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FOREWORD

The term Career Education has come to the attention of persons at all

levels of the educational process in recent years. The S. Ofilce of Education

has indicated that the implementation of Career Education is among the top

priorities for consideration by educational leaders. .
.c

.
.

.
The State-Wide Goals for Kansas were fdopted in the summai of 1972.

Three of .these .goals supOrt the concept of Career Education and advocate

the need to embrace the Career Education concepts in Grads K-14.

The karisas State Board of Education. believing in the Concept of
----.. . ,

Career Education. adopted a position paper on Career Education in January

1973. This paper sets forth the role of the State Qepartment Education

relative to Career Education. One of the activities indicated- b .position

paper is the development of materials to provide assistance in adopting the
..,

concepts of Career Education into curriculum at the local setting.

This Kansas Guide for Career Education, developed by Kansans working

in Careei. Education *grams presents and defines' one model for Career

EducatiOn. This document will provide localcclaool districts ,,th a conceptual
-___.--.7

..--

',' framework to -aide them in integrating Career
*

curriculum.

ticationfinto the existing

. .

C. Taylor Whittier
1

Commissioner of Education
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Part I

CAREER EDUCATION

-Career education is a term \vhieh descrtes a new focus for education. It provides I point Or departure fur organizing
educational experiences for all individuals to meet kr needs for today and tomorrow.

Careers_ducation is not another name for vocational _anon or fur academie edueati tI, but integrate;, both. It does
not re-pTice ikiditioiral subject; nor should it he eonsiderzd asa separate subjectIt isantendeu that edueational personnel at
every level should integrate and emphasize the four areas of self. v.ork,"leisure, and resources in their programs. The content
of career education hag the potelnial-to serve as their program organizer.

Although career education is a new term, it does have an evolutionary history. Many colleepts presently embodied in
career education have been advocated previously at sonic point in American education. Cafeeriedueat ion is n thesis of ideas

which have historical perspective but focus on the future.

What Is Developmental Career Education

The term, care ,r education, is used in general for both the caleeLOication piogram and the effects of the program on
individuals. To emphasize the developmental characteristic Of the 'etTects on individuals ,MarblICSS--oorient,Ition--it

pioration--+seledive formulation,acti6nioeareer integrating self. work, leisure. and resources the term,derelopmcittal .

carer education. is used in this Guide. a -
a V -, ,

Developmental 'career education -I:, a concept. involving processes beginiping early in an individual's life and continuing
throughout the -adult experiences. While developmental, career education is seen as a life-long saws of processes. this
handbook will 'deal primarily with cucluptnctital career education as it applies to student; entering the formal educational 1

system and continuing thriiugh high school. pist-high school, and adult education programs. .

Derelophiental career education is designed to help in- ividuals in gaining a knowledge of the four career componentsti

(self, work, leisure, resource s), to assist"thein in- setting life g ,ds fur career planning..and decision-making, to assist them in
translating a self-concept into career terms and to enhance the individual's self-concept in relation to the caulk world.
Devc/gpmenial career education will help students to investigate life styles in order to establish value N1, ACIDS L:011SISICI:t %%:1111

tht;i1 life goals. Through dcrclopmental career edtieation stt.dents will be able to examine alternative., and use reso-urees.tu
make those decisions that thus! be made based on the broadest possible foundation of knowledge about themselves and'
their environment` i i "r: -P ..

N.1

Why We Need Developmental Cateer Education

In our lifetimes .the society we know has undergone substantial change.- The work world in particular has undergone
dramatic changes both structurally and occupationally. The result has been a highly eomplex society in vv hich know ledge has
progressed geometrically While ability,to assimilate vr even Ism) abreast has lagged far behind. Youth have found themselves
in the position of haviUg access to more nd more rniat on and knowledge, but the a[idity to understand the oecupational .
world and their relation to date' iff se and distorted. Many of our youth t,uffer from occupational illiteracy.

School based programs to ,sulten th effects of these conditions have been sled and in many cases implemented.
Ill summaiizing available researeli. Iloppoek 1967) suggests that theie progr is tend to erease the knowledge of students
concerning tlabe work world. silbsequent* lob satiA.actionind reduce unemployment. t d yet, 'even with this positive
evidence cone ruing the possible impact the piograms can Lie, they generally' have nut become an accepted part of the
educational program in our nation's schools.

-

The Kansas Model for De01opmenta.1 Career Education"

In the seLtions to follow, the Kausas (Sei'! Figure I) will be presented detail. A brief overview will trace Ow
objectives ,cif the Model 4nd define its elements. The title of the Career Components will each identify a major area that serves
es tool. These tools enable educators to prolide direction for building skill on the part of the individuals served. Following
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some general comments about these Carer Components, separate section for each ...IN be (looted to further explanation_

Lich component is Made up of Process Phases. A particular phase in a particular component is one element. TheseJ.elein)nts

will be described in the later sections.

First, the Model is applicable ;o any ate individpal, no matter where he is in his career.

Second, the Kansas.Model is based upon gevelopinerktal theory. re,ognizing ;!rat indikidnal mu. he read) for
different Pruc'ess Phases within the four Career CnpOnents. Yet. in spite of the flaid status of the indhnlual and of the
woild of work. the Kansas Model pi,rinits integration of self. subject in,fites. skills. on ironmentinkf extracurricular
activities `from pre-school years throughout adult hie.

