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Objectives

TacomarSchobl District's Exemplary Magnet Program had three main gd'als as its focus.

These were: (11 to increase student achievemdht in three elementary schools in the
Tacoma School Dfstrict, (21 to maintain or improVe the racia -cultural bilance in

three elementaryschools in the Tacoma School District, and (3) to improve inter- '

grodp attitudes and berhaviors'amongrstudents and teachers, in three'elementai-y schools

in the Tacoma School District. A fourth-goal was added f# the 1971-72 school year: Los--

assess and improve, as necessary, pupil, teacher, and parent perceptions of various

aspects of the Exemplar Magnet Program.
)

Kinds of Individuals Served 4

(The Exemplary Magnet Program served approximately#1700-students living in the central
arealcf, Tacoma and outlying. suburban -type communities. .The students participating in

the program attended school in an ungraded organization pattern in what would drdi-
.

'natily-be grades a-6. McCarver School was de facto S%regateeln 1969, while

counterpart schools is.this "Triad --Jefferson and Wainwrighthad-minority Opula-

tions of less than 1.5 percent. -Stmt academic achievement at McCarver was markedly
below thgt of .children in most other Tacoma elementary schools, while student achieve-:

ment at Jefferson tit'id Wainwright was Well above the- edian score for all schools in

die Tacoma Schoo' Dtstrict, The Exemplary Magnet Pr gram was designed by Tacoma Public

Schools to be one'facetof the District's overall design for the relief 'of de facto

segregation:

Activities

A prime feature ofilthe Magnet Program waslthe,introduction of nuderous procedural and

,organizational changes in the threecooperating schools. Among these changes were

team teaching approaches, non-gradedness of mueh of the curriculum, individualized

methods in eading and arithmetic, and new emphasis on the use of self-directing multi-

media equipment and materials: In addition, thethree'schools were btaffed with full-

time specialists in the areas of art, music, and physical education. These specialists

. cooperated as a team. to enable each team of classroom teachers to have schedhled plan-.

ning periods. ,,During these planning periods, teams worked with a curriculum leiaer-

to design and refine, the instructional program. Thf6 was considered an on-going in-

service program, ,

In general teams were composed'of approximately 7Y-110 children from two or three tra-

ditionalt grade levels and were.directed in their learning by teams of three to five .

teachers.* Children were regrouped within the teams based on different factors such as

. interest,' needs, achievement levelQ social adjustment, etc. Careful monitoring of

ethnic population in the three schools was carried out to keep the school populations

with the State guidelines pertaining to desegregation.

A Friday activities program was established as an integral part of the curriculum.

Each Friday., students in the three schools attended activities of their own choosing.

The Friday course Dfferings had a non-traditional thrust, and were of such a nature

that they would appeal to children's interests and heighten pupil and teacher interese

in the total school program. It should be noted that each school has developed its
"magnet" program in an individual way so that no one magnet 'school is a carbon copy of

the other.
P
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Evaluation Techniques
, ,

,

Evaluation techniques were devised for each otythe program's. 'objectives. Academic

- accomplishments were measured through the us of yearly achievement tests at

;levels 2, 3, 5, and 6. rTeacher perceptions f pdpil progress were measued by aft

examination of marks gi'iren on fall and spring pupil 'progress'rePorts Also, a

criterion-referenced mathematics test waS used at Jefferson School in levels 4,5,

and 6 to assist in diagnosing short-term grouping for concept deirelopment and indivi-

4

.e

.1
,

.1, .

dualization. - ;

Monthly enrollment figures were kept.for all threes ols, sp the racthl-cultural

balance could he continually documen ed and monitored.., Measurements on attitudes

were taken by-monthly examination of di1 tpline problems. Year-end sociograms were

also used4to-determine the existence of multi - ethnic` friendship groupings. A semantic

dkfferential was.used with both students and teachers to.ffieisure certain additional

attitudes. Teacher and parent perceptions of the program were asessedthrough use of

a teacher-rating scale and a telephone survey of a stratified random sample of parents.

Ittaults
. )

'

k:..

.
(

,r

Evaluation findings indiCate that McCarver Elementary $chool is no longer de facto

. segregated. Minority populations at Jefferson and WainWright are now apprOximately

15 percent. Due to the_CoMplexity of the program, it is not possible to make'conclusive '1

t'

general statements,abbut achievement. In some svbject'areas, at somehlevels, measured

achievement was outstanding; at others, results were less positive.

In general, achievement of studentgiwas maintained and there were indications that

students' achievement of rqbse'bussed from Tacoma's central area to the outlying

schools did rise to greater levels than those' who remained behind. More data can this

aspect of the Exemplary Magnet Program will be available in the fall of 1972.

.
. .

Both teacher and student attitudes about different ethnic groups and various school-

', related'concepts remained positive throughout the prdgram. The Friday activities

program was particUlarly successful. One consistent difficultyhas.been the develop-

ment of an acceptable pupil progress reporting form. Our data demonstrates. the
*

existence of friendships between members of various ethnic groups. These friendships

frequently go beyond the ClasSroomto the vial., n-loof one-anotherfs homesJ 1!arenr.s

still have some digagreements with the bussing,
t

ogram, but parent reaction to the .

program has been genereny favorable, with a paiticularly strong feeling that their

children are,happy at school. .

., .
:

,t

The program's acceptance by the Tacoma community is ustification enough for ite con-

tinuance. Triad school parents have been in theforefront of a
(
grassroots movement

to have magnet -type programs extended S9.-the junior high schools. .As a result of the

desegregation policies of the District And the offering of quality alternative educa-

tional opportunities, we have avoided much of the'turmoil and strife that has been

the experience of many other school districts in the country.

THE COMMUNITY AND THE SCHOOL SYSTEM

The general geographic area served by the Exemplary Magnet Program is Tacoma School

Disti'ict No. 10, which includes all of the city of Tacoma, as well as several adjacent

-2-
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portinl.Nof Pierce County. The total estimated number'of per'sons within this -

geographic area is 170,000.
, ,r

4
N

0 ; W

Metropolitan Tacoma,vineXuding all .of Pierce County'," is a hfthly industri4lized area. -

Major industries in the area are lumberand wood Products, shipping, foo products,

-metallurgical products, chemical,processing, and clothing. Major emplo a s in Olt

area are: The Weyerhaeuser Company, St. Regis Paper Company,'The Boeing Company,

American Smelting & Refining Company, Concrete Technology Company, Hooker Chemical

'
'Company, McChord Air FOrca Base, and the FortLeWis Army Installation.

The:gtate of Washington and the city of Tacoma have been involved ina petiod of

economic decline greater than that experienced by the rest of the nation,' with an.

unemployment rate of approximately 9-15 percent among the labor force, as indicated

by recent Employment Security Department reports.

. 8 4
1

. According to the1970 U. S:' census repOrt, 90.8 percent of Taco s population is

'CauCaiian, 6.8 'peneent Black, and 2.4 percent other minorit aces. Minority-groups

within Tacoma are predominately residents of twoe centralized areas--Hilltop.and

SaliShan--'although recently there hO been some out-movement to other parts of Tacoma..

q

The specific territory within the Tacoma School District,served by the Exemplary

Magnet Program consists of .the ateehdance areas'for three eleMentary schools- -

Jefferson, McCarver, and Wainwright. The general geographic area 'surrotinding all

of these schools is mentioned above'because applicants,ro McCarver from any District

No. 10 service area may be accepted, inaccordance with specific school district

policies.

The Tacoma School District serves children from kindergarten through the twelf9h, grade

as well as operatpg a vocational-technical institute. The District s ools gre

typically organized So that,felementary schools serve kingergraten th:o gh sixth grade;

ten junior high schools, seventh through ninth grade; and four-high sc ools, tenth,

through twelfth grades"; There is a two-year community college in Taco a, as well as

two private universities. Total student enrollment 'during theil971- school year was

approxiMately 36,000 pupils, with approximately 20,000 'of these being elementary

students. There has been.a slightly declining number of students enrolled in the

District's schools over the past three years, which seems.to reflect the somewhat

static pdpulation trendstn-the city at largb. .

.

.

The School District has been aggressive 'in developing special programs and applying ,

for funding from various federal, state, and priVote agencies. There are approxi-

mately 70 speclallp-funded programs in operation,.or in-the planning stages in the

Tacoma schools. r.

McCarver School is located in the central area of Tacoma, whoge residents are largely

of Minority-race background. Jefferson ate Wainwright Schools are 'located in-

suburban-type settings of predominately Caucasian residents, . The Exemplary Magnet

Schools serve approximately 1700 of the 20,000 elementary students in Tacoma,

PROGRAM DESCRIPTION

Statement of Need

A needs ass ssment accomplished several years ago indicated that academic achievement.

at McCarver Elementary SchodFWas markedly below that of children in most other Tacoma

elementary schools. This same needs assessment indicated that siudent achievement in

'

several Tacoma schools was well-above the median score for all schools in the. Tacoma

School District. .Further, the original needs assessment indicated thay'McCarvet School

-3-
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was*de facto segregated, while two of its suburban counterparts, Jefferson and

Wainwright, had minority poptiations,of less than 1.5,perient.
s ,
..

.

By astablisshing an exemplary education program at NCarver Elementary School during

the 196849,schoof_year, McCarver's black student population was reduced from a4hIgh..

. of 89 percept to63./Sercerit of the total. -Since theimplementatiOn of the Title III

'Exemplary Magnet Program in Tacoma during the 199-70 school year; McCarver's bleak

enrollment was red1teed toynder 40 percent, while the minority enrollment at Jefferson

and Wainwright has become about 15 percent. All of this was ,achieved while maintaining
A
t and/oi increasing academic achievement of all groups of students in'the 'Exemplar'y

MagneE\Program.' .

,

. . '.

that
.

.0. .

Dptinethe course of Ire
.

three years that it has been-in operation, the "Magnet"

r.
program schools achieved' most of their objectives. ',Continuing needs-that required

,
the attention .of the project staff were:, .

.

1. The need to increase student academic achievement for many Triad students, ,

i

.2. The concomitant need for teachers and specialists to accurately diagnose

c specific pupil weakniksges, and to prescribe materials and programs

. which will sensitively met pupil needs. ,

1....

\
, .

. 3. The need for teachers to become intreasingly aware olf their personal
. .

, .

, -

efficacy in the educational' ad j;.

.

4. The need.for
V

teacher attent n to group dynamics and for intervention.

when group rapport appeared eak.

.

,

,

.,

.

. The need for strengthening pupil and teacher per ept4ns of school and

school-re ;Ated concepts. :

,
. .

6.. The need for adr;linistrators to be 'seltsiAivesto teacher inputs and ,,to,

respond to negative feedback in creative ways.

1*

7. The need for paren'ts to be aware of and i nvolved with school functions

which affect them and their children.

ro

Based on the original needs assessment, the following program goals were specified:

(1) to increase student achievement, (to mattitainor improve the racial - cultural

balance in three elementary schools in the Tacoma School District); (3) to improVe

intergroup attitudes and 'behaviors among students and teachers in the :three elemen-

eery' schools in the Tacoma School District, and (4) to assessiancP,improve.as necessary,

pupil, teacher, and parent perceptions of various aspects of ,!he Exemplary 'Magnet

Program.

r

4

PERSONNEL

',Personnel (Funded by Title kII)0 6T
Program Coordinator
Assistant to Principal

Curriculum Coordinator
Art Teacher

Librarian 5

Music Teacher,
Physical Educatim Teacher
Evaluator
Secretary
Instructional Aides

1

2

'2

1

4

1

2 (1969-70, 1970-71)
1'(1971-72)

foe 2

1 (1969-70, 1970-71)

t



4

%

I

Personnel funded locall and directl .rovidin services to the ro ram

[

_
-

_
.

.

