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ABSTRACT
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competency-based certification program and an analysis of the
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program for certification program are noted, .It is concluded that the
new regulation will ensure greater accountability on the part of
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institutions. Four appendices to this paper include: 1) A collection
of selected pages from background papers prepared by the Task Force
on competencies in the cognitive and affective zarea, and the area of
community and professional relations; 2) A list of recommended
competencies fcr social studies teachers; 3) A sample program for
evaluating progress toward one general competency -- the ability to
bring about a significant increase in pupil!s use of higher levels of
thought; and 4) illustrations of some of the Task Force's assumptions
about society, man, knowledge, and learning principles. For related
background papars see documents SO 006 087-89, (SHM)



S5 o6 ofg

’

ED 081647

| ‘ “FILMED FROM BEST AVAILABLE COPY T ; :

P N A s P - S e n e et e

U.5.DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

DUCATION
POSIT'ION PAPER ) . THIS oocumgmu :A%Egis‘rmai:g%
EXACTLY ' .
Task Force to Study Programs Leading . ggggnsoucoaoa?amz&g:rggwg:s
. ‘ . . . ATING IT. POINTS OF VIE
to Certification for Teachers in the STATED DO NOT NECESSARILY REPRE .
SENT OFFICIAL NATIONAL INSTITUTE OF

Areas of Social Studies ’ ) _ EDUCATION POSITION OR POLICY

A COMPETENCY-DASEﬁ PROGRAM-FdR CERTIFICATION OF
SOCIAL STUDILS-TEACHERS '

T, Introduction

The new certification rogulation has been developed by the Task Force and

" members of the State Department’ of Education. This Position Paper includes a -

rationale for a competency-bascd certification prozram and an analysis of the
regulation, including guidelines related to the specific areas of competencies
to be developed., Before presenting this rationale or the analysis, the Task
Force wishes to make certain positions clear,

. 1, This Position Paper and the other background papers accompanying it are
the work of a state~wide Soclal Studies Task Force. This Task Force has
included represnﬁtatives from all areas of the state and from the followiﬁg
groups: public scheol teachers, school administrators, social studies
consul cants In public schools, and soclal studies educators at thc college
level, The regulation and the guidelines in this paper represent their
view of the competenc1cs needed by social qtudies teachers,

2, The guidelinus on pages of this paper are for the use  of teacher-
education institutions and the State Tepartment of Education in designing
and approving undergracduate programns to preparc social .studies teachaers,
They outline the dimensions of the prdgrams but not the specifics. :

3. The guldelines do not specify or imply specific programs for teacher edu~
cation institutions., Indeed, the thrust of the regulaticn and of this
Position Paper is to, encourage colleges to uevelop varied ~programs for
achiev1ng desired outcones.. -

\ )
" 4, The guidelines are not fived._ Since competency-based programs are in their
infancy, these guidelines need to be reviewed at regular intervals by a
Task Force.

5. The Task Force has worked on the basic assumption that the most important
. teacher competencies relate to the ability of the teacker to help pupils
make progress in achieving sccial studies goals identified for the school's
social studies program. Coénsequently, the committee has developed lengthy
background papers spelling out possible goals for pupils and the compe-
tencies needed by teachers to help.pupils achieve them, Excerpts from
these papers are found in Appendix A, The longer papers are attached to
this document, The list of competencies is not complete though fairly
-comprehensive. Nor is the detailed list one with which all college or: high'
school staffs would agree. Howevar, the list has been used to identify the
broad areas of competencies found in the regulation. Colleges are required
to. identify their own competencies within these brocad areas. They may wish
to follew the procedures of this Task Force or even to borrow from its work,
However, they may prefer to approach the development of such a2 list in
other ways. Neither the detailed lists of student goals, the model used
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for developing the list of teacher competencies, nor the detailed lists of
competencies are to be used in evaluating any college program for approval
by the State Department of Education,

1I, Rationale for a Competency-Based Certification Program

The Task Force is recommending the substitution of a competency-~based
certification program for the older approach te certification of social studies
teachers, In the past the State Department of Education has approved college
programs in teacher education on the basis of credits and courses. The Task.
Force recommends that beginning in the fall of 1978, approval of college programs
be based upon the establishment of a set of competencies by each college, a plan
for one or more alternative routes by which students in the college can learn
these competencies, and a program for evaluating whether or not each student has
attained them. The college would then recommend certification to the State
Department of only those Students who have successfully demonstrated the compe-
tencles which it requires.

This proposal demands more of students, of colleges, and of the State
Department of Education than does the present approval program. It is only
appropriate, therefore, for the Task Force to explain the reasons behind the
recommendation,

The proposal arises out of the demand for greater accountability on the
part of teachers, public schools and colleges to the persons whom they serve,
The present approach to certification suffers from a number of limitations. The
suggested approach provides a means by which these limitations can be overcome
and by which greater accountability can be achieved. The limitations of the
present approval program and the possible advantages of a competency-based certi~
fication program are summarized on the next pages.
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IIT, An Analysis of the chulatioﬁ

A, Sections One and Two

These sections read as follows:

1. The social studies include the following areas of the social
sciences! anthropology, economics, geography, history, po-
litical scilence, psychology, and sociology, as well as
interdisciplinary studies involving the social sciences.

2. All candidates for certificates to teach in the social studies,
which include all fields within the social studies as well as
interdisciplinary or broad area courses within the social
studies, must hold a baccalaureate degree and have satis-
factorily completed a program which has been approved by the
State Department\of Education., A minimum of one third of
the total baccalauncate program, on the equivalent, shall be
devoted to the development and the demonstration of compe-
tencles specified in Section 3, which follows,

These parts of the regulation need little elaboration. It is the
intent of the Task Force that the regulation apply to all teachers of
subject arcas identified in section 1, "including teachers who teach
courses which draw heavily upon the social sciences.

It is also the intent of the Task Force that all of those who
teach any social studies course should have a broad preparation in all
of the soc¢ial sciences, not just a major or minor in one of the social
science disciplines. This intent is clarified in part c of section
three of the regulaticn, Task Force members believe that there are
strong reasons for asking that. all social studies teachers have back-

-grounds in each of the social sciences, More and more, the social
science disciplines are borrowing-concepts, theories and inquiry tech-
niques from cach other. The history teacher needs to draw upon all of
the social science disciplines, if a history course is to be analytical
and more than a collection of descriptive data. So, too, teachers of
each of the other social studies need to draw upon history and the
‘other social sciences if their courses are to represent modern inter-
pretations in the fields which they teach., More important, political,
social and economic problems do not fit neatly within discipline
boundaries. Pupils studying them need to draw upon insights from the
various social sciences. As a consequence, teachers need an under-
standing of each of the social science fields,

This regulation departs from the old regulation by omitting
specified numbers of credits to be ear~ed in the social sciences. In~
- stead, it requires colleges to set up programs in which at least one
third of the total baccalaurcate program is devoted to the development
and demonstration of the competencies specified in section three of
the regulation, These competencies include those related to both the
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social sciences and education, This change in requirement indicates
no dowvngrading of the social sciences as should be evident from secticn
3 ¢ of the regulation. This provision calls for a higher level of
competency in the social scicnces than most .programs now provide under
the old regulation. ilor does the new wording mean that the Task Force
believes that most college students can develop all of the needed com~
petencics by spending only one third of their college program in social
. science and education courses. Rather, the change has becen made to
provide colleges with the opportunity to develop very flexible programs
to meet individual needs of students. The need for such flexibility
has been summarized in part two of this Position Paper., A college
might achieve such flexibility by granting credit by special examin-
ation or upnn demonstration of specific competencies, lowever, some
colleges might hesitate to grant large numbers of credits in this
manuer to any one student, Consequently, the Task Force felt it
desirable to set a floor for the proportion of a college program to be
devoted to developing the competencies identified for a program and to
permit colleges much leaway for experimenting with new types of programs
and for adjusting a program to meet individual needs of students, lMost
students will probably still have to take far more than one third of
thelr college program in social science and education courses., bMore-
over, every student will have to demonstrate specific competencies
identified for the program before being recommended for, certification.

Finally, the Task Force is not recommending a certification
program vhich eliminates approval of college programs and acceptance
of college certification recommendations of those satisfactorily
completing such programs, No one would be certified without holding
a college degree and no Minnesota candidate would be certified with-
out completing a program approved by the State Department of Education,
However, the basis for such approval- would be changed., Programs would
no longer be approved on the basis of whether or not students are re-
quired to- take specified numbers of credits in the different social
sciences fields. Rather, the program would be approved only if the
college meets requirements set forth in sections 2-4 of this regula-
tion, 4

B. Section Three

This section reads as follows:

All candidates recommended for certification shall have satis=~
factorily completed programs which provide for the development
and evaluation of competencies in the following areas:

a. Achievenment of pupil progress toward cognitive and affective
. goals identified for the candidate's social .studies teaching.

b, Ability to demonstrate behaviors in classroom and other
teaching situations which facilitate pupils' development
toward cognitive and affective goals in the social studies.

" c. ﬁnowledge of all of thé social sciences as disciplines,
including ways of structuring, types of analytical questioms,
o methods of advancing knowledge, major competing theories,
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the changing nature of £ields, and ways of keeping.current
with developments in the fields, together with the ability
to iIntegrate and apply this knowledge to the development
and cvaluation of curriculum and instructional materials
and to the candidate's work in the classroom.

d. Behavior which models that identified as goals for pupils,

e, Knowledge of principles of learning, including both cogni-
tive and affective learning, adolescent psychology, in-
dividual differences, and social studies methods, -curriculum,
and materials of instruction, together with the ability to
apply this knowledge to the development and evaluation of
teaching plans gand instructional matc.ials as well as in
classroom teaching and other work with ‘pupils.

f. Knowledge of ways of using community resources in teaching,
of promoting good relationships between the school and the
community, and of the professional role of the teacher beyond
thee classroom situation, together with the ability to apply
this knowledge to work within the school.

S Human relations, in accordance with Edu 521,

The Task Force arrived at these general areas of. competenciles by a
process just the mmverse of that followed by many who attempt to iden-
tify teachexr competencies: Rather than beglnrnng with teacher behaviors
and knowledge needed to smeach social studies, ‘the Task Force began with
the assumption that the wmajor way of measur1n9 a teacher's competency
should be to assess the degree to which the teacher is able to help
pupils mmdee progress temard goals identified for a social studies pro-
gram, Obviously, no single, predectermined degree of progress can be
set for all candidates in a progxam, since the classes which they teach
will ddsfifer. MHowever, -each camdliidate can be assessed in terms of the
progress made within the classes the candidate is teaching, This model
for assessing competencies iis one which focuses upon student output
rather—simn upon teacher Jmputs tw the learning process, although the
mod&l does. not. leavessut swch impmits, Such a model seems appropriate
in a day-wken the paiffilitc is demanding greater accountability from
schonilis, '

Task Force commiittees began by identifying lists of different
types of social studiies outcomes for pupils. They finally developed’
two major lists fox the cognitive and affective areas plus a few spe~-
cific outcomes related to the local community. It was felt that there
would be fairly gemeral agreement on at least the broad goals so iden-
tified. These outcomes are found in three background papers prepared
by the Task Force. They are summarized in major categories in part one
of the condensed list of teacher competencies found in Appendix B of
this Position Paper. This list makes it clear that teachers should be

able to help puplls progress toward social studies goals ldentified for
any class, -
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Task Force members then identified teacher behaviors in the class--
room and in other teaching situations which would facilitate pupil
learning of each outcome specified as a social Studies poal, These
behaviors are found in column two of the background papers on the cogni-
tive and affective areas and in the first part of the paper on com-
munity and professional relationships. They are placed directly
opposite the student outcome which they should facilitate. Many of
these behaviors are content or skill-specific, !loreover, many of the
more general bhehaviors identified are repeated frequently hecause they
facilitate the development of varied goals., Consequently, they have
been categorized under general behaviors. These appear as part 1I of
the condensed list of behaviors and competencies found in Appendix B
of this Position Paper.

Task Force members then prouceeded to identify those behaviors and
competencies which make possible the elassroom behaviors found in
column two of the background papers. These competencies are at the
thinking levels of knowledge, translation, comprehension, application,
analysis, evaluation .nd synthesis, They are needed by teachers in
planning and carrying out the classroom activities. They are placed
opposite each teacher classroom behavior which they should facilitate.
Again there 1s some repetition; many of these competencies facilitate
varied classroom competencies. l!oreover, some are stated in terms
relevant only to specific content or skill goals. The competencies in
colunn thrce have also been categorized under general behaviors. These
appear as parts III, IV, and V of the condensed list of competencies in
Appendix B of this paper. Competencies from the last part of the paper
on community and professional relaticns are condensed in part VI of
Appendix B, These competencies are only indirectly related to the
achievement of specific pupil outcomes, but they contribute to these
outcomes by promoting good school-community relationships, staff co-
operation, and the professional growth of the teazher., -

Several pages of each of the background papers are found in
Appendix A, They have been selected to illustrate the points made
above, For example, secveral pages‘from the papers on the cognitive
and affective areas show clearly the repetition of some competencies
which facilitate the achievement of different pupil outcores. Several
others illustrate the content or skill-specific nature of some of the
behaviors and so the need for grouping them under several broad cate-
gories.

These background papers were prepared primarily as a means of

identifying the broad areas of competencies included in section three

of this regulation. This is apparent if one compares the competencies
in the regulation with the main headings of the condensed list of compe-
. tencies in Appendix B. It should be remembered that this condensed

list was arrived at by categorizing behaviors and competencies found

in the three background papers. It should be noted that the compe-~
tencies in the regulation and the headings from the condensed list

are related as follows:
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Parts of Section 3 of the Main Headiugs of the Condensed List

Regulation of Competencies in Appendix B
a 1
b ) II
c III
d Iv
i e v
f \'21

Since the Task Force accepted the competencies required by the hunan
relations regulation, it was not felt necessary to repeat them in a
separate part of the condensed list of competencies, However, it
should be noted that the background paper on the affective arca spells
out many of the human relations competencies found in Edu 521,

A college attempting to identify a list of competencies might
approach the task in a manner similar to that used by the Task Force
or it might select another approach. In either case, the background
Papers should prove useful, since much thought and effort have gone
into their development., Colleges should feel free to make whatever use
they can of the papers. llowever, Tasl Force members wish to emphasize
the fact that neither the background papers nor the condensed list- of
competencices in Appeadix B constitute any required list of competencies
to be adopted by Minnesota colleges. Clearly, no college could hope to
develop all of the specific competencies identified. Colleges will
neéd to distiny.ish between those competenciles which they consider most
essentiil for ta2ginning teachers and those which teachers necd to develop
after they begin teaching. Some conmpctencies in the area of community
relations, for example, can only be developed on the job. ‘loreover,
the college will need to consider the level which a candidate must
reach in each competency before being rccommended for certification.
Obviously, tcachers should continue to grow in the breadth and depth of
their competencies as they teach, Expectations for beginning teachers
cannot be set at too idealistic a level, The Task Force agreces with
the Continuing Education Regulation' which assumes that teachers need to
continue to develop competencies throughout their teaching careers.
There can be no arbitrary performance level suggest;ng final mastery of
competcnc1es.

