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FROM THE SUPER INTENDENT

On hehalf of the Brevard County School District, host for the 3rd National
Seminar on Ycar-Round Education, I would like to say what a pleasurc it has
heen to have this Seminar in our County,

Here, within a few miles of America'’s spaceport where so many scientific
innovations have taken place, it seems very appropriatc to hold mectings on
educational change. Just ten years ago, the very concept that man would
one day travel to thc moon was an idea beyond the belief of most '"practical”
individuals. Today, we can look forward to eventual trips to other plancts.

We, as educators, havc an obligation to continuously strive towards a better
utilization of time and money to produce our end result. The attendance of
360 participants from 30 states, Canada, Guam,and Pucrto Rico, plus local
- staff proves our continuing and vital intcrest in this goal. :

Many of the idcas cxpressed here may take years to reach fruition. We in
Brevard County know all tco well that a singlc step here in the sand of Cocoa
Beach may cnd up -~ a decade later -- on the moon.

Perhaps some of the concepts devcloped at this meeting may someciay have as
far reaching an effect on American cducation as the blastoff of Apollo XI had on
‘world scicnce. " .
We hope you enjoyed yourself here. We certainly enjoyed mecting and sharing
ideas with you at this important seminar,

%w H. Vi

WAYNE H. WHITE o
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PREFACE

The national cducational scene reflects innovation with new instructional pro-
grams, ncw mcthods of tcaching, and new forms of school organization.

’ .
Rising school enrollments, sky-rocketing construction costs, and a desire
to find new ways to provide rclevance in an cver chunging instructional’
program have spurred intcrest in year-round education.

The purposc of the Third National Seminar on Year-round Education was to
provide educators with an upcate on the various designs for year-round
education and to provoke serious reconsideration. of present approaches to
Administration, curriculum, finance, and community relations. Fortv-
cight consultants runging from political leaders and superintendents to
tecachers, students, and parcnts helped focus the Seminar on the total year-
round movement, . -

R .
It is the hepe of the Serninar Staff and cooperating agencies --Florida De-
partment of Education, Florida Technoligical University, and Brevard
County Schoc! District--that this report will be helpful in improving the
lcarning opportunitics of children across the nation.
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THE CALENDAR:
UNDERDEVELOPED __
EDUCATIONAL RESOURCE

N George M. :Jensen

Let me delineate very briefly several highlights of the rather lengthy history.of the
'year-round school idea from the early 1900's up until about 1966 or so. In so doing I
will expand the reference to one early trial of the idea at Aliquippa, Pa., because it
"was rather well documented and from it we can Icarn some lessons that are still rele-
vant to current discussions and planning. I should state, however, that in my opinion,
little of what has gone bcfore is really pertinent to what we are discussing in this semi-
nar.

I will construct a rationale, from the standpoint of an informed layman, to.support the
idea of the calendar as a most important but long neglected educational resource---a
resource that up to now, because of the reluctance of the educational establishment to
utilize it, has remained fallow and largely undeveloped.

To begin with, the idea of year-round school is not new. Many people, includinga
surprising number of those in the teaching fraternity, think of year-round school as a
relatively new and, to some, disturbing idea. It has, in fact, been kicking around in
education since the turn of the century.

Way back in the early 1800's a number of our cities operated their schools nearly year-
round, Buffalo, Baltimore, Cincinnati, Chicago, and New York were among them. For
one reason or another these systems gradually shortened their educational programs at
the same time rural districts gradually extended their original 90 day school years. .By
the early part of the 20th cenfury the school year, both urban and rural, stabilized at .
from 160 to 180 days or so, to what we now know as the nine~-month schcol year.

" A year-round program wa§ employed, with a very limited purpose in mind, back in

" 1904 in Bluffton, Indiana. It would appear as if the sole object at that time was to avoid
.the necessity of building a new schoolhouse. This point, due to lact of adequate records,
is debatable, as there is some evidence that Bluffton's program was merely a very
primitive sort of "summer school" of short duration, . Be that as it may, the fact is
that this motive is still prevelent--most pcople's interest even today has begn triggered
by a classroom shortage. The impending problem cf issuing more bonds to build more
schoolhouses while those we now have stand empty and unused almost four months out
of every 12 is causing many to consider year-round school as a solution. With school
expenditures approaching stratospheric heights and building costs sky-rocketing as they
are, this seems rcason enough to most peopie to consider any plan to get better educa-
tional mileage out of our present school plant, equipment, and personnel. But there is
much more logic to all-ycar education than that dealing exclusively in brick and mortar.

Sixty years ago Newark, New Jersey embarked on an all-year educational plan. It was
inaugurated to lick a local problem--one posed by a student body comprised chiefly of




the sons and daughters of immigrant parents whose masterv of the English language

was faulty and incomplete to say the least. So, to meet the language and communication
problem, Newark operated its schools the year around for a period of time during the -
tcens and through the twentics, In this case most of the students actually attended classes

for a full year with a relatively short vacation.

Research reveals other such programs, but the scope of their departures from tradi-
tional educational procedures and time tables were mosiest indced and we can learn
little from them.

The program dat Alicquippa, Pa. from 1929 to 1938 had a limited objcctive, It strove to
provide much nceded classroom space without constructing more schoolhouses. In this
it was completely successful. Also, it was onerated long enough and was sufficiently .
well documented so that today we can profit by some of the other findings of the program.

The program did give better mileage from the school tax dollar in Aliquippa. It saved
money, It proved that fewer tcachers were required and that employving staff for vear-
round operations was no preblem. It proved that academic achievement didn’t fall off
during the summer months even before air conditioning., It proved that there were no

" physical or mental health hazards involved for either teacher or student. It proved that

Q
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the average daily attendance figurc for the summer quarter was higher than for any cther
period, It proved that, in the case of the mandatory quarter system on which Aliquippa
operated, far fewer students and their families were frustrated in vacation planning than
had been expected.’ ‘ '

At this same time the neighboring school system at Ambridge, Pa. was operaling on
much the same plan and for the same reason. Their experience produccd much the
same results., DBoth these programs were built around the mandatory, sequential atten-
dance 4-quarter pattein in which three-fourths of the student body is always in attendance
with the other one~fourth on leave or vacation. '
_ - .
I have previously mentioned that there is much more involved in prescent day considera-
tions of all-ycar cducation than simpty brick and mortar, as important as needec school-
house facilitics may be. Tor cxample, there is overwhelming cvidence that the curriculum
at both the elementary as well as sccondary level is woefully in need of up-dating. This
is really important, is at the heart of our educational endeavor and must be done.

’ i
Teacher contracts arc too inflexible and fail to meet the employment neceds of vast num-
bers of those who are presently teaching and many well-qualified individuals who would
like to teach if only there wero some flexibility in the contract, timewisc.

These are only two of a number of reasons for our giving thought to capitalizing upon

the calendar as an educational resoursc--that is by utilizing far more of it than we do

now, Let me sketch for you in the next few minutes a rationale to undergird my contention
that we simply must give our best cfforts to the development of an all-yvear eduecational
plan and make far better usc of time as a resource, '

1b
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Up to now, unfortunatcly, most school administrators to whom we must look for leader-
ship have bcen more than willing to sidestep the matter of an ap--dated school attendance
pattern involving all-year education. It's casy to sece why. The present plan of cight
months '"Go" and four months "Stop" is loaded with fringe bencfits they are reluctant to
losc through any yc'lr—mur‘d phn. TFor this reason and others, most of them have seen
fit to stoutly dcfend the ''status cuo'. -

However, some of our schoolmen, the tradition busters, whose numbers are increasing
and some of whom are with us at this seminar, have senscd the tremendous learning
polential that exists in the presently unused portion of the calendar and are resolutely
going about the job of restructuring our obsolete, sarly American school attendance pat- .
tern. There has as a result developed what is now a nationwide groundswell of profes-
sional and lay intcrest and desire to do something constructive in this area.

. Is this interest well founded? When all factors are considered, does it really make
sound educational sense? Most of the "studies'' made recently have been very narrow
in scope. They have hcen energized, as we have seen, by some local crisis, usually’
Iack of spzce and related to defeated bond issues. Far too few of these investigations
have been initiated in an attempt to gemiinely buttress and improve the entire educational
program while at the same time solving the space problem. '

There arc exciting: possibilities offered by most of the pfans ‘now under consi.depa’r.ioh or
in actual trial, including the sequential attendance 4-quarter plan, the tri-mester plan,
the 12-4 and 9-3 (or 45-15) plan as well as the sliding 4-quarter plan.

Increased schoolrcom capacity immediately avaiiable from existing facilities.
Flexibility of teacher employment contracts.
Tinancial considerations.

Curriculum opportunitics, |

Student bencfits. -

. "Quality of Life" spin-oifs. . K
. Additional considerations. :

All of the plans I have meuntioned release classroom space at once. They make use of
the classroom space that is now wasted becausc of cur blind and stubborn adhercence to
our farm-oriented galendar which uses our nation's fantastic educational apparatus only
about 2/3 of the time. Currently the country has- a total pupil load of about 46, 600, 000
of whom somec 300, 000 arc condemned to hali-day sessions. If class size remained con-
stant at today's average we could use any of tliese plans to eliminate the split session
and still have room in present buildings for nearly 15 million more students each year.

Necdless to say these proportions wouldn't work out just exactly this way in every school

district due to the physical location of some segments of the districts popuiation. Ilow-

ever, any school system which establishes year-round scheduling of its studeiits on a

SL.CIUGIItI.’Il attendance patteln would immedijately gain from one- fou1 th to one~third more
classroom space, :

lc’
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In conncction with our 2nd point, flexibility of teucher contract, I submit that for a
great number of our teachers the ninc or ten month contract fails to satisfactorily.
meet their truc employment nceds. Take our men teachers, for example. 7The pre-
sent contract leaves them idle and unpaid from two to three months every year, A
very Iarge number of them ''picce out' their incomes by scceking any work they can
find and scldom if cver docs thcir'rc_:sulting cmployment cnable them to cash. in on
their educational qualifications. Most ycar-round plans would offcr them a year's
employment on an optional basis and thus climinate the sorry spcctacle of a man
qualified to teach doing manual laboy during the summer months so as to earn enough
to support hlmsclf and h:s family.

How about the experienced teacher, man or woman, who is getting along in years
and for whom the nine month schedule is a real chore? He has either to sign a
nine or ten month contract or leave teaching entirely. The flexible all-year plans
make it possible for a teacher to clect to sign a three months contract, six months
contract, ninc months contract or enjoy a full year of teaching with compensation in
proportion. - Such plans will tend to hiold good pcople in the teaching ranks and for
the first time would make of teaching a fuill time, full fledged profescuon in the cycs
of the business and professional world.

What about the teacher who {or one reason or another has left the ranks? Oftentimes
such a person would like to teach part time but does not care for the tincertainties of
substitute tcaching., Many of these people would re-enter the ranks if they could sign
up for three or perhaps a six month stint, There is a wealth of such teaching talent

available,

.
L]

While all this would meet the varying employment needs of the teacher far better
than the present inflexible contract, therc are yet additional benefits to the school
system. In the first place school boards could be much more selective in their

_employment practices as fewer teachers are re quired, Such sclectivity would go

Q
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far toward the elimination of the practice of hiring just anyone to fill a given vacancy
and then franking into the system for lile, through tenure, inadequately qualificd
individuals.

In addition to this it would make the job of the school board casicr and more cffec-
tive in its dealings with organized teacher groups. Tor the first time teaching would
be on a rar with other professions and business and commercial enterprises when

it comes to making compensation comparisons. The teachers have to live for 12
months cach year and thcy want to be paid for 12 months in an amount cqunl to the-
compcnsation carned by others with the same or comparable educational backgrounds.
This hone of contention can never be eliminated until we can offer teachers full -
time, ycar-round employment. In these days of stratosphevie cducational costs
thc'public won't stand still for paying teachers a 12 month salary for ninc months'
work even if the teacher docs spend some extra time in the school at non-teaching
tasks, ‘

1d



Let me point out onc additional factor., School administrators tell us that the
fathcrless houschold, of which we now have such 2 bountiful supply, has created

a unique problcmn calling for many more male teachers in the classroom, cspecially
in the clementary grades and in the inner city areas. This need can never in my
opinion be adecuately met other than through a year-round school plan which offers
male teachers full time employment st full time compensation.

You arc not likely to get much encouragement from most school administrators when
you qucstion them about the possible cconomics of ycar-round school opcration.

- This in spite of the fact that the only iull fledged ycar-round progrum run long
cnough to come up with somc rcal answevs did report some savings. Aliquippa, as
we saw earlier, came up with some dollar savings as reporied by an administrator
who was therc. Dr, John Lectson, superintendeut of Atlanta's schools, doesn't talk
about savings as his program calls for optional attendance of the summer quarter
and was sct up on a basis which was designed to cost more. The annual additional
cost was about $1.3 million more in the first year out of a budget of over 383 million,
or a little over 1-1/2 per cent. But listen to this statement, and I quote Dr. Letson:
"One very significant factor. Our (4th cuarter--summer) cnrollment has been
heaviest in those undcrprivileged areas of Atlanta wherc the nced is greatest. - We
are not in an experiment in Atlanta. Wec are in the midstream of a commitment that
we believe has and will continue to make it possiblc for us to buy better education for
more students for a smaller number of dollars, " “Is that not an economy? I think so.

A
The most apparent sfwings in year-rounc operation come in the arcas of buying-
things to support your program. Real cstate, schoolhouscs, equipment such as
desks, chairs, cafeteria equipment, shop equipment, business machines, inciudillg
typewriters, adding machines, calculators, teaching machines, audio-visual units,
busses, and on and on ad infinitum. The need for all of these things is rcduced on
the order of 20 to 30 per cent by the extended use of your fazilities through year-
round operations.- : .

. ”

Every timcé you build a ncw schoolhouse: it can be 25 per cent smallev than under

the 9 months school yeav, and this goes for all the things in it. What now costs

$1 million to do your joh can cost only $750,000 and get the same, perhaps better,
cducational result. And herc's another angle. DBuild a $1 million schoolhouse today
and finance the bonds over a 30 year period and what is the final cost to the community ?
$2 million. Under a yca#-round plan the schoolhouse cost of $750,000 paid off over

30 years is $1.5 million. That's a %500, 000 saving to the district. Right?

Every time you take an acrc of ground off the tax rolls you cost the community what
. that property would yield in real estate taxes.. On a ycar-round program yvou'll nced
to buy or condemn 25 pcr cent less property in the future, At yvour own tax rate,
figure what year-round opcration will save the community in 10, 20, ov 30 yvears.
Every square foot of land removed from the tax rolls represents a cost to the com- ‘
munity in uncollccted taxes, This cost gets greater as the land values inerease and e
" it never stops mounting while the property is dedicated to school use, Most school-
men and board members tend to ignore this phase of the problem. ‘ ‘

le
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One morc thought in this arca of financce and possible savings, JL has to do with teachers.
Don't expcct any significant economies in your professional payroll, but don't cxpcet any
increascs cither except as bargaining increcasés the teachers’ salarics. Aliquippa proved
that an cfficiently organized year-round program requires fewer full-time teaching sta-
ticns--they dropped from 69 to 57, remembecr? Well, the 57 received cxtra compen-
sation for the longer period of employment and most studies show an even-stephen out-
come on professional salaries.

Don't overlook the possibility of saving some money on teacher retirement costs. The
ohject of all teacher retiremcnt plaps is to provide adequate full-time retirement benefits
to recipivnts who have been on the job cnly eight or nine months during their period of
employment. This is a costly proccss both to the teacher and to the community under-
writing such plans, With full-time employment ofiered, only those teachers electing to
carry a full-time tcaching load would reccive maximuin retivement beneflits.  All othcrs

. choosing lighter teaching loads wauld receive lower although comparablc bencfits. Sizable

Q
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retirement plan cost reductions are therefore possible as we move into a year-round
operation. Don't fall into the error of overlooking this, It recprescents important moncy.
There are nearly $20C billion ear-marked for teacher retirement plans around the country.
Although part of that sum represents the teacliers' contribution, most of it is yours.,

The opportlihity to restructure the curriculum is one of the main reasons for moving
into a year-round program. Most ycar-round school plans invite, and some demand,
a complete or at the very least a substantial restructuring of the present curriculum
to make it more flexible, effective and relevant to our rapidly changing society. The
re-evaluation of the total schocl prograin, as Atlanta’s new year-round schedule ot the
secondary level is now dramatically demonstrating, will result in a inove effective usc
of our presently established capacity to teach.

A spin-off benefit of curriculum up-dating would result from the necessity of splitting
subject matter into shortcr_segments. The cost to the system in dollars and to the
student in time lost as a result of subject failure would be less in both cases. The
adverse psychological impact on the student would be amcliorated to a degree, Since
enthusiasm for and intcrest in a subjeet are highest at the beginning and near the end
of 2 course shorter, sharper "doses'" of curriculum content could he more effectively

taught. DBoredom and conscquent classroom disruption would certainly be much reduced,

The bencfits to the student resulting from a move to year-round opcration are truly
exciting to consider. Right from the tirst day of school he will be better otf, Ife will -
be able to cnter school not oncec a ycar in September-ag at present, but four times,
under a quarter system, for example. Any ycar-round opcration, cnconmpassing
sequential or phased attendance plans, will elminate the once-n-year admitlance policy
that now is rcsponsible for so much pupil maladjustment. The inflexible once-a-ycar
admittance policy might have been satisfactory for yesterday?’s unsophisticated small
fry, but it's murder with today's worldly wise, TV trained pre-schoolers, Under most
year-round plans a child would enter school at the beginning of the period nearcst his-

1f
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school entrance qualifying birthday. IHe would not be kept ''on ice” for many months

"~ as the result of the accident of his date of birth. This matter is, incidentally,

specifically covered in the year-round school permissive legislation now hefore the
New York Statc Legislative. We belicve this particular advantage of these new plans
would also be of great aid to the teacher through reducing the wide gap in intellectual
development that currently cxists in the carly grade levels. -

. Another bencfit to the student right from the start of his formal ceducation would he o

more frequent change in teachers. Should he experience a personality conflicet with
his instructor it would not be, as it is in'most cases at present, of a full school ycar's
duration. In other words he wouldn't be ""locked in" to an unproductive situation for
such a long time. This has a reverse bencfit also, which applies to the teacher.

As the student progressce he would benefit hy the new curriculum with its shorter,
more flexible subject content. At the high school Ievel he'd find a far more inter-

- esting array of subjects from which to choosc. If he selcected an unsuitable subject,

the time wasted with it would not be as long and costly to both him and the school
system. - ) . ' e

-

To the youth who is interested in a vacation job, the employment opportunities would

be far b'e'iter.th:m at present. Now we flood the vouth emplovinent market with prospee~
tive job hunterstin June, July, and August, few of whom can find work. DMost all yvear
plans, especially the four-quarter operation, would have youthful job hunters in the
market all year long, thus. meeting the labor needs of busincss and industry f{ar bettcr
than at present.

‘Through their stubborn adherence to a timetable of yesterycar, cw schools arc

keeping us locked in to a vacation schedule that no longer mects the requircments of
an affluent socicty in the field of rcereation and travel, At thc same time it forces
into idleness, borefom and frustration for the thrce summer months cach ycar the
sons and daughters of the underprivileged who don't know what a vacation is hecausc

" they've never experienced one. This idleness, boredom, and frustration is an open

invitation to mischicf, vandalism, and gcneral delinquency. A program of sequencing
the vacation periods around the calendar would result in only a portion of these children
bcing' out from under the stabilizing influcnce of school at any one time. “This would
present our youth scrvice groups an opportunity to restructurce their activities so that
with smaller full-time staffs they eould do a.real productive job with these under-
privileged youth.

" A sequencing of vacation periods would go a long way toward reducing the ""people

pressure' during Junc, July, and August on the -nation's highways, lakes and streams,
resorts, and rccreational arcas. Rotating vacation schedules would have the cffect

of more than doubling the capacity of national, state, and community parks and recrea-
tion areas without addir © single acre of land. It would also have the clfcet of recog-~

. nizing the changing pati. =1 of vacation and rcereation and travel activitics which today

Neadroisepd”
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ane fml_v vear-round and nre no longer confined to the summer months,  This single
aspect of the school calendinr should give cduceafors and othersavho oppose this vhﬂnp;v
real cause for rellection as most certainly fulure to implement it will resylt in o
misscd opportunity to enhance the rapidly dwindling quality of life in these important »-- -
areas of living, '

Although therc are many other considerations which would tend to validate the move
toward all-year education, one I cannot ignore, and that is the importance of cornmunity
involvement in school affairs. It is absolutely vital to a viable, cffective, and sutis-
fying local cducational program. Presenting the all-year cducation idea to a community
presents a once-in-a-lifetime opportunity to include everybody in the act. We must
bring the public into our councils--and here is the chance to do it because we need the
fresh air of opinion unhobbled by tradition or beholden to sacred cows,

Public consideration of this program gives the school board and the administeration
the opportunity, for once, to seek the help of every segment of the community without

the onus of asking for more funds,

24
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MODERN EXTENDED
SCHOOL YEAR
PROGRAMS --THUMBNAIL SKETCH

George B. Glinke

In discussing the movement of the year-round education concept in America during
the past five years, I would like to point out that many -school districts and sta.es
have become involved., Many profcssional associations and various college educators
have studied the extended. school movement, :

It is indeed encouraging to see the rapid rise in the number of public schools (three
in 1966 to 50 during the 1969-70 period) and state departments of public instruction
(from three in 1966 to over 15 in 1970) involved in the exiended school year movement.

The aétual_ number of pilot, extended school year educational programs increased '
from zero in 1966 to over eight in.operation in 1970 with another eight or more pro-
jected pilot concepts scheduled for implementation across the country,

One item which becomes very clear, as involved with the year-round educational
movement, is that the concept has moved from the theoritical stage on the college

. campus to the local public school district for eventual implementation. This has to
be the breakthrough the movement has been waiting for, With the changing of state
educational codcs, the movement will leap ahead with rapid gain.

The movement is gaining momentum, Ifeel it will sweep the country during the next
ten years. Educators look at the concept as a tool to restiucture curriculum, tax-
payers see better utilization of {ax supported buildings and school people sce better
teaching-learning situations emerging from. the concept, It offers opportunities for
enrichment, make-up, acceleration, increased family vacation ne\1b111ty and is much
more in step to our urbanized pattern of living.

" The basic reasons for conducting any pilot programs are two-fold: (1) to accurately
test the actual economic feasibility at operation with the extended school year (the
year-round educational movement), and (2) to determine if people will sociologically
alter their basic trad1t1ona1 vacation patterns to provide year- round extended school
operation, :

These two answers do not appear in'any feasibility report; it can only emerge from
actual pilot operations. The spinoff in restructuring curriculum will improve the
basic educational patterns and pave the way for new innovative techniques of learning.

Many, many school districts are restructuring their curriculum into new shorter
units. Nine-,. ten-, and twelve-week units appear to be more popular at this time,

.Any district moving to a ycar-round cducational program without careful and adequate
preparation is subjcct to possible failure and, thus, subsequently destroy the year-
round educational movement which has developed in this country.
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In 1966 rcscarch indicates thrce new local school districts looking at the feasibility

of year-round schools. One county study was-reported with no evidence of ncw pilot
programs. At the same tlme three state studlcs were repor tecl California, Flerida, .
and Ncw York,

In 1967 five new local school districts reported looking at ycar-round school, but no
other new activity was found in the research.

In 1968 Delaware, Illinois, and North Carolina joined the other three statcs listed and
sixteen ncw local school chstmcts were looking at the cxtended school ycar coneept. .
Atlanta and TFulion County, Georrrm along w 1th Hayward, California, were rcpmtcd
moving loward pilot programs.

In 1969 Pcnnsylvania, Ohio, and Missouri joined previous states in researching veur-
round schools, along with twenty-three new local school districts across America,’
They were all researching the feasibility of the extended school ycar. Ncw pilots by

- this time included Lockport, Illinois and the Becky-David School in St. Charles,
Missouri. This was also the first year of our national seminar in I'ayctteville, Arkansas
with state confe1ences being held in I‘lorlda Michigan, and cther states.

1970 finds a total of at least fifteen states; Cahforma, Colorado, Florida, Georgia,
Illinois, Kentucky; M.leachuceLts, Michigan, Minnesota, Missouri, New York,
Pennsylvania, North Carolina, Wisconsin, and Washington; several counties and
twenty-seven new school districts looking at the possibility of year-round schools,

Dade County, Florida established a pilot prezram and the Sccond Naticnal Scminar
was held in Tarrisburg, Pennsylv inia. Several other state confcrences were also
held.

As the extended school year movement gains momentum,, new pilots will appear as
states begin accepting the concept as a means to improve t1 aditional cducational
programs in various areas across Amemca.- :

1966 *
: o STATE STUDIES
1. State of California : - Conducted a study of yecar-round opera-
' tion of their state collcges
2, Tlorida Educational Research and . Conducted a fcasibility study
Development Council - "
3. State Department of New York State Published Sctting the Stace for the

Lengthened School Year., ‘This was
" to become the Bible for the extended.
'school year movement.
4, University of Toledo . Conducted an cconomic analysis

LOCAL SCHOOL DISTRICT%

1. IIa1p01 Crecek, Michigan’ . . Feasihility study
2. L'Ansc Crucsc, Michigan : o Feasibility study
o 3. Rockford, Illinois - L Feasibility study '

LY



s ’ COUNTY _'S((.Il[()()l. DISTRICTS
1. Polk County, I'lorida o Feasibility study

, PILOT PROGRALLS ,
1. San Josc, Californiu Was to conduct an experimental pilot
at De)l Compo. Lack of inlerest ea
part of students was reason given for
not getting off the ground..

. STATE-WME STUDIES

-

LOCAL SCIIOOL DISTRICTS

i. TFindlay, Ohio : _ Conducted a feasibility sindy

2, TI'rascr, Alichigan Studicd the possibility of cxtending
- - : the school year

3. Warran, Michigan Feasihility study (again in 1970)

i, Detroit, Michigan ; Feasibility study

5. Housion, Texas Feasibility study

COUNTY SCHOOL DISTRICTS
nonc rcported '

PILOT PROGRABIS
nonc reported .

NATIONAL POLILS
1. The Callup Poll Conducted an "opinion' survey of
parenls

1968

STATE STUDIOCS . _
- : Conducted o feasibility study for a
reschedutad school year

1. State of Delaware

2. Covernor's Study Cemmission on the Coutained a poriien aboul yenr-round
Public School System in North Carolina schools

LOCAIL SCIIOOL DISTRICTS

1. Anzheim, California . I*casibility sturly
2. Avondule, Michigan Feasibility study
« 3. DBloomfield Ilills, Michigan Feasibility study
4, Cincinnati, Ohio TFreasibility stucly
5. Durand, Michigan Teasibilify stuly
6. Bdwmidsburg, Michigan Feasibility study

‘2¢-




7.
8.
9.

10.

11.

12,

13.

14.

15.

16.

1.
. 1.

2.

3.

1.

1.

2.

(DOO‘IC)Q#&)[\DH

I'indlay, Ohio
louisville, Kentucky
Plymouth, Michigan
Portage, Michigan
Rochester, DMichigan
Rockford, Michigan

‘Sault Saintc Marie, Michigan

Seattle, Washington
Traverse City, Michigan
Utica, Michigan

. Feasibility study

Teasibility study
Feasihility study
IFcasibility study
Teasibility study
TFeasibility study
Feasibility study
Feasibility study
Feasibility study

. The Michigan Statc University Study

COUNTY SCHOOL DISTRICTS

Cook County, Illinois

Feasibility study

PILOT PROGRAMS

Atlanta and Fulton County,
Georgia

Hayward, California

Green Qbimneys, N.Y.

Started a modificd four-quartcr plan
in September, 1968 (optional four-
quarter)

Park Elementary School 222—day _
quadrimester is currcntly in operation
Opportunity for summer program

y NATIONAL SURVEY

National Survcy of public
""classroom' t{eachers

1969

Indicated emotional reaction regarding
year-round education

STATE STUDIES

Pennsylvania Department of
Public Instruction -
Southwestern Ohio Educational
Research Council

TFeasibility study

Two cooperative study of the all-year
school :

LOCAL SCHOOL DISTRICTS.

Ann Arbor, Michigan
Denver, Colorado .
East Lansing, Michigan
Frecland, Michigan
Hansdale, New York
Syossct, New York
Hartford, Connccticut
Knoxville, Tennessece
Lawrence, Tcxas

- Lansing-Okcmos-Haslett, Michigan

Lockport, Iilinois

2d

TFeasibility study
Looking hard at extended scheol year
Feasibility study
Feasibility study
Feasibility study
Feasibility study

. Feasibility study p

Feasibility study
Feasibility study,
TFeasibility study

* Valley View 45-15 (to be started [all,

1970)



12. Ludlow, Vcrmont - Feasibility study

13. Muskegon, Michigan . . Feasibility study
I'l, Northville, Michizian Feasibility study
w 156, Oil City, Pennsylvania ' Icasibility study
L6, Omaha, Nebraska ‘ Superintendent Calendar Committee
' o Report -
17. Port Huron, Michigan Feasibility study
18. Portage, Michigan - Extended school year rcport to Board
' - of Education
19. Racine, Wisconsin Feasibility study
20. Rockville, Maryland - - Feasibility study
21. Roscville, Michigan Feasibility study
22. Utica, Michigan TFeasibility study
23. Watcerford Township, Mlchlgan TFeasibility study’

COUNTY SCHOOL DISTRICTS
none reported :

PILCT PROGRAMS

1. Atlanta, Georgia and Fulton 1,200 students in 1- G pcriods, no charg
County, Geo_rom
2. Lockport, Illinois Valley View (operational 45-15 now
T ’ moving forward)
3. Brooklyn, New York - John Dewey liigh School
4. Winston-Salem/Torsyth County Third gradc class
Schools '
5. DBecky-David School, St. Charles - Elemecntary 45-15 plan
County, Missouri ' . -
. 6. Wilson School, Mankgto State College . School (K-12) open all year, pupils

can vacation whencver they wish
7. Scc lTayward, Colifornia

PLANNED PILOTS

1. Englcwood, Colorado Cherry Creck Schools 5-year phase in
1969 (a prac.tlcal plan will cmcrgc)
Plant - 90%.

Staff - hopc to he 1007% year-round in
four ycars

Community usc - extensive

Student attendance - when teachers
become phased in, students
will [ollow

2. P, K, Yonge laboratory School, Plan for flexible all year school
University ol 1lorida "
3. Grand Vorks, North Dakota Plan delayed due to parent reaction . -

) . at this timc
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2.

CI
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. .

Butler, Pennsylvania . Has comprehensive summer program,

' ‘ considering idcas on year-round cducation

Oil City, Pennsylvania : 12-month contract for teachers, discon-
tinued for financicl reasons

!

NATIONAL SURVEY - _
Nntion's Schools . . . In- 1962 an opinion poll of a four per cent
' ' proportional sampling of 16, 000 adminis~
trators in 50 states concerning the need
for an extendcd school ycar. Results:
32% responded affirmatively, 20% rc-
sponded negatively, and 48% saw the
extended school year as a future possi-
bility. (The two plans most frequently
suggested were the rotating four-cuarter
plan and the extended school year to
210 or more days.)

‘National Education Association Report on year-round school

Task Force on Urban Education

. NATIONAL YEAR-ROUND EDUCATION SEMINAR
Fayetteville, A;‘l:ansas _ ' Mt. Scquoyah National Seminar on
R : Year-Round Education

STATE CONFERENCE"

Tallahassee, Florida - Extended School Year Confcrence
1970 .

- .STATE STUDIES .
California . Feasibility study
Colorado’ Feasibility study
Florida ' Running out front in providing fun(ls

_ for pilot projects
Georgia : : Studying recsults of pilot arcas~-a lcader
. in thc movement
linois Feasibility study
Kentucky TFeasibility study ‘
Massachusctts (ietting material together for loglslatnvc
o action

Michigan ' _ . TFeasibility study. T.ooking hard at

. ~ providing monies for pilot programs
Minnesota. ~ Feasibility study
Missouri , . Feasibility study
Ohio | _ Fcasibilily study
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12.

13.

13.

15.
16.

C17.

18.

19.

20.

21.
o5

el

23.

24.

Lakewood,

Pcnnsylvania
South Carolina

Wisconsin

Washington

Moving ahcad very rapidly. Have
adopted preliminary rules and regula-
tions, '

Eight weeks summer session attended by
30, 000 students and moving towards ex-
tended school ycar

One pilot program. Requesting statc
funds to move forward

Gathering matcrial

LOCAL SCHOOL DISTRICTS

Anchorage, Alaska
Berwyn, Pcnnsylvaria

Battle Creck,.Mickizan (Harper

Creek Schoo’s)

Burlinglon, lowa
Cohasset, Massachusetts .
Centerline, Michigan '
Dalton, Massachusetts
Danbury, Connecticut
Fayetteville, Arkansas
Ipswich, Massachusetts
Kankakec, Iliinois
Lakeside, California

Colorado
Manassas, Virginia

Marysville, Michigan
Minneapolis, Minnecsota
~
Omaha, Nchraska
Pontiac, Michigan

Richmond,. Vermont
San Antonio, Texas
San Miego, Califoraia
Saskatoon, Canada
Seattle, Washington

St. Clair Shores, Michigan

Tucson, Arizona
Tulsa, Oklahoma
Ukiah, California

Teasihility study
Expanded summer school offcrings
Feasibility study

Feasibility study

" Feasibility study

TFeasibility study

Feasibility study

Feasibility study

Looking again at cxtended °chool year
Feasibility siudy

Feasibility study

Lakeside Union School Dlatl ict,
feas1bﬂ1ty study

Jefferson County, l'casibility study
County School Doard, Prince Wllh'un
County, fcasibility study

TFFeasibility study

Wayzota School District is considering
the 45-15 cycle pattern

" TFéasibility study

Concerned parcnts arc looking at this

" concept

Fcasibility study

Looking hard at ycar-round school
Moving toward a pilot program
Feasibility study

Tcachers association is Ioolunrr at

- year-round ‘school

Lakeview High School is Iooiiing at
year-round school -

Looking at the movement

Moving to extend the school year
Feasibility study



COUNTY SCHOOIL DISTRICTS

~ 1, Allegheny County, Pennsylvania North Allegheny School DlStI‘lCt
' ‘ (Gemini 220 study)
. 2, Jefferson County, Kentucky ~ Will implement within two vears
: (optional four-cuarter, looking .

briefly at the optional five-term)

' ACTUAL PILOTS
St. Charles County, Missouri Becky-David School (45-14 plan) (
Dade County, TFlorida Quinmester

PLANNI'NG PILOTS AND/OR HAVE/OR HOPE TO
CONVERT CURRICULUM

1. Cihcimlati, Ohio © ' 45~day term curriculum plan
2. Okemos, Haslett and East Lansing, Pilot program in 1972 or 1973
Michigan
3. Utica, Michiga. _ Hopes to pilot in 1972 or 1973
NEW INTEREST I'ROM
1. Educational Administrative Graduate All across the country
Classes ‘ :
o iy NATIONAL SEMINARS |
1. Harrisburg, Pépnsylvama : Second Annual Natlonal Seminar

) : STATE CONFERENCES
1. Colorado
2. Michigan

A thumbnail sketch of forty types .of proposed extended school year plans will enable
both the old and the ncw in the year-round educational movement to understand more
clearly that type of plan under discussion.

The mandated (forced) concept stands opposite to the optional approach. Whilec more
savings can comc about with the forced concept (fuller utilization of public school
buildings), thc optional approach offcrs the same opportunity to restructurc traditional
curriculum. The optional concept gives families the choice as to whether or not to
alter basie vacation pattcrns,  If a district is out to save a grecat decal of moncey, you
should doublc session your students. This enables you to automatically increasc
building usc by 100 per cent. If improving local cducational opportunities is the major
goal of the cducational community, restructure your curriculum, Tevelop a pilot
program which best mects your local necds and run it as an optional plan for thrce
four ycars. : -

This pilot program will test: (1) the absolute economié feasibility of ycar-round
operation, and (2) the socmlogmal acceptance of families altering their basic vacation’

patter ns.
: ' 2h



E

Q

To get involved in the year-round cducational movement, develop a Citizens Advisory
Commitice, conduct a leasibility study, choosc an acceptable local plan, communiecate
it to your residents, restructure your traditional curriculum to meet the new structure
and establish the pilot program. Once you have completed these six steps, you will
have the answer you n(,cd -ﬂJout expanding the school vear in your Incal community.

The majority of the attached plans can !Jc utilized on cither an option:al or mancdaterd
approach. The rotuted schedule appears to be compatible with the mandaterd approach,
while the staggevad concept appears to fit the optional plan closcr.

According to mn analvsis of these more common plans, cven number of wecks out
number the odd week plans necarly two to one. Eight-, twelve-, and sixtecn-weck
plans comprise the majority of even week schedules, while nine-week units comprise
the vast majority ol odd-weelk schedules. '

When school districts develop more sophisticated individualized learning plans, such
as multiple trails md ungraded clementary approachcs, the mumber of weeks in an
organized plan appears to be less important. As far as curriculum development is
concernecl, the length of the unit which best mccfs the need of local c,urrlc.ulum
structure appears to he most satisfactory to those partics conccrncd

The three most popular plans, optional or mandated, involve the cight—, nine-, and
twelve-week units, .such as: :

1. The 40-Day (Eight-Week) Concept
The student attends five of six sessions--200 days, (Rotating Split Trimester)
2. The 45-Day (Nine-Weck) Concept :
The student attends four of five sessions-~180 days. (Term Approach)
3. The 60-Day (Twelve-Week) Concept ‘ :
You attend three of oun -scssxonq——lSO day.,. (Quarter Approach)

Now for a cuiclk look at other concepts.

OTHER COMMON YEAR-ROUND EDUCATIONAL PLANS
1. Continuous Tour-Quartcr (sce Rotaled Four-Quuarter Plan, nos. 18, 19, 20 or 27)
Mandated program wherc pupil attends Lhrce of four cquarters, schools oper ite
vear round.

2. Continuous Plom‘ 38 (sce nos. 3. 4, 8 or 23)
Multiple Trails uccelerated concont. - Pupil prog resscs at ability lcvcl would
attend school in excess of 200 days per year and graduate carly.

.

3. Continuous Prouress (Sce Multiple Trails, nos. 2, 4, S or 23)

4, Continuous Scssion (scc Continuous Progrc::s or Multiple Trails Plan, nos. 2, 3,

8or 2..))
2i
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5. Continuous 16-Wecck Trimester
"~ An accclerated program designed to save one year in scven, ten years in 13,
Pupils attend school three 16-17 week sessions (48 wecks per year).

6. Double Scssion - Extended School Year
Shorten the school day, double session and lengthen the school year.

7. Eight Wecks On, Two Weeks Off
Eight weeks in school, two wecks off Could be staggercd, mandated or optional.

8. Extended K-12 Plan (see Continuous Learning Patterns, nos. 2, 3, 4, or 23)

9. Extended School dav _ _
Increase the school day to give students extra classes,

10. Expanded Summer Progr am
Dcvelop a new G-, 7-, 8-week summer program io enrlch or make-up back
learning situations.

11. Five-Semester (Mandated) (see Quinmester or Five-Tcrm Mandated, nos. 12, 13
or 26*

-

. . (R ]
12. I‘ive-Scmestel’ ('Optional) (Sece Term Ontional, nos. 11, 13 or 26)

13. Tive-Tcrm (Mandated) - {g@c Quinmesters, nos. 11, 12 or 26)
Pupils attend four of five nine~week sessions on a rotation basis.

