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L. ' SUMMARY . .

The need for a new projective instrument for use with 1ow=1income,
disadvantaged populations is postulated in this study, and the develop~
ment of such an instrument, the Value Orientation Test (VOT), is under-
taken. With a theoretical foundation drawn from the "culture of poverty"
school of thought, the test is related to the implicit hypotheses of this .
concept. Exploration is made theoretically of the culture of poverty
thesis, and findings from administration of the VOT are compared with it.
Examination is also made of the study of values and the use of projective

- tests in the social sciences. -

The culture of poverty “tegis is found lacking in empirical
support, and the data here gathered lend added weight to doubts of its -
validity. '

Interscorer reliability of the new VOT was established at .63 in
limited preliminary efforts. A reasonably high level of criterion-
related validity was found by comparison of VOT scores with ratings by a
training staff (X average = 10.97, significant at .00l). A new scoring
system has been developed, and a manual with complete instructions for
. . administering and scoring the test is appe ded to the report.

It is concluded that the VOT has many potential uses in training
and work-placement programs for the disadvantaged worker, as well as
theoretical value to testing the culture of poverty thesis. - -
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Qverview of the Study

The present work 1is devoted to deveIOpf%E the testing instrument, »
the Value Orientation Test (VOT), and to relating it théoretically to
the culture of poverty thesis. Closely entwined, therefore, in the
efforts to develop the test are explorations of the study of values, an
appraisal of the culture of poverty thesis, and the use of projective
techniques in the social sciences. These theoretical rationales, are
examined in some detail for the purpose of justifying the construction
of a new projective instrument, and in order to study the relationship
of the Value Orientation Test to the concepts of the culture of poverty.
The hypothesis being explored is that the VOT will -reveal strong evi-
dence of the value orientations attributed to people said to have this .
cultural pattern.

The VOT was designed in the context .of occupational education
needs and is intended to have practical as well as theoretical value.
To indicate its potential, some applied uses for such a test are out-
lined in the final chapter. Efforts at establishing test reliability
and validity &~ described, and some norms are given for the population
tested. Some o7 the findings in preliminary use of the test ace pre-
sented and rel:ted to the hypotheses of the so-called culture of )
the test is included as Appendix A. Review of relevant literature is
made throughout the text. ' )

Because the funds for this project were unexpectedly terminated
early in 1971, certain refinements of test development have not been
attempted. It is suggested that what has been learned so far reveals
promise for the possibilities of this test if its development can be
further pursued.

The Problem

It has been repeatedly contended by trainers and employers that
the value systems which seem to influence the attitudes and conduct of
workers are often more important than their specific technical skills.
This is said to be especially true of workers fromagngg:prlvxleged
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groups, whose relationship to the job market has been.teTuous, and who

. . . 5 - o
have thus had little socialization to che world of work.
Attitudes toward achievement, work discipline, interpersonal
relationships, expectations of self and olhers, and related realms of
behavior have all been found to have important bearing on the kinds of
training that will be absorbed by individuals and on their performance
when actually confronted with job opportunities. It is a pestulate of
this study that such attitudes are manifestations of latent value sys=- .
tems. :
by B Despite this growing concern on the part of trainers, educators,
) and employers, there seem to be few instruments for measuring relevant
value factors that meet the following criteria:
f' -
1, Ease of administration and interpretation by nonclinical
. personnel, \\Ml/”\_” .
L . 2. Relative freedom from built-in biases that penalize the
undereducated or those with differing subcultural patterns
in test-taking. :
3. Ability to reflect spontaneous, rather than '"socialized,"
. responses produced to meet the supposed expectations of the
‘ tester.
To elaborate on these criteria:
- ?
1. Ease of administration refers to both the level of training
—_— needed by those who are to administer the test and the settings in which )
; it can be given. For purposes of occupational education, it would be L ’
¥ desirable to provide a test that could be administered by any competent PR

person rather than solely by a professionally trained tester. More=-
over, an instrument that can be administered to an entire group at once, : :

1The experiens . of several iuderally funded programs for devel-
oping new career .opportunities for the disadvantaged seems to confirm
. this claim. Mobility programs conduct=s in North Carolira found that
counseling and orientation in attitudes towarc vork and toward a life
- style connected with regular employment were -equired not only for the
s worker but for the entire family. The Manpow.r Development Corupe cation
in this state now focuses its training on work orientations rather than
in skill training, and on family counseling to support the worker's
role. The New Cargers program combines orientation, counseling, and
skill training with on-the-job experience. Many youth programs, such
as Youth' Employment Services (YES), have found the need for the same
kind of "attitude-training'" to be paramount (based on personal experi-
ence as a consultant to such programs). See also U. S. Department of
Health, ,Education, and Welfare, 1971.
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wherever, a slide projectoriggﬂﬁpe used, has distinct advantages over
one that must be given privately to each individual,

2. It is well recognized that many tests, because of their

dependency on . tandard language skills, abstract concepts, or culture- A
related experiences, place at a decided disadvantage those persons whose
educitional level or whose subcultural experiences have not equipped them
\\\\ to respond in patterns for which the tests have been standardized. What
is needed is ar instrument that presents recognizable situations for the
population being tested and allows optimum freedom to'respond in forms
not alien to the subcultural style. A picture test designed with such
situations in mind, presented with simple, clear-cut instructions, and
asking for an individually constructed story may meet this requiremeut.

3. Many highly structured tests with formal questions requiring
specific answers, even when they do not penalize a subject because of
his different cultural frame of reference, often "telegraph'" the answers;

- that is, subjects have been socialized sufficientl: to have some notion
of what the tester considers a "correct" answer. They tend, therefore, .
to produce what they think are desirable responses. A request to create
a story about a rather ambiguous picture frees the subject from these
expectations and permits a more sp.ntaneous response.

An instrument with these features would provide a useful tool .for
identifying potential problems in training and educational programs. élfgj’///
for example, a test could discriminate between probable job achievers .
and non-achievers, or detect those with poorly controlled or misdirected
hostility, information would be available early in a training program _
that would permit special counseling and corrective measures that might *
reduce dropout rates, accelerate learning and generally adaptive be-
havior, and improve other interpersonal adjustments. Thus, the instru=
ment used becomes central in this study of value orientations ascribed

to those in the ''culture of poverty.' S -

Staff members of several training programs have already expressed
an interest in such an instrument.” New Careers® counselors, for example,
have indicated that if such a test were available it could prove very
useful 'in their work with trainees. As in many training programs, their

.. dropout rates are high, and it is felt that some of this attrition could
be avoided if a sensitive instrument were available to help staff predict
or anticipate certain types of problems. Personnel of the Mobility and
Manpower programs have also indicated their interest in such an evalua- §
tive tool.

Background of Project

An evaluatl n of the Concerted Services in Training and Education
Program (CSTE) unde taken in 1967 by the Center for Occupatlonal Education

25 federally funded anti-poverty program.
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at North "arolina State University involved, among other things, inter-
viewing persons enrolled in various training programs in the pilot areas
of Minnesota, Arkansas, and New Mexico (Griessman, 1968, 1969). These
trainees included individuals from varied cultural, racial, and socio=-
econonfic backgrounds. :

Most of the trainees and graduates vho were interviewed came from
low-income. families., One of the questions of interest to the evaluation
team was how personal background variables affect participation in train-
ing programs and, eventually, job experiences. Social scientists still
have much to learn about the social milieu of the poor. Only within
recent years has it become sociologically fashionable to give serious
study to poverty and its effetts on personality structure. Some observ-
ers have advanced the idea that the poor are characterized by a distinc~
tive set of value orientat .5 notion has been hotly contested
on the grounds that the di 1ces are not qualitative but quantitative.
(We shall exzamine these positions further in a later section.)

The CSTE project director, Dr. B. Eugene Griessman, conce.ved
the- 1deafof using a projective technique to investigate questions raised
in the controversy about the existence of a '"culture of poverty" and its
effect onswork-related behavior.

A set of special pictures was prepared, each picture created to
tap one or mofe of the postulated value orientations associated with the~”
hypothesized culture of poverty. This projective instrument was named
the Value Orientation Test (VOT).

The VOT has a generalized focus in that it measures values and
attitudes not alt of which are specifically work~oriented. Nevertheless,
there is much evidence that the impact of these values on job and train-
ing performancevis considerable, The sketches utilized in the VOT are
designed to elicit responses relevant to the following variables: the
work ethic, education, anomie, fatalism, powerlessness, alienation,
traditionalism, racial prejudice, achfévement, geographical mobility,
and attitudes toward authority. (The eleven pictures are described in
Appendix A.) All of these variable: are included in the usual catalogs
of traits attributed to those demomstrating the culture of poverty
syndrome.

y

In a procedure similar to that used with the Thematic Apperception
Test (TAT), the VOT was administered to the trainees, and protocols from
over 300 subjects were collected. Besides background information on the
subjects, responses to several standardized attitude scales were obtain&d.
These include the Srole Anomia Scale, the Bogardus Social Distance Scale,
and the Minnesota Scale for the Survey of Opiniovs (Rundquist and Sletto)
on General Adjustment, Family, law, Economic Conservatism, and Education.
1n addition to the several hundred protocols collected during the program
evaluation, the VOT has been subsequently administered to 70 trainees in
the New Careers program in Raleigh, North Caroliva. This was intended to
be a cross-validating sample, since there was an opportunity to work with
the program's counselors in order to compare VOI <covzr with counselor's
ratings of trainees. The work with this group wil! be described in more
decail in the section on research procedures.

4



Objectives ) %

Two major objectives form this study. One is to examine the
culture of poverty thesis critically through a review of relevant theory
and through use of a projective instrument., The other is to develop the
Value Orientation Test, which is seen to have potential for other uses
as well..- Hence, special attention is given to producing a practical pro-
jective test that can measure work-significant value orientations of low-
income candidates for various “forms of occupational education and train-
ing. This instrument is then used to elicit some findings from experi-
mental administration of the test to several low-income groups. These
findings are related to the culture of poverty issue. The correlation
of VOT findings with culture of poverty theory is considered important
because of its implicagions for work with the impoverished in occupational
training. -

To meet these objectives, the following steps have been under- - .
taken; .

1. Exploriné'theoretical foundations for the culture of poverty
thesis and for the VOT.

2. Developing testing procedures that are efficient and reli-
able.

3. Developing reliable scoring procedures that can be used by
_persons who may lack professional training in testing.
&
4, Preparing a manual with instructions for administering,
scoring, and interpreting the test.

5. Demonstrating criterion~reglated validity of the instrument.

6. Noting some of the findings\of the test and comparing them
with the culture of poverty Wgesis.

the study of values in the social sciencesw

4
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THEORETLCAL FOUNDAT!ONS

‘ 3 ke
Value Orientations

Problems of values appear in all fields of the social sciences,
and value elements are potentially important as variables to be .
analyzed in all major areas of investigation (Williams, 1968:
286) -

In the past three decades the study of values has gained increasing
recognition and respectability in even the most  behaviorally oriented .

social science disciplines (Williams, 1968; Asch, 1959; Kolb, 1957; 2
Maslow, 1959; Parsomns and Shils, 1959; lostman et al., 1948; White, 1951).
Yet there is by;no means a single clear and accepted definition of this
concept. Clyde Kluckhohn' s..(1951) well-known statement, slightly niodi=-
fied, will provide the basis for our deflnltlon A value_ is

a conceptfon% explicit, or implicit, distinetive of an indi- ~
&7 vidual or characteristic of a group, . . . which influences S

the selection from available modes, means, and ends of action.

Values are both expﬁaﬁégiogé of;éE%ocial situation (whether
causal or mythical) and standards of appropriate action designed to pro-
duce some desired resolution or management of the 'situation. Valués are
paradigms that, to the extent they are held in common, lay a foundation
of shared expectations and make possible the orienting of human be-
havior (Johnson,-1966).

Although values can be distinguished from attitudes, motives, and
norms in strict usage, motivation is included here as part of the value
orientation system since "a motive comprises two parts: value*and inten=~
tion" (Carson, 1969).

"Value" 1is thus identified with broad, fundamental orientations
toward life, generally shared by members of a society or subgroup. They
are preferences that serve to integrate as well as to guide and channel
activities in functionally important areas of 1life (Becker, 1964). It
is important to note that value orientations may be 'negative" (e.g.,
distrust) as well as 'positive' (e.g., trust). It is generally agreed
that values as reflected in experience are not sharply separated units,
independent from other coexisting values. The actual content and bounda-
ries of any value will be affected by its relations to other values
(Williams, 1968).

For the purposes of this study, a ''value orientation' represents
an intervening variable that may account for a particular response to
a given stimulus. :
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When most explicit and fully conceptualized, values become
criteria for judgment, preference, and choice. When ime-
plicit and unreflective, values nevertheless perform as if
they conatltuted grouads for decisions in behavior (W1111ams,
1968)

Since values are defined as not only individual but group
phenomena and thus tend to become cultural patterns, the questions
arise: Where do they come from, and why do they exist? Gans (1969)
explains the value orientations of class subcultures as responses
that have developed to a common life situation in which people find
themselves. Specifically, in Gans' terms, they are responses to ‘''the
opportunities and deprivations that they encounter." This theoretical
position suggests that value orientations typically vary in terms of

“’subcultures and social classes. Furthermore, there is a likelihood
‘that a self-fulfilling process gets under way as values and opportunity
structures interact. This question will be more fully examined in the
next section.

The description and analysis of values by social scientists are
based on the use of several lines of evidence. Some clues may be
obtained from testimony of individuals themselves. Although such testi-
mony is ravely fully accurate or complete, it should not be ignored as
totally unreliable, Evidence may also be gathered from systematic
study of choices of objects and actions, either in "matural" behavior
or in experiments. Directions of interest may be shown by cultural
products as well as by observed behavior. Content analysis of verbal
materials is a technﬁaue often used for this purpose; identification
of implicit assumptldns in social discourse may reveal values not other-
wise easily accessiblie. Observation of rewards and punishments can help
identify socially effective standards actually operating in a group.

These sources of evidence indicate so many "operational defini-
tions" of value, according to Williams (1960). ‘The Value Orientation
Test potentially taps all of these sources: vaiue as overt choice or
preference, as attention or emphasis, as statement or assertion, as
implicit premise, and as a x@flection of social sanctions. All are
useful indicators (William ?O).

Since values have been said to be both group (cultural) and indi-
vidual (personality) phenomena, let us look briefly at the relationship
of these two forces before turning to an examination of the "eulture of
poverty" and its hypothesized values.

3Parsons specifically includes the idea of orientation in his
definition of value: "An element of a shared symbolic system which
serves as a criterion or standard for selection among the alternatives
of orientation which are intrinsically open in a situation may be called
a value'" (Parsons, 1951).
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The Relationship Between Culture and Personality : .

Among the social forces with which programs in gccupational edu-
cation must contend are differences in life stvie, belief systems, atfi-
tudes toward work, motivation, and similar characteristics which are . ~
usually embraced under the term culture, Sirce many occupational efforts '
are directed toward low-incomé-populations, the culture patterns de- -
scribed are usually attriibuted to the "culture of poverty.Y --This and
the following two sections will attempt €o examine the refé&;ons between
culture and personality, to explore the concept "culture of Poverty,"
and to review some of the theoretical bases for such a concept.

When several persons react in the.same way to a particular situa-
tion, the cause must be sought in experience which such individuals have
in common (linton, 1945); but the fact that most human behavior is taught
in the form of organized configurations, rather than simply developed by
the individual on the basis of unique experiences, is of the utmost
importance to personality studies. Lt means that the way a person re-
sponds to a particular cituation often provides a better clue to what
his teaching has been th.n to what his personality is (Linton, 1945).
Hence, one of rthe most basic problems confronting students of personality
is the degree to which deeper levels of personality are conditioned by
environmental factors (Linton, 1945), ’

One of the major contributions of cultural anthropology to social
psychology is the idea that there is a direct link between the culture
in which an individual is reared and che formation of his personality.
(Linton, 1945; Kluckhohn et al., 1961; Kaplarn, 1961; Lipset and Lowenthal,
1961 Barnouw, 1963). Among the recurrent processes studied by soci-
ologists and social psychologists that are reievant to our study are
socialization, attitude d:elopment and change, perception and interpre-
tation o” social events, group formation, and communication. These pro-
cessés occur not ounly at -the social-psychological level, but also at
the sociocultural level. A central problem is the relation between
these two levels (Lambert and Lambert, 1964),

N . ——

There are three major ways in which these pYocesses are linked.
First, individual and group social-psychological processes ofte. lepend
on processes occurring in the larger sociocultural context. Society-
wide developments and events often quite directly control what occurs
on the micro-level. Second, many theorists see events at the socio-
cultural level as simply a summated accretion of smaller social-
psychological events, A third view is that social-psychological events
mediate and integrate broader processes occurring in society and culture,
thus uniting the two levels through personality and its associated in-
teractions (Lambert and Lambert, 1964).

By culture is meant primarily an organized group of behavior
patterns, or more elaborately, "A configuraticn of learned behavior and
results of behavior whose component elements are shaved and transmitted
by the members of a particular society' (Livnton, 1945). 1In more common

8 ~
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terms. it is .a distinctive way of life. Innurerable details of behavior
are included in this phrase, but they all represent normal, anticipated
responses of a social group's members to particula¥ situations (Llnton,
1945) T "’5 ——
‘ I G A

. When we speak here of ''ways of 11fe" or '"Rulture" we are primarily
coucerned with the value-attitude systems as dlfferentlatlng subgroupe -
of people. Once established in the 1nd1v1dua1 such systems operate
automatically and for the most part, below the level of consciousness,
and they are extremely hard to extinguish. The seem to be easy to estab-
lish’in childhood but very difficult to remold in adult life (Linton,

1945).

By personality is meant an enduring, organized aggregate of -psycho~-
logical processes and states of an individual, which constjtute a many=
sided ent1ty consisting of blologlcal psychologlcal and social eleménts
(Weinberg, 1970). The only grounds for assuming the existence of an-
abstraction like personality as an opérative entity is the consistency
of the overt behavior of individuals (Linton, 1945). The: same may be

said for culture. Thesé,gpns;;ggg§v§hare important Gestalt properties.

. . . :
Personalities, cultures, and societies are all configurations
in which the patterning and erganization of the whole is morxe
important than any of the component parts (Linton, 1945).

The process of personality formation seems to be mainly the inte~
gration of experience. This experience is somehow assimilated, organized,
and perpetiiated by the individual, principally as a result of his inter-
action with other human beings -and his general envxronment The results
have both common and unique qualities. :

‘\ﬁgf Thus *attitudes and values are a major part of both culture and
pefsqna;ity systems. Some attitudes become so generalized that they
influence the bulk of the individual's behavior. On the basis of such
highly ‘generalized attitudes, we characterize individuais as optimistic =
or pessimistic, introvert or extrovert, trusting or suspicious., Since
the experiences leading to these generalized responses, which constitute
.what Kardiner has,called the "projective system" (Kardiner, 1944), are
largely derived from contact with the culturally patterned behavior of
other individuals, the norms for projective systems will tend to differ
in differént societies or subgroups (Linton, 1945). These facE‘*hgve
led to the formulation of such-concepts as "modal personalities' or

Linton's (1945) Basic Personality Type, which #r  o-be found in various -

cultures. It is not suggested that such an "i's . iype" personality will
actually be found in any society, -but only that .. represents a mode
within certain ranges of variation.

—

Just as there are d: ffere?ces among societies and their cultures,
so there are obviously d1fferences in life styles among socioeconomic
classes and, even more importantly, differences in life chances. The
latter have to do with the possibilities throughout one's life cycle,-
fro@ the chance to stay alive during the first year after birth, through

AR

P

1

W Tiatd b et h? Wi it u'L|Nww.wmnﬁn,«iru‘iwwmu a0 BBtk 7
L
!

o
1 i

M g oy susn b wun«‘";

!

b bl

o B e el i, ﬁ,;«y}'”m,}jl\

R P P PR AT




- i - _ - ._‘_,/
. /
- T - ‘ )
\\\ N - -
P - \‘
S
- - \\
the school years--the chance to attend a scholastically adéquate- primary - .
¥ - schooi to finish hlgh school, to go to college=-to the chance. of reach- s
ing 6ld age, All are to some extent determined by the stratum to which
- ofie is born. Statistical data on these facts are well established, as .

Antonovsky's survey of 30 studies from different western nations testi- . e
fies (Antonovsky, 1967) Differential rates and types of mental illness ’
. and health care according to social class have also been dccumented R
: ‘(Hollingshead and Redlich, 1958).- The question arises: Do these difw
ferent life chances and life styles also lead to genuine differences in
value systems, or are they simply d1fferent manifestations of similar - Lo
values? . . ’ .
Many social scientists and other observers agree that dlfferent . T -
conflgurations of responses are linked with socially delineated groups g
R within a society,-such-as-elasses and ethnic groups._ Linton—(1945) calls ; {
: these -"status personalities," Status personalities are super1mposed on’ *%4 s
a society's bdsic personality ‘type, and the two are thoroughly intégrated. j— -
A status. personality will rarely include ‘any value-attitude system un=- . .. .
known, to ‘membérs of other status groups, but it. may very well-include : E
o value~attitude systems in which mpmbers of other status groups do not ) . E N
o normally participate. Linton notes, * - : : - K
~—- T
Interpersonal relations which are of such paramount importance ’ -
in the formation of personality cannot be understood éxcept with . '
) ] _reference. to the positions which individuals occupy in the soc1al B .
s _ structure of their soc1ety ~(Linton, 1945), g : : -

3

— - - -

= Heller (1969) agrees: : i oo : -~

P~ . = =
0f all the variables ‘that the: sociologist employs in his analy- : o

sis, few are as predictive as socioéconomic status. The vast . B
. number of specific areas, patterns, and.nuances of behavior that Ek%gx_ -
fﬂ%n—“m_;x:fo“”' vary with social stratum could perhaps be best subsumed under :

) the concepts of -life chances and waZE‘of life.

w

"Ways of life," to Heller, éonveys an image of the total nature of social
existence--including the general ovrientation to basic universal h
problenB, the goals and values, ‘and the socia1 organlzatlon--as wfll as
— ~ " modes of express1on. .
—_— : -
The notron of subculture grows out of the concept of culture and
"is related to Linton's term statu. personality. It implies that there
- are groups within a society that have distinctive life waysy-“even though -
they may share many features of the total societal culture as well. The ) ~
concept of a culture of poverty is one pdstulate of this sort. Let us .
examine.it in more detail. - .

- - -

. The Culture of Poverﬁy

— The idea that a specific "culture of poverty'" exists has been
widely accepted, despite some sharp challenges to its authenticity

- *
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(Lewis. 1966a; Turner, 1964; Gans, 1962 \E:rdman, 1963; Hyman, 1953; .
0 Valentine, 1968; Miller, 1964 1965). This view is consistent with a
i considerable amount of emplrlcal study that has been made of~the differ-
ential subcultural patterns of socioeconomic classes in Anierican soci-
ety, but thgre are also many inconsistencies in the data and in their -
Lnterpretatlon. The issue is far from being settled. One of the diffi-
Culties lb\iaCk of uniform terminology. Some writers distinguish -
sharply between "working-class'" and '"lower-class" culture, notably Gans
Y ;0 . (1962). Others use the terms interchangeably. When the phrase 'cul-
: ture of poverty" is used-here, its reference is intended to be to those
considered chronically impovérished in terms of their society's stan-
Y = dards, and occupying a position in the lower classes.
~ ‘ Two competing hypotheses are found in the large socioloé?E;l
i literature on the question of whether different social-strata have truly
different- value systems, Turner calls these the '"culture variation!' and
the "subculture" hypotheses (Turner, 1964). .The first holds that there X
s is- a uniform system of values commion to all ciasses within the society : o .
. and that class differences consist mainly of variations on these values, : .
differential commitment to them, and differential rates of deviation ) e B
. from them. The subculture approach, on the other hand, makes the'.assufp- :
; ‘tion that each class is to some extent a ''self-contained universe, devél-
- + ; oping a distinctive set of values which guides members' way of life."
: These class subcultures "are constrained by:the necessity to maintain
working relations with other classes within a general national framework, " .
but they nevertheless differ fundamentally from each other in many re-
: ) spects (Heller, 1969). While these two positions are not necessarily
x .. mutually exclusive, their po*nts of emphases dlffer substantially and
: lead to different-analyses. . .

'
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. . Foremost among those who stress the common value system is Parsons

) (1964), who also recognizes the existence of "secondary or subsidiary or

variant value patterns." Similarly, those who insist that different

N - sses hold different values.do not deny the eXLStence also of a common
ré of values. * . .

”11

The outstanding proponent of the idea of a 'culture of poverty”
has been the late anthropologist Oscar Lewis (1966b) , who suggested
it in 1959 (Lewis, 1959). Lleuvis argues that the culture of poverty is
. intérnational in scope, that rimilarities among the poor transcend e '
regional, rural-urban, and necicaal differences. 1t shows remarkable
likeness in family structure, interpersonal relations, time orientation,
value systems, and spending patterns. 1In a famous generalization about

the self-perpetuation of the culture of poverty, lewis (1966b) describes
the situation thus:

- ' A Lewis acknowledges that he literally means 'subcdlture of pov- F
erty" but has shortened the phrase ‘for convenience.

11
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Once it comes into existence it tends to perpetuate itself
from generatiun to- generation because of its effects on
children. By the time slum children are age six or seven
they have usually absorbed the basic values and attitudes
. of their subculture and are not psychologically geared to
take full ‘advantage of changing conditions or increased
opportunities which may occur in their lifetime.

This notion of a self-perpetuating culture of poverty has been
‘widespread and 1nf1uent1a1. Michael Harrington in his persuasive book
on "the other Amerlca"\states flatlv that "poverty in the United States
is a cultdre, an institution, a way.of life" (Harrington, 1962). > Many
pages and many orations have been devoted to the "third-gensration wel-
fare family." According to Valentine, who is a severe déritic of this
concept, there has been a long line Of s0¢ial §cience writing which ——
fostered belief in a special cultur.. of poverty (Valentine, 1968). He
.argues cogently that despite the prcliferation of work on this subject,
the existence of a culture of povertw has not been convincingly demon-
strated. He traces the development : f ti-is "myth' as far back as..
“Erazier's descrlptlons of the Negro “amily in Chicago (Frazier, 1932)

nd up through Moynihan's recent con:iroversial-report on the same sub-

ect (Moynihan, 1965). Let us exami»e somz of the data and some of the
H;ffb?ntradictions. . I

% &

Lewis (1966b) distinguishes. between the culture of poverty and
poverty itself; they do not necessarily embrace the same groups of T
pevple. (There are those, for example, who live in poverty by choice,
such as students, bohemians, and members of some religious orders.
There are also those- Wwho are temporarily poor, like some of the aged or
those who have suffered financial setbacks but were not brought up in
the culture of poverty.) It is far easier, Lewis argues,-to eliminate
poverty than to eliminate the:culture of poverty. He characterizes
those who live in the. culture of poverty as removed and alienated,
ignorant and uninterested, uninvolved, and apathetic_toward all dimen~-
sions of the wider world. He also endows them with a greater degree
of sportaneity, impulse gratification, and hedonism. In fact, he has

~compiled a list of more than 70 traits that characterize the culture of
poverty. These have been widely repeated and endorsed by a number of
investigators and writers. Riéssman and his associates (1964) list the
following "major themes'" in low-income culture: -

- =

Security vs. status
Pragmatism and-anti-intellectualism

Powerlessness, an unpredictable world, and fate
Alienation, anger, and undetdog complex

Cooperation, gregariousness, equalitarianism, humor
Authority and informality (not contradictory, they argue)
Person~centered out look, particularism

Léwis says Harrington used the term in a "somewhat broader and
less technical sense' than Lewis intended it (Tewis, 1966b).