--LibrXian
'Music Teacher

. .
Physical Education Teacher
Principl
Assistant Principal

3

3

3

3

1

1

og

Program Coordinator
. 0 . 1. "

Qualifications included prvidus supervisory/administrative.experience, a Master's

'Degree or equivalent add elementary' schdol teaching experience.

The coordinator was responsible for general program leadership. He worked with build-

ing principals and central administfative and supervisary'staff 1n supervising and

coordinating, all project staff., He prepared the prOgram budget, submitted quarterly ,

evaluations, and conducted and coordinated inservice programs.

Assistant to the' Principal or_Curriculum Coordinator'

The assistant to the princ al wag'resrionsible to the principal in each school.

The special responsibility b he assistant to the prindipalwas in the area of
curriculum development, both wi hin his own school and for the-Triad. This'position

required a Bachelor's Degree; three years of succeskful.teaching experienCeat the

elementary school level, and a demonstrated competence in helpingpro/ideappropriate
educational experiences for all students.

Teaches and Librarians
,

Teachers and librarians employed in this program were required to have,a B .helor's

Degree and to have an appropriate teaching certificate. In addition to meLang
,local District expectations for their roles, they should rave demonstrated their
ability and willingness to"work as part of a team.

Specialist Teaching Staff,

These teachers met the same requirements as the regular staff, and in addition were

trained and certified in the-areas of art, music, and physical education.

Evaluator

The program evaluatOr met the usual District requirements for employment as a research

coordinator. In addition, he was required to have had experience in working with

specially-Iualed projects,':ana demonstrated competencies in'preparing
)

eValuation

; reports. 1 - . . .

,,,

Secretary '

Qualifications included those required of other Tacoma Public Sehool's' secretaries.

In addition, the secretary4s position required a demonstrated competence in assisting

with budget management, as well as skill in preparing evaluation reports. The sec-
.

retary'e responsibility was to theprogram coordinator.

-5-
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lhstructional Aides 1.
. . .

(.

a

.
....

.Qualification requiiements included a demonitrated willingness to work with student.

Tasks'were 'assigned to aides primarily on the Ibesis of meeting pupil needs in the most

efficient possible manner. InIall cases, they vete responsible to the building princl-

pal or his designate. .
,

.
. r

.
.

.

. , . ,

Duties included student,supervision,.blerica4 assistance and bus monitoring. .Borg-

Warner ,System 80 teaching hachines were made .available at each f the schoo's resource

centers, and two Title III sides spent at least '75,percent of their time supervising

the children in the new System 80 programs.
,

.PROCEDURES -
.

. .- - ...

During the summer
to introduce both

40 and activities t
attended an Exemp

- for three weeks.

Joshua Taylor for

of 1969,'an.ExemPlary Magnet Schools' summer program was conducted -

teachers and;students to the" new OtilosoPhy,curricular organization,

b' organized in'the ensuing three, years. One hundred-eiglity students

a y Magnet School, specializing,in the students' areas of interest,

T e students also moved outdoors into the natural se&ing of Camp

ve days of cultural arts activities.

The offerings at Je ferson were .d signed to offer.each child the oppoitunity,to learn

how to make choices as to'what he studied and how to go about it. The program thgre

Was oriented toward the social %s suds area At Mcdarvdr,the summer- program centered
ches to learning.
op an individualized

on the language arts areas in small group and individualized appro

The Wainwright program consisted of activities that would help deve

curr iculum in science -and mathemat4S.
I1

This,segmint of the Magnet Program provided opportunities fill- teachers to begin working

as a team, as we.11.2as allowing studen6--to'operate in the mOre flexible types of

educational organization that would be the thrust of the program for at least the

ensuing three years.

gany procedural and organizational changes were made to facilitate instructional

efficiency and tn two of the schools to enhance the notion of "continuous progress"

- eduCation.
t

1. Each school in the Exemplary Magnet Program developed an orghnizational

pattern whereby -multi -age groups of 75-110 children were Airected in

their learning by a team of 3-5 classroom teachers.

a. Teams were composed of children, f;om two or three traditiona l

grade -levels. Children were assigned to their teams using a

random Selection method combined with some professional judgments

in individual cases to as ure that each team would ge functioning

with optimum cohesiveness.
'

b. Children were often regrouped for instruction within e ch team;

regrouping was based on'such factors as: .

1) Interest or choice patternswhtch include diffe

of responding:
)

2) Academic achieveMent levels.

3) 1,41.1s/choice of other members of their group

4) Sociometric measuresbackgrounds and attitudes.

-6-
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1

5) Pupils' choice of teachers.
qo

6) ?Teachers' ,choice of students with whom they wish to work.
,

7) Learning styles--ag.,--problem-solvfng styles, Longer or
shorter work 'times, 'desire to Work alone or in groups..

r
. .. .

8). Pupil work option--.thosc who wish to teach or tutor chobse

theigroups. 7,
-

. .
-..

9) Adjustment. of group's tb take account of group size and the

social-emotional-Oynamics of each sele grot p.

.- / ..

10) Ad'hoegroups based on short-term needs prescribed by teacher

diagnosis.
. ..

c. Duriig 1970-71, at one'of tne Triad schools, a language arts core
program was organized on an inter-team basis.. This.was extended

-,
to a third team for the971-72 schc61.year, resulting in some
instructional groups spanning three or four traditional grades..

.

.
t.

- .

2. Each Exemplary Magnet School had an assistant to the principal during the

1969-70 and 1970-71 school' years. It was that person's function to work

full time with all staff in the area of curriculum ning and develop-

ment. 'A half-time curriculum coordinator at Jefferson nd Mainwright

schools replaced the two assistants in r971 -72. Her,du ies were similar
.

to the assistants, but,o Course more limited, with the two principals
and key staff members assuming some of the curridtlum 1 dership roles.

3. Multi-leveled materials sequences were developed.for the areas ofsrvading-

and mathematics. These sequences, or continuums, were develapeddto fro-

vide flexibility rate of student movement through the instructional.
program, to ease the transition of students from one school to another
and aid teachers 'in determining beginning instructional level's each fall.
Thee continuums were kept in the individual pupil'diagnostic files.

4. The ExeMplary-Magnet Program staff have, each year of the program, devel-

oped procedures for reporting pupil progress to parents. Forms were

developed that would reflect a child's individual progFess, rather' than
one that compared him to others in his class.

,

5. Materials and equipment selected for use In the'Exemplary M4net Program
schools were those that would help children learn to work both as an
individual and as part of a group. TWo teaching assistants were intenr
sively trained by staff of Tacoma School Dittrict's treading Department
in supervising the progress of children working with-the new'Bbrg-Warner
System 80 reading programs. Types of materials purchased were:

Contemporary Social Science Programs-- Allyn and Bacon,
primary. levels; LaidloW, intermediate levels. / 4

programmed Geography - MacMillan Company

prescriptive Mathematics Inventory - California Test Bureau

-7-
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poniliuous Progress (Mathemhtics) Laboratories, EduCational

Progress Corporatidn.

SRA Math Involvement PrograT../

J(Individualizedliathcmatics: Drill and Pra Lice Kits -. 4

Singer Company. so

. .

.

Mathematics Wdikshop - Encyclopedia Brittanica, Press.
. .

/
Non-Graded Math Series - Houghton Mifflin.

i

--- is
.

Programmed Reading - Webster McGraw Hill.
, .

. .

'Linguistically Based Reading Progratas - Ginn 340,,Harper Row,

1.41:"noott, and SRA. .
: .

MultALlpvei reading materials:
/

. ;

Multi-gthniC reading kits and materials.

Y -1
SRA Laboratories at approprkate,levels and in appropriate areas. .

Types of equipment purchased were:

System 80 Teaching Machines.' by 86.rg-Warner.

Cassette tape recorder sand playbackqunitg.
.

DuKane Projectors.

Listening Center`s..
0 -\

Controlled Readers:
. .

Single concept projectors and.film loops.

it

Cameras.

106

ty

Cassettes for skill and listening development.

Sound filmstrips.

The basic plans regarding racial-cultural balance in the three Triad schools were

attained duringthe 1970-71 school year and were maintained dying the project's

third year. Comprehensive efforts were coordinated' between Triad- aneTacoMa Public'
Schools' attendance departments clip maintain the desired racial balance. Movements of

Caucasian students from McCarver required that other Caucasiani be attracted to
McCarver to maintains the desired ethnic ratio. -During the 1971-77 "school ye.ar,a

'waiting list of students desiring/admittance to McCarver was maintained.' there were

130 Caucasian students and 6 minority stud on the waiting list in June 1972.

minority students that werefon the waiting list and residing in the ori!linal McCarver
attendance area were admit&e to McCarver during the 1971-72 school year. hen non-
white students left Jefferson and Wainwright, others had to be attracted to the pro-

gram to replace them. It is planned that all minority kindergarten students residing
in the McCarver attendance area will. be admitted for the 1972-73 schools year.

-8+

i



In accordance with the project's guidelines and Tacoma enrollment policies, children
living in the Exemplary Magnet Program attendance areas could attend an Exemplary
mAgget School of their choice based on the following criteria: .

1. .Achievement'of-a McCarver student body consisting of not more .than
40 percent of anp one minority group.

2. Student selection to represent a broad

3. Transportation costs for transferring
Exemplary Magnet Program.

The Tacoma School District made enrollment options known through the use of mailed
announcements, newspaper articles, and direct communications such as..parent-teacher

, conferences, Title IV neighborhood surveys,and presentations in Parent-Teacher
Association groups. .

The'School District's Summer Counseling Program made extensive efforts to inform
centralarea parent and pupils of the Exemplary Magnet Program enrollment options.

Att,...hr7.ntlIcantains a resume of the Summer Counseling Program's Triad involvement.

heterogeneous range.

students provided by the

Although authorities differ in their prescriptions for impro ing inter-group attitudes
and.behaviors, the Exemplary Magnet Program Wais taken the approach that some attitude
improvement should occur as a natural concomitant of a multi-ethnic school population.
As opportun es for interaction of the various cultures and races are provided and

, expanded, yth, ignorance and.prejudice will begin to be dissipated. To supplement
this_nat ral developlent, schools in the-Exemplary Magnet Program:

1, Invited central area adminigtrators and counselors to help teachers
1.n suburban .type Triad schools work with the central-area children
hiving difficulty making the transition fNm a central_ area to a
subdrban school. Several teacher teams ppeciWalli requested that
a.central area (McCarver) counselor and assistant principal come to
their team meetings to discuss specific methods and technique
working with particular central area children. In addition,

.relationship exists whereby Exemplary Magnet -Program teacher
request the services=tf DiStrict-wide helping teachers, coor ors,

etc., to as'ist with specific learning or adjListMent problems:

fts

2. PfOvided students,with several apprbpriate opportunities to make
choices regarding what they studied. For example, magnet school
has,d6ekopi a special "Friday Activities" program ich permits all
intermediate children to elect two special offerin A Ast of
1970-71 courses Can_he seen on page 11 of thi/ doc ment.'

/

3.- Actively participated 4 the TacomaSchool District's Titl IV project-
titled "COntituation bf a Proposed Design ifor School-Community Involverd
ment to Create an Atmosphere of Mutual Respect and Understanding Where
'Learning Can Take Place in a Multi-Racial School Setting." Attachment LI
contains the Title IV program's statement of objectives.

4. Used the services of Mr.,Primus St. Sohn, the Tacoma School District's
Poet-in-Residence. As a n articulate and sensitive black profetsional-,

he is able to,successflialy relate to a large number of students fn the,
Exemplary Magnet Program.

ar 11,

5. Made five-cent. brdakfasts availabl e to all Triad students during the



sc
t

1971-72school year. Since January 1967, five-cent breakfasts have been
available to students at McCarver.Elementary School. This program was
offered to assist low income families in providing their children with a
good nutritional start each school day, and has been well received in
the Jefferson and Wainwright communities,: as well as McCarver,

--N\

Assessment of pupil, teacher, and parent attitudes is 'vhly desirable to the success
of any'developing educational program. In order to accu..1plish this, each hool:

i

1. Utilized semantic differential instruments to measure teacher and
pupil attitudes regarding school-related concepts, -

. ..,

2. Provided each Triad Teacher with the opbortUnity tosystematiccily evaluate
-..

the program components.