14. TFive-Termn {Optional) ,
Pupils attend four of five nine~week terms on an optionzl basis. The family
dccides when the cluldr%n shall be in school.

15. Torty-Five, T'ifteen Plan
Nine wecks in schicol, three weeks out. Can be rotated, staggered or full
attendance. '

4
H

16. Tortv-Fight Five-Quarter
Attends fourr 12-wceck sessions andd drops out one 1°—wcck scssnon.

17. Tour Davs On, Onc Day Off
Students alter their schedule by attending four days with onc day off cach weck.

18. Four-'fcrm (see Quadrimester Plan)
New structurcd curriculum from two 90-day semesters to four 45-cday terms.
Pupils attcnd all four (doubles ftexibility of student scheduling).

19, Four-Quarter (sce nes. 20, 2lor 28) . _ _
Calendar broken into $0-day (12-week) units. Students attend three of four
(could be optional o mandatedy, ' i '

O ‘ . ! zj ’ . ' |




20.

21.

26.

27.

29.

30.

31,

33,

BE

Four-Quarter (Optional) (see Four-Quarter, nos. 19, 21 "or 28)

Four-Quarter (Mandated) (sec nos, 19, 21 or 28)

'I‘om Woeks On, One Week Off

Similar to three weeks on, one wcek off, Rotated school calendar.

Multipie Trails Plan (sce Continuous Progress Plan, nos. 2, 3, 4, 8 6r 23)

Nine-Thrce Concept (sec Forty-Five, Fiftcen Plan, no. 15)

.Nine weels on, three wecks off (can be staggered, . rotated or full attcndancc).

Optional Split Trimester

This is six eight-week units. A pupil attends five of six-wec zk units (40 weceks)y.

‘Could he optional or mandated,

ES

Quadrimester Hour Plan (see Extended School Year Double Sessions; no, 6)

Extended school plan, half day sessions extended to 225 days. Tour hours
for 225 days instead of five hours for 180 days (could also mean five 45-(1'13
terms, (see nos, 11, 12 or 13).

Quadrimcste'f Pla.n

Five 45-day periods, Students attend four of five (can be mandated or optional).

- Rotating FFour-Quavter {sece Four-Quarier, nos. 18, 15, 20 or 21)
o { 5 s

Could be optional or mandated.

Rotating Semi-Semester (IFour 9-3 Scssions)
Four 12-wcck sessions, where students attend school nine weeks on and vacation
three weeks off. Tour 12-wcek (9 plus 3) units.

Rotating Trimester
Students attend two of three 75-day semesters (15 weeks).  Would have longer
class periods or lengthcned school days to provide minimum experience,

Rotatine Twelve-One Plan
Students atteud threce of four. 12-week sessions and cverybody has one weck of[
vacation together after each 12-week term.

Rotating 'Iwclvo Tour Plan
Students attend three of four 12-week sessions with fours wuckq off [or all,

citch scmester, . .

T

Six Semester (see Optional. Split Trimester, no. 25)

Six Quarters On, Two OfL . _
Students attend 72 weceks of school, and take a sabbatical leave type vacution
for 24 wecks. . :

2k



38,

39,

40,

Teon-Thrce Plan

Ten weeks in school followed by threc wecks vacation,

Three Block - Three Term Plan ..
Three 13-week blocks separated by a four-week block.

Threc Weeks On, One Week Off

Students attend three weelis on, take one week off, Curriculum is a vast series

-
g

of nine three-week classes. A

Tri Twelve-TFour Plan

Each third equals 12 weeks on, four weclxs off. Pupil attends 36 weeks and
is off 12 wecks each year,
oee 5 J s

Twenti—Six Plan e .-

Twenty weeks in school with a six-week vacation., -

Two IIundred-Tcn Day Year

- Extended regular school year which enables additional learning situations.
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THE COMMUNITY
WHERE IT
ALL BEGINS

l_)r. Qz Johnson

What is involved in the implementation of a ycar-round program of cducation? Let
me outline the scenario used by the Jefferson County School System to arrive at a
decision that it should depart from the time-~honored 180-day school calendar. This
scenario will show the entranccs and exits of individuals and groups who were instru-
mental in bringing about a dramatic decision regarding what the school calendar of
the future will be in Jefferson County.

For all practical purposes the play began in November 1968, when Superintendent
Richard Vanlloose announced at a news confi- -ence that the Jefferson County School
System was going to conduct a feasibility study to determine if the time might not be
ripe to turn away from the Scptember to June school calendar. At that time he indi-
cated that I would be director of that study, and he released the names of some half -
a hundred people who would serve on citizens advisory committees, Consequently,
I wish to make the first point: There must be much community involvement if a
school system plans to make a smooth transition away from the time-honored school
calendar.
The commmunity s};ould be taken in on the ground floor. By using ''white papers,"
brochures, questionnaires, and study groups the community can be involved in the
decision-making process. In addition to developing a feasible extended school-year,
community rclations can be improved in the process. More importart, however, is
the idea of causing the school staff and commnmunity to see the need for innovation in
school organization. Keeping instruction and curriculum relevant and updated is the
prime function of the school administrator. Therefore, rescheduling of the school
calendar can become the framework for building a stronger education structure. It
can also cause the community to be more readily agreeable to examination of new

" ideas in education. ” '

Make no mistake, the year-round school concept is controversial. Opposition will
come from unexpected quarters. We learned this lesson very early in Jefferson -
County, A news conference was thought to be a suitable means of informing the
public about the school staff's intention of conducting an extended school year feasi-
bility study. '

We rececived extensive coverage as a result of that news conference. You must have
a considerable amount of additional information pertaining te the scope and intent of
what you are about, because the news media are not equipped-to give the in-depth sort
of treatment desire d by this topic.
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In the first place there is no accepted terminology, even among school men, which
adequalcly describes ycar-round or extended schoo! vear designs. Consequently,

the announcements made via the news media tended to polarize oprosition. Much

of the opposition was created because the citizenry lacked information. Many indi-
viduals thought that extension of the school year would begin immediately, that
children would be arbitrarily staggered in and out of school. In other words, the
worst features of a number of nlans were perceived by the people to be what the
school staff would incorporate into one plan and then impose same upon the students.
However, this notion was socn dispelled because the '1dvlsory committee was at work
reviewing a number of school calendar plans,

Some of the plans were designed to assign pupils arbitrarily to school on a staggered
basis. Decausc of the numerous problems these plans presented, they were, for the
most part, looked upon with disfavor. But in February 1970, the Citizens Advisory
Committee recommended that the school staff begin the process of informing the

public about the potentials of the Continuing Four-Quarter Plan, hoping that the Board -
of Education through a policy decision would dictate that the plan hccome opcrational

at a future date,

2

The Jefferson County School System made this information available to the public.

The following format was developed to give the staff direction to complete the work

that lay ahead: " _ :

1. a statement of phllosoph) which spelled out the advantages of the Continuing Four-
Quar ter Plan for students as well as for economic reasons.

2. a compiled list of assumptions, e.g., that ecach quarter consist of sixty days, that
the fourth quarter be tuition free, that teachers be paid on a pro rata hasis for .
additional days taught, upon which to make rational decisions.

3. a request for the cooperation of the State Department in determining how existing
law, policy, and regulations will affect the endeavor,®

"4, a prepared statement as-to the impact that new curriculum has upon the usc of text
books, supplementary books, .and teaching materials.

5. the outlining of alternatives available to pupils, c.g., starting dales, vacation tmu‘
course offerings, ectc.

6. spelled out procedures for the process of writing new curriculums:

a. the size of cach commiltee in cach discipline and the various grade levels.

b. the estimated length of time needed to complete the work,

c.- determining whether the work was to be continuous, day after day, or
whether it should be on a part-time or during the summer months basis.

7. estimated costs: secrctarial, substitute tecacher, materials, printing, and the like.

8. a well-defined program of orientation for principals, counsclors, teachers, parents,
and students and designated persons responsible to carrry on the activities.

The foregoing is, in capsule, the process used in Jefferson County. Time would not
permit me to outline all of the staff meetings, visits to service clubs ~nffee klatches,
and ncws bricfings necessary to get the desired information across to un ublic, Tlow-
ever, I wish to dwell upon the importance of keeping the news -maedia up~to-date, [ hold
to the notion that there can be no scerecy in public school administration. Conscquently,
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at every extended school-ycar meeting the ncws media were invited. Without question,
thc overall news coverage was excellent. The staff received much editorial support. I
doubt that this would have been truc had we not bent over bacloward to welcome and keep
informed members of the press. I do not mean to say that the news media are without
fault. In fact the headlines invariably gave the impression that all pupils will attend
school the year-round, - When the study was [irst announced, thc headlines were so
threatening to the pecple that our switchboard at the central office was all but over-
loaded for an entire day. One man called to state that the school staff had supplied him
with the necessary platforin plank to he clected to the General Assembly. And he stated
in unequivocal terms that, if elected, he would introduce legislation to prevent children
from going to school all year. -

Let me suggest you mform the public of the advantages of the selccted plan in the follow-—

ing ways:

1. The staff should ws1t and tale part in study groups at the schools.

2. Articles of cxplanation should L:e written by students for their high school papers.

3. Studérits may visit a school system operating on an extended school-ycar plan to
see what is being done there. ‘T'hey then should write articles, appear on television
‘programs and work with study groups.

4, A faculty telecast with the Superintendent, the president of a teachcrs' orgamzatxon,

"a research administr ator, etc. can spotlight aspects of the plan that are of 1nterest

to teachers.

5. Encourage Bgaird members and staff members to speak to service clubs ‘and civie
groups. -

6. Prepare a list of twenty most frequenily asked questions and give answers to thesc.

7. Surveys tc determince the fecling of cach sub part of the system must be taken.

8, Obtain letters of endorsement from civic clubs, busmeqsmen, congressmen, and
other f’tr sighted citizens. ‘

9. Involved principals and supervisors in mectings to dialogue on uniform information
and answers they will pass on to teachers, students,,and parcnts,

10. Dcvote -an issue of your school system's newsietter or paper, - (illustration: ¥Your

Jefferson County Schools) to giving a bricf, concise concept of your selected plan,
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'YEAR-ROUND SCHOOL: | ,
PHANTASMAGORICAL '
CARROT

L S Dr. B. Frank Brown

Voltaire once wrote, '"'There is nothing so important as an ideca whose time has come. "
If I can paraphrase this great sage, ""There is nothing quitc so unimportant as an idea
whose timc has passed." This is what has happened to the notion of a 12-month schooling.
It is an idca.whose tirae has come and gone. :

With refercnce to this particu‘lar conference, onc must supposc that we arc conveaed for
the purpose of "making the idea come again.” This should not be too difficult to do.
Historically, it was a hot idea in 1904 when many cducation articles glowingly deseribed
"A school year of twelve months.'" Subseequent revivals occurred in 1924, 1947, and 1963,

The twelve-month school year calls to mind the mythological Phocnix. This fabled hird
‘was able to burn itself to ashes and arise again later morc of a paragon than before. So
it is with the 12-month school year. This old chestnutl has been abandoned time and again
as impractical, unnecessary, and unwanted, but it always arises a decade or so later as
a bright new-heresy. It is my hope that this confcrence will cither justify the viability of
the concept of for opce and for all tlmc put it back in its old familiar archives and lct it
rest in eternal peace. :

Proponents of year—rOund schooling go at the notion as if timc in school comprises the
major part of a person's cducation. This must be refuted. Sociologist have clearly
established that people acquire their total knowledge from six major sources: the [amily,
peer groups, personal experiencces,. community ¢ i'n'anirltions mass media, and the
formal school. Consider,. please, that formal education is ouly onc of the six spokes in
the educational whecl; and if we expand it, we may be placing too much emphasis on it.
The importance of family, fecrs, mass mcdia, and cxpericnees of work and travel shouldd
not be overlooked in the educational game. TFormal schooling has, in the past, occupicd
only 1/6 of our total cducation background and there is no cvidence to support an increasce
of this activity at the expensc of the others. :

Acutally, if we can helieve cducational rescarch, we shoukd be spending less time in
school rather than more. .James Coleman, in a major stu_dy for the U, S, Office of
Ilducation, concluded that only 15 per cent of the time in sehool is learning time and is of
-any usc to an individual, If we accept this, and firmly believe it to be accurate, then we
should hec making a massive eftort to improve what we are now doing rather tlmn simply
"adding morc of the same." -

School systems which have expcrimented with year-round schooling report such mixed
figures on cost that it is difficult to asses this factor. ' Nashville, Tenncssce found that
first year costs of year-round schooling increased operating cxpenses hy 21 per cent and
that cost per pupil for the summer guarter was G4 per cent higher than in other quarters.
I exington, Kentucky found that the fmancmfr of ycar-round schooling xc‘qunocl a 20 per cent -

Y

.increase in taxes. ‘ l
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The erstwhile Commissioner for New York, Jim Allen, suggests that yvear- rorid
programs save money when the schools begin to graduate students early, thus offering
~classrooms and studics for other students. What he fails to tell us is "what do we
do with the students who graduate early. Most 15- and 16-yecar-olds are not mature
enough to handle the new morulity which abounds on college campuses, much less the
easy access to drugs which exists on most campuses. And for those who don't attend
college, therc is absolutcly no job nmrket for 15- and 16-ycar-olds.

The Florida State Department of -Education, which I believe is onc of the sponsors of
this opus, concluded in a study scveral years ago that year-round schooling and the
rotating four-quarter plan would not result in savings. The Department estimated an
annual statewide savings of $3, 822, 100 on deprecciation and new buildings to be con-
structed in the future, but it anticipaicd the following new expenditures which would
more than offset the amount saved:

1. An increased number of registrations, promotions, graduations, and examinalions
which would require more staff members and at least double the administrative
costs of the large sclhools.

2. The reduction in pupil-teacher ratio would incrcase instructional costs.

3. The décreased density of pupils transported on established bus routes would lead
to increased per-pupil transportation costs., :

4. The installation of air conditioning would result in incrcased addxtxon.ll capital
outlay -and operating costs.

In 1966, the Florida Educational Rescarch and Development Council conducted a
feasibility study of seven rescheduled school year plans for Polk County, IFlorida,
The council concluded that (1) the rotating four-quarter plan woulc result in a 25.21
per cent inerecase in net expenditures, (2) if implemented, the rotating trimester plan
‘would result in an 8.9 pcrﬁpent increase in total net expendilures. ‘

The cvidence is clear that year-rounrd education inercascs the cost of schooling hetwedn -
20 and 25 per cent. This forees ma to raise the speeter of where is the money going Lo
come from for year-round schools. There is a major taxpavers' rehellion extending
throughout the length and breadth of the land, - and school systems nced to {ace up to

the reality that they simply are not going to get any more money. According to a
recent survey of the National Educational Association, schools in 14 stales arc facing
a crisis similar to the one in Ohio which has chosen several times in the last two
vears to close schools rather than fund them, and 18 other states are "fecling the
cffects of u scvere financial pinch, "

Money may well be the decisive facLor which torpcdocq the present mtcrcqt in an
C\Lcnded year,

I*rom the aforementioned studies it can be coneluded that-building costs would decreasc
itbout 16 per cent over a long period of time duc to a decrecasg in enrollment. [t can
boe further speculated thate
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Staggered plans tend to increasc rather than decrease expenditures. .

2. The only fcasible all ycar plans devcloped for reducing costs involve acceler atxon
of pupils to rcduce enrollment. _

3. Tinancial savings do not occur. During the transition period, when a new pupil

attendance flow pattern is taking over to eliminate one year of schooling, costs

will be higher. These adjustment costs will be primarily for incrcased teacher

salaries, retirecment benefits, and matters of this kind.

Most of the proposed plans include the usc of the trimester, the split trimester, the '
quadrimester, or a variation on the multimester. Many.of you will remember Ilorida's
experience with trimesters. The trimester was highly touted some six ycars ago when
the Board of Regents, with loud pronounccments of a great innovation, adopted the
trimester as a ycar-round program fer the state's universitics. Subscquently, schools
like the Nova High School jumped on the band wagon and instituted a trimester program.
I still remember an article in the Nations Schools in April of 1964 entitled, "Trimester
Plan Makes Nova Novel.'" Anyway, the whole notion of year-round schooling on the
trimester plan was a disaster of considerable magniwde and after several vears of
confusion, the Board of Regents folded its tent like the Arabs and silently stole away--
that is, stole away from the trimester. Unfortunately, it'is still cluttering up the rest
of the educ'a'fiqnal scene with other nonsense. '
7y
The trimester in Florida's schools and colleges was a failurc of monumental prepor-
tions. Yet;-a group of educators advocating the -year-round school in New York State
is pushing for this desiccated approach to the year-round schoo!. I refcr you to a
booklet entitled, ''Setting the Stage for Lengthened School Year Programs, ' a special
report designed for the governor of the State of New York. This booklet cxtolls the’
virtue of the trimester as a significant new trend in school crganization. It'is incon-
ceivable that the researchers completely ignored the-debacle crcated by the trimester
in Florida. My only cxplanatlon is that the ability of educators to overlook and disregard
research is a unique talent pecuhar to the field of profcssional cclucatlon.

In considering year-round schooling, one must take into consideration the attitudes of
teachers, parents, amd sfudents. Surveys of these grbups indicatc that they all may

be in opposition. The big surprise is the resistance of tecachers. It has generally been
supposed that teachers would receive more money, but this is not the case.

In reccnt survey of teachers towards year-round schools, the Lockport, Tllinois
Schiool System found that the majority of male teachers prefcrred the 180-day schedule.
Of thosc polled, even the male teachcrs whosc wives were employcd f'woxed the 180-day

\workmg year.

In 1\9r,6, George Gallup conducted a national poll to determine how parents felt about
ycqr-r&nd schooling. The Gallup Poll rcevealed that 76 per cent of the parcnts. were
opposed to th <our—q111rter school plan. Sixty-eight per cent of the parents opposed
reducing thc simmer vacation period to four wecks and only four per cent of the parents
preferred this ch'mrrc in public cducation when gwcn Lhc choicc of twelve othc aiterna-
tlves. N : :
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Take the casc ol the family with scveral children in school under the quarter plan.
There is no assurance that all the children would be {ree during the same quarter,
Furthcrmore, if the father’s vacation period is not flexible, thc problem is morc
complicated. In esscnce, there is no great support from parents for extending the
school year. :

We are in an era where there is so much democracy in the schools that it is difficult
to tell who is holding the umbrella. By this I am referring to the various student
advisory committces which have been set up in many schools to advise on the curric-
ulum and matters of instruction. While it is all right for educators to discuss
educational matters without involving students away from home, it is imperative

that we recognize that student opinion will have great we1ght when you go back to

the ranch and start the all~year roundup.

My own felling on year-round education is that cach student today necds both a work
experience and a service experience before leaving high school. The schools have
not been providing these experiences and up to now, the only way a student could
obtain them is during the summer when they are free to obtain work experience on
the job and service experience in hospitals, industry, social agencics, and businesses.
" The kind of eclucatmnal opportunity available in these community institutions cannot
and should not be’ duphcatcd in the school system, : T e s

When one‘ cbnsiders operating a twclve-month school, I wonder if the new student
freedom has been taken under consideration. There are hundreds of schools across
the country in which administrators are not able to control the students on the ten-
month program. Heaven help them if they take on the additional combat which is

" inherent in a year-round operation. It might be well to talk to some principals who
are veterans of combat duty before going too far down this road. I say this with
tongue-in-cheek, but thercrmay be more truth than fiction here.,

No one has ever addrcssed himself properly to the question of what happens to schom
sports if students are not in school in the right quart v during certain sports seasons,
Nor, do we have any assurance that the various state athletic associations whicli control
athletics and arc composed of principals and.coaches will allow deviation from thcxr
rules which polarize athletics. .

In conclusion, I am deeply troubled by the year-round school business for rcasons
that can best be cxplained by an analogy. As a small boy I was doscd with castor oil
for all matters of internal malfunctions. The taste was awful, but worse still was the
knowledge that if one spoolful didn't do the job, I would have to suffer through swallow-
ing another onc. What I am implying is, that we, as adults should not capriciously

~ conclude that children are benefited from larger doscs of cducational castor oil simply
because a small dose has not been effective. In short, we should not assume that longer
school ycars will ncecessarily ‘curc our currcnt educational malady,

What we really nced to do as cducators is Lo ask oursclves the ‘fun(lflmont'll quvs’tioﬁ:
""‘o we nced to overhaul the school system 'mcl what is the bost w.w to do it
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QUESTIONS TO RE ANSWERED

One of the best sources of inforination about the year-round school is a publication by the
the Pennsylvania Department of Education titled, The Year-Round School. - This publi-
cation is superb in its honesty in discussing both sidcs of the question. Most of the
articles in journals are written by proponcnts and are all favorable, But with the
Pennsylvania document there is a difference. The Pennsylvania publication cites,

among othcr things, the ten most often asked questions about year-round activity.

1. Why did previous year-round programs fail?

2. Why docs the length of the school year need changing? To (a) make the school
more efficient, or (b) to effect cconomies.

3. What will the curriculum and y:: (3TN of instruction be for the year-around

i school? L

4, Where will the school dmtmcf obtam funds to cover initial costs of the ycar-
around school ? . : o

5. What should sciiool districts do with the additional time provided by a year-
around program?

6. Will teachers, parents, and students want a year-around school ?

7. How much will teachers be paid?

8. Will student zoceleration be involved and, if so, how w111 d.CCG].el ation be
programmed ?

9. What cur riculum adjustments will be neccssary for teachers if chronological
age acceleration leads to the entrance into secondary schools of entirc classes
that are a year or so younger?

10. What adjustments will secondary school teachers have to make if thc elementary
school keeps its children for a full scven yecars but, in so doing, has them com-
plete the equivalent of the seventh grade curriculum before sending them to
junior high school ?

CONCLUSION

Just as the ycar-round school is an idea whose time has passcd, thcrc is a ncw movement
hurgeoning which appears to be an idea whose time has come. '

This is the movement in industry for a four-day weck in order that pcople can have
three days each week for leisure activities. Many people intcrpret this movement as a
further degeneration in the work cthic. You know, the early settlers to the country
thought work was good and everybody should haveit, and the morc of it a person had
the better off he was. So, they worked from dawn until dark. This ethic was epito-
mized in the great hvmua of yesterday, '""Work for the Night is Coming.' The work
ethic, as a great American value, has been battered to the point where it is highly
vulnerable. I am speaking of the decline of the work weck from 60 hours at the turn

of the century to 40 hours by 1940 and the fact that most of the labor strikes of the

last year have included demands for a 25 hour week.

. ‘
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So, I fecl instcad of pushing for an extended year, I would opt for a four day school
week for siudents and allow teachers one day for planning and dcveloping the lcarhing
program. One of the reasons that classes are so dull and children learn so-little is
that overly-burdened teachers do not have time for planning, consulting and working
to develop interesting and exciting learning activities. '

In other words, instead of extending the time in school or even rcar}.*anp;ing it, the
big need is for I2ss time, better planning and more quality in the things that arc '
taught and learned. The only justification for extending the school year is to further
effect the '"keep the kids busy syndrome. "
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INTERNAL PROBLEMS
ASSOCIATED WITH A
‘YEAR-ROUND EDUCATION

Dr. Jarvis Barnes

The internal problems which are discussed in this analysis of a year-round

school program are not necessarily unique to a year-round program, No attempt.
will be made to separate those problems which are unique to the operation as com-
pared to those which apply mainly to a nine-month operation. Further, the iden-
tified problems have become evident over a three-year period while operating a
twelve-month, four-quarter program in the high schools of the Atlanta Public
Schools. A '

"Operating procedures of a school program need to be specified in order that the
discussion might be méaning'ful. In Atlanta, the pupils may attend any thrce of

the four quafte’i‘?ill of the four quarters, or the equivalence of three quarters

by attending portions of each of the four quarters. The selection of quarters to 5
attend is voluntary after the pupil has consecutively attended four quarters.

Further, each quarter is an entity; however, emphasis is given to providing ed-
ucational experiences during the fourth quarter which might not be easily sched-
uled or conducted during the usual school year because of external factors, such

as climatic’conditions, family restrictions, and conflicts witl traditional scheol
operations and community lifc,

The present discussien focuses on problems to which attention should be given

in order to optimize the operations of a schocl program which has inbuilt flexi-
bility. Whether or not these problenis are solved will not recessarily resulf in

the failure or the program. In fact, the delineation between failure and success

is difficult to make. Tailure and success are like night and day. They are
different, but where cne ends and the other begins is difficult to determine, There-
fore, while one gives consideration to these identified problems, he should real-
‘ize that they are componenis or subsets of a larger system of relationships. Also, -
one should realize that this is not an exhaustive list of problems; but extensive
enough to call attention to critical areas of operating a school program.

The problems identified are grouped according to the rationale for operating a
year~round program and according to functional areas such as administrative
services, instructional services, personnel services, and supportive services.
Some of the problems can be properly classified under more than one heading; but
they are recorded under the one with which the problem is most probably associated.
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Rationale

1. Are the school personnel, including members of the board of education and
administrative staff, truly committed to making the opcration a success?
Do they really believe in the new organization or do they view it as a gimmick
which results‘in more work for them without commensurate benefits ?

2. Do the community and school personncl understand the rationale for having
a year-round program ? Are the bases realistic or is the lmplemcntatwn
just a change?

1]

3. Arc thcre clear statements of objectives, operating procedurcs, and variables
for determining significant deviations from the ohjcctives and for determining
promising practices?

4, Have the relationships and degree of continuity of the quarters with cach other
and with the opcration over 12 months becn determined? Is the program year-
round, quarter-long, or several quarters in duration? Are the program and
activities of the fourth quarter different from those of the other quarters?
Have the relationships of the program with the series of activities been clearly
developed?

. Ly :

5. How will implementation of the program be phased: by all divisions at once
(elementary and high) or by single divisions (high only)? What are the rc-
lationship and effects of the year-round program on the adult and spceial

~education divisions? ' ‘

6. What are the opinions of the teachers and pupils concerning the fourth quarter?
Do they view it as being easier than the other quarters 'md that it really is not
another quarter with ”refrular school work”?

7. Will regulations affecting pupils be the same during the fourth quarter as during
the other quarters? Tor example, if the pupils arc permitted to have open
campus in attendance during the fourth quarter, why should they not be permitted
to have opcn campus during the other quarters?

Admlmstratlve Services

Coordination and Implcmcntqtmn

1. What is the organizational structure for coordinating and implementing the new
program ? What group is specifically charged with the responsibility of expediting
the additional amount of work relating to processing pupil recovds and curric-
ulum and coursc requirements? Docs the mechanism exist to give attention to
thesc opcrations--two, three, or four times each year? '

2. Who docs the "trouble shooting™?
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3. Who meets periodieally with the principals in order for them to present the -
ideas and problems and to receive assistance and exchaige of information
concerning ncw developments ?

4, Who obtains fcedback data in order to facilitate decision making ?

5. Who serves as I’ .ison with supportive services, such as data processing and
instructional scrvices?

6. How arc existing administrative personnel freed from many of the cveryday
problem-solving acitivities in order to devote the required, additional time
to implementation of the new program? In other words, who locks after the
storc while the keeper is away attending a meeting concerning the new program?

7. Who develops the PERT and timetable ?
8. Who does the research and evaluation?

. Purchasing
Has the ordering of instructional supplies and materials been revised to accomodate
the new time limits and demands ?

-

vy . '
. Food Services

Will the food services program, during the fourth quarter, ke reimburscd by the
State/Federal government on the same basis as it is during the remoining portion
of the year?

Instructional Services

Size of Schools and Classes
1, What should the optimal (or minimum) scliool enrollment be during the fourth
guarter in order for the program to be economically feasible and cdacationally
effizient to offer the desired courses? ' '

2. Will a larger number of pupils who are repeating a course be placed in a class
with those who are taking the course for the first time? In other words, will a
sufficicnt number of pupils be enrolled during the fourth quarter to justify appro-
priate course offerings so that the instructional process will not be unduly ham-
pered?

Staffing

1. Can a sufficicnt number of teachers be recruited to accommodate the 1astructional
requirements of the fourth quarter? Some of the hampering factors nre home
responsibilitics of teachers, vacations, travel, study, and other work expericnce,

2. What constitutes an instructional prepaoration? Are threc quarter courses in
English, for cxample, considered as three or as one prceparation? Should teachers
“change preparations each quarter? How many pGCarations should they have
Will the smaller enrollments during the fourth quartier result in tecachers having

smaller classes and having three, four, or cven [ive preparations ?
o .
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3.

Should pupils and tcachers change schedules each quarter? If so, does the
[requency of change hamper pupil-teacher relationships and their becoming
acquainted with teach other and their working together over a longer period
of timc in order to overconie some identificd deficiency ?

How can the utilization of staff be optimized over 12 months when the course
selections of pupils vary in type and quantity? Also, how can the demands of
the first quartcr be met without overloading the faculty and, at the samec time,
not having a surplus number of teachers during the third or fourth quarter
because of a decrcase in the number of pupils? This decrcase might he caused
by pupils® dropping out of school during the vear, by pupils' graduating carly,
and by pupils' not electing certain disciplines during some of the quarters.

Scheduling
How can sufficient lead (planning) timc for scheduling activitics be maintained
for each quarter? How can scheduling activities be designed so that principals
and others will not be decvoting an undue amount of time to them ?

Why should the school day be the same for each quarter, in terms of length of
day and the beginning and closing hours ?

How can the number of pupils who will actually attend each quarter be rather

. accuratcly détermined? This information is necessary in order to staff and

prepare necessary course offerings.
What are the criteria for determining the frequency of offcring courscs ?

Should alternate courses be offered during the fourih quarter in order to minimize
the number of pupils nceding to take the second course in a rather scquential
discipline during the fn st quarter?

What are the guidclines for dctermining course offerings in disciplines which
have a rather high degree of scquential development; for example, in disci-
plines such as forcign languages and mathematics ?

Textbooks
Why should teachers collect texthooks four times during the year?

How can the necd for additional textbooks be lessencd? T[For cxample, if twn
courses use portions of the sume textbook, should the courscs he scheduled
concurrently or seguentially ?

To some degrec, the composition of facultics during the fourth quarter is not

the samec as during the other threc quarters. '"Regular-term teachers' complain
that "fourth quarter teachers' do not take proper care of the textbooks. Many
books arc lost or mutilated during the fourth quarter.
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Curriculum

Has the credit problem been solved? Do pupils and parcnts undcrstand the shift
from such as semester hours and unit credit to quarter hours ? How many course
. units are required for graduation? Do all courses carry thc same credit?

- 1.

2.

3.

Instruction
Since pupils change courses frequently, cach quarter in most instances, what
" should be done to prevent gaps in educational experiences? Ior examplc, should
teachers follow the curricular guides more closely when teaching a quarter course
than when teaching a semester.or a year-long course ?

What steps should be taken to minimize tcachers covennfr topics and using nmtcualq
which pupils have already had or will havc in another course?

Wh'lt can be dono 4o :zat teachers to individualize instruction? TFlexibility and accom-

modation of pupi! needs are stressed more in the year-round sctting than in the
former school setting.

" Personnel

1.

2.

3.

5.

How has the rate of pay or salaries been changed in order to compensate appro—
priately’ school personnel for a longer period of service ?

Wy
Iiow have the fringe benefits been adjusted: benefits such as pension, annual leave,

and sick-leave ?

How can a teacher get a vacation if she teaches all four quarters? Should a teacher
be permitted to teach all four quarters? Can arrangements be made for her to have
a couple of weeks of time off during the first three quarters?

What arrangemcnts canpbe made to provide for overlabping'which exists between
post-planning activities at the end of ithe third quarter and implementation of the
fourth cuarter?

Do the teachers view the fourth quarter as a means to make cxtra moncy w1th
shorter hours and most probably with a 11rrhter teaching load?

Supportive Scervices

1.

Dissemination of Information
How can school personnel and the general public be sufficiently informed so that

"they can become committed to making the operation of the year- ~-round progmm a

success ?

How can sufficient information be disseminated, particularly fo parcnts and pupils,
so that they will understand the changes in coursc offerings and course selection ?

How can tradition be overcome?

.
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Data Processing Services
1. Should there be a break between quarters in order to expedite last minute sched-
uling changes? '

2. Has additional clerical assistance been provided (at system- and at local-school
‘1evels) in order to accommodate the additional paperwork in such as scheduling
and preparing cumulative and permanent records ?
Other Agencies
How can the local school system cope with institiitional changes in an cnvironment
which has laws, rules, and regulations designed for the traditional school operation?
For example, attention needs to be given to state financial aid for the fourth quarter
and to existing laws governing the iength of the school year.

Facilities
1. Are the school buildings air conditioned in order to provide a relative degrece of
comfort during the fourth quarter?

2. Do the existing school plants have sufficient instructional spaccs in order to accom-
modate the additional courses which will be offered? . Recognition must be given to
the fact’that many of the additional classes will most probably be smalier than those
previously scheduled. '

In general;- the foregoing problems are not insurmountable, Probably the most impor-
tant ingredient in overcoming these problems or in solving them appropriately is for
the personnel in the school system and members of the community at large to become
committed to accomplishing the objectives and to operating a successful program.
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OVERHAUL
YEAR-ROUND
CURRICULUM

Ruth Duncan

Why will ycar-round education fail? Deccause it is bcmg offcred as a solution when
we haven't even agreed on what the problem is,

George Jensen, referring to curriculum in his artlicle, "Does Year-Round Education
Make Sense, ' published in the December 1970, issue of Compact, states: '"There
is ample evidence that this basic and all important segment of our educational cn-
deavor needs overha!ing." There are many in our society who would agree. Certainly
not the least amec:~; {icin -are the students themselves. Overt protest and rebellion,
though perhaps th.: inost obvious, arec not the only ways impaticnce is demonstrated.
I recently surveyed dropouts from three high séhools who had enrolled’in adult school.
I probed for econuomic factors. “Iuybe the student just had to go to work to support
himself or help his family: or perhaps he just wanted to buy himself a car or some
clothes. Anyway, ecconomics was not cited as a factor to any significant degree. What
was significant was the sense of dissaticfaction and frustration with their former high
schools and an impatience "to get on with it."

<y
In answer to the€ question: "What necds were not met by your former school ?'' one-
half of the respondents answered in ways similar to the following:

"It's pointless to waste years doing what can be done in months."

"They didn't take up enough timec when we needed it,"
- "The subjects I was inlergsted in were not offered Also, I was not allowed to make
use of my better ]udg'ment "

One simply sa1d, "All kinds. "
Other statements were in language I cannot repeat anywhere..

Meanwhile, back at the high school, my English ariment ¢f 23 teachers was engaged
in an evolutionary :stage in their S. They had ceped with the trauma of
unsuccessfully presenting the tyaditional America and British literature.surveys to
heterogencous groups of studehts by rushing through Hawthorne in the eleventh grade
and Chaucer in the twelth dufing the first semester. I preceived this as a moratorium
to buy time rather than a lagt stand for cherished tradition. (After all, half of the
students could not read thefmaterial adequately.) The handwriting on the wall said
clearly that they, as teachers, were not able lo make these things relevant. As an
alternative, they prepared to offer 21 elcetives in English for students in grades 10
through 12. ' '

Ga



What happened? I was deluged with rcquests for conferences by ''academically clite”
students, Their protest? 'Therc is nothing offercd to prepare me for college,

This happened in one school, but it is not unique, Silberman, in his book Cricis in

the Classroom, reported that "some 348 high schnols in 38 states and the District

of Columbia experienced some kind of serious disruption as a result of student protests.
The disruptions occurred in every kind of school, in every kind of community, in every
part of the country,"

r

There are other observable, more alarming negative behaviors for which it might he
unfair to hold our educaticn system responsible. Nevertheless, there is littlc that is
counsistent and promising that schoole can point to as having helped to prevent or to
alleviate these bchaviors,

My point is that protests come from students from diverse sources and for diverse
stated reasons. ' But they are all saying, "My necds are not being met. "

Protests also come from puarents. Let me tell you about this one as an example. On

my faculty there is a highly ereative, articulate humanities teacher. She is leading a

science and English teacher in a team approach with 120 twelth graders this year in

an interdisciplinary consideration-of MAN. The year's program deals with four ques-

tions: ) '

1. What docs il mean {o be hunan? us viewed by the scientist, the humanist, the
writer, and the individual student. :

2. Why ore humans on this earth? as viewed by religion and science in world lit~
erature, and by students themsclves, ¢

-3, What is leberty? What is justice? as viewed by science, morality, and ethics;
political philosophy; world literature; and individual students.

4. What is the good life? In light of problems of population, cugenics and food;
world-wide utopian literature; and individual student opinion,

Activities and experiences are widely varicd, Speakers from the community, the
university, and the spccialists on the faculty within the school have becn used as re-
sources as appropriate. Readings have been both extcnsive and intensive, drawing on
~ sources from thc ancients to the most'contemporary.

At the first meeling with parents after the first nine weeks of school, one mother said,
"I don't like what you're teaching my child. " Vhen I went to school, we had American
literature in the cleventh grade and BBritish literature in the twelth and I just loved it.
I really think students arc missing something when you water things down this way.
They're just not being prepaved for college.

Y
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That was the lcast of the protests. A minister parent got up and read a five minute
tirade citing passages from books which dealt with somec of the current alienation
problems of youth and then asked if there were a lawyer in the group. - There was.

He chose to respond and waxed eloquently in the program's and in the teachers' favors.

Parents are protesting and can be a very formidable block to creativeness in cur~
riculum change. Iurther, although school people may not lose jobs over it, financial
support may not be forthcoming when opportunitics are provided at the poles. What's
more, the backlash is translated to state legislatures, the Congress of the United States,
and the President hip)self. .

Then there are guidelines from USOE, boards of education, county offices, and state
legislatures which lock us in with mandates like: o

1. School will be open only between the hours of 8:00 a. m. and 4:00 p.m.
2, Ydu will teach these courses and within these grade_limitations.

3. Teachers scec little value in most assistant principals for curriculum. They'd
rather have a raise instead., Consequently, we hereby climinate the position of
A.P.C.- “v. -

There is evidence of a need for overhauling the curriculum. That may be a solution,

But what's the problem? If we examine the evidence relative to the protests cited in

this paper, one inference is clear: I submit that the problem is that therc are no

clear agreements concerning the goals of public education in our society. Not only

is there a gap between what many parents and students perccive as the purposes, and

what many teachers perceive as the purposes, but there is a gap from teacher to

_ teacher and from department to department within any one school. I asked him, "What's
the purpese for taking Algebra anyway?' "Why, to get rcady for Calculus," he replied.

Serving 6n a visiting Committee for the Southern Association for Colleges and Schools,
I studicd the following statement that had been prepared by the iaculty.

The purpose of a sc_:hool is to promote the development of the individual for
personal, social, and economic living as a participating member of a demo-
cratic socicty. ' '

This gencral purposc includes the following:

Understanding and an appreciation of the social heritage and an aceeptance or
responsibility for evaluating and contributing to it.