12
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Physicalism, masculinity, health
Traditionalism and .prejudice

Excitement, action, luck, consumer orientation
Non-joining - -

Special significance of the extended family; stable, female-
based household.

=
-

They also offer a list of characteristic elements of the cognitive style
of low~-income groups:

Physical and visual, trather than aural -
Content-centered rather than form-centered - ’
- Externally oriented rather than intruspective
Problem-centered rather than abstract ’ ,
Inductive rather .than deductive . i

* o

Spatial rather than temporal —

Slow, careful, patient, persevering (in areas of importance), -. -

K rather than quick, facile;, clever :

Games and action vs. test~oriented- . ) } BB
- Expressive vs. instrumental-oriented. . :

One~track thinkirg: and unorthodox learning rather than other- *

directed flexibility (inventive word-power and "hip" language)

Other traits mentioned by various authors have included: present=-
time orientation; inability to.plan or to defer immediate gratification;
great hostility and suspicion toward the outside world and often toward
each other; total segregation of the sexes in terms of social activities,
as well as hostility and suspicjion toward each other; child neglect,
hence early independence of children; no work orientation; lack of-moti

T
. yation to succeed (Haggstrom, 1964; Gans, 1962; Lewis, 1966b).
{ . . .

-3

Gans (1969) is among those sociologists who favor the subculture
. hypothesis, and he, like Lewis, attempts to explain the existence of
these variant subcultures. ‘He defines them ag” responses that have devel-

oped to a common life situation in which people of a given stratum find
themselves. Each subculture, according to Gans, :s

— .

an organized set of related responses that has develégzﬁfﬁut )
of people's efforts to cope with the opportunities, incentives, . 3
and rewards, as well as the deprivations, prohibitions, and ’

pressures which the natural environment and society , . , offer
to them. !

/‘f -
Especially crucial to. the development of the subculture are .the occupa-
tional Oppgiggnities of males in the social class.
These responses cannot develop in a vacuum, Over the long
range, they can be seen as functions of the resources which
a ‘society hds available, and of the opportunities which it
can offer: Im each of the subcultures life is thus. geared
‘to the availability of specific qualitative types and quantie-
~tities of income, education, and occupational opportunities.

_ ‘ 13§ | -
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Lewis (1966b) explains the culture of poverty thus:

E

> The culture of poverty is both an adaptation and a reaction

of the poor to their marginal positicn in a class-stratified,

highly individuateéd, capitalistic society. It represents an

effort to cope with feelings of hopelessness and despair which

develop from the realization of the improbability of achieving

success in terms of the values and goals of the larger society.

. - .
" Walter Miller (1958) also points ou® that the "focal concerns' of lower=-
class culture are often useful devices for coping with their environment.
Values become closely interlocked with what is commonly called

motivation. JAmerican class differences in educational and occupational
aspirations and values related to the American notion of success are
explored by Mizruchi (1964), who -seeks to test Merton's theory of
anomie: that thé social structure exercises pressure on lowereclass
individuals to engage in nonconforming behavior. Merton's (1957) well
known thesi$ is, briefly, that the goals of success are held out as
legitimate objectives for all in the United States, while the acceptable
means of reaching these goals .are largely unavailable to people in the
1lower classes. _ *

-

< - -

FolTowing Williams.!' (1960) intéfpretation, Mizruchi views values
as a group's conception of -the desirable., He addresses essentially the
same questions as did Hyman (1953) in his .famous analysis of studies ‘in -
social stratification and the value systems of different classes. * These
questions are: What is the distribution of success values among the
social classes? To what extent do members of different classes hold
other values that aid or hinder them in their efforts to achieve,success?
To what extent do-these members believe that opportunities for getting
ahead are available to them? One of Mizruchi's findings is théE\educa-
tion is more values as an end in ‘itself in the middle class than®in the
lower strata. His contention is that the greatergimportancexg;véﬁ to
education as an end value by the middle classes provides them with
greater upportunities for advancement, -

Yet Mizruchi's (1964) data also show that "getting ahead in life"
was more important to lower-class segments of the population he studied
than to others (77 percent consider it very important), His data also
showed- a greater ""degree of commitment" (Merton's phrase) on the part
of the lower classes, as well as greater frequency of acceptance of
success goals. Thus the importance of getting ahead was stressed, not
only by most of Mizruchi's respondents, but.most heavily in the lower
classes. This finding supports the claim of Merton, Warner, Srole, Bell,

. and other$ that Americans share essentially similar life-goals. What
it fails to examine closely is whether these life goals are interpreted
‘in the same way by respondents from the~djfferent classes, Mizruchi
argues that thére is a greater concentration of "material-economic" re-
sponses among lower-class respondents than would be expected by chance
alone. Table 1 reveals that the ranking of choices is about the same,
and that it is the highest class that values money most. .

14
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T Table 1. "Class and Most Important Symbol of Success as Selected by

Respondent (in Percentages)?

A ]

. Class \ . Total
\“ﬁ—.n
) i 11 111 v vy - FPere N
Education 61 37 30 26 21 29 63
Many friends 0 10 17 "5 3 7 16
Prestige ) 8 10 4 6 ~5 6 13
) Job security 15 21 - 17 27 24 23 51
Home ownership 8 16 32 31 41 . 31 - 70
Money ° _8 6 0 5 6 . _10
Totals . 100 100 100 100~ 100- 100  -°223
— N (13) 19)- 7N (81) -~ (63) = -
"t;*_,:f - N

-

830urce: Mizruchi (1964)’reprinted;ihﬁﬂegler (1969). - =

Bronfenbrenner (1958) tries to explain the discrepancy between
lower-class aspirations and their success at achidving them in terms of

the sogi%llzatlon proceSS‘

=

=

& =

Perhaps {thelr} very desperatlon, enhanced by early exposure

to impulse and aggression, leads working-class parents to'pursue

. . new goals with.old techniques of discipline.

While accepting

middle-class “levels of aspiration, he [sic] has not yet. inter- .
. _nalized sufficiently the modes of response which makes these
standards readily available for himself or his children. He
has still to learn to wait,
hold his affectlon as the rewafdkgnd price of performance. -

to explain,

and to give and with-

The greup which has most often been ‘tle focus of attempts to study

- the American black population.

and to solve the problems attributed to a culture of poverty has been
Despite the many attempts to trace their

situation to psychological (personality) factors, it has been argued

that the smallness of the black middle &lass- cannot be explained in .
terms of lack of ambition (Bloom et al., 19659+ Studies have produced™
evidence that achievement values and educational aspirations of Americin_._ ._— - '

.
S

blacks are high (comparable to those of Jews, Greeks, and white Protes-
tants, and higher than those of Gther ethnic groups, such as Italians)

(Rosen, 1959). The high educational aspirations of blacks deserve special

attention because, in reality, education proves to be less profit .ole for

hem than it does for whites.
siderable less return in the form of occupational status or income to

blacks than it does to whites (Edwards, l°59

]966)

=
=

The same amount of education yi ..ds con=

ﬂany blacks are the V1ct1ms of what Wiley (1967) has called the

"mobility trap."

15

This refers to the structural condition in which the
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means -£6r moving up within the ethnic group are not compdtible with

those for moving up in“the .dominant social structure. For example, at
least until very fecently, social mobility amoing blacks was primarily
determined by the needs of the black community itself, rather than by
general conditions in the country. Thus black professionals served
largely blacks, and black businessmen sold.principal ly to blacks. Wiley
has used the-mataphor of climbing a tree instead of the usual fiobility
ladder. A person who has mayed up within a given ethnic group fMay be
visualized as-on top - of arf isolated limb. If he wants to move up in

the dominant structure (i.e., climb™the trunk), he faces the problem

of how to get off the limb. For black people this has been almost”  —-.
impossible, as it has for .2 number of other ethnic groups, e. g., Ameri-
"can lndians and Spanlsh-speaklng Americans.

The concept of_“'";Tture of poverty can be seen to embrace many
notions, -some of-which are contradictory. The lists and descrlptlons )
cited combine items whlch,have a pejorative overtone yith those that
seem admirable, Some writetrs see those in the culture of poverty as -
hopelessly disorganized and pathological. Others emphasize ;hqir sur-.
vival strengths, on which can be built a more comfortable life&i= o *
Riéssman (1964) has written on the strengths of the poor but also notes
considerable parhology. Lewis (1966b) adds to his appralsal of some of
the adaptive mechanisms in the culture of. poverty: .

The low aspiration level h€lps to reduce frustration, the
1eg1t1matlzat10n of short-range hedonis=® makes possible
spontaneltj~and enjoymept. But, on the whola, it is a
relatively tHWim.culture. There is a great ueal »f pathos, .
.suffering, and emptiness among those who live .u the cul-
ture of poverty., It does not provide mucﬁ support or long=-
_range satisfaction, ahd its encouragement ofsmistrust tends
" to* magnify helplessness and isolation. Indeed. the poverty
of culture is one of the cruc1a1 aspects of the culture

of poverty. .

The contradictions remain. The pcor are accused of being hedo-
nlStLC, actlen;2r1ented and negatlve toward work and education, on the
one hand, and persevering, plodding, cautious, and conservative on the
other hand. They are deemed gregarious, democratic, and cooperative
among themselves at the same time they are aecused of belng authori-
tarian, uncooperative, and withrut social organlzatlon. They are said
to be very present-oriented with little sense of the past, while at the
same time very traditional. Thay are said to be language-impoverished
but at the same time-rich in verbal.imagery. They are reported to have
low motivation for success, but, as we have seen, several studies indi-
cate otherwise, ’

The poor are said to grow up in an atmosphére of readily expressed
impulse and aggression, yet many studies note the higher level of impulse
gratification permitted middle-class children in the socialization pro-
cess. 'Though more tolerant of expressed impulse and desires, the
middle=class parent . -. . has higher expectations for the child"
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~ (Bronfenbrenner, 1958). -.Early independence training is said td be ree
lated to- high achievement motlvatlon and -is conSLdered a feature of . -
middle-class soc1a11zat10n (Llpset and Bendix, 1962). . By others it is
reported to be charatterﬂstlc of the-Tower class that their chrldren

e s e

- - are often neglected, hence 'put on their own,' from which they*develop o
: a peer culture that is far from dependent on adults’ (Rlessman, 1962 .
- - Gans,..1962, 1964 ). -

H - Polemics have been strong in defense or challenge of each- offthe .
positions outlined, and efforts have been made to reconcile them. Rod= ' -
man (1963) created the concept- of the "lower=-class va]ue,stretch””ln an" o
by . A attempt ‘to. resolve the apparent ‘contradictions. His concept»3upposes_

a lower commltment of the lower classes to the general values of soc1ety

genéral values. Yet,Sutherland $(1949) data on “whlte-coliar ctime'™
cast <“oubt on the validity of this position. All social strata .seem-to
- accept certain deviations from the norms, but these do dot necessarlly

take the same form in the varisus- classes. S

= = &

Mk

of the mo re: affluent espeelally in a country llke the Lnlted
where certaln goals are held out for all, Even ‘Lewis (1966b)iadg‘§s,
that - =

. Pecple with a culture of—poverty are aware of middle-class--
= ’ values, talk about them and even claim some of.them as thelr

S =

: own, but on the whole, they do not live by “them. ’ : ,‘

. E It is llkely that the circumstances of their life make lt dlfflﬁme
. cult -for this group to know and -understand the "correct' routés -to T
"success, ' .but that they desire this as a goal has been conv1nc1ng1y
demonstrated. Valentine may well be quite justified in denying ‘that
the existence of a special culture of poverty-has been satlsfagtorlly

) . ., proven, One of the p??nC1p1es of a culture is the desire to fransmit
: . it to the next generation, but Gans (1969) points out that this is a
) : major difference between lower-class and other subcultures. =

g R

o : ® Lower-class women seem to be able to achleve some measure of"
K - stability within and through the family. Yet they are not
+ - content with the subculture mor with the female-based family, -
and they try to see that their chlldren e«cape it,

W

People in other cultures by and large are satisfied with them and pass
them on w1111ng1y to their children. . - -

.o Lower~class women may mot nftem succeed in raising their

K ) chlldren to. reject the culture they live -in, but thoy
tty, and that is a wajor difference between lower~class
subcultures and alFl others. ) . e

-
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Hérein may -lie the key to the whole contr0versy about whether
the poor have a-.genuinely separate culture or are simply the victims of
: : c1rcumstances, which dictate their adaptive responses, im spite of the
i valus ., *%ey hold.

’ ) ' -
Some POSS1b1eATheoret1ca1 Exglanatrons
for a Culture of Poverty

: 1f the "culture of poverty" does indeed exist, there ought to be
: a solid theoretical foundation for postulating such a phenomenon. This -~ .
section will make a brief and sketchy survey of some of the possibili- -
ties for explaining this concept by- theorles of various schﬂols of ~
thought. o ) . - . -
R e ) ~
Recent efforts of socxologlsts to find the sources. of motivation i
toward achievement in the cultural values of different groups ‘have been
paralleled by the work-of psychologists who seek the séurces of motiva- .
tion to achieve in personality. The work of McClelland-and his associ- -
ates (1953, 1961) is especially well known in this area and is an example )
of the linkage of soc? sychological and sociocultural levels through
personality previously.described. By the use of projective and content
analys1s techniques, they have attempted to analyze the strength of a ‘
"need for achievement." Fictional and fantasy materials are scored for .
this purpose. McClelland has put forth the 'view that individual need for
achievement is linked with national economic development through early
independence training -in the socialization process. He thus makes a
national  sociocultural process essentially a social-psychological matter. : : ¢
In other words, national <development occurs in the presence of suffici- : .
ently shared individual values telated to achievement. This is reminis-
cent of the idea of modal personallty discussed earlier. The concept is
diagrammed in Flgure 1,
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increased productivity or
modernization, and
(b) Presence of . ° . ¢
independence values or a
change in values or some

i 1, Given: (a) Opportunity for -
|
! other "structural' change

Sociocultural 4, Higher and
events and faster economic
processes development
s
7 b
Social-psychological
’ events and processes N
T , ~ ‘
2. A change toward 3. A higher number of
earlier independence persons with higher
~ training in children achievement needs,

accompanied by a
change in individual
decision patterns
and- actions
Figure 1. McClelland's -Idea of the Relationship
between Sociocultural and Social=
- Psychologica} Processes . N

Source: Lambert and Lambert (1964).

This kind of theoretical model leans heavily on both psycho-
analytic theories concerning child-rearing practices and on role models
arising out of role theory.

+ The relations between motivation for achievement deriving from .
personality structure and motivation deriving directly from social struc=-
ture remain to be investigated, but these recent explorations in psychol-
ogy constitute a promising line of research to supplement the sociologi-
cal analysis of the relation of mobility to structural -factors such as
. class or ethnic background. Such studies may enable us to specify how

different "positions in the social structure may ffect family behavior
and child-rearing practices in particular. -

The linking of sociocultural systems with social=psychological
ones has also been attempted through the study of expressive models,
which include such things as games, folklore, and personal styles
(Roberts and Sutton~Smith, 1962). These efforts are most relevant to

, the study of the culture of poverty, since many of the traits associ=-
i ated with this subculture are precisely in the nature of expressive
styles and of the value orientations toward major life processes that
are reflected by them,

3
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glr exampie, one of the attributeg of perscnalities ip the ciul-

ture of poverty is said to be 'physicalism." with a strong e phasis

on competitive physical games and physical action., According to Roberts
and Sutton-Smith's theory, these are preferced whére achievemer. pres-
sures are high (Lambert and Lambert, 1964). This raises another ques~
tion, since low achievement need is also attributed to the culture of -
poverty, although., as we have seen, some studies have refuted this
claim. Addiction to games of chance is also comnonly associated with
the culture of poverty ('numbers'" games, footbail,pools, cards, and
dice). But Roberts and Sutteon=Smith relate games of chance to respon-
sibility training, and the poor are rarely credited with that quality,
.It could, perhaps, be argued that this theory-holds these game models

to be socialization devices, and that some individuals and groups remain
fixatéd at early learning stages, never resolving the conflicts with
which these mechanisms are supposed to deal, Adult emphasis on games
may.also be a device for lessening anxiety created by conflict over
achievement behavior.

Gestalt psychology contributes to an interpretation of the
patterned behavior conceived to represent the culture of poverty.
i The meaning of the behavior of an individual will be very

much influenced by his perceived social role and by the
perceived social context or framé of reference in which
it occurs (Deutsch and Krauss, 1965).

Although the literature relating to the influence of social class on
perception is very sparse, it is established that the life of the poor
is uncertain, ,insecure, and fraught with dangers, as data on life
chance§3reveal, There is :little to wonder .at, then, if the members of
this group perceive the werld as hostj e’E;d themselves as powerless,
and seek excitement to bgggkrtﬁé‘é?{;jing dul lness of poverty. They
have organized their perceptions to make the best £it with reality as
they experience it. Cynthia Deutsch et al. (1968) specify this process:

Life conditions~--including current situation, past experi-
ence, cultural and socioeconomic factors . ... influence
perceptual processes through their -influence on the amount
and variety of stimuli to which an individual is exposed,
and through influencing the nature and amount of practice
an individual gets in learning to discriminate stimuli from
each other.

As experimental work has shown, "cultural and group factors
establish scales of reference that help to determine the relative attrac-
tiveness of different points along the continuum of difficulty" (Deutsch
and Krauss, 1965). The person in a culture of poverty lives with failure
daily, and a sense of failure tends to become self-perpetuating. Field
theorists have pointed out that people are not likely to attempt to
“achieve even highly values objectives when they see no way of attaining
them (Deutsch and Krauss, 1965}). )
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Reinforcement theory is also applicablie 1or explanatory purposes
in understanding the possibility of-a culture of poverty. This is

" clear In the #terminology used by Le\ib, Gars. and others, who argue that

the cultural behavior of the poor is: a =t1mu:ub-response process. In=
asmuch as the bulk of social behavior is leatned. it is apparent that
exposure to a given learning environment will help perpetuate the cul-
tural patterns of rhat environment. The concepts of instrumental con=
ditioning. especially as they deal with escape and avoidance behavior
(Shaw and Costanzo, 1970), seem relevart also to the notion of a culture
of poverty. The role of imitation in the acquisition of behavior applies
to deviant as well as conforming behavior, as Bandura and Walters have
demonstrated (Deutsch and Krauss, 1965). -

- VT
Cogritive theory is relevant, sipce there lHas been much discussion
of the "cognitive style' of those in the culture of poverty. They are
said to have distinctive ways of learning and. oﬁ covceptual121ng, as

noted previously.

.

It  would be expected that if the situation of the poor is as un=_
satisf{ying as most observers maintain, there would be a tremendous amount
of frustration engendered. Not surprisingly. then, we find aggression
ment.oned in all the descriptions of the personality and culture of the
deprived. Freudian theory sheds much light on these and other projec~
tive processes’ associated with the culture of poverty. )

Maternal deprivation and early childhood Traumas of the poor can
probably best be analyzed within a Freudian framework, but this should
be done with the caution that much. behavior must be understood in refer-
ence to the cultural context in which it is expressed rather than through
the judgment of another cultural pattern, say, the middle-class one.

This produces a rather circular argument, to be sure, but that is the
nature of the relationship between culture and personality. It is from
some of the neo-Freudians rather than from classical Freudian theory that
much useful interpretation can be derived. Fromm, for example, reminds
us that '"Man's nature, his passions, and anxieties are a cu.ltural prod-
uct" (Deutsch and Krauss, 1965). .

The lack of a strong ego structure is also one of the traits often
noted among the impoverished. Study of the ego defenses and of the pro-
cesses which help build strong ego functionivng will clearly be” important
to a fuller understanding of the~” personality that is modal to a culture
of poverty. '"Ego defenses can distort both internal and external real- %
ity" (Shaw and Costarnzo, 1970). While it is not entirely clear that the
ego defenses of the very poor actually distort their rgglity, it has
often been observed that some of the defersive structures built up by
those in the’ presumed culture of povertv prevent their taking advantage
of changing opportunities even when thev do occur in the larger social
system (Lewis, 1966a; Gans, 1962). .

Perhaps the richast theoretical source for comprehending the cul-
ture of poverty, at least in a direct sense, is role theory. There can
be little doubt that members of the culture.ed poverty are constantly
enacting roles ascribed to them by their sccié‘y. This is an example of
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one of the ways in which social=psychological processes are linked with
those at the sociocultural level, as observed earlier. It is clear that
much of the way of 11fe that develops in a situation oi poverty is
closely connected with the attitudes and behavior of others in the soci-
ety toward the poor. G

One of the most promising efforts to bridge the-gap between
psychological and sdtiological research may be found in r2berence-group
theory, as it has been systematized by Robert Merton and Alice Rossi
(Merton, 1957). Goffman’s (1963) concept of "spoiled identify'tzalso
seems to have considerable value for understanding the role behaviors
and personality dynamics of those in the supposed culture of poverty.

As vet mo overall sociological or psycholegical theory has been

formulated to explain the connection between ethnicity and class in

general. An ethnic group is defined as any group of people denoted or

singled out because of race, religion, national origin, or a combination

of these (Heller, 1969). Gordon (1964) has developed a useful concept,,

which, though rather awkward, lends clarity to the confusion. He has

coined the term "ethclass" to refer to a sub-society created by the inter- f
section 6f ethnic group and social class. 8Since so many of the American

poor are also members of minority groups, it is helpful to make this
distinction. By specifying that the ethclass is a sub-society, Gordon
indicates that it is a 'functioning unit which has an integrated impact

on the participating individual." With a person of the same social

class but of a different ethnic group, Gordon says, ''one shares be-

havioral similarities but not a sense of peoplehood." With those of o
the same ethnic group but of a different social class, one shares the

sense of peoplehood but not behavioral similarities. The only kind of

group which constitutes an ethclass would be one meeting both criteria:

people of the same ethnic group and the same social class.

These comments represent only brief excerpts from various’ theo-
retical frameworks which have the potential for explaining aspects of =.
the culture of poverty, if such a phenomenon really does exist. At
least, the formulations- of the hypothesizéd culture of poverty-are not
inconsistent with a large body of diverse theoretical orientatioms. .
This is one of the most persuasive arguments for such a construct. Given
the life situation of the socially and economically disadvantaged, it
would be almost remarkable if they did.not develop distinctive cultural
pattérns, in the light of some of the theoretical propositions presented.

. ’ o
Nevertheless, the issues are unresolved empirically, so “for
heuristic purposes the VOT has been used in attémpts to identify and mea~
sute certain values that have been attributed to the poor in the debate
about the culture of poverty. Precedents for the use of projective tech-
niques in Such an enterprise will be reviewed in the next section.
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| The Use of Projective Technigues in the Social Sciences

In a projective technique the subiect is given a relatively

' . unstructured task that permits wide latitude in its sclution. The

| assumption is that the individual will project his characteristic modes .

} of response into the task performance. As a form of personality test,

’ = projective instruments are usually desigred to measure such character-

. %_, istics as emotional adjustment, interpersonal relations, motivations,
interests, and arftitudes (Anastasi, 1968).

The choice of a projective technique for the Value Orientation - X
Test was made in the interest of (1) tapping value patterns that might :
be either implicit or repressed (that -is, not fully articulated) and
’ (2) reducing the diff¢rential handicaps of subcultural groups with
disparate verbal skills. The appropriateness of projective techniques
) for measuring values has bgen well recognized. The sociologist Robin
F M. Williams, Jr. *(1968) states-:

For values that are concealed by conformity to social con-
ventions and taboos, as well as for those camouflaged by
defenses arising from repressions, recourse must be had to
indirect approaches through projective testing.

i

Such psychodyramic analysis is also a technique for demonstrating the .
effects of cultural pressures on human beings (Kardiner and Ovesey,
1951).

Although the use of projective tests has been traditionally
associated with the clinical practice of '"depth" psychology in the
- Freudian sense, some forms of projective testing have had wide use for
other appliad purposes, as well as in a variety of research. With the
elaboration of ego theory and the development of a school focused on
"ego psychology,"6 more practical use of such tests in non=clinical
settings has been possible.

During the latter part of the 19th century, the psychometric .

tradition led to-the development of a series of instruments that

permitted the standardized measurement of intelligence, social atti=-

tudes, aptitudes, and other dimensions of behavior. Related to these .
_efforts was the creation of '"objective" personality measures which .

typically took the form of inventories, questionnaires, or rating

scales. These instruments were characterized by an emphasis on careful

qugntification,~repeatability, efficiency, and exact specification.

In contrast, many subsequent clinical instruments were less concerned

with precise measurement, although their defenders maintained that they

dealt with more significant areas of behavior. Since the 1930's thére - .

6Ego analysis concentrates on the relative strengths and weak- : .
nesses of the ego and is less concerned with deeply repressed pro= -
cesses in the id (Chaplin, 1963).

-
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have been important steps toward integrating these two traditions, despite

“some theoretical and procedural questions that still separate them

(Lindzey, 1961). ) . - -
What are now known as projective testsfyere the result of a synthe-
sis of academic association-psychology of the late 19th century with
Freudian psychoanalytic theory (Lindzey, 1961) Confusion-over the theo- :a;?
retical rationale for projective techniques has probably led to unnecessary ’
skepticism and limitation of their employment in non-clinical settings.
It is useful to clarify this issue to justify adoptlon of these methods
for other purposes. .

The term projective technique was popularized by an influential
paper published in 1939 by L. K. Frank. He suggested that projective
methods. are attempts to answer

the problem of how we can reveal the way an individual person-
ality organizes experience, in order to disclose or at. least
gain insight into the individual's private world of meanings,
significances, patterns, and feelings.

Frank indicated that these methods could assess covert aspects of per-
sonality by obtaining from the subject

what he cannot or will not say, frequently because he does not
know himself and is not aware of what he is revealing about
himself through his projections.

It is clear from Frank's article that he did.not have in mind the
classical Freudian meaning of ''projection'" as a defense mechanism of -
psychoneurotics. Rather, he implies the spatial sense of extending out-
ward, simply to refer to the general tendéncy of an individual to reveal
significant portions of his own personality when he is freely structuring
objects in the outer world (Lindzey, 196., .

Careful reading ofyFreud shows that he also conceived of projec- -
tion as a mechanism imporfant in normal as well as in pathological devel-
opment. He was aware that it could play a major role in the creative S~
process, that in the act of constructing a story or a painting,.the
artist unwittingly would strive for some expression of unconscious impul-
ses that were denied expresssion in his everyday existence (Freud, 1927).
It is this latter meaning of the term that Frank had in mind in «dubbing
certain personality measurement devices ''projective techniques."
Called by Lindzey ''generalized projection' (as opposed to the
defensive ''classical projection"), this concept refers to a normal pro-
cess whereby the individual's inner states;/memories, or qualities in-
fluence his perception and interpretation of the contemporary outer world.
We are compelled to assume that all present perception is
influenced by past perception, and that, indeed, the nature
of the perceptions and the interaction with each other con=- ' )
stitutes the field of the isychology of personality (Bellak, !
1954). I
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It has pointed out that projective techmiques do not reflect merely,
or perhaps even mostly, overt aspects of personality (Lindzey, 1951).
This is especially true of an instrument like the VOT, in which a specific
task has been assigned (to tell a structured story to a picture) which
requires strong use of ego (cognitive, management) functions as well as
the free play of fantasy.. It is for this reason that instruments of this
sort are found to be particularly appropriate in assessing characteristics
important in making decisions about training, employability, and voca-
tional choice. ’ -

Lindzey (1961) has mentioned another feature of this type of test
that makes it useful under many different kinds of circumstances. Since
storytelling is almost a universal kind of human behavior, the responses
requested by the examiner may appear relatively understandable and famil-
iar even in quite diverse settings.

