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Preface

This is a report on the innovative practices in British
prinary education, on how those practices have come into
being and how they are sustained and developed further,

Readers should understand, at *the outset, that the
inforrnation contained in this report was gathered fron

first hand ouservation and from interviews with English
educators in Oxfordshire during the suwuner of’1971. The
experience of investigating schools and holding a wide range
of interviews wag intenses. The information on schools and
innovations is as accurate as possible, given the constraint
of times In no way do I wish to suggest that what is true

of Oxfordshire schools is true of all English county schools
or to the schools of the West Riding of Yorkshire, Leicestershire,
or Bristol ~~schools referred to by many Oxford educators as
being innovative,

My investigation into the innovative character of British
schools, as renrcsented by Oxfordshire schools, owes much
to Dr. Vincent Rogers, Univorsity of Connecticut, and to
Mrs John Coe, Senior Adviser, Oxfordshire 3chools. My
thanks go to my wife, lary Lou Woodruff, whose sensitive
observations and recording of the lives of school children
are without equal,

PLillip H, Woodruff
Westport, Connccticut
August 1971
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Few things are harder to put up with than the
annoyance of a good exarple,. ,
~— Mark Twain, Pudd!nhead Wilscn

.

Oxfordshire lios to the north and west of London, a lovely

county of rolling hills, heavy with summor's green, a patche

- work of fields marked off with hedgerows and tree lines, an arca

where the rural way of life is close at hand, Small villages and
towns, each apparently quite removed from its neighbor, are linked
togothor by‘narrow, winding roads, Oxford, the city, like other
cities of the arca, shows the signs of recont growth. A ring road
circlos tho city and strings together neighboring coumunitios into
a suburban complex. Construction equipment ig at work on highways
and at building sites., One scnses in this county, once so deoply
rural, the quickening pace of chance. Villages and towns which at
first glance soemed unchanged reveal on closer cxanination new
roadway developnmenta, extam dos b-wll o0 oAk e
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and induatr} 1rom Birmingham ard Coventry, romark how there are people
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Vho conmite to London, debate the morits of greater numbers moving
into their county. Bencath the apparent caln and rustic c¢ircume
stances of Oxfordshire thoro exists a tension between a way of 1life
that was and oho that has not yot fully owerged. It is appropriate
that Oxfordshire, an ancient center of learning, should be one of
a nunbor of sites of significant educational change in England,
and that Oxfordshirels professional eduéators should be among
those who in Britain are in the forefrent of educational leadership,

John Coe, Senior Adviser of tho Oxfordshire County Schools,
is a slight, intense man, When he talks of cducation, he leans
forward, grasping his kneed, turning his face to address his
romarks directly to his interrogator. His eycs sparkle and a
flashing grin occasionally rolieves the serious and carefully
chosen words he usos., Again and again, Coe roturns to his main
theme, to what he torus "the quality of life" for the chiidren in
the schools. His energies, like those of his six fellow advisers
who form the advisory service he runs, have been devoted to the
evolution of schools, notably primary schools, wherein the quality
of 1life is vastly different today than it was in former times,.
So attractive to cducators in America has been the innovations of
the British primary schools, the changes in tho quality of 1life,
that thoy have drawn to Britain, to Oxfordshire, an ever~increasing
nunber of visitors, In the wonth of June 13571, Coe.and his

collenguos arranged for over gight hundred visitor-hours of

Inspastian Af $ha nakeala Af Avfinishisa,
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adninistrators and teachors.who Journey to England to sce these
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} ‘new schools are attracted by the educational potentialities of

the Br{fish infant schéol, or "open education," or the "integrated
. day," or "fanily grouping," or "child-contered schools,"—all terms
relating to various aspocts of educational innovations, some or all
of which may be found in over fifty per cent of the primary schools
of Oxfordshire, sevénty or nore of the 165 schools of the county;
The terns uscd'to identify tho innovative developnents in these
prinary schools adnit a wide variety of interpretations and
definitions. There is, nonotheless, a general agreenont anmong
advocates of this oducational philosophy and its school and class~
roon manifostations that it fosters and sustains more opportunities
for children to enjoy humanistic, individualized means of achieving
affective and cognitive growth than does tradiﬁional educational
philosopﬁy and its cducational forms, It is the presumed potentiail
of this cducation node which attracts so many American educators.
Most visitors to these Oxfordshire schools, as to other such
schools ip Leicoestorshire or Bristol or elsewheve in Britain, do
agroe that tho quality of lifo forb English children ras truly changed,
Not all would agree that the changs necessarily has, as a cone-
conmitant to an improvencnt of the way of life for children in the
schools, an improvement in the quality of loarning., It is precisely
at this point that a controversy is joined which must,'if ohly’
briefly, cencorn us at this point, .Champions of the new modes of
British education for childreﬁ, including nany visitine Anerinang,

. . - > 1] - . .
cLiigily tdities o1 cach childts indivaduality do not admit of

valuos aceruing to a prescribed cwrriculun, They rojoct foroulating
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i learning activities for children based on norms of achiovement or
certain expectancios of children of a certain age or measured ability.
P They do not beliove that inmpositions should be nade on the child
since his stage of developnent, his owm interosts, his schoolroon
associations with other children, his inclination to want to use
natural materials, and his curiosity about specific clenents in
his environnent will inform and structuwre his lcarning., For children
operating in schosl in this context, a teacher is a guide, a resource,
an encuurager, one who responds with sensitivity and intelligence to
the child!s expression of interost and curiosity, We find this view
expressed in this mamner:
Good teachers are willing to lot children
experience many aspects of a situation and
respond in many ways, Thoy are awave that
it is futile and harnful to try to specify
in advence just what is happening in each
encounter a, child has with things, people
or syrbols,

Thoso who express skepticisn of the new nodes of education in
British schools do so, not bocause they are unaware of the valués in
hunanistic, individualized échools, but because they naintain the
conviction that schools are organized to toach something which
childron should learn. In tho interosts of the children themselves
as well as in tho intorcsts of society, they contend, theve is
a body of skills, a set of attitudes, a contont substance which
can be, in gome appropriate manner, ofganized into a curriculun,

To the end of achicving the realization of the objectives of the
eltuivy, e, oo o ; ;,' EERRUN I AN

o Ly LU AbowGnud 8L sy o.oridds et ralntively objectivo mannels




Onc thoughtful critic swmarizes this position:

o v ss o sacadenic subjects, so called, have
oevolved as they have sinply because thoy
have proved to be the most econonical and
lacid way of handling tho undifferentiated
pass of phenomena we experience in the .
natural and social worlds around us or in
the internal 1life of our feelings and
suotions o+ 4 o The notion that a child
tust follow through all the stages of
human developuont undsr the stean of his
own capacity to discover what his prode~
cessors have already found out is ridic~
ulous. It is part of our hunar ability
to bo able to package, in assinilable
form, information {concopts and relevant
facts) which children can then digest at
a rate which the original discovers would
have found astonishing . , « the job of
tho school is to find_the best way of
presenting then, , '

L

Whethor one subscribes to one side of the argument or to
tho other is not tho central issue here: the issue does exist,
It frequently is cast in tornms of "progressivisn" as opposed to
"truditionalisn," and the innovations taking placc in British
primary schools, and now working up into sccondary schools, are
almost wholly "progressive" innovations. This inncvative thrust,
for convenience hercafter reforrod to as "open eduwcation," has
cone to boe supported by local educational authorities in such
places as Oxfordshire, sustained and encouraged by the national
Schools Council, fostored in sone univorsity and institute conters
of educational roscarch and of teacher training, spread abroad
through newly developing teachor centors in sone local clueational

anthoritio~, =~ -von ™ ;

-
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cone roally fron tyo najor sources: ohe
are the schools thenselvos, and the othep
is an.4 organization called the Schools

Council fop Curriculun ang Exaninations

which 1g very largely toachop controlled,3
Lot us now turn oup attention to sone of these 8chool~bageq
jnnovations, bany of which cane into oxtstence without any

real Supporting educations] roscarch or fully doveloped cdy~
cational theory,
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Herein lay the spring of the mechanical art and
mystery of oducating the reason without stooping
to the cultivation of the sentiments and affections,
Never vonder., By means of addition, subtraction,
miltiplication, and division, settle everything
somehow, ard never wonder, &oring to meo, says
MIChoakunchild, yonder baby just able to walk, and
I engage that it shall never wonder,

~— Charles Dickens, Hard Times

Many Oxfordehirs primary schools are a good examples
of open, integrated day education, but no one school is like

another in the manner in which 1t manifests openness and inte~

grationt 1t is precisely this that makes it so difficult to
characterize with precision a British infant school wedel, or a ‘
Junior rchool model, or a primary school model, One must alvays
be prepared to say, "Well, yos, that!s the way it is at Hill View
Primary School in Banbury, but it's not really that way at
Speedwell Infants in Littlemore.," Yet Hill Viev and Speedwell

sharo cormon elerents,.



Vertical Grouping

In an infant classroon there may be as many as forty children
betweon- the ages of 5 and 7+, the five year olds being "intake"
pupils or reception pupils brought in that term or one of thé
preceding two ierms of the yoar. The majority of pup{ls have
been in the room tiwo or uworec terus. Brothers and sisters may be
in the samo room, or a class may be rnade up of neighborhood
children in this age range., In any case, the children know one
another and have the opportunity to develop their own groups of
friendss The children move into a stable, ordered classioom in
which the older children, the experienced hands as it were, relieve
the téacher of the heavy burdens of inducting a whole class of
nevwconers into the strange and often frightening routines of school,
ijically these children will remain together with the same infant
téachor for two years before moving on te the junior stage of school,
The infant school ;ncompasées the agos of.five to seven plus, the
Junior school éaking over from seven to eleven plus., The two seg~‘
ments, infants and juniors, comprise the primary school which used
to be and no longer is followed by the Eleven Plus examinations,
Fanily grouping or vertical grouping has become a feature of
innovative Oxfordshire schools, as it has of schools elsewhere in

England,



In & school where Family Grouping is used,
& child remains in the scme class, with the
same teacher, for the vhole period of his
Infants! school life,

Entering with a few (perhaps five to eight
other newcomers), he’joins a class which will
already contain ten to twelve children of
rising six ycar olds, and a further ten to -
twelve rising seven year olds, all of: whenm -
have spent their Infants'! school life up to
that point in the same classroom taught by .. ..«
the same “caclher (unless there have been
staff changes).?

When it eomes time for the children to move on to the
Junior school, they nay move to a separate building sometimes
quite removed physically as well as philosophically from the
infant scheols When one building or one complex of buildings
houses both infants and Juniors under the leadership of a
single head teacher (principal}, the likkelihood of a close

articwlation of approach is more certain, MNonetheless, there is

a rupture in the educational progress of pupils, nitigated by ...

the fact that the juniors move into an upper division which is .-
agnin family grouped. As BEnglish educators note,

Where pr:gressive mothods are used in both
the infant and junier schools, children soon
recogqnize that tieir new sociely consists
largoly of older and nore mature children,
The purpose and pattorn of life is similar
to that of the infant school and this
bolstors the child's confidence and security,
The school is child~centored o o o2

Indeed, as it had been in the infant school when the child

fivet entored, so it is in the junior school,, There nve ~3¥d~-

.....
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children to induct neircomers 3ate ia ways of the school, the
Liyout of the building and its educational opportunities, and

into‘assoqiations vith the elassroon teachérs.

S sy, P ¢ e Ay TR AT A R i i e

v Commonly a teacher, either at the infant or the junior
g stage, has assigned to her forty mixed age children with fewor
' tsginners" in the Fail Term than in the Spring or in the Suumer
% Terms,
A fawilly zeovp of infant chiidiron will arrive
and join & class in which thrre are already
approximate’y twenty second yeur children vho
have spent « year in the sare room with the
sace teacher, Many of them will have already
besn in the same class as the new children
whilst they vere in infant school,?
Since it is a policy for Oxfordshire to maintain small schools
close to the neighborhoods frow which the children come, it is
likely that the school's enrollmont of infants or juniors may
not exceed a range running roughly from 240 to 320, and these
might be formed inZo two half-sized units with the teachers and
an aide forming trims to work with all tie pupils in the unit.
The children are divided into three classcs, with
family grouping , o o The staff of four (per 120
pupils) work as a team, providin: as great a
varioty of activities as possible.4
In remote rural areas, it is still possible to find ono teacher
schools and more than one observer of the Dritish scone has re-

marked that open education, so progressive in outward appearances,

has familiar one room school charactoristics,
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"Unstreaming

As unlikely as it mignt seem, "uastreening' nonetheless
rifers to a practice 2ich in implications for the new modes of
Bitish education. Indeed, it is unlikely that open education
could have taken root and flowrished as it has if streaming and
the selection‘praetices associated w;th iﬁ had not been set aside,
A3 the Plowden Ruport ctates:

811, Streaming involves selecting, In schools

‘which are streamed throughout, children are solected

at seven, -We know of no satisfactory method of

asslgning seven year. old children, still leas those

who are even younger, to classes graded by attain-

ment or ability,>
Streaming has somothing of a counterpart in the American practice
of ability grouping, but British streaming, with selection
examinations at seven and until fecently again at eleven plus,
may have been more of a determinant of thopupil'é educational
direction and future than American ability grouping. In any event,
both practices ropresented attempts to identify the pupils! abil~
ities and to group pupils of 1ike abilities together in what were
regarded as homogeniously grouped classes, It was thought ~~e and
continues to be so regafded by many teachers -~ that teaching an
ability grouped class was moro offective since methods, materials,
courses and programs could be more precisely tailored to the
vhat wero presumed to be the interosts, needs, and abillties of
the children,
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Farly su:vefs of teachor opinion in Britain revealed that
Junior teachars favired atreaming, However, as the Plowden Report
notes, ", o o profassional opinion is swinging more ropidly against
g reaning than is public opirdon ganerally."“ Now, in the early
ysars of the seventies, it would seem that streaming in Oxfordshire
schools has ceased to be a major feature of primary education,
S'.nce family grouping or vertiecal grouping brings togither in the
wlassroom children of mixed ages, it is presumed that there is a
wido rango of abilities and this, rathor than being seen as a
detrinent to educétion, is regarded as a benefit., In such an
instance, an infant class might have somo children who do not
read at all as well as some children who read as well as upper
junior pupils, Similarly, there may be children who barely
recognize numbors and children who are well advanced in numeracy.
The Plowden Reports conclusion indicate the favorable view taken
of unstreaning:
¢ o o Schools which treat children individually .,
accopt unstreaming throughout the whole school.
When such an organization is established with
conviction and put into effect with skill, it
produces a happy school and an atmosphere
conductive to learning.?
If the arguments against streaming are valid,
then the only alternative is te teach classes
of mixed ability., This in furn sets severe
limitatiogs to the effectiveness of class
teaching,

Indeed, if & school gives up streaming, classroom teachers find

themselves back in the old position; honce, it is not possible to
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stop with just unstreaming, The whnle structure of & teacher
Qith her class in g subjcct must come tumbling down. Raving gono
. ihis far, vortical grouping comes into play as a way of providing
classes with youn; pupils who, in self-selecting groups, can learn
from their classmates what it is that classmates can teach by woéd
or example or demonstration. The teacher is then loft free to do
those things only she can do or those things which sho docs best.
The most important result of family grouping, then, is that
it provides each class —to use that tefm loosoly=~~with a éadre
of teacher!s holpers, However, in the.procesa of implementing
this mannor of organizing groups, standard or tréditional subject
matter, as a contral concorn of the teachorts instructional‘efforﬁs,
wanes in importance and the organization of the classroom envirohe
ment to provide the richest possible range of experiences for
childron emerges, Now in this rich environmont, the tescher may
proceed to work with individual pupils or gelf-generating groups
who, at this interest center or that, take up this questimn or :-
that activity, or they may sot to work together on a theme or a
topic of interest, Family grouping thus gives a toacher a raﬁge
of pupils, a rich mixturc of porsonalities and potentialities,
To fully realizo the possibilitios of the pupils and of the setting,
both the teachor and the pupils must be freed, it is thought, from
certain traditional school constraints, There will be a need for

fopen' school corditions and tirore will bo a need for some kind of
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iintegration of oducativs endoavors.
Open Education

Opon, in its siuplaat sonse, may roan that space in and about
a school, heretofore not uséd for instructionsl or educational
purpases, is made available to pupils, Open in this very 1limited
sonse is contrasted to "closed," that condition which conjures up
images >f children sitting at assigned desks in & single room,
moving about the room only with permissig:: Behind these simple
views are a sot of ideas and attitudes which ultimately £ill out
the meaning oonpon education for those who are its champions.
R.S. Barth catchos some of this:

Opon cducation is a way of thinking about children
about learning and about knowledge; it is chare
actorized by opermess, There is a physical open=-
ness of schoolsa. Doors cre ajar, children come
and go in tho srace writhin the schcol and withe
out, Classroomgs are open and children bring
objects of interest to them in and take objects

of intorest out, Space in the oven classroon is
not preempted by desks and chairs organized in
rows or. in any other way, There is a variety of
spacoes £illed with a vardety of materials,
Children move in this oponness fron placoe to place,
from activity to activity, Both the world inside and
outside the school i3 accessible te them, Space
is fluid and changes with changing noeds., Ths
curriculun is opens o o open to choices by adults
and by childron as a function of the interests

of children. Tho curriculun is the dependent
variable upon which the child must dopend 3
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The concept of operness clearly embraces more than mere
physical spacs, It requires that onc subscribe to & rather
different set of beliefs about lhe nature of schools themselves
as well as about curriculym and the role of the teacher, In
the open school, tho'school becomes an educational instrumentality
itsélf, a constantly changing world from which children learn
through exporionce with their environment and from each other, net
merely a house for activities which flow from materials introduced
into a classroom by a teacher at which pupils work undér her
direction, Seen this way, then, school tuildings —~the interiors
as well as the ex'oriorseand the way they are designed and
arranged, furnished and equipped, lighted and decorated are no
longer passive houses for the acts of teachers and pupils, but
active agents of education, giving cducational opportunities to
pupils, beckoning them to work in certain ways here, in other ways
there, commanding silence at this place and fortering discussion
and activity at this place,

Some teachers, accustomed to the more traditional approaches
to education, are uncomfortable in open classroom conditions,

No doubt their discomfiture is increcosed by the abseonce of definite
subjoect matter timec segionts, scheduling or what the British rofer
to as "timotabling.," Howevor, another aspect of open ‘cducation

1s the abscnce of a definitive mast?r schedule of school time,

Tt is simply no longer feasible to so schedule subjects if pupils
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are of mixed ability an? age and afe, indeed, encouraged to select
from anong the smorgasbord of interest centers and activities in
. the roomes As Arthur Razzell wrlies:

Until fairly recently. the genorally accepted
mothod of teaching in the jwidor school was by
means of a carafully planncd weckly tive~table

of lessons, Tuoy were usually of thirty to
forty ninutes! durition but periods devoted

to the study of avithmotic or English often
lasted longer, The tine-~table for cach class was
drawn up by the head teacher, whn sougtt to
provido the children with a balanced daily
progranme which vnsured that a concentrated
period of bookish learning wmas followecd by

a poriod which was less nentally fetiguing
mdrill, singing, art or craft, for example,

¢ 0 0 % 0 0 0 0 ¢t 0 0 0 0 0 0 6 0 0 0 0 0 0

The whole of tho weokly framework of lcssons

vas designed to give an appropriate nunbter of
minutes to cach of the subjects studiede o o o

O 0 6 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0o 0 9
Gradually teachers began to realize that only in
the vory narrowest sense could a subject be ree
garded as 'pure,! Morec often it was a mixture
of AisciplinesSe o o ¢ ¢ 6 ¢ ¢ 0 a0 06 06 0 0 0 ¢ o
O 0 06 0 ¢ 0 0 0 0 0 0 0 0 0 9 0 0 0 9 0 0 0 0 0
Some teachers noticed that when childron were
deeply involved in work of this kind they werc loath
to stop at the end of a periods o .10

One additional element of openness.necds mentioning, Whon
formal classroon sttucturo is eliminated, when mixed age children
are together, whon time~tabling or scheduling of subject matter
courses no longer occurs, it must.follow as a mattor of logic
that the educational aims for which such as systen was contrived
are no longer applicable, The old2r or more traditional or more

formal school was a manifostation of the society of its time, one
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which set for children *he goanl of mastering a given set of skills
and a given body of contont at o minirunm, often unspecified, lovel,
which then allowed children to igo but into the world," The world
changed slowly, alnost impercoptibly, Dr, Bentley Glass, Academic
Vice~Prosident of The State University of Now York, Stony Brook,

vrites of the changc vhich has been thrust upon education:

No ¢ritique of education today should avoid the
enormously rapid inecrcase in the w of human
knowledge, and tns consequent rapid social

and cultural change which grows out of tech-
nological applications of scientific discov-
eries and which takes place within a fraction
ofthehumanlifespan.....o.....-

......0................