A college must identify major competencics under each area of
section three in the regulation. However, the final statcment of
-~w.t competencies need not resemble either the ideas of the format of the
- condensed list in Appendix B, For example, Appendix C includes another
possible format in column one. This format identifies major competencies
at the highest level, whéther this be helping pupils achieve certain
outcomes or some competency representing a teacher's classroom behavior.
It then provides under each major competency a taxonomy of ‘competencies.
These range from knowledge up through the classroom behaviors which
enable a teacher to achieve the major competency to a more detailed
analysis of the major competency itself, Such a format for stating
competencies helps a college identify those which might be developed
first and those which might come later in a student's program.

.'/
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For the purposes of hclbing colleges and Statc Department of Edu~-
cation personnel, the following general competcncies arc provided as
guidelines for each major competeucy area stated in the regulatilon:

&, Achievement of pupil progress toward cognitive and affective goals
identified for the candidate's social studies teaching,

(No guidelines identified, since goals would related to specific’
classes taught,)

b. Ability to demonstrate behaviors in classroom and other teaching
situations which facilitate pupils' development toward cognitive
and affective goals in the social studies,

1. Focuses upon significant and feasible objectives and helps
pupils identify objectives for their learning,

2. Creatcs a warm and open climate which facilitates student
learning.,

3. Draws upon learning principles and knowledge of students ir
class Lo motivate them to active interest and participation,.

4, Draws upon learning principles to effect behavioral change.

Se Adjusts learnin; experiences and instructional materials to
the general composition of the class and also to individual
differences among pupils. '

6. Uses teaching and discussion strategies appropriate to the
purpose of a legson or unit,

7. Provides oppoertunities for group work in which pupils have
a chance to work together to promote common ends.

8. Makes usc in one's teaching of some conceptual or theoretical
structure to help pupils gain more intellectual power or
tools of analysis for examining new situations., Provides
pupils with learning experiences and instructional materials
which help them structure concents and generalizations,

9. Uses content appropriate to stated goals.

10, Uses a multi-media program with instructional mat.rials
appropriate to goals and, to the pupils in the class; does
‘mot rely upon one scurce of information for all pupils all
of the time,

11, Uses learning experiences appropriate to the goal and to the
pupils in a class. Varics learning experiences to provide
for variety within a c¢lass period, from day to day, and from
one unit to another,

12, Uses varied evaluatjon techniques to provide feedback to
pupils and their parents about pupils' progress and to the
teacher about the effectiveness of his/her teaching. Evalu-
ates for all goals of teaching, :

Ce Demonstrates a knowledge of all of the social sciences as dis-
ciplines, including ways of structuring, types of analytical
questions, methods of explanation used, methods of advancing
knowledge, major competing theories, the changing nature of fields,
and ways of keeping current with developments in the fields, to-
gether with the ability to integrate and apply this knowledge to
the development and evaluation of curriculum and instructional
materials and to the candidate's work in the classroom.
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1, Can explain the characteristics of social science disciplines
as disciplines,

2. Demonstrates a . broad understanding of the different social
science disciplines and of Lheir points of convergence and
divergence,

3. Demonstrates knowledge of sources of information for keeping
abreast of changes in the social scilences and keeping informed
about current affairse.

4.  Applies one's lknowledge of the soclal sciences as onc develops
and evaluates curriculum materials, unit and lesson plans and
instructional materials, and as one works in the classroom.,

d. Behavior which models that identified as goals for pupils.

1, Is alert to incongruities, rccognizes problems, and is con-
cerned about them. Uses some problem-solving model whon
faced with problems. Is both a creative and a critical thinker.

2. Locates and gathers information effectively.

3% Demonstrates the ability to conceptualize and draw inferences
from data,

4, Communicates effectively, both orally and in writing. TIs
poised in many kinds of small and large group situations.
Demonstrates group process skills both as a leader and as a
member of a group.

5. Denonstrates human relations skills extablished as goals for

, pupils.

6. - Demonstrates in varied ways that he/she has a positive self
concept.

7. Demonstrates in various ways that he/she supports the process
values needed in a democracy.®

8. Demonstrates that he/she will act upon own values; works out
a rational and consistent value position.

g. Demonstrates in many ways that he/she has a desire to learn
and to think rationally,

e. Knowledge of principles of leawning, iIncluding both cognitive and
affective learning, adolescent psychology, individual diffzrences,
and social studies methods, curriculum, and materials of instruction,
together with the ability to apply this knowledge to the develop-
ment and evaluation of teaching plans and instructional materials
as well as in classroom teaching and other work with pupils.

1. 'Developes and acts upon a logically-consistent rationale for
teaching social studies in public schools. Can explain how
such a rationale helps a teacher plan and teach.

2, Can explain the importance of objectives for teaching. Selects
significant objectives, states them clearly, and makes effec-
tive use of them in planning, teaching, and evaluating pupil
progress.

3. Adapts- learning experiences, instructional materials and plans
to the maturity level and characteristics of a specific class
as well as to the individual. differences within the class, *

. incliding differences in interests, attitudes, personzlity
.- characteristics, cognitive styles, previous cognitive learn-
o ing, abilities, and skills,
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4, Applics learning principles and rescarch findings on teach-
ing strategics, including general strategies, discussion
strategies, and small group processes in the selection and
development of learning experilences, instructional materials,
and teaching plans. )

5. Locates and develops instructional materials of various types,
Uses specific criteria for evaluating and cselecting or devel-

- oping materials for specific purposes,

6. Plans effective lessons, units, and courses. Can explain the
importance of plans for an effective use of time and for
achieving goals.,

7. Locates and develops devices and instruments for evaluating
progress toward different goals.

f. [Knowledge of ways of using community resources in teaching, of
promoting good relationships between the school and the community,
and of the professional role of the teacher beyond the classroom
situation, together with the ability to apply this knowledge to
work within the school,

1, Identifies and can explain ways of using community resources
to further achievement toward social studies goals.,

2. Can explain the importance of effective commucication with
parents and Lhe community if a school is to able to develop a
strong cducational program for pupils, 1Identifies and can
‘explain ways of developing effective communication,

3. Can explain ways of working with colleagues and administrat-
ors on a profcssional basis.,

4, Identifies ways of providing for own professional growth,

g Human relations, in accordance with Edu 521, -
(See competencies identified for that regulations)

C, Section Four of the Regulatioﬂ

. This part of the regulation states that:

Evidence shall be provided to show that programs submitted for

approval have been developed with appropriate participation from

teachers and administrators in schools which work with the training

institution as well as from students and interested citizens,

Programs submitted for approval shall include all of the following:

. a. A statement of rationale which sets forth the view of the

institution with respect to the role of social studies
teachers. . )

b. An enumeration of specific tcacher competencies to be devel-
oped in the proposed program including competenciles in each
- of the broad categories enumerated in 3, above,
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Ce A description of program components which includes statements
which specifically relate individual components of the pro-
gram to the cempetencies requilred of all prospective social
studies tcachers.

d. A plan for assessing the individual candidate's develcpment
of the required competencies.

The regulation requires each teacher education insticution to

.+ follow certain steps in the process of developing a program for social
studies pre~-service education and for evaluating candidates' ability
to cmonstrate specific competencies. It might be argued that the
State Department of liducation or some other agency should set up a
state list of competencics and evaluate all candidates against each
competency. The Task Force sees weaknesses in such a program, both
for cost and qualitative reasons. To adequately cvaluate each candidate's
competencies would require an exceedingly large staff and would dupli-
cate the work of present college supervisors and coopcrating teachers.
No set of tests will substitute for careful observation of a teacher's
performance if competency is to be measured largely by what a teacher
can achieve with pupils ‘and by demonstration of specific classroom
competnncies and of the ability to apply knowledge in the classroom.
Observation of teaching performance «.n best be achieved through de-
centralization, using those college supervisors and public school
teachers who are working with student teachers.

Several other advantages should accrue from permitting colleges to
develop their own programs after consultation with local teachers and
administrators, parents and students in school in which the college
has student caching centers, and college students in the program.
First, public school teachers who are working with a college would
have the opportunity to make important inputs to the special programs

"with which they are cooperating., These-inputs would have the advantage
of providing consultation between public school and college teachers.
Both college instructors and public school teachers should benefit from
such an ecxchange of ideas. Moreover, the program can be tailored to
the needs of students in specific public schools and in the college.
Teaching competencies may vary for those wlio are to teach in inner
city schools and those who are to teach in small towns or in suburbs,
Those interested in specific types of sclicols can attend the college .
which provides a program geared to developing competencies for teachers
in such schools., 1In addition, the involvement of parents and students
should give both the college and the secondary school staff members new
dnsights into competencies needed by social studies teachers.

Finally, competency~based certification programs are new. Much
experimentation is needed to arrive at the best types of programs.
Given the rapid changes taking place in society and in schools, flex-

* 1bility secms essential for speedy reaction to new needs., Decentrali-
zation of decision-making provides for both greater flexibility and
for experimentation and research on new programs. Under such a de-
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decentralized progrem, the State Department can serve a valuable role

in helping collegzs cichange ideas and research findings., State depart=-
ment personnel can provide leadership through assistance to colleges
which are setting up new programs.

. Section a.

A college should prepare a statement of a rationale prior to de~
veloping its list of competencles or program, Such a rationale might
include a statement clarifying relationships between assumptions in the
rationale and goals for social studies cducation and the teaching compe=-
tencies neceded to facilitate pupill progress tovard such goals. Or it
could focus directly upon the rclationships between assumptions and the
specific tcaching competencics identified for the progran,

Appendix D includes a brief statement from the Task Force to
illustrate the way in which a college might identify teacher competencies
from specific assumptions. It does not include a longer written state=~
nent which would include an claboration upon various parts of the
rat{onale and the implications for social studies teachers, Those
interested in sampic rationales or this type can obtain copies of
sceveral of them prepared by sub-committees of this Task TForce,

Section b,

The statement of competencies may be prepared in any format, but
it must identify competencies in each of the areas under section threec
of the regulation, A college may wish to identify a number of major
competencies required of all students. It might also identify another
list of competencies not considered quite as essential, Students might
be asked to select a certain number of these which they agree to develop
prior to graduation, The compctenrcies from this second group might be
selected In terms of specific areas of interest of type of school and

. students to be taught, The competencies developed over and beyond the
basic ones might then be identified in the student's placement file so
that hiring officials would know which ones a candidate has achileved.

The statcment of competencies and the program for achieving them
must be worked out by the college with participation from tecachers and
administrators in some of the schools with which it works on tcacker-
education programs. Participation may involve either suggestions made
at meetings or actual work on committees developing the program, The
college is also expected to cbtain participation from interested citi-
zens and from students as a program is developed, Participation of
parents may be in the form of meetings of interested parents in a school
district, at which time parents, cooperating public school teachers, and
staff members from the college discuss needed competencies for social

- studies teachers, Or it might.involve the establishment of committees
of intcrested parents to make suggestions and to react to proposals,
Colleges working with many schools will not be able to involve citizens
from all school districts, but they should make sure that they have
consulted with citizens to some degree as they develop their programs.,

@ ey should be prepared to outline the steps which they have taken to

[:R\ﬂjtain participation.

wll Toxt Provided by ERIC
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College students already envolled in a college's cocial studies
education program might be involved in discussions either through
general meetings of those interested, through committees of students,
or through discuscion of needed competencies in student teaching seminars
or in a methods class,

The staff members at a cooperating school might arrange a meeting
of interested sccondary school students to discuss the competencies
which they thinlk needed.

Participation, however, does not mean that all who are to partic-
ipate nmust be working members of groups actually preparing the written
statement of a program, Nor can it be expected that all will be satis~
fied with the final program cvolved., In the long run, the college must
take the responsibility for its program,

Section c.

The college must identify one program or alternative programs by
vhich students can acquire the identificd competencies. Programs may
involve such features as independent study, small modules for individual
or group study, special serinars, micro teaching laboratory work, pro~
grammed learning, regular courses, and student teaching. Or the college
may develop other ways of building a program. The program may also make
provision for meeting competencies through special exams or demonstra-
tion rather than through completion of a specific course or short
module., Task Force members hope that colleges will provide flexible
programs, . :

Although colleges have much flexibility in the types of programs
which they can develop, they must indicate clearly the way in which
each of the required competencies can be acquired. A mere listing of
courses is not satisfactory evidence. The college might include course
objectives and outlines, written mpdules, or some other way of identi-
‘fying clearly the relationships between the competencies and the parts
of the program,

Section d,

The college must develop some plan for evaluating each student's
competencies, Such a plan must obviously include more than written
examinations., The Task Force has not developed plans for evaluating
all of the possible competencies which it has identified, Hovever, it
does include a possible plan for collecting needed information about a
student's competency in one area, This plan is found in Appendix C of
this paper, It is illustrative of the type of plan which a college
might develop for each competency identified for its program,
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This part of the regulation clearly requires cellemes to inale
certain that no graduste Is recorwended for crrtification unjess b

Y a o oor
she denonstrates all of the required comneteacics on the coliese

list., A student vho does uot dermontrate a gpecifie compotency after
taking & course or student teachitg program’ designed to help binm develap
it, way have to do additional work beforc being recownended for certifi-

catijon, The student nay have sone choice in bhow he will iromrove his

cbility in the requivaed avea, bul he unust irprove it if he hopes to
teach, The gf wy deeide to give the student a derree vitheout
recomuending hin foy coevtifdication LI he stems unavle to develop oue

or more of the vequired competencics. Tt woul/ be the collepe's pro-
rogative to decide lLow wany epportunitics the student nust be given to
denonctyate a conpetency. It i not to bo expected that a collesu
weuld use scarce resources to provide o student with either laboratory
or studenl teachidng enpericnces over od over noain. I may set up

limits in order to make the Lost vse of its reoources.