. These are the assumptions underlying projective instruments such
as the VOT and the TAT. While the TAT has been used as part of a person-
nel selection process, it seems to be most appropriate for high~level
administrative staff (Sen, 1953). It seems quite unsuitable for low-
income groups who have had very different life experiences from those
depicted in many of the TAT drawings. The TAT pictures also tend to be
considerably more abstract than those used in the VOT, a severe handicap
if there is any substance to the hypotheses about the life~style of the
poor. In short, the Thematic Apperception Test was not designed to méa-
sure the value systems that the Value Orientation Test is meant to inves=
tigate. Pictures used in the VOT were designed to represent situations

- commonly faced in the lives of the poor. The value oriertation they

purport 'to measure were chosen from those hypothesized to be typicaily
found in the "culture of poverty." An entirely new and different scoring
system\h§§ been developed for the VOT.

Many adaptations of the principles of a picture projective test
have been made for a variety of purposes,. in applied as well as research
fields. In education, the earliest reported use of such measures was
made in England in 1886 (Bryant). . -

The work of McClelland and his associates (1949) in trying to mea=-
sure the "achievement motive" by means of a version of the TAT is well
known, and his procedures have been extensively used in business and
management training, as well as in work with administrative personnel in
developing nations. Other modifications of the TAT for business-industrial
psychology and for use in vocational guidance are discussed in articles
by. Brower and Weider (1950), Ammons et al.’(1950), and Wittenhorn (1949).

The British Civil Service Selection Board has experimented with an
adaptation of the TAT in its screening procedures for administrative-
level personnel. 1t was found by Sen (1953) to produce results "superior
to those hitherto published for similar assessments of Civil Service
candidates" (Vernon, 1950; Wilson, 1948). =
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Certain features of a TAT-style test that are sometimes cited as
academic defects may also be viewed as strengths for purposes of this
and similar studies.

The TAT has the opposite weakness [from the high generality
of Rorschach findings], the stimuli corresponding so closely
to actual social situations that they rarely provoke more
than an expression of current motivations and value judgments
(Nadel, 1955). ‘

Inasmuch as the VOT is not intended for deep personality diagnosis, but
rather for practical use as an aid in determining motivations and value
orientations that will affect '"real-life" training and work prospects,
this feature can be considered an asset for the present study.

Another aspect of the TAT-form test makes it adaptable to our
purposes. It is generally considered that the TAT best serves to
describe the content of personality rather than its structure, permitting
inferences about the nature of particular conflicts ard dispositions.

The multiform data elicited by the TAT makes it possible
to employ the test to assess virtually any variable in which
the investigator may be interested (Lindzey, 1961).

The same qualities are characteristic of the VOT with respect to low=-
income populations, -

Before some of the results and interpretations of VOT applica-

tions are presented, the procedures used in trying to develop the test
for practical use are explained in the followimg section.
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The

RESEARCH PROCEDURES -

Value Orientation Test is based on a set of 11 pictures

designed especially Pox. this project. Subjects are asked to tell a
story about each picture, structuring their story around six questions:

-

6.

Tell what is happening.

g

Teli what happened before. y
Tell what is being thought or wanted. ;

Tell what will happen.

Tell what you think this person(s) ought to &o. B

Tell what you think most of the people in this community

would say this person(s) ought to do.
youlc say th

The

%

Project Design

test had been constructed and administered in 1967 to several

sample populations. Pictures had been designed and- the questions pre=-
pared around which subjects were to structure their stories. These were
given in an exploratory context: “there was no scoring or interpretative

system yet.

)

The tasks around which the present project was designed include

1.

- the fol lowing:

Exploration of contributing theoretical backgrounds.
Standardizing test administrative procedures.
Development of a scoring system.

Establishment of appropriate norms.

Efforts to establish inter-scorer reliability.
Efforts to demonstrate criterion-related validity.

Preparation of a manual on the use, ,administration, scoring
and interpretation of the test.

Examination of some of the findings revealed by various ‘groups
to whom the test had been administered.
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This last step was designed to test the general hypothesis that the VOT
protocols wruld produce evidence to permit more careful evaluation of
certain value orientations that had been delineated by the culture of
poverty thesis.

A fuller description of the VOT and the steps in its development

is ‘appropriate at this point.

Content of the VOT Pictures
‘: & %

The pictures (Appendix A) were &esigned to tap certain value
orientatiuns Sommon to the hypothesized culture of poverty syndrome.
Other reSponsesmmay, of course, be elicited in addition to, or in place
of these., "A-description of the variables anticipated-to be presented
by each of the pictures, or commonly found in protocols already obtained,
follows.

Picture A: This picture’attempts to tap several variables: the
work ethnic and achievement motive; desire for upward social mobility;
attitudes toward higher education; class hostility and estrangement;
slyness and cumnning; and racial resentments are among those most frequently
expressed.

Picture B: Recent data suggest that a relatively high proportion
of the homes of the poor are characterized by instability. Physical
abuse is common. Permanent male figures may be rare. Yet the leadership
of American society is male dominated. This picture attempts to probe
the respondent's perception of male-female relationships and his/her
values about them.

Picture C: This sketch is designed to measure normlessness (in
the sense of unethical behavior), powerlessness, and self-estrangement.
It may also reflect anomie (in the sensg of personal demoralization, utter
helplessness, and d1scouragement)

O
<

Picture D: Welfare services and other forms of governmental aid
are part- of the daily life of the foor. This sketch was designed to mea=
sure reSpondents attitudes toward governmental or bureaucratic activi-
ties. It may elicit responses pertlnent to helplessness, isolation, and
resentment.

Picture E: Resignation, Yatalism, and estrangement from society
are often seen in this picture. Alcohollsm frequently appears as a
response. Attitudes toward work may be elicited.

Picture F: The instability of the living-arrangements of the poor
has often been noted. This sketch may reveal attitudes toward geographi-
cal mobility. Insecurity and the uncertain quality of life are also re=-
flected: eviction or the repossessjon of furniture are frequent respon-
ses. Attitudes toward payment of bills or toward saving and planning may
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be expressed, as well as a desire for upward mobility in the form of
better housing or a nicer neighborhood. Other responses may indicate
hostility toward landlords or merchants, and resignation or despair may
be shown. ..

Picture G: Tendencies toward immediate or deferred gratification
are attempted to be probed by this sketch. Attitudes toward work and
toward relations between the sexes are also frequently expressed in re=
sponses.

Picture H: This picture is intended to evoke reactions to author-
ity figures. Autonomy or submissiveness are commonly. shown. Anger,
resistauce, and suspicion toward '"establishment" representatives often -
appear. Moralism may be expressed.

Picture I: The valuing of education as a developmental process
and as a means. to upward mobility is intended to be probed by this sketch.
Other relevant responses are deferred vs. immediate gratification and
attitudes toward authority figures.

Picture J: “This picture was dropped .from the series as being un-
productive. )

Picture K: This picture was designed-to measure alienation:
"It's foolish to bring children into this cruel world," for example. 1In
addition, it often exposes feelings about relations between the sexes
and beliefs about child-rearing practices ('She'll spoil him by holding
‘him, " e.g.). ‘

Picture L: The desire for acquisition of goods and services and
a need for credit are common responses to this picture, which seeks to
elicit acquisitive tendencies. Attitudes toward the business community
are frequertly expressed as a form of alienation. Rejection and discourage=
ment, a sense of ' powerlessness and dependency are also tapped.. Attitudes
toward work may be reflected.

.
-
. -

Compared to a test like the TAT and other projective instruments,
the pictures of the VOT may seem relatively specific in-content. That
they are sufficiently ambiguous to arouse fantasies and elicit projecs
tions is shown by the variety of interprtations given individual pic-

tures. Examples of‘gggﬁg follow: -
Picture Interpretations
-A Building construction site

Prison or. road gang
Exploitation of Black man )
Worker goofing off when Foreman's back is turned

B Fighting
Dancing
Hugging
Greeting
Attempted rape =

29
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Picture ' Interpretations

Suicide

Murder

Revenge . -t
Thinking things over (gun ignored)
Welfare office

Prison -

Employment office

Hospital

Bank

School

Discussing a bill at store”
Reporting missing husband

Moving (voluntary)
Eviction
Reclaiming furniture

Workman and bar
Recreation center
Mowing Lawn X
- Womar: waiting for husband to comegest of bar
Prostitute seducing worker )

Policeman about to arrest criminals
Policeman greeting old friends

Men planning mischief

Men talking innocently

Dope pushers

Men trying to rob a sailor

Men getting out of (or into) jail

Boy studying, father encouraging
Boy studying, father discouraging
Hospital: men waiting for babies to be born
Two students
Men taking a break from work
Man reading Bible to someone in trouble
A T
Mother with child
Grandmother with daughter's echild
Father with child
Unwanted child
Loved child

Man seeking credit at store

Man seeking job

Men discussing boxing match

Men arguing, about to fight
Storekeeper telling a fish story
Man asking directions to a-bank

2E(Nope: pictures E and J were not included in this series.)
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In addition to these widely varying interpretations of the stimcli,
further evidence for the ambiguity of the pictures comes from the fact
that subjects frequently reacted by asking questions for clarification
of the stimuli. Hence, it appears that the VOT pictures serve well the
purposes of a projective instrument, while at the 5335 time depicting
scenes familiar tc low-income SubJeCtb

The Scoring System .

-

Scoring is centered on the identification of 15 value orientations
drawn from culture of moverty foci: Affiliation, Social Estrangement,-
Acquisition, ‘Success-Status, Cognition, Stimulation, Discipline, Hedonism,
Autonomy, Deference, Trust, Distrust, Insecurity~-Defeat, Race~Ethnicity,
and Morality. Each of these orientations has been subdivided into a
varying number of response .categories, which are items of behavioral and
attitudinal responses actually scored from.stories told by subjects. The
story for each picture (A,B,C, . . . L) is scored separately, the scores
reflecting whichever of the value orientation responses are present in

<

that story. g

In addition, there are six attributes derived from the entire
prbtocol Imagination, Verbal Facility, Coherence, Uncertainty, Super-
f1c1a11ty, and Unusual Perception. These refer to the overall quality of
the protocol as indicated by all the stories. While these are not usually
considered '"values," tHe position adopted here <is that such attributes
reflect‘?ague systems, and they are relevant to the work-related purposes-
of the test., Imagination is reflected in the construction of creative,
vivid stories. Verbal facility reveals flugpcy in the use of language
(ndt necessarily "perfect English"). Coherence refers to the degree to
which stories "hang together," show some Jlogical development and con=
t1nu1ty Uncertainty is revealed by many who included "perhaps" or

"maybe," indicators that the subject can't make sense out of the stimuli
or the presence of alternative sityations and outcomes, suggesting the
subject cannot make up his mind. Superficiality denotes lack of genuine
effort to respond to the task, very. perfunctory remarks, incomplete
stories, and other indicators of weak attention, Unusual percéption
scores marked deviation ffom:i'"'normal' interpretations. For example, one
female subject saw fire in all the pictures, although none Suggests this
to the typical respondent tested.

Definitions of the response categories were evolved through a
combination of three sources: (1) search of relevant literature on
values and on testing, (2) preliminary surveys of protocols already col-
lected, and (3) discussion and consensus of three individuals working
on developing the test. Here is an examplenmthe response definitions
for the value orientation Cognition:

B
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[V. COCNITION]
AN

Uses rationality, intelligence, thought, discussion, planning.
Values reason, reasonableness. " :

1. Thinks, reflects, analyzes: Thinks “about problem, situa-
tion. Wonders how to go about gomething. Reconsiders
(thinks things over). Thinks about how to get ahead, etc.
Tries to figure out elements, factors, cause of diffi-
culties. Examines situation carefully. Considers alter-
natives. Weighs choices. : -

2. Discusses, negotiates, talks over: Thinks-things should
be talked over. Wants to reason with others. 1Is willing
to negotiate, compromise. Discusses a problem, :

.

3. Probiem~solves, plans, investigates: Plans or takes
actual steps to solve problem in constructive way. Actually
does, or plans to do, something that will change situation
for the better. Plans, “prepares for the future. ' Tries to
get more inforr~ ‘on, 'sources of help, new ideas for han-
dling situation. Seeks advice, suggestions, professional
consultation.

(See Definitions of Value Orientations aud Responses in Manual,
Appendix A, for complete set of responses defined.)

.The next step in developing the scoring system was to rank-order
the response categories within their respective value orientations in
such a wa; that 'a weighted score could be assigned to each category.
These weighted scores would-then comprise the total score for each valtu=
orientation., No attempt was made to rank-order the value orientations.

—Fa.0. ":r to establish a valid rank-ordering of these responses by
consensus, they were sorted by four raters. The definitions of the re-
sponses for each value orientation were given in random order to three
professionally trained social workers to sort. These three individuals

‘had not prior connection with the development of the test, and none was

a psychologist or a tester. The fourth sort was dene by the author.

The raters were given the following instructions:
“nclosed are slips representing all the Responses to

be scored in the Value Orientation Test. Within the
Value Orientation category in which they are placed,

they are in random order.

You are ;3ked to sort these into an ascending order
of intensity; that is, place first the response you
consider the weakest manifestation of this Value
Orientatiou, and place last the one you consider the

32 ™ B




~

ERIC

Aruitoxt provided by Eic:

strongest. Those in between shouid foilow the rank
order, L, 2, 3, . . . n. An example would be:
Mildly dislikes (first) . . ._Hates with a passion
(last).

‘ﬂﬁm‘m .

You are to make these arrapgements based on your most
thoughtful judgment, taking into consideration all the

& implications of these responses for intensity of
behavioral expression,

Tape the strips on the blank sheets of paper in the
order you consider most meaningful. These responses
will be weighted according to the consensus in the
final scoring.

‘
v

The raters were also given a general orientation to the test itself.

On the assumption that intensity of behavioral responses can be speci-
fied*with enough objectivity to produce substantial agreement among inde-
pendent, educated raters and can thus be assigned a numerical value, it
was hypothesized that there would be sufficient concurrence in the rank-
ings to just:.y a weighted ordinal scale of responses. for scoring pur-
poses. Objectivity is defined as agreement among observers (Kerlinger,
1964). "sufficient concurrence" was specified -as the .0l level of sig-
nificance in a measure of association,

- Kendall's coefficient of concordance W, a measure particularly
useful in studies of interjudge reliability (Siegel, 1956), was used as -
the measure of relationship among the raters' rank-ordering of respoases.

This coefficient measures the extent of association among several (k) o

sets or rankings of N entities. By means of this measure the agreement
among several judges or the association among three or more variables
can be_ determined. This test provides a standard method of ordering
entitigs according to consensus when no objective order of the entities
is available (Siegel, 1956). -

The critical regions associated with the .0l level of signifi-
cance varied for the value orientations inasmuch as N (response cate-
gories) varied from seven to two. Table 2 presents the rankings of the
four raters, the sums of the ranks assigned to each response entity (Rj),

. the mean of the Rj sums, and their deviations from the means. Table 3

presents the statistics used in the computation'of W, the Kendall co~
efficient of concordance.’ When the observed s was equal to or greater
than that shown in this table for a particular level of significance
(.01), Hj was rejected at that level of significance.

Table 3 reveals that in ten of the 16 value orientations whose
responses were ranked in order of intensity, the amount of agreement was
significant at the .0l level. Two of these had correlations of 1.00.

Tgee Appendix B for explanation of the computation of Kendall's
coefficient of concordance W. -
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Table 2. Rankings of Responses by Four Raters, with Sums of Ranks,
Rj, Means, and Deviations from peans
value Responses B
Orientation Raters a b c e £ g Mean
1 1 2 3 4 5
I. 2 5 1 4 2 3
Afffliation 3 1 2 | 3 51 4
4 2 1 3 5 4 *
Rj 9 6 13 16 16 | 12
Deviations,
from Mean “- -3 -6 | +1 i+ 1+
1 1 2 3 4 5 6 7
1I. 2 2 6 1 4 5 7
Social . 3 2 3 -1 5 6 4 7
Esttrangement -4 2 4 1 3 6 5 7
Rj 7 15 | 78 |13 {21 |20 | 28 16
Deviations .
from Mean -9 | -1 | -8 =3 |45 |+4 [+12
% 1. 1 2 3 4 5 67 7
IIT. 2 1 2 6 5 4 3 7
Success, 3 1 2 7 5 4 3 6
Status . 4 1t t—7—f- 5 3 4 2 6
Rj 4 13 | 21 17 17 14 |.26 16
Deviations
from Mean -12 =3 |45 | +1 | +1 =2 |+10
1 1 2 3 4
Iv, 2 2 1 3 4
Acquisition =3 2 1 3 4
4 1 2 3 4
R 6 6 | 12 |16 10
Deviations
from Mean 4 4 | 42 | +6
1 1 2 3 4 5
V. 2 1 2 3 4 5
Cognition 3 2 3 1 4 5
4 2 3 5 4 1
Rj. . 6 10 12 16 16 12
Defaations .
from Mean -6 | =2 0|+ |+ -~

(continued)
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Table 2. (continued) i ] S
x Value Responses
Orientation Raters a b ¢ d | .e f | g Mean
1 1} 2 ] 3 )
VI.{™ 2 1 3 2 .
Stimulation 3 1 2 3
4 1 21 3 -~
Rj 4 9 |11 e 8
Deviations
. from Mean =4 {41 |43 -
¢ 1 {2 (3]s .
ViI. 2 1 {3214
Discipline ~ 3 1 2 3 4
4 1 3 21 4
Rj ’ 4 |10 |10 |16 10
Deviations -
from Mean _ -6 0 0 | #6 . e -
- , -
1 . 1 2 3
VIII, 2 2 3 1
Hedonism 3 1 3 2 ’
i 4 1 2 3
Rj 5 10 9 8 -
Deviations ~
5 from Mean | -3 +2 +1 - 1 ’ L R
‘ 1 1 2
X, 2 1| 2 ,
Luck ; 3. 1 2 T
= 4 1 2 T
Rj 4 8 6
Deviations g
from Mean =2 | +2
! - 1 1 |2 |3} 4|5
X. 2 1 2 3 L 5
Autonomy h“ 3 3 4 5 1 -2 "
4 2 11 31 4 ]-5
Rj . 7 9 14 (13 |17 12
Deviations
from Mean | 5 |=3 |42 | A 145
. 1 112|374
~, XI, 2 1 2 4 3
Deference 3 3 2 4 1 .
, 4 1 2 3 4
Rj e = 5 1 8 |14 |12 10
Deviations ) -
from Mean =4 | =2 |+4 2
(continued) ‘é;
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(continued)

Value
Orientation

Raters

Responses

(]

Mean

XII.
Trust

WO e

Rj
Deviations
from Mean
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16
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16
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Table 3, Calculation of Kendall”Coefficient of Concordance, W

Value 3 Significance
Orientation S N N W Level
I. Affiliation 78 5 125 .49 Not signif.

1I. Social

Estrangement 340 7 343 .76 Sig. at .01
7 III. Success, ) i N
f »  Status 284 7 ¢ 343 .63 Sig. at .01
IV, Acquisition 72 4 64 *.90 Sig. at .01
; V. Cognition 72 5 125 .45 Not signif.
-1 a - .
VI. Stimulation 26 3 27 .81
VII. Discipline 72 4 64 .90 Sig. at .01
VIII. Hedonism i14 3 27 .G a
IX. Luck 8 2 8 1.00 Full agree.
X. Autonomy 64 5 125 . .40, © Not signif.
" - .
XI, Deference 40 4 64 .50 Not signif.
KII. Trust © 32327 1.00 Full agree.
XIII., Distrust 428 7 343 .96 Sig. at .01
P
XIV. Insecurity, . -
. Defeat 320 _ 7 343 .71 Sig. at .01
XV. Race, R
Ethnicity 266 6 216. .95 Sig. at .01
XVI. Moralism 56 4 64 .70 Sig. at .05
s = sum of squares of deviations from mean.
* s -
W=— k = 4 = number of sets of rankings.
12 3
17 Tz— k (N - N) = R
N = number of response entities ranked. N

8Table does not give value for N of 3.
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* One categoryyhﬁbralism, was significant” at the .05 level. Five cate-
. gories--Affiliation. Cognition, Hedonism, Autonomy, and Deference=--were
not significantly related at either level. The average overall correla-
l tion was .73. Of those categories that were significant at the ,0l level,
average correlation was ,86., The highest coefficient was 1.00, and the
} lowest was .40,

that the judges are applying essentially the same criteria in ranking the
N objects under study. Their pooled ordering may serve as a ''standard,"
especially when there is no relevant external criterion for ordering the
objects (Siegel, 1956). It should be noted, however, that a high or sig-
. nificant value of W does hot”necessarily signify that the rank~orders

1 produced are "correct.'" A variety of judges may agree because all use
the "wrong" criteria. '"Objective'" and '"consensual' orderings are not
automatically synonymous (Siegel, 1956). Nevertheless, 'to the extent
that the ratings correlate highly . . . [the researcher] has achieved
objectivity”E?Ke;linger, 1964y, For the purposes of developing a projec=
tive instruhent intended for lay use, the criterion of consensus of judg-
ment on the part of raters who are trained to work with behavioral mani=-

festations seems appropriate. z-

Interpretation N
A high or significant value of W may be interpreted as meaning

4

The correlations obtained in this study appear reasonable in the
light of degrees of correlation reported in. other literature related to
. projective tests. In Friedman's (1957) work on the TAT, correlations .
ranged from ,37 to .88, with mean correlation of .72. These correlations
are said by Friedman to compare favorably with other reported studies.
Combs (1946) found 50 to 60 percent dgreement among external analysts and |
- 63 to 68 percent agreement of an analyst with himself. Pine's (1960)
’ .. raters (of stories) agreed 69 percent of-the time, which he considers -
adequate. 1In an attempt to cross=validate cbjective TAT scoring. Dana.
(19%6b)computed scorer reliability on items composing categories, using
twg scorers. Overall reliability for three scoring categories was .89.
This figure was higher than those reported in his original study (Dana,
1955), a fact which he attributes partly to practice in scoring obtained
by both scorers, aud partly to formalization of scoring criteria.

On the basis of the present findings, the pull hypothesis that

raters were ranking iundependently was rejected. It was concluded that

response categories could be rank-ordered for scoring purposes, based

on consensual validity. Numerals were then assigned to each of the re-

sponses in the value orientations, giving them a weight from 1 to N. .

These are ordinal numbers indicating rank order values only. Even though
- it cannot be assumed that the underlying properties they represent are

equally spaced (Kerlinger, 1964), the scoring system treats them as though

they were, the numbers having been arbitrarily assigned, on the,basis of -

rankings, as weighted scores. ’ é? :

Studies with more objective types of data or more objective sco}ing
methods often produce a higher degree of reliability, but it is widely
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believed that they also sacrifice clinical, holistic content (Friedman,
1957). The concern in projective tesirg is to retain the holistic quali-
ties while maiptaining an acceptable degree of reliability. A number
of investigators working with projective tests have found that inter-
rater reliability is greatly improved when (1) raters are permitted to
defend their choices and (2) differences can be resolved by consensus
(Pine, 1960; Combs, 1946; Dana, 1956a). Pine, for example, states:
.

Ratings were carried out after an extensive period of rating

practice by the twe raters working togethar., However, once

begun, the ratings.were carried out without.further checking

or discussion. Final ratings were achieved by-discussion of"

discrepancies between raters.

The raters in the present study had ne rating practice in working .
together, unlike raters in many of the above cited studies. Several of
the five response categories that were not significantly related are
considered important for the ability of the VOT to measure behavicral
tendencies directly relevant to training and work success. Therefore,
the four raters met to discuss their interpretations of these responses,
to attempt to identify the conceptual problems, and to establish con=-
sensus on these categories if possible.

-

Cne of the pioblems revealed in the discussion was the weakness
of the instructions given to raters. The criterion for "intensity" of
behavioral expression was not‘@lequately specified. Each rater was in
effect obliged ‘to establish his own criteria and frame of reference.
As an example, some raters were in fact using "extensity" as. the stan- .
dard for certain orientations, a sense that was actually more apprupri-
ate in particular instances (e.g., in Affiliation). . Through discussion,
consensus among the four raters was achieved, and the items were ranked
according to this agreement. Two value orientations (Deference and .

Luck) were combined.

Kendall (1948) suggests that the best estimate of the ''true"
ranking of N objects is provided, when W is significant, by the order of
the various sums of ranks, Rj. This is based on the assumption of accept~
ing the criterion which the judges have agreed upon as evidenced by the
magnitude and significance of W in ranking the N entities. The '"best
estimate" is associated with least squares (Siegel, 1956). This pro-
cedure was used to rank-order the responses in the value orientations’
which had yielded significant associations. The final ordering of re=-
sponses for each of the 15 categories is shown on the scoring sheet in
Appendix A. . '

"

The responses having been rank-ordereql it was now possible to
proceed with scoring the protocols. Three scorers did three lots of 15
protocols each, and checks were made after each batch for interscorer
reliability. It’Ts\gigiéz recognized that all available personality
tests present serious iculties, both practical and theoretical
(Anastasi, 1968; Kerlinger, 1964), Problems of validity and reliability
are acute, A o ) L

-
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Reliability

According to Lindzey (1961) a number of scoring systems that have
,been developed for the TAT show relatively satisfactory rater reliability.
Inter-rater reliability coefficients ranging from .55 to .89 seem to be
considered quite acceptable, although some investigators report substan-
tially lower ones (lindzey and Herman, 1955; Friedman, 1957; Dana, 1956b;
Dana, 1959; Pine, 1960; Stone, 1956). Sen (1953), however, maintains
that, judging from "more careful studies reported in the literature,'
the reliability of projective tests of personality, 'seldom reaches a
figure of .40."

Two kinds of reliability could have been explored for the VOT.
Interscorer reliability--the amount of agreement among scorers=--is the
only kind attempted in this study. Retelst reliability, or the consistency
of scores obtained by the same individuals when re-examined with the same
test -on different occasions, was not investigated because of the small
number of retests available. (A total of 70 original tests were admin-
istered to New Careers trainees, but only 14 retests were obtained after
90 days because of turnover, ahsenteeism, and new admissions.) Attempts
to establish interscorer reliability were handicapped by the use of
three outside scorers who worked independently and with a minimum of
training or orientation. Since it was difficult for the three to spend
much time together, they used the manual as a guide, but had very little
joint practice. The highest inter-scorer reliability coefficient
achieved was .63 for two scorers. While a higher coefficient is always
desirable, this figure compares reasonably well with that of some well
known studies. Indeed, according to Franzblau, "reliable coefficients
of correlation ranging from about .60 to .80 may be regarded as indi-
cating a marked degree of correlation' (Franzblau, 1958). Lazarsfeld,
Berelson, and Gaudet, in their famous study, The People's Choice, report
that '

two independent appraisals of the same subjects by the same
interviewer but spaced three weeks apart, have a correlation
of .80. When the same subjects are observed by two different
interviewers, the correlation goes down to .6 or .7 (Riley,
1963). - -

Validity

Several kinds of criteria have been used to establish validity of
the Thematic Apperception Test, the instrument most similar to the VOT.
Probably the most common is clinical diagnosis.  Ip studies in which the
objective is to establish usefulness for predicting performance in vari-
ous fields of activity, test results have beer correlated with scores of
those already functioning successfully in the field or with subsequent
evaluations of candidates' performance on the job. 1In Sen's study (1953),

8These references also deal with validity of the TAT.
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for example, criteria used were: marks aliotted bs the final selection
board after a thres-day examination and gradings provided by later
follow=up forms. Correlations with reports on successful candidates'
efficiency, zubmitted a year or so after their appeintment, indicated
that "several of the more specific traits could be assessed with a’
promising degree of accuracy."