Wo would lead the student to acquire certain

fundarmontal skills only in order that he might

pursue a line of investigation into a truly

independent, "open~ended" inquiry,11 T

‘Openness, as related to primary education, is part of a

larger picture having to do with significantly changod educational
aims and how these aims are related to the fulfillment of society!s
goals, If, indeed, changes now sween through society "within a
fraction of the human life span," as Glass assorts, the developzent
threugh the schools of children capable of living with change,
capable of independent judgﬁont and thought, capable of creative
or imagainative responses to their world, capable of achieving
security or personal stability or seronity in tho midst of change
secens to bo a highly dest 4 educational goal, The main goal then

is far less that of producing fron schools "good citizens," which

inplizs A kind af rars car@aneto s o Lubanit a0 L ) s
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and far more thal of pro.iding a cheuging society with personally
conpetent, creative, secure individuals who may continue to learn
from their world. Of course, one may argﬁo the premises of this
dlscussion, but, irrespective of one's views, it is decidedly to
the point thaé openness, as manifestod in Oxfordshire schools as
woll ﬁs elsowhere, be related to the deep rocial and culiural
cwrrents which now {low through our scientifically and techiolow=

gically developed societics. ‘ '
The Integrated Day

When scheduling or time~tabling, as an organizational
scheme for assuring the coverage of a ceréain body of subjects,
is banished from the school, then some meens of organizing and
sustaining over time educational activities and enterprises must
core into existence. It is this that is commonly comprohended by
the torn, "The Iategrated Day."

The integrated day could be described as a school

day which is combined into a whole and has the
ndni-ag of tizotablings Within this day thoro is
time and opportunity in a planned educative . .
onvironnent for the social, intellectual,

emoiional, physical and aesthotic growth of the

child at his own rate of devolopnent, Our

definition extends this day to cnccizpass the

whole 1ife of the child during tho six ycars

of primary education,i2

One finds it difficult to .ork with definitions of this order,

One gonsos moreo enthusiasn than clarity, but it at least gives

s - Lt A . .

some lar-e ctasrins e e e
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;:a a chi”” can find tho resources for mathcmatics,
; or for reading or writirg, or for art and crafts,
% proviously tined divisions of subjoct matter are
;rcpresented in the school room, One does not

jch art from 10.00 to 10:30 A,M, btut children work
;that part of the room given over to art supplies

Similarly, calldren go to a part of a roun,

ip of tables, on which are located a wide variety
zapparatus. If one carries out this principle of
.y organized physical locations for all that was

. by a teacher in a schedulod day, clearly it becomes
'‘ficult to use old classroom facilities without some

cations,

.36 a wide range of pupils working at various locations,

| ~onough activities of cvery possidls kind is a lerge

jcher. Integration comes to include such things,

teaching and multi-~roon development so that

1sibilities may bo shared, and so that specific

11 rooms can be given over to spocializations, Thus,

) at such schools as the Queensdyke School in

vaensway School in ﬁanbury, as woll as many othor,
;are constructed in which there are no classrooms,
ge teachors, cach having a home bay, off & central

elf a soriecas cf alcoves and open arcas, work with
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éequiromonts of atterdar <taking, the needs of tho lunch hour,

tho necossity to use the PE oquipnent in the commons area ~—-a

combined lunch-asnsembly hall~gy.nasium, At these schools,

children come together as classes for specific purposes (attendance

taking and the like) and, as a result of a joint decision of the

teachors involved, for a quiot story time, ’%
At story time, thch nay conclude tho schocl day, tcac;ers

may read stories at different levels of interest and difficulty;

thus, some pupils may be gathered in one bay hearing one

‘kind of story while tho other children, depending on age or

intercst, may bo in other bays. An inevitable result of this
sharing of childron is that the tecachers come to know all the
pupils, not just those in their homo bay clasd. Thus, tean
the styles of teaching roflect the circumstances of physical and
curricular consideraticnse. In this sense, then, the teacheor's work
is intograted into the physical surrounding, integrated into the
cooperative endeavors of colleagues with whom she must plan and
work, and integrated into tho time of the day itself. An intricato
tapestry of cooperatively developed patterns emorges: Threo tedchera,
individually end severally, are artists who consegﬁct tho educational
milicu for children and give it life and fulfillment.

A sidelight, exccedd~oly important but tangential at this point
to tho contral izsue of the integrated dﬁf, is that schools working

in this mode must come to have a new and different sot of reolation-

. "y -~ . -
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~—curriculun direct~rs, srincipals. central afice pcople, The
hisrarchy which now oxists and which finds th2 teacher on the
botton of thé‘professional scalo, just above those who serve her
~—custodians, aldes, and socretarics~—changes dramatically.

". o oat his owm rato of development” is tho key to
individualization, There is no lockstep progression through a
subject, Rather it is cormon to hear British ocducators in these
uchools rofer to the natural rhythns of childeen, It is accepted
that some children shall take rather nore reaaily to one kind of
work or study and perhaps not even take to another kind at all,
With patience, with kcen observation, vith an underséanding of
child growth and development, teachers can soon become aware of
each child!s perticular rhythms, Whore we might find traditional
teachors expressing amxoty about how far bohind a pupil is falling,
or how lnadequate the performance of a certain child might be,
teachers in tho open education mode express considerably more
security about variations in pupil achievement and progress, When
tho traditional teacher might cite a numbor of low test scores to
indicate the less than expected or desired performance of a child;
an open education teachor might talk Lo the meaning and progress
rovealed in examples of a pupilts work, Sho might cite hor on-
going anecdotal record of his classroom behavior at the various
intorest or study centers and with his follow olassmates,

Moreover, bocause the teacher —or the tean of toachers—will have
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the child in a feally grouved classroom sotting for all of the
infant years or junior years w-the prinmary ycars.~ the opportunity
to follow his doveloprnient cver long poriods of time and to pass
him on to colleagues who, similarly, will have hin over a long
poriod of time removes somo of the concern about the rate of
achievenont a child is experiencing at any given noment, Indeed,
it scons that individualization nmay occur only when a child has
21 opportunity to te an individual e—~nne who grows and learns at
his rate, not at some fixed rate or established norm.. This is

the way ono author describes it:

Whilst observing childiren in an integrated day

situation, it is noticeable that each child

has his individual pettorn and rhythn of working,

Some children start work immediatoly they arrive

in the classroom, having perhaps decided proviously

what thoy intend to do and they will have propared

for it by reading, thinking, making notes or bringing

materials, Anothor child nay ccme into school with

& completely opon nind with no particular interest

to follow, His attontion will bo attracted by an

activity in the room and he may spend the rest of

the day absorbed in his work, Anrothor way hop

fren one activity to another, never becoming

deoply involved in eny situation, Sone ey decide

what to do but may be unable to start without

discussing their plans with a classmate or the

teachers There will be others who will be drawn

into a group activity and maxe a useful contribution

to the subjoct at hand, Some children will get their

Intorost frei o group and then withdrew to folldw

thé intorcst alones Uccasionally a less interosted

child ray find difficulty in involving hinself in

any situation, To prossurize the apparently dis-

interested child will only build un a resistance

within hin which nay prove difficult to break down,

The teacher should iry to discover what really does i
X Interect hin and whother this unintorestcd attitude

my be synptomatic of a deeper distwrbance, Ve



23

hore that the children will not be afraid to

have a go at nost things and it is quite

renarkable to notice how success in applying one

idoa in one situation gives added confidence to

a child and he will transfer his success to

another area of loarning,!3
Such a description is enough to set a traditionalist!s teoth
on edge, It would appear to be an oper invitation to the complete
gbandonnent of any standards. As though Brown and Procisus know
the difficulties, they coumont:

In fact, the greatest problens are fears which cone

from within the teacher. External prossures which nay J

bo causing foar of criticisn or fear of failure A

undermine the teacher!s self-rcliance and she will

need grea% determination to continue in the face

of theso.,
One suspects that "external Pressures" may be a circunlocution
for educators and parcnts who raise sorious questions about the
ability of children to take up activities which will be significant,
about the achievement pupils will nake when left to their own
devices, about some of the social relationships which may be
established when young children aro, perhaps, doninated by older
chiléren, It is such doubts as these, and perhaps others, which
unlags stamped out by a fierce act of will and the faith of a true
telicver, are re-avakencd when tho less corudtted or less fervent
skoptic or critic comes along,

Ono senses that many visitors to these schools vontinue to
curry avound 1o hoir hoads this nental regorvations Thoy like
what they sce, but somchow they cantt quile squarc all that freedo:
R T A O R L LT R T LTI T R S PV
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In basic skills und significant content, They are not alone in
trtis feeling, G«W.J, Crawford in an article entitled perhaps a
littlo too sanguinely, "The Primary Schoolt A Balanced View",
writes: |
In ny view, poriods of free activity, which can go
- on for a vory long ‘ine in the so~called 'intograted
day!, need to boe interspersed with periods of
fornal work, if only to give children a restful
atrnosphoro for a change, and I well rec2ll & small
child saying to ne, "I do wish Miss would kecp
us quict,"l
Crawford!s conment comes very near to the heart of the matter,
"Formal work" is seoen by skeptics or critics as the real stuff,
that vhich truly inparts what children nust have, Therels
nothing free about that; it is meant to be demanding, serious,
and required, The inclusion of such "forzal work" would assure,
of course, that at least soume of the day was being profitably used
for education,
Another observer remarkss:
It was with no surprise that I also learned that at this
school that each new teacher is given a nmuber of
sheots of advice to help hin ensure his inegrated
day is a profitalLle cducztional arrangement, The
spirit of this advice can be illustrated by a
quotaliuvii from one paragraph wicre he warns against
childrents work becoming fragucntary and ainless
and of !the danger of a lack of ordered progression
and a hotchpotch of wwelated cgpericucus and jdeas
which lack reaning as a whole,t

That now teachers nced guide sheets of informintion to assure "a

profitabla educational arvangower?! has as ruch to do with the
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iﬁexperienco of the %.acho. ag it doos with tho integrated day
organizational structure for learning activities, It would be
appropriate to provide a now toachor with some kinds of directional
help in any orpanizational set-up, strict and fornal to the lecast
strict and nost informal, The integrated day does, however, present
proble:is for which th6 provision for guide sheets scens appropriate,
In the swirl of actiritics of an apparently tnstrastured day, it
nay be torribly easy for teachers and pupils to lose‘sight of the
educational goals which aro the purposes of the schools A head
teacher and his staff night draw up such a statemont of educational
goals as a proventitive against educational meandering, However,
’ the need for such guldes cannot be presumed to be an indictment
;» » of the integratoed day.,
; In his thoughtful essay, Iocuan Lloyd makes a humber of telling
‘remarks about the integrated day:

Tho romoval of a tirndteble nay well kelp the teacher

to enploy a more individunl mcthod in his teaching,

nothods which help a child to grasp the sense of

what he is doing, but such an understanding is not

a direct cffect of that removal; it may be nv more

than a necossary condition for It o o ¢ o ¢ 6 ¢ o o

. To sum up hore, the absence of a timetable ray
allow gmreater frecdon to adept onels teaching to
indivldual ohidiren and notaing but good can cone
fron that, but as with all treedon, if not care-~

. fvlly watched, its vices nay becomo as nungrous
as its virtues,17

Tho integrated day places a trenendous burden of responsibility

mpon a teacher, or on a mwuup of teachera if tean teaching ia possible,
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Thore must bo a pln~z to “each roudiﬁg and that place nmust he
filled with tho materials which will be needed by every pupil.
Readers, work crrds, flash cards, letters, reading schemes such
ds "Breakthrough to Tdtoracy," a.linguistics scheme for teaching

children to read and write at the sarc tirme, or "The Ladybird

~ series," or perhaps several such sories may be available,. Picture

books and story bo-~ks in racks surround the reading erea.

Sinilerly, the maths arca will contain balences, weights, a
vhriety of rules, number grids and boxes, unifex cubes, and
Cuisinaire rods ~—tho widest possible assortment of apparatus
from which to teach math, There will be teacher-tiade work cards
and problem disrliays gnd a bulletin board filled with graphs.
Children in an integrated dey situation seem to be forever graphing
~-feot sizcs, chickens' eggs, birthdates and ages, heights and
woights, and whatnot., Anything seecns to be fair game to be measured,
weighed, counted, conpared or contrasted on a graph, or computed
for arca or shape,

Somewhere in the roon will bte an area given over to scienco,
The natural vegotation of the school vard and the neighborhood
nay be reproesented in a collection of leaves, each displayed,
identificd and classified or *here zmay be a display of soil samples,
or a rock display, or a fossil enllection, and nearby one is lkely
to find a cago or two with aninmals ~—-g§rbils, guinca pigs, chickens,

kittens, and so sn, A terroriwi:, a fish tank, en ant house ~—these
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nay bo an cld aviomnhile nngine, pairtly disassenbled, or a dis-
carded television sel, rondered safo, and the children may be
continuing the dis—assembly, using the materials for other projects.
The springs, the cranks, the pistons may be related to othor
nachines, or to a study of simple machines, The television sot
provicdes a wealth of materials, as Koeith Gordon, an Oxfordshire
Curricuwlun Developnent Iecader, notos in ;.menorandum prepared for
Ixfordshire teachors and distributed from his Witney Teachors
Centre,18 Ho says that a TV set may provide wire for duétility
studies, naterials for anslysis of various properties such as
resiliency, conductability, hardness and softness, weight, and
for such qualities as shapo, density, texture and so ons The
range of possibilitieé of using "junk" instructionally or educa-
tionally js apparently unlicited,

Thore will be an area for art and work Legun in one of the
other arecas may come to find expression iﬁ sorre art form, A
writing area may be nearby, a place whereo composition§,may~be\\///
propared ard where handwfiting is taught, 1In OXférashire it is
common to seo the children Lnrniné o write in tho Italic style
and great stress is placed on the form as well as the content of
conpositiong,

There may be a drama alcove or portion of a room, a place

a few children at a tine, using the siwplest of props, play out

dranas spontancously, expressively using language, body novements,
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gestures, and pr~troving °n inoxhaustible array of charactors
and situations vhich are the pccple and tho concerns of their
ipaginntions, Hany of thesc extemporized dranas bocone the
subjects of compositions or poens.

Another portion of the rcen may be givon over to a sink and
stovo, a place where children cook sinple dishes, The pricing
of foods, the weighing of ingrcdionts, tLo tining of cooking
ecoane arother raat of 2 nath lesson while the reading and
following directions of childron's receipts extends th6 reading
work., Even the smallest child has an opportunity to work here.
There are many variaticns on the descriptions given here, No
singlo description can reveal the varieiies of room opportunities
to be found in open cducation schools for children, All have areas
for the basics e~=reading, writing, maths, science~ all have an
art area. Some have Yendy Houses, a doll house corner as it were,
where additional opportunitiecs are present to play out imaginary
~and not so imginary — roles and lire situations, It is also
comron to find a Withdrawing ceai, a quiet spot to which a child
can repair to rest, to stretch out, to be alone, to hang outside
the activities end obsorve and contemplate,

It i3 a basic tenet of open, integrated day education that
tho child will nake his cwrriculun for the environmient abtout hin,
There is, in terns of the dovelopmont of intellectual processcs,

no priority distinction to be drawn betweon work and playe
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As Susanna Mille » notss 1~ discussing Piaget!s principlos of
assinilation and atcormodation, and thoir relition to intellectual
procosses, "Play and initation are an integral part of tho dovolop-
nont of intelligence, . +" The tcacher withstands the temptation
to break into play to turn it into productive work since she
reali: es that through play tho child nay be engaging in "the
repotitinr of an activily in ordor to understand 1t 18
"Productiva worl:,” then, is secon as being an integral part of
the involveuwit which children have with things in their environ-
nont,. Thus, it becomes crucial for the teacher to provide the
richest possible environment for‘children by selecting those
things for the various areas of tho room which she, out of
training and experience, out of the guldance of Advisory Teachers
and Heads, nay count on to attract and onsnare the interests, the
curiosities of children, Additionslly, wise and sensitive teachers
will extend the educationcl environnment beyond the schoolroon to
include othor portions of the buildiing, and to include the grounds
itself, Forays into the countrysido, and field trips, becorne
significant oxperionces with the world boyond the classroon,

Some opon cducatsrs scerr to drav « distinetion between
natural and artificial environnental cxperiences from which «ieiseae=
children may learn, the natwral soeningly nore highly regarded
than the artificial, ZIducational hardwaro hnd equipnent, filns

and visual aids, rechanical learning uids and cdueational ganoes,
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paékngod vatoeriass ~ kit., of natcriels prepared on a given
subject or themo, rocords, or naps of geographical areas ~—

U aspocinlly political-geographical naps~—~ are regarded as being
too structurcd, taking too ruch from the children or doing too
nuch for then, or by being abstractions of reality rather than
realiiy. Much nore serious attention is patd to providing teachers
and children with tho neterials {ron which they nmay constiuct the
learning aids as they nced, Heads (prineipals) conmonly oxpend
three-~fifths oi. their total annual educational budget for teaching
supplics ~ raw materials rather than published or pregared kits,

A teacher whe preparces a learning seteup for a child does it with
a specific child in nind, not a subject matter to be learned,
and thus the naterial teaches as thie child works with it, It is
this constant conphasis on the child and his lcarning that is so
marked 2 part of the integrated day and the integrated curriculun,
Since each child is, in this educational miliocu, quite
litorally his own curriculur-makor, sctiing the pace of his owm
echievenonts according to his owm naturel rhythns, his own
individuality ard stage of growth, thevc can be no failure, A
consequence of this position is that threats and punishments have
no place in open, irtegrated day cdueation, Indeed, in some
respocts, nistakes, failures, crrors arc, if not courted, at least
accepted readily as part of tl.e learning précésa, since it is

bolieved that children working with tangible pieces of ovidence
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cun reconstruct a pr--oss "uoss arow:d," or "play') and manipulate
a sot of matorials until understanding is .chieved, A child
hus the opportunity to correct his nistakes, to watch other
children and take cucs fron them, and to advance his learning with
confidence that, indecd, he does know soncthing, not just the words
for it. Learnirg, then, has as a part of its meaning the mastery
of an operation, to which the chilil apine; his words and which
L& then enlarged furthor by the grovth to a greater verkal |
» structure to represent an understood reality,

