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(8 -Ce)

1.

FOR STATE DEPARTMENT Co.1

USE ONLY
DIST. IPROJ. NO. EXP. CODE AMOUNT APPROVF,D

SECTION A -- GENERAL INFORMATION
1. Project Title

CENTER FOR RE-EDUCATION OF TEACHERS

2. Brief Summary of Purpose of Project
A summer session for elementary and secondary students will provide alaboratory for educational professionals to assess the potential utilizationof new organizational patterns for improved instruction, and to evaluatenew techniques and materials for these organizational arrangements. Staffcompntencies for these new roles and tasks will be developed.

3. Type of Submission (check one)

Initial Application - Planning

Initial Application - Operational

Continuation Grant

End of Budget Period Report

a End of Project Period Report

. Type of Project

Planning

Initial application or resubmission only

0:R Operational (check one below)

Innovative

Exemplary

Adaptive

5. Applicant Agency

Unified School District #1
of Racine County

rWizTeR15iiject Director

Lloyd N. Johansen

Address

2230 Northwestern Avenue
Racine, Wisconsin 53404

Address

2230 Northwestern
Racine, Wisconsin

Avenue
53404

Telephone No.
637-9511

Area Code

414T. Superintendent or CESA Coordinator
(Please type)

C. Richard Nelson, Supt.

Address

2230 Northwestern Ave.
Racine, Wisconsin 53404

Telephone No.
637-9511

Area Code
414

8. I hereby certify that the information calludined in this application is, to the best of my
knowledce, correct and the local education agency named above has auLhorized ma, as its
representative, to file this application.

444.) Va&s.1
Signature of Person Authorized to Receive Grant Date Submitted



SFCTION A -- Continued
9. List Number of Each

Congressional District
Served

1s t

10a. Total Number of
LEA's Served

(

2.

116

10b. Total Estimated
Population in
Geographic Area
Served 310,000

n!iiOs4g--ffiLifilBUDT.iTYSII'T'17dITYC/RPROTECY- -

Average Per Pupil Expenditure of
Local Education Agencies Served

lla. Preceding Year
June 3n, 1968 $ 630.00

lib. Second Preceding Year
June 30, 1967 $ 583.00

PREVIOUS
OE GRANT NUMBER

BEGINNING DATE
(Month, Year)

ENDING DATE
(Month, Year)

FUNDS
REQUESTED

A.

B.

-cT.

Initial Application
or Resubmission

.:

June, 1967 May, 1968 $ 253,218
Application for First
Continuation Grant June, 1968 May, 1969 $ 234,361
Application for Second
Continuation Grant June, 1969 May, 1970 $ 198,904

D.

E.

Total Title III Funds ''-- :

, . _ $ 686,483
End of Budget
Period Report May, 1970

,%

. ..
SECTION C -- SCHOOL ENROLLMENT PROJECT PARTICIPATION DATA AND STAFF MEMBERS ENGAGEb
1.

PRE-
KINDER-
GARTEN

KINDER-
GARTEN 5:---:

GRADES 1-8 9-12
STAFF MEMBERS
ENGAGED IN IN-
SERVICE TRAIN-
ING FOR PROJECTtr.-"&"-, 4,E2PA9BEEP-MTITOTALS

A. School Enroll-
ment in Geo-
graphic Area
Served

(1)

Public

52

57

12,892

525

442

22,905

3,433

80,430 ..peabe.r

16,325 --.
*

334 828

(2)Non-

Public

(1)
Public

B.

Persons
Served

by
Project

(2)Non-

Public 27 245
*

131 403
(3)Not

Enrolled
* Figures reflect o- ly students .z, -actually

C.

Additional
Persons
Needing
Service

(1)

Public
enrolled in
said that the

zhe s

D r o

mm
r a

r laboratory.
has
(2)

an impact
above.

It can honestly be
on most aZZ student

(2)Non-
Public

enrolled in A-(1) an

(3)Not

Enrolled
-.:

=
.AY''''',' ;',K- ..,

...--.......:.-.....--
2. TOTAL NUMBER OF

PARTICIPANTS BY RACE
(Applicable to figures
given in item 1B above)

WHITE NEGRO
AMERICAN
INDIAN

1 OTHER
NON-HITE TOTAL

966 246 7 12 1231
3. RURAL/URBAN DISTRIBUTION OF PARTICIPANTS SERVED OR TO BE SERVED BY PROJECT

PARTICIPANTS RURAL METROPOLITAN AREA
FARM tRiN-FARM CENTRAL-CITY NON-CENTRAL CITY OTHER URBAN

PERCENT OF TOTAL
NUMBER SERVED 10 3E 8 35 12

4. Estimate the nercent of children served from families whec.. inrnmc. 4.4

A. $2,000.00 or less 17 % B. Over $2,000.00 83
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s:,:cTior D -- 157nST7NEL Foa ADnINISTRATION AND IsTI.r_nr:TATInN OF PROJECT Al...~=....F.V.i.r IMOI

eTERSONNEL PAID BY TITLE III FUNDS

I

TO PROJECT
REGULAR STAFF ASS NEW STAFF HIRED

TYPE OF FAID
FOR PROJECT

PERSONNEL Full-Time Full-Time

Full-Time Part-Time Eauivalent Full-Time Part-Time Equivalent

1 2 3 4 5 6

A. Administration/
Supervision

b. Teacher:

1 5 2

(1) Pre-Kindercfarten

(2) Kinderurten

(3) Grades 1-6

(4) Grades 7-12

(Local
(5) Other Consultants)

C. Subject Matter
Specialists (artist,
scientist, musician,
etc.)

D. Technicians (audio-
visual computer
specialists)

E. Pupil Personnel Workers
(counselors, social
workers, psychologists)

F.

58

40

5

1.2

Medical and Psychiatric
Personnel

G.

H.

Researchers and
Evaluators
Planners and
Developers
Disseminators (writers,

public relations
personnel, editors)
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END OP PERIOD PROJECT REPORT
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MAJOR PROJECT OBJECTIVES

Research findings and educational experts tell us that some
of the traditional patterns of school and class organization must
change if instructional improvement is to be attained. The
typical educational professional in our schools is often re-
strained by a "mind set" against change which must be removed be-
fore he can clearly and honestly appraise new approaches to
instruction.

The basic objective of this program was to place teachers,
consultants, supervisors, principals, and members of teacher
training staffs at selected colleges and universities in a
laboratory setting during the summer, without the usual pressures
of curriculum and assignments, in an attempt to overcome some of
this "mind set."

The laboratory experiences (a detailed description of the
laboratory design was given in the original proposal for the
operational grant) were planned so a reasonable level of
apprehension, tension, and turmoil is generated in participants,
because we are told by psychologists that an individual's emo-
tions must be involved before he will consider change. The
program should provide sufficient interaction and exposure to
force individuals and groups to carefully appraise and assess
themselves and their work.

Individualization of Instruction. Participants experimented
with UTIferent techniques and methods which permitted greater
individualization of instruction. The focus at all time was on
diagnosing the individual needs of a student and prescribing
learning experiences which related to this diagnosis. Pre and
post testing was a part of this focus on individualization.

Participants were to leave the summer session with a commit-
ment to individualize instruction as much as possible in the
curriculum and school organizational pattern they were involved
with in their own cchool setting.

Paokaginq. Curriculum. Teachers experienced the writing of
contracts, unzpacs, capsules, minipacs, IPI, etc., during this
laboratory. They were, hopefully, given enough experience to
make them competent enough to prepare materials for individual-
ization in their local school settings.

New Or anizational Patterns. This program demonstrated and
permitte teat ers to experience new organizational patterns
for instruction. Some of the patterns were related to a whole



school organization such as: ungraded, dual progress, school
6.

within a school, "multiunit" flexible modular scheduling, etc.
Other patterns were related to organization within the school,
such as teams, instruction units, departments, self-contained,
etc.

The broad objective was to demonstrate and evaluate the
effectiveness of new organizational patterns and to help partici-
pants determine which ones might be utilized in their diverse
educational settings.

New Ideas, Technique, and Materials. This laboratory
provided and encouraged the use of as many new techniques and
materials as possible. Participants were encouraged to evaluate
the extent to which they could be incorporated in new organ-
izational arrangements in their schools.

New Tasks and Roles for Teachers. This program placed
participants in new roles and permitted them to assume the new
tasks implied. They experienced working with pare-professionals,
teacher aides, and instructional secretaries.

The program objective was to assure the professional
participant that new educational tasks and roles will not erode,
but rather enhance the image of a teacher, and at the same time,
improve the quality of education by better staff utilization.
Furthermore, the laboratory provided what might be termed as
"basic training" for both the professional and non-professional,
and thereby should produce both professional and non-professional
staff prepared and willing to assume the new tasks and roles
demanded in education today.

Follow Up. The Title III Director and Assistant devoted a
large portion of their time throughout the year working as
resource persons and consultants to individuals, groups,
principals, school staffs, and school districts, trying to
implement some of the innovations and practices introduced at
the clinic.

The Title III office assumed responsibility for preparing
materials and schedules for workshops, meetings, and speaking
engagements.

Secondary Objective. A secondary objective of the
laboratory was to provide six weeks of half-day summer school
enrichment learning experiences for about 1000 K through 12th
grade students.

EVALUATION TECHNIQUES

Several techniques have been used in effort to assess the
impact of this Title III program upon participants. The
instruments used for accumulating data for evaluation were
designed by Dr. Milton Hillery, head of the Research Department
in the Racine Unified School District.



Evaluation Q-Aestionnaire. An evaluation questionnaire was 7'

filled out by all of the participants at the close of the summer
laboratory. The design of this instrument resulted from the
cooperative efforts of:

1. Dr. James Wardrup, a research designer from the
Research and Development Center at the University
of Wisconsin,

2. Dr. Milton Hillery, head of the Research Department
in the Racine Unified School District, and

3. the leadership staff of the Racine Summer Title III
laboratory.

The intent of this instrument was to get immediate feedback
from individuals who had participated in the summer laboratory.
The questions were designed to give quantitative and qualitative
degree responses. These responses gave information on:

1. the degree to which the professional thinking of
participants changed through involvement in the
laboratory;

2. the degree to which participants accepted new
organizational patterns for instruction;

3. the extent to which individuals were exposed to
new materials and techniques to be used in
instruction;

4. what commitment participants made toward developing
a strategy for making change in their assigned
responsibility during the school year.

The responses of staff are logged on the following pages.
Every effort has been made to format the data in such a way that
it is possible for the reader to pick up the impact of this
laboratory as expressed by the individuals involved.

It is understood that most of these responses are subjective;
however, a professional experience such as provided in this
project would demand considerable subjective information in order
to pick up feedback which is difficult to get through other more
objective instruments. Therefore if the reader is interested
in picking up an "in-depth" interpretation of this experience as
expressed by participants, he is encouraged to read the next
pages in detaiZ.



SUMMARY OF ASSESSMENT INSTRUMENT RESPONSES
ON

SUMMER LABORATORY - 1970

1. Based on your experiences and perceptions during the past seven
weeks, which of the following statements reflects most accurately_
your feelings about the effects of team organization on the
opportunities for INITIATING NEW METHODS and engaging in
INNOVATIVE ACTIVITIES?

105 Opportunities for
29 Opportunities for

Team organization
for innovation.

1 Opportunities for
Opportunities for

innovation
innovation
has tittle

innovation
innovation

are markedly
are somewhat
or no effect

are somewhat
are markedly

greater.
greater.
on opportunities

less.
less.

COMMENTS: Team planning keeps all on the alert and attuned to
now and better methods - evaluation is constantly going on
so as to stimulate greater innovation.
Brainstorming and ensuing cooperation provide higher

"taxonomy" of experiences for child.
More ideas, more innovations, more trials, more errors,

more learning.
The mushrooming of a core idea in team planning is truly

impressive.

Bigger projects can be attempted because there is more
"manpower" to split up and do the work.
I believe any school that wants to begin team teaching should

send aZZ their teachers to this summer program.
I was amazed and very happy to see how working with a team

benefits the individual growth of a person.
I was in team teaching Zast year and wiZZ be also next year.

It's the only way to fly!
First experience with teaching - I'm glad I started here.
Gives greater opportunities for sharing ideas. Easier to

foZZow through with a new idea because of team effort.
No. 4 - Depends good deal on team participant - tendency

to faZZ back on what you already do well.

2. How do you feet that opportunities for effective use of a
variety of instructional materials and activities are affected
by team organization?

104 Markedly more opportunity in team organization.
29 Somewhat more opportunity in team organization.

Team organization has no effect.
1 Somewhat Zess opportunity in team organization.

Markedly less opportunity in team organization.

COMMENTS: Team work makes it possible to use appropriate
sized groups of children for any activity, and also for using
more than one activity media at a time.
The sharing of experience in use of materials is of great

value.



When certain materials are limited, the fact that a team
requires them gives the request more priority.
I have seen many new as to use instructional materials,

and will benefit greatly from it.
Facilities for learning center is more functional when a

team can plan efficient use of time for its use.
Invariably one individual who really knows his stuff teaches

others a great deal.

3. Which of the following most accurately describes the effect of
team organization on the opportunities for pupils to make friend-
ships with their peers?

49 Aids a great deal.
60 Aids more than it hinders.
16 Has no effect.
3 Hinders more than it aids.
T Hinders a great dear.

COMMENTS: Can still get to know children well in homeroom, but
provides more contacts.

Opportunities are enhanced because of expanding the field
in which the child operates.

Children can seek out friends with an intellectual
curiosity ability close to their own.
Students have contact with many more children in this type

of program.
This must be a goat of the team so that the child relates to

many different groups.
Aids if it's a "good team" but hinders if it's a "poor one."

The example of friendship and interaction and unity among the
teachers io the key here.

Children adapt with ease to new teaching methods. They are
far more flexible than we are.
Maybe a very shy or withdrawn child might have difficulty

making more friends with peers.

4. The primary goat of any educational practice is always to insure
that every student at every ZeveZ wiZZ obtain the best possible
education. To this end, what do you believe to be the influence
of team organization, as compared to the self- contained classroom,
on the providing of better learning opportunities for aZZ pupils?

112 Considerably improves learning opportunities.
12 Slightly improves learning opportunities.
2 Has no effect on learning opportunities.
Somewhat lessens learning opportunities.

COMMENTS: A team can kiZZ that opportunity as quickly as an
individual.
More ideas - provides more time for planninyand dividing

tasks.
Enables the child to experience the best of several teachers

rather than to be conditioned by just one.
A wealth of materials at various ZeveZs with individualized

instruction has to benefit the chiZd.
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I have taught previously in both self- contained and team
teaching and felt very strongly about the more minds preparing
a curriculum the greater the learning.

I feel that this actually would depend on the team
organization - not just because it's a "team."

A team provides a larger variety of learning experiences.
Opportunities for independent study is greater in team teaching.

'. What effect would you expect team organization to have on the
utilization of subject area consultants?

6.. diderable increase in use of consultants.
48 Some increase in use of consultants.
12 No change in use of consultants.
5 Some decrease in use of consultants.

6 Considerable decrease in use of consultants.

COMMENTS: Sharing of ideas and knowledge among team members
might result in less need for consultants.

6. A principal's role can be defined as that of an instructional
leader in his school. His involvement in instruction with teams,
in contrast to regular classroom situations, should be:

71 markedly increased.
40 slightly increased.
11 somewhat decreased.
5 unchanged.
1 markedly decreased.

COMMENTS: He can more easily become involved in the goals of
three teams than those of eighteen teachers (self-contained).
Principal must be available at various planning sessions as

inter-unit coordinator of instruction.
Many principals have been forced into disciplinary, financial,

scheduling areas. The team organization would bring them
back into instructional leadership.
The principal's role should be a vital one in ensuring the

smooth operation of the team. His critiques should be of
greatest value.

Principals should be structured to meet with each team -
not only with team leaders.

There still seems to be an overload of "administration paper
work" tying principals down, but team organization wiZZ
demand them as resource personnel sooner than regular class-
room situations.
The cliche: "A chain is only as strong as its weakest /ink"

fits. In the past, instructionally the principals did not
interact with teachers; now through teaming, principals can
and should be sensitive to the involvement of the team and
effectively "lead" them.

Few principals are concerned about instruction. In high
school one cannot expect the principal to know enough about
a particular subject area to be of great assistance.

The principal should be informed daily on what is occurring.
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7. In addition to changing the academic performance of students, the
school should also influence their attitudes and behavior. The
opportunity to do this in team organization is:

52 much greater than in regular classroom situations.
i7 somewhat greater than in regular classroom situations.
11 no different from regular classroom situations.
14 somewhat less than in regular classroom situations.
2 much less than in regular classroom situations.

COMMENTS: There is opportunity for more personal contact with
more teachers and for observing adults working together. This
works best with ground rules for students and teachers.

I felt too far from the pupils.
I feel some child who has a clash with a teacher has more

of a chance to adjust when a team is working with him.
I feet kere the student who is outgoing, has a great deal

of initiative, is influenced a great deal. A shy, introvert
type may be influenced as to attitude and behavior the wrong
way.

This depends upon personalities,. Teaming can spread "good"
people out but perhaps this could be spread so far that it
has no impact.

The child has a much greater chance to find that someone
really cares for him.
IdeallW7Wach child will be learning at his level of ability

and opportunity permitted to pursue personal interests in
depth. Boredom and child vegetation hopefully will be
eliminated.

With a more loosely controlled situation as we found in
team teaching, those who need more push may not receive it -
compared to self-contained classroom.

In a world where "Doing Your Own Thing" is what makes things
happen, the children need to broaden their horizons at the
earliest of ages so that they may fully contribute their
"thing" at 5, 6, 7 years and on up!
No. 4 - constant compromise is necessary or else there will

be constant argument.
Less dictatorial than regular classroom situation. Student

meets more teachers and attitudes do rub off.

8. Every teacher has his own individual, general philosophy concern-
ing teaching and education. How do you feet team teaching will
affect the opportunity for you to implement and teach in accordance
with your own personal philosophy?

54 Greatly increases the opportunity.
41 Somewhat increases the opportunity.
11 No change in opportunity.
25 Somewhat decreases the opportunity.
1 Greatly decreases the opportunity.

COMMENTS: It provides great opportunity to test, expand, and
develop one's personal philosophy of education.

You have to give and take but you can usually keep your basic
philosophy even though you may have to give up some of the
fringe.



It helps me to improve my philosophy.
Teaming does not destroy individualization in the teacher,

it enhances it along with encouraging growth as the teacher
shares professional ideas with his team members.

Why have we not bcen utilizing the experiences, abilities,
knowledge of qualfied personnel to a greater degree many
years ago?

Somewhat decreases the opportunity because you may be out-
voted or have to pick up another's lesson plan.

Especially if you are the only one of your team with the same
philosophy and/or other team members are more dominate.

I can grow trough the experiences of others and wish to share
my experiences.

As a beginning teacher, I feel there is no better way to
share and gain ideas than a team set-up.

Any individual's philosophy has weaknesses. A team situation
serves as a screen to weed out those ideas in one's philosophy
that are poor and gives one opportunity to replace poor ones
with more effective ideas.

9. How important to you was the exposure to each of the following
during the summer progam?

NOT AT ALL
IMPORTANT

SOMEWHAT
IMPORTANT

VERY
IMPORTANT

A. Mager's Behavioral Objectives 11 36 91
B. Bloom's Taxonomy 7 55 69
C. Sanders' Classroom Questions 8 57 66
D. Flander's Interaction Analysis 25 63 35
E. Glatthorn's Small Group

Discussion Techniques 12 54 60
F. Unipacs 17 62 47
G. Contracts 10 54 68
H. Sensitivity Training 17 41 57

10. Check below any of the techniques which you tried to incorporate
in your planning and teaching and indicate how successful you were.

TRIED SUCCESSFUL
No Yes Very_ Somewhat Not

A. Behavioral Objectives 0 122 6B 40 1
B. Bloom's Taxonomy 12 108 48 54 8
C. Sanders Classroom Questions 25 98 39 39 4
D. Flanders Interaction Analysis 46 68 20 24 11
E. Glatthorn's Small Group 22 95 38 24 15
F. Unipacs 44 73 34 32 2
G. Contracts 28 89 43 28 6
H. Sensitivity Training 59 50 25 10 1

COMMENTS: This was a tremendous aid to our team structure and
framework.

Behavioral objectives were most important. I really knew
where I was going and why.
I am not at all convinced as to the effectiveness of contracts
as a teaching device in the primary grades.
Last year I thought Behavioral Objectives were a lot of

educational jargon and now I feel they are necessary for a
program to be successful.

L



11. One of the stated goals of the team organization is to provide
professional growth through professional interaction. How
successful do you think the team organization is with respect to
this goal?

86 Extremely successful
40 Moderately successful
6 Somewhat unsuccessful
2 Very unsuccessful

COMMENTS: Really became concerned with "other guys hang-ups."
To really grow, one must interact, to participate rather than sit,

listen, forget.
Too much aimless argument. Too much "passing the buck" and

avoidance.
When teachers give of themselves freely, many new ideas can be
incorporated into one; new methods can be developed. I think
this is great!

One doesn't have this opportunity in the self-contained classroom.
Who is professional at recess or during coffee breaks?

We're all "center-stage" when working on a team - bound to improve
teaching.

I felt I learned a tot from the other teachers on my team.
Sometimes we get into a routine with our teaching techniques and
this helped.

12. How helpful did you find the sessions in which your teaching team
was critiqued?

49 Extremely helpful
77 Somewhat helpful
4 Somewhat harmful
Extremely harmful

COMMENTS: I did see one team suffer from effects of destructive
c rittcism. It brought them to a low point from which I don't
think they ever fully recovered.

Learned more in observation than in any other phase.
Very positive. At times I would have liked more criticism.
This was really great for self-evaluation and regular school year.
Wow! It's an eye-opener.
This i7 where "Professionalism" came to the fore.
The observation was too easy and "too good" to us. I'm sure we

weren't that good.
Several times I was critiqued about things that weren't noticeable

to me so I enjoyed having help to make me a better teacher.
Logical,well thought feedback also can be one of our greatest

helps. It allows (critique session) an outside view.

13. Rank each of the following activities with respect to their value
to you. Assign a "1" to the activity you found most valuable, a
lirE" to the one which was least valuable.

1 2 3 4 5
Critique Sessions 9 16 22 31 41
Teaching Sessions 18 39 18 10 23
Planning Sessions 71 23 14 13 2
Observation Sessions 28 29 31 31 6
Strategy Sessions 4 17 18 37 51
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COMMENTS : These are difficult to evaluate in this way as one
depends upon the other.

Really, aZZ areas were beneficial.
I learned more through observing than critiquing.

14. How has your attitude towards allowing students to pursue individ,.
ualized learning changed as a result of the summer's activity?

71 Much more favorable
30 A ZittZe more favorable
23 No change

A little Zees favorable
Much less favorable

COMMENTS: No other way is valid or meaningful.
A "must" - I felt the children really enjoyed this approach.
I believe each child is an individual and should be treated

and taught as such.
This was a very strong point.
Prior to this summer I felt that if students were given a

choice of what they could study, many would make another
choice; not study at all! This is not the case.

I want to attempt more of this in the college course I teach.

15. How has your attitude towards large group instruction changed as
a result of the summer's activity?

41 Much more favorable
36 A little more favorable
36 No change
9 A little less favorable
7 Much less favorable

COMMENTS: The purpose of large groups, and methods and techniques
for large group have become much clearer.
No better way for aZZ students to benefit from a welZ organ-

ized, well planned large group activity.
It is my conviction that large group should onl motivate

and direct children to further instructional stations. I'm
wholly convinced of this now.

I learned VERY MUCH about the "when" and "how" of large group
instruction.
Think we brought home the need for organization and

rather than "on the top of the head" presentations.
Feel more comfortable with large group. Gained new to.uas

for this.

16. How has your attitude towards small group learning changed as a
result of the summer's activity?

76 Much more favorable
21 A little more favorable
35 No change
1 A ZittZe less favorable
Much teas favorable
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COMMENTS: Even under most crowded situation I plan to utilize
small group learning to a greater extent than ever before.

Small group interaction is the key to lasting learning
experiences.

I like using very small groups - paired learning, if possible.
Opportunity for participation in depth by a greater number

of students.

17. How has your attitude towards learning centers and resource
centers changed as a result of the summer's activity?

89 Much more favorable
15 A little more favorable
23 No change
1 A little less favorable
2 Much less favorable

COMMENTS: However competent, personnel should man them.
These are a must!
Learning Centers are a relatively new idea to me - its great!
I feet even stronger that learning centers should permeate

the whole school, not confined only to a center.
I hever seen them function before and was highly impressed.

17A. How helpful is teaming in making it possible for teachers to
make greater effort toward individualizing learning for students?

108 Greatly increases the opportunity
24 Somewhat increases the opportunity
1 No change in opportunity
1 Somewhat decreases the opportunity

Greatly decreases the opportunity

COMMENTS: Team diagnosis and evaluation of individual needs and
.skills greatly increases the chances for heZping the individual.

A teacher may know a child's problem but not be able to
solve it, whereas a team member may have just the prescription
needed.

You need teachers who are good in the first place - teaming
heZps to identify them.

I felt that17T:e achieved so much growth personally that
teamin is an answer to many problems.
Teac er has time to interact individually with students.

Better ratio of student-teacher.
I don't think teaching a week, observing a week, planning a

week cycle increases the chances for individualization though -
at least not during a six-week period.

1?B. How successful do you think the workshop was in preparing you to
"package" for greater individualized learning for students?

4? Extremely successful
53 Moderately successful
18 somewhat successful
8 Very unsuccessful
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COMMENTS: Packaging is worthwhile but is only one aspect of
teaching and planning!
Packaging team members are too removed from many good things

which are going on with the other teams.
Packaging would be easier to do at once.
I am extremely grateful to have had this experience. I've

never been familiar with packaging and intend to do as much as
I can next year.

Teacher has time to interact individually with students.
Better ratio of student-teacher.
Once we had developed our own style and sophistication with

using formats, pacs were very successful. This came late in
the program, however.
I think I'm prepared psychologically - which is a big item,

and I understand the terminology, theory behind and possible
formats for pacs. It will take much work yet to really
prepare pacs that are good and that will really be able to be
handled by students of various ability levels.

18. How has your attitude towards using a para-professional or aide
changed as a result of the summer's activity?

78 Much more favorable
18 A little more favorable.
28 No change
4 A little less favorable

COMMENTS: These people are tecmendous and I feel all schools
should have them - GREAT!
She is extremely valuable in direct work with children - not

just materials.
Our school has these workers. They are extremely impertant.
I have learned how to use an aide, not learned to like one.
A well-trained aide is a great asset.

19. On the whole, how valuable did you find the sessions with invited
speakers, in terms of the objectives of the summer program?

5 Very valuable
60 Somewhat valuable
6 Not at all valuable

53 Disappointing

20. Do you think the team organization increases teaching effectiveness.
Yes No
125 2

A. What three things do you like best about it?
1. Cooperative work and evaluations
2. Helps to individualize instruction
3. More ideas stemming from varied backgrounds.

B. What three thin s do ou like least about it?
1. Personnel conf tcts
2. Time pressures
3. Inefficient function of team.
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21. What effect do you think your experience this summer will have on
your skill in communicating with professional colleagues?

74 Improved greatly
34 Improved a tittle
4 No change
Somewhat worse
Much worse

COMMENTS: I can speak more knowledgeably about the type of
teaching program .inwhich I'm working.

This sort of training is imperative to one attempting to
implement.
Now I can speak from experience rather than articles read.
As a new teacher I feel I couldn't have gotten better

experience anywhere.
I can always relate this experience.

22. If possible, Zist 5 successful pupil learning activities which
were encouraged this summer in the team organization, and which
you would Zike to repeat during the regular slhool year.

Contracts
SmaZZ Groups
Large Groups

Multi-media
Paired lecrninc

23. What one part of the summer's program did you find the most helpful

Group planning
Team experience
Interaction with colleagues

24. For each of the following stated objectives of the Title III
program, indicate how successfully you think it was attained:

(1) To assess the extent to which new staff organization
patterns might be utilized for improved instruction.
75 Program was highly successful in this respect.
53 Program was somewhat successful in this respect.
2 Program was somewhat unsuccessful in this respect.
Program was very unsuccessful in this respect.

(2) To evaluate new ideas, techniques, methods, and materials
which might be used to improve the quality of instruction.
102 Program was highly successful in this respect.
28 Program was somewhat successful in this respect.
2 Program was somewhat unsuccessful in this respect.
1 Program was very unsuccessful in this respect.

(3) To produce both professional and non-professional staff
willing and better prepared to assume the new tasks and
roles demanded in education today.
98 Program was highly successful in this respect.
27 Program was somewhat successful in this respect.
4 Program was somewhat unsuccessful in this respect.

Program was very unsuccessful in this respect.



25. As a result of your experience this summer, how do you intend to
apply what you have learned in the clinical experiences to your
personal contracted assignments? (kor example, will, you approach
your principal or fellow staff members in an effort to establish
some team organization?) Comment in detail.

The program is being-put in our school in grade 6.
Yes, our entire faculty took the program - principal took the

administrative workshop.
We'll do all we can - looks good for next year.
Our principal is aware of a need for change. Our school

system has all self-contained classrooms.
WiZZ continue developing a 1st grade team, use of aides, and

learning center. Will try to get instructional secretaries.
I plan to begin a team program at one grade level this year

and expand it next year.
I hope to encourage some of the T3 leaders to help in a workshop
I plan to initiate some leadership labs and training for staff

and planning to continue my own growth through writing,
research and planning. Hopefully I'd like to participate
in this kind of program again.

I would like very much to discuss teaming with our principal;
however, he is not open to suggestions from the staff and
feels we are undermining authority if we suggest changes in
policy.

Our school is putting this program in this fall and all our
staff members have been in this workshop.

Small group discussion, paried learning, contracts, set up of
a "learning center" in my classroom, approach principal and
librarian on a large group learning center.

Use of behavioral objectives and new teaching techniques
learned.

Team teaching and modular scheduling are two areas into which
W2 are prepared to move in this fall.

Because of entering graduate school, my hope is to introduce
this in seminar work and incalculate this in my practical
experience.

My school is already involved with team teaching and I honestly
feel confident that I will have a lot to offer next year. I

hope to give 100% effort toward making learning something
very realistic.

Try to incorporate more packaging - try to improve small group
discussion questions.

I am particularity interested in using various sized groupings.
The minipacs also are useful. I am not sold on teaming
because it requires more clerical and para-professional
help than the district is willing to hire. Most schools would
not provide realistic planning time either.

Request that some time in the faculty meetings be spent for
in-service training to acquaint the faculty with such things
as the types of small groups, paired learning, contracts, etc.

I hope that I will be effective in getting team organization
in our school within the next two years.

We're going into this and all that I know about this whole
process was learned here.

I shall make available to others any materials I had made for
myself, and I shall attempt to effect a team effort in
applicable instances: Large Group presentations, small group
presentations and discussions, and follow-ups.



26, Are there other comments you would like to make about the
workshop? Please feel free to mention strengths or weaknesses.

The experience during the last six weeks has given me new
insights into teaching and was more valuable than any
workshop which I have attended!

Title III has been very exciting to me, but I haven't time
in the alloted time to explain further.

The workshop will always stand out ae one of my most invaluable
experiences. The unit leaders I worked with are, I believe,
outstanding in the field of education.

I wish I would have been exposed to more ideas or methods of
classroom presentations and student activities.

Worthwhile - highly recommend it!
Keep up the good work!
I think as many educators as possible should be involved in

this type of program.
It has been the most enriching professional experience in all

my years of initial training and beyond.
Only weakness - I felt a good deal of pressure, time wise.
I have enjoyed this new and exciting Title III. I felt we got

the children really involved. On the other hand, I think
you had way too many things going on at once. Just as a
suggestion: why didn't we package all materials on week 2
and then just have observing and teaching during the
children's period of attendance.

I felt our enrollment was awfully large. CouZd a limit be
be put on it? Packaging just seemed to get in the way -
almost a waste of time.

We did not get a chance to see some of our team members teach -
not all during the program. Could this be changed for next
year?

Packaging could have been done the first week. It was
frustrating to get the contracts ready in such a short time.
Packaging could have been done in the afternoon to enable
the packaging team to watch particularly good lessons pre-
sented by the teaching team.

I have heard parents comment to me personally how much their
children liked Title III and would not miss it.

Certainly the strength of the program was being able to be
creative and try new ideas.

This was by far the most successful Title III workshop! We
gain every year. I attribute the success to a principal who
is a top-notch administrator and to top-quality, experienced
unit leaders. Also excellent aides and secretaries - a fine
group of participants, all of whom I enjoyed knowing.

The whole operation was smooth.
The packaging under the direction of consultants was a good

idea but ran into some snags. Another year this part of the
program could be made even more valuable. Experience will
iron out kinks.

This was my first exposure to Title III and had a great impact.
I really believe I learned more during those seven weeks
than in four years of college. Everything I have learned
about teaming I have learned one way or another frolm Title
III.-

I hope this program continues because I think it will benefit
education to the extent that we should produce better
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students through improved methods of teaching.
I will never forget my learning experiences in Title III which

prepared me to enter an exciting profession which is on its
way to great progress! Thank you for the effort and
experience.

I think it is probably very difficult to find people willing
to participate in the program who are as efficient as our
leaders were. This is the greatest strength of the program -
people who are willing to pass on their knowledge and tech-
niques with a great deal of insight into the personalities
of others.

I felt Title III was a great opportunity and benefit to me
both as a teacher and in my personal life. Dealing with so
many people, learning cooperation and tact can't help but
be a benefit in all areas of living. I only wish that
every teacher would have the opportunity to participate in
the program at some time. I feel it would be a crime and a
great detriment to students and teachers if such a dynamic
and creative program was stopped. I hope some way can be
found so it can continue for next year and many years to come.

I am very grateful that I've been selected to participate in
this program, as my last practice teaching was in the 1930's
and as I was out of teaching practice for 20 years, I found
that many changes have taken place, especially in the
terminology. I value this experience above all summer
sessions in the college courses that I've taken. This truly
is a teacher re-education program, and as everything in this
world of ours is changing, thus changes in education should
come about. From my teaching experiences I've found children
bored with our system, including my own youngsters.

I feel I can be a better teacher. I am no longer satisfied with
things I did last year. This helped me more than any
professional courses in college. I hope if Title III continues
some new people can be used as unit leaders.

I wish we had had more opportunity to use the video-tape
equipment, especially in micro-teaching.

27. Teachers are always seeking in-service experiences to make
them more effective teachers. Therefore, would you compare the
effectiveness of this summer laboratory with the most recent
graduate or under-graduate course you have taken.

118 The laboratory is much more effective than regular courses.
9 The laboratory is as good as regular course.
6 The laboratory is not as effective as most regular courses.

COMMENTS: This program should continue at any cost.
Give credit! Since the program is structured as a teacher

workshop, I feel the credit approach is excellent.
Actual experience makes this workshop more valuable.
Excellent - compares with no other educational exepriences

I have had. I suggest college education courses be run
this way.

Chance to practice what was learned.
I worked harder than during any given seven-week period in my

last four years in college, and learned a lot more!
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28. Title III support of this program will terminate this year,
therefore do you think teachers or school boards would
support it by one or more of the following:

104 Teachers or Boards of Education would be_willing to pay the
expenses, if credit could be given to participants.

30 The program could be supported by participants or Boards
of Education paying all expenses without credit.

13 The program should not be continued if subsidy (from
foundation of Title Program) cannot be secured to pay
participants for attending.

COMMENTS: This is too valuable to let go down the drain. This
is the one training experience that was challenging, useful,
professional, meaningful, and worthwhile. I really feel
that I've learned more here than I did in college. I'm
revitalized as far as my career in teaching.

This program must not dissolve. We have far too much work
ahead of us in terms of change. We have only scratched the
surface.

It would seem to me that recognizing the value and rather
wide spread fame of the program, it would be close bo a
"must" to make provision for its continuance. Participants

certainly work hard and it would seem to me have well
earned credit.

Why not both subsidy and credit? This either/or is a bunch of
educational tradition. What man in industry re-trains and
is not paid for it?

Since I paid to attend this session, I can speak from that
end of the rope., I feet the program is worth the amount I
paid to attend, but I can also see the importance of
obtaining credits for same.

You have proof that the value of this workshop surpasses the
effort involved in attending. Many people are here -
Particularly those participating at a financial loss, and
this should indicate the tremendous value of the workshop.

Because of requirements in different school systems, some
teachers are reluctant to spend a summer taking a course that
will not count on the salary scale.

I surely hope that a way will be found to continue the basic
program. It just has to be one of the better ways to help
teachers change into more effective teachers.

If the idea of earning credits is introduced as one of the
goals of the workshop, the motivations of some teachers
might reduce the effectiveness of the program. If a teacher
cares enough to pay his own way or is selected by a school
boards, his contribution should be a valuable one.

I definitely think you should do all in your power to continue
this. It would be a crime to see this stop now. Education
badly needs programs like these.
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UrIPREDI CTED OUTCOME

ANTICIPATED OUTCOMES EXCEEDED. The widespread, inten-
sive interest in the thrust of this project were certainly
not anticipated at the outset of the program. When this
project began four years ago, such things as "staff
differentiatior" and "individualizing instruction" were
concepts which were being propagated by some of the leaders
in the profession; however, not generally understood nor
practiced b., persons working in the field. DurinC the
course of These four years these concepts have become common
concerns of all persons working in the field and therefore
the objectives of this project have coincided effectively with
prominent concerns in education today.

The widespread interest in individualizing instruction
and in better staff utilization has made it possible for
this program to provide a laboratory for experimentation,
which was of great interest to a multitude of schools and
sc",ol districts. This intense interest resulted in pro-
viaing a laboratory accommodating about 240 participants
rather than the 170 budgeted for in the Title III proposal.
This extra participation was a result of individuals, schools,
or school systems being willing to pay for the cost of
participation of those extra individuals. (See Appendix,
pages 25-55).

The demand for workshops, seminars, and speaking engage-
ments in schools and school systems in Wisconsin and through-
out the nation far exceeded anything we had anticipated at
the outset. This again can be attributed to the timeliness
of the thrusts of the Racine Title III project, and the
successes our laboratory had in development methods and
techniques which were considered to be successful by other
people working toward these same objectives. The extensive-
ness of this phase of Title III will be discussed under
nISSEMINATION.

FAIL TO ACHIEVE ANTICIPATED OUTCOME. One of the major
thrusts for the Zast laboratory was to help participants
become competent in the packaging of curriculum for
individualization.

It is assumed that the laboratory was successful in
identifying the different kinds of packages and the process
that might be used by individuals or teams of teachers in
the development of unipacs, contracts, minipacs, capsules,
etc. Our failure, however, related to producing only a
limited number of packages which participants felt were
useful in returning to their school assignments.

The packages which were produced probably focused in on
and related too specifically to the Racine curriculum. This
seemed rather logical in that the laboratory worked with
Racine students and used all Racine resources. However, since
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two-thirds of our participants were from schools and school
systems outside of the Racine Unified School District, many
of these people thought our packaging experiences could have
been organized in sue,. .4 way that each participant could
have been involved in preparing curriculum which would be
useful in his local school setting. The evaluation instrument
used at the close of the laboratory, as shown on nrevious
pages of this document, would impZy this general fee Zing on
the part of persons outside of Racine Unified School District.

IMPACT OF TITLE III

IMPORTANT CHANGES AT ELEMENTARY LEVEL. The Title III
program has produced a "ratio" method of providing staff in
the Racine Unified School District. The teacher -pupil ratio
is set each year by the Board of Education and a principal
and his staff identify the number of students to be served
in their school; divide this by the ratio figure, and through
this method determine the number of professional staff
members, or equivalent, to be allocated to a school building.

Forms used by the Racine Unified District and the
operational policies for this plan are to be found in the
Appendix, Pages 1-4.This ratio technique has motivated school
staffs to truly consider staff differJntiation involving
the use of team leaders, teachers, interns, practice teachers,
junior teachers, instructional aides, instructional
secretaries, etc.

Staffing designs for five elementary schools in the
Racine Unified District, aZZ with student populations of
approximately 700, is included in the Appendix, Pages 5-6. These
pages show how different schools under the leadership of
different principals, and with the heZp of their staffs, have
elected to organize and staff their school buildings.

WeZZ over half of the elementary school population in
Racine is served by schools organized on the "multiunit"
concept. There are many isolated schools, and in some cases
clusters of two or three schools within a school system,
which have adopted the multiunit pattern; however, to my
know ledge I know of no other schooZ system where over 10,000
students are receiving their learning experience within the
framework of this school organizational pattern. Furthermore,
nearly every other elementary school within the Unified
School District employs one or more teams which might be
considered an intermediate stage between a self-contained class-
room school and the Multiunit school.

IMPACT ON JUNIOR HIGH SCHOOL. Some of the moat efficient
and effective examples of team teaching in junior high schools
throughout the United States can be found in the Racine
System. Such teams are in operation in aZZ of the junior
high schools. In some schools there are only two or three
teams in contrast to the Gifford Jr. High School where there
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is a total commitment to teaming as it would relate to the
flexible modular scheduling program introduced there last
fall.

The Racine community voted down a bond referendum which
would have provided facilities making it possible for all
the junior high schools to enter into the organizational
pattern implied by "flexible modular scheduling." It seems
to be the consensus of all junior high school principals
that if the facilities had been built, most of our schools
would now be operating within the framework of this school
organizational pattern.

IMPACT ON SENIOR HIGH SCHOOL. The William Horlick High
School with 2400 stUdints introduced flexible modular
scheduling at that building last fall. This introduction
was the result of Title III influence and the culmination
of two years of planning and preparation prior to the
fall of 1969. Horlick High School is a difficult school
in which to introduce this kind of flexibility in that it is
large and serves a sizeable element of inner-city students.
In spite of these handicaps, however, it seems that this
program has become well received both by students and parents.

