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ABSTRACT

An overview relative to the task of education in
social studies curriculum describes three perceptions: social action,
which emphasizes development of skills in exerting influence in
political ard community affairs; social study, which suggests that
history and the social sciences be used to give student conceptual
frameworks through which they can view the world in a different way;
and social feeling, which focuses on creating a humanistic atmosphere
within the classroom. Emphasis in each apgroach is placed upon
training students to develop a different view--to see and do things
that will have impact upon the student's life in the future.
Implications of this educational approach for the special student are
discusced. A program of advanced placement which meets the individual
neceds of students is suggested. The factors related to the author's
conception of advanced placement are: 1) cpportunity for active
exploration by the student intc the social world and the world of
gocial ideas; 2) methods of control and evaluation; 3) program
flexibility to meet individual needs; t) provision for opportunities
for community-school cooperation und coiwrunication; and S) emphasis
on the mode of conduct of the student rather than the concept of
reaching a special goal. An appendix lists popular goals and
objectives in social studies education. . (SHM)
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The Social Studies Curriculum and Advanced Placetent

Social Studies Curriculunm

Social studies curricula addresses many interesting objectivesf such as
citizenship, career awarencss and social well-being. While these are all noble
concerns, they are, in themselves, also intellectually weak and nisleadinp
reacons for having a social studies program. Although social studies education
may be helpful in all of the above endeavors, it is different fror political
efficacy, social wort and pasychiatry. Everything is what it is, .nd not some-
thing else. Social studies education is something else. Perhaps the best way
to get an overview relative to what social studies edhcation is today, would be
to look briefly at the prevailing "mindsets" i{n the social studies community.
These “mindsets' might be placed in the following categories which are, by the
way, not mutually exclusive: social action, social study and social feeling.

Social Action

One relatively small group within the social studies community approaches
social education from the "mindset" of social action. The objectives of the social
action proponents do not differ markedly from the objactives of other social studies
educators. However, there iz more emphasis in this mindset on "exerting influence
in political affairs" as well as a strong component of '"community service." Social
action curriculum devotes a high percentage of time to the development of three
kinds of skills. First of all, there is what might be called advocacy skills.

These skills include the ability to communicate, to argue for a particular point
of view, to understand the formal and informal workings of political prczeases and

ekills of group process. It is argued that with these kinds of advocacy skills,

*See Appondix A for a listing of popular goals and objectives in social studies
education.
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students will not only have a different view of the world bhut will also be atle
to better rmanipulate sawe.

A second categeory of ckills might be called skills of orpanizational develop-
ment and administration. Included in this category of skills would be abilitier
at bargaining, of administering group actions such as bcycotts and skills of group
persuasion.

Finally, a third category of skills might be referred to as skills of psycho-
philosophical issue analysis. In an attempt to understand the moral issues involved
in any type of social action, students are asked to make analyses of moral dilemmas
that tend to crop up in any social action sftuatisn. For example, there is the
dilemna of social justification vs. personal motives. That is, does an individual
involve himself in social action for personal gain or for social justification.
Another dilemma is the conflict between commitment and openness. For example,
if an individual is committed to a particular action, does he run the risk of
closing his mind to any alternative arguments. Other kinds of dilemmas that appear
in most social action curricula include the dilemma between compromise and integrity
and the analysis of the trade-offs that are made between individuals and
institutions.

For the most part, advocates of the social action mindset suggest that they
are training students to see the world differently in that said world can be seen
as something that can be manipulated rather than something that controls the
individual. It might also be argued that social action advocates see this type
of social studies education as appropriate for the few, and perhaps the very few.

Social Study

The '"social study'" mindset which is by far the largest group within the social
studies community, suggests that history and the social sciences ought Lo be used
to give students conceptual frameworks through which they can view the world as
with different eyes. There is, within this mindset, great emphasis upon modes of

\)"xplanation and inquiry processes. To see the world through a different set of
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glasses is to ask'different quesctions of how the social situations in which we