Thud. the Kansas Model emphasizes that calear doer4 NOT mean the sante thing as the'old occupational choice theory.

and is NOT a separate subject matter.. Career describes the indikiduars total Inc experiences. and del 4:1(1ml:opal career

education Orients all training toward enabling an individual to be skillful with his life, ,

C.:lacer Components

Self is the first Career Component and also is the unit') ing element fur the other Career Components. The self must be

studied in an organwed way to help the individual Increase Ins kno-Aleihe of himself. dekelop a positive self-image. and
develop decisionmaking skills. Work provides the framework fur seeing oneself u: an activity that is sanst)ing to oneself and
productive in fallilimga heed within our societ,. Leisure is freedom from required effort with die. time used in a Alf- 41 I in;

manner. Resuurse-s are all those things outside the self-which influence the individual's career do elopment.
ir

Flexibility is intended. guide for- curter development is the goal of this document. The implementation will he
-

provided b) creative individuals within the formal and informal educational settings. Thus, the Model is adaptable to ,

ivt r: edueammal structure. Also. the Model is able to reflect, rite Lrincnt stdubff.leadi individual learner (% hat he has ahead)

learned or experienced, %%1'4 phase he goes into or teiniinates), and to indicate the next move he should make.
Kanons have a proud heritage of ancestors who were among the foremos4 thinkers and doers of then eta. A eoncern

for individual worth and independence perme.u:s the culture and is an integral part of this Kansas Model fur no c/opmertia/

Career Education.

Process Phases v ,

The Process Phases that describe the continuous process leading from emir) level skills to application can be provided

tillur. the educational sedum. The reason fur including Process Phases is to pookide the learner with 'Zinc-thud of inaKng

decisions It) enhance individual respomiabilit). Ilite purpose is to and nurture the individthd's leclin? of ccintrol -her his

Osipow ( 1909) stated that "people experience a great deal of anxiet-: in connection with their choice of career in
ArnetlCa- because our aulture has traditional!) forced choice too early and too nairowly (.housing a "trace in the ninth
:Jade that locks one in. for example.). In this Kansas Model,'specif)ing choke. is tail important= Re.=onung ratinhar Mill skills

R1,111111;10 decision making for self, work. leisure, and resources throughout life is important. i,

Plaidulness and orientation to the future are associated with increasme maim it). The development ma) irregular as

dek elopmcntal growth (Super, 1969). But. IsruA% tug hov. lo shape tilt . NW!! plaliZiRefe. VCItIt

palette should help ieduca. frustrations and dissatisfaction in one's career and pioduce maitre issessmeni al ,..huice,poinf,

Basicall). the Kansas Model for Dcrolopmenta/ Career LthiCalii)11 is to be used as the siarliug porn; for th LontInual

4,.+.ch.pnient to 'total- program,. ut career etical-on' for the individual. The pha.,es sequential. although there will be

'some overlap iti Owl; -ontninit) The ProLess Phass-s pro hie the sunettire for, .1L.2minni4, objectives and concepti The

latter (oblectne, and concepts). iit (um. a.re bast, to content and ,1,10kine>. Ord\ the content -aird V.,)11.1 be

age-related.

The Phases are presertred as 1110111(i; click a:e discrete elements tot ease iminidual can repo,ces,,or

rec.cle at an:. time to his cire,-..r (C) shers & Moore, 1971) or at ,111) pace in ihe sequence. as shown b) test of the words

--,evalitattng, continuing.' at each pilaw helok... 7 he phases as defined b) the into disci:Antal> Ad lloc committee ,rre

Awaren65- Perception of tllc wrotld of work and of the v.Inkcr3.'01 .. of leisure. Iliac. a resources. evaluating and

continuing.



Orientation. Internalilation of
evaluating and coniuitq.

L.vploration- Lig:aging in .1ctie se.a.igu

alial:,!;, and ,-;olisiZleiation _do t..ito

r
S. tryine. on dec )fis fur In. L:aluatitig and .ontinumg._

SciccrirT.Forbridariutr: Narrowing, :Anne. dn..' "ov.itine- direL.tion, relating to v.Liipatio
coxceptuali/Ation: evalurrting and continuing.

Action: Training of skills. ing out adequacy . follo%-through., feedbaLl. evalna 1,1114 .Illd toil:MUM:1

Stinjmary
'

- . .

The Kansas .Model in the Guide for 12evelopmental Career Education i1 unique to that tile Lonce.ptualved Career.,

Components and Process Phases an beiSpplied to'h age indi:idual. The Nlod0 is built tOsere as a am& to de elopmem k,t-
life skills' before, during. and aft.er torrid eduLation ears and _Lan also be used to militate outL'onies..ls 111

e S1
:inC(Illelli ___ --

SeCtiOlIS Still dFilitiliNiralC.

,as

. ,
.

-..
, ,

In conclusion. the t:keri.t!-eleinerit Kansas. Mo4e1 is based upon thefour Career Components Sul Neil. v.,011. 'clime. and
.."

resources aitit identjcal Process Phases in each CompOnerit desnrnaled ;is .matenwss. orientation. exploration. wleLtie.
formulation. and action. . ,

ti
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Part II .