Although several types of validaticon are possible for this test,
a demonstration of criterion-related validity (Americar Psychological
Association, 1966) is deemed most crucial. (Kerlingep (1964) also terms
this concurrent or predictive validity.) To do this, a sample of New
Careers enrollees in the Raleigh program was selected. The VOT was
administered to trainees in three groups. -

When we wish to determine whether an instrument, whatever its
nature, is valid, we must obviously match the measurements
which it produces against known and accepted criteria of .the
trait or quality concerned (Fran7nlau, 1958).

No such '"known and accepted" criteria were available for New
Careers trainees. In lieu of such established standards, the staff
counselors of the program were asked to assess each trainee tested in
their respective grouvs. A special rating sheet was prepared for this
purpose in which tesponses being scored in the VQTI protocols were
translated into parallel terms on several dimensions of personality
characteristics and behavior (Appendix C). No training on rating was
given the counselors. Counselors’ ratings were compared with scoring
on the project's protocols from New Careers enrollees. Positive corre-
lation can be said to constitute criterion-related validity.

- )
Because of the difficulties [in judges' ratings,] the corre-
lation of a test . . . with the criteria whlch are set up
would necessarily be in the 'moderate' or 'marked' range
“Yather than in the 'high' or 'perfect’ range: but, on the
other hand, to get even a moderate correlation with criteria
as abstract and ephemeral as those which we must rely on in
the field of character and the like is in itself very diffi-
cult (Franzblau, 1958).

Correlating ghe VOT scores with the counselors' ratings of
trainees was a problem because the two sets of scores were not measured
on the same stale and, thus, were not difectiv comparable. The vari=
ables for the rating sheet had been translated into what were cone
sidered parallel concepts, partly in order to provide some evidence
of construct validity as well as of criterion-reiated validity. These
were rated on a Likertetype scale from 1 (high) to 5 (low). The VOT,,f#
scoring system., on the other hand., summates ranked variables, with
weighted scores ranging from 1 to as high as 7 points and vary:ng for
each value _orientation.

In order to reduce these disparate scores to common terms, the
following procedure was used. The VOT weighted scores were dichotomized
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around the median of the sample for each cluster of variables; those
above the median were denoted as "high," thcse below as "low.'" TEhe
counselor's ratings were dichotomized in the same way around the scale
score's midpeint, 3. (See Appendix D for werking form.) In botn cases,
half the mediap points were placed in the high category, and half in *
the low category. The tallied scores were then cast into a contingency
table in which the cells represented the four pessibilities of agree-
ment and disagreement: agree positively (both above the median);

agree negatively (both below the median); disagree, positive with nega-
tive; and disagree, negative with positive. For each of the 25 vari-

“~ables, chi-square (two-tailed) was then computed. A contingency co- ‘ 5
efficient, C, was also computed to provide a measure of the degree of
association represented by the chi-square relationship. The results of
these procedures are shown in Table 4, It can be seen that 11 of the ,
correlations were significant at the .00! level; two were significant
at .01; one was significant at .02; two wcre significant at .05; and

- two were significant at .10. Seven were not significant beyond the —~
.10 level. —_— "

-—

} The difficulties of using criteria of this sort have been widely
noted. Kerlinger (1964) says,

The single greatest difficulty of predictive validation is
the cfiterion. Often criteria do not exist or their validity
is doubtful. Obtaining possible criteria may even be diffi=_
cult. ’ -

In the present case, .the existence of staff counselors-in the New
Careers program seemed to provide -the opportunity for creating tenta-
tively valid criteria, . On a calculated risk, the assumption was made
that these staff workers would be well acquainted with the members -of
their groups and could accurately evaluate them along the dimensions

set up to match the test. This assumption may have been unwarranted,

as 'some of the rating scales were incomplete, or '"Don't know'" was
checked. There is also evidence that the counselors were not accustomed
to judging trainees on the attribute variables listed on the rating
sheet. 1In fact, the New Careers staff members indicated that such a
list was useful to them in suggesting new ways to evaluate the trainees.

In some instances the relationship between trainees and staff
counselor would be likely to affect the perception of the latter. Sub-
jects were consistently rated high on cooperation, for example, while
the VOT tapped little evidence of cooperative spirit. Several factors
< could . account for this discrepancy. First, it is in the interest of .
the trainee to '"cooperate" with his staff counselor, who is, in effect,
a supervisor. This ‘relationship may not reflect the subject's customary
behavior. Second, there was evidence of a "halo effect," a tendency to
rate trainees positively on every attribute. Third, there is some evi-
dence that the trainees, nearly all of whom were black, reacted nega- ‘
- . tively to the test administrator, who was white. This may have been
i reflected in their stories. Linton (1945) observes that even when

responses are extinguished in particular situations, there is a tendeucy
. - L

.
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Table 4., Relationship between VOT Scores and Counselor's Ratings as

-

Shown by Chi-Square

Rating Scoring - Signifi-
Sheet Form cance
Variables Variables N x2 c Level
Optimistic Optimistic 44 13.2 .65 .001
Pessimistic Pessimistic

Suicide

Cynical 44 13.2 .65 .001
Submissive Respects authority )

Feels inferior

Dependent

Fatalistic 43 2.7 .07 .10
Dominant Resists compulsion - .

Fights for rights

Dominating 44 25.2. .60 .001
Ambitious Envies - :

Seeks social status

Values education

Values work ~

Seeks improvement

Ambitious . 44  11.6 .46 .001
Poorly Neglects responsibility
Motivated Wily

Steals

Fails

Uncertain_

Superficial 43 .6 ~= .50
Socially Shares community's values ’
Active Affiliated with others

Positive view of family & sex

Feels responsibility for

community 44 8.3 .40 .01
Socially Disagrees with story
Isolated character A

Lacks norms I

Avoids involvement

Disagrees with community -

Views sex hostilely 44 21.7 .57 .001
Friendly Affiliated with others 44 ) -~ .50
.Resentful Shows anger, resentment 44 4.6 .30 .05
Sly, Sly, cunning
Cunning ) 44  39.1 .69 .001
Angry * Shows anger i

Quarrels 44 5.2 .33 .05

(continued)
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Table 4. (continuedj

Raging =~ . Scoring Signifi-
Sheet Form W cance
Variables Variables . Level

Socially Optimistic

Secure Cooperative
Affiliated with others

Socially Powerless

Insecure Uncertainty

Intense Intensifies

Worker

Plodding Endures,

Worker Plods

Worries Discouraged
Anxious

Bored by Séeks change

- job

Interested Analtyzes

in job Problem~solves
Values work

Quitting Fatigues
Discontinues, flees
Suicides

Violent Attacks physically
Kilis
Suicides

Seeks Self-indulges

immediate Neglects work

gratification '

Defers " Self-controlled

gratification Plans

Cooperative Cooperative

Gets along Identifies race

with other Emulates

ethnic Sees oppression

groups Shows race pride, approval
Hates, resents
Conflictive

df = 1.

8This variable w2s not listed vn all the rating sheets. The rela-
tionship measured i1n this case was inverse, -
. Lnverse




0

for the value system to reassert itself in pew situations. Finally, it R

is possible that the VOT lS 51mp1y not sensitive to the variable 'coopera-
tlveﬁkw -

could be
interpretation is

Other variables not found to.be significantly re
analyzed in a similar manner. An additional possibl
that the itemon the rating sheet was not properly
the scoring form. For example, the essence of 'ir
rating sheet may not be adequately captured by th
scoring form '"analyzes, problem-solves, values wor

erested in job" on the .
responses from the :
,"" These non~-significant
items expose areas in which the' test needs to be sharpened or clarified,

Some of them, like "poorly motivated, " Minterested in job," and "quitting," ;
are sufficiently central to the purpose of the test to warrant further i
investigation. .

s

LA
vt

On the whole, however, the correlations of the two evaluative in-
strumeats are satisfactory enough to demonstrate criterion-related validity.
Average chi-square = 10.97, significant at ,001 lével. Eighteen of the
25 variables were related at a respectably high level of significance,
satisfactory considering the notoriousl; great difficulty in establishing
such correlations for projective tests. . .

- .
No rms ’
- ' ~. .
Scores on any test can be 1ntcrpreted only by reference to norms -
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(Anastasi, 1968). Probably the most realistic approach to establ’shlng
nogms is to standardize ze tests on narrowly defined populations, so chosen
as to suit the spec1fic purposes of each test. For many testing purposes,
highly specific norms.are desirable. When subjects are asked to write a
story to an ambiguous picture in five minutes, it is to be expected that =
they will vary widely in the amount of material they produce. Such produc- :
tion depends on a number of factors, including imagination, motivation, :
and the amount of fantasy the subject is able to indulge. Verbal facility
is another of these factors. Unlike some scoring systems, the VOT scoring
does not look for "literary quality," as this would defeat its purpose,
which is to test low-income populations primarily, and such a group is .
presumably handicapped in producing work of literary gquality, o

el f g Ay Bl

AR

It has already been reported—that protocolsifrom several hundred
subjects were collected through administration of the VOT to trainees and
graduates in the pjilot areas of the Concerted Services in Training and
Education and to trair *és in the New Careers program. To establish norms,
the former group of protocols was sampled to select 24 from each of three
ethnic groups: northern white farmers from Minnesota, Spanish-Americans
from New Mexico, and American Indians_from.various locales. American
blacks, represented by the New Careers tests, constituted a fourth ethnic
group., All these groups were from impoverished populations usually con-
sidered part of the '"culture of poverty." In addition, a sample of 12
middle-class, predominantly white graduate students was tested as a control
group.

"

=
=
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Although some of the samples used in this study may-seem small,
there is ample precedent in the literature ror this:practice. Kardlner,
for example, says of his work on The Mark of Oppres31on

Twenty-five cases is a very small number from the standpoint
of gathering vital or employment statistics, but it is a very
large number from the standpoint of a psychodynamic analysis
(Kardiner and Ovesey, 1951).

It may also be recalled that Merton used only 30 cases to delineate his

two categories of influentials, the “cosmopolitans and the locals (Riley,
1963). .

Murray (7TAT Manual) givés as the '"standard" 300 words per story
and suggests thal stories averaging less than 140 words in length are
not worth scoring for the TAT. Such a norm is totally unrealistic for
,the disadvantaged populations with which we have been dealing. Table 5
"shows- the norms For story length for five léw-intome groups: black

and middle-class university students (predominantly whlte)

Table 5. Average Number of Words per Story for Five Groups

" American‘ Isdians, Spanish-Americans, Minnesota whites(predominantly rural),

Sy

G;oup gN Mean Rahge
Black Américans (40)3 55.7 6-131
Indian Ameficans (24) 60.3 10-160
Spanish-Americans (243 - 43.0 14-97
Minnesota Whites (24) 26.7 2-103
Middle-Class Students 61.2 17-122

(12)

~

Range in Tuble 5 refers to the range of numbers of words' per story

among the respondents in that .group.
cluster rather closely around their own mean.’
stories for t
39, 30, 29, 37, 29, 36, 30, 29, 33, 29, with a mean of 32.5 words per

Subjects- individually tended.to
For one subject,

story.

Th number of items checked on a scoring sheet reveals scorers'
perceptions, as well as subjects' responses. Nevert'
these, as found in preliminary administration of  the VOT may be useful.
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for -example,
11 pictures shown had the following number of words: 41,

eless, the norms for
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Table 6 shiows the aumber of items checked on a sample of the protocols
by value orientation (not the weighted scores).

Table 6. Mean Number of Items Checked by Scorers, by Value Orientation,
for Black Americans

Value Orientation Mean . Range

F? ’ Affiliation & 8.0 . . 1-13
. Social Estrangement -6.1, . . 1-11
‘ Success=Status ’ 4,2 . 1-9 ;—..
| i Acquisition . - 2.9 0-8 ]
- Cognition _ 2.1 _/ 0-5
: St ilnglat ion . : . .15 0-2
Discipline 1.2 0-4 >
Hedons . 1.5 . ‘0—3
‘Autonemy ) : o ' .76 ’ 0-4
Deference - - ' - .85 0-4
Trust 245 .0-12
: Distrust '. 7.5 1-18
4 Insecurity-Defeat 5.6 , . 0-10
X Race-Eth;licity ' 94 . 0-8 , ’
i Morality. - - ‘3.2 6-7 )
N=34) - ( )
- . Test Administration o
) +» It has. been e.s,tablished that testing.conditions may »influ.epce 7‘,3*
scores on personality tests. In projective testing, the behavior of the -
exéminep, or even his presence in the room; may, inhibit strong e?mot,ional >
Q e : . ‘ ;
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content. In order to 'minimize these effects, it has been suggested
that: (1) standardized procedures should be followed to the minutest
detail; (2) any unusual testing conditions should be recorded; and
(3) testing conditions should be taken into account in interpreting
test results (Anastasi, 1968). i

In the current project, group testing in which pictures are pro-
jected on a screen and subjects write their own stories has been found
to b% most successful in producing usable erial. The use of an inter-

. viewer, who writes down stories as they are told him by the subject,

may lead to many-distortions. In one experiment oral stories were taped
as they were also written down by the administrator. Gross distortions
were reported in the written protocol, not only in small detail -but in
actual content. (Personal communication from Professor Charles V.

Lair  Psychometrician, Auburn University, Auburn, Alabama, 1971.) The
protocols of this project which were administered individually and
written down by the administrator (as in Minnesota) were the thinnest

in terms of scorable material, i '

= . g Y

For this test five minutes were allowed for each story. It may
be that this is an insufficient amount of time for people of low verbal

. facility and.unprééticed‘imagingtions,_as there~were a number of un-

: finished stories. In fact, even among the sample of graduate university
students, there was @ mean of only 61.2 words per story, and the highest
frequency for all grgups was 160, far from Murray's standard of 300 words

- per story. What thé%%%yords expressed is interpreted in the next sec-
tion on findings of the VOT in preliminary administration.

n—
s

"
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SCME FINDINGS OF THE vOT

One of the objectives of this study was to learn if the VOT could
produce findings that would contribute evidence for the validity of
. culture of poverty concepts. The analysis of protocols administered
during the course of the study reveals that the VOT scores offer support
for some postulates and disconfirm others, These findings are at least
suggestive of areas that need further empirical investigation of the
o culture of poverty hypotheses.

= LY s 4

-—

A sample of 34 protocols from New Careers trainees was analyzed
for the purpose of establishing norms on all the value orientations.
These give a picture of southern urban black attltudes, as represented
by a predominantly female sample. Scores from samples of other ethnic
groups (Indians, rural whites,” and Spanlsk-Amerlcans;%V 24 each) have
been compared or some variables of special interest in the development
of -this test. Figures given represent the number of times the response
was checked by scorers (not the weighted scores)., It is rot meaningful
téo convert these flgures to proportions, as the number of checks does
not. coincide with thé number of protocols, but rather wL;h the total
number of responses among the entire group. (E.g., ten checks could
all come from one protocol. 1If each response was checked for every
picture, there would be a maximum total of 374 checks for each response
in this type of ca1cu1at1on4w7347gre£ecois=%gil~pectures The range
in this series is from 3 tomlélf;”-xrgm——-rfﬂ

PR

. ézb : o . L
¢ .

Alienation and Distrust ____ T

Alienation and distrust are commonly considered widespreadéamong
the chronically impoverished. ResponSes-reflecting alienation are
subsumed under the value orientation "social estrangement" in this test.
"Distrust" is a separate value orientation which also reflects aliena-
tion. Social estrangement includes responses labeled "disagrees with )
story characters," "avoids involvement,' "disagrees with community,"

"shows generallzed anger, resentment,'" '"views family, sex relations
negatively," "commits crime," and '"lacks norms (anomie)."

. Alienation among these subjects "is indicated by high scores on
a number of variables., For example, the subjects disagreed with their
own story characters=~141 times. This is interpreted as a form of social
estrangement since the Subject is free to create posiftive or negatlve
characters in his stories, as he wills,- - - — '

@

- Antagonism i.. re1aglonsﬁbetweeﬂ—ahe—%e*é»—+%—aﬂe%he§—thetheqrs -
: ~. of the culture of poverty idea thatwtcnds-Le—beﬂeonﬁrfmed—bv—tbesr'regtspxb

The total score for "views—family; -sex—telationspesabivel§tis 64, high - ———-
compared with the moderate score O0f 38 for '"views lamily, Sex relatlons )
positively." L - - =
S - - - -
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"Insecgrity, Defeat -

Among these subjects distrust, expressed as a pessimistic outlook,
is revealed 135 times, and this high degree of pessimism is consistent
with culture of poverty theory. Further support for the alienation .
shypothesis is found in other frequencies related to distrpst. These sub-
jects were scored “cynical, suspicious™ 72 times, a rather high figure
that supports culture of poverty theory. They also had a moderately high
score’ of 56 for violénce. Yet the findings, of low scores on suicide (9)
concurs with other evidence that the suicide rate is low among black
Americans. The score for "kills" was also low (19), which is a contrast
to both theory and the higher score for violence. It should be considered
whether there is a norm in this culture pattern for violent settlegﬁnt of
disputes--a violence reflecting intense frustration, as well as lack of.
perceived alternative modes of action--but also a norm against actual
killing or self- destruction, Moderate scores were received for quarreling,
and low scores for acting sly and 6unn1ng These tend to refute theory.

s

Affiliation ) i .

Supporting the trend shown in items of alienation, the frequencies
for "affiliated with others," which deals priparily with friendship and
association patterns (24), and for "feels responsibility for community’l
(14) were quite low. These also suggest negative support for the aliena-’
tion hypothesis: On the other hand, scores among this, group were fairly
high for "shares community values,' so there appcars to be strong community
identification, which elevates the scores on affiliation. This is in line
with general findings that .American blacks have many extended family ties,
which serve as a sort of community, and with current evidence of stronger
"peoplehood" solidarity among black people. ‘

Optimism

The high evidence of distrust is counterbalanced by its opposite.
The same subjects show themselves to be optimistic in 109 instances, which
introduces some ‘contradiction into the theory. Ohe has the distinct im-
pression from these protocols that they tend to reflect recogniflon of
harsh reality in the interpretation of events or in their expected out-
comes, but that a determined note of hope and optimism creeps in also.
It is this ambivalence, or ability to survive with hope despite grim
facts, that makes a pat formulition of the characteristics of those said
to be in the culture of poverty questionable. i

Memoers of the culture of poverty are reputed to be notably lack-
ing in a sense of security and to experience a feeling of defeat rather
frequently. Our data do not support these assumptions. There were only
moderate scores for anxiety (31) and for "discontinues, quits" (39).

The latter suggests that the poor do not have much.more than an average
tendency to give up easily and leave the sceme of difficulty. Other low
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scores challenge this theory: 'feels powerless," which is supposed to
be a major trait in the culture of poverty, was checked only 14 times;
there was little evidence that could be interpreted as discouragement
or unhappiness and there were only sllghtly more signs of "fatigue,'
which is Seen as a reflecglon of defeat.

Autonomy and Deference

No evidence of a strong sense of autonomy emerges among the
poor tested. .This is reflected in respoases labeled '"resents compul=-
sion," "fights for rights," and "dominating.'" Deference, on the other
hand, is measured by responses titled "respects, obeys authority," .
"feels inferior," "is dependent,.submissive,'" and "is fatalistic.” .
Scores were low on fights for.rights and on dominating, but they were
also low on feels inferior (6)‘515 dependent submissive (11), and is
fatalistic (3). These latter three*are almost unanimously considered
central characteristics of thgﬁe in the culture of poverty, a position
not at all supported by these data. Two items which ess tially con-
tradict each other both'received moderate scores: ''resents compulsion”
"had a total. of 32 'items checkedy; '"respects authority' had 38,checks.‘ﬂ_
These scores suggest the ambivalence felt among black Americans toward
"establishment' authority. .There is evidently a considerable respect
for authority figures, but it is apparently coupled with resistance to
the dominant group'® norms. .

Héedonism

Scenes in the test pictures were designed to elicit responses
which would réflect the storied hedonism of the poor, particularly’wi
respect to neglect of work, but the scores of those tested with the
Value Orientation Test do not support this usual characterlzatlon of
the poor. '"Neglects work" had a moderate score of 30, and "seeks plea-
sure' is slightly higher with a score of 38. The latter, of .course,
carries no automatic pejorative connotation but is intended to reflect
excessive preoccupation with pleasure-séeking. This, however, is the
level of scores one might expect to find among any normal populatioun.
Indeed, the morallstlc exhortation that "he should.tend to his job and
not be wasting time" was the commonest response in this test.

P

Discipline

¢+ Lack of.discipline is one of the commoner traits attributed to
members of the culture of poverty. The VOT does not show much tendency
to intensify or exert more effort to achieve goals among this popula-
tion. On the other hand, it yields high marks on "endures, plods, is
self-controlled," with a score of 58. This is consistent with some ;
descriptions of the puor and contrary to others. (Endurance is one-of .
the areas in which characterizations of.the impoverished are inconsistent.)

In this conte dires" also 51gn1f1es postponing gratlflcatlon. In
P PO
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any case, the scores offer a solid base for training and work place- .
ment possibilities, There is also slight evidence that the poor seek
opportunities to '"start over." .

Stimulation

Little evidence of a need for stimulation appears in these pro-
tocols, The value orientation response in the scoring form does not ¢
permit much exploration of this value, but there has also been little
material in the protocols themselves tiiat require an elaborated system . s
for scoring this response. There is still a possibility for 11 checks
on each protocol in scoring this item, or a total of 374 for the whole
. group. :

Coénition ' 1\.
’ . The poor are usually’ctredited with little strength in cognitive -
functioning. In this study, they show moderate evidence of "thinking,
reflecting," and ¢f "discussing, negotiating." A surprise in this value
orientation is the high score for '"problem-solves, plans." -The total
frequency for this response was 90, a very high score for this group.

This is a glaring contradiction to the culture of poverty hypothesis . .
that the poor do not plan. - - -

"

Acquisition
' . . These responses were high on the expression of acquisitive needs,
with the response ''seeks money, material-goods" receiving a total score
of 68. Additional.checks for "wants help in getting things'" and,
occasionally, '"steals'" raised the score for acquisition. Most subjects,
: in fact, express a wish for material goods, often as part.of a desire
for improvemgnt of their characters' conditions. Good furniture, nice
homes, and modern appliances are among the most commonly wished-for items,
but food alone is not a rare desire. The relation of this finding to
. culture of poverty theory is uncertain; some;theorists/seem'to consider
- . ‘ the poor as satisfied with substandard conditions; others see the poor
- as hungry for material- goods, which they consider to represent improved
e status, as well as fulfilling basic needs. ¢

- e Success, Status e

* .
Responses dealing with aspirations and desires for improvement
present some challenges to culture of poverfy theory and some supportive .
data. Expressions of failure are moderately high (46). This response
is included in the "success" value orientation on the interpretation
that expresSions of a sense of failure imply some aspirations that have.
not- been fulfilled. - Responses were very low on "envies" and on "seeks

-
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social status' with scores of four and seven, respectively. Yet "seeks
improvement' has a high frequency of 67. This finding sujgedts that
"improvement" is seen within a framework of the respondent's own life
style, rather than through invidious comparisons with others of higher
social status. N

¥

P

Education is moderately valugd among the black group, ;:?indieated
by a total score of 31. Among all the ethnic groups tested, education
is valued most highly by the Spanish-Americans of the southwest, with -
a2 frequency of 74 on a baseNof 24 protocols. Nearly 100 percent of these
subjects specified the impoytance of getting a good education. Those
. least impressed with the vdlue of education were the northern white .
- farmers of Minnesota, who had only 25 checks for this response. Their -~
stories contained statements such as, "He will drop out of school just
like I did. 1T didn't like it either.'" American Indians were in the
second highest range with respect to valuing education, showing a total
. score of 34 checks among their 24 protocols, i

-

Spanish-Americans, American Indians, and black adults tend to see
education as a way of upward mobility for their children and stress the
_importance of an education for the young. Such comments as, "I thi.
he should study and continue to study if he wants to be a success,".and
"Education will mean more than work does nouw" reflect this concern with
education as a means of upward mobility. Spanish-Amexricans in this
study apparently share this view most intensely, -

Work is even more highly valued b;\gzz‘?hgggroups: Spanish- .

Americans again had the highest frequency with 92" checks. White northern

farmers expressed valuation of work 66 times, and American Indians 65

times. Black Americans had the lowest frequency with 46 checks for this

: response. It must be remembered that these three samples contained only )
24 protocols each, while the black Americans had 34, so the diffewenTes
between the highest and the lowest are substantial.

-

L

These scores on work and education values refute culture of pov-
erty theory; in fact, some of them almost identify the subjects of these
groups with the strong.American work ethic chardcteristic of the middle
class. -Although work was values and ''seeks improvement" scored rather
highly (67), there was’ little evidence of genuine "ambition' as defined
by this test. Scores were unanimously low on this response. This
suggests that the poor see very significant, limits to their aspirations.
Nevertheless, the poor of all ethnic groups obviously value work more
highly than usual descrfiptions imply. It is possible that "seeks improve-
ment" and "is ambitious' should be combined=in this test, since discfimi-
nation between them is not very sharp afid may not be meaningful for low-
income populations., Table 7 summarize$ the findings on education and
work evaluation. - )

L
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Table 7. Frequencies of Scorers' Checks for Responses Valuing Educa-
tion and Work by Four Ethnic Groups

=

— - T
Group’ N Education Work
- H g .
Spanish-Americans, Southwest (24) 74 92
* American Indians ’ (24) - 34 65 .
“~Black Americans, Urban South (34) 31 46 I . S
White Rural, Minnesota ' (24) 25 66 )
Race, Ethnicity -
. " Qne of the unexpected findings of this test, as it was administered
to samples of several groups, was the differential saliency of race.
Table 8 indicates the percentages from five ethnic groups of those who
: mentioned race in their stories. (In this case, percentages are meaning-
ful because each protocol rather than each check is considered as a unit.)
Table 8. Percentage of Those Mentioning Race in VOT Stories By Ethnic
Group o ) -
Group N ".°" Percentage
LY . - -
Middle-Class Students - (12) : . .583
. g White Rural, Minnesota . (24) 458
Black Americans, Urban South (70) ', .256 . :
- . £
American Indians (24) .25
Spanish-Americans, Southwest ' (24) .08 . -
- ’i
The._issue of race seems most salient among.middle-class students, ]
predominantly white, followed by white nggthern farmers. The Spanish- T -

Americans showed the least consciousness of race. The low level of race
consciousness among blacks is somewhat surprising, as those southern
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urban blacks who did mention race tended to be milirant and angry in
their approach, showing great hostility to white "bosses," businessmen,
and authority figures. 1Tt is interesting, in these times, to note that
blacks and Indians show about the_game degree of race consciousngss, If
American Indians, southern black’fakiaeans and Spanish-Americans are
included among those in the culture of poverty, as they usually are, this
finding does not support the hypothesis that the lower classes, at least
of minority groups, are typically high in group prejudice.

i :

These findings lend added weight to th¢.cautionary position of
critics of the culture.of poverty thesis. While some of them support
descriptions of people in the poverty syndrome, others markedly diverge
from the ributes said to be characteristic of this group., A few
examples canYelp summarize the situation with respect to empirical support
or disconfirmation of thgéry, as indicated by the VOT,

. Ll

%

A rather high degrgé of alienaticn and distrudt is cdﬁ%irmed‘by
the data, and the widely apserted antagonism in relations among the
sexes is supported. While’ pessimism is widespread, there is simultaneous
evidence of ahigh® level of optimism, revealing some ambivalence in world
view. A strong sense of community identification appedrs common, which
contributes higher.frequencies to affiliation than might be expected.
Bindings on physical violence and killing were not .as pronounced as cul-
ture of poverty predictions would lead one to expect.