D. Scotiou 5 of the Regulation

This part of the regulation reads as follows:

The issuance of the first continuing certificate is coutingont
upons

a. The candidate's possession of o previously iscued valild and
appropriate entrance certificate, and
b. The candidate's continuing des <10n ent and vee of teuching

compélencies as cvidenced by the cavrning of a wininuwe of 60
renewal credits as defined by Fdu in the arcas designated
in scction three above, and

C. Two yeavs of successiul experience in tecaching social studies
during the time that the applicant holds an appropriate cn-
trance certificate,

This part o. the regulation places new responsibilities upon
beginning social siudies teachers. In the past the issuance of the
first continuing certificate reguired oaly one vear of successful
teaching as detc mined by the local school administrator. The regula-
tion now calls for two years of successful teaching. llorecover, it
requires the teacher to earn at Jeast 60 renewal units under the contin-
uving education regulation. his regulation has applied previously only
to those who already hold a continuing certificate., These reneval units

must help the teacher develop new competencies in areas designated under

"section three cf the present regulatien,

The Task Force nopes that administrators will involve social
studies tcachers in the development of a program for professional
improverent of teachers in the school, At the very least, an adminis-
trator might work with the new teacher and a department cha1rman to
identify competencies which the new teachers needs Lo develop in the
specific teaching situction. The committee or department chairman
might help the administrator develop a clear plan for assessment of
teaching compctencies == a plan which malies use of objective ways of



.
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collecting information as well as of valid decision-maling processes,
It would seent only wise to involve tliec new teacher in the taslh of
identifying botlhi the competencies which he or she needs to develop and
the ways of determining whether or not these competencies have been
achieved, ‘

- Conclusions

The purpose of this recgulation is to ensure greater accountability
on the part of public schools, individual teachers, and teacher-
preparing institutions, The regulation provides for flexibility in
the development of both the competencies to be achicved and the program
for achieving them and assessing a candidate's competency. However,
the college that recommends a teacher for certification and the public
school administrator who rocommends the first continuing certificate
must assume responsibility for backing up their recommendations with
concrete evidence of a candidate's competencies, The teacher nust
also assume the responsibility for incveasing his or her own compe-
tencies in order to remain in teaching.,

To develop a4 competency based certification program will involve
cooperative efforts of all of those involved. It requires an exchange
of ideas about successful aspects of a specific program and the problems
vhich it has encountered., No new type of certification program can be
established without a trial period of experimentation., But tha possible
advantages of the new program are sufficient to justify the efforts and
initial problems which may be encountered. In the long run, such a
competency-based certification program should result in improved edu-—
cation for secondary school students in Minnescta,



TEACHER CERTIFICATION AND PLACEMENT SECTION
STATE OF MINNESOTA
DEPARTMENT OF EDUCATION
ST. PAUL 55101

Edu 291 (d) Social Studies in secondary schools.

{1) The social studies inciude the following areas of the social sciences: anthropology, economics,
geography, history, political science, psychology, and socioiogy, as well as interdisciplinary studies involving
the social sciences. '

(2) All candidates for certificates to teach in the social studies, which inciude all fields within the
social studies as well as interdisciplinary or broad area courses within the social studies, must hold a
baccalaureate dagree and have satisfactorily completed a program which has been approved by the state
department of education. A minimum of one-third of the total baccalaureate program, or the equivalent,
shzall be devpted to the development and the demonstration of competencies specified in {3), which follows:;

{3) All candidates recommended for certification shall have satisfactorily completed programs which
provide for the development arid evaiuation of competencies in all of the areas which follow:

(aa) Achievement of pupil progress toward cognitive and effective goals identified for the
candidate’s social studies teaching.

(bb) Ability to demonstrate behaviors in classroom and other teaching situations which facilitate
pupils’ development toward cognitive and effective goals in the social studies.

{cc) Knowledge of the social sciences as disciplines, including ways of structuring, types of
analytical questions, methods of advancing knowledge, major competing theories, the changing nature of
fields, and ways of keeping current with developments in the fields, together with the ability to integrate
and apply this knowledge to the development and evaluation of curriculum and instructiona! materials and
to the candidate’s work in the classroom.

(dd) Behaviois which model those which are identified as goals for pupils.

(ee) Knowledge of principles of learning, including both cognitive and effective fearning,
adolescent psychology, individual differences, and social studies methods, curriculum, and materials of
instruction, together with the ability to apply this knowledge to the development and evaluation of
teaching plans and instructional materials as well in classroom teaching and other work viith pupils.

. {ff) Knowledge of ways of using community resources in teaching, of promoting good
relationships between the school anu the community, and of the professional role of the teacher beyond
the classroom situation, together with the ability to apply this knowledge to work within the school.

(4} Evidence shall be provided to show that programs submitted for approval have been developed
with appropriate participation from elementary schoo! teachers, secondary school teachers, and
administrators in schools which work with the training institutions as well as from students and interested
citizens. Programs submitted for approval shall include all of the tollowinrg:

{aa) A statement of rationale which sets forth the view of the institution with respect to the role
of social studies teachers.
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(bb) An enumeration of specific teacher competencies to be developed in the proposed program
including competencies in each of the broad categories listed in (3), above.

(cc) A description of program components which includes statements which specifically relate
individual components of the program to the competencies required of all prospective social studies
_teachers.

(dd) A plan for assessing the individual candidate’s development of the required competencies.

(5) The issuance of the first continuing certificate is contingent upon:

(aa) The candidate’s possession of a previously issued valid and appropriate entrance certificate,
and

(bb) One year of successful experience in teaching social studies during the time that the
applicant holds an appropriate entrance certificate. '

(6) The continuing certificate may be renewed according to general regulations of the state board of
education pertaining to continuing education.

(7) This provision is effective July 1, 1979, for all applicants for entrance certificates.

Adopted by the Minnesota State Board of Education on April 16, 1973.




U.S.DEPARTMENTOF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENTOFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY.

APPENDIX A: SELECTED PAGES FROM BACKGROUND PAPERS PREPARED
BY THE TASK FORCE ON CO¥PETENCIES IN THE COGNITIVE .
AREA, THE AFFECTIVE AREA, AND THE AREA OF

COMMUNIITY AND PROFESSIONAL

O

Aruitoxt provided by Eic:

'k



*sdnoa8
TIBWS UT 10 SESBQ 2UO 03 3UO B WO L[SATIOSTIJ2 S93IITUNULIO)

*s3xodaa

apea8 swoy Juypuas ueyl 1ay3lo ‘os 8- utop jo sfem SOFJFIUOPT
*f{o0yds ul SIIIFATIOR IT9Yl uO pue SS21Z0ad S,UAPTFYD ATyl
uo sjuaaed o3 oeqpaaj Burplaoad 3o aouejxodwy oYl ureldxo uc)

*S3NSST TeISa2A013juol SuITpuBy UF 3Sn 03 BIIIITID SIFIFFIuspl

*sjuowejels Aofrod pue sueald
—oad Suydolaasp vl Hsmaﬂmc aaoxd pynoys oya pur L3Tunwuiod Iyl
ur sdnoag jusao3Jfp Juesaadax oym siopee LITunUWOd SOTIFIUPL

*sa7orTod pue swurzil3oad Tooyos 10J sSiapeaT LITUNLWOD
3o dyoy pue Suryoeq 9yl Jurureiqo Jo douelaoduy oyl uierdxs uwv)

*wea8oxd jo sa¥ejueape
pue £3ajes Jo sjuaaed adurauod 03 spaengdojes I9Yyjo sapraoxyg
*os Surop 03 AJrssooovu TeS9T 9yl ureydxe up) °sdral pIloIl
uo woyy Suyye] 10 SMSTAIDIUT UO USIPTIYD SuTpusas 03 JUDSUOD

Tejuaaed Suiupe3qo ur uAEI 2q PINOUS YoTuym sdols sSITIFIULPT

*93ejueap® 3529 9Yy3l o3 wayl Sufayoaur
jo sfem urerdxa osTe ue) °SITITATIOB TOOYDS JO 2WOS Ul SITNPE
L3ifunumos woajy dyay Sujureiqo jo safejueape =yl uvreydxo ue)

*sy1dnd 103 wea8oad TeuorieOnpe Juecajs
B dOT9A2p O3 9Tqe °3q 03 ST Tooyds e’ 3JT AJTunumod pue Ssjuaied

*93IBJTOM S,UaaPTTY> IIoYyl 103

uisduod s,3je3is ayzr pue wea8oad Tooyos a3yl Jo Sur

—puelsSiapun 8SBAIIUL 03 SB ABA € yons ul sjuvaaed
4yiTsa saduaiajuod dnoaf pue [enpIATPUF SIonpuo) (7

*sjuoaa Tooyds Teloads
pue sassed aeTngaa 31ISTAa 03 sjuaared sadeanoouy (I

*paatoautr a1k L3yl YoTum
ut mcmuwoua S,Tooyos 9yl jo siododse Teroads Jo pue
ssaafoad m.ﬁmumaw&u 112yl jo peuxojuf sjuaaed sdaooy °q

*IoO0yIsS 93yl UT SINSST
TBIS124013u0d JO HUuITpuRy 2Yj] UO JUIWDIBIS © SE
yons sjuaualiels Loyyod xo swueifcad Suidolanodp pue -
Sutuverd ur a7dosd uosSTEIT A3FuUnwmWod YITM s IoM (€

.

*SMITAIIIUT
uo wayl 3Juypuas 10 sdTal BIIFF UO URAPTIYD ATayl
Suryje3z 103 SurlTam. uf Juasuod Tejuaied saanodag (g

*weidoad Tooyos 9yl ol siaed IBTNOFIAND-BIIXD pUE
IeTNOFIIND 9Y] UF IJUSUIATOAuUT Tejuaaed sofeanoouy (T

*S?TITATIOR TOOYDdsS uf Ss3juaaed Jo uoTjraadooo $3andag *e

. *J3els Tooyds ayz Jjo
umnEmEmmmxuoz,mﬂccﬁhuﬂc:saﬁumzumomumnﬁmsuonuo

YJITM UOIIEDFUNWWOD IATIDDJJ@ JO oduejxrodur =yl uleldxa ue) pue sjuaied YITM UOTIBDTUNWWOT DATIDVIID SUIBIUTEY °T
SUOIAVIAG ISTUL . . ;
JIVEISNONIA OL ALITIYYV Ol JLOAGIUILRNOD HOIIM STTONULALIOD AJINMGG0D OL JIHSNOILVTIEY NI SUOIAVHIY
_EJ
SAIHSNOIIVTIIY TO0HOS—-ALINIGIOD J0 VIEV HIHYL NI SIIONALIJHOD °V 1=

E

Aruitoxt provided by Eic:



‘ J0J SOTITATIO®
uofloe ui 28e3ue 03 syFdnd L@3=aTIOW 03 10 swayqoad
3o sadf3 juaa233IIpP 3JO Apn3s B 23BTITUT O3 pasn aq
ued YoTyM SINSSY pur suaTqoid AJTunwwod SITIFIUIPY

*sansSST TPISaoaoijuod Juppnydul ¢sonssy pue mamﬂ
—qoxd K3junumiod Araernoylaed ‘A3junuwod e Bupdpnis
uy @sn o3 sonbjuyoel upedxd ued puE SITFTIUSP]

*sioyeads 3son8 10 smoralajuy “sdril prors
Sursn uy 2ye3 03 sda3ls ure(dxe ued pue SIFIJFIUIPI

*3uoy3eZETeI2Uad pue s3ideduod
23813SNTIT 10 dOT2a9p 03 Sv¥diInosax Bursn jJo shen

£3T3u9py 03 JT9saay/FTosuTy LIFunuuod 2yl SaTpnis
*sasseTd SJY A0J OTFJ 22anosai e sdoyaas(qg
*s@2anosal TedFsdyd pue ueuny

SupfyTiuopt uy Araerroriaed ‘A3junumod ® 3urdpnis
uf 2sn o3 sanbjuyoel ulejdxs ued pue SITIJTIUIPI

*£31T13S0Yy onpun asnoar Jy3Itw
yoTym £pnis yons woij sioazje SJurScwep alqrssod
Jo axenme Juraq ‘@jeradoadde pue JUBADTIL DIDYM
suoflenits puz ‘swayrqoad “sensst L3Tunumod ses]

. ‘93Tt
A37unumiod Jo 3oadse oswos a0 LydeiaSood jo Lpnis
e Jo 33ed 2 se £3Tunmuod 2yl Jo Apnis 302aTp
103 setratuniioddo sapiaoad sasseld awos ujy

*SUOT3RZIIL
~19u28 pue s3dedouod d3BIISNTTT 10 doToaap 03 A3T
~unuwod Y3 JO S32anosaa Teolsdyd pue uevumy sasq

*3utipnis 21e K2yl YoTuyM
so7do3 o3 peier2a sasodand 103 s9danosox A3Tunu

~wod Laains o3 sTfdnd 103 sar3ztunizoddo sapraolyg

‘weyl YiIfm TEOp

03 3Buridweilje

SuOTINITISUL

10 s9Touafe pue

suatqoad L3Tunu
=Wod SOTITIUPI °T

* £3 Tunumod

2Y3 UT S2DANOS

-31 UuBWN] puz TED
~154yd S9TJTIWPI °T

UOTSUaYax

" =dumop pue 2FpoTmouwy °*V

sTe09 2aT3ITU30)

g SIOFABU9g WOOISSET)
I9yoeag 2A2TYOY dI9H pInoM YOTYM soTdusiaduo)

SUOTIENILS
Suryoea], ISY3l(Q PuUB WOOISSEBI) UF SAO0TABYDY

SAW0DIN0 FATIHOV S11dNd OUNIJTAH ¥0d TNJdSN SYOTAVHIH GNV SITIINALULNOD ¥HHOVIL HATLVINASIILHY

$711dd 404 SIVOD OL CAILVII XTLOIYIA SHIDNILALWOD SNOILVTIM ALINMIOD 3aANO INVd

MO0T3d QIISIT
SIHODIINO INIANLS
ONIAIIHOV @EVMOL

SSTU20¥d SHAVYL

*ste0d T1dnd

aaafyoe dyoy A[30°iTpul “a103919y3l ‘pue s3Tousladuod umo Sty daoxdur Iayoeal ay3 d1ay yorym sdiysuorje(axr Teuorssvjyoad (g)
pue *suweafoiad Tooyos 12Y3lo pPuR WNTNIFIIND Yyl da01dW] 03 SII0J3FD 9AT3210d00D 103 9yBW YOFyMm JJEIs B UTYIA sSaTdualaduwod drys
~uoy3eTax TRUOfSsagoid (g) ‘wn{ndTaind Tooyds ay3l 2aoidur o3 JIeIS B 103 o[qIssod 3T 2HEw yarys sdrysuorieyal Tooyds=L3Tunu

