUESTIONNAIRE

NO
Project Breakthrough shoulad: YES ~NO COMMENT
Extend its tutoring program 88.4% 2.9% 8.7%
Do away with its tutoring program 2.9% 87.9% 9.2%
Visit thae school more often 78.2% 6.4% 15.4%
Visit the classrooms more ofitcn 69.5% 5.9% - 24.6%
Have more group meetings with the
students 87.9% 4.3% 7.8%
Have less group meetings with the
students 5.6% 8l.1% 13.3%
Have more individual meetings 76 .0% 7.0% 17.0%
Have less individual meetings 6.7% 8Ll.0% 12.3%
Keep students better informed about
Breakthroudgh 95.0% 0.0% 5.0%
Take groups of students to more
affairs ) : 94.0% 4.0% 2.0%
Make available extensive college
material 82.0% 4.2% 13.8%
Make available extensive vocational
material 82.,5% o.7% 16 .85%
Help bring in more Black speakers 95.8% 0.7% 3.5%
Go out of existence 11.7% 70.5% 17.8%

Although there was some variation between Tam students and

the combined responses of the students at Redwood and Drake, none
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were large enoudgh to warrant seperate interpretation.

The sfndents are overwhelmingly desirous of having more
Black speakers, being better informed about the project, going
to more "affairs", and baving the tutoring program extended.
Although all other questions were responded to very positively,
nearly 1l2% indicated the project should go out of existence and
nearly 18% chécked "no comment", indicating that nearly 30% of
the responding students have some reservations about the project.
That 30% also were either non-committal or not in favor of more
frequent visits to the classroom raises the possibility Break-
through is creating ecnough anxicty among some of tihe more reti-
cent students to warrant a wish for the project to disappear:

thus suggestindg the project may, in fact, be "Breaking through."

Higbh_ School Staff Ouestionnaire

This duestionnaire consists of 10 open-ended guestions dis-
tributed to all staff members at Tamalpais High School, of which
34 were returned sufficiently completed to be useful for analy-

sis and reporting.

Table IIT s.iows the frequency of response to each guestion
as interpreted by the evaluator. No attempt was made to classify

responses according to content other than negation or affirmation
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of the question. When a staff member answered i question in
such a way that it could be classified in two or more ways, each
was tallicd. The K's, therefore, vary from question to question

because of these multiple responses.

TABLE III
" TABULATICN OF STAFL QUESTIONKALRE RESPONSES

Frequency of
mention

¥What is Breakthrough all

about? Learning 11
Improve self image 7
Related educational
benefits 21
No response 1
Don't know 1

During the past three
years any overt changes
amondg black studentg?
In general: Generally positive
Generally ncgative
None
NO response

N

oV N

In classroom: Yes
No
NO response
Unrelated response
Don't know

\S]

oW

Out of classroom: Yes ‘ 1
No '
Negative/worse
No response
Unrelated response
Lon't know

PR O MO




During the past three
years any attitude of
feeling changes among
black students?

In general:

In classroom:

Out orf classroom:

During the past three
years any changes in

academic performnance

of black students?

Extent would attribute
positive changes in
Breakthrough?

-28-

Freqguency of

mention
Generally positive 18
Generally ncgative 1
None 5
No response 8
Yes 18
No 4
No response 9
Unrelated response o
Don'‘t know 1
Yes 13
No 4
No response 13
Unrelated response 0
Don't know 2
Unrelated positive 2
Yes 18
No 5
No response 7
Don't know 0
No extent 0
Some extent 7
Great extent 14
Very great extent 10
No response 4
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Fregquency of

mention

Extent would attribute

negative changas to

Breakthrough? No extent 18
Some extent 7
Grealt cxtent 0
Very great extent 0
No response 8

Breakthrough helipiful

or hindering? Helpiul . 28
Hindering 8
Don't know 2
No response 2

Should Breakthrough

continue or not? Continue 30
Not continue 1
No response 3

Why do you fegl this

way? ) Helps students 16
Helps teachers 5
Generally a good thing 11
No response 4
Of no value~discontinue 1

Examination of Table III indicaces that:

l. The specific objectives and purposes of Breakthrough

are not well understood, although its general purposes

are. It will be recalled that the specific objectives
for which the project was funded werc (1) to increasc
student achievment, and (2) to increase the feeling
within black students that they ¢an "succeed.” Thbugh
the school staff undoubtedly has been exposed more than

once to the project's specific objectives, it is clear
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that they have not given these objectives specific attemnr
tion, and/or Brecakthrouch has been unable to maintain

these objectives in high visibility. This may not be as
important as the fact that the prcject is viewed as edu-

cationally related, rather than something else.

The overt behavior of klack students is clearly morc pos-

itive, both in and out of class as a result of the pro-

ject's three year existence.

The attitude of black students is clearly more positive

in class, but out of class there is a split between those

who felt attitudes were positive and those who could not
say. Obviously, many teachers and counselors do not have
the opportunity to observe out-of-class behavior of stu-

dents and cannot realistically make judgements.

Over one-~half of the teachers reported an increase in

academic werformance, the remainder giving a variety cof

other responses, five of which indicating no increase in
performance. On the face of it, this does not agree with
the actual performance of black students as measured by
grade point average. Howevecr, no conclusion should be

drawn without knowledge of the opinions of staff membiers
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not returning the guestionnaire. Teachers and counselors
who feel strongly that students should succeed are more
likely to make them succeced, are morc likely to report
success - and more likely to turn in this kind of dues-
tionnaire. The students of these teachers probably do
receive higher grades in thelr courses than grades they

receive from teachers who arce having trouble relating to

black students.

Breakthrough's contribution to positive chandges in black

students was viewed as significant by an overwhelming ma

jority of the respondents.

Of those who responded, over half said that any negative

changes in students was not caused by Breakthrough.

Approximately 80% felt Breakthrough was helpful to stu-

dents for a variety of reasons, most of which appecared
to center around better communication bhetween students

and staff.

Approximately 80% of the staff responding to the gques-

tionnaire felt the project should continue.

90% felt the reason why the project should continue is
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that it is helpful to the Tam staff. helpful to the stu-

dents, and generally supportive of the system.

Grade Point Averaces

Table IV suggests that essentially the grade point averages
of black students did not increase over the life of the project.
Rather, it would appear that these averages fluctuated in a non-
determinable patitern. Analysis of this phenomenon is somewhat
conjectural, but there do seem to be associated facts that may

be relevant to the meaning of these averages.

It is now, and has in the past, been a fact that scholastic
grades as indicators of academic achievement are the best predic-
tor of future academic achievement, i.e., the best predictor of-
future qgrades where achievement is defined as whatever it is that
teachers expect of students. Grades now appear o be a kind of
non-sequiteur of the educational system in that the assigned
grade may or may not be that whiclk is "earned". Increasingly,
grades do not necessarily indicate the whole of academic achieve-
ment. These averages probably reflect more teacher's perception
o what was "earned" rather than their perception of what was
"learned." This is true of the total systém, including black

students and black teachers.




It is for this reason that a more meaningful measure of
achievement would be the number of specific learning outcomes
accomplished by the student. Learning objectives can be clear-
cut indicators o0f learning in any content area; they are veri-
fyable in that independent observers may arrive at essentially
similar conclusions about the amount and guality of learning;
they reveal cxactly what is expected of both the student and

the teacher.

In other words, grade point averages are relatively mean-
ingless indicai.ors of achievemeht for students who are seeking
a new wmeaning for education. They should be replaced by indi-
cators of actual accomplishment relatively more free of "human

error."

This is not meant to be an apology or defense for the lack
of increase in grade point averages. One might argue the other
way around, indecd: since grades are part of real world aca-
demics, ana since blacks generally try to live in that world,
they shogld learn how it works, play the game, and try to be
successful in those terms. But the issue is "What are the evi-
dences of increased academic achievement of black students?"

The answer can only be that grades are weak indicators at best.
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A second point about Table IV should be made. Since the
number of black students who remain in school through grade 12
has -increased significantly over the past three years, and since
these additional students traditionally tend to have the poorest
achievement record, a relatively stable grade point average ac-
tually reflects increased achievement for the group as a whole,

otherwise the averages would bec moving lower.