3. Randomly selected a group of Triad parent to participate in a telephone
survey' regarding vW3,us aspects of the program.

4. Encouraged full parent participation in the parent-teacher conference
program.

The project coordinator spokp to various community and school groups explaining the
purposes and scope of the Exemplary Magnet Program. A slide presentation was pre-
pared for dissemination purposes and utilized at some of the group meetings. Some of

the organizations whose \ programs included explanations by the coordinator and project

staff were: . . t

TaComa Area English Council
ti Jefferson, McCarver, Wainwright Parent-Teacher Associations

McCarver Primary School Parent "Chat Times"
Stanley School Parent-Teacher Association
Tacoma Urban Coalition
Tacoma Minority Concerns Task-Force
Local University Education Classes:

Teaching the Disadvantaged Child (Pacific Lutheran University)
The Integrated Classroom (Pacific' Lutheran University)

40 The Open-Concept Clasgroom (University-of Puget Sound) 1

Introduction to Teaching (University of Puget Sound).
Tacoma Parent-Teacher Association 'Board
Tacoma .Schools' Central Curriculum Staff

..,, Tacoma Sdhools' Pupil Personnel Department
b.

Tacoma Continuous Progress Schools
Tacoma School Board
Interview--KTNT-TV--"Don St. Thomas Show"

.

Each school in the Exel
Llary

Magnet Program haea specialist staff consisting of
1p,trained and certificate 'ersonnel in the aceas of art, librarianship, music, and

physical education. Although Title III mongys covered only about half of the cost
of.these specialists, their functions have been modified considerably by their role
in ,the Exemplary Magnet Program schools.

a
Each specialist was expected to fulfill his role as a member of a team, cooperating
in grouping and regrouping children for specific instructional purposes.

They were expected to develop program approaches which would heighten pupil interest
and involvement and to serve as resource persons to teacher teams as requested.

-10-



The specialist staff, exclusive of the librarian, operated under a unified schedule

which enabled regular staff members to have team planning meetings within the pupil

day, three or four times per week.

Friday mornings were usually spent by:the specialist staff working in the special

areas. Friday afternoons the specialist staff augmented the Friday Activities Program.

Classes,offered to students in this program during the three school years.itcluded: .

JEFFERSON

Africad Arts & Crafts
Artificial Flowers
Baseball (boys and girls)

Bicycle Sports
Clay Work
Cooking (boys)
Crocheting,
Doll Making
Dramatics (creative)
Drill Team
Group Games (girls)
Guitar (beginning)
Guitar (intermediate)
Holiday Crafts'

Jogging .

Kite .Making

Knitting
Line Design
Macramf
Model Making
Photography
Play Reading
Spanish (beginning)
Student Council'
Stitchery (creative)
Tacoma Tours
TrampOlihe
Volley Ball (boys and girls)
Weaving (beginning)
Weaving (advanced)
Woodcarving

Mc CARVER

Art
Baseball (boys and girls)

Basketball
Batik .

Baton Twirling
Boxing
Braiding

. .Chess-Checkers
Chorus

Clay
Copper Tooling
Crafts
Crocheting
DecouRage
Drawing
Drill Team
Football

"Fun'With Newspapers
Glass Cutting
Gymnastics Team,
Home Economics (cooking)
Indianj3eading
Jewelry Making
Kite Flying
Knitting (beginning and

advanced)

Leather
Library Activities
Macrame
Math Puzzles'
Models
Newspaper
Organized Games
Paper Folding
Paper Machg
Photography
Polynesian Dance
Pottery
Print Making
Puppetry
Rat Training
Rhythm Band
Shop

Soocer
Tennis
Track and Field
Weaving

African Drums and Rhythms

WAINWRIGHT

African Arts
African Drums and Dance
Audio Visual Instruction
Chorus
Contemporary Music k.

Cooking(boys and girls)
Dramatics
First Aid (basic)

Folk aances
Guitar (UPS-students)
Hobbies and Models
Horticulture
Macrame
Marine Laboratory
Mexican Arts
Photography,
F. E, Games (boys and girls)
Rock Study
School Newspaper
Science
Sewing Classes (girls).

Stitchery
Study Period & Resource Center
Teaching Aids Workshop

Typewriting
Volleyball (gins)
Flag Football



The Tacoma S,chool District enabled each suburban-type Triad school to have afterschool

classes for selected youngsters during the 1970-71 school year. These classes were

funded'with 'State Gifted, Talented, and Creative moneys, and served to give children

opportunities to work in areas where they have particular skill and. talent. Classes

offered during the 1970-71 school leer. were:

Art Media
Creative Dance
Creative Music
Creative Research Projects
Ci-eative Writing

pirect Process Film Making
Drama Club
Guitar
Gymnastics

Marine Ecology
Mathematics Enrichment I and II

Natural History

Photography
Pottery and Sculpture A-B.
Science Lab I
Select Choir I and II
_Special Projects Class

Woodcarving

Tacoma's URRD-CIP program provided many opportunities for McCarver 'students, as well

as those living in Tacoga's Hilltop areas, to participate in a high-interest; relevant,

multipracial_afterschool program. Course offerings available to our stucents during

the three years of Exemplary Magnet Program included:

Artistic Homemaking
Fishpole Making
Acrylics
Woodburning
Poetry
Spanish
Russian
Natural History
Knitting
Music Composition
Guitar
Stock Market
Modern Dance
Girls' Shop
Indian Carving

Electronics ,

Boys' Home Economics
Plastic Crafts

. Addlt Crafts
Car Models
Creative Writing
Chinese
Space Math,
Cooking
Woodcarving
Instrumental Music
Charm School-
Real Estate
Pre-Driver Education
Dance Combo
African History
Radio

Ballet
Leathercraft
Clay
Stitchery
German
Swahili
Marine Science

Clothing
ReAding
Advanced Choir

Adult Math ,

Income Tax
Cold Ceramics
Journalism
Melding

/Oceanography

A total of eighty-five "walk-in",events were scheduled each week and they included:,1

' Girls' RecreationEarly Recreation Late Recreation
Mother/Daughter Rohe Ec. Karate

Fencing
Mountain Climbing
Little Theater
Economic Cooking

Soccer
Family Activity Night
Baton TwirlingTh'

Saturday Shop
Early Study Center
Family Life Forum
Remodeling Sewing

Tennis
Community Basketball
Police Drill Team

` BUDGET

Boxing
Fix-It Shop
Saturday Recreation
Women's Exercise

Tumbling'

Wrestling
Church League Baketballt
Tutoring

The total.cost of the Exemplary Magnet Program for all three'years of the project-was

$455,000.00. These funds were provided by the U. S. Office of Education, from Title

III E.S.E,A, funds. Of, this total amount, $367,000.00 was spent for salaries antci

expenses pertaining thereto'; $52,000.00 for supplies and materials, inc'uding a dio

visual materials, non-graded and programmed texts, and supplementary books;

$9,.k22.76 for textbooks; $6,300.00 for test scoring and new pupil progress reports;
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$1,800.00 for travel expenses including costs for staff members to visit innovative
schools in the state of Washington; $9,320.00 for instructipnal equipment, teaching
machines, and other audio visual equipment, such aj-ifilm strips, projectors, tachisto-
scopes, 8mm single-concept film loop projectors, listening posts, tape recorders, etc.;
$6,056.00 for pupil transportation, including bussing costs for desegregation and
pupil field trips. The per pupil cost of the Title III program was approximately
$270.00 above the local appropriation (program cost divided by the number of pupilS
participating in it--$455,000.00 1Y00 pv-"-).

It should be noted that most of the costs went to salaries for the additional
curriculum/administration and for equipment and materials: Continuation of-the pro-

/
ram is now possible at a much lower cost. The.materials, equipment, organization and
now-hoW of the staffs involved remain at the schools. All that is needed is their

continuing commitment to provide for flexible educational programs at their schools.
More detailed budget information can be procured from the- Budget Director, Tacoma
public' Schools. .

..

THE EVALUATION REPORT

The program in the Triad schools during 1971-72 has continued to refine and extend
those changes begun in the program's first two years. Team teaching,,Friday activi-
ties, nongradedness, planning periods, and new reporting formats are among the things
which have continued to have a place of prominence in the Exemplary Magnet Program
schools.. Also, there has been a continuation of the efforts to maintain racial valance
at McCarver. The extensive renovation of the McCarver plant during the 1971-72 school
year provided the program and the District with an outstanding physical facility.

Of the 1,746 students in the Exemplary Magnet Program schools,pn October l.of the
1971-72-year, .24 percent were black, 71.8 percent were white, and 402 percent were
other minorities. Of these,'approximately half were boys and half were girls.

All students ipethe Triad have been participants in the measures used for evaluati .

In some cases, certain instruments were only appropriate to certain grade levels,
'The& will be mentioned when each objective is discussed separately.

Because the Triad consists of teams of students, it is sometimes difficult to continue
to think in terms of traditional grade levels. However, the teams were broken down
into grade .level units for purposes of evaluation.

No conLiol groups mere selected by which to compare these students. It is quite

likely that no real comparable groups exist. Each Triad school became its own con-
trol, and where possible, both pretests and posttests were used.

The reader will recall that the Triad/had four primary goals. Under these four goals,
sixteen measurable objectives have been written. This evaluation Will be concerned
with results from each of the sixteen objectives.

The broad program goals (letters) and measurable objectives (numbers) of the Triad
are as follows:

A. To increase student achievement in three elementary schools in the Tacoma School

District.

1. The percentage of students scoring below grade level will decrease by
7 percent between pretest and posttest measures, using the California
Achievement Test for students in levels 2-3, and the Comprehensive
Tests of Basic Skills in the levels 5-6.
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24. Using the same instruments as mentioned above, the difference between grade

equivalent means and actual grade level at time of testing will show a posi-

tive change of .1 (1 month) between pretest and posttest measures; i.e., if
pretest scores are below grade level, the posttest will show a .1 decrease

in the difference. If pretest scores are at grade level or above,- the post-
test will show a further increase of .1 in the difference.

NOTE: Subgroups of white and nonwhite students will be evaluated separately,
as well as an all-school evaluation of both'objectives.

3. As reported: by teachers on a selected sample of the,Exemplary Magnet Pupil
Progress Reports, the, total percentage of outstanding marks in academic
areas will increase by at least 7 percent' on the March report after estab-

lishing baseline percentages from the November reports.
.

4. As reported by teachers on a selected sample-of the Exemplary Magnet Pupil
-Progress Reports, the total percentage of students having achievement

difficulties (indicated by specific teacher comments on the progress report)
will decrease by at least 4 percent on the March report after establishing.
baseline percentages from the November reports

5. In.one or more Exemplary Magnet Program schoolsyat'least 80 percent of,the
Students in levels 4, 5, and 6 will exhibit mastery on 80 percent of the
mathematics objectives studied: The objectives to be studied will come

from the September 1971 "DiagnoStic Matrix" of the Prescriptive Mathematics
Inventory. Follow-up evaluation with the same instrument will take place
in February or March of 1972. Attachment ICI contains samples of the matrix
and the related "Individual Study Guide" and "Class Grouping Report."

B. To maintain or ifnprove the racial-cultural balance in three elementary schools

in the Tacdra School District.

1. By October 1, 1971,McCarver Elementary School will no longer be de facto
segregated,*,while Jefferson and Wainwright will have minority populations
constituting' from 12-percent to 15 percent of their total enrollment.

2. If Number 1 is not achieved by October 1.1971 the new target date for the
achievement oC this Objective will be FebiWY 1, 1972.