-find ourselves. For example, ‘et us imagine that an evaluation is being conducted
in a school that has just used large sums of federal money to upgrade its educational
program for disadvantaged students. Let us also say that an evaluation team (made
up of educstors) comes to the séhool to gvaluate the effect of said federal monies.
What kinds of questions would they ask? Perhaps, as educators, they would be con-
cerned with the reading lével improvements that have been made since the program

was initiated. However, a political scientist, with a different set of questions

(a different conceptual fraﬁework), could come into that same school and loock at

the same program and suggest a different direction for inquiry. For example, the
political scientist might want to know how this federal money has affected the
allocation or re-allocation of political power within the school. Further, he

might want to ask whether or not the program has made any difference with regard

to the re-allocation of resources and values within the school. While the political
scientist mighf be concerned with whether or not reading ability was increased,

this is certainly not his main concern for he éees the world through a different

set of glasses and raises differént questions about what he sees. This, in essence,
is what social study advocates would like the social studies curriculum to achieve--
namely the outfitting of students with a new set of glasses so they can raise new
questions about the sécial environment.

Social Feeling

The advocates of'a social feeling curriculum suggest that the creation of a
humanistic atmosphere within the classroom is by far the most significant thing
that a teacher can achieve. Steeped in‘tréﬁsactional analysis, and greatly con-
cerned with the de-humanizing processes which they see in most schools, this group
of social studies educators are mosf concerned with the present environment and
the quallty of life that goes on within the classroom.

While the above three-mentioned social studies "mlndsets" differ in fundamental

O srceptions with regard to the task of educating, it should be clear that these




positions are in no way mutually exclusive. But, it is argued that a social studies
educator will find himself heavily immersed in one of these three mindsets while
¢abbling in one or perhaps two of the others.

It seems clear that in any or all of the above social studies ecucation '"mindsets"
th¢ emphasis is placed not so much upon reaching a destination as upon "training"
to cevelop a different view--to see and do things now that will have impact upon
the student's life today and tomorrow. Granted, courses at the high school or
university level can have the same kinds of rationale, but only if said courses
(and, for that matter, all of social studies education) are seen as ends in them-
selves and not as leading to some other course or future employment. The argument
made here relative to social studies curricula is that its design cannot be viewad
as a glorified vocational program regardless of whether said program points to
post-high school employment or college, which in turn points to employment. Being
socially educated calls attention to virtuous, noble and rightful conduct, and the
ability to act, think and feel with skill, relevance and taste. It suggests that
a person ought to be sensitive, aware and in touch with one's culture and the
culture of others; to be human in the best sense of that word; and to possess a
desirable state of wind. But, these are not aims of social education, they are
criteria which anything called social education must satisfy.

To suggest the abov. as an appropriate emphasis of social studies education
has interesting implications for the special student and advanced placement.

The Special Student

There seems to be no question that the average social studies curriculum is
geared to about G0 percent of the student body. This means that perhaps 40 percent
of the students are inadequately provided for vis a vis a meaningful social studies
program. This 40 percent of the student body can be divided approximately in half
suggesting that 20 percent of these '"special students" are at the low achievement

end of the ability continuum, while 20 percent are "special students" at the high
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achievement end of the continuum. While advanced placement is not totally for those
students in this latter 20 percent category, it is safe to say that when educators
think of advanced placement, they are suggesting either this latter 20 percent or
a smaller portion therecof. And, indeed, educational programs ought to provide for
the individual differences of these ''special students." Advanced placement has been
seen as just such a program, where students can logically progress from a lower to
a higher level of the curriculum without waiting for the '"rest of the class."
Special students (all students are special in some ways), however, provide us
with a multi-level problem that ranges, on the one hand, from I.Q. measurements
and their validity, to questions of maturity and moral development on the other.
Other ¥inds of questions might also be raised with regard to the relative worth of
a course at the local college as opposed to a similar amount of time spent in
volunteer service to senior citizens. Which experience would better help build
sensitive, noble and rightful conduct?

The Community as School

If we suggest that the highest oxrder objectives in social education address
the quality in one's mode of conduct and that different indivicuals come to this
quality in different ways, it is fitting that we should not rule out the community
(outside the school walls) as an appropriate area for conducting learning
experiences. In other words, to consider the university as the only viable
extension to high school may be extremely limiting to students; Further, attention
given to the student vis a vis the community allows the student to be a more
significant moral force for decision-making in his own life, Perhaps one of the
more important reasons for alienation among adolescents today is the fantastic
pressure for consensus--even consensus of how one becomes educated. This consensus
syndrome gives individuals the feeling of non-participation, for the group tends
always to make decisions~--not the individual. By age 17 or 18 the individual must
have meaningful input relative to the decision-making process for his or her own

ﬁntellectual and moral development. If this means the use of the larger community,
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so be it. If this means both high school .nd university staff working together
with the student and the community, all the better for education. Students tend
to act effectively when their ability for choice is maximized, and their ability
for choice is maximized if and oniy if choices are made in social and political
contexts. These social and political contexts are, of course, broader than the
high school or college classroom. These choices, this decision-making process,
cannot be put off indefinitely and perhaps some of the same students who are
categorized as advanced placement might find meaning in spending part of their
high school or university ''career" involved in the community.

