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of nev organizational patterns for improved instruction, and to evaluate
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D Continuation Grent
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4. Type of Project (Initial application or resubmission only)
|

(] Prenning O/ R [[] operational (check one below) 2
!

D Innovative

Exemplary

- e e e e w w.

D Adaptive
5. Applicant Agency Address
Unified School District #1 2230 Northuestern Avenue
of Racine County Racine, Wisconsin 53404
6. Neme of Project Director Address Telephone No.
Lloyd N. Johansen 2230 Nartl.zwestezf'n Avenu Areé‘:zgg:“
Racine, Wisconsin 53404 414 f
7. Superintendent or CESA Coordinator Address Telephone No.
(Please type) 2230 Northuestern Ave. 637-9511
C. Richard Nelson, Supt. Racine, Wisconsin 53404 |Are® fgge

8. I hereby certify that the information coiivained in this application is, to the best of ny
Znowledse, correct and the local education agency named adove has auinoriied me, as its
representative, to file this spplication. .

C. L o
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2.
SFCTION A -- Continucd L . ] .
9. List the Number of Each]lOa. Total Number of Average Per Pupil Fxpenditure of
Corgressional District LEA's Served _ 116__ Local Education Agencies Served
Served
10b. Total Estimated lla. Preceding Year
Population in June 30, 19_62 $ 630.00
1st Geographic Area
Served 310,000 11b. Second Preceding Year
T | June 30, 1967 $ 583.00

== = !

SCLINY B —- TITLE 111 BUDGLT SULAARY FOR PROJECT

! PREVIOUS BEGINNING DATE| ENDING DATE FUNDS
o OE GRANT NIMBER (‘fonth, Year)| (Month, Year) REQUESTED
A.|Initial Application L -

Y __lor Resubmission L., | June, 1967 | May, 1968 |g 253,218
B.iApplication for First
_ lcontinuation Grant June, 1968 | May, 1969 |¢ 234,361
C.lApplication for Second )

‘ Continuation Grant June, 1969 | May, 1970 |g 198,904

I R IR B VAT ﬁ .

D.|Total Title IIT Funds [ %~ - . 7 =" <% 2 7L ", 4 . g686,483
E.lEnd of Budget R LT
_ \Period Report | May, 1970 . . ,
SECTION C —— SCHOOL ENROLLNENT, PROJECT PARLICIPATION DATA ALD STAFF MEMBERS LYGAGED
1. STAFF MFMBERS
PRE~ ENGAGED IN IN-
KINDEP~ |XINDER- GRADES -8 9-112 SERVICE TRATH-
g GARTEN |GARTEN FEEESz4£=HISEroEFEBSEER TOTALS | ING FOR PROJECT
A.{S5chool Enroll-|(1) - g, .
ment in Geo~ |[Public 570525 | 22,1905 80,4304 -
graphic Area |(2)Non- YR .
Served Public 12,1892 3,433 |16,325f =t
B. 1) *
Persons Public 52 442 334 828
Served (2)Non- *
by Public ) 27 245 131 403
Project églg;;ﬂui.?iguﬂes refZTct 0¥ZH s budents lactudlly . gy L
c. 1 enrollled in ihe symmdr laporatlory. | It eal} honestly be
Additional  Public said |that the progran has| an impactl on _modt all students
Persons (2)Non- enrolled in A-[( 1) {and (2)| abovie.
Needing Public
Service (3)Kot
Enrolled
2.| TOTAL NUMBER OF AMERICAN | OTHER
PARTICIPANTS BY RACE WHITE NEGRO INDIAN WON-UHITE TOTAL
(Applicable to figures
given in item 1B above) 966 246 7 12 1231

(]
.

RURAL/URBAN DISTRIBUTION OF PARTICIPAHTS SERVED OR TO BE SERVED BY PROJECT

PARTICIPANTS RITRAL . METROPOLITAN ARFA
FARM | NON-FARM | CENTRAL-CITY | NON-CENTRAL CITY | OTHER URBAY

PERCENT OF TOTAL
NUMBER SERVED 10 38 8 358 12

i

4. Estimate the percent of children served from families whosc income is

Q A. $2,000,00 or less 17

| &8

B. Over $2,000.00 . 83 «#
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T D —— PERSMNEL FOR ARMINISTRATION AND IPLEMENTATION OF

PROJECT

A 8 Y

RSCINEL PAID BY TITLE 111 FUNDS

TYPE OF TAID

REGULAZ STAFF ASSIGHNLD
TO PROJECT

NEW STAFF HIRED
FOR PROJECT

PERSOINE

Full-Time

Full-Time | Part-Time |{Fguivalent

Full-Time

Full-Tine

Part-Time |Equivalen’

1 2 3

4

5 f

.'Adrinistration/

Suvervision

1 5 2

Teacher:

1)

Pre-Kindergarten

(2)

Kindergarten

1.2

\
/

&

Grades 1~6

58

(4)

Grades 7-12

40

(3)

Other

ocal
Consultant

Subject Matter
Specialists (artist,
scientist, musician,
etc.}

Technicians (audio-
visual computer
specialists)

Pupil Personnel Workers
(counselors, social
workers, psychologists)

Medical and Psychiatric
Personnel

Researchers and
Evaluators

Planners and
Developers

Disseminators (writers,
public relations

personnel, editors)
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MAJOR PROJECT OBJECTIVES

Research findings and educational experts tell us that some
of the traditional patterns of school and elass organization must
change if instructional improvement is to be attained. The
typical educa*ional professional in our schools is often re-
strained by a "mind set” against change which must be removed be-
fore he can clearly and honestly appraise new approaches to
instruction.

The basic objective of this program was to place teachers,
consultants, supervigors, principals, and members of teacher
training staffs at selected colleges and universities in a
laboratory setting during the summer, without the usual pressures
of curriculum and assignments, in an attempt to overcome some of
this "mind set.”

The laboratory experiences (a detailed description of the
laboratory design was given in the original proposal for the
operational grant) were planned so a reasonable level of
apprehension, tension, and turmoil is generated in participants,
because we are told by psychologists that an individual'’s emo-
tions must be involved before he will consider change. The
program should provide sufficient interaction and exposure to
force individuals and groups to carefully appraise and assess
themselves and their work.

Individualization of Instruction. Pariicipants experimented
with dijferent techniques and methods which permitted greater
individualization of instruction. The focus at all time was on
diagnosing the individual needs of a student and prescribing
learning experiences which related to this diagnosis. Pre and
post testing was a part of this focus on individualization.

Participants were to leave the summer session with a commit-
ment to individualize instruction as much as possible in the
curriculum and school organiszational pattern they were involved
with in their own school setting.

Packaging Curriculum. Teachers ezperienced the writing of
contracts, unipacs, capsules, minipacs, IPI, ete., during this
laboratory. They were, hopefully, given enough exzperience to
make them competent enough to prepare materials for individual-
ization in their local school settings.

New Organizational Patterns. This program demonstrated and
permitted teachers to experience new organizational patterns
for instruction. Some of the patterns were related to a whole




school organization such as: wungraded, dual progress, school
eithin a school, "multiunit” flexible modular scheduling, ete.
Other patterns were related to organization within the 8chool,
such as teams, instruction units, departments, self-contained,
ete.

The broad objective was to demonstrate and evaluate the
effectiveness of nex organizational patterns and to help partici-
pants determine which ones might be utilized in their diveree
educatiocnal settings.

Nexw Ideas, Technique~, and Materials. This laboratory
provided and encouraged the use of as many new techniques and
materials as possible. Participants were encouraged to evaluate
the extent to which they could be incorporated in new organ-
izational arrangements in their schools. .

Neu Tasks and Roles for Teachers. This program placed
participants in new roles and permitted them to assume the new
tasks implied. They experienced working with para-professionals,
teacher aides, and instructional secretaries.

The program objective was to assure the professional
participant that new educational tasks and roles will not erode,
but rather enhance the image of a teacher, and at the same time,
improve the quality of education by better staff utilization.
Purthermore, the laboratcry provided what might be termed as
"basic training” for both the professional and non-professional,
and thereby should produce both professional and non-professional
staff prepared and willing to assume the new tasks and roles
demanded in education today.

Follov Up. The Title III Director and Assistant devoted a
large portion of their time throughout the year working as
resource persong and consultants to individuals, groups,
principals, school staffs, and school distriets, trying to
implement some of the innovations and practices introduced at
the clinic.

The Title III office assumed responsibility for preparing
materials and schedules for workshops, meetings, and speaking
engagements. '

Secondary Objective. A secoﬁ?ary objective of the
laboratory was to provide six weeks of half-day summer school

enriohment learning experiences for about 1000 K through 12th
grade students.

EVALUATION TECHNIQUES

Several techniques have been used in effort to assess the
impact of this Title III program upon participants. The
instruments used for accumulating data for evaluation were
designed by Dr. Milton Hillery, head of the Research Department
in the Racine Unified School District.



Evaluation Questionnaire. An evaluation questionnaire uas
filled out by all of the participants at the close of the summer
laboratory. The design of this instrument resulted from the
cooperative efforts of:

1. Dr. James Wardrup, a research designer from the
Research and Development Center at the University
of Wisconsin,

2. Dr. Milton Hillery, head of the Research Department
in the Racine Unified School Distriet, and

3. the leadership staff of the Racine Summer Title III
laboratory.

The intent of this instrument was to get immediate feedback
from individuale who had partiecipated in the summer laboratory.
The questions were designed to give quantitative and qualitative
degree responses. These responses gave information on:

1. the degree to which the professional thinking of
partiecipants changed through involvement in the
laboratory; .

2. the degree to which participants accepted new
organizational patterns for instruction;

3. the extent to which individuals were exposed to
new materials and techniques to be used in
ingtruction;

4. vhat commitment participants made toward developing
a strategy for making change in their assigned
regpongibility during the school year.

The responses of staff are logged on the following pages.
Every effort has been made to format the data in such a way that
it ig possible for the reader to pick up the impact of this
laboratory as expressed by the individuals involved.

It is understood that most of these responses are subjective;
however, a professional experience such as provided in this
projeet would demand congiderable subjeetive information in order
to pick up feedback which is difficult to get through other more
objective instruments. Therefore if the reader ig interested
in picking up an "in-depth" interpretation of this experience as
expressed by participants, he is encouraged to read the next
pages in detail.

7.




SUMMARY OF ASSE3SHERT INSTRUMENT RESPONSES
OoN
SUMMER LABORATORY - 1970

1. Based on your ezperiences and perceptions during the past geven
weeks, which of the foilowing statements reflects most accurately
your feelings about the effects of team organization on the
opportunities for INITIATING NEW METHODS and engaging in
INNOVATIVE ACTIVITIES?

105 Opportunities for innovation are markedly greater.

_29 Opportunitieg for innovation are somewhat greater.

Team organization has little or no effect on opportunities
for innovation.

Opportunities for innovation are somewhat less.

Opportunities for imnovation are markedly less.

1|

COMMENTS: Team planning keeps all on the alert and attuned to
naw and better methode - evaluation is constantly going on
80 as to stimulate greater imnovation.

Brainstorming and ensuing cooperation provide higher
"taxonomy” of experiences for child.

More ideas, more inmnovations, more trials, more errors,
more learning.

The mushrooming of a core idea in team planning is truly
impressive.

Bigger projects can be attempted because there is more
"manpover” to split up and do the work.

I believe any school that wants to begin team teaching should
send all their teachers to this summer program.

I was amazed and very happy to see how working with a team
benefits the individual grouth of a person. i

I was in team teaching last year and will be also next year.
It's the only way to fly!

First experience with teaching - I'm glad I started here.

Gives greater opportunities for sharing ideas. Easier to
follow through with a new idea because of team effort.

No. 4 - Depends good deal on team participant - tendency
to fall back on what you already do well.

2. How do you feel that opportunities for effective use of a
variety of instructional materials and activities are affected
by team organization?

104 Markedly more opportunity im team organization.
_29 Somewhat more opportunity in team organization.
—_ Team organization has no effect.

1 Somewvhat less opportunity in team organization.
Markedly less opportunity in team organiaation.

COMMENTS:  Team work makes it possible to use appropriate
sized groups oy children for any activity, and also for using
more than one activity media at a time.

The sharing of expcrience in use of materials is of great
value. ‘




When certain materials are limited, the faet that a team
requires8 them gives the request more priority.

I have seen many new ways to use instructional materials,
and will benefit greatly from it.

Pacilities for learning cénter i8 more functional when a
team can plan efficient use of time for 1tec use.

Invariably one individual vho really knows his stuff teaches
others a great deal.

3. Which of the following most accurately deseribes the effect of
team organization on the opportunities for pupils to make friend-
ships with their peers?

42 Aids a great deal.

Aids more than it hinders.
Has no effect.

Hinders more than it aids.
Hinders a great deal.

NRC

COMMENTS: Can stiil get to know children well in homeroom, but
provides more contacts.

Opportunities are enhanced because of expanding the field
in which the child operates.

Children can seek out friends with an intellectual
curiogsity ability close to their oun.

Students have contact with many more children in this type
of program.

This must be a goal of the team so that the child relates to
many different groups.

Aids if i1t's a "gcod team"” but hinders if it's a "poor one.”
The exampie of friendship and interaction and unity among the
teachers is the key here.

Children adapt with ease to new teaching methods. They are
far more flexible than we are.

Maybe a very shy or withdraun child might have difficulty
making more friends with peers.

4. The primary goal of any educational practice is always to insure
that every student at every level will obtain the best possible
education. To this end, what do you believe to be the influence
of team organization, as compared to the self-contained classroom,
on the providing of better learning opportunities for all pupils?

11

[\ ]

Considerably improves learning opportunities.
Slightly improves learning opportunities.
Has no effeet on learning opportunities.
Somewhat lessens learning opportunities.

o] OO,

COMMENTS: A team can kill that opportunity as quickly as an
N Sy X v
individual.
More ideas - provides more time for planningand dividing
tasks.
Enables the child to experience the best of ceveral teachers
rather than to be conditioned by just one.
A vealth of materials at various levels with individualized
instruction has to benefit the child.




/70
I have taught previously in both sel)-contained and team
teaching and felt very strongly about the more minds preparing
a curriculum the greater the learning.
I feel that this aetually would depend on the team
organiaation - not just because “t's a "team.”
A team provides a larger variety of learning experiences.
Opportunities fcr independent study is greater in team teaching.
"« What effect would you expeet team organization to have on the
utilization of subject area consultants?
» 6. . oiderable increase i{n use of consultants.
48 Some increase in use of consultants.
12 No change ir use of consultants.
> _S_Some decrease in use of consultants.
6 Considerable decrease in use of consultants.
COMMENTS: Sharing of ideas and knowledge among team members
might result in less need for consultants.
i
6. A principal'’s role can be defined as that of an instructional
leader in his school. His involvement in instruction with teans,
in contrast to regular classroom situations, should be: 3

_71 markedly increased.
slightly inereased.
somewhat decreased.
unchanged.

markedly decreased.

|l

COMHENTS: He can more easily become involved in the goals of
three teams than those of eighteen teachers (self-contained).

Principal must be available at various planning sessions as
inter-unit coordinator of instruction.

Many prineipals have been forced into disciplinary, financial,
scheduling «reas. The team organization would bring them
back into insiructional leadership.

The principal’s role should be a vital one in ensuring the
smooth operation of the team. His critiques should be of
greatest value.

Principals should be structured to meet with ecach team - ‘
not only with team leaders.

There still seems to be an overload of "adwinistration paper
wvork" tying principals doum, but team organization will
demand them as resource personnel gooner than regular class-
room situations.

The cliche: "A chain is only as strong as its uweakest Llink"
fits. In the past, instructionally the principals did not
interact with teachers; now through teaming, principals can
and should be sensitive to the involvement of the team and
effectively "lead" them.

Few principals are concerned about ingtruction. In high
school one cannot expect the principal to know enough about
a particular subject area to be of great assistance.

The principal should be <informed daily on what is occurnring.

I
P
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7. In aqddition to changing the academic performance of s&:udents, the
school should also influence their attitudes and behavior. The
opportunity to do this in team organization is:

much greater than in regular classroom situations.
somewhat greater than in regular classroom gituations.
no different from regular classroom situations.
somewhat less than in regular classroom situations.
nuch less than in regular classroom gituations.

=l en
D {] a1

COMMENTS:  There is opportunity for more personal contact with
more teachers and for observing adults working together. This
works best with ground rules for students and teachers.

I felt too far from the pupils.

or I feel some child who has a clash with a teacher has more

of a chance to adjust when a team ie working with him.

I feel kere the student who is outgoing, has a great deul
of tnitiative, i8 influenced a great deal. A shy, introvert
type may be influenced as to attitude and behavior the wrong
way.

Thigs depends upon personalities. Teaming can spread "good"
people out but perhaps this could be spread so far that it
has no impact.

The child has a much greater chance to find that someone
really cares for him.

Ideally, each child will be learning at his level of ability
and opportunity permitted to pursue personal interests in
depth. Boredom and child vegetation hopefully will be
eliminated.

With a more loosely controlled situation as we found in
team teaching, those who need more push may not receive it -
compared to self-contained classroom.

In a world where "Doing Your Own Thing" ie what makes things
happer, the children need to broaden their horizons at the
earliest of ages so that they may fully contribute their
"thing" at 5, 6, 7 years and on up!

No. 4 - constant compromise is necessary or else there will
be constant argument.

Less dictatorial than regular classroom situation. Student
meets more teachers and attitudee do rub off.

>

8. Every teacher has his own individual, general philogophy concern-
ing teaching and education. How do you fzel team teaching will
affect the opportunity for you to implement and teach in accordance
with your own personal philosophy?

54 Greatly increases the opportunity.

Somewvhat increases the opportunity.
No change in opportunity.

Somewhat decreases the opportunity.
Greatly decreases the opportunity.

LY
L%

1
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COMMENTS: It provides great opportunity to test, expand, and
evelop one's personal philosophy of education.
You have to give and take but you can usually keep your basic
philosophy even though you may have to give up some of the
fringe.
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It helps me to improve my philosophy.

Teaming does not destroy individualization in the teacher,
it enhances it along with encouraging growth as the teacher
snares professional ideae with his team members.

Why have we not bcen utilizing the experiences, abilities,
knowledge of qualffied personnel to a greater degree many
years ago?

Somewhat decreases the opportunity because you may be out-
voted or have to pick up another's lesson plan.

Especially if you are the only one of your team with the same
philosophy and/or other team members are more dominate.

I can grow tirough the experiences of others and wish to share
my experiences.

4s a beginning teacher, I feel there is no better way to
-, share and gain ideas than a team set-up.
) Any individual's philosophy has weaknenses. A team situation
serves as a screen to weed out those ideas in one's philosophy
that are poor and gives one opportunity to replace poor ones
! with more effective ideas.

9. How important to you was the exposure to each of the following
during the summer progam?

NOT AT ALL SOMEWHAT VERY

IMPORTANT IMPORTANT IMPORTANT 9
A. Mager's Behavioral Objectives 11 36 91
B. Bloom's Taxonomy 7 55 69
C. Sanders’' Classroom Questions 8 57 66
D. Flander's Interaction Analysis 25 63 35
E. Glatthorn's Small Group

Discussion Techniques 12 54 60

F. Unipacs 17 62 47
G. Contracts 10 54 68
H, Sensitivity Training 17 41 57

10. Check below any of the techniques which you tried to incorporate
in your planning and teaching and indicate how successful you were.