C. To improve attitudes and behaviors among students,and teachers in three elementa6
schools in the Tacoma School District,

1. A monthly average number of disciplinaryiffice referrals was established
at each Triad school during the 1970z71school year. Between September

1971 and April 1972, no school's monthly total will exceed its own
1970-71 mean monthly average by more than one.standard deviation.

2. The percentage ofinter-racial, vork-play relationships in school will in-
crease by 5 percent as measured by sociometric inventories and.compared to

1970-71 results on similar instruments. Attachment IV contains a sample

of each of these instruments.

*In April, 1970 the Washington State Board of Education and the Washington State
Board Against Discrimination jointly declared that "any school in which 40 percent
or4pore of the student body represents one minority race will be considered to be

racially segregated."
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3. Pupil attitudes about various_ethnic groups (Qrientals, whites, blacks) as
measured by a semantic differential, will becomeignificantly more positive
when results from posttests are compared to pretest results on the same
instrument.

4. Teacher attitudes about various ethnic groups (Orientals, whites, blacks) as
measured by a semantic differential, will become significantly more positive
when 'results from posttests are compared to pretest results on the same

instrument. Attachment IlIcontains the 1971-72 instrument.

\
i

D. To assess and improve, as necessary, pupil, teacher, ancpparent perceptions of
various aspects of the Exemplary Magnet Program.

,----

'

1. Pupil perceptions about'school- related concepts \students in my team, school,
Friday activities, testing, teachers in my team, 1 nchroom, mathematics) as
measured by a semantic differential, will become si niffcantly more positive

when results from posttests are compared to pretest res4;ts on the same

ingtrument. 4.

2. Teacher perceptions 066t school-related concepts (students in my team, school,
Friday activities, testing, teachers in my team, lunchroom, mathematies),

as measured bY a semantic differential, will become significantly more positive

when results from posttests are compared to pretest results on the same instru-
ment. . N

, .

v . t
3. An "Evaluation by Teachers" form will be completed by each Triad teacher during

. November and March. Any item noc.receiving a mean ranking of at least "6"

- -in .November will be analyzed by the Exemplary Magnet, Program administrative

staff. Their remedial action will result in a March mean score of "6" or
above for each item determined to need attentidil.

.'
.

4. At least 75 percent of a randomly selected groop_of Triad parents will respond
favorably to at least four of live questions' about the Exemplary.Magnet Pro-
gram. The Exemplary Magnet Program secretary will conduct t

telephone in November. \

survey by

5. At least 90 percent of 6he parents in the Triad will attend a parent-teacher
cpnference at least once dUring the 1971-72 school year.

The codes used in the following pages will refer directly back to these objectives:
The balance of this section of th rt will be directed` toward discussion of these.

objectives.

A-1 and A-2 - Student Achi vement

Final measurement for these bjectives wit111 take place in the fall of 19720-for students

currently in 1q4els 2, 3, and 5. (Naturally, thesestudents will be in levels 3, 4,
and 6 next fall:) Students leaving for jdnior high school were tested during the latter

part of May, 1972.. These results will bct analyzed and repprted along with the fall

1972 results. Upon completion of such atalyses, an addendum to this report will be

submitted.

A-3 - Outstanding Marks on Pupil Progress, Reports

After the'November reporting period, an examination of a random sample of 20 percent of
the pupil progress reports was made ac each school. The number of outstanding marks were

tallied in the areas of reading, social studies, language, mathematics, and science.
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Percentagesineach ategory were calculated. Then progress reports for the same stu-

-dengs were reeXamined after the March reporting period. fOf the 231 students selected

in November, 199 or 86.1 percent of them were identified again in March.}

percentages were again.cAlcnlated and differences found between the November and March

totals. Table I shows this data.

RENDING

1971

1972

% Change

SOdIAUSTUDIEt
Nov. 1971
Mar. 1972
70 Change

LANGUAGE
Novi 1971
Mar.,1972

% Change

MATHEMATICS
Nov. 1971
Mar. 1972
% Change

SCIENCE
Nov. 1971
Mar. 1972
% Change

TABLET

OUTSTANDING MARKS ON PUPIL PROGRESS REPORTS

JEFFERSON WAINWRIGHT MC CARVER TOTALS

(Nov.

(Mar.

N=86)

N=74)

(Nov.

(Mar.

N=65)

N=54)

(Nov. 'N=80)

(Mar. N771)

(Nov. N=231)

(Mar. N=199)

No. of % of Na. of % of No.'of % of o. of % of

Out-

standing
Possi-
ble

Out-

standing '

Possi-
ble'

Out-
standing

Possi-
ble

ut-
standing

Possi-

bie

Marks
Given

Marks Marks

Given

i ,
Marks Marks

Given

Marks arks
Wen

Marks

t1"-
. a

46 .

.ti

13.4 25,- 9.6 53 16.6 124 13.4

38 12.8 )1. 14.3 63 22.'2 '02 16.6

-0.6 +.7. +5.6 +3.2

30 7.0 9 2.8 -,6,3, 15.8 102 8.8

43 11.6 17 6.3 64 18.0 124- 12.5

+4.6 +3.5 +2.2 +3.7

.77
64 9.3 ":-33 5.6 94 14.7

*14''.3

191 10.0

73 ,12.3 44 9.0 104 221 13.4

+3.0 +3:4 44.6 +3.4
. ,

.

41 F 9.5 1 23 7.1 63 15.8 1,7 11.0

60 ,16.2 36 13.6 68 19.2 164 16.5

. +6.7 +6.5
.

+3.4 +5.5

.
i

.

..

19 5.5 16 /6.2 25 7.8 60 6.5

12 4.1 15 7.0 29 10.2 56 7.0

-1.4 +0.8 ', +2.4 +0.5

As can be seen from table I, percentage differences were figured in each ofive academic

areas for each school. Of these fifteeh comparisons, thirteen showed an increase in the

percentage of outstanding marks given in March when compared with November.:.enly two of

'ie fifteen showed slight declines. Of thG thirteen increases, the range was from

0.5 percent to 6.7 percent.

17.1;4)

A- - Achievement Difficulties on Pupil ateorts

The same students' report forms which were examined for outstanding marks were also

examined for academic difficulties reported. After looking at,the data for November,
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it becomes obvious that the objective of a 4 percent decline in reported academic diffi-

culties'is unreasonable. Very few areas even indicated 4 percent to start with. In

general, fewer problems were reported in March than in November. Reading showed the

greatest decline. Language was the exception, where there were actually more problems

identified in March than in November. Table II presents the complete information foi all

three buildings. The use of this method of examining pupil,progness reports did not seem

particularly fruitful. We have noway ofjc.nowing whether 'these 'reported changes were

really due to student improvement, or merely to.different philosophies of grading between

November and March

READING
^Nov. 1974

Mar. 1972
% Change

SOCIAL STUDIES
' Nov. 1971

Mar. 1972 .*

% Change %.

LANGUAGE
Nov. 1971
Mar. 142
% Change

MATHEMATICS
Nov. 1971
Mar. 1972
%.Change

SCIENCE g

M .

1971

1972

% hange

TABLE II

ACHIEVEMENT DIFFICULTIES ON PUPIL PROGRESS REPORTS .k

JEFFERSQN WAINWRIUT MC CARVER .TOTALS

(Nov. N=8)
(Mar. N=74)

(Nov. N=65)

(Mar. N=54)

(Not7. N=80)

(Mar. N=71)

(Nov. N=231)-

(Mar.' 14 =199)

No. o!' % of No. of % of No. of % of No. of % of

JAM- Possi- Diffi- Possi- Diffi- Possi- Diffi- Possi-

culties ble culties ble culties ble *culties ble l
Identi- Identi Ideni- Identi-

fied
/

fled I fied flied

,- 0

36 J.0 33 6.4' 48 7.5 117 6.3

. 29, : 4.9 14 3.3 18 3.2 61- 3.8

-0.1 -3.1 -4.3 -2.

.

"2.1 21 3.3 17 2.2 56 2.4

9 .1.2-

-0.9
13

.

2.4
-0.9

t 14 2.0
-0.2'

36 1.8/

o
-*V

45 3.3 9 0.8 36 2.8 90 2.4

42, 3.6. 40 4.2 21 . 145, 103. 3.1

+0.3 +3./t +0.7

39 4.6 46 7.1 64 8.0 149. 6.5

42 5.7 37 6.9 27 -- 3.8 106 5.3.

+1.1 -0.2 -4.2 -1.2

.

A
.°
a 0.9 6 1.2 9 1.4 21 1.1

1 0.2 4 4, 1.0 4' 0.8 9 0.6

-0.7 ' \ , -0.2 -0.6 -0.5

A-5 - Mathematics Ac iievekient as Measured by a Criterion-Referenced Instrument

The Prescriptive Mathematic Inventory (PMI-CTB/McGraw Hill) was administered to all

level 4-6 students at Jefferso and Wainwright schools in September 1971. Staffs at

both schools examined the written information which was returned from the scoring ser-

vice. This information contained individual profiles for each student, student grouping
suggestions based on demonstrated skill deficiencies, and suggested pages in a specified

text which could be studied. The staff at Wainwright decided t..hat using these materials



1,

Would require an unreasonable amount of additional effort on their part. Since their

math program is still largely textbook-oriented, the PMI reports, in their opinion,

were not too useful. Hence, no further use of the PMI was made at Wainwright. At

Jefferson, efforts are being made to further individualize heir programs. There the

PMI was found to be quite useful by. several staff members.

The original timeline for the use of the PMI in the sprint called for its*use again by

March or April. However, the Jefferson staff preferred a later testing. Thereforeit
was given in mid-Kay: At the .time this repot is being prepared, results have not yet

been received. Therefore, PMI results from Jefferson will be included in the addendum

to this report which will be sent in next fall.

B-1 and B-2 - Ethnicity of Student Bodies in Triad Schools

Data have been gathered regarding the ethnic composition of each Triad school. Table III

presents these data.

TABLE III

ETHNIC IDENTITY OP PUPILS ATTENDING TRIAD,SCHOOLS 1971-72

c Total
Students

MINfITY GROUP STUDENTS
CaucasianBlack Other Total

% N % N % N &

. .

Wainwright. 452 64 14.2 11 2.4 75 16.6 377 83.4

.Nov. 1 452 -64 14.2 11 2.4 75 16.6 377. 83'.4

Dec.. 1 454 64 14.1 -11 2.4 75 : 16.5 379 33.5

Jan. 1 458 72 ' 15.7 . 9 2,0 81 17.7 377 J.3
1 452 69 15.3 8 1.8 77 17.0 375 /-83.0

' :Mar 1 452 70 15.5 8 1.8 78 17.3 374 82.7

Apr. 1 ' 450', 71 , 15.8 , 10 2:2 81 18.0 369 82.0

14- ay 1 0439 71 15.5 10 2.2 81 17:6 378 82.4

Jefferson 612 92 115.0 . 9 1.5 101 '16.5 511 83.5

Nov. 1 61 93 15.2 8 1.3 101 16.5 511 83.5

Dec. 1 A08 -92 15.1 7 1.2 ,/ 99 16.3 509 83.7

Jan. 1 610 92 15.1 17 2.8 109 17.9 501 82.1

Feb. 1 608 94 15.5 .:...7 17 2.8 111- 18.3 . 497 81.7

Mar. 1 609 91 14.9 17 2.8 -108 17..7 501 82.3

Apr. 1 593 87 14.7 17 2.9 104 17.5 489 82.5

May 1 596 87 14.6 17 2.9 '104 17.5- 492 82.5

McCarver /0 261 38.9 , 54 8.1 315 47,0 355 53.0

Nov. 1 ( 3 261 39.4 54 --.../ 8.1 315 47.5\ 348 52.5

Dec. 1 667 259 38.8 55 8.2 314 .47:1 \ 353 52.9

Jan. 1 664 260 39.2 54 8.1 315 47.4 350 52.7

Feb. 1 668 261 3.9.1 56 8.4 317 47.5 351 .52.5

Mar. 1 659 255 ,38.7 56 8.5 311 47.2' 348 52.8

Apr. 1 _ , 652 254 39.0 54 -- 8.3 308 47.2 1 344 52.8

Ma 1 654 254 38.8 53 8.1 307 46.9 I 347 53.1

As can be seen from the table, McCarver was desegregated by October 1, 1971. This status

has been maintained throughout the school year, with the enrollment for May 1, 1972
showing 38.8 percent black, 8.1 percent other minority, and 53.1 percent white. At the

same time, the black population at Jefferson and Wainwright have been approximately

percent.
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C-1 - Disciplinary Office Referrals

A record of disciplinary office referrals was kept for the second year in a row. At

Jefferson, the records were maintained by the.school secretary. At 'Wainwright, 'the

building principal was responsible. At McCarver, both the building principal and assis-
tant kept records. Due to these differences in.record-keeping, it is not meaningful to
compare data between the three schools. Table IV.shows the number of disciplinary office
referrals reported by each school.