" Little evidence was produced that the poer rate highly on a sense -
of insecurity or defeat. [It-is worth speculating that recent mass move-
ments involving struggle for rights of underprivileged minorities may
have had a salubrious effect on these traits. -

A low level of autonomy scores seems to support culture of poverty
premises, There was not, however, a correspondingly high level of
deference, which again suggests that sociocultural changes in the larger
society may be having an effect on this realm of behavior. -While there
is slight evidence ofzzhedonlstlcﬂoutlook,,1t is not nearly so pronounced
as culture of poverty adherents would have us believe, Indeed, there was
strong evidence of self~discipline and a sense of respon51b111ty toward
work,

A notable finding that contradicts most descriptions of the cul-
ture of poverty school is that the poor in these tests scored highly on

"planning and problem~solving." Evaluations of both education and, work
were substantially higher than the culture of poverty theorists bgLe
promulgated, The formulations of the importance of education among t
lower-class populations tested seeim to support Mizruchi's (1964) assef~-

-tion that these groups value education not sc much as an end in itself
as a means to upward mobility. Education,~ then, is seen as a way of
escaping the '"culture of poverty.' This attltude also lends support to
Gans' (1969) position that parents do not wish to transmit this way of
life to their children. In turn, this adds to doubts about the "poverty
way of life'" as a genuine culture. Finally, evidence of«etpnic prejudice
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is far scantier than the charges usually made against the poor would
; suggest. These contrary findings constitute areas in which additional
research on the value orientations of the poor is indicated.

.. It may be argued that those tested in this study are not truly
representative of the culture of poverty class, inasmuch as they have
shown the initiative and motivation to participate in training programs
designed to help them advarce in their career possibilities. This reser=-
vation has some validity as far as the culture of poverty debate goes,

s although it raises a serious question of selective definition. The.sub-

' €ﬁectsiwho were evaluated by the VOT do come from eeconomic categories that
most would include as part of the culture of poverty. Some are virtually
forced into training programs by 'welfare' personnel, Since the VOT was
designed to be "applied to low-income individuals in relation to training
programs, it is precisely such groups that will be ‘evaluated by this
instrument. The fimttings of this study ‘neither wholdy support nor
) completely reject the traits included in the culture of poverty concept,
) ) but if- some segments of the lower sociceconomic classes cannot be accurately dl i
. ) characterized by the attributes ascwribed to the culture of poverty, then T s

the definition of tHis concept needs to be sharpened.
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SUMMARY, CONCLUSLONS, AND RECOMMENDATIONS

&

s

Summary

This study hgs been concerned with developing a new projective
instrument, the Value Orientation Test (VOT), and with using it for explo-
ration of the hypotheses put forward, but usually untested, by adherents

6f the "culture of~poverty" thesis. The-test was constructed on the basis’
P y

of these culture’of poverty hypotheses and is intended for practical use
with low~incomk or disadvantaged populations for whom other tests have
been found unsuitable. 1t is 'also séen to have theoretical significance -
in the study of the effects of .poverty on personality. As theoretical
background, the study of value orientations was reviewed, and the useful-
ness of.projective tests in the social sciences was assessed. The concept
of the culture of poverty and its implicit hypotheses were examined criti-
cally on the basis of both theory. and empirical data. Doubts as to its
demonstrated validity were raisdd. The hypothesis explored is that the
VOT protocols would reveal strong evidence of the traits usually ascribed
to members of the "culture of poverty." )

For the VOT, efforts were focused first on developing a scoring
system and establishing interscorer reliability. Even though this process$
was prematurely terminated by lack of funds, a reliability coefficient of
+63 was reached. Research on other‘prdﬁgctive rtest3 suggests that this
is a respectable lavel of reliability at this stage of test development.
Attempts were also made to establish criterion-related validity. Compari-
sons with the. criterion of staff ratings on trainees yielded substantial
evidence for criterion-related, or concurrent, validity.

Certain norms for the populations tested have been presented. It
is suggested that these norms are realistic for the following low~income
groups: southern urban blacks, southwestern Spanish-Americans, rural
American 1lndians, and Minnesota white farmers. ’

A manual (Appendix A) has been developed which contaims the follow-
ing information:

1. List of Value Orientations and Responses '

R 2. General Instructions

3. General Attributes of Protocol .

-
W,

4, Definitions and Illustrations of Value Orientations and
Reqpnnqeq

h =38

5. The Value Qrientation Test Pictures
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6. Relevant Value Orientations and Responses for Each VOT Picture
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7. Norms . =
“ W

8. Story-telling Form

9. index of Responses
4
It is intended that this test, when fuliy developed, can be used,
with careful and constant reference to the manual, by skiiled or pro-
fessional persons without previous testing trainirg, At the present
stage of development, -however, it would be unwise for anyone to use this o
test indiscriminately. The level of reliability reached, while acceptable
at this stage for research purposes, sets major limits on interpretations
-* of individual protocols for actual applied situations. It is strongly
recommended that the test as it is presently constituted beé interpreted
only in conjunction with other evaluative evidence. f —

’

-Samples of scored VOT protocols obtained from urban black New
Careers trainees, Spanish-Americans, Americar Indians, and white rural
northerners have been analyzed to ascertain whether these test findings
support or refute the culture of poverty postulates. The results are
mixed, but-a number of central features of the culture of poverty concept
are serlously challenged by these data.

Support for culture.of poverty theory-is shown by VOT pro!hg;ls
mainly in the area of alienation .and distrust. Several variables assi-
fied- under "Affiliation" have low frequencies, while many of the respon=-
ses listed under "Social Estrangement" and "Distrust” have high scores.
Nevertheless,.scores for violent behavior in general are lower than would
-be expected. High frequencies for "Acquisition" also support -the theory.

Among the findings which do not support culture of poverty theory
are several of major importance in the field of occupational education.
Valuation of both work and education was higher in all ethnic groups
tested than theory would lead one to expect® The poor in “hese samples
seem to have experienced-:little sense of insecurity or, defeat, and there
was a very'slight degree of deference expressed. Race consciousness was
high only among white subjects. Planning and problem-solving were much
more in evidence than is usually credited tc the poor. High scores were
also given for "seeks improvement,' and a rather high amount of dlsc1p11ne
was scored. Endurance and perseverance seem to be common among these ;/
poor. and such features suggest important strengths on which to build to
improve the lot of the disadvantaged through training and work programs.

Conclusions
The culture of poverty thesis has been c¢xamined in this study,
both theoretically and by means of a new projective instrument, the Value
Orientation Test. Attention has been focused cn imputed value systems,

not on life styles, of the poor. Most of the implicit hypotheses of the
culture of poverty thesis seem to have been based primarily on observation
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that mav well have been colored bv class bias. Because thiere have been
relatively few empirical data sources supperti these ideas, special
effort has been made in this study to devele p n appropriate instrument
to explore these assumptions, Conclusions derived from the study are,
therefore, reiated te both the culture of D“U“‘{} thesis and the useful-
ness of the instrument developed. ’

g
ar

-

The first conclusion that may be ncted is that the study of values,
though elusive and difficult to design, is a legitimate and useful enter=-
‘prise in the social sciénces. It has increasingly won acceptance as one

means of explaining behavior., 1Tt is also concluded tiiat projective tests, -

if properly decigned for the populations on whichk they are to be used,
have a valuable place in social science study. methods.

The Culture of Poverty Thesis . -
.
A review of various theorTes concerning personality develgpment
shows that the concept of a_culture’of poverty is not incompatible with
many theoretical formulations. Nevertheless, empirical data to support
this concept have been markedly few. While the strength of the relation-
ship ‘between culture and personality systems secms well established,
there is no conclusive evidence to support the notion of a special "cul-
ture of poverty'" in terms of distinctive value systems among the poor.
The -abundant evidence of a difference in life styles does not auto-

matically war: ant extrapolating this differdnce to value systems.

Comparison of scores on the VOT, administered during the course =
of this study, with.items in the list of values usually attributed to the
culture -of poverty exposes a need to re-assess such a catalog of traits.
While a few of the hypothesized orientations of the poor are supported
by evidence from these tests, many others are contradicted by the data.
The hypothesis that the VOT would strongly support the culture f poverty
thesis about value orientations among the poor must be rejected on this
evidence., The culture of poverty hypotheses supported by these data can
‘be subsumed under the orientation Alienation. Those related to a success
orientationz-e.g., the~hypothesized lack of a work ethic, low valuing of
education, and 1itfTe interest in seeking improvement~-are not confirmed
by our data.

It has been pointed out in the exploration of the culture of
poverty thesis that many contradictions exist within it. Some of these
contradictions appear in our data also. It may be speculated that among
the poor the subciltiite;=—if one can actually be_ defined, is in a state
of flux., Many of the contradictions found in the customary descriptions
of the culture of poverty actually do appear to exist among low=-income
populations. Such a supposition supports the theoretical position taken
earlier that interaction betweén society-wide events and sociale
psychological prfocesses is of marked impdrtance. It would seem to be an,

<error to postulate entrenched cultural tiaits in a mass consumptign=

oriented society and in a period of rapid social change. Clearly, envir-
onmental circumstances-have a significant impact on individual behavior
and value atructures. Our data support the position of Allen (1970) who
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g (Valentine, 1968)

From a review of available data, then, one nvust ‘contlude”

that many presumed relationships between per: -nality charac-

teristics and poverty simply are not supported by results

of reliable research.

g i
Thus, many stereotyped noticuns about motivation, levels of aspi-

ration, and commitment to certain broad cultural values among the poor
have beéen challenged by empirical research. On the other hand, there
seems to be wide agreement that the life experivnces of the poor have
nroduced different modes of resp.nses, for example, a different cogni-

.tive gtyle or ‘pattern of learning. These findings would seem to have

important implicationgsfor the planning and execution of .training pro-
grams and other forms_of occupational <ducation, Yet much additional
empirical study is needed before we can unequivocally state that the
lifeways of the poor actuclly form a different cultural value pattern
‘frem the ‘dominant groups in sociecy.

lt ma, be good " therefore, to take seriously some of the criti-
cisms made by Valentine (1968). He argues that the concept of a.culture
of poverty was constyucted by theorists whe cannot escape their pwn
middlesclass bias. " He claims that this approach focuses on the victim
rather than on the _social structure. THe postulat. of a' self=-
perpetuating .lower ‘class 1mp11es “that people are poor because’ they want
to be, position Valentine vxgorously rejects.

It is his thesis Qgit most informatloq on the poor derives from
suarces that ldentlfy orgdnization and order w%}h conformity to middle=~

%

‘class norms; , N .

Any pOSblbLllty of leglnE another kind-of soc1al organlzatlon

or culturdl patterning in observatlonq from ‘these sounpes is w,

confounded from the outset. The reports of life among the .
poor .emanating from policeman,‘Judges, and welfare workers are
the _domestic equivalent of portrayals and assessments of in~ .
dlgenous lifeways by colonial admlnlstrators or missionarjies

L

>

Valentine dpclares that clar1f;catlon is netded of the distinc~-

". tion betweer cultural values and situational or circumstantial adapta-

tions. Not all values are manifested straightforwardly on the .surface
of everyday life. Even traits tkat are prized and endorsed according

+ to the standards of a cultural system are not always practically avail-

able in the exigencies of ougoing existcnce. It is a misconception to
suppose that people evervwhere live as they do becatde they prefer it:
that way. Opvertunities to choose goals ir accordance with value pri-
orities or-otherwise are objectively narrowed when life chances in
general are reduced by the structure of society. ' i A
* . ! —_ ;5‘1/ %
-Valentine fears that analyzlng problens.of the poor im tewms of
a culture of poverty may distract attention from crucial struCtural
cbaracterlstlcs of the stratified system as a whole and f5cus’ T€ instead

. on alleged, motlaatlonal pecullarltles of the poor that are of doubt ful
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> . © validity or relevance. .Aé:weahave'seen, several in tigations suggest
that the cultural values.of the POOL" may be mugh the -same as middle-
- class values, thch are modlfled Jin practice bgc £
- .stressSs. Until more rellabLe studies. are usdef.
a genulie culturc of poverty musL remalh moot

situational
*n, the question of

¥, . -
T fate
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'_The-Value'Oriéntacion Test | . A

] . . 2 As a- progectlve 1nstrxment baf rprieLLb “Pcoonlzable 31tuatxons
’ to which low~income .individials ‘ean neanxvg;ul ty respond, the VOT fill€
\ . a need for' an c\aluatlve ;ool that has not’ pre01ou31y been available for
7 - . this pOpulat’ﬂD. Based on an. ehploratlon of valge- oriencatlona often
g ’ . “said to _handig¢ap. the' poor in training programs and work' situations,’ the
VOT shows e enough;, promJSe for, practlcal use. to' be worthy Of continued

9

development, : Lo

. R ..‘ 7.*,"‘. -
‘. .

as ’ A “The 1ntﬁracorer 1eliab111ty’coeftxc1ent of 63, rq@ched,aftér anly
-/ ’ three sma11 groups’ -of protocols had been, scotwd,‘ls at an acceptable ‘.
level companed with coeﬁfmcxents pﬁf¥e11abxlhfy reported in the 11terature

. ¥ on prOJELtlkP tests . ‘14-.-q

. W . D
= . -, . PR . % .
.

.

A . C*mterlon'related valldatyfwas satlbtactorlTv demonstrated, based
, - on cqmparruﬂn of . céﬁnselors ratlngs with. VOT scores (chi~-square average
s -z = 10.97, :significant. at’ .00l 1eve1) Construct valxdlty has not been
) *establ;shed but . acéording to some qourcés, the muthod used to determine
cr1ter1on-relatéd validity also contributes some GV1dence of construct
. valldlty (Kerancér. 1964 Selltlz\ et al. 1959)
. The“usefulness of the new progectlve instrument seems clear from
';' ltn use in’ this study. Efforts to open the doors of occupational oppor-
tunvty would proflt by new evaluative tools, and the Value Orientation’
Test appears to have substantial promise for- this purppse. Some of the
CRR situations ‘in which this tést can"be usefu} are described below,

. . . L

. s
-~ . .
[ . N

:3ome Possible Uses of the VOT
; T w

. bccupétional_and-ﬁducaﬁiéual‘Counseling’
T .
’ ' * SRS ‘valuesgnd tendenc1es toiard behavior can be successfully pre-
o . dlcted by thi's test; it will bé useful in courseling loWw~income students

As a "reward" fér their COOpP“atJON in the tearxng experiments,
the New Careers councL1org were given ‘a summary 'profile' derived from
the individual vOT Qr@tocols of each trainec ir their group. This was
done* becauce both tralnees and counselors asked for some feedback from
the .tests..” The proftIPs of individuals were given in confidence to the
counselors to use as pthey wished. The au ™or was told by two ofthe -
counselors that th@‘ﬁToﬁdes for given trainees "hit the nail on the head
exactly.“ in the words of one “counselor, wh11c this cannot be considered
systematic év1dence, it was TeaSSur1ng as Lo the face validity of the VOT.

v
-y
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for educational and occupational choice. :-“Some of the value orientations
scored in the test, «whlle not Job specific, are relevant to work selec-
tion Such items as autonomy “and dependence, af?iliation, desire for
suc .-=s and status improvement, cognition, stimulation, and discipline
have major implications for the kind of training ard work for which a
candidate is suited or motivated.

Curriculum Development - .
3 L 3

An important need exists for curriculum components that will change
attitudes teward work, supervision, and iritiative vs. passivity among
the disadvantaged. 1f the findings of the VOT point to some comsistent
patterns of values among certain po,alatiou groups, the basis will be
laid for developing curriculum changes that can meet this need for atti-
tude modlflcatlon programs, -* '

-

Placement into Training Activities

-~

The VOT can be a useful instrument for determining a low-income
student’s readiness for certain stages of occupational training and can
indicate the areas to which special attention should be directed in the
course of training.

¥

o

Measuring Value Changes

; . .
It is hoped that the VOT will successfully measure changes in
orientation that occur in the course of training or supervised work expe=
rience. With controlled experimentation these measures would have signfi-
cance for curriculum construction, as vell as for working with individuals,

in pacing instructional programs adapted to their needs, -
L
L4

Personnel Selection ' ’ T .

) An instrument that-canppeasure work-relevant value orientations
and point to other behavioral tendencies, such as those epnumerated above,
will be of considerable value to personnel managers in hlrlng and up-
grading personngl.

’ ‘é‘,
. .

.

“+gproving Human Relations ) e
—— .

The VOT may have substantialyutility Jn indicating areasxwhereﬁ
interaction among employees and between emplovees and management needs
to be improved. One way to do this would ' be to administer. the test to
both ‘employees and supervisors (ot traivers) to try to measure value
orientation differences between them.": The results might point to the
need for modification in the transagtlbnal relatlonshtp between the
subject an4$§Fe context, which would requ1re some mutual changes ‘in

-
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value orientations. One possibility for molditi.ation is te attempt to

formulate new behavior patterns that would express existing value orien- —
tations. &

e

Rehabilitation Training Programs

Many of ths correctioral systems today are attempting to place
parolees and probationers in work-training situations which provide them
with a genuine avenue of rehabilitation and upward mebility. The VOT
would be a useful instrument for identifying values and related behavioral

" areas that need special attention and counseling by corrections officers

who are responsible for the rehabilitation programs. The warden of North
Carolina State Prison at Raleigh has already expressed interest in this
type of test. (Personal communication from Dr. Stanley Blackledge,

Warden.) ) )
- _ “,:D -

Mobility Programs ’ - .

Scme of the federally funded "mobility" programs have attempted to
relocate low-income families with a high fhcidence of unemployment and low
skills. The families are moved from low-employment areas (usually rural)
to high=emplovment areas (usuallj urban). Many protlems have been en- -
countered in the adaptation by the relocated fawilies, and there has been :
a high rate of failure to keep the families in the new settings and job .
situations. The VOT has potential use in helping both mobility staff
counselors and employers identify the problems that need.attention before
failure occurs, This may involve efforts to mug1fy values or simply
the redirecting of behavior to satisfy old Values in ways appropriate for
new settings.

.D

"

Manpower Development Programs b .

These federally funded programs are training new staff to serve .
as family courselors to work with low-income, jobless families in poverty
areas. The use of the VOT with both the trainces for family counseling —~————

.and their clients, who will bLe trainees in wbrk Jrientation pregrams, has

poténtial value. Comparisons of the value orientations of the family
counselors and their clients would permit training efforts to work on the
necessary interactional modifications that will be required for tzuly
effective results.

Recommendations fer Further Research

‘ - - - * . - .
Additicnal data gathered in the preliminary stages of this test's

development have not been used in this studv. It would be useful to

- investigatce the correlations between the VOT Scores and other tests

administ€red to trairees in the Concerted Services in Tréining and Edu-
cation programs in 1967. These tests included the Srole Anomia Sc¢ .le,

@ .
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the Bogardus-Social Distance Scale, and the Mirnpescota Scale for the

Survev of Opinicns on General Adjustment, Family, L4, Feonomic Conserva-
tism, and Educaticr. Correlations of these tests and the VOT scores have
beer beyvond the scope of the prasent study.

Retest reliability of the VOT might. b puarsced bv comparing orlgl-
nal tests with tetests of the same subjects. Because of dropouts, ahsen-

- teeism, and scheduling of newv training groups, only 4 retests were

obtained for the New Careers rrainees. Some of the C.§8,.71T.E, trainees

were also retestéd, and there may be encugh of these to make meaningful
comparisons. Retests during the course of training may also be used to .
inquire intv whether training has'any'eifecréon changing value orientations.

%
-

Further work should be done on interscorer reliability. The expe-
"rience of this study suggests that the present coefficient of reliabidity
‘ could be raised if determined attention were given to the problem,
Scorers indicated that they were only beginning to feel comfortable and
familiar enough with the manual when scoring was suspended for lack of

funds.’ .
' T

WhiTe some validity of the VOT has been demonsrrated by this study,
additional efforts should be directed at confirming this ard increasing

. evidence of validity by more sophisticated methods., Special attention

should be given to construct validity. A methed of construct validation
that might be explored is the_correlation of test :tems with total scbres.
"The total test score of any individual is assumed to be valid. To the =
extent that any item measures-.the samer thing the total score does, to -
that extent the item.is valid" (Kerlinger, 1964). Factor analysis could
also be used for construct validation: "Factor aralysis may almost be
called the most important of construct vaiidity tocis' (Kerlinger, 1964)
&

LT .

\ Administration of the test to additicnal grouvs would establish
norms for new populations, therebv making wider generalization:\pOSSLble.
More work is neaded on the scoring system, both to simplify it and~to -
improve interpretive possibilities.

Because of the mixed evidence on the validity of, the assumptions
underlying the "culture of poverty" thesis, it would be desirable to
continue research desigred to test these assumptiors further. Use of
the Vajue Orievtation Test on additiopal sgamples drawn from groups in- .
cluded in low sociveconomic populations could provide a larger body of
data on which to evaluate the hypotheses of the "culture of poverty"
concept.

Demcnstratiohs of a respectable degree of interscurer reliabiliey
and substantial criterion-relared validity show the Value Orientation
Test to have signi¥rcant potential for in occupational education.

It is to be expected that ttigruse of tQE‘Vhﬁ. like all projective tests,
will involve continued efforts to explore level® of yveliability and
validity, as well as various applications to practical situations. The ‘
conclusion of this study is that this test can fulfil! an lmportanc need
in the evaluation process for training and wosﬁ placement,

b
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r List ‘on velue Uvidentatiobs?fand Responses o®
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oL &g AFELLIAT 05 - , )
. : . . o , )
.- ¥ ., Sharsy eommpynlty '@ values, norms TN
. .~ B, s dzfi}*atcd with others °- B ce ,;
. % 8. Ha§ positive view of family, sex * _ ’
g Feels fL\pOH?IbL!lLy for Lonuunxty e, '«. ‘
A ' Sy, ) g
EArY BT e T BN ) T, P il
11, SOCIAlL- Est RA:‘#(‘LJL:\ T [ . N < ” s o
- o - N C . 2 N . . . . s
s la lbysagrcu-ﬂthh story chayacturs ¢ ‘15? - .
sud 2. 7«woids involvement ' o D »
M .- ; . . £ .
N . 3. Disagrees with communit " : .
' ‘1 ,
. « ., G- Shows generalized<alge 3&? R Lment o e
K -5. Views family, sex hostilely R i
. 0. Fovwﬂts\erkpe b el i T ’
wore T 7.0 nacks nordn” (apbeicd” S -
’ ‘. . . . . ) 4 - -

ACQDISTFFO\ R .

« Yo' ¢ 1. Seeks. money, materlal geod.,. food
N 2. fwants help in getting th1n§s . #
S }.3, 1S wi 5_‘; T e
L3 Jy gxcspln
*r ;;. Steals . R
R ¢ =
. vsuccz: AYeg: T o e . >
! A S .
o R baxla ¢« 7 . .
Ty 2. mavies ‘ . Lo, : :
t e, 3. Des¥des social_status
. 4. Values education - o
) ... Values work ™) ) . ¢ ~
. 6. Seeks improvement ) : .
7u lg amblt_ous . s - ' N '
V. COGNITION: ¢ _ o ‘ .
4 1, “fhinks, reflects, analyzes & .
2. Discurses, negptiates,:talks oves
.3 Problen—solves, plans, ihves Egates A
VI. STIMULATION: | : 4 ' A
Nl éﬁx&s chagge, oxcitement, novelty - .
. *o 4
VII. 'DISC!PLINE: , . y
v l. Starts over .
- 2. Endures, plods, is self-~controlled . -
37 Lntensifiés, exerts moreéeffort i
VIII. HEDONLSM: . .
1. Seecks pleasure, se]f-lndulggnce '
. 2. MNeglects work, respongibilities
IX. AUTONOMY:
«-1. Re sts compulsion
2 Fights for rights r :
3. Is dominating - -
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X. DEFERENCE

A

. .
apeys aubhority

H ‘SQL\ES, 3
2. Feods "3‘"!“.")‘:'

4. iIs depordeni, submissive
‘:'a A {rit;iist}c

X1. TRUST: .
stic, cheerful, expects help
. s covowerative, willing to help

-~

T.o Is uptim
2

X14.. DISTRUSY: ) ‘\\
. is pessimistic }
2. fs cvireal, suspicious ’ /
j. Quarrels. argues, calls names
L, Acts sly. cunning, deceitful
. Atzacks physically, is violent

Cdmmits suicide :

XITI. [INSCCURITY, DEFEAT.

5

1. Is discouraged, unhappy

2. Fee's powerless '
3. Shows anxziety

4.  Fatigues

5. Discontinues, flees

X1V, RACE, ETHNICTTV: :
1

. ldentifies race .
2, Emulates & .
3. Sees uvppression
] %C. Shows race pride cr approval :
5. Hates, resents -
‘ 6. 1is vonflictive

XV. MORALISM:
I. Revergs religious figures

2. reels guilt - .
: 4% Is concerned with morality, judges others
=
¥
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Why the Valud Orientation Test”
ricular view to the need for an
OLWET projective tests have been
income populaticons in aany cases.

to people i this socioeconomic group
story is common to nearly all culturs
seemed most practicable for reducing

“Theorv and Rationale. Tne.Value Urfentation fest is a projective

instrument, dasigned to evoke fantasv as weil as cognitive ivity
frow ¢
to tell a story about it. - Six questions are asked about each picture
to help the subject structure bis stories. (These questions are
given in the protocols.’) )

he subjuct. Upon being shown a pi-ta te subject is asked
A
i

The theory upon which projective tests are based is that eachi indi-
vidual interpf¥ets a stimulus differenti nd "distorts apperceptively.”
His perceptions aand interpretations « contemporary outer world
are influenced by the individual's inner states, memories, or quali-
ties. This is a completely normal process by which new experience
is assimilated into and transformed by the residuum of past experi-
ence of any individual to form a new whole. .
On this assumption 1les the expectation that any subject in respond-
ing to a fairly ambiguous picture will project his own beliefs, atti-
tudes, and, of especial interest to us, iiis value orientations. For
the purposes of this test, a '"value orientation" represents a cluster-
of preferences that serve to integrate as well as to guide and
channel activities in functiounally important areas of life. They

are conceptions, explicit or implicit, which influence the selection
from available modes. means, and ends cf action, and constiture
grounds for decisions in behavior. 1t is important to note that
value orientations may be 'megative' (e.g., distrust) as well as
"positive'" (e.g., trust),

In scering this test, all responses of the subject are to be taken
into account, whether the subject attribu‘=s the feelings, actions,
or evaluations to himself or to other characters in the story  This-
decision is based on the hyporhésis that vven: disapproved behaviur
may represent. suppressed desires or imptises 7hich may be temporarily
concealed by socialized responses. Preoccupati n with certain be-
havior, whether expressly disapproved or not, gives many clues to
personality and, hencc, behavioral tendencievs. Allowance is made,
however, for any discrepancy between a character's behavior and the
subject's evaluation of it in the respeonse category ''disagrees with

%

story characters." (Social estrangement, 11, 1)

| ) 78
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[2 12 PG FTENS 4 the varue
OF 1 etiles [N oot

IR STETCH B

and Responses.’ eiv aditfer-
ung r*-ﬁ'1~Ls Lo the cfle-
porv Tmeos aruanug v piclures
used i1 Lhhas 15 stories and the
DArireu ar s

Adminiatral tus ol 5 t fhe VOT e v e d ted i wo

cf a s.ice nrglc thealr _
slouT s Five rv. The ’
admivnizirator cpstruct1ons
to be foll sed I : scené (é-
picted He does, nowever, prov:de encouragenent and positive rein-
forcemert now and thep. Grovp adminisiration has baen found to be

very productive in this test,

scoring Value Orientarions.  There are fien {(i3) value orienta-

tions to be s red Each V( has a sef of responses within it.