TRIED SUCCESSFUL
No Yes Very Somewhat Not
A. Behavioral Objectives 0 122 68 40 1
B. Bloom's Taxonomy 12 108 48 54 8
C. Sanders C(lassroom Questions 25 98 39 39 4
D. Flanders Interaction Analysis 46 68 20 24 11
E. Glatthorn's Small Group 22 95 38 24 15
F. Unipacs 44 73 34 32 2
G. Contracts 28 89 43 28 6
H. Sensitivity Training 59 50 25 10 1

COMMENTS: This was a tremendous aid to our team stpucture and
framevork.
Behavioral objectives were most important. I really knew
vhere I was going and why.
I am not at all convinced as to the effectiveness of contracts
as a teaching device in the primary grades.
Last year I thought Behavioral Objectives were a lot of
educational jargon and now I feel they are necessary for a

program to be successful.
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One of the stated goals of the team organization is to previde
professional grouth through professional interaction. How
8uccessful do you think the team organization is with regpvect to
this goal?

86 _ Extremely successful

40  Hoderately successful

_6 Somewhat unsuccessful

_2_Very unsuccessful

COMMENTS: Really became concerned with "other guys hang-ups."”

To really grow, one must interact, to participate rather than sit,
listen, forget.

Too much aimless argument. Too much "passing the duck" and
avoidance.

When teachers give of themselves freely, many new ideas can be
incorporated into one; new methods ean be developed. I think
this 18 great! '

One doesn’t have this opportunity in the self-contained classroom.
Who is professional at recess or during coffee breaks?

We're all "center-stage" when working on a team - bound to improve
teaching.

I felt I learned a lot from the other teachers on my team.
Sometimes we get into a routine with our teaching techniques and
this helped.

12. Hou helpful did you find the sessions in which your teaching team

was ceritiqued?

49 Extremely helpful
77 Somewhat helpful

4 Somewhat harmful
Extremely harmful

COMMENTS: I did see one team suffer from effects of destructive
eriticigm. It brought them to a low point from which I don't
think they ever fully recovered.

Learned more in observation than in any other phase.

Very positive. At times I would have liked more criticism.

This was really great for self-evaluation and regular gchool year.

Wow! It's an eye-opener.

This i3 where "Professionalism" came to the fore.

The observation was too easy and "too good" to us. I'm gure wve
veren't that good.

Several times I was eritiqued about things that weren't noticeable
to me so I enjoyed having help to make me a better teacher.

Logical,well thought feedback also can be one of our greatest
helps. It allows (critique session) an outside view.

13. Rank each of the following activities with respect to their value

to you. Assign a "1" to the activit% you found most valuable, a
5" o the one which was least valuabl

e.

1 2 3 4 )

Critique Sesgiors 9 16 22 31 41
Teaching Sessions 18 39 18 10 23
Planning Sessions 71 23 14 13 2
Observation Sessions 28 29 31 31 6

Strategy Sessions ! 4 17 18 37 51

/3




COMMENTS : These are difficult to evaluate in this way as one
depends upon the other.
Really, all areas wvere beneficial.
I learned more through observing than eritiquing.

14. How has your attitude towards allowing students to pursue individ-
ualized learning changed as a result of the summer's activity?

Much more favorable

A little more favorable
No change

A little less favorable
Much less favorable

] Il

COMMENTS: No other way is valid or meaningful.

A "must" - I felt the children really enjoyed this approach.

I believe each child is an individual and should be treated
and taught as such.

This was a very strong point.

Prior to this summer I felt that if students were given a
choice of what they could study, many would make another
choice; not study at all! This i8 not the case.

I want to attempt more of this in the college course I teach.

15. How has your attitude towards large group instruction changed as
a result of the summer's activity?

_41 Much more favorable

36 A little more favorable

_36 Wo change

__9 A little less favorable
7

Much less favorable

COMMENTS: The purpose of large groups, and methods and techniques
for large group have become much clearer.
No better way for all students to benefit from a well organ-
i1zed, vell planned large group activity.
It i8 my conviection that large group should only motivate
. and direct children to further ingtructional stations. I'm
vholly convinced of this nouw.
I learned VERY MUCH about the "when" and "hou" of large group
instruction.
Think we brought home the need for organization aend - -ining,
rather than "on the top of the head" presentutions.
Feel more comfortable with large group. Gained new tceas
for this.

16. How has your attitude towards small group learning changed as a
result of the summer's aotivity?

Mueh more favorable

A little more favorable
No change

A little less favorable
Muoh less favorable

e
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COMMENTS: Even under most crowded situation I plan to utilize

small group learning to a greater extent than ever before.

Small group interaction i3 the key to lasting learning
experiences.

I like using pery small groups - paired learning, if possible.

Opportunity for participation in depth by a greater number
of students.

17. How has your attitude towards learning centers and resource
centers changed as a result of the summer's activity?

_89 Much more favorable

_15 A little more favorable

_23 No change

1A little less favorable
2

Much less favorable

COMMENTS: However competent, personnel should man them.
These are a must!

Learning Centers are a relatively new idea to me - its great!
I feel even stronger that learning centers should permeate

the whole school, not confined only to a center.
I had never seen them function before and was highly impressed.

17A. Hou helpful is teaming in making it possible for teachers to
make greater effort toward individualizing learning for students?

108 Greatly increases the opportunity
Somewhat increases the opportunity

No change in opportunity

Somewhat decreases the opportunity

Greatly decreases the opportunity

COMMENTS: Team diagnosis and evaluation of individual needs and
.8k1ll8 greatly increases the chances for helping the individual.
A teacher may know a child's problem but not be able to
solve it, whereas a team member may have just the prescription
needed.
You need teachers who are good in the first place - teaming
helps to identify them.
I felt that I've achieved so much growth personally that
teaming i8 an answver to many problems.

Teacher has time to interact individually with students.
Better ratio of student-teachenr.

I don't think teaching a week, observing a week, planning a

wveek cycle increases the chances for individualization though -
at least not during a six-week period.

17B. How successful do you think the workshop was in preparing you to
"package"” for greater individualiszed learning for students?

47 Extremely successful
Moderately successful
somewhat successful
Very unsuccessful

|t {XN




COMMENTS: Packaging is worthuhile but is only one aspect of
teaching and planning!

Packaging team members are too removed from many good things
vhich are going om with the other teams.

Packaging would be easier to do at once.

I am extremely grateful to have had this experience. I’ve
never been familiar with packaging and intend to do as much as
I can next year.

Teacher has time to interact individually with students.
Better ratio of student-teacher.

Once ve had developed our own style and sophistication with
using formats, pacs were very successful. This came late in
the program, however.

I think I'm prepared psychologically - vhich is a big item,
and I understand the terminology, theory behind and possible
formats for pacs. It will take much work yet to really
prepare pacs that are good and that will really be able to be
handled by students of various ability levels.

18. How has your attitude towards using a para-professional or aide
changed as a result of the summer's activity?

78 Much more favorable
18 A little more favorable.
No change

A litile less favorable

(s -

R

COMMENTS: These people are trcmendous and I feel all schools
should have them - GREAT!
She is extremely vaiuable in diveet work with children - not
Jjust materials.
Our gchool has these workers. They are extremely impcrtant.
I have learned how to use an aide, not learned to like one.
A vell-trained aide is a great asset.

19. On the whole, how valuable did you find the sessions with invited
speakers, in terms of the objectives of the summer program?

__o Very valuable

_60 Somevhat valuable
__6 ot at all valuable
_53 Disappointing

20. Do you think the team organization increases teaching effectivenees.

Yes No
125 2
A. What three things do you like best about it?
1. Cooperative work and evaluations
2. Helps to individualize instruction
3. More ideas stemming from varied backgrounds.

B. What three things do you like least about 1t?
1. Personnel conflicts
2. Time pressures
3. Inefficient funetion of team.

76
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21. What effeet do you think your experience this summer will have on
your skill in communicating with professional colleagues?

_74 Improved greatly
_34 Improved a little
__4 No change .
____ Somevhat worse
___ Hueh vorse

COMMENTS: I can speak more knouledgeably about the type of

teaching program inwhiek I'm working.

This sort of training i8 imperative to one attempting to
imp lement.

How I can speak from experience rather than articles read.

As a neu teacher I feel I couldn't have gotten better
experience anywhere.

I can always relate this experience.

If poseible, list 5§ successful pupil learning activities which
were encouraged this summer in the team orgarization, and uhich
you would like to repeat during the regular szhocl year.

Contracts Multi-media

Small Groups Paired lecrning
Large Groups

What one part of the summer's program did you find the most helpful:

Group planning
Team experience
Interaction uith colleagues

For cach of the follouing stated objeetives of the Title III
program, indicate how successfully you think it was attained:

(1) To assess the extent to uhich new staff organization
patterns might be utilized for improved instruction.
_75 Program was highly successful inm this respect.
_53 Program was somewhat successful in this respect.

Program was somewhat unsuccessful in this respect.

Program was very unsuccessful in this respect.

[ I

(2) To evaluate new ideas, techniques, methods, and materials
whieh might be used to improve the quality of instruction.
102 Program was highly successful in this respect.

Program was somewhat successful in this respect.

Program was somewhat unsuccessful in this regpect.

Program was very unsuccessful in this respect.

ulmloo

(3) To produce both professional and non-professional staff
willing and better prepared to assume the neu tasks and
roles demanded in education today.

_98 Program was highly successful in this respect.
Program was somewhat successful in this respect.
Program was someuhat unsuccessful in this respect.
Program was very unsuccessful in this respect.

BRE
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25. As a result of your experience this summer, how do you intend to
apply what you have learned in the clinical experiences to your
personal contracted assignments? (kor example, will you approach
your principal or fellow staff members in an effort to establish
some team organization?) Comment in detail.

The program is being put in our school in grade 6.

Yes, our entire faculty took the program - principal took the
administrative workshop.

We'll do all we can ~ looks good for next year.

Our principal is awvare of a need for change. Our school
system has all self-contained classrooms.

Will continue developing a lst grade team, use of aides, and
learning center. Will try to get imstructional secretaries.

I plan to begin a team program at one grade level this year
and expand it next year.

I hope to encourage some of the T3 leaders to help in a workshop

I plan to initiate some leadership labs and training for staff
and planning to continue my own growth through writing,
research and planning. Hopefully I'd like to participate
in this kind of program again.

I would like very much to discuss teaming with our principal;
houever, he is not open to suggestions from the staff and
feels we are undermining authority if we suggest changes in

olicy.

Ouz school is putting this program in this fall and all our
staff members have been in this workshop.

Small group discuesion, paried learning, contracts, set up of
a "learning center” in my classroom, approach principal and
librarian on a large group learning center.

Use c¢f behavioral objectives and new teaching techniques
learned.

Team teaching and modular scheduling are two areas into which
we are prepared to move in this fall.

Because of entering graduate school, my hope is to introduce
thigs in seminar vork and incalculate this in my practical
exparience.

My school is already involved with team teaching and I honestly
feel confident that I will have a lot to offer next year. I
hope toc give 100% effort toward making learning something
very realistic.

Try to incorporate more packaging - try to improve small group
discussion questions.

I am particularily interested in using various siaed groupings.
The minipacs also are useful. I am not sold on teaming
because it requires more clerical and para-professional
help than the district is willing to hire. Moast schools would
not provide realistic planning time either.

Request that some time in the faoulty meetings be spent for
in-gervice training to acquaint the faculty with such things
as the types of small groups, paired learning, contracts, ete.

I hope that I will be effective in getting team organization
in our gchool within the next two years.

We're going into this and all that I know about this whole
process was learned here.

I ghall make available to others any materials I had made for
myself, and I shall attempt to effeet a team effort in
applicable instances: Large Group presentations, small group

o presentations and discussions, and follow-ups.




26.. Are there other comments you would like to make about the
workghop? Please feel free to mention strengths or weaknesses.

oy

The experience during the last six weeks has given me new
ingights into teaching and was more valuable than any
workshop which I have attended!

Title III has been very exeiting to me, but I haven't time
in the alloted time to explain further.

The workshop will aluays stand out as one of my most invaluable
experiences. The unit leaders I worked uvith are, I believe,
outgtanding in the field of cducation.

I wish I would have been exposed to more ideas or methods of
eclassroom presentations and student activities.

Worthuhile - highly recommend it!

Keep up the good work!

I think as many educators as possible should be involved in
this type of program.

It has been the most enriching professional experience in all
my years of initial training and beyond.

Only weakness - I felt a good deal of pressure, time wise.

I have enjoyed this new ard exeiting Title III. I felt we got
the children really involved. On the other hand, I think
you had wvay too many things going on at once. Just as a
suggestion: why didn't we package all materials on week 2
and then just have observing and teaching during the
children's period of attendance.

I felt our enrollment was awfully large. Could a limit be
be put on it? Packaging just seemed to get in the way -
almost a waste of time.

We did not get a chance to see some of our team members teach -
not all during the program. Could this be changed for next
year?

Packaging could have been done the first wveek. It was
frustrating to get the contracts ready in such a short time.
Packaging could have been done in the afternoon to enable
the packaging team to watch particularly good lessons pre-
sented by the teaching team.

I have heard parents comment to me personally how much their
children liked Title III and would not miss it.

Certainly the strength of the program was being able to be
ereative and try new ideas.

This was by far the most successful Title III workshop! VWe
gain every year. I attribute the success to a principal who
18 a top-noteh administrator and to top-quality, experienced
unit leaders. Also excellent aides and secretaries - a fine
group of participants, all of vhom I enjoyed knowing.

The wvhole operation was smooth.

The packaging under the direction of consultants was a good
idea but ran into some snags. Another year this part of the
program could be made even more valuable. Experience will
iron out kinks.

Thie was my first exposure to Title III and had a great impact.
I really believe I learned more during those seven weeks
than in four years of college. Everything I have learned
about teaming I have learned one way or another frolm Title
III. -

I hope this program continues because I think it will benefit
education to the extent that we should produce better
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students through improved methods of teaching.

will never forget my learning experiences in Title III which
prepared me to enter an exeiting profession which is on its
way to great progregs! Thank you for the effort and
experience.

think it is probably very difficult to find people willing

to participate in the program who are as efficient as our
leaders vere. This is the greatest strength of the program -
people who are willing to pass on their knowledge and tech-
niques with a great deal of ingight into the personalities

of others.

felt Title III wvas a great opportunity and benefit to me

both as a teacher and in my personal life. Dealing with so
many people, learning cooperation and tact can't help but

be a benefit in all areas of living. I only wish that

every teacher would have the opportunity to partiecipate in
the program at some time. I feel it would be a erime and a
great detriment to students and teachers if such a dynamic
and creative program was stopped. I hope some uay can be
found so it can continue for next year and many years to come.
am very grateful that I've been selected to participate in
this program, as my last practice teaching was in the 1930's
and as I was out of teaching practice for 20 years, I found
that many changes have taken place, especially in the
terminology. I value this experience above all summer
sesgions in the college courses that I've taken. This truly
18 a teacher re-education program, and as everything in this
vorld of ours is changing, thus changes in education should
come about. From my teaching experiences I've found children
bored with our system, including my own youngsters.

feel I can be a better teacher. I am no longer satisfied with
things I did last year. This helped me more than any
professional courses in college. I hope if Title III continues
some new people can be used as unit leadars.

wish we had had more opportunity to use the video-tape
equipment, especially in miero-teaching.

Teachers are always seeking in-service experiences to make

them more effective teachers. Therefore, would you compare the
effectiveness of this summer laboratory with the most recent
graduate or under-graduate course you have taken.

11

8 The laboratory is much more effective than regular courses.

9 The laboratory is as good as regular course.
6 The laboratory is not as effective as most regular courses.

COMMENTS: This program should continue at any cost.
Give credit! Since the program is structured as a teacher

workshop, I feel the ceredit approach is excellent.

Actual experience makes this workshop more valuable.
Excellent - compares with no other educational exepriences

I have had. I suggest college education courses be run
this way.

Chance to practice what was learned.
I worked harder than during any given secven-week period in my

last four years in college, and learned a lot more!




28. Title III support of this program will terminate this year,
therefore do you think teachers or school bcecards would
support i1t by one or more of the following:

104 Teachers or Boards of Education would be willing to pay the
expenses, if credit could be given to participants.
_30 The program could be supported by participants or Boards
of Education paying all expenses without credit.
_13 The program should not be continued if subsidy (from
foundation of Title Program) cannot be secured to pay
participants for attending.

COMMENTS: This is too valuable to let go down the drain. This
i8 the one training experience that was challenging, useful,
professional, meaningful, and worthwhile. I really feel
that I've learned more here than I did in college. I'm
revitalized as far as my career in teaching.

This program must not dissaqlve. Ve have far too much work
ahead of us in terms of change. We have only scratched the
surface.

It would seem to me that recognizing the value and rather
vide spread fame of the program, it would be close to a

"must" to make provision for its continuance. Participants
eertainly work hard and it would seem to me have well
earned credit.

Why not both subsidy and credit? This either/or is a bunch of
educational tradition. What man in industry re-trains and
is not paid for it?

Since I paid to attend this session, I can speak from that
end of the rope. I feel the program is worth the amount I
paid to attend, but I can also see the importance of
obtaining credits for same.

You have proof that the value of this workshop surpasses the
effort involved in attending. Many people are here -
Particularly those participating at a finaneial loss, and
this should indicate the tremendous value of the workshop.

Because of requirements in different school systems, some
teachers are reluctant to spend a summer taking a course that
will not count on the salary scale.

I surely hope that a way will be found to continue the basic
program. It just has to be one of the better ways to help
teachers change into more effective teachers.

If the idea of earning credits is introduced as one of the
goals of the workshop, the motivations of some teachers
might reduce the effectiveness of the program. If a teacher
cares enough to pay his own way or is selected by a school
boards, his contribution should be a valuable one.

I definitely think you should do all in your power to continue
this. It would be a erime to see this stop now. Education
badly needs programs like these.




UJPREDICTED OUTCOME

ANT CIPATED OUTCOMES EXCEEDED. The widespread, inten-
8ive interest in the thrust of this project were certainly
not anticipated at the outset of the program. When this
project began four years ago, such things as "staff
d@ifferentiatior” and "individualizing inotruction” vere
concepts which were being propagated by some of the leaders
in the profession; however, not generally understood nor
practiced bu persons working in the field. During the
course of vhese four years these concepts have become common
concerns of all persons working in the field, and therefore
the objectives of this projeet have coincided effectively with
prominent concerns in education today.

The widespread interest in individualizing instruction
and in better staff utilization has made it possible for
this program to provide a laboratory for experimentation,
which was of great interest to a multitude of schools and
scta0l districts. This intense interest vcsulted in pro-
viaing a laboratory accommodating about 240 participants
rather than the 170 budgeted for im the Title III provosal.
This extra participation was a result of individuals, schools,
or school systems being willing to pay for the cost of
participation of those extra individuals. (See Appendix,
pages 25-55).

The demand for workshops, seminars, and speaking engage-~
ments in schools and gchool systems in Wisconsin and through-
out the nation far exceeded anything we had anticipated at
the outset. This again can be attributed to the timeliness
of the thrusts of the Racine Title III project, and the
successes our laboratory had in development methods and
techniques which were considered to be success ful by other
people vorking toward these same objectives. The extensive-
ness of this phase of Title III will be discussed under
NDISSEMINATION,

FAIL TO ACHIEVE ANTICIPATED OUTCOME. One of the major
thrusts for the last laboratory was to help participants
become competent in the packaging of curriculum for
individualization.