Advanced Placement

One cannot argue against the concept of advanced placement in a system of
gradedness that calls attention to certification as equal to understanding. However,
the high school diploma and the university degrece must be devalued while education
must be increased in value if high schools and universities expect to compete in
the marketplace of learning. More important, we cannot afford to have individuals
think of certification (which is usually tied to employment) and education as though
they were synonymous. An emphasis upon advanced placement in the traditional sensé
tends to posit the belief in education as destination; education as certification.
One does need to ask "Where is it that we think we are going and why are we in such
a hurry?"

Advanced placement should take on a new meaning; one that is more consistent
with the concept of social education--that is, "traveling with a different view,"
as opposed to its present meaning which calls forward the concept of social education
as "destination." This change in emphasis from focus upon end-states to a focus

upon modes of conduct implies certain fundamental changes in our concept of

advanced placement. First of all, it calls attention to the attribute of exploration.
Opposed to specialization, this attribute suggests that students '"look around" the
social world and the world of social ideas. This might mean going to a course on

the college campus, or experiencing structured activities in the community. It
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also takes into account courses offered at the high school by involving college,
high school and community people as instructional leaders. These courses and
experiences would "apply" only toward the completion of the high school "experience"
and any application of said courses and experiences toward the advanced placement
in the university would be determined on an individual student basis by the
university in question together with program evaluations made by the state edu-
cation agency. This brings us to the second attribute of advanced placement--
control. Questions about the "ability" of the student need to be answered in three
different ways. First of all, the university should be willing and able to test
all students seeking advanced placement. Second, these '"tests'" need to be
complemented by student records from the high school. Finally, the state education
agency should add its judgment relative to the.quality of the experiences provided
by the high school program. Together, these three aspects of the program can
provide a viable framework for evaluation. The third attribute of advanced place-
ment as used here is flexibility. Flexibility simply means that in the advanced
placement program, every effort is made to individualize experiences for students.
In this light, individuals and/or small groups would be the most common structure
seen in the program and these 'groups" might contain community people, as well as
other students and faculty members. This point of communityv involvement calls

attention to the fourth attribute of advanced placement-~-that o~ school-community
interfacing. An advanced placement program which can be ‘ascribed by the afore-
mentioned attributes of exploration, control and flexibility, also provides
excellent opportunities for community-school cooperation and communication. Any
advanced placement program should see more than public relations possibilities

in the community. Finally, the kind of advanced placement program argued for here
places emphasis upon the mode of conduct of the student and de-emphasiies the
concept of reaching a special goal. Certainly, achievement is a consideration

in social studies education as it is in general education, but only as an outgrowth

of virtuous, noble and rightful conduct. Again, the concept of advanced placement
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manifests a desire to meet the individual needs of special students, and to do such

calls attention to five factors: exploration, control, flexibility, school-community

interfacing and rightful modes of conduct.

Mike Hartoonian




APPENDIX A

Listed below is a delineation of goals and cbjoctives
qathered from the '"new social studies.”

Soclal Studies Prqgram

Following are twelve goals for the K-12 social studies program. They
presént a broad spectrum of concerns and are suggested here as guides for
the development of social studies program objectives.
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Even in complex social systems the student should be able to percelve
certain stabilities and casacities for regeneration. Students can percelve
that the recovery of a soclety after a disaster, the regeneration of a
iimb of a starfish, and even the return of the ilquor industry after
prohibition are all sxamples of simiiar systems of regeneration and
homeostasis.

Once woa have established the idea that thece are stabilitles In equliliibria
we can go on to dynamics, to developmental systems ind into concepts of
economic and p>iltical development and ideological cnange.

3. The nature of confllict.

The Institutions of formal education seem to be insensitive to a very
profound conf!ict which can nelther be suppressed nor allowed to get out
of hand, between that part of the educatlional system representing the "super
culture'--the culture of sclence, alrports and universities which is pretty
unl form all around the world--and the local, natlonal and folk cultures
within which many Institutions, including elementary and secondary education,
stiil largely rest and by which they are supported. Thls concept together
with more traditional concepts of conflict should be explored.