{See List o ! ive Orientations apd Respoursos.) These vesponses are
intended to re pre»wnL a scaie within the vaiue eoriegntation category,
from weakes? or ieast .o stropgest or meszt. Subjects' responses will
be scored by h ecking the appropriate tox :n the ¢oiqmns headed "4,
"R, ere. op the scorirg shee ™Seadhcse celuens represeng the eleven
picture~ used, TbJ’entLrt story for \aih‘?xtLuf“ will be scered
before woving on to thé€ next story. Thus, coecks will be enpered
for the apo woriate responses firsit in column A, then in column B,
etc, 11 anv of the protocols contains stories for picture J, those

.

sturiés are i be ignoread, P

‘¥,

Definition~ of Value Orientat ious avd Respon-es. 1t o» essential
that the scorer become familiar with the definitions of the value
oricntatiovs amd resporses. s An importani objective of this test is
to secure hyek reliability among scorers. This can be achieved only
if there s mutual underst andxn;pgi the, #ebnings of the response
categories.” -

¥

ations Lireral. The defiritions aitempt to- svectiy
e

Keep Interpret
concrete behavier or by

responscs hy Ypresstd feeiings that guide
behavior., 1. 1s important to keep inverprotations as iiteral as
pogsinie, v other words, the scorer b ala aveid "reading into"”
the subject 's statement things that are rot actually there, 1t is
obvious that sone inferepces will hawe tu te nade anout what i
really being said by the subject. The whole contevt of the story
and its seiting wust ba taken (nto accuest 0 {nterpretinog the mean-

ipg of a phrase or statement. [t 18. for exarnle. perfectly

7 . . 79 .
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8. 1liustrat:ve Haterial Iliustrations from,actiual protocols are pro-
i for wach of the definitions i t
i face the page on which the definrliong are gilven.
3 r -
show how sum e

o
o
<%

e}

iy
(2l
oL

Bl
)

Lem ‘or the purpose of eagy identifica ,
5 have been assigned Romar unameral R B .
e responses within each catégorvy have been ossiunes [’
l "

2.3 . ). _Thus, the vesponse "Commits Surg

Py

(d,
fertation "Distrust" can be readily lavcicd XiD, B

ﬂ

10, Bdreadth of Response Defipitions. The defis
fesponse categery does not imply ti

t appear in the subject's story in corder to be scuzed. Edch

deficition is, in fact, a range of relat

-~ of these fite the sratement in the prieto

11 Check Oniv Reilevant Responses. Although thure er over sizty (68)
response categortes that may be scored, it will soon-become—apparent
that an - given story will Be scored for oniv a few of these. There
; .

ea . -
UL

-

will? therefove,. b many blanks in each column, and they are to

~

teft blank  Check only the responses that actually appea:r iv a
story. . - . o

-12 Score Some Responses Mor% Than Once Note from the illustrations
: that many responses will be given twe or wore scores. This is )
determined from the content of the response, which may refTert o
) several different value orientations or degrees of response  Fach
statemert should be examined careflwily 1ur the various possible : :
scores it contains. ; — -

13 Respopse Definitions That Seem Similar. Some response deflinitions

may seem at {irst-te be redundaii or to overla- with others. To
clarify the difterences in meaning, refer to the vaiue orientat:on o
under which the response is listed. For exawmple, generalized ange. )

: er viclence can be distinguished from those which have a specificaily
ractai focus 1p the dontext of the story. - The former will be®

- scored as Secial Estrangement (11, 4), wbile LnL jatter will be

scores as Race, ethmTity (XIV, 5~or 6). ~ 7

14, ijedex of Respeonses  An Index of Responses bas been provided !
attempls to list atl vesponses and various svnonvms that are in.
in the definitions. The index refers vou to the value orienta
(koman rumeral} and the response caiegery (Arabic numeral) of
value crientation where the cefinition will he foyund ' -

-ERIC - ‘ : .~ ,

P o] . 5
* - N




15.

0}

List of Vvalus

A

rientations and Re
Jalue orientations and the respons
at tne beginniag

I
H
ti

spons-s. A summary l.st of all
v suhsuned under them i given
ci the 'anuax FOU cdas ;’-:!r.z W,
16. When Protocol Has Been Scorud. é%uw cumpletion of scoring, (a) iden-
tifv scorer at top left of scorivg sheet {or cach page., (p) identify
schedule number of. protocol at top right of scoring sheet, and (<)
initial protocol at bottom of page I to ingicate that it has been
scored,
17. Scoring Sa ple. A sample showing a~filied-ir s¢ ring sheet for all
-~ . pictures of one protocol is appended at the cixd of this Manual
illustrative purposes ]
a 18. Summinrg Scores. When'scores are sumred for
checks in the boxes are 51“c the weight of
4 gt bears within ecach value orientation,
b value orientation., 1If it is the first
4 is counted cone (1) pbint.
orientation,
S5CcOores.

fory
nrterpretation,
e
starting

L

each check is counted four

n, the
rumber the

19

7

The upper half represents

td
ex each check
I[f it is the fourth item in that value
4
The value orlgntatlonb have teen

sgnts items which might be considered’

respou
sith one (1) for each
for example
(4) points.
There is space on the last page of the scoring form to total the

_questions that might need attention during’ training.
Use of the Test

ERI

Aruitoxt provided by Eic:

clustered into twe groups.
"positive! 1tems: the lower half repre-
nvgatt:e" or at least raise
These sugmed
scores will have to be interpreted in reldtlu“a to norq;h_vﬂﬂﬁr
. WhiTe this test was designed Tor dse by non-
professional itesters (that is, those not traised in testing), it
should be-cautioned that much skiil is nseded, especially in scoring -
\ and interpreting protocols. There must be thoyough familiarity with
I the Lnbtructlons. deflnlrlons, ani examples given in the-Manual be~
fore- scoring should be attempted. It is-also—recommended that a
considerable amount of practice in scoring should be developed pefore
an attempt is made to score in a "real' situation, Although the
~ level of reliability (.63) achieved during the early development of
this test is adequete for research purpcoses, i. must be borne in
mind that it sets limits on practical interp taLiﬂnscdfactual pro=
tocols obtained for applied purpuses. [t is strongly recommended
that this test be used.in conjunction with other diagnostic proce-
dures at the present stage of development. .

1
o]
—
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- anerdl atiricutes of Protsec.
- . ’45.‘_

67.

63,

64. Coherence: Stories have logical deveicpuent, "hang together.” ’ .

. Incidents and "plot developed in 1easovable sequence; events grow

- T® out of proeceding details, have obviovur connactioun.

65. VUncertainty, doubt. ambivalence: Stories tilled with uncertainty,
vagueness: lack firm stury line. Unspecific, unsure of what is
seen, what happens. what is represented by stinu!i, Shows ambiv-
alavce in stories (betweed whdt characters do, what subject thinks

] of them, and what cemmunity thinks). xot sure of outcomes; hedges §
with “maybes," "ifs," or alternatives. Has part geod and part bad .
- outcores in & given story. i .
66. Superficialivy: Apsence of mweaningful content in story. Lack of
» e e el Py

depth in puseeptinn or In characterizations Lack of self-investment . - -
in story -telling Perfuncterv approach to task. Incomplete stories.

67, Sees unussal pefcepticn: Sees things i1n pictures not actually
vrepresented by stimulus.  Has very unusual story line in terms of
its relation to picture.’ Varies sharply from usual perceptions of

t other subjects.

Scores to be sigleG% 3 for High: 2 for Moderate; 1| for low.

’ . . ' : .
’ 32 z
Q
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Aruitoxt provided by Eic: - - -
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Aruitoxt provided by Eic:

.
. . )
- =
-
. AN
- ‘i"
Illustrations
4 e
o Genera! Attribates- of Protoced
65. Uncertainty . . h‘\:>
Mavbke soooer or later she will zet vnat she vanos,
I'L he thinag about it hard epough, he will fiad a way to better
himaojf,
? If they sir dovn and discuss the situwaticn, they might come to -
agree oo a definite answer )
Maybe thev'll get help or maybe they'il d¢ie of starvation.®
. The persons seem to be either sick or huny: . Thev have either
bewr sick or without food, They wanrt food or medication..
She is puzzied at vhat to do and vhere to go, and how she will
oo raise her child . _—
A man and woman are fighting or danring, They are mad or happy. .

If fighting, mad.
He is undecided what to do.

67. Seds unusuzl perception . . .

e
a place {or socializing.

_—
g
-
(g}
et
[™
-
]
o

.-

fur possession of herion.

Lf dancing, hapvv.

G)* Deiivering articles from store,

Plaonning to have

L]

He is reading about his bes{ friend who got busted

Thev had shot up together an hour

(Picture-K). A man-is -holding- a—baby-withn—a-soiled face.

(Picture ¢) Cutting grass.

It will probabkly rain.

(ALl pictures Respondent saw fire in every picture.
: yp

P
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Aruitoxt provided by Eic:

Pefinitions

of

——

. Value Orientations

and

Responses

(With Illustrations)

8
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Definicions N

[T

- Alfaliar oal ,,4 -

Relates €y other peopls 1o @ prsllise na . R-cognizes necd for other

people, T+ witimz "o 2ove and take hely, i~ warm, supporti ¢ in

relatirg Lt menbers of opposite sex. (hildres famil.. !;:endsg and

others in zoreral, Has sense of vL::n\ﬂ'ﬁ te communiov, and feeling

of responsibilicy for it

1. Sharcs comracity values. norms Agrevs with community opinions (as
sub joet sfes z&em). Accepts general stanisards o1 belief ard conduct
foilowed bv commupiev, Sews ComEut Ly oiinioaps -ame as his,

iliated with cthers: Is irvelved, concerred. irterested in
other people, Is willing to extend avd recvive friendship; wene
tiOﬂﬁ‘If!E‘dSi wants rto maintain fr‘éhukﬁth ties. Character has
one or wmore rriends or scciable compariecp:  is & member of a con=-
genial gfoup. '

3. Views familv. gex relations positively- 'Shtxs'muthwr!v or fatheriy
concern. 1< sltpportive. nourishing: cares fur chiid or offspring,
" Revogrizes parertal ivterest in cthers. Wants geed. happy family

life, Readilv recognizes and accepts familv obl igaticns and respon~
sibtility, Reiates positively to members of Opposite sex, klthOUt

—-— —explettatienchosti Ty, - Has ®iitually affoctionate love affatr or
marriage.

4. Feels resporsibility for community: FExpresses concern and sense of
responsibility for solving communiry prefrlems, Sees lives of others
as being part ¢f his-~-their proh‘em> as his problems?

e

/
[/

85
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N 1. Affiiliation

Aruitoxt provided by Eic:

)
’ -

1. Shares commuunitwy values , _ .,
Thev (community) would agree with me,

2. Is affiliated with others .

They come home everv summer and bring their good friends

gifts. (Also IIL, 1).
. He wants to find the bank because he has an old friend work-

. ing there.

The lady wants someore to take an interest in her.

The man'wants attention from the other man and he wants to
talk. (Also v, 2). -

- They .need to understand one anvther better.
He wants someone to give him some attention.

3. Positive view of family
(The woman shouid) make things happy for the child.
A happy (family) relationship is wanted.
(She ought) to get married again and settle down and havé a
good family. .
oo Woman's love for child.and need for father

b

.~. At least he's willing to provide fcr his family )
~m————Thie child"WilT grow up with love, guidance,-and protection.
These people want a job in order to provide for their -
" families, ) : -
Try to build a good family relation and show love.

[

4. Feels responsibility for community

My community would try to help in any way we could -

4 They will help one another on it ! ,
The people could get together and demand protection. -

Py
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Aruitoxt provided by Eic:

e

- ’ -
%
Definitions i n ’
Ve .
i1, Secial Eotrang oo

Does not relate pesitively to other pecpre. comuniis, and “world.”
Does not 'belong,'. Dows not share beliefs and  aives ol compurity orf
associates, Oiffers Erom other charavters. Ha: amtagonistic feclings
about svx and fawily relations, or very nesatic e jew of them, Does
not wart to get ipvoived with other pecple. their problems. ete. Shows
general anger, bostility, resentment, harshnoess Cemmits crime Seens
to lack standards tc guide behavior. G
1. bisagrees with storv characters: Difters froe story iguves as Lo

proprietv of what is being done, what stcuid be Jdonel ete.
2. Avoids dnvelvement: Wishes to stay out of orthers’ affairs. Does. -
’ not widnt to concern self with.others Prosents extremely super=eos

ficial view of relationships. [Iwes not value soiivarity with

friends, trust them.

Disagrecs «

cith community:

<

- . .

Does not.share upinten of rest of community

{as S.

)
interprets i1t) concernlng what characte

rs should do. Does not

seem to share community's values, nurms.

shows ar se

r, ~esentment, hostility (generalized).

Seems "mid at the

world." Shows rage

good fortune, position.
get hurt.
Shows general cstrangement from other people. Is

others suffer,
Wants reveonge.,
vindictive.

Views family, sex relations

at life. Resents (rather than envies) ot thersg'
Is harsh or cruel, secems eageyr to sec

Shows prevading hostility. Lacks sympathy.

o2

negatjvely: Sees sex rglationships as

exploitive, full of

secure. undependable,

Seems unsvmpathetic
solidaricty iittle,

Commits crime:
act being committed

1~ ks norms: Scems
't.ng goes.'" Shows

Ster to do c¢r think.

Mentions ‘any kind

confiict, Sees marriage as strife-ridden, in-
Fears spdiling child by leving, fondling.
» urloving, reJecrlng Values frmily ties and

cf crime or deliberately hostile
or thought about.

to lack guidelines or rules for bebavior. '"Any=
uncertainty about what 1s apprepriate for charace
Finds np behavior offensive or questicnable.

'?Tﬁ?nks socially disapproved behavior is necessary for goal attainment.

at

* .

.®
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“Th.. Social Estrangement
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.

l.~zDisagrees with story characters . . . ) . .

- He will go and get a drink at the bar.’ He should concentrate
ou work, not pleasure. (Also IV, 5 and VIII, 1 and XV, 3)

2. Avoids invoivement . . .

- =

- . The people should not get involved unless clearly necessary.
He ought to . -stay out of this if it isn't any of his business.

it's thegr thlng so-they can do whatever they wish. (Also -
11,7 7) == - -

The cqmmunlty doesn't want® to interfere. -

— = .
- >

3.:}D15agre£s with_commudity . ..
- $: Man should look for a better JOb.x Communitys He > 1ld
:be thankful f6r £he job he tHas+ (Also- 1V, 5) e
S:- [ think if it will_maké them happy they shoiild go out -
together. Community:- They would say Sam should not go out

- " with Sally because she is.in a bar (Also VIIIﬁ:k:and Xv, 3)

I S: She ought to let the law handle it.- Communxty \“Bfiv-a
o "~ to brand his. hide. (A}so X IE’KBL_w*_and‘II 5) )
“™.4.. Shows anger . . . ) - R
. They should be angry if they move intora~worse plaée. (Also
y ' Vi, 1) —_
T They want revenge and the pollceman is avallable. (Also
T IX; 1) ° -

This store owner probably needs to be run out of town.
- Someone probably has gotten hurt and he is “going to pay back.
He ought to go with her and then catch her ttying to get his
money and beat her head in. (Also IT, 5; XII, 2; and
X11, 5)

5. Family and sex negatively . . .
) She will spoil the baby and won't be able to tell him anything

when -hé, grows up. (Also IX, 3) ‘f;,aé""?
She will/get him drunk-.and clip:hif for his maney. (Also . .
XIT, 2)- T

éamarrled couple is having a fight.
Her -husband didn't come home with his pay check, he skipped
town with her next door neighbor.  (Also XII, 2) '
She probably has had another baby which she didn't really want.”
(The married couple) should--separate if they- can 't get along.
He made improper advances to her and she refused. (Also XV, 3)
bbe wants to date him and he wants to date her. However he is
married with 6 kids. He wzll date -her and come home to his
wife and confess. She won't dig it_ and kicks him out.
{Alsd 1T, 7 and XV, 2) - -
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I 6. Comm1ts crime . . - T . . l
T ' This man comm:.tted some type of crime 'and was -sent to- tnis {
R o - camp to pay for it. (Also XV, _3) i
N ——. T ’ " ) ) _
| 7 lacks norms "5 . G ) -
. A prostitute is standlng in 2 bar door She was forced to make,
- -- ends. meet. . ‘ .o
S we _Whatever he wants to do 1at Him do it because it s_his_own Tifer
Everyone will get. drunk and the prostitute will nake some. money.
] - — Try *to make the best of it this time and not be caught again. -
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Definitions - i = . E .
. T , IIL. Acguisition.  ~ . T L
. - I Pl o s ) . To- é . - -
Wishes to have thmgs {money, matenal goodsy—ﬁood _services, etc ) . Eh -, =
Aet-empt—s—ee—ge&ame-mateual_.thlngs.mjses -methods ‘to acquite ‘things ] - - ) o
“that may rangé from—-legltlmate to 111eg1t1mate. . . . -,
N P T e ~ = el e T = 7 g . ]
1. Sééks money, materlal goods' Expresses wish 6 "money, “income, - -
- houséehold objects;- clothes, food Better house, etc., Tries to acquire o o
thmgs by own effort, = - - % s N - S . A
. P : - . N "“:_.: - S - - .
= = i .
L 24 Wam:s -help m gett‘fng thlngs' Seeks asslstance in getting wanted et :
things. Looks for or asks for hej.p. Expects -0, wants glfts. Borrows, ) L L
: wants—credit, - - e T i
"’“’;77 .= B s ’ T _,:»" . T R . L
R i pr . . . e
o 3. 1Is m.ly, grasping: _Uses w11es, trlcks, ¢leverness, @vasions to get L
. things wanted. Is grasping or ‘not entlrely scrupulous about how - - o= e
. things are obtained. Tries.to ge‘:. thmgs*wlthout 1paymg forfthem. ) <=
- Barga:ms, gambles. : . . : . * : . - :
4, S'téa":IS‘ Robs, -consi ders stealmg to get thrngs~wanted Mentiofs .
theft, robbery, holdup, -etc. ° == : L - - -
) b - " . - - [V s
o - : .
£ - - . - H = Tt L
- i - —_—
-— /-X i = - % = — 77 - —Im‘_—_ - :;
E - - ‘ ' i ) P it
% - - T SN -y .
— — - o / T
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1. Acquisition

1., Seekswmcney, material _goods . )

L

¥
v

,Thev prc&anlf want things that they

cannot afford. (Also
- - =3 : - ; P .
They wént d flush toilet and ‘funning wateéiand all-
. facilities,

the modern
—— o o
The man -is wanting goods.

She wants & home with an air gonditioner. ) .
. vanted a good T.V.* - l/‘ s L -
" They -ranted a better house.

+

P

(Aiso v, 6)

g.'-ﬁaﬁts help in gettlng thlngs A

ES

She should-try-to gét -momey ‘from the children's fathe¥, _ Shé

should write to the President and tell hlm how people llke
- her'éuffer, (Also XI1L,-3)- ;
They bring theit good friends gifts,.- ' - .
Black peOpie,gglvg to.the Welfare Board fior help. (Also -
;—XLV,?)*— . SO )
3.. Is wily, grq_g;ng . T ' ’

¥

She-got behind or either would not pay for her T.V. ard other
furniture, = .

She shﬂu!d start, worklng and pay her bills.

(Ayso v, 55 .
‘3) - T
- ) —— . _ . y_!_;_r“; - —_
T . 4. Steals s e w0 e 7-‘7‘; : ™
- The man has just held up “a, bank. LT
Lt - He's thinKing about robbing. -
~ _ He's-wondering whether to commit a crime becaise of somethlng
T he-may have wanted or been wanting.
: ] He stole $100,000.00. - )
~ A F - - (Note: If such responses as those express no disapproval
7 - : — of such.acts, score also,as 1I, 7. ) .
3 B - i-;—d
= .
= — = /
"! i N ,K.) « ——
g ) ) .
” : h = e
- i | .
o .
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Save a iittde more and buy a house so thev will not have to~
. move,

£
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- =

Values Success (monetary<-ic areer, ‘social
higher so¢ial status. values = fork;. education
txies for a. better futura. Shows motxvatxcn fo $ucceed

#

m....w-- e

5 e— -
- =

Faxlh. c!eecz saif ot others as faxtu*e. ﬁ(
- aspiratlons that*have not “beemn ach‘eved )
. : ~ family life, social status, ablilpu educat
- “family, Lcaes home because can't pay rent

z s ES - - 5

“—

: 1?

Enviés: Envies others’ better job,. .highet social rank,. etc.}
A5p1res to be like them ot to havé.what they havé, - ’

- =

e

= = — T % -

Desires SOﬂial'préBtige, feéognitibn.'
“respected by community,. fellow workers; famlly. _Would 11ke PE
- _fecognition. Would like to be. in higher social .class;. a "good
—nelghcorhoodg Wants to” be. considered- equal ‘to othersﬁt=_
4, =Values e&ucatibn. gées educatlon as a good thlng, ﬁTﬁte 1mp%
oh getting one.. Plans for or works at getting an education.’
books to improve himseélf. Consxders education a way to. UDWard
. ~mobility.  —0 77 -

Ihfnks hard work is a virtue..

ar e

[
W w

—xValues work: Beliéves the way
‘ahead i= to work hard.—_Likes to work,
Thxnks workérs should try to do their best,

B A R R T AP R ST
.

P PR

o

Seeks improvement.: t 3
living conditions. Thinks about, plans for better future (or
future). Wants thlngs better for children,”

LR
LI P IS TR IR R RTR
.

1Is ambitious:
status, 4ncome, job position. -
to succeed, according to statements, actions described. Puts
effort into getting ahead. Sees others succeeding, "@imming"
: contesrs, etc,

. !

.

PRy HEa

"
L)
.

P

)- and désires xespect, srestige,
Plans, thlnks -about,

ies presence of some
ure may be in work,
1oses JOb -

Would like- to be admlted and §

i

S

»

-

.
.

ES

estige,
"

.

rtance

Reads- =

to get.

Finds work 1nterest1ngyr

Tries to get better job, more education, befter

child's

[

‘Is-willing to work hard for desired improvements in
Has goal ofadvancement.. Motivated

real
in

=
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»
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Envies. . . . e G e~
. Hels, Fohab‘f‘thﬁhkipg how' it-would te if he coudld ‘observe °

P P PR PR RN
"

)
™,

4,
4 e
i

)

. ' .= (1.,., not wcrk) Tike .the otl« men are; - - e ot

D e g
L)

-. Maybe the man dlgglﬁg ‘the ditch should or could become‘tﬁéi, -
RS supervisor. * (Also -IX, 3) A - . F

. = =, . Tﬁlsnnan is thznklng, uhv cau_; tﬁﬁt ‘be mé~giving orders

Vo . - instead of - u51ng this=$ ﬁxe (Alao*ﬁ& 3 B

Y

M

M = - - s R i‘ 2

- : 3.7 Desires social status . 7=~ .- _ - ' T
e son will be a teacher of a doctor. - . - s

= —

AR R e b oM

Va fies_education .. o . ] - .
‘T -thirk he‘shculdéstudy -and continue to study if he wants to
- . ) be- a success.” (Alse 1w, 7) T - o
) - Man reading a book in a library. He would Fike to make him=
;- . self better prepared. (Alsc IV, 6) — —
: - o ot S The digger wants an education so he can,gét a better job. .
: ) - “{also IV, 6) —
. : . ] The boy will go to college after he finishes hlgh school..
. S . Education will méan mere tnan work doés now. ) R
: Academic aghhevgment (is being wanted).’ ] : .

.

W

- -

s

Y T .- m-
T ez as = ®

= ) ’ 5. Values work . . . i g

’ - They should be at work and not goldbricking. (Also-XV, 3) -,
. . The people working should do the best that they Know how so

o : that the building could{be used for a long time. ) .

: : 1 think the man should ﬂovceptrate Q%§ is wo¥k instéad of

. : : paying any-attention to the woman oOr other temptatlons. :
R —_(Also Xv, 3) .
: : : PQhey should get a Job and go to work and stay out of -bad

: ' L places. “(Alsg XV, 3) ° ) ) .
: Should concentrate on work noc p{sasure. (Also XV, 3) i

: . " =
. - . = =

I
[

T 6. Seeks improvement , , . - ~
) ) Keep ¢» pushing forward and don't give up. (Also VII, 3)
—_— ’ The zon ought te try to better himself if he can.
. Move ,on out into Perter home and areas,.
: B ; 1 thiok they should move and think in terms of bettering the
family. {alse VI, 1)
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- " . Aftéer-he gets
. Work a little
L (Also Vil,
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a job he should advance himself. 4
harder at what he s d01ng and later succeed.
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= ”i‘—“:tv—t-ﬂ“‘q_“i——‘ ’—-b . - o s ~=1E‘
. ¥ ) ';.-.. _;"‘-S - —
—e.. Y. T L V. Cognitlon e T
o . = —_ ES - N e
Bses rationality, 1ntelhgence fthought dlSCUSSIOn, plannmg, ' Values e
Nl
+teason, reasonableness, .o + o, - s - e
Wonders

1;1", Thi nks, reflects,/;ﬁy‘zes.k——‘rhmks about problemk sz..tuatlon.
how to go- -about somettia.ng. Recon51ders (thinks thrngs over). Thinks

,,,about “how to get -ahead;, - ‘1‘r1es to. ffxre -out elements, factors,

co

£

. cause of difficulties. < Exammes 51tuat1 carefully Considers altér- -
natives:.- Welghs choices—«—- Al et . . e
Discusses, négotmtes, talks ovéi:- - Th;nks tbmgs should: be?talked B

< Is: wi-’}..ling to negotxaté i

e ~Pr°51em‘5‘6'3‘7€s;"'§ —Plans OF- takes actual steps to
- solve problém~in: =
somethxng that Wi

~for the future.