-

Formulation by the individual of moral and cthical values which will scrve as
guides to desirable conduct in personal, family, and commuuity living.
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Maturation of intellectual abilities and processes, including self-direction,
critical thinking, and problem solving.

Development of an apprcceiation of aesthetic values.

Growth in creative ahility and in the use of media of communication such as
speech, reading, writing and mathematics.

Development of economic and vocational competency.

In conclusion, the school must function mutually with the home and the com-
munity to the cnd that the academically talented students, the average students,

.- and the students of limited capabilities receive encouragement for the cultivation
of the heart, the mind, and the will for personal achic vcmont and for worthy
citizenship. :

No matter what the statement of purposes, operationally, academically talented
students were well served in that school academically. However, even they, in my
opinion, wcre being cheated of participation in genuine community, essential to seif-
fulfillment in our pluralistic society.

o1 .
Operahonall_x,, at loast 75 per cent of their population has hbeen categorized and seg-
ragated into classrooms with the least experienced teachers. My point is that the
onerational curriculum in that school was in divect conflict with the phiiosophical
implications in their goal statements., I doubt that this is an exceptional situation.

I doubt that that school is unique in that respect. Indeed, the literature on vear-
round education in discussing curriculum implications frequently presents as ad-
vanlages the acceleration of the academically talented and more time foyr the average
and slow to complete requirements, Students who fail can still get through-on time,
as if there is something magic about twelve years, :

If academic performance, accelerated or not, is to be the major aim for opcration
year-round, thcen deliver me from it as an educator, a taxpaver, and a grandmother.
More of what we have is just not good enough for the youth of America. Any attempt
to continue in the same vein--year-~round or not--is sure to fail. ‘

Now let's take off our blinders and free ourselves from tunncl vision. Let's free our-
sclves from our fcar of change and grid ourselves for what Tofiler calls "future shock"
_and think about year-round education--for what? Becausc until we ‘can agree among
ambiguity and cunfusion to parents, students, lcg1slat01s Connlcssmcn, and the
President of Lthe United States, who opened his Education message of March 3, '1970,
with; "American Education is in urgent nced of reform."

Let's overhaul the ourrwulum, Dr. Jensen, :md let's start with "for what?'-~"to
what cnds ?" . o R
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In scheduling for the second semester, a student came to me in tears., '"Mr. Nelson
won't let mc register for independent study.' '"What do you want to study ?'' I asked.
"I don't know, but I'm a good student and I'm tired of wasting time in the classroom
with all those dumb k1ds. "

I gave her a form to prepare an independent study proposal and assured her that if
she developed somcthing that seemed worthy of pursuit, she could embark on an
independent study.

At the same time, howevcr, I explained that there really isn't aay agrecment con-
cerning the purpose of public schools in America, My philosayZry will not acknow-
ledge that preparation for college can be the mnajor aim. We Fave to live in this
world with all kinds of people and each has some uniquencss wiich warrants the_ad-
miration of others if we but look for it. Her responsc was thxt she had ncever thought

_ of that,

The young lady who was requesting the indcpendent study ccrtainly has not the know-
ledge, the skills, or the sensitiveness to others necessary to being a successiful
"participant in genuinc community.'" Nor did the 23 cleventh graders who pctitioned
for a coursc in Great Books. They gave as their reason preparation for colicge and
scholarship.examinations. I honored their petition but rcgretted their tunncl vision.
I wanted them to say, "We want to be helped to discover the permanent relevance of
great ideas in facilitating and enhancing my participation in "genuine community. "
Now, I maintain that if we are'not acComplishinn this—-—‘prepnrinn‘ our you’th for par-

that's what Amerlca is all about

What are ways and means to be employed to give our y6uth the knowledge, skills,

and attitudes necessary to insure achievement of the kind of world Samuecl Proctor
implies in his "fecling of genuine community" or what the Shanes term the "'chiliastic ‘
era' and what our young people sing about in "The -Agc of Aquarius"? Will ycnr—round
education help us answer these questions with anymore responsivencess and flexibility
than a nine or ten month school ycar has in-the past?

The potential for provldmg more cxtensive opportunitics [01 personal growtlh in
human relations; group proccsses for decision making; and deivelopment of individual
aesthetic, intellectual and vocational talent as cssentml to sclif-actualization demands
that we chance it. But in the chancing we must prepare to cojxr with the unensiness of

- universities, accrediting agencies, teachers, parents, and stuaients, .

Every resource in the community, nunan and other wisc, must be mobilized for the
endeavor. Accordingly, the assumption that a genuinely certificd teacher is the only
one qualificd to provide educational experiences for youngsters has {o be examinced.
The concept that education énn be acquired while students are ¢antained within four
walls, five days a week, scven and a half hours per day divides into fi [ty minute blocks
has to go. The arbitary scgmentation by age or gr'ldc lcvcl has to 0.
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The tradition that studies in the four academic areas of English, social studies,
math, and science are more productive in achieving a sense of "genuine community”
than physical education, art, music, dance, and drama as well as vocational-
technical cducation has to go. '

Time must be bought for teachers, students, parents, and community leaders to
plan together to determine the nature and scope of the educational program to be
provided. Funding agencies, local, state and national must stand by, ready to
support without bias whatever the school and community design for themselves.

Many educators and youth are saying that the major problem among mankind today
is the failure to acknowledge that we are our brothers! keeper, not his killer., All
have a right to survive if any survive. Getting a post-high school degrce or learning
how to make money are not enough to survive.

Other people are saying the opposite, particularly ba rents who perceive education
as a way of escaping the world of work. "I want my children to have an education
so they won't have to work as hard as I did" is still 2 major rationale. No one is
more aware of the fallacy in this rationale than the people who have hecome "educated, '
Nevertheless, there are many people who feel this way and it is a potent force in
resisting change,"*

- . , @
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FINANCIAL - : ' .
IMPLICATIONS - . :
OF YEAR-ROUND SCHOOL

Dr. R. L. Johns

A number of boards of education are beginning to develop plans to providec more
extensive cducational programs during the summer months. For many ycars, a
’ number of cducational, business and professional leaders have qucstioned the
rationale behind the common practice of using school personnel and the school
plant for only nine months of the year, Why, it has been asked over and over,
do we continue to operate schools for only ninc months? Apparently it is because
at one time the labor of children was needed on the farm, but now less than ¢
percent of our work force is engaged in farming! At the present time the average
length of school term in 51 representative countries of the world is 210 days.
Since it is quite possible that the school year will be extended substantially
during thc next decade, it is appropriate that we examine the extent of the
additional financial requirements for this possible extension of the school year.

Extended 'school year plans have been under consideration since the beginning of

the 20th century.., Hundreds of articles and monographs and a number of hooks and
dissertations have been written on this subject. Many of these plans are very
similar in nature and the differences have no significance for financing. There-
fore, we will examine only a sufficient number of these plans to indicate the types of
extended school year plans that will increase or decrease school cosis.

There are many types of extended school year plans and n.any of these plans vary
in purpose. Following is a list of some of these purruses:

1. To save money by reducing the amount of school plant facilities needed.
2. To save money by accelerating the progress of pupils and thereby reducing
“enrollment, o
3. To save money by reducing the number of pupils who are required to
repeat a grade thereby reducing enrollment. '
4, To make better utilization of costly school plant facilities which at the
present time are largely unused during three months of the year,
5. To make better utilization of the time of pupils during the summer
months,
6. To provide enriched learning opportunities for pupils.
7. To give stidents who fail during the regular year the opportunity to make
. up during the sumnier months the work in which they are behind,
- '8.- To give teachers employment for a full calendar year.
9. To increase the ammal income of teachers,- :
10. To assist in meeting the teacher shortage by reducing the ‘total number of
teachers needed. : . :
1. To meet a temporary bulldmg shortage.
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Some cxtended school year plans developed primarily to accomplish certain of
these purposes will result in incveeasced school costs, while other plans might cither
decreasc school costs or hold them constant., ITrom the standpoint of financial
policy, an cxtended school year plan that increases school costs is sound if it
increases the quantity and/or the quality of educational opportunity proportionately or
morc than proportionately and it is unsound if it cither docs not increase or it
decrcascs the quantity and/or quality of cducational ovportunity provided., Con-
verscly, adoption of an extended school year plan that decreases school costs is
sound fiscal policy if it either.does not decrease or it increases the quantity and/or
quality of educational opportunity provided and it is unsound if it decreascs

the quantity and/or quality of educational opportunity proportionately or more

than proportionately.

In projecting educational costs for the future, it is assumed that most boards of
education will adopt extended school year plans that are sound both cducationally
and fiscally. It is likely that some such plans will incrcase school costs and that
other plans will not increase school costs,

Various proposals have becn made for extending the school program over most

of the calendar year. How much would it increase school costs to operate schools
substantially year-round? The costs of alternative plans will vary considerably,
Unfortunately, very few studies are available which uiilize operations research
methods in unalyzing the cost of altcrnative methods., However, a study was
made in 1966 by the Florida Educational Research and Development Council in
which operations research methods were used to analyze the relative costs

of seven different types of extended school yerm and all year plans of schoel
operation,

The study was conductod in a school system with an énrollment of approximately
50, 000 pupils, These pupv 5 were taught by 1, 763 teachers. The pupils were
houscd 1in 59 elementary centers ranging from 115 to 1,112 in cnrollment and in
29 junior and senior high school centers ranging from approximately 100 to

1,900 in ¢nrollment, Polk county is a county unit school system serving a
population which is located largely in small towns and citics, the largest of which
had u total population of approximately 30,000. Thercfore, Polk County repre-
scnls a cross scction of urban and rural territory, and estimates of the additional
costs of year-round schools and cxtended school terms for Polk County should be
fairly represeatative for the nation except, perhaps, for large city school
systems. :

The Board of Education of Polk County requested the research staff to esti-
mate the additional costs which would be involved in operating the various
types of plans for year-round scheols and extended school terms that had been
experimented with or had been suggested. The Board also recuested that in
estimating the additional costs, the stoff assume that the quality and quantity
of the educational program provided under cach me be at least equivalent to



that provided under the school system's present program. This was difficult to
do for some plans. However, the rescarch staff assuined that, insofar as
quantity was concerned, a student should be entitled to as many days and hours
of school time in grades gne through twelve as was provided under the present
plan. Under the present plan of operations, schools arc operated for 180 days
and a student receives 2,160 days of schooling if he progressecs normally from
grade 1 through grade 12.

In order to hold quality constant, the staff assumed that each student in high
school should have the opportunity to take at least as many types of courses under
the different plans under consideration as he would under the present plan, and that
the same level of supporting instructional services would be available, In
making the analysis of the clementary schools, it was assumed that quality would
be held constant if no teacher were required to teach more grades in the same
classroom that she was teaching under the present plan. That is, if a school
under the present plan of operation is so organized as to have one teacher per
grade, the costs of the proposed new typed of plans were computed on the basis
of providing a teacher per grade in that school and the same types of supporting
instructional services as are now p10v1ded

At the.time of the study, schools were opcrated for 180 days in Polk County,

but teachers were paid for ten months, which provided for an additional

eixteen days of preschool and postschool planning. The additional costs for

each plan considered were compuied first in dollars and then in terms of per-
centage of increase for each plan. School systems paying teachers for less than
ten months would have a slightly different percentage increase for the different
types of plans. However, the percentage differential among the diffcrent types of
plans should remain approximately the same,

_PLAN I. The Present Program.. )

[
The present program in Polk County provides for only a limited summer term
beyond the regular 180 day term. State appropriations provide only for pay-
ing the salaries of approximately 12 per cent of the teachers for the extended school
term, Summer sessions are operated for approximately six weeks in a number
of communities. Attendance in the summer session is voluntary. Students may
take enrichment courses in science, art, music, drama and physical cducation
for the purpos¢ of broadening their background, No fees are charged for these
courscs. A limited number of academic subjects aré offered. Thesc courses,
as well as make-up courses, are offered on a tuition bhasis. All estimates of
costs for the different extended year plans are based upon the increcased costs
they would cntial in comparison with the present program.

PLAN II. The Prescnt Program Plus a Summe1 Pro<r1 am Opcrflted Without Cost
to Parents -~ Voluntary Attendance.

This program is the same as Plan I with a rcgular school ycar of 180 days and 16

planning days for the faculty. The difference is that the summer program would

Tc



be opcrated for 30 days with the centire cost being paid for by the School
Board, The summer program would be available to all pupils for the
following purposcs: '

l. To make up a subjeect or subjeets that had been failed during the
academic year.

2. To take a new subject or subjects for the purpose of graduating earlicr.

3. To take courses [or enrichment purposes such as art, science, math,
music, drama, and the like.

There will be some immediate increasc in the cost under this plan; but over a
period of years, the increased cost will he offset, at least in part, by savings
in the cost of reteaching studants who had not been promoted.

It is extremely difficult to make an accurate cstimate of the increased costs

of this plan, If 50 per cent af the fiotal studeni body were o attend this six~
weceks extended summer school program and 50 per cent of the teaching staff were
to he employed, it is estimated that costs would be increased by approximately

6 per cent. However, this plan would provide some increasc in quality because
of the extended opportunities for enrichment.

. '.."5
PLAN ITI. The Present Program Plus a Summer Program Operated Without Cost
to DParcnts hut With Compulsory Attendance for Students Who Are Not Promoted and
Voluntary Attendance for Others,

Plan OI is diffcrent from Plan IO in only one respect. The Board of Public Instruc-
tion would require all students who failed to earn promotion during the regular school
year to attend the summer session, It is estimated that the additional cost of
this plan would he approximately the same as Plan I1. '

&~
PLAN IV, A “taggered Four-Quarter System Requiring One-TFourth of the Pupils
to be on Vac:iion Fach Quarter,

'The calendar year would be divided inte four grarters of 12 weeks each.  Students
would he expected (o attend school three querters during cach calendar year,

This means that the school authorities would have to assign the students so that
25 per cent of the students would be on vacation during cach quarter and 75 per-
cent would be in school., This plan has heen promoted by various business groups

(especially the Chamber of Commeree) from time to time,

The advecates of this plan have arvgued, without making a cost analysis, that this
plan would =ave money,  As o mafler of [aet, this is the most expensive plan
that has yvet been proposed, assuming that the guality and quantity ol the educi-
tion program ave not lowered, ‘

The four-guarter plan, with onc fourth of the pupils on vdcation at all times and’
three fourths in school, actually requires that cach  school be divided into

four schools.
Q ' ;
ERIC

) 7d



It is estimated that Plan IV probably would inercase school costs by more than
25 per cent without increasing school quality. As a matter of fact, schocl ¢uality
nmight even be damaged under this plan, Furthermore, wherever this plan has
been tried, parents have objected strenuously.

PLAN V. Tour Quarters of Continuous Study, Makes Possible Graduation [rom
Elementary School One Year Earlier and Gracduation from Sccondary School Onc Year
Earlier.

Under this plan the school year would be divided into four quarters of 11 weeks
each and all students would be required to aticnd :111 four quarters, Students would
be in school for 44 wecks each year with a two-week Christmas vacation and a
six-week summer vacation,

Such a plan could rcduce the number of calendair years required to complete the
public school program from 12 to 10, This would result in students enteving college
or the labor market two years earlier than they do at present. However, to off-
set this early graduation, it would be possible to change the ages of entering

school from six to seven, in which case the students would graduate from
secondary school only one year younger than at present,

No plari‘b_of‘ yeay-round school operation examined by the research staff was found ‘o
reduce school costs unless the plan opcrated to reduce school enirollment., It

was found that school enrollment theorctically could be reduced 16 2/3 per cent

" under Pian V but the school would cperate longer. However, it is possible that the
quality of the school program might be damaged by accelerating students as much
as two years.,

This plan would require an immediate annual increase in expenditure of
approximately 14,7 per cent, However, this perccntége wouid decline to less
than half that amount dfter five years and after ten years there should be a
reduction of approximately 4,23 per cent in net expenditures.

PLAN VI, The Trimester Plan -- Two-Thirds of the Students in School and
One-Third on Vaeation Each Trimester.

This plan calls for the school year to be divided into three trimesters of 75 days
each, All students would attend schools for two trimesters cach yecar and he on
vacation for one trimester. To compensate for the shortened number of days,
the school day would have to be 7 1/2 hours in length, It is possible that this
plan might lower school quality. Insofar as the researchers could determine,
no school system in the United States lns as yct attempted to opcrate under

this plan,

This plan would also be more expensive than the present plan, 1t is estimated
that Plan VI would mcrease school costs about 9 per cent and at thc same time
probably reduce the qu: 1hty of the cclucatxonal program.

!
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PLAN VII. Threc Trimesters of Continuous Studv Providing for Students
to Graduatc One Year Early in Elementary School and One Year Early in
Secondary School,

Under this plan, the school year would be divided into threc trimesters of

15 weeks or 75 days each. This plan would keep the pupils in school for o total

of 45 weeks each year with a two-week Christmas vacation and a five-weck summer
vacation. This programn is similar to the four quarters of continuous study

in that an 2lementary pupil could complete the six grades in five calendar years.
"The secondary pupils could complete the junior and scnior high school in five
calendar years. ’

The cost of operating Plan VII would be practically identical with Plan V. There-
fore, if is estimated that eventually nct school expenditures could be redueced
approximately 4.23 per cent per year, It would requirc an increase in school
funds of approximately 14.7 per cent to inaugurate Plan VII. This increasc

would gradually be reduced, and after ten ycars the anticipated reduction of

4,23 per cent in net expenditures should be rcalized, '

PLAN VIII. Operate all Schools for 210 Days Providing Continuous Study for
All Pupils. Provide One Additional Year of Enriching Study in the Elementary
School and Graddate One Year Early in Secondary School.

The pri'na-ary purpose of Plan VIII is not to reduce school expenditures hut to increase
the quality level and to obtain a greater return from the funds now being expended,

Under Plan VIII pupils would have one vear of enrichment and one ycar of accelera-
tion. The additional cost of initiating ti:is plan would be approximately 11 per cent,
but after clecven years of operation this plan would reducc schools costs by an
estimated .72 per cent, ~Attention is directed to the fact that Plan VI would pro-
vide almost one year of enrichment and one year of acceleration for slightly

less money than the cost of the present school program. Thercfore, of all the
plans considered, the 210 day continuous progress sclool program gives the
greatest return per dollar expended when both quanitity and quality of the

program arc taken into consideration.

SUMMARY

The Resecarch Division of the National Education Asscueiation in 1968 summarized
the research on the rescheduled school ycar or the extended school year which had
been completed up to that time. In general, that reseavch summary corrohovated
the findings of the Florida study and did not produce any additional findings of
financial significance. ‘

A review of the rescarch on the financial implications of extended school year plans

was undertaken in order to determine whether the initiation of extended school
year plans would increasc or decrcase school costs, or whether any such plans
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might provide increascd educational benefits reccived from a given amount of
dollars invested in education. The financial research in this arca is limited —-
especially research involving cost bencfit studies. However, sufficient cvi-
dence is available to indicate the following:

1. Several extended school year plans are available which when initially
installed will increase school costs a maximum of 10 to 1l per cent, hut after
the transition period will result in no increase or even a small reducation in costs
while providing a greater quantity or better quality of cducational scrvices.

2. Extcnded school ycar plans which provide for enrichment only with no
pupil acceteration and with voluntary pupil participation may result in an increase
in school costs of up to five or six per cent,

3. Some extended school year designs developed primarily to save classroom
space may actually increase operating costs more than the huilding costs that
may be saved. Such plans usually have a short life and are not likely to he of much
consequence in the future. '

4, There will be a substantial increase in the number of school districts
providing for extended school terms in the next ten years. However, this will not
be a major factor affecting school expenditures.
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YEAR ROUND SCHOOL -
AND THE PUBLIC. . .
(WHICH IS PLURAL)

Ned S. Hubbell

‘Said the man on the street, "Good idea....much more economical use of those
expensive school buildings. ' Said the pcrsonnel directors of major industrics,
"If we had cnough lcad time we could gear our vacation schedules to it."

Those two reactions came from a public opinion survey in a2 community where
the public school system was studying the idea of year-round school.

They were just part of the answers obtained from people who would be affected
by such a plan.

Parcnts of children in school weren't so sure.

On the initial public opinion survey, parents included in the sampling indicatcd'
a slight percentage favoring year-round schools. But that slim raajority of
parents added a footnote:

"Based on"what I now know about it,' they said, "it sounds cheaper than paying
higher taxes to byild additional schools."

Had the school system launched a year-round plan,-based on that eviderce, that
district would be in trouble with its "public' by now. Not with 2all of the audiences
“affected by such a plan, true. But lack of support came rolling in on a follow-up
feedback attempt.

~ The slight majority of parents was a tip-off to take™a closer look at the opinions of
~ all parents. Too many "yes' respondents in the survey said, "...based on what I
" know about it..." Too miny added a footnote: '"It depends on what vacation schedule
we get, ' they said. ' :

So the district polled all parents, through a compact, simple questionnaive. ..
2 "Parent Preference Poll." IParents sclected their vacation quarter, so the computer
could crank out si:nulatqd,stuclent class schedules, by quartcr.

In that survey, 87 per cent of the parents of ciiildren now in school indicated their

preference for the summer vacation quarter. Change te a new plan, they said, but
don't inconvenience me. '
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Memanwhile, back in the classrooms, teachers were polled, too. ‘T'hey turned
down the concept of year-round school. Soundly. While those immediately
affccted, students, wercn't asked.

The Board of Education, unccrtain as to why a '"more economical” school ycar = |
was not acceptable to parents, hcld informal fecdback scssions in every one of

thc district's 33 schools. Here thc answers came: '""We had nothing to say about
whether the district should study vear~round schools, ' they said. ""The plan

was designcd and then we're asked to choosc a vacation quarter.’ "It's all too
quick a change, ' others added.. "Too muci too soon, too quick, too fast." '"No
other school districts were doing it, " they said, ''why pick on us?"

Teachers, through their professional association, also complainerl that they had

not had a chance to participate in the study until after the plan was drafted. "This

is just another example of administrative decision-making that affects cvery teacher,
but none of us have anvthing to say about it, "

Custodiaus, school secrectaries, bus drivers, and cafcteria personncl grumbled
even more. WNo one had cven asked their opinions. "After all, we work hcre,
too, ' they said. :

This particular'school system has scrapped the idea of ycar—round' school. Their
public, at len« most of it, wasn't having any of that change.

The illustration, it sccms to me, makes a point. Several of them. First of all,
the "public' of a school system...people in the community affected, dircctly or
indirectly by actions of that school system, is vlural. '

The plurality includes several, key publics: *students, *staff, *parcnts, *people
who do not have childrer}_ in public schocl, *businessmen, industrialists, etc,

Each of thosc audiences affected by vear-round school, illustrated somce basic
psychological principles which relate to change. .. (and that's a synonym for year-

round school). .

Each audience indicated the conditions, with people, that relate to and determine
the success or failure of dealing with change, :

Principle #1: Pcrsons tend to change, to accept new ideas when
they have participated in the decision to change.

Second: Persons tend to change when thety sce others changing
Co particularly when the change dircction is suppo1tc(l by
v'llued persons.

Third: . " Persons tend to change to the degrece they trust the
motives of the person or persons 'Ittcmptmp; to induce

change,
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Fourth: Persons tend to. change Lo the degree that they see
the change has heen-successful, r-spccmlly if they are
able to gather data for thcmselves. '

Fifth: Persons tend to change more readily if they are able
to mﬂuencc, xcciprocally, the person or persons who
are attemptmg to influcnce them.

Sixth: Persons tend to maintain change if there is a public
committment to that change,

And, finally: Persons tend to resist change to the degree they feel
it is imposed cn them.

Based on our expericnces with districts studying year-round school, a publie
relations program is a "must' if that concept is to become a reality, If not,

if we don't ''take the public(s) with us,' at every step of the way, vear-round
school will fail. In a nutshell, some basic public relations steps should be -
followed in order to achieve public undcrstandmg and aceceptance of year-round
school.

First of all a thorough analysis ought to be made of the publics affected by
such a change. ’l‘hat list will include those we've already mentioned, and per-
haps many more.. . students, staff members, parents, busincssmen and in-
dustrlahsts, ete.

As in any other administrative orpolicy decision that rcequired communication
for that decision to be effectively carried out, we need to ask oursclves:

Who ought to -know about this plan? Who is most affected by such an idea?
How do we reach them (and listen to their views)?

When should we tell them (and listen to their opinions) ?

What should we say?

A priority Tist of audiences needs to be prepared, in the initial talking sd thinking
stages of a study of year-round school.” We need to eximmine ways ol gelling them
involved in that study, and of keeping them informed throughout the study, while
keeping the pipeline of their opinions open at the same time. '

At the same time, we might put together a list of advantages and disadvantages ‘of
a year-round plan for school operation for each ef those priority audiences. Those
pros anc cons should be part of our study, part of our search for answers and
solutions. ’
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Representatives of cach priority audiences should be involved in the study of a
year-round school plun, to help sift the data, cxaminc alternatives, nncl voicce
concerns. :

Internal and external audicnces alike are usually pretty poorly-informed about
what gocs on in school.

The 1969 Gallup Survey, "How the Nation Views the Public Schools', concluded:
"The public is, at best, only partly informed about their schools and xcry poorly
informed about cducation- 1tsclf "

(The school district in our illustration would have made a mistake to have assumed
that partly-informed parents were in favor of a year-round school plan. The more
those parents found out about the plan, the less they favored it.) - ' '

Said the 1970 Gallup Survey:

"The public has nn appetite for more information about the schools
and what they are doing or trying to do....It isn't simply a matter
. of 'selling' present policies, It is important to tell the public about
“its schools, hut it is also ‘ncumbent upon the schoolq to listen to the
public’s views...."
_ iy
That's why it's’ important, that a systematic process of (two-way) communication
is a vital part of any year-round school plan. The need for involvement of peoplc.
affected by such a plan means a necessity to develop more planned methods of
putting ourselves in the other fellow's shoes. Such a program of community
relations requires an audience-orientation, not a message orientation, It mcans
providing for input, not just output of information about year-round use of build-
ings. It involves small advisory groups, carefully-structured sampling for opinion
gathering, continuing di:}logue, and honest assessments.

- A communication and public relations program ought to includc,' in the planning
stages, the seareh for appropriate channels of listening to. people and of talking
with them. Thorough press coverage is important, true, as is radio and television
NOWS coverage, Simplie, explanatory pr inted materinls are important, pervhaps,
Bui nomore important communieation consideration is the necd to Find w: s lo
listen Lo people snd report to them in a munner that is convenient to them (not just
to us).: ‘That may require us to search for some "unconventional” channels of
communicition, : '

It might be in order, for cxample, to examine our approach at school lax levy
time. Most of us have discovered, some time ago, that pubhcumg the tax levy
election in the mass media isn't enough to turn out the "yes' vote (it usually works
quite well with the "no"-vote!}, Even specches to normally-supportive groupsy---
like the Rotary Club the PTA and Band Boosters, isn't enough,
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Now we've learned to dissect tiie town into small, ncighborhood units, We ;é-e i
hundreds of citizen voluntcers to hold informal coffec 'klatches™, to ving doorhells
to call parcnts on cleetion day, drive them to the polls, and check them off when AN
they come in to vote. That kind of well-organized, facce-to-face effort is a must in
my state il we've to get voters to accept increased taxes and pull the “ves™ lever,

I submit a similar type of communication cffort may be recquired if we hope to
convince citizens of the wisdom of year-round school. A ncighborhood, [mce-to-
face, coffce-klateh campaign? Why not? Ycear-round school may represent o morce
scrious change o citizens than c¢ven a request for additional school tax dollars,”
And that type of cavefully planned, timectabled communieation effort should he
scheduled to "peak” just right....when the school district and its advisory councils
fcel a decision should or must be made on a year-round plaa, '

Such a communication cffort should begin inside the school system, If we don't
listen and talk to students and staff members ’llJOlll‘ year-round schools, what we
say to "outsiders' may not matter, Our stafl and students may -be telling o quite
diffcrent story. : ' S

Our messages to cach audience cught to be tailored for that specilic aduicnee. The
concerns of students may be quite diffevent than the concerns of industrial personncl
managers: Parents will feel quite differently about the inconvenicnce of changing
vacation habits than will those citizens who do not have children in school. Opera-
tional employ ees may have a far different vicwpoint than that of teachers. In other
words, our information can't be a general l)ro'ulsulc. It necds to he specifically
tailored to each priority audience,

Let's examine the possibility of using some other unconventionnl communication
channels, ... unconventionally utilized hy school districts, thad is. Tow about
organizing informal feedback and information sessions wilh the cnm}mmity barhers?
With beauty opevators, mailmen, ba ctenders, laundromat operators, in spots where
people talk a lot! 'that t¥pe of puhlic avena may be much more elfective than the

" traditional 20-minute speeeh to the Rotarvy Club or PTA,

Lot's examine, carcelully, what we say in print,  We need (o weeld out the Ypedaguese’”
and keep it straightforward, in common, cvery day language that all citizens can
understand,  And we'd hetter he in a position to bhack up what .we say.

Onc final suggestion, in the for~what-it's-worth department: we may have to
convince cach of our priority audiences....students, staff, and parents, that
o~ vear-round school will provide a better education for youngsters, not ]uq( an

' cconomical or administralive advantage.

For such a change to be adopted, school districts may have to visualize the vesults
. for constitucnts, show them ''what's in it for cach audicnce. It may take that kind .
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of evidence to overcome the inconvenience of changed vacations, of different
community life patterns, cven if year-round school can be accomplished at a
lower cost than by building additional schools. i : '

Acceptance, by the community, of year-round school will not materialize,
perhaps, il we continue to communicate about that change in the traditional
ways school systems have communicated with staff, students, parents, and
the general public,

What uscd to work, in school-community dialogue, docsn't any more. (I
probably never did!) Great quantities of time and effort, even money, investerl
in two-way communication may well be the most vital part of every year-round
school plan. Success in this aspect of such a plan may be necessary il we hope
to broaden public understanding and acceptance of it. All kinds of people need
to get involved in a planned effort to increase the flow of information and ideas,

opinions and attitudes, in both directions. While I realize that even more of-

‘fe‘ctive two-way communication may bring about understanding of vear-round
schnol, it may still not result in agreement.

But it's worth the risk. And it is certainly better than the alternatives.
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ANALYSIS:
WORK ON A
SOLUTION

Dr. Tom Chapman

'1’omorrow' schools will bn schools without walls, a school built with doors open
to the entire community. Tomorrow's schools will reach out for places that
enrich the human spirit, to museums, theaters and art galleries, to the parks and
rivers and mountaing, Tomorrow's schools will ally themselves with the city,
busy streets and factories, assembly lines, and laboratories so that the world of.
work does not hecome an alien placeé for students. Tomorrow's schools will be
the center of -community life for grown ups as well as children, a shopping center
of human services. They might have a_coinmunity health clinic, a public library,
a theatre, and rccreation facilities. They will provide formal education for all
citizens and will not closc doors anymore at 3 p.m.

A large percentage of children of school age, particularly in towns and cities, are
left withoui any constructive or dcvelopmental program during the summer months.
So if we assurne that education does not stop with June and start with Septeniber
then I think we have to take another look at the extended school year or the 12-month
program. . {3 ' ' -

I would like to react to several comments that my colleages imade in their various
discussions in relationship to the extended school year. I think it was very appro-
priate to react to these comments in relation to two or three-of the presenters.

. There was no determination to separate the problems unique ii the operation in a
nine-month program and in 't_hose in operation in a year-rcound program. Many of
the problems that were presented are in existence in our nine-month program
today, so we know what t'}_1e problems are. But what is the solution?

Dr. Jarvis mentloned scparatlng the problems of the nine-month in relation to the
12-month program. I give a lot of credit to Atlanta for running-a fairly well eqmpped

-12-month program, Atlanta leads the south in this. e mentioned that the county
commiitted to accomplishing the objectives of a a year-round schocl. Commitment is

necessary and must be a vital factor before ‘any soluuon can be made in relationship

to following this extcnded school year.

Mrs., Duncan mentions many things that were problems in our school system, men-
tioning that the extended schcol year was not the solution. Maybe we need to change
what we are doing now and extend it into a lonnor year. We do have an experimental
school in our county. MNuch has been said pro and con by many people inside and
outside the state. But one thing has been proven--that those students who arce on
212-days benefit much more than those on a 180-day scheol year in rclationship to
achievement scores and things cf that nature. But I think polities will tell you that
"you can learn more by going a little longer in the year and studying more than being
off doinyg other things. 1 was very impressed with onc thm' she did mention in rela-
tionship to the potential for providing more extensive opportunities for per sonal
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growth in human relations,‘ group processes for decision making, and for individual
talent development and potential.

We must be prepared to cope with teachers, parents, and students who have assumed
that a generally certified teacher is the only one qualified to provide educational
experiences for youngsters. Every resource in the community, human and otherwise
must be mobiliz >d for the endeavor. The concept that education can be acquired

while students were contained within four walls five days a week, 7 1/2 hours a day,
divided into 50 minute blocks must go. The tradition that in the four academic areas

of English, social studies, math, and science are more productive than physical
education, art, music, dance, and drama has to go. Power must be brought to teachers,
students, parents, and our community leaders to plan together to determine the nature
and scope of the educational program to be provided.

Funding agencies, local and state and national, must stand by ready to support what
the school and community designed for itself.

Mr. Johns mentioned the fact that it was easy to change state funding in relationship
to more projects for the school system. I say if this can be done we should go forth
with great speed in relationship accomplishing this. Everyone understands that we
are going to be in some financial difficulties in the state if school costs keep going
up. Yy

I think Mr. Hubbell very ably listed all of the problems that go along with the
necessity of making the public aware of what is goinz on 1n the school. He has
identified the problem but he has not given us the solution to it.

We know what the problem is, now we need to work on a solution to it.
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STATE PROJECT
IN DADE
COUNTY

Martin Rubensiein

The Quinmester Plan is developed around a calendar design that divides the school
year into 45 days or 9 week sessions. E ch pupil may then elect to attend any
four quinmesters during the school year. Vacation periods would be staggered
throughout the calendar year so that 4/5 of the total school population is in session
during any given quinmester and 1/5 of the school population would be on vacation,
Sclected students might be considered for attendancc duriag the fifth quinmester,
making it possible for them to accelerate their high school graduation.

The summer term, or fifth quinmester, is conceived as being different, frem pre-
sent summer programming, The summer term is expected to be an extension of
the four other terms and is not meant to be primarily a vehicle for remecdial and
enrichment work.

The same operational options reported in the four quarter plan (Plan V) are
available in this plan. Teachers may elect annual employment (5 quinmesters) so
as to total a 237 day employment period not including holidays or eieet 4 quin-
mesters of employment totaling 190 days of employment excluding holidays.

The gquinmester plan is essentially a plan to affect savings in secondary school
utilization. Although an elementary school format could be developed to allow
some acceleration and remedial experience for sclected elementary school
pupils.

The quinmester plan theoretically increases the capacity of school plants by
25%. A school having a capacity of 2, 000 pupils could conceivably enroll 2, 500
and due to the staggered attendance periods have but 2, 000 pupils in attendance
during any given quinmester., Increased plant 2apacity could also be achieved
through an acceleration procedurce developed under this plan. The fact that the
fifth quinmester coincides closely with the Dade County Base Plan for summer
school operation is likely to make attendance in summer school for acceleration
purposes move appealing, To achieve the maximum benefit from this plan
velative to plant utilization 4/5 of the total secondary school population would
nced to he in attendance each quinmester. :

The degree to which pupils avail themselves of the acceleration factor in the
quinmester plan will materiaily affect the utilization economies. A large
number of pupils attending the 5th quinmester to facilitate acceleration from
senior high school would to an extend negate the projected potential 25% incrcase
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in plant utilization. Some of the students completing their secondary schoot
expericnce in 5 ycars instead of the traditional 6 years,

The quinmester plan requires the same extensive revisions of personnel policics
and procedures as the four cuarter plan,

In the operation of the quinmester plan since only 80% of a school's member-
ship is in attendance during any given quarter, while 20% of the pupils arc va-
cationing a 20%. reduction in the teaching staff is possible. The employment
period of the total instructional staff however, need not increase since only
4/5 of the total instructional staff are required for the fifth quinmester. The
instructional staflf mny, however, by given annual employment status and those
persons not requiT=r: -or teachine assignments could be involved in staff develop-~
ment programs n.: .ol o go «n leave at this time for university study or
travel. The sample calendar (atwached) indicates a change in the number of
planning days, thns.the increase.of 45 days of instructional time for pupils

is projected to be a 41 day increase in the employment period of the teaching
staff.

The factors of reduced staffing nceds, the lengthened employment period for

the instructipnal staff plus the elimination of the present summer school aca-
demic prograrm, would decrcase the school systein's expenditure for instructional
salaries by dn estimated 4%.

The administrative problems created by the quinmester plan are similar to
those problems found in the four quarter nlan. Record keeping and pupil~teacher
scheduling would appear to be the most difficult problems to overcome. These |
logistic prohlems would need to be contended with 5 tilnes a year as opposed to
4 times a year under the four quarter plan,

~
A revision of the Dade County curriculum would be a necessity under the quin-
mester plan. The cost of this revision is being investigated in light of the fact
that curriculum revision is required by hoth the four quarter plan and the quin-
mester plan. :

The quinmester pize.lins as its major advantage the potential of curriculum
improvement and improved plan utilization with minimal calendar alterations.

A pupil not attending a fifth quinmester would attend school for 180 days or the
cxact length of time presently scheduled within a school year., This plan re-
quires little sociological adjustment and makes attendance during summer school
a vchicle for acceleration, as well as remediation and cnrichment., The mum-
her of pupils failing a year's school work would be reduced considerably and a
fifth of the year's work would be repeated insicad., Pupils would be given the
opportunity to cxplore various subjcct arcas since a yecar long course is not
involved and the option to take another subject is available within 9 weeks.
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Presgnt accreditation standards as to length of school year would be met and

no sthte waiver of length of school year would be required, A common vacation
period is proposed in this plan; therefore, family vacations are still possible
even with attendance for the fifth quinmester, Onc major ndvantage of the
quinmester plan is that it can be planned in conjunction with the ten hour day
Plan and the restructuring of grade level plan.

The quinmester plan does noi provide imme<iate velief in the area of plant
utilization. Attcndance at four surmimer quinmeszters weuld be required for a
student to accelerate his graduation from secnior high scheol; thus, the plant
utilization economies would not be forthcoming until after the fourth year of
operation. The community would likely require a period of adjustment and it is
not feasible to expect that during the first few summers of operation that 4/5
of the secondary pupils would enroll fer the summer quinmester. This pro-
portion of participation is required for the achievement of maximum utilization
economies suggested in the plan.
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THE
GRAND FORKS
PROJECT

Dr. Wayne M. Worner

So many of the programs which draw raves in cducation are, I submit, the procuct
of accident, crror, or had planning.

The ability to convert disaster into victory and salvage picces of a good plan on the
rocks is somectimes pure luck, sometimes good planning, sometimes a matter of
how quickly onc can react and capitalize on an advantage.

