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FOREWORD
" .
The term Carcer Education hds come 1o the “attention of persons af all
levels of the educatxonal process in recent years. The u. S. Ott‘ ice of Education

_has indicated that the xmple'ncntanon of Career Education is 'mwong the top}

*

priorities for consideration by educational leaders. JE S .
The State-Wide Goals for Kansas were adopted in the %ummos of 1972.

Three of .these-goals support the concept of Career Education and a‘_dvqcage

1

the need {6 embrace the Career Education concepts in Gradgs K-14.

The f:afxsas Staté Board of Education, believing in the toncept of
e BN L

Career Education, adopted a position paper on Career Education in January

1973. This' papﬂr sets forth the role of the State Depdrtmengducation"

relative to (‘arccr qucmon One of the attivities indicated b .position

paper is the development of matérials to provide assistance 'in adopting the
* -

concepts of Carcer Education into curriculum at the local setting, -
This Kansas Guide for Career Education, developed by Kansans working
in Careet Education programs presents and defines’ one model for Career

Education. This document will provide local%chpol districts Wth a4 conceptual

framework to guide them in integrating Career Equcanon}mto the existing .
o M

curriculum.

C. Taylor Whitticr

Commissioner of Education
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A Y

' i CAREER EDUCATION . .

Lareer education is o ternWhich descres a new focus for education, It prevides o poin{ of departure for organizing
educational experiences for all individuals 1o meet his ~r hgr needs for teday and tomorrow. .

Carcer education is not another name for vocational ¢dv -atien or for academic educati- n, but itegeates both. e does
not réplace :(:mmmm suibjects nor should it be consider: d as-a x.pa‘.m subject. lt 1isantended that sducationa] pumuml at
every level should integrate and cmphasize the four areas of self. work, Tesure, and resources in their progratis, ThL Content .
of carecr education hag the pmcuuax to serve as their program organizer. ’ '

Although carecr education is a new term, it does have an nulutmnar} histony < \Lm) Lbl;u.p(b pn.bcu(h cmbuodied in
carcer education have been advocated previously at some point in \muu.m education. Careereducation is 4 sy nthesiy ufideas
which have historical perspective but focus on the Fature. ' LT ) e

.
¥ rg —_—

What Is Developmental Career Education .

s
.

The term, caregr education, is used m general for both the caesr gducation program and the effects of the programon ..
individuals. To emphasize the dc&c]upmcmal characteristic of the c}lu.(s on mdividuals _awareness—porientation—,
')sph)mnuu—’s»lcuwn !urmulalmn—baumn—n.mcr mtwmtmE self. work, leisure, and resousees tln.h.rn..xlenlupmuzml .
cureer educaiion. is used in this Guide. 5 e e .

Developmental career educdtion i a concept involving processes bcvmm;, wrl\ i an mdmdul s e and continning
throughout the adult experiences. While developmental, carecr education «is scen as a life-long serics of processes. this ©
handbuok will Ueal primarily with cludupmcnml career education as it applics to students entering the formal educationdl »
system and continuing thréugh high school, past-h -high s¢hool, and adult educatien programs. :

Developiiental carcer uiumlmn is Jcslgnud te help int mdtmls in gaining a knowledge of the four career contponents

(self, work, leisure, resources), to assist them it setting hie gpals § for carcer planning and Jdecision- makimg, to assist them in

translating a self-concgpt into career terms and to enhance the mdividual’s self-concept m relation to the woik world.

Develypmenial carcer education will help students to investigate Iife styles in order to estabhsh value syatems consistent with
thgir life goals. Through derelopmental career education students wili be able to examine alternative, and use resources to
make thuse decisions thut mius: be made based on the bru.xdt.sl possible iuundd.iun of, hnowledge about themselves and’

G
v 2 - -
» TR e

their environment” !

Do v
L

. LN
Why We Need Developmental Cateer Education -

In our lifetunes .the Snciét) we Kknaw has undergone substantial change: The work world in particular has undergone
dramatic changes both stm-.tumlly and vccupationally. The result has been a highly complex society inwhich knowledge has
progressed geometricalfy \slnk ability.to assimilate br even heep abreast has I.mgc.u far behind. Youth have found themselves
i the position of having aucss to more and niore m! mat on and hnowledge, but the aplity to unduam.d the vecupationals o
world and their relation to it oftendsiffifse and distorted. Many of our youth suffer from uuupatmnal nhtcmw

School based probrmns’ 1o suften s effects of these conditions have been
In sununaiizing available rescarch, HuppmMn?} stggests that llu.gc progr
concernting th'c work world, sithsequent” job satisfaction, and reduce ummplmm«.nt d yet, ‘e'.cn \s'n"h this pmili\:e
evidence conc®rning the possible impact the programs can hate, tiey gcnualj) have noti beceme an aceepted part of the

£l

‘edueational program in our pation’s schools, . .
i .

*
{ .
~ 1

_The Kansas Model for Developnu'nml Career Educatmu -

In the sections to, fullm\ the Kausas Mudel (Sed hgurc 1) will be presented 2 detail. A bncf vverview will trace the
ubjuums of the Mod= and dehm ity L]LlijLﬁ(b. The “ﬁt" the Career Lmnpmmm will cach wdenufy a major area that serves
o5 a tool These tools enable educators to ‘provide direcuon for building shill on the part of the individuals served. Following

e * .

.
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within the educatponal seitimg. The reason for including Pro

ome overlap m Ueds

o
.
-
.
.