.

change situat:.on for-fthe better. "'?Plans 5 prepares T
Tries to- ‘get more- information,’ sources of help, new

7 ideas for handlmg sxtuatlon, Seeks advice; stggestions; professxonal
;consultatlon. - -
L :‘:— : o
- R H - .*":i;__ - :
j‘ﬂ-;; = !. = - ’e_"-" ‘j’}{
- '*:: %‘_é -5 - & =
N - o ——e s e
- — = = - - RET N e s
- . T,
- aﬁ};"‘&} =
e . i ;q—’“xi_ﬁ_*— nij— . -
) - 95 : : .




i ; . ) i = _ - . x‘; "'1";2__’ A _
' — ) ) : = - =
- e = - - -> =
I1lustrations ) . - - Lo
;: ) - — B - :’—_‘_’E‘*“ + A s
L s S5+ .. V.- gognition . . -
bl . :_‘:‘ - -/"'%3-3— } : - :ﬂ" ) N .
- ® A . - . 3 " L ;J"T“—-: .- ;!;; ) . . ) H
rg L L Thlnks, reflectsl andlyzes . i e s ;
LT RS “Hé ought to stop:and give it complete thoughts.‘?l“ .7
. i = - Sheﬁls thlnkang~about her baby s future, v
& e —~ He is t:ylng .to come -to -a de0151on as- to what alternatlves to
.= -z thoose: e - P -
- Hé should analvze this thing fully béfore “any action. —_ 7
T - He will read that paragraph and” try to flgure out why the.~ =1
) - ¢s1tuat10n went as: it did . = N
= = - — . = *

Di ’“é:ﬁggés;i

L]
v

e

=

E

hepotiates . .

§'~

“If they sit-down-a ard_d
_, dgree on:
" “They should:
Theyéshodl‘

d.-compromisés .
~Why fight; try ‘talking.-the ‘matter over.i ?éi .
_-They- should'tflk more freely:to ez h-other, ~ 7 -
-He should*talk it over with hlsﬂboss and let them -come .£o- an

agreement*

Théy- should stop éightlng andY

ety

’,,-—-; .

talk to understand!each other.

ek

Wit

Y

o Ty . - s
- 3. Problem—solves, plans, investlgates oo / i
: . ’ The thild's mother shotld plan and prépare~hasffuture ‘now.
i & = (Also 15 3) :
. . _We. should see a psychlatrlst. Lo ' - -
c L ~~ 7 He should talk it over with His m1n1ster. (Also, XV, )
. He gught to talk over his problems with a close,frlend of his,
. T or pastor, or anyoné. ~ (Also I, 2; XV, 1) - .
B . ’ ,;;-f:'_;:s____ - -
o . ‘
T
- . +
' . 7 i T
] by .
= - - T !f—v!
! - ~ -
< . i 7:,’
96 T -
O R 7 N . .
- ERICo~ . - e
3 g _ . :

T T SR

=

e

v
] A A Bl

.
Py

Py

T ——
1




VI. Stimulation

;Likes hew- thlngs,é‘xperlences, change,. novelty,fexclxement. Is Willing,

s T

7%-‘toymakeva change (ine11v1ng place; Job étc., ) —

e *= =

= .
- ~ ———

- S’eks change, exc},tementJ n0velty. Deszres orﬂplans to- change JObS,
i ] ',‘famlly 31tuat10n, etc.

Seeks adventure, exc;tlng
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Man ‘at work--he 3 *ndt very mteregj:ed in the “job ‘now because
- 7. of-bar nearby. (Also VIII, 1) ‘,__.,__ =

. 7 L He was’* ‘thinking: how dull this- Wednesday was until he started -, ’ .
) worklng two b I cxs up. - - - )

S They w:.l be 1ividg in"a néw ﬁéi"ghbovrhood soon. - ' ' i

z H e

(Al:‘so XIII, 5)
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Illustrations

- ~. VI1, Disciplire

-~

«

1. Starts over . . . )
They will have to start new some place else,
She will find a job, find a baby sitter and try to start a new
«-life with her daughter. (Also XI, 1) '

- \ .
2, Endures, plods, is self~controlled . . . oo
The man will continue to do this type of work, from one JOb
to arother, and never get ao . (AlaO IV, 4;

R XIiI, 1)

Keep on waiting, the doctor will be with you in a moment.

He will continue tg\ggrk, -

Be persistent. N

The lady had worked hard all of her 11fe and still could not
make ends meet.” . -

He will have to work the afternoon, hut 1n the evening after
he washes up and has changed clothes he will accidentally
run into the girl. (Also VIIIL, 1; X, 4)

The person should probably have walked or taken a good shower
and he might be better.

T thirk he will continue to work until break time.

-

3. Intensifies, exerts more effort . . . e
She should try for herself and if things don't work out, then
ask for help. (Also 1II, 2) - -
They should try to become self-supporting because otherwise .
they are -doomed.
If heé works at it hard enough, he will get it.




Definitions

VIII. Hedonism

-

¥

Believes.ig,living for present pleasures and satisfactions instead of

working and
work, :

planning for distant goals: Lives for the moment. Avoids

~ .

1.

Seeks pleasure, self-indulgence:

time. Has sexuagl designs on

Looks for enjoyment, fun, a good
e (not hostilely). Wants a

"drink." .S€ék- immediaté gratification. 1Is not willing to postpone
pleasure, play, fun, acquiring‘things one can't -afford, etc., in
favor of long-range goals apd achievements. Does not_exercise much
self-control,
T

2. Neglects work, responsibilities: Lacks fhterest in work, success,
acquisition. Has no ambition. . Has no interest in improving himself
or his situation. Is satisfied, complacent. Doesn't think work
worth the effort; wants to enjoy himself and forget it. Is willing
to neglect work and other obligations (such as family) in order to
have a good time, indulge himself. Fails Lo take responsibility.
Is shiftless. .
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Illustrations 4

VITI. Hedonism

1. Seeks pleasure, self~indulgence . . .

They~is having a good-‘time at bar.
A good time (is wanted).

— The people would say party wheiryou want but don't forget
~ ‘about your work, (Also IV, 5) &

They likes to party.

They will get smashed (drunk). .
He should take a break (from work). .

-

-,

2. Neglecfs work, responsibilitiez . . . .
This person should go get-a dripk (leave his work). T e
: "He will probably go inside and have a few drinks (leave work).

This man who is working so hard should go get drunk.

This guy .is going to play golf when he should berworking.
His family will 'suffer because he is not workKing. This
person should be out looking for work instead of 1ook1ng

for pleasure. (Also IV, 5; XV, 3) . . -
e ) . ) —~S=. . . —_ _
T -
_ — i t(r . T \V - -
3 .
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1X. Autonom s .

<
Desires .independence,
act.,

7

Resents compulsion:

right to self-determination, freedom toé choose and N ',;"
Prefers superordinate to subordinate position. :

Dislikes being coerced or controlled.
Doesn't want to be forced to do anything..

Wants to do "his own. ’ -

thing." Lacks respect “for authority figures.

. 3 -

Fights for rights: Takes an active, aggressive stand for his own
freedom and rights. Thinks people should fight back,.,instead of R
remaining oppressed or dominated;- "Is active, militant, in getting
what is believed his (hers) by right, as opposed to the more passive
resistance of above. :

—

®
kb e e W g

Is dominating: Shows desire to be in-superior Position to others. - —_
Would like to be "boss" over others, give orders, to be in charge.
Character makes things happen in his life (instead of being passively
affected by what happens to him). Wishes to control others. Wants - _
own way strongly without compromise or regard to others' rights and :
feelings. :
.\‘ i =
A i ,
= "’j -
Frrol
- \;g >
» ;" ‘
1 ~ i
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Tllustrations : .

"y

- IX. Autonomy

-

N 1. Resentb\CO@leslon e . -

- He looks as- though he was made to do the work by force. ) o -

: The police always ran all the the kids ¢ff the block about v
11:00, when they weren't ready to go home. We ought
to jump on him, he thinks he's bad with his billy club.

You can't even trust a police any more. (Also XII, 2;

. - XIT, 5) . @ ~. 5 ‘ )
The policeman should find something better to do than:

antagonize its honest law-abiding citizens. -, . -
f The father is making the boy study. He didn't want to study.

- The people will probably talk Erash to the cops. (Also XII, .
E 3) ]

W M QR

©

o

gt iben b b

L  .«2.  Fights for rights . ...

) This ferson ought to stand out, for his freedom.
* 3. 1s dominating . . . - h‘*~§ - . )
) T Laborer wants to be foreman, .}°

[T PR

N
Mk b S Ll ba

S One wants his own personal way. - z
He is thinking he'd like to make them work hard 11ke they' ve: i |
made him. R ;
; |
- ,?:‘; - . é
~— :
\ .

: '
Wil Wt o1 s

!"‘\
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Definitions
L

X..—~Dbeference

e
* - %

Is willing\to submit to others. Shows compliance, obedience, humlllty
Has great respect for authority figures. Tends toward dependency.”

L.

2.

3.

fl
.-

Respects, obeys authority: Shows respect, awe, fest of authority
figures (police, officials, teachers, parents, bosses, etc.).
Believes people should be obedient to superiors. Conforms to
custom. i

-

Feels inferioxr: Sees self in lower status, not as ''good'" as others.

~15 in subordinate position. Does not feel respected; wants respect.
Does ‘not feel adequate, ' ™ -

I

—_ . e
s . - N

Is dependent, submissive: Relies heavily on others' judgment, help, -
taking care of things f6r him. Does not feel able to handle things
for himself. Looks to others to solve his problems with little
effort on his own part. ShOWS great willingness to bow to others'
wishes, judgmeats., Obeys blindly; does what he is told-without
question. Does not stand up for his rlghts. Lets others make

- decisions. Submits to restraint, coefc1on, persuasion, or seduc-

‘tion. 1Is acquiescent. -
Is fatalistic: Believes man's destiny is determined by some outside
force over=ihich humans have._ little or no control., Attributes events

to good or bad~luck. "What will be, will be." Things "accidentally"
happen to people.
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; ' 1llustrations ‘ o B
! X Deference
;
;

' 1. Respects authority . . . T
Leave it -to higher authorltles,
— Otey and they will be happy.
s She should let the law handle it.

- 2. Feels inferior . . .
He looks like a slave. .

. 3. 1s dependent, submissive . . .
% : x . . He wants somevne to tell him how to get help.

\

< ) amount ‘0f money. (Also III, 2)

P 111, 2) < T
= Someone will® find ‘them some place to- 11ve.
- - Do what the man -ask, things will go betterg

He will do like his. father want.

—— " .. is waiting to follow.

4, ~Tefatalistic 5 . . T
== . Fate will work the situation dut.._

: Leave it"to God's will. )

- She has probably had some bad luck.

.They will accidentally meet later..

X
[ AV -

- 106

He will

probably have a nervous breakdown over the ideéa..
A lady is hoping that the caseworker gives her a large.

—

——— —

E ] This person should ask (the agency) for more money. (Also

3

L - -~ He is thidking what it's_like to be poor and especially black.

The head man seems to be giving instruction and the other man~~""

O T
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Definitions ’ . .
— X1, Trust . e
.. - o - . i

Has confidence in other people. Views the—éorld as a basically helpful,

supportive environment. Expects some good out of life. Makes happy
endings-to storfZ5s ' Expects help and is willing to help and cooperate.

1.

. . B . ) .
Is optimistic, cheerful, expects help: Sees happy ending to story.

Has hope things %ill improve, help will be given, etc. Looks on
brighter side of life. *Sees some good in pedplgy Takes life as it
comes without complaint. Sees pdsitive -or plegzent things in pic-

tures. Believes everything will turn out for fﬁe-best, people will -

get what they aré seeking, things will improve.
- " = T -

-

Is cooperative, willing to help: Shows willingness to help others.

Thinks people should work together, cooperate.

-
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Illustrations .7 )
= " . . . bl _“...
e : . h XI. Irust ,
1. Is optimistic, cheerful g - - : o : .
\“‘*%%.,f" The lady will receive a welfare check for herself and her ) ;
@ ids. She will also receive food. (Also III, 2) . ) - LA
= The oman will get more help. . e :
Soox;er or later. they will be doing ‘a~ ISt~ better for themselves. -
y - One day laborer will be foreman. (Also.IX, 3) T -
b - ) They will kiss and rpake up. (Also I, 3) ;
‘ 2. 1s cooperatlveLWLIILJ to help . -+ .
(They should) -work together, get along, and be good ne1ghbors. =
{(Also I, 2) -
s 1
1 gf - 5’ —
& 4 i
. - H
~
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;f or ‘unhappy cnding to story: “persons do not succeed do what is
d expected or-desired, etc. Looks on the "dark" side of life.
B 5 .
- ~2+ 1s.cynical; suspicious: Shows a very skeptical attitude. Has <

w/- Kills:-w€ghsiders, plans to, decides to,

Definitions

. KI1. Distrust

Lacks confidence in good intentions of others, in good og&comes. Sees
unhappy endings to stories. Sees world as basically hostile environ- °
ment.. Expects little good out of 'life, bad motives in others. 1Is
hostile, aggressive (in unfriendly sense), suspicious. Believes you
have to take advantage of people, since they will surely take advantage
of you.

- -~

1. 1s pessimistic: Doubts thlnga will turn out well Has negative  /

strong doubts about people's motives; expécts the worst from people. v
Interprets-.people's behavior in-worst light.. Actively distrusts —
people; suspects people are out to get him, huit him. Sees strife .
present in relationships. (These are usually expressed mot dlrectly,

but in actions aqcrlbed,to people. ).

=
T =

- Quarrels, -argues, callsznames: ‘Shows, verbal dlsangEment between
.- characters (of 'a hostile sort). Cursee, accuses, criticizes, calls
names, vridicules, nags. -

e, B B B

4. Acts sly, cunning, deceitful: Uses unscrupuious ‘methods to gét what
he iwants or to "beat the system.' Cheats, takes advantage of people.
Is sneaky. Thinks you have to_get around people by outsmarting™ -
them, when their backs are turned. 1Is deceitful, furtive, or thinks
about it.,-" .

'

L e £ T Ml

“1s physically aggressive against son@one._
Fights with another. Hits, beats, strikes, injures someone physically-~
or thinks of- doing so. Shows violent inclinations, fantasies, actlon.

. People get hurt.; , -

5. Attacks phvsically:

—a =

A a8l L5 540 ‘n;.a{:

oty By

6; Suicides: Plans‘fo, thinks abéut, decides to, or does kill himself,
- or thinks someone will or should. . =

i

or does kill someongielse,
or sees others planning to, or thinks’ they should. Murders. Sees
people dying. : -

1"
¥

L 109 ‘ .




. Illustrations -

= S e At

- XI1. "Distrust .
= < - - » *
. 1. 1Is pessimistic . . . s . . .7
The child will probably grow up and the same process@wtll be - B
. . repeated (poor conditions). ] o
- The boy (who is trying to read a book) will flnally go (with .
: S his friend) because if he doesn't he still won 't accomplish - . - .
; T - his work because his friend will be nagging, him.’ (Also I, 7 LD~
: ) 25 XL, 3) . ‘
: B " She ‘may get-help, too late. AR T 2
i She_dnd her children will starve to death, : ) : .
£ - - . = - . : o
» 2. 1Is cynical, suspicious . . . . - - ’ : ’ I

He is out for trouble.
He might get into mischief. . . :
— . _- _He will get caught and put dn jail. ) . 2t
. The lady should have him arrested for assualt and battery.
_ .. " (Also 1T, 5) -
% - They will probably speak vulgar language to the police and

start a dJsturbance, and they will be put in jail (Also _ - : o
: XiL, 3)° . / o

They would think that he is a murderer and a ki (Also
= -X11, 7)- - . *

3. gggrre}s, argues . . . ) T

. ~ /A disscussion--not a good onp.: ) N

They would call this lady a} Jezebel and would say the man is. - T .
a weakling. ~ ~ v

He is thinking dirty thoug ts about the lady as a result of

. her insults. .

- < " Fhe~people in the neighborhood said they do “it all the time-- : . -

" fuss and tight. ‘
They probably would call him all sort of indecent names. .

4., Sly.. . . .
Men are supposed to be working, but his foreman has his back " )
- turped and I think he is resting. If he will rest while
they, have their back turned, they will fire him; they can't
= trust him. (Also XV, 3) ) .
- e A man is pretending as if he is drilling a hole,
- Thls man ought to take an underground passage to freedom, get
p‘astlc surgery and spend his money (stolen). (Also VIII, 2;
. X111 05) - :
: - The black man seems to be trying to figure.out a way-to get out ¢
of the work. (Also X1V, 1)
She hopes” they will take the baby (away from her) but she wants _
to look distressed. (Also 11, 5) ' -

~




Attacks physically . ...

: I think-he wants. to start a fight.
They should fight and talk later,
She ought to fight back.

Commlts suicide . .- . . .
Thinking about suxclde:“ (Also v, 1) : .
- He had a’ problem WﬁlCh was worrying him and the only way he
could settle it was by committing suicide. (Also XIII, 3)
She wants :to, shoot herself and her baby s0 they will not live.
in misery.
He should shoot hlmself

7.“’1{]‘.118 - . @
The man is readlngtthe newspaper about his daughter. belng
killed, | §
- The.man is thlnklng of killing his friend hinself, (Also

‘.”ufﬁ‘{\v‘\‘i'\t 4_‘?41,«0,&).:. L

3

Vg

v, 1) .
They will kill one anotﬁert

=
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Definitiorn® )
X11T. Insecurity, Defeat

— -
- - . —
.
e

escapist, giving up, resigned,
sense of power.

_1s uncertain, anxious;. discéuraged
despairing, uvhaﬂpv. 31ck Tacking

Expresses discouragement, disappoint-
‘Feels hurt, bitter. .

i. Is dlscouraged unhagpyl hurt:
. went,. s unhapp}, downhearted d;égusted

ii =

himself the victim of circumstances which
change. Others seem to control his ™.
destiny. Can't fight back. Feels rejected, turned down, turned
away. lacks what is needed to live, succeed, be happy; lacks oppor=-
tunity. : i ' R : :

2. Feels powerlesst Considers
are not-wTthin his power to

Is worried, fearful, dis-

Is sick. Doésn't feel safe.. Feels
lonely, abandoned. Wants peace of -
necessarily specific.:

3. Shows anxiety: Feels Veryrinsecure.
traught, desperate, disturbed.
full of desrair. Ts*depressed,

mind. (May be generalized, not
(May %@_~_df,, ls, 0

Vﬂ_—ﬂ'—‘-‘;—ﬁ-_—— 4 * ’ -
‘,h”¥ﬁ3figues- ~Is weary, wants-rest. Work i5 too hard. Wants rélease
- from s1tuat10n, work problem.. : b =

NN ; ,

' - - - = .
5. Discontinues, flees. Gives up, quits., Stops trying. (Qu1ts job,
glves up trying to--make’ marrlage work, etc.) Shows resignation,

Sges no ppint- in making effort. Is apatheti¢. Wants to_get away,

leave 51tuatlon,r4eaxe town. Takes flight or thinks or running or

—

W

hiding. . : .
'/.Mﬂf:{ )
o o
"fjo":rf —
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XIIL. Insecurity, ﬁefeat,

Is dlscourageds R ,
It appears that he!s been discouraged.
_He has bsen through blgter disappointment.

Feels powerless . . .
Thete is nofhing the farmer can. do, - -
1 don't see anything, he can do. bécause he is alone. THe
ofher men could overpdwer him, (Also XIT, 2)
she is doi ng the- only thing sheé can do.
- The man haa to do what &5 necessa ‘»}what he has. to do.

3; Shows anx1ety .
- He's= worrxed .
’ A poor lady and baby - strlcken down by poverty
He is very despondent and is thlnkl“g of doing something to
himself. . (Also X1I, 6)
He wants freedom’ fronlworry and safety. —~r
- The mother and child- 1ook 16st ‘and . a%;ala"and hungry (Also
ITL, 1) '
—-A man séems troubled, - f .o
" Her husband left her ‘wicth 5 or 6 kidé and she's not able to
work. (Also.IT, 5) . 1 :
She.-had the baby and she i's an unwed %mtﬁerf She is lonely
beeause the father has léft her and -the child alone.
(Also II, 5) ) ‘ ‘ . ‘ -
Wants someone to care- for him; he looks lonely.
"Who will keep and take carée of the baby?

-

El

Fatigues L -
“The man is resting from hard labor work,
I have worked too hard today to try to make out such ‘a -crazy
picture. .
He wants to’stop and rest' he is tired of digg lng.

Discontinues,*flees , . . ’ .
I thick he ought to atOp, he is not -getting anythlng for his
- work.
_/Awﬁﬂe s thinking about qulttlng
The boy dropped out of school because of his father.'s
pressuring him all the time about his -books. He didn't
want to go to school anyway: - )
He will quit and probably do nothing. (Also X1I, 1)
He ought tuv quit, ; )
He is thnKLng of a way to leave the ceuntry. He ought to wait
~until night and make a run for it and keep the money. (Also
C1II, 43 XIM, 4) : .
The two guys want to run. Aawn L

I think she should Jeave hlm alone and go home. Leave him.
She should run. ’
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Definitrions
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21V, Race, Ethnicity

Is conscious of “ethnic. racial differences. May range from awareness

or group identification to strong prejudice and group conflict. Racial

or ethnic factor should be clearly identified or implied in story con-

text.

1. [dentifies race: Mentions race,- identifies characters racially,
with no qualifying comment. . ™

2. Emulates: EnvieS members of another race. Wishes to have what
they have, to be like them, or to be in their positfon.

3. Sees oppression: Believes members of ethnic group are so dis=
advantaged that they cannot advance or succeed because of oppression
by another group. .Feels unable to change social situation because
of discrimination. Thinks group unfairly treated. Talks about
"equal opportunities," etc.

4, Shows race pride, admiration, nationalism; Identifies character
racially and shows approval or admiration for the race. Thinks of
ways to advance racial group's condition. Shows determination to
improve things for a race. Shows interest in keeping races separate,’
in promoting special interests of racial group at the expense of’
others.

5. Hates, resents, is angry: Feels strong dislike, animosity, rage
-about members of another race. Antipathy, resentment shown. Shows
prejudice against another group. (Distinguish between racial anger
and generalized anger of II, 4.)

6. Is conflictive: Feel. other ethnic group must be resisted, fought
against, struggled with in 'general. Shows open and hostile aggres=
sion on racial grounds. Wants organized resistance. Takes or wishes
to take destructive action against members-of another ethnic group.
Wants to hurt, fight, kill, get revenge. Wants revolt or revolution,
or hints that it will come. " (Distinguish between racially oriented
violence and that of XIT, 5, which is not identified as racial or
in the ‘context of racial qomplaints.)

—a 114 .
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Illustrations “'
. - ey . -
- ) ) X1V, Race, Ethnicity'
1. TIdentifies race . . . ’ —

A black mother holding her baby.

A black man is working while some white men are going around
surveying. .

The Negro has been chosen to dig dirt to place pipes.

A black boy is~readizg a book.

N E—
‘ 2. Emulates . . . _
The black man is oppressed by wishful thinking and he wants
““to be in the position that the white men are in. (Also | .
X1v, 3) , ' _

The Negro wants to do as the other-two fellows aE? doing

- (nothing). ﬁ}

3. Sees oppression . . . : , .

) i The black man is doing hard labor for the white man and is
very tired. (Also XIII, 4)
She thinks a great injustice is being done.
; He is trying to put an end to black servitude. (Also IX, 2)

14

! ) He probably had a hard. time in this world being poor, un-~
e educated, and most of all--black.
T — He shou‘d gdo-and find another job that has equal opportunity. .

4, 8hows race pride . . .
1f they are Uncle Toms they will tell him he better be glad ]
he got a job and that he can't live without the white man's s
\\( help. But if they are true Americans, with beliefs of i
’ freedom and liberty, they will provoke him to go as far as
he can and more. .(Also IV, 6; IX, 2)

8

5. Hates, resents -
The Negro man is thinking if he was a foreman, he would work
the white man as they have worked him. (Also IX, 3)

6. Is conflictive . .
= There will probablHHEEEEirevoltn ’ ‘ |
They should start a revolution. E
They should burn it (house) down_and (the landlord) too.
They think he should tear up the store and the man.

-

Y

-~
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XV.

Moralism

Has tendency to sae things in moralistic sterms: good or evil, decent

and irdecent, etc. judg*s what other people '"shculd" or "ought' to do-.
Defers to supernatural {igures and their earthly representatives (clergy,
Bible, etc.). Refers to religion as source of rightness. Is preoccupied
with moral uprightness, virtue--or with 'badness,” sinfulness. = Speak~

of punishment.

1. Reveres religious figures:
Respects authority of clergy.
Sees Bible as ultimate authority.

2. Feels guilt: .Shows or expresses feelings of guilt,
Is penitent,
Regrets; 1s sorry for having done bomethlng.
(Or attributes these to others, or belicves others should

commitied a sin or wrongdoirig.
Is ashamed.
himself.
feel thi§g¥3¥.)

3. Is coucerned with moralitv, judges others:

D

Mentions or invokes supernatiural powers.
Seeks-counsel and advige of clergv

- A

of having

or remorseful.
Blames

untrite

. Expresses sense of duty

‘EE;QEbaVG properly, honestly,

occupation with being concerned with these.
immoral, bad, wicked.
Expresses what others should doT Sees

others for beiag
conduct .
bution for their sins or evil ways.
arrested, punished. Is punitive,

&

sinful,

116

uprightly, decently, or shows pre-

Critically condemns
Diszpproves others'
people getting retri-
Thinks people will Or should be

unforgiving, unsympathetic.

%
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1llustrations

1.

2.

3.

7 _—r

Reveres re:ig:ous figares . L .

"Feels guilt . . .

He shculd steop reading about crimes aud read the Bible more.

I chink the mar should let-the church know of his condltlon
and ask fe. belp. ({(Also 1IT, 2)

He made it, with his mocher's faith in God.,

He should go and talk to his minister. (Also Vv, 3) T

He is reading the bible., He didn't believe in the Bible.

He was sinpsar. He want to be safe and live for Christ. -
(Also X111, 3; Xv, 3)

Forﬁet cr try to forget hpr past.
Don't deo anvehing he would be sorry for, b

Is concerner with morality, judges others . . .

The Welfare wf}l net give it back untii they do right. This
perscr should go back home and clean up the mess and stop=,
rthe fuss.

The b! agk man dies and the white man buys his land but he

- can't grow anything there (retribution). (Also XIV, 13
X1i, 1)

They shouid be working., (Also 1V, 5)

The man should pay his bills. (Also IlI, 3)

They ought to pay their rent. (The community) probably would
not hawn any sympathy for them. (Also I1, 4)

1f he has been-(late to work before) tth I would fire him,
(Also v, 3)

He should go on and take his punishment,

He is verv bad.

The maun or woman might have caught the other doing something
wrong. Like being with the opposite sex. (Also I1, 5;
Xii, 2) .

Don't take him (husband) back., Have him up (arrested).

(Also 11, 5)
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—— The value Orientation Test Pictures

S Relevant Value Orientations and Respouses -
L 6 ‘

:

:
- v

Picture A: This picture taps several variables: The work ethic and
achievement motive; desire for upward vertical mebility;
' - attitudes toward higher education; class hostility and
estrangement; slyness and cunning; and rgcial resentments are
. ) among those most fquuently expressed, .
- Picture B: Recent data show that 2 rclatively high puoportion of che
’ homes of the poor 'are characterized by instability. Physical

abuse is common, Permanent male figures .may be rare. Yet
e the leadership of American society is male dominated. This
" picture attempts to .probe the respondent’s perception of Ve .

male-female relationshlpg and his values about t.em.

Picture C: Tnis sketch is designed to measure normiessuness (in the semse )
! ' of unethical behavior), powerﬁessnéss, and self-estrangement:-~ \
It may also reflect anomie (in the sense of personal demorali-

zation, utter helplessness, and discouragement).