Free to pnove fron area to area, the child follows his
Intorests and comes to be involved with some aspect of his
surroundings, sonc clement introduced by the tcacher. It is here
that he begins, The teacher now plays an exccedingly subtle role,
one requiring high integrity and professicnal sensitivity., She

cannot use hor adult pr»sonce as an quthori%y figure to coerce

R N

the child into a project or an undertaking to which he fezls no
cormitnent, nor can she cajole hin into expressing interest where
nore tiruly oxisvs, She is further hampered fron behaving in the
traditional teacher role since she knows that she must enter his
world, the world of his verbal constructs and not simply rely on
the adult's verbal abstractions, too difficult for neaningful
childhood understanding, She nay not know of Piaget, but she

would -appreciate his rerarks as vhen he says:
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The inmportant thing is not to teach modern
mathenacic~ wit. encient 1.othodsSe o o o &

As Tor teaching childron concepts that
they have not attained in iheir spontaneous
development, it is completoly uselesse o » o
9 0 & 0 0 0 0 0 4 0 0 0 5 9 5 9 0 0 &6 0 0 0 @
You cannot tcach concepts verbally; ¥ou
must uso a nothed founded on activity,'9

The opportunity for such learning to tcke place is greatly
inhibited if a child is prossurized; that is, if a child is piit
in a positisn in which he is expected to accomplish, in*a set
~mount of tirms, o perticular objoctive, the conditions needed for

- learning nay be so impaired as to make his achievement faulty or
inpossible, In such a situation, the child nmay come to render
to the teacher the proper words which we believe should be used
by one who understands but which, in fact, may have very little
to do with what the child has actually learned, Such verbally
facilo children ray, indecd, appear to to among the brightest
in classcs, The apparent suscesses of the verbally facile child
nay come to structure the reward systen in the classroon and an
unfortunate compctition onsues as chiliven struggle to obtain
porsonal rocognition of their worthiness in a roward systen having
- Httlo to do with real learning, Indeed, from the point of view
of opon cducators, teachers may coue te apply all sorts of threats,
punishnents, rewards, invidiéus conparisons, insincere cajolery,
or pralse, or exnsperated sarcasn or abuse to elicit perfornance
from pupils, Oper educators note that, in these circunstances,

teachers iy be faced with the need to uaintain "control” and to

; .
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To open educat: s teaching in the integrated day circunmstance,
thero isatt a sense of hurry and therefure thore ins't a sense of
frustration, The inner discipline that children need cnerges slowly
out of allewing children tine to discover and work with naterials
in a disciplined way. A child working at the easel with paint
and brush ray nced to spend hours just applying paint, stroking
it on, watching it swirl and trace acréss the pager, watching a
single color take on differont hues ——exporiencing the sensation
and involvenent of the act of painting as rmuch as the reward of
completing a painting., The open edweator places great cmphasis
on allowing children the tiue to becone invelved, to expericnce
process. Indeed, it may be that the process of beconing involved
and of sustaining 1ﬁvolvement is ultimately nore inportant than
the product that results, since it is the process which iz trans-
ferable and it is the process vhich 15 a manifestation of inner
discipline,

The integrated curriculun, then, is not just an environnment’
rich in opportunities for children to exvlore, It is also
& sot of prenises about how children should work, how teachers
should work with then, and it is also o point of view toward
knowledge itself, Fundarentally it is that any specific thing
can be studied ~-can be the subject of involvenent, for that to
open educators is what "study" in the school sense neang——and

that such study can be broadencd to encoupass a wide variety of
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spacializaticns or diseiyiines, Children nay como to see a leaf
"as a color, a notanical specim;n, a geographical manifestation,

' a synbol, an artistic shape or fornm, a picce of natural history,
and so on, but first and forenost for a child a leaf is a leaf,
an object in nature, A child begins here., A sensitive teacher
can use so slight ¢ piece of a child'é envircnnent to stinulate
Inquiry and learning in 211 of the areas méntioncd, and from such
inquiry and study nay flow processes of writing and painting, of
reading and discussion, of poetry and drana, of uovenent and dance
~-al1 processes of crcation and imagination, A teacher may inter-
vene in these processes to give direetion, th faoil{tnte or encourago
progruscion, and te help tho child reach standards of achievenent
vhich the child does not reallzo as attainable, If, for instance,
the child writes a lovely poen of a visit to a beach, it is the
teacher who holps the child bring the final product to excellence,
The peen may be written in a lovely Italic hand, illustrated by
the child, franed and mounted with its illustration, and appro~
priately displayed, Morcover, the working through of this project
nay absorb all of the child!s tine, Hor attontion span is not |
thought of as baing short, necessitating hops from‘subject to
subject so that variety will substitute for involvenent, The
teachor, fread fron having 4. terch all ehildeun the rana lapoun
at tho samo tizme, can lot the girl go frec, can lot her work on

her own, let her share with otliers her thoughts and her problens
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devoting attention '3 oth.r ~hildron, singly and in groups, and
can return to sor when neocded, perhcps to suggest that she nove
out fron her preoccupation with the poen into storics and poons
about the sea, and on to other projects in other areas, o
Sensitively and intelligently, the teacher will see that each
child weaves together oxporiences frou the environrent which, in

| totality, conprise the subject substance one would recognize,

in part at least, in the wore traditional schoolroon,

There will be direct teaching, a time when a toacher secs
that a child dees, indced, work at reading and writing; tines
when, with a small group of children, she will work with word
building, with spolling, with word recognition, and with writing,
Sinilarly, there will be times when she joins an individual or
a sonll group at the maths arca, there to work with the children
or. the undorstanding of basic conputational skills and numoration,
Poriods such as these represent monents of consolidation of
infornation and cxtensior of interosts and probings for children,
in which the tcacher plays a parf. They are also valuable ‘
opportunitics for teachors to cvaluate the progress of individual
pupils,

It is sometines alleged that open cducation is pornissive
education, that the children are ill-nanaged, uncontrolled,
nofsy, and without regard rovr eaqh other,;the teacher, or for
loernings It should be noted that thero are good open education

Ty

C--noand poor tpiral clueatiand 2ioetiing,  Haowover, ceiocirvers
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noto tha’, over in tho p. rest opon educational situation, children
8tili onjoy ti.: warnth of close por;gnql relationships and the
unthreatonod oprortunity for personnl growth, Those situationé’
are not positively harnful as is not infrequontly truc of somo
poor formal educational situations,

~dke any grass roots nmovenent which had, as it origin,
the elessroon and the wark of teachersy long standing influe
ence of Dewoy ani Frocbel and Montogseri ind the progressive
noverent played an indirect and off-stage part, this opon education
moverent has nov found its philosopher~theorist-scientist in
Jéean Piaget and his work in developnental psychology, His.work
and tho comuentaries on it have become the sanctions for what nany
are row doing in the naite of open, integrated day oducation,
Open, intograted day education has had a long, slow dévolopmont
in Ergland, an ovolution which first came to full flower in the
British infant school, Stewart Masoa recalls tho "firsts" which
may be attributed to the infant schools, & facot of openy,
integration education,

»

The infant schools have led the way in nost of the
revolutionary reforus-in newhsd and approach which
have beon taldng place since the war, Thoy were the
first to unstrean, the firs? to break away fron
fornality, the first to regord the individual child
as the unit of learning instead of the class, the
first to oxplore the poscibility of learning through
discovery instead of by r~te, the first .to rezard
genuine oxprescion as nore inportont than correct
expression, tho first to give. edoquate weight to the
intuitivo and the omotionnl sides cr our nature,

the first to oxplore the poesibilitics as a uatter
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There can bo no doubt of the importance or

the exacting nature of the teacherts task,

On tho teoachors, on thelr skills and on their

good will; far more than on organisatiorn or on

buildings, the future of education depends,

~—The Plowden Report, #878
The significant innovations in British primary education

had their origins in the pooneering work of teachers who, out
of the need they porceived to improve cducational opportunities
for cnildren, brought about changes in schosl organization and
in curriculwa, These changes have eonc to be called in these
lator days, "opon, integrated day" education, but, for rost of its
developuental history, this inggvativo novenent had ne set or clear
label or nane, Moriitjii’pni§ recently have the couponent parts
con2 to bo aoeq/as'gonothing of a wholz, The cautionary word
"somothing"iyéould be noted bocause there is still present a wide

/
range »f viows and interprelations about the naturo of open,

integrated day oducation, Thore is no doubt, however, that

oncn cducation is a teachers! novenent, one stenning from the
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rrork of toachers ' had .een forually trained themsolves and who,
in nost instances, had oxperience in formal teaching,

Hany of these teachers and those who cane to teaching in the
inaediate postewar yoars experienced the inmpact of the 1939 War
upon education and upon children, Theso veteran teachers
testify to the upheaval English schcols and chilaren went through.
Children werc cvacuated froo urban areszs, .School buildings in safe
reception cities and towns absorted the evacuated children, one
school conring to house as nany as two and threc school enroll-
ments, Makcwshift hours, nnke~shift quarters, books and materials
provided for one schoél strotched to provide for two and throe,
parcnts and unqualified porsonnel pressed' into teaching and super-
visory service «——all thése and nany nore such experiences brought
the education of young children to the forefront and led nany to
quastion the basic assunptions which had underlain much of British
oducations? One cannot overlook too the fact that nany Engzlish
educators were deteruined that better aonditions should prevail
for children thon had existed before, 2 sense that one of the
sweater fruits of the wert!s bitter years should te an improved
1llfe for the children who, after all, vepresented the future for
which all had so veliantly striven at such great coste Thus
teachers, nany of whonm went on to be head tcachers, developed

8lowly the practices which have so recently come to be called ope 1,

integrated day education, As the Murrowls state in their excell-
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ent book, Children Cone First:

’
The war had & wronendous affect on prinary
schools throughout Eng'and, Children wore
forced to nove fron the cities to tho safer
rural area, With village schools overcro-ided
and coverything in snor% supply, inprovisation
was essontial, - Infante.sciiool teachers who were
working at the tiue cite the warts influence
on thaly teaching as far grecater than that of
any theorctician,” .

According to John Coec, four arens in Enghlﬂd hevr~ made partiswlarly
noteworthy strid:s in developing open education during the decades
since the war: The Wost Riding of Yourshire, the city of Bristol,
Leicostershire, and Oxfordshire, In cach of these iocations, there
wag & particularly influential individual and a group of teachers

and head tecachers around hir who became the nucleus of change,

those who gave direction and support to the movement to free
education fror the constraints of the pasts In Yorkshire, Sir
Alec Clegg is the man to whon John Coc attributes the greatest

influcnce, As Coo says, he 1is the man who, though heading the

adninistration,

is likely to Le fourd with a great pile of vapers

on his desk delegated t> scicone clse while he is
out with some childron on the playground, . , Now

he undoubtedly pluyed a big part when he

gathered people arownd hin who would play a big

part in pushing *he changes forward in the West
Riding of Yourshire, in suiotbines the meost -
unpropdsing cirewstenices -—nundérgﬁfivileQCd/N/
children, heavy industry, backeto~huck housing, -~
dirt, squalor, lnoi of opperiunity, and yet A
thorots narvelous work there,3 >
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In a 1ike naicier, Iricusi rshiro has had Stowart Masou as chiof
educaticn officer, Ho and those arcmd hin have constituted a
poworful f-rece for change, Sinilariy, wherever one looks to find
chenge in British puir.ry oducaticn, one finds an infornmel tean
of tecchers and heads, advisers and adninistrative of*icers who,
workiny out of the strongths of teachers in the schools, have
sluwly brought to over one~third of the maiﬁtaincd prinar,” scanols
the: open, integratcd day mode of cdacation, One nust constantly
bear in nind that the heart of tids British educationsl innovation
has boen the classrcom teachor, and that it has beon the strongths
of tho clessroon teachor which has sustained and carried forward
the innovative developments, As Coc says,,

We don't work by saying to people, !Youlve been

wholly wreng for twenty or thirty years because

selfon i3 thet so. If the work is a little old-

fashioned, cut-dated, neaninglesa to children,

ovor~acadenir, 61l right, But wo take what |

strongthis are Jhore, There will bo strengths.~
In talking with theso British educaticinl leaders, one soon senses
that people ;ount ~-tho they are, whai thoy are, what their concerns
are ~—-these rcally matter, and that poople can be worked with and
can be brought on, Oue mustn!t rcrunticize this: bdbeneath the
gloving descriptive words these nen us to oxpress their attitudes
and their work, one can alcc sense that there have been sone reoal
battles, some deep internecine strugeles., The head who tells you
that, "You're scoing us now that things are all right," and

who alludes {n tho unhappiness ef previ-us yenrs, speaks volwies
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toos Yet granting *hut . 11 has ro% always roved smoothly, the
degres of concern which profossinne’. pooplc express for each
' other, ard the degree of concern and attention expressed and
demonstrated toward children is <rmily inpressive and remarkable,
As Oxford University!s George Perry notes, the coneren for human
relations training is marked anong those who ave engaged in
inmmovative developments.d
If bringing prople along, worliing with then to devolep
the strengths they pussess even moro fully s ~ns way of bringing
change to gchanla, then indead it must also be acknowledged that
staff attrition also plays a part, particularly whcn'tho opportunity
to replndé head teachers occura, Six of the seven head teachers
leaving service this year in Oxfordshire will be replaced by
professicnals who thenselves have denonstrated teaching excellence
in the open education mode., Therc will be changes in thease
schools which have not as yebt poved forward significantly toward

open cducation, As Cce says,

I knovw =ix of their replucononts very well, indeced,
Ilvo waicied their work in oier counties or in

this county and I km:cw, boys=d a doubt, that there
will be najer ehances in a childecentered direction
nade in those schooli: in the next two or three years,
It can't hapron icrediately I will counsel, and

I kmve counselloi those fiew aead teachers to appraise
thoir schools, %o wrderstand the strengths and the
convictions of the peeple in then, and to provide
leadership of the kind vhich will be welceme,
accopted by teacncrs in those schioolse o o o o o

® 86 6 0 0 6 0 0 0 0 5 5,0 0 0 0 0 0 0 0 0 0 & v

I will cownscl thoce new head teachers o build on
the strengths which arc there and go foruard in
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Changos thorc +ill bs -~ —educators overywhero acknowledge
that in some degree, in some mannisr, schools and the work of
teachers will change, Observer: as well as the teachers then-
solves are agrecl irat open education, integrated day‘toaching is
nore difficult thar traditional teaching. Traditional teachers
have a base of security and predictab{}ity in their work quite
wunown to those who work in tleopen education, integrated day
rode, - As Bob Horth notes;

It will bo scen that the donands mado on a teacher
in this type of organization aro almost fantastic,
for he has to provide carefilly planned individual
and group oxperiences in play, art, crart, ucvenent,
music ete, The teacher has, I think, a nuch
greator degree of rosponsibility than his counter~
part in a roro authoritarian typo of scheol, and he
cannot afford to pay moro lip service to the
1~dividual,”’

The Plowden Report underscores this seme point:
Tho tcacher who uscd to give set lessons could
manage on a little knowledgo and use it over and
ovor againe Far usre kiewledge, both absud subjeet matter
©and abdub how' children lialn; is ealled for in toachors
vhe hovo eintimelly & elnrrlco Jullnent, to "ihin:
of their feot", to %eep in ni-d long term and short
term objectives,d
Certainly tho traditional teacher scems to be in a different
position than tho open education teacl r, If one doesn't characterize
tho Jattor too nuecli, such a teacher sceinz to bo in the act of constant
curriculun developnent, naking instant nini-curriculun for this child
and a differont onc for that, scoms to be a person constantly in

iction, addresting words of encouragoencnt and help to one child
) > & &
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vhlio cnother is atuuu t+ tug at the teacher for attention,
Lhow a teacher nainteins a supply of pationce, an incxhaustibly
frosh supply of ideas and comuents, and still has tine to pre-
parc roous, attend neutings, go <ff to inmsvivice courses, neet
parents, and carry on a normal acdult sociel and intcllectunl life
toov iu souething of a puzzle, a narvelous wondor, Yot this kind
of teachor 1s now at work in schools in Oxfordshire., They are
nci.ther unusval or different, noy are thoy all brigat young cert-
ificate holders or graduates., Many of these teachers do come close
to Arthur Razzell!s deseription:

Without exception, the nany teachers I ¥mow who are

succedirg in working at this higher level with boys

and girls have thenselves high personal standarde,

o o o They aro invaricbly well read, thoy know nuch

of the literaturc about the prinary school and have

opinions about what has been written, Despite the

fact that teaching is probably at its riost derand-

ing with lively youngsters in this age bracket, these

teachers gtill find tine to attend coursos and dis~

cussion groups, and they are eswere of what is happening

in nany other schools, They are not isolates,

Thoir classrocns have the uiiered untidincss of a

busy workshop, tut this never sinks to the level of

the depressing witidiness "t can soumotimes be seen

in junior classroons. 4 ¢ «

If these changes require the kind of personal growth, if not
transformtion, which is suggested horo, then there must be
instrumentelities, thore rmust be perscnnel wiio can aild in facil-
itating this kind of change, For the most part, the teachors who
arc described here as tho cpen educators ——the new breed of teacherse

are not being produccd by the teachor training colleges,
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When i% coues ho r.placing rotiring teachoers or to hiring
teachers for a new sclisoi or an expanding school, Oxfordshire heads
and advisers must rely, for the nost part, on cclleges which have
not kept pace with +the developuents in the schools, Since colleges
of education rwust supply teachers to a wide variety ur schools,
forual and informal, private as well as tax naintained, they-have
not been as frec to develop treining prograns as they.night have
been 1f education in Britain were less divorsified in character,
Moreover, colleges of cducation havo had to expand at a great rate
during the past decade and merely accowuodating the increascd
enrollnents, finding onough new and qualified lecturors, and doveloping
the facilities hios been a major pre-occupation in itself, Thus,
it is scarcely possible for a local educational authority to hope
to be able to staft its schools with certificate holders or degree
graduates who theniselves have been trained in the vays of open
education, Indeced, probationary teachers ~first yocar teachers
undergoing cvaluntive scrutiny lLefore u:zhieving pormanent statusee— -
corplain frequently about their collegz training, In a book
ostensibly acdressed to the Janes Coimittee, a conmitteo appointed
by the Secrctary of State for Education and hcaced by Lorxd Janes
to undertake a short inguiry into teachor cducation, it is noted:

To put it badly, therc are three nain conplaints
about tecacher training az it nov exicts, The first
is that in social teris it is a failure. We know
thaet tho students in ecollogd of cducation,  like”
stadents in universities, arc sscially honogencous,

They chne, on the whole, fron middle~clnss Coniliss
! b
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The sacond conr' zint abeul teacher education is
that, 1t is acadonmic and remecte from reality. . o
Mary young teacuweors find, rot that their ideas

are inappropriate, tut wa~t their treining has
ignored sonc of the moat obvious practical skills
vhich a tecchor needs —~——like how to achieve o:ider
in a diffi~ait sehool S 6 0 6 0 ¢ ¢ o 0 0 0 8 0 0.
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s o o the third major conplaint abtouw’, teachur |

education o 4 e~=thzt it lacks rigor. It is not

Just that the failure rate is suspiciously low, not

Just that student teachers find themselves covoring

similar greund ‘o that viich they tramred over

at A-level, not just tha* sone of the practical

work is ort:n apprepriate for seven year «1ds,

It is that the course as & whole offers too

- Mttle intellectual challenge,10

Criticisn of teacher education and preparation is common-place,
both in the United Gtates und in England, Much of the content of
the criticism, apart from its emotionalisny is the same: a-
general denigaration of thé professional course work, especially
philesophy of cducation; a charge that much of the uethods work
is irrelevant to what goes on in the schoels, generally not vexry
helpiul; and the ropeated exprcssion that there is not good
practical experience of long cnough dura=ion under competent,
supervirory holp with children in schocls, As one English
probationary teacher said, "Well, if you get a good tutor, youfre
well away, but, if you get one that!s been doin! it for a bit too
long and they're (sic) a bit tirved and tacy want to get out and
do something clse, you ecan coue rather unstuck,"1l The Oxfordshire
authorities do, indead, try to find young people who wontt "cone

rather unstuck." Soveral teacher training institutions are

j—

An lerstong e iy ool dovaral, coaa oy chuewce2td Uudlors dnorent,

.
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Ste John's Colicge "7 ¥Youi, and MNowton Parc College near Bath,
hs foc says, "These collogoes are certainly well in the mnine
strean of curront practice,"