& : M

to further e\phn.ttiwn
lemﬂus

suine general comrments abuut these Carger Cmnpuumb 4 separate »ection for each wilf be dev ote ‘d
Lach ummumm 1 thade up of Process Phases. A particular phase in 4 ;:4.(1‘.«:1‘:. Jomponent is one element. The
will be described in the'later sections.
First, the Model is dpplxcabl 10 any age mdmd;'.ﬂ no mateer where he is in hi . .
Second, the k.msa.»,.\iudd t» based upon dx.\.dupnmuﬂ .hwn. re.ognizing it gn individual mas_be_ready for |
different mess Phases within the four Carcer Components. Yef. in spite of the fluid slatus of the mdividual and of the

world of work. the Kansas Model perits integration of sclf. subject mattes. shilh. environment. and extracurriculsr

1S career.

activities from pre-school years throughout adult life. . .
Thud. the Kansas Model emphasizes that career does NOT mean the same thing as the' old vecupgtional Jhoice theeny, -
and 15 NOT a sepaiate subject matter. Career

descibes the ndnidual’s il It wapetiences. and darclopmontal career
. . Fn xS . : -
cducation o an individual to be skillful with hus life, o

tients all trainmg toward enablisig

. . ~
Carcer Components - ’

Self is the tirst Carcer fompuncm and alsu 15 the unify ing element for the vther Carcer Components. The seff st be
studied m an organized way o help the mdnidual merease his hnowledge of hymself, dndwp 4 pusilive self-image. and
develup decisien-mabang shiils. Work provides the framework for seeing oneself 1 an activiny that & s.:!mmn= to oneselt and
productive mn falfiliing a heed witlun vur smsct\, Leisure 1s freedom frons required effort sith the tine usedin 4 seif-fulfitling
manner. Resotrses are all those things outside the self-which influence o

s career development.
*
Fleaibilny is intended. d guide for-cireer development is the goal of this dociment. The implementation ml be

the individual's

provided by creative individuals within the formal and informal educationa! settings. Thus, the Model i sdaptable fo uny

gner educanonal structure. Alsu. the Modcl is able to reflect the uirrent status plgach individual learner (what he has alrcady”

fvarned or experienced, what phase he goes into or lcmﬁngtcs}. and to imdicate the nest move he should nahe. .
Kangans have a proud hentage of ancestors who were among the foremost thmkers and doers of ther eta. A concern

for mdnvidual worth and independence permeates the wulture and 1> an integral part of this Kansas Model Tor Dc.ulu;mzurml

Career Education. » » ] v

., . M s

Process Phases | . - . .
. . 9

¥

The Process Phases that describe tlfe continuous process leading from Pmr\ level shills 1o uppiud*mn vt be prnided v

cess Phases is to provide the Tearner with wmcthod of making

decisions 1o enhance individual responsibility . e purpose s 1o insttll and purture the mdividual's Teckings of control ver his
destiny. Osipow (1969) stated tat “people experience a great deal of anxicty in connection with their choice of career in

Asterica’” because our vulture has traditionally forced choice two carly and too natronly (Choasing 4 “track" 1 the nintl,

grade that locks one i for example). In this Kansas Model, Ypeafiy iug chowe is not i m.mt. Becomimg familiar with skitls

selatng to uumun making for self. work. leisure, and resources throughout life 1s important.

Plantulness and ortentation to the future are associdted with i increasing tiswniy. The \!udupmun indy be drregular

1

withany dey *iupmc;:iai growth (Super, 1969}, Bui knowmghow to .slmpc onc’s coutsg tatherian being manzuvered or being

Passih vitld help seduce frustsations amd ¢5i5\d{iiféicilt“a i1 one’s varcer and produce mature ]\a{.wmntm at chuiee puinn.

ti‘mﬂs?i\. !ht }\d!]‘is!\ \h\ds.l for Developmental C.&zee{ Education is to be used os th

desvelopment of

¢ starting point for the continual

pm:mm. of careet educat.on Tor the mdividual. The phases we sequ

H

Tl ental. although there will be

»mm'.m} The Process Phasos provide the structure fon détenmming objectives aind vericepts The

latter {obgrctines amd conceptsh i ase bastc o contont and activities. Onhy the content-and actnities wopthl be

age-related. / . . .

= The Phases are presented as thoughs they ate disciete elements tor vase <L dbsaston An mdnoadast can reprowess of

recyode at any tme b caresr (Gyshers & Moore, 1971) o ol any p;:u i il sequence. as shown by use of the words

“evaliating, continating af eagh phase below. The phases as defined by “the mtcxdi.\».a;)!in.n} Hm coptiiee e

Awareness Perception of tie wotld of work and of the worhers.' u!éi?}l. of lefsure time. of resources. evaluating and

conlinuing. :




[y
i L] -

Orientation. tnicrmalizaton of knowle Jac. analysts, and fonsiieration of genteral directions and foals,soanting aiion,
. evalusting and f*unnmm : - . . . Ty /- >,
1,.1;7/:1)’:11::»; Lngag r}ﬂ i active s«.«.%m;’g of uplions, nving on dd.mu s for i, egluatiig and Jontimuaing. ' i

[Ty -y By - “ .
- Selecive, Iormzz:afm,':. \::rrmnng. vaiting, and Cowning” a generdl Wuecdon, relating o ownpatiopal cusiers, -
L g H 2
comceptindization: evaly .mng and continuing. 3 - - ~

- - *

Aciion: Training of skilis. trying out adequacy. follos-through. validote, fecdback, evaluaung und contipumy

- . .

Summary . . » .

.- - . .
The Kapsas Model w the Guide for Developmental Career Education i unique 1g that ihie concéptuabized Career

Components and Process Phases can beaipplied 1o%dny age mdividual. The Modelis bunlt 16 senve as a guadd 1o developmeni of

ap ~ P . ~ . . . &
life skillsbefore, dunng. amd after h)ﬂnd] education yeans and can also be used 1o evaluate vutcomes, 45 th g subseyyent ___ - A
- ~ 1 . L .
sections m!i comsine ~ ., -
In conclusion. iiu i‘i enfy ;‘iem:.m Kansax Mo }d is Ddb"\i upon therfeur Career Components }l self. work, lessure, and R o

resources with em}mi Process Phases in cach Cm.mu.u_ng Jesignaed 5 AW ATeness. urienlation. exploration, scleuine
- formulation. and action. - t . ’ <
A M .

S ey
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S .+ . CAREER.COMPONENTS AND PROCESS PHASES o
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mdmdials copeernmg therr fufure s that it will be different from the life they sre-currently experiencings thergfore®it i
i'hp{.l’d!l\c that each indisidual ave a broad, fum b.z:;u of knosledge about Bunsell and liis enviromment upon which to n.lh
realistic? individually meaningful educational and career decisions, ; ) - i :

4 .. . ]
Defnmmn :)f Seif ' , . : " .