Thirxdly., it has been reported by staff members that black
students are enrolling in increasingly difficult courses in in-

creasing numbers.

These three factors taken together - the basic irrationality
of grades, increased numbers of students staying in school, and
the increasced enrollment in difficult courses suggest that an es-
sentially stable grade point averagé indicates a significant im-
provement in academic achievement for black students over ‘the

three year life of the project.

Report of the Independent Auditor

The essential findings of the independent auditor are that

Breakthrough is a "success" on the following grounds: a

l. The school staff sees Breakthrough as the only bridge be-

tween the community, the students, and the school staff.



2. The community sees the project as a bona fide effort

by the sclrools to bridge existing gaps between people.

3. The black students, perceive the project as a place to

turn when confused, in trouble, and needing support.

4. 'The school staff has a positive attitude about the
value of Breakthrough to botbh the school and the black

students.

5. The project allows students the opportunity to focus on

what is, and is not, relevani to them as individuals.

The independent auditor made sgggestions for improving the
project's cffectiveness during the coming academic year. His
report constitutes Appendix E. It is a thoughtful statement,
clearly showing how the project is successful,.how it can be im~
proved, and what it cannot be expected to do without concomitant
changes in the formal system of education as it pertains to
black students. It should be read by everyone concernea with

making black students successful as learners and as human beings.
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Discussion and Conclusions

This report should not be, for it remains apart from the
students, the staff of Breakthrough, the high school staff, the
administration, and the community. That is not to say it shoulad
not have been written, only that it should have been a more nat-
u;al development of the Breakthrough student and full-time staff.
The report may prove useful to everyone concerned, but it would
be more useful to the project had the staff participated more
fully in generating the ideas, for it is their perspective that

must ‘be translated into success.

Judgements of this project's success depends beavily on the
perspcective used to make the judygements. If one's perspective
is that of the formally funded objectives of the project (in-
creased achievement and an increase in the perception that stu-
dents can succeed), as determined by white middle-class standards
of performance and feelings of self-worth, the project has not
succeeded as well as one would wish or expect. On the other hang,
if one's perspective is that of the black student, black teachers,
and parents, as determined by black standards of success and
black self-perception, the project is significantly more success-

ful. The Coleman Report, which influenced the project's focus
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on giving bla&k students the feeling that they can be successful,
does not address itself to the psychological necessity for people
to strive for something con their own texrms. Part of Breakthrough's
success appears to this writer to be the fact that this condition
was allowed by the Board of Trustees, the administration, the

high school staff, and the Director. From the black perspective,
that the project was allowed to function on its own terms made ac-
countability to the objectives meaningful. Thus, a strong sup-
port of the project in the future will enhance the poessibility

of producing increasing success for black students.

But Breakthrough cannot be expected, by itself, to perform
miracles. Increasingly recognized by those who are committed to
producing learning in students is the fact that culture, racial
and ethnic groups are part of & larger social system, and that
total;system must be committed to creating the conditions and
providing the resources for accomplishing the task. In reality,
the learning problem is less of a racial, ethnic¢, or cultural one
than it is one of kids in general who are not learning when they
can. Thus Breakthrough should be considered an integral part of

the total district operation.

The system of education must have a genuine committment to

the creation of successful human beings on their own terms. The
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foregoing findings give some indication of how this might be
done. The high school staff evaluates the project as success-
ful and generally is optomistic about the ability of the pro-
ject to help students succeed. But the students feel a growing
sense of disillusionment about their chances for success within

the definition regquired by the system. Project Breakthrough's

task is to find additional ways to bridge this gap. Black stu-
dents are being bombarded from all sides regarding what they
should do, become, and strive for. White, middle-class Marin
County expects one thing, (and that's whexre the money comes
from), while within the black community students receive con-
flicting wishes from their parents, BSU, Panthers, SDS, their
peers, and so on. The dominant forces within the county also
have cnflicting expectations of black students, ranging from
keeping them guiet to "being like the rest of us," all the while
failing to remember the very wide range of expectations they
have for their children. The project needs personnel with skills
that will enable students to decide who and what they are, and
to use that understanding for becoming successful persons in a
way they can relate to. Students do not know what is expected
of them except as vaguely defined concepté, and to which they

have little committment.
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The idea of playing a pu;posefully winni‘'ig game to accom~
plish pre-determined purposes is essentially alien to black stu-
dent perceptions. The existenialist characfer of students, gen-—
erally, makes it difficult for education to meet the formal rc-
quirements of its own making. Breakthrough's education problem
is compounded by the fact that it must run on a2 “"black time"
schedule. The formal system should aécept, and make allowanceco
for that fact; the system should accept the fact that any grrap
activity has a necessary social concomitant and carries with it
its own reward; and it should accept the reduirement that unlegs
there are social rewards there will be little production in

terms the system can understand created by other people.

The Student Ouestionnaire development, analysis, and inter-

pretatioﬁ process 1is a case in point. As long as the evaluator
was asking gquestions, writing items, everything went smoothly.

But it took a very long time to get the results back -~ nearly

two months. In part there were good reasons for this time de-
lay: the project staff had many responsibilities, the most im-
portant of which was to attend to individual needs and problems
as they arose, and the students are ét the Center but two hours
a day. The students liked the idea of doing their own evélua—

tion, but they balked at the large task of tabulating the results,
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dragging it on for some time. No amcant of pressure would speed
them up. When thev began making graphs of the results their in-
t.erest increasea somewhat, and when faced with the task of try-
ing to interpret the graphs they felt overwhelmed. By this time
it became clear to most of them that they had the choice of let-
ting the evaluator evaluate them, or they could evaluate themsel.-
ves. They completed the handwritten interpretation of the graphs
in aboult a week, (but the typing required over a month, mainly
because the project had but one typewriter). In short, this por-
tion of the evaluation became their own to an appreciable extent,
thus helping speed the process. The Breakthrough student staff

performed a difficult task.

The student interpretation of this questionnaire should be
read by everyone, for it more accurately tells the story about
what Breakthrough and the high school staff must do to increase
student success, more accurately certain than the author's in-
terpretation of the pre-post changes. Accordingly, all of the
foregoing findings should be reexamined and interpreted by stu-
dents. Only then will they take on substantive meaning for fu-

ture action that students will accept.

Critics will find justifiable cause for concern about some

important technical <¢uestions about this questionnaire that
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remain unanswered. And so, another dilema: the unanswered tech-
nical issues reduire data which has been collected under condi-
tions of bhigh motivation, standardized procedures of administra-
tioﬁ, and statistically defined uniformity of meaning (i.e., item
reliability), none of which is probably true of this data. On
the other hand, the data has a unifornity that makes sense to the
students and by approximation methods it may be inferred each
guestionnaire has sufficient integrity to warrant the few conclu
sions offered here.

Overall, Breakthrough seems to be successful because the

objective data indicate:

1. An increase in academic achicevement if the effect of in-
creased enrollment in the higher grades and the increas-
ed difficulty level of courses being taken by the stu-
dents is taken into account.

2. The Independent Auditor's report indicates that stu-
dents do have increased feelings that they can succeed
as compared with his experiences in Marin City and San
Francisco State College in the past two to four years.

3. A strong desire by the high school staff returning com-
pleted questionnaires that the project should continue.

4, A strong desire by the black students themselves fhat

the project continue.
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Recommendations

The evidence indicates the project should definitely con-
tinue, bhut with some modification, both in terms of expected

student outcomes and the project's modus operandi.

1. Expected student accomplishiient should be stated as
Objectives on program, curricular, and learner level.
“"Increased Academic Achievement" is too vague to pro-
vide specific guidance to the project staff, and can
be subjeccted to rather whimsical interpretations of
drade point averages which are becoming increasingly
suspect in their value for guidance purposes. These
objectives should be written in such manner that each
one contains an "outcome", a "criterion level of per-
formance" for that cutcome, and a "conditions of eval-
uation" statement. These statements of expected ac-
complishment should be written by the students, the
project staff, and high school staff representatives.
Specific training in how to do this should be provided

everyone concerned.