I weuld submit that of the truly good programs currently operating throughout the
country, there are far fewer which are due to sound, carefl planring than those
which were creaturc of accident. ’

More often than not, the educationui justification for ehange is developed after the
fact, e.g., middle school, multi-age grouping, ad infinitum. Then often based upon
the ex post facto rationale developed, programs are disseminated,

Such is (he focus of this presentation, liow onc school district beeame involved in the
study and.development of an extended school yvear program and ended up with one of
the most sophisticated programs of continuous progress opcrating anywhere in the
United States today.

‘Let me first describe some of the characteristics of our school district and sccondly,
provide a time frame for the activities surrounding the evolvement of the Grand IForks

Learning System.

Grand Torks School District

75 miles ' -
.8Scrves: Grand Forks Community 1970 population 40, 000
Grand Forks Air Torce Basc 1970 population 15,000
Rural Areas -- 100 students
School Population:

14 clementary schools K-6 B, 60O

3 junior high schools 2,750

2 scnior high schools 2,200

Total _ 11,550

Leconomy:

agricultural, processing,
University of North Dakota (8, 000 cnrollment)
scrvice area :

- 8. A.C, military installation
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Student Characteristics:
Ethnic Background - Scandanavian, Getman, 4% non-~white
Academic
students high achievers ITBS - ITLD - 75%1ile - 907 ile
ACT - 22-23 average
3-5 merit scholarship finalists per year
3%-5% dropout rate
School District Characteristics

enrollment: 11,550

annual budget: 37,900, 000

cost per pupil: $ 685.00 (excludes construction)

. (bonded indebtedness)

value per pupil: $2, 800, 60 '

converted to full volue: $22, 100

school mill levy: actual full value comp.
local operating 96 12.0
sinking & interest (bond, ret,) 14 1.75
building {current) 10 1.25
spccial asscssment 2 .25
county cd, levy 21 2.62

143 17,88
staff: 525 professional

50 teacher aides

"80 custodial - maintenance
75 clerical

__75 food service

805 total

The Grand Forks Plan

In the fall of 1968, following the annual analysis of census data and a report Lo the
School Board which outlines the magniinde of facilitics recquirements for the next
five years, hoard members direeted the school administration to develop a report
which would deal with tiic options available to meet increasing enrollment.  School
administrators developed a position paper entitled "A Time For Dicection--A Time
For Change", which considered three options, (a) split shilting, () constiruction of
facilitics and (¢) an extended school year plan,

It should he noted that the school adininistration from the beginning rejected any
modification of the school year which would simply reshullle the same numbers of
students in diffcrent time blecks, c.o., any four quarter program or votation of

students in o program which revolved on the teacherfs ability "to put it all together.,”
This decision was bascd upon three considerations: () logistics, in order to sche-

dule cfficiently, school sizes would, of neceessity, have to he large cnough to guaranice
one scction operating per quarter or approximately 120 students per grade,  This con-
dition could not be met. (b) Any program which sclectively excluded students for three
months in the cold winters of North Dakota and placed them in schools during the summer
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months was considered politically unrcalistic. (¢) Given the eflorts of the school
district to promote flexibility in programming and individualization ol instiruction,

we rejected the quarier concept as one which would probabiyv retird the developmoent
of those cfforts and carry us in the direction of chopping the already too sacred vear-
units inlo year-grade quaricr units,

The working paper then, suggested consideration of an E.S. Y. program only if the
program could be based upon a curriculum: which was completely individualized., In
that way students could come and go without restriction, and the question of student
scheduling and calendar was reduced to minimum priority. In other words, if sturients
really could start exactly where they were when thev last attended, time weuld not he
a consideration.

The Grand Forks Schoel Board was suificicently intevested in the paper to direct the
formation of a community advisory committee and the development of a {casibility
study for Board consideration.

At this point, school administrators analyzed the project as (1) nn exercise in long-
range planning and p:rdbably frustratior, and (2) an cxcellent opportunity to focus
attention on the merits of continuous progress as an instructional strategy with
community Ieaders and School Rourd maembers. '

Sixty days later,. after considerable data gathering and discussion, the community
advisory commitlce was asked to prepare a report to the School Board outlining
their feelings as to the desirability and worliability of an extended schoot vear pro-
gram in Grand Forks,

The committec presented a report to the Board which unanimously supported the
concept of continuous progress and also suggested further serious consideration
of an extended school year plan as a solution to the facilitics prohlem.

o ~o
This report was, to say the least, somewhat disconcerting to the School Doawd which
had already veceived a petition asking that the study he terminated prior to the [liling
of a report.  As you might expect, much speculation was voiced as to the motivation
behind the study, i.c., a subtrefuge to "scare the public' into voling additional funds
for nceded facilities, and an effort by the superintendent to 'buiid o name'" thus per~
mitting him to move to a bigger and beticr position,

The recommendation [rom the administration to the Board [ollowing the ncutral Lo
favorable commitice report was to approve a pilot clementary project with the progvam
made available to parents and students  who would volunteer, ‘The preposal was heard
and accepted by the School Itoard in early February and plans were quickly developad

to operate a pilot project ciementary schiool for 440 students in the fall of 1969,

Within two weeks the city Catholic School Board announced pinns to close their eity
junior mud senior high school programs at the closc of the 1968-6G9 school year, This
action had the effcet of immediately reorderving the priority of neceds within the school
district and created an instant erisis in terms of housing junior high school students
o' the district.
ERIC
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Aller considering the various options for housing students and recognizing that (he
resources tentntively allocated {or operating the pilot school E.S. Y. program would
no longer be available, school officials contacted representatives of the Grand Forks
Air Basc lo discuss the possibilitics of operating the E.S, Y. program on basc during
the 1969-70 school year.

Following a discussion with commanders on base, in which the comments ranged from
neutral to highly favorable, the administrators prepared an implement recommendation
for the Grand IForks School Board.
\
It appeared as though the rccdmmendation would solve scveral pressing problems:
a. junior high school facilitics probleins would be solvesd .
b. the pilot projcct (although expanded substantially) would be operational
c. students residing on the Grand Forks Air Force Base (a highly mobile and
transient population) would have much greater eppcrtunity for 180 days of
instruction and an opportunity to learn under the dircction of some of the
finest staff members in the district utilizing the most up-to-date curriculum,
technology, and resources available.

E.S.Y. Program in Grand Forks

I. Decision made March 1, 1969

II, Decision 1_‘ccop,siclered March 26, 1969
1. Decision reversed April 9, 1969

This bricf sct of dates reprcsents the beginning and end poinis of the most sophis-
ticated and well concecived E, S, Y, proposal cver developed,

This, too, might well be the end of the report, however, I belicve that what followed
the activitics in the spring of 1969 is perhaps more important than what did not happen
at that time, ' ' '

e
Remember, if you will, the motivation bcohind the original working paper was twofold:
(1) that the school district consider the options to additional construction, and (2) that
the conccept of continuous progress be discussed, publicized and hopelully, be adopted,
as an instructionual strategy for the school district. : ’

On April 11, 1969, just two days after the coup de grace had been administered to the
E.S.Y. .proposal, the Grand ¥orks Scliool Board reaffirmed their support of o planned:
expenditure of $175, 000 for the (!cvelopment of a continuous progress curriculum,

On May 28, the Doard also approved the inclusion of items in the next year's hudget
sufficient to guarontee the organization and operation of "islands of continuous progress”
at all grade levels in the school district, "Islands of CPE" is the acronym given to
instructional units in which the Grand Forks Learning System is [ully operational.

That is to say, thesce areas include utilizalion of the nearly 12, 000 learning packages
which have been developed by staft employed in the district, by tcams of personnel
organized into diffcrentiated staffs, opcrating in large open physical environments,

L 114d.
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During the 1969-70 school year, over 1, 000 students parlicipated in instructiond
programs of the "islands™, 1nitial evalualion of the (-7 islands suggested the viability
of the program and suggested their expansion during the 1970-71 school vear. Today,
over 2, 500 students participate in the C. P. E. prog:am (G0-100'. of their program can
be described as Grand Forks 1earning System). Nearly 5,000 students have had some
opportunity to work with ccrtain components on a limited basis.,

During the last sixty days, the School District's Management Team consisting of
central office administrators, coordinators, and building principals has reccommended
cxpansion of the program to include all schools. If approved, .1l nincteen schools will
develop and implement the learning systems in mathematics (gr.u!c K-12) prior lo the
start of the 1971-72 school year.

In this way all 12, 000 students will be enrolled in a program of continuous prosress
in a major curriculum arca with other major areas scheduled Lo hegin in subscequent
vears. -
What is the significance of the Grand TForks Leal'mng System and how doces it rel: l(v
to contemporary cducational trends?

cost

student achicvement

accountability

E.S.Y. .
The Grand Forks Learning System is a systen1 which looks upon the E. S, Y. concepl
as onc dimension of one component of a system. It views lime us i tool, lo he used™
to accomplish cnds and very much inter-related with other components,  We do not
view E£.8.Y. as a desirable eor undesirable trait, but onc which we cuan now master,

T e T L

O

1lle .



Q

ERIC

Aruitoxt provided by Eic:

A

FEASIBILITY STUDY

IN SASKATOON,
SASKATCHEWAN

Glen H. Penner

Unlike most school systems which investigate the feasibility of rescheduling their
school year, the Saskatoon Public School System.is not faced with any pressing
nceds which rescheduling could overcome. In fact, there are a number of factors
which scem to militate against the nced for rescheduling the school year in
Saskatoon. These include: :

1.

Climatic conditions in Saskatchewan are such that the school year as pre-
sently structured is conducive to the life-style of most parents., Beeause
the summer is rclatively short, most parents want to have their children
free during July and August. To compel familics to take their vacation at
times other than in the summer would require a great deal of justification.
Although more and more people arc taking advantage of winter activitics
or travel south for a winter vacation, the majority of people are committed
to holidaying during th¢ summer and expect their children to be out of school
at that time.

The usc of schools the year-round is hampered by the fact that, with the
exceplion of pdrtions of some collegiates, no schools in the public school
system are air conditioned. Although education during the summer docs
not have to take place in air conditioned buildings, such learning is facil-
itated if classroomns are not extremely warm.

Beeause the Canadian school year is 200 days, as compared to 180 davs

in the United States, the scope-for increased utilization of school facilitics

through ycar-round attendance is limited. ,
[ o

The nced to utilize school buildings to a greater extent in order to ac-

commodatc more students and forestall future school construction is not

a crucial problem in Saskatoon. DPrecsent student enroliments, as has o,

bheen noted, are relatively stible.  Although additional classrooms and '

other [acilities are needed, especially in some parts ol the city, it is not

heyond the ability of the school system to provide these facililies, especinlly

if it reccives some [inaneial consideration [rom the provincinl government,

The desire to reschedule the school year for curricular reisons his not
apparently been felt, The semester system, recently introduced into’

most collegiates, has tended to hreathe some new life into the high school
program. Althouph the nced has heen expressed to develop courses pur—
ticularly geared Lo the five-month semester, this nced would not necessarvily
be satisfivd by rescheduling the school year,
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The need to provide increased opportunitics for learning dyring the summer
is difficult to assess. Although there was a positive response to the out-
door cducalion program held during the summer of 1970 for clementary age
youngsters, that response may not be indicative of a gencral desire for mere
summer programs. ‘

If there arc apparently so many reasons adversely affccting the need for re-
scheduling the school year in Saskatoon, the question can legitimately be asked-
why hother? ”

1.

There is little need to document the financial difficultics in which cducation
finds itself, QOnce considered to be the priority item as far as provincial
and local govermments werc concerned, it is now having to justily its
existence and ficht for its place among other servicos which are aqually
deserving, Increasing costs, sometimes without concomitant increnscs

in quality, and a reluctance on the part of taxpayers to support additional
expenditures, have [orced policy-malkers to seek ways to alleviate the
situation, ' '

As well as being prompted by economic considerations, this study is based

on the preniisc that changes in the organization of the school year can re-~

sult in educatipnal advantages. There has been an assumption on the part

of most pcople that the present natiern of school attendance is about as good
as it can be. The fact that all students are in school at the same time, the
two-month vacation in the summrmer, having all teaclhiers teach the same number
of days~-these features of the present system have become fundamental inour
thinking about education. Yect these features have been challenged by the
realization that cducation is a continuous affair rather than somcthing which
begins in September and ends in June, that much valuable instructional time
is lost through examinations in June and review in Séptmnbcr, that not having
all students in school at one time can allow the school to modify its methods
of instruction, and that contract periods of different lengths can be advanta-
geous for teachers.

Finally, it should be noled that rescheduling the school can he in response to
the changing lifc-styles ol people in the community. Although for most people
the present school year is conducive to their activities and their way of lile,
there is a minority who would like to sce some flexihility incorporated into
the organization of the school year, : '
--parcnts who arc not able to get away during the summer and who would
like to have their children frec {rom school at other times
--high school stv:lents who would like to be out of school to woik ot travel
at times other than the summer months ' )
--employcrs who would prefer to spread their holiday periods over the whole
year rather than concentrating them in July and August :
-—teachers who would like to he able to teach the year-round in order-to carmn
more moncey or to take educational lcave in the future

12b
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These, then, arce some of the general factors which a rescheduling of the s¢hon
vear should take info account. All of them have been considered in formulating
approaches to rescheduling the school year and in assessing the [easibility of
thesc approaches, In addition, the particular neceds of the Saskatoon Public
School System have been considered in this study,

The feasibility study involved the following aspects: (1) Creating awareness and
interest in the rescheduled school year, (2) Developing approaches to rescheduling
the school year in Saskatoon, and (3) Assessing the feasibility of the approaches.

The 4-4-2-2 plan is the most elaborate of the Divided Year upproache.s we
examined, Onc of its prime advantages is that it incrcases the number of entry
and exit points for students, thus accommodating employment, placement in
institutions of higher learning, academic rccovery after illness or failure, and
transfer {rom other school systems. Like the summer school approach, the
4-4-2-2 plan does not allow for maximum utilization fo school facilitics vear-
round,

Under the 4~4-2~2- plan the school year would be organized into four scmesters
consisting of two four-month semesters and two two-month semesters., Classes
would begin at the regular time in September and end about Dece mber 22 for
Semester 1. Examinations would he written toward the end of the term with re-
sults being available for the start of Scmester 2. Semester 2 would hegin in the
early part of January and would conclude aboul the end of April. Scmester 3 would
include most of May and June, while Semester 4 would include most of .July and
August.

Advantages ol the b- {~2-2~ plan arc as follows:

The p].m provides for .111 the advantages of qomcsterwmv the high school
program and havmn the end of the first somseter coincide with the Christmas
break, ‘

Tt Teaves the schoel year unchanged for those committed to a September (o
June patiern of atlendanee,

It dees, however, provide the 1)05511)1]1(\! of students bmn“ (m( ol school dering -
Muay ancd June, if 'not ut other Ll mes of the year.

More entry and exit points arc available for studcnts coming into and leaving
the high schiool program. '

The plan provides for an orderly release of students into the work foree three
or four times during the year, sather than the main influx bhoing al the end of
June.,

It incorporates sumimer school into the regular progrum, thus vnh wicing the

statue of Tewuning during the summer months,

S MAY
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It facilitates the enrichment and diversification of a student's program through'
the provision »f classes not usually offered as part of the regular program.

It ailows students who would like to accelerate their program, and who are
adviscd fo do so, to complete high school in less than four years.

It produces a potential for cconomic savings whieh would result .f a swm—
ficant number of students were in high school fewer than 800 days., .

It would cnable students to work at times when employment was more readily
available than during July and August. TFor example, n high school student
might find it advantageous to work from September to Decemher after univer-
sity students had gone back to classes.

It would provide for fewen: nropouts because of short-term wouls and thc
opportunity to work and ##:"school. :

It would provide for studcenus~who expericneed a prolonged illness to continue
their studics.

It would increase the opportunities for students who hadspreviously lcft school ‘

to return and completu subjects they nceded in a relatively short period.
: -y
It would enable students to make more decisions about their own cducation,
thus better preparing them for the knid of situation many of them face at

the university level.

It facilitates the offering of a greater variety of courses than is often possible

in the regular program of mest high schools, thus furthering onc of the major
objectives of the Division IV program. . . : '

L4

Somec disadvantages of the 4-4-2-2 plan arc as follows:

1.

Condensing courses originally intended for ten months into periods of four
months and two months may he unrealistic, if not cducationally unsouii.

"I"2¢ plan is more complex and potentially disruptive than othep divided year
plans, thus requiring greater planning, org,,amzatlon, and coordination on the
nart of administrators.,

An involved summer school program could add 10 to 15 percent more in
) > 17

operating costs unless judicious usc of teachers for Semester 3 and 4 was
empleyoed, ‘

The operation of Semester 4 in non air-conditioned schools could he i prols -
lem in teems of Tearning unless adjustments were made,



The main purpose of the 4-4-2-2- plan is to imp ove the cducational opportunitics
provided students. It is not intended to result in a substantial saving of educational .
dollars, to usec school buildings cvery day of the year, or to accclerate students
through high school so that they may graduate carly, '

The 802 plan 1equ1res that all students in an attendance area be placed in onc of
five groups. At any time only four of these groups would ke in school, so that

- by using the schools the year-round the utilization factor is increased by twenty
percent. The plan derives its name from the fact that cach group attends school
for eight wecks and is off for two wecks, atiends eight wecks and if off for two,
throughout the year, In addition, students in all attendance groups would gct a
four-weclk vacation some time hetween the first of Junc and the end of September.
Under this plan most students would attend 193 days and be off for 67 days.

In order for this plan to opcrate in Saskatoon public schools and collegiates,
the following steps would have to be taken:

1. Attendance areas arcund elementary schools would have to be redrawn so

that some schools which were not overcrowded could accommodate more students
by enlarvmu‘ their attendance area, some schools which were overcrowded could
leave their boundaries unchanged and climinate some portable classrooms, some
schools whicliswere overcrowded could accommodate students bused to them from
other parts of the city, some schools could leave their boundaries unchanged and
free classroom space for other purposes, and some schools could be phased out
of cxistence and have their students attend other schools.

2, Omcc the new attendance boundarics had been established, the attecndance areas

] around each elementary school would be divided into five parts so that approximately

one-fifth of the students would be in cach subdivision. Students in each of these
subdivisions would constltute an attendance group. Dividing the attendance avea
gcogr '1ph1c‘111y would ensure that all children in the same family would be in the
same attendance group. This procedure would also determine the attendance groups
for high school purposcs, although the attendance areas for each collegiate would
he larger. The determination of attendance groups would need to be coordinated
centrally. ' : ' :

3. Because attcndance groups arc detcrmmed on the basis of gcocrrapluc nrcns,
they would each contain students from all grade levels. Attempting to organize
these students into classes would be counsiderably more complicated than at
present, since attendance groups would be changing every cignt wecks, 'To
facilitate the coordination of classcs, cach teacher would.be assigned to an at-
tendance group and folisw the same holiday pattern as students,

Q « , 12¢
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Some advantages of the 8-2 plan are as follows:

1.

6.

Implementation of the plan under present circumstances would mean that the
over-crowding in some schools could be. alleviated, portable classrooms

could be dispensee with, classroom space could be used for resource centers

and other types of facilitics, additional classrooms would not have to be built
immediately Lo accommodate incoming students, and some less functional schonls
could be climinated, In come cases this would require the alter "1tion of at-
tendance boundaries, the neced for pupil transportation services, and the expense
of redecorition, '

Families who could not formerly take a vacation during the winter would have ©77
their children out of school for at least two weeks at times other than July
and August.

Ge . : L. _
The concept of contirzaous progress would he f'lmht'ltcd by nmecans of it school
year in which students werc never away from school longer than one month.

More flexible contractual arrangements for teachers could e achicved if not
all teachers follower! the same attendance “pattern as smdcnts. .

.

.
P

The busmess community would be less 1‘cstr1ctcd in the times it could assign
vacations for’ its employces, The fact that this is not presently scen to be a
roblcm bv cmployers would quahfy this advantage of thc plan.

Criticism that schools were left idle for two months of the year would he
alleviated, v

/

Some disadvantages of the 8-2 plan arc as follows:

1.

1

The major purposc of-utilizing school the ycar-—round that of maintaining current

“levels of expenditure or ol saving money, is not achicved with the 8-2 plan, ‘The

costs of operating the Saskatoon Public School System under the 8-2 plan would he
greater than the costs of using the traditional school year. Isven when the CXPeNSes
of Pupil transportation and wir-cotditioning are not considered, it is estitaated that
the costs of year -yentinfil satien of the schools would be higher than at present.
Althoup,h potenti:-i dvhngs aits gre'ltcr if student enrollment is increasing, the
cconomic advant::ics m the 8-2 plan, cven assummg‘ twenty pereent morve shwudents,
are not significant, = "

‘The ndministration of the 8-2 plan wouldl he much more complicatud than the
administration of the traditional school vear, Under any plan in which students

are rolataed thraughout the year, ‘pather than wll being in schoal at one tinme, there |
are going Lo be difficultics in the coorrtination of students and-teachers,

- ~
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3. The life-styles of most people in tlic community would he sericusly affected

5.

by the implementation of the 8-2 pian, Because the traditional school year has
been with us for so long, people have come to structure their lives around it.
Any plan which departs as significantly from the traditional school year as docs
the 8-2 plan would require considerable adjustment on the part of many people.
If thosc people cannot sec any valid reason for having to nmkc that adjustmont,
they arc going to resist iti.

Educationally, the 8-2 plan has considerable disadvantages. Bcecause school
facilitics arce being used the yezir~round, students would not be able to attend
morc than the minimum number of days. This would restrict opportunitics for
the kind of remediation, interest, and accceleration presently possible through
the provision of simmer school. The possibility of qtuanLq in the lower grades
havit.g many different teachers throughout the year could he disconecerting to

_some chlldrcn. Programming of students into classes, cspecinlly in smaller

schools, would be more ditficult since not all students are in school at the same
time. The 8-2 plan is not conducive to high school courses as presently con-
stituted. nor does it lend itself to the semester system,

er

The lives of students and teachers cfo_uld be adversely alfccled by the 8-2 pl:m.'
Collegiate students could no' work for more than four weeks at a time during the
summer, Their extra-curricular activities could be disrupted hbeeause not all
students wo{"*]d be available for participation. Teachers would he unable to attend
summer school or travel extensively if they were on the same hohdm, patte rn as

. stude nts.

Feasibility study conclusions are:

1.

The 8-2 plan for rescheduling the school year is not feasible under the present
circumstances in Saskatoon. It would cost more money to operate than the present.
school year, and would incur considerable resistanct on the part of most pirents,
teachers, students, and administrators. -

The 4-4-2-2- plan for roqcnedulmg Saskatoon Collegiates contains many [eatures
considered desirabie for high school students. Beeause the plan is move difficult
to administer nnd wore complicated to implement, it is receiving less attention on

the part of collegiate per sonnel than chhcx' the Divided Year Plan or th Fethhridee
Plan.

Both the Divided Year Plan and the Teth bridge Plan are {easible fm' Hlsl\.ll(mn

il they arce approvaed by the Department of lBdueation. RBecause it ro quires a
thirty minute addition to the Iength of the school «: v duri ing the Tirst tevm, Lhe

Lethbridge Plan would require adjestments in the scheduling of elasses nnl neaeded
with the Divided Yoar Plan,
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For n numboer ol reaseons, (e summer schoal program for colleciale studics
is meeting the nceds of fewer and fewer students, Unless it alters its approach
and updates its purpose, it will continuc to decline in enrollment.

Determining what kind of summer program is most conducive to the necds of
high school students is C\'trcmclv clifficult ‘The kinds of classes which, on the
Lasis of student Lpinion, would scem to be most attractive are very difficull to
implement,

There appears to be considerable scope for the expansion of summer programs
for clementary school children. This is based on a generally favoruble attitude
to summer school on the part of parents, con*bmcd with the success of the (wo

programs rccently offered.

10.

As

The traditional school year has had a tremendous conditioning cefleet on the
pattern of living of most pcople intimately associated with it.  Attempling to
modify the school yvear too drastically will he strongly opposed unless there ave
exteremely justifiable reasons for doing so. .

Although the majority of pecople have gearcd their life style to the school year
as it presently exists, there is a minority who would like to sce morce flexibility
incorporated into the organization of the school year.

. e
Any plan which would allow parents some choice in the times theiv children
will be in school will cost more money and increase administrative complexities,

As long as professional salarics constitute almost 70 peveent of the operating
expanses of a school system, the scope for saving moncy through inc reasctd
utilization of school facilitics is limited. The possibilities of rcalizing cco-
nomic savings are greater where optimum conditions, such as maximum
enrollment and air conditioning, are met. ‘

o

a result of this study, it is recommended:

That the Saskatoon Public School Board offer a more extensive and diversiliod
summer school program based on the need for remediation, envichmend, and
acceleradion evident on the part of Saskaloon students,

Thit summer classes be of two types: those initiated by central office personncl
and those proposed by teachers, principuals, and others, which are approved for
presentiation,

That the provision of summer progiams be facilitated through the appeintment
of audirector of summer school, a critical review of summer school courses
[or collegiate students, a greafer finuncial commitiment to summer programs,
and consideration of the suggestions mrde with vegard to summer school in
chapter four. ‘

12h



4. 'That the Department of Iducation reconsider its policy of not providing

grants for classes offered at summer school.  Certain inconsistencies related

to this policy arce hecoming increasingly evident,

() If students who (il a elass during the year repeat it in a somost( v,
they pay no tuition fee, since the cost of providing the class they failed
is nssumed hy the school systern., But if they decide to repeat the class
they fuiled by going to summer school, they are charged a tuition lec
ol at least 256, (00, '

(hy I students take classes at summer school and apply them to their regular
program, they have to pay o tuition fee for each class taken, If by doing
this, howcver, they are nb’!c to leave high school half way through their
final year beceause they have acquired the classes needed for graduation
(assuming they attended o semesterized ]iigh school}, they can presumiably
save the sehool system cver $500, 00 (basced on current per pupil costs
for collegiate students), I the practice hecomes more common for
Hivision [V students to leave high school without having sttended three
yenrs beeausce they have completed the minimum number of required
classes, then the basis of providing grants for the cducation of such
students might well he based on the number of classes taken rather than
the number of davs attended, If this were the case, it would be incon-

““sistent not to provide grants for classes taken at summer school,
7y '

That I)ofor any decision is made about moving the scheol year ahead to ac-

commodate collegiates on the semester system, a visit should be made to

Lethbridge to discover directly how their divided year plan is functioning. If .

they are as satisfied with their plan as it is claimed, then it should not he over-

looked by collegiate personnel who would like to see the end of the first semestcr
coincide with the Christmmas break.

<1
.

G. That any alteration to the opening and closing dates of school resulting from
the institution of a chvulccl yr'ar plan apply to all schools in the Public School
System,

Board have o healing and cooling system that will permit an ideal thermal -
environment regardiess of outside conditions. Whether or not such schools

will he used extensively during July and August, it will be a sound investment

in terms ol the future utilization of facilities to have all new schools air conditioned.,

7. That all new school facilities to be build by the Saskatoon Public School

8. That consideration be given to air conditioning present school facilitics over
a five or six year period so that the feasibility of a year-round plan for re-
scheduling the school year might be enhanced,

EKTC ‘ ' | | 12f !
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THE
ST. CHARLES
PROJECT

‘Alan M. 0'Dell

St. Charles County is adjacent to St. Louis County on the eastern side of the State
of Missouri. The City of St. Charles is approximately 20 to 25 minutes from
downtown St. Louis. This fact is basic to the problen: that made it necessary to
investigate year-round concepts and finally implemernt thém within the Franeis
ITowell School District.

L.et me give you some idea of the history and the background of the year-round
school plan in our school district, tell you something about the details ol our

plan as opposed to some others, give you some information concerning scheduling
(teacher scheduling particularly), discuss the rationale for our plan, talk about
some of the interesting things happening at the present time, and tell vou about
things that will be taking place in the near future and somewhat further bevond the
near futurc, We'll also take just 2 moment to talk about the eratifying and some-
what overwhelnming responsc we've had from the community and ouiside the com-
munity regarding our 9-3 plan,

In St, Louis and St, Charles Countics, the most usual solution to the critical )
growth problem \ﬁfl#;h many districts has %een to inaugurate a plan for double or
split sessions. It.had been assumed by most pavents, teachers, and adminis-
trators in Francis Howell School District that the same solution would be applied
when neccessary. In spring and suinmer 1968, some detailed discussions hegan

to take place as to how best to implement a double sessions program within the
district. It had been made known {0 us in many and various ways that out parents
.id not like the idea of double sessions beeause they ll, of course, had [riends
who had experienced this type of schedule in the City of St. Charles or in adjoining
districts in' St. Louis County, We found that the mijor problem we were encounter-
ing when discussing split sessions was the shope and size of the school district,
Francis Howell Dicl ict is approximately 20 miles in Jength, encompissing o

total of aboutl 150 square miles. It beeame apparent that on a double session
schedule some of our youngsters woult! he hoavding buses to come to school at

or hefore 5:00 a, m. in the morning. Some of our juniovr high people would he
getting homie from school hetween 7:30 and 8:00 p.m, inthe evening.

In the Tnte summer of 1968, during one of our principalst meetings, the sssistant
principal of the junior high school suggested that instead-of split sessions we plan

to operate school year-round, Those ol us who had any knowledge of vear-round
p]:ins (and there was little knowledge -mong the groupy thought of ve sr-round school
as the, what we would call, the four-quarter plan, wherchy one-fourth of the students

13a
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have spring as their vacation, one-fourth have summer as their vacaticn, onc-
fourth have winter as vacation, A little research indicnted that the great problem
with this plah_in somnc places had becen the {act that onc-fourth of the students
must have a winter vacation which is rather undesirable. It was felt that our
community would violently oppose this type of year-round schcdulc. Somewhat
later Mr. John Anderson,who was the assistant principal in junior Ligh school,
again brought up the subject of year~round school, but suggested it on the hasis
of the ninc week-three week plan as we have adopted it. It appcared to us that
this year-round school plan, with ecach youngster having three wecks off in ench
season of the year, would be less detrimental for the Franeis Ilowe]l School
District than split sessions. By carly fall 1968, many of the rudimcntary pIahs
had heen worked out and meetings were held with parents to inform and to obtain
attitudes toward the year-round idea. We also sent letters home and mailed brief
questionnaires to parents who were unable to attend meetings to get a cross sce-
tion of the attitude of our community.

Somewhat surprisingly, we found that over 60 per cent of our parents indiented
they would approve of the year-round plan over split sessions and were willing
to begin the year-round plan in 6ne of our elementary attendance areas for a
trial pcriod,- It is intercesting to note that throughout the almost two years now
that the ycar-round plan has heen in operation in I'rancic Howell District, very
little change in the. 60 per.cent to 65 per cent favorable attitude has been noted,
In the two or three cuestionnaires that have followed, plus the other investigative
methods uscd each time a meeting is held or questionnaire or opinicnaire is
mailed out, we find that around G0 per cent to 65 per cent of the people indicate
a positive reaction toward year-round school. I would hasten to add that some
of the positive reaction is less positive than others and, of course, much of the
negative reaction is less negative,. - I would estimate that only about 5 per cent
of our parents are intensely dissatisfied with the year-round schedule. |

M »”
After we determined that our parents would support the schedule, the adminis-
tration of the district began some rather detailed planning, DBy carly 19G9 our
School Board indicated they would desire to sce a detailed plan showing how the
plan would opcrate and instructed the admirnistration to construct this model.

The youngsicrs in the year-round school attendance area arc divided into four
groups, basically cqual in numbers, simply referred to us Cycles A, B, C, and
D. The attendance arca is divided geographically so that students from the same
family and generally from the same subdivision are on the same cycle, Actually,
since 24 bus routes served the year-round sciiool under its traditional set-up, we
- simply put six bus routes on each cycle and oa the year-round basis 18 of thesc
routes operate doily and six of them do not. At all times three cycles, then, arc
in school and onc is on vacation. Another factor that was taken into consideration
in determining the cycle areas was the stability of each arca. Many of our sub-
divisions are growing rapidly and are rather new, whercas other subdivisions are
extremely stable and have reached their growth potential. It beeame very obvious
to us that in order to maintain the rate of growth in each of the cycles it would be
nccessary for us to have the same amount of growing arcas in each cycle, At the
m‘f‘scnt time our basic ass..mption has been valid and the cycles are growmg at
ERIC
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gcncf'ﬂh the same:r2‘e., However, we feel- that p0851bly by the summer of 1972
‘a major reeyeling cffort may have to t take’ place becausc the numbcr of students
in -each cycle may begin to vary foo much,

Another intercsting challenge in devcloping the year- round schedule was scheduling
the tcachcyrs., Tor ail practical purposes there are two basic kinds of teacl Ming
schedules. Most.of our teachers have chosen to teach on the same schedule as
students attend school. In other words, they teach for nine weeks and they then
have a three week vacdation, This procedure repeated four times during the yvear

is the same number of teaching days as under the traditional schedule with the |
ckception that it takes a twelve month period to teach that numberv of days vather
than ninc months in succession. Sccondly,. we have full Lnnc teachers, which moeans
that for ninc, cleven, or cven possibly twelve months a teacher is in the cli ASSTOOM
with no three week breaks interspersed, -with-the C\cephon of the hasic vacittions
when the school is closed (Christmas, Easter, Washmgion S Lnthchn, teacherst
meetings, ctc.)., The ninc week-three week teachers stay with the same group of
students throughout the year, whereas the full time teachers switch groups of
students as onc group goes on vacation and another group returns from vaeation,
Full time teachers switch from the group ending a scssion to the group heginning

a session. To be quite honest, we have secn some d1ff1cult10¢. in the full time

type of schiédule and the next school to-be put on the year-round schedule, whzch

is Central Elemcn;.'u'y School, will have only nine week-threc weelk teaching
schedules. Central Elementary School, by the way, begins its v ear-round oper-
ation July 1, 1971, The full time teaching position ha_s not heen eliminated at -

" Becky-David School, bLut the program at the school has been revised and revamped
extensively to the point that the organization of the Intermediate arcaso the school
is soméwhat departmentalized in order to overcome the disadvantages of youngsters
charﬁging téacher’s each nine Wee_ks undger the self-contained classroom sct-up.

You m1°ht be mterested in the contract arranqemcnts W1Lh tecachers. Dur bhasic

'contrac_t for a tcacher is figured on 185 days. One hunch‘cd scventy-four of these
are teaching days, the remainder are holidays: p1ofcssmn¢1 meeting days such
as Statc Tcachers Meeting, County Teachers Workshops, cte.; parent-teacher
conference day; and work days when the teacher is at school hut studenls gre not-
in session. In order to determine the contract for a teacher who is (caching more
than 185 days; one would merely dividé the teacherts basic 185 day contract hy

- 185 to find a daily rate. Tor instdance, if it were determined Lh-ll i teacherts,
daily rate were $30, 00 and the teacher W"I.S worhm;., 190 days, then $30, 00 would
he mu]t_.p]lctl by five and $150 would be a(l(lc_d to the hasic contract, .

Francis Hlowell School District is a vary poor district. Our valuation per student
is approximatcly $6, 000 which is about 60 per cont of the Missouri State averange.
In the State of Missouri, the bonmnn capacity of a school district is limited to 10
per cent of the district's viluation. These facts combined with the extremely rapid
‘growth of our student population has made providing classrooms at the Tate needed
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to keep abreast of our growth a very difficult problemn, the approximate cost per
classroom andd supportive facilities being from 520, 000 to 525,000, ‘The vear-
round schedul> ut Beeky-David Schiool which provided about 135 classrooms con-
stituted a saving in building of over 3300, 000. It is estimated that air cenditioning
Beceky-David School will cost much less than 5100, 000, which means a net saving
in Capital Qutlay cf about $200, 000. - Investigation into other urcas of the school
budget can give no quantitative or statistical cvidence that the year-round school is
an cconomieal measurc. We have from time to time and from place to place heen
told by thosec who arec anatically in favor of vear-round cducition that our savings
arc tremendous. ‘The completely practical response I am foreced to muke to this
obscrvation is that it just has not happened.

The basic rcason, then, that the year-round schedule was implemented in the
TFrancis Howell School Districet was the mere fact that the schedule added one-
third more classroom capacity to any given building. Our purposc was certainly
not a noblc one, It was not dollar cconomy. TFor want of it better term, it was
"space economy'. Many of our faculty members hold that the elimination of the
traditional summer three-month forgetting period is a positive result of the year-
round schedule. A good many of our parents state that the vaeation eycle change
has provided them time for seasonal vaeations. It has allowed them an epoortunity
to talke vacations at some other tinic than the suramer vacation and do some other
kinds of things.

Negative responses have been varied. However, I suspeet the most usual negative
responsc hias been from parents who have youngsters in junior and scnior high
school as'well as in the clementary school, and therefore the family lives on two
school schedules. It is hoped that soon the entire district cin he shifted to the
year-round schedule, There is no date sct for this total implementation but with
our continucd growth it will no doubt be soon., I would unhappily add that without

a change in the fiscal structure of ourv district or the State of Missouri itself, we
may onc day f{ind ourselves with year-round school and splil scssions.

It seems to me thatl considering the kind of attention that Franeis Ifowell School
District has been given, it is likely that a nationwide movement toward ycur-
round education is in progress. We arc gratificd by the response [rom our local
news sources and by the editorial support given to us by the newspapers as well

as the excellent coverage in loeal radio and television, We have been horrored and
somewhat mystified at articles appearing in newspapers and magazines throughout
the country, ' ' '



NORTHVILLE

YEAR-ROUND . . |

PROJECT

*Tiéyin’ond £, Spear and farl Busard

The problems to be ovcrcomc in Northv:ile included changing the commumt\ vwahon
and living patterns, overcoming the many and v:umd misconceptions as well as misin-
-formation associated with thé extended school year concept, and pltanning the scheduling
of extra~curricular :ftdvllxcs aud vear-round Yéelteation Prourvams within thu=sommunity,
Wwe had to decide whether an extended schon) year only in Northville conld have effect on
real cstate values. We wanted to establish a school ealendas which offered ceducationil
opportumty, cconomic cfficicney, and acceplability to the community, There was our
inability to_"unxnntue every aspoci of an extended school year prior to actual implemen-
tation, difficulties in establis!.... ut of acceptable heizhborhood attendance aveas and .
dctu,ummng the desire bﬂit"y or necessity of air conditioning in all school buildings.