In addition to this "all school" commitment at Horlick
High School, we have many teams in operation at the Case and
Park High Schools.

SPECIAL STAFF DIFFERENTIATION DESIGN. As a result of
Title III influence, and particularly a Title III workshop
session, the Gifford Jr. High School staff was motivated to
set up what has become more or less a unique staff utilization
design in the Racine system. The steps taken by this staff
to solicit the cooperation of institutions of high learning
and other persons involved are identified in the Appendix,
Pages 7-8.

Packaging Curriculum. Under the leadership of our
Central Office consultants, and with the cooperation of many
teachers, teams and departments within our schools, there has
been great effort to "package curriculum" for individualizing.
Our experiences in the Title III laboratory, which focused on
providing appropriate learning experiences for each learner,
forced us to formating our curriculum in such a way that a
student could pursue learning experiences on his own.

Teachers in Racine have
unipacs, minipacs, capsules,
design most useable in their
many excellent packages have
areas of the curriculum.

been developing contracts,
etc., as they find a specific
area. In spite of limited time,
been developed in nearly al/

The most extensive application of this concept can be
found in homemaking. In this area, under the leadership
of the Central Office consultant, the total junior and senior
high school curriculum has been packaged in the "capsule"
format.
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All parochial, private, and public school.; in Southeastern
Wisconsin have been actively involved in many facets of this
program during the course of the Zast four years. Specifically,
some of the educational agencies involved are: (1) aZZ public
schools within CESA 18, (2) aZZ Catholic schools operated by
the Dominican Sister, (3) aZZ Lutheran eZementary and secondary
schools, (4) the Prairie School, which is a private non-
sectarian operation.

Prior to the Title III program there was practically no
dialogue between the leadership of the private schools, other
public schools in Southeastern Wisconsin, and the Racine
Unified School District. As a result of this program, there
has been intensive interaction and interchange as it would
relate to ideas and experiences. In addition to this cross
fertilization of ideas, these groups have collectively been
privileged to engage the outside consultant service of some
outstanding educators in this country. This overriding
program, encompassing aZZ schooZs, school distri:cts, and
students in this large geographical area, has been an outstand-
ing strength of Title III.

The broad participation and interest in the Racine TitZe
III program is documented by the enroZZment we have had in
our winter workshops. During the winter and spring of 1970,
we held our fourth workshop. If previous workshops served
the needs of participants, it could be assumed that they
would return,and if they did not, they would not return.
It is gratifying to report that the enrollment for this
Zast 15-hour workshop was larger this year than ever, and
of the 539 enrolled, 183 were from Racine Unified, 100 of
them came from public schools in CESA 18, 111 came from
parochial schools, 10 of them from the Prairie School, 96
from the Kenosha School District, and 39 of them from school
districts outside of Southeastern Wisconsin, some of them as
far as Stevens Point on occasion.

There are many specific examples of impact this program
has had on school districts in this particular area; some
communications which give testimonials to this fact are in-
cZuded in the Appendix, Pages 9-10ne specific example of the
spin-off effect is that two Sisters from Milwaukee became a
part of our workshop two years ago, then they were instrumental
in getting aZZ members of the St. Elizabeth School staff in
Milwaukee to participate in the summer laboratory Zast summer.
This in turn Zed to their introduction of the Multiunit concept.

Another specific example is the repeated involvement of
many staff members from Elkhorn, Wisconsin, in the Title III
laboratories and workshops resulting in the extensive re-
organization of their schools and the establishment of many
learning centers and resource centers in both their elementary
and secondary programs.
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Another example of impact as it would relate to visita-

tion is that staff members from Victory School in Milwaukee
visited the Racine program, observed our schools in operation,
which led to inviting one of the Title III staff members to
make a presentation to their staff. This in turn has led to
the introduction of-the Multiunit concept in the Victory School
in Milwaukee this fall.

The extensive involvement on the part of Kenosha staff
members has Zed to many changes and innovations in their
school system. This is highlighted by efforts to introduce
team teaching in some of the elementary schools, and to a
total commitment on the part of the Bose Elementary School,
to the multiunit concept this fall.

Needless to say, there are dozens of examples of spin-off
such as this which could be identified but space in this
report will not permit such detail.

DISSEMINATION

Dissemination activities of the Racine Title III program
has surpassed any expectations we may have had at the outset
of this grant. Specific examples of dissemination "spin-off"
are as follows:

Minneapolis, Minn.
Summer, 1969

Fall, 1969

Summer, 19 70

- Three administrators from the Minneapolis
Public Schools attended the summer laboratory.

- One elementary school experimented with
team teaching on a semi-multiunit basis.

- One of the junior high schools organized
several teams and attempted to add some
flexibility to the school organization.

- The Minneapolis School System will sponsor
a summer laboratory patterned after the
one in RAcine, Wisconsin.

Roseville, Minnesota
Winter, 1968 - Director of Title III spoke to the

Richfield School staff.
Fall, 1968 - One member of that staff transferred to

the Roseville, Minnesota schools.
Fall, 1969 - Member who transferred into the Roseville

schools was instrumental in getting
director of Title III to conduct a work-
shop during pre-school in-service training.

Winter, 1970 - Two of the schools attempted modifications
of the multiunit concept.

Summer, 1970 - The Roseville Sc,hool District is sponsoring
a summer laboratory similar to the one
conducted in Racine.

Fall, 1970 - Director of Instruction and several
principals plan to introduce the
multiunit approach to instruction.



Charles City, Iowa
Winter, 1968 - Carload of Charles City staff visited Racine.
Spring, 1968 - Another carload of visitors from Charles

City, Iowa.
Fall, 1968 - Several communications were sent between

the Title III office and members of the
Charles City staff.

Summer,1969 - Several staff members and administrators
from Charles City attended the summer
laboratory.

Fall, 1969 Two schools introduced modification of
the multiunit concept.

Summer,1970 The Charles City School System will
sponsor a summer laboratory similar to
the one conducted in Racine.

Fall., 1970 Several elementary schools hope to operate
within the multiunit concept.
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Chicago Area
Winter, 1969

Spring, 19 70

Spring, 1970

Summer, 1970

- Title III staff members spoke to administra-
tors group representing Chicago suburbs
school systems.

- Many groups from schools represented at
Glen Ellyn Conference visited the Racine
schools.

- Title III staff invited again to individual
schools to discuss flexibility in depth.

- r-Services of Title III staff members to con-
duct workshops at several of these schools.

Detroit, Michigan
Summer, 1967 - Sister Emeline, Supervisor of Schools

operated by Dominican Sisters, served as
staff member in the Title III laboratory.

- Several parochial schools in the Racine-
Milwaukee area attempted modifications of
team teaching and the multiunit concept.

- Sister Emeline was instrumental in having
Title III conduct an all-day workshop for
principals in the Pittsburg area.

- Sister Emeline repeated as q staff member
in the Title III laboratory.

- Title III staff invited to speak to
principals of parochial schools in the
Kaukauna, Wisconsin area.

- Title III staff invited to speak to
parochial school principals in Evansville,
Indiana area.

Fall, 1969 - Title III staff invited to run an all-day
workshop for all parochial school principals
in the Detroit area.

Winter-Spring
1970 - Title III staff invited back repeatedly to

run all-day workshops set up by parochial
school supervisors responsible for districts
involving 10-30 parochial schools.

Winter, 1967

Summer, 1968

Summer, 1968

Spring, 1969

Summer, 1969



Summer., 1970 - Several more requests for workshops
and conferences in paro'hial schools
in this area.

Tulsa, Oklahoma
FaZZ, 1966 -

Summer, 1967 -

FaZZ, 1968

FaZZ, 1969

FaZZ, 1969

Winter, 1970

Spring, 19 70
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Principal from Eagle Grove, Iowa heard
Director speak in Fargo, North Dakota.
Principal from Eagle Grove, Iowa brought
group of staff members from Eagle Grove
to aZZ-day conference conducted by
Title III staff members in Duluth, Minn.
Eagle Grove staff introduced the Middle
School entirely based on team teaching.
This same principal was employed as
assistant superintendent in charge of
instruction in Tulsa, Oklahoma schools.
Title III staff was invited to run an
all-day workshop for aZZ 150 prinSipals in
Tulsa, Oklahoma.
Title III staff invited to Tulsa, Oklahoma
to run an all-day workshop for staffs of
three schools selcted to become experimental
schools in Tulsa.
Title III staff invited to run an aZZ-day
workshop for the University of Oklahoma
Field Division in Lawton, Oklahoma.

Iowa
FaZZ, 1S67 - Staff at Mason City, Iowa learned about

innovation going on in RAcine and visited
the Racine School System in that faZZ.

Spring, 1967 - Title III staff invited to Mason City,
Iowa to conduct a 1/2 day workshop.

Summer, 1967 - Staff member from Racine was invited to
plan and operate a laboratory similar to
the one being operated in Racine.

School year
1968-69 - Many school systems in the State of Iowa

sent groups to visit the Mason City
operation.

Spring, 1969 - Title III staff invited to run two hours
of workshop at the State Convention for
Superintendents at Okoboji, Iowa Zead
given by a member of the Mason City staff.

Summer, 1969 - SeveraZ staff members and administrators
from Mason City, Iowa attended the Racine
Title III workshop.

FaZZ, 1969 - - Three schools attempted to introduce the
multiunit concept.

FaZZ, 1969 - Title III staff invited to make presentation
at a general session of the State Convention
of Iowa School Board members and Super-
intendents - Zead given by Mason City staff.

Winter-Spring- Title III staff invited to conduct all-day
1970 workshops with some 20 school systems in

the State of Iowa - result of presentations
at State Conventions.
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Mason City, Iowa
July, 1967 - representative from Mason City heard the

Director speak at Duluth, Minn.
Fall, 1967 - A carload of Mason City teachers

visited Racine.
Spring, 1968- Title III staff was invited to conduct

a five-hour workshop at Mason City.
Summer, 1968- Title III Director arranged for resource

person to help them conduct a summer
laboratory similar to the one in Racine.

Fall, 1968 - The "Multiunit" concept and other
innovations were introduced in at least
two Mason City elementary schools.

Fall, 1969 - Communities such as Latimer, Lake Mills,
.1,

Sheldon, Iowa, etc., have implemented
programs resulting from visits to
Mason City and interactions with Mason
City.

Many other examyles of dissemination spin-offs could be
identified; however, space does not permit such detail in this
report.

4 chart listing speaking engagements can be found on the
next few pages. This chart identifies in more detail the
extensiveness of the dissemination process as it mushroomed
in the Racine Title III project.

In addition to this chart and listing of speaking engagements,
samples of letters received from schools and school systems in-
dicating the impact our program has had on other schools and school
systems in other parts of the country is included in the Appendix,
Pages 12-20 and 25-55.

VISITATION PROGRAM. The wide-spread interest in the
Racine Title III efforts can be substantiated by the very
intense program of visitation conducted throujhout the year.
Visitors have come from all parts of the country, and have made
efforts such as traveling hundreds and even thousands of miles, and
have been involved in expenses of lodging, meals, etc. Their
efforts would indicate that they are definitely coming to see what
they consider to be an exemplary program in effort to gain as much
insight and knowledge regarding potential information for their
district as possible through a visitation.

These visitations offer the opportunity for thee districts
to observe and assess innovation practices in several of our
Racine schools. Visitations usually follow an introduction to
the concept by a speaking engagement or a workshop. Then, follow-
ing a visitation, there is usually an effort for either in-depth
workshop or consideration of implementing some of the changes
observed.

Extensiveness of these visits is show,: on the charts which
follow, and sample "Rsponse Forms" to visitation can be found in
Appendix, Pages 21-22.
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(#

Visited
Racine
Sdnools

Groups)

Participated
in Summer
Laboratory
(# Groups)

In- Service
Workshop

in Racine
(# Groups)

Title III
Staff Spoke
(Workshops,
Seminars,
Speeches)

1

ARIZONA
1Unix

CALIFORNIA
San Diego 1

COLORADO
Denver 1

INDIANA
Evansville 1 (2 days)
Gary 2 1

Hammond 1

IOWA
Ankeny 2

Arlington 1

Cedar Falls 4 1

Charles City 2 1 1

Davenport 1

Decorah 1 1

Des Moines 2 1

Dubuque 2 2 1 1

Estherville 1

Iowa City 1

Lake Mills 1

LeMars 1

Maquoketa 1

Mason City 3 1 2

Newton 1

Onawa 1

Postville 1

Sheldon 1 1

Sibley 1

Spirit Lake 2

Tama 1

West Union 1 2 1

ILLINOIS
Addison 1

Chicago 6

Clarendon Hills 1

DeKalb 1

Downers Grove 2 2

Edwardsville 1

4



i nst ted
Racine
Schools

# Groups

(Illinois - Cont.)
Elgin 1

Evanston 1

Freeport 2

Glen Ellyn 4
Highwood
Jackson
LaGrange 1

Lake Forest 1

Lake Zurich 3

Libertyville 5

Maywood 2

Mundelein 3

Oak Park 1

Palatine 1

Park Ridge 4

Peoria
Posen 1

Prairie View 1

River Forest 1

Rockford 6
Waukegan 2
Zion 2

LOUISIANA
Baton Rouge 1

MARYLAND
Garret County

MICHIGAN
Birmingham
Detroit
Lansing
Monroe
Wyondotte

MINNESOTA
Audubon
Chaska
Circle Pines
Duluth
Granite Falls
Hopkins
Minneapolis
Moorhead
Owatona
Richfield
Rosemount

1

1

1

1

4

1

Participated
in Summer

Laboratory

(# Groups)

In-Service
Workshop

In Racine

(# Groups)

1

31.
Title III
Staff Spoke
(Workshops,
Seminars,
Speeches)

1

1

2

1

1

I

1

1 (2 days

1

3

2

1

1

1

1

1

5

1

1

1



Visited
Racine
Schools

(Minnesota - Con
Silver Bay
Staples
St. Paul
Willmar
Winona

NEBRASKA
Omaha

NEW YORK
New York

NEVADA
Las Vegas

# Groups)

.)

NORTH DAKOTA
Fargo
Grand Forks Air

Base

OHIO
Cincinnati
Newark
Oregon
Stuebenville
Toledo

OKLAHOMA
Lawton
Tulsa

PENNSYLVANIA
Danville
Pittsburg

SOUTH DAKOTA
Brandon
Brookings
Harrisburg
Mitchell
Rapid City
Redfield
Sioux Falls
Vermillion
Watertown

TEXAS
Houston

1

1

3

1

1

2

1

1

1

5

2

1

Participated
in Summer

Laboratory

(# Groups)

In-Service
Workshop
In Racine

(# Groups)

Title III
32.

Staff Spoke
(Workshops,
Seminars,
Speeches)

1

1

1

1

1 (2 days)
2

1

1

1

2

1

1

1

2

2
1

1

2

1

1

2

1

2

1

1 (2 days)

1



Visitied
Racine
Schools

Participated
in Summer

Laboratory

In-Service
Workshop

in Racine

Title III
Staff Spoke
(Workshops,
Seminars,
Sneeches)

WISCONSIN
Adams 1

Antigo 1

Bassett 2

Baraboo 1 1 2

Beloit 2
Brookfield 5 2

Brooklyn 1

Brown Deer 2 2

Burlington 1 2 1

Cedarburg 1 1 1

Chilton 1

Clintonville 1 1

Columbus 1 1

Cudahy 1 1 2

Darien 1 1

DeZavan 1 1 2 3

Dousman 2 1

East Troy 1 1 1

Elkhorn 1 1 1 2

EZroy 1

Fond du Lac 3

Vox Lake 1

Fox Poirr 1

Franklin 2 I 1 1

Frankemlle 1 1 1

Galesville 1

Genoa City 2

Green Bay 4 1

Greendale 5 1 2 2

Hales Corner 2 1

Hartfol, 1 1 1

Jackson 1

Janesville 3 1 1

Jefferson 1

liakauno 1

Kenoshl. 27 2 2 1

Keshenr 1 1 1

Kimberi' 1

Lake Gcreva 1 2

La Crosre 1 2

Lannon 1

Loyal 1

Lena 1

Luxemburg 1

Madisoi, 7 1 5

McFarland 1

Menasha 1

Menomonee Fall, 1 1 1

Milwaukee 32 1 11

33.



(Wisconsin-Cont

Visited
Racine
Schools

1

Participated
in Summer
Laboratory

In-Service
Workshop
in Racine

Mineral Point
Monroe
Neenah
New Berlin
Oconomowoc
Oconto Palls
Oshkosh
Pardeevi lie
Platteville
Plymouth
Portage
Pewaukee
Port Washington
Poynette
Racine
Randolph
Reedsburg
Sauk City
Schofield
Seymour
Shawano
Sharon
Shorewood
Sheboygc-7.

Somer3
South i/w7,waukee
Stevens Point
Sturtevant
Sussex
Tomah
Twin Lak9s
Union C*9ve
Waupun
WaZworth
Whitewaler
Wausau
Wauwatca
Wauke3;d
West 2c.qd
Whitnt;.;d Bay
Wilmot
Waterff,0
Wonewoc
Yorkvii;,:

1

1

2

1

3

2

1

1

3

1

1

16
1

1

1

1

1

3

4

1

3

2

1

1

1

1

1

5

1

?

2

4

3
2

1

1

JAPAN
Japang, Educators
from various
parts of Japan 1

NEW ZEALAND
Auchland 1

4

1

1

1

2

1

1

1

1

1

1

1

4

7

.1

1

2

1

1.

.1

Title III
Staff Spoke
(Workshops,
Seminars,
Speeches)

1

1

1

3

1

1

1

1

14

1

1

2

1

1

1

2

1

2

1

2 1

34.



Visited
Racine
Schools

Participated
in Summer

Laboratory

ENGLAND
London

SWEDEN
From various
parts of
Sweden

OTHER AREAS
From:
Australia
India
Thailand
Taiwan
Canada
So. 4merica

1

1

1

1

1

1

2
1

35.
In-Service Title III
Workshop Staff Spoke

in Racine (Workshops,
Seminars,
Speeches)
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SPEAKING ENGAGEMENTS, WORKSHOPS AND CONFERENCES
HANDLED BY

TITLE III STAFF DURING RECENT MONTHS

Racine, Wisconsin

JANUARY 1969

- Neenah, Wis. - all staff (1/2 day)
- South Milwaukee, Wis. - Elem., Admin, and Central Office

Staff (1/2 day)
- Elkhorn, Wis. - all staff (all day)
- Mitchell Jr. High (Racine) - all staff (Speaker)
- Oshkosh, Wis. - all staff Institute Day (all day)
- Columbus, Wis. - all staff (1/2 day)
- Highwood-Highland Park, /ZZ. - all staff (all say)
- Horlick High School (Racine) - all staff (3 hours)

FEBRUARY

- Brown Deer, Wis. - all staff Workshop (all day)
- Lake Shore Curriculum Council, University of Wis.-Milwaukee (Speaker
- Junior League - Racine (Speaker)
- Jerstad Jr. High - (Racine) - all staff (3 hours)
- Kakauna, Wis. - all staff (1/2 day)
- Iou::a State University - Iowa State Ed. Assn. Conf. at Ames (3 hrs.)
- Kiwanis Club - (Racine) (Speaker)
- Women's Club - (Racine) (Speaker)
- Knapp School P.T.A. (Racine) (Speaker)
- Hood's Creek School P.T.A. (Racine) (Speaker)

MARCH

- Hales Corners, Wis. - all staff (3 hours)
- Staples, Minn. - all staff (2 days)
- Brown Deer, Wis. - Workshop (3 hours)
- Hartford, Wis. - all staff (4 hours)

APRIL

- North St. Paul, Minn. - Maplewood Schools - all staff (all day)
- St. John's Lutheran School parents (Racine) (Speaker)
- Mineral Point, Wis. - all staff (1/2 day)
- Crestview. School P.T.A. (Racine) (Speaker)
- Huron, So. Dak. - Dept. of Education staff members from colleges

.and universities in So. Dak. (two-day workshop)
- Hartford, Wis. - all staff (Speaker)

MAY

- Cedarburg, Wis. - PTA (Speaker)
- Baraboo, Wis. - all staff (Speaker)
- St. Elizabeth School, Milwaukee - Key administrators and staff

(Speaker)
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JUNE

- Spirit Lake, Iowa - State Superintendents of Iowa Conf.
- Shorewood Schools, Milwaukee - Staff wcrkshops (two 1/2 day sessions.'
- Optimist Club (Racine) (Speaker)

JULY

- Pittsburg, Pa. - 150 parochial school administrators (all day)
- Kiwanis Club - (Racine) (Speaker)
- La Crosse, Wis. - University of Wis. workshop (1/2 day)
- Ke7osha, Wis. - Principals and Bd. of Education (Speaker)

AUGUST

- Vermillion, So. Dak. - all staff (all day)
- Watertown, So. Dak. - conference for 200 university personnel in

teacher education (2 days)
- Madison, So. Dak. - all staff (all day)
- West Union, Iowa - all staff (1 day)
- Evansville, Indiana - 120 parochial school administrators (2 days)
- Decorah, Iowa - all staff (1/2 day)
- St. Paul, Minn. - all staff -*- Roseville schools (1/2 day)

SEPTEMBER

- LeMars, Iowa - all staff (all day)
- Sheldon, Iowa - all staff (all day)
- Franklin, Wis. - Wisconsin elementary principals and PTA
- Delavan, Wis. - all staff workshop (two 2-hour sessions)
- Whitewater University - students and staff in teacher education
- Franksville, Wis. School P.T.A. (Speaker) (Speaker
- Wisconsin Council for United Action

w OCTOBER

- Charles City, Iowa - all staff (2 days)
- Garrett County, Maryland - 162 involved in Charrette (3 days)
- Stevens Point, Wis. - administrators and key staff (1 day)
- Sioux Falls, So. Dak. (So. Dak. State Teachers Convention (Speaker)
- Greendale, Wis. - all elementary staff (1/2 day)
- Harrisburg, So. Dak. - all staff (1 day)
- Brandon, So. Dak. - all staff (1 day)
- Delavan, Wis. - all staff workshop (three 2-hour sessions)
- St. Pius School, Wlwaukee (Speaker for parent group)
- Brookings, So. Dak. - all staff (1 day)
- Lake Geneva, Wis. - all staff in Big Foot District (1 day)
- Minneapolis, Minn. - consultant to key administrative staff and

teachers (1 day)

NOVEMBER

- Jefferson, Wis. - all staff (Speaker
- Sibley, Iowa - all staff (1 day)
- Convention for Iowa School Boards and Superintendents - Des Moines
- Racine, Wis. CESA 18 Agency (Speaker)
- Tulsa, Oklahoma - all administrators (1 day)
- Libertyville, Ill. - all staff (Speaker)
Delavan, Wis. - all staff workshop (Two 2-hr. sessions)
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Detroit, Michigan - administrators of parochial schools (1 day)
- Racine Board of Education Office ('7itizen Group .eeting) speaker

JANUARY, 19 70
- Twin Lakes, Wisconsin - all day (Speaker)
- Estherville, Iowa - all staff (1 day)
- Spirit Lake, Iowa - all staff (1 day)
- Tama, Iowa - all staff (1 day)
- Wisconsin School Boards and Superintendents Cony. (Speaker)
- Tulsa, Okla. - Key Staff (% day)
Rapia City, South Dakota - (regional Conference) (Speaker)

- Cedar Rapids, Iowa (1 day)

FEBRUARY
- Union Grove,Wisconsin - all staff (1 day)

Whitewater University - (Teacher Ed.) students Staff (2 hour)
- Twin Lakes,Wis. (evening)
- Chaska, Minn. - all staff ( day)
- Rosemount, m'inn.-a// staff ( 1 day)
- Greendale, Wis. - all secondary staff (1/2 day)
- Lake Geneva, Wis. - all staff (1/3 day)
- Walker Pt. Middle School - iilwaukee (Consultant - 1/2 day)
- Waterford, Wis. - all staff (1/2 day)
- Downers Grove, Ill. (all staff 1/2 day)
- Institute Day (Racine) - (Speaker)
- Birmingham, Michigan (1 day)
- Moorhead, Minn. Seminar (1 day)
- Mason City, Iowa (1 day)
- Minneapolis, ',ilm. - Seminar (all day)
- Randall Consolidated School District - (Speaker)

MARCH
- Yorkton, Saskatchewan, Canada - Regional Convention (Speaker)
- Canora, Saskatchewan, Canada -
- Caddy Vista School P.T.A. (Racine) - (Speaker)
- Monroe, Michigan - workshop (1 day)
- East Troy, Wisconsin (Speaker)
- Port Washington, Wisconsin PTA - (Speaker)
- Willmar, Minnesota (1 day)
- Denver, Colorado - Seminar (1 day)
- Omaha, ilebraska - Seminar (1 day)
- Lawton, Oklahoma (1 day)

APRIL
- State P.T.A. Convention - Milwaukee (Speaker)
- Lake Mills, Iowa (1 day)
- Fargo, North Dakota - workshop (2 days)
Marquoketa, Iowa (1 day)

- Circle Pines, Minn. Seminar (1 day)
- Detroit, Michigan (1 day)
- Newton, Iowa (1 day)
- Phoenix, Arizona - Se -inar (1 day)
- Las Vegas, Nebraska - Seminar (1 day)
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- Redfield, South Dakota (S.D.Elem. Prin. Assoc, Conv) (c'peaker e
Workshop)

- Walker Point Middle School, Milwaukee (Consultant)
- Detroit, Michigan (1 day)
- Wyondotte, Michigan (1 day)
- Monroe, Michigan (1 day)
- Milwaukee, Wisconsin (Speaker)

JUNE
- ditchell, South Dakota - (1 day)
- Fargo, North Dakota - (1 day)
- Stuebenville, Ohio - (1 day)
- Madison, Wisconsin - (1 day)

- Luxemburg, Wisconsin -
- Onawa, Iowa
- Owatona, :Minnesota
- Stillwater, inn.
- Detroit, Michigan

AUGUST
workshop (1 day)

- workshop (1 day)
- workshop (1 day)
- workshop (1 day)
- workshop (1 day)

SEPTEMBER
- Audubon, Iowa (TriCounty Institute) - Speaker
- Catholic Teachers Convention - Milwaukee, Wis. (Sreaker)

OCTOBER
- Elgin, Illinois - (speak at convention of .900 teachers)

SPEAKING ENGAGEMENTS OP DIRECTOR
AT

STATE1 REGIONAL AND NATIONAL CONVENTIONS

- National Association of Elem. School Principals, Houston Texas
- Minnesota Education Association - Mpls. (Sectional Speaker) 1968

- Minnesota Education Association - Mpls. (Dinner Speaker) 1070
- Iowa Association of School Boards - Des Moins, Iowa
- South Dakota Education Associat-- - Sioux Falls, South Dakota
- Wisconsin Assoc. of Jr. High School Principals - Racine
- Wisconsin Assoc. of Elem. Principals - La Crosse, Wis.
- Wisconsin Assoc. of Secondary Principals - Madison, Wisconsin
- Wisconsin Assoc. of School Boards - Milwaukee
- Wisconsin P.T.A. Association - Milwaukee
- Wisconsin Assoc. of Classroom Teachers - Milwaukee
- South Dakota Assoc. of Elem. Principals - ',fitchell, S.D.
- Midwest Regional Conf. of Jr. High Principals - La Crosse, Wis.
- Regional Conventions in Saskatchewan, Canada (2 dazes)
- National Education Assoc. Regional Conference - Minneapolis
- Catholic Teachers Convention, Milwaukee
- South Dakota Regional Convention for Teachers - Rapid City
- National Meeting of Title III Directors - San Diego, Calif.
- Convention of Lutheran Schools in Chicago area - Elgin, Ill.
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DISSEMINATION ACTIVITY. A final criteria which might be

used in declaring the success of this particular program would
be related to the extensiveness with which speaking engagements
and workshops are requested. Dissemination for this program
started from nothing more than an idea and a service well
rendered. The program did not start with involvement of the
university or the identify of a national figure, but rather
school districts, conferences, and conventions were interested
enough in things going on in Racine and the way these things
were presented to produce extensive demands for such services.

PHASING OUT OF FEDERAL FUNDING

Many ideas and concepts dealt with in the Racine Title III
program have been further developed and will be propagated by
the joint efforts of the State Department of Public Instruction,
University of Wisconsin Research and Development Center, and
the Kettering Foundation, better known as I/D/E/A. Through
this collective effort most of the materials and human resources
will be provided to help schools within Racine and throughout
Wisconsin implement this multiunit concept.

It should also be noted at this point that many schools
and school systems throughout the country will be running
laboratories which have been patterned after the Racine Title III
laboratory. Examples of these could be found this summer in
St. Paul, Minneapolis, Roseville, in Minnesota; Fargo, North Dakota;
Watertown, South Dakota; Charles City, Mason City, and Des Moines
in Iowa; Stuebenville, Ohio; Madison, Wisconsin; Detroit,
Michigan; etc.

The need for workshops, seminars and laboratories became so
evident to the Title III staff members that it has led to
participation in a consultant firm which will offer these kinds
of services to schools and school systems throughout the United
States on a business basis. Brochures identifying programs
being sponsored by Educational Consulting Associates, Inc., which
are patterned after the Racine Title III program, can be found
in the Appendix, Pages 56-57.

It is somewhat regretable that it is impossible to conduct
the same kind of laboratory in Racine which was conducted under
the sponsorship of Title III during the last four summers; however,
the Racine School System finds itself in a very difficult
budgetary problem at the moment, and the Administration does
not believe that it would be wise, at a time of dire need for
classrooms, to increase the budget to carry such a laboratory.
It is quite likely that the laboratory has had its "saturation
impact" on the Racine School System and staff, and that any
continuing effort of similar services might well be located in
other geographical locations throughout the country. Furthermore,
the Board of Education was somewhat reluctant to consider this
kind of funding because the program was serving many more
participants outside of this school system than in the school
district.



41.
Many people trained and involved in the Racine Title III

laboratory will be key staff members in some of the other
laboratories scheduled throughout the country; therefore still
another spin-off impact of this program can be identified.

It should be said in conclusion that the Federal funds
channeled into this Title III project have produced exciting
and stimulating opportunities for literally hundreds and,
considering the spin-off, thousands of staff members during
the course of these four years. It should also be said that
some 4,000 students have benefitted from the enrichment
activities provided during the time of the laboratories.
Consequently, it becomes very difficult to assess the thrust
for improvement of public and private education created by
these funds. Time only will tell whether or not the innovations
and practices introduced to schools and school systems through
this program will upgrade measurably the quality of education
provided for individual students in those school settings.

Though this conclusion will have to wait for much more
conclusive data, it can be said that staff members in schools
and school systems have been motivated to carefully look at
themselves, assess the eudcational practices going on in those
settings, and then have attempted to introduce new practices
as a result of being influenced by the Racine Title III Program.
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hfil! be 116.5",pned a v811.1.a of .4,

D, The off Ice Fitnretkry, instm:Iwnt.61 71,1sic teace:, r.3moditid

a.nd :.:achars of apaoial t,duatdoll 8,%adi not

ha cot-,nted blIA.1Jing

In deterr:f,hing staff allotment, all dccmil fractions 'he

rounded off to the neare7t half.

IV. The Ratio

A. The pupil -teacher ratio for the Unified School Diatrict shall be
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SCHOOL

TOTAL NUMBER OF STUDENTS

DATE

Appendix

4

CALCULATION SHEET
FOR

STAFF UTILIZATION PLANNING
(Other Than Multi-Unit Schools)

K
1st

Gr.

2nd

Gr.

3rd

Gr.

4th

Gr.

5th

Gr.

6th

Gr.

TOTAL TOTAL
No. , VALUE

111111
1Z,

,

r/III
'# of Students -

4

# of Classrooms

Teachers

Aides

Special Staff

# KIND VALUE

Art

Music

Phy. Ed.

Gen. Resource

Rem. Reading

Helping Teacher

Sub Total

am

Raiios - Outer city schools 26.8 to I

- Inner city schools 19 to I

Formula

(# of students in

grades 1-6+1/2 of K)

Sub Total

Staff Utilization
Summary

# KIND VALUE

Teachers

Aides

Instr. Secy.

Librarian

Special Staff

Total

=

(Ratio) (# of staff allocated)
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!MEM APPLYIPG

SYSTEM- 'VIBE PATIO
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RACINE, WISCONSIN
ARM, 1968

CONDITIONS:

1. SCHOOL u'ITH TOTAL ENROLLMENT OF 7110 STUDENTS (100 KINGERGARTFN)

LEAVING A STAFF ALLOCATION RASED ON WI STUPFMTS IF' THE

BUILDING AT ANY GIVEN TIME.

2, TWENTY-FOUR STAFF MEMBER ALLOCATION AT RATIO OF 26.8 STUDFNTS
PER FULL-TIME PROFESSIONAL STAFF OR FOUIVALENT,

SCHOOL A (700 STUDF!mTS) SIT% C (7nn ellinENTS)

1
PRINCIPAL
SECRETARY

1 LIBRARIAN 1

22
TEACHERS 22
REMEDIAL RDS, 1.

TOTAL 24

1

1

1

20

1

SCHOOL B (700 STUDENTS)

FRIHCIPAL

SECRETARY

LIBRARIAN

TEACHERS

AIDE

SPECIAL

SCIENCE

ART

nUSIC

HELPING TEACHER

TOTAL

,5

5

5

1

23 9

CORE STAFE

1 PRINCIPAL
1 SECRETARY

1 LIBRARIAN

1 INSTR. SECY.

ital,(100 ST.
N;FS 5-6

1 UNIT LEADER

1 TEACHER
1 AIDE

41T P (200 ST.
(;ES 5 --8

1 UNIT LEADER

5 TEACHFRS

2 AIDES

C ST.
,GFs 8-.-10

1 UNIT LEADER

5 TEACHERS

2 AIDES

NIT P (209 T
AGES10-11-r'

1 wNIT LEADER

5 TEACHERS

2 AIDES

TOTAL

1
1.

1

5

1

5

1

5

sIi

.8

,8

241,2
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SCHOOL D. (700 STUDENTS)

CORE STAFF

1 PRINCIPAL

1 SECRETARY

1 LIBRARIAN 1

1 INSTR. SECY. .4

400 Si.)
Gp J-LI

1 UNIT LEADER 1

1 TEACHER 1

1 AIDE .14

UNIT B (200 ST.)

AGES 6-7-8

1 UNIT LEADER 1

6 TEACHERS 6

1 AIDE .4

UNIT C (200 ST.)

tGES 8-9-10

1 UNIT LEADER 1

5 TEACHERS 5

1 AIDE .4

UNIT D (200 ST,)

AGES 10-11-12

1 UNIT LEADER 1

5 TEACHERS 5

1 AIDE ,4

1

TOM_ 24

APPFRDIX
6

satort 71. n STUDENTS)

CnRE STAFF

1 PRINCIPAL

1 SECRETArY

1 LIrRARIAN 1

1 INSTR. SECY.

UNIT P (1n1 ST.

AsFs 5-6

1 UNIT LEADER 1.

1 TFACHFP 1

UNIT D (2r) ST.)

PnES F-7-g

1 UNIT LEADER

5 TEACHERS

1 AIDE

NIT C (20n CT.)
iGES 8-9-10

1 UNIT LEADER 1

5 TEACHERS

1 FIDE .4

NIT P e00 S.T.

1'GF.S 10-11-12

1 PNIT LEADER 1

5 TFACHFPS

1 !1IDP

SPECIAL STAFF

1. ArT .5

1 muSIc .5

1 PH`'. FD. .5

T0T/1 24 J
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1,77,70517 JP. gIGL .-CPOOL
!.:fay 12, /a 70

TO: Interested Personnel

F.70M: Gifford Eighth _.'ra-73 Th,'her7at Terre'

Experiment i.n P-fr,r(77(,a4,- 7 ,7uffing

DATES AND REPORTS ON MEETINGS:

2/27/70 Presented proposal to Mr. Kirchner -- Positive
reaction

2/28/70 Sent copies of proposal to:
John Aceto (Math Consultant)
Lloyd Johansen (Title III Director)
BiZZ Coulter (Professor-friend, Dominican College)
Harris Russell (Assistant Superintendent)

3/5/70 Sent letter to Dr. Edwar Pino (Cherry Creek Schools)

3/18/70 Meeting with Russell, Aceto, Johansen, Kirchner --
Positive reaction

3/19/70 Sent copy to: Mr. Walter Stenavich (Personnel Dir.)

Dr. John Gunning (Superintendent)
3/20/70 Received reply from Dr. Pino -- Directive to contact

Mr. Milt Schmidt, Director of Teacher
Education Project, Cherry Creek Schools

4/8/70 Sent proposal to Dominican College:
Sister Delores Enderle
Sister Agnes Rose Kokke

4/10/70 Conversation with Robert Gomoll, State Assistant
Superintendent of Schools, Jr.High Director.

4/10-70 Telephone conversation with Sister Delores --
-ositive reaction

4/14/70 Meeting with Sisters PeZores and Agens Rose --
expressed possibility of getting interns from

Dominican
4/28/70 Meeting with candidates: McGrath, Datlaf, VanBondegon --

accepted
5/1/70 Telephone conversation with Milt Schmidt (Cherry Creek

Schools)

5/4/70 Senior Intern, Kathy McGrath, arrived to observe
and prepare for fall term. Kathy is
spending the entire month of May with us.

5/18/70 Sent reports to Kichner, Aceto, Gunning, Russell,

Johansen, Stenavich, Sister Delores, Sister Agnes

Rose, Pino, Schmidt, SomoZZ.
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2enior Tcacher (intern)
Junior Teacher
Junior Teaci2or
1. ocher Aide

FUTURE PLANS

APPENDIX
8
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Par',ara LeCa.-^

1. kie till approach Carthage College in order to fill vacancies
second semester.

2. Sisters Delores and Agnes Rose will meet with us to outline
curriculum for junior teachers.

3. The state intern program has, at this time, double-staffed
our positions for interns. T7ii will have to be cleared up
soon.

4. We will work with Mr. Kirchner to clarify and fiZZ the
teacher aide position as well as establish a time schedule
for hep.

SUMMARY

We are pleased with the enthusiastic suport we have
received from our administrative personnel and Dominican
CoZZege. We have filled four of the six positions available
with Dominican CoZZege students. Dominica 'ollege does not
have a large enrollment, thus we are planni;.j to contact
Carthage CoZZege to fill the two vacancies left in the plan.
These positions will be filled iL early faZZ.

The experiment ig moving far be )nd our original
expectations. Initially, we hod no' anticipated filling
the senior positions with students at Dominican. One of
the senior students is currently rorking in our team, in
preparation for the faZZ semester. The second semester
senior student ti Z1 be a junior teacher fall semester. This

moves our model one year ahead of its original plan and will
give us excel:lent opportunities to evaluate the program in

its first year.
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UNION HIGH SCHOOL

Union Grove, Wisconsin
R782434 878 2435

For The Best In Education

DERRICK WEST, PRESIDENT

CARL NISEN, DIRECTOR

LYNN JANSON, Dm Ec-oR

FETER BRAZON C.CRK

February 4, 1970

Mr. Lloyd Johansen
Title III Director
1032 Grand Avenue

Racine, Wisconsin 531)03

cear Lloyd:

AP: EW.,1A

PETER HALIrrn, TAPASUPFN

JAMES HIOIILA HD, A t,M,N,STAA-IOR

rArtl. VI-Ft rv)r!Krrl pp t. AL

I r-) HIT? A cl,./T "A NCIPAt.

Again we find ourselves in your debt for a truly outstanding educational

program. "Great!"; "Unbelievably good!"; "The :Jest we've ever had!";

"Let's have more inservice programs like that one!" These are some of

the comments that we have heard following your presentation. These came

from teachers, from board members, from parents and from students. I can

safely say that the February 2nd workshop was the best received of any

that we have had since I have been in this district.

Attached you will find a compilation of the problems and solutions listed

in the closing exercise Monday night. As you predicted these are very

interesting. In some cases they indicate a surprising awareness of our

problems. In some other cases the opposite is true. In both, however,

it required people to think, in depth, about the problems and possible

solutions. It was necessary for me to condense and combine many of the

individual items. This results in quite a loss of "flavor" from the ori-

ginals, bvt it is still quite revealing. I'll be glad to send you the

originals if you should wish.

Once again, Lloyd, "Thank you" for a job expertly done. Although I know

that many thousands of people have been reached by your Title III project,

it is still very unfortunate that it must be terminated. Education badly

needs the freshness that your approach provides. Although I know that

you will continue to espouse these concepts, without the assistance of the

federal funds, fewer people will receive the benefit.

Please accept my very warm personal good wishes in whatever new endeavor

that you find yourself. Tf I can help in anyway at anytime you need only

call.

truly yours,

es highland
jiegf-L

JH/rb
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February' 24, 1970

Yr. Lloyd N. Johansen
2230 Northwestern Avenue
Racine, Wisconsin 53404

Dear Mr. Johansen:

On behalf of the Waterford Elementary staff and adminis-
tration, I want to thank you again for the stipulating
and inspiring presentation we shared with you last Fri-

day. The teachers unanimously (except reading specialist)
agreed that this was the most outstanding and useful
in-service day that we have had in years.

I would like to add my own personal appreciation for
your services. Hopefully we can now begin to bring
about some changes that are long overdue out here in

the hinterland.

Sincerely,

HENAN J. BROSSARD
Administrator

HB:ar
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November 10, 1969

Mr. Lloyd N. Johansen, Director
Racine Title III Program
1032 Grand Avenue
Racine, Wisconsin 53403

Dear Lloyd:

APPEN DI X
7

; Cn- - e 13/r!,. 12 C t , 11: el Vti, 53:05
s I i VI: 171,1 oltnktnr

Permit me this means and opportunity to most sincerely
thank you for your untiring effort and dedication in making the
CESA 18 Administrator's Seminar on November 17-18, 1969 an out-

standing success.