TABLE IV

DISCIPLINARY OFFICE REFERRALS

October 37 32 fli

lovemher. 34 13 . .38 85 '

-December 23 17 16 56

January, . 52 18. 19 89.

February 36 28 13 77

March "`-1

.

17 24
.

15 56

April. 27 25 23. 75'

[ TOTAL 231 162 156 549'

For the seccnd year in a row, these figures do.not seem to exhibit any particular
pattern. Although figures from the current year are generally higher than those
reported for last year, this is likely due to more careful record-keeping this year.
Hence, data between the two years do not seem to have me -h comparability. This evalua-

tor, after two years of trying this technique, does not consider the method of measure-
ment to be very useful. The-data just does'not present any useful picture of discipline.
'at the schools.

C-2 - Interracial Work -Play Relationships

S,

'At level& 1-3, students were asked to list their preferences for playmates. Level 4-6

students were asked to do the same, as well as indicate preferences to work with and
sitnext to. Data for a three-year period are presented in Tables V-VIII. As indicated

by 'Table V, primary students are increasingly selecting members of different ethnic
groups as their preferences for playmates. At all three schools, increases were exhibited
by whites selecting more nonwhites and nonwhites selecting more whites. The objective of

a 5 percent increase was met in five of he six cases. In the sixth se, white students

at Wainwright, there was z 1.1 percent increase.

Intermediate students chcGL playmates, as well as working and seating companions.
Examinatiori of Tables VI, VII, and VIII shows similar data for each of these three select
tions. Most students seem to list many of the same names, thus causing similar results
in the three areas. We were aware of this after last year's tally, but decided to leave
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the instruments the same in ordeneo get comparable 'data for the project's third year.
Gains of more than 5 percent continue tp be made at Wainwright. At McCarver, there seems

to bea tabilizingeffect taking place among white students. Figures for 1971-72 are

very close to thosefrom 1970-71. However, nonwhites at McCitvet are still selecting

more white students this year as compared to last year. Figures for Jefferson indicate
very consistent results for both whites And nonwhites over the past two years. It would

appear that an objective of further gains of 5 percent or more would probably be ,

unrealistic, particularly at the intermediate Isevel.

TABLE V

NUMBER AND PERCENTAGE OF STUDENTS IN LEVELS-1-3
SELECTIN CHILDREN OF THE SAME OR DIFFERENT

ETHN BACKGROUND TO PLAY WITH
\,.

WHITES SELECTING
'WHITES ONLY
,

WHITES SELECTING
AT LEAST

NO
ONE'

HiTE

NONWHITES
SELECTING .

NONWHITES ONLY

NONWHITES
SELECTING AT

-EAST bNE WHITE

Number percent Number Percent Number Percent Number Percent

. .

McCarver /
.

1969-70 175 59.5 119 40.5 373 76.3 116 -.23.7

1970-71 45 40.2 67 59.8* 71 55.5 57 44.5*

1971-72 46 32.9 94 67.1** 50 38.8 79 612**

.
. . .

Wainwright
1969-70 92 87.6 13 12.4 2 '',0.0 8 80.0

1970-71 116 . 81.1 27 18.9* 12 57.1 9 42.9

1971-72 96 80.0 24 .21UKO 0 0.0 18 * 100.0**

Jefferson
. .

1969470 183 81.3. 75 18.7 16 69.6 7 33.4

1970-71 158 87.3 23 12.7 6 33.3 12 66.7*.

1971-72 132 76.3 41 23.7**1 4 15.4 22 84.6**

-\
*These categories indicate at least a 5 percent increase reported between the 1969-70

and 1970-71 school years.

**These categories indicate at least a 5 percent increase reported between the 1970-71

- and 1971-72 school years:

-20-
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TABLE VI

\ NUMBER XND PERCENTAGE OF STUDENTS IN LEVELS 4-6
) S 'E'LECTING CHILDREN OF THE SANE OR DIFFERENT

ETHNIC BACKGROUND TO PLAY WITH

WHITES SELECTING
WHITES ONLY

WHITES
AT LEAST

NO

SELECTING
ONE

HITE

NONWHITES
SELECTING

NONWHITES ONLY

NONWHITES
SELECTING AT

LEAST ONE WHITE ,

Number Percent Number Pel-cent Number PerCent Number Percent

McCarver . .

1969-76- 127 67.6 61 32.5 248 81.3 57 18.7

1.970 -71 60 5.6.6 46 43.4* 72 62.1 44 '37.9*

1971-72 70 56.9 . 53 43,1 69 55.2 56 44.8**
.

Wainwright
.

1969%-70 .44 - 81.5 .10 18.5 1 50.0 1\ 50.7

1970-71 136 81.4 31 J8.6 ' 6 27.3 16 ' 72.7*

1971-72 103 66.5 52 33.511 2 7.1 \\At= 92.9**
-Or

Jefferson ,

81.1 47

.

19.0

,.

41 59.4'

I

281969 -70

1970-71
1971-72

201

194

191

85.1
85.3

34

33

.14.9

.14.7

11

12

31.4,

35.3
24

22

.8.6*

'77

(1::

1 f
Iftwriose reported between'the 1945Y-70

Least a/5 percent increase reported between the 1)0-71

1 r
*These categories indicate at leastt a 5 perce%
and 1970-71 schdol ye"ars.

indicate**These categories indicate at
and 1971-72 school years.

TABLE VII
k

NUMBER AND PERCENTAGE OF STUDENTS IN LEVELS.4-6
SELECTING CHILDIEN OF THE SAME OR DIFFERENT

ETHNIC BACKGROUND TO WORK WITH

042

WHITES SELECTING
WHITES ONLY

WHITES SELECTING
AT LEAST ONE-
'NONWHITE

NONWHITES
SELECTING

NONWHITES ONLY

NONWLTES
SELECTING AT

LEAST WHITE(
Number Percent Number' Percent Numbar Percent Number ,rcent'

A..

McCarver
i

1969-70 130 70.3. 55 19.' 230 76.9 '69 .23.1

1970-71 57 53.8 49 -' 46.2' 72 63.7 vi 41 36,3*

1971-72 70 56.9 53., : 43.1 73 58.4 52 41.6**
----=-

Wqinwright =

,

, ,

1969-70 44 84.6 8 r, 15.7 2 100.0 0.0

1970-71 141 82.9 29/ 1.7.1 6 28.6 15 71.4*

1971-72 107 69.0 48 31.01 3 10.7 25 , --...69.3**

Jefferson
1909-70 192' 75.3 63 24.7 3o 58.1 26 41:9,

1970-71 193 84.3 36' 15.7 6 17.6 2S .82 4*

197.1 -72 187 83.9 36 16.1 10 29.4 241 \2.6

* - ** Same as 'above 1ft.
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TABLE VIII

NUMBER AND PERCENTAGE OF STUDENTS IN LEVELS 4-6
SELECTING CHILDREN OF THE SAME OR DIFFERENT

4 ETHNIC BACKGROUND TOSIT NEXT TO

a

.

WHITES SELECTING
WHITES ONLY

'WHITES SELECTING
AT LEAST .ONE

NONWHITE -

NONWHITES
SELECTING

NONWHITES ONLY

NO ITES

SELE TING AT-.
LEAST ONE WHITE

Nwmber1W;;;r7-- Number Percent Number Percent Number erten_

McCarver '

-4 1969-70 123 66.5 '65 33.5 240 -80..5. 58 19.5-

1970-71 56 52.8 50 47.2 70' 63.1 41 36.9*

1971-72 65 53.3 57 46.1 69 54.8 57. 45.2**
. .

Wainwright
1969-70 44 51.5 10 18.5 2 100.0 0 0.0

1970-71 139 82.7 29 17.3: 4 19.0 7 81.0

.1971-72 ' 106 68.4 49 31.6;vir% 1 ', 3.6 27 '96.4

Jefferson
.

. .

1969-70 180 77.6 52 22.4 32 57.1 24 42.9

1970-71 193 84.3 36 15.7 7 2046 27 79.4*

1971-7Z:-' 19 86 2 ; 31 13448, 11 32.4 23 67.6 m

41( These categories indicate
and 1970-71 school years.

** These categories indicate
and 1971-72 schooLyears.

at least a 5 percent inCrease reported between the. 1969-70

.

at lerest a 5 percent increase repOrted between the 1970-71-

^
C-3 and C-4 - Student and Teacher A titudes About Ricial,Rinorities.

Students and teachers were given a semantic diffirential both in October 1971 and April

1972, The concepts appropriate to these objectives were "Blacks," "Orientals," and

"Whites." The adjectives used with each concept were the combinations good-bad,
happy-sed,lwful-nice, relaxed-tense, unpleasaikt-pleasant, and worthless-valuable.
These adjectives were chosen from the "Evaluatibt" factor as identified' by Osgood in

his earlier work with the semantic differential. The scale used ranged from "1" to

"5", with the "1" representing the positive rating in all cases. A "Z-test" wasrused

to t he significance of the difference between4the means. Because the'instrumants

wer ano us, it was not possible to use a correlated test forthe difWence,between
means, lime, procedures, used were those for independent .samples. A "Z" score was

calculated for selected pairs of meanaby useof the standard formula

311

2

2

Although, technically, a "t-test" would have been preferable for Wainwright and Jefferson

teachers, (since sample sizes thep were elfghtty smeller) the differences are

gible. 6wing to the simplicity of the Z formula, 'it was used consiItentiy., Because -.,.

of the small number of differences that are statistically significant, no informatiab

is toot by using this procedure. The Z-test was used only on selected pairs of meansA-

those where differences ere largest. There is no reason to run tie test on.differerrces

which are small, and obv tsly not significant. Examination of tie topPportiont cf.

'
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Tables IX and X iridic tes that no significant shifts have taken place between October

and - This is, not totallyUnexpected,,since the program has been going long enough

that it may be unreasonable to expect further increases.

D71 and D-2 7 Student and Teacher At itudes- About School Related Concepts

The explanatory information in the pre 11 paragraph explains the pr6cedure used. The

concepts measured included Friday Activi ies, Mathematics, Testing, Lunchroom, Students,

in My Team, Dishonesty, Teachers in My eam, School, and Friendship. Examination Of the

- bottom porti.?ns of Tables IX and X'i icates that only one of all the comparisons is

statistically,significane (p(.05). A Wainwright, student attitude toward teachers in

their team declined, between October an April. The remainder of the changes were gen-

erally small, and were in both positive and negative directions. As explIped above,

.
perhaps it is no longer reasonable to'expect major shifts, sake this program is in its

third year.

TABLE IX

STUDENT MEAN, VARIANCE, Z-VALUE ON SEMANTIt DIFFERENTIAL
. . /

CONCEPT :

JEFFERSON
N=287 N=296

October April "Z"

WAINWRIGHT -

N=152 N=165 '

October April ".Z"

'McCARVER
N=251 N=246

AOctober April "Z"
.