It is assumed that the laboratory was successful in
identifying the different kinds of packages and the process
that might be used by individuals or teams of teachers in
the development of unipacs, contracts, minipacs, capsules,
etc. Our failure, however, related to producing only a
limited number of packages uhich participants felt were
useful in returning to their school assignments.

The packages which were produced probably focused in on
and related too specifically to the Racine curriculum. This
seemed rather logical in that the laboratory worked with
Racine students and used all Racine resources. However, since
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two-thirds of our partieipants wvere from schools and school
systems outeide of the Racine Unified School District, many
of these people thought our packaging experiences could have
been organized in suc.. « way that each participant could

have been involved in preparing curriculum wvhich would be
useful in his local aciool setting. The evaluation instrument
ugsed at the close of the laboratory, as shown on nrevious
pages of this document, would imply this general feeling on
the part of persons outside of Racine Unified School District.

IMPACT OF TITLE III

IMPORTANT CHANGES AT ELEMENTARY LEVEL. The Title III
program has produced a "ratio" method of providing staff in
the Racine Unified School District. The teacher-pupil ratio
i8 set each year by the Board of Education and a prinecipal
and his staff identify the number of students to be served
in their school; divide this by the ratio figure, and through
thigs method determine the number of professional staff
membere, or equivalent, to be allocated to a school building.

Forms used by the Racine Unified Distriet and the
operational policies for this plan are to be found in the
Appendiz, pPages 1-4.This ratio technique has motivated school
staffs to truly consider staff differentiation involving
the use of team leaders, teachers, interns, practice teachers,
juntior teachers, instructional aides, instructional
secretaries, ete.

Staffing designs for five elementary schools in the
Racine Unified District, all with student populations of
appreximately 700, i8 included in the Appendix, Pages 5-6. These
pages show how different schools under the leadership of
different principals,and with the help of their staffs, have
elected to organize and staff their school buildings.

Well over half of the elementary school population in
Racine 18 served by schools organized on the "multiunit"
concept. There are many isolated schools, and in some cases
clusters of two or three schools within a school system,
which have adopted the multiunit pattern; however, to my
knowledge I know of no other school system where over 10,000
students are receiving their learning experience within the
framework of this school organizational pattern. Furthermore,
nearly every other elementary school within the Unified
School District employs one or more teams which might be
considered an intermediate stage between a self-contained class-
room school and the Multiunit school.

IMPACT ON JUNIOR HIGH SCHOOL. Some of the most efficient
and effective examples of team teaching in junior high schools
throughout the United States can be found in the Racine
System. Such teams are in operation 1in all of the junior
high schools. In gsome schools there are only two or three
teams in contrast to the Gifford Jr. High School where there
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18 a total commitment to teaming as it would relate to the

fliiible modular scheduling program introduced there last
fall.

The Racine community voted down a bond referendum which
vould have provided facilities making it possible for all
the junior high schools to enter into the organizational
pattern implied by "flexible modular scheduling.” It seems
to be the consensus of all junior high school principals
that if the facilities had been built, most of our schools
wvould now be operating within the framework of this school
organizational pattern.

IMPACT ON SENIOR HIGH SCHOOL. The William Horlick High
School with 2400 students introduced flexible modular
scheduling at that building last fall. This introduction
was the result of Title III influence and the culmination
of two years of planning and preparation prior to the
fall of 1969. Horlick High School i8 a difficult school
in wvhich to introduce this kind of flexibility in that it is
large and serves a sizeable element of inner-city students.

In spite of these handicaps, however, it seems that this
program has become well received both by students and parents.

In addition to this "all school"” commitment at Horlick

High School, we have many teams in operation at the Case and
Park High Schools.

SPECIAL STAFF DIFFERENTIATION DESIGN. As a result of
Title III influence, and particularly a Title III workshop
session, the Gifford Jr. High School staff was motivated to
set up what has become more or less a unique staff utilization
degign in the Racine system. The steps taken by this staff
to solicit the cooperation of institutions of high learning

and other persons involved are identified in the Appvendic,
Pages 7-8.

Packaging Curriculum. Under the leadership of our
Central Of%ice consultants, and with the cooperation of many
teachers, teams and departments within our schools, there has
been great effort to "package curriculum" for individualiaing.
Our ezperiences in the Title III laboratory,which focused on
providing appropriate learning experiences for each learner,
forced us to formating our curriculum in such a way that a
student could pursue learning experiences on hig ouwn.

Teachers in Racine have been developing contracts,
unipacs, minipacs, capsules, ete., as they find a specific
design most useable in their area. In spite of limited time,
many excellent packages have been developed in nearly all
areas vf the curriculum.

The most extensive application of this concept can be
found in homemaking. In this area, under the leadership
of the Central Office consultant, the total junior and senior
high school curriculum has been packaged in the "capsule”
format.




COOPERATIVE EFFORT 25.

All parochial, private, and public school. in Southecstern
Wisconsin have been actively involved in many facets of this
program during the course of the last four years. Specifically,
gome of the educatioral agencies involved are: (1) all public
schools within CESA 18, (2) all Catholic schools operated by
the Dominican Sister, (3) all Lutheran elementary and secondary
schools, (4) the Prairie School, which is a private non-
sectarian operation.

Prior to the Title III program there was practically no
dialogue betieen the leadership of the private schools, other
public schools in Southeastern Wisconsin, and the Racine
Unified School District. As a result of this program, there
has been intensive interaction and interchange as it would
relate to ideas and experiences. In addition to this cross
fertilization of ideas, these groups have collectively been
privileged to engage the outside consultant service of some
outstanding educators in this country. This overriding
program, encompassing all schools, school districts, and
students in this large geographical area, has been an outstand- t
ing strength of Title III.

The broad participation and interest in the Racine Title
III program is documented by the enrollment we have had in
our winter workshops. During the winter and spring of 1970,
we held our fourth workshop. If previous workshops served
the needs of participants, it could be assumed that they
vould return,and if they did not, they would not return.
It 18 gratifying to report that the enrollment for this
last 156-hour workshop was larger this year than ever, and
of the 539 enrolled, 183 were from Racine Unified, 100 of
them came from public schools in CESA 18, 111 came from
parochial schools, 10 of them from the Prairie School, 96
from the Kenosha School District, and 39 of them from school
districts outside of Southeastern Wisconsin, some of them as
far as Stevens Point on occasion.

There are many specific examples of impact this program
has had on school districts in this particular area; some
communications which give testimonials to this fact are in-
cluded in the Appendix, Pages 9-1 One specific example of the
spin-off effeet 28 that two Sisters from Milvaukee became a
part of our workshop two years ago, then they were instrumental
in getting all members of the St. Elizabeth School staff in
Milwvaukee to participate in the summer laboratory last summer.
This in turn led to their introduction of the Multiunit concept.

Another specific example ig the repeated involvement of
many staff members from Elkhorn, Wisconsin, in the Title III
laboratories and workshops resulting in the extensive re-
organization of their schools and the establishment of many
learning centers and resource centers in both their elementary
and secondary programs.
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Another example of impact as it would relate to visita-
tion is that staff members from Vietory School in Milwaukee
visited the Racine program, observed our schools in operation,
which led to inviting one of the Title III staff members to
make a presentation to their staff. This in turn has led to
the introduction of the Multiunit concept in the Vietory School
in Milwaukee this fall.

The extensive involvement on the part of Kenosha staff
members has led to many changee and innovations in their
school system. This is highlighted by efforts to introduce
team teaching in gome of the elementary schools, and to a
total commitment on the part of the Bose Elementary School,
to the multiunit concept this fall.

Needless to say, there are dozens of examples of spin-off
such as this which could be identified but space in this
report will not permit such detail.

DISSEMINATION

Dissemination activities of the Racine Title III program
has surpassed any erxpectatiorns we may have had at the outset
of this grant. Specific examples of dissemination "spin-off"
are as follows:

Minneapolis, Minn.
Summer, 1969 - Three administrators from the HMinneapolis
Public Schools attended the summer laboratory.
Fall, 1969 - One elementary school experimented vith
team teaching on a semi-multiunit basis.

- One of the junior high schools organtazed
several teams and attempted to add some
flexibility to the school organtization.

Summer, 1970 - The Minneapolis School System will sponsor
a summer laboratory patterned after the
one in RAcine, Wisconsin.

Roseville, Minnesota
Winter, 1968 -~ Director of Title III spoke to the
Richfield School staff.

Fall, 1968 - One member of that staff transferred to
the Roseville, Minnesota schools.
Fall, 1969 - Member who transferred into the Roseville

schools was instrumental in getting
director of Title III to conduct a work-
shop during pre-school in-service training.
Two of the schools attempted modifications
of the multiunit concept.

The Roseville School District is eponsoring
a summer laboratory similar to the one
conducted in Racine.

Director of Instruction and several
principale plan to introduce the

multiunit approach to instruction.

Winter, 1970

Summer, 1970

Fall, 1970
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Charles City, Iowa

Winter, 1968 - Carload of Charles City staff visited Raeine.

Spring, 1968 - Another carload of visitors from Charles
City, Iowa.
Several communications were sent between
the Title III office and members of the
Charles City staff.
Several staff members and adminigtrators
from Charles City attended the summer
laboratory.
Two schools introduced modification of
the multiunit concept.
The Charles City School System will
sponsor a summer laboratory similar to
the one conducted in Racine.
Several elementary schools hope to operate
within the multiunit concept.

Fall, 1968

Summer, 19689

Fall, 1569

Summer, 1970

Fall, 1970

Chicago Area
Winter, 1969

Title III staff members spoke to administra-
tors group representing Chicago suburbs
school systems.
Hany groups from schools represented at
Glen Ellyn Conference visited the Racine
schools.

Spring, 1970 - Title III staff invited again to individual
\ schools to discuss flexibility in depth.
‘ Summer, 1970 --Services of Title III staff members to con-
duct workshops at several of these schools.

Spring, 1970

Detroit, Michigan

Summer, 1967 - Sister Emeline, Supervisor of Schools
operated by Dominican Sisters, served as
staff member in the Title III laboratory.
Several parochial gschools in the Racine-
Milwaukee area attempted modifications of
team teaching and the multiunit concept.
Sister Emeline was instrumental in having
Title III conduct an all-day workshop for
principals in the Pitteburg area.
Sister Emeline repeated as aq staff member
in the Title III laboratory.
Spring, 1969 - Title III staff invited to speak to
prineipals of parochial schools in the
Kaukauna, Wisconsin area.
Title III staff invited to speak to
parochial school principals in Evansville,
Indiana area.
Title III staff invited to run an all-day
workshop for all parochial school principals
in the Detroit area.

Winter, 1967

Summer, 1968

Summer, 1968

Summer, 1969

Fall, 1969

Winter-Spring
1970 - Title III staff invited back repeatedly to
run all-day workshops set up by parochial
school supervisors responsible for districts
itnvolving 10-30 parochial schools.




Summer, 1970 -

Tulsa, Oklahoma
Fall, 1966 -

Summer, 1967
Fall, 1968
Fall, 1969
Fall, 1969

Winter, 1970

Spring, 1970

Iowa
Fall, 1867

Spring, 1967

Summer, 1967

Sehool year
1968-69

Spring, 1969

Summer, 1969
Fall, 1969 -

Fall, 1969

Winter-Spring-
1970

Several more requests fcr workshops
and conferences in paro:hial schools
in this area.

Principal from Eagle Grove, Iowa heard
Director speak in Fargo, North Dakota.
Prineipal from Eagle Grove, Iowa brought
group of staff members from Eagle Grove

to all-day conference conducted by

Title III staff members in Duluth, Minn.
Eagle Grove staff introduced the Middle
School entirely based on team teaching.
This same principal was employed as
assistant superintendent in charge of
instruction in Tulsa, Oklahoma schools.
Title III staff was invited to run an
all-day workshop for all 150 prindipals in
Tulsa, Oklahoma. ’

Title III staff invited to Tulsa, Oklahoma
to run an all-day workshop for staffs of
three schools selcted to become experimental
schools in Tulsa.

Title III staff invited to run an all-day
workshop for the University of Oklahoma
Field Division in Lawton, Oklahoma.

- Staff at Mason City, Iowa learned about

innovation going on in RAcine and visited
the Racine School System in that fall.
Title III staff invited to Mason City,
Iowa to conduet a 1/2 day workshop.

Staff member from Racine was invited to
plan and operate a laboratory similar to
the one being operated in Racine.

Many school systems in the State of Iowa
sent groups to visit the Mason City
operation.

Title III staff invited to run two hours

of workshop at the State Convention for
Superintendents at Okoboji, Iowa - lead
given by a member of the Mason City staff.
Several staff members and administrators
from Mason City, Iowa attended the Raecine
Title III workshop.

Three schools attempted to introduce the
multiunit concept.

Title III staff invited to make presentation
at a general session of the State Convention
of Iowa School Board members and Super-
intendents - lead given by Mason City staff.
Title III staff invited to conduct all-day
workshops with some 20 school systems in

the State of Iowa - result of presentations
at State Conventions.
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Mason City, Ioua

July, 1967 - representative from Hason City heard the
Director speak at Duluth, Minn.

Fall, 1967 - A carload of Mason City teachers
vigited Racine.

Spring, 1968- Title III staff was invited to conduct
a five-hour workshop at Mason City.

Summer, 1968- Title III Director arranged for resource
person to help them conduct a summer
laboratory similar to the one in Racine.

Fall, 1968 - The "Multiunit" concept and other
innovations were introduced in at least
two Mason City elementary schools.

Fall, 1969 - Communities such as Latimer, Lake Mills,
Sheldon, Iowa, ete., have implemented
programs resulting from visits to
Mason City and interactions with Mason
City.

Many other examnles of dissemination spin-offs could be
identified; however, space does not permit such detail in this
report.

4 chart listing speaking engagements can be found on the
next few pages. This chart identifies in more detail the
extensiveness of the dissemination process as it mushroomed
in the Racine Title III project.

In addition to this chart and listing of speaking engagements,
gamples of letters received from schools and school systems in-
dicating the impact our program has had on other schools and school
systems in other parts of the country is included in the Appendiz,
Pages 12-20 and 25-56.

VISITATION PROGRAM. The wide-spread interest in the
Racine Title III efforts can be substantiated by the very
intense program of visitation conducted throujhout the year.
Visttors have come from all parts of the country, and have made
efforts such as traveling hundreds and even thousards of miles, and
have been involved in expenses of lodging, meals, ete. Their
efforts would indicate that they are definitely coming to see what
they consider to be an exemplary program in effort to gain as much
insight and knowledge regarding potential information for their
district as possible through a visitation.

These visitations offer the opportunity for thse districts
to observe and assess innovation practices in several of our
Racine schools. Visitations usually follow an introduction to
the concept by c¢ speaking engagement or a workshop. Then, follow-
ing a vigsitation, there is usually an effort for either in-depth
workshop or consideration of implementing some of the changes
observed.

Extensiveness of theee visits is shou. on the charts which
follow, and sample "Rsponse Forms" to visitation ean be found in
Appendix, Pages 21-22.
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Viseitted
Raceine
Senools

[# Groups))

Particeipated
in Summer
Laboratory

(# Groups)

In--Service
Workshop

in Raeine

(¥ Groups)

Title II1

Staff Spoke
(Workshops,
Seminars,
Speeches)

ARIZONA
Phoenizx

CALIFORNIA
San Diego

COLORADO
Denver

INDIANA
Evansville
Gary
Hammond

IOoWA
Ankeny
Arlington
Cedar Falls
Charles City
Davenport
Decorah
Des Moines
Dubuque
Estherville
Iowa City
Lake Mills
LeMars
Maquoketa
Mason City
Newton
Onava
Postville
Sheldon
Sibley
Spirit Lake
Tama
West Union

ILLINOIS

Addison

Chicago

Clarendon Hills

DeKalb
Downers Grove
Edwardsville
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(2 days)
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Viei ted
Raeine
Sehools

# Groups)

Particeipated
in Summer
Laboratory

(# Groups)

In-Service
Horkshop
In Rageine

(# Groups)

Title III
Staff Spoke
(Horkshops,
Seminars,
Speeches)

(Illinois - Cont.)

Elgin
Evanston
Freeport
Glen Ellyn
Highwood
Jackason
LaGrange
Lake Forest
Lake Zurich
Libertyville
Maywood
Mundelein
Qak Park
Palatine
Park Ridge
Peoria

Posgen
Prairie Vieu
River Forest
Rock ford
Waukegan
Zion

LOUISIANA
Baton Rouge

MARYLAND
Garret County

MICHIGAN
Birminghan
Detroit
Lansing
Monroe
Wyondotte

MINNESOTA
Audubon
Chaska
Circle Pines
Duluth
Granite Falls
Hopkins
Minneapolis
Moorhead
Owvatona
Richfield
Rosemount
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(2 days)




Visited
Raeine
Schools

[# Groups)

Partieipated
in Summer
Laboratory

(# Groups)

In-Service
Workshop
In Racine

(# Groups)

Title III s2.

Staff Spoke
(Workshops,
Seminars,
Speeches)

(Minnesota ~ Cont.)

Stlver Bay
Staples
St. Paul
Hillmar
Winona

NEBRASKA
Omaha

NEW YORK
New York

NEVADA
Las Vegas

NORTH DAKOTA
Farge

Grand Forks Air

Base

OHIO
Cineinnati
Newvark
Oregon
Stuebenville
Toledo

OKLAHOMA
Lawton
Tulsa

PENNSYLVARTIA
Danville
Pittsburg

SOUTH DAKOTA
Brandon
Brookings
Harrisburg
Mitchell
Rapid City
Redfield
Stoux Falls
Vermillion
Watertown

TEXAS
Houston

1
1
3

LS Y SR XY

L YN Y

1 (2 days)
2
1

~ Do

N DD NN NN

(2 days)
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Vigitied
Raeine
Sehools

Partieipated
in Summer
Laboratory

In-Service
Workshop
in Rageine

Title III
Staff Spoke
(Workshops,
Seminars,
Sneeches)

WISCONSIN

Adams

Antigo
Bassett
Baraboo
Beloit
Brookfield
Brooklyn
Broun Deer
Burlington
Cedarburg
Chilton
Clintonville
Columbus
Cudahy
Darien
Delavan
Dousman

East Troy
Elkhorn
Elroy

Fond du ILac
Vox Lake

Fox Poiwr
Franklin
Frankeville
Galesville
Genoa City
Green Bay
Greendale
Hales Corner
Hart fox.
Jacksor.
Janesgville
Jeffersnn
Kakaunc
Kenoshz
Keshenrc.
Kimberl.
Lake Gocveva
La Crosee
Lannon
Loyal
Lena
Luxembyrg
Madisor
MeFarland
Menashc
Menomonee
Milwaukee

Fall!