CAREER,COMPONENTS AND PROCESS PHASES

SUP

We live in J rapidly changing. society. it may 'well be that the only valid ittfoiniation ihat can be transmute-3i to

individuals cop:emir% their future...is that it will be different from the life they are,oirrently experiencing: therefore,it is
imperative that each individual have a broad, film base of kpon ledge about` imisell and his environment upon %%Inch to nuke

realistic:individually meaningful educational and career decisions.

4 . .

Dcfiniti m of Self
. R

t,

Self-knowledge evolves frtmi a process in which an individual internalizes pe.ponalperc'eptions'of his ovvii .-liara.teristi,:s
.., .

and how others perceive Iiiin in the surrourling, environment. This; includes how he thinks about himself. his'attitudes.
feelings, perceptions, and an evalt. lawn) of hiniself.,Self is then the individual's on n frame of reference. It is from this frame

.
()kelpie:ice that lie meets the word and judges accordingly how others m:' view him. .

,

Knowledge of self is r-clatq to many; factors. many of which may de external in nature such as the individual's social.

economic, or race faetors.,Tfiese;he may no be able to control or nijdify to a great degree at the prsent,lotit the infernal

factors c`lin be evaluated and chailged. ...-

..Attitudei; are a vital internal factor. An individual's attitudes constitute the framew'ork of Ins sc °mew, %Ouch in
...

turn is mstnimental in his tineer. One orthe nuAt imPortant,aspecis of the total program is to help &ire individual develop I

positive self-conceift' or self - image. How a person feels about himself. or his self - image. is vital to %%I t lie will achieve. A
..

survey of KJIMIS educators indicated that the need to improve self image i
:
s the most critical need in Kfrtirsas education today

(Laughlin. 1970). The person with an inadequate, self-image tends to succumb to inner uneasiness, lack of- confidence,

de0sweness. distrust, and fear of authority. Self-concept has a "very' deep, very profoum1 effect on the way one lives. An

individual's basic self-image shapes his attitude toNaa rd all his experiences and toward all *I use with' iklioni he conies into
, ,..

contact.
Dependent upon his attitude, the individual, may develop his potentialitis. "deepen his Interests. and increase his

motivation to 'learn. or lie.may limit himself by a low self-image and never be able ju achieve beyond his winima wabli

, Goals for Self lievelopwrit -
. \

The goals bf.this stlf.-development aspect are fourfold:
J. To help the individual increase his knowledge, acceptance, and affirmation of himself.

2. To help the individual develop a ositive selfdinage which adequately prepares him to meet constant change.

3. To dielp the individual develop those skills necessary to function effectively as a prodaer and consumer
...

.

4. To teach the individual hovir to make decisions and to/solve problenis in living.
. .1 7/

Process Phases:
a

eris. As the individual begins the devel+nent of those characttics important to his choices in his carper. it is important
to note. that he will pass through.various phases regardless of his age and, at any time,he may reprocess through thei.:eph_ales,-

Occupational selection is a complex human process involving maturation on' the part of the individual in teriiis
knowledge about self.and environment, the integration and internillization of acquired knowledge. and finally sonic forlm of

occupationally% relevant behavior. For eNimple, young children trpicall y. verbalize of act out -AL wish I were" occiiplons
which are based on current interest and/or familiarity whim a persoli or job Such behavior n4 be labelNantasy, apparently'

bearing little relationship to reality. is, however, a forthright and honestexpression of intefest, even though it is vulne-rable

to instantaneous change. This period of random fantasy during thelawareness process phase is the basis of fujure career

exploration. Front this process phase it is important to, Capitalize on the lithe:rent eagerness and curiosity; youth by

developing,sequentiitl career experiences Cesigned to develop mature young adults.

4,
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Questions that the individual might consider during this process phase are:...
I. Who alp I? c
2. Who is my family?

0- 3. What dots my famildo?
4. Who are you? -.

...' i

The nexciroLess phase, know'. as vrientatiun; is one ofrinternalizin4 and co'neeptualizing the info -.ation leceive.d alivr

makir tt an ilFel, ,4-rand important part of himself. Ile can begin evaluating his self- characteristics and his env nomnent in

tent, of occupational clusNrs. I

_. I.
.

As the individnal begins to inteinalize the infli,rmAtion he has received, he needs contact with a %Act) of occupational
groups and lev"-els v;itli wind] he might identify. Without these contacts he cannot even vistializet.trimself in an oLLtipatiunal

. rule. With tlizse contacts lie.can begin evaluating -Isithself in relation to the occupatiynal rules- presented and save a basis from

which to make comparisOns betwqen sweisled a-nd.prernt qualities.