Of course, what has happencd in Britai: is that actual school
practice in innovative schools has outrun the work or the colleges
of education and no doubt will continue to do so, Teacher educa-
tion and preparation arc coning to be seon in a somewhat different
light, Upon complétion of fornal college work and in-school practice
teaching, a costified new teachor is ready to undertake the ful-
fillnent of a position in which ghe can continue to lgarn, can
finally develcp her style, and can grouw to be a teachor of know-
ledge.and skill, of firmness and flexibility, capable of an indl..
vidual contribution as well as tean work., Hoad teachers and
advisory teachers are important to the ncwconers growth and develep-
went, Education and training prograns prepare cne for what are
in effect on-~tho-jobt finishing prograns. However, nowdays a new
teacher and the older or more experivnced colleagues she joins on
& school staff are never, in the 1inited sense of the word,
"finished," Liko all other aspocts of nodorn life, education is
changing and open cducation is far fron a finished educational mode
~-its developuent continuzs, It is thils continuous onward rush
of change in all education and jin open cducation that.nmakes the
chango agent role of the head teacher and tﬁo'advisory teachor so
vitally irportant,
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It is custorary for l.zoricans tu think of head teachers as
thoy do Anorican school prineipals., Indeed, head teachers do
¢+ fulfill the role of principal, Thoy are in charge of the building,
its staff, it naintonance, its naterials, equlpment, and supplies,
They arc responsible for the budget expenditures allotted to their
bulldings Theirs is tho task of assigning tecachers and pupils,
of naintaining cordial rclations with the conunity and withﬂtho
centatal office, Indeed, a head teacher has nany burdensoro
- adninistrative dutics which he cannot neglect. Yet ho is selected
for his position, not because of adninistretive ability, but
becausc he is the best teacher around., As John Coe rcmarks:

If we look at the head teacher in our systen,
indeed ycs, he 1s an adoinistrator, He is at
the head of the tean whieh is concerned with
the functioning of that school as en adminisa-
trative as well as a teaching unit, He is
appointed to be that, We chose our best
teachers + + + to be principals, He may or
may not bo a good administirator, Therefore,
in this authority ~——it!s not true in every
authority——our clear prioritr with regards
to the head teacher's role lius 1n the
dircction of hin ueacnlng.12

Coe goues on to say most clearly,

We arc nct so ccneerned with his adninis-
trative abilities. Wo would not want hin
to conceive of his role as levgoly adnine
istrativo., If he felt he was not so sccure
in that role, wec would atterpt to support
hin in the gchool with other administrative
personnels Prinarily we want hin in the
school as a dynanic for learning, for new
approaches, to learning. He is the inspirer,
the lcader, in the tcaching conse, and in
our systen which places grent sivess on the
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' An Oxfordshirs head teashor Is an authority to behold. From
an Afnorican's point of view, he is indeed ¢ rara avis. Like the
captain of a ship, ho commands as much by presence as by word, He
epanatos contrcl, self-assurance, end decisiveness, Ono senses
imrediately that the school he is in is, indeed, the hieadls school
and that its charactei is his characters The philosophy of educat—
ioh, the attitude toward subject rmatter and to content, the attitudes
toward children reflect his philcscphy and his attitudes. One g&b
say that tuch of this 18 truo of an American principal too, but
tho difference between the Anmerican principal and hig school and
the English head teacher and his school is pronounced. The English
head enjoys a far greater autonomy than does the American principel,
Our schools tend to becone systenm schools, one like another with
variations from school %o school intentionally nuted, English
schools are individual., There 1s no attenpt nade to formalize a
systen unity, The head is given a school and a staff to shape into
the best possible instrumertality of education for children., How
he does that is his business, It should be noted that, generally
speaking, an English head runs a smaller school than does his |
* American counterpart, and much of the tadninistrivial yhich
concerns an American prinecipal is’r;moved from the English headls
shoulder, if one will allow such an expression, Central purchasing,
for exanple, nay greatly simplifz the acquisition of materials and
supplies.
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k 929, Tr- indupoendonce of the head ieacher within
his school is great, The Intorvention of local
authority or zanagers in the curriculun and
organization is no iwre than noninal, It is
for the hecd teacher in ce-—operation with
the staff to crystellisc tha schoolls ainms and
to sce that schenes and orgenization secrve
then, The hecad teachor nust know the staff,
both the teachers and others, be aware of their
gifts and weeknesscs 2nd assign their duties in
such a way that children arc well taught, It is
also the head toacher!s responsibility te cnsure
that the staff are previded with essential equip-
nent and are kept in touchk with now ideas,

930, It is rare to find e prinary school so large
that the head teacher cannot know covery child, which
is particularly valuatle at this time of rapid turn-
over of assistant tcachers, The bost way to get to
know children is to teach them, and be with then
inside and outside the classroon, In this way a
good head teacher can stinulate the children, inspire
the stalf, weld the school into a unity and sect its
values, If there are arcas of the curricidluna which
other tcoachers cannot effectively cover the head
teacher will have to cquip hinself as far as
possible to dcal with then,

931.l....l...............l.
o 6 o 60600 00 ¢ oo oThore is no better way of
comrending their lezlercshir te the staff than by
demonstrating their sikill in the classroonm, The
fact that tho hcar cendinucs to oach raises tho
whole status of teaching,14

If we rcturn then to the thesis that teacher training prograns are
falling short of excellence, and if wec agein note that all teachers
. need to continue their growth, and if v re~assert the fundanental
primacy of the Head Teacher's teaching role, we have no doubt that

the natter of starf developnent, of probatishary teacher supervision

and deveclopnent of educational loidersbin falls squarcly on the

ab - )Aevmas A ® Eha Maad Mea st SN . M MV rede iy D bk masre A raealy
1A C e w - - ~ . . - - - e " - R e X




52
and it confirns uie irpronsions that nost visitors to British
gchools quickly gathers Ultinately, in any school, the value of
what is dono is in the hands of ciussroon teachers, Their
directions and inspiration, the woricing conditions and cpportunitics
for growth cone fron thoe ability of the head teacher 4n create
favorable and supportive sitvations, In this cornection, wo nay
oxanine how twvo young teachers are doveloning their professional
conpetence and thofr service o a school and its children,

John and Mary Brition®* are a husband and wife tean who

teach juniors, ages seven to eleven, in an Cxfordshire junlor school,
Young and attractive, !r. and lirs, Britton work together with a
conbined class of sixty~six children. Their classroon is a large,
sunny roon off the central library, An anteroon is off each ond
of the central rooil, While cne has tho feeling of boing crowded
in anong a profusion of furniture, display arcas for raths and
science, art and sewing, a portable blackboard, an old autoricbile
engine, and a uyrind of othor attractivs »r interesting itens,cll
wvith knots of childrer clusiered about, scmo seated on the floor
sowing, others Joing maths at a table, others making thelr own
books In attraclive jtnlie handwriting, one is inpressed with
the purposefulnesy of it all, The echildven are working, Thero
is no lack of discipline, %he conversations hun along but no one
is distracted, John Eritbton is haxd to find when uné enters the
rooxr until sne notices hin seatel’sritr - ~al1 group of children,
B L UV L T SO S

T A dn tha 1o anter-an,

¥Tha nnmea are fictitions in this acewunt,
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teachers have the help i an aide, and the aide is over in a

cornor lielping sone girls sew a c¢loth collage., Children enter

' and leave the roon as they needs Tho atunsphere in the roon is
one of friendliness, waruth, purpose, and quite unlike what one
thinks of a classroon as being like, During a break in the
norning, John and Mary tcll about thenselves,

John is a university graducte having taking a degrce in
philosophy. Mary graduated fronm ancther college as an art major,

. certifiod to teach, John took a postegraduate year at Coldsmiths
College in Londorn where, he says, the tuters are schcol men on
leave who give practical courses in teaching., ﬁis tutor was an
Oxfordshire head teacher.s It was upon corpletion of his gradunté
work that Jghn wers encouraged to move to Oxford for onployment,
Vhen asked why a university rnhilosophy degree major would take up
teaching in a junior school, his reply is direct and sinple, Itls
wvhero things are happening and where one can ¢ount, The added fact
that both he ard his wife can teach together in the same school
provided an added inducencnt,

Both John and Mary Britton have taken every opportunity‘for
gfowth that has corme to them. There arc, thoy tell, courses which
are cailed "ministrj courses” and csurses offored through the
1EA (Local Education Authority), both in-service courses, The
einistry courses frequently occwr on h&liday tincs or bridging a

holiday tinc and running inlo school tine, One applics to the
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attands. Positions in these courses are much sought after, the
competition keen, and not all who apply can go. The courses nay
be several wecks in longth and be sited at some residential
location severcl hundred niles away from one's hone school area.
Onc of the great benefits of going on a ninistry course, thoy say,
is that those who attend recpresent a cross~role grouping ee—par-
ticipants teing of every role fron probationor through to Her
Majestyls Inspectors, the H,M.I,ts, the five hundred nen who are
appointed to “inspect" tho nation's school on bohalf of the
Dopartnent of Education and Seience and the Secretary of State
for Education, local in~service coursos, generally arranged by
and taught Ly Advisory Teachers of the Local Education Authority,
are comnonly —alnost exclusively after-school or evening coursecse
Oceasionally a weekend course is arranged, Local education authority
2ourses are going on most of the time, John and Mary attend as
nmany of these in-services courses as they can, but they find the
coat of travel and the cost of tuition hard to hear, John notes
that lioc has spent over L4Os* on ccursos thls ycar alones One need
note that thore is no olvaiice 'n & sclary schoule ner other forn
?f professicnal reward for attending such work~shops. The lecal
authority werkshops man by alvisors are, of cowrse, free.

John and Yary Britton have attended ministry courses in
Mathenatics organized by the Dopartnient of Edﬁcation and Science

and held over a ten day period at Reading, and they have also
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attended a woek long course in Environmental Studies, at Greerwich,
which involved the integration of math, scicnco and avi, Theytvo
also taken part in a Short cowrse in Open Plan Teaching, and
sevoral local cducation authority courses, one in English Language

and Poatry, onc in Arts and Crafts, and courses“iﬂ Physical Education
~. ™,

Tt

and in Music, ~

\
A

If John and Mary Britton are typicai-——and one nay mueasz that
whey are notessthon woriing with teanchers, bringing then alung, ;~;
offecting change is not scmething left to the colleges, nor
handled solely by the hoad teachers in thoir schools, but is, ine
deed, a part of a larger educational .cenat that of an elolorate
ineservice education thrust at broua thernational and the loeal
educational authority‘leVOl. Wdhenr Joht and Mary Britton were asked
what addition could be nade to the pe.fussional 1ife, most valuable
to them, wore noney no bar, they toth replied,", , . a teacher centor,”
Like pieces of a puzzlae fulling together, the teacher center growth
has conme on Englard strongly in the last decade, and ospecially in
the last few yecars, It becouos a viecible nanifestation of the
changes taking place in olucaticn in Englend, and it is, indeced,

a major ageney in of change itself, Tho ineservice courscs and

the teacher ceaters form o neans of continususly renewing and suce
taining tecachers at « tiu; of raxdmur change in school organization
and curriculwa developnient, The teacher center, espociully,
beconies an inmportant linkage in the levels of ciueational entorprize

” s
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When you don't know where you're going,
211 roads will take you there,
~=dn 01d Saying

The Advisnry Service

i

For many teachors in England there arc uncharted paths to
cpen education, How does one teach science without a set of
lexts, without a standard curriculun guide? How does one teach
reading to children of differing ages and abilities, all nixed
up togoether? How does one, not skilled in physical educaticn
or novenent, teach physical education or moveonent to children?
How does one who posscsscs no particular skill or knowledge of
arts and crafts becona acquainted onough with these to be able
to teach thea to children and to wake use of then in some inter-
disciplinary nanner? Indecd, things were sinpler wheﬁ cach sube
Joect had its tine scgment and its owmn set of texts, rolatively
unchanging fronm yecar to year, Now in open education, how doos
a teacher lmow enougih to be responsible for all cwrriculwn areas

. . -~ L [} 13
progeession of aclivilies, largely drawn fron the iuncdiate
]
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environnent? Tho qrestlons are ondlosé and the problens large,
but it nay boe said that they are reduced in nunbor and size
initially by two factors wo previously nentioned and need only
recall here, First, the presence of a teacihing head teachor
——one who has exproionced success in the open education situation
and who can give leadership tc o scheol is part of the answer, )
A socond part lios in the provisicre made for tecam teaching, A
teaching tean can bring tegether rany ninds on the educaticnal
problens presented by the open classrocn and each member of the
team may have special .telents or knowledge or abilitics to give
to a group of shared pupils, Thus, it nay not be necessary for
every uenber of the tean to be well versed in every curriculua area,
With openness ~wchildren being able to go from one arca of the
building tc another without hindrance-—the talents of wany persons
are on call, Therel!s 1little sense to teony teaching if children
arc not conpletely free to rove fron arca to area, fron person to
person, at will, A third factor, ore frequently overlooked, is
that the pace of learning is grcatly chnngﬁd. Since it in no
longer necossary for all pupils to be at the same place at the sane
time, and since a nornative scale of achievenent used to guage pass
and fail is no lorger feasibic, tolll feachers and pupils ean slow
down, get away frou: the notion of coverage, focus or the process
of learning itsolf; and take the tiro to do well the educative
entorprise at hand, . How & thing 1s done nay.becouo as inpsrtant

.
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as product with excellence,

In such a situation as welve described, British cducators
note that the closed doors, the squirreling away of supplies, the
rmtual suspicisions which nay cone between teachers, the p%edominant
concern for control and discipline, the necessity to ovade pupils
Irom failure to excellence is changeds The change represents
u fundanental change of attitule toward léarning end toward
+hildren, Without such a change spen education is probably not
possible, In such a situation as has beon described then, the
burden of responsibility for instruction, curriculun, and pupil
achicvonent falls cn tho teacher, but wvith it’goes trust in her
ability to grow, faith in her accomplishuents with children, But
rublic or tax supported cducation cannot bo left norely to acts
of trust and falth, necessary as these arcs Some agoncies and
agents rmust bo present Yo assurc that teachers nanifest classroon
excellence and continue wo grov, An advisory service is clearly
a mcst necessary part of the growth, the continuance, and the
innovative capacity of the open education node,

Sone local educational authorities maintain an advisory service,
a man or a body of men who have been successful teachers and free-
quently successfuld head teachers, These nien are entrusted with
the improverent ~f instruction and the developnent of curricuwlus
within their system, They are not adninistrators, except in the

nost linited sense, Theoy are teachers who visit schools, who
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a tiho. soluticn fo »roblens, and vho also visit and work with
sachors in schools in tha area asscigned to then, At the prinary
ovel, thesc advisory teachers aro generallsts, nen who by virtue
£ training and long cxperience can be helpful to teachers in most
f the curriculun areas common to prirary schools, Thesc advisory
cachers pay have a spoclalty and it nay be this specialty which
~orves then in geod steed at the sccondary level or in the workshops
hich they conduct for teachers. In Oxfordshire, there is an
dvisory servico, hcaded bj Mr, John Coe as Sonior Advisor. As
‘ohn Coe BAays,
I run the advisory tean in Oxfordshire, I have
a tean of six advisors in prinaryv schcols, sonc
in sccondary schools tcos My role takes ne into
prinary and secondary scheols and I think that is
important, otherwize good work with younger child-
ren is disipated when they go through to the next
schosl, 1
Jlearly, a2 najor responsibility of tho advisory scrvice then is
ievg}op{pv-an orderly progreasion to lecarning in the priuvary schools
and in seeing that orderly propression raintained into the secondary
schyol, One mey sense the degree of ansulsh which cecurs when
children rove fron the cpen, integrated day primary school into
& secondary school which is still formal or traditional, The
problen is highlighted by a letter fron a realer published in the
Schools Couwncil ragazine, Dialofue: =
In ry schcool, as in a good many enlighted Primary
Schools, all werk is individual, Thiz cenables

the brighter children to do awanced work which
world have been thourht bevont the capabilities

A



; However, at the age of eleven, with transfer to
Secondary Schools, ccros the great problex,
Individual vork ceases, Chiliren are eithor
streamod, or put intc ability scts, but even
with the saaller classes in Secondary Schocls,
each child is different,

I £find that nany of the children leaving ny
school who are keen and enthusiastic about
the subject, have their interest killed
conpletely by this class approach,

“aAs I sec it, tho great vroblem fucing all
s not traditional versus nodori, « o but
a continuity betwesn Prirary and Secondary
teaching.(Euphasis adlod) <

boe, with his roving trief as Senior Advisor, aided by his follow

odvisers nay have easad the strain of articulation in Oxfordshire

nore than elsewhers, but tho problen rerains as one to be coped

vith at all tincs, especially now that teacher transiency has

hecono & factor in British oducation as ityhas in Anerican education,
Mr. Coo cxprosses the wark of the advisory team nerbers rather

well in the following quotation renm ny interview with hinmg

s o o our 165 vrivarys are divided anong the
six of my tean and nyself, I have a - roving briaf
so that I would go wrywhere in tho country anong
the 165, ond cazh (of the other advisors) has
between twentyetive and thiriy~five schools. They
work in and out of thuse schools, day by day,
helping in 2 mubter of ioyortant ways. They teach.
Theylre not primarily, as I an not prinarily,
adninistrators; {hey aro funduentally teachors
ant guides and encouragers, Thoy would spend
quite a short tiuve in & school Jdiscussing how
things are going with the principal, mayte
ddocucsing neads vhich the prinelial sees in
his schools; verhape surmgesting developuents
in tho work, uaybe actually going into the
classroon, werszing clongside the teachers in
developine cuch wark, Ther Tmlt vy {n to
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roplace the teochorsy they go in to work
alongsilc then, Of courso, they are very
much regponsible for inesorvice training, & v
for the re~training of us all, in the area,
Ih that sense, they are corrmmicators, Thoy
' bring schools teogether , 4
Ono of Joe'!s tean ncubers is Richard Vines, Mr, Vines, like
s five adviser c¢olleagues, has the responsibility for visiting
d being adriser to thirty-thres Oxfordshire schools, Sone
achers xnos very little of hin or his work, but a surprisingly
rge nunber save heard of hin and have called upon his services,
s leadership of in-service workshops has put him in touch with
ny Oxfordshire teachners, both those in his district and those
on other wreas of the county, Of his role, Mr, Vine says:
My advisory role covers all the cwriculun areas
whizh one would expect to find in the primary
schools tut, of course, each of us —~and I nyselfem
would lay clain to an interest in one or two aspects
of the curriculun: which I would wersonally hold more
dear than others because of ny natuwral vent in that
dirazetion which, it hanpens, *o bo an artistic one 4
Richard Vines, like his fellov advisers, regularly gives
ort, practical in.service courses for teachers., These are
ganized thriugh Cocls olfice, publicized to the schools, and
wough the head teachers, and given in one of the primary schools
t Oxfordshire, conmonly after school hours or sometimes in the
‘enings, Vires gives courses in art and craft work, practical
nds-on class experience, the teacnors doing what it is that
wy will be having children do, ilot infrequently parents nay
tend and take part in the course work too and, to the degree

Al

Q RN TR .