-
A Self-knowfedge L\‘UIVLS frbm a process in Ml an individual irternalizes pegsonal perceptions ! his own chagacteristics
_md how others percenve it m, the surmum.mg environment, This; includes low he thinks about himself. his-attitudes.
feclings, perceptions, and an cvaihatmu of himself,.Self is then the individual's own frame of rckrum Tt is from this frame

ofveierence that lic meets the woflel and judzcs accordingly how others mz - view himn. ) .
Knmxkdy. of self 15 selatéfi to many, factors, many of Mmh may oe external in nature such as the individual's <m.ml
-t cconomic, or race fictors.. Timc he may no® be able to control or modify 1o a great deur;c at ihc prasens, but the infernal
) factors ¢an be evaluated and cinl;gu, . . ’
_Aqttudey are a vial intetnal l.mor An individual's attitudes constitute the framework of his self" -concept, T whicl: in
turn 1> mstrumental - his &areer. Gne of*the modt important_aspects of the total program is to help %mﬂmduai develop §
pusitive self-concefft® or self-image. How a person fecls about himself. or his self-image. is vn;-.} to sltwt he will achieve. A
survey of Kansas educators indicated that the niced 1o improve self- mnﬂe is the most critical need in K#ftas education today
.« {Laughlin, 1970). The person wuh an inadequate, self- “image tcnds to succumb fo inner uneasiness, lack of Confidence,
de@nsiveness, distrust, and fear of authority. Self-concept has a \cr) deep, very profoungl effect on the way one lives. An
mdnidual’s basic self-lmage slnp»s his almud‘c toward all his experiences and tu\\.an. all hose with'whom le comes into
* coniact, ) :
- Dependent upon b.lb attitude, the mdwmual may develop his polcnnahnes ‘deepen his _mtcrusts md increase lis
' motivation to ’ium or he. nay himit himself by d]m» self-image and never be able/ o achicve beyond hxs ;mmma sapabil me

L I AR T i

.

&

. .Gm!s for Self Development S . -

. -

: . J, “The goals otltlns stif-development aspect are fourfold:
— I To help the individual increase his knowledge, acceptaice, and affirmation of himself.
- 2. To help the individual develop a positive sclfimage which adequately prepares him to miegt constant change.
: ' 3. Tokielp the individual develop those skills necessary to fynction effc;,m'clv as a produder and consumer :
4. To teach the individual how to make decisions and lw’wl\c problems in living. -
. ' 7 / . .
Pmcess Phases: )

A\ , . .
A . . .

7
£,

. . As the individual begins the dcv«.lofs(ncm of those dmaulcnsmslmpurlam to his choices in his carger. it is important

. . to note that hie will pass tl:mt;gh-vanous phases regardless of his age and at any time.he may reprocess through thea;ha;e\
Occupational selection is a wmpiex human process mvolvmg maturation on”the part of the individual in teriis of

knowledge about self.and environment. the integration and mtgrnfﬁwalmn of .uquxrcd knowledge. and finally some form of
occupationally relevant behavior. For example, young dnld:m ty pically verbalize or act out A wish | were” occupations

which are based on current interest and/or familarity with a p.rmf] or job Such be.h.mor may be Lnbdtl fantasy, anpqrentlv

bearng litde relutionship to reality, 1o is, however, o funhmﬂn and honest c\presmn of interest, even though itis vulnerable

to mstantancous change. This period of random fantasy durmg the awareness process phise is the basis of fujure career
exploration. From dus process phase it is important to, capitalize on the inhérent cagerness and curiosity & youth by
dcvcloping’ sequentiztl career experiences Gcsxgne(f to develop mature young adults,
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We live in 4 rapidly changing society. «it may :weil be that the only valid nffaimation that-Can be transin nin,u e
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. Questions that" the individual might consider during this process phase are: ce gy .
. . T . - : - . . S R
. . 1. Whoaml? 1 .. . 5. Whoare my neighbors?  / |
. P = 59 - A i
/ 2. Who is my family? ) 'E 6! Whitt-do my neighbors do? . .
e " 3. What does my family-do? - 7. What'do.J do? !
v ~ - ’ . P . -
« 4. Who are you? | + -7 s : /
* . . i

. The nc\(éruu.ss phase. kitowt. as c,mcntatwn is one o""mlz.mdhlmg and wnu.ptuahlmg the mtom ation tecenved m?‘
' mahigg 1t an 1¥egral and important part of himself, He can begm c.mluatmg his self- uhar.u!emtm dll\f his envyosent in
eyl of nccupatmml clusters,

.

! , ) As the mdvidudl begms to mteinalize the mfurmdtmn he has received, he needs contacty with o variety of vccupational

* groups and ledels with which he might identify. Witheut !hese contacts he cannot even visualizaMuself m an occupational
. o role. With thase qontacts he.can bagi evaluanng himsélf in refatiori to the occupatipnal fOles presented and hasc 4 basis from
! which to make comparisons betwgen peeded and -present qualities. ' .

Questmna that he might be concerned with dunng whe orientation | process phase are: ' ,
. . What are characteristics of workers? * 4 .g + 3, What do ! like to do? ‘ .

- ’ Wh.u workers do smuiat thmgs" E § 4 How amllikea res;:ons:ble worker?” . : ~—t
<

~ The e\pluraturv pruc:css phase is one of the niost vital for the mdmdual Here hie bcgms to examine many og a.upaimml

areas tu a mmh nn.atu ‘degree in order fo become acquainted with occupational aiternal*vcs in light of his sﬂlfknowledge
Explorauon allows individuals to consgiously pm;o.trale the context of either, simulated or ‘directed wdrh environment
activities and 1o exapiine that experience in tf'mgs of darifying or mudlf\)hE the career self-concept. Students need an
uppunuml) 1o test themselves out through * h‘mdyunse}. ericnceY” in simulated or direct work settings if they are to know
themselves i work terms. Ror hands-on- cxpcnenus tobce p}mat( 184 they must be followed by structured experiences to aid

the mdwidual in interpreying#the meay ing tie wp‘.mnce has; for Jim. He should ask himself the questien after c;uh

. e\pe‘muce. “How did 1 feel about mystlf whén ﬁ was mvolvcd in that work role?” - .
- . L Because of the L\pium'ury nature of these cxpcnen&es, there should be a noticeable widening of interests and deselop-
micnt of ablhtlcs among individuals. The mdmdm! should iurtr}cr come 1o know himself in ordur 1o apitalize on his

stgengths and acCept hus weaker afeas. MDSMH]})OHJ“”}\ he should hegin to accept himseil for what he iy -an individual and