Qtiestions that he might be concerned with during the orientation -proces's phase are:

I. 'Alp( are characteristics of workers? ' 3. Whatdo I like to do?

2. What workers do similar things? 4. How am I like a responsible worker ?: . .........iJ,

The cAl3lor4tory process phase it one of the rnost vital for the individual. Here lie begins to examine man) occupationa'l
. , 1

L ,
areas to a much greater 'degree in order ju becOme acquainted with occupational alternatives light of his self-knowledge

1

Exploration allows individuals to Lonssiously penetrate the Luntext of either simulated or *Lltrrected wbrk environment
activ sties aim to examine that experience in terms of Lilarifyin or mollify Wig the career self-concept. Students need an

opportunit) to test themselves out through "handsorne eriesicL in simulated or direct work settings if they arc to know

themselves in work terms. For hands-on-experiencesau bee plow( ry they must be followed bystructured experiences to .-id

the individual in interpret riggthe mem ing the experience has:Tor Jilin. He should ask himself the question after each

experience, "How did I feel about mys, It' wheis II was involved in that work role?" .
I

Because of the exploiatory nature of these experierares, the're should be a noticeable widening of interests and daclop-

mem .of abilities alliOlig individuals. The individuulI should further come
.

to know himself in °Oil 16 Lapitalize on his
sttengths and aefept his weakesr areas. Mostiinportatul), he should 12egirs to accept hiniseif for what he is -an individual and

i begin to evaluate himself realistically; he should begin to understand how licis unique. f

. Questions that might concern an individual during the exploration process plisse arc:
,- ,

, I. now itin I unique? ,

5. Who are my neighbnrs?

6! Whittdo my neighbors do?
7. 1W1iat'do,1 do?

2. Qu I like me?,

4. Ivhat work rule for me and why?
5. What employrbility traits ;ire important?

...3. How well do I tact re sibility? G. Why would I hire me?

i 'During the selective fin-mutation ',irocess phase the aspect of nArowing choices is vital as the laths-kiwiI begins to

.w-----
forrojulate plans to enter the working ,world. His occupational cluster preferenefs will be made in light,of his frame of

-fiefercni.e. This will, of necessity. include how he comprehends his abilities. reciagnizes his interests, understands his attitudes

and expresses hip values.,

The indo.Jual should ma& a Lompvirison between his current Mnt id% ior and habits and the personal attributes ti2Lessar)
.

to obtain and maintain a job: lie should be exerLising a greater control over his own life through planning vs.liii.li is .1 direst

, result of Isis assessment of himself.

As Ins life st)lc is developing,he shouldmiderstand its effect on his idnaiLe of wort.. lie should realize that eisonal and
. .,

social needs can be met through Ns choice of work.
Questions that he might consider during'this process phase are

I. flow well do I know myself?
2. 1Vhat are my strongest. traits?

3. Is my occupational' planning cvsistent Mitlinsy life style?
N .,.

measured ALM), past adnevements.' expressed
The final processphase is action. Here he decisions based }iii his self-:knowledge which is Lonsistent with his

measured interests. measured ph)siLa! abilities and limitations. and :

.

expressed values.
.



During this time, the ii,dividual will validale his 1 .ck.upatIon4 preference's. Ile will continuously appraise siimi_andtong.

range career goal:Tin terms -of both serf and, environmental factors. He mat adjust his efforts according to revisiohs its his

career plans.-
Basic questions that the individual should attempt to answer during the action process phase are

I. Is my life style satisfying? ,

2. In whailvays are any present behliviors coppatible witty my career goals?

The goal of all eiltioatiron is tier thilindividual to became a satisfied'and pro uctoe member of society The development

of the to.al self as it relates tohis prtgress thrtnigh life is the specific goal of cari:er education.

Process Phase Otejetiyes

Awareness
The individual shotild:
I. 'Ileconic_conscious of his own abilities and those-of others.

2. recognizelhecommonalities -duff rences betwe'en himself and others:

3. begin to a'sstinisolne reslionsibilit for his actions.

4. besin to recognize staaidardsOf laviois.,
el

5. begin to realize-that decisions On be made and problems can he solved.

5. become conscious that one is -both a consumer and a producer,

Orientation
Tfie individu4shriuld:

7-....1- I. begin evaluation of his sell; characteristics in terms tlf occupational clusteii.

2. begin to identify the strengths of his aptitudes and abilities,
.

3.- relate school-related skills'to occupationalchisters,and compare with his own alsiVties.
.

4. assume-responsibility for his actions. '''s : i ,,,, $ , I

5. realize how conformilig.to rules and accepting respopS'ibility relateS to workers success.

! 6. recognize those values and attributes needed for the worlork.
.7. begin identifying elements oi'decisian making. \

, '
R. begin to distinguish alternativci.availa 16 as a consiin

, k,

Exploration
The individual should:
I. iccognize the uniqueness of each' individual including himself..

2. recognize and identify some of the fridividual and ciiironment-al factors

3. explore many occupational p4ssibilities in light of -his self.knowiedge

4. recognize the iiiiiirtance of organizirig his time and energy.

5. begin learning the skills involved in the &ell:on-making process.

'6. modify or clarify-his selcoucept in light of-hands-on-experiences.
7. examine market alternatives as related to various value systems.

4
rich influence career developint,.iit

.Selective Formulation
The individual should:

I. identify personal strengths in order to formulate an occupational preference.

2. be able to identify his self-tharacteristics and describe why his alike is appropriate fir

3. accept the influences of many -factors on e'ave),.. development (peers. faniilY, etc.).

4. understand the-relationships between regulpi school -attenda-fie: good work habits, acceptable behavior. initially

perseverance. positive attitudes. andcareer

1
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5. assess his qualities in light of employability factors.

6. accept his owl .uniqueness as' ell as that of otheis.
7. recognize that his life style may affect hischoice Of work.- .