-~wOod JO ®Baie 2yl uf sayduajadwod (1)
A130°21Tpur Soaroualadwod YITM STEIP OA3 aeg
L13093Tp sorou23adwod SITITIUDPT U0 Jaed

:sodf3 =21y3 O3Ur PapPIAIp 938 3ied puodas STY3l uf SoIduazadwo)
~wooasseTd 9yl ul sTeod sytdnd Suraajyoe paemoy ssaalfoad Jupjew o3 pajeraa
*papiaIpqns 3xed yoea yIfm ‘s3ied urew om3 03IUT POPTATP d1® SoTdOuUd3adwod 2

SAIONALAINOD SNOLIIVIHM TTVNOISSIIOEd GNV “'I001OS “ALINAWIOD

*pud STyl 03 poleTal

E

. o°
-RIC
s



*sdnoi8 TeAN3TND I2y3o JO SUOFINGIIIUCD TBANJTND
A372uepT STTdnd dToy TTFM YOFYM S2DOUDTIaGXDd JUTUIBST
103 apyaoad yoyym sueyd 3fun pue sueld uOSS3IT SIapPTAOR]

*so7duexe asayjl 03 Sjuapnls asodxd 03 pasn
2q ued YoTym sTefaajew Zuiuiea] sdoyaasp 10 S23IBDO7]

*pupjuem 031 pue

2an3Tno uedfiawy 03 sdnoid OTwouoda3-010s pur *sdnoal
snoj31Tox *sdnoa8 Tryoex “SOTIFTBUOTIBU JUAIDIITP

JO SUOTINQIIIU0D JYJ 2IBAISNTTF YITYM SODUIFIS TBID0S
19Yy30 9y3 uoay pue A103SFY woij soyduexd sa)IrTiuepl

*jxom 3y31m sTrdnd yoiym 103 pue sTrdnd o3 eadde
[(TIM yoruym sweafoad yipm sarduade AJTunumod SIFIFIULPL

"S9F1TAIIO® uma:wﬂuu:u
~B131X2 .U 19y3og803 >jaom ued sadk3 asasafp jo syrdnd
UYoIuM ul seduapaadxs Juluaea] jo sadhl SOTIFIULpPI

*smoTqoad 3noqe Sururoisureiq ul sdnoa8 snosuafoaalay
Jo safejueApe ay3 23BIJSUOWSIP YIFym Soaduatiadxd Bur
—u1ga] pueB TEIA23PW TBUOTIINIAISUT SdOT2A3p 10 S23BIOT]

“SaT31TATIO® SSBTD 03 23InqIAjuod 03 syrdnd

[TE® 103 @7qIssod 3} @yew yojym STERFI2IBW TBUOTIONIISUT
jo 9sn pue sadualiadxd Buruaesy 1oy sueld sdoyaaap
pue sTrdnd Suour SIOUDIVIITP TENPTATPUT SIBTITIUSPL

*a8e 193TaED

ue Jo soydoad Aq poonpoad sidvelfqo Te
—J3ejew ufel192 Sulxew jJo LITNOTIITP
2yl S9AT9swoYl 103J IaAacOSFp sTrdnd
dyay yorym soousrradxd Zuruaeoy sosp °q
*s2In3[No 3u2193IIpP Jo saytdoad

jo °*o30 ‘souwvd ‘aae

forsnu

‘2an3va9lIl

‘5913147308 913 Jo 2wos Koluo

o3 sTrdnd 103 sarjtunjaoddo sapiaolg °®

*pupjuBw 03 pue

2an3

—1no uedTlemy 03 sdnoxf TEANITND Jua1a}
-JTp AueBw woxj SuorINQIajzuod jo sajduexs
apfaoad yojym soduaTaadyd JUTUIBOT pue

¢3jua3uod ‘uor3lonazsui jo

STeETa23%W Sas|)

*sarouafde AjTunuuios

ur 1.-/pue suweidoad i2INOFIANI-BIAIXI

ul 29Yylo Yoea YaIM aom spunoadiyorq pue
€53592123Uf *S9IITTTQeR 9SI2ATp Jo syidnd
{oTyM ur soouoraadxa Juruaed] SIPFAORJ

*sdnoa3

snoauadcwoy Op ueYl SUCTINTOS A3332q
2PIAC.J UBD spunoadioeq pue s3ISDIVIUT
¢sor3TiIqe Suraaiyrp Jo sdnoa8 jeys
S9T3ITATIOE SuraTos-woiqoad *Suruwiols
—~uteaq dnoa3d Tyrus ysnoilyl saIeajsuouR(q

*SOTITATIOE SSEBTO 0] Suorl
-NqTI3uod 2AT3ITSod adjew 03 Spunoadyoeq
pue ¢s3s9lojur ‘SOTITTTIQE JUDAVIITP

jo sTtdnd 103y soriruniioddo sapraoxryd

*pumjuRE 03

. pue £39190S uedTiauwmy 03

sdnoa8 asaoalp ‘aeyjo jo
SUOTINGTIIUO0D SUOTIUD(Y

*sofouole £3T
-unurod uf pue s3oaload
IBTINOFIAND-BIJIXD Uf
s3sax@jul pue ‘spunoxd
=)0oBq *S9T1ITIqER 9SAIALDP
yo o1doad uyaiam n44ozmm
-sdnoag
snoaua3oanlaly yons Jjo
anTeA Ul JOFT2q S93BIIpU]
*sdnoa8 yons ul spunoal
-joeq ju21a33IIp Jo aTd
—03d Surpnyour s3se82ns
fswoTqoad Aurw 2A70S
03 yaoa dnoad s3se33ng(Z
+a7doad yons 3jnoqe s}yaeuw
~21 Suyl8eaevdsip SpTOAV(T

°puyuew

031 puek £39I00S UBDTIAOWY
©03 ?INQFAJuOd ued Spunoxld
~3oBq JFWOUODD-0FD0S puE
¢{eroex ‘Oofruyls pue “sayat
~Trqe ¢s3saxajur Juaxr g
Jo atdoad jeY3 SaA: uM”

. Evm



*wea3oxd aAFjERTNUMO
e yons ZurdoTaasp uo siaydeal I3YlJ0 YITA SHIoM *LJTu
~31p ueuny onyea o3 uaea] syFdnd dysy o3 soouataadxe

3o sweadoad aayjzeTNEMd 103 IPpTA0Id 0] SISINOD SUBT]

*Sujuaeay 9AT3ID3JJE uodn SNDOJ YDTum pue STeIa
~2jBW YONS JO ISn IYEW YOTYM SITUN pUB SUOSSIT SUBTJ

" *saousjiadxe pue sSulTe9) ueuny oziseyd
-Wd YoTym STETIIJeW TBUOTIONIJISUT sdoTaAdp pue sp3ED07]

*s13y3jo pue Soayosway3l 103 K37Tenbe pue woposay Inoqe
S39fT2q ITa2Yyl Ul SIDFTIuod 10 sadipnlaid umo aray3
£373uopT sT1dnd dyey o3 posn oq ued YdIysm saouarlaad
-x2 Sujuiea] pue S2[BdS °pni}lle SdoTarsp 10 SajedoT]

*3oueuossip urieaad Jo sdem Tea2a8s SITJrIuapl
*sopnl¥lie AJIpow O] 2OUPUOSSIp JO 3Sm 3yl ureldxe ue)
. * +28ueyd TeuTpnilil

-3 3093J2 03] 10Taeyaq Supyopow JO 9sn o9yy uyerdxe ue)

*spunoigyoeq 2s12A
-Ip Jo o7doad 03 23BT21 €1 pue A[IATITSUIS UDIST] 03I
L3TT7Tqe 29y/sTy suorjen3fs dnoad [Tews ul sajeijsuous(

*spunoa8yoeq .2saaalp 3o ajdoad 03 23eT31 03 LIF[Iqe
19y/sTy 3I09233e Lew YOFym SuOTIOC pue sadIpniaad
‘uMo0 £JJJuopP} O3 SuUOTIOB pu? 10TAByaq usnc sazdjeuy

*a1doad aayjo
uodn 'SUOTIO® ITIY3l JO Soduanbasuod
a1qrssod 8yl pur ‘sen{@A IT2y3l Uf.
g9TouR3sFsuodur *sSurTeol umo Irayl '
auTuvxa woayl dyey yotym pue sooipnl.
-3ad uwo Iyayl syrdnd o3 23R1jISUCWIP
dioy yorus sadousiaadya Bujuaes] mcmb/.n

*3123 poatoaut o1doad oyl moy LIrjuspy
03 £33 o3 pue paatoaur a7doad ayy pue
Suoi3len3ts asayl noqe sTurT9eI ITOY3
ssaadxa o3l syrdnd sjsy °Soouatiodxa
pue sBuryoel ueuny azrseydwe yoTym
suTrI 10 ¢‘sarydealSotrq ¢syoaou Se

yons syeraojeuw Jurpeaa jo sadfy sasp °®

. *s3uroq uewny paemO3l SIPNITIIR
3o933Je 03 paudrsap aie YOTum STRIIojeU
pue fsarirarjioe ‘juajuod uodn SndOjF

03 QwWi3 Jeuorjzonaisur jo jaed avyel

*20UBUOSSIP
Surjeoad £q o8ueyd> TRUIPNITIIE 2ONpuy
o3 peudysep sordeieals Juyyoesy sas(]

. *s38ur 1993}

m.mwaomm pue Suor3fsod anieA SSNOSIP
sTrdnd se sanTea 1o0's3ui[se3j uMo 3Inoqe
aper sjuowalels Aur ur pur ‘L3Tumu
-wWOD Y3l UT PUB WOOISSEBTD 9yl JO OPIS
~3INo 10TARUDq Ui ‘STEnplATpPul s3eaal
°ys/ay yorys uy Aem ayaz £q A37uldTp
uBwny SSNTBA 9YS/ey 3Byl S23TIJSUOWR(

*s3urya

uety 9xow aydoad 103

soxed ays/ay 3Byl 107F

=ARU3q TBqIdA-UOU pUB
Trqaan £q S93BOTpuUl  °Yy

¢saotaryaq SupmoTIOF
9yl Aq peiledIpul Se
A37u81p uvuny SonTeBA
Teos 1 P

>
=~ |

L




*sjaewax ,6TTdnd 13yljo 03 BATIFSUSS
210w 2wWOo93q sTFdnd dI2y 03 pasn aq ued YoOIym
suop3sonb jo soad4{3 pue sonbyuysdl SoTIFICOPI

°u0fSSNOSIp poo8 B 103 siyaewax s,97doad a9y3lo
03 L3fArarsuas jo aduelaoduy 3yl ujeldxa uz)

*woOoaSSTTD 9Yy3 uf II'WITO

uado pue wiem B 23210 03 LITTTYe STY 2Aoaduty
ued 9y YOTYM uf Seaae SITIJFIUSPF isuolle
-N3JTS wOOISSETD uMo jo sade].oapla sazleuy

*93BWITO

mooasseTd uado pue wieza B 3O juaudoraAdp

'3yl 931eIF[FOLI YOTIym asoyj pue aduey yotys
s10TA®BY2q 134yOEa3] SOTJTIUDPI :SUOFIBNITS woox
~sseTo Jo s3idyaosuex] 10 sadel o09pIA SsazLTeuy

. A *yjaon
Jo aae Koyy 3yl 1923 sirdnd Burdysy pue
xoraeyaq (rdnd 3urdaojugaa 3o sken S9TJTIUIPL

*s8urTe9ay jc uorssaadx?a a2yl pue Juryuryl
YITM S919JI23UT YOTYM 23BUITD B 3IBIID
Yo2IyM Osoylz pue 9IPUITO wOoISSETd uado pue
wmies B 232930 dT9Yy Yo IUM SI03deI SITIFIuepl

8Ty saideodoy

*SPAOM PUEB UOTIOB Y3noiyl Juspnis LT yireyg
uMo S93BI1]JSUCWDIG °SUOTIOE® pue Spaos Jururom
-9p JO puUE WSEBODIBS JO 2sn dYl SpPFoAY *uay3l
03 UOFJIRIDPISUOD SoAT8 pur sJupTeoel pue sSeopr
*309ds~a1 yzs Tidnd yowe saeval]
*TenprAIpuT

3yl Jo yaiaoam ayj jo jou “ylom I0 SuorjoE

Jo Buryeads ST QU0 JBY3 S21LIFPuUr ‘suoyl
-s289ns oajaTsod 30 susEoTlTAD Juryew uoyy
*juasoid jou 2IB SIVYIO0 UIYM WAyl soqeuw ‘apuu
2q 03 podu S}Iewal VAFIevdsu JT *SWSFITITAD
aarjefau 3snl Jou ‘suorisalfns aapirsod sodqeR

*wayl o3 3Ioedr 0} S19yjo Juryse £q 10 sYirwal

uMO Ul IIN{ITO UOTISSNOSIP B UT SIUDUWWOD

1J9Y3l 3JO 2SN SNEW PUB SjuapnisS 03 SUIIST]
*s3uioe) pue seapr

119yl ssoadx2 03 sjdwojie  syrdnd soda03uTay
*£T3souoy suoTioe Inoge sJurfo03j uno sossaad
—xo ¢ianamoj] “LT12arieund 10 LTaAT3edoU
8ur3joesa InoylTm suorlsaddns ,syrdnd sidoooy
*S3UlWWOD PUP Suor3d®e

s,19yre23 2y1 3O suofidedacd’ ,sTydnd 103 sYSY
*sysel furyoroadde jo

sfexs up pue SeIpy ug huﬂmuo>wm sa8ezanoouy
*S2ATOSWAI]] 10F MUTyl O pue SIJO pue
I2yoe9a3 Y1TM d9adesIp 03 sTTdnd safeanosuy

-

°3

°2

‘P

9

°q

‘e

*8utuaea] Juopnis S932ITTIOEI
UYOTiM 23BurlTo uodo pup uwizm T S93EBAA)