The benefu% of the year-round school: It provides an opportunity for more rclevant
learning cxperiences to meet the needs of individual students; an oppox'tunity to utilize

) equ,ndcd vocational cducation to cnhance the educational pr ocmss, four kindergarten

 admission dates, better timed to enable children to enter school when they are ready,
Withonly one- fotuth of the students on vacation at one time, there should be more
employment opportunity, less social unrest. Year-vound 01 employment options for
teachers willprovide instruetional continuity., Family vacation planning \nll be more
fiexible,

Our prescntly fully utilized huildings Wwill educate oue-third move pupils. This wxll
‘lead to a reduction of future bu.lding. requirements and save on construction nceds,
additional staff, maintcnance and interest-cests. There will be a hetter use of
‘teaching suppliecs and eqmpmpnt and less property for school sites will be rerﬁovcn

from the fax rolls.
Yes...ycar-round school is feasible in Northville! It willjcnablé’ our school district
to provide cxp'maccl -more efficient educational op})ouuniticq' foi all of our youngstcrs,
- It will allow the school district to’ spend less on buses,” beans and buildings; and

more on the education of the individual child, which, after all, is what it's all about,

It wilx mecan fewer buildings to build, staff, opcrate ant maintain, .. an eventual

savings of millions of dollars which, . otherwise, would have to come fizom additional

tax levies. All conversxon cos;s would e covered by state a}nd/or fulm‘nl agcnues. -

’

Northville's study of year-round school--specifically the four quarter phn—-squ'
that all of this is fcasible in Northville, It is possible, .. with another big. IF. Will
the citizens of Northville accept year-round school, . .a new school‘ealendar, one ‘ _
which to many will mean rew patterns in their everyday living, ...namely varied. ‘
: v'tcatwn periods? That!s the purpose of continuing the study. ., Phasc 1L..to find ’
*out if ‘the four-quarter plan is aceeptable in Northville. Like other states, Michigan
‘has faced the question of how to provide better cducatmml opportunity to students :md
st111 k>en pace with Lhc splmhng costs of hmidmn‘ and operating schools,
—_ . . : 14a ‘ : :
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State funds were pranted Lo Northville, Ann Avbor, Frecland, Port fluson, Utica,
andd the Okemos-East Lansing- ~llaslett tridistriet, for feasibility studies af the,
extended school year. These districts are typical examples of a large mumber of
school districts with suml'u problems. :

Northville seemed an idcal community to fecus its study on the four-quarter plan. -

Under the four-quarter system, cach student would be assigned three 60-day instructional
perfods aud one 6C-day vacation quarter. This part of the project--Phase [I--offcred
cach citizen the opportunity to first read about the year-round school study in a

- “mewsletter, -"Opcning School Doors”.» distributed on a connmmity-widc bnsis.

P et

Then, a detailed explanation of how the four-quarter plan would work was prepared
in a filmstrip presentation and shown to groups throu *hout Norvthville, Questions
and answers most often discussed at Lhese public meetings were htu pubhbhcd in
the Northville Rccorcl : :
.
Major advantagcs and drawbacks of the four -q"ax tor rlan, as explained in the mmstnp.
were listed in a pamphlet which was distributed at film presentations and mailed directly
“to citizens of the community. We tricd to provide everyone an opportunity to become
fully informed about. yc'lr-rouud school, especially parents, staff, students and busincss. ..

~ those who would be n’\ost affected by the four-guarter pl:m.

“Surveys and questlonnalres were carcfully prepared and d1strzlmtcd to these four groups

* because their opinions would, furnish the data to help us answer that qucstzon, "Is it.

71

- Exi.c;,:. r*

feasible?" Tifty per cent of Northville parcents with onc child and, 50 per cent of those
parents with more than one child were asked about their attitudes toward year-tound ' 7
school. Their answers lend support fo the statement that year-round school is feasible--
possible--full of potential in Nmthvnllc. Sixty-seven and six tenths per cent of the
parents surveyed feel that yc'n*-round school would make better usc of our cxisting
school buildings. -An cqual fumber revealed that they would {40y year-round school,
even if-it meant some mconvemence, if such a pxofrrnm would bring about improved
=educat|oml oppcnumty for children, . ~—nr

- .

More than half of those surveyed sznd théy would favor year- roum school if it would
save money--cven if it meant putting up with some ‘inconvenicnce. " By rewoving the
ove. lap in these groups, it was determined that 77 per cent of the respondents indicated
they would favor year-round school if it improved educational opportunity AND saved
money.. Mothers, who withont question would be one of the most affectdd by the four
quartcr plan, indicated their willingness to accept inconvenience if it unprovcd '
educational opportunity as well as saved tax. dollars. And, since over 90 per cent

of the respondents said they would be-living in Northville in 1973, their 6pinions and
preferencos can be considered valid research maternl. . . T

' Northwllc teachers commented on the strcngths and wenkncsqes 0[ four-qunrtcr school -
- JYoperation and, ina sir vey of tracher opinfon, scven out of ten indicated thoir support
of such a plan... “ayain IF jt onhances the cdecational prorrr'tm and saves moncy. . Stu-

dents are not so sure. Student opuuon sur Vr.ys roveal thejr cot}gcrnq about :111 gon(h- .
QO - . . D
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tioning, extra-curricular activity scheduling, and vacation assignments. Gusincss
and industry in Northville and surrounding communities strongly supported the:
potential of morce efficient use of sctiool facilities. Over 93 per cent of business
respondents said they would be “ilhn«' to cooperate with the school district in
“vacation scheduling. Furthermore, three-fourths of those businesses said vear-
round school operation would ofier advantages to their business operation.

Still another opinion survey was the “advisory vote" taken June 8, 1970. Al the .
regular school bhoard.election on that date, voters were asked...."If cducational
and economic advantages hecome evident, would you cooperate with the Board of
Education in Implementing a full vear (Quarterly Sessions) school program in the
Northville Pubho Schools 7' - Unfortunately only 17 per cent/of the electorate chose
to express theit opinion in this unofficial poll SFour hundr ed, twenty-two said yes,
while 518 said no, This.unofficial poll was not intended to be the determining
factor, for or against the year-round schools in Northville. ’I‘neJﬁ\v voter turnout
and the inconsistency between the survey which said "'yes" and fhe advisory poll
which said '"no"\indicates the need for more study.,. more information. In addition,
a great m'uorlty of parents and teachers have expressed a desire for more infor-
mation about the foul-quartor plan.

Now, the State Departmont of Edication has asked Northville Schools to bcg-m Phasc
I of our.year-round school study. Phase III poses the question, '"Year~round
- school--is it acceptable?'' To find that answer, we must first seck answers to many
other questions. Phase II, the feasibility study, told us that parents desire all
children in the same family to be on vacation at the same time...and that it is
¢* desirable to have '111 children in the same neighborhood on vacation at the same
time. Can p*n,ent student and nelghborhood vacation wishes be met}" How many
families will not be able to have their first or cven second vacahon preferenco?
-How much vacation mgaonvcmence will be ahcentablc‘i‘ It the four-quartcr plan is
unaccept*lblc to sbric, can vacation and enrollment ad]ustments be ‘'made to satisfy °
‘them? Is there a relations hip between the age of childre: and parent acceptability
of year~-round school? What demands will ycar- -round schoolplace on the recrea-
tionz1 facilities. of the community ? How can we fill the information gap that may
. Still exist ‘about Phase II and, at the same time,‘ inform the public about Phasc I ?
- . ¥ s
" To meet these necds for continuing information, a four-p'lgc supplcmc'nt was distributed
on March 25 in an edition of the Northville Record., The publication reviewed Phase II
and outlined the procedures for Phase IIL.- It pointed out to all school families, and to
- =~ families who will have children in school by 1976, that we will theoretically assign
vacation quarters for the next four years....This theoretical vacation ass1gumcnt is
just a test run. : o v —

-

vhen. . .or which .
Familics with

Standards for detcrmimnn‘ which family gets which vacation qmrte,‘
nelghborhood gets which vacation quarter when will lic established
children who are or will be in school by 1976, will reccive a fourgfear attendance~
vacatmn prefercnce form.* A trained team of local cmzcns will $stribute the f'1m1ly
.schedulcs for parent comment, The'scheduling instruments wi Wthen be uscd to .

: - " 14c C .




determine how many families accept the vacation schedule, how many accept it in
‘part, and how many find it unacceptable, For those familics who find their assigned
“vacation schedule unaceeptahle atternpes will be made to determine why, Efforts

will then be made to make adjustments s'ltithtory to them, but within the frame-
.work of set standarids. To be successful, our scheduling "trial balloon” must,

on paper, cnroll 75 per cent of the student population in school for any given quurtcr.
The remaining 25 per cent will in thcory be on vacation. :

“This much we know. .. new additions to Main Strect Elementary, Morainc Elementary,
Amorman Elcméntary, Cook ,Junior High School, and Northville High School will a
temporarily solve the problem of overcrowding. .Buf, housing and population pro-
jections show that, by the 1973-74 school year, our schools will again bc bulgmg at

“the seams. . R

Even morc'ql:imling is the projected school enrollment for 1976, Estimates based

.on existing housing, currcnt construction, and approved housing projects, show a

student population somewhere near 7,000 for 1976. .. morc than double the 3,235 -
students presently 1ttcnd1ng Northville schools. : -

And that's only the begmnmg' Developers, wuilders, and home buyers rccogmze

that Northville is an, estabhshed rcs;dential <:ommumty.
4 Y.

The Board of I‘duc'ttlon has no mtcntxon of making any decxsmn on vear-round school
until all the facts are in. However, the answer to "Year-round school--is it accept-
able?' is information vital to Northville, Lhe State of Michlgan as well as many other.

sc}'ool districts ar ound the nation. E
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SLIDING
4-QUARTER
PLAN

Or. Clyde J. Baer

In facc of loday $ necd to operate schools*yml-lound the objectives of the
Slidm;., Four-Quarter Plan axc i - '

1. To make maximum utilization of school plant facilitics’.‘y

2. To make maximum unhzauon of the trained professional school
staff,

3. To provide more incentives for teachers by vear-round employ,\_“

. ment and higher annual salarics.

4. To keep pace with the rising costs of educating chflch en.

5. To decrcase the number of children attending sc“ool at any one
time, thusly saving plant facilities space, teacher timc and
educational costs. - ‘

6. To broademthc concept of the nature, -scope and purposes of -

. .- public education hy broader and more varied instructional programs,
workmg closely with community agencies, and being more cognizant
f’the necds and trends of living and the local and national scenes.
7. To providé instructional programs to better mecet the needs of all
~_children with varying abilities, interests.and-backgrounds.
8. To encourage better and more flexible instructional programs capable
of incorporating modern innovations of flexible and module’ scheduling,

_gifted and remecdial programs, co-teaching and team-teaclnng, pro-

‘grammed instruction, ungraded plans, large- and small-group instruc-

- tion, continuous progress plans,. vocational-technical traming, mstruc-

‘ tional telcmsxon, and other developments.
9. To permit children to graduate from school at an carlier age with a
~ complete education, or permit them to spend more time in school, if
- needed, and still graduate by age 18.-

10.  To keep pace with the increasing number of courscs and gre::ater bodies
of knowledge to teach in a harnessed number of years.

11. . 'To chcourage school commumty cooperatwe rccrcatxonal and vocatxoual
programs.

“

The. Sliding Four-Quarter Plan for the Year-Round qchool has never heen form'ﬂly
- presented or tried in the country.

Basncallv, the Plan dw:des the school year mto fom quarters of iwelve wecks each-~
_fall, winter, spring, and'summer quarter. This totals a school ycar of forty- cxght
weels that the-schools are in opcratxon. ‘Today, most schools operale for approxi-
mately thirty-six weeks cach year, arranged into two semcstcrs. ;
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In the four-guarter plan of running schools for forty~-ciglt weeks, the schools are
closed for four weeks during the vear for maintenance and repair, teacher evalua-
tion and orientation, student programming, persosnci assignments, and other
necessary tasks. ldeally, fne week between cach quarter would best permit a
systematic arrangement of handling these tasks, ifowever, it might be more
appropriate to schedule the four weeks' vacation all at once during one part of the
year. This could be arbitrary depending on the desires of the comimunity and parcnts
and the feasibility of the administrative operation of the schocls.  This writer favors
the onc week vacation between quarters.so 1haLn.llxluldrcn in school could count on
at least a week's vacation diuring the summer months to coincide with the_family
vacation plans. )

The children are scheduled to atiend schgol for four consceutive quarters and have

a vacation pcried for one yuarter. They are in school for forty-ecight weeks, or four
quarters, with'a week's vacation between cach quarter if the vacation periods were
so scheduled. At the end of the forty-cight weeks of schobling, the children have a
vacation period for’ one ¢uarter of twelve weeks, plus the two additional weeks T
hétween quarters. ’ ’

At the start of cach quarter, only onc-fourth of the children enrolled in cach. gracde:
start school, Anothcr onc-fourth of the children in the same grade. start school the
.next guarter, and so forth, By dividing the childven of one ffradc,nlovcl into four
sections-and having cach scction start school at a different quarter, the Usliding'”
effcet for scheduling vacations is achieved, Comcqucm]y, with each scction attend-
ing school for four consccutive quarters of twelve weeks each, each sectxon v 'll
have its vacatxon quarter at a different sea son, of the year,
As an examplc, if a scction begins school in the fall quarte.r_, the section will have
. its vacation during the followin'g Tall quarter. It will return to school for the winter
quarter and have its next vacation the following winter quarter, . The following year
“this group of children will have their vacation. duri ncv 1he sprmn quarier, and the

following year in Lhe summer quarter. T

.

By having the Iour scctions of each grade rotate their vacation periods each Slcar at
different scasonal quarters, there will be cquitability.as to the ume of year, or .
scason, that children receive their vacations. Parents will not be able to complain
that their neighbor's child always-has vacali »n during the summer while their own
child always has vacation during the winter, This has been an insurmountable
problem in the four-quarter plans that have been tried when cluldrcn attend school
for three quarters follov-2d by a vacali fon quarter.
- L. .
To further- cqtzitablility among familics in s‘chcduli_ng children in the various quarters.
They are zssigned by their family names. In other words, children in the first
grade with family names heginning fmm A to F could start in the fall. quartor from
" Gto Lin the winter gquarter, from M to R in the spring quarter, and from R ‘lo 7 in
' ‘the summer quarter., €hronologieal age will 'b? a factor in thé placement of children
| 15D )



to their corresponding grade level. Tl school officials will have to study
their school population to determine alpl.abt-lical divisions and cqm!c them
with lhc chrounological age f'u.tor : :

. / «

All children of the sznmc family will attend school (tunng lhe same quarters and
have their vacation on the same scasonal quaiters, regavdless of their gnndo
+level.. If the last names of children in the same family are different, the last
name of the head of the houschold wili be used as the assignment key to msmc
that a.ll the children of one famnly have the same vacation.quarter. .This has
heen a problem in the few places that have tried the’ foux-qumtm plan., Parents
were greatly disturbed when their children vere sc cheduled vacations at different
scasons ol :thg year so that the \\hole family could nat goon a vacatlon trip
together. ‘ L . - s

Tt must be kept in mind"thai by staggering the enrollment of a given grade level
throughout the four quarters and by sln(hng the vacation periods, only three-
fourths of the school population will be in scheol at any given quarter of the ,
year. It is heve thal the economy ‘of school plant facililies, teachers and educa-
ticnal costs arc apparent., There will be an additional savings by having the _
children graduatc from school one year carlier. at. approxlmately age 17 instead
of the traditional age 18. The addc;d cconomic savings is the result of the "'sliding"

< four-quarll,r plan of having children enrollccl in school four consecutw‘ quarfers

~ hefore cach vacation quartcr The four-quartex plans prevxouslv tucd with |
chlldrcn enrolled three: quartors before th eu_y,r_*g;on quartcl ch.d not’ possess
" __the featurc of advancing. tm‘ough school. faster. Howeve;., it 1s unport'mt to- _
=~ observe that the Sliding Four-Quarter Plan docsn't make it necessary iliata
chxld gracluate a year early. The child could, -under the Plan, recceive.an addi=
tlonal year's cducatlon and graduate at applomm:ﬁely age’ 18, He also would have
had an addmonal thnrty-bm wevk" of ‘education above that of the tr Mhonal sc-hool
graduatlon at age 18.. Of- COU).S(., some of the savings. of facxhtv spacey” toachor e
time and cost of cducation would he IObL in‘the Sliding Four -Quarter Plan if the™ ¥ = 7
child rceeeived the cxua tiu rly six wccl\s of education and didn't gtaduato a year -
_ carly. Howcvm ; the cnormous savings of havmg only three-fourths of tho -
l chlldrcn in school at any given tnm(, would stlll cxlst i R -

-~

To fmthcr cxplam tow the Shdmg Four-Quartcr Plan pm nnts tlu, Lln)lclrcu tor :
gra(luatc a year: carly comp.n cd-{o tho traditional =cnool today, the traclmon'ﬂ

: schedulo uas ‘to he compared mth the schcdule of the Plan bv weeks. Inthe.
trad:tmnal schedule of thuty-bm:mggks cach ycar, Lhc child st -u’imt" School al”
age 6 rcccxvcs fo r hundrcd thnly-two wbcl\s/of schgol over’ ‘a Lwc-lvc. -year. Lo
peuod anrl "racluatcs at' age 18, In compdz'son, a child: st'ulmg.-. at. qgo G in lhu B
Sl| clmg Four-C.uarter. Plan’ wzll receive four hundx cd tlurty-two weeks: of $¢] hool- .
ing over.an. e-leven-year period and. graduatc at agc 17 1f the chivd rcmm nsin ’;- o
school 501 twelve years ‘fo graduate at ag’c/l,&,/hc w111 have had [our hund“cd sxxty- o

Y owht woohs of_schooh-ng. B //m_ AR NI IRER R
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Ohviously, th¢ students in the Plan graduating a year carlier, with an equivileat
amount of cducntion to what he receives under the traditional schedule, could

begin hi:. cVege carecr, enter a vocational-technical training program, envoll-
in a junior college, take remcdial courses in adult school, or gain employment

a year cardicr. in respect to students entering college for professfonal carcers,

as engincering, medicine, education, etc., the'dtudent would graduate a year

~ earlicr from college, conscquently helping to answer society's demands for

- profcssional people. The fact that college courses of study arc being extended

‘into more ycars, like the medical curriculum, places cven more imporiance on
spching ‘jgfm‘ﬂ.ducntion proccss where possiblc. : .

The sludcnts who arc not going to college could start studying for their vocational
fields in.a vocational-technical school or junior college at age 17 and relieve the

. regular hl;,h schools from having to offer extensive vocational prcparnnon courses,
The students nceding more remedial peneral education courses could continue
their cducation in adult classes, whlle others could securce full-time employment.
or hoth. - :

It is feasible that by having studiais graduate a year early, better cooperative
school-vork programs could be established between business and industry and the
adult zchodls. Business and industry-have consistently expresscd a need for these
kinds of programs to bridge the gap between public schooling and employment, -

. 'y ’ . }
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STATE PROJECT
IN BRADFORD
COUNTY

C. M. Ciark

Bradford County, a ten-school area with a student porulation of 4,109, corducted a
pilot program {or the Departient of Eduicution extending che basic 180-day school
year for students to one of 210 days, -

The 30day extension began July 6, 1370 and extended through Avncust 14, 1970.
Programs of instruction were provided from kindergarten through credit covrses
for senior high school students.

The majority of the instructional program was conducted on Bradford's 88 acre
educational park which houses the high school, Middle Sciinol, Siarke Elementary
and the area vocutional and techinical center. All county schools were in operation
during this period of time.

Attendance was ¢lective, a student could attend tujtion free if he so chose. Trans-
portation was pronded on a countywide basis, ard lunch was served in all centers.
Although only cne cafeteria was in operation, food was tranaported from this cafe-
teria to (he other schools.

Program structures of all types were offered and tried experimentally., They were
nongraded, team teaching, modular, and conventional.

Thirty-six per cent of the Bradford County students in grades K-6 chose to atterd
the extended vear while only one-half of this perccatiige of high school level students
chose to attend. Countywide, 1,072 students attended the extended portion of the
school year, ‘
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STATE PROJECT
i CLAY

- COUNTY

Q

Thomas J. Moe

Clay is onc of three Florida counties having received state funding to
operate an Ixtended School Year pilot project, Implementation of the pilot
took placc at the S, Birvan Jemnings Elententary School, Ovange Park, a
school which houses a multitude of innovations in program and building de-
sign and scrves as an experimental school supporicd by Title IIT ESEA,

Jennings Elemenuary has operated on the philosophy that pupils and teachers

diffcr from onc another as well o5 differing within caeh self in various arveas.
Opcrating on a conivinuous prosress, ungraded design, Jennings Flementarvy
found little difficulty for childrcn; parents, or teachers already aceepting
the idcea of continuous progress in learning,

N . 1
With a- 220 pupil day school year, the average or above average pupil will com-
plete six years work in five years. Children who make less than the a <rage
year's grr,w'lh in a year have 40 days longer annually to complete wori: usually
completed by ‘pupils in onc hundred eighty days without the stigma of failuve.

“The school has opcrated hased upon the philosophy that pupils and teachers

diffcr from onc another as well as differing within each self in various arcas,
The school has recognized that learning proceeds on a continuum and there-
forc through tcam-teaching has attempted to provide an ungraded curriculum-
for all pupils assigned {o the school. Moving into a calendar of yvear-round
school hascid on continuois progress should not present any too sevious diffi-
cultics for children, parents or teachers who already arc most aceepting of the
jidea of continuous progress in lcm'ning.

The school staff, and community have a(-ocptcd the continuous progress plan

as "the most sensible" '1pp"mch to the cducation of children, With a two
hundred twenty (220) pupil day the average or apove average pupil could
complete six ycars work in five ycars, The S,*Bryan Jennings FElcmentary
School for the yeav 1970-71 is scheduled to sérve K-5 pupils, _During the-
transition year, sixth year pupils will attend the junior high which will be
phasing into 2 middle sclkool, Thus the K-5 school pupils would have com-
pleted K-VI curriculum with no need for expansion of building facilitics,
~hildren who make less than average year's growth in a ycar would have the
40 days longer annually to complete work usually completed by average and
above average pupils in onc hundred eighty days without the stigma of failure.
Current research indicates the improved image and resultant attitude toward
self has much move to do with achicvement than docs native ability. Repetition

RIC S ma ,
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of a whole vear by these pupils is also wasteful of thcu time and costly in edu—

cation dollars. ) N

The team-teaching approach to teaching for individualizing instiuction makes
possiblc providing for the educational needs o’f individual pupils.

Rescarch shows that where year mund schoo!s have existed the extended year
was not’ m;umou& ‘1o the health of puptls nor to teachers, The same research
cmphqsves that ndt mote than one ycar of acceleration for pupils should be
planncd for in as much as seven years of schooling.

The school has had two very succcssful scssions of six weeks, The fivs¥ vear
the program provided both kindergarten, basic arithmetic, and reading as.
wellas enrichment in the areas of art, music, drama, creative writing, low
organization gamces and sports and library services, "The school had an enroli-
ment at the close of the year of approximately 550 pupils. Over 200 of these
werce transported pupils. Even thidugh no bus scrvice was made available for
the summer program, but more than 350 pupils were involved in various phases
of the vo]uhtary summer program. During the sccond summer an enrich-

ment social’ “Studics program, "Discovering Our Great Aricrica the Beautiful'
hrought togcthcr art, music, gcography, history and literature with many real
and vicarious (filr) field trips. Added to this academic program was a rich
library program and family type recreation program. Again mowc than 75%
of the school's pupil population was. voluntarily involved cven thounh no
transportation could be provided for,thc, more than 200 bus pupils..

L emedb ket



PORT 1HURQM'S
FOUR -OUAP\IER . L ..-—...._,,-v-;-fmn;,.;«».« .
FEASIBILITY STUDY

Dr. Sami J. Alam

Rcasons for this study in the Port Huron arca included incn'éﬂug om ollment,
'up six hundred students in past three years (that's twenty classrooms),  Further-
more, we cxpect an increase of three hundred this year (teh classrooms),  The
pinch is on in hoth high schools and some of 1h(: clementary schools,  Thae®™s winy
a proposcd bond issuc was presented to voters in e cember last year.
~Defeat of that bond issue still leaves us \nlh the same problems,  That's \;211_\'
PHASC applicd for state funds to study the idea of your-rownd schools-- az one
“alterrative way of providing more classroom space. Forty-cight dist ricw}_ applicd
and six grants were made, '

Our study has a basic‘goali Wewanted to examine the cconomic and educational
fcasihility of the four-quarter plan of school operation for the Port Huron Area
School District as 2 means of responding to our present and anticipated over-
crowding problems. The plan selected for further study was one that would
mcet three criteria: (1) to maintain and/or improve the present educational
quality of _6!11- programs. . (2) to reduce our overcrowding problems. (3) the
overall cost of the plan would have to be 1¢ss than that incurred through addi-
tional huildings and sites. This study is a preliminary and tentative one and is
- «—offercd as a method of meeting the immediate needs of the school district.
We first began this study two years ago. Intcnsive rcsc:n*ch began in January,
1969. A statc grant was rcceived in April, 1969 for $19,2 We reviewed all
of the rescarch and literature in the arca of year-round schooh R2.50 mined the
history, typcs of plans, ¢xperimental programs attempted, reviewed-résull s of
studics of other school systems.

There are four basic types of four-quarter plans.  The-first is the coniplete year
plan. Its advantages arc an improved educational program with little m-cp"u'alion
to implement, Somne economy through reduced failurcs may result. Its disadvan- "
tages arc, il docs not reduce space requivements. It costs more than regular
school and other quartcr' plans. There are no summer vications for anybody,
The quadrimester plan, the sccond type of four-quarter plan, has two advantages., -
"It provides for curriculum rcvision and greater flexibilitv of programs and pro-
vides cconomy hy accclerating the achicvement so that 13 years of instruction
arc achicved in 11 years, Its i sadvantages are. that the plan would not reduce
cost for first 5 to 6 years and thus would increase expenses for first 4 to 5 yc:u-s
of operation,  The clementary pupils' opportunity to fail is increascd by accelera-
tion, Reteaching (ailed students may increase cost. - Tvpe three is the optional
vacalion plan. Its s udvaniages arc that it reduces per pupil cost hy reducing space
needed. Smally inefficient buildings would be phascd out. Arca rccreation fucili-
tics \\ould Be less crowded and used:all year. Juvenile delinquency could be

-
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\5. _4 . 3 !
reducad by having only one guarter of the studcits on vacation any amy e,
There would Lo increased Job opportunitics for older students, "I provides

for curriculum rovigion, s disadsantape is there {8 no assurance of even
distribution of students amang the Tour yuarters and thes the plan mav turn

Fie

out to b costlicr than anticipated.

The last busic plan is.the assigned vacation, lis advantages are that curriculum
revision would provide greater Dexibility and individualization of the educational
program. ‘Curriculum vevisien may achicve cconomy by reducing the cost of

reteaching failed students,. Ecoromy is achieved with distribuiion of Students

_vacations ox-"ng_hc four quarters being cqual. It increases job opportunitics

for older students since only one quarter arc on vacation at one time. It may
rceduce juvenile delinquency.  Arca recreational facilities would be less crowded

and used all year, Small buildings would be eliminated and so would overcrowdiag,

Its disadvantages are that the plan may he more costly than the 180 dav @ school

‘Vear hecause ol incrensed maintenance costs, opcr.mnh bugses all year, and the

O
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~employ ment of staff on m'cr]o'ld basis.. The community may resist the plan’

bccqusc of the fact that \ncauonb are assigned. There were many questions we
sought Lto.answer: . ' ' .
1. What will 'be the calendar for assigned vacation plan? |
2. How miy elementary school children be.assigned to schoolb .md
to classes within the:school 2 PR —
3. " Can mtermcdlate school s:udcuts e schodulcc! on an ass:gncd -
vacation plan?
Can high school studcnts be cc,hcdulcd on an assigned vacation plan 2
What use of the ‘present schools will achicve maximum cconomy: ?
, What professional staff will be needed? - '
“What non- profc:\qlonal staff will be nccdcd"
~ Can the school t;_\uldmgs be naiptained ?
_ What will the cost of /maintenance he ?
10. Can studenis be propefl;# {ransported?
11.  What will the cost of transporting studeit S 7? .
12.  How will vacations be assigned to staflf? = ' .
13.. How will vacalions be assigned to pupils? - '
14, - What changes in purcha ing procedures will be necd(,d" '
15, How will students coming from other districts be plac"d and
vacation periods assigned? R
- 16. ..-What will be the total cost of the asswned vacation pla.:"
17. - How will business in the:Port Huron area react to thc asqlgncd
. vacation plan ? |, co
~ 18, ~ What year~round recreation facxhucs arc .wallablc, in Pot‘t Huron ?
"19.’,.. Will the pubhc in the Port Huron arca acccp; the asszgncd vacaixon
plan? '
rWlll the parents of the Port Huron Ar ca School sttrlct c}uldvcn
acccpt the asqmned vacation plzm ?. - -

Nt IR N S
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industey to Tearn of their vaeation pohcxcs for cmplo; ccs so these are related

21, WIl the staff of the Port Huron Arva Schouls actept The assigned
vacation plan?.

Qur study constructed a calendar of a four-quarter year, simulated glukent

placemant, schetuled o high xchool and an istermediate school, proissd {or
answors (o ench of the questions sith the people concermed, and mmmwd
the cost of opc rating the schoal on a regular basis wﬂh that of ope r:mm. it
ona !our qu:xrzcr plan. ) ,

Thc results of this study of the four-quarter plan are as follows: Somuc
curriculum adiustments and revisions are necessary. We need 10 ehonge
semester courscs of study Into quarter length (90 days into 6¢ days), Each
quarter would boecome non-sequential as-much as possible; that {2, it would

- stand by itsell.  We made no attempt te preseribe what should be added oc
“taken away {rom our present curriculuin we merely shifted the unit of time

for instruction. With less children in school at any one time, our class size
would he reduced, This would mean a betfer pupil-teacher ratio and thus ,
improved instructinn, A detailed plan would have to be worked out for curriecu-
lum revision, This rcqun*es Intensive work by lcachcrs, acfmlmsu ators, -

parents,- and bo.xrd mombers. ' . : , , e

wd g

We m.ed <.q\1a1 student enrol!mcnt in ench of the four quarters, and thus
the opportunity to distribute vacation times throughout the school yerr,

- Children would not be in school all year long; just three-quarters ci-the-

year, as they are now. They will attend three quarters instead of two
semesters. o o o L =

" Children from a family wo‘uld‘a.ll be assigned to the same vacation quarter,

Each parcnt should he contacted for ranking of their prefercnces for vacation
period and attempts will be made as much as possxblc to accommodatc those
parents. :

Commumly acceptance and support would be essential if year-vound school 3
are to he provided, We recognize that channmg, the school calendar will also - .
affect the cominunity,  Reercational activities, afler schiool activities, part=""_ =
time eimployment, cte. are all affected. A survey of public reaction will be
conducted aftier informing the community of the: study and its details,

Staff acceplance and suppdrt is csséntia_l if ycaf—touncbschools‘are to be

realized. [ requires a thorough understanding of the propsscd four-quarter

Plan by all staff members. In addition, thc assistance and suggestions by

PHEA and other employce organization dre néeded. A survey of the staff

-wnll he (oncluc ¢! during the sccond phase of the study.

“The \ll[)[)Oxl, .1sc.xstancc, and cooperahon of busxness. industry, and
comniupily agencics is required, ‘We need to work closely with busincss'and

oy

1o the .wumn pvllodb of the schools.. Aooucws as hbr.u; s YMCA, Scouts, .

i
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churcles, and parcnt organizations such as Amateur Hockey Association,

* Little Lecague, ctc. nced to be consulted for coordination.

Somec improveincnts would have to be made in some of the schools, including
air conditioning of all schonls for use during 12 months of the year. A year-
round school would requirc the phasing out of some smallcr, less efficient
schools. Nine classrooms or less, for example. Scveral of these schools
ware to have been phased out, if our December bonding proposal had been
approved and new schools built. Parcnis in cach of the attendance arcas of
schools to he phascd out would ise consulted i order that they and school
staff carcfully plan any proccdures for phasing out these smaller schools.,

Additional opcrating millage would be required; more than we are now paying
but less than that required t3-.8:108 additional schools under our prescnt two
semcster method of operatiixivencti; 1L will cost a little more to operate
schools’ all ycar. To maintain schools il year. To operatc buses all year.
To serve hot lunches all year., ¢ empioy staff on overload basis,

Under present financial structurc of the State Aid to public schools, it appears
that expcnses would require 3. 89 mills firsi year (due to costs of installing

air conditioning equipment), 2.49 mills each year thereaftcr (under our prescnt
financial structiire), On the other hand, it would require an initial 5.1 mills to

" build the sites and additions necded, and an avecrage of 3.8 mills per year for

Q
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30 years to rctire a hond issuc ncedecd to pay for the necded additons. To this

is also added 1. 8 mills per year in additional operating costs for those buildings.
You can scc that it would cost a little more to be less erowded and do a better job
for youngstcrs. But, statc school laws and regulations will have to be revised
for any schools opcrating ycar-round. The 180 day rulc, for example. Athletic
cligihility rules, for another. , '

[

Our school maintenance program will have to be reviscd as we will not be able
to utilize summer months for major rcpairs and cleaning., This type of pre~
ventative mainteance will now have to go on throughout the ycar aftcr classes
arc dismissed. Supply storagr and distribution will have to be adjusted to this

different opcration,

In sumimary, our study indicates that year-round schools (under this proposcd
four-quartcr plan) are [ecasible if the following conditions arc met: Curriculum
adjustments and revision; equal enrollment in each quarter with opportunity for
vacations distributed throughout the year; community acceptance and support;
Staff acceptance and support; support and assistance of local business, industry,
and community agencies; improvements made in school buildings, including
the installation of air conditioning cquipment; some additional operating millage;
phasing out of smallcr, less cfficient school buildings; nceessary rcvisions in
statc school laws and rcgulations; reviscd maintcnance program for our school
buildings. | .
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Our community survey indicated that: 47% of the registered voters favored
the four-quarter plan; 37% opposcd the plan; 16% did not express an opinion;
89% of the parcents picked the summer cquarter as their first choice for a
vacation.

The certified staff survey showed: 39% of the staff opposed the plan; 35% favored
the plan; 26% cxpressed no opinion; the majority of the staff indicated they would
continuc to work under the plan; the majority of the staff appeared to prefer a
summer quarler for a vacation if given a choice.

Finally, the businéss and industrial community survey findings indicate repre-
sentatives werc cvenly divided in their approval or rejection of the plan.
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CONSULTANT OPINION
ON YEAR-ROUND
EDUCATION _

~Dr. Thomas E. Putnam

"It is recognized that financial resources...are limited,..school calendars must
he designcd to obtain optimum cconomic efficicncr. "

With this statement in mind we may turn to the fact that there is the cquivelent
of maybe 10-15 billion of unused school physical plant in the United States. The
traditional inode of operating this schoo! system underutilizes the PHYSICAL
RESOURCES of the system,

Howevcr, there is a nnich more important reason for operating the public school
system year round than utilization of physical plant. If the tcaching profession is
to be competitive, the annual remuneration must be competitive and thc only
reasonable way to achieve this situation is for the length of the work year to

he comparable to the other professions. In order to be fair to the taxpayvers it
is essential that the teacher's productivity for the extendcd employment period
be as great as during the present regular cmployment.

We must make a distinction between the issues of (1) extended school year and

(2) year-round opcration of the schoels. It is most important that this distinc-
tion be made. It is important that in discussing the subject of "' Year-Round
Education' we always specify whether the-plan underlconsideratio'n calls for more
education to he supplied to students or maintains the present level. Whenever '
additional education is’to be supplied, additional expenditures of funds will be
required!!! Some plans require (as part of thc plan) "more education' while

in other plans it is optional. The amount of money involved can be considerable.
For example, to extend the school ycar to 220 days by supplying additional education
to the students would cost in the State of Florida approximately 200 million

dollars a ycar. : ' "

We arc currcntly asking for dollars for new capital outlay when the pr‘ésent
physical plant is not utilized 25% of the time, )

. . : .

'We are underutilizing our educational human resources. Tcachers work 9 to
9 1/2 months under a ''10 month' contract,” YET MUST live, compcte, and are
expectied to survive in the real 12 month world, The resulting pcrsonncl
problem reduces the quality of the edueational system,

'SOLUTION - Setupa mode of operation whose format provides for convenient
possihility of year round operation and full time cmployment but does not require
: - . o
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it. If the productivity is maintained and if extra cducation is not pro(r-i(lcd
then there is NO EXTRA COST TO THE TAXPAYER!!!

An academic yecar of ninc months is a poor choice as an operatine unit for a
public school system, It is too long 2 period of time for efficient management
of the system. Its recycle time is too long as should a student fail to be pro-
moted., This has been recognized and the school year has often been divided into
halves or semesters, particularly at the sccondary school level.

A 41/2 month term (scmester) is still too long a unit of time for usc as the
operational module of an educational system if flexible scheduling and optimum
efficiency are to be obtained, A three month period is a much better choice,
Dividing the nine month academic year into thirds to yield three terms of three
months each gives us a smaller operating unit which is advantageous. Yet the
system is not so administratively complex as to he hurdensome.

It is hereby suggested that the schocl year be divided into three terms cach con-
sisting of two 30 day grading periods. Tinal term grades to be issued at the end
of cach 60 _day interval (i.c. at the end of cach even numbered grading period)
and mid-term grades he issued at the end of the odd numbered grading periods.
Since a 60 day tc fm will he approximately three months or a quarter of a calen~
dar year, 1t may l)c designated a Quarter,

Since cach ¢f the 60 day terms is an independent unit with a final grade we can

look upon grades 1 through 12 as having been replaced by 36 modules or levels,

Wce now have the basis for a more efficient system. A student's progress is

now defined by 36 steps rather than by 12 and promotion is (or can be) by thirds

of our new obsolete "academic year'. It could thus be possible for a child to

. repeat Iess than a full academic year, This offers an opportunity for considerable
dollar savings., ‘ :

By substituting three G0 day units or work for onc 180 day unit or for two 90 day
units we can:. ' ’

(I) Relieve student "end of year' pressurc,

(2) Provide truer picture of student’s academic history by recording more detail.

(3) Better define cducational goals and better measure students' progress.

(4) Provide more student motivation and parental interest.

(5) At the scecondary school level make it possible to offer a larger
varicty of courses and make possible a more flexible and complete
academic program, : ' v

(6) Provide for ddmission and for recycling of students more often.

The implementation of the fourth module or Summer Term makes possible the full
utilization of the resources of the cducation system, Thesce resources arc hoth
physical and human., Year round utilization of vhqual plant m ks it PO ‘snl)l(-
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to accommodatc an incrcase in student population of up to 33% without any ncw
construction. Year round utilization of physical plant also means a reduction in
the cost of any futurc new construction lsy up to 25% of the original projectcd
cost. ‘

Implementation of the fourth module also makes possible the full utilization of the
human rcsourccs o’ the educational system on a productive basis, I provides

a 339 increase in znnual income to the teacher who wishes ycar round employment
at no increased cost to the taxpayer. If all tcachers should choose to work the

full calendar year (and assuming a stablc student population) the sysiem would
require 25% fewer tcachers. ‘

Teachers want more money., Every year hundreds of our best teachers leave the
profession. Their loss to the system Jowers the quality of the education pro-
vided to the students. A 337 higher teacher annual income would make the
tcaching professicn truly competitive and would attract. and rctain_the calibre
tcacher nceessary for a quality education system.
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FLORIDA'S STATE

GOVERNMENT IN ;0 ‘ o
YEAR-ROUND EDUCATION -

John W. Seay

Florida, in common with other states, has many problems in education but in this
state, thc problems all scem to cvolve around one factor: Growth. According to the
1970 ccnsus, Florida is the second fastest’ growing statc in thc nation, with hundrods
of new families arriving each week.