The initial focus of these cbjectives should be at the cur-

riculum and learner levels of the program structure in order to
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get immediate student invlovement and committment to achieving

the objectives. The number of obiectives, initially, should be
limited to two curriculum objectives in each of four program ar-
eas, and to no more than five learner objectives in each curri-
culum area, or a total of fourty objectives. As the semester
progresses, additional learner objectives can be written by
building on the teacher's experiences with those initially de-

veloped.

2. The full time staff should be regquired to undergo ex-
tensive training in human relations, in how the educa-
tion system is constructed and operates in reazlity, and
in how to lead, encourage, support, and generally ex-~
pect the student staff to be more productive and better
assist their peers in detting turned on to a winning
reference~frame. Techniques should be employed that
will create an increased cohesiveness of the staff in
order fo increase the project's effectiveness in com~
municating with students, teaching staff, and the com-
munity. Again, the purpose is to help create the condi-

tions that increase chances for student success.

3. At least one full time social worker should be added to

the staff who has skill in relating to the community and
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Qho understands the workings of the educational system.
This person'’s task would be to develop effective parent
support and reinforcement of learning by their children
and generlly to bridge the gap betwicen the comrunity,
Breakthrough, and the high school staff. Breakthrough
has been limited and handicawvped from the start when
federal officials deleted the community worker aspect
of the project during initial funding discussions. At
that time the critical importance was recognized of
close community-student relationships for accomplish-
ing the objectives of the projéct. That need still ex-
ists, moreso to the extent that students begin to feel

a sense of credibility in the district.

4. The Breakthrough staff should find additionalfways to
obtain more active interest by white staff members in
helping black students be successful. The recommended
training program in objectives would be one way of
doing this, which has proven effective in other districts;
the community social worker is a vital necessity in

this regard.

5. The total staff, students, and members of the community

should be reguired/encouraged to attend at least one
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board meeting a month; and they should attend at least
two education bill hearings of interest to them each

year in Sacramento.

6. When the content warrants, several courses should be
conducted in Marin City, especially those dealing with
Black Studies and various others that may be of special
interest to the parcents as well as students. If neces-—

sary, these should be offered at night.

7. The Breaktbrough staff should improve further its ar-

ticulation activities with Sausalito if at all possible.

8. The project should be absorbed by the district and
given unqualified support for a period of at least
ten years. Without this ungualified support it is dif-
ficult to expect really large scale improvement in learmn

ing,




APPIIIDIX A

TAMALPAIS HIGH SCHOOL

PROJECT
BREAKTIHROUGH
STUDENT QUESTTONNATRE

(Place a check mark on the line where it best describes how you
feel about each question)

1. I don't want to stay T do want to stay in

in school. 1 2 3 a 5 @ jschool.
2. School is no fun. L N \ s 5chool is fun.
¥ ] L4 L Ll
- 1 2 3 4 36 .

3. Most teachers are ) Most teachers like me.

down on me. S S T - '
1 2 3 4 5 6

4, Most counselors are Most counselors like me.
down on me. .

1t2t3 Tal slg

5. Most teachers don't Most teachers know me.
know I exist. 1

1 2 3 4 576

6. Most teachers don't ' Most teachers do know
know what they are t } — +—jwhat they are doing.
doing. 11 2 3 4 5 6

7. Most counselors don't Most counselors do know
know what they are 4=t t+—4—|what they are doing.
doing. 1 2 3 4 56

8. T feel lonely in 1 do not feel lonely in
school. 1 - 4 ! 3 school ,

' .
| 1 2 '3 4 5%

9, Most school people Mosl school people do
don't care what hap- ——t——tp——rt—rf—|care what happens to me.
pens to me. 1 2 3 4 5 6

10. 1 can't do well even 1 can do well in school
when someone tries to e p———t f——t—[When someone someone trios
help me. 1 2 3 4 5 6 jto help me,

11. Eolope in school is Manv people in school are

elping me. i . . 4 - ielping me.,
12 3 4 5%
12, 1 am afraid to speak I am not alfraid to speak
up in class. ooy 1P in class.
1 2 3 4 56
13. T'm a cop out, _ (] am not a cop out.
’ t— 1 +——t

[
XN
(oV
D
)
(o




(2)

14. There are no school There are many school
people who try to i 1 TR U | people who try to help
help me when I have 12 3 4 5 6 fme when I have school
a school problem. problems.

15. The school system T4 The schonl system does
does not want me tc 1 2 3 4 5 H jwant me to do well in
do well in school. school.

16. School pmople make School poople do not
fun of me when I go make fun of me when T
to them with & bt ——d——Iy0 to them with a school

. 1 2 3 4 5 )
school problem. prohlem.

17. There are no school There are many school
people I enjoy talk- 1!2 4 3! y .. A people T enjoy talking
ing to. - to.

186. There are no school There are many school
people I can level 4+ —t— people 1 can level with.
w i th . 1 2 3 4 O 5}

19. There . 5 no purpose There is a purpose in
in goirg to school. | i { ' oing to school.

G g UYL R i g q e

20. No matter what I do, No matter what: I do, 1

T can't win, PR g -t can win. ,
1 2 3 4 4 O

21. I can't make up my I have decided to trvy to
mind whether 7 -~4-*L-+f—47—4~7—learn.
should try to learn 12 3 4 5 6
or not.

22. Learning is not im- o Learning is important to

! — ] )|
_portant to me. 12 3 4 4 ¢ (e

23, T don't want to 1 do want to learn what
to toach in Sebool, ottt {oloY TTY FO Feoch in

sC . 12 3 4 5 o |Fchool.

24, ? do Eot igjoytleain— | ! | Lt Ihdo enjoy learning what
ing what ey try to - _ —Jthey try to teach in
teach in school. 12 345 b |school.,

25. Going to school is Going to scheool is right
nowhere. on.

. 12 PalagTe Ty

26. No one cares what hap- Many people care about

pens to me, 1?373‘3“34 7“ fAb what happens to me.




27.

28.

29.

30.

31.

32.

33.

34.

35,
36.
37.
38.

39.

40.

I can't do well in
school without some-
one helping me.

My parents don't
care if I do well in’
school.

My parents feel I'll
never get a good job.

I couldn't get better
grades even if I
wanted to,

I don't understand
what they try to
teach in schaol.

I don't understand
vhat they want me to
learn about the
things they teach.

I don't enjoy any of
my classes.

Much of the time, I
feel like running
away.

I don't enjoy going

to school..

I don't fecel impor-
tant at school.

I feel important at
home.

I don't want to suc-
ceed in school.

If I could really

talk to somcone, I
could 4o no better
in school.

I do need somcone
talk to in school.

to

(3)

IMy parents feel I

17203t gt 5t g
1t 231 4t gt ¢
1" 273" 4" 51 ¢
1" 23" 4' 5" ¢
T TR RS S 1 !

1 2 3 4 5 6
B -

1T 273 4§ 86
1’23 4' 5" @
— }

1 2 3 4 5 6
1' 2°3 ' 4 5 6
A RN DU W U T
i 2 3 4 5 6
-1 ] ) 1 (]

1 2 3 4 5 6
it 2t 3 b 4t 5T ¢
RIS U }

1 2 3 4 5 6
i :

1 2 3 4 5 6

h éan do well in school
without someone helping
me, : ’

My parents feel it is very
important for me to dou well
in school.

will get
a good job. :

I could get better grades
if I wanted to.

I do understand what they
try to teach in school.

I do understand what they
want me to learn about the
things they teach.

I really enjoy one or more
of my classes.

Verv seldoem do I feel like
running away.

I do enjoy going to
school.,

I do feel important at

| school.

I don't feel important
at home. _
T do want to succeed in
school.

If T could really talk to
someoneg, I could do much
better in school.

I don't nced anyonec to
talk to in school.
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41, I can't talk about I can talk about school

school with my par- A‘T T3 1 41.5*f6 with my parents.
ents. '

42, I feel lonely when . I do not feel lonely

- t -t t { - —+ '
I'm at home, 1 2 '3 4 ' 5 '6 when I'm at home.

43, To be able to write \ -, ‘ . To be able to write what

" what I think is very. N 23 3 4 & ¢ |* think is not very im-

important. portant.