In addition to my personal commendation I convey to you

the grateful sentiments of every participant.

You and your resource staff have contributed greatly to

the professional growth of these people. They are appreciative

of your contribution.

Please acknowledge our appreciation to your capable

secretary for her help and cooperation.

Thanks again!

SE:vw

Sincerely,

edi
Steve Edl, Coordinator
Cooperative Educational Service Agency 18



Office of the Principal

BELLE ATRE SCHOOL
191c lle Aire I ane

INwncis (prove. Illinois 60515

obrutry ?7, 177C'

Mr. Lloyd Johansen, Director
Racine Title III Program
]032 Grand Avenue
Racine, Wisconsin 53403

Dear Mr. Johansen:

Thank you for a tremendous keynote speech on
February 251

Your contribution to our Annual Workshop was
the "whipped cream on the cake".

I certainly couldn't have asked for a better
culminating activity to the day's program.

Thank you again.

Sincerely,

Ronald F. Hale,
Vice-President
DESPA

mp

APPENDIX
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Woodland 8-5454



TULSA PUBLIC SCHOOLS
01,110E(WTHESMMINTENDENT

I). 0. Bov 444:5 V.r2,4

TULSA, OKLAHOMA 7'/ y4.-

A d777.711 fraf.ve a?cctor,
Ce a ',71ciatq School.

January 30, 1970

Mr. Lloyd Johansen
Director, Title III Project
1032 Grand Avenue
Racine, Wisconsin 53403

Dear Lloyd:

13

It was a pleasure having you in Tulsa again. I have heard

nothing but favorable comments from the participants in the workshop.

I am quite sure it was a very valuable and profitable experience

for thcm. Your presentation commands a great deal of confidence

from Close who hear it.

Again I apoio;i7e for not making it possible for you to

catch yoo, :1 u3anc. I nope the delay did not inconvenience

You too r!i Ind yn9 arrived home safely.

im a slide of the Education Service Center. It

is not a ,od one but new onns ate being made and we will

send Jo:, P,. 1 t'10.77 arc road,. but this one will give you one per-

spectivr Also, enclosed ere the evaluations made by

th, t z c,panls in d:c workshop. They art' most complimentary and are

0 tremendous job which you did.

Tf was nice seeing you again and we shall look forward to our

next enco nt.(

Sincerely yours,

,

G. Blaine Smith, Asst. Administrative
Director for Secondary Schools



to ord of Motet Ion
RUSSELL MEDIN, President
ROBERT BLACK, Vice President
MRS RUTH BAY
OHN CLAUDE

DICK KUFCKER
ACK LIMBAUGH

MRS JUDY THORESON
r RED A DIEKMANN, Jr,, Treasurer
VAUGHN K RISING Secretory and

iJUS. MSS Assistant

Mr. Lloyd Johansen
Racine Public Schools
Racine, Wisconsin

Dear Mr. Johansen

Atcloita

Tovanuanitu ,§allool District

111pitu. 3.10tum - 50,111

January 25, 1970

AP1-1-,A

.74

A ohohuotorofion

OTTO 8 LAING, SuPerInterrienT

PRINCIPALS
ELGIN ALLEN, Sr High
GLENN CHALLY, Jr High
MRS MARGARET BERINGER, E'en,
NALTER MCBRIDE, EIem
MRS FERN STANTON, Elem.
CECIL WATTERMANN, Erem.

,upervaor

Please allow me a belated thank you for a job well done. Our faculty are
still buzzing with excitement and discussions following your visit with us.

We delayed the opening of school last Tuesday until 10:45 with the hopes that
we might capture some of the enthusiasm with committee meetings on course
structure and requests for priorities for tie new curriculum and building.

As we plan our programs and are asking for time to be in the resource center
and with our students, we realize that there is a great deal of cooperation
that must be dealt with before we can function as a 'team'. As one of the
faculty so aptly put it we were on top of cloud nine after the gentleman
from Wisconsin was here, now we must face reality in working together toward
what is best for all of us. There was a great deal of frustration at 10:45,
but by the end of the day I could sense a mellowing of thoughts and perhaps
we are started on a unity of thought and purpose.

It was a most refreshing and exciting experience for us to have you with us

during the day. When you are planning another series of meetings and will
be near our northwest corner of the state, please advise me so that we can
ask you to be our guest of honor in a follow-up of some very important

thoughts.

Sincerely



Staples Public Schools
Staples, Minnesota 56479

Office of 17, ipai
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Your irt.pz:c `, wi11. . fnit L1s for I ion: ti no.
:And A.:4 SS .21%usE,n :Li an ()U It ) t, s

all c -Ate :rno:3 t L your prt,:;t ions u Ulu u7r,r
and s pr-3.,n1c,.,1 t:lat wi 11 i1;Ln ,-nnt, ;.ani your :ideas.

e thorou n11 en joyerl -our' c-Tiny .,n hope we have
the opportuni ty -or:: out an xcu.rci :!1, hc oo,r1i,,3t fiossible
Li te.

Thanu a n ()very:et-I n:;
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BOARD OF EDUCATION OF GARRETT COUNTY
71/11.1011001X1001110(11110110101XXIDIXIX

ttttt Hout31301)334.311111

OAKLAND, MARYLAND 21550

October 10, 1969

Mr. Lloyd Johansen
Director, ESEA III
Racine Board of Education
8515 Westminster Drive
Sturtevent, Wisconsin 53117

Dear Mr. Johansen:

APPENDIX
18

I wish to thank you for your participation in the
Chalmette designed for the Garrett County School
System. Your support and involvement have contributed
much to its success; and its impetus on the future
of education in Garrett County is unmeasurable. Such
cooperation reflects your sincere interest and desire
for the best possible education for our youth.

Again, humbly and sincerely, thank you. You were
"beautiful"!

ARR/mm

Respectifully yours,

Albert R. Ringer
Director of Instruction

ft

I

3



South Dakota Education Associatio
P 0 Box 939
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R E HALD, Executive Secretory
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t Vice President
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Treas
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Yorkton Regional High Sohool
Yorkton, Saskatchewan
March 19, 1970

Mr. Lloyd Johansen
Director, Title III Program
Racine Public Schools
1032 Grand Avenue
Racine, Wisconsin 53403

Dear Lloyd,

I would like to express my personal thank* to you for doming to our .
teachers' convention. You were aertainig very instrumental in making
all teachers agree that the convention was an unqualified ounces,. -

In fact, many said to me that it was the only oonvention they ever
attended that was worth attending, because it realty dealt with
vital issues - the nuts and bolts of what to do to maks our teaching
relevent.

Mdny teachers told me how lucky we were to get speakers await as 3.
you and Lloyd Dennis. Really, you did oomplimereaoh other perfeoth,
You were the one who gave us the nuts and bolts of how to change as
well as a lot of "whys." But perhaps it took someone from our own
backyard to jolt the traditionally oriented teaoher into realizing
the need for change.

Really most teachers know you only scratched the surface. We are -#4
still too nervous and uncertain to try muoh. But you have realty
whetted our appetites. We want more.

Our association is considering the following:
(a) Sending three or four teachers to take your seven-week course.,
(b) Asking you, or someone you might suggest, to oome hers to
Yorkton to give a one-week course similar to the seven-week ommis 1,4
give.
We felt that the people who went down there would be able to help
you with the short course here.

We realize that one week would not be euffioient but perhaps one
or two phases of your program could be dealt with. BOWMEN We WCPW
be quite happy to let you "do your own thing" in your way.

We would like to present a propsed program to our professional &miler
ment committee here and to our Saskatchewan Teachers Federation. In .4.

our proposal we would also like to know estimated coots.

I realise it is expecting quite a lot of someone in your position to
make the trip up here again. But those who don't ask don't receive,

Please lot us know if you think our ideas are feasible and whether or
not you would come.

Once again, thank you for coming to take part in our ooneention. I
believe that our request for your return is an indioation of how mu04
we appreciated your efforts.

Sincerely,
Randy Nelson



eharles lily eommun;ly dchools

G. J. LOREER, Superintendent

CHARLES CITY, IOWA

September 16, 1969

Mr. Lloyd H. Johansen
Dominican College
8515 Westminster Drive
Racine, Wisconsin 53177

Dear Mr. Johansen:

A.TYPEA"DI

19

This past summer we were privileged to have seven of our elementary staff
members attend your summer workshop. This was a rare experience for them
and they have come back to our community this fall with new insights and new
ideas on how to teach boys and girls in the classroom and make learning an
exciting experience.

These seven staff members are working as a team and have combined three fifth
grades and three sixth grades in a unitized program. I have never seen seven
more dedicated staff members. They are willing to give of their time and efforts
to make this educational experience for their students worthwhile. As I watch
the activities that are happening, it reminds me of a newspaper office, with
everyone going full blast to meet the deadline.

You are to be congratulated fcx the outstanding work you are doing for education.
I ' ive said since our first meeting two years ago that your new insights in
education will bring new life into the classroom. This new life is far past due.
It was our good fortune while I was at Independence to spend some time with you
and your staff at Racine and to bring back ideas that are paying off there.

We are looking forward to October 23 and 24 when you and three members of your
team from Racine will be with us for a two day inservice training workshop.
I am sure that these two days will be the highlight of our school year. We are
eager and willing to learn so don't feel that you are working us too hard. Our
work day will start at 8:00 A.M. and we can go to 5:00 P.M.

By the way, when I spoke with you last week, I failed to get the number of motel
rooms you will need. You will be staying at the Hart Court in Charles City, but
I will need to let them know the number of rooms. We will make arrangements for
the nights of October 22 and 23.

Lloyd, again let me express my sincere appreciation for the "Red Carpet" treat-
ment you have given my staff members. It has been a rewarding experience for
them and they have grown fifteen feet tall in their' profession because of it.

Sincerely

GJL/pb

orber, Superintendent
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Minneapolis Public Schools
OFICIAL SIC11004 DIM= SRL I

SCHOOL ADMINISTRATION BUILDING

807 Northeast Broadway Minneapolis, Mtatsesott 58418

Telephoce 8824184

Rows's) S. Daman'
Director of St4 Dove lapse,*

August 18, 1969

lelepd Johannes

Director, Racine Title III Program
Schulte Alementary School
8515 Vest Minster Drive
Sturtevant, Wisconsin 53177

1-
Dear Lloyd:

(
.,1,Ak°41k.

APPENDIX
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I wont yam to mow that I've talked with several of the people who attest.*
your summer laboratory and that they are extremely enthusiastic about the
seportom... Most of them, in fact, have never before participated in a staff
development aotivity which they felt was so valuable. It is a busy tine far
Me WWI what with making preparations for the opening of *hoot, but an seen
me the year is under way t hope to call a meeting of everyone who took pert IN
your Peer* and to begin serious discussion of what our mist step should
In the meantime, I want to thigh you again for asking it possible for our staff
embers to attend.

Oimeriely,

*old S. wen*
4eetor of Staff Development

VAISeetp

t
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EVALUATION OF VISITATION
TO

RACINE SCHOOLS

One of the major objectives of the Title III program is
dissemination and propagation of successful practices in
education through visitation. Therefore, would you carefully
respond to this instrument to help us improve this service.

1. Were your objectives for visitation met during your visit?

X Yes No

If not, why?

2. What experiences were most meaningful to you during this visit?
Discussion with teachers, orincinals and Mrs. Canaan. Observing the

units in action. Visit to the S.M.C.

3. What experiences were not so meaning.fuZ?
It was all meaningful -- not a minute was wasted.

4. Would you crzre to make a suggestion for the improvement of
this program?
We would like to have scent more time watching large units in action;

observe unit leader and staff in planning session.

5. Please make a comment on your "over-aZZ" feeling about the
effectiveness of this visitation.
Our yisit was well planned and well organized. Mrs. Carman and others were

very cooperative and made evel effort to make our visit enjojable and

meaningful.

6. I felt this visit was: (check one)

Not too meaningful
About Zike most

Better than most
X Outstanding

Signed ,

)2tt,,

School Gale Ettrio School District

Address Galesville, 4isconsin 54630
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640 LAWRENCE AVENUE WEST, TORONTO 392, ONT, R!0.

H. W. B. HYLANO, B.A., B.P.E., M.Ed.
PRINCIPAL

K. B. HILLS, B.A.
VICE-PRINCIPAL

Mr. Lloyd N. Johansen,
Title III Director,
1032 Grand Avenue,
RACINE, Wisconsin, U.S.A.

Dear Mr. Johansen:

787-4291 O. R. HEWGILL, B.A.
VICE-PRINCIPAL

N. V. JEFFERSON, M.A., B.Ed.
VICE-PRINCIPAL

March 13th, 1970.

May I take this opportunity to let you emov hov .auch

Mr. Bot. maul and I enjoyed our visit to your school systen. After serving
on a co,:ur.,ttee foe the past year on Unit Organization and doing a fair
a.nount of research in this area, it 1,as a great experience for us to see

the Multiunit Concept in action.

We vere ana.:ed at the wealth of infonaation with ,hick
Mrs. Canaan -was able to provide us, particularly on Project Title III,
and were extremely grateful to her for the time she spent on our behalf.

We also a:Treciated the efforts MX. Nelson and all those who contributed

to making our trip so worthwhile.

I do hope we may have the opportunity to reciprocate if
any of your staff members have an opportunity to visit Toronto.

Sincerely yours,

4

I

H. W.

Principal.



Oshkosh, Wisconsin
January 22, 1969

EVALUATION
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1. What experiences were most meaningful to 4ou during this
workshop?

c".. \."-

I

0\.(. -

2. What experiences were not so meaningful?

3. Would you care to make a suggestion for the improvement of
such a program?

t:4 C. A J I.

`k.
5

4. Please make a comment on your "over-an" feeling about the
effectiveness of this workshop.

- \ \

<,

)4. (

;

J
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EVALUATION

1. What
experiences were most

meaningful to you during this workshop?

2. What
experiinces were not so meaningful?
.1..:%Aki

TAA4.4A

3. Would you care to make a suggestion
for the

improvement
a program?

-,
;74pti,ettnt

44-a, ac2.1t:1 174e cte a 1.-4/*

,4dn."

el-6
(r/

4. Please make a comment on your
"over-all"effectiveness of this

workshop.
Yht

)14.4L4,,a4,
,v.s-c-i eipita... ,

...id ,44,2544t/
iitde.,e,r414,..e- .

of such
it

/71,64

feeling about the

41-0.11-stz, j /y11,ap--to-t-c-cry

n_i e)-o-107 tt,

5. I felt this
workshop was: (check one)

Not too
meaningful

About like most

icild 16.-herel
/4414771 /0.4 /:etla.,t .

.etfrea zva

Better than most

ti
Outstanding

-

/N
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OBJECTIVES OF TITLE III LABORATORY

The Racine Title III Laboratory provides a clinical teaching
experience for teaching professionals and non-professionals to
experience and assess new ideas and approaches for instructional
improvement. The program involves seven weeks of full-time work
for teachers, consultants, supervisors, principals, and university
professors, para-professionals and secretaries drawn from public
and private schools in a large geographic area.

This program provides enrichment learning experiences for
students in grades 1-11 each morning for six weeks in five
different buildings. Student attendance in the mornings provides
a laboratory setting for this professional work.

Specifically the objectives are:

1. Individualization of Instruction. It is assumed that partici-
pants will leave this summer session with a commitment to
individualize instruction as much as possible within the curriculum
and school organizational pattern they are involved with in their
own school setting.

2. Packaging Curriculum. Teachers will experience the writing of
contracts, unipacs, capsules, minipacs, IPI, etc., during this
laboratory. They will be given enough experience to make them
competent enough to prepare materials for individualization in
their local school settings.

3. New Organizational Patterns. Some of the patterns are related
to a whole school organization such as: ungraded, dual progress,
school within a school, multi-unit, flexible modular scheduling,
etc. Other patterns will relate to organization within the school;
they could be teams, instruction unitA, department, self-contained,
etc.

The broad objective is to demonstrate and evaluate the
effectiveness of new organizational patterns and to help partici-
pants determine which ones might be utilized in their diverse
educational settings.

4. New Ideas, Techniques, and Materials. This laboratory should
provide and encourage the use of as many new techniques and
materials as possible. Participants are encouraged to evaluate
the extent to which they can be incorporated in new organizational
arrangements.

5. New Tasks and Roles for Teachers. The program objective is
to assure the professional participant that new educational tasks
and roles will not erode, but rather enhance the image of a
teacher, and at the same time improve the quality of education by
better staff utilization. furthermore, the laboratory will provide
what might be termed as "basic training" for both the professional
and non-professional, and thereby produce both professional and non-
professional staff prepared and willing to assume the new tasks
and roles demanded in education today.

1



BASIC STAFF ORGANIZATION
FOR

SUMMER LABORATORY

The organizational plan for this laboratory is designed to

provide maximum opportunity for staff to teach, experiment,

observe, and evaluate during a limited amount of time. All

teachers are assigned to teams and are expected to work

cooperatively.

These teams will cycle between a teaching r'sponsibility,

an observation opportunity, and a packaging curriculum experience.

The unit leaders and their teams will determine the rate of

cycling - teams will usually spend two to five days in each

segment of the cycle.

The laboratory serves students in grades 1-11. Therefore,

students and staff are assigned to one of the five levels listed

below. leach level is divided into units which operate within a

school made up of several units. The units function as shown on

the Pot: chart which follows:

ASSIGNMENT OF LEVELS AND UNITS

Level I (grades 1-2)
Unit A -- Bose School, Kenosha
Unit B -- Giese School, Racine
Unit C -- Goodland School, Racine

Level II (grades 3-4)
Unit A -- Bose School, Kenosha
Unit B -- Giese School, Racine
Unit C -- Goodland School, Racine

Junior High
Level III -- Starbuck Jr. High

Unit A -- English and Soc. St.
Unit B -- English and Soc. St.

Senior High
Level IV -- Case Binh School
UTi -- English
Unit B -- Social Studies
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STAFF ROSTER
FOR

SUMMER 1969 TITLE III LABORATORY

DIRECTOR - Johansen, Lloyd
Secretary - Erpestad, Edna

PRINCIPALS
Bose Elem. - Kenosha - Mancusi, Dennis

Secretary - Dubaniewicz, Linda

Giese School - Nelson, Earl
Secretary - Merry, Esther

Goodland School - Krahn, Roland
Secretary - Paulson, Lee Ann

Starbuck Jr. High - Gomoll, Robert
Secretary - Maresh, Gertrude

Case High School - Stark, Joseph
Secretary - Manuwal, Suzanne

CONSULTANTS
English
Science
Math

- Vail, deil
- Bliss, Richard Guidance - Brach, Althea

- Aceto, John

General Resource - Ronda, Teckla

LIBRARIANS
Bose - Noppe, Vera
Giese - Hildebrandt, Lora Lei
Goodland - McGraw, Jean
Starbuck Kiemen, Marilyn
Case - Vance, Sharon

MEDIA SPECIALIST - Moen, Robert

SPECIAL ASSIGNMENTS
Coordinators of designs

Clausen, Mary Jane
Krahn, Roland
Stark, Joseph

and strai:egy
- (Elementary
- (Elementary
- (Secondary

for teaching teams
- LEVEL I)
- LEVEL II)
- LEVEL III & IV)

Coordinator of design and strategy for observation teams
NeZson, Earl - (Elementary - LEVELS I & LT)
Conon, Robert - (Secondary - LEVELS III & IV)

Coordinator of librarians
Mancusi, Dennis

Coordinator of auxiliary aides and television
Nelson, Earl

4



INSTRUCTIONAL SECRETARIES
Bose - Kruse, Kathryn

SordahZ, Platy

Giese Erpestad, Sharon
Nelson, Karen

Goodland Larson, Charlotte
Cooklin, Mary

Starbuck !4aresh, Gertrude
- Johansen, Jann

Case - Carney, Kathy
Letsch, Irene

AUXILIARY AIDES

Bose - Roders, Arlene
- Andersen, Joyce
- Thompson, Marjorie

Giese

Goodland - Betts, Jean
- Colbert, Beatrice
- Levingston, Lydia

Starbuck

Case Madsen, Ruth

Hadley, Mary
EiseZ, Nellie
Van KoningsveZd, ArnoZda

Pederson, Diane
- MikaZopky, Sister Mary

- ',Zaeser, Kathy

5



LEVEL I (Grades 1-2)

UNIT A - Bose (Kenosha)

Unit Leader (Teaching) -

Unit Leader (Observation)

Field, Margaret
Columbus, Wis.

Georgi, Sophie
Kenosha

Gretzinger, Rita
Kenosha

Kleindl, Noreen
Columbus, Wis.

Level Leader - Clausen, Mary Jane

Clausen, Mary Jane (Title III)
- Stimm, Charles (Trautwein-Hood

Creek)
Lowry, Betty

Kenosha
Strasser, Rose

Kenosha
VanLanduyt, Mary Beth
Kenosha

Mohrbacher, Linda
Kenosha

SUB-TEAM PARTICIPANTS

June 23-July 11

Baker, Karen
Keshena, Wis.

Tope, Hazel
West Unions Iowa

Walker, Marilyn
Minneapolis, Minn.

July 14-August 1

Zais, Sister Carol Jean
Wauwatosa, Wis.

UNIT B - Giese School

Unit Leader (Teaching) - Piggins, Carol (Winslow)
Unit Leader (Observation) - Leonard, Charles (Giese)

Baumann, Marjorie
Caddy Vista

Beyer, Nancy
Jefferson

Cairo, Mary
St. Edward's - Racine

Campbell, Katherine
St. Sebastian-Sturtevant

......4.;
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Ferguson, James
Crestview

Hiller,Sister Marion
St. Alphonsus , Greendale

Meyers, Janet
Schulte

Slaughter, Nanette
Jefferson

SUB-TEAM PARTICIPANTS

June 23-July 11

Bong, Joy
East Troy, Wis.

Daly, Bonnie
Minneapolis, Minn.

Schroder, Gertrude
West Union, Iowa

6
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LEVEL I (Grades 1-2) -- (Cont.)

UNIT C - Goodland School

Unit Leader (Teaching) - Hansen, Pat (Stephen Bull)
Unit Leader (Observation) - Smith, Mary (Kenosha)

Ellis, Carol
Giese

Hoffman, Susan
Giese

Kranz, Margaret
Wadewitz

Mader, Barbara
Schulte

Rosin, Ruth
Trinity Luth.,

Staaf, Jean
Dr. Jones

Wirtz, Sister Phy
St. Alphonsus,

SUB-TEAM PARTICIPANTS

June 23-July 11

Bredeson, June
Hartford, Wis.

Paterick, Dorothy
Shawano, Wis.

Pavelcik, Lorraine
Roosevelt

7

Caledonia, Wis.

llis
Greendale, Via

July 14- August 1
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LEVEL II (Grades 3-5)

Level Leader - Barnes, Duane

UNIT A - Bose (Kenosha)

Unit Leader (Teaching) - Schmitt, Sister Donna (Holy Name)
Unit Leader (Observation) - Onnink, Allen (Schulte)

De Santo, Thomas
Kenosha

Henzig, Susan
St. Wenceslaus, Milwaukee

HiZZ, Charles
Elkhorn

KZenke, William
Kenosha

daki, Zenneth
Kenosha

Raegeli, Sandra
Kenosha

Yeureuther, Sister Janet
St. Wenceslaus, Milwaukee

Newman, Robert
Elkhorn

Stevens, Ronald
Elkhorn

ThaZacker, Edward
Elkhorn

Tietz, Virginia
Charles City, Iowa

SUB-TEAM PARTICIPANTS

June 23 -July 11

Morrow, Esther
Minneapolis, Minn.

PengeZZy, Rhoda
Hartford, Wis.

July 14-August 1

Andersen, Mary
Charles City, Iowa

Jacobson, Echobeth
Charles City, Iowa

Sweeney, Mary
Baraboo, Wis.

Thomas, Veronica
St. Sebastian, Sturtevant

UNIT B - Giese

Unit Leader (Teaching) - Tomisch, Robt. (Staples, Minn..)

Unit Leader (Observation) Olson, Robert (Giese)

Cole, Damon Henning, Joan
Charles City, Iowa East Troy, Wis.

Ciskowski, Diane KuhZ, Frederic
St. Wenceslaus, MiZwaukee Sturtevant

Dischler, Sister Rose Marie Rogers, Barbara
St. Norbert, Sauk City,.Wis. Prairie

Dunk, Thomas Schmidt, Ethel
Holy Name, Racine East Troy, Wis.

Fochs, LeRoy Schuenke, James
Jefferson North Park

Kimble, Keith VogZ, Sister Marcia
Roosevelt St. Wenceslaus, Milwaukee

a

SUB-TEAM PARTICIPANTS

(See .next page)
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SUB-TEAM PARTICIPANTS

June 23-July 11

Dutcher, Robert
Ma3on City, Iowa

Hugsby, Mary
Baraboo, Wis.

UNIT C Goodland School

(Giese)

July 14-Aug. 1

Ehm, Ruth
St. Pius, Wauwatosa

Kaus, Pauline
Charles City, Iowa

Schack, Beverly
Dubuque, Iowa

Wakefield, Richard
St. Paul, Minn.

Unit Leader (Teaching) - MoOregor, Elaine (Winslow)
Unit Leader (Observation) - Barnes, Duane (North Park)

Dawn, Sister Jann
St. da*thias, Milwaukee

Gates, Colman
Jefferson

Green, Harvey
Crestview

Heit, Evaline
Charles City, Iowa

Holm, Gertrude
St. John Nepomuk, Racine

Kidd, Elwin
Jefferson

Leonard, Marlene
West Ridge

SUB -TEAM PARTICIPANTS

June 23-July 11

Clifford, Lenore
Mason City, Iowa

Zanotti, Mary Ann
Charles City, Iowa

35'

Long, Sharon
Wadewitz

Malachy, Sister
St. Monica, Milwaukee

Stauffacher, David
St. Sebastian, Sturtevant

Sura, Marian
St. Sebastian, Sturtevant

Verbeten Karen
Goodland

Wood, Norma
Prairie

July

Kaschel, Robert
Baraboo, Wis.

Pilgrim, James
Charles City, Iowa

Stavnow, Marilyn
North Freedom, Wis.

Stayner, A. Jean
Charles City, Iowa
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LEVEL III (Jr. High)

Level Leader - Farris, Mark

UNIT A - Sta-ouck Jr. High School

Unit Leader (Teaching) - Farris, Mark (Starbuck)
Unit Leader (Observation) - Roth, Dr. Alff,?d (Concordia CaleT:

Edmonton, Alberta

Asman, Nancy
Our Lady of Sorrows, Milw.

Colette, Sister Marian
St. Wenceslaus, Milw.

Druse, Douglas
Washington Jr. High

Johnson, Robert
Kenosha

Kafer, Paul
Kenosha

Knudson, Mary
Gifford Jr. High

Long, Robert
Cudahy, Wis.

Schilling, Nathan
McKinley Jr. High

SmoZka, Carolyn
Jerstad Jr. High

Van Buren, Nelda
Gifford Jr. High

Wagner, Sister Frances
St. Monica, Milwaukee

Walczak, Sister Susan
St. Bernard, Madison, Wis.

WeZch, Thomas
Lake Geneva, Wis.

SUB-TEAM PARTICIPANTS

June 23 -July 11

DeMarsh, Thomas
St. Wenceslaus, MiZw

Luebeck, Donald
Minneapolis, Minn.

July 14-Aug. 1

HoniA, Sister Virginia
St. Pius, Wauwatosa, Wis.

Zimmerman, Dean
Minneapolis, Minn.

UNIT 3 - Starbuck Jr. High School

Unit Leader (Teaching) - Rogers, Eileen (Gifford Jr. High

Unit Leader (Observation) - GomoZl, Robert (Starbuck Jr. High;

Boeyink, Sister Joann
St. Pius, Wauwatosa

Bowen, Marilyn
Starbuck Jr. High

Doerflinger, Dorothy
Gifford Jr. High

Glocke, Edith
Kenosha

Hansen, RandoZ
Starbuck Jr. High

Jimenez, Santos
Kenosha

- 10 -

Klotz, Sister Margaret
St. Frederick, Cudahy, Wis.

Strampe, William
Gifford Jr. High

StrohZ, William
Washington Jr. High

Vandine, Donald
Mitchell Jr. High

Vieth, Nancy
St. Monica, Whitefish Bay

Younk, David
Mitchell Jr. High



UdIT B - Starbuck Jr. High

SUB-TEAM PARTICIPANTS

June 23-July 11

Aigner, James
Lt. Wenceslaus, Milwaukee

Michel, Joseph
Richfield, Minnesota

July 14-Aug. 1 1

knutson, Irene
Minnearolis, Minn.

Tsuchija, Miyo
Minneapolis, Minn.

'111" -'(
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LEVEL IV (Senior High)

Level Leader - Wagner, Kenneth

UNIT A - Case High School (English)

Unit Leader (Teaching) - Snyder,Ronald (Horlick)
Unit Leader (Observing) - Barootian, John (Horlick)

Blount, Tom
Starbuck

Canman, Clyde
Horlick

Fender, Mary
Jerstad.

Mittag, Donald
Case

Pappenfuss, Joseph
Jerstad

Parker, Jackson
Park

Scropos, Ted
Kenosha

Shall, Anne
Case

Tartagni, Donna
Jerstad'

UNIT B Cdie High School (Social Studies)

Unit Leader (Teaching) -
Unit Leader (Observing)

Eastman, James
Park

Fischer, Nicholas
Case

Gibowski, John
Elkhorn

Hinz, Susan
Kenosha

Hirzig, Norman
Union Grove

Johnson, Larry
Horlick

Wagner, Ken (Horlick) k
- Lane, James (Case)

Smith, Sister Grace
St. Catherine H.S., Racine

Keefe, Thomas
Horlick

McIntosh, Ralph
Park

Siepmann, Sue
Case

Sydnor, Harold
Case

Tigges, George
Horlick



OPERATIONAL GUIDELINES
FOR

STAFF REFERENCE

The following guideline has been developed to
help clarify t4 responsibilities of individuals
and groups in the Title III program this summer.

TITLE III DIRECTOR

The Director is responsible for over-all organ-
ization and program. He will be assisted by the
five principals, the consultants, and the unit
leaders who, as a group, represent the CORE STAFF.
The five principals and the Director will serve as
the EXECUTIVE STAFF.

PRINCIPALS

the five principals shall:

1. Administer all aspects of the program conducted
within their buildings and shall follow the basic
policy of the Racine Unified School District #1, as
stated in the Administrative Handbook.

2. Be responsible for all personnel assigned to their school.

3. Make certain the program within their building is
carried out according to the goals and objectives
stated in the Title III proposal.

4. Attempt to spend as much time as possible coordinating
the efforts of the unit leaders within their school.
This group represents the Advisory Council, in each
building.

5. The principal will assume an instructional leadership
role which would imply attending and actively particpating
in the work of the teams.

CONSULTANTS

The consultants are specialists in different areas of
the :urriculum who will serve as resource persons to all
schools, all units, all teams, lnd all individuals. They
stand by for call from any inditidual or group. They will
be a part of as many planning and evaluating session as
their time will permit.

COORDINATORS OF DESIGNS AND STRATEGY FOR TEACHING AND
OBSERVATION UNITS.

The coordinator assumes overall leadership for the
coordination and strategy efforts of the unit leaders and
teams on the teaching, observation, and packaging segments
of the cycle. - 13 -



-3 7

COORDINATOR OF AUXILIARY AIDES AND TELEVISION

This role of coordination has been assigned to
Mr. Earl Nelson. It is assumed there may he need for
calling the aides together to discuss problems they
encounter and to help them serve the instructional
staff more effectively.

The use of television personnel and equipment
by many schools and people will demand some careful
scheduling and planning. It is assumed Mr. Nelson
will communicate or meet with schools or persons as
needed to insure effective use of this media.

COORDINATOR OF LIBRARIANS AND RESOURCE CENTERS

Mr. Dennis Mancusi wit/ coordinate persons and
p/ le related to development of libraries and resource
centers. It is assumed that the great emphasis placed
on individualizing instruction in this program will
require collective effort to move as rapidly as possible
during a six-week laboratory session.

Meetings will be needed for planning, idea sharing,
use of equipment and evaluation.

BEVEL LEADER

A leader for each one of the four levels is identified.
This perso4 wilt assume responsibility for calling and organ-
izing meetings suggested and desired by each level.

THE UNIT LEADER

The basic task of the.unit leader is to serve
as a resource person to the team. These leaders have been
selected on the basis of having had extensive experiences
in working on teams. Therefore their role is to direct,
suggest, guide, help, and offer specific suggestions for
improvement to individuals and team members.

The unit leader does not serve in the role of
team leader. This responsibility is 1,o be assumed by
a member of the team.

Some specific responsibilities of the unit leader are:
2. He is responsible for all personnel assigned to his unit.
2. The unit leaders shall mutually agree to communicate on

a. professional literature to be emphasized;
b. tealher strategy to be used;
c. scheduling of professional time;
d. handling of staff personnel problems.
e. packaging curriculum for individualization

TEAM LEADER

One member of a team is identified as its leader
at a given time. This person is identified to provide
leadership and tc coordinate the efforts of the team.

- 14 -



.;ome basic responsibilities of the team leader are:
1. Lead and guide the team in its planning, preparation,

packaging, and evaluation efforts.
2. Preside at team meetings.
3. Remains as an integral part of the team and assumes

a regular team member's role while discharging this
responsibility of leadership.

4. The team leader makes certain the unit leader remains
in a role which makes it possible for him to serve as
a consultant and resource to the team operation.

5. If the unit leader finds it necessary, he may have to
direct the team leadur and the team members in order
to accomplish the objectives of the program.

6. The team leader will serve in this role as long as
assigned by fellow team members and the unit leader --
probably not more than a week or less, so each member
has a chance to serve in this capacity.

SECRETARIAL HELP

It is assumed that all secretarial help is under
the direct supervision of the principal of the school
involved. The schools will establish an IN and OUT
basket in the secretarial office for duplication requests.
If leadership is to be assigned within the secretarial
pool, it will be the task of the school principal to so
designate an individual for this responsibility.

Generally speaking, priority for secretarial service
will be established on the basis of "first come, first
served." If this method proves to be a problem at any
given time, the following or6rational procedures are
established:

a. The elementary principal or person he
designates will determine the priority
at the elementary level.

b. The level leader shall determine the
priority at the secondary level.

AUXILIARY AIDES

The auxiliary aides are included in the staffing
plans in order to provide more effective and more
efficient learning through better staff utilization.

The auxiliary staff receive their instruction and
ar6 rczTonGible to:

a. tn.? teaching team leader at the elementary
Zeo?1;

b. 1.:7:,1 resource librarian at the secondary

Some of the basic responsibilities to be assumed by
auxilivry eJaff members are listed below.

Instruction

The auxiliary staff may assist
1. individual students and ()mull groups of students

pursuing instructional activities which have been



assigned and organised by the professional staff.
Examples of this would be: (a) assist in independent
study in the classroom or learning center, (b) listen-
ing to students read, (c) drill in mathematics, (d)
drill in spelling, (d) etc;

2. the teacher in the preparation, maintenance, assembling,
and returning of basic instructional materials,
supplementary materials, and instructional aids;

3. in the securing, preparation, and operation of instruc
tional media as directed by professional staff.
Auxiliary staff will overate machines and devices on
which they have received training;

4. by procuring materials relevant for use in units or
topics of study as directed by the professional staff.

Clerical

The auxiliary staff may assist
1. in the taking of classroom attendance, and maintaining

permanent attendance records;

2. in ordering and sales related to t'se food service;

3. in the collection of money and account..ig for same:

4. in the scoring of non-confidential and other objective

exercises where a qualitative judgment. is not required;
coZZecting and organizing data and information as
directed;

5. in the preparation of schedules, charts and rosters;

6. in recording student grades and related information
as directed by the professional staff;

7. in maintaining various files as directed by the

professional staff;

8. in preparing, distributing and collecting forms
needed by the professional staff;

9. in following a designated procedure for storing and

checking books in and out, instructional equipment
and other supplies brought into classrooms, learning

centers or resource libraries.

Parental Communication

The auxiliary staff, upon direction of the professional

staff, may contact parents
1. for purposes of scheduling field trips, parent-teacher

conferences and seeking volunteer assistance;

15



2. to report student illness or detainment;

3. to collect information from parents such as reasons
for lengthy and/or frequent absences or tardiness,
securing permission for students to participate in
extended day activities, etc.

Supervision

The auxiliary staff, as directed by the professional staff,
may supervise
1. children in putting on cmd removing outdoor garments,

assisting those individuals who need special attention;

2. the movement of groups of children as is necessary
within the school building or the school grounds or
on field trips;

3. students in a classroom or learning center;

4. the school lunch program and further assist students
in subsequent recreational and/or independent study
periods during the lunch hour;

5. assisting the certified personnel responsible for
children cn the playground.



GUIDLI:IES FOR OBSERVATION

One of the real valuable exreriences in the surmer
laboratory is when participants are in the observation
cycle. It must be understood that the observation cycle
provides professional involvement that would be absolutely
impossible during the school year.

It is therefore very important that all participants
fully understand why ce have throe teams working in the
laboratory and that we plan to accomplish in this phase
of work. Some of the goals we hope to achieve in the
observation cycle are:

2. To provide observation experience for staff
which will sharpen their perception and sen-
sitivity to methods, techniques and organiza-
tion which will improve the quality of instruc-
tion.

2. To enable staff members co stare their educa-
tional objectives for an instructional pre-
sentation in Lehavioral te:,ms.

3. To enable staff members to accept structured
observations of the teaching functions and
to participate in the evaluation of the teach-
ing act in relation to the stated objectives.
This will LE documented by evidence gained
through classroom observation.

4. To provide each project participant with a
working experience involving several systems
of observation.

J. To help teachers develop cn enlightened ques-
tioning technique with students.

6. Will develop skills that will enable participants
to plan, present, and evaluate their own teaching
presentation and continue to seek professional
help from their colleagues.

The basic sequence of experiences used in the observal-i.m
cycle are as follows:

1. PLANNIr. The observatt.; team meets under the
leadership of the team leadlr to review the
plans for instruction prepa2ed by the teaching
team. They will then decide how, when, and where
and by whom the specific observation is to be
made. They will also decide on what data they
will seek and when and where ;,;:ey will meet to
review it.

- 18 -



2. OBSLRATION. Observation tear or indiviCurls
vieit classes or groups as planned.

3. STRATEGY. The observation team or segment of
the team meets to discuss their observation
and determines "how" and "what" they :..ant to

share with the individual or group observed.

4. CRITIQUE. The observation team or members of
the team meet with the individual or group
observed.

5. EVALUA11011. The observation team reviers how
effective they were with the staff member or
group and that steps they wish to take to
improve their observations.

6. FOLLOW UP. The observation team will assess
the change in teacher or team behavic, resulting
from the exposure identified above.

The successful unit or team is one in which there is
constant profee3iona1 interaction and evaluation among the
members. Me Title III program has been structured to
provide a condensatiol of these experiences over a short
period of time in order to sharpen our skills and our
sensitivity for successful and graceful interaction.
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Flexibility of school organization, professionals working
together, use of non-professional staff, and greater efforts
to individualize learning demand that the librarian assume
a key role in instructional staffing. Librarians serving in
schools attempting to achieve these goals are constantly
called upon by units or teams of teachers to identify, find,
and secure all kinds of resourc:s for learning. Therefore
one of the basic objectives of the summer Title III laboratory
is to cast the librarian into a role of discharging professional
tasks for which he has been well trained. This chance of
concept regarding the prime functions of the librarian suggests
the need fur clear communication regarding the duties of this
staff member. The following statement should help all staff
members make better use of this key resource person.

1. The librarian should be called into the team planning
sessions as early as possible when the team is attempting to
identify resources such as buoks, films, pamphlet materials,
etc., which will help provide the learning experiences
needed to accomplish the behavioral objectives set forth
by the staff. Therefore the librarian should be kept
informed of all team meetings by the team leader and should
attend as many of these sessions as his time permits.

The librarian will take an active role in actual planning.
3is presence at strategic points in these meet-..11,-8 will
make it possible for him to know in detai° what is being
planned, what resources will be needed, and exactly what
students assigned to individualized study are expected to
accomplish. Individually guided instruction packages,
particularly, should he planned by teacher and librarian
together and carefully 'correlated with available materials
before the student begins this kind of work.

2. Time will be set aside each day when students mau check
out books for pleasure reading to take place in or out
o; the librarij. The librarian is responsible to make sure
that this service is rendered on a regular basis; however,
it is assumed that e,des, and possibly students, will
assume basic responsibilities for this service in order

to free the librarian to work more intensively with
instruction:



3. It is expected the library will provide the l...,arning
setting for much independent study, small group discussion,
etc., when these activities have been scheduled by the
teaching staff and librarian together.

4. The librarians will do everything in their power to
encourage extensive professional reading by summer
participants; therefore, the librarian will make sure the
professional reading materials are readily available for
staff.

5. lite staff of librarians will attempt to package some
materials for the purpose of teaching library skills, and
will see that those students who fail to pass a library
usage pre-test have the- opportunity to get the instruction.

6. On the secondary levels, the librarians will coordinate
activities of the auxiliary aides in carrying out the plans
of the teams for the organization and use of resource
materials in the library.

7. If time permits, the librarian is anxious to serve as
a member of the instructional .staff. This may sometimes
include a large-grlup presentation, act as a leader of a
discussion group, etc., if the team so wishes.

8. Librarians should participate in the observation activity

as much as possible. Certainly he should be scheduled in
when lessons have been planned which will make extensive

use of the library and AV resources. The strategy and
critique meetings concerned with those lessons should also

be attended by the librarian. Thus, he will be able to
evaluate how adequate and effective resources were for
teaching the lesson, and to consider what could have been
added, or how materials could be put to more effective use
in the future.
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GUIDELINES FOR COUNSELING OF STUDENTS

Each staff member will be assigned a portion of
the students enrolled in their unit operation. They
will accept responsibility for:

1. becoming acquainted to the degree they can
call them by name and know' something about
their background;

2. encouraging the students to come to them any
time they have a question or a problem.