These families--most of them at any rate~--secm to. have children. In thc period from
1960 to 1970, our enrollment soared by a half-a-million students, and this is only in
our elementary and secondary school. Add additional thousands for community colleges
and cur universities and you can begin to realize the magnitude of our problem,

We are in the midst of a five~year program to phase in kindergartens so that pre-school
offerings -will be available to all eligible youngsters in each of our 67 countics by 1973.

(In Florida, a county constitutes a school district-~67 counties, 67 school systems. No
separate city or county systems).

When enrollments go up, you need more of cverything in a school systcm--more teachers,
more textbooks, more school buses and more facilities. It is this last one which has

given us. the greatest concern.

‘When you have more students than you can crowd into existing classrooms, you know

something must be done. There are several altcrnatives: increase the pupil-teacher
ratio, inaugurate double sessions, provide additional facilities--either temporary or
permanent, and make better utilization of existing facilities.

There are other alternafives, too, but two factors must always be kept in mind--bcnefits
and costs. Will the student reccive better educational opportunitics al the same or at
reducced costs or will the additional or superior opportunities resulting from the change
more than off-sct the increased costs?

It is very difficult, as you all rcalize, to explain to tax-paying parcnts why a school

building cannot bc utilized year-round, much like a courthouse or a city hall. Florida
took the first, faltering steps to solve this problem shortly after the end of World War
Two. The leadcrship in this effort was provided by the State Department of Education,

After long study by a Citizens' Committee, the 1947 Legislature reorganized the Florida
school system, eliminating costly small districts and instituting the countywidc districts
which we have today.

A part of this revimping also included the enactment of the Minimum TFoundation Pro-
gram--and the I\hmmum I‘ouncl'ltlon Program provided the bogmnmgs of a summer

enrichment program. ‘
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This summer carichment program--{inanced at {irst entively throygh state funds--was
over and above and in addition to the usual sunimer remedinl academic program--or
summer school as parents and students call it.  In the years since then, this enrich-
ment program has incrcased in popularity. Iunding of the program has also been
expanded and it is now supported through federal, state, district and spceial grant funds.

In the early days, after the Legislaturc authorized summer program, Department of

. Education staff mecmbers worked closely wilh local educators to see how the crowded,
regular school ycar could he relievéd, Legislation has been needed to bring ahout
program changes. Statutes have been amended to permit employment of staff heyvoned
the normal 180-day scliool year. Thcn there werce changes affecting transportation,
staff units and others,

The Legislature cnacted permissise legislation to ullow districts to develop yvear-round
education programs, The izirnt ¢ this legislation was to encourage innovation., It
required only that, "Every such school shall, during the extended term hercin authorized,
conduct an academic instructional program of the same or greater quality and intensity
as that conducted during thic require 180 days of instruction. "

One of the first distritts to get involved in such a program was Broward County. It

utilized this législation to begin a 220-day high qchool program in 1963 dnd has expanded

this effort to a K-12 p; ogram. .

 Florida's interest has’ not been limited to K-12 programs only When the Legislature
provided for the commumtv college program in 1957, it was organized on the hasis of

- year-round operation. Each community college is on a modified trimester basis or
on a quartcr system, The universities operaie on the quarter system. The universi-
ties operate on the quarter system as required by the Board of Regents.

Florida is more conccrned with expanding the extended school year than with simply
oxtcndinn' the reg‘ulnr school vear. I Eully under innd 'md 'Ipprccxatc tho ncccl to
fess:onal pcop]c 12 months a year, the necd for maximuin usc of the cqunpment and
material that has been purchases. | We must optimally usc our scarcc resources.

Howevcer, the optimal u-¢ -, the resources is a nteans to an cnd, The end is to assist
every student to have the opportunity to develop his capabilitics to the fullest extend
possibl.:. “'In.accomplishing this I hope that we will have developed the finest citizens
-possible,” ‘ihat is, young men and women who are capable of establishing carcers,
‘ homes and contributing to the development of a strong nation.  Young men and women
whose citizenship will be demonstrated by actively engaging in and upholding the finest
traditions of our nation.

In this context we are making an in-depth study of the need for an expanded, cxtended
school ycar, To date the Department has made an extensive revicw of the literature
on the extended school year and filed a report with the Legislature, conducted an ox-
tended school year conference, and approved new experimental éxtended year program:s
in three districts, The Legislature authorized the programs and appropriated funds for
their operation, T : ) ‘ o
Q . . . .
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One of the most cxtensive and long term experimental efforts is in Florida's largest
district, Dade County, which encompasses Miami and Miami Beach. The student
population growth and the ever-increasing dollar demands for expanded-programs
led to early county studics scecking solutions to these problems. Dade County came

- forth with the quinmester type of year-round school calendar, Inaugurating the

- revolutionary new plan arc threce schools--Nautilus Junior High and Mmm1 Springs

and anml Beach Senior Highs. - .

i K ' ’ /"I; . — .
Striving for maximun use of school buildings, many school districts have experi-
mented with various 12-month plans, such as four quarters or trimesters, in place
of the traditional two-semester system. However,.the quinmester plan, whizh is

uniquely Dade County's, offers noi only the long-range hope of incre asing plant

-~ utilization but brings instant educ'{/uonal benefits in terms of curriciium revision.

‘According to the qummm'fﬂr plav=xars, while construction dollars may be saved in
the future, equally sigrixicant is i ':ciuct.\wn impact of what \\111 be happeuing in
thic classrooms of Nautilus, Mlann Sprmgs, and Mian:i Beacl,.

The Quinmester plan divides the school year intc five ninc-week sessions of 45
school days each. Each pupil may elect to atterd any four quinmesters during the

_school year in order to carry a normal study load for a.total of 180 instructional

(’.;

days, which is the present state requircment. Or, a student can accelerate his high
school graduation by attending all five quinmesters for a total of 225 instructional

.days. The guinmester ‘calendar allows for the usual holidays, including Easter and
‘Christman vacations, and teacher planning days when students -are not in school.

The summer term, or fifth quinmester, is a departure from precsent summer pro-

“eranuning. The summer term is academically equivalent to the other four terms and

is not intended solely for remedial or enrichment work. The quinmester curriculum
can be thought of as a series of mini-courses, each nine \VGCl\S long and carrying
onc-quarter credit.,

B

=

There are three key educational advantages fo this plan:

1. It opcns the doors for an infinitely richer curriculum. Any number of mini-
courses can be developcd that arc rclated to onc subject--American literature,
for example--to <. " weriaally all tastes and aptitudes. The student has his
choicc of Jny.foul uxIermﬂ‘S to carn a year's credit, '

2, It encourages scholastic experimentation.  The student may try a new qub]cct at
no great risk. A nine-week module of chemistry is enough to let Inm dccide to -
.pursuc the subjcet or drop it in [avor of somecthing ¢lsc.

'3 It has the potential to reduce failure, The student is not locked in on a full-

\.
Q
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“year coursc; if he fails u ninc-week course he loses only onc-quarter of a year
and his problem can be remedicd quickly and perhaps less painfully.

~ Devclopment.of a full quinmester curriculum will require a mussive ercative effort
~and a vast cxpenditure of manpower.  Local and state funds aBready have been ear-
marked for this purposc. The Dade School board last May approved a five-year

as
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developmental program for the quinmester plan and funded it with $250, 000 annually
for cach of the next three school years. The State Department of Education appropri-
ated $240, 000 for the nine-wecek summer pilot program.

Teachers will he deceply involved in fashioning the future of the quinmester plan. A
nctwork of commitiees will be drawn from instructional staffs and will include repre-
scentatives from all work and subject aieas, :

These commilttees will be engaged in recommendaticns for curriculum development
and administrative prodedures; writing, preparing and screening materials to deter-
mine appropriateness and other such activity. Released time will be given for com-
mittee work. An efforc will be made to utilize teachers who express a special interest
in this pacesciting 1:roject, v

In actual operation, the quinmester plan will offer pcusible eronomic advantages for
teachers who may want to work the full ycar., Teachers who work four quinmesters
will have a ten-month employment period, excluding holidays, Those who are
employed [cr five quinmesters will be paid for the cstablished pgriod for which they
are employed.

An extensive'public education effort will be required before the full cfficiency of the
12-month school calendar can be realized. Tue quinmester plan theorically increased
capacity of schoal plants by 25 per cent. A school with a capacity of 2, 000 pupils could
enroll 2, 500 because staggeved attendance periods would produce a pupil population

of 2, 000 during any given qu.nimester. However, this mcans that the community would
have to accept the idea of 20 per cent of the student body on vacation during each of the
five nine-wcelk periods.

Many time-honored patterns of family and community life will b¢ markedly changed i f
the quinmester plan becomes an operational reality. Recreational and leisurc-time
programs will be shifted to the 12-month calendar, as will family vacations, When the
student begins and ends his school year will vary with his options. There arc olher
problems, too. Would you hold {ive graduation ceremonics cvery year? Would students
enier first grade cvery quinimester? How would students participate in extracurricular
activities ? The guinmester architects recognize that many serious questions will have to
be answercd."

But for the innmediate future, it is certain that the implications of the experiments
at Dadc Counly's first threc cquinmester shcools wili snrecad throughout the system.

The pilot quinmester pregram that was offered at Miami Springs Senior High, during
the summer of 1970, c¢nrolled an uncxpeceted total of 1,510 students rom all parts of
the courity. A special inducement was that students could carn two credits in the
longer sessions, versus one credit in other summer school programs.

The other two experimental programs are located in smaller districts, One of the
programs is in 2 K-5 clementary school and the other is in 1 K-12 school center.

20d




The elementary school projcct extends the regular nine-month program to an 11-month
program, It is developed around a continuous progress curriculum involving team
planning and teaching. The present program has hecn in operation since the school
opened in 1967, The K-12 schoal cenler experimental program extends the regular
school year by 30 days. It is intended to extend the present summer program and the
regular school ycar pregram,

These three experimental programs will be evaluated, With the cvaluation information
and additional information about our present suimnmer school program available we will
be ablc to analyze thc data to sce it it will provide answers to a numbher of questions.

I would like to list some of the kinds of guestions for which we are sceking answers:

1., How many extra rooms were utilized as a result of the extended year? How much
money was saved ?

2. How many additional students participated?

3. What revisions were made in curriculum? How did these changes influence students!
nerformancc? '

4. How did the extended year assist or hinder accreditation?

5. How many students needed help to improve their performance? How many did the
.year assist? . ‘ ' S

6. How many stidents received enrichnient as a result of the year? What new cnrich-
ment prograins resulted?

7. How many students failed last year? IHow does this comparc after one year of the

extended year?
8. How many additional subjccts were offered? How many students took advantage of
these? :

We plan to expand our extended year on the basis of past experience and the results of
our experimental programs. Decisions for implementation and operation of new pro-
grams will depend on student; parent and community nceds. When these nceds have

. heen determinced and specific objectives developad to meet them then we will be in a

O
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position to design programs to meet these needs, Jt will then be up to the citizens
through their clected representatives to determine the "how much” and ''when' for
the fiscal requirements.
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POLITICS AND
YEAR-ROCUND ' '
EDUCATION

Dr. Wendell H. Pierce

I would like to explorc some of the political implications and realistic strategies
which all of us educators must consider if the benefits of year-round operation
are to be universally achieved in our school systems.

As you may know, the Education Commission of the States is a nationwide
organization to bring together the political and educational leadership of the
states into a working partnership for the benefit of cducation. Through our
work with governors and legislators it becomes increasingly obvious that the
implementation of educational innovation lies as much in the hands of those

of us who have followed a career in educational administration. The nccessity
for opcrating funds is a fact which just cannot e¢scape the attention of any super-
intendent. Naturally, it becomes essential to understand some of the attitudes
of our political policy makers and then to explore ways that we can help them o
understand new directions for education which require political support and
funding. .. -

We have found a j‘/'c-:ry substantial interest in the concept of the vear-round school
among gevernors and legislators. Much of the interest is unfortunately bascd
on misinformation or curiosity. There are many myths about year-round op-
eration which ECS is attemptine to dispell and clarify. So it becomes our re-
sponsibilily to devclop an intel’igent intcrpretation of various programs related
to an extended school year., Let as think for a few minutes about how you would
response to some of the typical questions which political leadcrs ask about the
vear-round cducational system. -
”

The first question we might hear is whether a 12 month school ycar is onc of
the answers to the growing demand in our country for a higher lcvel of accoun-
tability in education? There are certainly many facets to the accountahility
theme, hul none is more striking than the onc which questions whether the tax-
payers arc getting their full valuc worth from the tremendous cxpenditures for
schonl systems. The idca of greater utilization of a sometimes idle school plant
and the opportunity for students to be in school for longer periods of the year
often hecomes particularly appealing to those who echo the cliurion call of "ac-
countability''. So for somc political leaders, the concept of the 12 month schoo!
year becomes an obvious pathwry to receive more for the educational dollar,
Some legislators have cleavly expressed the view that the financial crises
facing many states will inake a move to an extended school year absolutely
mandatory merely to scec ceconomics and improved cfficiencics,  Without going
into thec trth or crror of this vicwpoint, 1 think it is important to realize that

“ many political lcaders tend to loolk at the 12 monun year solely as wn answer to
the rising tide of school expenditures. We must be prop:sred te respond to this
pesition. ' _

Q |
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A sccond question which politieal policy makers are asking is whether o longer
school year would actually improve the quality of edueation in our states” We
can answet this question in many ways. The coneept which is the most impor-
tant to clarify to policy makers is that most proposals for an extended school
vear offer a variety of new cducational opportunities and are not mercly a con-
tinuation of the traditional nine-month school program. An cxtended school
year offers an unusual opportunity to enrich the curriculum and tcaching of any
school system. We must respond to policy makers that thcse programs offer
the schools the chance to initiate new and exciting avenues of learning, to offer
students instructional expcrienccs not now available, and to build a total school
experience which is geared to living in the 1970's and 80's. Extending the school
year does not guarantce that we can improve the quality of education--but it
gives a challenge to every educator to design a program and curriculum which
we may never before thp_l,x"";"m i+ +sible. The educational value of the extended
school will depend entirer upoa the creative talent of those who désign the
curriculum and instructional approaches to be used in the new time blocks.

The third question which legislators and governors have raised is whether we
really can change the traditional patterns of family life to use the summer time
for school.rather than a three-month vacation? Undoubtedly, the foremost
argument we hear against a longer school calendar is that parents and teachers
will be rcluétant to consider major changes in their present vacation practices
and habits. Certainly resistance to change is a human tendancy, but I believe
that if we can develop some convineing reasons to show we can meet same of
the changing nceds of socicty we can be equally effective in overcoming this re-
sistance to change. Vhen policy makers stop to consider that the current nine-
month school yecar evolved from the nceds of a rural society it is reasonable to
assume that they will respond to valid arguments which support a school calendar
which is designed to fit the needs of today's rapidly growing urhan and suburhan
communitics. In a society which scems to give youngsters more and more Ieisure
time and doces not offer nearly as many oppertunities for yvoung people to work at
hoimc or in the community as we knew a few generations ago, it is difficull {o
justify our current cducational practice which literally dumps some 50 million
school children on the comsniunity during a long hot summeaer of i 'teness and
horcdom. Furthecrmore, some of the proposals for a year-vound school may
hecome very beneficial to the life style of millions of Americins who Mock to
the hignwavs and vacation spots in summer months.  As the population continues
to expand, the nation may nced a new school pattern to encouriaue ¢ven more
staggcred vacation periods for families who still scek to enjoy purks, lakes il
recereation ands,  Politienl leaders and population cuologists might find that
their support of an all-year school would offer significant values lo a vicher

life for all, far cxcceding the cducational goals involved,

These questions may give you a brief idea of the concerns which political leaders
have about the program and the kinds of responses we have beoen giving, There
are many other questions which policy makers ask about therextended school year.

Q
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For example, the legal and financial issues are complex for most states, Some
political leaders are already disenchanted with much of the educational processes,
curriculum and structure, and arc not enthusiastic about any program which
appears to he un expansion of the same kinds of dreary cducational sys‘ems we
have developed. Obviously the hroader picture of a 12 month school hias not heen
fully explained.

From my vantage point in working closely with the nations leaders in state
government and state cducational agencies, I sce great interest developing in -
an extended school year, but there is a nmighty wide gap hetween this crowing
intercst and effcetive or universal implementation. For a few moments lets
look at what our task may be to scek greater understanding and support for
year-round school operations. First, lets look at our real goals and objectives,
and secondly, what strategy could be suggested for implementation.

What are thc goals and objectives of an extended school year? Certainly when

you have 50 or 60 differcnt scheduling patterns to look at, the fundamental purposes
of each may vary greatly, But to scll a substantial new concept the politieal
leaders of our states we will have to come to grips with the difficult and complex
task of clearly identifying the three, five or ten goals of 12 month operation.

The first step in improving cducation is choosing and clearly stating appropriate
goals—-all else follows. I suspect that much of the dissatisfaction with public
education may not be so much the result of poor educational processes as of the
confusion over the goals of education. The goals of an cxtended school vear

must primarily be conecrned with the improvement of learning opportunitics and
procedures for the benefit of students. Furthermore, when we consider educational
goals, thc major targets must be acceptable to the majority of the persons con-
ccraned with them: the students, their parents, the public that finances cducation,
and the educators who are charged with seeing that the goals we will have a guide
for future decision making and action.

*As I read reports after ropovts on the 12 month school year, or any of the other
forms of an extentded ealendar, T am constantly amazed at the apparent Inek of
clear-cut goals and objecetives. Most programs have a scvies of conllicting or
confusing set of goals. We often hint that the progiam may save money, or
accelerate sturlent progress, or cnrich the cducational program, or do n dozoen
other things which somehody may think beneficial,  If T didn't know better, T
would draw the conclusion that o few of the proponents of the extended vear di-
liberalely "hedge” on stating goils because they cither weren't sure what the
program would accomplish, or that they wanted to be sufficiently vague in order
to include a plum for everyone.

Tor exnmple, if it is reasonably ohvious that the cxpanded school year system
you proposcd is not going to reduce school expenditures, it nchicves nothing to
hold out Lo parents and legislators the potential expectation that the extended
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calendar will provide savings to the taxpayers. I like John [.etson's appreach
whea he initiated a year-round system in Atlanta, The goal was not to relieve
overcrowded schools or reduce capital expenditures or to accelerate students,
even thongh thcee might have heen considered by-products. Atlanta clearly
analyzed their school system and came to the conelusion that their curriculum
was not doing the job for which it was organized. The year-round system was
created as a way to redesign the curriculum and give the students greater
flexibility in scheduling, cenlarge the educational opportunities provided by the
school system, and to eliminale some of the frustrating lockstep of the high
school programi, The year-round system is just a part of the completely re-
written high school curriculum to provide optimum flexibility for pupils. The
goal of the Atlanta system seemed clear and well stated, and gained the support
of the community.

As you procced to establish your goals and objectives, I urge you to be absolutely
candid in your cvaluation, Here are some questions you might start asking and
let the answers fall where they may:

Will your new school calendar actually save money, save space, reduce capital
expenditure, relicve over-crowded conditions or climinate double scssions ?

Will the program‘ accelerate student's prog’rcss——resulting in earlicr Ql'acluation;
entry intc college, or entry into the labor market? And if so, is there really
a need Lo accomplish this?

Will the program be designed to keep young people off the streets during the
summer months and thus reduce delingueney, vandalism and boredom ? And
if so, is this rcally the rgsponsibility of the school system and worth the time
and effort?

Will the program be designed to give year-round employment for teachers who™ -

" would otherwise be unemployed during the summer months, and who might be
tempted to scek professions in other ficlds where they could receive greater
financiai returns for a full year's work? -

‘Arc we sccking a change in the traditional school calendar merely for the sake
~ of change or merely beeause it appears to the public that school buildingf: are
standing idle for three months out of the year? :

‘Will the proguram add enrichiment ot 'the cducational expericnee of youngstoers,
thereby giving them more choices in a challenging school currviculum ad give
them better preparation for the world in which they will live?y

Will the progeam really be designed to assist the slow and marginal learner which
in lurn would reducce the stigma and incidence of failure in the school experience? .
Q : i .
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To thosc of vou who are committed to the belicf that a year-round program is.
sound and incvitablc, these questions may scem superf{luous or too clementary
for scrious consideration., DBut I submit that these and similar questions must
be positivelv and clearly answered in order to eséablish the goals and ohjectives
which will cnable year-vound operation to he fully endorscd hy the public and the
clected policy-makers, Lo

Finally, lets turn our attention for it few moments to the other practical con-
sideration of implementing a program of year-round opcration.  You might assume
that once goals and objcctives arc clearly stated and adopted and the program scems
to be a viable innovation to the school system, that implementation would ho an '
easy task, But educational innovation, rcgardless of its merit, is a difficult
assignment and almost certain to generate controversy. Developing o detailed
strategy for implementing any year-round plan is as esscntial as creating the

basic plan itsclf. Implementation rcquircd scveral things, such as:

1. ‘'Widespread involvement in the process of developing the oviginal plans and
full communication if public and staff misunderstandings and resistance are
'to be avoided or minimized; this often requires a citizen advisory group
which can take an active part in developing acceptable plans.

- .
2. A basic commitment of human and economic resources is neccssary if in-
novation is to be accomplished; and,

3. Extensive reorientation or retraining of teachers and other staff members
will probably be needed, especially as you preceed to restructure curric-
ulum and establish pilot programs.

Once an acceptable and workuble local plan is agreed upon, what kind of strategy
should you consider for implementation? The first step,is the onc I mentioned
before--clarify your goals-and objectives. Goals are essential not only to cx-
plain the proposed project, but as a basis for evaluating ar«d measuring results
and in making realistic reports to the public. The goals must be described in
language which is understandable tc the most casually interested policy-maker
or the most critical parent. Education-cze will not do.  If your plans cannot he
stated in clear-cut single syllable language, then I suspect that your goals ave
not fully developed and internally undersiootd, Generally this takes skill--but
effective communication is absolutely cssoentind al this stoep, -

The second step townrds implementation of your new ideas of year-round operation
wonld also have to have begun  al an carlier stage in the development of the plan,

This is public involvement at the outset. Public acceptance of new ideas are
acnerally contingent upon public involvement in their design.,  ‘There is o very
important role for parents, civic groups, other planning agencies, students,

21lc
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concerned lay persons, consultants with spceial skills, amnd members of policy
boards, as wecll as educators in planning a1 an innovation to the schonl calendar.,
If we arc scrious about designing a program which must be implementecd through
community support and finance, lcts not forget the addage: 'cducation is too
important to be lcft solely to the cducators.” You'll find that citizen commitlces
have a valuable role not only in developing the program, hut cven more important
in gaining public support for implementation.

A third step nccessary for implementing a year-round operation is to anticipate
the practical applications nf ;2 plan in order that political lcaders can effcctively
endorse them, Therci. vy nare 6F legislators who undcrstand youf program
and will carry the bani‘;az-'-i‘.u:- it in the le,:siative halls, By practical applications,
I mean that the legislator must be given valid, concretc information about the ab-
solutc economic feasibility of the year-vround operation as well as the cducational
value of thc proposal, We must arm our legislators with proven facts and sound
opinion if we expcct them to do battle on our behalf in the legislative appropriation
wars. Bv-—’n—laig° the quality of legislators in most statcs, and cspecially those
on education committees, is extremely high. They are intelligent men and women,
They will give us the support we necd if we can effectively do our part in providing
straight-forward information about the merits and limitations of year-round op-
erations. This often requircs a selling job~-but if we have a good product, it can
be sold effectivcely.

Along thc same line of implementation which you might consider insignificant, but

. shouldn' be ovoflooked, is the label of the plan wc ask lcgislators to approve. A
'"12 month school year™ might not be as attractive as something c'mllc,d "a [lexible
school calendar”. One survey indicated that the public opposed a plan called the
"Staggered Quarter Extended Year Plan't but at thc same time was sympathetic to
the "Continuous Lecarning Year Cycling Plan,’" I'm not surc I'd support a plan with
that name, mysclf. In other words, it is difficult to gct support for a program which
isn't very salable or understandable. 4

A fourth step of implementaisev¥.dy be the most difficult--sccking support of the
faculty and staff for ycar-round operations., This is especially true if we propose
one of the systemms which would materially change the customary curriculum, courscs
of study, length of terms, teaching schedule, mandatory participation and similar
structurc of thc school system. Success of moast year-round operations is dépen —
dent upon the acceplable and understanding of the teaching and administrative stalf
of the school systcm. Active involvement of school persenncl at all lovels is os-
scntial to developing the cooperation nccessary for success. The disruptive pr

~ cecsses of change must be fully recognized and accounted for in your steps ol i -
plementation. ‘Tecacher employment practices, and similar considerations must be
thoroughly rccognized at the outset and given primary attention if the full support of
tcachers and teacher associations is {o be receivetil,
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These steps are somce of the most obvious o me in sccking political support to
implement any of the many plans of year~round operation,

In conclusion, lct me say that the work you arc doing at this Third National
Seminar is cxtremely important to American education. To make any substantive

- change in cducation is a gigantic task. Educators are slow to give way to tradi-

tional paticrns, There is nothing like a school system--so quick to change other's
affairs, but so slow to change its own. So don't be discouraged if you find the
occasional opposition from those who are solely content to perpctuate the past,

or those whose vested intercsts seem threatened by chaage, or those who see
little merit in curriculum enrichment. The. future of education is not really in
their hands. The future can only be in those who are willing to be crcative, to
innovate, and to be wiliing to try new ideas not just because they are ncw, but
because they scem better, Sure there will be some failures. Many great ideas
don't always work out the first time, This should- not discourage any cducator
worth his salt.

“
Certainly the year-round school idea is not the panacea for all the ills of educa-~
tion in Amecrica., But we cannct discount the fact that these ideas secm to be
causing many administrators and cducators to begin to think about new ways to
cope with the vastly cxploding knowledge and how curriculum can be designed to
mect the nceds of @ new gencration of students. The dynamic socicty of the 70's
and $0's may no longer permit 'education as usual", and the extencded school ycar,
in onc of its many forms, may well placc the nine month school ycar, in the same
category as the Pullman car, a silver dollar and a good five cent eigar, as an-
other luxury which Amevrica is no longer able to afford. b
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FULTON COUNTY
YEAR -ROUND
PLAN

Dr. Paul D. West

From the very beginning the main thrust of this program has been toward a more
qualitiut'ive ecucation, especially for those students who attend what used'to be -
called "summer school”. Several years ago we were arrested by the realization

that one-fourth of our high school populatlon was voluntarily attending sunimer school
and paymg tuition for it, :

Unfortunately, we were not offering work in the summer that was equivalent either
quantitatively or qualitatively with that offered during the other portions of the school
year. : . 2 _

It was reasonable, therefore,. to conclude that these students attending during the
summe?l deserved a quality of work fully comparable to that offered dt.other times.
It is interesting to note that seventy per cent ‘of the work taken hy these students
was ""new work" --work they had never had before. The image of summer school
has changed from a pericd in which flunk-outs make up failures to a period in
which students for the most part are taking advanced work. All the more-reason,
therefore, for qualitative program for such students. They deserve 1t.

. (r
Again, the main purpose we have in this program is one of qualitative cducation-—
our purpose has not been basically to save money, to graduate students earlier or
to use huildings over an entire year. These, in our view, are ancillary outcomes.
hut do not represent the basic thrust, h

We caution that this is not a program to enter overnight. It taked time and the effort
of many people to develop a program with any chance whatever o success. We spent
at least threc years in the planning of this program,

Light school systems in Metropolitan Atlanta were involved in the planning of the
program and six or seven of the eight are currently implementing it.

In simple terms it is the calendar of colleges and universities that are on the
quarter systcm. We have discarded the two eighteen-wcek semester year plus an
abbreviated summer session of eight weeks to a four term year of twelve weeks for
each of the first three terms and 10 weeks for the fourth term. Each of the subjects
in the fourth term, however, has the same integrity of time as the samec subject '
offcred in onc of the first threc terms. We accomplished this by running the sub-
jeet class periods f01 the foux th term ten minutes longer than the pcuods for the
other terms,,
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The reason we make a difference between the fourth and the other terms in this
respect is in order to maintain the integrity of our holiday structure--Christmas,
Thanksgiving, Easter, etc.

We have abolished the Carnegie Unit System of one unit per thirty-six weeks of work.
Faced with the decision of what credit to give for a 12-week term, we decided rather
than to go to a fractional value }ike onc-third unit per subject it would be betler to go
to a quarter or credit hour system. We, therefore, give five credit hours per subject
per term. We give five credit hours for cach subject taken, including those at the
eighth grade, and require a total of 375 credit hours for graduation. This is the
equivalent of 25 units including the eighth grade inasmuch as fiftecn credit hours
represent the value of one "old" Carnegie Unit.

Here is the heart and core of our plan. The entire secondary school curriculum
has been reorganized and restructured in order to provide flexibility both for the
student's program and for the school schedule, and also to eliminate the r1g1d
lockstep of required sequence in the taking of courses.

Tor some time we had suspected that much of the ironclad sequence in the taking

of secondary.course work could be abolished but we were astonished as well as
highly gratified after a three-year-study that 70 per cent of high school subject -
area work could he %o reorganized that courses nced not be sequential.

There arc some exceptions, of course, such as beginning French and elemeniary
algebra. But all English is non-sequential, all social science, all home economics,
pratically all health and physical education, business education, industrial arts,
about one-half the science courses, and many of the math courses 'lboxe the very
beginning level.

Problems are us follows: -

1. The main problemn is that the program, while state endorsed, has not yet been
state financed. The State Superintendent of Schools has placed $4,000, 000 in
the state budget which will be presented to the incoming legislature. This
amount should finance the program for thc systems interested in it.

2. 2 corrollary of this problem is that studcnts have to pay tuition to attend the
fourtl. or summer term. Our charges are $20 for the first subject and $18
for cach succceding subjeet. A full load of work would, therefore, cost $92-~

. adeterrent e many students. '

3. It is not possible without state fmance to pay teachers their full scule pay for
the ten weeks.

4. Without stale finance fourth term operations must be confined only to those

centers with an enrollment sufficient to schedule a comprehevsive program
of work.
Withoul slate finauee it is not possibie to attmct a sufficient numbcr of stiirdents

Cto take a full program of work for the four term operation (o achieve its full

aotentind, Um- ol the olvmvnls of this potentinl is for the student to be able, if

220

<1
.




he wishes, to substitute the fourth term for any one of the other tlnwee terms.
obviously, before a school district can per—iit a student to miss the firvst,
second or third term, anticipating the substitution of the fourth term for it,
the district must be certain it will have available in the fourth term whaut the
student missed in the term he was out of school,

Advantages of the program are:

!

I. Each subject in the fourth term has ihe same integriiy of quality that such
subject has in any one of the othar three terms. .

2. Students by attending all four terms may be graduated earlier, or may get
a much broader, deeper secondary school preparation. Indeed, many of
our students take work in the fourth term which they do not have time to get
during the first three terms. '

3. Subject matter is capsuled into more compact and viable elements in 12 week,
periods. than it can be in eighteen or thirty-six week periods.

4. The variety and flexibility of in depth, concentrated courses, to which
reference has already been made. The departure from conventionally
required sequence in courses. Each course stands on its cwn and is evalu-
ated in its own right.

5. The provision for moving a student at an earlier time (12 weeks) out of a course
in which he is not proving successful. ‘

6. A reduction in the percentage of failures. In the Fulton County System the
percentage of failures in the first year of the program dropped by about forty
per cent. In terms of budget dollars, this fact alone saved the school district
over $400, 000, ‘: . ‘

7. One of the greatest advantages we are just now -on the point of realizing--the
provision that a student may attend any tiivee of the four terms, and be out of
school any onc of the four ternmis he wishes. Business and industry are very -.
much interested in this development. So is the Atlanta Chamber of Commerce.

We are committed to this program and convinced it is workable. Somec of its potential
cannot be immediately realized, but two years' experience with it documents our belief
that it is in the best interest of student, school, and comnunity in making available a
sccondary school progiram of quality the year round and at any time in the year.




- JEFFERSON
" COUNTY.
PLAN

Richard VanHoose

In November of 1968 thc Jeffersen County School System launched an e\tended school
year feasibility study. With the help of advisory committees the staff researched the
available litcraturc and reviewed the findings of communities thnt have experimented
with the extended school year. All of this was done in an attempt to isolate one
extended school year plan that had potential for the school community.

After eighteen months of study it was apparent to us that the evidence indicated that
hetter utilization of resourses could be a ~hieved by turning away from the September-
to-June calenchr.

On May 25, 1970, my board adopted a voluntary four-quarter plan, one that we have
chosen to call Elcctive Quarter Plan, as a school calendar plan having tremendous
polential for the school system. The Elective Quarter Plan divides the school year
into four equal quarters, each consisting of approximately sixty days.

Without qucstion thc strongest argument in favor of this plan is its potential to benefit
children. The plan will allow many alternatives in curriculum selection, school
‘attendance patterns, etc. Subjects now offered on a semester or a full year basis
must he redesigned for completion in sixty days. The courses shall be designed to
"stand alone" and shall, as much as possible, be offered non—sequentmlly.

By offering courses that will stand alone in twelve- week time spans the year around,

- tremendous flexibility in scheduling is allowed. The number of courses developed
in each' subjcct area will depend upon the need of the discipline. But in most disci-
plines students will have greater choices of subject than before. Instcad of English I,
required of all students, there may well be one prerequisite quarter course, with the
students having a choice of six or seven other courses wiihout regard to sequence. The
same would hold true for mathematics, scierce, and the like--one or two prerequisite-
courses and the rest left to the choice of the students. In all likelihood these courses
will be graduated by degree of difficulty, allowing choice to the fast colleoe—bouncl student,
the average student, and the slow student.

. .
Curriculum hegins where the children are. Curricuwlum development requires the making
of choices, so the planning of a relevant curriculum must include criteria for making
these choices  Our plan of curriculum development calls for the involvement of studenrs,
teachers, and parente

Reorganization for an Elecu:ve Quarter Plan has cnabled us'(to take a new look at what
we have been doing, To ask: Why is this content more important than that? To whom?
We have a task force of highly qualified individuals trying to incorporate meaningful

Q tetivilies in each of the disciplines. Thesc activities should cause students to be hetter




equipped to live in a world undergoing rapid social change.

Reseurch has enabled us to identify levels of thinking, Memiory or recall does not
demand 2 high level of thinking. In the past we have often asked for nothing more--
give the facts; get them back. There is a sequence in levels of thinking; there may
not be & sequence in what. we think about. John Michaelis, an cminent social scien-
tist, has said that we can have facts without thinking but we cannot think without facts.

Emphasis is on the child, his concept of himself in his world, his feelings and his
sensitivity to the feelings of others; an understanding of his own values, and the
recognition of the values of others.

The expanse of knowledge today is such that it is impossible to teach all there is to
know about anything; so we deveicy criteria for selecting content samples. Greater
success for the student's development of thinking skills--his ability to generalize

and apply his knowledge is possible when the content is represeuntative and relevant--
valid, significant, appropriate, durable, and balanced. The Elective Quarter Plan
makes such relevance and balance possible.

The goal is no long,cr to cover any given text, but to choose material from many '
texts and from othc.r media thut enable the student to meet specific educational

objectives. Choices then are for content samples, tcaching strategies, and mater-

ials, Choices that must be made in terms of student needs.

Specific objectives are identified in terms of expectation--siudent performance.
With such objectives defined evaluation or accountability is built into the curriculum,

These are the tasks we accept in curriculum revision;

. . . I .
A student-centered curriculum-inevitably embraces an inquiry or discovery approach.

- Support for the tecacher then must include processcs for the implementation of the
new ideas as well as the ideas themselves--not only WHAT but HOW.

"T'his is thcory. Valid curriculum grows from. a cycle of theory anu practice. Since

time has been allowed for planning prior to the implementation of the Elective Quarter
Plan, the process of theory to practice is becoming a reality. Choices are being made--
choices of the objectives, content, materials, and strategies for development in a

60-day block. ‘I'hesec initial outlines are being sent to many other teachers for study

and trial. The feedback and evaluation of the experimental units and outlines will
provide the bases for valid future decisions.

3
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SECONDARY . | | | | - .
STUDENT -
REACTION

Fulton County

Cathy Clemmer

The first two years of my secondary education were ‘spent in Fulton County under the
semester plan. The last three years have been on the quarter system and have been
in the process of reworking courses and scheduling to implement the year-round
education plan.,

Under the semester system, an excellent education was . available to the student who
fit into one of several molds provided. Academic (or college prep), business, and
general courses were offered, with some room for differences within each. However,
the choice cf specific courses within subject areas was not generally made by the
student or his parents, or to some extent, even the teachers, A year of a subject

was planned by educators in the county and, wwth some variations by 1nd1v1dual teflcners,
nad the same material preseanted to him.,

The semester system is wonderful for the "average" student, since e'tch year is set
up to provide the ""average' student with the opportunity to learn what he needs. The
difficulty comes when you deal with the '"exceptional ' student, which really includes
all students. All students are either above or below average in iljterest and ability
in at least one. field. 'Therefore, each student needs a curriculum which is flexible
enough to fit him, instead of the student becing forced to be the flexible €lément. The
curriculum must allow for differences between students and for changes in interest
and development that occur in students as they mature.

.The semester system did not offer this flexibility., Changes in courses were often

provided too late to be most effective. Failures at mid-term often result in long
waits and wasted time before the student can repeat. Also, shifting of students from
lower to more advanced levels at mid-year is not feasible.

“The quarter system provides the students with more choices more often about curric-

ulum. Students can adjust the courses to meet their needs. The system sevves the
students rather than the students serving the system.
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PRINCIPAL,
TEACHER
- REACTION

Fulton County
Jefferson County

Max McBraycr (principal)

The four-quarter plan of the year-round school concept is liked by thc administrator,
faculty, student body, and community. The degree of freecdom it provides for sourcc
selection, the responsibility of scheduling himeelf, and the greater variety of courses
appesl to the students.

Although there sre many facets of the program that can be discussed, the outstanding
advantage has been the study revision, and reorganization of the total curriculum.
The existing structure also represents a break from the traditional and provides an
excellent base from which continued improvements can be made.

These comments are not intended to indicate that the quarter plan is the only, or even
hbest, answer, but rather to express the opinion that it constitutes a real -improvement
over the program provided in Fulton County in years past. [Even though there may

he somc probiems in the implementation nf the four-quarter plan, it does indicate

a sincere, mun-size effort by the 2dministratorsandteachers to improve the educational
program so as to henefit the young people of Fulton County, Georgia. ' '

.
L

J. C. Cantrell (principal) : ' : .

The primary cohjectives at present of our year-round program, the Flective Quarter
Plan, are as follows: (1) to improve cducaticnal opportunities for boys and girls,
this would be done by a more flexible and more comprzhensive program of study;

(2) to provide year-round employment for teachers iastead of relcgating them to
'uneinployment or forcing them to give up their chosen profession for three months
each year and seek employment elsewherg; (3) to open the school buildings ycar-
round as needed in answer to the often heard criticism~-""low can we afford to spend
so much on school plants then close them down for three months each year?" (4) to
reducc the total number of -buildings requived; (5) to give both pupils and teachers
more choices-~more elections. Secondary objectives, residual expectations or
[ringe benefits, if you pleases from the Llective Quarter Plan or any quarter plan
could very well be the following: (1) to save money, (2) to save space or relieve over-
crowded conditions--to make greater use of present facilities, (3) to end double
sessions, (4) to add enrichment~-~widen scope of subjects taken, (S) to prevent loss

of learning during the long summer vacations, (6) to accelerate--resulting in early
graduation, if therc is a need, (7) could provide for carly entry into college, if

there is a need, (8) to reduce failures, (9) to reduce, or delay, dropouts, (10) to
allow the disadvantaged to stay on schedule--graduate with their class, and (11)-could-
provide for early entry into labor market, if there is a necd.