T
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JAPAN |
Japanzse Educators

NEW ZEALAND

(Wigsconsin-Cont|

Visited
Raetine
Schools

)

Participated
in Summer
Laboratory

In-Service
Workshop
in Raeine

Title III

Staff Spoke
(Workshops,

Seminars,
Speeches)

Mineral Point
Monroe

Neenah

New Berlin
Oconomowoce
Oconto Falls
Oshkosh
Pardeeville
Platteville
Plymouth
Portage
Pewaukee

Port Washington
Poynette
Raceine
Randolph
Reedsburg
Sauk City
Schofield
Seymour
Shawano
Sharon
Shorewood
Sheboy g
Somers

South 7 lwaukee
Stevens Point
Sturtevant
Sussex

Tomah

Twin Lakzs
Unton C “ove
Waupur.
Walworih
Whitevurer
Wausau
Hauvailc. a
Wauke s: a

West Ccnid
Wattef-in Bay
Wilmot
Watertz:!
Wonewo:
Yorkvi itz

from various
parts of Japa=

Auchland

[ W NI VS SR RN )

CA i ki it bt R O QR
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L
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-
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1
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Visited

1 Raeine

Sehools

Participated
in Summer
Laboratory

In-Service
Workshop
in Raeine

Title IIT
Staff Spoke
(Horkshops,
Seminars,
Speeches)

ENGLAND

London

SHEDEN

From various

parts of
Sweden

OTHER AREAS

From:
Australia
India
That land
Tatwan
Canada
So. 4imerica

O

o b —————— o catan s ot
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SPEAKING ENGAGEMENTS, WORKSHOPS AND CONFERENCES
HANDLED BY
TITLE III STAFF DURING RECENT !{ONTHS

Raeine, Yisconsin

-~ Weenah, Wis. - all staff (1/2 day)
- South Milvaukee, Wis. - Elem., Admin, and Central Office
Staflf (1/2 day)
- Elkhorn, Wis. - all staff (all day)
> - Mitehell Jr. High (Racine) - all staff (Speaker)
\ ~ Oshkosh, HWis. - all staff Institute Day (all day)
- Columbus, Wis. - all staff (1/2 day)
- Highwood-Highland Park, Ill. - all staff (all day)
- Horlick High School (Racine) - all staff (3 hours)

D
E JANUARY 1969

et g

FEBRUARY

- Broun Deer, Wis. - all staff Porkshop (all day)

- Lake Shore Curriculum Council, University of Wis.-1ilwaukee (Speaker
- Junior League - Racine (Speaker)

- Jerstad Jr. High - (Raeine) - all staff (3 hours)

- Kakauna, Wis. - all staff (1/2 day)

- Iova State University - Iowa State Ed. Assn. Conf. at Ames (3 hrs.)
- Kiwvanis Club - (Racine) (Speaker)

- Women's Club - (Racine) (Speaker)

- Knapp School P.T.A. (Racine) (Speaker)

- Hood's Creek School P.T.A. (Racine) (Speaker)

MARCH

Hales Corners, Wis. - all staff (3 hours)
- Staples, HMinn. - all staff (2 days)

- Brown Deer, Wis. - Workshop (3 hours)
Hartford, Wis. ~ all staff (4 hours)

APRIL

North St. Paul, Minn. - Maplewood Schools - all staff (all day)

- St. John's Lutheran School parents (Racine) (Speaker)

- Mineral Point, Wis. - all staff (1/2 day)

- Crestview School P.T.A. (Racine) (Speaker)

- Huron, So. Dak. - Dept. of Education staff members from colleges
-and universities in So. Dak. (two-day workshop)

Hartford, Wis. ~ all staff (Speaker)

MAY

Cedarburg, Wis. - PTA (Speaker)
- Baraboo, Wis. - all staff (Speaker)

- St. Llizabeth School, Milwaukee - Key administrators and staff
(Speaker)
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JUNE

Spirit Lake, Iowa - State Superintendents of Iowa Conf.
Shorewood Schools. Miluaukee - Staff wcrkshops (two 1/2 day sessions.
Optimist Club (Racine) (Speaker)

JULY
Pittsburg, Pa. - 150 parochial school administrators (all day)
Kiwanis Club - (Racine) (Speaker)
La Crosse, Wis. - University of Wis. workshop (1/2 day)

Kei osha, Wis. - Principals and Bd. of Education (Speoker)
AUGUST

Vermillion, So. Dak. - all staff (all day)

Wacertown, So. Dak. - conference for 200 university nersonnel in
teacher education (2 days)

HMadison, So. Dak. - all staff (all day)

- West Unicn, Iowa - all staff (1 day)

Evansville, Indiana - 120 parochial school administrators (2 daus)
Decorah, Iowa - all staff (1/2 day)
St. Paul, Minn. - all staff "~ Roseville schools (1/2 day)

SEPTEMBER

LeMars, Ioua - all staff (all day)
Sheldon, Iowa - all staff (all day)

Franklin, Wis. - Wisconsin elementary principals and PTA

Delavan, Wis. - all staff workshop (two 2-hour sessions)

Whitewater University - students and staff in teacher education
Franksville, Wis. School P.T.A. (Speaker) (Speaker

Wisconsin Council for United Action
- 0CTOBER

Charles City, Iowa - all staff (2 days)

Garrett County, Maryland - 162 involved in Charrette (3 days)

Stevens Point, Wis. - administratore and key staff (1 day)

Sioux Falls, So. Dak. (So. Dak. State Teachers Convention (Speaker)

Greendale, Wis. - all elementary staff (1/2 day)

Harrisburg, So. Dak. - all staff (1 day)

Brandon, So. Dak. - all staff (1 day)

Delavan, Wis. - all staff workshop (three 2-hour sessions)

St. Pius School, M- lwaukee (Speaker for parent group)

Brookings, So. Dak. - all staff (1 day)

Lake Geneva, Wis. - all staff in Big Foot Distriet (1 day)

Minneapolis, Minn. - consultant to key administrative staff and
teachers (1 day)

NOVEMBER

Jefferson, Wis. - all staff (Speaker

Stbley, Iowa - all staff (1 day)

Convention for Iowa School Boards and Superintendents - Des Moines
Racine, Wis. CESA 18 Agency (Speaker)
Tulsa, Oklahoma - all administrators (1 day)

Libertyville, Ili. - all staff (Speaker)

Delavan, lis. - all staff workshop (Two 2-hr. sessions)




DECEMBER 38,

Detroit, ifichigan - administrators of parochial schools (1 day)
Racine Board of Education Office ("itizen Group ‘eeting) speaker

JANUARY, 1870
Twin Lakes, lisconsin - all day (Sreaker)

- Estherville, Iova - all staff (1 day)

Spirit Lake, Iowa - all staff (1 day)

Tama, Iowa - all staff (1 day)

Wiseconsin School Boards and Superintendents Conv. (Speaker)
Tulsa. Okla. -~ Key Staff (i day)

Rapia City, South Dakota - (regional Conference) (Speaker)
Cedar Rapids, Iowa (1 day)

FCBRUARY
Union Grove,Wisconsin - all staff (1 day)
Yhitewater University - (Teacher Ed.) students & Staff (2 hours)

Twin Lakes,lVis. (evening)

Chaska, iinn. - all staff ( day)

Rosemount, tinn.-all staff « 1 day)

Greendale, Wis. - all secondary staff (1/2 day)
Lake Geneva, Wis. - all staff (1/3 day)

- Walker Pt. .liddle School - Milwaukee (Consultant - 1/2 day)

Waterford, Wis. - all staff (1/2 day)

Douners Grove, Ill. (all staff 1/2 day)
Institute Day (Racine) - (Speaker)

Birmingham, liichigan (1 day)

toorhead, iinn. Seminar (1 day)

Hason City, Iowa (1 day)

kMinneapolis, kinn. - Seminar (all day)

Randall Consolidated School District - (Speaker)

MARCH
Yorkton, Saskatchewan, Canada - Regional Convention (Speaker)
Canora, Saskatechewvan, Canada - " " "
Caddy Vista School P.T.A. (Racine) - (Speaker)
Honroe, HMichigan - workshop (1 day)
East Iroy,., Wisconsin (Speaker)
Port llashington, Wisconsin PTA - (Speaker)
Willmar, (linnesota (1 day)
Denver, Colorado - Seminar (1 day)
Omaha, Webraska - Seminar (1 day)
Lavton, uklahoma (1 day)

APRIL
State P.7.A. Ccnvention - (1ilwaukee (Speaker)
Lake Mills, Iowa (1 dau)
Fargo, Worth Dakota - workshop (2 days)
Marquoketa, Iowa (1 day)
Circle Pines, Minn. Seminar (1 day)
Detroit, Michigan (1 day)
Newton, Iowa (1 day)
Phoenixz, Arizona - Se-inar (1 day)
Las Vegas, Helbraska - Seminar (1 day)
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Redfield, South Dakota (S.D.Elem. Prin. Assoc, Conv) (Speaker ¢
Workshop)

Walker Point widdle School, /'ilwaukee (Consultant)
- Detroit, iiichigan (1 day)
Wyondotte, /iichigan (1 day)
Honroe, idichigan (1 day)
Mi lvaukee, Wisconsin (Speaker)

JUNE
Hitchell, South Dakota - (1 day)
Fargo, Worth Dakota - (1 day)
Stuebenville, Ohio - (1 day)
iladison, Wisconsin - (1 day)

AUGUST
Luxemburg, Wisconsin - workshop (1 day)
Onava, Iouva ~ workshop (1 day)
Ovatona, :iinnesota -~ workshop (1 day)
Stilluater, 'linn. ~ workshop (1 day)
Detroit, ilichigan - workshon (1 day)

SEPTEMBER

Audubon, Iowa (Tri-County Institute) - Speaker
Catholic Teachers Convention - Ililvaukee, Wis. (Sreaker)

OCTOBER
Elgin, Illinois - (speak at convention of 900 teachers)

SPEAKING ENGAGEHENTS OF DIRECTOR
AT

STATE, REGIONAL AND NATIONAL CONVENTIONS

National Assoctiation of Elem. School Principals, Houston Texas
iinnesota Education Association - !Mpls. (Sectional Spreaker) 1968

Minnesota Education Association - Mpls. (Dinner Speaker) 1270
ITowa Assoctation of School Boards - Des Moins, Ioua
South Dakota Education Associat- ~ - Sioux Falls, South Dakota

Wisconsin Assoc. of Jr. High School Principals - Racine

Wis consin Assoe. of Elem. Principals - La Crosse, lia.
Wisconsin Assoe. of Secondary Princinals - ladison, Wisconsin
Wisconsin Assoc. of School Boards - i'iluvaukee

Wisconsin P.T.A. Assoctation - Milwaukee

Wisconsin Assoe. of Classroom Teachers - i lLiaukee

South Dakota Assoc. of Elem. Principals - “itchell, S.D.
iiidvest Regional Conf. of Jr. High Principals - La Crosse, Vis.
Regional Conventions in Saskatchewan, Canada (2 daus)
National Education Assoc. Regional Conference - !Minneapolis
Catholie Teachers Convention, Milwaukee

Scuth Dakota Regional Convention for Teachers - Rapid City
National ileeting of Title III Directors - San Diego, Calif.
Conventiuvn of Lutheran Schools in Chicago area - Floin, IlL.
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DISSEMINATION ACTIVITY. A final eriteria which might be
used m declaring the success of this particular program would
be related to the extensiveness with which speaking engagements
and workshops are requested. Dissemination for this program
started from nothing more than an idea and a service well
rendeced. The program did not start with involvement of the
university or the identify of a national figure, but rather
school districts, conferences, and conventions were interested
enough in things going on in Racine and the way these things
vere presented to produce extensive demands for such services.

-

PHASING QUT OF FEDERAL FPUNDING

Many ideas and concepts dealt with in the Racine Title III
program have been further developed and will be propagated by
the joint efforts of the State Department of Public Instruction,
University of Wisconsin Research and Development Center, and
the Kettering Foundation, better known as I/D/E/A. Through
this collective effort most of the materials and human resources
will be provided to help schools within Racine and throughout
KWisconsin implement this multiunit concept.

It should also be noted at this point that many schoolsg
and school sustems throughout the country will be running
laboratories which have been patterned after the kacine Title III
laboratory. Examples of these could be found this summer in
St. Paul, Minneapolis, Roseville, in Minnesota; Fargo, North Dakota;
Watertown, South Dakcta; Charles City, Mason City, and Des Moines
in Iowa; Stuebenville, Ohio; Madison, Wisconsin; Detroit,
Michigan; ete.

The need for workshops, seminars and laboratories became so
evident to the Title III staff members that it has led to
participation in a consultant firm wvhich will offer these kinds
of services to schools and school systems throughout the United
States on a business basis. Brochures identifying programs
being sponsored by Educational Consulting Associates, Ine., which
are patterned after the Racine Title III program, can be found
in the Appendix, Pages 56-57.

It 18 somewhat regretable that it is impossible to conduct
the same kinc of laboratory in Racine which was conducted under
the sponsorship of Title III during the last four summers; however,
the Racine School System finds itself in a very difficult
budgetary problem at the moment, and the Administration does
not believe that it would be wise, at a time of dire need for
classrooms, to increase the budget to carry such a laboratory.

It is quite likely that the laboratory has had its "saturation
impact"” on the Racine School System and staff, and that any
continuing effort of similar services might well be located in
other geographical locations throughout the country. Furthermore,
the Board of Education was somewhat reluctant to consider this
kind of funding because the program was serving many more
participants outside of this school system than in the school
district.




Many people trained and involved in the Racine Title III
laboratory will be key staff members in some of the other
laboratories scheduled throughout the country; therefore still

- another spin-off impact of this program can be identified.

It should be said in conclusion that the Federal funds
channeled into this Title III project have produced exciting

and stimulating opportunities for literally hundreds and,
considering the spin-off, thousands of staff members during

the course of these four years. It should also be said that
some 4,000 students have benefitted from the enrichment
activities provided during the time of the laboratories.
Consequently, it becomes very difficult to assess the thrust
for improvement of publiec and private education ereated by

these funds. Time only will tell whether or not the innovations
and practices tintroduced to schools and school systems through
this program will upgrade measurably the quality of education
provided for individual students in those school settings.

Though thatis conclusion will have to wait for much more
conclusive data, it can be said that staff members in schools
and school systems have been motivated to carefully look at
themselves, assess the eudcational practices going on in those
settings, and then have attempted to introduce new practices
as a result of being influenced by the Racine Title III Program.
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"Evaluation of Visitation"” feedback forms filled
in by all visitors .
"Evaluation" feedback forms filled in by partici-
pants at close of workshops conducted by Title
III Staff

"Summer 1969 Laboratory to Re-educate Teaching
Staff" guidelines booklet

Booklet describing "Special Purpose" workshop
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Appendix
SCHOOL
TOTAL NUMBER OF STUDENTS
DATE
CALCULAT ION SHEET
FOR
STAFF UTILIZATION PLANNING
(Other Than Multi-Unit Schools)
Ist {2nd | 3rd | 4th |S5th |6th |TOTAL | TOTAL ‘
K l6r, {Gr, | Gr, |Gr., |Gr. [Gr. } No. VALUE
=) Y/,

£ ot Students . 52525;2?
# of Classrooms ' fZZfZQ//’
Teachers
Aides

Sub Total

Special Staff i “Staff Utilization
g Summary

KIND f KIND

-

Art 2 Teachers
Music f hides
Phy. Ed. : Instr. Secy.

Gen, Resource ; Librarian

Rem, Reading . Special Staff
Helping Teacher

Sub Total

Raiios - Outer city schools 26,8 to |
- Inner city schools 19 to |

Formula

(# of students in (Ratio) (# of staff al located)
grades |~6+1/2 of K)




SOMF PNSSTBLE STAFFINA PLANS
WHEN APPLYING
QYSTEM-MTNE PATIN

CONDITIONS:

APPENDIX
]

RACINE, YISCONSIN

ApriL, 1OR8

1, SCHOOL “ITH TOTAL ENROLLMENT OF 707 sTUDENTS (100 KINGERGARTEN)
LEAVING A STAFF ALLOCATIOM RASED ON 65 STUPFNTS IN THF
BUILDING AT ANY GIVEM TIME,

2. TWENTY-FOUR STAFF MEMRER ALLOCATION AT RATIO OF 76,8 STUDFMTS
PER FULL-TIME PROFESSIOMAL STAFF OR FQUIVALENT,

SCHOOL A (790 Stup=vTs)

[Ty -

g

PRINCIPAL
SECRETARY

LIBRARIAN

TEACHERS
RemepiAL PDG,

TTAL

PUSUEVUTRp U R

SCHCOL B (700 StupEMTS)

S o S Sy Sy S

pmd o o s

FRIMCIPAL
SECRETARY
LIBRARIAM

TEACHERS

A1DE
SPECIAL

ScIencE

ArT
flusic

HeLpineg TEACHER

TOTAL

25 1.9

ERIC

Full Tt Provided by ERIC.

N\ b N U b et bt Pt ek bt b

NV

SCHNAL € (770 STunFNTS)

——— e

CoRE STAFE
PRIMCIPAL
SECRETARY
| LIBRARTAN

InsTR. SECY.

u§11_£5(100 N
AaFS 5-6

UniT LEADER
TEACHER
MADE

|} R (2N9 S,
“Wes o-7-8
1T LEADER

TEACHFRS
M1DES

thFS 853-10 T

UniT LEADER
TEACHERS
P1DES

Uniz D (209 St
D, 299 33
I'n1T LFADER

TEACHERS
MDES

N

Saus?

st

=

—ad

tend

TCTAL

21
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SCHOCL D. (700 STuDENTS)

= U = O = =t (WP DR Wy

= Ut

Core STAFF

PRINCIPAL
SECRETARY
LIBRARIAN
InsTR. SECY.

URII A (102 ST.)
AGES J-u
UniT LEADER

TEACHER
A1DE

UniT B (290 ST1.)
AcEs €-7-8
UN1T LEADER
TEACHERS
AipE

UniT C (200 ST,)
fces 8-9-15
Un:T LEADER
TEACHERS
A1DE

tniT D (200 St.)
fees 10-11-12
Unt1T LEADER
T&ACHERS
AIDE

—

O

Ul =

Ul

Xl

it
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SCHANL £ (77 STupENTS)

TOTAL

U1 = = Y bt o et bt [t fod b

—_ U7

(AR STAFF

PRINCIPAL
SECRETATY
LIrRARIAN
InsTrR. SECY,

gt & (17D S,
Aars 5-6
Iimit LErDEP
TEACHEP

Unit B (2P0 C7,

Peps F-7-8
HniT LEADER
TEACHFRS
drpe

vt C (200 S,
haes §-9-1N
UNIT LEADER
TEACHERS
P 1DE

Iyt D (000 ST,
fges 10-11-12
UniT LEADER
TEACHEPS
Mne

SPECIAL STAFF
ArT
Mustc
Pyv, D,

TNTAL

)

)

feaed

VN R

U
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APPEILTEX
CEQUENCE LOG 7
on
INTRODUCTNG "FSPAFF DIFPEPCNTIATION”
AT
RIFPORD JP. HIGE JOHOCOL
May 182, 1570
T0: Intercoted Perscennel
Frol Gifford Figith vrads ilvthematicn Teor
) Laxperiment in D flernentiate 7 Ll fing
DATES AND REPORTS ON MEETINGS:
2/27/70 Presented pruposal to lr. Kirchner -- Pogitive
reaction

2/28/70 Sent copies of proposal to:

John Aceto (Math Consultant)

Lloyd Johansen (Title III Director)

Bill Coulter (Professor-friend, Dominican College)
Harris Ruscell (Assistant Superintendent)

3/5/70 Sent letter to Dr. Eduar ~ Pino (Cherry Creeb Schools)

3/18/70 HMeeting with Russell, hAceto, Johansen, Kirchner --

Positive reaction

3/19/70 Sent copy to: Mr. Walter Stenavich (Personnel Dir.)