44, Being able to read is i P 1 i Being able to read is
not useful. 12 3 4 5 6 {very useful.

45, Being able to write is Being. able to write is
useful. ¥ 273 T 475 Tg |not very useful,

46. Being able to do arith-| . . . . . Being able to do arith-
metic is useful, ¥ 23" 475 g Imetic is not very useful.

47. Being able to read is f oy Being able to read is
not important. 1 2 '3 ' 4' 5 "6 |important.

48, Beign able to write is |, , | \ ! Being able to write is
important. 12 3 4 5 ¢ |not very important.

49, I don't like reading.* ' . . \ , I do like reac<ing.

. . 12 3 4 5 6 . D
50. I do like writing. . ' . I don't like writing.
2'3 4 576

51. I do like doing arith-
metic,

I don't like c¢oing erith-
2 3 4 5 6 metic.

52, It is possible to do It is impossizle to Jo
well in school, ¥ 273 1 415 Tg well in scnool,

53. I do not feecl help-
less in school,

) 1 | 1 |I feel helpless in school.
6

54, My parents are inter- . My parents are not :nter-
ested in my school T 2 i3 T, T g Tg |ested in my school work.

work.

55. My friends think it My friends think it is not
is very important to 1 2T 3T 4T g Tg |important to do well in
do well in school, school.

56. I understand clearly T wish I understood oetter
everything I read. PRI a' 5 Tg everything I read.




STUDENT QUESTIONNAIRE

(PART II)
!
57. I can't make it. — N , . I can make it.
1 2 3 4 5 6
58, If I could take the If I could take the
courses I want to —— ; — courses I want to take,
take, I could do 1 23 4 5 6 |I still couldn't do well
very well in school. in school.
59. I can't take ; — f——t—o~|1 do take courses I
courses 1 want. 1 2 3 4 5 6 |want.
60. I don't like to : T — I do like to talk tn

talk to any teachersjl 2 3 4 5 6 |teachers.

61. I don't like to et i+ +—|I do like to talk to
talk to any counse- {1 2 3 4 5 6 |counselors.
lors.

62. None of my friends Most of my friends get

get good grades. 1 2 3 t4 5 6 lgood grades.

63. I don't understand P __|I do understand what &
what a counselor is |1 2 3 4 ' 5 g |counselor is supposed
supposed to do for to do for me.
me.

64, They don't teach They do teach what I

what I want to 1 2 3 '4 5 ¢ l{want to learn.
learn.

65. Going to school y — ' y . Going to schocl is
is not cool. 1 2 3 4 5 ©&jcool.

66. Whﬁn f do well in ! when I do well in
school, my ——t . . .
friends do not 1 2 3 4 5 6 s?hool, my frlezdstﬁhlnk
think I'm a sell- i mké sell-out to the
out to the honkies onxies.

67. MOst of my e —— —1Most of my courses do
courses do not turn |1 2 3 4 5 6jturn me on.
me on.

68, I want my parents L S— 4 : I don't want my parents
to meet my teachers |t 2 3 4 5 6}to meet my teachers.

o 59, Most of my teachers ) , Most of my teachers

are welcome at my 1 '2' 3 ‘a4 5 ¢{are not welcome at my
house. house.




70.

71.

72.

73.

74,

75.

76,

7.

78.

79.

80.

81.

82,

My parents would

enjoy talking to
some of my teach-
ers.

I think my par-

ents would dig
some of my
teachers.

My parents would

be much better off
if they had better
education.

My best friends do
feel the same way
I do about school.

I'11 never have a

good job.

My best friends

will never have a
good job.

Successful brothers
and sisters do not

have a good educa-

tion.

Successful brothers

and sisters are
black honkies,

Successful brothers
and sisters are
cool.

Successful brothers

and sisters got lots
of help in school.

To be successful,
you need the right
contacts.

I have the right con-}
tacts to be success-~

ful.

Some of the things
that keep me down
school can't help
with.

2 5
i -
2 3 5
2 3. 5
——— 2 i
2 3 '5
T ¥ : -
2 3 5
T
4 2 3 5
T ~ +
z 3 5
3
2 wh ) :
2 3 5
f
! Il !
: —I N .
2 3 5
T S
2 3 5
2 3 5
T —t
2 3 5
2 3 5

My parents would not en-
joy talking to some of
my teachers.

I think my Parents would
not dig some of my teach-
ers. '

My parents would be no
better off if they had
a better education.

My best friends do not
feel the same way I do
about school.

Someday I'll have a good

1job.

My best friends will
have a good jobe.

Successful brothers and
sisters do have a good
education.

Successful brothers and
sisters are not black
honkies.

Successful brothers and
sisters are not cool.

Successful brothers and

Tgisters did not get lots

of help in school.

To be successful, you do
not need the right con-.
tacts. )

I do not have the right

contacts to be success-
ful.

Some of the things that

keep me down school can
help with.




83.

84.
85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

When I try hard,
I get nowhere.

I used to try, but

I gave up.

I'm not being held
down.,

I have less chance
of doing well than
others.

My teachers treat
me like I have good.
sense,

My teachers think
I'm smarter than I
am.

My teachers think I
unde rstand more than
I do.

My teachers do under-
stand me.

I do worse in school
than I did 3 years
ago.

I could get further
if I didn't have to
waste 4 years in
high school.

My teachers usually
expect more of me
than I do of myself.

My teachers usually
seem to be disappoint-
ed in ae.

My father usually
seem to be satisfied
with me.

My mother usually

seems to be disappoint-

ed in me. .

I can study at home.

12
12 34 6
12 34 6
e
12 34 6
12 34 6
—t ’ t
12 34 6
12 34 6
12 34 6
—— Y :
12 34 6
12 34 6
12 34 6
e -
12 34 6
12 34 6
12 34 6
e ;
12 34 6

When I try hard,
do okay.

I really

I'1l)l keep on trying and
I won't give up.

I'm being held down.

I have as good a chance
of doing well as others.

My teachers treat me like
I don't have good sense.

My teachers think I'm
dumber than I am.

My teachers think I
understand less than I
do.

My teachers don't under-
stand me.

I do better in school
than I did 3 years ago.

I will do very well be-
cause I'll spend 4 years
in high school.

My teachers usually ex-
pect less of me than I
do of myself.

My teachers usually seem

to be satisfied with me.

My father usually seemns
to be disappointed in
me,

My mother usually seems
to be satisfied with me.

I can't study at home.



98.

99.

100.

My counselor usually

i

seems to be disap- 152 34 5 6

pointed in me.

I get on worse in :

My counselor usually scems
to be satisfied with me.

I get on better in school

school than any of
my brothers and sis-
ters at home,

I'm the pocrest stu-i———-

than any of my brothers
and sisters at home.

dent in my family. (12 3 4 5 ¢
f

I'm the best student in
my family.

(Please mark your agreement or disagreemert with the following
questions)

I have some problems in school that
are the same as some white kids.

It's not what you are, but who you
are.

My parents and teachers stick to-
gether against me.

My parents and teachers agree more
often than they disagree.

My parents will side with the teach-
er before they know my side.

I had a good teacher once, but he/
she got fired.

Good teachers get fired or leave.

I know someone who lives like I
want to live that didn't even go to
high school.

I think I have a chance my father
didn't have.

I think I have a chance my mother
didn't have.

The schools have a lot to make up
to me.

These questions are talking to me.

i AGREE DISAGREE

e oo

R W S
\

3

= praca-




13.

14,

15,

16.

The
The

The

Because of a long history of black
injustice, black kids should get
first chance.

Someone I know knows someone on the
school board.

This is the first time anyone seems
to be interested :n what I think.

If they think they are going to get
me to drop out of school, they
better think again.

name of the district superintendent is:

name of the principal of my school is:

name of my counselor is:

AGREE

|

DISAGREE

e mppens

-

—~

¢

SMILE!