¥ > begin 10 evaluate himsell’ realisticatly; he shotld begin to unjierstami how he'is uniqye. ! )
éﬁ_"’:\ \ . Queslium that might concern an individual during the exploration process phase are: ST
BN , L. Howam [ unique? - . ' . 4. Isxthat work role for me and why?
- [)o | like me? ° 5. What empluv':bilitv'lmils are important? - .
. How well do | Lice respausibility? N 6. Why would | hire me? ,‘ .
%, s

. Dunng the selective formulation § Drocess phase the aape»t of nrowing c.hmws is vital as ihe idividual begins to
= furgulate plans to euter thu working world. His occapational cluster preferences will be made in lightof his frame of
[ ¥ reference. This will of necessity. meiude how he comprehends hi abilitics, recagnizes his ifiterests, understands his attitudgs

" and expresses his'values. T
The mdinddual should m.al\» o wmmmuu between his curent hehastor and habits and the personal attributes n2eessan

to obtain amd nantam 4 Juo? He should be exercising o s_n.dm control oser his own hife through planning which is 4 dired!

- .- Tesult of his assessment of himself. L -7 . {
Lt . As lus life siyle 1s developmg, he \huuldpunduahn)d it effect on fin ‘]miu: uf work. He should realize that F\c:m‘m;d and
) ) social needs can be met through his choice of work. :
- . Quéstlmﬁ that lie m;Jtt consider during'this pmcea\ phase are* , \.\{
< " 1L How well do | know myself? | .
x , 2. What are my strongest. traits? “\ :
i Llsmy occupatmn'd p!.mmng cgnsistent \vnh my hfc style? - ) :
f,;n ) ¥ The findl pmusss phase s acnun Here he (urmul 1103 decisions based i lus s«.lf knowledge which 15 consistent with his -

measuted ability, past achievements. expressed ,.md measured mlm.sls. measured ph\su.:‘ abilitics and ligutations. and -
* L
expressed vilues. \
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. . Dunng thus tme, the mdvidual mﬂ \ahd.ne Tus eceupationa) preferencés. He wall continuously gxppr‘ns short-and Inm?:
range career goalsin terms “of both self and, envuonmenml factors, He mubt deu*i( his eTforts according to revisions ir his

carcer plans. « t ol R
Basic questions that the individual should .xmmpt to answer dunng the action pmccsa phase are .

l Is my iife style satisfying? - . ) N

. In what .wa}f are JIW present bdmvmrs "GB]D'!UNL with my carcer g Luah . PO

Tln goul of al! edmmun is for thuudmdual to become a satisfied-and producune Illbl)ﬂ":‘..f of sogiery. The deuiu;: nent
of the to.al self as 1: relates to lns pmgrcss through lﬁc is the specific goal of carver Ldmatmn ' .

Kl - .
* » ~ i
.

-
.~
.,

-3

Awareness . - -
The {ildi\’idual'sholild' . - o . v,
. heunm conscious of his own abilities and those of athers. s
recognize t}u.:;ommonalmcs and dlﬁ Tences bctween hlmsc!fand others i
. begin to a¥sumesome nsponsnbllu /lor his actions. y i
begin to recoguize si.uldards of ) :
5.j.)u=:n to réalize that de:::smns ¢an be made and problens ¢an be soived.
5. become conscious that one is-both a consumer and a producer, . .-

i

*
‘

[ S

o

Orientation :
The individudl shourd: | -/ " - Y .
. begin evaluation of his self ch'uactcnit:cs in terms éf ocvupational cluster 5.
begin o identify the strengths of his apnmdcs and abilities.
~refate school-related skills'to Ou.up.m(m.xl clustersand uunpz:re with h!a own ah‘;l)tnc

H - . R t Y

P

. assume Tesponsibility for his actions. P TN A
realize how conforming to rules and aé‘ucptmg rLSpnnsxbrhw n,l'mEs to workers' success.
. recognize those values and atmb"tcs needed for the world of work. - :

. begin l(fcngxfymg elements of dcwsmn making. A
begin to dwquamsh 1ltcmames :;vmlaKu as 4 consumnie . - <«

~ .

o
:\)C’\SA

oo
¥
.

E.x'})loratiwz o ) v, ot R NN
The ingividual sl‘ould Y.l . T i

1. guognm the uniqueness of cacly mdmdm! including himseli. : ‘ L

> 2. recognize and denufy some of the fndividual and cnwmnmcnml factors which mﬂuenw areet develo ' -

+ 3. expiore many occupatiorial possxbxlmcs in light of his self- knowledge ' T e -

RS ruogmzc the importance of organizing his time and energy. :

s, b*"m leaming the skills involved in the decition-making process. v . T

6. modify or clarify his self-coucept in lzghl of-hands-on- experu.nu.s . LT o T

- 7. examine market alternatives us riéldted to various value systems. - T . .

LI
hY

Thv. individual should: . .

. identify personal strcngths in order to formulate an occupational preference. - . .
. be able to identify his self-Yharacteristics and dcswbc why his choice is appmp.mtc fogr him., % :

3. aceept the influences of many Tactors og ¢a cer, dc»dopmcm (peers, family, etc.). )

4. understand the relationships between rcgnl t suhvnl .mc.ngl ice, gcmd work habits. auepmblc b;havmr. initigtive. = %