Dr. John Gunning (Superintendent)

3/20/70 Received reply from Dr. Pino -- Directive to contact

Mr. Milt Schmidt, Director of Teacher
Education Projcet, Cherry Creek Schools

4/8/70 Sent proposal to Dominicon College:

Sister Delores bnderle
5ister Agnes Rose Kokke

4/10/70 Conversation with Robert Gomoll, State Assistant

Superintendent of Sehools, Jr.High Director.

4/10-70 Telephone conversation with Sister Delores --

~psitive reaction

4/14/70 HMeeting with Sisters Delores and Agens Fose --

expressed possibility of getting interns from
Dominican

4/28/70 HMeeting with candidates: MeGrath, Datlaf, VanBondegon --

aceepted

5/1/70 Telephone conversation with Hilt Sehmidt (Cherry Creek

Sehools)

5/4/70 Senior Intern, Kathy HMeGrath, arrived to observe

and preparc for fall term. Kathy is
spending the entire monin of May with us.

5/18/70 Sent reports to Kicancr, Accto, Gunning, Ruscell,

Johansen, Stencovich, Sister Pelorec, Sister Agnes
Rose, Pino, Sehmidt, Gomoll.
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JIAFRING 07 POSITIC”
progm SEEUSTER SDONND CEVMESTEPR
Jentor Tcacher (Intern) Fathu Mefrath ARarhare Llaotlal

Juniopr Teacrier Havi ara etlal

Junior Tcachicor dade La- Do ieqgon

Toceher Aide

FUTURE PLARS

1. we will approach Carthuge College in order to fill vacaneie
secord cemester.

)

2. Sisters Delores and Agnes Rose will meet with us to outline

curriculum for junior teachers.

3. The state intern program has, at this time, double-staffed

our positions for interms. Thic will have to be cleared up

soon.

4. We will work with Mr. Kirchner to clarify and fill the
teacher aide pocition as well as establish a time schedule
for heuw.

SUMMARY

We are pleased with the enthuciastic suport we have
received from our administrative persomnel and Dominican
College. We have filled four of the six positions avatilable
with Dominican College stidents. Dominica. ‘ollege does not
have a large enrollment, thus we are planniiy to contact
Carthage College to fill the two vacancies left in the plan.
These positions will be filled i1 early fall.

The experiment is moving far bc imd our original
expectations. Initially, we hcd no! anticipated filling
the senior positions witl students at Dominican. One of
the senior students <s currently working inm our team, in
preparation for the fall semester. Ihe second semestar
sentor student will be a junior teacher fall semester. This
moves our model ome year ahead of its original plan and will
give us cxceilent opportunities to evatuate the progranm in
its first year.
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878 2434

BRCHNCOS

DERRICK WEST, PRESIDENT
CARL NISEN. DIReCTOR
LYNN JANEON, DIRECTOR
FETER DRAZON CuERK

UNION HIGH SCHOOL

Union Grove, Wisconsin

XTI
878 2433 l\/

For The Best In Education

February L4, 197V

Mr. Lloyd Johansen

Title IIT Dire

ctor

1032 Grand Avenue

Racine, Wiscon

cear Lloyd:

sin 53403

PETER HAUPFR, TrrAsuprn
JAMES HIGHLAND, A5 NISTRATOR
FARL VER AOUNKER Pt PAL

1ED KIS CHITZ Ac GTAST 7P NCIPAL

Again we find ourselves in your debt for a truly outstanding educational

program. 'Gre

at!"; "Unbelievably good!"; "The uest

"Let's have more inservice programs like that one!"
the commenis that we have heard following your presentation. These came
from teachers, from board members, from parents and from students. 1 can
safely say that the February 2nd workshon was the vest received of any

thiat we have h

ad since I have been in this district.

we've ever had:i";
These are some of

Attached you will find a compilation of the problems and solutions listed
exercise Monday night. As you predicted these are very
In some cases they indicate a surprising awareness of our

in the closing
interesting.
problems. In
it required pe
solutions. It

individual items.

ginals, buvt it
originals if y

some other cases the obposite is true.

In both, however,

ovle to think, in depth, about the provlems and possible

was necessary for me to condense and

combine many of the

mhis results in quite a loss of "flavor" from the ori-

is still quite revealing. I'll be glad to send you the

ou should wish.

Once again, Lioyd, "Thank you" for a job expertly done. Although I Xnow
that many thousands of people have heen reached by your Titie III project,
it is still very unfortunate that it must be terminated. Fducation tadly

needs the freshness that vour anprcach provides.

Although I know that

you will continue to espouse thesec concepts, without the assistance of thre
federal funds, fevwer people will reccive the benefit.

Please accept my very warm hers

that you find yourself. T1f I can help in anyvay at

call.

highland

trvly yours, .
%4%&9%/%%&6

Ji/rb

Ynel .

onal good wishes in whatever new endeavor

anvtime you need only




WATERVORD WISCONSIN o CENTER OF GRON [

U'ebruary 24, 1270
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WATERE D) GRALE £0rOO0L

Mr, Llovd N. Johansen PN AT
2230 Northwestern Avenue OOUAL S . RADT g
f Racine, Wisconsin 53404 oo

Dear Mr. Johansen:

On behalf of the Waterford Elementarv staff and adminis-
tration, I want to thank you again for the stimulating
and inspiring presentaticn we shared with you last Fri-
day. The teachers unanimouslv (except reading snrecialist)
agreed that this was the most outstanding and useful
in-service day that we have had in years.

.

I would like to add my own personal appreciation for
your services. Hopefully we can now begin to bring
about some changes that are long overdue out here in
the hinterland.

Sincerely,

i) Bl

HEMAN J. BROSSARD
Administrator

o Wi

PR N PRY

HB:ar
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¢ » Cooperative Educational Service Hoency 75
\ A

November 19, 1969

Mr. Lloyd N. Johansen, Director
Racine Title III Program

1032 Grand Avenue

Racine, Wisconsin 53403

Dear Lloyd:
Permit me this means and opportunity to most sincerely
thank you for your untiring effort and dedication in making the

CESA 18 Administrator's Seminar on November 17-18, 1969 an out-
standing success.

In addition to my personal commendation I convey to you
the grateful sentiments of every participant.

You and your resource staff have contributed greatly to
the professional growth of these people. They are appreciative

of your contributicn.

Please acknowledge our appreciation to your capable
secretary for her help and cooperation.

Thanks again!
Sincerely,

/7(//0-(/ gd@ A e

Steve Edl, Coordinator
Ceoperative Educational Serxvice Agency 18

SE:vw
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Office of the Principal

BELLE AIRE SCHOOL

1935 Belle Awe 1ane
Downcis Grove, Illinois 60515

reuruary 27, 1270

Mr, Lloyd Johansen, Director
Racine Title I11 Progran
1032 Grand Avenue

Racine, Wisconsin  53L03

Dear Mr. Johansen:

Thank you for a tremendous keynote speech on
February 25}

Your contribution to our Annual Workshop was
the "whipped cream on the cake",

I certainly couldn't have asked for a better
culminating activity to the day's program,

Thank you again,
Sincerely,
- 4
— - 4 A /
//W/z/ 7 L
Ronald F. ilale,

Vice~-President
DESPA

mp

APPENDIX
12

WOodland 8-5454
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TULSA PUBLIC SCHOOLS
OFFICE OF THI SUPERINTENDENT
P.O.Box &5 Y S20F

TULSA, OKLAHOMA 74 145

Adm.stratoee Doector,
Seqomdary Schanls

January 30, 1970

Mr. Lloyd Johansen
Director, Title II1 Project
1032 Grand Avenue

Racine, Wisconsin 53403

Dear Lloyd:

Tt was a pleasure having you in Tulsa again. 1 have heard
nothing but f{avorable comments from the participants in the workshop.
I am quite sure it was a very valuable and profitable experience
for them. Your presentation comnmands a great deal of confidence
from those who hear it.

Asain § apologire for not making it possible for you to
catch yous &<} daled niane. 1 hope the delay did not inconvenience
you too  «h wnd you arrived home safely. |
|

. am -nelosine a slide of the Education Service Center. It
is not a pe-r 1 v o one but new oes are being made and we will
send Sou ~w - o taey ave ready but this one wvill give you one per- ’
spective o . uiidiny.  Alfo, enclosed ore the evaluations made by
the so.nic.pan’ s in the workshop. They are most complimentary and are
© % o the tremendous job which you did.

Tt was nice seeing you again and we shall look forward to our
next enco niar.

Sincerely yours,
W

G. Blaine Smith, Asst. Administrative
GRS imy Director for Secondary Schools

ERIC

‘;———.—‘———._——4
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Boerd of fducetion Administiation
RUSSELL MEDIN, President o110 8
) LAING, Superintendent
ROBERT BLACK, Vice President \l )
MRS RUTH BAY ~Agona PRINCIPALS
OHN CLAUDE N ELGIN ALLEN, Sr High
JICK KUFCKER ~ : ) . . GLENN CHALLY, Jr High
ACK LIMBAUGH Qnmmumtg '—%fhﬂﬂl District WRS AARGARET BERINGER, Elem
;‘RS JUDY THORESON NALTER MCBRIDE, Elem
RED A DIEKMANN, Jr, Treasurer Aloona, Howa - 30311 MRS FERN STANTOM, flem,
~AUGHN K RISING Secretary and )
CECIL WATTERMANN, Elem,
susIinCss  Assistant January 25, 1970 supervisor
b
oW
4
\
Mr. Lloyd Johansen '
Racine Public Schools <
Racine, Wisconsin -

b . Dear Mr. Johansen

‘Please allow me a belated thank you for a job well done. Our faculty are
still buzzing with excitement and discussions following your visit with us.

o -~ T _n“‘

We cdelayed the opening of school last Tuesday until 10:45 with the hopes that
we might capture some of the enthusiasm with comittee meetings on course

[OPARA]

structure and requests for priorities for %tue new curriculum and building. 3
. As we plan our programs and are asking for time to be in the resourcs center £
and with our students, we realize that there is a great deal of cooperation 3

that must be dealt with before we can function as a 'team's As one of the ) :
faculty so aptly put it--we were on top of cloud nine after the gentleman
from Wisconsin was here, now we must face reality in working together toward
what is best for all of us. There was a great deal of frustration at 10:L5, !
but by the end of the day I could sense a mellowing of thoughts and perhaps
we are started on a unity of thought and purpose.

, It was a most refreshing and exciting experience for us to have you with us
’ during the day. When you are plamming another series of meetings and will
, be near our northwest corner of the state, please advise me so that we can
ask you to be our guest of honor in a follow-up of some very important
: thoughts. ‘

Sincerely

 f

c(/j’,,v;
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i Staples Public Schools
|

Staples, Minnesota 56479
Rl T of

’

Office of Flomertary Prncipal

dr. Lloyd Johansen
sitle 111 uiroclor
shulto slementary o ool
«cine ruolie sennols
Arcine, wisconsin

Jear Lloyd:

Tour impzc’ will oo folt in stacles for a lons time,
o ard Liss Cleusen dud an oulstonTing ool Qb s folt oy
zl1l concrmed tial your rresentations - o ¢ the Hest erare—cc—as
and s pracvicdd tuel oteoles w1l lmdleomt onng of sour ideas.

we thorouzil, enjoyed -our covpany ~n’ hope ue have
the oprortunity 5 mrg mul an wxeannze 2l the carliost nessible

| than4s az in Tor eversthing!

>

JAncerely,

= QMU

B
Jons .d . Drounie, Principal
] .oel Jchool
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APFENDIX

BOARD OF EDUCATION OF GARRETT COUNTY
UMD HIPXCIIC NI NN KK

TLILEPHONEI (301) 334-3981

OAKLAND, MARYLAND 21550

October 10, 1969

Mr, Lloyd Johansen

Director, ESEA I1I

Racine Board of Education
8515 Westminster Drive
Sturtevent, Wisconsin 53117

Dear Mr. Johansen:

1 wish to thank you for your participation in the
Charrette designed for the Garrett County School
System. Your support and involvement have contributed
much to its success; and its impetus on the future

of education in Garrett County is unmeasurable, Such
cooperation reflects your sincere interest and desire
for the bast possible education for our youth,

Again, humbly and sincerely, thank you, You were
"beautif ul?}

Respectifully yours,

Albert R, Ringer
Director of Instruction

ARR/mm
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VIC COLE, Brooki
Southeost District

ntative

ED CHARBONEAU, Aberdeen
Northeost District Representative

(. M DRENKHAHN, Director of Publications

M H SHAW, Asustont Secretary for Field Lervices
E C MIKKELSEN, Pesearch Director

GERTRUDE DuBOIS, Office Marager
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Lﬁ-’ ‘
Yorkton Regional High 8eohaol
Yorkton, Saskatchewan -

Mareh 19, 1970

Mr. Lloyd Johansen
Director, Title III Program
Racine Publie Schools

1032 Grand Avenue

Racine, Wisconsin 53403

e Rk, ?
Dear Lloyd, v‘ﬁ& i‘g
,‘,—g'-e ‘{;‘w

I would like to express my personal thanks to you for aseming to our -

teachers' convention. You were aertainly very imstrumental in making '7“?%5
all teachers agree that the oconvention waa an unqualified suooceas. SR
In fact, many 8aid to me that it was the only oonvention they ever . *34
attended that was worth attending, beocauae it »eally dealt with Ly
vial issues - the nute and bolte of what to do to make our teashing _ .=
relevent. S

€3 )*“,Q"
Mdny teachera told me how luoky we were to get epeakers euch as . ¥ . 3

you and Lloyd Dennis. Really, you did oompliment eacoh other perfeothy, o
You were the one who gave ues the nuts and bolts of how to ohange as ', * . 4
well as a lot of "whys." But perhaps it took someone from oup ouwn S
backyard to jolt the traditionally oriented tegohar into realising ;ﬁg ;
the need for change. i

U g B
Really moat teachers know you only scratehed the surface. We arc“jgmiié&g

. . SR !
8till too nervous and uncertain ta try muoch. But you have really )j@&;Vgéﬁ

whetted our appetites. He want more. :¢.1$wa§€
. %3"}

Our association ig considering the following: i

(a) Sending three or four teachers to take your aseven-wesk oouraa.,;2‘§%€ﬁ?
(b) Asking you, or someone you might suggest, to oome here to B, T ey

ik
TR

Yorkton to give a one-week course similar to the aeven-wveek cauree yeu * .
give. - ";~' ¥
We felt that the people who went down there would be able to help -4 =
you with the short course here. . e,
R

We realisze that one week would not be suffioient but perhaps one A 5'};ﬂw
or two phasea of your program could be dealt with. However, ve wou d TN
be quite happy to let you "do your own thing" in your wvay. “

éﬁ ﬁﬁgg
We would like to preasent a propsed program to our professional develgp- 1

ment sommittee here and to our Saskatohewan Teachers Fsderatiom. In = °-F

our proposal we would glso like to know estimated ocosts. ) "V§?
x - uP
I realige it i8 expecting quite a lot of somaone in tour position te *g
make the trip up here again. But those who don't ask don't recsive, Py
Please let us know if you think our ideaes are feaqaible and whether ep ~ ': ;

not you would come.

Once again, thank you for ooming to take part in our convention. I
believe that our request for your return is an indioation of how muok
we appreciated your efforts. '

Sincerely, 4
Randy Nelaon .
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G. J. LORBER, Superintendent
CHARLES CITY, IOWA

September 16, 1969

Mr. Lloyd H. Johansen
Dominican College

8515 Westminster Drive
Racine, Wisconsin 53177

Dear Mr. Johansen:

This past summer we were privileged to have seven of our elementary staff
members attend your summer workshop. This was a rare experience for them
and they have come back to our community this fall with new insights and new

ideas on how to teach boys and girls in the classroom and make learning an
exciting experience.

These seven staff members are working as a team and have combined three fifth
grades and three sixth grades in a unitized program. I have never seen seven
more dedicated staff members. They are willing to give of their time and efforts
to make this educational experience for their students worthwhile. As I watch
the activities that are happening, it reminds me of a newspaper office, with
everyone going full blast to meet the deadline.

You are to be congratulated for the outstanding work you are doing for education.
I* we said since our first meeting two years ago that your new insigihts in
education will bring new life into the classroom. This new life is far past due.
It was our good fortune while I was at Independence to spend some time with you
and your staff at Racine and to bring back ideas that are paying off there.

We are looking forward to October 23 and 24 when you and three members of your

team from Racine will be with us for a two day inservice training workshop.

I am sure that these two days will be the highlight of our school year. We are

eager and willing to learn so don't feel that you are working us too hard. Our
work day will start at 8:00 A.M. and we can go to 5:00 P.M.

By the way, when I spoke with you last week, I failed to get the number of motel
rooms you will need. You will be staying at the Hart Court in Charles City, but
I will need to let them know the number of rooms. We will make arrangements for
the nights of October 22 and 23. :

3
Lloyd, again let me express my sincere appreciation for the "Red Carpet” treat-
ment you have given my staff members. It has been a rewarding experience for
them and they have grown fifteen feet tall in their ‘profession because of it.

.

Sincerely

orber, Superintendent

GJL/pb
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Minneapolis Public Schools
SPECIAL SCHOOL DISTAIOT NO. }

SCHOOL ADMINISTRATION BUILDING
807 Northeast Broadway Minneapolis, Minnesota 55418
Telephone 333-4884 ‘
Rowarp §. Branor 1

Dirsctor of Staff Development

Auguet 18, 1969 PRI

. w

} lloyd Johansen

t Mirecter, Racine Title IIY Program

Schnlte Kiementary School

8515 West Minster Drive .
Sturtevant, Wiscensin 53177 )

Pear Lloyd:

o

1 want you to kmow that I've talked with several of $he pesple who attended
your summer laberatory and that they are extremely emthusiastic about $he
superience. Most of them, in fact, have never before participated in a staff
dovelopment aotivity which they felt was #0 waluable. It is a buay time far
®e nev, what with making preparations for the opeming of sshool, but as seen
88 She year is under way I hope to call a meeting of everyone who took part in
i:ur pregram and to begin serious discussion of what our mext step should he.

the meantime, I vant to thank you again for mekimg it possible for our staff
ambers to attend.

"”“’.1"

¢ ,Eauld l.{mlt :
“irector of Staff Develepment

*
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EVALUATION OF VISITATION
To
RACINE SCHOOLS

) One of the major objectives of the Title IIT program tis
dissemination and propagation of successful practices in

education through visitation. Therefore, vould you carefully
respond to this instrument to help us improve this service.

1. Were your objectives for visitation met during your visit?
X Yes o
If not, vhy?

2. What experiences were most meaningful to you during this visit?
Discussion witn teachers, princinals and Mrs. Canman. Observine the

units in action. Visit to the 3.1..C.

3. What experiences were not so meaningful?
It was all meznineful -- not a minute was wasted.

4. Would you cnre to make a suggestion for the improvement of
this program?

We would like to have svent more time watching large units in action;

observe unit leader and staff in planning session.

5. Please make a comment on your "over-all” feeling about the
effectiveness of this visitation.
Qur _visjt was well planned ard well organized., Mrs. Canman and others were
very cocperative and made every effort to make our visit enjoyable and
meaninaful,

6. I felt this visit was: (check cne)

Hot too meaningful Better than most
About like most X Outstanding

Signed A ¢ % ;g ,‘/Zwbﬂ/{/’(i

School Gale-EttrieAhnol District

Address Galesville, Jisconsin 54630




gaz[’/zurdl \/Q‘_’eig/zfd Secon alar

640 LAWRENCE AVENUE WEST, TORONTO 392, ONT- R!O.

¥

H. W. B. HYLAND, B.A., B.P.E., M.Ed. 7874291 D. R, HEVGILL, B.A,
PRINCIPAL VICE-PRINCIPAL

K. B. HILLS, B.A.

N. V. JEFFERSON, M.A,, B.Ed.
VICE-PRINCIPAL

VICE-PRINCIPAL

L Marcnh 13tan, 19790.