B1 ' , (X)

(S2)

-....

White's Og
(S4)

Orientals (X)

(S2)

3.35

1.76

,

3,89

1.45

..,

3.58

1.45

3.33

1.54

3.89

1.47

3.0
1.36 1.12

3.68

1.57

3.96

1.34
.

3.72

1.40

3.83
1.28>

4.05

1.36

3.70

1.31

1 12
3.74

1.56

3,8

1:56

3.81

1.69

3.74

1.62

3.81

1,47

3.73>
1 .. 56 0

.
70

Friday (X)

Activities (S2)

4.21
1.39

3,40

1.94

4.24
1.15

3.44

1.76

4.30

1.21

3.13

2.11

4.33
0.88'

3.43
1.74

.

4.19

1.35

3.60

1.80

4.29

1.31

3.61

1.69
Mathematics (X)

..(S4)

Testing (TO

(S2) /

2.94
2.25

3.0)
1.90

0 76
2.71

2.05

2.73

2.01

3.01

1.93

3.00

2.02

Lunchroom 60,

(S4)

3:6'3

1.99
3.55
1.80

3.51
1.97

3.61
1.65

3.84
1.83

3.89
1.63

ltudents in ()Q

My Team (S4)

3.54

1.44

1.92

1.89

3.57

1.33

1.87

1.64

.

3.73

1.52

2.01

1.93

3.76

1.34

1.69

1.45

3.67

1.55

2.08

1.92

3.74

1.46

1.95

1.81
Dishonesty (./T)

(S4)

Teachers in (X)

2.y Team (S4)

3.59

1.97

3.62,

1.74

1

3.91

1.53

3.63

1.74

4.33
1.15

3.61\
1.80,,,

3.4i

1.79

4.47

0.95

2.08
3.92 .

1.65

3.74

1.76

4.14

1.56

3.78\
1.86/

3.70

1.85

4.25

1.34

1.18

-School (X)

(S2)

3.37

2.10

4.24
1.49

3.35

1.85

4.30
1.30

Friendship (X)

(S2)

*13(.05

O
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TABLE X

,4115F MEAN, VARIANCE, 2-VALUE ON.SEMANTIC DIFFERENTIAL

CONCEPT

JEFFERSON
N=16 N=21

October April "Z"

WAINWRIGHT
N=14 N=16

Dctober April "Z"

McCARVER
N=28 -N=24

October April "Z"

Blacks . (iq 3.55 3.68 3.38 3.58 3.77 4.03

(S ) 0.66 1.01 0.62 0.87 0.8P 0.70

1,V

Whites (3C 3.671? / 3.90 3.45 3.98 3.69 4.06

(S ) 0.72 0.78 / 0.80 0.84 ,O..79>1.60 0.75 0.80/\ 1.51

Orientals Jq 3.94 4.07 3.74 4.06 3.89 4.19

(S ) 0.75 0.76 1.17 0.91 0.86 0.83

Friday (Tq 3.189 3.90 4.13 4.18. 4.42 4.65
Activities (S ) 0.93 1.06 0.80 0.90 0.97 0.44

Mathematics (X 4.20 ) 4:08 3.60 3.66 3.99 4.06

(S4) 0.74 0.93 1.2 1.33 0.79 0.56

Testing (X) 2.95 3.21 2.94 .2.50 2.74 2.86

(S2) 0.90 0.94 0.56 1.40 "23 1.06 0.90

Lunchroom ()Q

(Si)

3.51

1.21

3.13
1.10 .06

3.64,
0.71

3.64

1.11

3:46

1.28

3.87

1.02 11.38

Students in (X) 4.15 3.98 3.58 3.74 4.04 4.29
My Team (S2) 0.71 0.83 1.17 1.32 0.57

Dishonesty 6-.0s 1.82 1.52 1.79 1.49 1.93 1..49\
(S4) 1.90 0.79 1.10 - 0.79 1.41

Teachers in
My Team

(.Y,

(S4)

.4.11
1.58

4.40
0.97'

4.38
0.69

4.52
0.71

4.41
0.75

4.72
0.31

Schobl 4.00 3.83 3.87 4.21 4.33 4.54
(S 0.94 1.21 0.85 0.71 0.64 0.46

Friendship 4.53 4.86 4.37 4.67 4.64 '4.87
iiI

(S4) 1.25 0.23 1.09 0.45 0.40 0.17

D-3 - Evaluation by Teachers

In November and March, a 17-item rating scale was given to all Triad building staff.
The staffs rated 17 different items on a scale of 1-10. For each item, "1" repre-
sented a highly unsatisfactory rating, and "10". represented a highly satisfactory
rating. The average (mean) rating was calculated on each item for each building,as
well as the Triad as a whole. Overall, the item receivin ('the lowest rating was
"Pupil Progress Reports." Both Jefferson and McCarver are dissatisfied with the
report being used. Both will likely be'changed next year. Neither Jefferson nor
Wainwright staffs seem particularly satisfied with multi-age groupings. Complete
results follow, as well as teacher comments from each building on three specific
questions.
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TABLE XI

SUmmary di' Evaluation by Teachers 1971-1972

1. AvailabiLity of appropriate
enrichment materials

2. Availability Of appropriate
textual materials

3, )Curriculum assistance

4, Friday Activities
(if applicable)

-/

5, Homogeneous arithmetic groups

6. Homogeneous reading groups

7. Multi-age groupings

8. Opportunity to participate in
school curriculum planning

9. Opportunity to systematically
communicate with support
staff

10. Opportunity ,o be exposed to
new materials

11. Parent reactions to program

12. Pupil progress reports

13. Pupil reactions to program

14. Support staff's schedule

15. Team planning periods

16. Your personal effectiveness
in relation to your
"pre-Magnet" experience

17, Your team's organization and
general performance

MEAN C0,12ARISONS

Jefferson
Nov. - Mar,

McCarver
Nov. - Mar.

Wainwright
Nov. - Mar.

Triad Mean
Nov. - Mar.

'7.00 7.00 7.80 8.10 7.36 7.73 7.39 7.61

6.78 6.84 7.64 8.66 7.21 8.33 7.21 7.94

7.11 7.95 6.90 7.47 7.40 7.81 7.14 7.74

.
.

.

7-.90 7.50 8.58 9.27 8.20 8.90 8.23 8.56

7.59 7.24. 7.50 8.62 5.18 7.31 6.76 7.72

7.82 7.18 8.00 8.63 6.69 7.58 7.50 7,80

6.61 5.65 7.77 8.50 5.33 4.79 6.57 6.31

6.18 6.32 6.64 7.60 6.27 6.50 6.36 6,81

5.35 5.65 7.57 7.31 6.33 7.25 6.42 6.74

6.71 6.61 7.65 7,47 7.20 6.88 7.19 6.99

6.53 6.21 7.71 8.69 5.50 6.56 6.58, 7.15
.

4.83 4.45 4.93 4.54 6.31 7,69 5.36 5.56

6.70 8.00 9.17 7.00 7.75 7.39 )7.87

6.76 7.55 8.21 8.10 5.85 6.73 6.94 7.46

7.83 8.00 9,17 9.54 8.00 8.63 8.33 8.72

7.06 6.78 7.90 8.64 6.50 7,94 7.15 7.79-

7.72 7.21 8.33 8.78- 7.29 8.19 7.78 8.06

-25-



EVALUATION BY TEACHERS
Summary of Comments -.Jefferson

1. If the ExeMplary Magnet Program could be modified or changed in only one

way, what one modification would you suggest?

Support staff communication with teams
Better composition of teachers in a team
Grade level teams
Reduce age spread on teams 4

Better pupil progress reports
Improve the organization of recording grades
on pupil progress report . 2

School-wide continuum in curriculum areas

Full-time counselor
Single clas's for some students

2. Do you feel other changes would be of help? If so, what would yourecommend?

A fourth specialist

Self-contained
More careful student placement
Support staff classes should be smaller
Reduce student movement
Full-time curriculum assistance
Two grade level spread
Counselor

; More consistent approach to.htudents by all
Have teams set up to include single'grade level

3. If you had to go back to a self-contained teaching situation, what is one

feature'of the Exemplary Magnet Program that you would like to retain?

Team Teaching
Support staff 7

Planning period 9

Friday Activities 5'

Grade level planning
Individualized classes
Materials

4. Other comments:

Hope program can be retained
Plans for '72-'73 school year should be made now! -- with or

without funds
. P. E. teacher retained
More communication between Triad schools
Shorten Friday Activities,
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EVALUATION BY TEACHERS
Summary of Comments McCarver

1. If the Exemplary Magnet Program could be modified or canged in only one way, what

one modification would you §uggest?

More staff interaction between teams
More money
Smaller classes
More careful selection and placement of staff members 2

More communication between staff
More communication between schools
Extension of school day to 3:30 p.m
More student time with support staff
Each year the program has become more effective
Lower kindergarten enrollment
Report cards that reflect national.norms
More involvemenetween kindergarterreTAtra other teams

.z
Ability grousing for science
More integrated after-school activities

2. Do you feel other'changes would be of help? If so, what would you recommend?

Teachgr exchanges for one-week periods with other team teaching schools

Change, report card
Subject area meetings within and with other schools
Less academic pressure on the children
Too compartmentalized, no chance for in-depth projects

Eliminate standardized tests
Better communication between Triad schools
Skill continuum within Triad
Aides, mothers, enrichment teachers in classroom

3. If you had to go back to a self-contained teaching situation, what is one
feature of the Exemplary Magnet Program that you would like to retain?

The money
Planning period 11

Homogeneous grouping JE 2

Individualized instruction 7

Support staff
Friday Activities 7

Aides and enrichment people 2

Grouping for reading
More black staff members
Ability grouping
Team teaching

4. Other comments:

Without a planning period, team effectiveness would be lessened
It's a real challenge to be part of the Magnet Program
More playground equipment is needed
Working so closely with the other teachers--would try to do it without

planning time
Very pleased with this year's program.
Because of absence of duties, I feel like a "professional educator" and not

a baby sitter
Friday Activities are fantastic!
A very fine program as is

-97-



,

EVALUATION BY TEACHERS
Summary' of Comments - Wainwright

1. If the Exemplary Magnet Program could be modified or change'd in only one
way, what one modification would you suggest?

More visitations between Triad schools
More student seleqion of classes
Full-,time librarian (Resource person) 3

Non-low income persons could be hired as aides
More help with"'severe discittne from parents
Ddily planning period 2

Planning period eliminated from prOgrim-
More'aides -

Second grade teachers work with third grade, not first grade
Planning period before school with whole staff
Freedom to choose type of program (team or self-contained)

2. Do yOU feel other changes would be of help? If so, what would you recommend?

More black teacher's
Have only teachers "who want program
More equipment and materials
Delete curriculum coordinator
Full-time librarian 3

More aides
More communication with support staff
Staff-involvement with curriculum decision
Student programs at P.T.A. to show Triad accomplishments

3. If you had to go ack to a self-contained
that

situation, what is one

feature of the cemplary Magnet Program that you would like to retain?

Support staff 4

Planning period a 9

Friday Activities, electives 2

Team teaching 3-

4

4. Other comments:

Sorry there isn't more team teaching
bon't keep aides who don't show up for work
First graders should be a team by, themselves 3

Enjoy materials provided by Exemplary Magnet Program,
especially Ginn 360. Team,teachl.ng is great and so_

0 is individualization

1
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D-4 Telephone Survey of Random Sample of Parents

In November, a 10 percent systematic random sample of parents wa drawn from each Triad

school. The program secretary then contacted these parents by tgephone._ Ro,sults for

the six questions appear below. v
-

1. Are .you aware that your child is Participating in a special program called the

Exemplary Magntt Program?
4 YES PERCENT ,NO PERCENT NO COMMENT PERCENT

Jefferson 32 74.4 11 25.6 0 0

McCarver 32. 74.4 11 25.6 0 0

4 Wainwright ..A 22 81.5 5 18.5 0 0

\\D you feel you understand a little bit about the program?

ilr''

Jefferson 31 72.1 12 27.9 %-

McCarver 24 55.8 12 27.9

Wainwright 16 59.3 7 25.9-

2. Has your child (children) seemed happy at school this year?

7

4

0
16.3

14.8

. Jefferson 40 93.0 3 7.0 0 0

McCarver 40 93.0 2 4.7 1 2.3

Wainwright 20 74.1 4 14.8 3 11.1

What do you think accounts for this? See separate cgiii?nents.