62

These short coursc. go on all the tine, in almost all the subject
areas, Thore has been a notable spread of the Nuffield math pro~
‘ gran and the Nuffield science progran through the work Qf in-
sorvice courses and the help of the advisory teachers. Generally,
attendence and participation in such workshops is voluntary, but
1t is comaon that the enrollnent is really largor than an advisory
teacher is able to hardle well, cspecially in the field of arts
and crafts,
If head toachers are given the freedom to shape their

schools as they will, developing for each school its own
individuality in progran and organization, then it is to the
advisory service that we nmust look for the uniformity or standard-
izaticn that may cccur in progran design and implementation, Withe
out imposing a curriculun on a school and on teachers, the advisory
tean, working togethor and sharing a cormion philesophy and aprroach,
can work to improve the skills »f teachers, and can draw from
teachers materials and methods which have proved to be cuccessful
and spread these throush the wofkshops to other teachers in othe?
schools, Additionally, the advisoiry teachers, by v;ptue/bf being

. somevhat rore free to attend ministry workshops, can share with
teachers in their district the resulis of curricwlin developnents
emanating fron other sources. Clearly, the advisory service is
the single nost important olcmeqt in a local innovative initiative,

It is this service which interfacos one school and its endeavors




63
which seeks to help tho inidvidual head tcacher and his staff
weahors inprove on their own practices, It is highly significant

’ that in cach of the four pioncer areas of The West Riding of
Yorkshire, Oxfordshire, Leicestorshire, and Bristol where open,
integrated day education has taken hold and flcurished, there
are strong advisory tecans, Ultdmaﬁoly an advisory service is
as strong as the support it receives from the Chief Education
Officer of the local authority, a man in a position much like
that of an Amurican superintendent of schools, The advisory

service becomes his nmeans of bringing change to his schools. As
the Mwurrous note,

The advisory services which we have scen in active
operation are immensely important to the success

of the schools in their region, They provide
services that could Le dispensed in no other way,
More iuportantly, they form a steady but informal
link betwecen the schools, which allows for a level
of commwnication between teachers and head teachers
that is unlmown in arcas where such a service does
not exist, It is fair to say that counties that
aré fenous for a large nuaber of innovative schools
are counties that heve active and strong advisorv
services,?

The Plowden Roport devotes a section to the advisory services,

national and local, which may be worth citing at this juncture,
944, The roles of tho nationzl and local inspectorates
are complementary, il,M, Insteclorate is a-relatively
nobile body vhich cnn watch the develovient of edu-
cation in raintained and inderendent schools through-
out the country, Advances in edusation or practice
aro often swprisingly leeal and often owe ruch to
local inspectors and adwisers. They can be made
widoly kncwn by .M. Inspectors,

. , T S
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advance vithin their owm authority and often
inthoco:mtryasawhole.........

9460000l..lo'....l..l....
Ye have been uuch improssed by the work of
adviscry teachers who have a small group of
schools, and who concentrata on help for
teacicrs, What distinguishes then from other
inspectors and advisers is that rmch of their
tine is spent in teaching in the classroon
often side by side with the class teacher.é

It is generally reccgnized that too few locel education
authorities have advisory services for thoir schools and teachers
and that where these do exist the nunber of advisers 1s generally
too few for adequate coverage of the schools in the authority,

As the Plouden Report notes: '"There should be additional
inspectors or, even better, advisory teachers in prinwy and
particularly infant cducation,"? George Porry, in an interviow
at Oxford, added ", , o if you were to ask me as an ovtsider ., »
» I would say that our local advisory serviec, although they're
local authority employces, ~~this is one of the strongest aspects
of our cducational syster: in terms of offecting and developing
innovation,"® Prossed to identify the rain characteristic which
gecns to be a part cf tho advisers! pake~up, Perry wont on to say,

Charismatic, I wowdd thirk is onc of the words

you would use about them, They are chosen very

carefildly for this particular quality, if a

quality it is. The other, of course, is that

thoy are all successful practitioncrs, They

are all cninentyly successful practitioners, o o

They do, in fact, develsp what Neil Gross in your

country calls, 'Executiye Professioral Leadership,!?
They all have this %o a very :.rked degree,9
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?erry dwelt on the subject of the apposintment of advisers, the
care with which these nen are chescn, Ho noted that, in nany

¥
instances, they were nen who had gained for thenselves a

reputation for excellence in their positions, who were regarded
as fine teachers and innovaters, Many of these nen carme to the
attention of H.M,I,s ——Hor Majesty'!s Inspectors— who had ope
portunity to observe thoir teachiing and their schools and who
were thus able to coiwend then to teachor training institutions
for leave~tiue tutor positions, or were able to direct them to
the national Schools Cowncil for work in curriculun developrent,
and that, when the time came to recomnend a man for the position
of local adviser, thers were a numbor of well placed cducational
professionals vhe could, quite inforrally, cormiend a number of |
likely candidetes for an advisory position, The English scen

to be quite willing to *trust to this informal, Christian-name
basis of ecormmendation; at least, it scerms to be so if Perry

tostifies accurately as to practice in gencral,
Her Majesty!s Inspectors

HeM.I. 5, as they are called, are the national counterpart
of the local advisers. Approximately five hundred preofessionnl
oeducators now fill these positions, cach assigned to an area of
ths country and to the schools and traininé éolloges in that, area.
Tn:ve the HMoI,s consult with od;cati;nll leaders, visit colleges

y
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workshops in concort witl. othors, and act in ways which will
facilitate covmunicaticn between various levels of school
officials and of schools and cncourage and help improvencnts
como to British cducation, Once HM.I.s had a nore ondnous
role. ‘They were Inspcctors, indecd, visiting schools to conduct
exaninations of pupils. Tho results of these oxaminations were
used to assess tne amount.to be paid the teachers, ar early form
of "accountability" which the British referred to as "payment
by results". This part of the H,M.I.s role was terminated in
1898, - Between the termination of this inspectorate role and the
present era, ns the Plowden Report notos, H,M,I.s were probably
"restraining influences on innovation, though as time went on
thoy tended increasingly to be agents of oxperiment - ! change.10
By and large, i,M.I.s now fulfill a muéh larger role of.change agont
than at any previous time,

A body of‘ﬂd@i%ﬁéi advisers, having the implicit authority
of the Department of Education and Science behind them, noti possessed‘\
however of actual authority of enforcouent, tends to lend a very |
supportive arm to innovations undertaken by local authorities,
Morenver, as the Plowden Report nctes, locally developed but %/
sipgnificant innuvations may be realily diffused throuzh the bedy
0. the HeM.Ies and thercty spread naticnally within a relatively
ot tines, To an outsider, tho clese and infornal contacts between

s.weaters in England reidnds ons that .3 ontire British systen of

1 3
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that these nutually suppective relationships botween people in
tho Department of Education and Science, people in local authorities,
poople in colleges of education and in development projects can
grow perhaps nore readily than they can hero. One also has to
renind oneself that English schools in local authorities ocecupy
a sonewhat different position in relation to local political and
econonic circunistances ~-being loss under the gun, as-it were
than are our Anerican schocls. Nonetheless, having said this,
thore is need to say that relations botween H,M.I.s and local
advisers are not to be understood as boing automatically congenial
and wndoratanding, As Ci¢ says,

On occasions, there are difforencos of view, + .
Therefore, it!s very izportant in cur work to have
very close links with interested poople, 1liko the
local university, the areca training organization
vho have a duty to provide course of re~training
for owr teachers. I have vory close links alsc with
our opposite nunbers who work for the DES in London,
the HiM.I,8 « + o+ We work very hard at coordinating
our policy because we don't want to put ourselves
in the position of offering conflicting adviaec to
schoolss « » Wo would like to have common prineriples
on vhich we werk and I think we achieve those,!'}

What we scc <merging then is an intricate set of relationships
botween men in different r:les, scrving different organizations ~—as
the local authority, the arpa teachor training college, the Nepartment
of "ducation and Science, the curriculun development project o
a Jocal or nearby ¢$1legc or wdvercitye—— but all or alnmost all

k: wing each othor, reasonably aware of vach other!s philosophy

~-" anproanch, and eAfh helnine and suciaiwine other, M:r¢over
- annroach, and eAdht helni { suriainine the other, N ,
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thore secms to be o consistent view among those ren that it is
the classroomn teachor, indeed, who is the most important person
on tho educational sceno and that ultimately their endeavors rust
serve to help her and her punils, It is in this connection, then,
that the H.M.I,s play such a vital role, As the Mwrows state:
The H.M,I,s in rocent years have had a marked influ-
ence on the changes that have taken place in education,
Although they are not prirarily responsible. for change,
they can encourage it, and watch for problems. Thoy
can try to keop officials and teachers up to date on
recont developnents and can smooth cver some difficulties
that ariso within local oducatici authorities. It is a
tribute to English thinking on cducation that a force
of five hundred psople can continue to act as cbservers

without having a najor vested interest or a solely
adrinistrative function within a sgystem,12

Tho Museun Service

As teachers face the prospect of moving away from traditional
education with its heavy reliance on toxtkcoks, they core to need
a range of services and supplics which proviously were less needed,
In each of tho authorities which have nade significant strides toward
developing open,'integraied day-educatibn, there has cone to be a
vital, expanding musouﬁ servico, Oxfordshirel!s school museun seirvice
is located in tho town of Wocdatock., In reality, the school service
iz relatively new function of the Oxford City and County Mvecum
v th maintaing a static exhibit of indigencus artifacts, Tiha
irunls school service cance into oxdstence as recently as four

s agos  JU first oporated with the curvices of o‘; pors:sn end

.
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This year the musovn staff consisted of nino peoplo and the budget
had grown to L12,000, Today the staff consists of three cducation
officers, onc fer art, one for history, and one for natural scierce,
Additionally, therc is a part-tine seecretary, three van drivers

who move tho school exhibite sut of the ruseun to the schools and
pick then up for roturn, and lastly, a tochnician, and a clifanirg
lady. The nunber of oxhibits has now grown to approximately
three thousand soparate iteus, all catalogued in a red bownd
brouchure which is available in each school in Oxfordshiro, The
circulation rate of iten is approxdmatoly twe hundred fifty itens
a day noved cut ot the nuscun to schools in Cx{ordshire,

One first bocones auare of tho museun sorvice whon visiting
an Oxfordshire schosl, The displnys of lovely pottory or the
displays of trautiful fabric ¢r prints which tackgrounds sone .,
childrents work or a flowor arrnngetient or merely aglves color to
a ccrnef of an othorwise drab roon —~~these, one learna, cone frog

the suseun scivice, In cleraroon aftes classroon one sa~~ stuffed

anirsls, or large dolls in period eostuncs, or display: of avt

repro.uctions, or eniral skeloet-na, or historical exhibits 1iko:
& full roproduction of the Rosotta 3tone or a Viking ship nods !
or .cue othor odol or roblica. Ctackol avay are the brilli o
rc. noxes in vhich tho naterials or artifacts arc transporte . and
2i:rods  When +ho nusoun van arrives at a prisary schﬁo&, the

¢: dren gathor arownd to seoe the red b..cs unloaded and to .07 ia
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to bring out the o:%s borag roturaed, Each fortnight the sceno
is roplayed 55 new naterinls rzove in and out,
Miss Alison Curectson, Assistant Museun Ecducation Officer for
History, a nerber of the staff, corments on the work of the museun:
We feel that it's absslutely essential that pupils
work with these things, to be able to handle these
things, to bte able to touch them, feel the feathers
of the bird, to feel the different ciliness of the
feathers or the lignt featheriness which nakes the
owl fly so quietly or the duck swin so well, ,
I think this is a trecendous experience for
Child.ren|13 S
0f ccurse, this 1s precisely why the nuscum service has grown so
gra~tly in rocont years, its grewth a measure of the degree to
which open, integrated lay cducation has teken holds Open, into-
groted day primary cducation cortainly places a high degrec of
valiye on roalfty ~on things in the natural world and on things
which roproscit nman and his acconplishments and on thingswhich
are locautiful as well, Because classroons must provide a rich
experiontial base in a number of interest centers, the rusoun
sorrice 13 a rich troasurn trove of artifacts which the teachor
can «raw on to provide a valuable takc.wff for a pupills work,
The nuscv.~ts collectiin is housed in a barrachkelike btuiliing
behiat the mein nuseun building, It is to this building tha’
Ve owors send Ni~dr requests for the red boxed artifacts, oo
d " lvered, ther are for tecacher and pupil use for a two~week
1o eds  Comrorly schools subnit a ydéar Mong standing order. !

“ariala nav be ordered at snv t{ns ~. ~p Yag available® et
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will bo broken or lnst, With the conatant and growing use of
artifacts and materials, and with a slight less rate, the museun
staff is continuously on tho lookout for new acquisitions. As
Miss Curoton says, "The objects ars begged, borrowed, stolen,
bought, or made especially for us,"?4 Sho end hor follow staff
nonbers have becone constant seerchors for new pioces. Many
acquisitions are nade through othor muscunms, especially through
the Pritish Musecun in London, And Misg Cureten notes,

We try to acquire things we know will be useful

or thin;s leachers have exprossed a need for but
obvicu~ly this depends on sources and availability,
whiel 3 ., of course,a tremendous problen, especially
for niat:rical objects.5

Noting how the nuseun sorvice nas cong to be regarded by school
po.i:la, Miss Curcton adds:

Id. feel, as cne of the advisors said, that (our
sorvice) offors another di-onsion to teaching; itls
sonciring that, cnoe yaulve had it, you wonder how
you ever nanaged without it before , o » 1tls

this “hing abcut visunl elucation rather than

spoksn education, Yc¢y learn co much more by sceing
than ty hearing, , .

iiss Curci-:nls views as to the usofitlness of the museun
gorvi~a are echuad by lr, Coe, Whon ho was asked about the irportance
of tl. nusoun sorvice, Mr, Coo was quite oxplieit:

The uaewy service has been «f tho very greatest

of inportance and again ono can trace a conncetion,
a sinilar connection, in the'West Riding of Yorkshi::
whici also has a very well crganized nuseun servie
supp.:bing the schools, I you nove out of an utic.
dopcritance on books for young . ~hildren, i€ you bert.
to ruinte beoks and words {n wealily they exvericre: .
you rootd o 1ab rtavn waql bt e And thiig {8 oxan
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what the ruscun providos: real things

pem=mi fron tho past, nlaces far away, good
© 'painting, good pottory, good fabrics,

intorgsting things o o o fron history,

things fron googranhy, things fron nature,

fron science, and things to do with nathenatics

o o oI couldn!t underrate the inmportance of

having such a woll-organized service,17

The Oxfordshire City and Country Muscun offors more than

Just objocts for classroon oxhibit, its oxtra~mural loan service,
It also runs en extensive intra-tmral scrvice. This sorvice gcos
tho Museun Education Officors (Art, llatural Seience, History)
providing lectures to schools and to olasses within schools on
a request basis, Theoy are also available to help a teacher organize
anl earry abl field trip orporisnces for childron, Moreover, ¢hiliren
pay be brought to the nain musoun huilding where the Education
Officers will holp them and their teachers make the hest use of
the misoun, its displays, its visual aids aquipment, its art work
facilitips, and its library, Indeedl, thosc same Education Officers
and their musoun facilities are available to the area teacherst
colleges and to the Oxfordshire tecachors! centers as well, Thus,
within a vory fow years, the Oxfordshire City and County Musoun,
like its foriy or nore countoerparts in othor sections of England, .
has becone an indispensible olement in the educational affairs of
the county, 'The scrvices offerced by these musewas vary) soue have
the extra~tural loan service as well as the intra~mral teaching
sorvice vhilc sthers have only one elenent of the service. In every
instance, the tuscuwals schnal service conos under the control of
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uuthozfty's chief education officer, In the case of the Oxfordshire

sorvice, *he genoral guldance of the sorvico is in the hands of an
—— 20

advisory panol made up of teachers and qthor'profossionals which
mocts three tinos a yoar ~once each tern, On this panel aro
teachors of all lovels including collegos, county and eity
advisers, and Hor Majesty!s Inspector in the area, The panel

acts only in an edvisory capacity, keving no exccutivo powers

over the muscum sorvice, Generally, the panel roviews the
acquisitions and nay make rocommondations as t» new acquisitions,
and assosses tho nature of tho sorvices and the manner in which
thoy hava been used, The panel, operating in this mannor, becomes
an:thor aponey 2f canrmhicatian nboud ‘tho tmaecun! cg vell as teing
of some guidance to the museun steff as to what the future needs
in the schools may be for museum services, A central coordinating
and information body links the museuns together: the Museums
Agsoclationts Group for Educational Services in Musoums, Here
fron thia London office information regarding services generated
by & local muscun cducation service may be disseminated throughout

the nation,
Teachers! Conters

At the end of the long lovely green which runs gontly uphill
from tho center of Witnoy, not far from Oxford, is the old Police
Building, a stone block stracture cof ninetecnth Century, Victorian
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adijacent bullding of like constructicn, tho magistratel!s court,

A high stone archway leads into the vain building, through which
in carlier days a less happy lot ontored than those who promise

to enter in the near futurec, This set of bulldings was in the
summer of 1971 in the nidst of extonsive rcnovation, The Witnoy
Teechors! Contre will open in the autwmn in these new quartors,
Mr. Keith Gordon, appointed last year to be the Curriculun
Developuent Leader at this centor, corcs newly to tho pgaition,. He
wog o sccondary  school English teacher, In the middle of tho summer!s
heat wave, Mr, Gerdon sat in his office anid a cluttor of unpacked
boxes of curriculum nmaterials, books, rolled posters, saws and
hamners, with the sound of construction rising fron the adjoining
roons where workuon were finishing the haniings of several doors,
The old building was delightfully licht and attractive, froshly
painted in pastel colors, dominantly nink and yellows, quite in
contrast to the formidable ~roy oxterior stone works, Mr, Gordon
is a thin mon of moderate height, possessocd of the lean, athletic
appearance of a long distance runner, He slouched in his chair

in a sweaty fatigue, As ho talked about the work which he en-

. visioned for his center, he secucd completoly absorbed in his
subjects Ho pressed his to hands together as he talked, carefully
gelecting his wordss It was clear that the problems of organizing
and bringing to life a new tcach?rs' contér was prossirg on him,

clear that he was cware of tho promiscs as well as the pitfalls,
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; The Witnoy Teachers! Centre sorves the geographical area

of Wost Oxfordshire in which are located six secondary schools,
twenty-fivo primary schools, a technical college, and two
teachors! collegess Mr, Gordon's new conter will service

these institutionss The remaining portions of Oxfordshire will
be sorved by three additional teachers! centers, these to open
this autunn also. The Witney Centre, whon conversion is comploted,
w21l consist of threce blockss First, a small sot of rooms will
form the offices and sominar roons of 'The Curriculum Development
Area, Second, another set of rooms some distance removed will
house the roprographic equiprent, recording and television equip-
went, the audio~visual aids «~-~the hardware-- in a Technical Area,
Third, a central exhibition and conference hall area is providing
in the old but renovated court room itself, Capable of being
blacked out, equipped with a large number of electrical outlets,
and possessed of tho judge!s dsis at one end of the room, this
large hall is a multi-purposc areas As one strolls through the
quarters, one is inmpressed w;th tﬁe thought which has gone into
their proparations A small kitchen area is available for the
.toachors! uses A workshop <omplote with power and hand tools is
there for tcachers to use as they construct tcaching'aids. The
whole centor has an attractive, highly useful, warmly pleasing
atwosphere and appoarances This c?ntor is to becons the hub of

activitios, some of which will c-ve frem groups of teachers, others
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of which will bo projects gonerated by the centor's Curriculunm
Direction, Mr. Gordon,