Picture D: Welfare services and other forms of-governmental aid are. e 1
part of the daily life of 'the poor. -This sketch was designed
- to measure respondents' attitudes toward governmental or .
. ) bureaucratic activities. It may elicit responses pertinent
to heiplessnéss, isolation, and resentument. ' .

- 3 . -

Picture E: Resignation, fatalism, and estrangement from scciety are =
. often seen in this picture. Alcholism frequeatly appears
as a response. Attitudes toward work may be elicited. ) .

»

-

Picture F: The instability of the living arrangem€nts of the poor has
often been noted. This sketch may feveal atritudes toward .
geographical mobility. Insecurity and the uncertain quality
of living is also reflected: eviction or the repossession
of furniture are frequent responses, Attitudes toward pay-
ment ¢f biils or toward saving and planning may be expressed,
as well as a desire faor upward mobility in the form of better
"housing or a nicer neighborhood. Othor erPONQES may indi-
cate hostility toward landlords or merchants, and resigration
or despair may be shown. B N
Picture C: Tendencies toward immediate or deferred gratification are
usuailv revealed By this sketch. Attitudes toward work and
. toward relations between the sexes are also frequently ex-
pressed in responses.

&
e £ _
<

3 ) ' 118 |




Aruitoxt provided by Eic:

£

ERIC

Picture H:-

Picture I:

Picture K:

Picture L:

o
z

a form of alientation.

ThlS picture is intended to evoke reactions to authority
Autonomy or submissivemness are commonly shown.

Anger, res1stance——and“susprcron—tﬁwa+~~“estau-LaumeuL*

representatives often appear.
#

The valuing of education as a developrmental process and as
a means to upward mobility is probed by.this-skegtch.
relevant responses are deferred vs. immedlate gratification
and attitudes towafd authority figures.

This picture was designed to measure alienation:
foolish to bring children into this cruel world," for
€ In addition, it often exposes
relations between the sexes and beliefs
practices ("She’ll spoil him by holding

The desire for acqu151t10n of" goods and
for credit_are common responses to this
toward the business community are frequently expressed as
Rejection and discouragement, a
sense of powerlessness and dependency*are also tapped.

tudes toward work may be reflected.

119

Moralism may be expressed.

feelings about
about child-rearing
him," e.g.)

services and a need
Attitudes
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Norms

Scores on any test cﬁg be interpreted only by reference to norms.
The VOT has been standardized on specifically defined populations. When
subjects are asked to write a story in five minutes about an ambiguous
picture, it is to be expeéted that they will vary widely in the amount
of material they produce. Such production depends on a number of fac-
tors, including imagination, motivation, and the amount of fantasy the
subject is able to indulge. Verbal facility is another factor. Unlike
some scoring svstems, however, the VOT scoring does not look for
"literary qualitv,'" as this would defeat its purpose, wvhich is to test
low-income populations primarily. Such groups are presumably handi-
capped in producing works of' literary quality. Space has been allowed
to score separately such things as imagination, vexbml facility, super-
ficiality, etc., in thé expectation that these would be qualities of
interest to training staffs.

Murray (TAT Manual) Tuggests that stories less than 140 words in
length are not worth scoring for the TAT. Such a norm is totally un-
realistic for the disadvantaged population on which this test was .
standardized. Table 1 shows the norms for story length for five low-
income groups: black Americans (predominantly southern urban), Ameri-
cen Indians, Spanish-American, Minnesota whites (predominantly rural), ]
aad middle-class white students attending a southevn university. -

‘stories for each of the 11 pictures shown had the following number of -

- e e e e e e e e —— — o E———

"The range in Table lxreferé to the range of number of words per
story among the respondents in that group. Subjects individually tended
to cluster rather closely around their own mean. For one subject, e.g.,

words: 41, 39, 30, 29. 36, 30, 29, 33, 29, with a mean of 32.5 words
per story.

LA .~

Table 1. Average Number of Words per Story for Five Groups

Grbup N Mean Range
Black Americans (40) 55.7 ) 6-131
Irdian Americans , (24) : 60.3 © 10-160 ;
Spanish~Americans (24) 43.0 4= 97 |

‘ Do
Minnesota Whites (24) 26.7 2-103 |
Middle~Class Students (12) . 61.2 17-122

{31




The number of 1tems checked on a scorin'g sheet reveals scorers'
percepticns, as well as subjecfs’ responses, of course. Nevertheless,
the norms for these, as found in preliminary administration of the VOT
‘may be useful. Table 2 shows the number of items checked on a sample
of thn protocals_-by value*™drientation (not the weighted seores).

AY

Table 2. Mean Number of Items Checked by Scorers, by Value Orieata-
tion, for Black Americans

Value Orientations Mean - Range
. -
Affiliation . +8.0 1-13
Social estrangement 6.1 1~11 B
Success-statu: 4.2 -9
Acquisition - 2.9 0- 8 ) .
Cognition ‘ 2.1 -\ 0- 5 CT "
Stimulation .15 . 0~ 2
Discipline 7 o 1.2_7F . 0- 4
Hedonism o 1.5 . 0-3 -
Autonomy . .76 0~ 4
Deference” 7 .85 0- 4 %
Trust 2.5 0-12 - <
Distrust . 7.5 1-18
Insecuritv-defeat 5.6 0~10 ..
Race~ethnicity .94 0- 8 .
Morality 3.2 L 0= 7
(N = 34)




-
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!

4 “
Story-Telling Form

Respondent s Name - Card Set Two

™.

Schedule #

Study # Picture #

NOW WE WOULD LiKE TC SHOW YOU A FEW PICTURES AND HAVE YOU TELL US WHAT
THEY MEAN TC YOU. THESE PICTURES ARE BEINC SHOWN TO PEOPLE IN DIFFERENT
PARTS OF THE COUNTRY. USE YOUR IMAGINATION AND TELL A STORY ABOUT EACH
PICTURE. |

1. Tell what is happening.

&

v

2. Tell wha; bgppeped hefore. !

- O

3. Tell what is being thought or wanted.

——-

-4 -—Tell what-will happen. - -~ — --—"-- - - - ) - -

i

5. Tell what you think this person/s ought to do,

6. Tell what you think most of the people in this community would say
this person/s ought to do. -

133
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iadex of Responses

Abandoned. See Insecurity, XILI, 3.
Acceptance sought. See Affiliation, 1, 2.
Accuses. See Distrust. XI7, 3.

Acquiescent. See Deference, X, 3.
Adwmiration wanted. See Success, IV, 3.
Advance, wishes to. See Success, Tv, 7.
.Adventure sought. See Stimulation, VI, 1,
Advice sought. See Cognition, V, 3.°
Aggression, racial. See Race, X1V, 6.
Ambition, lack of. See Hedonism, VIIL, 2,
Ambition. See Success, IV, 7,

Analyzes., See Cognition, V, 1.

Anger about race. Sée Race, X1V, S.
Animosity, racial. See Race, XIV, 5.
Anxziefy. See Insecurity, XIIIL, 3.
Apathetic. See Imsecurity, XIILI, 5..
Argues. See Distrust, XII, 3. .
Arrested (people are). See Moralism, XV, 3.
Ashamed., See Moralism, XV, 2. .
Aspires to be. like others. See Success, 1V, 2.
Assaults. See Distrust, XII, 5.

Attacks physically. See Distrust, XII, 5.
Attention sought. See Affiliation, I, 2.
Authority, does not respect. See Autonomy, IX, 1.
Authority, respects. See-Deference, X, 1.

» Bad (evil). See Moralism, XV, 3.
- : Beats (physically). See Distrust, XII, 5.
. Better job wanted. See Success, IV, 6. -
Bible. See Moralism, XV, 1.
Bills not paid (willfully). See Acquisition, III, 3.
Books, reads. See Success, IV, 4. i
Bored. See Stimulation, VI, 1. ~ .
Boss,” wants to be.  See Autonomy, IX, 3.
. .
Chance. See Deference, X, 4.
Change sought., See Stimulation, VI, 1.
- Changes direction of life, See Discipline, VII, L.

Cheats. See Distrust, XII, 4. .
Cheerful. See Trust, X1, 1.
Children, wants better things for. See Success, IV, 6.

- Clergy. 'See Moralism, XV, 1.
Complacent (indifferent). See Hedonism, VI1I, 2.
Compulsion, resents. See Autonomy, IX, 1.
Confident., See Trust, X1, L. ’ .
Conflict, family. See Social Estrangement, II, 5.
Conflict, racial. - See Race, XIV, 6. :
Conflict, sexual. See Social Estrangement, II, 5.

- - Community ‘'values shared. See Affiliation, Iy 1.
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Compassion, ~we altitiation, T, 3.

Compromise. See (ognicion, ;

Contritior. 3¢ doralism, X

Cooperative.  See Trust, XI, 2,

T Criticizes. See Distrust, XII, 3. o

: . Cruelty. See “uﬂial Estrangement, LI, 4.
- - Cucning. See Hiscrust, X1I, 4, .

D Curses. See U?afinﬁn, X1L, 3.° ) )

Cynica!, See Digstrust, XI1, 2.

MISH

-
<l el
- -
-
a
, .
e

iy

taved wich. See Stlmulatlon, VI 1.

Deceitiul. ses Tistrust, XIL, 4. . :

- Decency. Sew Nbralism, XV, 3. T .
Decisive. See-Auconomv, IX, 3. '

) Eacat’unﬁ “See Disci line, VII, 2.

B2 T Dependency. See Jeference, X, 3. .

Depressed. See insecurity, XITI,-3. : :

Despair., See ihsacurity, XITT, 3.. ‘

cewm - Destiny. See neLerence. X, 4. :

P . Determinarion shown, See Discipline, VII, 3. . - .

' Disagrees with :ommunity.i See Social Estrangement, II, 3. .

Do Disagrees with srvorv characters. See Social Estangement,

v
- e v Ii, 1.

r
L)
4

TDEe

T
i
.

: Disappointed. See lnsecurity, XII, 1.
Disappreval, woral, BSee Moralism, XV, .3,
Discouraged. See insecurity, XIIT, 1.
Discrimination. See Race, XIV, 3, ‘
Discussas. Sce Cognition, V, 2.
Dishonest. Sec Distrust, XII, 4. . -
Discontinues. 5Se¢ ldsecurity, XIII, 5. -
Dislike, racta!. See Race, X1V, 5, - : .
‘Discurbed. See insccurity, XITI, 3.
. ) Dominant. Sae A!?cﬂomv 1%, 3, :
: Domincering. See Autonomy, .IX, 3.
: . . Doubts. See Distr T\SL X1L, 2. X
. Downhearted. See seuurltx X111, 1, . : .
] ) Duty, sefise of. See Moralism, XV, 3. d ‘

H
g,
i
i
H

)
"

N

"
g

. Education vaiues. Sce Success, IV, 5. .
Effort, exurts move, See Discipline, VII, 3.

. Emulates. Se= EQLQ X1y, 2.
Encouraging. See Affiliation, I, 2, 3, or 4 (depends on context).
Endures. Sce Jiscipiine, VII, 2‘
Enjoyment. See Hedonism, VIIIL, 1.
Envies arother vace. See Rate, XIV, 2. .
Ervies (racial). 3See Race, XIV, 2, .

. Envies (without raiial ‘context). See Success, IV, 2. :

‘Escapa. See iasecurity, XITI, 5. ' :
Equal oppertunities  See Race, XIV, 3. ) . .
. Evastve., Sece Acquisition, III, 3.
. ) ’ Evil. See 3giufzqm Xv, 3.
. Examineg sitGation  See Cognition; V, 1.
Excitement sought. Sce Stimulatiom, VI, 1. .

N - Exerts wmore efiort.  See DlSClEllnE, VII, 3. -
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Fails. See¢ Success, IV, L.
Family, hostile viev, See Social Estrangement, II, 5.
Family lost, Se» Success, 1V, 1.

_Family, positive view. See Affiliation, I, 3.

Family responsinilities, accepts. See Affiliation, I, 3.

Family resovn31*:11t ies, rejects. See Social Estwangement,

11. 5.
Fatalism. See Deference, X, 4.
Fatigue. See Insecurity, XI1I, 4.
Fear. See Insecurity, XIII,'B;
Fights (physically) See Distrust, XII, 5.
Flees. See Insecurity, X1II, 5.
Flight., See Lnsecurity, XILL, 5.
Food sought. See Acquisition, III, 1.
Friendly. 3ee Affiliation, I, 2.
Fun sought. See Hedonism, VITI, 1.
Future, plans or prepares for, See Cognition, V, 3.

Generalized 5ng§r, resentment. See Social Estrangement,
II, 4. rﬁ.:*?rs .
Get even with another race. See Race, XIV, 6.

"Gives up. See Insecurity, XIII, 5.

Goods sought. See Acquistion, III, 1.

Good times (pleasure) sought. See Hedonism, VIII 1.
Grasping (for goods, money). See Acquisition, IIX, 3.
Gratification, deferred. "See Discipline, VII," 2.
Gratification, immediate. See Hedonism, VIII, 1.
Guilt.. Sec Moralism, XV, ZUE

Happy ending. See Trust, XI, 1.

Harshness. See.Social Estrangement, II, 4.
Hatred, racial., See Race, XIV, 5.

Help expected. See Trust, XI, 1.

Help sought. See Acgu151rxon, 117, 72,
Helpful. See Trust, XI, 2.

Hits. See Dlstrust XI1, 5.

Holdup (robbery). See Acquistion, III, 4,
Honesty. See Moralism, ¥V, 3.

Hopeful. See Trust, XI, 1

Hostile family reiations., Jee Social Estrangement, II, 5.
Hostile. See Distrust, XII, 2. b ’
Hostijity, racial. See Race, XIV, 5.
Hurt, other races. See Race, XIV, 6.

Tmitates anofher race. See Race, X1V, 2.
lmmorality. See Moralism; XV, 3.
Improvement, expects it. See Trust, XI, 1.
Improvement sought. See Success, IV, 6.
Impulsive., See Hedonism, VIII, 1.
Inadequat feelings. See Deference, X, 2.
Ircome sought. See Acquisition, II1, 1.
Inferior feelings. See Deferemce, X, 2.
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Information, seiks, Sae Cognition, V, 3,
Injures (physicallv) ee Distrust, XII, 5.
h R o 3

Inquires. Sae Lognit

Insecure. - Scov insecurity, XIII, 3, °
Tnsults. Sec ?L:trust, X113,
lovestigutes, See L"gnltlon, Vv, 3.

Inteasifies, See Drscipline, VII, 3,

r“~
-
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N

Job lost., Le> Success, 111, 1.

Judges others. See Moralism, XV, 3.
"Kicks" sought. See Stimulation, VI, 1.
Killing. See Distrust, XIL, 7.

lLack of ambition, Sée Hedowism, VI1I, 2.
Leavas (scene, situation), .See Imsecurity, XIII, 5.
Lonely. - See Insecuritv, XITT, 3.

.:m_-«—_d-“

Maternal c¢oncern. See Affiliation, I, 3.
Material goods sought.’ See Acquisition, ITI, 1.
Miiitanr for rights. See Autonomy, IX, 2.
Ministers \cxerg}) See Moralism, XV, 1.

Money sougnt. See Acquisition, ition, I1IT, 1.° o~

Moralityv, cencern with,, See Moralism, XV, 3. .
Motivatiow, high. See Success, IV, 7.
Murder. 3ee DLSLIUS , X11, 7.

Name-calling. See Distrust, XII, 3.

Nationalism. See Race, XIV, 4. .

Negative attitude. See Distrust, XII, 1

Negotiates. See Cognltlon, v, 2.

Neighbors, good. See Trust, XI, Z.

New life started., See DlSClEllne, VII, -1.

Normless. See Social-Estrangement, ITI, 7.

Norms, community, does not share. See gbc1a1 Estrangement,
11, 3. :

Nourishing. See Affiliation, I, 3. ’

Novelty sought. See Stimulation, VI, 1;

Obeys authoritv, See Deference, X, 1.

Obeys blindly, passively, See Deference, X, 3.

Oppressed, See Race, XIV, 3.

Optimistic. See Trust, X1, 1.

Ought (duty). Sece Noralxsm, Xv, 3.

Outcomes of stories, strange. See Unusual perception, 67.

Outcomes of st0r1es, unhappy "See Distrust, XII, 1.
St

Paréntalicoucern. “Bee AffLITatlon 1, 3.
Pastor (clergy). See Moralism, XV, 1.

Paternal concern, See Afflllatlon, I, 3.
Penitence. See MoFdlism, XV,. 2.
Perception, unusual. See Unusual perception, 67.
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Persists., See piscipiine, VI, 2,
Pessimistic. See Histrust, XII, 1.
Physical attack. See Distrust, XII, 5.
Plans. “See Cogniticu, V, 3. .

Pleasant

Pleasure dought.

Plods,

Positive view of family, sex.
Postpohes pieasure.

outlook. See Trust, XI[, 1.

See Hedonism, VLI, 1.
See Discipline, VII, 2. -
See Affiliation, I, 3.

See Discipline, VII, 2.

Powerless., See Insecuritv, XIII, 2.
Prejudice. See Race, XIV, 5.

Prestige desired.

See Success, IV, 3. .

Pride in race.

See Race, X1V, 4,

g

. Problem-scolves. -See Cognition, V, 3.

Propriety of behavior,

Punishment.
Panitive.

£
.

Quarreis.

See Moralism, XV, 3.
See Moralism, XV, 3.
See Moralism, XV, 3.

See Distrust, XII, 2.

Quits. See Insecurity, XIII, 5. -

Race identi
Rage about
Religion.

Reasons (with others).
Recognition desired.

Reflects.
Rejecting.
Remorse.
Resentment,

Resentment’, -

Residence,

Resignation.

Rasistance

fied, mentioned. See Race, XIV, 1.
race. See Race, XIV, 5.
See Moralism, XV, I,

See Cognition, V, 2.

See Success, IV, 3.

See Cognition, V, 1%

See Social Estrangement, II, 4 or 5. -

See Moralism, XV, 2.

racial. See Race, XIV, 5. i
See Social Estrangement, II, 4.
changes. See Stimulation, VI, 1. 1

See” lnsecurity, XIII, 5.
to compulsion., See Autonomy, IX, 1. -
See Race, XIV, 6.

.Resistance, organized around racial issues,

" Respects authority. See Deference, X, 1.
Rest, wants. See Insecurity, XIII, 4.
Restrained behavior. See Discipliné, VII, 2.
Retribution.

Revenge, raciai.

Reverent.

-Revolt, racial.

Revolution,

Rights, fails to stand up, for.
Rights, fights for.

Robs. See

Rules for behavior lacking.

Runs away.

L3

See Moralism, XV, 3.

See Race, XIV, 6,

See Moralism, XV, 1,

See Race, XLv, 6. :

See Race., X1V, 6.

See Deference; X, 3. °

See Autonomy, IX, 2.

Acquisition, III, 4,

See Social Estrangement, II, 7.
See Insecuritv, XIII, 5.

racial,
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Self=-control. Sc¢o siscipline, VII, 2
Seif-indutges, Sao ui?donlsm, VIIL, 1.
. Separation, racial!,.__See- Race, X1V, 4.
Sex, expio:tive, See Social Estrangement, II, 5.
h Sex., hos:tiie vlﬁv. See Social Estrangement, II, 5.
Sex, positive Wew. Sme Affiliation, 1, 3.
Sexual designs on someone (for pleasure), See Hedonism, ’ .
VILL, 1. 3 .
Shame. See Moraiism, XV, 2.
Shifriess. See Hedonism, VITI, 2.
. Shoots, See Disurust, XTI, 7.
. Should (m:ra} du?v}, See Moralism, XV, 3. :
Shrewdness; e Acquisition, IIT, 3.
Sinfulness, Sev Moralism, XV, 3.
Skeprical,  See DLStrdSt, X11i, 2.
- Sly. See Dlatrbst, X11, 4.
] : Sneaky. See Distrust, XII &, . ' ¢
. Social status desired. -See Success, IV, 3, 3
Starts over. See Discipline, VII, 1.
Status, higher social. See Success, IV, 3.
Steals. See 4cquisitien, IIL, 4.
Story unusual.. Sea Unusual Perception, 67. s
Stops trying. See insecurity, XTII, 5. )
Strife in relationships. See Distrust, XIT, 2, .
Strikes {phvsically). See Distrust, X1I, 5. .
: Struggle, raciai. 3ee Race, XIV, 6. o
Submigsive. S22 Da ferpnce X, 3.
Subordinate feeling. See Deference. X, 2.
1

Sees unusual perception. See Unusual Perdeption, 67,
> -

k-
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Supernatural figurcs., See Moralism, XV,
Suspiciousz. See Distrust, XII, 2. oL
Suicide. See Digtrusc, XII, 6.
Sympathetic. See Affiliation, I, 2. .

Tedious. Sec Stimulation, VI, 1. ) : s
Theft. See Acqaisition, 171 4, . =
Thinks., See Cdgnition, V, 1, :
Thrills. See fglmuldtlon, VI, 1.
Tires. See Insecurity, XIII, 4.
Tries harder. See Discipline, VII, 3.

Uncertair. GSee Unceértainty, 65. .

Uncomplaining. See Trust, XI, 1. i

Understanding scught. See Affiliation, I, 2.

Unfair creatmant of race. “z:e Race, X1V, 3.

- Unforgiving. Sce Moralism, XV, 3. ’
Uniikely story. - See Unusual Perception, 67.
Unloving. See Social Estrangement, II, 5.
Unscrupuleus,, See Distrust, XII, 4. . . L .
Unsafe., See lnsecuritv, XIII, 3.

, Unspecified crime:; See Social Estrangement, IL, 6. .
. - Unusual story., See Unusual Perception, 67, . .-
Uprightnegs, moral. GSee Moralism, XV, 3.
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" Values, community, d{sagrees with. -’
11, 3. =

Victim of circumstances. See Insecurity, XIII, 2.

Violence, racial See Race, XIV, 6.

Violent (no racial context). See Distrust, XII, 5,

Weary. See lnsecurity, XIII, 4.
Wicked _ See Moralism, XV, 3.r

Work not values. See Hedonism, VIII, 2.

Work valued. See Success, IV, 5.

Work too hard. See Insecurity, XIII, 4.

Worried. See Insecurity, XIII, 3,

* + ) h
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. ) APPENDIX B

*
he 1
-

& -
COMPUTATION OF KP%NDALL'S COEFFICIENT OF CONCORDANCE W
« v; - .

To compute W, the suni of ranks Rj is found in each column of a.
k x N table (Tabie 2). The Rj sums are totdled and divided by N to o
obtain the mean valGes of Rj. Each Rj is then expressed as a deviation
from the mean valué., The sum of squares of these deviations, s, is then
found. With these values, the value of W is computed: » .

- ) . s
YT 3 )
1 k (N - N)

where k = the number of raters or sets of rankings, and N = the number
of response entities ranked. W may take only values between O and +1,
since when nore than two sets of ranks are involved, the rankings cannot
all disagree completely (Siegel, 1956).

The -significance of. any observed value of W is tested by deter-
mining the probablility associated with the occurrence under H, of a ;
value as large as the s with which it is associated. If the sampling
distxibution of s for all permutations in the N ranks in all possible.-
ways in the k rankihgs is obtained, there will be (N!)k sets of possible
ranks. With these, the null hypothEsis‘that the k sets of rankings are -
independent can be tested by taking from this distribution the probability

- associated with the occurrence under H of a value as large as an ob-
served s. The distribution of s under°H, has been worked out, and certain
critical valites have been tabled (Siegel, 1956). The significance of the
amount of agreement among raters in this study was determined by refer-
ence to the "Table of Critical Values of s in the Kendal Coefficient of
Concordance" (Siegel, 1956).10 :

10pap16 adapted from friedman, M. (1940) with permission of author
and publisher,
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APPENDIX D

WORKING FORM
COMPARISON SHEET FOR TRAINEE RATING SHEET
AND VOT SCOR1ING FORM

RATING SHEET COMPARISON B SCORING FORM

T4 ; Variable Freq. Intens. |{Rating] Scoring {{Freq.; Wi. variable
} i Sheet | Form

Optimistic ) ’ "] (39) Optimistic
(46) Suicidal -
b - Pessimistic ’ (41) Pessimistic -
(42) Cynical
(35) Respects
i S _ Authority
Submissive | Al - (36) Feels inferior 3
(37) Dependént ’
. . (38) Fatalistic
Dominant ° (32,33,34) Autonomy
(17) Envies
. - (18) Seeks social
- Ambitious . Status
- Motivated - (19) Values FEducation ]
R - . . (20) Values Work S .
e ’ ) (21) Seeks Improvement :
) ] -(22) Ambitious *
s (31) Neglects .
Responsibility -
Poorly (14) Wily - |
Motivated - (¢15) Steals : |
. . ) (16) Fails B |
. 4 (62) Uncertain
} . (63) Superficial
’ R & N ( 1) Shares Community's
- ] ! . T Values
Socially Pl : ( 2) Affiliated with_
Active o ’ Others”®
' ( 3) Positive View of
Family and Sex
- ( 4) Feels responsi~ :
- - - N B - bility for ' -
Community’

Y
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RATING SHEE? COMPARISON SCORiNG FORM
i JH : :
Variable Freq. |Intens.|iRating | Scoring|{{Freq. | Wt. Variablie
‘ Sheet | Form .
( 5) Disagrees with
Story Character
Socially (11) Lacks Norms
Isolated’ - ( 6) Avoids Involve-
"ment ¥
. " {( 7) Disagrees with
Community
( 9) Views Sex ;
Hostilely
Friendly - ( 4) Affiliated with
——— - Others -
Resentful 4( 8) Anger,
- Resentment
Sly, (44) Sly, Cunning
Cunning
Angry . - ( 3) Shows Anger
) ) (433 Quarrels
(39) Optimistic
Socially i _1E0) Cooperative
* Secure ( 2) Affiliated with
’ - - _Others
Socially i (49) Powerless
Insecure (62) Uncertainty
~ Intense
Worker i (29) Intensifies
Plodding
Worker ' (28) Endures, Plods
Worries (48) Discouraged
. (50) Anxious
Bored
By (26) Seeks Change
Job ' ]
Interested i (23) Analyzes
In : 1(75) "Problem-Solves
Job ’ (20) Values Work
* (51) Fatigues
Quitting . (52), Discontinues
Flees
(46) Commits suicide
(45) Attacks
Violent % Physically
_ P _ I S & (47) Kills
{ (46) Commits suicide
151
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*
Not scored on scoring sheets.

st .
Not rated on all counselors' rating sheets,

S

I

L kY

RATING SHEET COMPARI SON SCORIfG FORM
Variable ‘| Freq. | Intens, [{Rating | Scoring}| Freq. ; Wt, Variable
Sheet | Form
Seeks ' (30) Self~
Immediate N . Indulges
CGratifica~- : . (31) Neglects Work
] ~tion .. - puid - , .
’ : T 7
. Defers ) .
1 ° Gratifica=- (28) Self-Controlled
0 tion . & (25) Plans )
% Moral Feels guilt
Religious Concerned with
- Morality .
1 Cooperative (40) Cooperative
: %% Géts along : . (53-58) Race,
with other Ethnicity
§ﬁi\ Ethnic’ Groupp (ﬁgver?e Scores)

ol B A B st g R B L

gl

G Whed e ety Bl

£ mlina b B i

Wl il

[ Ty T T