3. Do ysu think most people in the school community feel that the school is giving

their children a good education?

Jefferson 25 58.1 3 7.0 15

McCarver 35 81.4 1 2.3 7

Wainwright 15 55.6 8 '29.6 4 14.8

4. JEFFERSON AND WAINWRIGHT - As you probably know, one provision of the Triad program

has made it possible for children to select'the Triad school they yish to attend. ",

'One result of this has been the transfer of a number of McCarverdludents to

Jefferson and Wainwright. Do you think the community around the school feels, it has

been good to have children of different racial and cultural backgrqpnds in school

together?

Jefferson 24 55.8 11 25.6 8 18.6

Wainwright 11* 40.7 9 33.3 7 25.9

*Seven of these responses accomp4nied by a rather negative comment.

McCARVER At one time about 90 percent of McCarver's students were members of

minority races. Now, only about 40 percent of McCarver's students are. Do you feel

this change in the student body has-resulted in a better educational program?
0

McCarver 22 51.2 8 18.6 13 30.2

5. Do you feel the school has done a good job of letting you know how 'your child is

progressing in school?

Jefferson 35 81.4' 5 11.6 3 7.0

McCar" 34 79.1 6 14.0 3 7.0

Wainwright 20 74.1 7 25.9 0 0
.

tr
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6. Are there any (other) improvements you would like to see Made in the educational

program at youl\school?

Jefferson
McCarver
Wainwright

23*

'25*

17*

53.5

58.1

63.0

14

15

8

4.9
29.6

6.

3

2,

13.9.

71--'--

*See separate comments .

48 Jefferson parents - 43 calls completed (unable to contact 5)
53 McCarver parents - 43 calls completed (unable to contact 10)
34 Wainwright parents - 27 calls completed (unable to contact 7)

All unanswered calls were tried at least three times--some more often than three,
several numbers were working parents--could reach at light rather than day.

In addition to these statistical results, many parent comments were colle'ted on

items 2 and 6. These comments have been rec6rded and results were as follows:

I
Jefferson ElementarrSalool - Comments - Parent Telephone Suryey

Ques-eto n42 - Has your child (children) seemed happy at school this year? What do you

think accounts for this?

My child likes s9ooPanyway.
The teachers are nice and get along with the children.
He has already adjusted to the program.
My child was bored with school before, but likes it now.
?4y child has developed broader interests with this program.
f11:, child likes school, but the Magnet Program is not a factor.
The parent-teacher communication has been a positive factor.
My child does not have to work hard, so of course he likes it.
My chin likes changing rooms.
His happiness is not a result of the program.
MyXhild is happy in school wherever he might-attend.

My child works at his on 'speed.
They are happy with Friday ActivitieJ.
My child is happy becaesc oelthe good attitude of teachers.
They don't seem to move from class to class as much as last year.
They have good equipment.
They have more curriculum and activities.
My child has lots of friends and good teachers.
He just likes school.
They like Friday. Activities.
They got at their own pace and are moving faster because of it.

kr
He's; a bright child and does well.
He likes school anyway; Magnet hascnothing to do with it.
My child was bussed to Stanley last year--he disliked bussing. He is within welkin

distance of Jefferson this year.

Question #6 - Are there any (other) improvements you would like to see made in the
educational program at Jefferson?

Children are labeled and grouped, then left in that group. I feel this system could be

improved upon.
There needs to be some provision for the child.Rho cannot work independently.
There should be more enlightenment for the Caucasian student regarding miquity students.
School is too chaotic at the beginning of the year.
There to cds to be more control over the bus-in students.
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The reporting system needs to be improved.
The teachers in the program are not always well-F0Q..rdinated among themselves. .

More explanation of the program is needed to alleviate suspicion on the part of parents.
Reporting system needs to %e impr Jed.
Improvement needs to be made 'n cmmunication between school and community.
The parent-teacher relationships need to be improved.
Discipline needs to be improved upon.
Improvement needs to be made in the behavior of bus-in students.
I don't approve of bussing children.
More communication between school and parents on t46 goals 3f the program.
Improvement should be made in conferenciag--they are not thorough enough.
I prefer the A-B-C letter grades. I am not in favor of the program, but my children

are learning.
There should bemore aides on the busses to help improve the discipline problem of the
bus-in children.

I do not approve of bussing students and would like to gave the Magnet Program discontinued.

McCarver Elementary School - Comments - Parent Telephone Survey

Question #2 - Has'your child (children) seemed happy at school this year? What do you

think accounts for this?

The whole atmosphere is free and spontaneous.
The program is very challenging.
They can go at their own rate of learning, so don't seem to gave to work under pressure.

They are getting a well - rounded; education.

The program is challenging. My child likes tne nongradedness.
They are able to move along at their own pace. They have an opportunity to meet all

different types of pcopll.
They have enthusiastic teachers.
My child likes the variety of activities.
My child likes being given the responsibility of being challenged.
My child likes the variety and likes having male teachers.
He likes McCarver personnel.
My child has adjusted to the program.

He just likes school.
They like Friday activities.
The teachers are interested.
Children enjoy the non-conforming aspect, and like the social contacts.
There is no pressure like there used to be; you learn as you can.
The children like the way they are handled and taught--there is.no pressure.

They like the teachers.
My child likes school--nothing to do with the Magnet program.
The program works well for my children and they are happy.
He likes the whole concept of methods of teaching children.

P My child likes the elective program. %.4

My children are well adjusted and would probably do well in any school.
The total program is good. The child is not held back and is allowed to learn at his

own pace.
I an a foster mother and my foster children'care happy at McCarver but I don't know how they

were in school last year- I don't know if it is unusual for them to be happy in school.

My children are happy but there ismo special reason.
My children are happy with the total program and are learning.
My child, has always liked school.
The main reason my children are happy at McCarver is Mr. Moffat. He gives full suppo rt to

his teachers; the caliber of teachers on the staff at McCarver'is very higL.
My child enjoys being bussed to McCarver; he also enjoys the way the subject matter is

presented.
The total atmosphere.of the school, the flexibility and freedom--all contribute to making

my child happy.
31-



.C. Question # 6 - ^' Are there any (other) improvements vou would like to see made in the
educational program at McCarver?

The patents should be educated--the kids are happy but parents are confused.
Thete should be more teacher aides.
There is a lack of'communication.

,

They can't get results from teachers -- requests for helping childre at home are ignored.

They need a better cultural heritage program regarding India . .

The bright child doesn't receive enough incentive.
There is not enough supervision--the child needs to he taught to assume responsibility.
There should be more teaching of Indian culture.
"Reporting is fair (so-so)"--there is much roam for improvement.
I don't like the program. There should ue more discipline--the children have too much

freedom.
There should be more time for music.
I would like to be informed so that Icould help the children with new math.
There should be a class in human relations from the time children begin school.
There could be more follow-through with the children.
Black students are not admitted--black children have been siphoned out and it has become

a school maintained or whites.
The adult classes are all at night--wish it could be possible to hold classes-in the

afternoon. ,

Reporting- -the only way to ell how a child is doing'is to look at individual records.

There is no good method.
.

I hope they maintain Whaett- y:are.doing now.
1 would like to see the par is ducated regarding report car1/42s--I feel using any kind

of report-card defeats the pose of the program.
The art program is very wee. The art.teacher needs to improve her methods and program,

as well as using' volunteer help that might be available. Some of the volunteers bing
used are not trained in the art area, and I feel this is damaging to the program.

The size of the morning kindergarten is too large.

Additional concerns expressed by parents:

What happens after this final year of federal funding?

One parent likes the program at MdCarver, feels that it is exceptional, but doesn't
like the idea of black Fhildren being taken out.

Wainwright Elementary School - Comments - Parent Telephone SUrve

Question #2 - Has your child (children) seemed happy at school this year? What do you

think accounts for this?

Changing from group-to-group during the day made him unhappy.
My child is happy because of the cooperation between the teachers and he enjoys the team

teaching.

My child likes the teachers and enjoys the Friday activities.
My child is happier in school this year because they aren't changing classes as they did

last tr.
My child en were ill and were absent a great amount of time; this year they haven't had

so many'absences so they are happier.
My child enjoys being with other children and has always been happy in school. He is a

curious child who enjoys .earning, and because of the excellent teachers is doing well.
My child is not happy because the Magnet program definitely does not do what it ia

intended to do.
My children are unhappy becauge they are not moving from group-to-group during the day,

and they enjoyed this so much last year.
-32-
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The ch,..dren are given free rein to do as they wish; so of course my child is happy.
%)

1y child is happy because of the pbgitive attitude qf the teachers, cooperation between
the teachers and because of the variety of materials and information that the children
are exposed to and allowed to participate in.

My children like their teachers and I feel that is all that is really needed to learn.

Question #6 - Are there any (other) improvements you would like to see made in the
educationaliprogram at Wainwright?

More black teachers are needed -.

Discipline needs to be strict.
There is much room for improvement in the reading area, and also ih the reporting system.

Children are not forced to learn enough.
The program is not anything new as the children are trouped the same as always in a high,

medium or low category and are labeled as being in a group and remain in that group.

The children are aware of being,labeled.
The attitude of the'bus-in children is not $ood.
Class size is too large, although it is better than last year.
I would like the school to go backto the regular curriculum.
Some of the staff members should be replaced.
My child needed help and no one gave it to him. asked for suggestions of ways I could

help several times, and no one would give me n answer.

The administration is not doing their job.
Report' cards are not satisfactory.
The program Vs satisfactory, but what will happen when these children enter junior high

school?

If a child is bright and well adjusted, the program works well for the child; slower
children have to struggle.

Children are grouped'and labeled and left in a group.
I would like to see the first three grades involved in the Magnet program.

O
D-5 - :Parent Conferences

Each Triad school herd parent conferences during the year. the bulk of these came at

the time the pupil progress reports were sent home in November. The chart below shows

the number of fall confeeences;held at each building:

POSSIBLE NUMBER
OF CONFERENCES

ACTUAL NUMBER
OF CONFERENCES

PERCENT-
I .

Jefferson 489 450 92.0

'McCarver 542 456 84.1

Wainwright '348 327 94 0

TOTAL 1379 1233 89.4

Although no further records were maintained, there were some additional conferences
during the year. Therefore, over 90 percent of the parents with children in the
program have had personal contact with the staff.



The following findings andrecommendations are based on evaluation data as well as the

coordinator's and evaluator's perceptions about the Exemplary Magnet Program.

FINDINGS

1. McCarver is no longer a de facto segregated school.

2. Students at all three schools are selecting substantial numbers of their

playmates from members of ethnic. groups differebt from their own.

3. The staff is generally dissatisfied with the pupil progress report form

being used.

4. The staff is particularly satisfied with their planning period, Friday

activities, thetrteam's performance, and the availability of appropriate

textual materials.

5. Parents believe their children have been happy at schbol this year,

particularly at Jefferson and McCarver.

6. McCarver parents, in particulai, feel that the school is giving their

children a good education.

7. Individual parent conferences havebeen held with over 90 percent of

.parents with students in the program.

8. Tacoma's Exemplary. Magnet Program, as part of Tacoma's desegregation
effort, is unique in that it has accomplished a voluntary bussing
program without the turmoil thathas been associated with bussing in
other school districts throughout the country and in the Pacific

Northwest.