4. Understanding the order of magnitude of the factual world.

We need to know something about the order of magnitude of the factual
world. It |Is often more Important to know orders of magnltude than It is
to know about particular detalis. Thus, people ought to know in this country
that agricuiture Is only 5 percent of the gross natlonal product. We ought
to know that the world war Industry |Is equal to the total Income of the
poorest half of the human race. We ought to have some Idea as to what
"real maps" of the world look llke. We often stuff students with names and
dates and general principles, but there Is a Intermediate area of orders
of magnlitude that Is negiected by everybody. Even In universities there is
an Incredible Ignorance about the orders of magnitude of the world.

5. Where to find Informafloq.

It Is often more Important to know where to find Information than to have
had the opportunity to memorize previously. We must teach people how to
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search for Information. Computers and informatlion retrlieval are qgolng to
revolutionize the process of search. But In order to use Information
systoms, one must have & certaln amount of Information to start with.

6. Understanding the shape of the space-time continuum in which we live.
We need to glve people factual Information--at least on an order of
magnitude basl|s--about the shape of the space-time continuum in which they
live. From the point of view of the total earth, formal education does a
poor job on this, malnly because it Is dellberatiey distorte. to create an
artificlal natlonai image. Thus, itudents are surprised when they learn
that medleval Europe was a peninsula on the edge of the clvillized world,
and that even at the time of the Roman Empire the Han Empire In China was
pobably superior In knowledge and technology. After about 700 A.D. there
Is little doubt that the most developed country was China, that Islam was

the second layer of development and Europe was third.

7. The study of the |imitations of personal experlence.
We should strive to develop a |lively appreclation for nature and necessl|ty
of ssmpling and a distrust of purely personal experience. One of the
greatest polltical problems arises frem the tendency of people to generallze
from thelr own experlences to proposlticns sbout society as a whole.
Formal education should teach people that thelr personal experlence,
important as It is to them, Is a very Imperfect sample of the totallty and
we must glve people an |dea of how to sample this totality.

8. The examination of soclal values and '"should" questions.

The survival of man Is Inexorably tled to*his ability to solve the
following problems: pollution of the environment, population growth,
depletion of natural resources and war. These problems which are world-
wide In scope, together with the problems of soclal and economic Injustice
which abound Intrenationally as well as internationally, have one important
tactor In common--thelr solutlon calls for Investigations Into the values
and attitudes of man--for the crisls facing us today is as much valuational
as factusl.

Because concepts, generallzations and theories are derived by man and
because man both designs the observational system and selects and groups
pertinent observations from the system, it k evident that if one Is to
understand and use concepts, generallzations and theories he must under-
stand the processes employed In generating and testing thls knowledge.
Also, knowledge of these processes will aid In the development of a more
efficlent and effective teaching-learning sltuation.

10. J?Ei.U??)Ei”?l!!ﬁ:?ﬁ?ﬁﬁﬂ:ﬂ!?ﬁ?ﬁ?@!t“?i.”l13315¥¥2U!L32?@1”¥i!¥¥??5¥ﬂ)¥&’
It has been observed that very soon few students wll! graduate t:om
universittes wlthout coming Into contact with computers. The probabllity
Is that In publlic school education too, the computer wilil play an
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increasingly important and diversified role. And, as inquiry in the
social studies becomes more sophisticated, there wlll be a growing press
for the quantification of data. Accompanying the need for students and -
teachers to develop skiils in designing Inquiry procedures will be the
need to think, speak and do in terms of statistical reasoning and
procedures. we 'may call this area of disciplined thinking and procedures
"soclial" mathematics, to distinguish It from "engineering" mathematics
that forms the bulk of our public school mathematics programs to date.

N jygtgyljjggyyjyl
Schoois should make use .of the "social laborafory" that awaits fhem in
the local community. .

12, jﬁg}gpupqy.

Problems to be Investigated by students in social studies eduzation must
be generated In the present experiences of those who are lorning. Inquiry
shouid be dasigned to enable students to enhance the meaning and quality of
thelir present experiences. Such inquiry In our age must be future-oriented.
It would not dispense with studying the past but would seek to bring the
uses of knowledge of the past into line with the responsibllities of
future-oriented thought.