nmudv.s. .md carcer p?"x

perseverance. positive
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“s C 3. assess his qualit]’cs in light of employability factors. . ' '
¢ " 6. accept his own. -uniqueriess as wdl as that of othc,rf - ‘
poe . T rccoenuc that his life style maV affect tns<choice of work. .
| % g recognize that personal and social needs may-be met thmui_h work. . N <
. ) develop decision-making skills through practice. : ~ 'y ’ -
" ? .10. establjsh pnormcs on goods and services bas"‘ on one's values and- -goals. ; . ., .
- .. Action : . R .
s - The individual should: . . . N . ,
—_— 1. pursue occupatéon.zl decisions based on his sélf- knowledgc ? - . o
- - £. evaluate his decisions through testing in the.envirohment, )
b T ~ 3. attempt tq bring together discrepancies between his real and perceived self, : .
. . S _ 4 use his decision-niaking skills and value structure to meet dcmands of environment.
: —_— W p conunuously apprmve short and- long rarige career goals. |
- Sy 6: demonstrate i ,mcrcasmg skill in consumer kehavior. ) .
. , . , PR i . 1
P WORK
: . The President’s Co‘mmlssu,n on Schoot Fmancc states that a serious madcquancy of"cducquqnal plannmg at national ~ A
/ .md state évels is_ the failurg, of schools to Telate curriculim and coungseling. to long: range employmient opportunities. The .
r ., Commistion rcporl\xl?at in 197071, there: v were 2,450,000 students who feft the formal educational syStem and entered the .. .
. work force ill -prepared to offer_any productive skills o prospective emplovers The Commission sees career education as a
’ means of con‘ectmg the aforemcnuoncd situatiotr and cencludes by, reccommending that career education be given prionty .
: < nd status, and that fedcm. <talc and local govefnments and their ediication agencies take vigorous policy and hua?nml teps
ot ir dlrccnon, Cne /\\ R I e . » -
~ . v . L . . ] . L . . ° }’
7 , _ - ' Deunitionof. Work ~~ . ) : e ! o
S ) . Work the second career Lomponcn! in the Kansas Mmlel pr ovndcs the fmmework for secking opeself{ n an actwvity th ° -
S iswsatisfying to. the individual ahd producuvc in fulf‘lmg, a need within our socnety Work relates. to the other carce c-
( #  vomponents of the Kansas” Model sin many ways. e.g.. one s occupational. choice is _dependent upon u*l\ﬂOWleng afid ‘. \
i . understandmd of self: resources provide the resiiticsethat must be considered 1 makmg a «.‘hou.e, «nd that which.is work for o
=~ “"g—' \me person may be aleisure activity for another. L I' - . P -
- > R ) N : - 37 0 \
2 " . Process P}::{Ses o .. _ ' - . ) o i
) . B Jhe individual will progress thiough various process phasev in the Jdevelopment of lus l\nowkdg and almlules'a‘bout‘
L ! Avork and in the atgainment of skills in the world.of work. . : .
o T *  During the alareness process phase, the ll]d!VldUdl will become aware of the world of \vmk and of workers. ltshould .
.- be noted: that for' the purposes of this guide the process phases would be the same regrdless of the maturity lovelof the
_— individual: howevcr content and activities might. differ. Several bdsu. questions tlml]lhe indwvidual should attempt to
’ answer durmg th“'“awarcncss process phase are: b . . * ‘
LT . What is work? . . 3. Why'do we work? " o ' '
- L 2. Wha works? . N e o 4 "What is my wmk" . N .
: " Il)urigvﬂ the orientation process phase, the indwidual should begin to have cnqugh information about self. work. leisure, =/ .
_ and resources to begin analyzing and consxdcrmg‘gcmml directions ‘that he mighy take in ‘.unsuh.nnb zm -accupation. Quuuum .
. ", thathe might consider during this process are: : : A . ‘\‘\_y oo
L ' L. What are some-of the options m the World of Work that are availzble? - ' \\\g (\
.t : 2. What kinds of work would | consider? =~ ° ' ' :‘Tizf' Ny
- ] . 3. What kinds of preparation - gnt | need fou these kifds of work? : LT
¢ " * k
e,
L 3
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During the erplorauon process phase, the dividual should be given the opportunity to explore miny occupaitonal

clusters through “*hands on™ experiences. slmul‘mun and vhservation. Questions that nuglit concern an individual durig the,

. exploration process phise are: . - . -
1. Which types of work have appeal for me, and why? ‘ : . -

2. What preparation do I need for those ‘arcas that I am mosgidterested in?

During the selective formulation process phase, the indyidsfal will be';,in to narrow down his options in choosing a general
direction. He will know himself and the avenyes open to hinrwell enough tg,mahe a deciston as to which ove upauoual cluster
or clusters he \wshcs to explore in greater depth. Questions that he might be concerned with durmg this process phase are.

1. What kind of work do I think I would like to do best?, .

"2. What Spccnﬁs. preparation do I need? . d .

£ . : .

- The action process phase, is the culmpnation of the prucdm\g processes in wlmh the individual has nmdc decisions. He
has received, or plans to obtain, the ncu:ssary education and trainthg to qualify for the s')cum ty pe of occupation he wants.
The ultimate measure of success then comes about when he is unpluycd in his chosen field and feels that he has nmde the
right occupational choice. Until sud) time, he could be expected to rccydu through the various prucess phases.

-

*

s -

" Process Phase Objectives g .

N \-: . ~ 3
-Awareness : : . ¥
» The individual should: .- : : core

o

. deve{op identification with workers in various occupations; .

develop positivc attitudes toward the world of work; } ’ ) \
ervation;

2
3.
4. develop an‘awareness of adults as working pcnple through ob . Q
5 self in relation to work: i " \

. develop an awarene,
6. learn to get along ffnd work with peers: : ¢
7. complete tasks ass

. ‘e
Orientation

. The individual should: ]
- recognize work getifities he likes and performs best, that give him the greatest safisfaction:

. identify ()CC”"'](IOHS in whlch the perfprmancc of simi'ar activities would be reqmrcd .

RSN

. ruu;gm/e that thercis a vndc vanety of ()\.Lllpd(l()lls whlcl\ may be dassnf ied in sew‘m‘ Wity 5.

a o . %
Exploration J .

The individual should: /
L. apply busic cducationdl. mamgidative and ceguttive saills in perfornung simulated work activities of 4 cieative,
orgamzational, and operative nature: .

. describe and Jifferentiate his self-characleristics as they are reiated to course sclection and broad accupational arcus.
. expiore occupational dtnsu,r» through hands-on, simulation, and obscrvation experiences.
. realize that educationfand work are inter-related: /
- describe the major coficepts underly ing the economic and industrial sy stems by which gouds and senviees dre preduced.
. describe differencs aimnong occupations in terms of tools used, nature of tasks petformed, prerequisite shills required
N for entrance. andLontribution of cach jo our society.