3. reporting to their parents on the child's work
in the Title III project, the type of or,Tnrienoo
he appears to be having and further define the
program to parents'

4. counseling with the children in a group setting,
hopefully once a week:

5, transmitting written information to the school
that the child will be enrolled in in September,
1969, explaining the experiences the child had
in the Title III program;

6. counseling with the parents when behavior or
attendance problems arise.



SCHE:)ULE OF ACTIVITIES
FOR

TITLE III. LABORATORY ORIENTATION WEER

June 16-August 1, 1969

Monday, June 16

7:30-10:20 - ALL STAFF - Starbuck Auditorium

7:30-7:45 - Introductory Comments
7:45-9:09 - Rationale for change and basic models

of operation to meet these needs
9:00-9:20 - Coffee Break
9:20-10:20 - Presenting the Title III summer laboratory

model

10:45-noon - Principals meet with !their staffs in their
buildings.

P.M. - Units initiate planning for teaching cycle
in their buildings

Tuesday, June 17

7:30-10:30 - Small group dynamics in Starbuck Gym

10:30-10:45 - Break (Participants from outside Racine see
Mr. Workman and Mr. Joachim about payroll)

10:45-noon - Behavioral Objectives and Methods of Packaging
Curriculum - Starbuck Cafeteria

P.M. - Units continue planning for teaching cycle in
their buildings.

Wednesday, June 18

A.M.

P.M.

- Units continue planning for teaching cycle in
their buildings

- Units continue planning
- All Staff meets at 1:30 p.m. at Starbuck
Auditorum "Introduction of Behavioral

Objectives Model" - Dr. Helen Patton

Thursday, Ju

- Units at work in their buildings

2:00-3:30 - Core Staff - Room 111 at Starbuck

Friday, June 20

work in buildinls all dm
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SCHEDULE OF ACTIVITIES

MONDAY, July 21

9:00-9:30 a.m. - Coffee served in the Teacher's Lounge

Room 111 at Starbuck Jr. H. S.
9:30-9:40 - Orientation to schedule and introductions

9:40-10:30

10:45-11:45

- "Harnessing education for the needs of
youth"

- Mr. Lloyd N. Johansen
Director of Title III
Racine, Wisconsin

- Introduction to the Title III laboratory
organization

"The Teaching Cycle" - Mr. Roland Krahn
"The Special Staff" - Ur. Dennis Mancusi
"The Observation Cycle" - Mr. Earl Nelson

In Starbuck Auditorium
1:00-1:40 p.m. - "Behavioral Objectives"

- by Mary Jane Clausen

1:50-2:40 - "Exemplary large group presentations"
- Title III staff members coordinated
by Eileen Rogers

2:50-3:30 - Work experience with "Flanders Interaction
Analysis Material"

- by Dr. AZ Roth

TUESDAY, July 22

Workshop participants divided into five
groups - one group to each laboratory school.

8:30-9:00 a.m. - Orientation to building
- by building principals

9:00-9:15 - Orientation to teaching plans
- by teaching unit leader

9:15-9:45 - Planning with an observation team

9:45-11:15 - Observe teaching

11:15-12:00 - Join observation team in strategy session



(Tuesday - cont.)

12:30-1:00 p.m. - Participate in critique session

1:00-1:30 - Join observation team in evaluation session
and have questions answered

At Starbuck Jr. H.S. Auditorium
1:45-2:35 - "Creating a Climate for Implementing

Change"
- Mr. Russell Way

Research and Program Development
State Department of Public Instruction

2:45-3:30 - "Problems in Implementing Change as
Observed Throughout the State"

- Mr. George Glasrud
Field Consultant
State Department of Public Instruction

WEDNESDAY, July 23

Workshop participants divided into five
groups - one group to each laboratory school.

8:30-8:45 a.m. - Orientation to teaching plans
- by Teaching unit leaders

8:45-9:00 - Introduction to shadowing technique
- by Teaching unit leaders

9:00-9:45 - Shadow students

9:45-10:30 - Shadow aides and secretaries

10:30-12:00 - Work with packaging teams

At Giese Elem. School
12:45-1:10 p.m. - "Problems in Curriculum Packaging"

- Mr. John Ace to

1:15-2:45 - Participants work in three groups and
cycle through

A. Materials, equipment and buildings
- by Elaine McGregor and Robert Gomoil

B. Personnel mcmagement
- by Patricia Hansen and Mark Farris

C. Packaging and curriculum
- by 'lary Jane Clausen and Eileen

Rogers



( Wednesday - Cont. )

2:50-3:30. - Systems approach to "Curriculum Decisions"

- by Lloyd Johansen

THURSDAY, JuZy 24

Five groups in five laboratory schools

8:30-10:15 a.m.- "Show and TeZZ" administrative problems

in implementation
- by administrators in each building

At Giese School
10:30-12:00 - Participants in four groups and cycle

through with consultants

Mathematics - Mr. John Aceto
Science - '12.). Richard Bliss

Social studies - Miss Teckla Ronda
Language arts - Mr. Neil VaiZ

At Starbuck School
12:45.1:30 p.m.- Participants cycle

Reporting pupil progress -
Guidance - Althea Brach
Deve loping Interdependence
Relationships

1:30-2:30 p.m.- "Today, Ready or Not"
- Dr. Robert Gates
Educational Consultant
Ford-PhiZco Corporation

2:40-3:30 - National effort to propagate
"Systems Approach in Education"

- Dr. Robert Gates

Teckla Ronda

- Phil NeZson

FRIDAY, JuZy 25

At Giese School
8:30-9:00 a.m.- "Implementation Costs and Ratio"

- by Roland Krahn

0:00-9:45 - "Introducing the Non-professional"
- by Earl NeZson

10:05-10:25 - "Why Team Teach"
- by Earl Nelson and Alfred HeZd



(Friday - cont.)

10:30-11:15 - "Selecting and Developing Unit Leaders"
- by Mary Jane Clausen

Elaine McGregor
Robert Gomoll

11:25-12:00 - "Implementation Problems in a School

System"
- by Dr. John Gunning

1:00-2:00 p.m. - Strategies for "Motivating and Preparing
a School Staff for Change"

- by Mr. AZ. Onnink, Chairman
Mrs. Elaine McGregor
Mr. Duane Barnes
Mr. Charles Stimm
Mr. James Ferguson

2:00-3:00 - "Implementation to Sophisticated Operation"

- Coordinated by Lloyd R. Johansen



ROSTER OF PARTICIPANTS
IN TITLE III

"SPECIAL PURPOSE" WORKSHOP
ADMINISTRATIVE & SUPERVISORY PERSONNEL

*

*

Elementary

Racine, uisconsin
July 21-25, 1969

Whitefish Bay, Pis.

Seymour, Wis.

Columbus, Wis.

1.

2.

3.

Bach, Sister Edwardin

Bathke, Ervin

Bobholz, Wayne

4. Casper, Mrs. Georgia New Berlin, Wis.

5. Dombrowski, Sister Uarianne ililwaukee, Wis.

6. Hall, Nick Iilwaukee, Wis.

7. Hoerig, Sister Ruth Milwaukee, Wis.

* 8. Hughes, James Toronto, Ontario, Canada

9. Johnson, Llaine Green Bay, Wis.

10. Kreidler, Sister Mary Jane Milwaukee, Pis.

* 11. delson, Donovon Fargo, North Dakota

* 12. deving, William Toronto, Ontario, Canada

13. Reck, Carl Racine, Wisconsin

* 14. Salo, delvin Minneapolis, Minn.

15. Scanlan, Pat Oshkosh, Wis.

* 16. Schrier, Gene Charles City, Iowa

* 17. Sell, Orville Seymour, Wis.

18. Wachholz, Raymond Oshkosh, Wis.

* 19. Wiedemann, Richard Seymour, Wis.

20. Yanny, Sister Mary Milwaukee, Wis.

21. Ziegler, Robert Franklin, Wis.

* At Dominican College



Roster - Cont.

Secondary

* 22. Condie, George

4 23. Grimstad, delvin

* 24. Kroening, CarZ

* 25. Long, Alvin

* 26. Reitz, Herbert

* At Dominican College

Toronto, Ontario, Canada

Minneapolis, :ann.

ginneapolis, Minn.

'Neenah, Wis.

Wausau, Wis.
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PREFACE

In 1968 the American Association of Colleges for Teacher Education, in cooperation

with the Job Corps, developed a program of laboratory experiences for pre-service

teachers which was break with tradition. Heretofore student teaching experiences

were, with but 'cry few exceptions, confined to the traditional classroom setting.

The AACTE-Job Corps Teacher Education Project was designed to move at least one

segment of the st.,:ient teaching experience out of the usual surroundings and place

itain the less conventional locale of a Job Corps center. Over a period of three

years twenty-eight colleges and approximately 500 students participated in this

experiment.

What were the reactions to what was once termed a "somewhat radical approach to

student teaching"?

The response has been exceedingly positive. Many state departments of education

have approved this as an integral part of student teaching. Nearly all of the par-

ticipating colleges have adopted it as a part of their regular program. Faculty

members who were involved have been most enthusiastic.

But how did the key participants, the student teachers, react? During the program

and at the conclusion their comments were most favorable. Now, after as much as three

years' classroom experience following their participation in the program, how do the

participants feel?

This report describes in detail the follow-up study of the students participating in

the program over a three-year period. The AACTE believes that this report will be

particularly helpful to teacher educators who are interested in designing new and

relevant programs for prospective teachers.

Much credit should go to the two people most responsible for the success of this

study. Dr. Robert J. Stevenson of the AACTE staff has provided the leadership for

the AACTE-Job Corps Teacher Education Project stnce its inception. Dr. Duaine C.

Lang, Coordinator of Professional Experiences at Indiana University, accepted res-

ponsibility for this final report. To both of these men and to all others who

participated in the AACTE-Job Corps project goes a special word of thanks for their

contribution to the development of more effective preparation for our nation's

teachers.

October 1972

Edward C. Pomeroy
Executive Director
American Association of
Colleges for Teacher Education
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INTRODUCTION

In 1968 the American Association of Colleges for Teacher Education, in cooperation

with Job Corps, developed a program designed to explore the possibility of using

job corps centers as locations for providing professional laboratory experiences

for student teachers and guidance counselors. Specifizally, the program was to

explore the centers' potential for (1) serving as either an alternative or supple-

mental placement site for the student teachers and/or counselors who would ordi-

narily have had their laboratory experiences in the public schools, (2) providing

experience with a highly individualized instructional program, and (3) providing

experience for the student teachers with programmed instructional techniques.

The pilot program was implemented during the three-year period from September 1968

through June 1971. Four hundred and nineteen student teachers (419) and forty-two

(42) counselors representing twenty-eight (28) different AACTE member institutions

located in fifteen (15) states had all or a portion of their field experience at

one of the eighteen (18) participating job corps centers. Figure 1 shows the

location of the participating centers and institutions. A complete listing of the

centers and institutions can be found in Appendixes A and B.

FIGURE 1

LOCATION OF PARTICIPATING CENTERS AND INSTITUTIONS
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The program was evaluated annually at both the site and national level through a
variety of techniques ranging from structured written reports to regional and
national evaluation conferences. The interim evaluation techniques usually in-
volved .11 types of program participants; e.g., national level program staffs of
AACrE and Job Corps, participating center and college/university project directors
and staffs, and the student teachers and/or counselors. A decision was made,
however, that this national, comprehensive evaluation effort would utilize input
from the various institutional and center project directors, but that only the two
target populations themselves, the student teachers and counselors, were meaning-
ful evaluators of the experience in which they had participated.

Procedures Used

Step One began with an unstructured survey of all institutional and center project
directors of the questions that they wanted answered by the student teachers and/or
counselors who had participated in their projects.

Step Two consisted of an analysis of the responses from the project directors, an
identification of Lige items/questions mentioned which appeared to have greatest
relevance to the evaluation design, and the construction of a preliminary ques-

tionnaire.

Step Three was the piloting of the questionnaire by an administration of it to
a group of thirty-five randomly selected former student teachers and counselor
participants at an invitational AACTE--Job Corps regional conference held at Tulsa,
Oklahoma, in December 1971. Critical reaction to the questionnaire was also ob-
tained from the institutional and center personnel who were in attendance.

Step Four consisted of the revision and refinement of the final questionnaire. A

copy of it is included as Appendix C.

Step Five involved the most difficult and time-consuming effort of identifying,
locating, and obtaining responses from the former participants. Table I summarizes
the data collection effort. The extremely high rate of return, (61%), when 40% is
considered adequate in most follow-up studies, can be considered both a compliment
to the "finding efforts" of the institutional and center directors and the value
attached to the experience by the participants.

2



TABLE I

NUMBER AND PER CENT OF RETURNED QUESTIONNAIRES

Combined
Total
(Both

Groups)

Combined
Adjusted
Total*

Student
Teacher
Total

Student

Teacher
Adjusted

Total*

Counselor
Total

Counselor
Adjusted
Total*

Sent

Returned

% of Return

462

253

55

412

253

61

419

227

54

370

227

61

43

26

60

42

26

62

*Number "Sent" adjusted in terms of those questionnaires which were

non-deliverable.

Step Six involved an analysis of the returned data b.,th in terms of simple numeric

descriptive tabulations and a more involved statistical analysis. The Chi Square

analysis technique was used to try to determine for each of the participation

reasons, values of the experience reasons, and limitations of the experience reasons

which, if any, of the demographic descriptors had a significant influence. This

necessitated the design and computer assisted calculation of over 900 Chi Squares.

Step Seven is the presentation of the data in this report. The treatment is di-

vided into five sections, which, it is hoped, will follow a logical progression

and will also permit the reader to identify and concentrate on those sections which

most interest him. The progression begins with an attempt in Chapter I to describe

the participants as they were before, during, and after the Job Corps experience.

Chapter II describes the reasons why they decided to participate at a Job Corps

center as opposed to the "regular/typical" public schools arrangement. Chapter III

treats the values they perceived in the experience and Chapter IV conversely de-

scribes the limitations as they saw them. A presentation technique common to the

last three named chapters is that not only are the reasons, values, and limitations

described and enumerated, but the
statistical technique is also used to try and

determine whether any of the factors described in Chapter I had a relationship

to the responses given to the questions raised about the reasons, values, and

limitations. Extensive use was also made of the additional voluntary comments that

144 of the 253 respondents made. Chapter V is hopefully designed to be of use to

the designers of future projects or programs.

Step Eight is yours. What use you make of this report is of course up to you.

The authors can only hope that (1) it will be of value to you, (2) you will share

your response to it with them, and (3) you will permit them to be of assistance,

if you so desire.



CHAPTER I

DEMOGRAPHIC DATA

Each of the former student teachers and counselors was asked to furnish thirty-two
different kinds of information about himself. There were two reasons for acquiring
this body of data. First, so that we would be able to describe as completely as
possible the participants in the project; and second, so that these characteristics
could be statistically compared with the reasons given for their participation, with
the values they perceived in the experience, and with the limitations they saw. This
analysis, hopefully, would then yield certain predictive factors that one could use
iu terms of future participant identification and selection. This Chapter will
attempt to describe the respondents in terms of their personal characteristics. The
second objective, the predictive purpose, will be treated in Chapter V.

The rormat of this Chapter is as follows: (1) Raise 'Who','What','Where', and 'When'
questions; (2) Present the appropriate questionnaire data which answers the question;
and (3) Concisely analyze and interpret the data. The first question is--

WHO WERE THEY?

Data Category

Student Tchrs Counselors
% 11 %

SEX

Male 73 (32.16) 12 (46.15)

Female 154 (67.84) 14 (53.85)

Total 227 26

AGE

No Response

Under 20

20 29

30 - 39

40 - 49

50 - 54

1 ( 0.44)

1 ( 0.44)

197 (86.80)

14 ( 6.16)

10 ( 4.40)

4 ( 1.76)

22 (84.61)

3 (11.54)

1 ( 3.85)

4

Comments

The student teacher group was much
larger than the counselor group, but
as shown on Table I, the level of
response, 61%, was approximately the
same for both groups.
Women student teacher respondent

participants outnumbered the male--
over two to one. This probably has
some relationship to the predominant
type of center used, "Womens", as
shown later in this Chapter; but
also might indicate that whatever
negative image centers project in
terms of being a difficult place to
teach was not a factor which dis-
couraged female participation.

The two years age span of 21-22 ac-
counted for 50.22% of the student
teachers, whereas the percentage
for the counselor group for the
three year span of 22-24 was 53.85%.
Aimost half of the student teachers
were older the% typical graduating
seniors.

The counselor group on the other
hand was somewhat younger than ex-
pected for typical graduate stu-
dents.

One precocious respondent reported
an age of 17 at the time of the stu-

dent teaching experience.

Om.

1



WHO WERE THEY? (cont'd)

Data Category
Student

ll

Groups

%

Tchrs
%

Counselors

11

MARITAL STATUS

Single 137 (60.35) 13 (50.00)

Married 77 (33.92) 13 (5C.00)

Divorced 9 ( 3.96)

Widowed 2 ( 0.88)

Separated 2 ( 0.88)

EDUCATIONAL LEVEL

Undergraduate 189 (83.26) 4 (15.38)

Graduate 38 (16.74) 22 (84.62)

TEACHING LEVEL

No Response 2 ( 7.69)

Elementary 38 (16.74) 2 ( 7.69)

Secondary 178 (78.41) 21 (80.77)

Both Levels 11 ( 4.85) 1 ( 3.85)

CERTIFICATION MAJOR

Elementary 34 (14.98)

Art 4 ( 1.76)

Biology 2 ( 0.88)

Business Ed 13 ( 5.73)

English 52 (22.91)

Foreign Lang 9 ( 3.96)

Health 1 ( 0.44)

5

Comments

The reporting represents the marital
status at the time of the experience.
The range of status was about as ex-
pected in view of the ages of the
participants.
The absence of marital separations for
the counselor group was probably at-
tributable more to the limited size of
the group than to any occupational
self-counseling success.

The number of graduate level student
teachers wars, greater than normally ex-
pected. The number, however, corres-
ponds closely with the number of stu-
dent teacLers who were thirty or older.
It was also somewhat surprising to
f.nd four counselor undergraduates in
what is w:ually thought of as a grad-
uate program.

The "Both Levels" category indicates
certification in those areas which per-
mit teaeling at both the elementary and
secondary levels, e.g., art, music,
etc. The remedial le,.11 of instruction
of the centers aas o%viously not view-
ed as any impediment to student teach-
er placements at the secondary level
since most were of that level. Con-

versely, the older ages of the corps-
men did not preclude placement of_
elementary level student teachers.

The 253 participants represented 19
undergraduate and 1 graduate (counsel-
ing) majors. The number and variety
of majors is rather interesting in
light of the limited scope and aca-
demic level of the centers' general
educational programs.
Though there was an obvious variety of
teaching majors represented, two of
them, English and Social Studies, ac-
counted for 53.75% of the 227 student
teaching majors. All responses which
indicated a major in history, govern-
ment, geography, sociology, or eco-

nomics were assigned the "Social



WHO WERE THEY? (cont'd)

Data Category

Student
Groups Comments

Tchrs
%

Counselors
%

CERTIFICATION MAJOR (cont'd)

( 2.64)

( 1.32)

( 4.41)

( 0.44)

( 2.64)

Studies" designator. Four 'student

teachers commented that the level of
the program or the lack of adequate
facilities or materials was a handi-
cap in terms of their major. One

commented that, "regretably my major
does not permit my employment by the
center since it is not part of their
training program." These, however,
were the only indicators that a center

Home Economics

Journalism

Mathematics

Music

Physical Ed

6

3

10

1

6

Social Studies 70 (30.84) placement was regarded as any type of
limitation by the participants.

Speech 10 ( 4.41)

Speech & Hear 1 ( 0.44)

Voc Business 1 ( 0.44)

Psychology 1 ( 0.44)

Dental Hygiene 1 ( 0.44)

Industrial Art 2 ( 0.88)

Counseling 26 (100.0)

WHAT WAS THEIR BACKGROUND?
SOCIO-ECONOMIC STATUS OF PARENTS

No Response 2 ( 0.88)

Lower 7 ( 3.08)

Lower-Middle 56 (24.76)

Middle 102 (44.93)

Upper-Middle 53 (23.35)

Lower-Upper 5 ( 2.20)

Upper 2 ( 0.88)

7 (26.92)

14 (53.85)

4 (15.38)

1 ( 3.85)

IL

The overwhelming majority of both
groups declared that they had come from
the three level range of middle class
background. This appears to be a typ-
ical response irrespective of the type
of group surveyed.

The counselor group, however, did not
exhibit the range of socio-economic
status that the student teacher group
did. This is again probably due more
to the size of the group than any

occupational characteristic.



WHAT WAS THEIR BACKGROUND? (cont'd)

Data Category Groups

Student Tchrs Counselors

II %

SIZE OF COMMUNITY WHERE REARED

No Response 1 ( 0.44)

Rural 29 (12.78) 3 (11.54)

Village 20 ( 8.81) 1 ( 3.85)

Small City 65 (28.63) 7 (26.92)

Suburban Area 47 (20.70) 10 (38.46)

Large City 65 (28.63) 5 (19.23)
4

SIZE OF HIGH SCHOOL ATTENDED

Under 300 36 (15.86) 3 (11.54)

300 499
i

46 (20.26) 6 (23.08)

500 - 749 17 ( 7.49) 3 (11.54)

750 1,000 32 (14.10) 3 (11.54)

Over 1,000 96 (42.29) 11 (42.31)
L

CLASSIFICATION OF HIGH SCHOOL ATTENDED

No Response i 3 ( 1.32)

Rural 25 (11.01) 5 (19.23)

Small City 85 (37.44) 4 (15.38)

Suburban 54 (23.79) 6 (23.08)

Urban 44 (19.38) 10 (38.46)

Inner City 16 ( 7.0!)) 1 ( 3.85)

TYPE OF HIGH SCHOOL ATTENDED

No Response 1 1 ( 0.44)

Public 204 (89.87) 20 (76.92)

Private 18 ( 7.93) 6 (23.08)

Both Types 4 ( 1.76)

7

Comments

For a society that has become predom-
inently urban and for a project that
concentrated its attention primarily
on the problems encountered in urban
settings, it was rather surprising to
find that approximately 50% of the
participants had been reared in other

than urban locations.

The size of the high school attended
appears to follow rather consistently '

the size of the community where reared.
It is obvious, however, that consoli-
dation of schools has had an effect
upon school size even in the rural and

small city settings.

Again, the type of high school attended
followed rather closely the pattern of
size of community and school. There

appears to be no single type of high
school predominant in terms of paitioi-:

pant-identification. it is obvious, ;

though, that the inner city high
schools were not those attended by
these student teachers and counselors 1

who participated in a project which
addressed itself to one of the prob-
lems typically associated with such

schools.
1

No real surprises here particularly in
light of the fact that only four of the
twenty-eight participating colleges or
universities were private institutions.1



WHAT WAS THEIR BACKGROUND? (cont'd)

Data Category Groups
Student Tchrs 4Counselors

# % # %

ACTIVITIES DURING HIGH SCHOOL

No Response 8

None 3

Athletics 107

Music 101

Speech/Debate/
Dramatics 88

Journalism 57

Pep Clubs 67

Academic Clubs 91

Service Clubs 94

SG:dal Clubs 77

Student Govt 79

Class Officer e2

Other 10

( 3.52)

( 1.32)

(47.14)

(44.49)

(38.77)

(25.11)

(29.52)

(40.09)

(41.41)

(33.92)

(34.80)

(27.3i)

( 4.41)

13 (50.00)

7 (26.92)

Comments

1

1 The variety of activities and levels
of participation appear rather con-
sistent with what might be expected
of any group of high school students.
Most of the "Other" responses were
concern 'h -th related activi-
ties, sc and political
activitiL,.

12 (46.15),

4 (15.38) I

8 (30.77)

11 (42.31)'

12 (46.15)

10 (38.46)

13 (50.00)1

4 (15.38)1

1 (3.85)

EXTENT OF HIGH SCHOOL ACTIVITY PARTICIPATION

No Response

None

Minimal

Moderate

Extensive

2 ( 0.88) I

7 ( 3.08)

37 (16.30)

101 (44.49)

80 (35.24)

3 (11.54)

11 (42.31)

12 (46.15)

WORK EXPERIENCE DURING HIGH SCHOOL

No Response 31 (13.66)

None 31 (13.66)

Child Oriented 38 (16.74)

Sales 36 (15.86)

5 (19.23)

3 (11.54)

3 (11.54)

9 (34.62)

8

L

Approximately 80% of the student teach-
er group and 88% oi the counselor group
reported moderate to extensive activity
participation. This is a significantly
higher rate of participation than us-
ually expected for a high school group,
particularly when such a large percent-
age of the groups attended very large
high schools.

The "Child Oriented" work experience
included such occupations as baby-
sitting, youth camp counselors, in-
structor or teacher activities. The

work experiences in "Sales, "Services,"
and "Clerical" categories undoubtedly
were at times involved with children,
but unless so described were not thus
tallied.



WHAT WAS THEIR BACKGROUND? (cont'd)

1

Data Category
i

Groups Comments

Student Tchrs1 Counselors
I # % i # %

-W01 .
EXPERIENCE DURING HIGH SCHOOL (cont'd) 'The work experiences ennumerated were

both summer and during school and also

(15.38) included both full and part-time jobs.

73% of the student teachers and 69% of,

I the counselors reported some type of

work experience during high school.

( 7.69) I Seventy-three of the student teachers

and eight of the counselors reported

holding two or more different jobs.

Twenty-six of the student teachers and

one of the counselors reported holding

three or more jobs during the high

school period.
4 L

(TYPE OF COLLEGE/UNIVERSITY ATTENDED Again the overwhelming number of both ,

student teachers and counselors were

(95.15) 1 25 (96.15) in attendance at public colleges or

universities and again this is hardly

Services 1 (22.03) 4

Clerical 12 ( 5.29)

Manual Labor i 27 (11.89) 2

Supervisory 2 ( 0.88)

!

I Public 216

Private 8

Both Types 3

1

( 3.52) 1 1 ( 3.85) surprising in terns of the type of

colleges or universities that were

( 1.32) I
participants in the project.

1-ACTIVITIES DURING COLLEGE UNIVERSITY

No Response

None

38 (16.74)

9 ( 3.96)

Athletics 58 (25.5;) 13

Music 33 (14.54) 5

Speech/Debate/
Dramatics 31 (13.66) 2

Journalism 24 (10.57) 5

Pep Clubs 6 ( 2.64) 3

Academic Clubs 42 (18.50) 12

Service Clubs 54 (23.79) 10

Social Clubs 70 (30.84) 16

Student Govt 5.. (22.91) 10

Class Officer 22 ( 9.69) 2

Other 20 ( 8.81) 2

The numbers participating during col-

lege or university in activity pro-

grams showed a marked reduction from

high school. This is hardly surpris-

(50.00) ing when one looks at the increased

level of "Work Experiences During

(19.23) College/University." "Athletics" and
"Music" were the two types of activ-

ties showing the largest decrease in

( 7.69) number of participants.
The sizable increase in the number of

(19.23) "Other" activities can probably best

be attributed to the increased oppor-

(11.54) tunity created by the greater variety

of activities available at that level.

(46.15) In this category, there was a marked

increase in the number of respondents

(38.46) indicating political party or social

action involvement. Church related

(61.54) activities still remained at about the

same level.

(38.46)

( 7.69)

( 7.69)

9



WHAT WAS THEIR BACKGROUND? (cont'd)

7
Data Category

%

Student Tchrs 'Counselors 1

aPI TE
Comments

# %

EXTENT OF COLLEGE/UNIVERSITY ACTIVITY PARTICIPATION

No Response

None I

6

36

( 2.64)

(15.86)

Minimal j 87 (38.33) 8 (30.77)

Moderate 73 (32.16) 11 (42.31)

Extensive 25 (11.01) 7 (26.92)

WORK EXPERIENCE DURING COLLEGE!UNIVERSITY

No Response 20 ( 8.81) 3 (11.54)

None 5 ( 2.20) 1 ( 3.85)

Child Oriented 55 (24.23) 6 (23.08)

Sales 36 (15.86) 4 (15.38)

Services 58 (25.55) 5 (19.23)

Clerical 35 (15.42) 5 (19.23)

Manual Labor 16 ( 7.05) 2 ( 7.69)

Supervisory 2 ( 0.88)

EXPERIENCE WORKING WITH CHILDREN/YOUTH

No Response 23 (10.13) 3 (11.54)

None 10 ( 4.41) 1 ( 3.85)

Tchr-Full Time 30 (13.22) 5 (19.23)

Tchr-Part Time 27 (11.89) 2 ( 7.69)

10

Approximately 43% of the student
teacher and 69% of the counselor group
reported moderate to extensive activ-

ity participation. While still sig-

1 nificantly high, it represents an
almost 50% decrease from the level of
high school participation on the part

of the student teachers. The counse-

for group, while showing a decrease,
remained much'hore active during
college/university than did the stu-

dent teacher group.

The descriptions of the various types
of work experiences and the comments
about the several types are the same
here as they were in the section on
high school. work experiences.
There was a significant increase in
the percentage of student teachers who

worked during college/university (89%)
as compared to the 73% who worked dur-
ing high school.
The increase for the counselor group
was from 69% during high school to 85% ,

during college/university.
The most significant increase in type
of occupational employment was in the
category of "Child Oriented" jobs for

both groups.
One hundred forty-six student teachers
and fifteen counselors repot-zed hold-
ing two or more jobs during the col-
lege/university period.
Seventy-six student teachers and six
counselors reported holding three or
more jobs during the same period.

All responses were unstructured and
later grouped into the categories

listed. As a consequence, certain
categories, such as "Casual" (which
included contacts through family or
friends) undoubtedly would have re-
ceived more response had they been

pre-structured.
The "Counseling" category included
contacts made as camp or youth leader,



WHAT WAS THEIR BACKGROUND? (cont'd)

Data Category
Student

#

9E91P1
1

1

1

% !1

Tchrs 1 Counselors

% 1 it

EXPERIENCE WORKING WITH CHILDREN/YOUTH (cont'd)

Tutoring 21 ( 9.25) 1 ( 3.85)

Babysitting 16 ( 7.05)

Counseling 66 (29.07) 9 (34.62)

Tchr Aide/ 19 ( 8.37) 1 ( 3.85)

Tchr Ass't

Church Youth 9 ( 3.96) 3 (11.54)

Groups

Casual 6 ( 2.64) 1 ( 3.85)

PRIOR TEACHING/COUNSELING EXPERIENCE

No Response 76 (33.48) 10 (38.46)

None 60 (26.43) 7 (36.92)

Public Schs 10 ( 4.41) 4 (15.38)
Full Time

Public Schs 27 (11.89) 1 ( 3.85)

Part Time

Ptivate/Paroch 7 ( 3.08)

Sch3-Full Time

Private/Paroch 15 ( 6.61) 2 ( 7.69)
Schs-Part Time

Peace Corps 3 ( 1.32) 1 ( 3.85)

VISTA 4 ( 1.76)

Govt/Social 12 ( 5.29) 1 ( 3.85)

Agency

Pre Student Tch 13 ( 5.73)
Exps Progra:..s

PREPARATORY COURSES/PROGRAMS

No Response 35 (15.42) 1 ( 3.85)

None 59 (25.99)

11

Comments

scouts or Brownie leader, child care
center worker, etc.
Most of the "Tchrs-Full Time" had been
employed in parochial school. with a
surprising number having taught in
mission schools abroad. Most of the
"Tchrs-Part Time" had orked as sub-
stitute teachers in the public schs.
Approximately 85% of both groups re-
ported prior experiences of working
with children/youth.
One hundred fourteen student teachers
and ten of the counselors reported two
or more different experiences. Forty-

two student teachers and five counse-
lors reported three or more differec
types of experience contacts.

Forty per cent and 35% of the student
teachers and counselors respectively
reported prior teaching or counseling
experience. Twenty-seven student teach-
ers and two counselors reported two

or more different experiences.
Most respondents who reported prior
teaching or counseling experience in
the "Government/Social Agency" cate-
gory had worked either as instructors
in the military or with agencies such
as Headstart.
There were a rather surprising number
of "Fre-Student Teaching Programs"
that appeared to actually involve
teaching or counseling. Little is
known about such programs and as such
might warrant further investigation.

The counselors as a group felt that
they had had some type of preparatory
program whereas 40% of the student
teachers were either unaware of or did
not take part in such programs. This



WHAT WAS THEIR BACKGROUND? (cont'd)

Data Category : Groups
Student Tchrs 1 Counselors

Comments

PREPARATORY COURSES/PROGRAMS (cont'd) discrepency is hardly surprising since

All Courses

1

Regular Prof Ed

Regular Aca-
demic Program!

Both of Above :

2

44

16

20

( 0.88)

(19.38)

( 7.05)

( 8.81)

Spl Prof Ed ! 31 (13.66)

1

Spl Academic 1 3 ( 1.32)

Both of Above 2 ( 0.88)

Other Non-Sch 15 ( 6.61)

Exps and Pro-

grams,

WHEN DID

.
YEAR OF PARTICIPATION

No Response j 1 ( 0.44)

1968 69 78 (34.36)

1969 - 70 77 (33.92)

19 70 71 71 (31.28)

! the counseling program is itself spe-

1 ( 3.85); cialized.
: The extent to which regular proles-

18 (69.23): sional education programs and regular
academic programs were reported as

i
!being preparatory should not be mis-

; interpreted. Almost invariably such
! response was accompanied by a notation;

5 (19.23), ! that indicated a single course or
1 instructor value as opposed to broad

1 ( 3.85); I preparation. Specialized preparation
programs appeared to be quite rare
even in education and virtually non-
existent in the academic fields.
A significant number, fifteen, of the
student teachers referred to the help :

that they had received through par- i

ticipation in the training programs
initiated by churches and social agen-:
cies working in the inner cities.

THEY GO?

The project had a reasonable balance
in the number of participants for each!

6 (23.08)1 of the three years of the project.

i 13 (50.00)1

1 7 (26.92)1
1

WHERE DID THEY

TYPE OF JOB CORPS CENTER

Mens 58 (25.55) 20 (76.92)

Womens 139 (61.23) 5 (19.23)

Conservation 12 ( 5.29)

Residential 18 ( 7.93) 1 ( 3.85)

Manpower

12

ThiS is an important factor in helping
to insure that statistica signifi-
cance is not affected 1)), the time per-

iod in which the participants took
part in the project.

GO?

The predominate number of counsITET-1
who had their experience at "Mens"
centers is attributable to the fact
that most of the counselors came i em
one institution which utilized on:y a

male center.
One hundred and nine of the srue.ent
teachers at the Womens centers were
female. It should be noted, however,
that thirty-four of the females had



WHERE DID THEY Go?

Data Category
i

Groups
Student Tchrs ; Counselors

I II % # %

!TYPE OF JOB CORPS CENTER (cont'd')

TYPE OF CENTER LOCATION

No Response 4 ( 1.76)

. Isolated 116 (51.10)

Urban 106 (46.70)

Both 1 ( 0.44)

HOW LONG

Comments

their experience at exclusively male

I centers; either "dens" or "Conserve- 1

, tion" centers. Not a single female

I , respondent made any comment which

i could have been interpreted as physi- '

cal intimidation because of the na-
ture of the center.

1

I The type of center used appears to be 1

1

quite consistent with the kinds of

25 (96.15)1 centers available and yet also quite

1 interesting in light of the corpsman

1 ( 3.85)1 population and type of problems served!
which characterize the job corps pro- I

I gram. I

WERE THEY THERE?

LENGTH OF EXPERIENCE

No Response

2 Weeks

3 Weeks

4 Weeks

; 5 Weeks

6 Weeks

7 Weeks

1

8 Weeks

1

9 Weeks

1 10 Weeks

/ 11 Weeks

1 12 Weeks

! 13 Weeks

i14 Weeks

3 ( 1.32) 1 ( 3.85)

1 ( 0.44)

1 ( 0.44)

13 ( 5.73)

24 (10.57) 1 ( 3.85)

27 (1,1.89) 1 ( 3.85)

2 ( 0.88)

61 (26.87) 1 ( 3.85)

14 ( 6.17)

24 (10.57)

9 ( 3.96)

21 ( 9.25) 2 ( 7.69)

1 ( 0.44)

1 ( 0.44)

13

The most common length of full-time
experience for the student teachers
varied from 4 to 12 weeks with 8 weeks
being the single most popular arrange-
ment. The longer experiences almost
invariably tended to be part-time ex-

periences. The most common arrange-
ment for the counselors was either a
16 or 28 weet, part-time experience.



H OW LONG WERE THEY T H E R E ? (cont'd)

r

i

Data Category
Stuuent

#

Groups

%

Tchrs
%

Counselors
#

LENGTH OF EXPERIENCE (cont'd)

15 Weeks 2 ( 0.88) 1 ( 3.85)

16 Weeks 10 ( 4.41) 11 (42.31)

18 Weeks 3 ( 1.32) 6 (23.08)

20 Weeks 1 ( 0.44)

21 Weeks 1 ( 3.85)

24 Weeks 2 ( 0.88) 1 ( 3.85)

30 Weeks 1 ( 0.44)

TYPE OF SCHEDULE

No Response 1 ( 0.44)

Full Time 191 (84.14) 3 (11.54)

Part :ime 35 (15.42) 23 (88.46)

VARIETY OF EXPERIENCE

No Response 1 ( 0.44) 1 ( 3.85)

Job Corps Only 86 (37.89) 16 (61.54)

Preceded By 70 (30.84) 2 ( 7.69)
Public Sch Exp

Followed By 60 (26.43) 7 (26.92)
Public Sch Exp

Both Preceded 5 ( 2.20)
and Followed By
Public Sch Exp

Other 5 ( 2.20)

14

1

i

1

Comnents

1 The great majority of the student
teachers had a full-time experience,

1 which based upon the negative comments
related to the part-time experience,
must have been the most valuable.

1 The counselors, on the other hand, had
primarily part time experiences; but
this seemed to be consistent with the

counseling schedules of the centers
themselves and as such was not as dis-
turbing to the counselors.

; The different institutional programs
! appeared to have used every type of
j variation in terms of center exper-
ience. The "Other" arrangement re-

;

i ported was a combination of part-
' time student teaching at both the
center and the public school at the

; same time.



11 OW WERE THEY SUPERVISED?

Data Category 1 Groups
Student Tchrs, Counselors

i #

TYPE OF SUPERVISION

No Response 1 ( 0.44)

Completely By 30 (13.22)

Center Person-
nel

Primarily By 78 (34.36)

Center With
Occasional Col-,
lege Visits

Primarily By 51 (22.47)

Center With
Regular College
Visits

Shared Super-
vision By Both

62 (27.31)

Center and Col-
lege l

Other 5 ( 2.20)

WHAT DID

Comments

1 ( 3.85)1 , For the ten who specified some "Other"

! type of supervision, six reported an

1
arrangement that featured primary or
sole supervision from the college or

1 university. Three reported little,

! !no, or poor supervision by anyone.

7 (26.92)1 i One did not elaborate.

1 Here again the statistics treat only
of the type of supervision and could
be misleading if one attempted to

'equate them with the uegree of satis-

4 (15.38)1 1 faction felt in terms of the quality

1
1 or quantity of supervision. A gen-

eralized impression would be that

! supervision was one of the weaker fee-

1 tures cf the project. In only four

9 (34.62)1
1

1 instances was either a center or

; 1 institutional supervisor named or

1 mentioned in a favorable manner.
1 1

5 (19.23)1
I

I

THEY SAY?

NUMBth 2F ADDITIONAL COMMENTS

None 94 (41.41)

Written

Respondents were furnished space in-1
: which to write comments if they wished

10 (57.69)1 The extent to which they did so might
be taken as some indication of their

133 (58.59) 11 02.31) feelings about the experience.

NATURE OF ADDITIONAL COMMENTS

No Response 94 (41.41)

Completely
Positive

Mostly
Positive

Mixed Positive
and Negative

Mostly
Negative

Completely
LNegative

56 (24.67)

24 (10.57)

21 ( 9.25)

14 ( 6.17)

18 ( 7.93)

15 (57.69)

2 ( 7.69)

4 (15.38)

2 ( 7.69)

1 ( 3.85)

2 ( 7.69)

15

There was a surprisingly po.itive
response, particularly in light of the

use of a technique which more typical-
ly elicits negative postures.
Ilany of the "Additional Comments" will
be quoted in Chapters II, III, and IV
to furnish substantiation or elabora-
tion of the evidence presented with
respect to the reasons for participa-
tion and the values and limitations
reported.



WHAT DID THEY SAY? (cont'd)

1
I

Data Category ! Groups Comments
1 St dent Tchrs Counselors 1

1

I it % I # % 1 I

I ADDITIONAL COMMENTS - CLASSIFIED BY TYPE I 1 The comments were analyzed in terms of!

I

I 1 the structure -of this study. Obvious-1
I I

3 I ly some of the 144 respondents fur- '
Reasons For ,

I

1

Participation'
I

I

1 nished more than one type and so no
I attempt has been made to furnish any

Values I 103 7 , percentage breakdowns.
f!f

i
I ' Again, it is rather interesting to

ILimitations 1 70 I 8 ' ! note the preponderance of positive
I

I 1 types--"Values" and "Suggestions for
Suggestions For 21 2 ! Improvement."
Improvement ; I

i I

WHERE ARE THEY NOW?
The following Figure shows where the 253 respondents were resider 3 at the time of
their response to the questionnaire. It should be kept in m.nd .hat thf.. 253 student
teachers and counselors were in attendance at colleges and universities located in
only fifteen different states. They presently reside in thirty-one states, one
territory, and two foreign countries.