*10TARY3q

uMmo 3noge siayjo 3o
suogpidedaad SITITTOS °P

*saayjo
yaTa 3upired sysTY *9

*sSI2Yyjo yiIa
Suroaalestp SHSTY °q

. *£T3sauoy
s8uyToo3 sossaadxy °*e

°sS19Yl0 yatM
SUOTIBT21 uf S3STa
ae3 o3 BuriTia SI °T

:saotaey

-3q SupmnorToy 2yl £q
pazraajorareyd *3daouod
~J19s 2a13Tsod © sey
TBO9H Trlausn

SY01AVIIT HOOH
~SSV'ID TZITVAN 4131 ATIA0M HOIHM SIATINILILNCO

SNOILVALIS

ONINOVAL YINLO UNV HOOESSVID NI SUOIAVHIL

STIV09 TIdNd ONIATIHOV NI SSTUD0Ud INVIL OL

VAUV ZAIIDIIIV

179V 39 0L QIAIIN mMHuzmaﬂmEoo HIHIVAL JATILVINIASTALTH

MOTAE AAISIT
STWI0D1NC INIAANLS
ONIATINOV QYVMOL

SsSTuo0ud Ll
Oyl
=



*sumoTqoad . *M3TA IO saurod polaea

313192ds jo £pnis ay3 103 LITunumod o3 pue Surjuesaad sTeII2JEBW TRUOIIONIIS
Tooyoss ayl uf 9TqEITRABR SID2INOSII SITJTFUIPY =ul SIS *Spunoadyoeq OTwy3ld pue
JTWOU0DD-0TO0S puB [2ADT L3Tanaew
*S9NSST [BISI24013u0d BuTTpuey UT MOTTO} 2TOY3 03 dTqelrns pue syrdnd jyo
03 ‘BFI923TAD SOTJTIUSP] °suwaiqoad ulelaad Jo $3S9133UT Y3 03 POIB[OI 3a¥ YOTym
Apnas oyl IFWET IYSTw yYOTym sao3oeJ L3Funuwwod suofieniis woalqoad ynifutuwauw seosp
pPue “SuOTIBRITWIT 2wil ‘UOIIBWIOJUT OTqEIIBAE JO .
SEsvq 29Ul uo pafpnis aq ued yorym swaytqoad jo *pojutenb
sad43 saTJIIuep] “‘wayl INOQE pIUIIDUOD ST pue —JB 193))2q 2WO023q I2YIdEa3] pue
‘swaTqoad sozjuBoda1 “saripniBuodur 03 jaele S sTTdnd dyoy 03 S3FITATIOE sos °J .
*wayy
*sse1d ® ur sT¥dnd jo siysaasjuy Ofjyoads 031 39B3a 03 saaylo Juryse £g
Burf313uapy jo SAem ureidxe ue) °spunoadydoeq 10 SABWDI VMO UF A9YITD UOTS
9TUYla pPUB DJUIOUODIOIIOS pPUB STaad] A3Tanjew juo ) ~SNISIp ® UL Sjusuygo Jo osn
—123JFP 3O STldnd jJO S3I$21923UT UOLWOD SITF]IUOPYL S9)Eil pue Sjuapnis O3 SUIISET °9 '

*3ysnoys juafaoalp sofeanod

-ud {SBIPT umo 1Teyi ssoadxe
03 sijdwuajje ,sTpdnd sadaojuray °p

*£131Sauoy sSuo1lo®

anoqe sBulfoal umo sassoxd

-%X9 ‘asasmoy c*Llearaeund 10

*aotaeyaq 17dnd Supoxoz ATsaT3edou ZurioEol InoylIA
-urax jo sfem sof3rjucp} ¢o8ueydo Teroraeysq suorlsadidns ,sTTdnd sidoddy °*D
399332 03 JUSBWAIIOJULII JO asn ayj uperdxs ue) * S3]UDWWOD
) Pue SUOTIDE S§,13yd8a3 9yl JO
*23ewlTd uado pue wies ® jo jusudoTaAap 9y3l $v3IeIT suofidadiod sTrdnd 103 sysy °q’
~1I923 YdTym 1o0Taeyaq pue siadury yoTys IOTARY *S9ATOSUIOY] I03F MUuTyl 03 pue
—2q S9FJFIUSPT {SUOISSNISIP WOOISSEBTD I9Y30 * S19Yl0 pur Iayodeal Y3l yin
10 w0 Jo s3dladosueal o sadel o0apFa sozdleuy 99x3esTp 02 sSTTdnd sofevanoouy e tsaoiaryaq
. 3umoTToz °Y3
*Sumuliyl YITM S2I133I23UT YOTyM 2JBWITD B 23IBIID ) *8ut £q po23edIpuT Se
UOTym 3SOY3] PUB IJJBWITD WOOISSTTD uado pue —uaea] Juapnls S93I2ITIFOEI YD TyM ¢3uraos~-uarqoxd
) ulem B 238210 dIay YOoTyM SI01JBJ SOTJTIUDPI 23ewWITO uado pue wiEM B $33BIID Ut PRIITY (g
tTexouold ufr ;Tedsues ux 1€05 Hmkﬁnﬁm
H

mm] :



*Iydney aq T~ ) .
suoylezy eaaua3 pue sadoouod osouj moy L1Ixeard .
@380TpuF YoTym suerd JjTun pue suossd] sdoraad(q

*Suof3eZITRaIduU2d

pue s3dodouod pe3do[as a9yl JO 3Iuawdofonsp oy3I
i03_ popoau e3rp 9yl 9praoad yoTym uOF3IONIJISUT
Jo siejaajew sdoyaa9dp pur “sjoolas “sa3levoq]

) *a[rucIlel STYI JO
Sm12] uf uossoT pue ‘3Tun ‘asanod Juranp y3nel
2q 03 suorjezitelauald pue s3daduod ssIITIUAPI
*syooyos oF[qnd uf sarpnls TrId0s Zumoro)]

103 aTerUOTIBA JualsTsuod-L[yeardor B sdoyaaag *STROS JO UuOl) -
~DeTas 9pfnd 03 aTRUOIIEBA
. *sy38uaays pue Ino-1ydnoyj—Lraeao
SUOTIBITWT I1F9yl L£JTIuapl O3 ySnouo [19M SUOT3IETZ ® S9S{] “BIED D3IDADSIP .
. ~I1eaauag pue safioayl spuayaadwoy *sauridio 3o 3uruawaT o243 uadn uey) .
' «~8Fp 2Y3 uf sasuoliriovad Lq pojdeddor LITeiouald Asyjex suorjezlTeiouald
21e YOIYM SuojjeziTeaauald acleum ayj _jo suos pue s3doouod uodn sasnoog
L1dde ueo pue S9TJFIUSP] °SIDUDIDS TRI20S oYl *sseT2 23 uf syTdnd JO
uf Soliooyl SuUFIDITIUOD puUER IOUEBW S3TJFIUDP] $3S9I03Uf puB *SoTITI[IqE :
: ¢ToAdT uorjEBANIEBW IYyI
*sseTd 3yl uf s7rdnd jo sise 03 pa3TNS ik Lo9y3 osned
~-123Uf 9yl pue STIAaT AITF[Fqe pur uoyiranicu ayl —2q pu¥ “SoOUlLIS TrBID0S ssaofaeyaq SurmoTTO¥
Jnoqe 23paTmowy pue ‘syeold dyysuwuzllfo Jeidual 9yl ul adouejaodwt ITayl 3yl £q po3edofpur se
¢590uUafos TBIDOS JUDAIIITIP 9@yl SBuianioniys 103 : Jo osnedaq ‘suozrlIo 03 $SUOTIBNITS pUB BIEpP MBU
SaF109Yy3 ‘saduafds TEBID0S @2yl 3O OIZoy 9yl jo SS2UTNJOSN ITIYJ JO oSued © 03 SsorIoayl pur ‘suorl
swio3 U Yoeal 03 S$3dodouod 10 UCIIDO[IS puaio) ~2q JUBDTJTIUSLS 91B YOTyM —ezyTRIRUO8 fs3daocuod
uB) *S9DUIIIS TBIDO0S JUDIBIITP 2yl ul sidedouod S3TI09Y] pue “suorjezl IOUOTOS TeIoos jJuejaodug
Loy A1dde ueo pue ‘sureydxa ‘souijyep “serjriuspl ~TeI2ua3d s3dodouod soyoe9], sar1dde pue spueisiapup
. :Teaguay uy sTedauey ur T80 [EXauon
SHOIAVHUE HOOUSSVTI) SNOIIVALIS ONIIDVIL dHHLO
YIHOVAL HAHIHOV JTdI a'INOM HOIHM SITINIIILN0D UNV HOOYSSVTI) NI SHOIAVIIIL
. ) Sdi{021.00 : . "~ SINO0DINC INYANLS
JATIHOV STIdNd ONIJTIH 03 TNAISA SUOIAVHAL ANV SIIINILILI0D YAHOVEIL HAILVINISTULTH QYVMOL SSI¥00dd STAVH

C

lﬂ'i

Aruitoxt provided by Eic:

VIV JAILINDOD

E



APPENDIX B

Condemsed List
of
Competencies for Social Studies Teachers

I. Makes progress toward achieving student outcomes listed below:

A, Cognitive Goals

1.

2.‘

3.

4e
5.

1,

e

Understands and applies important social science concepts, generalizations, and
theories to new data and situations, as indicated by the following behavicrs:

#« Restates generalizations and defines concepts in own words and cites concrete

examples,

b, Uses generalizations and concepts learned previously to understand new prob-
lems and situatioms,

¢. Uses previously-learned concepts and generalizations to szt up hypotheses
and to predict, ‘

d. Identifics differences in situations which make concepts or generalizations
inapplicable.

e. Recognizes data which support or contradict a generalization: revises gener-
alizations in the light of new data.

Understands and uses some structure within a single discipline or across dis-
ciplines to help analyze new data. Can explain the lack of agreemernt upon cne
structure, the changing nature of knowledge, and the reasons for these changes,

Understands the perspectives, methodology, investigative techniques (including
types of questions asked), and methods of explanation used in the different
soclal sciences and is able to apply them to the investigation of problems and
the evaluation of social science iniormation found in books, newspapers, magza-
zines, films, television programs, and speeches,

Uses higher levels of thought as appropriate to-goals and tasks.
Ig skilled in problem=-solving, as indicated by the following behaviors:

a. Attacks problems in a rational manner.

b, Is skilled in locatinz information.

ce. Is skilled in gathering and comprehending information,

d. Evaluates information and sources of information.

€. Analyzes and organizes information which has been gathered; draws logical
conclusions, '

f. Communi-~ates effectively both orally and in writing.

g. Works effeciively with others.

B. Affective Goals

Has a positive self-concept, characterized by the following behaviors:

a., Is willing to take risks in relations with others.
b. Indicates by remarks and non-verbal behavior that he/she thinks he/she can
succeed at tasks and feels good about self. -



¢. Listens to and weighs suggestions without reacting defensively.

d. Feels that he/she has some control over own lifc. .

e. Feels a sense of political and social efficiacy. (Feels that he can
influence political decisions and improve social conditions.)

f. Accepts responsibility for own actions; does not try to blame others.

Values human dignity, as indicated by the following behaviors:

a. Indicates by verbal and non-verhal behavior that he/she cares for people
more than things.

b. Identifies own personal motives, prejudices, and beliefs; modifies those
which tend to affect others adversely.

c. Has empathy for others; tries to understand their viewpeints and feelings;
is sympathetic toward them.

d. Treats others in a humane fashion; does not downgrade them or do things
to hurt them.

e. Accepts and values cultural diversity as natural and enriching -- as a
means of providing many avenues to human happiness for people, all of
whom are unique.

f. Respects the rights of others.

g. Evaluates proposals, events, actions, and institutions on the basis of
thelr effects upon individuals as human beings.

Supports process values needed in a demoncracy.

a. Cooperates with others toward common goals, although rejecting unthinking
conformity.

b. Supports frcedom of thought and exvression for those with whom one disa-
grees as well as for oneself and those who agrece with one,

c. Values due process; acts to protect it.

d. Accepts the will of the majority until it can be changed by peaceful
means or unless no avenues remain open for peaceful change.

e. Acts to protect the rights of minorities and individuals.

f. Feels a sense of responsibility for taking informed action about problems
confronting one as an individual, a group to which one belongs, the
community, the nation, and the world.

g. Accepts the responsibilities as well as the ri?ht of American citizenship.
h. Values change as a means of achieving goals but does not equate change with
progress. Evaluates all proposals in terms of probable consequences of

acting upon such proposals.

Demonstrates a desire to learn and a desire to think rationally.

a. Is curious about social data and wishes to read and study further in

~ the social sciences.

b. Is cnmmitted to the free examination of social attitudes and data.
Searches actively for different points of view and ilnterpretations.
Values independent thought. : .

¢. Values objectivity and desires to keep one's values from affecting the
interpretation of evidence. '

d. Evaluates infornation and sources of information before accapting evi-
dence and genrralizations. Does so without prompting by others.

e. Is skeptical of theories of single-causation and is equally skeptical of
panaceas. (Indicates:this skepticism in discussions and in writing.)



f. Is skeptical of the finality of knowledge; considers generalizations and
theories as tentative, always subject to change in the lirht of new evi-
dence. (Indicates this skepticisms orally and in writing.)

€. Values the scientific method and rational thought as applied to social as
well as to natural data, without rejectiniz all other ways of knowing about
human behavior and emotions. (Indicates this value by oral and written
comments and by the approach useo in trying to solve social problems and
social science questions.)

h. Believes that the social sciences can countribute to men's welfare by
providing information and explanatory generalizations tvhich help them
achieve their goals. (Indicates belief in response to attitude scale,”
in written analysis of problems, or in discussions.)

5. Acts upon a rational and consistent value system which is characterized by
the following behaviors:

a. Examines own value position critically.

b. Works out a value system which minimizes inconsistencies.

¢. Makes decisions consistent with own value position. (Orally or in writing,
identifies the values behind his decisions.)

d., Affirms own decisions and values publicly.

e. Takes action on own values.

f. Moves from lower stape of moral development to a more mature stage as
identified in research on stages and progression of moral or ego develop~
ment.

C. Goals Specific to Community (Some overlapping with goals above)
1. Cognitive Goals: Knowlcdge and Comprehension

a. Identifies physical and human resources in the community.

b, Identifies community problems and agencies or institutions attempting
to deal with them.

c. Identifies institutions handling different social, political and economic
functions in the community.

d. Identifies opportunities within the community, such as educational
economic, and recreational.

e. Identifies cultural differences existing in the community.

2, Cognitive Goals: Skills

a. Develops and carries out community surveys based on a questionnaire.

b. Conducts interviews with people in the community; uses interview tech-
niques which are effective in gaining information and which demonstrate
courtesy.

¢. Evaluates information and sources of information drawn upon in the
community, whether written, spoken, or visual.

d. Organizes data collected in the community and uses some type of visual,
written, or oral presentation to present the data effectively.

3. Affective Goals

+ a. Shares talents to help others in the community through work with community
agencies or community action groups.




b. Views social science data with caution; waluates information and sources
of information before accepting conclusions of source or arriving at own
conclusions.

¢. Rejects single~factor causation of conplcx problems and also rejects
panaceas for such problems.

d. Organizes and carries out action programs in the community.