DLK/10-70



APPENDIX B

30 - I _could get better grades if I wanted to

Freshmen secem a little unsure about getting better grades,
while the sophmores became more determined after their
freshman year. Juniors became discouraged again as in
their freshman year. 1In their senior year they feel more
so than ever that they can get better grades if they want-

* ed to.
33 - I really enjoy one or more of my classes
In the freshman year students intended to "goof off", so

therefore they try to make up for it and seem to have more
determination in their sophmore year. When they become
juniors, they seem to think they're riding pretty smooth.
They don't seem to put forth as much effort. When they be-
come seniors, it seems school has become a consistant dull
sCene, because they've taken almost every course that could
pPOossibly interest them and the only thing one seems to con-
sentrate on is getting out of school.

39 - If I could really talk to someone, I could do much better
in school

Freshmen weren't so sure that talking to someone would help
them do better in school. Sophmores really seemed to have
the need to talk to someone in order to 4o better. Seniors
didn't feel the need to talk. By the junior year they rea-
lize no matter how much talking you do, things basically re-
main the same.

50 - I do like writing

The freshmen seem to feel that writing is important. From
the freshmen to the sophmores, the sophmores began to feel
that writing wasn't really useful. The juniors felt that
writing wasn't useful at all. The seniors realize that
writing is a useful part of education.




87 - My tcachers treat me like I don't have good sense

46

51

53

55

Freshmen were in agreement with the statement, "My teach-
ers treat me like I don't have good sense." The reason
being, freshmen are ignorant to the ways of teachers, good
or bad. Another reason, freshmen assume that the first
year of high school is not important. For several reasons,
the sophmores and juniors were a little unsure as to sin-
cerity of the teachers at Tam. The seniors feel that the
teachers do treat them with good sense because they try
harder and the teachers begin to feel stronger toward them
(the seniors).

Being able to do arithmetic is useful

Freshmen and seniors thought being able to do arithmetic
is useful. Sophmores and junicrs didn't feel it was quite
that important.

I don't like doing arithmetic

None of the classes actually feel that arithmetic is useful,
but the seniors deeply feel that arithmetic has no relevance
to them at all.

I do not feel helpless in school

Freshmen don't feel helpless in school. When they become
sophmores they begin feeling very helpless in school, prob-
ably because they are black and feel all alone, and they
know its time to stop jiving now; they really don't know
which direction they're going in. When they become juniors,
they've become more adjusted to this environment and have
more confidence, so they seem to do a little better. When
they are seniors something seems to pop, they seem to be-
come more confused than ever and also more helpless.

My friends think it is not important to do well in school

The freshman, sophmore and junior classes felt that theiy
friends think that it is important to do well in school and
the seniors feel that at the point of trying to get out of
school, their friends work with them and share each others
problems because they all want to get out of school.



28

38

92

44

22

10

89

45

48

My parents feel it is very important for me to do well in
school

All the black students believed their parents feel it is
important that they do well in school.

I do want to succeed in school

Black students do want to succeed in school.

I will do very well because I will spend four v2ars in high
school

From the freshman to the junior year is a consistant drop
and there's a fair raise in the senior year.

Being able to read is very useful

The longer black students stay in school, the more they
think reading is important.

L.earning is important to me

Learning is important to black students increases in all
years, the acception with the sophmore year.

I can do well in school if somecne tries to help me

From the freshmen to the juniors, there was a drop; when
they became seniors it went up.

My teachers think I understand mwore than I do

It seemed that the freshmen felt that their teachers did

not think they understood more than they did. The sophmores
went up and the juniors went even higher. but then the sen-
iors went down because their teachers knew they knew more.

Being able to write is important

Freshmen, juniors and seniors seemed to be in agreement,
but the sophmores weren't guite sure.

Being able to write is important

The scale showed that 45 and 48 were answered exactly the
same. ‘



58 - If T could take the courses I wanted to take, I could do

57

41

35

49

very well in school

In your freshman year you're all excited because there seems
to be so much to choose from so far as classes are concerned.
When you become a sophmore, you will realize that they don't
have all the things you would like to choose from and in
your junior and senior year the fact that there’'s not much
to choose from becomes very evident. It seems if you can't
take what you're interested in, you can't do well.

I can make it

The freshman class feels they can't make it because the
change from grammar school to high school seems to be too
much for them. They seem to try, but the classes are bor-—
ing and hard to keep your mind on. The sophmore and junior
classes feel that they can succeed if they try to put an
effort to it. The seniors feel greater about themselves
making it because they try harder their last ycar and rea-
lize that they have a future ahead of them much worse than
what it is in school.

I can talk about school with my parents

The freshmen didn't feel confident enough to talk to their
parents alout school. From the sophmore to the senior year
they did feel confident enough to talk to their parents.

I do enjoy going to school

The freshmen and sophmores seem to enjoy school because its a
new and different environment. In the junior year black stu-
dents are becoming more serious about school because of the
credits necded to graduate in their senior year.

I do like reading

The freshmen felt that reading was important but they really
don’'t enjoy reading. From the freshmen to the sophmores it
was a greater come back in enjoying reading. I think that
is when they read a lot of black author books. The juniors
made a down fall almost to the freshmen point of view and
then the seniors really went up. I think thats the year
when people realize a lot of knowledge comes out of reading.



42 - I do not feel lonely when I'm at home

11

70

Q7

95

The freshmen seem to feel sort of lonely when at home.
Sophmores do not seem to feel lonely at all. Juniors
seem to really be lonely at home, the graph for them
really went down. From the juniors to the seniors it
was a great uprise.

Many peoplec in school are helping me

Freshmen felt pretty lonely at home and at school. They
didn't feel that anyone at the school was really that con-
cerned about them; after all, they are the children of

the school. Sophmores and juniors become more confident
and their faith in the staff and administrators grew.

The seniors realize that they had been jived over and that
the people in school didn't really care at all and the
help offered was quite limited.

My parents would enjov talking to some of my teachers

Freshmen felt that their parents would enjoy talking to
some of their teachers. Parents of freshmen would prob-
ably be really concerned, being that their child was in
thier first year of high school. Sopbhmores and juniors
didn't feel that their parents would enjoy talking with
some Of their teachers; probably some of their teachers.
Seniors felt quite the same as juniors. As far as the
seniors are concerned, teacher-parent talks would be of
little benefit to them now.

I can't study at home

From the freshmen to the juniors, the students felt that
they can study at home. The seniors felt that they can't
study at home.

My father usually seems to be satisfied with me

Freshmen felt their fathers were satisfied with them. As
they went along in school, their fathers seemed to become
more disatisfied. (Don't hold this evaluation to hold
much truth, since many of the black students'fathers are
not around or at home).



88

60

83

84

19

My teachers think I'm smarter than I am

Freshmen felit that teachers thought they were smarter than
they were, sophmores didn't feel their teachers felt that
way. Juniors and seniors felt more so than the freshmen

class that their teachers thought them smarter than they
were.,

I don't like to talk to any teachers

The longer black students are in school, the more they
don't care to talk to teachers.

I do_want to stay in school

Freshmen, sophmores and seniors basically wanted to reamin
in school, but juniors wanted to stay in school more so
than any.

When I try hard I really do okay

Freshmen agreed very strongly to this statement, juniors
seemed to disagree just as strongly. Sophmores and seniors
felt that when they did try harder they did okay.

I'll keep on trving and I won't give up

Freshmen hopes were high, they were pretty much determined
to keep going on and trying. In the sorhmore year their
hopes and determination dropped considerably. In their
junior year they regained some of their hope but not all.
The determination to succeed increcased a littlt also.
Seniors hopes and determination dropped a itttle again.

There is a purpose in going to school

When students are freshmen they are not really concentrat-
ing on school that much, usually with them its the "what-
ever" attitude. Wien they become sophmores they have at-~
tained set patterns, you know like, "wake up, go to school,
come home" and that's it, who cares! I would assume its
the same thing in the junior year, although it would seem
school would have more of a purpose by then. In the sen-
ior year the graph goes up because students realize that
school is very meaningful to them becaus< it will have an
awful lot to do with their future.



47 - Being able to read is important

25

40

52

As we all know, freshmen don't usually take school as
serious as they should. Unfortunately, they don't take
being able to read very serious in their sophmore and
senior year either.