FIGURE 2

PRESENT LOCATION OF FORMER PARTICIPANTS

7 f 27 \ 16

2 ti
4;\

2

Alaska 5
Guam 1
Bahamas 1
Japan 1

16



WHAT ARE THEY DOING NOW?

Data Category
Student

#

Groups

%

Tchrs 'Counselors

% j #

POST JOB CORPS EMPLOYMENT BY YEAR

No Response

Unemployed 1st

2nd
3rd

4th

2

10

3

3

( 0.88)

( 4.41)
( 1.32)

( 1 32)

Student 1st 55 (24.23) 9 (34.62)

2nd 12 ( 5.29)

3rd 8 ( 3.52)

4th l ( 0.44)

Housewite 1st 9 ( 3.96) 1 ( 3.85)

2nd 8 ( 3.52)

3rd 5 ( 2.20)

4th 1 ( 0.44)

Military 1st 3 ( 1.32)

Service 2nd 5 ( 2.20)

3rd 2 ( 0.88)

4th

Teacher 1st 8 ( 3.52)

Job Corps 2nd 9 ( 3.96)

3rd 3 ( 1.32)

4th 1 ( 0.44)

Counselor 1st

Job Corps 2nd 2 ( 0.88)

3rd

4th

Administra- 1st

for Job 2nd 1 ( 0.44)

Corps 3rd

4th

Teacher 1st 90 (39.65) 6 (23.08)

Public 2nd 76 (33.48) 5 (19.23)

Schools 3rd 48 (21.15) 1 ( 3.85)

4th 6 ( 2.64)

Counselor 1st 1 ( 0.44) 4 (15:38)

Public 2nd 3 ( 1.32) 4 (15.38)

Schools 3rd 4 ( 1.76) 1 ( 3.85)

4th 1 ( 0.44)
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Comments

The data is presented with a four-year
breakdown as follows: All 253 res-

pondents with the exception of the two
"No Response" individuals would have
had at least a one year employment

potential. If they had been in the
first group, 1968-69, the potential
was four years; if the second group,
1969-70, three years, etc.
A tremendous variety of occupations
was represented in the "Other" cate-

gory. These were distributed as
follows:
Substitute Tchr-public Schs (7)
Teacher Aide-public schs (2)

..--

Peace Corps (2)
VISTA (1)
Bureau of Indian Affairs (1)
Headstart (1)
Clerical (11)
Business (12)
Educationally related private
corporations (9)
Newspapers and magazines (3)

Travel (3)
Random ranging from night club
entertainer to aLrline stewardess to
owner of an art gallery to appren-
tice gourmet chef.

Those specified as being employed by a
"Government Agency" included:

Social Security Agency (1)
Public Assistant (CWS) (1)

Headstart (1)
State Welfare Department (1)
U.S. Army (instructor) (1)
Census Bureau (1)
Not specified (3)

The category "Social Agency" included:
Teacher in Day-Care Center (1)
Home for Emotionally Disturbed
Adolescents (1)
Not specified (2)



WHAT ARE THEY DOING NOW? (cont'd)

Data Category Groups
Student Tchrs 1 Counselors

# % # %

POST JOB CORPS EMPLOYMENT BY YEAR (cont'd)

Administra-
for Public

Schools

1st

2nd

3rd

4th

Teacher 1st 11 ( 4.85)
Private 2nd 7 ( 3.08) 2 ( 7.69)

Schools 3rd 3 ( 1.32)

4th 1 ( 0.44)

Counselor 1st 1 ( 3.85)

Private 2nd 1 ( 3.85)

Schools 3rd 1 ( 3.85)

4th

Administra-
for Private

1st

2nd

Schools 3rd

4th

Government 1st 4 ( 1.76)

Agency 2nd 7 ( 3.08)

3rd 3 ( 1.32)
4th 1 ( 0.44)

Social 1st 2 ( 0.88) 1 ( 3.85)

Agency 2nd 2 ( 0.88)
3rd 1 ( 0.44)

4th

Faculty/ 1st 5 ( 2.20) 4 (15.38)

Staff of 2nd 6 ( 2.64) 7 (26.92)
College/ 3rd 4 ( 1.76) 4 (15.38)
University 4th 2 ( 0.88) 1 ( 3.85)

Other 1st 27 ,11.89)

2nd 34 (14.98) 1 ( 3.85)

3rd 20 ( 8.81)

4th 1 : 0.44)

POST JOB CORPS EMPLOYMENT - PRESENT POSITION

No Response

Unemployed

2 ( 0.88)

7 ( 3.08)
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Comments

These responses represent what the
participants were doing at the time
that they responded to the question-
naire. It should be kept in mind that



WHAT ARE THEY DOING NCU? (cont'd)

Data Category ;

!Student Tchrs 'Counselors
# % I # %

POST JOB CORPS EMPLOYMENT - PRESENT POSITION

Student 31 (13.66) 3 (11.54)

Housewife 16 ( 7.05)

Military 2 ( 0.88)

Tchr Job Corps 10 ( 4.41) 1 ( 3.85)

Counselor Job 1 ( 0.44)

Corps

Admin Job Corps 1 ( 0.44)

Tchr Public Sch 86 (37.88) 5 (19.23)

Counselor 4 ( 1.76) 4 (15.38)

Public Schs

Tchr Private 10 ( 4.41) 1 ( 3.85)

Schooln

Counselor 2 ( 7.69)

Private Schs

Government 6 ( 2.64)

Agency

Social 2 ( 0.88)

Agency

Faculty/ 7 ( 3.08) 9 (34.62)

Staff

College/
University

Other 42 (18.50) 1 ( 3.85)
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Comments

cont'd)

a significant number of them would
I have been only a single year out of

1

the project and this perhaps would be
some explanation of the rather high

! number responding as "Students." It

could be assumed that these were
either completing an undergraduate proi-
gram or embarked on graduate work.
Again the number who indicated "Other"
types of employment was quite high.
An analysis of the responses shows
that 31 of the 42 were employed di-

. rectly in what might be classified as
"Helping Professions." That is, pro-
fessions concerned directly with
people and where the occupational in-
tent is primarily that of helping to
improve the lot of the people which
it serves.



CHAPTEi. SUMAARY

This chapter attempted to describe the 253 participants, 227 student teachers and
26 counselors, through the use of thirty-two different kind of data. As expected,
every query produced the usual complete spectrum of response. it is possible, how-
ever, to describe for each kind of information the "typical" or numerically most
common trait. This technique will be used, but it has the obvious "averaging"
limitations.

"Who Were They?"

-The typical student teacher was female, age 21-22, single, an undergraduate, and
a secondary major in either social studies or English.
The typical counselor was either a male or female (almost equal numbers), approxi-
mately two years older than the average student teacher, as apt to be married as
single, tiad been a secondary major, and was presently a graduate student with a
major in counseling.

"What Was Their Background?"

- The typical student teacher and counselor had both been raised in a middle class
(socio-economic status) home; in a community classified as either suburban or large
city; attended a public, urban, or suburban high school with 750 or more students;
participated to a moderate or extensive degree in a wide range of high school
activities; reported having worked during high school, but with no clear pattern
of occupational choice evident.

- They typically attended a public college or university and while there participated
in activities, but at a markedly reduced rate. The counselor while exhibiting a
decrease in activity participation, remained much more active. Both types were
typically employed more than during high school and to a larger extent in "Child
Oriented" jobs. They had had prior experience in working with chil.iren and a sur-
prisingly large minority reported formalized prior teaching or counseling experience.
The student teacher had usually not had a recognized preparatory course or program
designed for the center experience. The counselor, on the other hand, almost always
recognized his counseling program as preparation.

"When and Where Did They Go?"
-The student teacher could have attended any one of the three years of the program
and have been typical. His experience would have been at a Womens Center which was
either Isolated or Urban (approximately equal numbers of each reported). The coun-
selor, however, was most likely to have had the experience during 1969-70 and at
a liens Center which was Isolated.

"How Long Were They There and How Were They Supervised?"
-The student teacher was most typically at the center for eight weeks of full-time
experience wnich was either preceded or followed by a public school experience. The
counselor was usually a part-time participant for a full semester with the center
providing his only field experience. Supervision was almost always a responsibility
shared by college and center personnel with the counselor having received slightly
more college supervision than the student teacher.

"Where Are They Now and What Are They Doing?"
-Both types are as likely to reside in a state otner than where they had the exper-
ience as to 1;aw remained, with the student teacher slightly more mobile, to be
currently employed as some type of teacher or counselor at either a job corps center,
a college or university, or a public or private school, with the public school being
the single most common employer. The "Other" occupations held typically represent
what might be called the "Helping Professions."

Both types readily supplied additional, primarily positive, comments. This will be
most evident in the next three chapters.



STATISTICAL ANALYSIS OVERVIEW

The next three chapters focus on an attempt to identify which, if any, of the

demographic characteristics o! the respondents had a significant relationship to

their expressed satisfaction uith sets of structured items concerning the 'Reasons

for Their Participation', 'Values They Perceived', and 'Limitations of the

Experience'.

Chi Square, as structured in the MCNUX library programs, was the statistical test

selected to determine the significance of the differences found between the ob-

served and expected frequencies. This program offered the option of transgenerat-

ing those cells with an expected frequency of less than one. Because some of the

demographic information were discrete variables enc not continuous in nature, trans-

generations were not always feasible. These demographic variables were deleted

from the study. Additionally, it was necessary to disregard several additional chi

squares because the expected frequency in one or more of the cells was less than

one following the initial transgenerations. The extremely limited size of the

counselor group also made it necessary to treat the 227 student teachers and the

26 counselors as a total population of 253.

TL demographic variables which remained following the collapsing of the cells were:

Sex

Male
Female

Marital Status
Single

Married
Other

Size and Nature of
Community Where Reared

Rural
Village
Small City
Suburban Area
Large City

Extent of High School

Activities
None
Minimal
Extensive

Variety of Experience
Job Corps Only
Job Corps Preceded
By Public Sch Exp

Job Corps Followed
By Public Sch Exp

Other Arrangement

Educational Level
Undergraduate
Graduate

Size of High

School Attended

Under 300
300 499
500 - 1,000
Over 1,000

Extent of College/
University Activities

None

Minimal
Extensive

Teaching Level

Elementary
Secondary
Both Levels

Classification of High

School Attended
Rural
Small City

Suburban
Large City

Type of Job Corps
Experience Schedule
Full Time
Part Time

Type of Supervision
Completely by Center Personnel
Primarily by Center Personnel with Occasional

Visits by College/University Supervisor
Primarily by Center Personnel with Regular

Visits by College/University Supervisor

Shared Supervision with Resident or Full Time

College/University Supervisor Supplementing

Supervision of Center Personnel

Other

The pairing procedure yielded in excess of 900 chi square problems. Those which

resulted in significant differences are reported in summary fashion within the

three following chapters and in detail in Appendices D, E, and F.

The reader needs to keep in mind that a reported significance relates only to the re-

lationship between the specific reason, values, or limitation and the demographic

variable as a whole and not to its individual components. Thus, though the Avail-

ability of Housing at the Center was found to relate with Educational Level of the

participants at the 0.01 level of significance. it is not Possible to determine with

this procedure whether it was of greater importance for the Undergraduate or the

Graduate participants.
21



CuAPTER II

REASONS FOR PARTICIPATION

All respondents were asked to react to fifteen randomly ordered items which related to

the reasons why they elected to participate in the project. The directions required a

rating of the extent to which each item was of importance to them on a five point scale

with a rating of "1" indicative of a reason of "Great" importance and "5" reflective of

"No" importance. Opportunity was also available for them to supply additional "Other"

reasons. Twenty-eight respondents did so. Only five of these additional reasons, how-

ever, were found to be truly different from the structured items and three of the five

were non-usable because the intent of the meaning could not be determined.

The fifteen structured reasons were grouped into five categories for purposes of anal-

ysis and presentation as follows:

Reasons Which Had
- -(1) Humanitarian Value

- -(2) Utilitarian Value
- -(3) Instructionally Oriented Value

- -(4) Innovationally Oriented Value

-(5) Miscellaneous Value

The style of presentation will be two-part and consistent for this and the next two

chapters. First, in tabular form to present the response level by number and percent-

age for each group and the combined group for each reason adjudged to have been within

one of the five categories. Those reasons which were found to have been significant

will be emphasized. Second, an analysis of the table and the relevant participant com-

ments will appear on the next page immediately opposite the table.

TABLE II

Significance of Those Reasons Adjudged to Have Had Humanitarian Value

Population

No or Not
Usable
Response

Student Tchrs

Counselors

oth Groups

Extent of Significance

(Great) (None)

# % # % I # % I# %
I

# %
1 2 3 I 4 5

Desire to work with Job Corps' type of student

1 ( 0.44)

0 ( 0.00)

1 ( 0.40)

1:8 (69.60) 36 (15.86) 17 ( 7.49)

14 (53.85)

172 (67.98)

8 (30.77)

44 (17.39)

2 ( 7.69)

19 ( 7.51)

Significant at the 0.05 level with Educational Level
Significant at the 0.05 level with Type of Job Corps

5 ( 2.20)

1 ( 3.85)

6 ( 2.37)

10 ( 4.41)

1 ( 3.85)

11 ( 4.35)

Scheduled Experience

Student Tchrs

Counselors

Desire to help those less fortunate

5 ( 2.20)

0 ( 0.00)

Both Groups 5 ( 1.98)

63 (27.75)

5 (19.23)

68 (26.88)

55 (24.23) 50 (22.03) 18 ( 7.93) 36 (15.86)

6 (2.3.08) 9 (34.62) 3 (11.54) 3 (11.54)

61 (24.11) 59 (23.32) 21 ( 8.30) 39 (15.42)
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HUMANITARIAN VALUE ANALYSIS

The two reasons for participation which were judged to have implications for being
concerned with people and their problems are presented in Table Il on the preceding
page.

Only one of the Lrems, "Desire to Work With Job Corps' Type of Student," was found
to correlate significantly with the demographic data; e.g., Educational Level and
Type of Job Corps Scheduled Experience. In both instances an examination of the
specific responses made by the student teachers anc' counselors does not permit any
interpretation as to the particular type of Level or Experience which might have
been of greatest importance since both groups responded at approximately the same
levels of significance. THIS ITEM WAS IDENTIFIED AS THE SINGLE MOST IMPORTANT REA-
SON FOR PROJECT PARTICIPATION BY BOTH GROUPS IRRESPECTIVE OF THE CATEGORY OF REASON.

Two observations would appear possible from an examination of the two items. First,

both groups of participants were obviously aware of the type of students at a job
corps center and were, either because of this awareness or in spite of it, overwhelm-
ingly anxious to participate. Second, there is no apparent explanation possible for
the numeric choice discrepency between the two items. Both would appear to attempt
measurement of a common factor and yet both elicited quite different responses,
although the level of importance attached to each was quite high in both cases. It

could be that participant acceptance is more readily gained through specific examples
of deprivation, e.g., drop-outs, educational retardation, etc.; rather than by a
generalized factor, e.g., "Those less fortunate."

The comments which follow represent an elaboration of "Why They Went." An assessment
of just how important this reason was is better illustrated by the comments which are
included as part of Chapter III.

RELEVANT PARTICIPANT COMMENTS

"I 4at I would °Alfze to teach in the inna city and -this would pahaps be hetp4ut."

"Had two yeaAs (,4 high schoot at ( ) with many kids 4/tom that type o4 home ti4e.."

"My own detimquent behavim." "Like to woAk with mixonity."

"Pi vided oppontun,ity to wolde with ethnic gltoups

nit avaitabte in otheA teaching expaiences."

"Realty wanted to teach these chitdaen" "Inna-city"

"Am as° a membeA o4 a minority gltoup and I thought the
students could intaact wett with me and vice vaisa."

"Wished to meet schoot dropouts."

"Deisiiie to Beep people, evayone has problems at some time."
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TABLE III

Sigilificance of Those Reasons Adjudged to Have Had Utilitarian Value

No or Not

Population Ur-able

Response

Extent of Significance
(Great)

1 2

# % 1 # 3 %

Student Tchrs

Counselors

Both Groups

Student Tchrs

Counselors

Availability of Housing

1 ( 0.44)

1 ( 3.85)

2 ( 0.79)
Significant
Significant
Significant

at the Center

16 ( 7.05) 15 ( 6.61) 24 (10.57)

0 ( 0.00) 0 ( 0.00) 1 ( 3.85)

'16 ( 6.32) 15 ( 5.93) 25 ( 9.88)

i 41

4

%

(None)

II 5

12

0

(

(

5.29)

0.00)

159

24
1

12 ( 4.74) 183 (72.33)

at the 0.01 level with Educational Level
at the 0.01 level with Classification of High School Attended

at the 0.01 level with Type of Job Corps Scheduled Experience

Employment Opportunity Created by Virtue of Participation in the Program

1 ( 0.44)

0 ( 0.00)

19 ( 8.37) 30 (13.22)

0 ( 0.00) 0 ( 0.00)

43 (18.94)

6 (23.08)

32 (14.10)

5 (19.23)

1

102 (44.93);
1

15 (57.69)

Both Groups 1 ( 0.40) 19 ( 7.51) 30 L11.86) 49 (19.37) 37 (14.62) 117 (46.25)

Significant at the 0.05 i.evel with Type of Job Corps Scheduled Experience

Student Tchrs

Counselors

Both Groups

Student Tchrs

Counselors

Both Groups

1

Convenience

Student Tchrs

Counselors

Both Groups

of Location

0 ( 0.00) 15 ( 6.61) 16 ( 7.05) 36 (15.86) 29 (12.78) 131 (57.71)

0 ( 0.00) 1 ( 3.85) 1 ( 3.85) 6 (23.08) 5 (19.23) 13 (50.00)

0 ( 0.00) 16 ( 6.32) 17 ( 6.72) 42 (16.60) 34 (13.44) 144 (56.92)

Subsidy of Travel

1 ( 0.44) 5 ( 2.20) 11 ( 4.85) 24 (10.57) 24 (10.57) 162 (71.37)

0 ( 0.00) 0 ( 0.00) 2 ( 7.69) 3 (11.54) 6 (23.08) 15 (57.69)

1 ( 0.40) 5 ( 1.98) 1 13 ( 5.14) 27 (10.67) 30 (11.86) 177 (69.96)

Had No Choice--Either Assigned There Or Only Experience Available

0 ( 0.00) 21 ( 9.25) 3 ( 1.32) 10 ( 4.41) 4 ( 1.76) 189 (83.26)

1 ( 3.85) 2 ( 7.69) 1 ( 3.85) 2 ( 7.69) 1 ( 3.85) 19 (73.08)

1 ( 0.40) 23 ( 9.09) 4 ( 1.58) 12 ( 4.74) 5 ( 1.98) 208 (82.21)
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UTILITARIAN VALUE ANALYSIS

Only two of the five reasons adjudged to have utilitarian (practical) value were
found to correlate significantly with one or more of the demographic variables.
Those reasons, numbers data, and statements of significance are emphasized in the
table.

Housing at the Center was found significant at the 0.01 level when paired with
the Educational Level of the total group. As was pointed out previously, this
can only be interpreted as having meaning at the total category level; but since
the table shows that only the student teachers were greatly concerned and since
virtually all of them were undergraduates, it is probably safe to assume that
availability of housing had greater importance for the undergraduate than the grad-
uate participants. Again, since virtually all counselors were on a "Part Time"
schedule and since none of them indicated any concern with housing at the center;
it is also probable that this item had greatest meaning for those scheduled "Full
Time" at the center.

For the same reason it is also probable that employment opportunity was of greater
importance to those student teachers who were on a "Full Time" center schedule.
Employment opportunity was also obviously of greater concern to the student teachers
than the counselors. This is hardly surprising since most of the counselors were
graduate students with previous and/or present employment in that capacity whereas
the student teachers were for the most part seeking initial teaching employment.

One might conjecture that either the location of the centers was considered
"convenient" or that travel inconvenience was not of great importance. The later
is probably more accurate in light of the number of centers classified as "isolated"
as shown in Chapter I. It is also interesting to note that the number of student
teachers who reported the location as being of greatest importance (categories 1
and 2) is almost identical with the number who were most concerned about the avail-
ability of housing at the center.

Subsidized participant travel was a feature of the project. Evidently the parti-
cipants did not consider it a very critical factor.

T!- final response should haw. been divided into two items since as constructed
it is impossible to determine whether the "lack of choice" was because of forced
assignment or because it was the only assignment available. Several of the comments
quoted below would seem to support the later position.

RELEVANT PARTICIPANT COMMENTS

"I needed the money to iiinizh my tazt tenni oi zchoot."

"It was the vnty Zumme4 student teaching expeAience and .thin time zwited my needs."

"In view oi my intemistis in vocationat comseting and vocationat tAaining, it was
the onty opportunity oiieked in thme areas by he univms-ity."

"Was oiielted during zumme4 zchoot." "His band was teaching theAe."

"1 R4/5 de6peaate to complete student teaching."

"It was probably the eazieist thing I cooed have chosen."

"The Job Coto oiielted a zurrmeA term expetZence."
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TABLE IV

Significance of Those Reasons Adjudged to Have Had Instruccionally Oriented Value

Population
No or Not
Usable
Response

Extent of Significance
(Great) (None)

1 I 2 3 4 5

# % 1 # % # %

I

# % #

Opportunity to work with programmed/individualized learning

68 (29.96) 44 (19.38) 63 (27.75) 17 ( 7.49) 34 (14.98)Student Tchrs 1 ( 0.44)

Counselors 1 ( 3.85)

Both Groups 2 ( 0.79)

I-

Student Tchrs

Counselors

,Both Groups

1 ( 3.85) 3 (11.54)

69 (27.27) 47 (18.58)

2 ( 7.69)

65 (25.69)

5 (19.23) 14 (53.85)

22 ( 8.70) 48 (18.97).

90 (39.65)

6 (23.08) 10 (38.46)

33 (13.04) 100 (39.53)

Significant at the 0.05 level with Type of Supervision

Interest generated by prior courses or programs

0 ( 0.00) 34 (14.98) 38 (16.74) 38 (16.74) 27 (11.89)

0 ( 0.00)

0 ( 0.00)

4 (15.38)

38 (15.02)

2 ( 7.69)

40 (15.81)

4 (15.38)

42 (16.60)
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INSTRUCTIONALLY ORIENTED VALUE ANALYSIS

Two items related to this category. One, "Opportunity to Work With Programmed/

Individualized Learning," was found to pair significantly with the type of super-

vision provided during the center experience. Again, it is impossible to identify

any specific pattern of supervision as being of greatest importance since all of

the different patterns, as shown in Chapter I, p. 15, were used in approximately

equivalent proportions.

It is also hardly surprising to find that a much higher percentage of the student

teachers, approximately 50%, as opposed to approximately 15% of the counselors

cited this as an important reason. The very nature of the teaching as opposed

to counseling act should account for the difference.

Though it appears that a desire to work with these specialized instructional

techniques was an important aspect of the decision making process, it is interest-

ing to note that a much smaller number of student teachers indicated that such

an interest had been generated by any prior courses or programs. One can only

conjecture that either such courses or programs had not been available or that

the emphasis of the courses or programs had not included these techniques. It is

obviously also possible that the participants may not have taken such courses or

programs even if available; and if aailable, the instructors may not have been

aware )f the instructional thrust at the job corps centers.

The limited value of preparatory courses and programs in helping with the decision

making process when it deals with such specifics is quite consistent with the

reporting of number and kind of such courses and programs in Chapter I, pp 11-12.

RELEVANT PARTICIPANT COMMENTS

Though only two respondents provided comments related to this category in connec-

tion with their reasons for going, it is quite revealing to read the many comments

associated with these specific instructional techniques in Chapters III and IV

which relate to the values and limitations of the experience itself.

"Dn. ( I and hi4 intetptetation o6 the Job Cotp4 Centet and its place in 4ociety."

"I had p' on expenience at the centet .through ob4etvation o 6 cta44a."
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TABLE V

Significance of Those Reasons Adjvaged to Have Had Innovationally Oriented Value

Population
No or Not
Usable
Response

# %

Student Tchrs

Counselors

oth Groups

Student Tchrs

Counselors
1

oth Groups

Extent of Significance
(Great) (None)

1 I 2

# % I # %

1 3 I

If

4

14; 5 %

Opportunity to participate in new, different, innovative type of program

0 ( 0.00) 145 (63.88) 45 (19.82) 23 (10.13)

0 ( 0.00) 10 (38.46) 9 (34.62) 4 (15.38)

0 ( 0.00) 1155 (61.26) 54 (21.34) 27 (10.67)

Significant at the 0.05 level with Educational Level

9 ( 3.96) 5 (

1 ( 3.85) 2 (

10 ( 3.95) 7 (

2.20)

7.69)

2. 77)

Desire for a challenge beyond that presented by traditional schools or

programs

0 ( 0.00) 128 (56.39) 61 (26.87) 21 ( 9.25)

0 ( 0.00) 8 (30.77) 11 (42.31) 2 ( 7.69)

0 ( 0.00) 136 (53.75) 72 (28.46) 23 ( 9.09)

Significant at the 0.01 level with Educational Level

Student Tchrs

Counselors

Both Groups

8 ( 3.52)

0 ( 0.00)

8 ( 3.16)

9 ( 3.96)

5 (19.23)

14 ( 5.53)

Opportunity to avoid participation in the traditional, regular type of

program

0 ( 0.00) 92 (40.53) 53 (23.35) 34 (14.98) 16 ( 7.05)

0 ( 0.00) 8 (3G.77) 6 (23.08) 3 (11.54) 2 ( 7.69)

0 ( 0.00) 100 (39.53) 59 (23.32) 37 (14.62) 18 ( 7.11)

32 (14.10)

7 (26.92)

39 (15.42)

Student Tchrs

Counselors

Both Groups

Opportunity to work in other than the traditional kinds of schools

0 ( 0.00)

0 ( 0.00)

0 ( 0.00)

121 (53.30)

14 (53.85)

135 (53.36)

64 (28.19)

8 (30.77)

72 (28.46)

26 (11.45)

1 ( 3.85)

27 (10.67)

5 ( 2.20)

1 ( 3.85)

6 ( 2.37)

11 ( 4.85)

2 ( 7.69)

13 ( 5.14)
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INNOVATIONALLY ORIENTED VALUE ANALYSIS

Two of the four reasons which comprised this category were found to relate signifi-
cantly to one of the items of demographic data; e.g., Education Level. Here again,

it is probably safe to deduce that these reasons had greater significance for
undergraduate students since it is obviously the undergraduate student teachers
who proportionately found it of greater importance than the graduate counselors.

The first reason, "Opportunity to Participate in New, Different, Innovative Types
of Programs," was numerically the second most important single reason. TIE CATE-

GORY AS A WHOLE, HOWEVER, RECEIVED BY FAR THE HEAVIEST NUMERIC SUPPORT FROM BOTH

GROUPS.

The levels of response to the first two reasons are interesting. Both relate to

a teacher education program; one positive in terms of a "new, different, innovative

program" and one negative in terms of the "avoidance of the traditional, regular
type of program." The responses would seem to indicate a greater desire for some-

thing "different" as opposed to dissatisfaction with the "old." This should not be

interpreted, however, as meaning that the participants were exactly happy with
the "old" patterns; just that they were less unhappy.

The traditional public schools and their programs appear also to have been less
than favorably perceived by both groups. The responses of particularly the

counselor group to the last two reasons were interesting. It would appear that

counselors found the "challenge" presented by the traditional schools and their
programs difficult enough, but would prefer to work in "other than traditional

schools."

RELEVANT PARTICIPANT COMMENTS

"Other oppoatunities at my cottege timited to auhat-4watt city schoots."

"The chattenge."

"I did it ass an attennative to taking a bout hout cnedit m'vt.o-teaching comze."

"PeAsonatty, to my way o6 thinking, the Job Coupe expenience uuz zetected because
Lt was the easiest possibitity that was avaitabte to me. I didn't 6eee that I

wanted to paAticipate in the tuditionat expenience because o6 .its stAict aegi-
mentation and its toose supeAvizion and "busy worth" attitude. I knew I wooed

pacbabty never teach so I wanted the easiest attehnative avaitabte to me at this
time, and thiz was what I consideked the job coupe expetience."
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TABLE VI

Significance of Those Reasons Adjudged to Have Had Miscellaneous Value

No or Not
Population Usable

i

(Great)

1
Response i 1

# % 1 if %

Extent of Significance
(None)

3 1 4

%# % # % #

Being selected by your institution to be in the program

Student Tchrs 2 ( 0.88), 45 (19.82) 40 (17.62) 34 (14.98) 26 (11.45) . 80 (35.24)

Counselors 0 ( 0.00); 5 (19.23) 4 (15.38) . 6 (23.08) 2 ( 7.69) 9 (34.62)'

!Both Groups 2 ( 0.79); 50 (19.76) 44 (17.39) i 40 (15.81) 28 (11.07) 1 89 (35.18)

Significant at the 0.01 level with Variety of Job Corps Experience

Interest generated by contacts with prior participants in the Job Corps

program

rtudent Tchrs 1 ( 0.44) 27 (11.89) 21 ( 9.25) 22 ( 9.69) 1 17 ( 7.49) L39 (61.23)1

,Counselors 1 ( 3.85)1 2 ( 7.69) 4 (15.38) 1 ( 3.85) 4 (15.38) 114 (53.85);

2 ( 0.79)1 29 (11.46) i 25 ( 9.88) 23 ( 9.Q9) , 21 ( 8.30) 1153 (60.47)1

Significant at the 0.05 level with Extent of High School Activities
Participation

!Both Groups
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MISCELLANEOUS VALUE ANALYSIS

Both of the items in this category could conceivably have been included under
either of the two previous categories. It was decided not to do so because

of possible multiple interpretations by both the respondents and the readers.

The first reason re latex significantly with the Variety of Job Corps Experience;

e.g., Only experience, Pr2ceded by public school experience, Followed by public

school experience, or Other arrangement. It was not possible to ascertain which

particular arrangement, if any, was of greatest importance in creating the signi-

ficance. It would appear, however, that a further investigation is warranted in
light of the difference the arrangement could have with respect to participant

satisfaction.

No explanation is readily apparent to explain the significant relationship between
the final reason and the "Extent of High School Activity Participation." It could
be as simple as the more active one is the more likely he is to encounter prior
participants or as complex as a particular type of activity and the extent of
involvement being related to the association with the prior participants.

RELEVANT PARTICIPANT COMMENTS

"Fat the expenience would be vay wontfuvhite."

"Setii4h neazon4--6at 1 needed the expekience."

CHAPTER SUMMARY

It is most apparent that the participants did have reasons for their participation.

Some of which they greatly shared in common. Some which seemed to have signifi-

cance for only a few. The two which are identified as being the most important in

terms of the decision making process were "Desire to Work with Job Corps' Type of

Student" and "Opportunity to Participate in New, Different, Innovative Type of

Program."

When the fifteen structured reasons were categorized, it was found that all five
categories had at least one item that was statistically significant when paired
with one or more types of the demographic data. Five different types of demo-

graphic characteristics were found to relate to one or more of the reasons; with
the Education Level (undergraduate or graduate) being the most frequently signi-

ficant.

The reasons cited, particularly when compared with the perceived values and
limitations, should have particular meaning for present and prospective project
designers and evaluators. This analysis will be attempted in Chapter V.
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CHAPTER III

VALUES OF THE EXPERIENCE

This chapter presents the responses the participants made when requested to rate each
of twelve structured values as these related to their experience at the job corps
center. The respondents were again given the opportunity to supply additional values
if they felt that the structured items did not adequately represent their situation.
Ten of the thirteen such responses were arbitrarily equated with being the same as
structured items. The remaining three were judged to be limitations rather than values
and were consequently added to the items in the next chapter.

The twelve structured responses were grouped into four categories for purposes of
analysis and presentation. One new category, in addition to those used in Chapter II,
was added since it seemed to characterize a very common and strongly held value, "Per-
sonal Growth." The Miscellaneous category was not used in this chapter since all of
the items were assignable to other categories. It also seemed desirable to use certain
of the items in several of the categories because of the rather obvious multi-category
implications as revealed by the additional comments supplied by the participants. The
Instructionally and Innovationally Oriented Categories were combined since both the
response items and the additional comments seemed to make quite clear the close re-
lationship that existed between them. The groupings then for this chapter are:

Values of the Experience Which Were
--(1) Humanitarian
- -(2) Utilitarian
--(3) Related to Personal Growth
- -(4) Instructionally and Innovationally Oriented

The presentation and analysis style will be the same as used in the previous chapter.
A minor change in the style of presenting the "Relevant Participants Comments" was felt
necessary inasmuch as many of them were quite lengthy and treated of several factors.
For these reasons, some were divided and assigned to the category which seemed most
appropriate. The use of the technique, ".

. . or . . .", will indicate those quoteswhich were divided or interrupted.
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"My college supervisor was excellent.
He was always available and he was a good

listener. Sometimes when you're student
teaching you just need to talk and talk."

417/r 2
/

II

L 1.0t:

"The out-of class contact was a real learn-
ing situation for me. I feel that I really
got to know the corpsmen and could under-
stand their problems. I think this made me

a better teacher."

NM-

33

"A job corps experience
provided invaluable ex-
perience for a counselor to
gain insight and growth from
their frame of reference.
Can't understand their
values and behaviors with-
out that."



TABLE VII

Significance of Those Values Adjudged to Have Been Humanitarian

No or Not
Population Usable

Response

Extent of Significance
(Great) (None)

1 1 2 3 4 5

# % It % I It % it

Made a direct societal contribution

Student Tchrs 3 ( 1.32) 44 (19.38) 52 (22.91)

Counselors 0 ( 0.00). 2 ( 7.69) 8 (30.77)

67 (29.52)

10 (38.46)

28 (12.33)

4 (15.38)

33 (14.54):

2 ( 7.69)1

Both Groups 3 ( 1.19) 46 (18.18) 60 (23.72) 77 (30.43) 32 (12.65) 35 (13.83)
Significant at the 0.05 level with Stze/Nature of Community Where Reared

4

Created better understanding of the problems of disadvantaged youth

Student Tchrs 0 ( 0.00) 152 (66.96) 48 (21.15)

Counselors 0 ( 0.00) 12 (46.15) 11 (42.31)

15 ( 6.61) 6 ( 2.64) 6 ( 2.64)

3 (11.54) 0 ( 0.00) 0 ( 0.00),

Both Groups 0 ( 0.00) 164 (64.82) 59 (23.32) 18 ( 7.11) 6 ( 2.37) 6 ( 2.37);
Significant at the 0.01 level with Type of Job Corps Scheduled Experience !

HUMANITARIAN VALUE ANALYSIS

The frequencies of both the value reasons adjudged to have had humanitarian implications
were found to yield significant Chi Squares when paired with certain items of demographic
data. Regretably, once again, it is impossible because of the statistical technique used
to identify the possible cause and effect relationship primarily responsible for creation

the significance. It would have been most interesting and possibly useful for future
p,aject directors to know for example, what "Size/Nature of Community" had the greatest
relationship to a feeling of "Making a Direct Societal Contribution." The technique used
does not permit such an internal item analysis.

The frequencies of the second item, "Created Better Understanding of the Problems of Dis-
advantaged Youth," when paired with "Type of Job Corps Scheduled Experience" resulted in
a significant Chi Square at the 0.01 level. The two types possible were either full or
part-time assignments. An examination of the data presented on page 14 of Chapter I in-
dicates that the great majority of the student teachers had a full-time experience and
virtually all counselors a part-time experience. Yet both groups overwhelmingly found
their particular arrangement conducive to the creation of a better understanding. Per-
haps the most logical explanation would be that the time variable has grearer meaning
for the type of experience; i.e., teaching or counseling, than it does for all kinds of
experience. The nature of what is expected and what a teacher and counse.lor do may
have real significance in terms of planning the type of scheduled experience.
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RELEVANT PARTICIPANT COMMENTS

"My experience at job conps gave me a totaity new view o6 the minoAity cuttwus. It

adds a genenat know'edge to my background. In jobs since, I !I've not expetie; 2ed mote

than one minonity group student 60 my undeutanding to6 miectity cultures) has not

been dikeetty appticabte. Inditectiy, the knoweedgc sometbing I woutdn't aunt to

be without. The attitude 06 the job cotps student tecehlt shoutdn't be 'save the

world' attitude. It Lo a job and an educationat experience and a student - teacher

should approach it in that mount.."

"I am pteased that I had the opportunity to do a couaseting pnacticum at the Job Capps

Center. I 6ett that Lt gave me a great cleat o6 insight into the robtew andnu,6ot-

tunes o6 tnuty 'disadvantaged' men . . ."

"A job conps experience provided invatuabte expetience ban a counselor to gain insights

and gnaw in empathy--that is, see things Strom that 6Aume o6 tektence. What ,s onti-

sociat and immonat Strom van point 06 view is not ()ay acceptable- -but a way

acceptance and status Strom theirs in some cases. Can't understand the values 4? be-

havion without that!"

"Unique--set6-6ut6itting--vety newanding. An oppontunity to teann about and belle

undetstand some 06 the pnobtons 06 these kids who one .tacked-up-against-the-watt

job conps is only answer te6t . . ."

"Un6ontunatety, I have not taught since gnaduating in '69 Strom I ), but I sect the

Job Carps expetience has helped me understand ptobtems o6 any minonities--kaciat on

economic."

"Enjoyed the experience vent' nych, gained a good undenstanding o6 some minonity student

ptobtems . . ."

"The Job Corps experience was a very woAthwhite one. I only wish I could have helped

a toupee 06 the boys mote.'

"I personally believe I gained a great deal snow my experience at job conps. I do

think the type 06 student encaultened them_ the one we should concern ouAzetves

wi ith n the pubtic schoots. I now 6eet that I have gained some insight into some 06

the .types o6 ptobtems encounteted by the students. I hope I have the abitity to help

them estabtish some meaaing6ut goats in ti6e."

.1 to atways value my expeAience at the Job Corps Center, because it made me see bon

myset6 other peopte who weren't as kAtunate as I, did exist and do need he-2p, and

wile work ban help i6 you mitt give it."

"I 6elt the personal satA:z6action 06 hetping job cotps women made my teaching most

inteAesting and satis6ying."

ft
. . . I 6eet that the greatest value to me was to see that the kids though not accom-

ptished in 'middie class' skills wee capabAe VITAL PEOPLE. A conmon mistake in Home

Economics (and an easy trap to 6att into even when you are aware o6 it) .is to promote

a paAticutan value system; pakticutaksociat sk,U/z, etc., at the expense 06 promoting

understanding, empathy, and developing a climate ban change. Thought they were in the

6iAst ptace, but this concrete experience made Al .true not just a theony."
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TABLE VIII

Significp.nce of Those Values Adjudged to Have Been Utilitarian

No or Not
Population Usable

Response
I It

Extent of Significance
(Great)

1 21

% I #

3

I #

(None)

4
I 5

# % #

Financial subsidy (travel and/or housing)

StL-7-ant Tchrs; 1 ( 0.44); 18 ( 7.93) j 17 ( 7.49) ; 23 (10.13)

Counselors

Both Groups

r- -r

29 (12.78)

0 ( 0.00) 1 0 ( 0.00) 0 ( 0.00) ; 1 ( 3.85) 5 (19.23)

1 ( 0.40) 1 18 ( 7.11) 17 ( 6.72) 1 2' 9.49) 34 (13.44)
Significant at the 0.05 level with Educational Level
Significant at the 0 05 level with Type of Job Corps Scheduled Experience

139 (61.23)

20 (76.92)

159 (62.85)

Led to post experience employment

Studen:. Tchrs i 4 ( 1.76) 36 (15.86) ; 19 ( 8.37) 27 (11.89) 22 ( 9.69) 119

Counselors 0 ( 0.00) 0 ( 0.00) 4 (15.38) I 0 ( 0.00) 4 (15.38) 18

;Both Groups 4 ( 1.58) 36 (14.23) 23 ( 9.09) 27 (10.67) 26 (10.28) 137

-r

Significant
Significant

Significant

at the 0.05
at the 0.05
at the 0.05

(52.42)

(69.23)

(54.15)

level with Educational Level
level with Size/Natul of Community Where Reared
levee. with Type of Jo;) Corps Scheduled Experience

Contributed directly to success in post experience employment

Student Tchrs

Counselors

Both Groups

3

0

3

(

(

(

1.32)

0.00)1

1.19)1

42

2

44

(18.50)

( 7.69)

(17.39) 1

26

6

32

(11.45)

(23.1.8)

(12.P5)

42

6

48

(18.50)

(23.08)

(18.97)

26

1

27

(11.45)

( 3.85)

(10.67)

88

11

99

(38.,7)

(42.31)

(39.13)

Significant at the 0.01 level with Size of High School Attended
Significant at the 0.05 level with Variety of Job Corps Experience
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UTILITARIAN VALUL ANALYSIS

The frequencies of all three reasons grouped under the heading of the Utilitarian category

when paired with items in the demographic data resulted in two or more significant Chi

Squares for each reason. It is interesting that in all three instances the numbers of both

groups who judged the reason to be of greatest importance, 1 or 2 on the scale, were much

.less than those who found it to be of little or no importance, 4 or 5 on the scale. One

can only conjecture that for the minority for whom financial subsidy was critical, that it

did make a difference whether they were undergraduate or graduate students. The fact that

the counselors were graduates and obviously little concerned with this factor would seem

to indicate that tho"c",h financial
considerations Ivre hardly critical in terms of total

numbers that it was oi paramount importance to some individual undergraduates. Again, it

is apparent for much the same reason that those who participated on a full-time basis

were in greater financial need than those on a part-time basis.

The frequencies of post experience employment when paired with three factors, Educational

Level, Size/Nature of Community and Type of Job Corps Scheduled Experience, resulted in

significant Chi Squares. It would be valuable to know which Size or what Nature of Com-

munity was most closely related to this reason; however, such a statistical interpretation

is not in order. The same general comment can be ade with respect to the relationships

between the Size of High School Attended and Variety of Job Corps Experi ice as compared

with the factor, Contribuzed Directly to Post Experience Employment.