1I. Demonstrates behaviors in classroom and other teaching situations to facilitate
pupils' development toward cognitive and affective goals in the social studies;

A. Uses a clearly-thought-out rationale to guilde his selection of objectives,
learning experiences and teaching strategies, and evaluation procedures.

B.

-

Focuses upon significant and feasible objectives and helps pupils identify
objectives for their learning.

1,

2.

3.

4,

.-. 1.

2.

3.

Teaches concepts, generalizations and theories which are significant because
of the help they provide pupils in understanding themselves and their world,
because of their usefulness to citizens, because of their Importance in the

social sciences, and because they are suited to the maturation level, abilities,
and interests of pupils in the class. Focuses upon concepts and generalizations

which have transfer value rather than upon discrete data.

Teaches inquiry and study skills useful to pupils in their everyday lives
and as citizens in a democracy.

Focuses upon attitudinal objectives important for citizens in a democracy
and te the happiness of individuals.

Uses specific procedures, clearly identified, for helping pupils identify
their own objectives for a unit and for individual work.

.C. Creates_a warm and open climate which facilitates student learning.

Encodfages pupils to disagrée with teacher and others and to think for them-
selves. Encourages diversity in ideas and in ways of approaching tasks.

Accepts pupils' suggestions without reacting negatively or punatively.
However, expresses own feelings about their reactions honestly.

Makes positive suggestions, not just negative criticisms. If negative
criticisms need to be made, mzkes them when others are not present. When
making.criticisms or positive suggestions, indicates that he/she 1is speaking
of actions or work, not of the worth of the individuval pupil.

Asks for pupils' perceptions of the teacher's actions and comments.

~ Reinforces pupils’ attempts to express their ideas and feelings. .
Listens to students and makes use of their comments in a discussion, either in
remarks or by asking others to react to them. - -
Treats each pupil with respect. Accepts his ideas énd feelings and gives

consideration to them. Avoids the use of sarcasm and of demeaning words and
acg;ons. Demonstrates faith in student through actions and words.

own



‘8. Provides reinforcement for pupils when they accept responsibility for the
consequences of their own actions.

9. Provides opportunities for pupils of different opinionms, atfitudes, appearance
and life styles to make positive contributions to class activities.

10; Uses activities to help pupils and teacher become better acquainted.

D. Draws upon learning principles and knowledge of students in class to motivate

them to active interest and participation.
rd

1, Plans cooperatively with pupils. Permits them much choice about individual
and small group projects which they wish to undertake.

2. Arouses a high level of interest in a topic under study and in specific
lessons and activities, so that pupils participate actively and show a
high level of persistent effort to attain goals.

3. Uses instructional materials and learning experiences to arouse concern about
a problem and a desire to do something about it.

4, Teaches concepts, generalizations, and skills in connection with content
which seems relevant to pupils. Uses learning experiences which help them
understand the usefulness of concepts, generalizations and skills as tools
for making sense out of new data and in probiem analysis.

E. Draws upon learning principles to effect behavioral change. -

1. Models and reinforces behavior desired of pupils.

2. Uses some strategy to create dissonance and so to stimulate value analysis.

3. Uses involvement in action activities and makes use of instructional materials

which lead pupils to identify with other people as means of inducing attitudinal ..

change.

F. Adjusts learning experiences %ﬁd instructional materials to the general composi-
tion of the class and also to individual differences among pupils,

1. Uses procedures to identify general characteristics of a class as well as
individual differences in cognitive learning, skills, cognitive styies,
abilities, attitudes, interests, levels of moral learning, amd personality
types. '

2, Uses content, learning experiences, and instructional materials suitable to
general characteristics of the class.

3. Makes direct provision for meeting the needs of individual pupils, by pro-

. viding for individual and small group work in addition to activities con-
ducted with entire class, by providing varied materials of instruction suited
to the many different pupils, and by providing only that amount of guidance
needed by individuals and groups. Uses experiences in which pupils can
experience success.

4, Uses evaluation procedures which keep pupils informed about their progress and
Q which do not give pupils a feeling of failure.




G. Uses teaching and discussion strategies appropriate to the purpose of a lesson
or unit.

1.

2.

3.

4,
5.

6.

H.

I.
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Uses an inquiry strategy when teaching inquiry skills and methods. Gives

.pupils opportunities to use inquiry methods and techniques, not just to

talk about them.

Uses inquiry strategies to teach higher level thought processes.

Adjusts teaching strategies for teaching specific concepts, generalizations,
and data to the learning styles and personality characteristics of pupils in
the class.

Follows some model for problem-solving when having pupils study problems.

Uses some model for value-analysis when asking pupils to analyze value
conflicts.

Uses a discussion strategy appropriate to the goal or goals.

a. In a discussion uses a sequence of questions designed to move the class
to higher levels of thought.

1) At appropriate point in'a discussion, calls for some kind of summary
and then asks a question designed to raise the level of thought.
Uses appropriate guestions to elicit each type of thought.

2) Gives focus and refocus to discussions when necessary to move class
to higher levels of thought.

b. Selects the speéific sequence of questions designed to elicit specific
types of thought, to identify feelings, or to promote value analysis.

Provides many opportunities for gfoup work in which pupils have a chance to
"work together to promote common ends.

1.

2.

3,

4.

3.

Uses topies which require a division of responsibility for investigating
dal-ao

Uses materials and learning experiences to demonstrate the way in which a
group of individuals from diverse backgrounds'can stimulate each other's
ideas and produce more useful ideas than can any one person.

Structures group membership in different ways to achieve diffefent pur-
poses.

Helps pupils identify factors promoting and those hindering successful

~group work.

Demonstrates that he/she can manage group work so as to achieve goals,

Makes use in teaching of some conceptual or theoretical structure to help
pupils gain more intellectual power or tools of aaalysis for examining new
situations. Provides pupils with learning experiences and instructional
[:R\!:materials vhich help them structure concepts and generalizations.



K.

1.

3.

Provides direct and vicarious experiences needed to develop concepts and
generalizations. Relates new material to past experiences.

Limits the number of difficult or new concepts introduced within a brief
period of time. Introduces a series of concepts and generalizations of
narrowver scope prior to teaching higher level concepts or broader generali-
zations which relate them.

Asks pupils to define concepts and state generalizations in their own words.
Helps them identify the limitations of defining concepts in circular terms
and the advantages of defining criteria for any system of categories. Asks
pupils to define concepts on the basis of criteria.

Provides opportunities for pupils to examiiie concepts from a field in an
endeavor to identify those of broad scope and those of less significance
(or those subsumed under them) and to identify those which are particularly
useful as tools for looking at new data.

Provides a variety of experiences to demonstrate to pupils that previously-
learned concepts and generalizations aid them in making sense out of new
data and in attacking new problems (including setting up hypotheses about
them). Asks pupils to apply concepts and generalizations to new situations
and contemporary problems.

Uses a variety of learning experiences which help pupils analyze which data
support and which contradict a generalization. Asks probing questions to
help pupils analyze why they believe some gencralizations to be true.

Encourages pupils to modify generalizations in the light of new data. Pro-
vides raterials and asks questions designed to help them identify limitations
of earlier genera117ations as well as conditions or variables which must
exist to make a generalization valid.

Uses content appropriate to stated goals.

1.

2,

3.
4,

Uses examples to clarify concepts aqd generalizations.

Uses data useful for generalizing, conceptualizing, applying, hypothesizing,
analyzing, evaluating, synthesizing.

Uses data to challenge generalizations or value positions.

Uses data which generate attitudinal changes.

Uses a multi-media program with instructional materials appropriate to goals and
to the pupils in the class; does not rely upon one source of information for all
pupils all of the time.

1.
2,

Provides instructional materials representing varied points'of view.

Uses reading materials of different reading levels and interest appeal.
Provides experiences in which pupils who have read different things can

~-‘evaluate the materials, share their findings, compare data, and draw

conclusions from the material.

./.
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3. Uses audio-visual materials of various types; uses that type of material most
appropriate for achieving a specific roal. Uses materials appropriate to
the interests and abilities of class members. Provides for some use of such
materials by individuals and groups and gives neccded guidance for such use with
study guides or other materials. Uses techhiques designed to help pupils
generalize from data, identify feelings after using materials, and evaluate
sources., Follows general procedures for making effective use of the materials.

4. Uses case studies, role playing episodes, and simulation games of an
appropriate level of iInterest and difficulty and appropriate to goals. ..
Provides careful instructions prior to their use, provides needed help
during their use, and uses some kind of debriefing session to help pupils
generalize from the experiences.

L. Uses learning experiences appropriate to the goal and to the pupils in a class.
Varies learning experiences to provide for variety within a class period, from
day to day, and from one unit to another.

1, Uses varied experiences designed specifically to achieve different goals.
Evaluates their effectiveness in terms of the extent to whiah(they help
pupils attain those goals. e
wi

2, Uses common learning experiences appropriate to the age, general abiiity level,
curricular experiences, and socio-economic and ethnic composition of the
class. ‘

3, Asks pupils to analyze their experiences, including those involving community
action. Asks questions designed to help them identify those things which
they have done which have facilitated problem-solving or work with oLhers
and those things which have hindered either. .

. b
4. Provides for variation of activities within one class hour as appropriate
to the general age level and the specific pupils in the class.

5. Manages class routines and learning experiences for effective use of time
and for the well-being of pupils in the class.

M. Uses varied evaluation techniques to provide feedback to pupils and their
parents about pupils' progress and to the teacher about the effectiveness
of his/her teaching. Evaluates for all goals of teaching.

Demonstrates a knowledge of all of the social sciences as disciplines, including ways
of structuring, types of analytical questions asked, methods of explanation used,
miethods of advancing knowledge, major competing theories, the changing nature of
fields, and ways of keeping current with deveclopments in the field, together with

the ability to integrate and apply this knowledge to the development and evaluation
of curriculum and instructional materials and¥ to the candidate's work in the
elassroam.

A. Can explain the characteristics of social science disciplines as disciplines.

1. Identifies aspects of a discipline such as field studied, structure of
knowledge, type of explanation used, and methods of advancing knowledge
in the field, including the use of analytical questions related to key
concepts or variables in a structure of knowledge.



a, Can explain the differences and the relationships among concepts, general-
izations, and theories.

1) Can explain the use of criteria or operational definitions to define
concepts. Recognizes limitations of ‘definitions which are circular
and which are not based upon either criteria or operational defini-
tions.

2) Can explain criteria for determining the importance of concepts and
generalizations in a discipline. .
3) Can explain the difference between inferences which go beyond data
and singular generallizations which do not go beyond data; can explain
the difference between singular generalizations and transferable general-
izations which will apply to other situations.

b. Can explain how concepts'and generalizations can be used as tools by
practitioners of a discipline and by other citizens as they try to advance
knowledge in a field, make sense out of new data, and study problems,

1) Can explain the nature of concepts as constructs of people.

2) Can illustrate the usefulness of concepts and generalizations as tools
for attacking new problems. Can explain the relationship of previously-
learned concepts and generalizations to hypothesis-making or prediction,

2. Can explain clearly the tentativeness of knowledge in. terms of ways in which
knowledge is advanced in both the sncial and the natural sciences.

a. Can e lain how disciplines change as new information is added, as new
concepts direct attention to different data, as new theories are developed
to guide research and to organize and explain phenomena, and as practi-
tioners get i1.cerested in new problems of relevance to them and to society.

b. Can explain the importance of testing and retesting hypotheses since no
hypothesis can ever be proved true but only gains more acceptance as it
is tested again and again and not proved false. Camn explain the scientist's
skepticism toward the finality of knowledge.

¢. Can explain problems faced by social scientists as compared to natural
scientists and the consequent limitations of different techniques for
advancing knowledge. Can also explain the advances which social scien-
tists have made in research methods.

.d, Can explain ways in which generalizations and theories in the social science
generalizations represent probabilities, not absolutes.

e. Can explain the nature and limitations of all types of statements,
including definitions, factual statements, generalizations, and value
or normative statements.

3. Can explain differences between empirical methods and other methods of
trying to know. Identifies some of the common elements in empirical
methods and the general steps followed in problem-solwing. Can also
identity and explain specific techniques used in controlled experiments

O _ and other types of empirical research for the better collection and analysis

ERIC of gata.

wll Toxt Provided by ERIC




a. Identifies the stages of reflective thought or problem-solving and can
explain how people move back and forth from one stage to another rather
than moving from one stage to the next in a smooth progression. Can
explain the way in which scientists hypothesize, test and reiine or reject
hypotheses, develop new hypotheses and test them as they are confronted
with a problem and learn more about it.

1) Can explain the importance of examining a problem in some detail and
then restating it in order to focus inquiry. Can explain the importance
of a careful definition of terms in the statement of a problem.

2) Can explain the use of hypothesés to guide study of a problem and tha
importance of defining terms in an hypothesis if it is to be tested,

3) Can explain the way +n which deducing consequences from hypotheses helps
make more efficient the collection of data to test the hypothesis.,

4) Can identify and explain various ways or designs for gathering data and
testing hypotheses in the social sciences.

a) ldentifies essential rﬁles to follow in setting up a research design
based upon experimentation din the social sciences.

b) Identifies other designs for ﬂathering data and testing hypotheses
in the social sciences.

¢) Identifies techniques which can be used to help people make accurate
and unbilased observations. Can explain the use of each.

b. Can explain the thought processes involved in different stages of problem
solving (e.g. in hypothesizing, in deducing consequences of hypotheses
~ to guide collection of data, in evaluating information and sources of infor-
mation, in classifying and organizing data, in testing hypotheses, and in
generalizing from data). Can explain the place of intuitive and creative
thought in inquiry and factors which seem conducive to such thought as
well as the place of critical thinking in inguiry.

c. Identifies and can explain inquiry techniques used by the practitioners
of different social science disciplines which are of particular use to
citizens as they attack problems.

4. Uses some taxonomy of system of discriminating betweer. different levels of
thought. 1Identifies different thought levels.

5. Can explain the efrects of values upon the social sciences, the attempts
of social scientists to attain objectivity in their work, .and the way in
vhich the social sciences can be used to help reach decisions involving
value judgments or choices between different courses of action.

"a. Can explain the purposes of trying to be objective in gathering and
analyzing data.

* bs Can explain the way in which different frames of reference or values
Q affect both the selection of problems for study and one's perceptions of
[ERJ!:‘ and interpretation of situations and data, including one's evaluation
oo i of a source of information.




¢. Differentiates between problem-solving involving only factual questions
and that Involving decisions about some course of action or value judg-
ments. Identifies ways in which a person can make use of the social
sciences in reaching decisions about action to be taken.