9. The Exemplary Magnet Program has influenced McCarver and Jefferson
to the point' where further development is taking place in the areas
of team teaching, open-concept, and individua4zed instruction.

10. The Exemplary Magnet Program has,, influenced Wainwright by providing
resources to develop a highly enriched, self-contained, graded school.

Innovative changes here seemed less than at the other two schools.

RECOMMENDATIONS

/t-

1. When a ptogram director agrees to direct or coordinate a Title III inno-
vative educational project that is planned for a specific period of time,
that director should be expected to provide his leadership for the duration

of the project. Some lack of program continuity took place each year of
the Exemplary Magnet Program because there was a new director each year.
Fortunately, each program director was selected from within the program

itself.

2. Other key personnel in this program,also shifted because of the changes
at the diiecto'r's level. This too resulted in some lack of continuity/
and loss of effectiveness until personnel grew into their new positions.
It is therefore recommended, if at all possible, that key personnel shifts
within Title III programs be kept to a minimum for the duration of a

program.

3. D(cumentation of improved academic achievement is extremely difficult.
Since the concept of "achievement" is so all-encompassing, it is Aot
really possible to make any clear-cut, specific statements about achieve
meet in the program. Data from the first two years indicates good growth

in some areas at some levels at specific buildings. On the other hand,

lack of growth is also evidenced in many cases. The philosophy of the
Exemplary Magnet Program has been that by making school a better place for
children, significant achievement test gains would be one result. No con-

centrated effort was made to "zero" in on specific curriculum areas. If

significant academic improvement is a reasonable program expectation,

-34-



1

4

a

it is recommended that more specific academic needs be identified, and curri-

culum efforts be placqapn these areas. Standardized tests ss'ould be examined

for their appropriateRAss for what is being taught. It is recommeridedthat

criterion-referozed tests be used more heavily in measuring studentC achieve-

ment.

5. Children attending school in a multi-racial setti/ may b ing about greater

ti

.
.

Its-

-mtderstanding between members of various cultural ethnic b ckgrounds.
Quality educational programs attracted children of all rac to the magn91

schools. In order to continue the successful school desegregation prog4am

in Tacoma, lot is recommended that the Exemplary Magnet Program be contin ed,

and that more alternative educational programs be provided for all childr n

in Tacoma. - \

. t ,....."'

6. Itis recommended that when innovative programs involve massive overhauls of
curriculum and school organizations, as the Exemplary Magnet Program has,.
that.teachers work in theproject only if they opt into it.' Success is more
nearly possible, of course, if we begin great works with zealots, rather than

with non-believers we hope to convert. However, converts to the open-concept,.

continuous progress, team teaching approach did develop, and some of these
individuals are continuing this program in two schools after the.termination

of Title III funding.

t/ r-

7. Teachers'in all three schools developed new insights and strategies as a
result of working with minority children bussed from Tacoma's central area,
and it'is recommended that continued efforts be made by the District to pro-
mote cross-cultural pnderstandings between staff and students in 41 schools

involved withthe desegregation process.

LI

41'
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ATTACHMENT I

TACOMA SCHOOL DISTRICT'S SUMMER COUNSELING-PROGRAM INVOLVEMENT WITH THi. TRIAD

During the past several years Tacoma's Stmater Counseling Piograw (funded by Urban-
Racial-Disadvantaged monies in 1970 and by. Urban-Racial-Disidv taged and Title I
monies in 1969) has worked with students and paients through the city. In these
years, the McCarver attendance area hai been one focus area the program. 'The
program gives parents and students an opportunity to personally plan together with
a counselor or teacher their educational opportunities and future. It is believed
that the positive changes that have come about in the central area are pattly due
to the personalized efforts of this program. ...

A
During the past summers, hundreds Of homes in the ptCarverottendame rea were
visited. Specifically, during the summer of 19701 staff of 129 peop worked
throughout the city in the Summer Counseling -T:11 rim. This staff worked with other
-programs such as the Neighborhood Youth Coips,

4
tutoring programs, community recrea-

tional programs, etc. ..

Seven members of the ,surer counseling staff were specifically assigned to the
McCarver attendance area.- A, staff member from both Jefferson and 'Wainwright elementar y'
schools were also involved in this program. Almost all othdt staff members were either
directly oi:indirectly involved with the McCarver attendance area.

The specific staff at McCarver visited 250 homes during the summer of 970 and had -
contacts with approximately 425 students. Many of these homeshad mult re contacts..

Home contacts in the McCarver Elementary School area iliac) the following.purp(Aes:

1. To enhance the home/school relationship with'both student and parents. '

2. To continue regular ear counseling contacts.

3. To work with students and parents regarding ,counseling mate ial which
O

they introduce.

4. To inform parents of attendance and educational options available't6 ther..
Triad booklets were distributed.,

5. To receive feedback relating to the McCarver Triad program.

6. To contact new families entering the area during the summe.

7. To help the parents and students take advantage of optional enrollment
to other "Triad" schools. This would include home visits, Oriehtation
programs for students and 'parents to new schodls, busing information,
and interaction groups between McCarver and receiving school students
and parents.

A staff member at Jefferson and Wainwright met with entering students during the
summer. Part of this meeting involved an orientation tour,'Of each central area
student's n7y selected school.

L36-



ATTACHMENT II

CONTINUATION OF A PROPOSED DESIGN FOR SCHOOL-COMMUNITY
INVOLVEMENT TO CREATE AN ATMOSPHERE OF MUTUAL
RESPECT AND UNDERSTANDING WHERE LEARNING CAN
TAKE PLACE IN A MULTI-RACIAL SCHOOL SETTING

The Civil Rights Act of 1964 - Title IV

OBJECTIVES

1. To develop among teachers, administrators and parents an awareness and a
sensitivity to the problems of racial minorities for'the purpose of
developing a total school staff and community capable of effectively
instructing students from de facto segregated schools.

2. To develop-procedures of working with predominantly Caucasian staffs
and parents and creating.their awareness and sensitivity to the problems
of the minorities.

3. To Savorye students, parents, community and educators in experiences in
inOpeIsonai and intergroup relations.

*

4. To identify curriculum materials dealing with the role of minorities. in
the history and development of our culture.

5. To involve eduCational leaders in the in-service program to promote their
__awareness and to take advantage of their contributions in evolving

desegregation programs.
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ATTACHMENT IV

TACOMA PUBLIC SCHOOLS

Exemplary Magnet Program

STUDENT CHOICES OF PLAYMATES

(Last Name) (First Name) M F (°hge) -(Year in School)

(School). (Teacher) (Team)

(For Teacher Use Only)

1-3 YEAR STUDENTS ONLY

PleaseTrint the names of three children in this room orteamiolth whomyou would like to

play. put your first choice first, then your next choice, and then your third choice.

I would most like to play with

1.

2.

3.



ATTACHMENT IV a

'TACOMA PUBLIC SCHOOLS

Exempfary Magnet 'Program

STUDENT CHOICES - PLAYING - WORKING - SEATING

(Last Name) (First Name) M F (Age) (Year in School)

(School) (Teacher) (Team)

(For Teacher Use Only)

4-6 YEAR STUDENTS ONLY

Please print the names of three children in this room or team with whom you would like to

play, work, and sit if given the chance to do so. i'ut your first choice first, then your

next choice, and then your third choice.

A. I would most like to play with

1.

2.

3.

B. I would most like to work with

1.

2.

3.

C. I would most like to sit next to

1.

2.

3.
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ATTACHMENT V

TACOMA PUBLIC SCHOOLS

Exemplary Magnet Program

TERM RATING SCALE - 1971-72 EDITION

DIRECTIONS

The purpose of this study is to frnd out what these terms mean_to you:

a. FRIDAY ACTIVITIES g. DISHONESTY

b. MATHEMATICS h. TEACHERS IN MY TEAM

c. BLACKS i. SCHOOL

d. TESTING j. FRIENDSHIP

e. LUNCHROOM k. ORIENTALS

f. STUDENTS IN MY TEAM 1. WHITES

Please rate the terms by darkening yhe space (A, B, C, D, or E) which best
tells your feelings about that terni% Below is a term we can look at
together. The term is CANDY.

CANDY

a. good,
A B C D En bad

b. good

c. good

d.

e. good

bad

bad

bad

111111 bad

ti-

F&st, you would decide if you feel CANDY is "good" or "bad." If you feel
CANDY is "very bad" you would darken "E" (see line "a."). If you feel CANDY
is "very good", you would darken "A" (see line "b.").

If you feel CANDY is "slightly good", you would darken "B" (see line' "c.").
If you feel CANDY is "slightly bad", you would darken "D" (see line "d".).

If you feel CANDY is neutral, not good or bad, you would darken "C" (see
line "e".).

For each pair of words, you would darken the space that best tells how you
feel about the term CANDY.

The word pair "good - bad" was usecO,over and over again in the above illustra-
tion to help you understand how to mark. Now go on to the next page where
several different word pairs are to be marked for a given term.



a

. ATTACHMENT Va

SAMPLE

DO NOT MARK ON THIS PAGE

Below is a term called TELEVISION. We drill practice rating it together.
Remember, each pair of words gets onl one rating.

good

,happy

awful

relaxed

unpleasant

worthless

A

TELEVISION

C D E

Mg.MIINW 1,

bad

sad

nice

tense

pleasant

valuable

On the following pages are some terms you will rate. Please work rapidly
and make only one mark for each pair of words. Do nit scip any pair of
words.

There are no right or wrong answers, so feel free to put down your feelings
about each term. Do not leave out any terms or ratings.

Please do not mark in this booklet.

Use a #2 lead pencil only.

-44-

Mark only on the separate answer sheet.



ATTACHMENT Vb

DO NOT MARK ON THIS PAGE

a. FRIDAY ACTIVITIES

A B C D E.
1. good bad

2.. happy sad

3.. awful nice

4.. relaxed tense

5. unpleasant

6. worthless

pleasant

valuable

b. MATHEMATICS

A B C D E
7. good bad

8. happy sad

9. awful nice

10. relaxed tense

11. unpleasant pleasant

12. wort less valuable

c. BLACKS

A C . D
13. good bad

14. happy

15. awful

16. relaxed

17. unpleasant

18. worthless

.,,,

-45-

4--

sad

nice

tense

pleasant

valuable



19. good

20. happy

21. awful

22. relaxed

ATTACHMENT Vc

DO NOT MARK ON THIS PAGE

d. TESTING

E

23. unpleasant

24. worthless

=1111

e. LUNCHROOM

bad

sad

nice

tense

pleasant

valuable

C D E
25. gOod

A
bad

26. happy sad

27. awful nice

28. relaxed tense

pleasant29. unpleasant

30. worthless valuable

f. STUDENTS 1N.MY TEAM

A
31. good bad

32. happy sad

33. awful ) nice

34. relaxed tense

pleasant

valuable

35. unpleasant

36.. worthless



37. good

38. happy

39. awful

40. relaxel

41. unpleasant

a
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42. worthless

g. -DISHONESTY

B D E bad

sad

Tice

0 tense

pleasant

valuable

h. TEACHERS IN MY TEAM

10. good
A

---.
B C D E

bad

44. happy sad
,...04, .

45. .awful .mice

46. relaxed ---- tense

47. unpleasant pleasant

\48. worthless valuable
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49ili: good bad

50. happy sad

51. awful nice
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52. relaxed tense

pleasant

valuable

53. unpleasant

54. worthless
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55.

56.

57.

58.

A

FRIENDSHIP

C
bad

sad

nice

tense

good

happy

awful

relaxed
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59. unpleasant pleasant
,

60. worthless valuable

k. OFZENTALS

61. good
A bad

62: happy sad

63. awful nice

64. relaxed tense

65. unpleasant pleasant----

66. worthless valuable

1. WHITES

A- B D
67. good badM
68. happy sad

69. awful nice

70. relaxed tense

71. unpleasant pleasant

72. worthless valuable
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