SELECTED OBJECTIVES IN SOCIAL STUD!ES EDUCATION

In teaching for the attainment of the ebjective of skill in rationa!l decisicn-
making as a means of approaching the solution of personal as well as societal

conflicts, the following student behaviors should be evident:

Shows ability to state a problem in clearly defined terms.

Demonstrates an abliity to formulate hypotheses in deciding upon
alternative solutions to problems.

Is able to seiect relevant information which will aid him in testing
hypotheses and to distinguish facts from hypotheses.

Shows ability toc interpret various kinds of soclial science data.

Is able to distinguish between relevant and irrelevant data in the
testing of hypotheses.

Shows ability to recognize the central theme and to comprehend the
interrelationships among ideas in a passage.

Is able to summarize or explain a communication in |language other
than that used in the original statement.

Is able to recognize explicit and lmpllclf assumpfloﬁs in a given
passage.

Is able to recognize bias and emotional reasoning in a presentation.

Shows ability to judge a communication in terms of internal evidence
and logic.

Is able to evaluate ideas or theories in terms of selected criteria.
Is able to predict consequences of a solution to a particular problem.

Shows ability to draw conclusions from data and to state them
effectively elther orally or in writing.

Is able to use data in setecting from among alternative hypotheses
which may be offered as a solution to a problem under study.

Shows ability to transfer method of Inquiry to new probiems and issues.
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In teaching for the attalnment of the objeciive of understanding and commitment
to the values of a demncratic socliety, the following student behaviors should
be evident:

I. Shows an awareness of the major beliefs of a democratic society and
is able to explain the sources of these bellefs.

2. Shows an awareness of his own bellefs and Is able to explain thae
reasons for his belliefs.

3. Gives indication that he Is developing a consistent ¢ valus
bellefs as may be expressed In a personal philosophy o, :ife.

4. Gives evidence of the acceptance of each individual as having the
same intrinsic worth.

5. Deliberately examines conflicting viewpoints with a view of forming
opinions for himsel f.

6. |Is able to explaiH differences between the fundamenial beliefs of our
own nation and those heid by people In other countries,

7. Demonstrates the attitude that each person can make an Important
contribution to the solution of problems.

8. Gives evidence of his willingness to work for change in government
In response to changing needs.

9. Shows devotion to those ideas and beliefs which are fundamental o
our way of || fe,

10. Demorstrates faith in the process of rational decision-making as a
means of solving persistent problems.

Il. Demonstrates the ablility tuo judge social policies In terms of the
standard of public welfare rather than that of specialized or narrow
interest groups. '

I2. Shows a respect for and lives in accordance with established regulations.
Accepts the necessity to fol low established rules in working for change
of those regulations with which he disagrees.

I3. Continually shows an acceptance of the belief In the personal rights
of each Individual.

14. Demonsirates the belief that the fullest development of each individual
is the best way of guaranteeing equal opportunity for alli.

15. Demonstrates the belief that the true measure of our effectiveness as
a society lles In the personal enhancement of each individual.
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In teaching for tho attalnmant of the objective of the dovelopment of tho
potential of each student in order that he can devetop a favorable solf-concapt
which will enable him to bacome a constructive member of socioty, the
followlng student behaviors should bo developod:

|. PRocognlzes the importance of his own worth.

2. Accopts the Importance of his contribution to the wolfare of other
indlviduals, groups, and to soclety as a wholo.

3. Shows acceptance of personal rosponsibliity for his own development
and gruwth,

4, Domonstrates somo way of contributing to the welfare of the entire
school .

5. In acoordance with nls ability, Is able to contribute successfully
to the work of the soclial studies classroom.

6. Undorstands the sources of hls own belicfs and shows a wlllingness
to oxamine those beliefs.

7. |Is able to esteplish positive relationships with his age-mates.
8. Shows respect for the welfare of other Individuals.

9. Domonstrates respect for authority symbols in soclety and under-
stands tho necessity for restralnts on personal behavior.

10. Shows sklil in communicating his Ideas to others.

I1. Shows a personal commitment for the Improvement of other people and
for that of soclety.

12. Accepts responsiblilty for his own actions.
I13. Uses rational means In arriving at personal decislons.

14, Accopts rights of others to reach decisions on the basis of rational
Inquiry evon though they are in disagreement with hls own views.

iI5. Shows a contlnued growth toward tho deveiopment of a favorable self-
concept.