1) Explains model of problem~zolving which calls for hypothesizing about
and testing hypotheses about causes of a problem before considering in
detail any alternative courses of action.

2) Explains model which calls for hypothesizing about possible outcomes
of following different courses of action and testing such hypotheses
against existing data relevant to the situation or against data
collected by new research.

3) Explains model which calls for a comparison of predicted consequences
of following difterent courses of action and desired goals or value
positions.

B. Demonstrates a broad understanding of the different social science disciplines
and of their points of convergence and divergence.

1, Identifies and can explain the field of study, the types of questions asked,
the general methodology and techniques used in advancing knowledge in the field,
and the type of explanation used in each of the social science disciplines.

a. Can explain the relevance of each discipline to a specific problem.

b. Can explain the commonly-accepted boundaries of the different disciplines
and the ways in which the disciplines overlap.

c. Can explain common techniques of inquiry as well as techniques which seem
particularly applicable to each discipline.

d. Identifies and can explain the implicit aid explicit assumptions under-
lying the terminology and the set of values about the nature and the
domain of the different social §ciences.‘

2. Identifies major and conflicting theories and ways of structuring each of the
social sciences. Comprehends them well enough to identify their limitations
and strengths and points of overlap among them.

a. ldentifies, defines, and can apply key concepts in each of the disciplines,
particularly those which seem to Le found in most alternative theories
and ways of structuring knowledge in the discipline.

1) Defines concepts by using either criteria or operational definitions.
Identifies examples and non—examples of each concept.

2) Understands concepts well enough to recognize acceptable and unacceptable
definitions and examples. :

3) Identifies coneeﬁce of different scope; identifles those which are
. subsumed uvnder othcrs.




J

4) 1Identifies concepts which are used by more than one discipline. Can
explain the different usage of the same term in diffcrent disciplines
or even in different theories within one discipline.-

5) 1dentifies concepts which seem the most useful as analytical tools or .
key variables in the social science disciplines.

b. Identifies and can apply some of the major generalizatioms which are
generally accepted by practitioners in the disciplines. Comprehends the
generalizations well enough to identify their limitations if they are -
time-bound or culture-bound.

1) Comprehends the generalizations well enoupgh to recognize inadequacies
of statements as the result of such things as the failure to linit
a generalization enough or to include all important factors which
affect whether or not the generalization applies.

2) Applies generalizations to new data and situations. Uses them to
hypothesize. Recognizes situations in which they do not apply because
not all variables needed are present.

3) 1ldentifies generalizations which are narrower in scope and which can
be used to help others understand the broader generalization which they
help support.

4) Can explain a generalization so that 6thers can understand it.

3. Comprchends historical and other social science content fields well enough
s0 that he can draw upon them readily for examples while teaching and develop-
" i{ng instructional materials and plans. v

a., Identifies examples which can be used to illustrate generalizationms,
to help pupils generalize, and to challenge generalizations.

b. Identifies examples and content which can be used to help effect attitudinal
change.

¢. Identifies social science literature which can be drawm upon to illustrate
methods used by social scientists.

d. Identifies persisting problems of other times and other cultures which are
relevant to pupils in today's world. Can explain ways in which other peoples
attempted to resolve them. .

C. Demonstrates knowledge of sources of ‘information for keeping abreast of changes
in the social sciences and keeping informed about current affairs.

. 1. Identifies professional organizations of social scientists and the journals
.which they publish. Uses these journals and book reviews to keep abreast
of changing interpretations and new findings in the fields.

2, Identifies news magazines and magazines of opinion which can be used to
keep abreast of current affairs. Uses them as well as newspapers, television
programs, and radio news broadcasts to follow current affairs. Identifies. the
bias of each material used. .

J—

[:R\!:;Iies his knowledge of the social sciences as he develops and evaluates curriculum
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materials, unit and lesson plans, and instructional materials, and as he works
in the classroom.

1., Evaluates curriculum and instructional materials in part in terms of whether
or not they are accurate and represent current interpretations and data.

2, Draws upon his knowledge of the social sciences to develop teaching plans
and instructional materials which identify significant concepts, generali-
zations and theories from the social sciences and significant problem-solving
skillq as objectives and which use current data and interpretations.

3. For other competencies in this area, see part III and also the condensed 1list
of competencies in classroom and other teaching situations.

IV, Demonstrates the skills and behaviors which he should be able to help pupils
develop, including those in the area of human relatioms.

A,

Is alert to incongru%ties, recognizes prdblems, and 1is concerned about them.
Uses some problem-solving model when faced with problems. Is both a creative
and a critical thinker.

1. States problems carefully. Identifies basic issues and defines terms.
2, Develops creative hypotheses and alternative solutions to problemns.

3. States problens clearly and deduces consequences from theém to guide the
ctollection cf relevant data. .

4. Reasons logically and identifies illogital reasoning.’

5. Evaluates information and sources of information: distinquishes between
relevant and irrelevant material, distinguishes between facts, inferences
and value judgements, identifies bias and competency of producer of infor-
mation, recognizes inconsistencies and incomplete data, identifies assumptions,
etc, '

6. Modifies views in the light of new evidence. Searches actively for different
points of view and for evidence to disprove hypotheses, not just to prove them.

7. Is skeptical of single-factor causation in the social sciences and is equally
skeptical of panaceas.

Locates and gathers information effectively.

_1. Uses common tools for locating information. Identifies special reference

tools for locating information in the social sciences.

2, Demonstrates proficiency in different reading skills. keads widely in the
social sciences and in current affairs.

3. Demonstrates proficiency in using different techniques used by social scientists
in gathering data. (Uses documentary analysis proficiently; interprets maps
and draws inferences from them; uses various devices for improving observation
of data; uses simple sampling devices; designs experiments and other ways of
testing hypotheses and gathering data.)



4, Listen effectively to others.
5. Interpréts graphic materials, statistical data, and charts.

6. Draws inferences from pictorial materials.

C. Demonstrates the ability to conceptualize and draw inferences from data.

D. Communicates effectively both orally and in writing. Is poised in may kinds of
small and large group situations. Demonstrates group process skills both as
a leader and as a member of a group.

E. Demonstrates human relations skills established as goals for pupils. Also
demonstrates by various behaviors that he values human dignity.

F. Demonstrates in varied way that he/she has a positive self concept.,

G. Demonstrates in various ways that he supports the process values needed in a
democracy.

H. Demonstrates that he/she will act upon own values; works out a rational and
consistent value system.

I. Demonstrates in many ways that he/she has a desire to learn and to think -
rationally.

Demonstrates knowledge of the principles of learning, including both cognitive

and affective learning, adolescent psychology, individual differences, and social
studies methods; curriculum, and materials of* instruction, together with the ability
to apply this knowledge te the development and evaluation of teaching plans and
instructional materials as well as in classroom teaching and other work with pupils.

A. Develops and acts upon a logically-consistent rationale for teaching social
studies in public schools. Can explain how such a rationale helps a teacher
plan and teach. : '

B. Can explain thé importance of objectives for'teaching, selects significant
objectives, states them clearly, and makes effective use of them in planning,
teaching, and evaluating pupil progress.

1. Can explain the way in which the clear identification of objectives helps
a teacher reach decisions about what and how he will teach.

2. Identifies objectives which are logically consistent with his/her rationale
statement and which are selected on the basis of criteria related to their im-
portance, pupils in the class, and the feasibility of trying to achieve them.
Justifies his selection on the basis of such criteria.

a., Identifies significant concepts and generalizations to teach; defends
his selection in terms of the logic of the social sciences, theories for
structuring the different social sciences, general citizenship goals,
and knowledge about the maturation levels, ability levels, and interests
of pupils in the class as well as of principles of learning which affect the
feasibility of achieving progress toward such goals or transfer of learning.



b. Identifies connitive objectives related to higher levels of thought and
inquiry skills. Justifies their selection in terms of significance, the
pupils in the class, and the feasibility of achieving them. Can explain
the importance of direct teachlng of skills in terms of research findings
on skill development. :

¢. Identifies significant goals in the affective area; defends his selection
in terms of the relationship of these goals to the social sciences, their
significance for pupils as individuals and as citizens in a democracy,
knowledge about the maturation level and individual differences among -
pupils in the class, and the feasibility of making progress toward them
in the classroom.

3. Identifies and can explain specific procedures for helping pupils define
their objectives for a unit and for individual and small group projects.

C.-Adapts learning experiences, instructional materials, and plans to the
maturity level and characteristics of a specific class as well as to the
individual differences within the class, including differences in interests,
attitudes, personality characteristics," coonltive styles, previous cognitive
learning, abilities, and skills.

1. Adapts plans and instructional materials to the general characteristics of
a8 class.,

a. Draws upon his general knowledge of adolescents of different age levels
as he plans for a class.

1) 1Identifies some of the common interests, including reading interests,
of pupils at different age levels; explains ways of adapting learning
experiences, instructional materials, and plans to provide for such
interests. '

2) Develops pl;\é to provide for varied instructional activities given
the needs of different age groups for muscular movement and/or a
change of pace because of atitention span.

3) 1Identifies common moral stages of pupils at different age levels in
this country; explains implications for teaching.

4) Identifies some of the developmental needs of pupils at different
age levels; explains the implications for teaching.

b. Diagnoses general characteristics of a specific class.

1) 1Identifies interaction patterns among class members; including cliques,
leaders, those who tend to follow specific leaders, those who may be -
‘rejected or ignored by othetrs, etc. Explains ways of using this know-
ledge to adapt teaching plans. -

a) Identifies and can explain ways of using sociometric devices
for identifying interaction patterns.

b). Identifies and can explain ways of using some form of interaction
analysis scheme for identifying interaction patterns.




¢) Applies schemes in order to identify the interaction patterns of
a specific class.

2) 1Identifies the culture of the class, such as norms and values and
common ways of behaving, and common attitudes toward social studies.
Explains wavs of using this knowledge in the selection and guidance
of learning cxperiences, the selection of instructional materials,
and the development of teaching plans. .

3) 1Identifies any ¢ommon characteristics of large groups of students .-
arising from their membership in a cultural or socioeconomic group.
Explains the implications of such findings for plans and instructional
materials.,

4) 1Identifies the range and general level of ability and attainment of
specific skills. Explains the implication of such findings for
teaching.

5) 1Identifies previous social studies program of majority of class
members as well as the program followed by those who have come from
schools with other programs. Explains ways of adapting the curriculum
to these findings,

2., Adapts learning experiences, instructional materials, and plans to the
wide range of individual differences in a class.

a. Identifies types of diagnostic devices which can be used to identify
individual differences of various types. Develops diagnostic devices
of his own for assessing suci differences. Interprets results of
findings from the use of published devices and from his own devices.

b. Identifies the many types of individual differences which mAy be found
among students. Can explain ways of working with pupils to take into
account these differences. £

¢. Can explain the importance of assessinp entry behavior of pupils for
each concept, generalization, or skill taught.

d. Keeps a careful record of the progress of each pupil on each skill
selevted as a goal for the program, as well as on other activities in
- which they engage.

e. Locates and develops instructional materiais vhich can be used by
pupils with different abilities, interests, learning styles and
personality characteristics.

f. Develops lesson plans and unit plans which provide ways fox handling
differences among a specific group of students. Can explain the selec-
tion of teaching strategies and learning experiences in terms of re-
search findings where these are available.

D. Applies principles of learning and research findings on teaching strategies,
including general strategies, discussion strategies and small group processes
in the selection and development of learning experiences, instructional materials,
QO nd teaching plans.
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1. Can explain the importance of creating a warm and open classroom atmosphere
in order to facilitate learning. Applies this knowledpe to his/her prepara-
tion for teaching.

a. Identifies and can explain factors which facilitate and those which
’ hamper the development of a warm and open clinate.

b. When observing a class or a video tape of a class, uses some observa-
tional analysis scheme to analyze the classroom atmosphere and facters
affecting it; explains possible steps which the teacher mirht take to
improve it.

2. Can explain the importance of motivation and different theories of notiva-
tion. Can explain implications of these theories for the sclection and/or
development of instructional materials, teaching strategies, and specific
teaching techniques and learning experiences and for the sequencing of
such experiences.

3. Selects the most appropriate learning theory and teaching strategy for
achieving goals, without interfering with other goals. Explaing the
sclection in terms of research findings as well as in terms of the charac-~
teristics of pupils in a class.

a. Identifies several learning theories as tﬁey apply to concept develop-
ment and the learning of generalizations. Can explain the implications
of each for teaching strategics designed to teach concepts and generali-
zations. :

b. Identifies and can explain geuneral teaching strategies, ranging from
exposition to discovery. Can explain'the advantazes and disadvantaces
of each for achieving specific goals with particular kinds of students.
Identifies the role of students and the role of teachers in each
strategy. Explains his choice of strategy for a particular lesson in
terms of goals and research findings. Develops plans using the different
strategles.

, L}

4. Can explain the use of different principles for eliciting behavioral change,
particularly attitudinal change.

a. Can explain the use of reinforcement to effect behavioral change. Iden-—
tifies and can explain ways of reinforcing behavior.

b. Can explain the use of modeling behavior to effect behavioral change.

c. Can explain the use of dissonance to help effect attitudinal change.
Can outline several strategies for creating dissonance as a means of
provoking value analysis and attitudinal change.

d. Can explain the use of participatory, action activities and of instructional
materlals which prcmote identification and involvement with others as a
means of helping effect attitudinal change.

5. Can explain present theories related to transfer of learning. Applies them
_ in developing teachins plans and in working with other teachers to develop
Q a program providing for continuity and sequence.

ERIC
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6. Identifies and can explain principles to use in facilitating group processes.
Identifies ways of setting up groups and workins with them to achieve different
purposes. Develops lesson and unit plans which provide for group work and
facilitate such work.

7. Discriminates between effective and ineffective discussions by using definite
criteria related to pupil goals, and student behavior, and teacher behavior.
Selects a discussion strategy appropriate to the goal(s) for which the dis-
cussion 1is used.

a., Identifies types of questions which can be used to elicit different types
of thought.

b. Uses some analysis scheme to analyze levels of thought in a discussion
and to identify behavior which contributes to or hampers effective dis-
cussions., :

c. Identifies and can cxplain the steps to follow in using different types of
discussion stratepies designed for different purposes such as attainment
of concepts or generalizations, conceptualization, generalizing, hypothe-
sizing, evaluating sources, exploring feelings, analyzing value conflicts.
Identifies the sequence of questions which might be used in each.

d. Identifies and can explain discussion behaviors which facilitate discus-
sions. Can explain ways of teaching these behaviors.