Mr. Lloyd K. Jonansern,
Title IIT Director,

1032 Grand Avenue,
RACINIE, Wisconsin, U.S.A.

Dear Mr. Jonansen;

May I tece this opportunity to let you «now hou .uci
Mr. Bot raul and I enjoyed our visit tTo your sciiodl systex. Alter serving
on a co.n.ttee ror the past year on Unit Organization and c¢oing a rair
anount o research in this area, it was a great experience for us Lo see
the Multiunit Concept in action.

We vere anazed at tne wealin oi inror.aation with vhich
Mrs. Canman was able to provide us, particularly oa Project Title III,
and were extremely grateiul to her for the time she spent on our benalf.
We also arprecizted the efforts oy Mr. Nelson and all those who contributed
to maXing our trip so worthwhile.

I do hope we may have the opportunity to reciprocate if
any of your staff members have an opportunity to visit Toronto.

Sincergly yours,

. )
')

!

A\ U

H. W. B. Hylamd,

Principal.xg

i
'

HWBH/me
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Oshkosn, Wisconsir
January 22, 1969

EVALUATION

1. What experiences were most meaningful to you during this

&

vorkshop?
’,'v\\, [V - \.) (‘-‘\\\ . kY '\\ 'S '\/ ce o\ Cden
L e k \ - .~ . ~ ‘ -
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2. What experiences were not so meaningful?

\.‘)\: ,\\,_.‘\ \-.\ \\\ \0\\23 (\L' . \_ ‘\ -...‘,‘ .

3. Would you care to make a suggestion for the improvement of
guch a program?

e IR = SRS
C D N -\»‘ N [ ‘.‘, 9 \ A9 AN e L'\-: R AW PN L \~ e N
AR T \.

4. Please make a comment on your "over-all' feelina ahout the
effectiveness of this workshop.

?&adk ;5 A AT (th.\&mél as\& h“xi\bux. J
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\ B - - R . ]
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E‘VALUATIOZ’J
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1. What éxperienczg tere mogt meaning ful to you durzng this workshop?
"-'A‘QM Y\QKW‘\A&(Q. txo\ \LW%‘
2.

What €xperiences yepe not so meaning fui ?
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4. Plegse make q comment on yoyup "over-qpzn feeling about tpe
efféctiveness of this Wworkshop,

\/Z« 11}‘70-4764 qu, ,rlahez,c.Za.[clrp , féu«_ /)L&;L—;L(A,‘ 71,011.,4(:‘:&\4(‘4'\/
e * / ,
A’LI'ﬂiykezmu¢£ . -JJ,CQAﬁinzf(~&nZL~l%;. Y azey S ‘1°:7 2
/4¢aQ2¢w£ar4f.

I felt tnig workshop wqg.: feheck one)

¥ot too meaning fui Better thap most
About 1ire mogt

l Outstanding
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OBJECTIVES OF TITLE III LABORATORY

The Racine Title III Laboratory provides a clinical teaching
experience for teaching professionals and non-professionals to
experience and assess new ideas and approaches for instructional
improvement. The program involves seven weeks of full-time work
for teachers, consultants, supervisors, principals, and university
professors, para-professionals and secretaries drawun from public
and private schools in a large geographic area.

This program provides enrichment learning experiences for

! students in grades 1-11 each morning for six weeks in five
different buildings. Student attendance in the mornings provides
a laboratory eetting for this professional work.

Specifically the objectives are:

1. Individualization of Instruction. It is assumed that partici-
pants will leave this summer segsion with a commitment to

F individualize instruction as much as possible within the curriculum
and school organizational pattern they are involved with in their
oun school setting.

2. Packaging Curriculum. Teachers will experience the vriting of
contracts, unipacs, capsules, minipacs, IPI, etc., during this
laboratory. They will be given enough experience to make them
competent enough to prepare materials for individualization in
their local school settings.

3. New Organizational Patterns. Some of the patterns are related
to a whole school organization such as: ungraded, dual progress,
school within a school, multi-unit, flexible modular scheduling,
ete. Other patterns will relate to organization within the school;
they could be teams, instruction unita, department, self-contained,
ete.

The broad objective is to demonstrate and evaluate the
effectiveness of new organizational patterns and to help partici-
pants determine which ones might be utilized in their diverse
educational settings.

4. Wew Ideas, Techniques, and Materials. This laboratory should

provide aqnd encourage the use of as many new techniques and

materials as possible. Participants are encouraged to evaluate

the extent to which they can be incorporated in new organizational
arrangements. i

5. New Taske and Roles for Teachers. The program objective tis8

to assure the professional participant that neu educational tasks
and roles vill not erode, but rather enhance the image of a

teacher, and at the same time improve the quality of edueation by
better staff utilization. rurthermore, the laboratory will provide
what might be termed as "basic training" for both the professional
and non-professional, and thereby produce both professional and non-
professional staff prepared and willing to assume the new tasks

and roles demanded in education today.
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BASIC STAFF ORGANIZATION

FOR
SUMMER LABORATORY

The organizational plan for this laboratory is designed to
provide maximum opportunity for staff to teach, experiment,
observe, and evaluate during a limited amount of time. All
teachers are assigned to teams and are expected to work
cooperatively.

These teams will cycle between a teaching rrsponsibility,
an observation opportunity, and a packaging curriculum experience.
The unit leaders and their teams will determine the rate of
cyeling - teams will usually spend two to five days in each
segment of the ecycle.

The laboratory serves students im grades 1-11. Therefore,
students and staff are assigned to one of the five levels listed
below. <£ach level is divided into units which operate within a
school made up of several units. The units function as shown on
the flow chart which follous:

ASSIGNMENT OF LEVELS AND UNITS

Level I (grades 1-2)
Unit A -- Bose School, Kenosha
Unit B -- Giese School, Racine
Unit C -~ Goodland School, Racine

Level II (grades 3-4)
Unit A -- Bose School, Kenosha
Unit B -- Giese School, Pacine
Unit € -- CGoodland School, Racine

Junior High Sentor High
Level III -- Starbuck Jr. High Level IV ~- Case Hiah School
Unit A -- English and Soec. St. Unit A -- English
Unit B -- English and Soec. St. Unit B -- Social Studies
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STAFF ROSTER
FOR
SUMMER 1969 TITLE III LABORATORY

DIRECTOR - Johansen, Lloyd
Seeretary - Erpestad, Edna

PRINCIPALS
Bose Elem. - Kenosha - Mancusi, Dennis
Seeretary - Dubaniewuicz, Linda

Giese School - Nelson, Earl
Secretary - Herry, Esther

Goodland School - Krahn, Roland
Secretary - Paulson, Lee Ann

Starbuek Jr. High - Gomoll, Robert
1 Seeretary - Maresh, Gertrude

Case High School - Stark, Joseph
Seeretary ~ Manuwval, Suzanne
CONSULTANTS 1
Engligh - Vail, Jeil General Regsource - Ronda, Tgckla
Setence - Bliss, Richard Guidance - Brach, Aithea
Math - Aceto, John
LIBRARIANS
Bose - Noppe, Vera
Giese - Hildebrandt, Lora Lei

Goodland - MeGraw, Jean
Starbuck Kiemen, Marilyn
Case - Vanece, Sharon

)

MEDIA SPECIALIST - Moen, Robert

SPECIAL ASSIGNMENTS
Coordinators of designs and straiegy for teaching teams
Clausen, Mary Jane - (Elementary ~ LEVEL I)

Krahn, Roland - (Elementary - LEVEL II)

Stark, Joseph - (Secondary - LEVEL III & IV)
Coordinator of design and strategy for observation teams
flelson, Earl - (Elementary - LEVELS I & 1I)

Gorioll, Robert - (Secondary - LEVELS III & IV)

Coordinator of librarions
Hdancusti, Dennis

Coordinater of auxiliary aides and television
delson, Earl




INSTRUCTIONAL SECRETARIES
Bose - Kruse, XKathryn
- Sordahl, Molly

Giese - Erpestad, Sharon
- Nelson, Karen

Goodland - Larson, Charlotte
Cooklin, liary

Starbuck - Mdaresh, Gertrude
- Johansen, Jann

Case - Carney, Kathy
- Letsch, Irene

AUXILIARY AIDES

Bose - Roders, Arlene
-~ Andersen, Joyce
- Thompson, Marjorie

Giese - Hadley, Mary
- Eigel, Nellie
- Van Koningsveld, Armolda

Goodland -~ Betts, Jean
- Colbert, Beatrice
- Levingston, Lydia

Starbuck - Pederson, Diane
- Mikalofsky, Sister Mary

Case - iadsen, Ruth
- %Zlaeser, Kathy

paerdese

N

3
3,')




LEVEL I (Grades 1-2)

Level Leader -~ Clausen, Mary Jane

UNIT A ~ Bose (Kenosha)

Unit Leader (Teaching) - Clausen, Mary Jane (Title III)
Unit Leader (Observation) - Stimm, Charles (Trautvein-Hood
Creek)

Pield, Hargaret Loury, Betty

Columbus, Wis. Kenosha

Georgi, Sophie Strasser, Rose
Kenosha Kenosha

Gretzinger, Rita VanLanduyt, Mary Beth
Kenosha Kenosha

Kleindl, doreen Mohrbacher, Linda
Columbus, ¥Wis. Kenogha

SUB-TEAM PARTICIPANTS

June 23-July 11

Baker, Xaren
Keghena, Wis.
Tope, Hazel
West Union, Iowa
Walker, Harilyn
Minneapolis, Minn.

UNIT B - Giese School

Unit Leader (Teaching)

July 14-August 1

Zais, Sigter Carol Jean
Nauwatoga, Vis.

- Piggins, Carol (¥inslow)

Unit Leader (Observation) - Leonard, Charles (Giese)

Baumann, Marjorie
Caddy Vista
Beyer, HNancy
Jefferson
Cairo, dary
St. Ldwvard's - Raecine
Campbell, Katherine
St. Sebastian-Sturtevant

Ferguson, James
Crestview
Hiller,Sister Marion
St. Alphonsus, Creendale
Heyers, Janet
Schulte
Slaughter, Nanette
Jefferson

SUB-TEAM PARTICIPANTS

June 23-July 11

Bong, Joy
Fast Iroy, lHis.
Daly, Bonnie
Minneapolis, Hdinn.
Scehroder, Gertrude
llest Union, Iowa

July 14-August 1




‘f’\;z

UNIT C - Goodland School

Unit Leader (Teaching) - Hangen, Pat (Stephen Bull)
Unit Leader (Observation) - Smith, ilary (Kenosha)

Mader, Barbara

Schulte
Ellis, Carol Rosin, Ruth
Giese Trinity Luth., Caledonia, Wis.
Hoffman, Susan Staaf, Jean
Giesge Dr. Jones
Kranz, Margaret Wirtz, Sister Phyllis
Wadewits St. Alphonsus, Greendale, i3

SUB-TEAM PARTICIPANTS

June 23-July 11 July 14-August 1

Bredeson, June
Hartford, Wis.
Paterick, Dorothy
Shavano, Uis.
Paveleik, Lorraine
Roosevelt o




LEVEL II (Grades 3-5)

Level Leuader - Barnes, Duane

. UNIT A - Bose (Kenosha)

C/(‘/z,,cc, Vi
Iz

Unit Leader (Teaching) ~ Schmitt, Sister Donna (Holy Name)

Unit Leader (Observation) - Onnink, Allen (Schulte)

De Santo, Thomas Neureutter, Sister Janet
Kenosha St. Wenceslaus, Milwaukee
Henazig, Susan Nexvman, Robert
St. Wenceslaus, Milwaukee Elkhorn
Hill, Charles Stevens, Ronald
Elkhorn Elkhorn
Klenke, William Thalacker, Edvard
Kenosha Elkhorn
daki, ALenneth Tietas, Virginia
Kenosha Charles City, Iova
daegeli, Sandra
Kenosha

SUB-TEAM PARTICIPANTS

June 23-July 11 July 14-August 1
Morrow, Esther Andersen, Mary

dinneapolis, Minn. Charles City, Iova
Pengelly, Rhoda Jacobson, Echobeth

Hartford, Wis. Charles City, Iouva

Sweeney, Mary
Baraboo, Vis.
Thomas, Veronica
St. Sebastian, Sturtevant

UNIT B - Giese

Unit Leader (Teaching) - Tomisch, Robt. (Staples, Minn.)
Unit Leader (Observation) - Olson, Robert (Giese)

Cole, Damon Henning, Joan
Ckarlee City, Iowa East Troy, Wis.
Ciskowski, Diane Kuhl, Frederic
St. Wenceslaus, Milwaukee Sturtevant
Dischler, Sister Rose Marie Rogers, Barbara
St. Norbert, Sauk City, Wis. Prairie
Dunk, Thomas Sohmidt, Ethel
Holy Name, Racine East Troy, Wis.
Fochs, LeRoy Schuenke, James
Jefferson North Park
Kimble, Keith Vogl, Sister Marcia
Roosevelt St. Wenceslaus, Milwaukee

?
SUB-TEAM PARTICIPANTS

(See mext page)
- 8 -
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SUB-TEAM PARTICIPANTS (GCiese)
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June 23-July 11

Dutecher, Robert
HMason City, Iova

Hugsby, Mary
Baraboo, Wis.

UNIT C - Goodland School

Unit Leader (Teaching) - MoGregor, Elaine (Winslou)
Unit Leader (Observation) - Barnes, Duane (North Park)

Daun, Sister Jann

St. datthias, Milwaukee

Gates, Colman
Jefferson

Green, Harvey
Crestview

Heit, Evaline
Charles City, Iouwa

Holm, Gertrude

St. John Nepomuk, Racine

Kidd, Eluvin
Je fferson
Leonard, Marlene
West Ridge

July 14-Aug. 1

Fhm, Ruth
St. Pius, Wawcatosa .
Kaus, Pauline {
Charles City, Iowa |
Schack, Beverly
bubuque, Ioua
Wake field, Richard
St. Paul, Minn. 1

Long, Sharon

Wadewitz
Malachy, Sister

St. Monieca, Milwaukee
Stauffacher, David

St. Sebastian, Sturtevant
Sura, Marian

St. Sebastian, Sturtevant
Verbeten Karen

Goodland
Wood, Norma

Prairie

SUB-TEAM PARTICIPANTS

June 23-July 11

Clifford, Lenore
Mason City, Ioua

Zanotti, Mary Ann
Charles City, Iova

July 14-Aug. 1

Kaschel, Robert |
Baraboo, Wis. ‘
Pilgrim, James |
Charles City, Iowa |
Stavnow, Marilyn
North Freedom, Wis.
Stayner, A, Jean |
Charles City, Ioua

-
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LEVEL III (Jr. High)

UNIT A - Stawuck Jr. High School

Unit Leader (Teaching)

Level Leader - Farris, Mark

- Parris, Mark (Starbuck)

Unit Leader (Observation) - Roth, Dr. Alfrzd (Concordia Collegx.

Asman, Nancy
Our Lady of Sorrows, Milu.
Colette, Sister iMarian
St. Wenceslaus, Milw.
Druse, Douglas
Washington Jr. High
Johnson, Robert
Kenosha
Kafer, Paul
Kenosha
Knudson, Mary
Gifford Jr. High
Long, Robert
Cudahy, WHis.
Sehilling, HWathan
MeKinley Jr. High

Edmonton, ‘Alberta

Smolka, Carolyn

Jerstad Jr. High
Van Buren, Nelda

Gifford Jr. High
Wagner, Sister Frances

St. Monieca, Miluaukee
Walezak, Sister Susan

St. Bermard, Madison, Wis.
Welech, Thomas

Lake Geneva, Wis.

SUB-TEAM PARTICIPANTS

June 23-July 11

Deiarsh, Thomas
St. Wenceslaus, Miluw
Luebeck, Donald
Minneapolia, Minn.

UNIT B - Starbuck Jr. High School

July 14-Aug. 1

Honish, Sister Virginia
St. Pius, Wauwatosa, Wis.
Zimmerman, Dean
Minneapolis, Minn.

Unit Leader (Teaching) - Rogers, Eileen (Gifford Jr. High .
Unit Leader (Observation) - Gomoll, Robert (Starbuck Jr. High,

Boeyink, Sister Joann
St. Pius, Wauwatosa

Bowen, Marilyn ’
Starbuck Jr. High

Doerflinger, Dorothy
Gifford Jr. High

Glocke, Edith
Kenosha

Hansen, Randol
Starbuck Jr. High

Jimenez, Santos
Kenosha

Klotz, Sister Hargaret

St. Frederick, Cudahy, Wis.
Strampe, William

Gifford Jr. High
Strohl, William

Waghington Jr. High
Vandine, Donald

Mitehell Jr. High
Vieth, Nancy

St. Monica, Whitefish Bay
Younk, David

Mitehell Jr. High
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UNIT B - Starbuck Jr. High

SUB~-TEAM PARTICIPANTS

June 23-July 11 July 14-Aug. 1 1
Aigner, James Enutgon, Irene

st. Wenceslaus, Milwaukee Minnearolis, Minn.
Michel, Joseph Tesuchija, Miyo

Richfield, Minnesota Minneapolis, Minn.




LEVEL IV (Senior High)

c(; s Ly
‘e

Level Leader - Hagner, HXenneth

UNIT A - Case High School (Enalish)

Unit Leader (Teaching) - Snyder,Ronald (Horlick)
Unit Leader (Cbserving) - Barootian, John (Horlick)

Blount, Tom Parker, Jackson
Starbuck Park

Canman, Clyde Scropos, Ted
Horlick Kenosha

Fender, iary Shall, Anne
Jeretad. Case

Mittag, Domald Tartagni, Donna
Case Jerstad’

Pappenfusa, Joseph
Jevrstad

UYIT B - Case High School (Social Studies)

Unit Leader (Teaching) - Wagner, Ken (Horlick) k
Unit Leader (Observing) - Lane, James (Case)

Eastman, James Keefe, Thomas
Park Horlick

FPischer, Nicholas McIntosh, Ralph
Case Park

Gibowski, John Siepmann, Sue
Elkhorn Case

Ainz, Susan Sydnor, Harold
Kenosha Case

Hirazig, idorman Tigges, George
Unicn Grove Horlick

Johnson, Larry '
Horlick

Smith, Sister Grace
St. Catherine H.S., Racine




OPERATIONAL GUIDELINES
POR

STAFF REPERENCE

The folloving guideline has been developed to
help clarify the resronsibilities of individuals
and groups in the Title III program this summer.

TITLE III DIRECTOR

The Director is responsible for over-all organ-
iaation and program. He vill be assisted by the
five principals, the consultants, and the unit
leaders who, as a group, represent the CORE STAFF.
The five principals and the Director uill serve as
the EXECUTIVE STAFF.

PRINCIPALS
the five prinecipals shall:

1. Administer all aspects of the program conducted
¥ith’n their buildings and shall follou the hasic
poliey of the Racine Unified School District #1, as
stated in the Adminigtrative Handbook.

2. Be responsible for all personnel assigned to their school.

3. Make certain the program within their building is
carried out according to the goals and objectives
stated in the Title III proposal.