N de Wt

-1

. recognize thgZgersonal and soual signifinee that work has in the Jives of individuals at varying levels within the
occupational gfiucture. :

% (‘ - /3/13 ‘ : :

*

.o 1. identify occupations within the commu;lity'; ) ' 7

s
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Selective, Formulatign s L bl
) The individual should: .
| 1. apply the decision-making process in considering several possible,cdreer goa]s; Q
2. relate educational planning to a carcer goal:
3. develop skills in performing selected functions {i™a broad occupational area;, ’
4. recognize that one’s environment and mdmdual potential interact to.influence carcer developinent;
\\_, 5. differéntiate among the major occupations that make up a broa oc«.upatlojml area in terms of the anfount and type
\ o _education needed for entrance; the content, tools, setting, products’or services uf the mcxrpatnons their value to
o v . (place withun) socxc"ty, their ability to provide him with the life style he desires; the extent they can satisfy his

interests and vﬂues and the ways they do and do not seem appropriate for'him;
6. describe s self- charautejlsu;s in greater dctml andvdesmbc why i Lertam tentative vecupational and LdUL&llOﬂdI
. ) choice is mpre appmpnate for him; - .
’ AN 7. develop more specific plans fof implementing his occupatmndl préferencges:
\ 8.'bewme involved in a meaningfui and purpcsei'ul manner wnh work and. work related activities in a broad

. N oc.,upatmna! area. - . . '
A Action A . '
. The individual shoufd: . . : ) . .

\h\ﬁ' i
-

1. tg,ntdtwcly select a curriculum to acquire an entry leve} job skill:
) ) 2. execute plans by taking appmprmte course work and/or involve kimself witlFwork aml ‘work refated amvm s in his
< chosen field: . . -

£

3. if displaced by either-lus own Imtiative or other factors, will .eprocess to obtain information on options dVJl]ab]e .md,\
: »dppmlsc them in terms of self and environmental factors. will decide on and unplegqent action that scems inost

-

appropn;}i,e }0} his career." . : =

’ & . ~ ’ ’
‘_’;_s . - : \ . 14

- - -

‘ . <" LFISURE

.~ RS

:}‘r;

*

.

v * Anignicans havn Iong Iwed with the Puritan work ct}m, but the, factremains (hdl as technology advances it tzkes fewer
and fewér people 1o *produce the goods ne essadp support our econemys*In the hisjory of this country, it often took a
wmking man 12 - 16 houns a day to oru\am% the basic necessities of life food clothing, and shelter -for his family. Today,

- ; with only a lmlé over 15 percent of income needed for food, five to seven pcn,cm for clotfiing, ain 1 20 percen' “~ shelter. a

‘ working man can provndc these samc necessities in two to four hours a day. Obviously, the average woiler i ’ht hour
work day can provide for his own family plus produce goods or services for many others as-well. '

Business has adjusted to this situation in varving ways. One uidﬁpread practice has been to lower the effective
retirement age ty age 53. In other mstances, companies initiate shorter work days or fewer working days per week. And, the
younger and un¥killed workers in a technocratic society have tradxtmnally had a problem finding suitable work. All of these
situations leave Amencans. especially the young and elderly, with [ess- struc‘uud time and, therefc re, rhore time available for

“lessure™ activijes. Thy effective use of such time requries a great deal of management  both time and energy management as
well as financial.

* . ~ \ hd ~ ]
_  Definition of Lekure 3 ) ) ' : - 7 o

Most individualy divide thcn days mto two inherently different time spans- work time and leisure time. Leisure has to

do with letting life servt the mdlvndual Leisure is freedom from required effort with the time used in a self- fulfilling manner,

\ 1t can be a free, uncalculating, ennching state of being. Its virtues lic in unfocusing, broadening, and widening one’ s career

\ consciousness. “*Doing your own thmg” can be an appropriat¢ vondition for leisure as it implies a self-actualizing prmcss of

\ becoming whatever you are capable of being. . :

N | | - .
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Work and lre‘isure Are Related . ' 4
) . ]

There is, and should be, a natural over-lap between work and leisure (See figure 2): and what may well be work forone
is leisure for apothcr..Many individuals work in sedentary jobs and in situations where little actual progréss can be perceived
on a daily, weéxkly., or-even yearly basis. Individuals, therefore, for mental and emotional refreshment, need to partizipate in
activiticg‘ivherc\-: progress cal be readily observed..This is typified by the fact that more and more people are turning to
strenuous physir::al activity and the making or refinishing of hand-crafted items as'a means of recreation. ’ -

Not only Jis ther¢” an overlgp between work and iecisure, there is a dislir\lct relazionship between hfcszsyl_e wad leisure
activities. i . ’ e © . . . ® .

Work, and its resultant socio-economie status, affects the angount of tiine an, individual has avaiiable for leisure as well
as the kind of leisure activity one is likely to-pursuc. Ahh‘bugh monéy may buy'm?{re free-time, it cannot buy ima,gmaﬁou.
creativity, or self-satisfaction. The American tnp -pared for a life of leisure is easily pxploited. There, is an urgent need for
people to learn how to financially manage this “extra” time. In 197l,‘Americansspé}x{more than $100 billion on lcisure

products and services as varied as camera equipment. outboard motors, newspapers. ‘n{ovies. and hotel accomodations:

leisure-time expenditures will become an increasingly larger part of the gross national product. .
Well-managed leisufe time can rest the body and refresh the mind. [t can also help the individual gain additional skills.
- . - . - ~ e .
carn extra money, or express creative hobbies. . - -

‘

Whether one gaing personal satisfaction and self-fulfillment from leisuré tilne Is for each individual to decide. A
Developmental Career Education program. however, 'should not overiook the positive learning experiences regarding use of
“leisure—experiences that typically relate 10 one-half of our waking hours—that could be, incorporated into educational

sitnations® “ %&i ", . ) .
- ‘ . .
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elective Formulation y r
The individual should:

realize thatspeople use leisuie in different ways and receive different r

-

.

M!hat what some mtfividuals consider fo

“ . 2 .
be worky others will consider to be leisure. * i .
nd&tand that sex, race, creed, and socio-economic background affect leisure-time choices. . -

realize that hobbies and skills may cliange throughout one’s lifetime, and that the individuil it be adaptable to

e

newsit fonstand conditions, T
‘:4 realize that leisuTe Yime tan-be wsed as a means of fulfilling personal needs that are not satsfied through work
expgriences, - v 0
5 realii- that in order to make effectve career decisions, one must 4pply his own dttitudes and valuws concerning use
of fetbure time. ‘ 3,"/ : . '
6. continue to evaluate himself in relation to personal goals regarding yse of leisure time.
Action

The individual should:

4

I realize that there is a relationship between a conmmitment to cducation and work and the availability and utilization

of lgisure time.

t3

potential.