"The need for in-scrvice cducation is one that is recognized
by tho authority and is increasingly rocognized by the head
teachors," said Mr, Gordon. He noted in the courso of his remarks
that the secondary schools were boginning to change under the

[]

impact of the inrovative work in the primary schools, that the
process of learning was bocoming as inportant to many scesndary
teachers as the product, and that, in some measuro, the secondary
schools were beginning to break down the narrow subjoct matter walls,
the compartmentalization of learning, A4s Mr. Gordon noted:

The secondary schools . « . are something of a traumatic

oxperience for a child coming from a free and open

primary school situation, into the more rigid compart-

mentalized arca of the secondary schools I think

linkod to this is the need to break down further

the very artificial barriers which still exist

between certain areas of the curriculum vhero

teachers still lodk at their subject as a subject and

don't in fact sce tho vast areas of overlap with

othor subjects that can be brought together,id

As curriculum developumont leader, Mr. Gordon envisons his
teachors! centre as a place where secondary and primary teachors
can get together and share ideas, where the neods of one can le
made known to the other, and where tho old, rigid curriculum walls
can como tumbling down as a result of free interchange and under~
standing between teachers, Bub how te got teachers togothoremm
that, as Mr, Gordon nOteS, s the 56/;,000,000 questionl“

.o

As 1t oxists at tho nonent, T think it ia true 4o
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both in the evenings and on tho weckends than

meny of ‘Licir sccondary colleagues,

¢ o oA8 things stard nsw, we do got a certain

nunber of day or half day courses for which head

teachors aro proparod to releaso teachors,19
“'he old problem of gotting tecachers free from classroon obligations
"o work on tho task of oducational curriculum developument and

solf-improvement is a major problen fer centor loaders, Gordon

tontinues:
Where it comes tc longer courses of in~service
training whore tcachers are possibly meeting to-
gother to manufacture equipzent or apparatus or
coursos for schools, and this is joing to involve
& long comzitument of time, the situation will
have to continue tc bo of a voluntary naturo
in the eovenings whore we will pay the teachers!
expensos, iraveling and so on, but they will have
to do 1t out of school in theiy own time,20
Indeed, then, a center lesder is faced with a difficult problem of
being able to have his facilities used by teachers in tines othor
than late afternoons, ovenings, weekends, and holidays. It seems
that competition for the teacher'!s time will continue to plague
center leaders, teachers, and head teachers in England as well
as their counterparts in Americas, Gradually, it seoms that school
-~ gystens in England and in Averica are begir.dng to make snall
grants of school tine for developnent work,
A tcachers! centor ropresents a sutstantial investnent
on thy part of a school syston., In Oxfordshire, as elsewhere in
England, the funds to ostablish and maintain a teachors! conter

esome from tho local autherity., The naticnal level, Department

-~
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. allocated ﬁho sun of L3,000, for curriculua development; L1,500,00,
is reotuined by the central office for the goneral curriculun needs
of the country as a whole; the remaining L1,500,00, is divided
four ways, amo:g the four new teachers! conters, giving each
L375.00, each for their own local curriculun projects, From this
atter anount tust ccne all the supplies and books needed to run
the center, An audic-visual alds buigot ccvers expenses encountered
in that areca, and an additicrnl grant of L1250, is nade to cover
speakors! honoraria, teachers!s traveling exponsing. As Gordon
says:
I think it'a true that welre going to have
difficulty in keeping to this budget and not
ove'~sponding by the ond 9f the yecar, The more

succssful the center, the more use made of it,

the mog?'tho demands up it, the more the expenses
mount,

The financing of a teachers! center, indeed, poses some difficult
problers. A cent&r suggests continuance and when a systen takes
on the burden of a center it is taking on a continuing burden, one
that not only goes on yczar after year, but also mounts if it's-‘
successful, If the need for educational change is perceived as
being necessary by the authority lcadership as well as tho
teachers, if currictdun developrent and ineservice education are»
thought 2f as two halves of a whele, thon the long range invest-
ment in a teachers! centor ray prove exceodingiy revarding to

a system and its teachcers,

One of the basic cuniitions of tecchers centers in England
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is that they are social cintorss In tho largq citios, it is often
true that toachers, onee out of school; heve no place to gathef
wviierc thoy can talk over their problens and their interests, no
p.lace whore they cén work on teaching nmaterials with colleapues,
o:* whore they can meet other teachors fron other schools, Urhan
toachors, it is said, suffer a kind of isolation which one would
ausociate with the rural teachers, Indeed; it is true that
teachors in rural carecas do tond to be isslated fron one ansther,
but unlike their urban colleagues they do tend to becone menbers
of the snall comunitics in which they live, For an urban teacher,
then, a teachor centor may pravide a common me@ting ground for the
social activitios of teachers whose gocial lives might otherwise
be limited, For a rural teacher, a teacher center provides a
gathering place to which tcachers from nunbors of communities can
come to sharo common interestss In this soeial sense, teachers!
conters are in the bost tradition of the English pub., In fact,
presently in Oxfordshire, numbers of teachers and advisers are
gathering in a local pub, there to sharo ideas, onjoy pootry
reading, and to meet onc another socially,

A teachers! coertor is fur more than a socicl center, however,
The center is frequontly onvisioned as the lccus of re~training
of toachers, although advisors gonerally contend that re-training

or in-service cducation for primary teachers particularly is bost

carricd on in their scheols, There teachors anl advisers can



80

by moving ncetings from school to school, tho madmum oxposure
“to tho working conditions and idcas of othor may be gained., In
tho final analysis, one sonses that thoro is a head~on rolo conflict
emorging botweon the adviscrs who sco thomsclves in tho active,
on-school role of aiding teachors, ard tbo teacher contor leaders
who somec rogard as mere kocpers of a bullding and others sce as
curriculun dovelopuent leaders actively ongaged in shaping
curriculun and methodeloyzy. The conflict is far from resclved,
As Dr, Vincent Rogers writes,

Those conters seen to bo in anything from an »

enbryonic stupo to & c:irplote dovelenment stago,

and aryument i streng as to what thoy should

provide. ¥hat scons 2 te the idea behind them?

As T seo it, the enpleyin Authority provides

a building in a particular area. « « in which

teachers can neet sseially end professivnally

to talk and work, at times to sult thomsolves,R?

So far so goode Howevor, teachors! centers are precisely
that «—ovzaniczed and nporated by teachers. An clected body of
teachors organizes to Adcvelep a teaciaerst center and develops
sub~ccmnittines, as ncoded, to oversoe and to initiato progranms,
In some centofs, n3 center warden or loador wmay be hired, the
dutins being takon over by teachors or cyrmittees of teachors or
ty a teachor grantol some releasc: time for minor organizational
and leadorship functionss In other authorities, the role of the
teachor conter leader may bo iwplicd by his title,"Warden,"

suggesting a kcopor of the establishment more than cducational

leader. Oxfordshire scens to hare eonlinad the role of passive
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! ourricilun dovelopnent leader, Rogors suggosts some of the
" Inherent difficultics in his cormentst

< The Center is orgenized and run by toachors, some
. of whon form an olected cecnpittee with a chairman,

Aotlon oconos through this elected body and all

teachors arec at liberty to sw'gest what organization

ard activity should bo. Idoally, the Center should

bo available to teachors at all tines and should

have the services of a "warden" or someone in charge;

an} 1t.138 conceived ag providing for the nceds:ef teachers

from every section of education, In this way active

ities can involve cuoperatiosn betwoen toachers in

prinary, socondary, and further education.<3

To do tho lidnds of things suggested by Rogers! words,
"previding for the nscds of teachors from every soction of education,!
requiros more role clarification for tho center leader than anyone
has yet suggesteds In a Schools Council report, the issue of leader-
ship is dealt with in more dotail:

The varictlion in tho title, espccially between the
words l'warden! and !leader!?, indicated the first
questiont wvhat was he appointed as? Three ansvers
were given, . o« the most unsatisfactory. « « was as a
genordl llo abody! with dutios ranging ffofr suisarizing
Schools Couneil workiag: snpers to washine up the. cups
and saucers, A step-up was achieved when his functions
wero scen to be mnirly administrative: the ideal warden
was described by one chairman of a management committee
as the porson who set up everything for the teachers -
and then faded into the bockzround o+ + &

A nore widely held view was that the warden ust be
someone who above all c~uld provide leadership because
he was a oad teoachor with the kind of qualifications
and exporicnce nce'd in ssue crucial avea of work
being fostered by the contre, The danger here, as
some saw it wes that rcally ths person appointed
would inevilebly be forced into the position of sub-
adviser, .

The Schools Council conforences on tenchera! centers emerged

with no firn concluci-ng on the role of 11a conter lender, exeant
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to suggest that twe vlen? .23 & bavor titlo than "Neadert, and
that such a leader should probtabiy have skills in "group discussion
work, a sound undorstandiig of tenavioural psychclogy, of work done ..
on curriculum planning, of relacted it¢lds of sociology, and a
working knowledge of resources and informaticn needec by teachors,"
The Schools Council conference went on to make two significant points
regarding the leacership role:

o o o the relationshiy of centre leaders with local
advisers and with HM Inspectors, was touched upon,
There was some suspicion and some dissatisfaction,
but, on the othor hand, alss evidence of willing

and fruitful collaboration. The relationship could
only te cofinec against the prectical necessities of
local conditisi . Thero was ono measurs of amreement:
centre wanlens could never carry out the inspectorial
and policy~rec.muendation Sunections of advisers: to
do su would impalr the pacticular quality of their
relati- ~:1ip with teachers,

This whois question of role, and of traininz in the
skills required, was bowii up with the status of
werdens, VYhere did they fit éntc the educational
pattorn, o 425
If wo labor the questiun of the role of the center leaders, it is
bacause this newly coeveloped. and rapidly growing organization in
British education is regarded as boing sc central to curriculum
change, Yorecover, the incipient roie conflict can be scen in
‘comments by Gordon, the Oxf. ~lshire ceater leador, and Coe, the

Oxfoixdshire Scnior Advisc:,

Coet The ldanger *rith teacher centros is that they
cen bogin th have a Ufe of their own which is

"+ divoreod fron the wark or the ¢ assrocm; they
can oxist on a difforent lev:. :nd there not (be)
80 rolovant ani therof-ro .. - rmunicats s»
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teacher contros, Thore will be three in the
cowaty - witldn. n Septonlvr, Thatls avely now
dovolupicit, Wa 800 theso eentbodtes.functioning
baly in the 33fize that they ean ordvice souething
videlr vo .cannot’ paovilo onsily in tho scliouls,

SN ws . % . [N '.“
Gordon: We aro vory often in the situation whore
we can soe things in socondary schools! needs
or wo can ask for their noeds, or we can create the
nceds, as it wore, if we go at it the right way.,
We can initiate work in the teacher centre on
those things, on what wo observe of the local
county situation,27
While Coe was addressing hinself to the primary level of
schooling and Gordon to tho secondary lovol, there is some difforence
betweon the two men's views of the roles involved, As of the summor-
time whon Mr, Gordon was »econstructing his old Police Building,
he and Coc secmed to be, in a large aeasure, in agreement on the
orinary school level of role interaction, Yet Gordon!s insistence
that, unlik&}many othor wardens, ho has an active role which allows
hin to entor ‘seocondary schoola to discover teachors! needs and to

aroate noods may be the oloment that will bring Oxfordshire advisers

and Oxfordshire teachor center leaders into a confrontation, Espec—
fally is this sc if the tcacher center bucomos, as it is envisioned
1% will bocomo, & center in which primaiy and secondary teachors
noot tc share problems dnd direstions, cwrriculun developuent and
materinls preduction, Op~., inteprited day edusation of the primary
school has a quality of being apporad to a prapaved currleulum, a
rojoction based on the idea that no curriculum can be devoloped

for pupils and breught int. Lirs sehosts wiihout usurping tha
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where specializatic. in suojoct nufner porsists, are searching
for new and relevant curriculum, and the Schools Council is
fostoring many cwrriculuu develsprent projocts which cre new
being disseninated to the acconlarv schools and to thé primary
schoolss One of the main arteries of dissomination is the
teacher conter, It is this function that accouats for much’
of the growth of centers, Irrespoctive of the role‘conflict
wiiel lurks beneath the surface of the dovelopment and growth
of ‘teacher centors, 1t would scem that their development will
continue. As tho School Council conference report notes:

The conference :reed that the local centre was

an indispensabi: instrunent of curriculum chango;

but much nore 2-yunent and questioning will be

required to clapifyits usi andprobable future ¥

within . b;};ztmml sys ~011428

English tcnchfks’bovo been justly Jealous of their freodom

and thoir autonzoy and avo quite wnliioly to relinquish either to
other roles or to new anoncies. Teachor conter developmunt has
not, everywhere, rﬁcoivcd . favorablo vote of confidence, Hﬁora
such reserve regarding +oncher conters is ancountered, often it
stens from the feeling that tho centers, astensibly controlled by
teachers, aro in fact manipalete? i, others for purposes not eprings
springing fron teachers inx":ﬁlves. Cirnrly, then, in England one
nay preasunc that teacher Cunbcrgf;ill “s welcons ~nd offectivo

instrumentaliting of curricnln., chanege as long as thoy are seen

as roflecting teachoera! ne-=ia and voasia:c:’

.
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vishes, Yet this
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mey fall into the hinds o." the ac{ivist)tcachors, those most
articulate and, in the sense of education, politically aware and
astite, Control of conters by these teachers may scarcely reflect
the noeds and wishes of the vast najority of teachers, Others
sce problens for teacher centers if they come to be dominated

by usecondary people with specific eurriculwa interests or, on

N

the other hand, by prinary people with moro'gonoralized interosts,
He s to blend in all teachors in the schools and make sure voices
revrosenting all quarters and all points of view are continually
kazied is as yot an unnet challenge,
4s Keith Gordon note®, his section of Oxfordshire includes
-& technical e¢olleye and two toachor training eollegos. How those
. institutions will csme to bo involved with the work of the toachors!
centers is yot to bo developed, The Plowden Report clearly indicated
that such development would be most des’reable but was equally vague
aboul what the relationship shnuld br.,
The pracise rel~tionship vhic: ought to exist
totwoon teachors! centres, ingtitutes of oducation
and collepes «f tochnoloyy will probably vary from
arca to urea bvt we have littie doubt that scme kind
of partnership i3 noeled,.2?
Writing in the Schools Council HNew:lotter No, 6, Dialogue, Alex Evans

cotwients,

o o+ o the involvenent of the Cnllepes with the
Toz2chers! Centres hns nov by »ny means gone far
enougr, We are plea.ed to road in DIALOGUE that
sore Teachors! Centers huve linxed up with sone
Collegos but the fact that -sls is news can disturd
as well ag pleaae us, & o 1 kv, ., that at
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exprcssics of . cegret, end indeed, resentmont,
that they have not been invited to join tho
teashors in the Centres and that, although
individual lecturers have been involved, there

-has beon n2 planned attenpt to involve the
collego as a Whiloe o o o o s 0 ¢ 0 6 ¢ o o

4 & & & & 0 o 0 v 0 & 8 & 0 9 9 0 & 8

Taere are over a hundrcd and sixty Colleges of
Education, , 4 No Teacher Cuntre nced be ou’
of touchs o +30
Mr, Evans conments elloited responses in a ubsequent issuo
of Jialogue, tho general tcne of which wﬁs to concur with
Mr, Evans and to suggest ways in which a nutually beneficial
relationshir could be estaklished, Teacher centers were seen
as places where ¢ollego lecturers could work on a liaison basis .
and thereby keep abreast of what curriculun changes were taking'
placo in the schocls, Another saw center whrdens, LEA advisérs,
and college loctura.s coidng each into a shared role, each serving
the other through such a new role, Still another saw the teachors!
conter as being a logical place for the initial placcment of
student teachers whore thoy might work tith teachers and tneir

tutorss This writer notec:

At Keele stucents following crurses of professi-mal
training in education are encouraged to attend mecotings

.

of the Seience anl Techanslogy Cionter, in whose rinineg,
incidentally, the Elueat? n Department staff play an
active part, 3t
In tho deveolcpuent of theso new institutions in the education
profossion, two approaches nmay e taken . The first approach

develops frou tho bolief that adminisirat.rs or supervisors lead

toeachers and that, hut for such lead +3hia, teachers would sceldon
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tostir themselveslt-:- goin their cm improvement, The assumption
is that toaclers, wvired in traditions and working reasonably
coufortably with outwi-date ideas, curriceulums, and methodolog;y
mut bo provided with a place to which they may be encouraged,
pnsssured, or at the very worst ccerced to gos Oncc thers,
those teachors! skills and knowledge will be improved; if not
improved, the unspokén hope is that they wiil realize how dread-
fwly out of touch with modern times thoy are and this will
oithor motivate them to try to imprcve or motivate them to retire
oarly., More than one deproassed administrator or supervisor has
hope¢. that such might be the case with his reluctant teachers,

Tho other approach develops from the pelief that adninistra-
tors and superviscrs, working {iith in caoncort teachers, can develop
increasod staff competencies and working relationships. It takes
the sansuine position that hierachical arrangements of professional
positions inevitably interfere with open, free, creative ,‘ and
imaginative communications on common problems. Tho assumption
which follows from this pisitiocn is that, if one would avoid the
hazards of hierarchy, contrcl of institutions for teacher improve-
nment rightfully bolong in the hands of those to bo improved,
Furthor, the asaw.ption is viat leachers are well awvare of their
weaknesses, know their streagths, and given a £rco hand in shapjjng
their own inmprovenonts, they will uso cpportuniiios for self.
ivprovenent willingly, Adrdndstrator: and suporvisors e-advisorse

~
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i©enchors to provié: for c¢.ildron, an onvironment rich in mothoda
wnel materialn, rescarch developticats in curriculun, ineservice
course work in subject mattor arcas, and opportunitics to mect
and share with fellcw teachers in tho creative process of .
cu'riculun development,

If those two positions are at all rossonably described,
vo pay donominate the first as a nildly authoritarian position,
on» vhich tak&s a slightly wifavorable view toward togchers.

The second position wo may donominate as a less nuthoritarian
position, a demoeratic position, one which ig a slightly more
favorable or positive vic: of teachers, My estinate of the
natter is that the British have elected in favur of the second
position, and thay are willing “o suf{fer the inconvenionces,

tho confrontations, the mis~understandings which nay flow from an
oxcess of demoeracy ;Q professional affairs,

The Schools Council report on teacher centers indicates that
there were three-hundred, eight centers throughout England and Wales,
My court of teacher conters in 1971‘indicates that there are in
excoss of four hundred, seventy centors, The growth is very rapid,
one can soe, Howover, the Schesls Council rsport on tbo three

A hundred, cight centers indicated that,
Ogo hundred, thirteen -<~3 based in school tuildings
but had the use »f av leazt zne room put aside for
Lgentre vork; the vast nejority of the centres were
ex&lustvely or almost cxelunively concorned uith
work in fw'field '» Senool: Couneil projects in
rathounti~s, secicnee, nni'p:ﬂgrn Inmrunyos;

Fal




mogt of thia wor'c is in the primary field.