Going to school is right on

I don't know why the graph doesn't go any higher than it
does in this case, I believe the reason it's hidher in
the freshman, sophmore and junior year is because black
students have accepted the fact that one thing they def-
initly need is an education, and *te same hoclds true for
the seniors. I believe the reason it 7oes down' in the
senior year is because school has become rather boring so
far as social acitvities are concerned, therefore the
grapb falls in the senior year though they still acknow-
ledge the fact that school is very important.

I do need someone to talk to in school

When they are freshmen everything is pretty smooth with
them because there basn't really been enough time for
many problems to arise (generally speaking), therefore
there is really no need to talk to anyone. 1In the soph-
more year the graph goes up because problems have began
to arise, therefore the student feels the need to talk
to someone. In the junior year the graph rises again
because you need someone to talk to, because there are
many decisions to be made and you need someones help.

It is impossible to ao well in school

The freshmen feel that it is not so important to do well
in school. I suppose more or less because they are new
to the school and don't really know. The sophmores do
seem to feel as if it is impossible to do well because
the sophmore and senior years seem to be the hardest. To
the juniors it seems as if it is possible to do well be-
cause they hope to graduate in a year and they really

let their hopes get up pretty high.



54 - My parents are not interested in my school work

The freshmen seem to feel that their parents are not in-
terested in their school work. Sophmores feel even more
-their parents don't seem to be interested ejther. The
junior and senior classes feel their parents are interes-
ted because they become more involved in what their child
is going to do or be when they are out of school.

66 - When I do well in school, my friends think I'm a sell-
out to the honkies:

The freshwmen are saying that their friends are calling
them a sell-out when they try to do well. The sophmores
feel even more down because they become a sell-cut if

they do better. But the juniors and seniors do not seem

to feel that way, they are not a sell-out because they do
better, even if their friends did call them a sell-out.

I think they would except that because they want to get

out of school, but usually you will £find that their friends
are more willing to help them than to down them.




APPENDIX C - — - —

PROJECT BREAKTHROUGH EVALUATION

STAFF INTERVIEW

Your candid, unsigned, opinions about Project Breakthrough wcu.
be very helpful to the project staff for improving the project:

effectiveness. Please answer as well as you can the following

-
2

questions. Try to be as brief, succinct, and honest as poss. . .:

consistent with clarity of intent. Thank you very much for x- -

time and thoughtful contribution.

1. What, in your view, is Project Breakthrough all about - its

purpose, goals, etc.? :

2. During the past three years have you noticed any overt be-
havioral changes among black students?

Overt behavioral changes in the classroom:

Oovert changes cutside the classroom:

3. During the past three years have you noticed any attitude,
or feeling changes among black students?

Attitude changes in the classroom:

Attituda changes outside the classroom:

4. During the past three years have you noticed any changes i
academic performance of black students?

If so, in what way?



If not, what is your opinion why?

To what extent would you attribute positive changes in black
students to Project Breakthrough?

(Circle one of the following) :

To no extent To some extent ‘To a great extent

To a Very great- extent

6. To what extent would you attributc negative or no changes in
Black students to Project Breakthrough?
(Circle one of the following)
To nb extent To some extent To a great extent
To a very great extent
7.

In what way has Project Breakthrough been helpful or a hind-
erance to black students?
Helpful:

Hinderance:

8. Would you like to see Breakthrough‘continue or not?y
(Circle one of the following):
Continue Not continue
9.

Why do you feel thnis way?

10.

If you have any further comments you would like to make about
Breakthrough, please use the space below.

Thanks again!




APPENDIX D

Dig:

Project Breakthrough has been in existence 3 years now. Like
anyone, we are anxious to see whether or not we're "doing our
thing". only you can tell us. So how about checking cff any or
all of the items listed below., Make comments and return the form
to us.

Project Breakthrough should:
1. Externd its tutoring program
- Yes No No comments
2. Do away with its tutoring program

Yes No . No comments

3. Visit the school more often

Yes No No comments

4, Visit the classrooms more often
Yes No No comments

5. Have more group meetings with the 'students

Yes No No comments

6. Have less group meetings with the students
Yes No No comments

7. Have more individual meetings with the students

Yes No No comments

8. Have less individual meetings with the students

Yes No No comments

9, Keep the students better informed of what Project Break-
through is doing

Yes No No comments

10, Take groups of students to more affairs

Yes No No comments

1l. Make availeble extensive college material

Yes No No comments

- — — .y

s 000 e

12. Make avallable extensive vocational material

Yes No No comments

13. Help bring in more Black Speakers

Yes No No comments

Go out of existence

[
oS
P

Yes No No comments
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PROJECT BREAKTHROUGH - AN EVALUATION

Individual families in an impoverished community are not
particularly equipped to steer their children through an educa-
tional experience. The reasons go beyond the usual descriptions

of the disadvantaged that center on items such as the lack of

books in the home, the need for guiet places to study, imperfect
or indifferent modes of verbal expression, or the lack of that

difficult to define item called motivation.

Chronic poverty simply undercuts the ability of a popula-
tion to have faith in the long term promise that education can

and will improve their lot.

Any evaluation of Project Breakthrough must take into con-
sideration the social and financial status of the target popu-
lation. In 1968, when the project was started, there were 287
families in Marin City, 250 of whom were black. Almost half,
or 141 of these families, were headed by a single parent. Over
75% of families had annual incomes between one and four thousand
dollars. 102 Marin City households were receiving public assis-
tance and 72 families had an average of one family member who

was either retarded of disabled.



This focus of poverty created a group of students who were
decidedly different in color and class origin from most other
Marin County students. There iS. reason to believe that an in-
crease of average income in Marin City by $2,000 annually might
do more\to assure academic success to Marin City youth than any

other approach, including Project Breakthrough.

The Project, during its two plus years of existence, has
méde significant steps forward. It must be stressed, however,
that an evaluation of the Project is incomplete and misleading
unless proper weight is given to understanding the community
that is Marin City, its special problems, and the potential
which it has for solving these problems. Marin City has too
little economic and political power to create or control insti-
tutions which can be responsive to their social needs, includ-
ing those described as educational. Project Breakthrough, there-
fore, works under the bandicap of being located in a permanently

depressed sector of Marin County.

This evaluation of Project Breakthrough was designed to an-

swer several guestions:

l. How successful has the Project been?

2, Are therc alternate methods of accomplishing the
same ends?

3. Can the Tamalpais Union High School District reasonably
take over the functions of Project Breakthrough?



4. How can the Project be made more effective?

The interview was the primary evaluative tool. Open ended,
unstructured interviews were had with Project staff, students,
school personnel, parents and community members. There was no
standard set of guestions, but denerally the evaluator attempted

to discover:

1. The individual's attitude toward Project Breakthrough's
operation.

2. An assessment of Breékthrough's effectiveness.

3. Recommendations for the continuation, modification or
elimination of the Project.

In sum, the attempt was to collect a representative cross
section of opinion about the Project, its effectiveness and its

impact on the community, the high schools, and the target popula-

tion.

Particular attention was paid the'Project staff, specifi-
cally in determining how they defined their participation in the
Project and how they saw the Project's success. Visitations in-
cluded individual and group iﬁterviews, as well as passive obser-

vation of Project activities.

Most of the school personnel interviewed were from Tamalpais
High School where the majority of Project Breakthrough students

are enrolled (160 at Tamalpais, 40 at Redwood and 12 at Drake).




There were several random interviews with white students
at Tamalpais and Redwood High Schools in an attempt to deter-
mine the extent to which white students were aware of Project
Breakthrough, and to discover some of their attitudes about re-

lations between themselves and black students.

Interviews were also held with staff members of STEP (Sau-
salito Training and Educational Project), which for a brief

time shared Project Breakthrough quarters.

Very early in the evaluative process guestion two, regard-
ing the possibility of developing alternative methods, was dis-
carded. It seems unlikely that a program such as Project Break-
through would have any impact unlesg it were located in Marin
City and able to seek the active cooperation of parents and res-
idents of that community. A project by any other name with the
objectives of Project Breakthrough would represent only a change
in name, as analogous methods of approach to Project Breakthrough's

would invariably be developed.