* . . = + l' £ . -
3. recogrize that sutisfaction in a Jhosen career is related in part to effective invoivement in letsure-time actisitics.

- . f

-

=
. assess the role that an appealing lcisme-timc.dc:,\' ity will have in determining fature tainfug and dubsequent earing

P
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Process Phase Objectiyes 5 - ' . . - - -~
= o . ¢ - ' - -
- . Awareriess, - 3 -, - v ? , -
The individual should: : : N ) LN
A . . 4 . s « e . 2 - o a2
¢ 1. beable tofidentify various types of activitiesas being leisuie-time activities. t. v
. 2."become ajvare of the similarities and differenceg between work gnd leisure. .
3. become awark that individuals can’enjoy the same or different types of activities~ w 2 (
4. begin to understand that differenit kinds*of leisure activities require different types of preparition. . .
. W PR . . . R - )
, 5. become aware that one’s mental and physical neﬂth arc affected by his leisure-tinie activities. und lik 2wise, one's -
health willin part détermine his choice of a leisure activity. . o T '
» . ‘ K ) ; . 7 ’ .
- . Orientation . -~ . .
The individual should: “~ oo PR . :
I.-continue to recognize more types of leisure-time activitigs. _— o
* * 2. be able to identify rewards for leisiire activities. -
. 3, begin to evaluate the importanee of leisure-time ¢njoyme\it as it relates to his own life. . -
: ' . T PO : - "
- 4. become more aware thay values-and attitudes relate to chor of leisure acgivity. - s .
- . . 3N L. . . . . . S e \ = .
R : 5. begin to relate leisure actNjties to his own g?ysxlcai attributes, attitudes, likes, and dislikes, ctc. ¢/ &L i
. ' - 6. begin to examinexhobbies imvelation to pershiiakavocations or money-making skills. -l T -
) Y N : \ H < ,2 . - =
v 5 , - N ¢ 7 “ . L/ N .
e o lj.vlgll){'atf).f, ) B ' - )
The individual should: ‘ % < .o
1. actually become involved in many leisuré activitiesthat wil develop mental and physical.dextenty. -- g' " o
2. explore the relationship between the ys» of leisure time and individual needs. H
N = 3. explore personal values as they relate to leisure activity aMuon,thc to relate hobbies. games, activities to seli-
. . . S ’ -
. . knowledge. . e d . ! , 5
. *4. explore the management factorsinherent in decision-making regarding ihe use of lesure time. : '
. ' e, Jae : . o
. t b3 *




. ¢

4. accep ponsxbhtv for personal leisure-time planning and management.
5. duve pNphysical, consumer and interpersonal skills pertaining to leisure time.
(K identify satisfying leisure-time alternatives that Lould,use individual talents.

1 AN S

. . » ’ -
’ T RE"OURCES
I7is 'nust cntical and ULLCbadr\ that cdueattondl msutulmns pmudwd)rh 2 and ey stalizing influence
Rcsuuru:a Compnncnt The school is the one insttfition 1 Afmerican suctety most suited,.  ths .k, The orgaaization, basic
techmqucs experuse, and public respect and confidence are already present and wall fagdit e add wvement of Develdpmental

* Career Education. goals. Co ) o )

Definition of Resources - ¥ - -

2 , . A
. Respurces, the fourth Career Component, ds all of those things vutside the Self whi.. mfluci.ce the fdividual’s carcer
developmienit. This concept becomes clearer when it 1 «huuom of a5 external resources m contrist tgfSelf which can be

athou‘ght of as mlemdl"esourcts.

\}

everyone's dwelopmeﬁ’t L - .

Major ingredients of Resources include: time; geographic location. sogial, cultural, and etérmm circamstances, the
idividual’s age. udumtluu.ﬂ and trdining opportunitics, mi«)u, ation, the home situation ard mﬁ‘u,n ocietal expectations
and values: other persuns who wen and/or do leave a L).a(mglmpuauun on the mdividual: institutions and urgagizations, and
other prospecuive opportunities. Simce DevelupmentalCarecr Euuc.Nmn isa Tife-long prucess. how Rt.m.lru.s inflience the
indisidual or_how the indisdu@ utilizes R“suuny_u.udnw his Qod]b deyends upon. (1) his awarencss “and understanding of
Resvurces d\rdl]dblt to him, (2) hs circunstances, at “any pomt in tuu), and (3) how he relates the odher *hree Cafcer

Componems 10 his situation and aspirations. .

Resources as the VYehicle | K

s

Resources, therefore. is the Career Component which plovides the 'x‘ncans for the mdividual o put the other three
Components mto o+ meanmgful relationship. This allows him to discern more cJeatly the opuum available to him and 1o have
the knm\lcdvu that will faulitate the L)mb]uwsolnn and Jedsion-mahking processes that he must accomplish to .nhlun luds
career goals.” : . Lt

Resources 1> the Component that helps answer the questions whych, are likely to be raised as the individual proceeds
through the vanous pliases oi the other three comporents. Continuous self-direCtion is 4 vital ingredient to st zessful progress
through the Phases. Rcsuurus provide the vehicle for sulf\hreglmn “The Resources Component offers the school. with the
community, the opportumty to provide that umfying tic amang the other three Compgonents to mahe education, in particular,

Bnd lifc, in general, more relevant and meaningful for each individual. o

Process Phase Objectives
Awareness
. The individual should: . .
. become aware that there sce many external sources available, .
2. realize that it 1s not a sign of weakness to seeh assistance from any source that can be beneficial to him.
3. realize that it is up to him to seek appropriate souices of assistance. . 2

. £

4, ﬂbewmu aware that resources provide the vehicle o put his career aspirations into perspective.