Few contrus had been purpsse-budlt: only five
such listeds The mejority, one~hundred seventy-
five, wore in accomncdation thet had boen acdapted
and was now specifically allucated for no other
function than th:t of a lccal contre. Such
accoucdation included ¢ld schools that had been
taken over completely, parts of the buildings

sot aside as a centre, and prefebricatod annexes
get up on gchool site; a fow authorities had also
adapted very confortable and spacious houses,
There wore thirty-ono centres sharing acconmo-
dations, most of these being in further education
establishrionts and a fow in colleges of education,32

The central purpose of these teachor centers is curriculun
dovelopment work: os the Schools Council report states, "to
tuko possible a review of axdsting curricula by groups of
toachers and to encourago attonmpts by them to bring about changes,'33
The titles of sore of tho centors éuggests their central concern

as well as their variety:

Theater Centre : Rural Studies Centre

Drema Centre Science Teachers Centre
Primary Math Centre Craft Contre

Urban Studics Centre Art and Needlework Centre
Music Centre Seience and Mathematics Centre

.These contres are subject—éentoroQ institutions, commonly found
in larger citios and frequently catering to secondary teachers,
B{ far the largest number of ceaters aro listed under « variety -
of torms which focuscs primarily cn the teacher'!s curricuiun
developnent function:

In=Servico Tecachera! Centre

Centre for Tcachers .

Curriculun wevolev-ant Centre
Curriculu: fentey

LA DI
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‘Thus, thoro e¢m -gos . pieturs of three genoral kinds of
centrese The most onzon of all is ‘he aénercl teachors' conter
appealing to the brecadest range of teachors, from prirary te
* college, a location whorebnhege peoilo can neet and can work
on carriculun projects and materials production most useful to
thor in their immediate classrooms. The second set of teathors!
centers are thosc that are framed around one or twe.related
diseiplines, Thesc centers, open to ell, have a strong appeal
to secondary teachors whose specialization is encompasscd by the
particular center, Hore exchanges of ideas on curriculun develop—
ments and prcduction of =n*erials can be carried fciward, The
third set of centors are those dovoted to primary concerns, as
conters qucinlizing in new curriculum developuments in mathenatics
and scienée for prisary schools, Such conters scom to be Ais-
somination conters for these particular schools couneil pfoject
deﬁelopmonts. It must be said that anj attenpt to classify or
definc the nature of tcacher centers ultimately fails since each
centor is a local instituzion, cach an ontgrowth of local needs,
each an cxpression of the concerns of local teachers, If this is
distressing to those who like noat descriptions and definitions
of educational roles and organizations, it should also be heartening
to know that, ir this day ot stard-vdization, a truly democratic
spirit is to be found operating among educatdsrs and to rcalize too

that in one place toachcrs cve very much in conirol,
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There arc a re— o of >urposce that teachors! center nay comne
to perforu which arv frequently cverlookeds. In Oxfordshire, as
in other parts of England, it is less common than in fmerica for
curriculun materials to be purchased as comploto, roady-to-use,
"toacher-proof" packages or kits or games. Rathor it is thought
that teachers should mako their own materials for the classroom,
sincoe in doing so‘considerably nore attenticn will be padd to the
chiliren who will use the materials than will be paid to then if
tho matorials are commercially preduceds A4s John Coo says:

I think it!s very inportant that teachers should
have accecs to naterials so they can make thoir
own learning ei’'=, I an vory tuch nore intorested
in this than surplying sur teachers with kits

¢ o « Yhon a teucher has to nake or collect a
group of things, has to uake something for his .
children, theon he has to think about his childroen
and their nceds and this is fundamontally

the right way to start, If you supply hin

with a kit of inferuation about the natives

of North Bornes, he's hasn't got to think

about his children at all, Ho'll be more
concorned with the people from North Bornes

and he!ll get his children to 9o through

tho materials without thinking about them.35

This pay, indoed, be "fundarentally the right way to start," but
thousands of Anerican toachers, and nc doubt many British teachers,
would feol that this is-a burdon they would be jusl as happy nof
to pick up, totally at lcast.- Yot exporienced teachers would have
to agree that thore is a fundancat-l truth to Coo!s position, and,
given that adnission, a place to work and supplies to work with

make sonse. In this respoc*, then, a icachors! center is a mest 9
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project and leave % ae « work in progress tc bo returned to
at a later time, |

For the paronts of children in school, as well aa for
uenbors of tho general public, the teachers! conter may bocome
an important educational sorvice. Education is changing rapidly
but many people cling to tho idea that schools which change -
dramatically from thosc to_which they went whon thoy vere children
ara, in some neasuro, less valunblo. If schocl may becomo a place
of onjoyment, a plcasurable experimce, where much of the class
tine secems to be tckon up with play, the opinion of many parents
and woubers <f the publi~ may be confirmed-—hard earned tax noney
perhaps is being squandeved for less than worthy education, Since
it is difficult for many parents to visit schools and talk with
teachers while school is in session, and since going to school
to talk about schocl work and curriculun developnents is somothing
of 'a mental hazard for sono parents, the teachors'!s center bLeeones
& non~threatening neutral ¢round, Here thore is a professicnal
educator vho knows what is ncing on in ‘the schools and who can
oexplain vhat developments are taking placo, Moroover, teachers
may arrangce oxtonsivo displays ¢f pupil work which nay bo
exnﬁinéd at loisure, Herc'displays of bandwriting, of.pootiry,
art vork, science and nath work, environnental stgdies and the
like can bo sot up for parents to see, for centor leadors to

doseribe and explain to peroatss Thece sano displays, of course,

Y
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become sources of #icas . i teachers too and the dissemination of
idoas about teachins is furthoroed by these diﬁpl&ys.

Should pupils usc a teacher center? Sone tcachers have
suggosted that older pupils, ospecially those who may be the
first of the new gonoration torbu caught up in the vise in the
schoollleaving age, night find the opportunity to get out cf the
normal school confines into a more relaxed, loss forral atmosphero,
There is the genoral idea that for nany of the less successfpl
pupila in sccondary school the school'!s confines, its rule and
rogulaticns, its requirenents and expoctations ~—all generally
arrarrged for youngor c¢hildron ~—-nay be inappropriate for the
oldor adolesconts. Thus; a teachers! centor, roceiving uininal
usage during the school day, might bo an appropriate base for the
education of those ~—or sone of these~~ young men and woten,
Cortainly, the i.lea has an attractiveness to it, but gencrally
the use of a teachcrs! center by pupils is regarded as poor
policy. Theve is the feelin:; that, wiiiln short time, the
toachers! centor would be qurped by thc achool children,
fdditionnlly, the coenter was created by teachers to necet
profoing necds, To prejulice the work and facilities nccossery
to uoet tho needs of the teachers ty ndxing in students would bo
an uwnfortunato, howovor uniikely, result, Tenchor conters are
fuportant and should not bo conpromnisou,

Teachors! cenlers, the, are rapily growing instirunentalitics

]
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as in tho nsst comp nx foia, they have threo basic olements: a
confortable place for discussion; & workshop and storage
facilitios; and sowe minirmal kitchen facilities or hot plate
and sihk,? To tho extont thut there are confortable chairs,
book casos, a profossional library, display areas, an: work tables
tables—so much the botter, Typewriters, ditto or mimco machines,
and audio~visual equipment zay bo provided, Yet the Sahools
Council conferonce on teachors? centers mado a mest importunt point:

Advico was givon not to order beyond the obvious

nininun of equipment; , » o Much the bost policy

was for a local education authority to make avail-

ablo to tio centre a sum of nonsy that could bo

used to btuy the *hings needed as demand arosc.

This step rcinfureed toachor involveneont in, and

control of, thc affairs of tho contro. Thore

could bo no indcpondenco without the financial

noans to inplenent decisisns,36
Thoro arc nany unsolvod and unexplored arca to the devoloprment of
teachors! centors, In the final enalysis, howovor, the teachors!
conter stand as an inportant renifostation of the changing nature
of oducation which is thrusting o¢n schocls, and on a public all
too ofton unpreparcd to acecpt the idea, the noed and the oxponse

. of ongaging in constant teachor in-gervice cducation and constant

curriculur: developient,

Tho Schocls Courcil

In Londont!s Great Porbland Street is tho medorn building which

houses the Schools Couneil Jor Curricuviun and Examinations, ono of

L]
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Departoent of Educotion i1ys, is rasyonsible for the "enormous
anount of innovations that has beon taking place in this country,"37
Thig organization, born in 1964 out of a union of proviously
establishod counittees concorned with secondary curricula and
collego entrance requirements anl excninations, has joined to-
gether the two essentlal ingredionts of oducation e—wwvhat is to
bo studied by school pupils and students and how what is studied
1s to be assossed, Naturélly, the work of the Schools Council has
expandoed, as, indeed, it was anticipated it should given its
swoeping constitutional randate:

Object .

2+ The object uf the Schools Cowicil shall be the

pronotion of education by carrying out research into

and keeping undor review the curricula, teaching

mothods and examinaticns in schools, ineluding the

organizaiion of .schools so far as it affects their

curriculna,38
Clearly those whe had a hand in forming the Schools Council had
in nind the reformation of English education, nuch to the distress of
sqﬁo traditdonal 1lists - and” wcadenicians who continue to thunder
avay at the Schools Councill!s work in novwspaper articles and in

their broadsides published in a series critical of education,

The Black Papers. As Alan Bullcck, the second Chairnan of the

Schools Council wrote in tle first issue of Dialogue, tho newsletter
of . the Schools Council which'goés‘to eyery school staff roon in

the country:

The purpose of tho Schocls Council o o o is 2
radical, oven r<.volutionary one , o ,» But hov
IR

An - B N RIS RS I



| 96
Counoil) into practico? Thore!s never been

any doubt about the answor . o o the
only people who can turn such a programme

. into something more than words are the *-.
\l teachers, 39
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B Tho Strugture of the Schools Council illustrates tho*
proportlon of the teacher representation

Teachors: Othors:
iloverning Council 39 . 34
®rogran Conmittce 9 : 9
3teering Conmittes 1Al 15 10
$teering Connittee B! 15 13
Steering Comniitee GV 6 15
Uelsh Corul ttce A VA 9
First Exaninations 12 10
Cormittes
- GJC,E, '0! Lovel 12 10
Sutaconnitteo
C.S.E, Sub~Committee 9 . 1683
Sacond Exaninations | 12 12833
Comnittee
Subject Comnitteos 10 6
Finance and Staff 4 7
Comnittee
Publications Connittee 3 3

#u% Sone ox—officio menmbers are expdcted to be teachers; otherwise
the teacher majority will be seocured by co~options.

##% A proportion of CSE bLoards! represcatation is cxpected to be
by teachers; otherwise, the tcacher majority will be secured
by co-options,

*Adapted frou: Schools Council, Dialomue #1, pid.




Scheols Council Structure, briefly explained:#

Governing Ccuneil: This committee is the policy making body for
the 8chools.iCouncil, reviewing work of the
other committees and referring matters to
appropriato comnitteos which comos to its
attention froz any member of the Schools
Council,

Programne Committee: This committee shall have direction of all
programs undertaken by the Schools Council or
under the schools Council aegis; it shall
approve projects for Initiation and funding,
terminate projects, consider and authorize
publications,

Curticulun Stesring This Committee shall have consideration of
Committee 'A? all matters affecting the curriculo and exam-

inations for pupils in khe range from two to
thirteen, and this cormittee shall make
proposals for expenditures for resecarch and
dovelopnent in this area, and shall muke
reconmendations to the Pregramms Committee
of publications and éther materials rolated
to its work,

Curricuiun Steoring Like Committee !A! except that this committee
Committeo B! is to condider all mattors affecting the curricula
and examinations for pupils in the age range
from oleven to sixteen, Additionally this
comnitteo shall act as central co~ordinating
authority for the administrations of examinations

normally taken by pupils on attaining age sixteen
(First Exanination),

Curriculun Steering  Like 'A? and 'B! this ccmmittee considers all
Committec !Ct nattors affecting the curricula and examinations
of pupils fourteen and upwards,

The Welsh Comnitteoe This Conmitteo performs the functions of
: tAl, B, and 'C! for Wales,

b )

*Adapted ‘fron Schools Council Constituting, Report 1929000 g e 51,

;.



The Finarcc and Staff This conmittoe fulfills the responsibilities

Coumittee of its title, gaining the approval of the

, Dopartnent of Education and Science and of the
local oducdtional authorities of its annual
estinate of oxpenditures, and advises the
Progranne Couniticce of the total funds avail-
able from year to year or tinme to tine. It
considers dotailed estimates of projoct esti-
mates and authorizes the releeso ¢f funds to
then,

The First Fxaninations This group works in connection with the
Committee SC !B! in the coo®dination and adninistraticn
of exarinations poliey te SC IBt,

The Sccond Exeninations Like the First Examinations Comnittec,
Conmittee save it works in connection with SC 'C! and
also deleyates as it sees fit to Subject
Comnitteos any natter relating to tho approval
of a GCE advanced level syllabus,
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| Nothing quite like the Schools Council oxists anywhere in
the educational world, according to Dame Muriol Stewart, the School
¢ Councill!s successor to Alan Bullock who took over the reins of the
Council when he moved oﬁ t; becons the Vice-~Chancellor of Oxford,
Indeed, the Schools Council is a creation of government, yet it
is independent of them, It has the official endorsement of
governnent, yot it is an uwnofficiel educational organization,
unabio and uwnwilling to impress itself or impose itsolf on any
educational b2y or any teacher, Its own literature stresses again
. and again that its purposes are educational research and develop-
ment in the service to teachers, Funded by the Depar%ment of
Education and Science (formerly the Ministry\of Education) and
frou the Iocal Educational Authorities, the Schools Council
operates and conducts its rescarch and developmnont projects on a
budget that 1s approximately 11,250,000,annually, with something
less than L500,000. going to maintain the organization!s overhead
costs and personnel expenses, Tha renaining amount is devoted
to rescarch projects; generally initiated by onc of the lesser
bodios of the Schools Council, recommendéd to the Programne
_Conmittco which approves and funds the projects under guiding
principles laid dosm by the Governing Council. It is important
to roalize at the outset that on al) major comnittees teachers
are in the najorily by provision of the‘Sch66ls Council Constitution,

Funds alsy cone to cducational research and development through
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} which 1n.the past has initiated and funded nuch research and
developuont work in tho arca of school mathenmatics and science.,

. The Schools Council, in sous instance here, funds evaluation
projects for these Nuffield funded projoects. The publications
connittes of the Schools Council commends to the Programne Connittec
raterials for publication and is responsible for bringing then out,
The newslotter, Dialogue, issued once each school term and distributed
free to cach school in a local authority on the basis of size, ié
the main weuns of comrmunicating with teachers, The Schools Council
also publishes working papers, progress roports og sub~conni ttees,
exanination bulletins, and a number of other publications, It
arranges for the cotmercial production of Schools Council project

naterials, as Breakthrouzh to Literacy, a Schools Council research

and developuont project in irnitial literarcy which is based upon

linguistic studies and seoks to teach reading and writ}ng to

infant school children (five to soven ycars of age) simultaneously,
At tho nain headquarters in London, there is the secretariat,

the managenent and oporational staff, like so much of the ontire

porsonnel of the Schools Council in research and developnoent as

in managenent, nmade up of pcople fron all ranks of the educational

profession on lecave for o limited time to the service of the Schools

Council, It is conmon for a head ténchor or a LEA officianl, or a

colloge porson, or a menber of the DES (bobartment of Education

and Science) to take a two to }our year leave to work with the

PSR B
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‘iichools Coumnecil fron developing its own self-perpetuating
imucrutic nement its own selfw-generated agenda of inportant
[ rng, by alwaquggggfng it very close to the cducational
“itioners ~~~the teachers, The organization and operations
1o Schools Council scens dosigned to naintain the traditional
tom and independence of the British teacher,
Since its barinning, the Schools Council has been prinarily
rned with éﬂucation at the sacondary level, The post-war
“h of the szhool populaticn, many of whom are now in or are
iing the steeindary schools or have passed through the Secondary
ms createrl after the second world war, has brought great concorn.
fe charactee and quality of secondary education, What should
o curriculur of these achools? How tmch should it be 1iko
raditional zrammar schools which hove in the past sent their
1 leavors oa to the colleges and universitics with a General
ficate in Education (GCE) upon coupletion of extornally
ed oxaninations at the O-level (the Ordinary) or the A-level
?Advanced). How doea the student who corpletes a secundary
.tion without going down thé rough acadenic road of traditional
o work lead%ng to college or university preparation present
chnical institutiong/d/go:?Br caucational institutions or to
yeors a profile of his ifgyz;ements in sccondary schools? What
+ that will 1erd accurate cssessnent to vhat he has studied

ne in school and simdtencously give hin a veaswre of sclf-
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Sttouls Council Report 1969/70:

Tho Cowntcil has continued to encourago the
setuing up of local cwrriculun developnent
centres. In twolvo amonths, tho number of
teachors! centres in England and Wales has
increased substantially, from some two hundred
seventy in March 1969 to four hundred sixty-
six on 1 April 1970, Correspondingly, the
fiold officers heve,devotod incrcasing
tine and priority to visiting centres, to
observing curriculua innovations in then,
and to building up information ab?ilable in owe
the Council on their dovelopment.47?
It is also fron these centers that the Field Officers como to know
of significant local curriculum develontents, not under any
external sponsorship, which they can then diffuse through their
contacts with other schools in their assigned area and vhich they
can make known nationally through the main,officos and publications

of the School Council itself,

The Schools Council Report for 1969/70 lists ninety-oight
projécts in which the Schools C§unci1 has a direct or an indirect
interest and participation. An indirect interest would simply
ncar: that Nuffield has undertaken the project but that the Schools
Council has funded an evaluation project., It is impossible to
indicatoe ths range of activitios ropresented by these projects but
we shall reproduce here a few.ggﬁgg§48 entries which will give
sonethin: of the character of the work undertaken under Council
auspl.ces:

1, Aimes of Prirary Education

A study cf teachers? thinking about the ains of

prinary cducatlon (incluilnn nursery cducation)
rv-'i_ e N "\ Sy . ‘ L YN S ey e n—*"s .