- . '
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. : . _ ,
Today there arc those demanding change for the sake of chanze. There arc those
who have doubts and resefvations as to the 180-day school year largely because
buildings are idle somc three mouths of the year. It is hoped and I strongly feel
that the recent decision of our Board of Education was one that will not only open
the school buildings year-round but rmiore important will provide courses, as the
boys and girls say, "relevant to their necds, current and challenging,' to the end
that new confidence and a fresh and wholesome sense of direction toward education
toward life and toward the future will develop.

’

. Frances Padgett (teachei;)

The four guarter plan as it is implemented in Fulton County has been successful
because it has provided an opporiunity for curriculum change. Because of its
flexibility, students have nore options in planning their schedules.

Since courses are offerec several times a year, materials can be utilized to better
advantage. The difficully of obtaining materials for a twelve-week time block causes

teachers to creale their own learmnrr units.

Q

ERIC

A 1 Text Provided by ERIC
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This creativity requirement for the teacher can be both a strength and weakness of the
program, Unless the teacher is given time for such creativity, the prograni will not
improve; the curriculum will remain basically the same as yndor the nine~month
school year

Reece Liltle (teacher)

Many distinguished people are turning their attention te the phenomenon of change.
Some say that change is the only certainty in a se» of relativity, Educutors, usually
the last and the slowest to'react to change, must address their full strength to the
problem of helping students acquire first, the necessary knowledge and skills re-
qguired for understanding ch“nge and, second the skills recuired for moiking decisions
forces upon people by change.

As a teacher, | see the continuing four-quarter plan of education as a vehicle for
facilitating the development cf several desirable factors necessary for ecuipping
students, for meceting the challerges presented by change. Students will be offered
rouphly three times us many opportunitics for selecting classes as they generally now
have, Inherent in this inereased opportunity for class selection is the need for
developing more autonomous students,

Curriculum chunges will be necessary for implementation of the continuing four-
quarter plan. Obviously, shorter cour ses will better hold the attention of students
than do long courses, With improved attention and interest should come better class
attendance. At the same time, shorter courses would :iliow tecachers to become more
specialized and skilled in strategies and to become more familiar with: the resou rees
for a very particular content area.

4
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Assuming thut curriculum writers take only slight advantage of the opportunity
handed them by the process of implementing a four-quarter plan, teachers could
he provided wilh the newsest available strriegies and resources via new curriculum
materials. Consequently, but apparentlv unnoticed or overlooked by many short-
sighted administrators, the moest important effect which will likely result from
implementation of a year-round program is curriculum change at the grass roots
level--curriculum change which will lil-ely affect not only materials used, but
also the philosopies and strategies of teaching held by teachers.

Finally, I believe the continuing four-quarter plan holds great promise for improving
the educational experiences of youngsters. If implemented by a school system, the
plan should greatly facilitate the etforts of teachers directed toward providing an
interesting and rewarding learning situation for their students.




HAYWARD
UNIFIED
PLAN

Raymond Arveson

Hayward is a community of nearly 150, 000 population in the East Bay of the
San Francisco Bay Area. It is a suburban middle socio cconomic community
that is essentially a ""bedroom conimunity''. Most of the people who live

in Hayward work in industries and service occupations outside the Hayward
arca. Hayward Unificd School District has -18 schools with an enroll-

ment of nearly 30, 000 students. Park Elementary Schocl is a very average
clementary school in the Hayward Unified School Distvict. It has a population
of hetwcen 425 and 452 students and is located in the center of the Hayward
School District,

The idea for an'all year round or four auarter elementary school originated

with two elementary school principals, Baracy Mavra and Dan Foster. They

presented the idea to the district for consideration. The district decided it was

worthy of study and sought funds to conduct a feasibility study. During the summer
of 1967, the district veceived an ESEA Title III grant of §31, 403 for the purpose

of conducting a feasibility study clur"lrr the period from Scptember 1, 196‘7 through

January 31, 1969. The district later received a continuation grant of $29, 538

to cover the period of Fehruary 1, 1969 to August 51, 1969.  The feasibility

study consisted of independent staff planning, curriculum development and in-

scervice educations A number of consultants were used during this time including

Dr. Marilyn unter, Director of the University Elementary School at UCLA.

'he purpose for developing an all year round school program that all students
wouldl attcn(l all year round were developed and carcfully considered and included:

l. A longer instructional year to provide more time for children's,
learning.

2. A longer school year would provide additional time to include more
curricular offerings for elementary students,

3. Shorter vacation periods at more frequent intervals would reduce
the loss of learning that occurs during the traditionally lone summer vacation,

1. ‘The more frequent vacatiohs would tend to ulleviate both student and
tcacher fatigue,

5. The greater amount of time would pxovvdc opportunity for flexibility
including the opportunity: for more in depth instruction. .

6. The time between quarters would provide teachers with an opportunity
to plan together for curricular development and instructional procedures.
7. The time between quarters provides the opnortunity fHr the teachers to
have meaningtul parent teacher conferences and thus provide closer commumcatxon

between the home and the school,
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8. The quarter system was correlated with the quarter system of the
State College to provide the opportunity for teachers to take leaves for advance
siudy.

9. The more frequent shorter vacation provides opportunifies for a varicty
of vacation schedules and plans. '

10. Provides all year round usc of school facilitics.

1I. Better utilization of audio visual and other instructional materials and
resourecs., : ‘

12. Provides additional time for both remedial and enrichment instruction.

Beeause the school year for Park School would differ from the school year of

the other clementary schools in the district, it was necessary to scek legislative
approval for the experimental all year round school. Assemblyman Carlos Bee,
of the 13th District in Iayward, introduced Assembly Bill 1971, that was passed
by the Caiifornia State Legislature and signed into lnw by the Governor on August
6, 1968. A 1971 provided legislative entitlement for the experiment to continue
for a two ycar period. In 1870, Assemblyman Bee introduced AB 1691 to allow for
an additional five years of operation. This hill received unanimous approval of the
legislature and was signed into law permitting the all year round program to-
continue through thc 1974-75 school year,

The school yeay consists of four quarters of approximately 50 days cach, with
three weeks hetween quarters. One weck of cach break is devoted to parent
conferences, téacher inscervice education and teacher planning. ‘'eachers then
.have two wecks vacation between cuarters, The distriet's Christmas and

Spring vacations coinecide with the three week quarter breaks.

When the feusibility study began and prior to the implementation of the program,
teachers' were given the option of remaining at Park School or transferring to
another élementary school in the district. Assignmcdt at Park School is

always on a voluntary bisis since teachers and other staff members work on

an all year round basis.

Title I funds provided money for inservice education for curricular development
and.for some speceial instructional materials. The Title IIT funds also funded

an independent evaluation that was conducted by Geaeral BDehavioral Systems,
Incorporated,

The legislative entitlement provided that additional state apportiomment funds
could accrue to thie districet for the additional days that school was in scession.
This provides the major share of the additional funding that is neaeded for teaching,
administrative and staff salarics that are prorated for the additional number of
work davs. ' '



The initial evaluation of the program was gencrally positive, but it was

definitely the thinliing of the staff that the program should be continued on an ex-
perimental hasis for an additional length of time to provide a more valid basis

for decision about the future of the program. Reports were made on the program
to the State Doard of Education and to the Legislature. The new legislation pro~
vides for additional reports to the State Department of Edueation, the State

Board of Education and the Legislature. On the bssis of future evaluation and
these reports, decisions will be made for continuing and or extending the program
to other schools, both within and outside the district.
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VALLEY VIEW
45-15 '
PLAN

Kenneth Hermansen

You have heard and read much about the Valley View 45-15 Continuous School
Year Plan. This scheduling system raises many questions and issues for the
children and the parents and teachers and administrators. ;

Valley View School District #96, Will County, Illinois, is west of Lockponrt.
The school district varies from tlirec to six miles in width, and is about nine
and a half miles in length,

Approximately 80 per cent of the land arca of the school district is rural
area, 'many houscs have been built in small groups or as indivitlual homesites.

. Indications arc that the trend to more home construction in the vural area will
continue.

Nincteen IHundred Sixty -Eight ~ enrollment 4, 942 studénts, school board dircected
administration to ""design a sound educational ‘program for the extended use of
school facilities and personnel in District #96".

By 1980 we will have 22, 000 pupils in grades K-8,

A httlc of the chronological history of the '\’fllley View sttuct gives IIISI""htb into

_ our problems: .
e ,

1953 - The district had five one-rcom country schools with a total enroll-—

ment of cighty-nine students in grades one through eight, therc were

approximately 200 homes in the entire district;

1960 - Enrollment 884 students, ten time the enrollment 7 years ago;

1962 - Park View School, twenty-four classrocm Luilding was construetec

and occupicd; , -

1963 - Enrollment went up 174% in three years. The distriet had over

3, 000 homes. '

The 45-15 ‘Plan was developed out of neeessity. It is not claimed that the 45-15
Plan will solve all the problems of District #96 or that it will solve the problems

of lack of classrooms f01 many years. -

Many other school districts both in Illinois and in other statcs have shown great
intercst in the 45-15 Plan. The 45-15 Plan may he helpful to other school
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districts or it may not. Administrators from District #96 will tell others

about how the 45-15 Plan works but do not intend to sell the 5-15 Plan as a’
curc-all for the problems of all other school districts.

The 45-15 Plan was designed to maintain the quality of education in District
#9G6. It was not designed as an experimental program, as a device for improv-
ing the teachers' schedule, as ap: ddministrative zonvenience, as o way to
graduate the children from cxﬂhth grade sooncr, or as a plas to (primarily)
save money.

AR :
The Valley View 45-15 Plan is a method of assignment of pupils, building facili-
ties, and staff members. By better use of the buildings and cquipment, by
more use of the personnel, and by a.more equal distribution of pupil attendance
throughout the vear, the seadidisie iet has a savings in building construction
costs, a longer working yezy+for some’ certified and non-certified employees
(with corrcsponding increases in income), and quality education for the
student hody, '

The plan is educationally sound, financially desiraole, and legally possible,

I) With a standard annual calendar, Saturdays and Sundays, all Illinois legal
school clos'in"é: a week at Chiristmas, a week at Easter, and a period of five to
nine class days-in July (as an adjusting period) have been designated as school
closing times :

2) All District #96 pupils have been placed in one of four groups (A, B,C, or D).
All children .in the same family were placed on the same attendance schedule,
even though the children may be at different grade Icvels or at different buildings.
The four groups will always stay in thc same order of rotation, :

"
% June 30, 1970 was set as the starting date for pupils in Group A. All pupils
in this group attend classes for 45 class days: and then have a 15 class duy vacation
period, I'our such cycles per calendar year gives the pupil 180 class days per
school and calendar year.

4) Group I} pupils begin 15 class days fater Group A; Grbup C pupils begin 15- -
class days alter Group B; Group D pupils begih 15 class days aifter Group C; cte.
In this way, cach group'will attend 45 class days and then have 15 class days

as a vacation. At any one time, however, only threc of the four groups will be
attending elass. Or stated differently, because of the staggered starting date  once
of the groups will be on vacation while three of the groups will he in school,
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ADMINISTRATOR,
STUDENT
REACTION

Hayward
Valley View

Robert Willianms (administrator)

Will a school with an extended school year and three-week vacation pericds provide
a program for children tlnt will minimize thec loss of learning that occurs over the
traditional long summer vacation? In an attempt to answer this question and investi-
gate other significant aspects of clementary school curriculum and organization,
Hayward Unified School District developed a plan for a compulsory year-round
elementary school. Through the cooperative efforts of central staff, teachers and a
principal, the plan was developed to be implemented in one elementary school and
an application for Title I, ESEA funds was submitted and approved.

uirst phase of the feasibility study was to asses the attitudes of the parents of -
the school community. An extensive investigation involving open meetings, written
surveys, a newspaper survey, and a final written questionnaire-survey showed
80 per cent acceptance of the compulsory program. The California State Legislature
granted permission, provided additional funding for the extra days in session, and
specified that a report be made to the Legislature at the completion of each full year
of operation. The first quarter began in September, 1968,

The classes of the school were organized on a nongraded basis with two and three- -
year age spans. The pupils were placed in classes which would best meet tlie needs
of each individual while at the same time remaining fairly heterooeneous. The
teaching staff dedicated itself to the concept of contintous learning dind attempted to
"personalize' all insdruction. Through parent-pupil-teacher conferences; -and the
use of formal as well as informal testing devices, the learning neceds were diagnosed,

~ lessons were pr escribed, and evaluations macde. Pupil progress was reported to
parents in conferences held at the end of each quarter.

The anabling legislation directed the State.Department of Education to set up an evalu- '

v ation design. Pupils at grade levels 2, 3, 4, 5, and,6 were given the SRA Modern
Math Understanding Tests and the Stanford Achievement Test in Reading in October,
1968 and Scptember, 1269. The reading tests were also administered in May, 1969,
The legislation provided for a minilnum school year of 195 days and a maximum year
of 200 days; each quarter approximately 50 days in length followed by a three-week
vacation period, ‘

In general, the reading tests have shown that the total number of months gained’
between October, 1988 and Sepiember, 1969 for the four-quarter school has exceeded
the growth at a comparison school, Ai analysis of the 'mathematics test results cf
November, 1969, has shown that students in the four-quarter school have made
significant gains over those in a comparison school. The data would seem to indicate -
‘that the continuous learning concept may very well have sonie effect upon student
achievement. :
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At the conclusion of the first year of operation a second snrvey was made of parent,
student, and community attitudes by evaluation consultants, General Behavioral
Systems, Inc. Specific findings seem to indicate that the parents of children in the
four-quurter school prefer the year-round program. Parents also indicated it was
.not too great a hardship to change vacation plans. About half of the school community
felt that it is easier to plan their vacations during the four-guarter breaks, Ialf of
the parents have always enrolled their youngsters in a summer school program, It
is also the parents' general consensus that they would wish to keep their children
better motivated, learn more, like school better, and are making much better prog-
ress in the new program, Parents have recommended that other elementary schools
in the district change to the year-round school. 4 '

As part of the articulation and orieniation program of the junior high school, the
counselor interviewed all of the sixth grade students concerning their reactions and
attitudes to the four~quarter plan, Nearly all of the sixth grade students concerning
their reactions and attitudes to the four-quarter plan. Nearly 75 per cent of the
children said that they liked school better under-the new plan. They also fclt that
they liked the short vacations because they did not get bored. Seventy per cent of

the students felt that the four-quarter plan should be continued, Many children,
however, objected-to being in classes without grades and disliked being in classes
with children younger than themselves.

Teachers in the program report that their work has increased considerably because
of the new organization, They feel that the four-quarter program does not interfere
with their educational plans; in fact, they may ask for a leave during any quarter
system, allowins them greater flexibility of course selection. Teachers overwhelm-
ingly believe that the childrenget a better education in the program at this school
and that there has been better utilization of textbocks and A-V materials. A majority
of the teachers fell that there is more opportunity for parent-teacher conferencing.
Most of the teachers indicate that they are continually stimulated to be more creative.
They have done additional professional reading concerning the learning process of
children. A summary of all other factors of the program is at a positive level with
the teachers at the year-round school.

The business and industrial groups surveyed indicate that they are positive about the
cconomic aspects of the program and fell that the schedule in no way interfered with the
vacation plans of their companies. They felt that there were advantages in keeping
children off the streets during the long traditional vacations and that a program such
as this would provide opportunitics to help slow learners as well as {ast learners.
"I"hesc people were in favor of expanding the program to all schools in the district
~und 55 per cent of them indicated that they would like to have their own children in
such a progran.

Following the one-year operation of the year-rounﬂ school, recommendations werc
made by the stalf that the program be continued for a period of five years to conduct
a longitudinal study of the program and its. impact upon the students, parcnts, and
community. The following factors would comprise the basic study:
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An analysis of the achievement scores in mathematics, reading, language, science and
social science be made as related to dlstnct and/or selected comparison schools'
achievement levels,

In that it was only possible to study the financial aspects of this program for one year,
a complete budgetary analysis should be conducted, using the systems: appronch of
cost differentials of the four-quarter plan as compared to the regular elementary
school year. - '

. Continue the assessment of teachef,‘ pupil, parent, and community reactions ani-
perceptions of the program for a five~year period.
Study and develop inservice education activities which will enhance the understanding
of all those par uclpatmg in the extended year program and for those who may eventually
Lhecome an active participant in the operation of thé extended schoot year.,

Conduct a study of the effect the four-quarter year has upon student achievement and
adjustment as he continues his education at the junior ln gh’school level.

- James R. Gove (administrator)

This report covers the planning and collection of baseline data for the beginning of
a year-round school operation. Thg operation started on June 30, 1970, at Valley _
View School District, Lockport, Illinois, - The district covers over forty square
miles of primarily rural area in Will County, about one-half hour drive from the
center of Chicago. [¥ :

The district created the "45-15 Plan" which provides about 7,000 pupils,' ',‘:.’;.rades
kindergarten through eight, 45 duys of instruction and 15 equivalent scheol days of
vacation. The cycle repeats four times each year, However, only one-fourth of
the pupils afe on vacation at any one time. - L
Baseline data included student achievement, teacher opiuizing, .studenzt descriptions
of their classrooms, community opinions, and costs of operution. The data showed
that the community entered the 45-15 plan with a strong feeling of support, though
a few families were strongly against it. (These same families were critical of
almost all features of the school district.) A few teachers were strongly against
the plan, but many of those few 1nd1cated that they did not intend to remain in the
district.

The initial cost analysis showed that savings mig hf be as high as five per cent,

primarily due to reduced debt. retirement payment Jper pup11 Whatever the amount

of the savings, it will be almost immediately real 7ed because tfxe one-third space

increase generated by the 45-15 plan will be used, Ip in about a year and a half or

less. The populition movement from the Chlcacro Metropohtan area will overrun

the district in ten to twenty years. The enrollment may increase from 7,000 to

;’0 000 pupxls b3 1980. . : :
Y~ ,'270 ; ;o
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Unlike earlier adoptions of year-round operations, this one can be resea rched in
great depth because of the large quantity of data already collected on various features
of the plan and the impact it may have on the o mmunity.

~ The Valley View experience shows that most school districts could implement a similar
plan if three problems are solved well. These are student scheduling, teacher sched-
uling, and winning community support. Little else appeared to be a. tough problem for
district personnel and the school board to solve.

Mark Meyer {student)

1 like the Park School four-guarter plan in many ways. A very good thing about it is
you get a longer school year so you learn more. Also you have four short vacations
instead of one in the summer. With the short vacation, you can remember better
what you learned before the vacation. I feel the best thing about the four-quartcr
plan is that you work at your own speed and if you're smart enough you can go irto
harder work all by yourself. One other thing is that you are in classrooms with
kids younger and older than yourself. If you are young and need help,” the older
k1ds can help you.’

. Kathy Lindstrom (student)

As a student 1 like the 45-15 plan. I think most of the kids in school like it too, The
ones that don't probably dislike any kind of school, I don't know what it's like to go
to school most of the summer, but I know it was a lot of fun to get out in the winter.
We may take a irip to Florida next winter if my brother and sister go on the 45-15
plan. .(High school in another district not on 45-15 plan) . :
I don't get to see a few of my old fmends as often, but a11 my close friends are on the
same track as me. -

Somc of the kids say they want a long suramer vacatioii but they complained during
the vacation that there wasn't anything to do. .

A lot of people ask me, ""Don't you forget things during youwr three week vacation?"
They don't think about the three months we're off otherwise.

Our school has units, and each unit covers a different part of a subjects: Like in math
the unit might be addition, subtraction, multiplication, and division of decimals. When
you come back after vacation you can start on something new and not get tired of the
same old thing. .
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PRINCIPAL, .
PARENT
REACTION

y Hayward, California
: : Lockport, lilinois

Bafney Moura Principal

The Park School is an extended school year, organized into four quarters of ten
weeks in class.for the children and three weeks of vacation. The Park School
progrdm was never meant to save money vor building space, It costs more and we
have cmpty classrooms. The program was developed to reorganize curriculum,
to offer enrichment that we never seemed to have time for in a graded program
mandated by the State Legislature in a school year of 175 days, to reduce loss

of learning from long summer vacations and thereby reduce the amnount of review
and reteaching cach Scptember, to offer shorter learning periods with more
frequent short vacations to reduce student and teacher fatigue, to achieve better

-plant maintenance, more utilization of the plant, and to offer a vacation period

other than the summers,

.It'is a compulsory four quarter school year for all children. The school is non-"

graded with multi-aged classes and individualized instruction. The children

are divided into two groups, those that come at 9:00 a.m. and are dismissed

at 2:05 p. m., and those that come at 10:00 a,m. and are dismissed at 3:15 p. m.
The classes are grouped heterogeneously using two criteria: how the child fits
into the peer group; how the child's personality fits tha teacher's personality and

-whether the teacher's personality tits that of the child. The. traditional

report c.ard was replaced by parent teacher ‘conferences. .
‘c-v

'The téacher's work year is one of eleven wceks each quzutcr with two weeks

vacation three times a year and one vacation break of three weuks. '

In this program, as principal, I feel we are giving the children a beiter

cducational program. They like scheol better, are not showing signs of fatigue,
have no noticcable loss of learning and are recady to come back to school at the

end of the three week vacation -~ even for the summer quarter,

Teachers are as much individuals as children, Some of the teachers after

ten quarters are beginning to feel the long pull. Others seem to Le able to function
as well now as in the first quarter of operation and will, I'm sure, be able to

go on guarter after quarter. Teacher fatigue did not and has not set in as it did

in the September to June school year.- Attendance at summer school was not
possible in this structure to date. To offset the need of a teacher to take off

a quarter or to attend college we are offering a three quarter or four quarter
contract, '

L N st R
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I like the Park program. As principal, I get one week off cach quarter break three
times and the full three weeks once. I like the shorter breaks more often - about
the timce I begin to run down there is a vacation week and I'm alt ready to go

again. I like what is bappehing to most of the children - increased self direc-
tion, sclf motivation, decision making, independence from teacher, independent
study skills and at least an 80% reduction in the number of behavior referrals

sent to my office from thc classroom are all positive observable indicatiors of
good things happening to kids., I still get about the same number of referials
coming off the playground at recess time and during the lunch hour.

Personally, I never want to go back to a graded school program nor to a two
semester school year. The four quarter program, as we have at the Park School,
offers the opportunity for the State College to place student teachers in any
quarter, even the summer quarter, and they have taken advantage of this which
gives us returns in added personnel to do a better job with cach individual child.
We have happy parents operating our library contlnuously and also as volunteer
tutors. :

With the flexibility of the four quarters carrying the non-graded individualized
instructional progra;n for the klds, who wants to go back to a traditional school!!?

Ronald Fagan (Pr mc1pal)

——

The 45-15 cont{nucus school year plan allows a financially limited school district
* to morc efficiently utilize its school facilities, professional staff, and financial
resources to utmost efficiency in the fact of an over-expa.nding population.

_ With this plan only 3/4 of the entire student body is in school The other 1/4 if on
vacation. The number of clissrooms made available undeér this plan increases
by 33%. Therefore, 1/3 more students can be housed without double-sessions
or overcrowded classrooms.

What are the implications of this plan to me as a building principal ?

- Since this plan has only been i1n effect since June 30, 1970, it is very difficult.to _
evaluatc the total program. I can give you some personal judgements on how teachers
‘have rcacted, how students feel about the plan, and how parents, to this point,
have acccptcd this plan.

In any change that is to occur teachers must feel that they have a part in the
decision making, 'This was evident in district. #96. If we all want to be honest
we say, what does this change mean to me? What cffect will it have on me? The
teachers at North View all had the opportunity to express their desires as to the
length of the contract they would teach. Each primary teacher, grades K-3,
indicated that, for the child's benefit, he should have but onc tcacher during the
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ycar. Therefore, all of these teachers teach a 180 day contract, 45 days teach-
ing and 15 days vacation, just as their students when the student goes on vacation
so do the teachers, The significance here is that all of the primary teachers

"ot what they wanted”, Up to this point there hids been no second thoughts. The
rcst of the staff, _intei'mediatc teachers, met and worked out their contracts,
submitted them to me and were approved. I rcalize this scems "too good to be
true", but did happen. Ncedless to say, contracts did not cause any problems that
did not cxist before. Tcachers only concerncd with storage as they moved to
different rooms when they returncd from vacation. This also was solved with

the purchase of incxpensive storage cabinets on which their names and new room
numbers were placed and moved by the custodians,

Materials is another problem, but I can't say that 45-15 was the cause. Teachers
are always in necd of matermls for the fast or slow student no matter what
plan they're oa.

The students scem to be happier in school. They know that they only have

45 days to go. . One community does not have park facilities, or for that matter,
any facilities for the childfe_n. Therefore the 45-~15 has given them an oppor-
tunity to be "paticnt'* as they will be able to go to school in a short time. An
cvaluation sheet distributed to the teachers for their analysis of rctention by
students showed a positive responsé. The teachers felt that the students

were hetter preparcd upon returning to school. Discipline problems appear to be
about the same.

At this point, therc has been a minimal negative feed-back from parehts ;-
Vacation schedules have all been distributed and the parents kl‘l?W.
As a building principal for the past four years in District #96 I fcel that responsibili-
. ties have not changed but have been cxtended (June to June) and expanded (more
kids). Ilook ahead to the future and see no change, and think about how good I
had it when on the last day of scheol in June I could breathe a sigh of relief and
start preparing for the frllowing year. But no more, there is no end and no
heginning. : ‘

Charles Machado (Parent)

" I definitely Lavor the Park continuous school year learning experience to the
traditional school ycar with its long siinmer break because the Park program.
offers improved learning opportunities for the child. = Vacation pcriods of three
week durations four times a year provide short spans between the learning
periods in school reducmg time for any learmng loss to occur. With less time
required for review at the beginning of each quarter plus additional class days

“through a lengthened school calendar more time is available to each chﬂd for
enr 1chmcnt ‘111(1/01 remedial work.
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Aruitoxt provided by Eic:

'

The twelve weeks per year over which to plan and schedule vacations for the
family allow opportunity for vacations to othcrwisc crowded facilitics cither
immediately hefore or after the heavy tourist seasons and can help increase
vacation enjoyment. The four short vacation periods may create vacation
scheduling problems since only one school is on this schedule if a family
has students .attending another school or a parent teaching clsewhere

Vacation periods of three weeks for the child scem to be of a good length in that
the children arc quitc eager to return to school having worn thin the comparative
idlencss of vacations at home during that period of time and usually reaching

the “what is there to do?" stage prior to the end of the vacation.

At Park the contract system is used which allows an opportunity for each child

to learn to succced at a given project or task, while providing sufficient flexibility
to allow a tcacher to imposc more rigid assignments for that child unable to function
and learn without such direction. The child is encouraged to .sct his own goals

and to achicve them within a reasonablc timc, though these goals or time limits
may hc modifiegl by the teacher either upward or downward as indicated.,

The non-graded classroom and ind-ividualized instruction allow the child to progress
at his own speed and provide opportunity for broadened lcarning experiences or
cnrichment when appropriate. That child who may nced additional help from the
teacher or remedial work can get the additional time necessary because the child
progressing at a good pace and without problems and not demanding attention

frees the tcacher to devote the time and attention where it can best be used.
Parcnt-teacher confererces provide a convenient vehicle for appraising the parcents
of student progress and serve as an opportunity for cxchange of thoughts should
questions or problems arisc without making the child excecssively awarc of

grades. '

My wife and I have onc child in her third year of the Park Program as an upper
clementary student, and one child who after completing two ycars under this Plan
movesd on inlo junior high school last fall and are both very hlcased w:th the results
of our childrens experiences at Park,

[Tarold l.indstrom (Parcnt)

As a'parcent and a husinessman I am happy to sce our district go to a ycar
round school program. It would be impossible to opcrate any other business
for ninc months, lcaving it idle for threc months, this would not-only be a
waste of building utilization, but would also prove to be a difficult problem in
1111‘mg personncl,



I belicve a school system is a large business, As a taxpayer I feel T have an
intcrest in this business and would like to scc my money well spent. Year
round school docs hoth things a business must do. It does utilize Luildings
to the full extend and it provides the personnel with the full time job they
arc trained to do - tcach. Teachers arc not forced to seck a different

joh for the summer; perhaps losing some of the skill in their own pro~
fession,

- I think our school S}'rstcm started ycear round school to save moncy on
buildings, but I can sec other bencfits that may not have been anticipated.
Somc of these are:

Bcetter  retention on the part of the student on a shorter vacation period.
Vacations can he planned for any season in the year. Children do not become
hored during a long summer vacation, and they seem to enjoy school

for the 45 day pcriod knowing a vacation is not too far away.

Pcople in our communitv actually see a taxing body doing something to save
thecm moncy -- an uncommon thing today. The 45-15 plan has pulled our
community closer to the school system than cver before. We are proud of
thc systent that is willing to try something to save us money. '

Of coursc; the publicity our district has received has helped, evcryone seems
to he¢ interested in the 45-15 Plan, even Chicago is looking at it. Pcople in
the community take pride in this. ‘They feel a part of it, . - ~

.-

The plan is working. b




TEACHER, SCHOOL
BOARD MEMBER
REACTION

Hayward
* Valley View

Bonnie logsdon (Tcachcer)

A tcacher is constantly confronted with the realization of "therc must be a
hetter way" to meet the academic and cmotional needs of her students, We
nced more time for cnrichment; nmorc tine to alleviate the pressures of '
having too much to teach in a given area.

I watched the drcam of the quarter plan, which would give us that needed time,
grow into reality, and I have cnjoyed the privilege of being a member of the
Park-four-quarter team during its first 10 quartcrs of operation.

During the year of the feasibility study, Park teachers worked closely with
the administrators in making our community aware of the possible advantages
that an extendcd school ycar could bring to their children., At the same time
everyonc was rcading, discussing, planning, and sharing ideas, hoping to
implement the best program available to fit into our new concept of time,

In September, 1968, we organized our first quarter on a non-graced basis
with two and threc-year age spans in cach classroom. The teaching staff
dedicated itself to the concept of continuous learning and to "personalizing"
all instruction.

Y —

Specific findings at this fime, indicate that parents and children, alike,
prefer the year-round program. Teachers [ind the short break between quarters
a help in planning and organizing for the follewing quarter, They also enjoy

the rest that is so ncecessary afier shorter intervals, ‘

Our children's discipline has improved. They learn sclf-dircction so quickly
and strive to improve themselves, They arc eager to return following a three-
wecek break and they seem reluctant to have vacation time begin.

I feel that we, at Park, have found, in the quarter plan, a ''right' tool to use
in cducating children,

Jamie McGee (Teachcf)

As a tcacher first thinks of a continuous ycar program hc realizes he has a
chance of working full-time at a job he is qualified to do., No more will a teacher
have to scck summer employment in some other endeavor to supplemment his
income. With the advent of the continuous ycar progrium, a tcacher can oblain

a flexible schedule. e has the opportunity of getling n coniract from 130 to 240 -
days. Also a tcacher may choose to take the same schedule as the students and.,
have 45 days in school and 15 days vacation, The tecacher also hus the oppor-
tunity of scheduling a vacation in their cxtended contract.,
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Although we haven't had testing to vci‘ify this as yct, the stwldents scem to have
regressed less after they come back from their 15 day vacations than they did
after coming back from a three month vacation, With 45 days inn school and
their 15 day vacalion, the students don’t scem to get as bored with school by
the nine wecks as they did going all year. The 15 day vacations are apparvently
long cnough timce from school work to refresh the students because when they
come back they scem cager to gel started again., Onc studenl remarvked that il
‘sceemed like having four short school years instead of one long one,

Scveral teachers have commented that they enjoy having the break after nine
weeks of work, There isn't the fatigue factor that gets lo leachers in Lhe
later part of the year of the traditional school year. Also the opportunity to
takc a vacation at different scasons of the year, i.e. having a skiing vacation
which wasn't possible on the traditional year program,

Especially at the junior high, it gives a teacher on an extended contract the
opportt.iily to hecome acquainted with more of the students, when you get
another set of students cvery 45 days. If the teacher fecls he nceds to have
the students all year long to better cnable him to kndw the individual student
hetter, that scheduling can be accomplished also.

After approximately a year in the 45-15 phase, the biggest complaint T hear is
from the tcachers who follow this students schedule of 45 days of school and
‘then 15 days of vacation, The teacher doesn't have a room to call her own, ‘
"Of course, if we had the rooms available to begin with, there would not have ~
heen the need for the 45-15 plan,

Suzannc Clemmers (Board Member) ' ) S

Whenever a new or innovative idea is brought before our board of cducation,
it is first nccessary for us to look with particular care at the cost before we
can consider its mcrits since wec are a financially impoverished district.
Howcver, for once our board has been able to support an enrichment program
for our children thru funds received from ESEA Title III and spccial enabling
legislation passcd by the California State Legisluture. After our original
pilol venture we now have a hill signed into law in 1870 continuing our special
grant through the 1974-75 school year.

4
Our concept is to give children an extended school year for the purpose of
greater in-depth and personalized instruction. Park has become the truly
inovative school in our district. As we continue evaluating the plan I fcel
we may usc some of its imaginative aspects (ungraded classrooms, student
contracts, etc.) within the framework of our regular school program.,

S e e e—— e
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After much planning by the principal and tcachers, and many meetings with
staff, parcents and the Board of Education it was abundantly clear that we
“had community support to move ahcad,

The hoard has had no reason to regret our decision, If the funding was avail-
able there is no reason to believe we could expand to other clementary schools
and other grade levels. The cost for the Park 4-quarter plan runs about 10 per
cent above the traditional two semester school program available lo all other
students in our (hstuct

We have a dwindling enrollment in Hayward so that the urgency of nceded
additional schoolrooms has ncver been considered as any part of our plan. We
are convinceed of the worth of enriched education for boys and girls plus the
active support and involvement of the parental community as indication for us
to continuc the program.

James D. Bing’lc {Board Member)

Lcsé‘tﬁ;an {wo months aftcer the imp]cmc_ntatioh of the Valley View 45-15
Continuous S8chool Ycar Plan on June 30, 1970, residents of the school

district had an cxcellent opportunily to express their collective displeasure
with-the (,hzmz,cd syslem if they so desired. On August 15, only 4 days after

the third of the four tracks of students had interrupled their normal summer
vacations to go back to school, Valley Vicw District 96 went to the public with

a 3-pari huilding rcferendum. Although the rceferendum was only peripherally
related to 45-15, unhappiness with the 45-15 Plan would certainly have been shown
by a ncgative vole, since this is traditionally the way the public expresses its
fecling on any issuc, )

While the very favorable outcome of the referendum (all 3 issues carried by
suhstantial margins) cannot be said to be a particular endorsement of the

Valley View 45-15 Plan, it does show that the community was not necessarily
immediately alicnated by the Plan, which, in reality, has brought far- reaching
changces to cveryone's way of life. The residents arc app'u*ently at least '1doptmn
a wait-and-scc attitude as to the merits of ycar-round schools.

Although 45-15 was designed for just one particular school district, there is no
doubt that it may have applicability for other districts as well,  As a school board
moember, I would offer a few words of advice to those who would consider il
clsewhere: - '

-

1. Allow plenty of time. At least two ycars should be allowed from
the first consideration of the plan until its implementation. There
arc many details, cach of which must be resolvcd before that (irst:
day of school undor tho ncew system, '
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Certainly,

Let the community think it is their idca. Go to the pubiic with the
alternatives, which are usually a) costly building programs, if
you havc the bonding power, b) double sessions, ¢) 50 or more
children in a classroom, or d) some form of year-round schools.
You will he surprised how rapidly the community will agree that
ycar-round schools may be the best solution,

Don't lel your school adininistration scarc yon off. In our
district, we arc blessed with an administration that is not afraid
of change, when changc is nceessary. But our rescarch has shown
that it is often school administrators that have in the past dragged
theii- feet over school calendar reform.

Involve your tecachers. Ycar-round will be a big change in their
lives and yet it promiscs to be of great financial benefit to them.
Let tcachers participate in the planning and scheduling; in fact,
insist on it. '

Kcep the public informed. Once you decide to adopt a year-round
school system, don'’t stop communicating. Let everyone know as
cach step down the road is taken towards that first day of school.
It is of vital importance to retain the confidence of the pubhc.

7y

‘the transition to ycar-round schools in Dlstnct 96 was not perfect,

and yct it was smoother than most of us thought possible., We fecl that the
transition was accomplishcd so satisfactorily hecause it was a team effort -~
Board, Administration, Teachers, and Public -- all working togcther for the
good of the children. That is thc only way it can succeed.

- .
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A REPORT. . .
PENNSYLVAN{A
ONE YEAR LATER

. | Dr. John Mclain
H. Stanley Wills |
Dr. John L. Kennedy
Jack Whipple

McLain ©

One of the key characteristics of the National Seminar on Year-round Educa-
tion - its first year in Fayetteville,, Arkansas, last y=ar in Harrisburg,
Pennsylvania, and now in Cocoa Beach, Florida, is the honest and open-
ended approac‘: of trymg to seck out answers to problems. We have inten-
tionally brought oui the many facets of this complex problem and sought
varying points about each issue.

This gave a grcatimany people in Peansylvania an opportunity to leairn a lot
about the question of year-round education. Another very key factor is that
we have not only sought diversity, but we have also sought commonality~
the main ideas that we can agree upon were spelled out and adopted'as the
Statement on Year-round Education, which appears in the printed program:

In Pennsylvania, this was endorsed by our Pennsylvania Department of Educa-
tion Committee on Year-round Educatiion,, the Task Force on Education of the .
. Governor's Committee on_Children and Youth (and this was endorsed heartily
by the youth members of the Task Force, incidently), The Pennsylvania
Education Association, and the essence of the stc.ternent was adopted by the
‘Pennsylvania Chamber of Commerece.

Oul of this came the Pennsylvania Council on Year-round Education, with the
purpose of putting these recommendations of the Statement on Year-round
Education into operation.., The Officers are : John Kennedy, as president,
Stan Wills, as Program Chairman, Jack Wlnpple, as membership chairmen,
and I am cxeculive secretary.

Kennedy

[ probably can best describe the Pennsylvania State Department-of Education
feeling since last year's second national conference by quaing a newspaper
‘headline that appeared in the Harrisburg paper during our first state meeting:
"Wanted n Pilot School District. The Pennsylvania Slate Department of .
‘ Fducation recognizes the increasoed pressure to improve the quality of Fducafion
. tn e pubtie schools and the need to viseallze our pubilic school. faeilities on
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a year-round basis. We are of the opinion that both of these can be.achieved
through programs such as we have heard described here. We also recognize the
necd for some enabling legislation that will enhance the possibility of these
schools who have a commitment to trying some form of year round education.