»
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L. Orientution  ~ . a . : .
) The individual should: . . -
1. begin to identify various resources available to hin. ’ ) S
. 2. begin to select and utilize resource® appropriate to his situation. :
R .7 3. devebop positive attitudes utilizing resources. B
- Exploratory -7 w0 A
The indjvidual should: -
- 1. try out, analyze, and evaluate resources in light of his career aspirations. ,
b b ’ f ;
g . Selective Formulation : . .
= -~ The indwvidual should: o
= . . . i
1 1. select those resources appropriate {0 his career selections. N |
) S -, . 'R c . ¥
.- 2. use resources to put into perspective his expericnces,and sititions at each choice, point.
- - . N ,
- . . T . 2 { .
: Action . I
s - . . i - . !
F - The individual shoulds ; .
= « 1. utilize those resources most appropriate i Tareer, . .
! ) 2. retain the option to reprocess or recycle if he discerns the nesd to n}zxintain, upgrade, or change his career.
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IR © ORGANIZING, IMPLEMENTING. AND MANAGING ™ - L
T L . - , - J T ( . '
A DEVELOPMENTAL CAREER EDUCATION : -

. . .
The total value and benefits of Developmental Career Education will not be realized just by endarsing and agreeing with

« - - . - . St . .
the concept. The develupment of procedures fui setting Developmental Career Education in’motion involves planning for
" pryper management of personnel, resources. and activities relating to this edmauon cotleept. Developmental Career Edu ation

.

i

L at the operational level must include m its orgamzalnonal and implementation phases the oppurtunities fot total educationd! '
i planning. Those persons at the policy-making level must be oriented to the Derelopmental- Carcer Education concept and - ~
- \ provide thesieadership for the successful organizing, implementing,; and managing of the program. .
b, ) The following outline contains suggested slc‘ps necessary for organizing. implementing. and managing a'sound Dm'f’lup- 7
" mental Career Education program; . . .

1. Develop community awareness toward the career education’concept.

a

b, A. Organize an.appropriate interaction group to act as an advisory couneil. X
1 s . B. Fxamine present school philosophy to determine.its appropriateness for Developmental (‘ar er Education. -
1 o L. Assign individual rcsponslbxhtlcs for development and coordination of Delelopmental Carcc{r Educationi N
i X D. Accumulate data and information on needs for carcer Cdll(.dll(m in ordey to establish appmpnalc cducatmnal )
K \ objcgtchs for the community to be served. . . - 'L 7 e T
{ 7 . . ‘ \ - . T 7 H
_ I, Assess changes necessary for incorporating career education into existing educational system.
A. Twvolve staff in operational activities. - =
" 1. assignment of an individual to coordinate staff effons.m program dgvelopment. -
L % 2, intensive staff in-$ervice. ;i
R -B..=Design framework for implementing career education .
I. goals . B
) 2. objectives )
< 3. sujgested activities . 7
.- ) 4. evaluation procedures )
—— C. Identify available resources (school and community) . ’
.+ . © 7 Lfield trip sites
’ 2 rcpourcc speakers ’ _
. 3. supportive agencies ’ . X
. 4. available job opportunities ~ o C . . ’ -
: 5. potential job training sites . . .
4 D. C omplle and disseminate materials to staff. (This should be an on-going pmccss} =
|

- k. I’rovxdc for a district-wide communications system for'sharing'ideas, problcms etc.

. ~
: . Implcmcm career education . . .
3 . R
T3 + A. Integrate developmental carcer education concepts into,the existing curriculum. |
) B. Evaluate. ) |
. 1. identify desirable student outcomes to be mcasurcd .
5 2. identify or develop suitable instruments for measuirng these outcomes. - .
3. develop pohcies and procedures for total program evaluation. Opportunities for evaluation from community
= hd — . ' !
E I sources should be considered. _ \ ’ e
x i E -
:
3 19
=N
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IV. Create a feedback system to use evaluation findings.

»

g - . s
-+ A, Adaptand improve the career education program according to current needs.

. B. “Provide for program maintenance and updating. . - (\

v * .

- Y .
V. Summary ¢ . o ,
o = . ! . . . . . I A . -
The tash of tryving, learning. re-doing and improving will mot end until every indvidual can be gven reasonable

’ ~ -
assurance of a suécessful carcen, . s
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- GLOSSARY OF TERMS USED _ - a

Action — Training of skiils. tiying out adequacy follow-through. vahdate. feedback.

Awareness — Perception ofrthe world of work and of the workers, of self, of leisure time. of resources

* i
Career — The indwvidual's total life experiencds.

Career Components — (Self, \vork.\lclsurc, and resources) The four mterrelated areas tn which the individual
gains knowledge, understanding, and skills. »

Career Development - Self development gver the life span through education, work, and leisure.

Developmenta! Career Education — Orientating all edueation and training toward enabling an individual to
be skillful with his life: *

.
Element A particular process phase in a particular career component (i.e., the awarcness of the self career

componem ) ' : %" ) - ’

Exploration — Lnﬂaamg in aum seeking of options. trymg on dcusmns for fit.
/ .
Aar;sas Model — A developmental theory built to serve as avguide to the dcw.lopxmm of life shalls before,
during, and after formal education years. . . J

I
g I3

Leisure — Freedom from requiredl effort with the time used m a self-fulfilling manner.

-

Occupalion — The principle business of.one’s life. coT
-

Occupational Cluster  Describes occupations which are related and grouped according to ty pe of wutk.
skill or worker, and me where work is carried on. . w

Orientation — Intzialization of knowledge, analysis, and consideration of general directions and goals,

wanting action, . .

.o~ . . .
Irocess Phases — The developmental processes toward career satisfaction (awaieness, orietitation, explora-
tion. selective formulation and action.) .

Reprocess and recyele’ - The ac®of an individual in gomg to an dpmupmu process phase to change
direction in*his career plans.

-

., L . \
Resource ~ All those thingd outside the self which influence the individual’s career develupment.

Selective ormulation — Narrowing. valuing, anc. ‘owning”™ a genera! direction, relating to occtipational

1sters, conceptaalization. ‘ :
Self - The individual’s'own frume of reference. F

Vocational Educanon - In its broadest sense. vocational edutation is that part 7 education which makes
an individual more employabie in one group of occupations than in another. . . . . Rupert Lvans

Work (as component) - Framework for seeing one’s self m an activity that s satisfying {o one's self anl
productive in fulfilling a need within our society.

¥

Work — The Labor. task, or duty that affords one his accustonied means ¢ livelihood.