W n Apw—— -



10,

18,

39,
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own 'individual statemonts of aimg and to
put them into oporation,

3.)1 yoars 118,950 1968/69

Dre PM,E. Ashton, School of Education, University
of Birsingham, PO Box 363, Birninghan 15

Children Explore their Environmoent

Tho compleotion of three short colour filns
showing how children in prinary schools learn
throuch oxploration of their onvironment and how
they react whon confronted vwith now problens

and learning situations,

5.13 years L3000 1969/70
Jos Howard, Bishop Grossoteste Colloge, Lincoln

CSE Rescarch

The central themo 13 research into CSE exanination
dosigned to inprove their quality., The studies

and aotivities will include cstimates of reliability,
idontification of operational definitions of grades,
the blueprinting of exaninations, advice and
assistance in cross-moderations studies undertaken
by the boards, swnnries of the values of grades

and other related problems which nay ariso,

15-16+ years 196,000 1969/74,
Natioral Foundation for Education Research, The
Mere, Upton Park, Slough, Bucks,

Hunanities Curriculun Project

. To develop materials and teeching nethods appropriate

to enquiry-based courses which cross the traditional
subject boundaries between Iniglish, history, geography,
religious studies and social studies, The project is
Jointly financend with the.Nuffield.Foundation and has
concentrated on developing strategies for the

teaching of controversial hunman igsues to pupils

of average ani beleow-average ability, Handboolks

and raterials (on War and bocloty, Edueation, The
Fanily, Pelations btetween the Sexes, Poverty,

People and Werk, Lew and Ordor, Living in Citles,

and possibly Racs Relations) arc teing published

fron May 1970 onwardg by Heinemann Educational,

V~16+ yoars 1174 4328 1967/72
Muffiold. Léo(mo
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50,

53,
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Kéole Intograted Studies

4 study to explore tho possible neans to and
meaning of Iintegration in the huwsanities, The
contral concorn is with the organisation of
learning nost likely to lead to a relatedness

of tho disciplines through the concerted action
of teans of teachers exploring themes, problens,
or aroas of enquiry, Tho project is ained at
the vholoe ability range, Tho materials will

be published by Oxford University Prass,

11-16+ years L4, ,000 1968/71

D4 Bolan, Univorsity of Keele, Institute of
Education, Keele ST5 5BG

Mathematics for the Majority

This project, previously knowm as the Secondary Schools
Mathouatics Project, aims at providing teachers with
guldance and sourco materials to help them construct
courses in rathematics for pupils of average and
below average ability. The writings will include
applications of nathematics relevant to pupils!
experience and should provide them with sape

insight into the proccsses that lie bshind the

usé of mathematics as the language of scionce,

and as a source of intorest in everyday things,

The first three teachers! puides are to be
published by Chatto and ¥Windus loter in 1970,

1316 years 183,000 1967/72

Philip Floyd, Institute of Education, University
of Exeter, Grandy Street, Fxoter EX 3QL

Modern lenguages

A project established to develop language teacher
materials in French, Gerran, Snanish end Russian for
pupils between 13 end 16, following earlicr develop-
ment work financed by the Nuffield Foundation, The
initial concentration on the oralawral -skills is
followed by the devolopuent of reading and writing,
Importance is attached to background information

and cultural authenticity, The final versions will
be published by E,J, Arnold,

Arrangenionts are beihr made with examining boards

for pupils using these materials to take special
O~lovel exniinations,

. .
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D, Rowlands (from January 1970), University
of York, Micklogate House, Micklegate, York YOl 132

55 Moral Education

The project is devising curricular naterials and
toaching rothods to help boys and girls adopt a
considerate style of life, in which they take
othors! neods, intorosts and feoolings into account
as well as their cwn, Varied natorials (to be
published by Longman fron 1970) are being developed
which involve tho use of discusasion, role play,
ereative writing and art, They are designed to
help teachera 4n o wide range of subjects
(especially the humanitics) and particularly

vhore an understanding of porsonal relations is
inportent,

13-16+ years 132,000 1967/12

P, McPhail, University Institute of Education,
15 Horhan Gardens, Oxford 0X2 6PY

95, The Teacidng of Fnglish to West Indian Children

The ain of the projoct is to develop materials to
help the teachlng of English to Wost Indian children,
Resoarch into linguistic, social and emotional
problers of those childrer has been conpleted

and a roport entitled Teaching Enelish to West
Indian Children: the rosearch starme of the project
was publisnea in June 1970 as Working Paper 29,

New raterials have beon developed, based on the
research, and thesoe will be tried out in selocted
schools from September 1970,

7-9 yoars 124,000 1967/72
JoWright, Dopartuent of #n;lish and School of :
wiication, Undvorsity of birainchai, PO Box 363, |
Birudnshan 15 NS S -

N S .

I+ - Thosgo projects involve ity owo toachors than sinply those

v¥hich uiirhs-bo fusocinte? direetldy with the reacarch aﬁdl@&veidpmonﬁ -
. _ - LR DAon

toany  This toor works throuzh tho local éducatisn authorily toc

place tits vork in sclools where toaghers ol:o on the Job of trying

i . .

out raterials and heeoning involvod it %o research and dov rlopuent
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group who frequently tour their trial-run arca, neeting with

teachers, conducting in-service courses in the naterials and

in nethodologies, Not infrequently, project teachers are
gatherad in to conforences to discuss the progress of the work
and futurs dirvections, Thore is a constant 6nwgoing involverient
and the process of change, it is said, is stimvloted, not norely
by the projoct and its naterials, btut also by inter~action of
peoples, the breaking of the isolation which so easily canos

to tho clagsrcon teacher, As one might expect, the locus of
much of this work is the rewly developed teacherst anter.

It is not too much te say that the Schools Council has becono
the primary agency linking those concerned with educational progress
in Britain, Not unaninously applauded for its work, regarded by
sone as a great oxpenso in a tiue of financial stringency, portraygd
as a contral body which night usurp the local teacherfs innovative
role and infringe upon her freedom through cu¥édculum development
projects, charactorized by more consorvgtive olenents as the hand-
maiden of permissiveness and nis-rule, the Schools Council is,
nonotheloss, a powor in British cducational affairs, one which in
its organization and constitution, in its staffing and operations,
in its involvement of teachers and in its projects scems co have '

exerplificd the best in the British democratic tradition,

.



It is often saiqg, by tho heedless, that we
are a conscrvative species, inpervious to
new ideas, I have not found 1t sve I an
often appalled at the avidity and credulity
with which new ideas are snatched up and
adopted without a scrap of sound evidence,
~-Bernard Shaw

Sone British educators, watching the parade of Anoricen visitorg
streaning to England to see their schools, must pause to wonder on

occasion about the source of their avidity for open, integrated day

education, It is not that inoricans are particularly credulous

that they are so ready to adopt nuch of British prinary education

and its nethods, It is that, for reasons not fully understood
but not too difficult to estimata, open, integrated day education

uakos a great deal of sensc to Americans, After rore than a docade

of "break-throughs” in education, fr:n teaching nachines and pro-

granned learning to curriculun projects.an’. "teacher proof" materials,

an educational nodel has conc along vhich reasserts the prinacy of

tho toacher's role, Britich open cducation has a character of warnth,

. »
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principals and supervisors too) bocause it fostors educational

' growth, the oxcitenment of learning, for teachors as well as

children, If, indoed, pupils have suffored frou the sterility
of the "closed" classroon, then the teachers have suffored equally,
The first Josson to be drawn fronm the British educational scene
is that thore are éo nany Anericans who are intorosted in it,”
villing to go to England to soe what!s happening, Granted that
there may bo sone holiday~ralking to these jaunts -—rathorviess
than one night expoct, Amorican teachers have, nonotheless, found
a nodel of education which rostores dignity to both the learners
and tho teachers, As Lilian Webor notes, Amorican principals showld
welcoue the open education novenment since,

"Beliove it or not, these principals have had

a lot of years of teaching and study and then

they!re stuck in tho schools ~patrolling halls,

naking up schedules and yolling in the lunchroon,

They ought to be insulted, Sone way or other,

one must bring this to their notice, so they get

a senso of shock and rovolt,"1
Thatls what has been so dreadful in Auorican public education,
In so many ways, even in the best of schools, thore atre countloss,
datly fnsults to tho dignity, the individual worth, the upanity-
of each child, cach teacher, and each adrinistrator, So nany,
So frequent, So porvasive that those tho suffer the indignity
of the insult cone not to suffer at all btut to accept as a

necessary part of a syaten, as normal, these petty assaults on

integrily and worth, What it all veans is that we st give

. P R
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no longor bo considered the botton ofytho profoessional heap in
torus of respect, dignity, and authority over the affuirs of the

‘ profossional 1ife of the school, Deneaning controls placed on *
teachers and unreasonnble denmandg vedo of teachers rob then of
independence, intelligent actions, croativity and inmagination
thereby reducing much of Qhatﬂshould be tﬁe‘most oxciting part
of professional 1life ~w~todchingeee of ité joy. If wewill
havo botter education ~=formal or informal~~ we nust give to
teachors vhat we would have then give to children, Openness in
education, with all that it inplies, is not for children alone,

This attitudinal change rust cono to adninistratqrs and to
supervisors, locally and nationally, It tust spread throughout
the educational scene, upward through the layers of administration
in a gysten, into the ranks of those in colleges of education, in-
to the state departuents of education, and into the US O0ffice of
Education, When we roalize that most of the vast super~structure
of American public cducation is made up of thosc who don!t teach,
and who haven'!t taurht fo¥ years, it scoms a 1ittle wearisome to
expect mucl Improvement in oducation to coue through the efforts:*
of teachors using tho latest educational hardware, the nost recent
Mteacher prqof" curricnlun,<the nost attractivel, rotroaded sot
of comnercial toxtbooks, or tho latest:in conputerized scheduling

~-~1ittle or none of which the teacucr has had a hand in naking!
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Anerican teachors watching British‘iegehors seo, hot tho renote
and nochanistic approach tp oducational iuprovement, but people
1ike thenselvos in charge of their own dostiny, That is what
oxcites Anorican toachors.\

There is nuch in British prinary and secondary education
which, depending upon one's outlock and philosophical Adspodition,
is both good and bad, to use rathor inadequate tormss There is
no ncod to dobate the issue hores It is importan: that Anerican
principals and teachors beliove thoy seo in British schools a
quallty of life and learning seldon realized in American schools
~~and this, alnost unifornly, thoy like,

Ir thorqﬁis any single important lesson we may learn fron
the British, at this point, it-is that wo need not foar freedon,
Our teachers can handle it and so can our students, We 1ved to
give ruch greater attention to the opportunities available to
toaéhors to freoly participate in policy and deeisicn.viaking
at all lovels of our educational entorprise, It is not that we .
do not need experts in all fiolds of cducation, it is that we
must jnvolve and liqton much nore carofully to the teachers, tof
those educational practitioners who know the classrocs scene and
the>pupil needs first hand.us oxports may not, In this connectiorm
porhaps 1t is woll for us to stop fighting ¢1d battles, betweon
traditionalists and progressives, Letwcen edninistrators and
teachers, between ono level of education and another, and realize

L
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bownd togothor: what sorves ono ill or well ultinately serves
another in nuch tho sane nannor, |

' I boliove ouwr British friends, if I listonod to them'attentivoly,
would toll us to focus more on the child and less on the things
of cducation which surround the learning the child is supposed to do,
Over and o&or,vBritish cducators roforred to the child; not to-
eurriculun or to naterials or to educational hardware, ."Is it

good for the child?" geeus to bo tho watchwords Hero one must

distinguish botwoon being child~centered and being child-indulgent,

I know of no British educator who nakes a case for indulging
childron, Thore cen be no casé nade either for tho trivial, the
trangient, or the trashy in educationt schools are, the British say,
placos of learning, DBecauso one 1s child-centered, works oul of the
interests of the pupil, and grants pupils great freedon, one is not
simply a toacher in a classroon to endorse aimlessness, meandoring
inattentiveness, or shoer disruptive foolishnesss In connection
with giving much moro attontion to the child, the British exanmple,
vere ve to follow it, woulﬁ have us centor our work around tho ¢
developriental. psychology of Jean Piaget, At least, wo noed to
givo much doepor thought to the nature of child growth and dov610p-
mont as theaec interplay uithlour instructional role and with the
matorials wo use in our toaching, Curriculw concorns nay have
doninated learning issues, and o shift in focus fron the one to

tho otlier nay be appropriate,
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Wo nood seriously to considor the usc of tosts in our \\\\\\\\
teaching, ospecially standardized tests for ihe diapgaosis of ‘\~\xmw“

: childrents intelligonce and abilitios, As British edvisors *' . \\\\Q
rogularly point out, thore is no roal danger in tests thensclves; |
they are part of a teachor!s inportant resources when used
internally, Howovor, as John Coe says, ' g

Authorities which renovo external exanination

pressures earliost aro the ones that got botter

quality into the childrens! lives,?
Tests, then,.are a resource for teachors to use to comno to know
bettor children, They should be uged when the teachér feels the
need to use them, not on sonoe pre~deterained schedulo by age and
grade, The nest anti~individualistic,de~hunanizing measure is to
use tests, say, with all soventh graders, mounting the test in roon
after roonm, giving the instructions ovor the intercomrmnications
systen in a disonbodied voice while the teachers in the roons
procter the examination scene to make sure that, when it says,
"Stop. Do not go on until~told to do sol" that is, indeed, what
the children do, |

In any ovent, thero must be a much closer relationship .

botwecen teaching and testing, and this rolationship mst be in
the hands of the teacher uﬁo handles both aspects. We way take

our dircction from tho title of tho Schools Council, which expresses

three contral thoughts: Schools Couhoil for Curriculun and Exap-

inations, a national body concertied with courscs and with standards
. -
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this nocds uuch furthor study, '
I have no doubt that wo rust roviée our.thinking about

curricwlwi specialists, curriculun directors, or curriculun
suporvisors, Two things seen vitplly inportant, We noed nany
wore of then in our schools! systens, It is gonerally an under-
panned role, And secondly, wo need thenm in support of teachers
in classroons, Such curriculwn people rust, indecd, be our best
teachors and they nust continue, in some manner, to teach, Since
it is unlikely that we shall find the principal of an American
school froed to the point where ho can come to occupy a role like
the British head toacher, it scens nost appropriate that the
supervisor or curriculwia specialist fill in here, The actual
dofinition of this role, its place in the hiorarchy of staff
positions, 1ts pay sealo, 1ts subsidiary benefits should be loft
to be worked out locally, I do wish to stress that both John Coo
and George Perry, as well as ﬁunerous others, stressed the importance :
of the advisory service of the local oducational authority to

originating, sustaining, dnd fostoring of change and innovation,

.~ The local adviser ea tern which seems much more congenial to ne . !
now than does ny own, "Director" — or advisors bocome tho cutting

edge of change in a systen, It nay be well to recall that in

Oxfordshire (not Loicestershire), the advisers are instrunental

in picking the nen who will be the head teachers, I inagine that

this practico uight engender sone degree of controversy in our

P ARV A | P R I [ AR e I |
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Wo must probably reassigm our training'budgetslin this country
so that nuch nore of owr rosowrces arc given over to the inescrvice
education of teachers than to the pre~service education of would~
be teachors, We will continue to neod new teachers, yes; but
the inportant priority now is to provide opportunities for the
teachers presently in the schools to learn new information, nowu
nethods,to teach subject matler or to integrate subjects, and*
now ways to work irith children, as much at the college and university
1l evel as at the nursery school level, John Coe says it well:

‘At the nonenht, we are spending 95% of our

resources on initial training and only 5%

9f our resources on subsoqgent training,

We need to oven things up,
Cortainly, wore ve to "even thinzs up," it would spell a new
role for schools of cducation e~—a chnlionging role which nany
schools of education night find exciting to tackle,

It would soon that teachers?! conters, such as the British
are rapidly doveléging nowv in many locations, may need to be
thought through in the light of our own local conditions, It
~is certainly truo that if we switch our concern from the prew
sorvicé training of teachers to the in~sorvice training of teachers,
and if we want very heavy involveriont fren schools of educatimn
as well as acadenic dopurtnents, we nay have to.provido sonie kind
of iunternediate location for such training to take place, I fhinl:
it i1l-bchooves us to place toacher re~training bdck in the sane

campus situation vhich so nomronly illapreraved us ¢o buein with,
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and so on, If wo tond to bo overly concornod with these things,

* then we can take ingpiration fren tho British practice and hope

that thoy will apprcclate —arathor than scorn, as sono dom the
Amcricans concern for cducational technology. Certainly, we

st give . sone serious thourht to tho degree of control oxercisod

" over tho ninus of both teachers and pupils by the connercial -

enterprises who provide nost of our classroon matorials end hard-

ware, Teachers cannot be free to really neet the nceds of puplls

4f thoy continue to be locked {nto uging a basal serdes of toxts

or have available no resourcos othor than toxts with which to

toach children, Nor can they be froe 1f thoy nuat“use hardvare
Grsfaeilities‘the&lve had no hand in selecting. Materials serve
teachersy not teachers the naterials, The whole notion of
prescribed textbook 1ists for.courses. of single or rultiple
adoptions, is contrary to education in its nost fundanental form.

I should submit that what the teacher cannot control, she cannot

bo i1d responsible for, If text and material seclection is reallj
out of her hands, then it is truly no longer possible for her to
meet the necds of her pupils as distinct fro:: some other pupils
elséwhere. If we fail to subscribo %o ‘this prenige, then teachers;V

boeome replaeeablo parts in a nechanistic systen which, having iif}ff};‘_iifﬁk

denied intogri ty and 1ntelligenco in’ the teacher, must dony

goneggqpiqug-attontion nust bo given to the influence of thO'

g v g
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entorprisoes on cducation; We night do woll to invest our school

dollars in support of nuseun sorvicos and field trip opportunities

. ’and facilitios. Indeed, 1f opennoss conos to education, e nay
* £ind that ve shall bus and £1y children to all kinds of locations

:for educational purposos, for day long trips and for nonth long

 tours. The walls of tho classroom aro an inpedinent to learning
in tho open schoolj one nay presuuo that the walls of «a school

buildinp and the confines of tho school grounds tay be a sinilar

;~1npedinent if open education cories to be extended upward through

~ the grades. Models of this ind of education are to be found now,
but the practical application in a public school sotting is rathor

 limited. ‘

- We nov addrese‘the contral point in all of this concern for
innovation. Ultinately it is not any kind of doctrino of opon
~education vhich is important- it is what happOnS to teachers and

to childron. What supports and sustains creativo teachers in

7 }_,uhat mist concorn us. Ve know that tho British nodol has ghown
'7f.f‘us a strong advisory servico, a rich opportunity for inssorvice

s courses, and administrator in tho building who 1 a teachor, ‘15“»,dt'

| cgardiror the placo cf tosting and standards, and a '

.f hich'children may learnu’“

‘ grouping and of subjoct intogration nakes for oxciting prinary
olassroons but that all is not trouble—freo at the uppor, secondary
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Wo have, indecd, beon shown that toachers and children can handle
both frecdon and rosponsibility, Most of ali, wo have learned that
‘ we nust work out our own answors in our own way, Wo nay draw on
1 tho exporienco of others, but we must evolve our own vpon
oducation, if that Ls what vo shall ultinately call it, Thoro is
? nothing in the British nodel that cannot take hold in our culture,
: vill not flourish in our culture. Howover, we noed tc.do our
own work bocause, in beconing involved in the process, we mﬁy
. transforn ourselves, and uay tfanstrn the institutions which
now seen to be so rigidly contnihing us, The British ncdel is
oxcecdingly valuable for us.‘ It givos us the encouragerent to
hurry on with the task of robuilding American public educsation,
g to bo inmpatient with th§se who wowld fight change, even for the
: sake of change, John Coe should have the last words:
2 I think if wo look at tho noeds of society for
% . a nonent, as distinet fron the needs of the
P | i’i‘iilid“‘éi;ti%l‘éi?‘{é°‘éi‘t§i‘éi’o‘f"iﬁiﬁﬁiim
E - gevelognent. Indeed, thu intollectual -
standards of ouwr two nations are highor

0/ than thoy havo ovor boon in tho wholo T - e
oo the history of nan, 4 o But in both nations, &aaoc T

: ,_‘~,soo quite clearly that the affective sido or
- oducation is lacking, P00plo are hostile
te each ogher. _fh0y aro hy T ol

the skills but how wo use tho skill for
each other and for sveryone, How tnereforo,

[
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lot us right the balance, but, having said that,
I wouldn't want Lo give eny inmprossion that
intelleoctual developriont is not inportant.
Indoed, we find that if you give a little nore
time to tho children and to their affective
devolopnent, if you inprove the quality of

life for then, then tho intollectual developw
qentisbett@rooon‘loooooooco
The affoctive and the intelloctual sides

of human beings are deoply interlocked. They
arc not separate, So that, if we enhance ono, "
wo enhance the other, The noew technique in
(British edueation) is to concentrate on the ¢
developuent of children,

Perhaps it is now tine for all of us who are concerned with Anerican
education to improve "the quality of life" in American schools, for

all teachers and for all pupils of all ages.
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