"1 8. reeogniu that personal and social needs ulay-be met through work.
9. develop decision:making skills through practice.

.10: establish priorities on goods and services basc. on one's values and-goals.

Action
The individual should:

pursue occupational decisions based on his self-knowledge.
2. evaluate his decisions through testing in the,envirobnient.

3. attempt to bring together diserepanCies between his real and perceived self.
4. use his decision-niaking skills and value structure to, meet demands of environment.

continuously appraise short-and-long-range career goals.
: demonstrate increasing skill in consumer behavior.

, .

WORK

The President's Commissioi on School Finance states that a serious inadequancy oPeducational planning at national
and state levels is the failufe. of '..chools to "relate curricultini and ;counseling. to long-range employment opportunities. The
CommisUon report hat in 1970!71, ?here Were 2.450,000 students who left the formal eduCational sy`stem and entered the
work foreC ill-prepare ,to offer any productive skills to prospective employers. The Commission sees career education as a
means of cortecting the aforedientione4 situatioh and concludes by, recommending that career education be given priority
And status, and that federal. state. and local govetnments and their edUcation agencies take gorous policy and financial teps

direction., . 4

DetoutiorrofMork ,

.
Work, the second career component in the KarksasMiad. prbvidesfhe framework for seeking oneself in an activity, th

is;satisfying to. the individual died productive in 'fulfilling a need within our society. Work relates. to the other caree
.. components of tale kansas Model vin many ways; e.g., one's occupational, choice is dependent upon la- knowledgl all d

understanding of ;elf; resources provide the rePlitieswthat must be considered- in making a t1hoice; and that which.is work for
., ,

----
.4..,,,One person may be a-leisure activity;for another.

4 I
- f

Process Phases
- .

. ...
Zbe. individual will progress through various Qrocess phase's in the development of his knowledge and attitudes.about,

vork and in the attainment of skills in the %vorld,of work.
During theareness process phase, the individual will become aware of the world of work and of workers. It should -.

.

be note that for' the purposes of this guide the pr'ocess phases would be the same red rdless of the maturity Icwel of the
individual: howevel-. content Slid activities might differ. Several basic questions that the individual should attempt to, i . .answer during tteawareness process phase arc: . .

1. What is work? . 3. Why'do we work?
2. Who works? 4 'What is my work? \ a

During the orientation. process phase, the individual should begin to have enough- Mniafortion about self. work. leisure, '
. .

----____and resources to begin analyzing and considernineneral directions- that he n*14 take in considering an-Qccupation. Questions. , 4
I. -,Rif he might consider during this process are,: . --- -,..,I. What are some of the options in The World of Work that are available?' -,... .

2. What kinds of work would I consider?
3. What kinds of preparation gm I need fbi these kinds of work? -:

.
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During the exploration process phase, the individual should be given the opportunity to explore in'an> (9c...cup:Atonal
clusters through "hands on" experiences. simulation, and observation. Questions that might con,crn an individual durn.g the
exploration process phase are:

I. Which types of work have appeal for me. and why?
2. Whartireparation do I need for those'areas that I am mos i terested in?

Durhig the selective formulation firoccss phase, the indyd al will begin to narrow down his options in choosing a general
direction, lle will know himself and the avenues open to hir well enough to4make a decision as to whieh occupational cluster
or clusters he wishes to explore in greater.depth. Questions that he might be concerned with during this process phase are.

I. What kind of work do I think 1 would like to do best?".
2. What speeifif preparation do I need?

f
The action process phase, is the culmlnation of the preceding processes in which the individual has made decisions. He

has reeeived,'Or plans to obtain, the necessary education and training to qualify} for the specific type of occupation he wants.
The ultimate measure of success then climes about when he is employed in his chosen field and feels that he has made the
right-occupational choice. Until such time, he could be expected to recycle through the various process phases.

Process' Phase Objectives

-,4 wareness
The individual should:

1. identify -occupations within the community:
2. develop identification with workers in various occupations;
3. develop positive attitudes toward the world of work;
4. develop anawareness of adults as working people through observation;
5. develop an awarene self in relation to wok:
-6. learn to get along id work with peers;
7. complete tasks ass led.

Orientation
The individual should:
I. recognize work vti ides he likes and performs best, that give him the greatest satisfaction.
2. identify occ,' pations in which, the perfprmance of similar activities would be required:
3. explore int .ests that will allow for wider choice of occupations;
4. recognize th-at 6ceupations and life styles are related;
5. identify actors that 'influencellie work environment and describe the nature of the influence.
6. reeo ize that individuals are - responsible for their career planning:
7. re ugnize that job characterisues and individuals must be flexible- in a changing society:
8. recognize that there is a wide variety of occupations which may be classified in several ways.

Exploration
The individual should:
I. apply basic educational. maimplative and cognitive snips in performing simulated work activities of a cieafive,

organizational, and operative nature:

2. describe and differentiate his self characteristics as the are related to course selection and broad occupational areas.
3. explore occupational clusters-through hands-on, simulation, and observation experiences.
4. realize that education ancl work are inter-related:
5, describe the major et teepts unduly ing the econonne and industrial s> stems by which goods and seal lees arc prpduced.
6. describe differenc among occupations in terms of tools used, nature of tasks pet formed, prerequisite skills re-limed

for entrance. and contribution of each c.o our society.