4. Attempt to spend as much time as possible coordinating
the efforts of the unit leaders within their school.
This group represents the Advisory Counci. in each
building.

5. The principal w:ill assume an instructional leadership
role which would imply attending and actively particpating
in the work of the teams.

CCYSULTANTS

The consultants are specialists in different areas of
the wurriculum who will serve as resource persons to all
schools, all units, all teams, and all individuale. They
stand by for call from any individual or group. They will

be a part of as many planning and evaluating session as
their time will permit.

COORDINATORS OF DESIGNS AND STRATEGY POR TEACHING AND
OBSERVATION UNITS.

The coordinator assumes overall leadership for the
coordination and strateqy efforts of the unit leaders and

teame on the teaching, observation, and packaging segments
of the cycle. - 13 -
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COORDINATOR OF AUXILIARY AIDES AND TELEVISION

This role of coordination has been assigned to
Mr. Earl Neleon. It is assumed there may be need for
calling the aides together to discuss problems they
encounter and to help them serve the ingtructional
staff more effectively.

The use of television personnel and equipment
by many schools and neople will demand some careful
scheduling and planning. It is assumed Mr. Nelson
will communicate or meet with schools or persons as
neaded to inéure effective use of this media.

COORDINATCR OF LIBRARIANS AND RESOURCE CENTERS

dr. Dennis Mancusi will coordinate persons and
pl 18 related to development of libraries and resource
centers. It is assumed that the great emphasis placed
on individualizing ingtruction in this program will
require collective effort to move as rapidly as possible
during a siz-week laboratory session.

Meetings will be needed for planning, idea sharing,
use of equipment and evaluation.

LEVEL LEADER

A leader for each one of the four levels is identified.
Thie personr will assume responsibiliti for calling and organ-
i18ing maetings cuggcsted and desired by each level.

THE UNIT LEADER g

The basic task of the .unit leader is to gerve
as a resource person to the team. These leaders have been
selected on the basis of having had extensive experiences
in working on teams. Therefore their role is to direct,
suggest, guide, help, and offer specific suggestions for
improvement to individuals and team members. /

The unit leader does not serve in the role of
team leader. This responsibility is wo be assumed by
a member of the team.

Some specific responsibilities of the unit leader are:
1. He is responsible for all personnel assigned to his unit.
2. The unit lezcdew shall mutually agree to communicate on

a. professional literature to be emphasized:

b. teazher strategy to be used;

e. scheduling of professional time;

d. handling of staff personmnel problems.

e. packaging curriculum for individualization

TEAM LEADER

One member of a team is identified as its leader
at a given time. This person is identified to provide
leadership and t¢ coordinate the efforts of the team.

- 14 -
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.Jome basic respongibilities of the team leader are:

1. Lead and guide the team in its planning, preparation,

packaging, and evaluation efforts.

Preside at team meetings.

Remaing as an integral part of the team and asgumés

a regular team member's role while discharging this

responsibility of leadership.

; 4. The team leader makes certain the unit leader remains

in a role vhich makes it possible for him to serve as
a consultant and resource to the team operation.

. 5. If the unit leader finds it neceesary, he may have to
direct the team leader and the team members in order
to accomplish the objectives of the program.

6. The team leader will serve in this role as long as
assigned by fellow team members and the unit leader --
probably not more than a week or less, 8o each member
has a chance to serve in this capacity.

&L b
.« .
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SECRETAKIAL HELP

P It i8 assumed that all secretarial help is under

the direct supervision of the principal of the school
involved. The schools will establigh an IN and OUT
basket in the secretarial office for duplication requests.
If leadership is to be assigned within the secretarial
pool, it will be the task of the achool principal to 8o
designate an individual for this regponsibility.

Generally speaking, priority jor secretarial 8service
will be established on the basis of "first come, first
served.” If this method proves to be a problem at any
given time, the follouing orerational procedures are
established:
a. The elementary principal or person he
designates will determine the priority -
at the elementary level.
b. The level leader shall determine the '
priority at the secoundary level.

£

AUXILISRY AIDLS

The auxiliary aides are included in the staffing
plans in order to provide more effective and more
efficient learning through be*ter staff utilization.

The auxiliary staff receive their instruction and
are respousible to:
a. tnz teaching team leader at the elementary
Zruel;
b. tha resource librarian at the gecondary
lodet.

Some of the basie responsibilities to be assumed by
auziliury ecaff members are listed belou.

Inatruetion

- - The auxiliary staff may assist
!ZRJ(: 1. individual students and smull groupe of studente
pursuing ingtructional activities which have been
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assigned and organized by the professional staff.
Examples of this would be: (a) assist in independent
study in the classroom or learning center, (b) listen-

ing to students read, (e¢) drill in mathematics, (d)
drill in spelling, (d) ete;

2. the teacher in the preparation, maintenance, assembling,
and returning of basic instructional materials,
supplementary materials, and instructional aids;

3. in the securing, preparation, and opération of instruc
tional media as directed by professionul staff.
Auxiliary staff vill overate machines and devices on
which they have reéceived training;

1 4. by procuring materials relevant for use in unite or
topics of study as directed by the professional staff.

Cleriecal

g

The auxiliary staff may assist
1. in the taking of classroom attendance, and maintaining
permanent attendance records;

2. in ordering and sales related to tle food service;
3. in the collection of money and account...g for same:

4. in the scoring of non-confidential and other objective
exercises where a qualitative judgment . is not required;
collecting and organising data and information as
directed;

5. in the preparation of schedules, charts and rosters;

6. in recording student grades and related information
as directed by the professional staffs

7. in maintaining various files as directed by the
professional staff;

8. in preparing, dietributing and collecting forms
needed by the professional staffs

9. in following « designated procedure for storing and
checking books in and out, instructional equipment
and other supplies brought into classrooms, learning
centers or resource libraries.

Parental Communieation

The auxiliary staff, upon direction of the profesgional
staff, may contact parents

1. for purposes of schedulinn field trips, parcnt-ieacher
conferzcnces8 and seeking volunteer assistance;

15
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2. to report student illness or detainment;

3. to collect information from parents such as reasons
for lengthy and/or frequent abscwcss or tardiness,
securing permigsion for students to participate in
extended day activities, ete.

Supervision

The auziliary staff, as directed by the professional staff,

may supervisge

1. children in putting on ar.d removing outdoor garments,
assisting those individuals who need special attention;

2. the movement of groups of children as ie necessary
within the 8school building or the schkool grounds or
on field trips;

3. students in a classroom or learning center;
4. the school lunch program and further assist studznts
in subsequent recreational and/or independent s8tudy

periods during the lunch hour;

5. assisting the certified personnel responsible for
children cn the playground.
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GUIDLIGES FOR OBSZRVATION

One of tne real valuable erreriences in the swrmer
laboratory is vhen participants are in the observation
cycle. It must be understood that the observation cycle
provides professional involvement that would be absolutely
imposgible during the school year.

It i8 therefore very important that all participants
fully understand why ve have three teams vorking in the
laboratory and what ve plan to accomplish in this phase
of vork. Some of tne goals we hope to achieve in the
observation cycle are:

1. To provide obgservation experience for staff
vhich will sharpen their perception and sen-
sitivity to methods, techniques and organiza-
tion vhich uill improve the quality of instruc-
tion.

2. To enable staff members to stare their educa-
tional objectives jor an instructional pre-
sentation in lzhavioral te.wms.

5. To enable staff members to accept structured
obgervaticng of the teaching funetions and

to participate in the evaluation of the teach-
ing act in relation to the stuied objectives.
This will Lz docurented by evidence c¢ained
through classroom obgervation.

4. To provide each project participant with a
vorking experience involving several systems
of observation.

§. To help teachers develop cn enlightened ques-
tioning technique with students.

’ 6. Vill develop skills that will enable pariicipants
to plan, present, and evaluate their own teaching
presentation and continue to seek professional
help from their colleagues.

The basic sequence of experiences used in the observariun
oycle are as follouws:

1. PLAQANIYC. The obgervaticv team meets under the
lradersiip of the team leada2r to review the
plans for instruction prepaved by the teaching
team. They will then decide how, when, and where
and by whom the specific observation is to be
made. They will also decide or what data they
©ill seek and when and where .2y uill meet to
reviev it.

- 18 -




2. OBSLRVATIOH. Observation tear or individiucls
e
vieitt classes or groups as planned.

3. STRATEGY. <The observativn team or segment of
the team meets to discuss their observation
and determines "nou" and "what" they vant to
share with the individual or group observad.

4. CRITIQUE. The observation team or members of
the team meet with the individual or group
observed.

5. EVALUAIIOd. The observation team revieis hou
effective they vere with the staff member or
group and vhat stepe they wish to take to
improve their observations.

6. FOLLOW UP. 7The observation team will assess
the ciange in teacher or team behavio» resulting
from the exposure identified above.

The successful unit or team is one in which there is
constant profec3iional interaction and evaluation among the
members. Tae Title III program has been structured to
provide u condensatica of these experiences over a short
period of time in order to sharpen our skills and our
sensitivity for successful and graceful interaction,

\':“/(A.(} ;
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OPERATIONAL GUIPELINES
FOR
TITLE III LIBRARIANS

1969

.. Summer,
Flexibility of school organization, professionals working

together, use of non-professional staff, .and greater efforts

to individualise learning demand that the librarian assume

a key role in instructional staffing. Librarians serving in

schools attempting to achieve these goals are constantly

called upon by units or teams of teachers to identify, find,

and secure all kinds of resourczs for learming. Therefore

one of the basic abjectives of the summer Title III laboratory

i8 to cast the librarian into a role of discharging professional

tasks for which he has beexn vell trained. This chanze of

concept regarding the prime functions of the librarian suggests

the need for clear communication regarding the duties of this

staff member. The following statement should help all staff

members make better use of this key resource perecon.

1. The librarian shouid bz called into the team planning
sesgions as early ac pcssible vhen the team is attempting to
identify resources such as buoks, films, pamphlet materials,
ete., which will help provide the learning experiences
needed to accomplish the behavioral objectives set forth

by the ctaff. Therefore the librarian should be kept
informed of all team meetings by the team leader and should
attend as many of these 8essions as his time permits.

The librarian w<ll take an aciive role in ac*ual planning.
1is presence at 3trategic points in these meetincs will
make it possible for him to know in detail! what is being
planned, what resources will be needed, and exactly what
stuclents assigned to individualized study are expected to
accomplish. Individually guided instruction packages,
particularly, should be planned by teacher and librarian
together and carefully rorrelated with available materials
before the student begins this kind of work.

2. Time will be set aside each day when students mau check
out books for pleasure reading to take place in or out

o, the library. The librarian is responsible to make 8ure
that this service is rendered on a regular bosis; houever,
it i8 assumed that a’'des, and possibly students, will
assume basic responsibilities for this service in order

to free the librarian to work more intensively with

ing truction.
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3. It is expected the library will provide the lcarning
setting for much independent study, small group discvssion,
etc., vhen these activiiies have been 8scheduled by the
teaching staff and librarian together.

4. The librariane will do everything in their powver tc
encourage extensive professional reading by summer
participants; therefore, the librarian will make sure the
professional readirg materials are readily available for

steff.

5. 1he staff of librarians will attempt to package some
materials for the purpose of teaching library skills, and
©ill gsee that those students who fail to pass a library
usage pre-test have the opportunity to get the instruction.

6. On the secondary levels, the librarians will coordinate
aetivities of the auxiliary aides in carrying out the vlans
of the teams for the organization and use of resource
naterials in the library.

7. If time permits, the librarian is anxious to serve as
a member of the inatructional gteff. This may sometimes
include a large-grous presentation, act as a leader of a
discussion group, etc., if the team so wishes.

8. Librarians should participate in the observation activity
as much a8 possible. Certainly he should be scheduled in
when lessons have been planned which vill make extensive

use of the library and AV resources. The strategy and
eritique meetinge concerned with those lesscns should also
be attended by the librarian. Thus, he will be able to
evaluate how adequate and effective resources were for
teaching the lesson, and to consider what could have been
added, or how materials could be put to more effective use
in the future.

\(ﬁ/ fl‘/"‘\}
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GUIDELIRES FOR COUNSELING OF STUDENTS

Each staff member vill be assigned a portion of
the students enrolled in their unit operation. They
will accept responsibility for:

1. becoming acquainted to the degree they can

call them by name and know something about
their background;

2. encouraging the students to come to them any
time they have a question or a problen.

3. reporting to their parents on the child's work
in the Title III project, the type of orparicnoe

he appears to be having and further define the
program to parents'

4. counseling vith the children in a group getting,
hopefully once a veek:

5. transmitting written information to the school
that the child will be enrolled in in September,
1963, explaining the experiences the child had
in the Title III program;

6. counseling with the parents when behavior or
attendance problems arise.

(;5.75(,.4;’?
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SCHEZULE OF ACTIVITIES
POor

TITLE III' LABORATORY ORIENTATION WEEZ

Monday, June 1€

7:30-16:20 -

7:30-7:46
7:45-9:09

9:00-9:20
9:20-10:2

10:45-noon -

P.H. -

Tuesday, June 17

June 1€-August 1, 1969

ALL STAFF - Starbuck Auditorium

- Introductory Comments

Rationale for change and basic modelis

of operation to meet these needs

Coffee Break

0 - Presenting the Tttle III surmer laboratory
model

Principals meet with .their staffs in their
bui ldings.

Units initiate planning for teaching cycle
in their buildings

7:30-10:30

10:30-10:45

10.45-noon

P.M. -

Wednesday, June

Small group dynamics in Starbuck Gym

Break (Participants from outside Racine see
Mdr. Workman and Mr. Joachim about payroll)

Behavioral Objectives and Methods of Packaging
Curriculum - Starbuck Cafeteria

Units continue planning for teaching cucle in
their buildings.

18

A. M,

P.M. -

Thursday, Ju

A..1. -

2:00-5:30

Friday, June 20

Units continue planning for teaching cycle in
their buildings

Units continue planning

All Staff meets at 1:30 p.m. at Starbuck

Auditorium “Introduction of Behavioral
Objectives Model"” - Dr. Helen Patiton

Units at work in their butildings

Core Staff - Room 111 at Starbuck

t 1ork in buildinas all day.



ERIC

Aruitoxt provided by Eic:

. 88 Juiected Administratecrs an
Y ornsin, Tova, Yinresota, ¥

W L8
-
1o

e
.taric, Canzda

-

- in the ongoing Ifitle I

4

- 3Bose El
- Goodlan
- Giese E
- Starbuc

- Case {7

Julw 21-25, 196

Dr. John Gunning, Superintendent
Ra ine Unified School District
2230 idorthwestern Avenue

Racine, Wiscongin 53404

Trapcematn

LI o -
(v caTorvieora
94

orth Zobct:, an.

Il laboratory

e~. Sehnool Xenosha

d Flem. School - Pacine
lem. Sechenl - Pacine
k Jr. Hich Sehool - Racine

ch School - Racine

9

Mpr, Lloyd . Johansen, Dir.
Raceine Title III Progaram
8515 Westminster Drive
Sturtevont, “isconsin 53177




SCHEDULE OF ACTIVITIES

MONDAY, July 21

9:00-9:30 a.m. - Coffee served in the Teacher's Lounge

Room 111 at Starbuck Jr. H. S.

9:30-9:40 - Orientation to schedule and introductions
9:40-10:30 - "Harnessing education for the needs of
youth"

- Mr, Lloyd N. Johansen
Direector of Title III
Raeine, Wisconsin

10:45-11:45 - Introduction to the Title III laboratory
organization

"The Teaching Cyecle” - Mr. Roland Krahn
"The Speeial Staff" - 'r., Dennis Mancust
"The Observation Cyele” -~ Mr. Earl Nelson

In Starbuck Auditorium

1:00-1:40 p.m. - "Behavioral Objectives’
- by !tary Jane Clausen

1:50-2:40 - "Exemplary large group presentations”
- Title III staff members coordinated
by Eileen Rogers

2:50-3:30 - Work experience uith "Flanders Interaction
Analysis Material"
- by Dr. Al Roth

TUESDAY, July 22

Workshop partiecipants divided into five
groups - one group to each laboratory school.

8:30-9:00 a.m. - Orientation to building
- by building prineipals

9:00-9:15 - Orientation to teaching plans
- by teaching unit leader
9:156-9:45 - Planning with an observation team
9:45-11:15 - Observe teaching
11:15-12:00 - Join observation team in strateqy session




(Tuesday - cont.)

12:30-1:00 p.m. - Participate in critique session

1:00-1:30 - Join observation team in evaluation session
and have questions answered

At Starbuck Jr. H.S. Auditorium
1:45-2:35 - "Creating a Climate for Implementing
Change"
- Mr. Russell Way
Research and Program Development
State Department of Public Instruction

2:45-3:30 - "Problems in Implementing Change as
Observed Throughout the State
- Mr. George Glasrud
Field Consultant
State Department of Public Instruction

WEDNESDAY, July 23

Workshop participants divided into five
groups - one group to each laboratory school.

8:30-8:45 a.m. Orientation to teaching plans

- hy Teaching unit leaders

8:45-9:00 - Introduction to ghadowing technique
- by Teaching unit leaders

3:00-9:45 - Shadow students

9:45-10:30 - Shadow aides and secretaries

10:30-12:00

Hork with packaging teams

At Giege Elem. School
12:45-1:10 p.m. - "Problems in Curriculum Packaging"
- Mr. John Aceto

1:15-2:45 - Participants work in three groups and
eycle through

A. Materials, equipment and buildings
- by Elaine HeGregor and Robert Gomoll

B. Personnel maragement
- by Patricia Hansen and Mark Farris

C. Packaging and curriculum
- by !lary Jane Clausen and Eileen
Rogers




Gopett

( Wednesday - Cont. )

8:50-3:30 - Systems approach to "Curriculum Decigions"
- by Lloyd Johansen

THURSDAY, July 24
Five groups in five laboratory schools

8:30-10:15 a.m.- "Show and Tell" adminigtrative problems
in implementation
- by administrators in each building

At Giegse School
10:30-12:00 Z Participants in four groups and eycle
through with consultants

Mr. John Aceto
My, Richard Bliss
Migs Teekla Ponda
Mr. Neil Vail

Mathematics
Seience

Soeial studiea
Language arts

]

At Starbueck School
12:45..1:30 p.m.- Participants cycle

Reporting pupil progress - Teckla Ronda
Guidance - Althea Brach

Developing Interdependence - Phil Nelson
Relationships - " "

1:30-2:30 p.m.- "Today, Ready or Not"
- Dr. Robert Gates
Educational Congultant
Ford-Phileco Corporation

2:40-3:30 - National effort to propagate
"Systems Approach in Education”
- Dr. Robert Gates

FRIDAY, July 25

At Giese School
3:30-9:00 a.m.~ "Implementation Costs and Ratio"

- by Roland Krahn

9:00-9:45

"Introducing the Non-professional”
- by Earl Nelsgon

10:06-10:25

"Why Team Teach”
- by Farl Nelson and Alfred Held




(it

(Friday - cont.)