It is fairly obvious that though the counselors did not find that the experience led

to employment (remember that most of them came from existent counselor jobs), they felt

the experience did contribute to their success in post experience employment.

The significance that both groups attached to the final two items is perhaps best

judged by the additional comments they made which follow below and those which are

a part of the Instructionally and Innovationally Oriented Category presentation.

RELEVANT PARTICIPANT COMMENTS

". . .
Very than! ut 6ok the available housing and 6inancial subsidy in tkavel. Kind

06 made it possible to paktake Ln this experience."

"In ketkospect, I am very glad to have had the oppoktunity to be at a Job CoAp4 Center.

FOA me, it was a unique experience ullich I am now using in my job4."

"Because 06, Ln part, ,enience at Job Corps, 7 believe 7 was o66eted a teaching

position, Leakning Disabi-eity Gkoup Teachek, don. which 7 had no 6okma2 tAtiming - -no

special education classes. Because os my expekiences,at Job Corps I cho4e my pkesent

positionEngtish and musico66eked me at the same time by the flame diztAict. Job CoAp4

hetped me undenztand 40mewhat -the pubtems and Oustkations o6 students behind Ln school.

I also leauted how excitAng teaching would and,teartning 60A students. The giA,U wute,

pkoduced and acted in a play chosen on a topic which concerned themdtugs. It was close-

cikcuited taped on TV and played 60A the eitJt center. The giAti4 did mo4t 06 the work.

7 a.60 taught piano at Job CoAp4. The giizt.4 came in and pkacticed even though .the class

was just be6oke dinnekthey tea/wed to play in a konakkably shokt period c' time."
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RELATIVE PARTICIPANT COMMENTS (cont'd)

"It mutt be zaid that the bent pant oS my experience at the center was actuaity Living onthe center with the coApzmen. Wen the ctazznoom activity um oven thiz provided the
gneatezt inzightz into what waz actuatty happening at the center."

"1 waz zetected to ztudent teach at the Center becauze I had a beard. No other zchoot atthe time would accept me on that baziz . . ."

"My experience at the Job CoApz Center haz proved vatuabte zo many timez and in zo manywayz it iz unbetievabte. It gave me the oppoAtui-ty to Aeatty conetetety zee thatdisadvantaged ztudentz do exist tive today and atzo the chance to meet and inteuct withpeAzonz o6 all Aacez. This tatten waz zomething I had neveA done beSou. In my teachingexpetience Wen I waz woAking in a zchoot diztAictwheu the Caucasian ztudentz was theminmity. I was able to cope Saitty welt with the van -Lout cuitunez expozed to me dueto my Job Conpz expetiencez. Right now I am in the militany woAking az an azziztant
connectionat. o66icen, won/ zing with pAizoneAz at the ztockade. Ilene again I can Saki backon many thingz tea/wed at Job Conpz."

"My cortege counzetok advized me it waz an umwize decision and would be Looked downupon by my Suture emptoyenz. I have only taught in one area, but did not Sind thiA tobe the case."

"At the time oS ztudent teaching, I waz a tutee appnehenzive about whethen on notmy expvtience would be an azzet when I tAied to get a job Later. on (either in Educ. on-Ln Buzinezz). This anxiety did not however tezzen my enthuziazm and enjoyment oS theStudent teaching project. I have Sound -Ln the pant 2 1/2 yeah that my expenience hazbeen not only conzidened az a good Aecommendation in being hiud, but atzo az aconztant zubject oS inquity. I have been proud to zay I waz in the project, and it hazhelped me in zecuning jobz zince then."

"I thought my expetience extremely hetp6ut. At that time in my paAticutaA area-Reading Readinezz and remedial /Leading pnobtemz--too many giAtz were in each ctazz 60Athe peAzonat needz 06 each individuat (20 OA more pen ctazz). My job, az 6th gradeAeading .teacher was obtained due to my experience with Job Conpz. Thiz zummen I wilt bewoaking with giAtZ az AAt and Reading teachen."

"This experience Aepusented a continuation 0S pneviouz employment 60A we and not a newexpeAience. Ezzentiatty, / was able to AeSine my counzeting appAoach."

"The Job CoApz experience haz helped me a great deal -1n my teaching careen."

"Since I am now woAking az a Aeading teacher in the tame Job CoApz az 1 ztudent taught,
my expetience waz ex temeLy valuable in getting uzed to the ztudentz, ctazzuom manage-ment and wonking in this type 06 zituation. It makez one Aeatize where pubtic zchoot
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RELEVANT PARTICIPANT COMMENTS (coned)

. . . I do hope .that I wLU be able -to work with -the Job CoAps at -some 6utuAe date. I

also think it heaped me -to become a betteA teacheA with -the young chitdAen I wont,: with.

I belt Lt is moat impoAtant -to 6taAt with the veky young "so -that move kids won't have a

need OA -the Job CoAp6 in -the OtuAe!"

"At the time I 6igned up OA 'student teaching at a job co/to centet I was not p.tanning to

teach in my MiROA, oeciae education OA mentatty AetaAded. Student teaching at ihe,

center competed my AequiAement 6peciae ed. I did 6ign a contAact -to -teach 6peciat

ed. I am aurae my iiiiust yeaA o6 teaching woutd have been eazieA i6 I had received my

6tudent teaching in a AegutaA ctas6Aoom. I have, however, been gAate6ae OA -the expeA-

ience I had at Job CoAp4."

"My Job CoAp6 experience was -the bat pAepaAation I had bon coveAing -the urban 6choas bon

a neumpapeA. Urban zchootz, othetaise, might have seemed 6oAeign to me . . ."

. . . What I learned at -the Job CoAp6 CenteA about moeq, education and disadvantaged

youth is unmeazuAabte. The expetience was totally bene6i;Liae and the knowtedge I

gained has helped me .immensely in public 6choot teaching. Hope6mtty, I can worth towaActs

abotishing thoze educationaezituations that cheated a need OA the Job CoAp6."
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TABLE Li

Significance of Those Values Adjudged to Have Personal growth Value

No or Not
Population Usable

I Response

#

Extent of Significance
(Great)

(None)
i

I

3
/1

I
2

I
4

# % 1 # % : # % i # % I # 5_

e connota-tions might be thought of as positive in terms of the exploratory value of the project.

The final response item, Created Better Understanding of the Problems of Disadvantaged
Youth, was included here as well as in the first category since it seemed to have im-
portance not only for the fostering of a "humanitarian" attitude; but also was quite
critical, as made apparent by the comments, to one's own "personal growth."

0 ( 0.00)
Counselors

Both Groups 1

1

0 ( 0.00)

0 ( 0.00)

12 (46.15)

152 (60.08)

10 (38.46)

73 (28.85)

The final response item, Created Better Understanding of the Problems of Disadvantaged
Youth, was included here as well as in the first category since it seemed to have im-
portance not only for the fostering of a "humanitarian" attitude; but also was quite
critical, as made apparent by the comments, to one's own "personal growth."

3

18

(11.54) 1 ( 3.85) 0 ( 0.00)

( 7.11) 7 ( 2.77) 3 ( 1.19)

PERSONAL GROWTH VALUE ANALYSIS

This was an additional category created because of the very high frequency of mention
by the participants in the additional comments they supplied.

Though most of them indicated by both their numeric choices and comments growth valuesin terms of increased awareness of other peoples, it is also obvious that this had a
direct relationship in many instances to personal career decisions.

Most of the career decisions
mentioned a heightened desire to continue work with the

disadvantaged and in an "alternative" type of setting. (See particularly the commentswhich are a part of the Instructionally and Innovationally Oriented section of thischapter.) A few, however, found (additionally reenforced in the Limitations chapter)
that this alternative setting and particular population was not for them. To the ex-tent that this can prevent future unhappy and dissatisfied teachers and to the extentthat this condition can be equated with less successful teachers, any negative connota-
tions might be thought of as positive in terms of the exploratory value of the project.

The final response item, Created Better Understanding of the Problems of Disadvantaged
Youth, was included here as well as in the first category since it seemed to have im-
portance not only for the fostering of a "humanitarian" attitude; but also was quite
critical, as made apparent by the comments, to one's own "personal growth."
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RELEVANT PARTICIPANT COMMENTS

"Fantaztic expexience--pubabty the not woathwhite thing I did in coteege . .

"My 10 weekz at the Job Coto Center waz the mo6t memoaabte and vatuabte teaching
experience I have had. Teaching a 'Sptit -teem' (5 weekz pubtic hchoot and 5 weeks at

the center) uxth inteteisting Sot compatison. However, mote time should be devoted to

the Job Coto and counzeting."

"I Sound the expexience extumety impontant as San az helping me decide what I Ranted.

By otitting the expeltience, 1 Sound that the pubtic hchootz wv/te not ready Sot me of

I Sot them. Thete6ote having pubtems i6 I had gone into pubtic education. Gene/tatty,

I Sound the Centex hta66 mote than witting to help. I'm 6o/t/ty I cannot hay mote. Sot

the college end o6 the deaf -"

. . . However, viewing the Job Coto expexience 6aom thi4 point in time in my pto6usionat
pupwtation I would highty xecomend it to anyone who wishes to '6ind himset6' in the
teaching pao6ezhion."

"Lt wax due to the expeaience o6 teaching at the centet that I recognized the inteaeht
I have in counheeing. My onty aegtet wax that .the' e was no opening Sot me once I

competed my univexhity program. Having been aaized £n an envinonment him:Cm to that
which many o6 the htuden,tz came 6tom, I Sett much better abte to undeaztand their
anxietiez and at so the 'hang-uph' they had aegaading education and its appticationz Sot
them. They &catty wanted in6ouation that could enabte them to undeutand and connect
theit hometi6e pubtem6--mo6t o6 the giAls nevet had a guy &catty tevet with them
about mamiage, money, hex, how's, ceotheh, etc. and that is what I did."

"Vty hat,iz6ied with Job Coto expeaience. 16 I had gone /tight into a pubtic schoot

teaching poi.tion, I might bettea be abte to tetate the expetience and how well it
paepaaed me pa teaching. Az a human contact experience, a human invotvement
expenience, I can uty the Job Cotps peacement wax moht appropriate and rewarding
educationat experience I 6hatt not Noon 6otget. This was one o6 the biggeht peazonat
gtowth putiodz dulting my doctoui paogamh"

"I any tiving in an integuted neighbothood which Ls quickty becoming a bleach neighborhood.

My expeli.ence in Job Coto has helped me to cuttivate a bettea undeaztanding o6 btachz
and has hetped me get atong veay wett with the btack 6ami.tiez in the neighbothood."

"I paesentty would pu6et to be emptoyed in the Job Coto tatheit than in Pubic Schoots
where I an now. It proved to be the moht vatuabte experience I had to pupate Sot the
6ietd o6 Education. I know it wax mote vatuabte than htudent teaching in a PubtLc
School."

"My experience at the center was 6ati66actoty in tegatd to my teaaning about undet-
ptiviteged htudentz, theit backgaoundh, and -their tea/ming dizadvantagez becauze o6

thehe bachgaoundz. I had had no paeviouz experience in this area. . ."

". . . A tauty aewaxding experience that added a dimension to my ti6e and to the ti6e o6 my

ininediate 6amity."

"Job Coto expeaience extaemety pozitive. A6tea the expeltience I no tonget puazued a

teaching catem in the pubtic schoots and hope eventuatty to wog with disadvantaged
youth in a non-pubtic 6ckoot atmohphexe."

"Enjoyed the experience comptetety and Sett it has made a higni6icant impact on my

Zi6e and choice o6 caaeutz."
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RELEVANT PARTICIPANT COMMENTS (coned)

"I bind every day at Job Corps a rewarding one sicced with new expeAiencez each day.
The emphazi:z hate iz on the studentnot the system on teacher. on patent. FOIL these
reasons I wowed never teach in a pubtic schooZ unless a great 6inanciat cJC ins i s occuifted.
I wooed want my own chitdAen to go to job corps - -1 betieve in it so much. I do not
betieve I wowed have been hiAed hue unless I had done my student teaching here."

"1 beet that it is o6 the utmost impontance that the teacher scut a deep sense o6
satis6action and 6ut6ttment to be abte to do this job we t. A teacheA needy to 6eet
that what he a doing is bene6iting, and a appreciated by, the students. It is
di66icutt to con nunicate my 6eet,ingz about my job coups experience in such a bAie6 eminent.
I can tAuth6wety say that in my tit/tee years o6 teaching experience 4Lnce Job Corps I
have yet to experience the peAsonat zatiz6action and 6eeting o6 worth which I exputienced
in Job Corps."

"My job C040 expeAiencewaz peAzonatty veAy AewaAding, but the educationat knowtedge
I gained thene has tittte apptication to the pubtic schoot I now teach in. Possibty
I do have mono empathy 60A the Stack students I teach because o6 Job Coos."

"1 WO not tanned on by the pozzibitity o6 student teaching at a center.. I had tittte
inteAezt and no education experience and my major .interest and subject aAea was not
pant o6 the pnogum. I went anyway. 1 had accepted a teaching position 60A coming 6attwith the stiputation I zummeA student teach. (oven the puvekbiat baAAet). 1 experienced
one o6 the most AewaAding-satis6ying Aichezt o6 experiences. Waz myzet6 bon one o6 the
sew .times in my ti6e. I grew guatty--and gained much 6Aom each Aetationship I made . . ."

. . was a good experience 60A me in tenors o6 personae growth and ctaAi6ying my dezine
to teach in the .inner city . . ."

"The experience at the centek waz one o6 the most Alwanding and awakening I have evenhad. A great deal was teaAned about myset6 in negaAdz to teaching abitity and 4et6-
azzuAance . . ."

"I considers myset6 6oktunate to do pant o6 my student teaching at the Job CoAps.
can't imagine anything .that made a gneaten impact on my ti 6e . . ."

. . . I am now working on a masters in zpeciat education teanning disabilities and
mentat Aetakdation whidi I beet iz a diAect Aezutt o6 my job caps expeMence."

"I neatly bet eve in the Job Corps educationat expekience and it brought me to a betteA
understanding o6 so many things it .is impossibte -to enumerate hue_ . . ."

". . . As a white mete in a pAedominantty btack women's centeA, I had an invatuabte student
teaching experience. I had hoped to conk with the Job Corps- -but the jobs we're almost
impozzibte to get. I betieve I contAibuted to the Job Corps program more than what
was asked o6 me. At o6 the student teachers seemed to do this ."

". . . Veky glad that I did my student teaching experience at a Job Corps Centek. I tiers
peAsonatty .l invited due to 6atigue as I was recovering 6kom a .tong -term ittnezz, °then-
wize it was a 6utt and wontluuhite experience."

"Exciting and most enjoyabte time o6 my emtike years in cottege."

"1 am so gnati6ied bon having the opportunity to work with the job corps 6emate students.
My expekience was most zatiz6ying. I belt wanted, needed, and appreciated the enliAe 8weeks. There existed a vent/ zpeciat kind o6 ctozenezz in mAking with this type oi
person . . ."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"I recommend that student teachenz be attowed to take pant in ,thins wondet6ut tzach.ing

experience. It was very bene6ieLat to me in the anea o6 education. 16 at all possible,

I plan on working in Job Corps in the 6utune."

"I keatty enjoyed and bene6ited 6kom the experience . . ."

"My experience at the Job Corps Center was extkemety positive. My experience with
counzeting was pakticutakty impoktant in hetping me to a66iAmativety decide to pursue
my gnaduate education in ,thins 6.ized."

"Being at the Job Corps Center was one o6 the most kewakding experiences I have even
had. Up untit the time I test the state, I maintained contact with many o6 the corpsmen

as wete ao sta66 members. My experience at the centen gneatty in6tuenced my dkection--
I have subzequeatty been invotved with pkogtam at .the Gint'z School, taught in a public
6choot, and am now punzuing a Ph.D. program. My worth here .involves projects with youth

assigned to detention camps and others with severe reading dizabititiez. For me, Job

Cones could neve& be keptaced!"

"I pekzonatty Sound the Job Coko expen-Lence most gnati6ying in temms o6 my own gkowth
and in being able to get a zenze o6 the humannezz o6 -teaching . . ."

"I plan to return to graduate school -this coming Satz in a pkogkam o6 counzeung and
guidance with emphasis on dizadvantaged youth. My experience student teaching at the
Job Corps center had a great invact in my dec.izion to return to grad zchoot and eventuatty
worth in a zimitan type situation. It was the most wokthwhite two mottho o6 my cottege
careen.- -and my careen zince. I'm very anxious to app'y my experience at the Job Coko
to a new, but ketated teaching job."

"It was great."

"Job Corps experience was very vatuabte in g,iving me an understanding o6 the needs o6
educationat deprived youth and wee-Lae-4 minon,ay groups. In addition my experience
that 6ottowed at the tocat high school pkovided me with an ,intenezting contitazt between
the two. Although I did not continue in Job Coko work, the Soule weeks were a great
inzpination to continue or begin a careen in ,thus area."

"The experience was eye-opening: previously I had not conzideked moet6 'zhettened,'
yet actuatey worth with gintz who6e ti6e 6tytez were 60 varied and di66ekent 6kom
mine waz an expenience wiach I 6hatt not pkget . . ."

"I Sound my expekience mort6atiz6actoky because o6 my ketationzhio with the conowomen."

"I enjoyed working at the Job Corps Centek and I enjoyed my women ztudentz especiatty.
I hope -these women were successes as they were good 6tudentz and good 6kiendz. I hope
they weke placed in jobs and i6 they even need any type o6 recommendation, I would
be none than happy to kecommend them! . . . I an happity wonking on my mazteez in
Speech Pathology and thank-you Son the wondek6ut expeti.ence at the Job Corps."
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TABLE X

Significance of Those Values Adjudged to Have Been
Instructionally and Innovationally Oriented

No or Not

Population Usable
Response

Student Tchrs

Counselors

oth Groups

Extent of Significance
(Great) (None)

# # % 1 # % # % #

2 3 4 5

Better supervision than otherwise would have been available

1 ( 0.44) 1 34 (14.98) 25 (11.01) 60 (26.43) 36 (15.86) , 71

0( 0.00) 4 (15.38) 5 (19.23) 4 (15.38) 5 (19.23)
t

8

1 ( 0.40) 38 (15.02) 30 (11.86) 64 (25.30) 41 (16.21) 79

Significant at the 0.01 level with Type of Supervision

Student Tchrs

Counselors

Both Groups

(31.28)

(30.77)

(31.23)

E.,:paure to instructional materials and techniques not otherwise available

1 ( 0.44) 86 (37.89) 48 (21.15) 1 36 (15.86) ; 30 (13.22) I 26 (11.45)

0 ( 0.00) 4 (15.38) 4 (15.38) 2 ( 7.69) 1 4 (15.38) 112 (46.15)

1 ( 0.40) 90 (35.57) 52 (20.55) 38 (15.02) 34 (13.44) 138 (15.02).
Significant at the 0.05 level with Educational Level
Significant at the 0.05 level with Type of Job Corps Scheduled Experience
Significant at the 0.05 level with Type of Supervision

Greater freedom to interact with pupils/staff

Student Tchrs 0 ( 0.00) 1 133 (58.59) 48 (21.15)

Counselors 0 ( 0.00)

oth Groups 0 ( 0.00)

25 (11.01)

3 (11.54)

10 ( 4.41) 111 ( 4.85)1

5 (19.23) 11 (42.31) 4 (15.38) 1 3 (11.54)

138 (54.55) 59 (23.32) 28 (11.07) 14 ( 5.53) 114 ( 5.53)
Significant at the 0.05 level with Extent of Coll/Univ Activity Participat
Significant at the 0.01 level with Type of Job Corps Scheduled Experience

Student Tchrs

Counselors

Both Groups

Student Tchrs

Counselors

Both Groups

More opportunities for content and methods variation than in public school
situation

3 ( 1.32) 1 77 (33.92) 43 (18.94) 50 (22.03)

1

1 23 (10.13) 31 (13.66)

0( 0.00) 3 (11.54) 9 (34.62) 3 (11.54) 1 3 (11.54) 8 (30.77)

3 ( 1.19) 80 (31.62) 52 (20.55) 53 (20.95) I 26 (10.28) 39 (15.42)

Provided for a kind of pupil exposure not otherwise available

1 ( 0.44)

0 ( 0.00)

1 ( 0.40)

12 (46.15)

174 (68.77)

162 (71.37) 44 (19.38)

9 (34.62)

53 (20.95)

11 ( 4.85)

2 ( 7.69)

13 ( 5.14)

1 ( 0.44)

2 ( 7.69)

3 ( 1.19)

8 ( 3.52)

1 ( 3.85)

9 ( 3.56)
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INSTRUCTIONALLY AND INNOVATIONALLY ORIENTED VALUE ANALYSIS

Five items formed this category. Two dealt with content and material techniques
and/or methods, two with pupils and/or staff, and one with supervision.

The frequencies of the "Supervision" item, not surprisingly, when paired to the Type
of Supervision utilized in the projects yielded a significant Chi Square. The types
varied widely, see Chapter I, p. 15, and the Statistical Analysis Overview, p. 21; and
as a consequence it was impossible to attribute to any particular arrangement significance
in terms of acceptability or dissatisfaction. The Additional Comments, however, would
seem to indicate that (1) satisfaction was more dependert upon the individual supervisor
than the arrangement, and (2) those colleges or universities that utilized full-time,
resident supervisors had the more acceptable arrangement in terms of producing satisfac-
tion. Not surprisingly the Type of Supervision was also related to the degree of
satisfaction felt with respect to Exposure to Instructional Materials and Techniques Not
Otherwise Available. It would appear that this is a most logical cause and effect
relationship.

The participants seemed to indicate that they had slightly greater exposure opportuni-
ties to materials and techniques than they did to variation opportunities. In both
instances, however, approximately half indicated that something in terms of materials
and permissiveness was present there that they otherwise would not have had. A serious
limitation, often overlooked, was the fact that for approximately 38% of the student
teachers job corps represented their only experience. This makes something less than
credible their ability to make a comparative judgment.

The participants felt much greater confidence that the kind of pupil exposure and
freedom to interact with pupils and staff, approximately 90% and 80% respectively, at
the center was other than would have been available in the public schools. Again,
the lack of dual exposuie limitation prevails; but in these two instances the percent-
age of agreement is so much higher that it lends greater credence to the reaction.

The data are most meaningfully interpreted following a reading of the comments which
follow. It is suggested that the reader return to an examination of this table after
he has read the voluminous comments to ascertain whether or not a certain flavor then
permeates them.

RELEVANT PARTICIPANT COMMENTS

"This expeAience was good because I gained vatuabZe knoweedge in teaching shit ts and in
woAking with the so- caned 'under -ptivitegee . . ."

"Atthough I student-taught oniy 90 houits in a summet schooZ situation, I Sound the

mateA,iats available to experiment with justi6ied any catuAat ditiptence that might

have existed between my4et6 and the giAts. I think, being a make in a women's job

coto setting made my teaching expetience easier and moite 6uitiiVing OA me. The

Aegutem teachet was on vacation and I got to put into pAactice some theoties I had

been timited in using in the pubtic schoots."

"I can catainty say that my experiences at Job Coto gave me an oppoAtunity to not

oney Sind some inteAesting things about mysetti but to team how I coutd Aetate to ahem

in teAms o6 teacking. I beet that this expeAience was exttemey vatuabZe ban me and

wLU pAobab.ey be San anyone eise who becomeA a past o6 its program."

"Thant to a great cottege supetvisot and a very mature group o6 student teacheAs--

we aU gained .in undeAstanding o6 ouAsetves, the Job CoAps tuinees, and o6 the 4ta66-
adMinistAation ptobtems--the Aeatization that we ate ate kaftan and &di o6 needs, weak-

ness and stAength, we don't yet identi6y. . ."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"The expeAience was .intense and concentrated, 604 me, puviding maximum opportunity
dot 'such a bAie6 petiod o4 time. Attho the work ciao tettibty demanding (energy conzuming),
the iatigue at the end o4 the day wa4 a happy one bon it had been 'spent ptimaAity in
the needz o6 the ztudentz and the buitding o4 honut tetationzhips--not in 4turttation4
due .to extetnat impozition4 which might ptace timitation4 on 'how-to' on 'whetnet to'.
The zpitit o6 the Centet encouraged one to it/1.y .c t!' event' one knew it took every
bit 06wit and imagination to accomptah cettain work. In this Aezpect I bind the
conventionat pubtic 4choot ztiging and teptezzive causing much o6 the 'dropout' which
kedz into the Job Coto."

"Individualized 'supervision negated to etazz matutiatz as weft as genetatty ptomoting
a teaming atmozphete."

"Excettent expeAience bon 'student teachetz. I highty aecommend the ptactice be expanded."

"It was a good .earning expetience outside the tea& and 'scope o6 pubtic choot teaching."

. . My univeAzity/counzetot and zupetvizoty teachet ptoved .to be water and Aezponzibte
to the need c the cotomen and sta66--'student teacheAz. I bind it di66icutt to believe
that 'such an 4Atenze expetience wowed have been pozzibte in moat area 4choot5."

". . . I belt vv.y weft accepted by the zta66 and mote at home than in any pubVc 4choot
'student teaching expetience."

. . I woutd zuppoat any e44oat to make 'student teaching in Job Coto uuteAz avaitabte
to intetezted ztudentz. It .us there that we come ace to ace with the utoducts o4 out
outdated 4choots. They we art 4choot dropouts who have tetukned by chiice to bind
better education . . ."

. . . I think we had a much tesz ictinicat' exputience .than in many centeAz. We
became invotved with the women and zta66 to a much guatet degue than a 8-3 teacher
capacity."

"My expeAience at the Job Coto was an enjoyabte one. I wizh that the pubtic 4choots
wowed .try to /3/Lc/vide a 'situation where individuat needz were conzideted, .instead o6
toying to p&tce every 'student in a 'middte-ctazz' motd. When and i4 thi2 happens, we
ptobabty won't need the Job Coto. Untit then I think the Job Coto vs doing a good job."

"The Job Coto exputience was unique. I beet that many imptovementz coutd be made in the
ptogtam but L did give me an unduustanding o4 ptogazunred wotk and an oppottunity to
wotk with undeApAiviteged and drop -out 'students."

. . Out (
) zupeAvizot made this exputience a very wotthwhite one."

"1 de4imttety beet that having student teacheAz at the CenteAz .us a vatuabte idea, and
4houtd be continued i4 at art pozzibte . . ."

"Continued contact with 'some people met at the Job Coto."

"I beet my Job CoApz experience did mote to help me in my teaching than any others cottege
course. In addition, it has helped me in my social tetationzhip with minotity gtouo."

"Supetvi44on was adequate but much mote cuative than I bound in ()their. exputiencez."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"1 4dt my student- .teaching exputience was by bar morte vatuabte than that 066erted in

traditional school zettingz. In 6act, I have apptild co-it Job Cops rozW.Lmz the Last
two yeaAz because I deziAe to netuAn to the pug/Lam an a uzutt o6 Loth job cortps and

pubtic school education."

"Best Learning teaching expeAience I've even had. When my husband and I settle down,

I-T6-15e to worth in a 4-iffaah program ort sehootz."

"Although I am not teaching the name type o6 students in pub Lc schoots, I am teaching

ztudentz o6 Low abitity and who are cutturtatty disadvaAtaged. I have been able to use

many 06 the same methods with my ztudentz in the pub Lc schoots, and have bound that my

expeAience with job conga hart paved the way 6ort good Aetationships with my students."

". . . The ctazz meetings with the univeAzity advLsort brtought a tot o6 the educationat

theory taught in education owe into vitat usage."

"Chance to apply open ctasstoom technique"

"Total Learning situation"

"Brtoadened the type o6 teaching expeAience to which I was exposed."

"Vatuabte experience I helped to train 9 dentat assistant -8 btack giAts and one

Indian. They were among the zhaApezt o6 the g.iAts at the Center, but I wonderted i6

they would be able to 6ind emptoyment--I would think: doubt6ut in ourt city."

"I continue to have very poz.itive 6eetingz about the Job Cortps. Experience, the

pemonnet o6 socat worker counselor, ditecton, teacheAz all gave me their time and
knowledge o6 intertacting with students. Teaching machina and individuatized pert6oAmance
miteAia 6on a job were zupeAion educationat techniques than in the pubtic zchoot 60tem

o6 group inztAuction. I txiked the smatt Aatio o6 students pen teacher 10:1. I 6ett

pugummed inztAuctiun //educed behavior ptobtemz."

"I enjoyed every minute white I was at Job Conpz. There was 40 much to do and books,

mateitiats, etc., to worth with. The /Leading Lab was wondequi--1 onty wish that my 7th
grade ztudentz in the public school system who couldn't /Lead, could have had the

opportunity to participate in the Reading Prtogrtam. I Liked the idea o6 students wortking

bon themzetvez and pugnezzing at their own Hate. I enjoyed woAking with the girttA.

I 6at mu/Le Like I was tea/wing Otom them and with them."

"So much enthusiasm came especiatty 61tom the Job CoApz .instructor under whom I wan teaching

that the expeAience could not help but be a joyous one. A conscientious and Loving

pennon- - -she 066erted to her students much MOAZ than just the uzuat teaching situation.
Az all o6 the student teachem would ague, I any certain, the tatentz o6 this teacher
and a hew otheAz as heAzet6, was a major'. 6actort in making the expeAiencez at the Job

Cortps so very wortthwh.ite!"

"I rteaCty enjoyed my Job Conpz exputience and 6ee2 I teemed a Lot. I certainly wowed

Aecomend Lt to everyone who .to .interested in woAking with this type o6 youth. The

center .to doing a great job and has a 6ine stash. Wer being in public zchootz 6011. a
year I antzuAe heady to return to the type (16 programs and aetvt,ies I sound at the

job coups center. Much mou Learning and grtowing takes ptace at the job coupe than .in

the public schools. When public zchootz are better. 6inanced, they can Learn a tot 6tom

the job coups."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"The oppoktunity to work at a CoAp4 Center was veAy enlightening on the social tevet--
that is working with the Coupe giAtz. Atso with 10 to 15 other student teachers aL
shaking the same experiences, tiving in the same quaAteAs enhanced ouA perception o6
this snovi experience on each 06 us. We compared notes daiey and used each other as
sounding boards which was an education . . ."

"I beet all pAospective student teacheAz should spend at least pant o6 theiA student
teaching expeAience in a Job Corps Center. It gives a much bAoadeA outlook 06 what
teaching as alt about, and gives each student a most kewakding expeAience. So many
times we overlook the disadvantaged student as to his or he deep rooted pkobtems.
They need so ouch AeazsuAance, in °Aden that they may a.bo have -the opportunity to
become tAained 604 a vocation, and show 4et6-con6idence in suAviving in society."

"The Job Coko Student Teaching ExpeAience MS the most singutakty 4i4ni6icant event
in my development both as an educator and as a person. The guidance and dikeetion 06
the 4ta66 o6 the sett-diAected program with which I waz associated was -to date
the most meaning6ut experience in my pAepaAation bon a teaching caAeeA. 16 atteAnative
exile renew such as this were made avaitabte in great numbers to pAospective teachers,
teacheA education in geneAat woutd be named to a tevet that wound astound 40 Catlett
Schools 06 Education."

"I thoroughly enjoyed my student teaching expeAience at the CenteA. I think wokking
in a setting such as this gave me a 6eeting 06 con6idence and accomptizhment that 1
would not have experienced in a public school setting."

. . I have nothing but praise 604 -the peAzonnet, .the program, and innovative techniques."

"Although i.t is di66icutt .to geneAatize -the expetience, because our paAticutaA group waA
so well supeAvised and so well accepted by the sta66, I heel we achieved a great deal 06
peAzonat growth and became awake that .thence ake atteAnatives to the tkaditionat system
06 education. I only tasted one year in the pubtic school system and am now woAking
bon a ptivate corporation with adult and high schoot dropouts in a situation which I
helped mate which as in many ways simian to Job Covs. I would hope that many 06
the paAticipants ate working to cuate alternatives to the present educational system.
That might be a major indication 06 the success 06 the program."

"The experience 1 had at the CenteA was heightened by the tact that 1 also worked on
weekends Ln the doAmitokiez as a supeAvizoA. This insight into the tiving conditions o6
the cokomen helped me in the classroom- -and something the other student teachers did
not experience . . ."

"I do not think that any zpeciat ptepaAation as necessary, but I do beet that move blacks
and other non-Caucasian gAoups 4houtd participate."

"A4 a veteran teacheA to come back 6o4 a student teacheA expedience in the Job Coro
Center was outstanding. I belt i.t was vital, alive and most impressive. My job in
adMinistkation was both inteAesting and in6oAmative."

"I beef job corps teaching 066eAs a OA greaten chattenge and more personal salisiaction
than teaching Ln the pubtic schoots. 1 think the program should be expanded and make
teacheAs should be hi/Led to cut down the class toad. Too many students in one chase
hinders the individuatized .instruction appAoach."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"I have taught in schootz that are near Indian tezetvatiohz unil have .lived on an Indian
nezenvation; as a Aezutt oS my Job Copps experience 1 undenstand and appreciate the
natune and pAobtemz o6 these mirmity groups . . ."

"I toyed job coups, Sum about the zecond week o6 student teaching. (The S4Ast two
weekz I atmort quit every day.) 1 ztitt cove it. I Sound out vent' quickty when 1 was
teaching and when) I way Just going though the motion z. That hetped a tot. I get
neat tined at what I'm doing now. Pantty I guess because we've cleating wtth some
pretty basic issues tike kids who are 21 and can't /Lead 'Tab is a cat!' Sometimes in
being tined I tote enthusiasm until I ztaAt thinking about it. I think the kids here are
mote open iS you will be. Pnobabty they have bad mite o6 a chance to make education a
deeLion they have decided to Sottow. Bazicatty thatmakez it eazien even though they
do tend to 6onget occazionatty why they are lime. I enjoy the individuatAzation even
though it tunz you nagged. I enjoy Letting some ()then cu.ttwtaJ apneas be a pent oS
my .tire. (The gintz were about 1/2 Spaoizh, 1/2 zout gintz)."

"I Sat that the ztaSS I worked with was most intenezted helping to udetstand the
young women we worked with and giving as much chance as possible to wonk on a one-to-one
basis. I Sett that the cooperation between the univeAsity stars and center stars was
vent' good. And they did as much as pozzibte to help us with any zpeccat pnobte we
had . . ."

"The people I was exposed to who were atteady hotding positions were oS the ltghat
catibet and dedication. I was weit neceived and give nesponzibte (nathen than token)
position immediately . . ."

"I took back with 6ondnezz on my experience at job coiq.m. Genetatty speaking, those
o6 (i4 who went them_ wanted to--I gained as much Snom most oS the stars as I did Snom the
Sine students. Pon the 6iAst time in my .tire 1 was abte to Sind Stexibitity in the
pAognam enabling a great deal o6 creativity to take place in teaching and teanning. I

encountered on Cy one in6ehiut teacher, as opposed to many many Sine dedicated teachers."

"I zinceAety betieve 'on the Job' training oS teachers, such as the job =0 ptognpm
pnovided is 6aA zupeAioh to the uzuat program."

"I Seel that the job coups experience was a highty zatiz6actoty one. I .Learned a tot
and in the 6uttae wish to use this expeAience in my teaching."

. . The only reason I stayed to comptete my student teaching am because I had a
vet!' zupeAioA supenvizoAy teacher. My experience came 6Aom he' and the gintz not
the job cops program. It needs a gneat deat oS .improvement."

"Outstanding inztAuctoAz Read4:4g PAogAam"

"I Sound that the job coups center expeAience showed me that with regard to devetoping
my own teaching techniques and with regard to connecting my own wzaknezzez as a teacher,
I badly need to develop new methods oS pnezenting the atetiat to students. The .students

enjoyed my pneoultation but I really betieve they had some diWcutty comprehending it."

". . . The biggest di66eAence in the job corps expekience compared with my ctasznoom
expeAience was that o6 dizciptine. There was no need Son it in job co40 whereas luck
oS negutan teaching in the ctazznoom .cis directed towards disciptine oS the students and
chattenging them to ww114."

"God btaz ( ) the college zupeAvi6 o4--whoeveA he was."
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RELEVANT PARTICIPANT COMNENTS (cont'd)

"New ,cdea's ion. Speci_aZ Educatioa"

. . . I tia.nk the un,stAuctuAed acovLoom and Zack c' pubtic school Aigidity was veAy
bene6ciciat in Aeaching each indivLduat &ad. (Dish I had a job teaching theAe."

SATISFACTION CONTINUATION

The par"-icipants were requested to rate their degree of satisfaction with the total ex-
perience on a five point scale with "1" representwAve of the highest degree of satis-
faction and "5" the lowest. Their rating was to represent the extent of satisfaction
Then (at the time of the experience's completion) and Now (at the time of the survey).
The reactions of the two groups are shovn in the following Table.

TABLE XI

Evaluation of the Total Experience

Group
Degree of Satisfaction

No (Highest) (Lowest)
Response 1

i

2 3 4 5

t---

iStudent Tchrs i

Then 111 (48.90) i 74 (32.60) i 19 ( 8.37) 14 ( 6.17) 9 ( 3.96)

I

Now 3 ( 1.32) 111 (48.90) 61 (26.87) ' 29 (12.78) 12 ( 5.29) 11 ( 4.85)!

,

,

Counselors
I

I Then 6 (23.08) 5 (19.23) 7 (26.92) 6 (23.08) 2 ( 7.69)1
1

1

i Now i 7 (26.92) j 10 (38.46) 4 (15.3 f 1( 3.85) 4 (15.38)".

1 i

Some rather interesting observations can be made from an examination of the data as shown
in the Table. First, the student teachers as a group '.^re more satisfied than the counselors,
both Then and Now (at almost a two t- one ratio at the " rating level). Second, the
student teachers maintained a remarkable consistency o; .tumeric response for the two periods
(Then and Now), particularly if the "1 - - 2" and "4 - - 5" categories are collapsed. The
primary movement would appear to have been from the "2" to the "3" rating. Third, the
counselors, on the other hard, indicated a greater mobility of response and again if the
"1 - 2" and "4 - - 5" categories are collapsed, it is obvious that their change in opinion
was dr -idedly positive; that is, indicating a higher degree of satisfaction Now as opposed
to Then.

A composite analysis for both groups which collapses the two highest ratings and the two
lowest ratings is presented in the next Table. No stronger evidence as to the value of the
project can be presented, in the opinion of the author, han the consistency with which the
participants maintained their degree of satisfaction. hi the same time, it must be admitted
that a ^akness of the study was the ascertaining of both opinions (Then and Now) at the
same time rather than when the expe.:ience was actually completed and again at the time of
the questionnaire submission. This timing factor was an unavoidable flaw caused by the
decision to "follow-up" the part...cipants after virtually all of them had completed the
experience. It is important, however, to recognize that they were prerwied the opportunity
to express a change in opinion predicated upon a passage of time which could have permitted
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a lessening of the halo effect and for intervening experiences to have had a conditioning

effect upon the center experience. Again, a reminder that the consistency of the opinions

-xpressed in favor of the experience is remarkable.

TABLE XII

Composi..e Evaluation of the Total Experience

No

IBoth Groups Response High

Degree of Satisfaction
Medium Low

Then

Now

196 (77.47)

3 ( 1.19) 189 (74.70)

26 (10.28)

33 (13.04)

31 (12.25

28 (11.07);

CHAPTER SUMMARY

This chapter was concerned with the values that the participants found in their

center experience. The degree to which they were positive in both the numeric

choices and their additional comments leaves little doubt about their evaluation

of the project.

Two directly related items, Provided for a Kind of Pupil Exposure Not Otherwise

Available and Created Better Understanding of the P oblems of Disadvantaged Youth,

and one, Opportunity for Own Personal Growth; which might be thought of as growing

out of the first two, were most frequently indicated as being of value. Each was

rated by over 88% of the total group as being of the greatest significance, either

a rating of 1 or 2 on the five point scale. The importance of the financial sub-

sidy, on the other hand, was rated by approximately 75% as being of little or no

importance.

Instructionally and innovationally the participants were highly impressed with the

type of pupils available, their freedom to interact with both pupils and staff, the

exposure to content and materials, and the opportunity for variation of the same.

The kind and quality of supervision was important, but to a lesser degree.

Though many of the participants stressed specific instructional and innovational

values, it is difficult not to receive the impression that the greatest meaning for

most of them was directly related to the development of "self," particularly as it

concerned becoming a more humane, feeling person. 2This impression would appear

quite consistent with the research of Ryan', Combs , and others concerning the

desirable characteristics of teachers.

lRyans, David G., Characteristics of Teachers, American Council on Education,

Washington, D.C., 1960.

2Combs, Arthur W., Helping Relationships: basic concepts for Cie helping professions,

Allyn & Bacon, Boston, Mass., 1971.
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CHAPTER IV

LIMITATIONS OF THE EXPERIENCE

Thirteen structured response items constituted this section of the questionnaire.
Again, the respondents were given the option of supplying additional items if they

felt it necessary. As previously, the few furnished were judged to have duplicated

one or more of the structured responses and hence were treated as such.

The thirteen items were grouped into three categories. The table and analysis pre-

sentation for the Instructionally and Innovationally Oriented limitations category;
however, will be divided into two sections, Experiences Oriented and Personnel Oriented.