7. recognize t}s> sonal and SOLlal significance that work has in the lives of individuals at varying levels withui the
occupational sLiucture.

/X /13
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SelectivetFormulativn
The individual should:
1. apply the decision-making process in considering several possible,career goals;
2. relate educational planning to a career goal;
3. develop skills in perfoiming selected functions broad occupational area;,
4. ^recognize that one's environment and individual potential interact to,influence career developinent:
.3. differentiate among the major occupationithat make up a bra occupational area in terms of the mount and type

education needed for entrance; the content, tools, setting, pr.oducts'or services of the occupations: their value to
(place witlup;soCiel.y; their ability to provide him with the life style he desires; the extent they'`can satisfy his
interests and values and the ways they do and do not seeiri appropriate for'hirtr. ,

6. describe his self-characteristics in greater detail atid describe why a certain tentative occupational and educational

choice is mpre appropriate for him;
7. develop more specific plans fol implementing his ocenpaiional preferences;
8. become involved in a meaningful and purposeful manner tivlth work and work related activities in a broad

occupational area.
7

Action
The individual should: ,
I. tentatively select a curriculum to acquire an entry !eyel job skill:
2. execute plans by taking appropriate course work and/or involve himself witli-u lark and work related activiti s in his

chosen field; ,
. ,

3. if displaced by either-hz. own initiative or other factors; will ,eprocess to obtain information on options available and.,.
-appraise them in terms of self and environmental factors. will decide on and impleinent action that seems Most
,.appropriaf e:for h is career. -

,. .
'LEISURE

.

. Aniencans have long lived with the Puritan work ethic; but the, faZt remains that as technology advances ittakes fewer
and fewer people, to -produce the goods nesessakv support our econotily,lii the hislory of this country, it of ri took 3

working man L2 16 hours a day to pro the basic necessities of life food, clothing, and shelter -for his family. Today,

with only a little-,over 15 percent of income needed for food, five to seven percent for clotting, 20 percent r~ shelter, a

working man can provide these same necessities in two to four hours a day,. Obviously, the average woil:er t-hour

work day can provide for his own family plus produce goods or services for,many others as well.
Business has adjusted to this situation in varying ways. One widespread practice has been to lower the effective

retirement age t age 55. in other instances, companies initiate shorter wor days or fewer working days per week. And, the

.} winger and un killed workers iii a technocratic society have traditionally had a problem finding suitable work. All of these

situations leave inencans. especially the young and elderly, with f ess structured time and, therefc re, More time available for

"leisure" ativrties. Th effective use of such time requries a great deal of management both time and energy management as
well as financiaLt`

Definition of Le tire
Most individua s divide their days into two inherently different time spans- work time and leisure time. Leisure has to

do with letting life sere the individual. Leisure is freedom from required effort with the time used in a self-fulfilling manner,
It can be a free, uncalculating, enriching state of being. Its virtues lie in unfocusing, broadening, and widening one's career

consciousness. "Doing your own thing" can be an appronriatk wndition for leisure as it implies a self-actualizing process of
becoming whatever you are capable of being. .

14
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Work and Leisure Are Related

There is, and should be, a natural over-lap between work'and leisure (See figure 2): and what may well be work forone

is leisure for another..Many individuals work in sedentary jobs and in situations where little actual progress can be Perceived

on a daily, weekly, or -even yearly basis. Individuals, thirefore, for mental and emotional refreshment, need to participate in

activities"Where\ progress can be readily observed.,This is typified by the fact that more and more peoPle are turning to

strenuous physiCal activity and the making or refinishing of hand-crafted items as'a means oftrecreation.

Not only iis there an overlap between work and leisure, there is a distinct relationship between lifestyle Irti41 leisure

activities. ,, .
,7, \

. -11.Z. s. . .

Mork, and its resultant socio- economic status, affects the mount of tiine an. individual has available for leisure as well

as the kind of leisure activity one is likely to ursue. AlthOugh money may buy'intNr& gee-time, it canna( buy imazmation,

creativity, or self-satisfaction. The American tut . pared for a life of leisure is easily \pxploited. Thew. is an urgent need for

people to' learn how to financially manage this "extra" time, In 1971,-Americansspeli more than 5100 billion on leisure

products and services as varied as camera equiPmeht. outboard motors,,newspapers_ 'rovies, and 'iota aceomodations:

leisure-time expenditures will become an increasingly larger part of the gross national product. ,

Well-managed leisuie time can rest the body and refresh the mind. It can also liblp the individual gain additional skills.

earn extra money, or express creative hobbies. . , -
__. .-

Whether one gains personal satisfaction and self-fultillment from leisure. aim is for each individual to decide. A

Developmental Career Education program.- however:should not overlook the positive learning experiences regarding'use of

-leisureexperiences that typically relate to "one-half of our waking hoursthat could he incorporated into educational

Figure 2.

5 _sr.
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Process Dose' Objectives

A:warettes&
The individual should:

I. be able tr identify varioys..iypes'of acitivities,as being leisuie-time activities.

2. 'become a vane c,f the similarities and differelieq between work grid leisure.