For this reason, we are looking for andhave received at thc present time re-
quests from ten separate school districts to assist them in trying to develop some
pilot programs, We feel that this activity will assist us in identifying those
problem areas that arise beocause of present legislation or State Board of
Education regulation. We can sit in our offices and dream about what needs to
be done, but we will nevér really know unless we work with a real live school
district and let the necd for change develop from within a iJractical situation.

The Pennsylvania State Department has also taken thc stand publicly that year-
round cducation will not save money as far as reducing the total amount of
dollars spent per vear but will in fact reduce the growth factor of the school
district budget over a ten year period, and at the same time increase the amount
and quality of education for the dollar spent.

It has taken us a year to bring about a genuine interest on the part of ten schools
but, we are committed to help with all the forces and funds we can muster. These
next fcw years can be very exciting in Peunsylvania. Our Secretary of Education
and Commission for Basic LEducation have both pledged their support in expari-

~menting with this concept. We will move ahead.

Wills

. In 1969 the Pennsylvanm State Education Association appointed a Year-Round

Lducation Commi ttee avith I1. Stanley Wills assigned as the PSEA staff consultant,
The specific responsibilities assigned to the committee are;

Purposc: To study the reasoning for and against the use of educational facilities
beyond the usual 180 days and to establish a PSEA position on the subject.

QQuestions: 1. What are the laws that relate to the school year?

2. What are the regulations that relate to the school year?

‘3. What reasons are there for changing the present school ye'u'

4. What arc the_reasons for not extenduvT Lhe students school ye ar'>
the Teachers? -

5. What would be the cffect of year-round education on: finances,

" curriculum, teaching (instruction), department of cducation,
administration, supervisors, teachers, higher education, pupil
services, parents, students, and the commumty, including
employers and recrcation areans. ~

6. Suggest a position paper for'the PSEA on this subject.
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Whipple

In the fall of 1969 the Board of Directors of the Pennsylvania Chamber of Coinmerce
requested that the Chamber's Education Committee exzmine and evaluate the fea-
sibility of year-round educatlon.

Shortly thereafter a Subcommittee on Year-Round Education was appointed. Over
the past fourteen months the Subcommittee has met on several occasions, read a

- large volume of material on the subjeet, and discussed the concept with school admin-
istrators, tecachers, parents and students in Pennsylvania. Represecntatives attended “ -
last year's National Seminar in Harrisburg and the Pennsylvania State Conference held
in February of this year in Hershey. In addition, early last fall the Pennsylvania
Chamber joined the Pennsylvania Council on Year-Round Education which, in turn,
sponsored the State Confercnce.

Based-on this study, the Subcommittee, the Parent Education Committee, and on
March 9,-1971, the Board of Director:s endorsed year-round education.
. -y .

.

Follo\yin__g is the official policy statement as adopted:

Modern Schedules for Learning Hip

The Pennsylvania Chamber of Commerce has thoroughly examined and evaluated
existing and proposed plans and programs relating to the operation of scliool facil~
ities throughout twelve months of the year,

”~
Based on this examination and evaluation, the Pennsylvania Chamber of Commerce
fully endorses the flexible scheduling of school calendars and facilities.

The Pennsylvania Chamber endorses such usage with the primary recognition that
maximum efficiency in today!s educational efforts requlres the full utxhzatmn of high-
cost facilities on a twelve-month basis.

Related advantages to such use could include a more flexible teacher salary schedule,
providing a closer relationship between instruetional time and salary schedules for
teachers employed on a full-year schedule as compared with those cmployed on-less
than a twelve-month basis staggered vacation schedules resulting in improved and ex-
panded employment opportunities for students; strengthened educational programs by -
possibly reducing the amount of school time required for courses of lesser importance,
the availability of more time for additional clective courses, and the opportunity for the
-slow learner to master a particular skill; and reduce duplication of teaching efforts
through at least partial elimination of the annual review of the previous year's work.

L5
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It must be emphaszied, however, that flexible scheduling may not necessarily serve
as a cost-scrving device. Rather, cducational productibity may be increased con-
siderably through the usage of such scheduling.

As I am sure you noted, we feel the true "selling" point for ycar-round cducation
lies in educational and not financial benefits.,

At present, the Pennsylvania Chamber of Commerce has available upon request
packets of reproduced publications used as source materials for our study of year-
round cducation, In addition, a 24 color slide set with accompanying taped script
cntitled '""The Pennsylvania Chamber of Commerce Looks at Year-Round Education"
is available at a minimum price. -

We at the Chamber look forward with much enthusiasm and interest to another State
Conference on year-round education in Pennsylvania next year and the Fourth National
Seminar on Year-Round Education.

McLain

Pennsylx'r':mia State Secretary of Education, Joseph Kuntzman, in hisjoncluding

remarks at-our-First State Conference on Year-Round Education, stated: "We -

frequently refer to year-round education, I prefer the term 'flexible school year!

becausein the final analysis it is flexibility that we must achieve, both in terms
*of the time in school and the learning experiences of students. "

Frank Brown, in his address at the opemng session of this National Seminar, stressed
over and over again the need for better use of time as well as a closer tie and betier
workmg relationship between the school and the commumty. e

The Carnagie Commission on Eduwtmn, in a recent. report, made what I believe
Lo he a very significant point. They stated: "'Schools need to be more a part .
of all of life and less the all of part of hfe."

This implies, I beheve, that schools must be concerned about the educatmnal
needs of learners, not just part of- the year, but all of the year, not just part of
life b.t life-time. .

We in Permsylvanm are working together toward that goal--the Department of

" liducation, the Education Association, the Chamber of Commerce, the Legislature--
the Council on Year-Round Education embracmg all statewide organizations >
interested-in the organization of school. We have benefited greatly by hosting
the National Seminar on Year-Round Education because it helped'make usg a

" tenm--and us a team we can do a much better ]ob than if we were working
separately. :

s i
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I have to put in a plug for my own institution, Clarion State College. We now have
under constiruction at Clarion a new Research-Learning Center. It is expected to
be in operation in 1972 and will house a research-demonstration model of the
flexible all-year school. It will not be an eleven month school, a four-quarter
school, or a 45-15 schoel. It will be a sthool with no beginning and no ending,
with time in school and the curriculum adapted to the needs of the individual.

It will operate continuously in such a way that any student, or teacher, can

take his vacation any time he needs it, and within reasonable limitations, for
whatever length of time he needs. The school will be the center of learning

the oommunity~--the human environment--will be the classroom. This Center
will serve as the State Center on Year-Round Education to help local school
systems analyze their needs as they develop more realistic schools atuned.

to the needs of our society.
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HUMANE

YEAR -ROUND
SCHOOLS

Dr. Donald Glines

The concept of the humane year-round schoni will be accepted and well on the way to
nationwide adoption by 1980, if we are patient and catinue to provide national leader-
ship to thc movement. There appears to be little doubt that in 1971 such a trend is
developing. In the meantime, there are two frustrations: (1) Those who want such a
program right now are currently fighting against the odds; and (2) unfortunately, no
year-round program in oparation yet provides compiete answers. Therefore, needed
immediately 1s a strong committment from more educational and lay leaders that the
concept of the yvear-round school makes tremendous sense even in 1971, - We must see »
that ncw relevant plans are created and implemented; basic year-round school blue-
prints must be devcloped-with much more flexibility than provided in present plans_so
that the ideas canhmiore readily be modified and utilized rapidly in any dlstrlct throuo'h—
put the United States. N

DR

The 45-15 plan 19 not the answer, nor is the quarter system, nor the multiple trails

. plan, nor the “’llson plan, nor any cther now in operation or on paper. None meet

the needs of most communities. The current Wilson model comes closer to the
ultimate in curriculum and flexibility, but it presenily lacks the mechanisms to han-
dle space and budget crises. The 45-15 solves immediate building problems, but is

- of otherwise little value if the curriculum does not drastically change. Similar

' commentsqcould be made about all such current efforts. What is needed is to take
the best of the existing operaticnal or paper proposals and devclop some combinations
that more nearly reach toward the ultimate. These plans must he ones that can be
adopted by segments of the community almost overhight. The twd and three year
disirict studies such as have been conducted in several Michigan communities have
been necessary and valuable in the initionl stages, but if every district must repeat .
three year feasibility studies, the movement will still be struggling in the year 2000,
What is dramatically needed now are immediate action implementation efforts in many
‘states.

The year-round school must provide more options and alternatives for students than
presently available in the monopolistic police state neighborhood public schools. Not

all students, parents, and teachers should be forced intc the same mold.in the district; -
otherwise, the.new cfforts will be a repetition of the nnstal'cs made in developing the '
present convcntlonal school systems.

The year-round movement is mandatory for both "traditional" and "innovative' school
patterns. But if we are ever to develop truly humane schools, where individual persons
" are really given actual personal consideration, then the all year school is an absolute
necessity. - For example, in Minncsota_femperatures of minus 20, heavy snowfall,
'blowmn‘ snow, and high drifts are not uncommon during the winter. Many Minncsota
fanulies would like to take their vacation m January or Februaiy. For some, such as

; .
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the carpenter, this is the ideal time, when the construction industry is forced to a
slowdown by the weather, But if a family is locked into a conventional school svs‘em,
can they take a leisurely trip to Florida during the winter? Of coursc not! My goodness,
a seven-year-old just could not possibly afford to miss two months of those wonderful
2-2 basal readers, nor could a 17-year-old miss two months of United States History.
The only way they cscape is by penalties, make-up work, summer school, and all the
other negative responses. The usual patiern, then, is for the family to stay home.

"But are schools in Florida any better? Caun students there go to Minnesota for snow-

mobiling, .ice skating, ice fishing, skiing, and other outdoor winter activities? Abso-~

. lutely not! The required Florida curriculum, credits, and attendance rcgulations are
~ generally as rigid as those in Minnesota so that it is extremely difficult, if not impossible,

for a student to be gone large amounts of time between September and June, and still
"pass'’ to the next grade level, especially in districts which fa11 to provide extensive

summer school opportunities.

" Unfortunately, the nine month schools labeled "innovative' have not done much better

- than "conventional" schools ir this respect. Modular scheduling, team teaching, open

- facility construction, independent study, nongrading, efforts at individualizing instruction,

self-pacing, concern over the affective domain, revised curriculum content, new materials

: from-publisller§L hand developed teacher packets, and so many more such elements have

- been in most cases sincere efforts to improve education. In many situations better pro-

. grams have evolved, but un ortunatcly, the majority of these efforts have not.been of
" enough value to show significant improvement. One of the major difficulties is that

schools have ‘adopted only a few of the changes available to them. There must be

- massive adoption in a school, as all of the above mentioned "innovative gimmicks"

weave together. One can seldom really succeed without the other; and as practically
none of the flexible team schools which have gained a national reputation have insti-
futed yvear-round programs, they really are not yet completely humane schools. They
have lefi cui an essentlal ingredient for a creative, exciting, individualized environment.

‘;Innovatwe schools--at least schools that dram atically brcak the pattern of the conven-
‘tional North American school organization of self-contained elementary rooms and 55

minute period high schools--are relatively easy to start. It takes dissatisfaction--the
school must improve; it takes comnntment—-we _can develop a better approach; it takes
self confidence--we can solve problems aSr they arise; and it takes hard work—-the
willingness to endure many 26-hour days in the m1t1a1 efforts of each revision.

The most 1mporta.nt factor, though, is a belief in options--in alternatives. Bvery school
district must provide alternative lcarning and environmental styles for individual students,

‘teachers, and parents. TFew districts in the' United States have done this, and as a rcsult

the neighborhood police state has continued even in liberal communities. The general
pattern for years has been to force everyond to go to the neighborhood school--which
unfortunately was organizad just like every other neighborhood school. Even if it were
different, students in that area of the district were still forccd into one mold. It is
essential that we provide for options. If this is done, “lmftfv*mve, humane, 3re1r-round

. schools can be developed overnisht in every community. If theinsistence remains on

"samenees," not only is ch'mge m.uéln terl 1ny d1[f1cu1t but m add1t10n, the monopohstm

Q . ‘ . o
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pattern of requiring students to go to one school, follow one pattern of requircments,
and spend three months in a summer lockout will continue.

There are three easy ways to break the community lockstep of conventional or innova-
tive ninc month schools, Obviously there are more than thrce, but these patterns
offer easily illustrated, practical, immediately operational examples. The logistics, -
mechanisms, ‘'salecsmanship problems vary from district to district depending upon
size and other commuaity factors. However, these "models" can he modified lo work
in almost every district in the United States, '

Probably the easist way to start an open innovative ycar-round school is to do as was’
done at Wilson. One school in the district was made an open attendance arza for the
entire city. In other words, ~ne school became a volunteer enrollmout program So
that those students, pavent:, and teachers who could best fit in an open flexible school
could enroll. Those who preferred the conventional mold were allowed to stay in that
environment. The two things wrong yet in Mankato are that another Wilson has not yet
been formed, for Wilson has a waiting list, and second that there is no middle-of-the
road school. Each district needs one or more open, middle-of-the-road, and conven-
tional structured school approaches, for in 1971 some students fit best into these various
molds, ‘Th addition, the public schools need to offer small "free!’ school opporl.unhwq
for students who,work best where they can create their own enviromment, This can be
done simply by ‘renting a big house, for example. Further, in large districts with
many extremely alienated youth, a Person Center must be established-~where human

relations, social awareness, and rehabilitation efforts are the focus. But all dxstncts,

regardless of size, must have at least open, modcrate, and structured opportunities
if true individualization is to take place. One way to do it then is for one entire school
to become open, one moderate, anl one structured, and then allow students to attend
the school of their choice. _ . .

Another way to accomplish the same alternatives is to dcvclop the school-w1t‘nm-a—
school concept. It retains the neighborhood flavor, ‘avoids transportation problems, .
provxdes easy change from one program to anotlier, and breaks large schools into
smaller units. It can even be done in a small school wherc only a few teachers and
students are available for-the program, The disadvantages are confhcts 'lmon{f
faculty over philosophy and the sharmg of special facilities, -

A third method is to develop an open Wilson style progrgm, but with optiohs within it.
As students enroll they can choose to operate all or some of their program in Option 1--
a completely free atmosphere where they can pretty much do what they want, only

. obeying the stop signs and speed limits of the school; or they can c¢hoosc Option 2,

which might be a similar open; flexible model but with more restrictions such as"
quarterly evaluations; Option 3 could be planned program where daily the student
and advisor interact to determine a possible schedule for that day; Option 4 could be

~ a closed approach, where in some or all subjects the student would be expected to

report as scheduled and engage in pr(.sc1 ibed work, This then gives cach ‘student
individual options varying from complete openness to fairly tight structure. lowcever,.

. to make this work, the school must hive an open ,ﬂe\'xble organization which will allow

e
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for all these alternatives. Another approach is for a district to follow an aheady
developed model, such as the one proposed by the National Association of Secondary
School Principals under the direction of Dr. J. Lloyd Trump.
Perhaps the hest way to encourage schools to venture into open, humap,, year-round
approaches to educatlion is to briefly describe the cfforts at Wilson. This is not the
best school in the country. It is a small school with many problems, bhut it has been
a success story in the overnight achievement of immediate dramatic change. Relating
some of these efforts should encourage others to start, or continue their own-present
innovative efforts, or to lead the way far beyond those attempted at Wilson, The
following description will be brief, Those who are interested in complete detail are
referred to the revised edition of Implementing Differcent and Better Schools, by
. - Don Glines, now titled Creating Humanc Schools. (Campus Publishers, Box 1005,
Mankato, Minnesota, 1971, $5,00)

Much of what Wilson has to offer the nation is an example of how rapid, massive

change can occur in a school. In July, 1968, Wilson was a good conventional school
with a self-contained clementary sectmn, and a 55-minute period hall pass, bell ringing,
study hall type of high school section. Report cards were given, the school was a
neighborhood attendance area, the facilities were eggcrate, the staff was hired, the
budget was set, the specml education students were separated, and there were dress
codes, attcndance reoulatlons, athletic eligibility rules, and-all the rest of the ritual
that elutters up most schools in the United States. By September of 1968, in two short-
months, all this had changed to a new philosophy. Implementation factors and refine-
ments have continued to change and improve, but the approach was achieved in a very
short period of time. It is now in its third year, still struggling, and still trying to find
- some answers, - ]

f In summarizing current results, certainly the human relations factors haye become
', vital keys. Students select their own teachers/adults/persons/motivators/guides;
they select their own study cxperiences--no "courses' arc required., The school
believes the affective domain is the most important, followed by the psychomotor,

and then the cognitive, Therefore in the early years of school, for example, self-
image and success are most important, and phliysical education, home economics,

and industrial arts are morc important thea reading and math, The cognitive comces
easily ifthc affective and psychomotor domains are in good shape.

However, the cognitive must be self paced and/or individualized for ecach student,
Individualization ean easily include 1~1 conference, open lab, independent study, small
groups of 5-6, and occasionally a common thread large group. Discovering relevant
meaningful matevial, the process of learning, and learning that learning can be fun
are much movre important than prescribed teacher and/or textbook content, Individu-
alization makes greater provision for crcat;wty and learning styles,
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: At Wilson there is optional attendance and open campus for all. The school is com-
i pletely nongraded--""kindergarten" age students mingle and study with "senior”” nge
students. There arc no dress codes, attendanco notes from homc, study halls, bells,
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or other such nonscnse, Each day a new smorgasbord schedule is developed, based
“upon the needs of individuals and groups for that day. Therc are no report cards,
evern for seniors, and state course requirements for graduation are not followed. No
credits, class ranks, grade point averages, or other badae’sf‘f‘ discrimination are
given.

Every effort is being made to interrelate curricula; teams such as the Expressnve,
Systems, Environmentzal, and Communication have been formed to break down subject
discipline and grade separation. Teachers '"teach" or "learn" in another area of the schoo
sclhool at 1east one day a week. Thus a former math teacher now in the Systems Team
might work in the Environmental Téam one day a week, one time "teaching'' in tradi-
tional home cconomics areas and the next time "learning" in industrial arts.” ‘The
physical environment has been enhanced by carpets, plants, animals, and bright cclors.
Early childhood programs, open athletic eligibility, mixing of the special and reg.lar
students, sending students to Mexico, and other such steps have been taken to enhance

the chances of success.

The above sketched chances thus permitted the developmen» of a more humane year-
round school. Indlvlduahzatlon, self-pacing, optional attendance, choice of studies,
and the dther 64 or so revisions made at Wilson provided the avenues for students to
plub in, plug out, speed up, slow down, start, stop, and continue whenever they so

~desire. Thus a student can start typing on a Thursday in Novamber and work at his
own pace -and procfram until December. He can then leave and 30 to Florida for Janu—
ary and February, returning in March to contimue his typing rizht on thro\,.gh Juy,
August, and September if he desires. There are no worries about finishing by June,
registering in September, failing to receive a credit, or other. Students can gradu-
ate early; there is no need for many of the students to sit throucrh 175 aays for four
years just to get a diploma.

" _There should be a Wilsof type program in every community, but there should be
programs. with more structure for those who cannot handle the degree of decision
making and responsibility. Either one or more entirc schools, or the school-within~
a-school, or the free, open, planned, and closed options within the individualized
year-round school should be available to all students. Thus' this discussion about the
need -for more humane year-réund schools, and the machanisms for ‘achicving them,
-ultimstely must lead to one basic question: Where are we headed in the futurc ?

Obviously the answers are not simple, but in trying to analyze long-range dcveclop-~
ments, .the crystai hall reflecticn offered here at this moment in Ltime is that more”,
and more communities are going to offcr Wilson type alternatives. Motvc and more
are going to offer year- ~rgiiud schools, taking the flexibility of the Wilson approach

" in'individualization and combining 1t L with space and cost factors so carefully con-
sidered in s some of the other present year-round approaches.

" The school in the community and the lighted school will become accepted parts of the
year-vound school movement. More money will be spent ih the areas of rescarch
- and'cvaluation. No longer can we continue to spend only onc quarter of onc per cent
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- of the national cducation budget on rescarch, The evaluation which takes place will
stress the affective and psychomotor domains as much as the cognitive. No longer
will achicvement tests in so-called basic skills subjects continue to cloud the accounta-
bility issuc. The former ''non~academic' subjects will gain par with the presently
labeled "important''subjects. Curriculum efforts will be interrclated; separate
subjects and departments will be climinated,

b}
Perhaps most important of all, if the above are to succeed, is thc complete reorgani-
zation of college and university cducation in its totality. The archaic college struciures
no longer can survive. They are being attacked at every angle; the movement is just
beginning, but in ten ycars, great strides will have been taken. BMany of the federally
sponsorcd government model teacher education programs will be operational,

To show that this is happcning, even schools such as Mankato State arc moving., The
college has just abolished the grade of ', Many courscs can bhe taken on a pass/no-
credit basis. In teacher education, the ridiculous ten or twelve department structure
that has paralyzed teacher education and teacher certification for years (elementary,
secondary, educational administration, educational psychology, and other such depart-
ment misnomers) is being scrapped. At Mankato State College, the ten 1sola ed de-
partments are beingreplaced by four interreclated centers.

As part of one of these centers, the program for conceptual and cvolving ideas is
operaticnalizing in September a freshman through graduate open, flexible, year-r oun'r{
individualized teacher and administrator education program patterned after the Wilson
model. If successful it counld help provide the push for some immediately operational
revolutions in teacher education and vitimately a redesign of the old ivy towers of
tradition.

will all this be successful nitionally? If you look at 1970, the answer is no. Educa~-
tion nationally has been in an actionless platcau. The dramatic rcorganizations of the
60ls~~team {caching, flexible scheduling, nongrading, and all, have leveled off. Now
wce are in a period of talking, planning, and frustration. Little secems to be happening.
But if we can look ahead to 1980, there should he clearly visible an entircly new design
in education cmerging. It takes patience to wait until 1980, but to rcach that vision, it
also takes action during the 70's.

We can probably best summarize that need for action by quoting from one of John F,
Kenncdy's most memorable addresses, Speaking about the atomic control treaty,

mncdy said: "DBut history and our own consciencc will judge us harshly if we do not
make cvery eifort to test our hopes by action. According to an ancient Chincse proverb,
'a journey of a thousand miles must begin with a single step. ' And if that journcy is
1,000 miles or even more, let history 1c001d that we, in this land, at this time, took
that first step. "

Here then is clearly the call. We must accept that challenge related to immediate action

1mplcmcnt'1txon of the year-round schoc?® in commuanitics all over the U. 8. We must

stop the philosophy of the past 30 ycars which has said, fwe would hkc to, but....". No
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longer cun we make excuses. No longer can we let such a tone stifle cducation in the
United States. Instead we need to say, "what arc the priorities; what are the steps
that we can immediately take to staticiieseraceee's

We as educators must now accept the challenge. We must state: '"Let history record
that we in this land, at this time, took that first step along the 1,000 milcs ahead
toward the success of the year-round schocl. History and our own conscience will
judge us harshly if we do not make every effort to test our hopes by action." We all
have the obligation to Iooktoward 1972 with heads held high, and with the ability to say
that we took that first step--that we do have the start of the year-round school underway
in every state, and ultnmtely, in the years ahead, in every dlstuct We must teat our
beliefs hy action.
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SUMMARY

YEAR-ROUND ED UCATION SEMINAR

The objective of the National Seminars on year-round education has been
primarily to provide additiona! and up-dated information concerning alternatives to
the traditional ninc-month school year. The Third \atmnal Seminar had some
additional objectives:

1. to question motives und mcthods relating to cstablished and planned year-
round programs;

2. to identify problem areas to help assure greater chance of success in
future programs.

There is no question hut that the primary objective of the Third National Seminur
on Year-Round Ecducation-~that of providing information--was accomplished. The
secondary objcctives were accomplished to a glightly lessex, degree, depending on the .
personal objectives of participants. ,

Participants genervally indicated in their evaluations that their primary reason
for attending this seminar was to "learn more' about ycar-round education. A few
participants listed as their objective the. study of ‘curriculum as it relates to the
extended schnol year, Still others came seeking fechniques of implementation of a
year-round program. - . . o

~

. . . . . . . L9 P
Participants were asked if they achieved their objectives, and'to what degree.

The response: o : . s
well achiceved 50. 5%
mostly achieved 15.8%
moderately achicved 30.8%

not achieved 1.8%

Participants were asker to rate information presented by speakers according
to usetulness to them. They were asked to show whether it was extremely V’llu’lble,
moclerately valuable, of little value, or of no value, or did not attend.
- \ .
Generally, the consuliants' Pl‘CSpgl_'g}Fi_gnS were well received and were of some
value. Only in a couple of instances were presentations rated of no value. These ratings
came from a majovity of people who heard the specific presentations.

DParticipants were asked what one speqker general session, or spccial section
was the most valuable feature. Of those responding, 65.4 per cent said the closing
prescntation on Wilson School was the most valuable featuve. Others were rated
ranging from 6 per cent down to.1 per cent. These were in order: Hayward-Valley
View teams, Frank Brown, Fuiton-Jcife :rson tcams, mini-scssions, Wendell Pievee,
O | flubbell, George Jensen, Ii. L. Johns, Jarvis Barues, Alan O Dcll Oz Johnson,

]:KCL‘UN Rubmstem, spear-Busard tcam and Wayne Worner. .
'



. Word of the highly successful ‘Third Naltional Seminar on Year-Round Vduestion
spread throughout the country. We [illed many requests for copics of the Proceedings,
and after the publication went out of print, turned down others.

Dr. Wayne H. White, supciintendent in Brovard County, was appointed chairman
of an ad hoc National Committee for Year-Round Education. The committee's responsi-
bility is to develop recommendations for a perm:ment organization to serve as a national
clearinghousc for information on the year-round school concept. Other members of the
committee arc George M. Jensen of Minneapolis, chairinan of the National School Calendar
Study Committee; John McLain, dirvector of the Rescarch-Learning Center at Clarion (Pa.)
State Collegey Oz Johnson, assistant superintendent for rescarch, Jefferson County (Ky.)
School District; and Jack Price, San Dicgo County (Calif.) School District. '

The San Diego (Calif.) Department of Education has alrcady undertaken indepth
planning for the Fourth National Seminar on Year-Round Education, scheduled in that city
in February of next year.

Respectfully submitted, -
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o oW eseneethe s s
’ ‘ ’ R. DALE WEIZENECKER - ~
Seminar Director
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VAN H. SAVELL
Seminar Coordinator
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Participants werc also asked what scssion was lacking, About 9 per cent
thought the second general session, "Why Year-Round Education Will Fail, " was
lacking beeuase it was too lengthy. Other secssions or speakers weie rated .as
lacking but by less than 2 per cent of the participants and primarily for personal
reasons. :

Participants were asked what suggestions they would make for conducting a
Fourth National Seminar, and there were mauny cxcellent ideuas presented, some of
which we now know should have been incorporated into the Third National Seminar.
These items arce listed not necessarily in priovity order:

1. The program should provide an opportunity for districts of small size
to discuss year-round cducation together.
2. Use of panels with geneval session speakers should be more interspursed
to back-up the program.
3. A catalyst such as B. Frank Brown should speak to all participants.
4, DMini-sessions should be utilized each day of the seminar with every
participant having an epportunity to usc severa)--the more the merrier.
5. Secssion mcetings should be smalier.
6. Curriculum change should be discussed in greater depth,
7. Participants desis:ro analysis of actual, on-going programs.
8. An opportunity for visiiation to year-round concepts schools should he
available,
9. Don Glines stimulating presentation should he followed-up with a report
on what has happened at Wilson und Mankato State College.
10. Alan O'Dell should be utilized to a greater cxtent disceussing the St. Charles
project. Yoo
11. ore question and answer sessions should be, scheduled,
12, Participants wanted outlined to them the specific sleps necessary to
developing a feasibility study.
13. All possible consultants should be encouraged to utilized audio-visual
techniques to a greater extent.
14. The oldlimers nced additional time together. After a cholienge such as that
given by B, Frank Brown, they should have had an opportunity to rap together.

After having evaluated achievement of theiv own objectives, evaluated the con-
sultants' presentations, rated the most valuable or least valuable featurcs of the
seminar, and made Sng;g'c‘,st.k)ns for futurc seminars, participants were asked in gen.é:ral
how they rated the seminar.

excellent 50. 5%
good 43, 9%
fair 5.6%
poor none

Participants’ additional comments or suggestions dealt primarily with the details
@”f any conference and are not necessavy for this veport, )
ERIC '
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La Mcsa-Spring Valley School District
"P. O. Box 157

La Mesa, California 92041

Mrs. Mildred Patterson
Admin. Assistant )

Knox County Board of Education
400 West Hill Avenuce
Knoxville, Tenessee 3‘7902

: Mr. E. Raymond Peterson
Assistant Commissioner-Instruction
State Dept. of Education
Centennial Building
St. Paul, Minnesota 55101

Mr. Larry Pinco
State Dept. of Education
.. Augusta, Mainc 04330 o

Mr. Robert Pobuda
525 Coutant Street
Flushing, Michigan 48433

Mr. Gabriel I'. Ponte
V'm Wike Junior-High School
Wappingers Falls, New York 12590

Mr. Arthur D. Powers, Sr.
School Board Mcmber

45 Palmer

St. Augustine, Florida 32084

Mr. Richard Prater
Spring Lake Elementary School
Altamonte Springs, Florida 32701

Dr. Jack Price :

San Diego County Dept. of Education
6401 Linda Vista Road

San Diego, California 921i1

" Mr. J. W. Pritch‘wcrvism
Educational Researgh and Testing
1402 Lewis

Dc,s Moines, Iowa" 50’31
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Dr. Charles H. Rlclmlds

Mr. William D. Purccll

18 Felton Strect
Hudson, Massachusctts 01749

Mrs. Jean Purvi-s
515 N. DcKean Strcet:
Butler, Pennsylvania 16001

Mr. A. Cyril Ramscy
3720 Seventh Avenue
Altoorn, Pennsylvaunia 16602

Mr. Marl Ramsey
112-116 Eleventh Strect
Des Momcs, Towa 50309

Mr., W. W, Read
P. O. Box 391
Bartow, Florida 33830

Dr. Francis A. Rhodes
Florida Public School Council
Dept. of Education ’
Tallalnssec, Tlorida 32301'

1401 Havana A renue -

Ft. Pierce, Florida q_.? 450
Mr. Robert Richards
Westhrook High School

2195 Stroudwater Street

Westbrook, Maine 01092

“"A¢ R -ald B. Riegel

818 Syvcamore -
Belleville, Tllinois 62221

Mr.' John Ritter

Florida Dcpartment of Education
Knott Building

Tallahassce, Florida 32304

Mr. Max M. Robbins
DuPre Drive
Spartanburg, South Carolina 29302



Dr. Joscph P. Roberts |
. Virginia Depl. of Education
Richmond, Virginia 23216

Mr. O. D. Reoberts
925 Miccosukee road
Tallahassce, Florida 32303

Mrs. Maralyn Robinson
5303 Vailcy Trail
Racine, Wisconsin 53402

Dr. John W. Rogers
" Supt. of Schools
34 Goddard Avenue
Rockland, Massuachusetts 02370

Mr. Robert.Rousseau

School Board Mcember

Prince William County Public Schools
P. O. Box 389 '
Manassas, Virginia 22110

Mr. Donuld Rowe
3625 Kinzic Avenue
Racine, Wisconsin 53405

Mr. Wayne R. Samuclson
5508 Lindsey Tecrrace
Lincoln, Nebraska 68524

i\{r. Thomas E. Sanders
Mt. Doru iligh School
Mt. Dora, Florida 32757

Mr. Oliver J. Sands, Jr.
2209 Fast Broad Street
Richr.ond, Virginia 23223

Mr. Harold E. Schnell

430 E. Pcase Avenuc

West Carrollton, Ohio 45449
Mr. Burke B. Scisson
‘General Consultant

Floritda Dept. of Education
Tallahassee, Florida 32304
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Dr. Leonard Servetter

Chula Vista City Schools
P.O. Box 907

Chula Vista, California 92012

Mr. Daniel $haheen
Dept. Supv. ‘ayd Curriculum Development

Montgomery County Schools
850 N. Washington Strcct
Rockville, Maryland 20851

Mr. Leon Shimer
Box 500
St. Augustine, Florida 32084

Mr. Ronald I.. Shimer
522 Genesee N.E,
Warrcn:’ Ohio 44483 .

Mr. John Simon
6800 High Strcet )
Worthington, Ohio 43085

Mr. Charles E. Sims -
301 Hurricane Drive - -- -
Joncsboro, Arkansas 72401

.
Mr. Bruce Sivervtsen
850'N.’ Washington Sireet
Rockyille, #laryland 20851

- airs. Freda S. Skirvin

7500 Magarity Road )
Ifalls Church, Virginia 22043

Mr. Joe J. Slaven

-Fayetteville Public Schools

P. O. Box 849
Fayettcville, Arkansas 72701

Mrs. Barbara I. Smith
6101 Mass Avcnue, N. W.
Washington, D, C. 20016

Mr, W. Eugcnc Smith
State Dept. of Education
Columbia, South Carolina 29201



Mr. William I, Smith
213 Woodland Road
Butler, Pennsylvania 16001

Mr. Dick Snell
612 Walnut Street
West Daos Moines, Iowa 50265

Mr. John P. Sprinkle

Dircctor of Sccondary Education
Corpus Christi Public Schools
P, O, Box 110 _
Corpus Christi, Texas 79,77

Mr. Jay B, Starkey, Jrv. o
Box 22
Odessa, IMorida 335566

Mrs. lone Stewart
505 Laurel Valley Road
Austin, Texus 78746

Dr. Lorraine Sullivan
Chicago Public Schouls
400 .. Randolph St,

Chicago, IHinois 60401

Mr. Sal Susi, Principal
Special As:ignment

Dade County Public Schools
1410 N. 17, 2nd Avenue
Miami, Ilorida 33132

Mr, Robert R, Tabor, Principal
Fairfax Hizh School

10675 Lec Highway

Fairfax, Virginia 22030

Mr. Joscph Tekermuain, Principal
Miami Jackson Senior High School

1751 N. W, 36ih Street
Miami, Florida 32125

Mr, Richard G, Tennesscn
Box DE
Aganna, Guam 96910
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Mr. Joseph H, Theissen
601 So. 3rd Street
Stillwater, Minncsota 55082

Mr. Edward Thomas

Princc William County Schools
P. O. Box 389

Manassas, Virginia 22110

Mr. Herbert Thomas
Howland High School
200 Shaffer Drive

Warren, Ohio 41.i84

Mr. Frank Thompson
Chicago DPulilic Schoonls
228 N. LaSalle
Chicago, Illinois 60601

Mr, Iloward A, Thompson, Supt.
Warren Countyv School District
P. O. Box 186

Warren, Pcennsylvania 16365

Mr. Joseph A, Tosli

Asst. Division Superintendent
P. O. . Box 339

Manassas, Virginia 22110

Mrs. Deverly Traub

Hernanda County School Board
612 W. DRrond Street
Brooksville, Florida 33512

Mr, David Tressler
201 Bluegrass Drive
Butler, Pennsylvania 16301

Myr. Paul Turk
Education Writer
Journal Herald
Davton, Ohio 45405

M. Ray Turncr, Principal
Palmetto Junior High School
7051 S.WW, 128th Street
Miami, Ilorvida 33156
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Dr. Dwight Twist
San Diego Unified School District
4100 Normal _
Sari: Dicgo, California 92103

Mr. Lee Tyler
1303 Chinook Trail .
Fraukfort, Kentucky 10601

Mr. Stephen M. Vargo
Dept. of Lvaluution,
Research and Planning
Cclumbus Public Schools
52 5. Starling Street
Coiumbus, Ohio 13215

Dr. William A. Volk

Dfticc of R & D

Prinece William County Schools
P. O. Box 389

Manassas, Vivginia 22110

Myr. M. D. Walker, Supt.

Gadsden County Doavd of
Public Instiuction

Quincy, Florida 32351

Mr. Kenneth Watson
4910 62nd Avenue
St. Petevsburg, TFlorida 33710

Mr. Gord n Wegner
1722 Park Lake Drive |
Boulder, Colorado 80301

Mr. Russcell Wheatley, Principatl
Henvy . Piler Junior High School
531 W, 249th Strceet

Hialeah, Florida 33012

Dr. David G. Whecler
438G2 Walter Street - —
Belleville, Illinois 62221

Mr. Willinm Whittcn, Coordinator
Dawa, Managenmient and Publications

Florida Departiment of Education
Talluhassee, Fiovida 32304
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Dr. David Willey, Supt.
Franklin McKinley Schools
400 Tully Road

San Jose, California 95112

Dr. Emmett L. Williams
140 Normal Ifall
University of Ilorida
Gainesville, TFlorida 32601

Mr. Lerue Winget, Deputy Supt,
Utah State Board of Education
1400 University Club Building
136 East South Temple

Salt Lake City, Utah 84111

Mr.James M. Wolfe
Howland Local Schools
8200 South, S.E.
Warren, Ohio 44484

-

Mr, James H. Wooldridge, Supt.
Madison Township Schonl District
444 S. Broadway

Trotwood, Ohio 45426

aMr. Victor V. Zike .. .

Asst. Dir. of Instruction', Sccondary
- Penn Hills Schaal District

12200 Garland Drive

-Pittsburgh, Pcnnsylvania 15235



EVALUATION QUESTIONNAIRF,

We would appreciate your coopcration in filling out the following evaluation questionnairc.
Your reaction and rcsponses to this year's Seminar will be very valuable in the planning
for future seminars, No signature is nccessary. Return your reply to the Seminar Offu.e

before noon Friday.

-

1. Please state your primary objective at the Seminar,

2. Was this objective largely achieved through your participation in the Seminar'?
[[Jwell achieved _ O mostly achieved
D moderately achieved D not achieved

3. Please rate information presented by speakers according to usefulness to you,
A (extremely valuable) = B (moderately valuable) C (of little value)

D (of no value) E (did not attend)
OGeorge M. Jensen Oc. M. Clark
[0 George Glinke [(JThomas J. Moe
[J 0z Johnson | . [Osami . -Alam .
(O B. Frank Brown O Thomas E. Putnam
[] Jarvis Barnes _ -+ [JJohn Seay
[ Ruth Duncan _ ‘ {Jwendell H. Pierce
ORr. L <John§:;...:-_,?u | {J Paul D. West
- [ Ned 8. Hubbell" {JRichard VanHoose
“ ~ [ Benjamin C. willis - [OrFulton County team
[ Martin Rubinstein : [J Jefferson County team
* [0 wayne M, Worner [ Robert Williams
[ Glen H. Penner 0 Kenneth Hermansen .
[J Alan M. O'Dell : O Hayward team
[J Raymond Spear—-Earl Busard [ valley View team .
D Andrew S, Adams : [J pennsylvania team
) [CJpon Glines '

4, What one speaker, general session, or special saction of the entire Seminar program
do"you rate above all others as being the most valuablé feature? ‘

§. What session iwas lacking, if aﬁy, in your opinion?

6. What suggestions would you make for the F_ouftb National Seminar if such is conducted?

AL Y S )

7. In general, how do you rate this Seminar? o _ .
[Jexceltent - B gdod - [Ofair . [Jpoor = pasty

8. Please make any other comments or suggestions which you think would assist in
planning future scmlnars? IR I

st
s
i