TABLE XIII

Significance of Those Limitations Adjudged to Have Been Humanitarian

Population

No or Not
Usable
Response

# %

(Great)

1

# %

Extent of Significance

4

1 # %

(None)

5

#

2

1 # %

3

1 # %

Job Corps model not viewed as a workable solution to the problems to which
it is addressed

Student Tchrs 3 ( 1.32) 22 ( 9.69) 28 (12.33) 53 (23.35) 49 (21.59) 72 (31.72)

Counselors 1 ( 3.85) 3 (11.54) 5 (19.23) 7 (26.92) 7 (26.92) 3 (11.54)

Both Groups 4 ( 1.58) 2. ( 9.88) 33 (13.04) 60 (23.72) 56 (22.13) 75 (29.64)

Significant at the 0.01 level with Variety of Experience
Significant at the 0.05 level with Teaching Level
Significant at the 0.05 level with Size/Nature of Community Where Reared
Significant at the 0.05 level with Marital Status

Nature of pupils proved an atypical experience

Student Tchrs 6 ( 2.64) 18 ( 7.93) 21 ( 9.25) 53 (23.35) 38 (16.74) 91 (40.09)

Counselors 0 ( 0.00) 3 (11.54) 2 ( 7.69) 5 (19.23) 7 (26.92) 9 (34.62)

Both Groups 6 ( 2.37) 21 ( 8.30) 23 ( 9.09) 58 (22.92) 45 (17.79) 100 (39.53)
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HUMANITARIAN LIMITATION ANALYSIS

The two items which comprise the Humanitarian Limitations category present au inter-

esting contrast. Both items received somewhat similar numeric support, particularly

if the 1-2 and 4-5 classifications are collapsed,and yet it was observed that the
frequencies of one of these items when paired with certain demographic data resulted
in four significant Chi Squares, whereas the frequencies of the other item yielded

no significant findings when paired with the demographic data. As a result, two

observations would appear in order. First, that the participants were not by any
characteristic grouping dissatisfied with the nature of the pupils, but did seem as

particular groups to not respond as expected to job corps as a workable solution.
Second, that just because an item pairs with four different types of demographic data
it is not necessarily more damning than one with fewer or no significant pairings.
Dissatisfaction in this instance with the job corps model is better analyzed in terms
of the numbers who found it of "Great" as opposed to "No" significance. Even so, it

would have been extremely interesting to know which Teaching Level (elementary o- sec-
ondary) or Variety of Experience (sole, preceded by, followed by, or other) or Type

of Marital Status most influenced the significance level. The particular analysis

technique, however, did not permit such interpretation.

The Relevant Additional Participant Comments which follow appear at first reading to
offer heavy condemnation of the job corps model. The reader should again keep in

mind the numeric distribution and the extent to which the criticism treat of object-
ional elements as opposed to the total concept. This is not an attempt to either
diminish or discredit the criticisms, but rather to request consideration of them
on an equally comparative basis.

RELEVANT PARTICIPANT COMMENTS

"The experience 60n me pemonatty was a very good experience. I enjoyed the giAD very

much and best I had made 6001e buakthtough with some o6 them. However. I've bound that

.the majon.ity o6 them have not adjusted to wonk expe&iences very success6utty. The

job cono center de6initety had its pubtems. It was 'tun as a st&ict gists tchoot--

the onty pubtem being that the majotity o6 those giAts had been tiving on thei& own
Wm age 12 on 14. Theo was atzo a pnobtem with those individuatS who heed in6tuentiat
pozitionz there was a. de6inite tack o6 communication between the teaching sta66 and
those individuats in administAation positions."

". . . It is a good thing--even i6 I beet the Center inadequate."

". . . Un6o&tunatety, I experienced much 6Aurtnation and a certain degree o6 depussion

at the situation at the job co/to center."

"The experience was neatly wonthwhite, but I atways wondered whether the women students
at the job tones cente& beta the same. Most seemed to resent the 6act that they were

there. They didn't seem to tike it."

"Under the category 'Lanitations o6 Job Corps Experience' I mentioned 'tack 06 totat

con-mitment peAsonatty--growth o6 apathy' as a major timaztion; this timitation stemmed
6/Lon; my i;Ldec-iisivenes4 as to cwteen. cnoice and an attitude o6 just £et me graduate 6n.om

cottege 60 as to meet the 'neat. world' and get on to something impontant and 6ut6itting
to me. I was unhappy with my tack o6 coomitment duting the job cones expetience, 60n.

I beta that i6 I were to take a job with job co/to I would peatty commit myset6 to it
and do very weft but the 'student teachee position was, to me, stitt another 'cicedit
to get' on 'etass to take' on the tedious /Load to graduation. (It was too easy 60n me,

as a job cones student-teache& to .let the experience stip by without neatly getting
invotved in it.)"
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RELEVANT PARTICIPANT COMMENTS (cont'a)

"Very depnessing situationscowed never teach at job corps Son tong period 6 months
on mane. Wowed get too invotved wi777.FEAsonat pnobtems o6 students and the7e6one, cowed
not be an e66ective, demanding teacher. Demanding in that, I could expect and eacoutage
them to do theit best. Did not tike the extreme 6teedom and in my opinion, disonganization
o6 the centeA. Mote ondeA, mone_nesttictions, mote control and possibty setectivity
ate needed."

". . . I encountered peAsonnet who had no 6eeting on concern Son tLe corpsmen's ptobtems,
needs, on education. PeAsonatty, 1 6.ett "Jut I did manage to avoid tetting the 'system'
get in my way 06 counseling, and 1 attemp-A to 6unction as best I could within the
given situation. However, I do 6eet that i6 the Job Corps is to be a ttuty educational
and humane experience 60A. 'disadvantaged' men, .there is going to have to be some change
made."

"Perhaps my great dissatis6action with my Job Corps expedience ties in my own tack o6
pnepanation be6one assuming thisgtesponsibitity. I was 6ut2 o6 appnehension and doubt
be6one beginning my Job Cops expetience but my desite to undenstand the type 06 student
.there kept me teaming ,toward the program with a desine to .learn. I neve.'t did overcome
those 6ee2ings o6 apokehension--in 6aci, they grew quite out o6 hand duning the course o6
the semestea. White I now have tittte desire to continue teaching at this time, I stitt
have not east a sincere interest in the student who 6inds heaset6 in a job cohp4 centet.
16 I had .the chance and the growth I needed, 7 would continue to work with the towen-
ctass student."

"Job Coto works Son some. Since 1 was .there I saw two smart black girt s who were in
my class; they were teaving to go home, their, education un6inished .there. A tot o6 the
giats were there because it beat where they were be6ote. I enjoyed teaching at job
corps. I Sett I taught some giA1S something they didn't know and cowed use. I tesent
the 6act that I uceived no compensation (monetary). I resent the army -tike system . . .

I think the program too narrow in its aimstny to tAain the giA1S to do mental worth.
Increase o6 the elective subjects could stimutate otherwise boned students. Too mechanized
and negimented ptesentey."

"The ctassnoom I was as to was disappointing. The giA,6 part ticipated in an SRA
pnognammed crass and throughout the entike period were 6onced to 6ottow the set procedures
as descAibed by the manual. This was very boning San them to come into the same
situation every day, very boning Son me to have to give spetting tests. There was no
/Loom Son a meaming6we intehpeuonat experience in this situation. I was expecting an
unconventionat, ptogussive teaching approach and instead Sound something much worse
titan is Sound in our public schoots. Only a 6ew determined giAtis succeeded here. The
others progressed very stowty. A6tet art, most o6 the giA1S were drop-outs,6nom high
school and had .lost much o6 their sell motivation because o6 methods much tike this . . ."

"Job Coto L 6aiting--only accomptishment ,C4 that the government is keeping kids 066
the stteet. . . But I did an a better undetstanding o6 the pnobtems 06 out society."

4ata6aetion 'Wed i4 with the job co/to experience as opposed to on in conjunction
with a pubticschoot experience. It is not necessarily indicative 06 my degree 06
satis6action with my job there on the genetat e66ectiveness o6 the job co/to program 60n
the giht4 invotved."

"As a whose, though, I Sect the Job Corps ,i/S not the answer to the pnobtems it addressed
users to."

"The Job Corps at times seemed to be c.,Acetned mote with potiticat, economic, and
disciptinaty aspects than with educating the students."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"The greatest di66icutties wene in the centeAz themseevez. Att 06 us tecognized the

6antaztic potentiae 06 the system but were continuowsty depitessed and angry ()vet the each
06 /oat concern on the pant o6 the centeit's adminizt,:ation . . . The mort di66icutt thing

Sot .the giAt pa4ticipantz we s the inemdibte tension we cmated among these izotated
young men. It was only by tAiat and CA11.04 that come o6 us 6i.naety coutd uze this az
motivaticn Son Ce046400M mateniae, but watkig down the hats wa4 a &tag!"

"The Job Coto program is tun ptimatity by what 1 cowed catt imiddte-ciazz' individuatz.
The idea o6 the center seems to be that 06 making a cotpswomen into a middte ctass

white woman (at teazt on the inside). The cotpswoman mutt change to meet t.;:e. stadaAdz

06 the center on they 6a it to meet given Aequiumentz 06 that center. A mote cluttes*ng
approach to the pubtem 6acing the center woutd be to expand on what a cotowoman 1ias,
to use to her highest potentiae het azzetz. Each gitt mutt be treated as an individuat. . ."

"The job cohp6 center, i6 representative 06 the job corps' expettience in othot ptacez,
has taught me a great dept, but in a negative way. It zeems az though the entim zyztem
is conttotted by a land 06 comaciatism in a buzinezz-tike manna. Education was a
secondaty .interest to mot administtative petsonnee. 1 /tweeted my center 6o4 itz
alternative potentiae 604 thoee students and .teachers invotved. Howevek, there c s great

need 604 more 6texibi1 ity and trust throughout the program."

"Neva overcame own 6eeUngz o6 inadequacy to meet zituation."

"I Sand it di66icutt to answer some o6 these questions adequateey as 1 was totatty
dizzatiz6ied with the Zyztem 06 .the job co/to as well as with the administrators . . ."

"My expeAience could have been much mote. 1 dizcovemd equipment people didn't even
know how to use when .there were many thingz the giAtz needed in the way 06 educationae
6eAvice4. 1 was overall vay Putzttated . . ."

"The giAtz seemed to be mzent6ut o6 most help. Nine out 06 10 were not there to tecon
anyhow. It appeated that most g.ihes were uzing the job co/to as an opportunity to get
away 6tom home."

"The job co/to zimpty did not meet the stated goat which was employment. It paptmed
poorly in thiz regard . . ."

"It is zuppozed thole hide at job corps sttongty need the given beep. Why? Because

thein pelaanatity did not beep them. It stitt is their weakness. Now can we use Job

Corps capacities upon those weak and not yet developed pasonatities? Indeed, job coups'

beep -is based on kids' background and dizciptine. I do be.Ueve that job corps hetp
picot start or rust be based upon some kind 06 en6otced rules to develop some kind 06
stung and disciplined peAzonatity."

"The inzenzitivity towatd the .individual emotional needs 06 the students in the job corps
center set a deSinite limit to the amount that the job corps could accomptizh to incot-
potate these ztudentz back into American society. To be more zuccesqut, the Center wiet
have to tea/Lk! or attempt to allow these students to become human beings 6ihist, and only

secondly to make them cogs suitable to be ptug d into the Ametican society.

"1 kee that Job Coto' objectives and mateitiatz tesutt in pugtaming the corpsman Sot
yet another 6aitute when they ate /teeeazed, because: (1) ate elements 06 competition ate
temoved, white they are being pitepated to enter the moot competitive economic system that
exists on thiz planet today."
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TABLE XIV

Significance of Those Limitations'Adjudged to Have Been Utilitarian

No or Not Extent of Significance
Population Usable (Great) (None)

Response 1 2 3 4

# % # % I # %1# %1# %III 5

Student Tchrs

Counselors

Both Groups

Nature of materials and techniques not adaptable or applicable to post
Center experience employment

2 ( 0.88)

0 ( 0.00)

16 ( 7.05)

1 ( 3.85)

26 (11.45)

0 ( 0.00)

41 (18.06) 1 44 (19.38)

5 (19.23) 5 (19.23)

2 ( 0.79) 17 ( 6.72) 26 (10.28) I 46 (18.18) i 49 (19.37)
Significant at the 0.05 level with Variety of Experience

98 (43.17)

15 (57.69)

113 (44.66)

Student TchrE,

Counselors

Both Groups

Center experiences not appropriate for your subject area or educational
intent

1 ( 0.44)

0 ( 0.00)

16 ( 7.05)

1 ( 3.85)

17 ( 7.49)

0 ( 0.00)

1 ( 0.40) 17 ( 6.72) 17 ( 6.72)

28 (12.33) 30 (13.22)

2 ( 7.69) 7 (26.92)

30 (11.86) 137 (14.62)

135 (59.47)

16 (61.54)

151 (59.68)

Impediment to employment by public schools

Student Tchrs 6 ( 2.64) 6 ( 2.64) 1 7 ( 3.08) 21 ( 9.25)

Counselors 0 ( 0.00) 0 ( 0.00) 0 ( 0.00) 3 (11.54)

Both Groups 6 ( 2.37) 6 ( 2.37) 7 ( 2.77) 24 ( 9.49)

21 ( 9.25) 1 166 (73.13)

2 ( 7.69) I 21 (80.77)

23 ( 9.09) 187 (73.91)

UTILITARIAN LIMITATION ANALYSIS

Three items related to the utilitarian (practical) limitation. One dealt with the extent
to which having had the whole or major portion of the experience at a Job Corps Center was
an impediment to employment in the public schools. Though only a very small number of
student teachers felt it to have been of significance, it would still seem to be an item
which should be of concern to designers of similar type projects. The other two items
though closely related were intended to apply to different aspects of the same problem.
The second item requested a judgment with respect to the appropriateness of the center in
terms of the participants subject area or educational intent. The first item asked whether
the material used and techniques learned at the center were applicable to their post center
employment. It is interesting to note that the number who indicated that items were of
"Great" significance was exactly the same for both items. No specific attempt was made to
ascertain whether the participants were identical in both cases, but such an assumption
would appear most logical.

Again, it seems most important that the reader examine the numeric distribution as well
as the degree of significance.
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The response levels of the counselors as opposed to the student teachers were quite

different. It can only be assumed that the counselors found the centers almost
completely suitable in terms of appropriateness, and materials and techniques.

It obviously was also not viewed as being any impediment at all to employment by
the public schools by them.

RELEVANT PARTICIPANT COMMENTS

"The job corps teaching expettence proved to be a tewatding pemonat expeAience, but
as Sore making mz a bettet -teaches on account o6 it, is doubted by my,set6."

"It was a di66icwet but chatienging exputience which at times I dreaded and °then times
teatty enjoyed. The hardest thing Sore me was teaching Engtizh. I majored in Sociotogy

and minoted in Getman."

". . . I did appty Sore emptoyment hete at the Job Coto and was disappointed when my
apptication was not .rooked at . . ."

"Pubtic schoots don't give much ctedit to expeAience"

. . . I had wanted to worth mote in the counseting area as I atteady had a counzeting
degree but mashy did tutotiat wotk assisting the -teachers and wotking on a one to one
basis."

. . My onty regret Lo that thete iz no Suture need o6 me in a job corps centet as
theu seems to be no need Sore eithet Histoty of Nychotogy teachem."

"Impediment to tetationship with a cottege pto6essot in an education crass -I had to
titanz6eA out o6 his crass because o6 his negative attitude .toward Job Coto."

"My experience did not tetate at aU to my present job. Since I am now wothing with

pre-schoot chadten, I teatiy haven't given it much thought. My majot was in ptimaty

tevet o6 etementaity education. I teatty don't Oct I should have been accepted . . ."

. . . Administtatots whom I have intetviewed with Sot a pubtic zchoot position Sett
Job Coto .is second /Late and that -teachers in Job Coto are second tate. Knowing the

.teachers I am with, I can say this is a sevete misjudgment."

"1 think the evatuation o6 my job corps expozience has gone down since I started teach-
ing because I have seen athet situations which woutd have prepared me bettet Sore what
I want now and Sore what I am doing and the kind o6 student I am teaching and not because
(16 any inhetent 6autt o6 the job corps student teaching expetience."

"UnpAtunatety, I have not been abte to utilize the Sine job corps expetience because
o6 the Sant that it was necessary Sore me to take the 6iAst avaitabte job opening which
proved to be in a -to-tatty utetated area. Mu husband .ins a medical student and we are

comptetety dependent upon my emnings Sore suppott. Hope6utty, some day . . ."

"No drama 6acitities at att"

"I thought job corps expetience would be hetp6ut in obtaining a position but it has not
proven so. No one teatty eaters despite att thein bteeding heart pto6essings. Job °WA
(tentative) 6tom Job Coto was Sot GS 5, Ws than I Aeceived as a W- I0 and I worked
had ttying .to hetp the students."

". . . MV onty hangup then and now was the tack o6 e66ott to retain peopie who dia this.
It's hard to get a job at a job corps center."
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TABLE XV

Significance of Those Limitations Adjudged to Have Been Instructionally and
Innovationally Oriented--Experiences Oriented

Population
No or Not
Usable

Response
II

Extent of Significance
(Great) (None)

1 2 3
4 5

II

I

% # % # I% # % I II %

Student Tchrs

Counselors

Both Groups

Center experiences for you not well designed or organized

2 ( 0.88) 17 ( 7.49) 20 ( 8.81) J9 (17.18) 46 (20.26) 103

0 ( 0.00) 6 (23.08) 8 (30.77) 4 (15.38) 3 (11.54) 5

2 ( 0.79) 23 ( 9.09) 28 (21.07) 43 (17.00) 49 (19.37) 108
Significant at the 0.01 level with Type of Scheduled Job Corps

(45.37)

(19.23)

(42.69)
Experience

Student Tchrs

Counselors

Both Groups

Student Tchrs

Counselors

Both Groups

Center experience not correlated with or supplemented by other

(15.86)

(11.54)

(15.42)

4 ( 1.76) 24 (10.57) 23 (10.13) 39 (17.18) 36

0( 0.00) 3 (11.54) 6 (23.08) 7 (26.92) 3

4 ( 1.58) 27 (10.67) 29 (11.46) 46 (18.18) 39
Significant at the 0.01 level with Type of Supervision

experiences

101 (44.49)

7 (26.92)

108 (42.69)

Length of experience at Center too brief

1 ( 0.44) 64 (28.19) 48 (21.15) 34 (14.98) 24

1 ( 3.85) 6 (23.08) 4 (15.38) 3 (11.54) 8

2 ( 0.79) 70 27.67) 52 (20.55) 37 (14.62) 32

(10.57)

(30.77)

56 (24.67)

4 (15.34)

(12.65) 60 (23.72)
Fz:gnificant at the 0.01 level with Type of Scheduled Job Corps Experience
Significant at the 0.05 level with Variety of Experience

Student Tchrs

Counselors

Both Groups

Lack of preparation prior to the experience

1 ( 0.44)

0 ( 0.00)

1 ( 0.40)

14 ( 6.17)

1 ( 3.85)

15 ( 5.93)

22 ( 9.69)

2 ( 7.69)

24 ( 9.49)

Student Tchrs

Counselors

Both Groups

45 (19.82)

2 ( 7.69)

47 (18.58)

37 (16.30)

9 (34.62)

46 (18.18)

107 (47.14)

12 (46.15)

119 (47.04)

Center experience not appropriate for your subject area or educational
intent

1 ( 0.44) 16 ( 7.05) 17 ( 7.49)

0 ( 0.00) 1 ( 3.85) 0 ( 0.00)

1 ( 0.40) 17 ( 6.72) 17 ( 6.72)

1
Length of experience at Center too long

Student Tchrsi 2 ( 0.88) 5 ( 2.20) 2 ( 0.88)

Counselors ! 0 ( 0.00) 0 ( 0.00) 0 ( 0.00)

Both Groups ; 2 ( 0.79) 5 ( 1.98) 2 ( 0.79)
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28 (12.33) 30 (13.22) 135 (59.47)

2 ( 7.69) 7 (26.92) 16 (61.54)

30 (11.86) 37 (14.62) 151 (59.68)

16 ( 7.05) 24 (10.57) 178 (78.41)

3 (11.54) 6 (23.08) 17 (65.38)

19 ( 7.51) 30 (11.86) 195 (77.08)
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INSTRUCTIONALLY AND INNOVATIONALLY ORIENTED LIMITATION ANALYSIS - EXPERILNCES ORIENTED

Six response items were grouped under this heading. These items would appear to have

particular interest and significance for prospective project designers and evaluators

for they indicate quite clearly those aspects of this particular project which seemed

to trouble the participants.

None of the items appeared to trouble very many of the participants, but there is an

interesting numeric variation between and among the items. For instance, compare the

number who found the experience "too long" as opposed to "too brief." The implications

would seem quite evident. The opposition to a brief assignment was significant when

paired with both the Type of Schedule (full or part-time) and the Variety of Experience

(only, preceded by, followed by, or other). The Additional Comments rather clearly

substantiate the desire for not only a longer experience, even when it is the only ex-

perience; but also the absolute necessity for additional length when it is coupled with

another experience in another location or setting.

The numbers indicating dissatisfaction with the Lack of Prior Preparation, the In-

appropriateness of the Assignment, the Design and Organization of the Center Experi-

ence, and the Correlation With Other Experiences items are not great. This must be

viewed as an extremely positive endorsement of the time and effort expended by the

various project staffs. The significant correlations found in connection with the

later two items rather obviously are cause and effect relationships. That is, the

type of schedule followed is related to design and organization and the type of

supervision has implications for the correlating and supplementing of center experi-

ences with other kinds of experiences. The point would seem to be that even obvious

relationships if overlooked or poorly done can result in unhappiness.

The major theme of unhappiness which runs throughout the Additional Comments is one

of a felt lack of communication between the center and college or university person-

nel with respect to the experiences portion of the project. Again, the problems

though numerically very limited are of interest and valve in terms of project design

and evaluation.

RELEVANT PARTICIPANT COMMENTS

. Now, I can ucapitueate and be mote cognizant o6 my experience at the CenteA.

It has been bene6iciat to me in mgatds to my ptesent position. It appears to me with

an awatenesz be6ote the expeAience, 1 would have been able to better °tient my mind . . ."

"Out patticutat group 06 student teacheAs had a rather di66icutt time coping with some

06 the mote repressive measures taken by the job corps administtation towards omzetvez

and the cotomen . . ."

"I conzidet the expe'u.ence 06 no value at art"

"1 teatty am not as negative as I sound. I was peaced in the Libtaty. It had at Zee-at

641X di66etent system going--catatoging and numbeAing, etc. °vet 1/4 06 the books cowed

not be bound on had any way o6 being tuced (it seemed). It waz 6itthy and pootty

mganized. My counzetm waz NOT a Libtatian. He knew iittee about Lib/La/Lies. We

titetatty redid the piace. I wore scrubbing ctothes and we cleaned 60n two weeks, moved

6utnZtute, uattanged stacks, the whose bit! We redid the system. I taught -the aid

(who was great) Dewey Decimal and Juvenite System. We went to the cottege and showed

het some helps. She &tet took ceazzez! My counzeim /Lead a sot! My cotSege supetvism

watched us scrub a Sot! The corpsman and sta66 involved were super --I just Au66ted a

6ew well-set 6eatheM . . ."



RELEVANT PARTICIPANT COMMENTS (cont'd)

"Supetviz.on-poot--none by job amps peAsonnet.--one visit by cottege zupetvoot"

"There weke sevenat pkobtems encountemd at my center when I was theke. These were due.
to a chcwge in adminiz.tnati.ve stars and thus procedures. The student teachers were
caught at a time when new goats and method's wete being adapted and we weite not wett
prepared 60A such an unstabte envitonment."

"My group was the 6,ikst counseling 9/Loup -to vi,sit this pairticUiCUL centet. The sack o6stnuctune and supenvision was due. to the ine66iciencq o6 the counseting depan.tnentthe. center. However, -the. pnepanation and the attitude o6 the counsetoks at the centek
that ,they wowed be invotved in a ptogteun with student couwseton4 was done. poonty. The
COWLS CiOlLS Sett threatened. A Sew incaviduatz weite heepiutbut it came Bate £n thetun. The Corpsmen were aao appnehensive at working with us. Theit vi,sit.4 to us LtTAC
annanged in a haphazard way."

"Inten,sity o6 expenience inadequate"

"Vintuatty ate os the ninth-tevet 'students with whom I di.6cus4ed the mattet with were
very unsatis 6ied with -the Centen--tadz o6 isacLeLtieis , tack c6 kecneationat 6acitities
(gitts), cti.4c-i,ptine -too stn,i.ct (especiatty Aegan.di.ng matters such as &Less), the buildings
at the center went titenatey 6aWng apaAt . . . Nonetheless, many Corpsmen expressed
gnatitude to me son the jot I and the other student teachers had done.. 1 cowed -see some.improvement /Leading and math skills in the group which I taught, but 1 was -them sorsuch a shoat time. . . . My Corpsmen were not stupid just boned. Must o6 -them teatty
wanted just to get out os the center and back with their otd 6Aiends. 76 they passedthe high school equivatency test, sine. Is not, sine. The pkognanmed tea/ming courses
at that time were not vety innovative--I brought in the Xerox 'The Way It 74 smies,
which was tray poputan, but I had to Aetutn to the tibtcuty be6ote my expnience wasoven."

"Bad pubticity"

"Coordination between ESL couxsa and other couitse4 were seniousty timited by othert stars
monben4 in otter areas. This center has undergone some reorganization I beiieve sincemy -tone. them. Them_ must be contetation between ate o6 the various ateas o6 job auto
tik to provide e66ectLve student teaching. Use o6 many techniques (and equipment) was
actuatty Limited instead o6 devetoped. The student teacher was con6konted with an
envitonment where the trainee was ,tutee more than a Logistic item to other ateas o6the Center. Such i6otation and out-o6-context culmicuium devetopment 4houtd be etimin-
ated."

"The job cones counisaor advi4OU comment 'You mean I'm gout supervisor? What WILL I
do with you?' was a jott--and at6o a chattenge."

"Both Department o6 Education and Deplkbinent o6 Heath Education sent supenviZOU with
widety di66ening concepts o6 what was expected o6 the student teacher. Intekpenzonat
netationships otheivize were good."

"Ditectonz at the Center .eel politico intet6ete."

"The teachers wete att the highut 4ott o6 people. Thene existed a desiAe, on the pant
o3 the petsonnet to act in a mititaty manner. The students Sett reduced to a tess
human po4ition duning these moment s. Thins happened during tevitte and in bannack4 meet-ings. This attitude could be catted 'a gneatek than thou' sont o6 thing. I wowed say
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RELEVANT PARTICIPANT COMMENTS (cont'd)

be mme caite6ut i your h-ining. In spite o6 these peopte, only a 6 cw in nwnbut,
expenience was tremendous and the program 6houtd be expanded."

"1 was very happy to have expotienced teaching at a job coupe centek. However, I bound
the expeitience,s, i6 e.a.,<Ightening, depizez6ing as weed. The students I enjoyed imneasety
--but I beet exticemety timLted in my abZeZty to be o6 any /Lea a,55iStance to them. The
tibitaity baccei tics wete hotAid; mast o6 the. -students needed individuat. reading ass.(,s tante;
r»ateitiatis weA.e. seance and cta46/Loom5 were ova-cAowded . . ."

"I thought that the concept o6 the Job Co/to was very vatic( at-though the paitti,cutaa
centeA. I was at, was nun by mili,taiLsti.c peopte who must o6 ..thought yang di,scAlptine
was the on'y way . . . I did 6.614 much reward at the center as San as undetstanding a
6 ew o6 the pubtons the izidz 6 ace.. I'm onty -sonny it wasn't wett managed."

"Aksundetstanding between unxvenst,ty putisonnet and -student teacheAs about what was expected."

"There was not enough time to get .to know the pitogizzons and the gizez. A pug lam 06 th-iis
sort 6houtd be tun bon, 10-12 weeks, eo the -student teachers can get the i/rocifilun
expvtience."

"The concept behind the Job Corps good but the inistiLuctou should be chosen »icte
cane6utty . . . I am now a /Leading speci.aeis t (Ronectiat. Reacang) and I 6eet. that I
can Aeatty hetping chitditen who have pubtems. For this reason my expeizi,ence in the
Aeadi..ng area was mite hetp6ut to me. becawse I was expo6ed to di.66e.A.ent methods on
/walla di6 6 enent mateitiats that were hetp6ut to »ie in my po6Ltion."

"1. Found -some .Lacheius and depwutment heads to be ve)ty de6enisive conceAning than
authority. 2. Volunitoity be-Zng noi.sy not o 6 the night, deprived moat
-students (gi,a,$) o 6 A.e)s ted, ant mcin&s. This 6 eemed to be a CiVtOiliC pubtem."

"In genewt, it was a pooh expertience."
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TABLE XVI

Significance of Those Limitations Adjudged to Have Been
Instructionally and Innovationally Oriented--Personnel Oriented

Population
No or Not
Usable
Response
# %

(Great)

1

# %

Extent of Significance

4

I # %

(None)

5

# %

2I

% 3# %

Student Teachers/counselors were not understood or accepted by Center
personnel

Student Tchrs 2 ( 0.88) 15 ( 6.61) 12 ( 5.29) 20 ( 8.81) 26 (11.45) 152 (66.96)

Counselors 0 ( 0.00) 3 (11.54) 3 (11.54) 9 (34.62) 4 (15.38) 7 (26.92)

Both Groups 2 ( 0.79) 18 ( 7.11) 15 ( 5.93) 29 (11.46) 30 (11.86) 159 (62.85)
Significant at the 0.01 level with Type of Scheduled Job Corps Experience
Significant at the 0.05 level with Size/Nature of Community Where Reared

Personnel, Center, not adequate to provide assistance desired or needed

Student Tchrs 2 ( 0.88) 24 (10.57) 24 (10.57) 52 (22.91) 44 (19.38) 81 (35.68)

Counselors 0 ( 0.00) 6 (23.08) 8 (30.77) 4 (15.38) 5 (19.23) 3 (11.54)

Both Groups 2 ( 0.79) 30 (11.86) 32 (12.65) 56 (22.13) 49 (19.37) 84 (33.20)
Significant at the 0.01 level with Size/Nature of Community Where Reared
Significant at the 0.01 level with Classification of High School Attended

Personnel, college/university, not adequate to provide assistance deSired
or needed

Student Tchrs 4 ( 1.76) 11 ( 4.85) 17 ( 7.49) 45 (19.82) 41 (18.06) 109 (48.02)

Counselors 0 ( 0.00) 4 (15.38) 2 ( 7.69) 5 (19.23) 4 (15.38) 11 (42.31)

Both Groups 4 ( 1.58) 15 ( 5.93) 19 ( 7.51) 50 (19.76) 45 (17.79) 120 (47.43)

Nature of pupils provided an atypical experience

Student Tchrs 6 ( 2.64) 13 ( 7.93) 21 ( 9.25) 53 (23.35) 38 (16.74) 91 (40.09)

Counselors 0 ( 0.00) 3 (11.54) 2 ( 7.69) 5 (19.23) 7 (26.92) 9 (34.62)

Both Groups 6 ( 2.37) 21 ( 8.30) 23 ( 9.09) 58 (22.92) 45 (17.79) 100 (39.53)
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INSTRUCTIONALLY AND INNOVATIONALLY ORIENTED LIMITATION ALALYSIS - PERSONNEL ORIENTED

four different types of personnel relationships were grouded in this Table to try

and determine if "people" had a relationship to instructional and innovational

structuring of the experience.

The greatest dissatisfaction, though again not numerically large, was with the center

personnel. The additional comments very clearly identify the center administration

as opposed to the center staff and the center procedures as opposed to the Job Corps

model as being the primary irritants. The previously mentioned lack of communication

which is also indicated by the first item could have been a contributing factor here as
was undoubtedly the extremely "humanistic" attitude of the participant as shown in

Chapters II and III.

Though the atypical nature of the pupils did not concern many participants, it is
interesting to note how closely this numerical distribution resembles that which
indicated that the center was inappropriate for the subject area or that the materials
and techniques were not applicable in the post experience employment. There was most

probably some type of associative factor involved.

The partiapant appeared to find the adequacy of the college/university personnel
less of a limiting factor than was true of the center personnel. The greater amount

of contact time with center as opposed to college/university personnel probably had
some relationship to the difference in two responses.

RELEVANT PARTICIPANT COMMENTS

". . . I am stitt concerned about the bast. hat only one woman was employed at the

centea . . . The zta66 was 6aik -towards urban student but tacked knomeedge o6 urban

customs as I did ae6o. 1 beet they did very &ate to encourage student teachus

to aetate peksonaety to students. In 6act, they discouraged depattuaez Wm that
vent' ztauctuited paoceduaez."

"I bound too many o6 the employees conking °ay son the money . . . However, .there were

a 6ew who did cake enough about the students to tay and hdp them. I guess we witt always
have -those kinds o6 teachas, however, it would be a great impaovememt to education i6
Lomehow we woad weed the We-toadeu out and make 400M Oh 'someone who canes."

"Many members o6 the teaching sta66 at the centeit seemed too apathetic about theik job."

"Mast 4elleAe pkobtems, in my case, were the admtniztAatoa4 whose emphasis was on tight
and kigid contkot o6 pupts kathek than the mat pkobtems o6 educating -those pupits."

"Admi.n.tAatixect&s-intetest."

"Wouid have beneWed Wm tangen exposure, more oppottunZty to //catty teach . . ."

. . . My onty one aegaet .us that the expekience at the Centea 4ftzet6 ms too short.
It wasn't enough time bon me to devetop close contacts with the studentz. I'm diz-

count(ing in hiz comment a two-week bout with mononucteows at -the very end o6 the

ten'. Six weeps just wasn't enough bon me to get the beck bon individuat paobtons

and concerns."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"1 Ott that my Job Conga expehience uuz somewhat incompiet, because o6 my daily
zchedute. I was a guinea pig: hat.6 day at the centeh and hat6 day at the pubic
zchoot. Howevet, the timez were not divided equatty. My etazsez at the pubt(c
zchoot (which we/Le only 3) wee zcheduted in -the middte o6 the zchoot dau (around
10:15-3:10), zo my ctaszez at the centet we/Le cut exthemety shott to allow tAavet
time. Then Ottowing the day'z ctaszez wee uzuatty con6ehences with the coopnat-
ing teacheh.

I was not able -to become -to -tally involved with the Jab Conga phogham with the
giAtz, nave the 6inat week when pubtic zchoot Wais oven and I could .spend an cache
day at the centeh. In zpite o6 th,i.,s Cla-atirn, I had a won-doh-Lee expuzience duh-
ing the time that I did zpend at the Centeh."

"At that time o6 mu expehience the Centen had been in opaation only a Ow months
and waz zt,Ut having some oh:lanizationat p4obtems. F04 a couhze on Penzonat Ad-
jurtment in which I taught, the autiti.cuturn waz undagoing hevizion which was a
disadvantage . . . When the ztudentz zenze a tack o6 time, motivation pitepahat4:cn on
intetezt in them on the teachms pact, they quickly .lone intetest and all behind
themzetvez with Sew exceptionz. They need teachehz with a zthong intehezt in seeing
human potentiat devetopment who atzo pozzezz the -toots -to 6acititate this devetopmeAt."

. . Aa OA as being well pupa/Led -to go diitectty into teaching, I 6eet I had
about an avehage expehience. I think had we had a tongen expetience and p-thapz been
challenged -to took deeply into -the Job Conga and what kind o6 zhitts it az
066eking -to the covzwomen, we might have been betty:. phepated. Out zupehvisZon
coca minimat, fv., I have yet to have a LupekviAoh who neatly could tett a ztud2nt
how to be a gout., .eachet."

"Teachehz at Job Conga not atwayz equipped tc aid a ztudent teacheh."

". . . I would zuggezt, howevea, that ztudent teachms zpend 2/3 o6 a zemezteh Oft
a duct zemezteh in ztudent teaching."

"Little continuity to expehience going in one cky a week- -would have been betten
Son a zhateA pet:od o6 time, evety day."

"At the univehzity Level comzez not zigni6icant in Aetating to eitheh Job Conga
ztudent on method o6 inztAuction."

". . . I Seel that my expeAience at the Job Conga CenteA would have been mite
bene6iciat to me i6 I had been betteh p4epated in hegandz to the 60/mat o6 the
Centeh . . ."

". . . Mote tiltohing expeitience ph:Loh to the Job Conga phogham would have eased the
cuttuhe chock as well as tAaditionat ztudent teachen wou. Morse in6o4mation on
phoiezzionat teaching oppohtunitiez with the disadvantaged would have been hetp6ut--
zuck inOtmation could be given by the Job Conga and college peAzonnet."

. . . The inztitutionatization while I zuppoze iz necezzahy
especially to the g.iAt's o6 the Job Conga. Un6ohturbatety, it
pea pheiSzuiteiS and 'abnoAnvi' group actLonz. . .

I waz vehy dizzatiz6ied with the univeAzity zupehvizoh! . . .

"Expozuhe to buheauchacy"
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RELEVANT PARTICIPANT COMMENTS (cont'd)

". . . The situation tos a great 6Aust/bIti.on to me becausc o:1 the pe,sonnee and

achniim:,stitation o6 the Centen . . . The moot Otusttating pcat was that the head o6 the

Centen would not OA us asswne the same nuponsibiLity there as we woutd have cn a
public school. system. Mak.i.ng the centuus an expetLence Son 6utute education majms

is a very good deabecause it woad be vvty wonthwhite. But 6,Ltst I suggest a

keappuisal o6 the centem, ,their punpo'se.s, goats, and emptoyms, Son without it

the experience ant!' a sounce o6 disappointment."

. . The new dineeton at my Center who came dulling the teaching exputience was not
intetested in the contiuibution o6 the istudea .teaches . . ."

"Expeuence was too 6hoAt."

"I woad judge the/Le was Little supetvision."

. . 1 Sound some aspects o6 admin-bstAat-con leaving 'something to be dui/Led."

"My center/. was so completely disonganized any counseling expekience vas imposs-ibte.
1 necommend no counseling pkacticum until the cute& is CHANGED!"

"Occa.siona° supenvision by univeuity peAsonnet and tittle to no supeuision by Job
Cows peas onset."

"Actualty ve/Ly good expetience but mone guidance needed in supenvision at the coact
a-d better atkangements needed to be made to set up appoi,Itmentis don evaluations and

then 6oUow-up with students."

CHAPTER SUMMARY

Just as the participants by their responses indicated reasons for their participation
and the values they associated with the experience, so did this chapter identify the
particular factors that they found limiting.

Thirteen limiting factors were grouped into three categories. Irrespective of the item

or category, the number of participants indicating dissatisfaction was extremely limited,
particularly when compared to the numbers indicating satisfaction in the Values Chapter.
In only one instance did approximately 50% indicat: a high degree of dissatisfaction
with an item. Since this item dealt with the "too brief" naturewf the experience, it can
by implication be viewed as much in the positive as negative light. Only four other items

were judged by (20 to 25%) of the respondents to have had significance at the "Great"
level -- 1 or 2 in ranking.

The additional comments of the participants though numerous and indicting were also in
many instances positive inasmuch as they offered suggestions as well as identifying
limiting factors. In addition it must be remembered that they were in a situation very
new to them, quite unlike a public school, and faced with a clientele with whom they

were unfamiliar. In many ways they probably tended to react more negatively than if
they had faced a similar situation in a public school setting. Add to this the usual

idealism of the new young student teacher and it is likely to generate more criticism
than would come from a more experienced observer.
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CHAPTER V

IMPLICA7' ':S FOR PARTICIPANT SELECTION AND PROJECT DESIGN

The purpose of this chapter is to provide help for designers and implementers of
future projects and programs Though the suggestions will have their most obvious
implication for projects which feature a job corps' type of experience, it is assumed
that many of them will treat of common problems faced when a "different" type of
experience is attempted. Hopefully, the ideas in this chapter will be based upon
the data amassed in the study, but admittedly they also have been influenced by the
subjective impressions gained from the verbal and written comments of the project
directors and staffs and mos, ^aticularly from the participants themselves.

Part - cipant oelection Factors

Securing sufficient students to fill all of the available project openings is fully
recognized as a very real problem. If proposed programs or projects are to fulfill
specialized and unique purposes, it would seem equally apparent that not just every
"warm body" should necessarily be selected. Demographic data, such as presented in
Chapte- I, should have implication and usefulness in terms of participant identifica-
tion and selection. Many kinds, thirty-two in this study, of information can be
collected. Obviously other types, such as grade point averages, attitudinal and per-
sonality studies, health data, etc., could also be collected. The purpose of the
analysis in this study was to try to identify those kinds of collected data which had
statistical significance when paired with the (1) reasons why the students participated,
(2) the values they preceived in the experience, and (3) the limitations they found.
The further implication is that this statistical significance, if found, can provide
substantiation for the identification of factors which really do make a difference
in terms of participant success and satisfaction. Regrettably, as has been previously
mentioned, the statistical technique employed was found to successfully identify
categories that when paired with reasons, values, or limitations proved significant;
but was incapable of determining which of the sub-items within the category were
primarily responsible for making the difference.

Not all of the thirty-two items were tested statistically. Items which pertained to
the post-experience period such as where they now reside and what occupations they
have held and now hold were considered of interest for purposes of possible recruitment
and total program evaluation, but not of significance in terms of possible participant
identification or selection. The additional comments they supplied and the various
ways of classifying these were also not included as statistically treated items for the
same reason, and also because it was considered inappropriate to force these unstruc-
tured responses into the arbitrary categories that would have been necessary for the
statistical treatment of them.

These next items were also not statistically tested. Some because the responses were
so varied that collapsing was considered inappropriate; some because when collapsing
was attempted the resultant cell size was still too small to permit accurate analysis.
The observations, then, that accompany each of the following are unsupported by any
statistical significance; however, an examination of the raw numeric data as presented
for each in Chapter I would seem to provide the substantiation needed:
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Non- Statistically

TreatedTreated Factors

Age

Certification Major

Social/Economic Status

of Parents

Type' of High School or

College/University
Attended (public or
private)

Observations

Appears to have little significance as a factor other than

that designers must obviously loot to the most sizable of

the age gups as its most potential audience. The older

students should not be overlooked, however. Their prior

experiences, which often parallel the project purposes, may

help induce their participation. Then, too, youth has no

monopoly on a venturesome spirit. In fact, the older

student, because he has already usually made a serious

career change decision may be a more ready candidate than

someone younger.