3. become away that individuals can-enjoy the same or different types of aetivities:
4. begin to understand that different kindOof leisure activities require different types of Kep'ariltion.
5. become aware that one mental and physical health are 'affected by his leisure-time activities, and likewise, one's

health will jn part dOtermine his choice of a leisure activity.

4

t .

Orientation
The individual should:
I .con tinue to recognize more types of !cisme-time activities.

' 2. be able fo identify rewards for leistirc activities.
3. begin to evaluate the importance of leisure-tiine enjoym t as it relates to lig own life.,
4. become more aware ilk values-and attitudes relate to dim of leisure ac, ivity.
5. begin to relate leisure as s to his own ivs1cal attributes, attitudes, likes, and dislikes, etc. 2

. ".\

6: begin to examine hobbies in to per:, /e.ayocations or money-making skills.
..

'-'',.
A

Explorator; /
:116,

The individual should: c-

1. actually become involved in many leisure activitiesthat will develop mental and physical.dextent. :

.
. .

2. explore the relationship between the vs- c-f leisure time and, individual needs.
- 3. explore personal values as they relate to leisure activity' kt...y,.., to relate hobbies. games. aLtivities to sell-

,,,,,. v knowledge. ' . ,, d _
4...

.
I ...

s:4. explore the management factorsinherent in decision-making regarding the use of leisure time.. - :N )......,' .
. 4-' Selective Formulation
The individual should:

realize thatweoplc use leisure in different ways and re. ceive different rewardi, that what some Mibviduals t..onsider
-ip work7,others will consider to be leisure. '

-------. '2.. ndrVigid that sex, race, creed, and socio= economic background affect leisure-time choices.
.

itafize that hobbies and skills may change throughout one's lifetime, and that the individirril minit be adaptable to
ne-usitti,.''onsIand conditions.

4 realize that leisure me taillie used as a means of fulfng personal needs that are not, ansfied through work
mi ,riences. , .

5 realf that in order to make effective Career decisions, one lutist apply his own attitudes and valm:s concerning use
of re aire time. ,

.

6. continue to evaluate himself in relation to personal goals regaidinge of leisure time.

Action
The individual should:
I realize that there is a relationship between a commitment to education and work and the availabihk and utilization

of,!isure time.
2. assess the role that an appealing leisure- tinic_ac`bi. ity will have in determining future twin ug, and tubsequent earning _s

potent ial. . .

3. recognize that satisfaction in a Lliosen 'career is related in part to effective involvement In leisure time t ies.

16



. 4. accept ponsiblity for personal leisure-time planning and management.
5. devel hysical, consumer and interpersonal skills pertaining to leisure time.

identity satisfying leisure time alternatives that could,use individual talents.

RESOURCES

Ins Most critical and IICLCSAI, that educational institutions provide the le' ds,rsh a an,d staking influence t to

Resources Conveient. The school is the, one institution AMerican society most suited,, tLis ta..k. The organization, bask'

techniques,, expertise. and public respect and eonfidence are already present and will faylit vement of Deretipmentai
Career Educatioagoals.

Definition of Resources

, Resources, the fourth Career Component,iis all of tliosethings outside the Self whi-
development. This concept becomes clearer when it is thought of as external resources
thought of as internal iesources.

An ndividual's resources are, of his environ"meni. The term, "Resources- is used to
generally accepted understanding of,the term "environment.- It is meant to connote the
the individual has access 4nd can ifraw upon to achieve his career goals as he perceives them
everyone s developmerit.

Major ingredientt or' Resources include: time, geographic location. sos:ial, cultural, and.:1.(Afninic cin.umstances, the
intiividual's age. educational and training opportunities. lit the home situation and in Ravine, societal expectations
and values; °the:- persons who can andior do leave a 14D?.impression on the individual; institutions anid organizationstnd
other prospective opportunities. Since Dereloprrlenta7.Career Educ.ttion is a life-long process. how Resoureesitipaence the
individual or how the indiv unliZes ResourQ_IsLaJliarre his goals dc iends upon. (1) his awareness'-and understanding of
Resources available to him, (2) his circutystances, at 'any point in tin , and (3) how he relates the other three Cafeer

a mfluei.ce the
in contKist tC

distinguish tins
environmental r,1

. Environmental e

dividuales career

elf which can be
.

onk'eot from the
anions to which

periences affect-

Components to his situation and aspirations.

Resources as the Vehicle

Resources, therefore, is the Career Component which -ptovides- the !malls for the individual to put the other three
Components into a meaningful relationship. This allows hifir to discern more deafly the options available to him and to have
the knowledge th.it %Pill facilitate the problem-solving and decision-making processes that he must accomplish to Jt Itieve his
career goals' *

Resources is the Component that helps answer the questions wInch.are likely to be raised as the individual proceeds
through the various phases of the other three components. Continuous self-direction is a vital ingredient to sneessful progress
through the Phases. Resources provide the vehicle for self direction. The Resources Component offers the school. with the
cominunity, the opportunity to provide that unifying tie anking the other three Components to make education, in particular.

)nd life, in general, more relevant and meaningful for each individual.

Process Phase Objectives

Awareness
The individual should:
I. become aware that there are many external sources available.
2. realize that it is not a sign of weakness to seek assistance from any source that can be beneficial to him.
3. realize that it is tip to him to seek appropriate sources of assistance.

sr,

S

4. become aware that resources provide the vehicle to put his career aspirations into perspective.