E. Locates and develops instructional materials of various types. Uses specific
criteria for evaluating and selecting or developing materials for specific
purposes,

1. Locates and develops instructional materials which can be used effectively
with a chosen teaching strategv. Analyzes curriculum materials in order
to identify the actual strategy used rather than that which is stated in
the rationale or introduction to a program.

2. Can explain the comparative advantages and disadvantages of using different
types of media for stimulating different levels of thought or for achieving
affective goals. Sets up and uses criteria for evaluating specific media,
including criteria related to how well the material is likely to help achieve
goals.

3. Locates and develops or adapts materials to fit particular students.

a. Evaluates materials of instruction in terms of difficulty level. (e.g.
Identifies the reading level of materials.)

b. Evaluates materials of instruction in terms of the interest appeal
for different types of students. .

c.'Develops or adapts materialé of instruction which are of an appropriate
difficulty level and which fit the interests of a particular group of
students.

4. Locates and develops instructional materials representing many types of
O media, including various types of reading materials, case studies, skills

-




exercises, audio-visual matefials, role playing episodes, and simulation -- -
games, Selects the specific type of media most likely to achieve goalu.
Provides for a multi-media approach in units.

5. Identifies and can explain general steps to follow in using different types
of media. Develops lesson plans to include such steps.

6. Identifies different ways of using community resources and explains the
possible usefulness of each. Develops a rescurce file for a class. Identi-
fies and can explain steps to take in using each type of resource. -

7. Identifies and can explain techniques for studying a community, particularly
community problems and issues. .

Plans effective lessons, units, and courses. Can explain the importance of
plans for an effective use of time znd for achieving goals.

1. Develops effective lesson plans for a specific group of students in a

specific course to achieve specified goals. Evaluates own plans in terms
of their success in achieving goals.

2., Develops resource units and ¢ourse organizations for a given class in a
given subject matter area or for an interdisciplinary course.

a., Identifies different types of course organizations which might be used
and can explain the possible advantages and d;sadvantages of each on
the basis of specific criteria.

b. Identifies major curriculum projects and uses specific sriteria for
evaluating and selecting or adapting .such projects *for use with a
particular school situation or class.

¢. 'Evaluates a resource unit in terms of gencral criteria as well as in
terms of its possible usefulness for a specific class, given the goals
identified for the course and the students in the class.
]
d. Identifies useful criteria to use in adaptinq a resource unit to a
specific class. : -

€. Develops a course outline and explains its rationale.

f. Can explain the importance of providing many opportunities for pupils to
use previous learning as they progress within a course and from course to
course. Works with others to develop a program providing for continuity
and sequence in the development of skills or other social studies goals.

3. Develops a teaching unit for a particular class and works with the’
class to develop a unit in terms of how well it achieves goals.

a. Develops a teaching unit for a particular course and class.' Evaluates
the unit in terms of how well it achieves goals.

b. Identifies ways of working with pupils to develop a unit plan. Can explain
the steps to follow in different types of pupil-teacher planning.



VI.

c. Develops a student guide to a unit which enables students to gain an overview
of the unit which arouses interest in specific unit activities, and which
proves an effective guide for students as they work.

G. Locates and develops devices and instruments for evaluating progress toward
different goals.

1.

3.

Identifies varied purposes for using evaluation and the characteristics of

of an evaluation program vhich promotes learning by pupils and which provides
feedback to the teacher about his own teaching effectiveness. Can explain the
importance of feedback in the learning process.

Selects published evaluation devices and instruments in terms of specific
criteria.

Devises an evaluation program to determine progress toward the objectives
identified for a unit. Can explain the procedures to follow in developing
a unit test.

a. Can explain the procedures to follow in developing a unit test.

b. Develops valid and reliable tests for evaluating progress toward various
goals, including cognitive learning, higher levels of thinking, inquiry
and vork-study skills.

c. Devises instruments for measuring attitudinal change.

d. Can explain the use of anecdotal records to evaluate progress toward some
goals.

e. Develops checklists and scales to evaluate for specific goalst

f. Applies analysis schemes with video or sound tapes to evaluate thinking
or other pupil behavior during discussions, small group work, and other
classroom activities.

]

Demonstrates knowledge of ways of using community resources in teaching, of
promoting good relationships between the school and the community, and of the
professional role of the teacher beyond the classroom situation, together with the
ability to apply this knowledge to work within the school.

A. Identifies and can explain ways of using community resources to further achievement
toward social studies goals.

1.

2,

Can explain the advantages of using community resources and studying the local
community in order to achieve specified social studies goals.

Identifies and can explain techniques to use in studying the community,
particularly community problems and issues and human and physical resources.

Develops a resource file for his classes. Identifies human and physic
resources and different cultural -groups in the community.



C.

4, Studies the community to identify local problems and issues as well as
examples which can be used to teach concepts and genralizations and groups
which are trying to alleviate specific problems.

5. Identifies specific techniques for using the community resources in his
.classes. Identifies and can explain steps to follow in using each technique.

6. Identifies and can explain types of action activities in which pupils might
engage. Also e.'plains precautions which should be taken in using such
activities. .

7. Identifies and can explain ways of teaching skills for studying the community.

a. Identifies and can explain ways of carrying out surveys in a community
and developing valid questionnaires and sampling techniques.

b. Identifies and can explain appropriate interview teehniques.

c. Identifies precautions needed in evaluating sources of information,
particularly in small towns or urban areas. Identifies steps to follow
in evaluating information and sources of information.

8. Identifies ways of providing pupils with oppertunities to share their
talents to help others in the comnunity or te work with community agencies
or action groups. Can explain how such pupil involvement may affect attitudes.

a. Identifies possible activities which would provide for cooperative endeavors
or participation in common activities with people of other cultural groups.

b. Explains steps to follow in using some problem-solving model,

Can explain the importance of effective communication with parents and the
community if a school is to be able to develop a strong educational program
for pupils. Identifies and can explain ways of developing effective communication.

1. Can explain ways of securing parental cooperation in school activities.

2. Can explain the impdrtance of providing parents with feedback about their
children's progress and activities in the school. Identifies ways of doing
go in addition to sending home grade reports.

3¢ Can explain the importance of getting to know community members in unofficial
settings.

Can explain ways of working with colleagues and administrators on a professional
basis.

1. Can explain the importance of maintaining good relations with other staff
members and ways of doing so.

2. Identifies many of the types of responsibilities which staff members must assume
if a school is to run efficiently and to provide for pupils' needs.

3. Identifies’educational goals which require cooperation of teachers in all
areas. ldentifies common steps to follow in cooperative efforts such as
curriculum evaluation and development.



4, Drfaws upon his knowledge of social organizations to identify both the
formal and the informal structure of the school. Can explain ways in
which such knowledge can help a teacher work effectively within the school.

5. Identifies and can explain generalizatfons related to ways of bringing
-social change within an organization. '

D. Identifics ways of providing for own professioﬁal growth.

1. Identifies professional orsanizations, particularly those related to social
studies teachers. Can explain the purposes and activities of these organ~
izations and can identify their professional magazines.

2. Identifies different sources of information about the news and the bias of
each source. .

3. Identifies weak areas in own preparation and plans a study program to over-
come then, :

4. Identifies some of the magazines which are particularly useful for keeping
up with educational developments and new curricular projects.

5. Demonstrates flexibility and feelings of security by trying out many ideas
in student teaching or in own classroom, Explains ways of evaluating the
effectiveness of these ideas.

6. Identifies state organizations which can provide consultative help and/or
show or demonstrate new curriculum and instructional materials.
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" APPENDIX D

ILLUSTRATIVE ITE!IS FROM RATIONALE

Any group endeavoring to ldentify the competenciles needed by a social studies
teacher can justifiably be asked to state its rationale for the particular competen-
cies identified. Since the Task force decided that competencies should be measured
in large part by success in achieving certain types of goals with puplls, the need
for a statement of some of the assumptions underlying the goals so identified becomes
apparent. :

Nevertheless, the Task Force has not attempted to prepare a complete rationale,
since 1t is not developing any final statement of competencies with an identified
program for achieving them. loreover, it is not spelling out the competencies in
the detail needed for any teacher education program. Several of the committees of
the Task Force have proposed more complete rationales, and interested persons will
be told where to obtain them. Developing a complete rationale to the satisfaction
of all who are working in a group takes considerable time ~- more time than this
Task Force has had. Consequently, it has been decided to ifllustrate at least some
of the .Task Force's assumptions about society, man, knowledge, and learning principles.
These assumptions are listed in the leftft-hand column below. Opposite each, we have
listed several competencies which seem to be needed '1f the assumption is accepted.
Neither the list of assumptions nor the resultant implications represents the kind
of completed statement of a rationale which any teacher-education institution will
need to develop. However, the list below should illustrate how a college might
approach the process of developing its rationale. The final statement will need
to be made in essay form, with assumptions spelled out for the major competencies
identified. .

SAMPLE ASSUMPTIONS ' o SAMPLE TMPLICATIONS OF ASSUMPTIONS FOR
), NEEDED TEACHER COHPETENCIES
% .
A. Sample Assumotions. About dany (and
So About Pupils)

1. Man has a basic intellectual cur- Makes progress toward increasing pupil
iosity which, 1f not stifled, interest in the social sciences and
makes him capable of becoming a current affairs.
self-actualizing learner and ' ,

. participant in the society of Structures learning experiences to per-

*  which he is part. mit pupils considerable choice in the

selection of their own learning activi-
‘ties and in planning for and carrying
out those activities.

2. Those with good self cracepts Creates a warm and open classroom climate
learn more than do those with which facilitates the development of a
poor self-concepts. good self~concept.




B.

c.

Assunptions About Trends and Prob-
lems in Society

1. We live in a world undergoinyg
rapid change, with a trend
toward ever-increasing change.

2, Ve live in a society in which
anomie seems widespread; the ex-
. tent of anomie among young
people creates a problem for
them and for socilety.

Assumptions About the Good
Society

1. Since human beings differ, the
good society must cherish di-
. versity, not uniformity.

~ 2. In the good society people

treat each other humanely.

Provides opportunities for students to
demonstrate their competence in ways im~
portant to them.

Permits pupils considerable choice in
the selection of their own learning
activities.,

Identifies stage of skill development

for cach pupil and identifies and uses
techniques for teaching varied skills,
including study skills.

Emphasizes inquiry skills and values
rather than the recall of a body of
knowledge; makes prozress in helping
pupils develop these skills and values.

Emphasizes transferable concepts and
generalizations rather than discrete
factial data or singular propositions.
Uses varied techniques, including
appropriate discussion strategies and
types of questions, to help pupils
learn to draw inferences from data.

Helps pupils examine their values in a
rationale manner; uses some mcdel for
value-analysis, i

Helps pupils develop a sense of politi-
cal efficacy. For example, selects cont-
ent and learning activities which give
pupils the opportunity to learn ideas

‘and - skills which will help them affect

the political system.

Makes progress toward helping pupils
learn to value diversity as a means of

‘enriching life.

»

Permits pupils considerable choice in
the selection and planning of their
own learning activities.

Makes progress toward helpihg pupils
learn to value human beings or human

values above things.



Provides learning experiences involving
group work in which pupils work togeth-
er toward common ends. StruCtures groups
in such a way as to ensure success.

Model and reinforces the bqhavior de~-
sired of pupils.

D. Assumptions About the Role of the
Citizen in a Democratic Society

1. The good citizen in a democracy " Makes progress in helping pupils develop

‘values human dignity, human a sensitivity to other people's feelings
welfare, and diversity in human and good relationships with others.
behavior, and is committed to

the basic rules by which a de- Uses materials of instructlon and teach-
mocracy settles disputes which ing techniques (such as role-playing)
arise among citizens and which help pupils learn to empathize
groups. with others.

2, Participation in a democracy Makes progress in helping pupils learn
must be based upon' careful in- efficient problem-solving skills. Uses
vestigation and rational thought. some model of problem—-solving which
Those who participate need to ‘ involves predicting consequences of
differentiate betwcen value _ different courses of action.

Judgments and inferences as

they examine value conflicts. ' Uses some model for teaching value

They neced to be able to use analysis in the classroom.

some system of reflective

thinking which involves value Uses teachingz stratepies appropriate to
analysis and a consideration of teaching problem-solving skills.

the probable consequences of
following different courses of
action.

E. Assumptions About Knowledge and
About Structure in the Social

Sciences.

1. There is no one structure for Can explain major competing theories in
any of the social sciences. the different social science fields.
Structures are developed by - - '
practitioners in a discipline Uses content, materials, and learning
to help them make sense out of experiences designed to help pupils
the real world. Despite no learn key, analytical concepts from the
agreement upon any one Structure, social sciences, rather than discrete

. there is fairly common agreement data. o
upon the importance of some . . '
key concepts in the field. Makes progress in helping pupils learn

e to regard statements implying the final-
ity of knowledge with skepticism.




2. Analytical concepts from the

social sciences become tools of
investigation and give analyti-
cal power to the person who
knows and uses them.

.3' Knowledge is not fixed; tﬁe soc-

i1al sciences, like all fields
of knowledge, are constantly
changing.

F. Assumptions About How People Learn

1.

The student must be stimulated
to react with whatever content
or skill he is studying if he
is to learn.

Transfer of learning is facili-
tated by the development of con-
cepts, generalizations, and

.skills and by providing many

experiences Iin which pupils can
see the usefulness of these
concepts, generalizations and
skills in making sense out of
new data or attacking new prob-
lems.

Makes progress in helping pupils learn
key analytical concepts from the social
sciences. DProvides many opportunities
for them to apply these concepts

to help make sense out of new situations.

Provides many opportunities for pupils
to make use of concepts learned earlier
in the course or in earlier years.

Emphasizes the development of thinking
skills rather than just the recall of
data, concepts, or generalizations.

Uses some system of discussion analysis
to identify levels of thought in a
discussion and to identify types of. ques-
tions usad to elicit different levels

of thought,

Uses discussion strategies appropriate
for eliciting higher levels of thought
beyond the level of recall of knowledge.

Makes progress toward helping pupils
learn to regard statements implying the
finality of knowledge with skepticism,

Identifies ways of keeping up with
developments in the social sciences.

Uses teaching strategies and techniques
which involve pupils in learning activi-
ties.

Makes progress in increasing pupil int-
erest in the social sciences and in
current affairs.

Focuses upon the development of concepts,
generalizations, and inquiry skills rath-
er than upon the recall of discrete data.

Uses strategies and techniques, including
questions designed to elicit higher lev-
els of thought, to achieve these goals.

Provides for continuity and sequence in
the development of concepts, generaliza-
tions, and skills in his course; works
with other staff members to develop a
skills program. ‘