Project Breakthrough is located in Marin City at 740 Drake
Avenue. There are two professional staff members: Lanny Berry,
the director, who is a Special Assistant to the Superintendent
of the Tamalpais Union High School District; and James Brown,

the Assistant Director. Messrs. Berry and Brown have backgrounds




which include social work training and experience. In addition,
there are four community workers, five student aides and a sec-
retary. All of the staff, with the exception of the two direc-

tors were recruited from Marin City.

One of the four community workers, a long time resident of
Marin City, has since moved away from the community. This move
represents one of the problems faced by Project Breakthrough in
developing its program. Housing authority regulations limit the
amount of income that a family might enjoy and still be eligible
for public housing. The increase in salary represented by em-
ployment with Project Breakthrough mandated a move away from
Marin City. Thus, Project Breakthrough must constantly operate
within a context where regulation guarantees that any individual
or family tbat manages to find some form of economic upgrading

will be required to leave the community.

"The primary objective of Project Breakthrough", according
to an early press release, "is the improvement of scholastic
achievement by black students in thg Marin City area...This will
be attempted," they explained, "through the use of unigue inno-
vactive, educational and extra-curricular activities which are gen-

erally ignored by the existing educational agencies."

Among the goals established was that the black student,

"must become convinced of his ability to control his own destiny,"”



and that the black community, "must provide environmental sup-
port for the student... by developing..an attitude which under-

stands, values and participates in scholastic achievement."

The activities engaged in by the Project included: field
trips to célleges, industrial plants and other places of in-
terest; theater parties, inviting prestigious or uniquely in-
formed black individuals to assemblies in Marin City; the pub-
lishing of a Project newsletter and a magazine about Marin City;
the active sponsorship of a chapter of the Black Students Union;
the organizing of a parents group, intervention in racially
tense situations in'the schools, articulation of project goals

to school personnel, individual counselling and tutoring.

Project Breakthrough was partially successful in directing
the black student toward the recognition of his, "ability to
control his own destihy." They have completely failed in con-
vinving the Marin City community to develop,"..an attitude
which understands, values and participates in scholastic achieve-

ment."

Marin City, as one of the community workers described it,
"is like a big family. Nobody is a stranger. We are working

with friends and relatives that we have known all our lives."




This resulted in the staff being unable or reluctant to breach
the intimacy of their informal relationships in order to es-
tablish the more formal basis on which a project such as Break-

through depends for success.

Staff members were reluctant to guestion families about
such items as income, family organization or educaticnal attain-
ments for reasons of propriety associated with their friend-
ships. This reluctance in turn inhibited their ability to de-
velop a professional attitude toward their work and the gather-
ing of accurate data which might guidg them in performing par-

ticular tasks.

A more serious observation is that staff members effective-
ly shared the negative values of the target population regarding
the efficacy of the educational process. They were no more eager
to invlove themselves in a regularized process of reporting,
evaluating, and codifying their jobs, than many of the Marin City
students were to attend class regularly, do homework, or other-

wise extend themselves toward the goal of receiving an education.

The most serious failure of the Project Breakt’ rough staff
is in the arceca of soliciting appropriate community support in the
solving of educational problems. Both the BSU and the parents

organiziation are essentially inoperative. There is comparatively



little awareness on the part of the Marin City community of the
methods and techniques available to them for successfully pre-
senting the district with an awareness of the community's edu-

cational needs.

Tamalbais High School, for instance, has developed an "on
locatioﬁ“ program designed to fit the educational needs of
otherwise apt students who have difficulty in conforming to the
regimen of the school. The creation of this program represents,
in part, the awareness of school officials to the special educa-
tional.needs.of a particular group of white, middle'class stu-~
dents who have gquestioned the relevancy of education received

in an institutionalized framework.

There are reasons to believe that Marin City youth can ben-
efit from an "on location" approach to several of their educa-
tional problems. Home Economics, for instance, exposes Marin
City youth to eguipment, homemaking technidgues and an economié
frame of reference that is of value only to white middle class
students, or those blacks who aspire to a career in the domestic
arts. A Home Economics class located in Marin City that starts
out by accepting the economic position of the residents,.- and con-
centrates heavily on teaching proper use of the equipment avail-

able to these students, while stressing wise consumer attitudes



appropriate to people of limited means, is a pressing need
recognized kv Marin City parents. But, they neither articulate
this need, not even begin'ﬁo perccive it in programmatic terms.
Most important, they do not have any idea that such a program
has some realistic value to the district in its search for mean-

ingful programs.

Project Breakthrough, as currentiy organized, will probably
not be able to evince such definitions of educational need from
the Marin City community. The basic structure exists, but what
is needed is another professional, preferably recruited from
somewhere other than Marin City, who would specifically direct
attention to the dedelopment of an orientation and organization
geared to defining the community's educational needs and secur-

ing them through existing district machinery.

It should be noted that the staff has not been totally in-
effective in mobilizing the community to take an interest in ed-
ucational affairs. Individual parents are interested in the
workings of Project Breakthrough and make attempts to use their
services. But in the main, these pérents resort to the Project
in response to something they perceive as an emergency. During
the first year of Project Breakthrough's operation there was

little direct utilization of the Project's resources by Marin
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City parents. The increasing willingness to seek out the Pro-
ject, while it also presents a challenge for the Project to cap-

italize on their growing acceptance by Marin City residents.

The Project, because it has recruited the bulk of its staff
from among Marin City residents, has a unique opportunity to de-
velop approaches to the solving of Marin City educational prob-
lems by concentrating on the individual development of staff
members. It has been noted that thc student aides are typical .
of the students Project Breaktbhrough serves. But, these staff
members have been subjected to an educational process of particu-
lar relevancy because of their jobs. 'Thcy have learned how to
conduct a survey and evaluate it, the specifics of school orga-
nization, the rudiments of group dynamics and the need for long

term planning as an implication of their part time employment.

These lessons will be more meaningful if the staff is given
the opportunity to utilize their skills as they learn them. The
assistant director of the Project is a gentleman of unusual per-
éeption and ability. But, he had inadvertently blocked the de-
velopment of his staff by directing much of his atten?ion.to the

day to day problems facod by students in the school.

Tdeally, Mr. Brown should take a less active roll in the

activities at the target schools and spend more time developing
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programs in Marin City, along with dircctly supervising the

staff. As it stands, the success of the Project is often direct-
ly attributable to Mr. Brown's ability to handle particular prob-
lems at Tamalpais, or the other two target high schools. His
talents would be better utilized at Project headquarters in super-
vising the staff, developing alternate curriculum approaches aﬁd
helping to extend Project Bréakthrougb sery'ices to the 7th and

8th graders of Marin City.

Anoth=r staff function which should be developed inwvolves
an assessment of educational opportunities availa®le to Marin
City residents. Project Breakthrough should amass inf¢r ation
on a variety of training dpportunities in areas broadecr than
that usuall: encompassed by the average educationally oriented
institution. It is a fact that much of the training available
to individuals (up to 70%) is offered by non-accredited institu-
tiéns. Mo=st business colleges, apprentice training programs
and occupational learning efforts, i.e. bartending school, are
not related to or considered by the public school system as ed-
ucational institutions. It is meaningless, and destructive of

motivation, to divide youth into groups that treat of their

readiness for formal education beyond the high school diploma.

The essential task of Project Breakthrough is to demonstrate

that there is validity to the learning process. It then becomes
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imperative for them to develop information about the myriad
ways in which a student can learn something of interest or eco-
nomic utility. No operation which seeks to develop zducational
relevance among blacks can afford to limit its sensitivity to
training opportunities to those that are traditionally hailed .
as "educational." Project Breakthrough must, at the same time
that it is relating to a pubiic high school situation, develop
counselling techniques and information that will make the entire

universe of vocation available to the youth which it serves.

This leads to the district, and the sensitivity of its
personnel to the problems of blacks. The most popularly voiced
opinion about the problems of color or ethnicity among school
personnel (including black teachers) begins with a color blind
approach. Students then are rated according to an assumed oOb-
jective assessment of their behavior, without reference to their

racial or ethnic background.