7
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Orientation -,-

The individual should:
I. begin to identify various resources available to him.
2. begin to select and utilizezesourceSt appropriate to his situation.
3. develop positive attitudes utilizing resources.

Exploratory
The individual should:

I. try out, analyze, and evaluate resources in light of his career aspirations.

Selective Formulation
The individual should:

I. ,select those resources appropriate 4o his career selections.
2. use resources to put into perspective his expermices,and siti itions at each choke. point.'

.Actio'n
The individual should = ,

. I. utilize those resources most appropriate
2. retain the option to reprocess or recycle ifiie discerns the peed to n aintain, upgrade, or change his career.

is career.

1'
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Part III

ORGANIZING, IMPLEMENTING, AND MANAGING

DEVELOPMENTAL CAREER EDUCATION

The total value and benefits of Developmental Career Education will not be realized just endorsing and agreeing with

the concept. The development of procedures fur .betting Developmental Careerlducalion in.motion involves planning for
proper management of personnel, resources. and,activines relating to this education concept. Developmental Career Edu:ation

at the operational level must include in its organizational and implementation phases the opportunities for total educational

planning. Those persons at the policy-making level must be oriented to th,-!,,Dere/opmenta/-Career Education concept and
Provide thesleadership for the successful organizing, implementing-4 and managing of the program.

the following outline contains suggested steps necessary for organizing, implementing. and managing aisoundDerekw-.
mental Career Education program:,

I. Develop community awareness toward the career education'concept.

A. Organize an.appropriate interaction group to act as ail advisory council.

B. Examine present school philosophy to clotermine,its appropriateness for Developmental Carper Education.

.C. Assign individual responsibilities for development and coordination of Developmental Carer Education

D. Accumulate data and inforthation on needs for career education in ordcs to establish appro'priatesducatiopal
objectives for the community to be served.

U. Assess changes necessary for incorporating career education into existing educational system.

A. Involve staff in operational activities.

1. assignment of an individual to coordinate staff effortsin program development.
2, intensive staff in-krvice..

B. Design framework for implementing career education

I. goals
2. objectives
3. suggested activities
4. evaluation procedures

C. Identify available resources (school and community)

I. ..-Geld -trip sites

2. resource speakers
3. supportive agencies
4. available job opportunities
5. potential job training sites

D. Compile and disseminate Materials to staff. (This should be an on -going process).

.E. Provide for a district-wide communications system for'sharingldeas, problems, etc.

Implement career edUcation

A. Integrate developmental career education concepts into, the existing curriculum.

13. Evaluate.
I. identify desirable student outcomes to be measured:
2. identify or develop suitable instruments for rneasuirng these outcomes.
3. develop policies and procedures for total program evaluation. Opportunities for evaluation from community

sources should be considered.



4-

. IV. Create a feedback system to use evaluatiIon findings.
. A. Adapt and improve the career education program according to current needs.

B. -Provide-, for program maintenance and updating. .

V. Sitimilary
goThe task of trying, learning. re-doinv, and improving will trait end until ever). individual Lan be gn;en r:asoilable

assurance of a successful careers

4'
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Aiwendix B

GLOSSARY OF TERMS USED

Action Training qf hying out adequacy: follow-through. validate. feedback.

Awareness Perception o the world of k% ork and of the uorkers, of self, of leisure time. of resources

Career The individual' total life experiences.

Career Components (Self, workeisure, anti resources) The four interrelated areas in which the indh 'dual
gains knowledge, understanding, and skills.

-
Career Development Self development ever the life span through education, work, and leisure.

Developmental Career Education Orientating all edueatien and training toward enabling an individual to
be skillful with his life,: '

/
Element A particular proces phase in a particular career component (i.e., the awareness of the self career

,component.)

Exploration Engaging in active seeking of options. trying on decisions for fit.

Kansas Model Acivelopmental theory built to serve as ii.guide to the deelopment of life skills before,
.

during, and after formal education years.

Leisure- Freedom from require(' effort with the time used in a self-fulfilling manner.

Ocetrpaiion The principle busines of.oness life.

Occupational Cluster Describes occupations which are related and grouped aecoRling to /)[n of wink.
skill or worker, and place where work is carried on. IA

Orientation Intemalization of knowledge. snal>sis. and consideration of general directions and goals,
wanting action.

Process Phases The developmental processes toward i.areer satisfactiod (awaieness, orientation, explora-
tion. selective formulation and action.)

Reprocess and recycle' The acPof an individual in going to an appiopriate piocess phase to change
direction Millis career plans.

Resource All those thing's outside the self which influence the individual's career development.

Selective Formulation Narrowing. valuing, ani, 'owning" generil direction, relating to occtipational
clusters, conceptualization.

Self The individuars'uwn frame of reference.

Vocational Education its broadest sense. vocational edtication is that part :educatlon whiLli makes

an individual more employabie in one gioup of occUpations than in another. . . Rupert Evans

Work (as component) Framework for seeing one's self in an activity that is satisfying to one's self aild
productive in fulfilling a need within our smciety.

Work The Labor. tusk, or duty that affoi ds one his accustonie-d means o livelihood.