I6. Shows an awareness of his own potentiazlities and works toward thelr
ful¢ilimont,

in tesching for the attainment of the objoctive ¢t the development of the
abllity to work offectively with others as a means of solving perscnal and
societal problems, the following student behaviors shouid be developed:

i. Shows an awareness of the need to work wlth others as a means of
solving problems,

2. Shows ability tou develop positive reiationships with a large number
of hle fellow students,
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in teaching for the attalnment of the objective of the development of the
potential of each student In order that he can develop a favorable self-concept
which will enable him to become a constructive member of society, the
following student behaviors should be developed:

I. Recognlzes the Importance of his own worth.

2. Accepts the Importance of his contribution to the welfaro of other
Individuals, groups, and to soclety as a whole.

3. Shows acceptance of personal responsibiliity for his own development
and growth.

4. Demonstrates some way of contributing to the welfare of the entlre
school .

5. In accordance with nis abliity, Is able to contribute successfully
to the work of the soclal studlies classroom.

6. Understands the sources of his own bellefs and shows a wililingness
to examine those bellefs.

7. 1s able to establish positive relationships with his age-mates.
8. Shows respect for the welfare of other Individuals.

9. Demonstrates respect for authority symbols in society and under-
stands the necesslity for restraints on personal behavior.

10. Shows skill In communicating his ideas to others.

I1. Shows a personal commltment for the Improvement of other people and
for that of soclety.

12. Accepts responsibility for his own actlions.
13. Uses rational means In arriving at personal decisions.

14. Accepts ritghts of others to reach decisions on the basis of rational
Inquiry even though they are in disagreement with his own views.

15, Shows a continued growth toward the development of a favorable self-
concept.

16. Shows an awareness of his own potentialities and works toward thelr
fulfiliment.

in teaching for the attainment of the objective ¢f the development of the
abllity to work effectively with others as a means of solving personal and
socletal probiems, the following student behaviors should be developed:

|. Shows an awarenass of the need to work with others as a means of
solving probiems.

2. Shows abliiity to develop positive reiationships with a large number
of his fellow students.
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3. Accepts personal responsibllity for the effective operation of any
group with which he Is associated.

4, Accepts personal responsibility for Infiuencing the nature of decisions
to persistent social Issues.

5. Shows a commitment to hls own bellefs and takes action to further
these beliefs.

6. Assists each group with which he Is associated to clarlify their
pupposes and objectlives.

7. Shows abllity to assist groups to arrive at some consensus regarding
problems.

8. Demonstrates wlllingness to offer constructive, useful ldeas for -
group conslderation.

9. Demonstrates ability to act as a constructive agent in helping the
group move toward fulfiliment of thelr aim.

10. Demonstrates abillty to encourage others to participate In group
activity.

Il. Accepts responsibliity to accept the contributions of others as they
wiil contribute to group welfare.

12. Shows willlngness to work toward a reconcillation of opposing points
of view.

I13. Shows wlllingness to accept personal leadership in group decisions or
to accept leadarship of others.

In teaching for the attalinment of the objective of knowledge and ability to
participate effectively In the governing process, the followlng student
behaviors should be developed:
I. Shows abllilty to recal! facts when needed to support a generallzation.
2. Has famlllarity with a large number of soclal studles concepts.

3. Shows abillity to arrange events into proper chronological sequence.

4, Shows an awareness of and the abllity to use the methods of the social
sclentists.

5. Shows ablllty to use criteria by which facts and principles are tested.
6. |Is able to develop gcnaralizations from socla! sclence data.
7. Shows abllity to apply generallzations to new situations and problems.

8. Demonstrates the ablllty to use knowledge In undersfand!nn soclial,
political and economic phenomena. :
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Demonstrates ability to compare themes, generalizations, or facts
about dlfferent cultures.

Demonstrates the abllity to use a wlde range of materials in
gathering evldence.

Shows an awareness of the relatlonship of Amerlican tradltion to
present-day problems.

Demonstrates skill In effectlvely communicating soclal sclence
knowledge.
Shows an awareness of the development of American institutlons.

Is able to compare and contrast American culture and cultures of
other natlons.

Demonstrates an awareness of contemporary Issues and problems.

Uses knowledge as a basls for active partlicipation In the democratic
process. '

Understands the rules by which soclal and political declslons are
reached.

Shows continued development In increasing hls fund of knowledge.
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