A wide variety of majors can apparently be used in projects

that are non-academic in focus. Even in such cases, some

attention must be given to the selection and placement of

majors who will find essential facilities, equipment, or

material lacking; who lack either already developed

creativeness or who will have the opportunity for specialized

prior preparation necessary to permit adaption of the content

level they know to that mandated by the learners and expec-

tations of the project; and who might find their future

employment jeopardized by either an inability of the project

to hire them or a public school official being unwilling

to equate their experience with his needs. Above all else,

participant satisfaction in terms of what his major is ap-

pears to be very dependent upon the degree to which he is

aware in advance of what will be expected and have some

confidence in his ability to do it. A very real fact would

appear to be the increasing extent to which majors from

oversupplied subject areas tend to seek out projects as a

way out of their employment dilemma.

Use of this factor appears meaningless unless the means of

data collection is refined--everyone seems to be some type

of middle class. A very real factor, sometimes overlooked,

is that the numbers of potential participants from the ex-

treme lower and upper levels are too small to furnish any

realistic recruitment base. Desirable as their inclusion

in projects may be, their limit&d numbers coupled with re-

cently increased career opportunities, particularly for the

lower status group, would appear to make continued reliance

on use of the middle group necessary.

This factor does not appear germane in any way other than

the relevant relationship that might exist because of the

numbers of available students or faculty and/or financial

resources that typify a particular type of college or uni-

versity.
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Factors Observations

Activities During A difficulty here exists in trying to determine the nature
High School and and quality of participation. These factors would appear
College/University more meaningful than a mere counting of the number of activi-

ties in which one has participated. Even mere counting, how-
ever, may have some meaning if the type of activity is taken
into account and particularly if the type becomes increas-
ingly people and service oriented.

Recent sociological studies indicate that students are
active, but not as much in organized activities. If true,
it should influence has and what assessment in this activity
area is meaningful and will, in addition, most certainly
complicate the task.

Work Experience During Here, too, with this factor the same problems of assessment
High School and College/ exist. Here, also, our best hope probably lies in usingUniversity the factor to determine whether the type of jobs held over

a period of time become more child/people oriented. It is
also becoming increasingly necessary for students to work,
and to equate this necessity with desire could be misleading.
The availability of particular types of jobs may also have
more relationship to the type held than the interests of
the seekers.

Experience Working With
Children/Youth

Prior Teaching/
Counseling Experience

It is particularly regrettable that this factor, because of
its unstructured format and consequent great variety of
responses, did not lend itself to statistical analysis since
it would give at least surface appearance of relevance. This
factor is probably as universally used an indicator as exists
today. Unfortunately its use rarely goes beyond an enumera-
tion level and rarely takes into account the availability of
such opportunity, the extent of involvement, the quality of
performance, or the reasons which might have prevented
participation in such experiences. Students, too, are aware
of it as a selection and plazement factor and the extreme
difficulties inherent in its assessment. As a consequence,
it is rare indeed to find non-participants; for whatever
reason. The best hope for assessment would appear to lie
in the provision of completely available opportunity, and
controlled assessment of the nature and quality of participa-
tion.

This factor, because of its relative unavailability for most
students, is one that provides additional clues; but it is
hardly of the pre-requisite variety. Again, for best
utilization it would require an in-depth assessment of the
nature and quality of the experience--something that it
appears is only rarely done.
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Factors Observations

Preparatory This factor has probably the best potential for providing

Courses/Programs not only the needed prior preparation, but also the avail-
ability opportunity, and the quality control/assessment
ingredients so difficult to insure in the other types of

factors. This study rather clearly proved that such programs
are rare and when found are frequently not designed with
specific project needs in mind. It should be quite obvious
that the opportunities mentioned in the first sentence will
occur most frequently when the project team designs and operates

its own preparatory program. The consequent liabilities of
cost, faculty utilization, splintering, and project overlap
are considerations that each institution which elects this di-

rection must face.

Type and Location of
Job Corps Center

Length of Experience

The type and location of the project setting appears to have
relatively little meaning in terms of either acquiring numbers
of participants or particular types of participants (male /female --

graduate /undergraduate). Distance, housing, and remoteness are
factors not to be ignored; but at the same time, hardships
would appear to be almost a positive factor in recruitment
and participant satisfaction. More will be said about this
in the final section of this Chapter under the heading of

Project Design Factors.

This factor has an obvious relationship to the Type of Sched-
ule and Variety of Experience and as will be seen in the next

section, is quite critical in terms of significance. Whereas

it is a factor apparently under the control of the project
designer; it also, if care is not taken, actually prevents
some student participation because of conflicts with the existent
college/university course /time arrangements. The longer,

full-time experience is what participants want; but at the same

time not at the sacrifice of equivalent credit opportunities.
On-site credit instruction or independent study opportunities
may help solve this dilemma.

Statistically Treated Factors

The next section treats of the twelve factors that were statistically paired with the
reasons for participation, values perceived, and limitations found. The Table presenta-

tion attempts to concisely show which demographic data category paired significantly

at what level with each of the three types of responses. The reader is reminded that the

complete presentation and analysis for each demographic category is found in Chapter I;
the specific reasons, values, and limitations in Chapters II, III, and IV; and the

statistical data in Appendixes 1), E, and F.
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TABLE XVII

Number and Level of Significant Pairings

1

Demographic Data Categories Reasons for Part Values Perceived Limitations Found
.05 .01 .05 .01 .05 .01

I Sex

1 Marital Status 1

Educational Level 2 2 3

Teaching Level

Size/Nature of Community
Where Reared 9

1

2

I Size of High School Attended 1

Classification of nigh School
i Attended 1 1

Extent of High School
Activity Participation

1

Extent of College/University
Activity Participation

Type of Schedule
(full or part-time)

Variety of Experience

Type of Supervision

Sub Totals

Grand Totals

1

1

2 1 3 2 3

1 1 2 1

1 1 1 1

6 5 11 4 5 8
11 15 13

The reader is reminded that because of the limited size of the counselor group, twenty-six,
the statistical analysis was done with the total population of 253 rather than for both
groups independently. This procedure has some implications for interpretation as will be
apparent in the following analysis.

The Sex of the participants was the only one of the twelve categories which did not produce
at least one significant pairing. It would be a mistake to interpret this as license to
ignore the gender of possible participants, and at the same time very clearly indicates
that both sexes find innovation attractive and that past reservations concerned with female
hesitancies are more and more passe.
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Statistically
Treated Factors

Marital Status

Educational Level

Teaching Level

Size/Nature of
Community Where

Reared

Size of High
School Attended

Classification of
High School At-
tended

Extent of High
School and
College/University
Activity
Participation

Observations

The factor was not significant either as a reason for participa-

tion or associated with a perceived value. The one significance

found should, however, serve as an indicator that projects which
involve a high degree of personal involvement and intensity and
possible geographic relocation must recognize a potential unhap-
piness factor, even if the prospective participant does not at the

time of selection.

Whether a participant was at the undergraduate or graduate edu-
cational level produced seven significant pairings, interestingly
enough all concerned with either reasons or values. Evidently

the level was not found to be a significant limiting factor. One

might reasonably conjecture that both levels are eager for project
type opportunities, but that what is available has greater partic-
ular meaning for an individual level when experienced. Remember

that the counselors expressed a higher degree of satisfaction than
the student teachers, probably because the experience opportunities
more closely paralleled what they expected, were prepared for, and

found.

The Level, whether elementary or secondary, does not appear to be

a highly critical factor in a project situation even though the

content level being taught did not correspond to the chronological

age of the learners. Evidently both teaching levels found some-

thing with which they could identify. The additional comments

supplied in connection with the study and additional personal con-
tacts would seem to substantiate that the one significant limita-

tion was almost invariably associated with the effect the center
experience had on post-center experience employment. Attention to

this factor, though always important, assumes an even more criti-

cal dimension in an era of teacher over-supply.

These three categories are obviously interrelated and yet each
produced some differences in significant pairings. These factors

as total categories have some obvious meaning for identification.

and selection and yet the analysis treatments, both statistical
and empirical, do not permit a valid interpretation of what "size"

or "nature" or "classification" makes Cle difference. The pro-

spective designer needs -to be alert not only to these factors as
being potentially important, but also to the necessity for fur-

ther research so as to identify the critical particulars.

The categories attempted assessment of the degree of involvement

in all kinds of activities as opposed to a counting and identifi-

cation as was described earlier. It is, again, recognized as
being a subjective, personal judgment item with little evaluation
possible in terms of contributions made or gained through the in-

volvement. It does appear that ascertaining the degree of par-
ticipation is more critical in prediction than determining in
which activities the potential participant was engaged or in

counting the number of varieties.
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Factors ' servations

Type of Schedule

Variety of Experience

This category paired significantly more frequently than any
other item. It is a fascinating kind of item in that the
pairings occurred irrespective of whether it was being paired
with "Reasons" (3), "Values" (5), or "Limitations" (3). A

close examination of the data in the previous four chapters
with particular attention being given to the additional com-
ments the participants supplied help to explain this apparent
anomaly. Both types of schedules, full- and part-time, were
used and obviously the variety had enough appeal to produce
the reasons pairings. Some participants, particularly the
counselors, badly needed a part-time experience so as to
enable them to couple it with other graduate courses and there-
by finish their graduate degree more expediciously. Some

needed part-time for equally utilitarian reasons; e.g., com-
bine with work, only thing available, etc. Most, however,
seemed to indicate that the "full-time" feature was a most
important reason. Whether this indicated that other student
teaching options were part-time or whether it reflected a
feeling that the intensity and nature of the center experience
mandated it is unknown. The author would suspect a bit of both.

The significant values' pairings appear to have resulted al-
most invariably because of the full-time feature. It received
more favorable comments than any other single feature. Ob-
viously those participants who had a particular utilitarian
reason and who found it fulfilled also helped produce the
values pairings.

The limitations' significance pairings, on the other hand,
appear from a reading of the comments to be primarily
attributable to the part-time schedule. This seemed par-
ticularly true when the part-time center experience was
coupled with a part-time campus or public school experietce.
It would seem to be almost a truism that there is no such
thing as a part-time experience even though the schedule
may to so described. The depth of involvement and interest
ge:icated would appear to have made "turning off" very diffi-
cul_ even if the clock said it was time to do so.

A sunmary comment for this category would be that designers
probably need to include variation in the type of schedules
possible, but that in so doing that they need to pay close
attention to what else occurs in connection with a part-time
option. Further, it would appear logical to couple any such
part-time decisions with strict attention to the length and
nature of the experience.

Whether the intended project is to be the only experience or
coupled with either a prior or post public school experience
would appear to be a most critical decision for most project
designers. Again, it can be noted that the variety available
was a significant reason for some people (most in this instance
appeared to prefer the option of it being the only required
experience and hence also an opportunity to avoid the public
school experience). Those who perceived a value significance
appear to have been equally divided between those just de-
scribed (the avoidance group) and those who found the dui'
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Factors Observations

Variety of Experience
(cont'd)

Type of Supervision

experiences helpful for comparison and contrast purposes and
for future employment decisions. The significant limitations'
pairings, however, appear to have been most influenced by the
people who had the dual experience, particularly by those whose
public school experience followed the center experience.

Again, in summary for this category, it is apparent that
options are clearly mandated, but again close attention needs
to be paid to the selection and sequencing and certainly to
the follow-up reactions in terms of possible project modifi-
cation. Additional study would also seem warranted in the
area of trying to better determine what prospective partici-
pants need or could best use.

Quite a number of different supervisory arrangements were
used. Most of them, however, still closely paralleled the
typical college supervisory pattern. The pairings which
resulted in significance all seemed to echo the attractive-
ness of full-time resident college supervisors as a reason
for participation, a meaningful value perceived, and a serious

limitation if lacking. The corollary problems of supervisory
communications gaps created by occasional or part-time college
supervisors seemed also to be a commonly mentioned problem.

Some type of supervisory modification, probably in the direc-
tion of full-time and resident, is almost a necessity if the
project is truly different, and particularly if it occurs
in a setting where the local, direct supervisors are not
aware of or have not been involved in the structuring of the
project intentions.

The use of demographic factors to select project participants with the greatest potential
for success is both a new venture and as yet highly unsophisticated. It is on the one

hand limited by a very obvious lack of variables control, and yet on the other hand
virtually mandated if both projects and participants are to enjoy the greatest degree of

success. Much work needs to be done, particularly in the realm of participants' motives
for project participation and the degree to which this area is a relevant factor. It is

hoped that this study, in spite of its recognized and very probable unrealized limitations,
has made at least a leeble early contribution.

Project Design Factors

It would seem self-evident that the best hope for successful implementation of a new
project is to begin with a conscious and purposeful delineation of objectives. In spite

of the apparent fundamental truth of this proposition, the true objectives of many
projects develop after inception. All too frequently they are so little considered that

the wonder is not at how little success, but rather at how any success at all. It is

with these thoughts in mind that the next section is offer- .

73



The identification of purposes or objectives provides the focus of the project and as
will be shown is or should be the basis upon which design characteristics are predicated.
A most helpful study concerning project focus definition by Yoderl points out that pur-
pose may direct itself to (1) the educational intent; e.g., content itself; or an
instructional strategy--such as team teaching, open space instruction, individualized
learning, etc.; or special characteristics of the learner--gifted, deprived, retarded,
Indian, Chicano, etc., and (2) the target population; e.g., the student teacher, intern,
or practicum student; or the superviSory personnel--college or public school; or the
direct pupil himself--elementary or secondary. Most projects will usually consist of a
combination of educational intents and target populations. What appears most critical
is that not only must intent(s) and population(s) be identified, but also that a recog-
nition must be made of the differing kinds of thrusts needed and results to be attained.
A lack of this type of recognition and definition in design would appear to be both the
reason for almost universal project success (if the implementors are permitted to
evaluate themselves, after the fact) and almost universal project failure (both in terms
of independent project evaluation and successful internal continuation and/or external
explorability).

Yoder's study identified seven factors which can individually or collectively provide
project design variation. Each will be identified and discussed in terms of its relation-
ship to what was discovered in this study. The first variable, Focus, was described in
the preceding paragraphs. Its implications from this study are described in the next
section.

Design Variables Observations

Focus (educational This study, in terms of the reasons students participated,
intent) and most particularly because of the values they found, most

clearly indicates that projects must be classified as in-
novational. This can be achieved in a variety of ways. This
project concentrated on experiences arrangements, nature of
instructional materials and techniques, the location, the
time variable, the pupil population, and the freedom to inter-
act. What is most apparent is that what the participants
"think" and are able to "recognize" as innovative is as
important as what is truly innovatively present. This is
certainly not to imply that deceptive behavior is either nec-
essary or desirable, but rather a simple recognition that
most participants will not have had or are currently having
a "regular" school experience that can provide a comparison
base. Too frequently projects seem to operate on a self-
discovery rationale and then seem amazed or bemused when the
participants arrive at different conclusions.

A second assumption strongly supported by an analysis of this
study is that a humanitarian thrust is most important in
project design. 'Ads is not only critical in terms of re-
cruitment, but also vital if personal satisfaction is to be
an end product. Though this project had as its focus the
educationally deprived student, the same assumption of

1Yoder, Walter H. Jr., A Study of Alternatives in Secondary Student Teaching,
(unpublished dissertation), Indiana University, Bloomington, Indiana, 1971.
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Design Variables Observations

Focus (cont'd)

Focus (target
population)

Time

humanitarian need would seem reasonable with other populations
and most particularly with those projects which take a tech-

niques/materials primary direction. Our students seem to more

frequently recognize pupils as people as a primary focu than

we do.

A third characteristic applicable to educational intent is

that what is proposed must be recogniz.d as a challenge be-
yond that ordinarily presented by the regular program and in

truth a bit of the herds ip element seems to add to the

attractiveness. This latter element will be more fully dis-

cussed in connection with the factors of time and place. Two

cautions would seem in order in connection with the attempt
to make the project innovative and challenging. First, in-

novation must not mean certification jeopardy, at least not
unless the participants know about and accept it. Second, a

project can be so innovative that it prejudices public school

employment and even on-campus college professor acceptance.
It is hoped that project directors will interpret the need to
challenge as meaning more than asking the participants to take

a chance in terms of employment and acceptance. Such risks

need to be recognized in advance and eliminated or minimized,

if possible.

It would appear obvious in connection with this variable that
the initial statement of project purposes should clearly delin-
eate the expected outcomes for each of the potential target

populations, what is expected behavior for each, and what is

to happen to and with each of them. Most projects seem to do

this rather consistently for the teacher trainee group, but

often fail to specify for the teacher/administrator/super-
visor/ and pupil populations. As a consequence, widely
divergent role definitions and expectations are not uncommon.

It would also appear quite probable that an increasing pressure
for projects which have either the school's teachers or pupils

as the prime rather than incidental focus will be forthcoming.

Project directors may soon need to react first to the school's

needs and then find opportunities within these needs to as,
commodate their training program problems.

This factor refers to the modifications possible either
in the length of the experience or when it is sequenced. The

study quite clearly mandates a longer rather than shorter ex-

perience and one that has as few extraneous contaminators as
possible (more fully discussed in the section, Instruction/

Experiences Arrangements). Project designers have tended to

avoid a lengthening of the field experience component beyond
that usually required in the regular program. This study would

seem to indicate that lengthening is exactly what the students

mean by challenge and hardship. It may also be that again they
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Desi &n Variables Observations

Time (cont'd)

Location

seem more ready than we to accept the longer period as
necessary to attain the total involvement and intensity and
to make whatever sacrifices necessary.

Projects are more frequently making time variations which
provide field experiences earlier than the typical student
teaching (senior year) or at a later internsMp or practicum
(graduate) level. Again a word of caution would seem nec-
essary if the earlier sequencing route is taken. Earlier
should mean more than simple movement of student teaching to
the junior or even sophomore level. A more desirable design
would be concerned with a scope and sequencing of a series of
field experiences as opposed to an altering of the time of
a single experience. This is particularly so if prior methods
and general education are to have any relationship to prepara-
tion for actual instructional involvement. Projects which
have grad-tate level internships and practicums as their sole
experience base may well find that the prior undergraduate
preparation program either fails to compliment the project
objectives or has provided insurmountable prior structuring.
A sequence that begins,early and continues through an on-the-
job period may actually be the more productive. Institutions
which have separate projects with undergraduate and graduate
thrusts might well consider the additional values to be gained
from either combining them or at least taking steps to insure
compatibility.

This factor is concerned with where the project experiences
are provided. Certainly nothing should be implied from this
study that the public schools are not suitable sites for pro-
jects. Rather the conclusion is that projects need to occur
wherever their stated purposes can best be accomplished. Since
this study was designed to test certain premises with respect
to the Job Corps' program and its possible implications for
teacher training programs, job corps centers seemed a rather
logical setting for the experiences.

Projects with certain focuses may need to limit where they go
and this determination of best locale may itself present prob-
lems. Innovations in the schools, such as open space or team
teaching, are hardly generic in nature and as such not all
locations may be deemed equivalent.

More and more projects seem to be finding their location out-
side of the typical public school confines; e.g., the community,
alternative schools, the Indian reservation, and oh, yes, the
job corps center. Acceptance of these sites as either a sole
or supplemental experiences locale may present certification
problems, problems concerned with a lack of understanding by
public school personnel, and problems created by a lack of
familiarity with teacher trainers, trainees, and programs by
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Design Variables Observations

Location (cont'd)

Number

these new kinds of people. Additional problems, such as
..,und in this study of inadequate or inappropriate facilities,

housing, increased travel, and inconvenience are real; need
to be recognized in advance and solved if possible; but are
apt to be of greater concern to the project d -:gner and

implementor than the students. The only aspecL which seems
to be of more than irritant value is concerned with communica-
tions problems which occur more frequently in new as opposed
to previously used sites, and which if geographically removed,
compound the problem's solution. This communications problem
has obvious implications for two other factors, Nature of
Supervision and Instruction/Experiences Arrangement, and will
be further discussed in connection with both.

This factor though most frequently associated with numbers of
peoples can also be interpreted as numbers of sites and ex-
periences. A few projects have and are attempting the use of
multiple sites with all participants moving periodically through
the different geographic locations. Whether this has merit
beyond a musical chairs activity level and a certain implica-
tion that the inadequacy of one site is compensated by another's
adequacy has 57,!t to be clearly demonstrated. The problems
associated with any one given site would be sufficient for
most people. The participants in this study, for instance,
seemed to find a combination of center and public school ex-
periences more than a little difficult. A project designed
to explore the merits of movement within a building as compared
with among buildings movements might prove quite interesting
and valuable.

A more usual variation of "number" is either in connection
with increasing the number of students on a given site or in
varying the student/supervisor ratio. There does not seem
to be any magic number of students or. -site which make or break
a project, but a "sufficient" number is obviously necessary
if the project is to make an educational impact; provide a
realistic testing base; permit assignment of faculty, super-
visors, and site personnel; and be economically sound. This

latter point may not be popular with educational innovationists,
but it is without doubt the major factor which accounts for
both lack of internal project continuation (beyond the grant)
and exportability to other institutions.

Students and supervisors have traditionally, at least in recent
tradition, been assigned on a 1-1 ratio. Recent projects,

including this one, have begun experimentation with assignment
of students to teams, where the ratio of supervisors increase;
or more rarely the assignment of multiple students to a single
supervisor. Planning is needed in either case to insure pro-
vision of a realistic, immersion type experience and avoidance
of either the "junior member of the team" or the strengths and
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with the non-project student teachers. Some eth r variation,
ohvionhly could develop. tine might he ti change the ,nptr-
visory focus of the college person from the student. to
the site hupervihors. This would appear to have important
impiications for the improvement cf communication, partholarlv
as it relates to pro, ct expectations. Supervision in this
project, except as it involved full-time, resident college
supervision seems to have been one of the least effective
features. This should not be interpreted as meaning that it
was any less effective than usual, but rather that innovation
would secm to make quality supervision even more critical
than usi.al.

ha newly emergent concert of peer supervision would seem to
have more complimentary or supplementary value than ability
to replace either college or site personnel supervision. It

may in truth, however, have greater long-range self-improvement
value than the externally imposed version now practiced by the
colleges during teacher preparation and the schools in their
administrative/inservice improvement programs.

Projects which focus in the nature of supervision and the means
whereby it can result _,11 a more meaningful learning experience
are in obvious short supply and correspondingly in great need.

Instruction/Eyperience This particular project did not provide for on-site instructioa
Arrangement other than the usual variety of unstructured problems-oriented

seminars. Recent projects do seem, however, to be providing
on-site instruction concomitant with the experiences. This
geographical move, unless translated into mutual and maximum
contact opportunity for all personnel involved--college/schools/

students--can be little more than a movement of the ivory tower
from the campus to the schools. Instruction which involves
a broader audience than the teacher trainees and a broader
faculty than that provided by the college or university might
help counteract this movement. This type of construct could
also h. .1) to minimize the communications gaps which plague
most In addition, on-site astructio could help
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1),!sign Variables

Instruction/Experience
Arrangement (cont'd)

Media Use

Observations

solve the old "chicken--egg" dilemma ( which comes first!

methods or student teaching) by providing an "at the same time

possibility." This dilemma also applies to the training pro-

vided the supervisors who work with student trainees. On-site.

during-the-experience, inservice instruction would appear to

have similar solution potential here also.

Project designers might well consider the instruction/experiences

arrangement possibilities at the time of initial project design

for the following reasons: it is one of the few meaningful

ways to build sufficient amounts of credit into a lengthened

experiences' period so as to attract participants (independent

stay and correspondence type opportunities have the obvious

limitations of lack of control and provision of relevance),

sufficient numbers of projects have utilized the technique to

demonstrate its value, concentrated numbers of students in-

variably cause both students and schools to demand it, and

it is one of the few concrete ways to involve the schools

and communities in a partnership arrangement that surpasses

the "suppliers of si.tPf," level..

The use of media to either supplement the on-site experiences,

or conceivably to replace it entirely, is a relatively new

variation possibility. The use of it to supplement could

result in a more controlled approach by insuring that certain

things happen and in certain ways even if the reality of the

site does not provide them. Thus simulation and protocol

materials and techniques could be surrounded by the fiel I of

reality and help provide some of these missing component.;

that not even reality itself can guarantee for all students

at all times.

The replacement of site reality through the use of a total

media approach, though difficult to imagine and at the same

time very possibly objectionable to many people, would appear

deserving of a project trial.

Evaluation is not ordinarily thought of as a possible design variable. It is rarely so

designed as to affect the basic construct of the project or how it is operated. It is,

however, so critical to project modification and continuation that it is deserving of some

consideration here.

Evaluation design is hardly a new field and as yet not so specialized as to be beyond the

capacities of project designers, and still it appears to be one of the less well done

components of most projects. The following thoughts are not intended to be either com-

prehensive nor profound enough to cover the topic. Rather they are intended to provide

a starting point with respect to project evaluation design:

1) The evaluation design and procedures must be planned before the project begins

to insure that

a. data can be identified and acquired when it is most available and needed

b. data acqu:sition is not conditioned by a dependence on memory nor contaminated

by intervening experiences
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c. modifications throughout the duration of the project can be based upon
evaluation analysis rather than expediency.

2) The design should include longitudinal assessment for obvious reasons and also
because the brevity of most involvement is hardly a sufficient nasis tor either

taking the credit for "all good" or the blame for "all damnation."

3) Evaluation should treat of all kinds of people and components involved, but
should have the teacher trainees as its central focus since they appear Co be the
prime reason for most projects.

4) The design should provide for a variety of assessments ranging from the con-

creteness of demographic data through the subjectivity of attitudes and opinions.
An endless variety cf standardized and locally created assessment instruments is

available. The identification, preparation, selection, and use process is a very
large task and certainly a conditioning factor in determining project success.
(A most suitable project within projects might well concern itself with an attempt
at instrumentation and collection standardization so as to permit inter-project
comparisons.)

5) Hopefully the design will include provision for comparison with something other
than itself. Comparison of truly non-identical elements (if projects are truly
different) is recognized as a major problem, but until faced can only result
in a suspicion of project bias.

6) Some component of the evaluation process needs or) include external evaluators.

This is necessary not only to avoid the implications of paternalistic pride,
but also to gain external input which is based on an in-depth knowledge of the
project. (Why mutt project evaluators and resource personnel be separate k

individuals?)

7) Evaluation design, if it involves a statistical analysis, must utilize techniques
which permit both the identification of significantly broad categories (such as
Chi Square) and a within category specification of importance (such as item anal-
ysis). Most statistical analysis is too broad based to be of any value for future
participant selection.

8) The best evaluation design will recognize the relationships between the project
and other possible components of the teacher training program and provide that
its own design is a part of the larger total program design.

This final chapter though not intended as a project summary rather adequately demonstrates
that the Job Corps Project passed its Final Examination. If it had not had valid reasons
for its inception, and perceived values by its participants, and certainly some limitations;
it could not have furnished the basis for hopefully inspiring its successors with the mo-
tives and knowledges to be even more successful than it was. And after all, isn't that
t name of the game in which we are all engaged?
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APPENDIX A

PARTICIPATING JOB CORPS CENTERS
ALPHABETICAL BY STATE

Phoenix Residential Manpower Center - Co-Educational

Phoenix, Arizona

Atlanta residential manpower center - Womens Center

Atlanta Georgia

Chicago Job Corps Center - Womens Center
Chicago, Illinois

Atterbury Job Corps Center - Mens Center

Edinburg, h ana

Clinton Job Corps Center - Womens Center
Clinton, Iowa

Poland Spring Job Corps Center - Womens Center
Poland Spring, Maine

Lydick Lake Job Corps Center - Conservation Center

Cass Lake, Minnesota

Tamarac Job Corps Center - Conservation Center

Rochert, Minnesota

Albuquerque Job Corps Center - Womens Center

Albuquerque, New Mexico

Cleveland Job Corps Center - Womens Center
Cleveland, Ohio

Tongue Point Job Corps Center - Womens Center
Astoria, Oregon

Boxelder Job Corps Center - Conservation Center
Nemo, South Dakota

Weber Basin Job Corps Center - Conservation Center

Ogden, Utah

Clearfield Job Corps Center - Mens Center

Clearfield, Utah

Fort Simcoe Job Corps Center - Conservation Center

White Swan, Washington

Columbia Basin Job Corps Center - Conservation Center

Moses Lake, Washington

Moses Lake Job Corps Center - Womens Center

Moses Laite, Washington

Charleston Jcb Corps Center - Womens Center

Charleston, West Virginia
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APPENDIX B

PARTICIPATING AACTE MEMBER COLLEGES AND UNIVERSITIES
ALPHABETICAL BY STATE

Ari.:ona State University, Tempe, Arizona

Georgia State University, Atlanta, Georgia

destern Illinois University, Macomb, Illinois

Indiana University, Bloomington, Indiana

Westmar College, Le Mars, Iowa

University of Maine, Orono, Maine

Bemidji State College, Bemidji, Minnesota

Moorhead State College, Moorhead, Minnesota

St. Cloud State College, St. Cloud, Minnesota

St. John's University, Collegeville, Minnesota

University of Ninnesota-Minneapolis, Minneapolis, Minnesota

University of Minnesota-Morris, Morris, Minnesota

University of New Mexico, Albuquerque, New Mexico

North Dakota State University, Fargo, Forth Dakota

University of North Dakota, Grand Forks, North Dakota

Cleveland State University, Cleveland, Ohio

Portland State University, Portland, Oregon

Oregon State University, Corvallis, Oregon

Linfield College, McMinnville, Oregon

Marylhurst College, Marylhurst, Oregon

Southern Oregon College, Ashland, Oregon

Black Hills State College, Spearfish, South Dakota

South Dakota State University, Brookings, South Dakota

Weber State College, Ogden, Utah

Central Washington State College, Ellensburg, Washington

West Virginia State College, Institute, West Virginia

Morris Harvey University, Charleston, West Virginia

Marshall University, Huntington, West Virginia
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APPENDIX C

FINAL QUESTIONNAIRE

KR.' 1 V 1S.1/4,()C7 -111()V f-CiPs FOR, I f- CI11.R 1:1)[*C 1110 \
One 1),po,:t C:rk!"11,10.1,0:grw:1) ('_ IF', 1,2)2Q I 241'

6 March 1972

Dear Former Job Corps Student Teacher or Guidance Counselor:

In 1968 the American Association of Colleges for Teacher Education in cooper-
ation with Job Corps, developed a program designed to explore the possibility of
using Job Corps centers as locations for professional laboratory experiences for

student teachers and guidance counselors.

This unique and innovative program has grown and now several hundred student
teachers and guidance counselors from more than 20 different colleges and univer-
sities have had all or part of their laboratory experience in a Job Corps center.

While the letters and calls from participants have tended to indicate that
this was a most positive experience it now is time for a more organized evaluation

of the program.

The following questionnaire is designed to elicit your reactions to the experi-

ence. From this we hope to have a more accurate view of the project from the point

of view of the participants.

The questionnaire was based on suggestions sent to us by the college super-

visors. A pilot study was then conducted with a group of former participants who

met in December. From their comments and suggestions this final draft was developed.

Let me first emphasize that the information gathered will be kept anonymous.

No names will be identified with any particular response.

Please fill out all the blanks and feel free to make additional comments.
We would also appreciate your assistance in developing an up to date list of names

and addresses.

As a closing point may I emphasize the importance of the time factor. Once

your completed questionnaire has been returned we must code it and put it through

the computer. Only then we can begin to write the report.

A self addressed envelope is enclosed to assist you with a prompt response.

Thank you for your cooperation.

Si cerely yours,

Dr. Duaine Lang

National Study Director

Dr Ro5ert J. t

Project Director
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NATIONAL FOLLOW-UP STUDY

of

FORMER STUDENT TEACHERS AND COUNSELORS

at

JOB CORPS CENTERS

Please complete all items possible. If the question has structured responses
that do not describe adequately or accurately your situation, feel free to
modify the item.

Y)ur res,Juses will be kept anonymous. You are asked to identify yourself by
name and address only for purposes of insuring completeness of returns and for
further follow-up reasons, if necessary.

If you would like a summary of the study, check here.

1.0 PERSONAL DATA

(Name) (Street) (City) (State) (Zip)

1.1 Sex: Male Female

1.2 Age (at time of Job Corps Experience): Years

1.3 Marital Status (at time of Job Corps Experience):

Single Married Divorced Widowed Separated

1.4 Educational Level (at time of Job Corps Experience):

Undergraduate Graduate

1.5 Your Teaching Level:

Elementary Secondary Both (Special Areas-art, music, etc.)

1.6 Your Certification Major:

1.7 Size/Nature of Community Where Reared:

Rural Village Small City Suburban Area Large City

1.8 Socio-Economic Status of Parents:

Lower Lower-Middle Middle Upper-Middle

Lower-Upper Upper

1.9 Size of High School Attended:

under 300 300-500 500-750 750-1,000 over 1,000
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1.a Type of High School Attendec: Public Private

1.b Classification of high :.chool Attended:

Rural Small City Suburban Urban inner (itv

1.c Ike of College/University Attended (at Lime of Jul , Corps Experience):

Public Private

1.d Post Job Corps Experience Employment: (Use the numbers 1,2,3,4 to indi-
cate the position held each year, including the present year, witl the

number 1 used for the first year following the Job Corps experience. If

the same position has been held for several years, indicate with all
appropriate numbers. Example: 1-2-3 Teacher Public Schools

Unemployed
Student
Housewife
Military Service
Teacher Job Corps
Counselor Job Corps
Administrator Job Corps
Teacher Public Schools
Other

Counselor Public Schools
Administrator Public 'Schools

Ter.cner :'.ivate Schools

Counselor Private Schools
Administrator Privdte Schools
Government Agency
Social Agency
Faculty/Staff of C,IlegeIUniv.

2.0 PRIOR EXPERIENCE

2.1 Activities During High School:

Athletic: Music Speech-Debate-Dramatics Journalism

Pep Clubs Academic Clubs (science, history, etc.)

Service Clubs Social Clubs Student Government

Class Officer Other

2.2 Sxtent of High School Activity Pprticipatjon:

None Minimal Moderate

2.3 Work Experience During High School:

Extensive

(What)

(What)

(Hrs Per Wk)

(Hrs Per Wk)

(What) (Hrs Per Wk)

2.4 Activities During College/University:

Athletics Music Speech-Debate-Dramatics Journalism

Pep Clubs Academic Clubs (science, history, etc.)

Service Clubs Social Clubs Student Government

Class Officer (-her
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2.5 Extent of College/University Activity Partici.)ation:

one Minimal Moderate Extensive

2.6 Wurk xperience During Lollegeieniversit2:-:

(What)

(What)

, nrs

(What) (iirs Per AK)

2.7 Exnerience of Workia, With Children/Youth (prior to Joh ,.orpt, experience):

(What) (Where)

(What) (Where)

(What) (Where)

(What) (Where)

2.8 Prior \before Job Corps) Teaching/Counseling Experience:

(What) (Whet )

(What) (WGere)

(What) (Where)

2.9 Preparatory Courses/Programs:

(No. of Yrs)

(No. of Yrs)

(No. of Yrs)

Describe any formal courses and/or programs that were offered by your
college or university and taken by you whidi you feel were helpful in
preparing you for the Job Corps experience.



3.0 REASONS FOR YOUR PARTICIPATION

Rate each of the following reasons on the five point s,ale with 1 represen-

tative of a most important consideration and 5 interpreted as meaning that

the reason listed had no significance in terms of ;our decision. You may

',aye several reasons rated as being of great importance and conversely many

of little or no importance. Rate each item by circling the number selected

to ink.itate your choice.

Reason Rating

3.1 Convenience of the location

3.2 Subsidy of your travel

3.3 AvailabilitY of housing at the Center

3.4 Desire to work with lob Corps' type of

student

3.5 Opportunity to work with programmed/
individualized learning

3.6 Being selected by your institution Lo
be in the program

3.7 Interest generated by prior courses or
programs

3.8 Employment opportunity created by virtue of
participation in the program

3.9 Opportunity to participate in new, different,
innovative type of program

3.a Opportunity to avoid participation in
the traditional, regular type of program

3.b Opportunity to work in other than the
traditional kinds of schools

3.c Desire for a challenge beyond that pre-
sented by traditional schools or programs

3.d Had no choice -- either assigned there or

it was only experience available

3.e Desire to help those less fortunate

3.f Interest generated by contacts with prior
participants in the Job Corps program

3.g Other

4.0 NATURE OF EXPERIENCE AT JOB CORPS

4.1 Yout Experience: Student Teaching Counseling Practicum

4.2 Year: 1968-69 1969-70 1970-71

1 2 3 4 5

1 2 3 4 5

1 2 3 4 S

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 3 4 5

1 2 3 1. 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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4.3 Type of Center:

Conservation Residential ManpowerMons Womens

4.4 'rue of Location: Isolated Urban

4.5 Length of Experience: weeks

4.6 Type of Sc:iedule: Full Tice (5 days per wk) Part Time

4.7 Variety of Experience: Job Corps only experience Job Corps

preceded ( ) or followed

schools or

( ) by experience of weeks in the public

4.8 Type of Supervision:

Completeiy furnished by Center personnel

Primarily by Center personnel with occasional visits by college or

university supervisor

Primarily by Center personnel with regular visits by college or

university supervisor

Shared supervision with resident or full-time college or university

superl,:sor supplementing supervision of Center personnel

Other arrangement. Describe

5.0 VALUES OF JOB CORPS EXPERIENCE

Rate each of the values on the five point scale with 1 representative of a

most important value for you and 5 indicative of a value which had little

significance in your case. You may have several values rated as being of

great
item

importance and conversely some of little or

by circling the number selected to indicate

Value

no importance.
your choice.

Rating

Rate each

5.1 Better supervision than otherwise would

have been available

1 2 3 4 5

5.2 Basis for a career decision 1 2 3 4 5

5.3 Led to post experience employment 1 2 3 4 5

5.4 Provided for a kind of pupil exposure

not otherwise available

1 2' 3 4 5

5.5 Exposure to instructional materials and

techniques not otherwise available

1 2 3 4 5

5.6 Financial subsidy (travel and/or housing) 1 2 3 4 5

5.7 Made a direct societal contribution 1 2 3 4 5

5.8 Contributed directly to success in post

experience employment

1 2 3 4 5
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5.9 k'pportunit for own personal growth 1 3 4 5

5.a Created better understanding of the problems
of disadvantaged youth

1 2 3 4 5

5.b Greater freedom to Interact with pupils/staff 1 2 3 4 5

5.c More opportunities for content and methods
variation than 11 public school situation

1 2 3 4 5

5.d Other 1 2 3 4 5

6.0 LIMITATIONS OF JOB CORPS EXPERIENCE

Rate each of the limitations on the five point scale with 1 representative
of a most serious limitation and 5 indicative of one that had little impli-
cation in your case. You may rate several limitations as having great im-
portance and like..,ise several as being of little or no importance. Rate

each item by circling the number selected to indicate your choice.

Limitation

6.1 Impediment to employment by public schools

6.2 Nature of pupils provided an atypical
experience

6.3 Nature of materials and techniques not
adaptable or applicable to post Center
experience employment

6.4 Job Corps model not viewed as a workable
solution to the problems to which it is
addressed

6.5 Personnel, Center, not adequate to provide
assistence desired or needed

6.6 Personnel, college/university, not adequate
to provide assistence desired or needed

6.7 Length of experience,at Center too brief

6.8 Length of experience at Center too long

6.9 Center experience not correlated with or
supplemented by other experiences

6.a Center experiences for you not well designed
or organized

6.b Student Teachers/counselors were not under-
stood or accepted by Center personnel

6.c Center experiences not appropriate for your
subject area or educational intent

6.d Lack of preparation prior to the experience

6.e Other

(OVER) 89

Rating

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5



7,0 EVALUATION OF EXPERIENCE

Rate your degree of sdtisfaction with our ;011 Corps exnerience 02 inr

five point scale with 1 representing 4,e nign.st degree of -;attsfa,t.op

and 5 the lowest. Circle the number A. your cuoice.

7.1 Degree of Satisfaction
At time of Job Corps Experience coniLietion 1 2 3

7.2 Degree of Satisfaction
Now on basis of experience since Job Corps 1 2 4 5

Experience

8.0 ADDITIONAL COMMENTS

If you know the names and addresses (even if vague or incomplete) of any

student teachers or counselors who were with you at the Center, please

list below:

Name

Name

Name

Name

Address

Address

Address

Address
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Participation Reason

;vailability of housing

at the center

Availability of housing

at the center

Availability of housing

at the center

Desire to work with job
corp's type of student

Desire to work with job
corp's type of student

Opportunity to work with
programmed/individualized
learning

Being selected by your
institution to be in the
program

Employment opportunity
created by virtue of
participation in the
rogram

Opportunity to participate
in new, different, innova-
tive type of program

Desire for P. challenge be-
ond that presented by
traditional schools or
programs

Interest generated by
contacts with prior
participants in job corps
e-ograms

APPENDiX

R1.10oN:, PARritiPAII0!.

Signill,ant Chi :,quates

Demographic Variable Chi

Square
df oLcycl f

!=ignificance

Educational Level 14.460 4 0.01

Classification of
High School Attended 26.846 12 C.01

lype of Schedule 16.980 4 0.01

Educational Level 11.801 4 0.05

Type of Schedule 11.657 4 0.05

Type of Supervision 29.424 16 0.05

Nature of Experience 26.899 12 0.01

Type of Schedule 11.147 4 0.05

Educational Level 13.221 4 0.05

Educational Level 14.684 4 0.01

Extent of High School 19.541 8 0.05
Activities Participation
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