Tamalpais School District personnel are ﬁot sO insensitive
as to avoid recognition of the fact that there are color orisnt-
ed problems, or racial conflict. But, there is a tendency to
blame this phenomenon on factors outside of the school. Accept-
ed school practice denies that there are racist teachers, re-

jects the‘idea that there is a collective cultural bias that
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determines group performance in school, and is opagque to the
notion that the school is somewhat less than receptive to the

educational neceds of black people.

EsSentially,'the menbers of the faculty tend to be fairly
rigid in tﬁeir expectations of students, and intolerant of the
non~standard behavior of many black youth. Their standards for
performance, and their assumptions about the mental processes
of their students, are often ill designed to meet the needs of

black youth.

There was no particular correlation between contact with
Project Breakthrough and an understanding of what the Project
was attempting to do. In the main, school personnel looked
upon Project Breakthrough as a pacification program designed to

keep the 1lid on racial strife.

There was unanimous agreement among the teachers, adminis--
trators and counsclors interviewed that Breakthrough was of
value to the district. At the same time, few of the school per-
sonnel involved could describe the Project's operation with
specificity. All could articulate the notion that Project Break-
through served as a bridge between black students and the facul?
ty. Most recognize the Project staff had a deep and specific

interest in the performance of black students. Some of the
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school personnel had responded to a questionnaire designed to
measure the impact of the Project on their sensitivities, but
few of them had any idea of the scope of the Project or the ex-

tent of its success or failure.

There were some potential points of conflict bhetween the "
Project and school personnel worth mentioning. Some, notably
couvnselors, openly resented the styles and approaches of some
of the Projcct staff when responding to specific problems.

One person in particular, when praising the Project staff for
regolving a potentially explosive problem between a student and
a teacher, expressed negative feelings about the lack of profes-—

sionalism exhibited by the Project Breakthrough staffer.

There is a tendency on the part of the school personnel
to consider hierarchial relationships between teacher and stu-
dent as a absoutely sacrosant, and to therefore define the more
informal relationship between the Project staff and the students
with which they are concerned as evidence of a lack of profes-

sional capability.

White schocl employees tended to admire two kinds of black
personnel. First was the black teacher, who except for color.
was indistinguishable from themselves. The ideal for blacix pro-

fessionals, in this view, was that the black who was capable of
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gently merging with the sensitivities and perceptions of the
white staff was both a credit to his race and an asset to the

school district.

The second most acceptable type was the black person who
demonstrated through activity (late hours, frenetic attention
to the needs of black students, obviops dedication above and
beyond the formal requirements of his position) a dedication
to his charges. Uniformly, there was little appreciation of the
black teacher or Project staffer who could resolve conflict by
the uncomfortable technique of confromtation or aggressive con-
duct. However approving of Project Breakthrough, there was a
tendency of school ﬁersonnel to equate professiocnalism with the
apbility of Project staff tc maintain even, unemotional, super-
ficially rational discourse with teachers, counselors, or admin-

istrators.

This ambivalent response to the activities of Project staff
suggests that it is of prime importance that Pro,ect Breakthrough,
if funded by the district, be administratively responsible only
to the district superintendent. It'seems obvious that Project
Breakthrough, in order to maintain its legitimacy with black
students, and also to fulfill its identification with the educa-

tional aspiration of those students, must occassionally depart
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from what is perceived to be professional conduct by white em-
ployees. If the Project is placed in a position where it must
be.immediately responsive to the injured feelings of individual
district enployees, it must as a result be reduced in its abil-
ity to inspire black youth to conform to that regimen which will

result in achieving academic acceptance.

The current zoning policies seem to militate against the
possibility of seeking to more evenly disburse black students
among the three high schools in the district. Nevertheless, it
should be pointed out that some of the personnel at Tamalpais
are resistant to the idea of their high school becoming known as
the high school whiéh blacks attend. One rationale cexpressed
was that all schools in the district should receive equal bene-
fit of Project Breakthrough's amcliorative program. It followed
that district funds should be equallv applied to district schools
byldistributing the students who would potentially be recipients

of Project Breakthrough money.

The educational problems which confront black youth in the
district are, to a large extent, a function of their position as
residents of Marin City. It follows, that successful ameliora-
tion of those problems will be achieved on a group basis. At

the present time, black students constitute a little less than
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~ ten percent of the student population at Tamalpais High School.

This is not a particularly large number of students, nor does

it represent something that can be called segreyated education.

The need of séme white school administrators for increcased
racial integration may betray a desire to be rid of the special
problems presented by black students. The interviews at Tamal-
pais High revealed that over the past few years, specific prob-
lems that were once identifiable as common to black students are
now common to the school population as a whole. If it is possi-
ble to develop an approach to student problems that recognizes
that black students, in their social position, are often pre-
cursors to problems that will affect the student body as a whole,
it is likely that school personnecl who are hostile, or at least
indifferent, to dealing with the problems of black students

might become more amenable to solving black problems.

At the time of the interviews, Tamalpais High personnel were
exceedingly concerned over the increasing tendency toward vanda-
lism on the part of white students, a tendency that was accompan-
ied by excessive hostile activity. One year before, problems of
hostility were considered to be primarily concerned with the ac-

tions of black youth.

More to the point, is the observation that black youth is
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being motivated to seek educational achievcment through appeals
to the improvement of the lot of black people as a whole. While
thexe are, and will continue to be, black individuals who succe-
ed because of some inner directed value, the general problems of
educational achievement seem tied to the belief that the race as
a whole needs to be upgraded. Although a “people to people" ar;
gument has a certain amount of validity, the fact is that ap-
peals to the common condition of black people seem to be more
effective in motivating individual performance than approaches

based in the universality of humanity.

This is the lesson of Project Breakthrough, one which has
potential applicability beyond a small black community located
in southern Marin County. The Project has had some difficulty
in establishing its validity with the black residents of Marin
City. At the same time, Project Breakthréugh has managed to
establish itself with school personnel as a worthwhile effort
which has eased tensions within the schools while visibly alter-

ing the behavior pattern of black students.

There is less absenteeism, a redﬁction in black-white ten-
sions, a general increase in the ability to articulate disagre-
ement rather than act it out, all within what seems to be an in-
creased appreciation of the ends and purposes of the educationai'v

process,
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At the very least, wbite school personnel, who were once
incapable of feeling comfortable in the presence of Marin City
youth, are now beginning to understund some of the problems of
these black yourg people. More hopefully, students served by
Breakthrcough are beginning to understand exactly how the educa-
tional system works, and what kind of effort they have to put

out in order to make jt work for them.

The Project has proved, and will continue to prove itself
to be educationally and socially sound. Its greatest value is
in providing a framework in which individual students, and the
general population of Marin City, can come to recognize and uti-
lize their power to shape their own educational destiny. The
Project has not had the kind of success that can be plotted or
statistically verified. It has, however, created an ambience,

a feeling of confidence, an awarcness of competancy that un-

doubtedly precedes those more formally stated indices of progress.

Project Breakthrough can better achieve its potential if
a number of steps are taken to strengthen its program, as well
as its relationship to the school district and the Marin City
community. The following recommendations do not represent a
criticism of Project Breakthrough as much as they reflec£ the

conviction that the Project needs to expand and change in ways
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that will demonstrate the fact that it has performed its tasks

well:

A minimun of one additional professional person should
be added to the staff. The main concern of this per-
son should be in organizing a community approach to
solving the problems of Marin City education. The Pro-
ject should begin to straess and work toward increascd
parent and community participation on the volunteer
level.

Project Breakthrough services should be extended to the
7th and 8th grade students.

The job of the Assistent Director should be redefined
so that he spends more time in developing program and
directly supervising the staff and less time working

directly with the school.

The Project library should be greatly expanded, partic-
ularly in the area of educational alternatives. TInfor-
mation should be gathered apout training possibilities
that exist in institutions other than colleges.

There should be specific attempts to have one or more
courses organized by Breakthrough and taught in Marin
City.

.‘,\_ .
In-Service training of the staff should be formalized
and regularized.

The Project should more effectively disseminate infor-
mation about itself, its concerns, and the alternatives
and programs it offers.

Assuming that Project Brecakthrough will be funded by
the Tamalpais Union High School District, the Project
should maintain its independent character and be so
situated in the district organizational chart as to
make its director responsible to the superintendant.