10:30-11:16 - "Selecting and Developing Unit Leaders”
- by Mary Jane Clausen
Elaine MeGregor
Robert Gomoll
11:26-12:00 - "Implementation Problems in a Sechool

System"
- by Dr. John Gunning

1:00-2:00 p.m. - Strategies for "Motivating and Preparing
a Sehool Staff for Change"
- by Mr. Al. Onnink, Chairman
Mrs. Elaine MeGregor
Mr. Duane Barnes
Mr. Charles Stimm
Mr. James Ferguson

2:00-3:00 - "Implementation to Sonhisticated Operation”
- Coordinated by Lloyd N. Johansen
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ROSTER OF PARTICIPAIITS
IN TITLE III
"SPECIAL PURPOSE" WORKSHOP

ADMINISTRATIVE & SUFERVISORY PERSONNEL

Elementary

Bach, Sister Edwardin
Bathke, Ervin

Bobholz, layne

Casper, lrs. Georgia
Dombrovski, Sister ilarianne
Hall, Nick

Hoerig, Sister Ruth
Hughes, James

Johnson, Llaine

Kreidler, Sister Mary Jane
!lelson, Donovon

deving, William

Reck, Carl

Salo, delvin

Seanlan, Pat

Sehrier, Gene

Sell, Orville

Wachholz, Raymond
liederiann, Richard

Yanny, Sister iary

4iegler, Robenrt

At Dominican College

Racine, 'igconsin
July 21-25, 1969

Whitefish Bay, "is.
Seymour, Wis.

Columbus, Vis.

liew Berlin, Wis.

i1i lwaukee, Wis.

i lwaukee, Wis.

Mi lwvaukee, Wis.

Toronto, Ontario, Canada
Green Bay, Wis.
Milwaukee, 'is.

Fargo, North Dakota
Toronto, Ontario, Canada
Racine,Nisconsin
Minneapolis, inn.
Oshkosh, Wis.

Charles City,

Seymour, Wis.

Oshkoeh, WHis.

Seymour, His.

Milwaukee, Wis.

Pranklin, Yis.
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Roster - Cont.

Secondary

*# 22. Condie, George

* 23. Grimstad. déivin
* 24. Ilroening, Carl

* 25. Long, Alvin

* 28. Reitz, Herbert

*# At Dominican College

Toronto, Ontario, Canada
Minneapolis, 1inn.
4inneapolis, Minn.
Yeenah, Vis.

Wausau, lWis.
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PREFACE

In 1968 the American association of Colleges for Teacher Education, in cooperation
with the Job Corps, developed a program of laboratory experiences for pre-service
teachers which was 4 break with tradition. Heretofore student teaching experiences
were, with but very few exceptions, confined to the traditional classroom setting.

The AACTE-Job Cnrps Teacher Education Project was designed to move at least one
segment of the stulent teaching experience out of the usual surroundings and place
it#in the less conventioral locale of a Job Corps center. Over a period of three
years twenty-eight colleges and approximately 500 students participated in this
experiment.

What were the react:ons to what was once termed a "somewhat radical approach to
student teaching"?

The response has been exceedingly positive. Many state departments of education
have approved this as an integral part of student teaching. Nearly all of the par-
ticipating colleges have adopted it as a part of their regular program. Faculty
members who were involved have been most enthusiastic.

But how did the key participants, the student teachers, react? During the program
and at the conclusion their commenis were most favorable. Now, after as much as three
years' classroom experience following their participation in the program, how do the
participants feel?

This report describes in detail the follow-up study of the students participating in
the program over a three-year period. The AACTE believes that this report will be
particularly helpful to teacher educators who are interested in designing new and
relevant programs for prospective teachers.

Much credit should go to the two people most responsible for the success of this
study. Dr. Robert J. Stevenson of the AACTE staff has provided the leadership for
the AACTE-Job Corps Teacher Education Project since its inception. Dr. Duaine C.
Lang, Coordinator of Professional Experiences at Indiana University, accepted res-—
ponsibility for this final report. To both of these men and to all others who
participated in the AACTE-Job Corps project goes a special word of thanks for their
contribution to the develcpment of more effective preparation for our nation's
teachers.

Edward C. Pomeroy
Executive Diractor
American Association of
Colleges for Teacher Education
October 1572

iii
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INTRODUCTION

In 1968 the American Association of Colleges for Teacher Education, in cooperation
with Job Corps, developed a program designed to explore the possibility of using
job corps centers as locations for providing professional laboratory experiences
for student teachers and guidance counselors. Specifically, the program was to
explore the centers' potential for (1) serving as either an alternative or supple-
mental placement site for the student teachers and/or counselors who would ordi-
narily have had their laboratory experiences in the public schools, (2) pruviding
experience with a highly individualized instructional program, and (3) providing
experience for the student teachers with programmed instructional techniques.

The pilot program was implemented during the three-year period from September 1968
through Jure 1971. Four hundred and nineteen student teachers (419) and forty-two
(42) counselors representing twenty-eight (28) different AACTE member institutions
located in fifteen (15) states had all or a portion of their field experience at
one of the eighteen (18) participating job corps centers. Figure 1 shows the
location of the participating centers and institutions. A complete listing of the

centers and institutions can be found in Appendixes A and B.

FIGURE 1

LOCATION OF PARTICIPATING CENTERS AND INSTITUTIONS

NS .
N ——— /A
r ¥ 0 |1 — A o Y
’ Iy ] T - }_J \ MY I

H . ety = I -
A-li N RN 107

hd H ! P // /{\0 A Pt a

! \ (- SN SN
5 N \ .

!
I~ e i -
-~ @, ~, i -
T~ / . H B | LR / s - -
; \F\/ e i | R
/ .:I_ ,‘ \¢ ‘/; AT g ! "/ :
_— o By
'y & / \I\ _._..3 —-——‘{o “ . "- it '
I ——y R 0y ve
\( \ / / ! \ \ ; ."5\‘ h ) tl T
\ [ ; | L o
\ e H ; \li“/"‘/—/j - lm
o §om—— - ‘2 . el
\ > / i i ‘\ / ,..--\——'*/"f N ,/
v ) A ! - \ /
& I s
RK. ‘ t’\a_,w_‘”_\ ; \‘ ~ /
| o - \ NS
\11_ -~ ———) : é : i }
} et e
> ——\'4;;51,.«‘ N \\
ﬁ\‘ & /”‘*‘.ﬁ\* A‘\‘f}\ \ vl..
L \
& = Participating Collepe/Ualvecs'ty \ f/.f‘/ 5, \‘
M = Participating Joh Crrrs Center y o -.k. .
. "




Q

ERIC

Aruitoxt provided by Eic:

The program was evaluated annually at both the site and national level through a
variety of techniques ranging from structured written reports to regional and
national evaluation conferences.. The interim evaluation techniques usually in-
volved 21l types of program participants; e.g., national level program staffs of
AACTE and Job Corps, participating center and college/university project directors
and staffs, and the student teachers and/or counselors. A decision was made,
however, that this national, comprehensive evaluation effort would utilize input
from the various institutional and center project directors, but that only the two
target populations themselves, the student teachers and counselors, were meaning-
ful evaluators of the experience in which they had participated.

Procedures Used

Step One began with an unstructured survey of all institutional and center project
directors of the questions that they wanted answered by the student teachers and/or
counselors who had participated in their projects.

Step Two consisted of an analysis of the responses from the project directors, an
identification of tie items/questions mentioned which appeared to have greatest
relevance to the evaluation design, and the construction of a preliminary ques-
tionnaire.

Step Three was the piloting of the questionnaire by an administration of it to

a group of thirty-five randomly selected former student teachers and counselor
participants at an invitational AACTE--Job Corps regional conference held at Tulsa,
Oklahoma, in December 1971. Critical reaction to the questionnaire was also ob-
tained from the institutional and center personnel who were in attendance.

Step Four consisted of the revision and refinement of the final questionnaire. A
copy of it is included as Appendix C.

Step Five involved the most difficult and time-consuming effort of identifying,
locating, and obtaining responses from the former participants. Table I summarizes
the data collection effort. The extremely high rate of retumm, (61%), when 407 is
considered adequate in most follow-up studies, can be considered both a compliment
to the "finding efforts"” of the institutional and center directors and the value
attached to the experience by the participants.
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TABLE 1

NUMBER AND PER CENT OF RETURNED QUESTIONNAILRES

Combined Combined Student  Student Counselor Counselor
Total Adjusted Teacher Teacher Total Adjusted
(Both Total* Total Adjusted Total*
Groups) Total*
Sent 462 412 419 370 43 42
Returned 253 253 227 227 26 26
% of Return 55 61 54 61 60 62

*Number "Sent" adjusted in terms of those questionnaires which were
non-deliverable.

Step Six involved an analysis of the returned data both in terms of simple numeric
descriptive tabulations and a more 1avolved statistical analysis. The Chi Square
analysis technique was used to try to determine for each of the participation
reasons, values of the experience reasons, and limitations of the experience reasons
which, if any, of the demographic descriptors had a significant influence. This
necessitated the design and computer assisted calculation of over 900 Chi Squares.

Step Seven is the presentation of the data in this report. The treatment is di-
vided into five sections, which, it is hoped, will follow a logical progression

and will also permit the reader to identify and concentrate on those sections which
most interest him. The progression begins with an attempt in Chapter I to describe
the participants as they were before, during, and after the Job Corps experience.
Chapter II describes the reasons why they decided to participate at a Job Corps
center as opposed to the “regular/typical” public schools arrangement. Chapter 1II
treats the values they perceived in the experience and Chapter IV conversely de-
scribes the limitations as they saw them. A presentation technique common to the
last three named chapters is that not only are the reasons, values, and limitations
described and enumerated, but the statistical technique is also used to try and
determine whether any of the factors desccibed in Chapter I had a relationship

to the responses given to the questions raised about the reasons, values, and
limitations. Extensive use was also made of the additional voluntary comments that
144 of the 253 respondents made. Chapter V is hopefully designed to be of use to
the designers of future projects or programs.

Step Eight is yours. Wwhat use you make of this report is of course up to you.
The authors can only hope that (1) it will be of value to you, (2) you will share
your response to it with them, and (3) you will permit them to be of assistance,
if you so desire.




Each of the former student teachers and counselors was

CHAPTER I

DEMOGRAPHIC DATA

different kinds of information about himself.

this body of data.

the values they perceived in the experience, and with
analysis, hopefully, would then yield certain predicti
in terms of future participant identification and sele
attempt to describe the respondents in terms of their personal

asked to furrish thirty-two
There were two reasons for acquiriag

First, so that we would be able to describe as completely as
possible the participants in the project; and second

could be statistically compared with the reasons giv

» SO that these characterisc.cs
en for their participation, with
the limitations they saw. This
ve factors that one could use
ction. This Chapter will

characteristics. The

second objective, the predictive purpose, will be treated in Chapter V.

The rormat of this Chapter is as follows:
questions; (2) Present the appropriate questionnaire data
and (3) Concisely analyze and interpret the data.

W

HO WERE

THEY?

(1) Raise 'Who','What','Where', and 'When'

which answers the question;
The first question is—-—

! !

Data Category i

Groups

Student Tchrs
# %

Counselors
# %

Comments

SEX

Male
Female

Total

73 (32.16)
154 (67.84)

227

12 (46.15)
14 (53.85)

26

{
L

P e

AGE

No Response
Under 20

20 - 29

30 - 39

40 - 49

50 - 54

e ]

1 (0.464)

1 (0.44)
197 (86.80)
14 ( 6.16)
10 ( 4.40)

4 (1.76)

22 (84.61)
3 (11.54)

1 ( 3.85)

i —

The student teacher group was much
larger than the counselor group, but
as shown on Table I, the level of
response, 61%, was approximately the
same for both groups.

Women student teacher respondent
participants outnumbered the male--
over two to one. This probably has
some relationship to the predominant
type of center used, "Womens", as
shown later in this Chapter; but
also might indicate that whatever
negative image centers project in
terms of being a difficult place to
teach was not a factor which dis~
couraged female participation.

o |

The two years age span of 21-22 ac-
counted for 50.22% of the student
teachers, whereas the percentage
for the counselor group for the
three year span of 22-24 was 53.85%.
Aimost half of the student teachers
were older tha. typical graduating
seniors.

The counselor group on the other
hand was somewhat younger than ex-
pected for typical graduate stu-
dents.

One precocious respondent reported
an age of 17 at the time of the stu-
dent teaching experience.

——
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WHO WERE THEY? (cont'd)
Data Category Groups Comments
Student Tchrs | Counselors
# 4 # %
MARITAL STATUS
Single 137 (60.35) 13 (50.00)| | The reporting represents the marital
status at the time of the experience.
Married 77 (33.92) 13 (5C.00)} |The range of status was about as ex-
pected in view of the ages of the
Divorced 9 ( 3.96) participants.
The absence of marital separations for
Widowed 2 (0.88) the counselor group was probably at-
tributable more to the limited size of
Separated 2 ( 0.88) the group than to any occupational
self-counseling success.
EDUCATIONAL LEVEL The number of graduate level student
teachers was greater than normally ex-
Undergraduate| 189 (83.26) 4 (15.38)| |pected. The number, however, corres-
ponds closely with the number of stu-
Graduate 38 (16.74) 22 (84.62)| {dent teacl.ers who were thirty or older.
It was also somewhat surprising to
f. nd four counselor undergraduates in
what is u7ually thought of as a grad-
uate program.
TEACHING LEVEL The "Both Levels" category indicates
certification in those areas which per-
Nc Response 2 (7.69)] {mit teaching at both the elementary and
secondary levels, e.g., art, music,
Elementary 38 (16.74) 2 (7.69)] |etc. The remedial le2l of instruction
of the centers was o-viously not view-
Se condary 178 (78.41) 21 (80.77)| jed as any impediment to studeut teach-
er placements at the secondary level
Both Levels 11 ( 4.85) 1 ( 3.85)| !since most were of that level. Con-
versely, the older ages of the corps-
men did not preclude placement of_
elementary level student teachers.
CERTIFICATION MAJOR
Elementary 34 (14.98) The 253 participants represented 19
undergraduate and 1 graduate (counsel-
Art 4 (1.76) ing) majors. The number and variety
of majors is rather interesting in
Biology 2 (0.88) light of the limited scope and aca-
demic level of the centers' general
Business Ed 13 (5.73) educational programs.
Though there was an obvious variety of
English 52 (22.91) teaching majors represented, two of
them, English and Social Studies, ac-
Foreign Lang 9 ( 3.96) counted for 53.75% of the 227 student
teaching majors. All responses which
Health 1 (0.44) indicated a major in history, govern-
ment, geography, sociology, or eco-
nomics were assigned the "Social




WHO WERE THEY? (cont'd)
Data Category Groups Comments
Student Tchrs | Counselors
it 7% i %
CERTIFICATION MAJOR (cont'd)
T
Home Economics 6 ( 2.64) Studies" designator. Four student
teachers commented that the level of
Journalism 3(1.32) the program or the lacn of adequate
facilities or materials was a handi-
Mathematics 10 ( 4.41) cap in terms of their major. One
commented that, '"regretably my major
Music 1 ( 0.44) does not permit my employment by the
center since it is not part of their
Physical Ed 6 ( 2.64) training program." These, however,
were the only indicators that a center
Social Studies; 70 (30.84) placement was regarded as any type of
limitation by the participants.
Speech 10 ( 4.41)
Speech & Hear 1 ( 0.44)
Voc Business 1 ( 0.44)
Psychology 1 (0.44)
Dental Hygiene 1 ( 0.44)
Industrial Art 2 ( 0.88)
Counseling 26 (100.0)
L U PR
WHAT WAS THETIR BACKGROUND?
SOCIO-ECONOMIC STATUS OF PARENTS
No Response i 2 (0.88) The overwhelming majority of both
groups declared that they had come from
Lower 7 ( 3.08) the three level range of middle class
background. This appears to be a typ-
Lower-Middle 56 (24.76) 7 (26.92)) | ical response irrespective of the type
of group surveyed.
Middle 102 (44.93) 14 (53.85)| | The counselor group, however, did not
exhibit the range of socio-economic
Upper-Middle 53 (23.35) 4 (15.38)] | status that the student teacher group
did. This is again probably due more
Lower-Upper 5 ( 2.20) 1 ( 3.85)] | to the size of the group than any
occupational characteristic.
Upper i 2 (0.88)




WHAT WAS THEIR BACKGROUND? (cont'd)

[ i
Data Category Groups Comments
Student Tchrs . Counselors
# A s % B
SIZE OF COMMUNITY WHERE REARED |
No Response 1 ( 0.44) For a society that has beccme predom-
inently urban and for a project that
! Rural 29 (12.78) 3 (11.54), | concentrated its attention primarily
on the problems encountered in urban
Village 20 ( 8.81) 1 ( 3.85)! | settings, it was rather surprising to
-, find that approximately 50% of the
3 Small City 65 (28.63) 7 (26.92)| | participants had been reared in other
: than urban locations. H
Suburban Area| 47 (20.70) . 10 (38.46) |
H
{ Large City 65 (28.63) 5 (19.23) :
Y ottt - - ettt !

SIZE OF HIGH SCHOOL ATTENDED

Under 300 i 36 (15.86) 3 (11.54)! | The size of the high school attended
f appears to follow rather consistently
300 - 499 46 (20.26) ; 6 (23.08)i | the size of the community where reared.
! It is obvious, however, that consoli- |
500 - 749 17 ( 7.49) 3 (11.54)| | dation of schools has had an effect !
; upon school size even in the rural and
750 - 1,500 2 (14.10) i 3 (11.54)‘ small city settings. i
Over 1,000 96 (42.29) | 11 (42.31) :

CLASSIFICATION OF HIGH SCHOOL ATTENDED

No Response | 3 (1.32) Again, the type of high school attended
: followed rather closely the pattern of |
Rural 25 (11.01) ; 5 (19.23); | size of community and school. There :
' appears to be no single type of high i
Small City 85 (37.44) 4 (15.38)} | school predominant in terms of partici-
pant identification. 1t is obvious,
Suburban 54 (23.79) 6 (23.08)] | though, that the inner city high
schools were not those attended by
Urban 44 (19.38) 10 (38.46)1 | these student teachers and counselcrs
who participated in a project which
Inner City 16 ( 7.09) 1 ( 3.85) addressed itself tc one of the prob-
lems typically associated with such
schools. i
TYPE OF HIGH SCHOOL ATTENDED
No Response 1 ( 0.44) No real surprises here particularly in

light of the fact that only four of the:

i
) Public 204 (89.87) ! 20 (76.92)! | twenty-eight participating colleges or !
! universities were private institutionsf
Private 18 ( 7.93) ; 6 (23.08) i
!
Both Types | 4 (1.76) 2 i
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WHAT WAS THEIR BACKGROUND? (cont'd)
L]
i Data Category Groups - Comments
Student Tchrs ¢« Counselors = ;
L # 2 %t
ACTIVITIES DURING HIGH SCHOOL P
K b
No Response 8 ( 3.52) The variety of activities and levels
X , | of participation appear rather con-
None 3 (1.32) ' | sistent with what might be expected
¢ | of any group of high school students.
Athletics 107 (47.14) 13 (50.00); | Most of the "Other'" responses were
| concerned *h -~h related activi-
Music 101 (44.49) 7 (26.92)} | ties, s« , .2, and political
activitic.,
Speech/Debate/
Dramatics 88 (38.77) 12 (46.15)
Journalism 57 (25.11) 4 (15.38)
Pep Clubs 67 (29.52) 8 (30.77)
Academic Clubs| 91 (40.09) i 11 (42.31)
!
Service Clubs 94 (41.41) 12 (+6.15)
Sczial Clubs 77 (33.92) 10 (38.46)
Student Govt 79 (34.80) 13 (50.00)
Class Officer 82 (27.33) 4 (15 38ﬂ
Other | 10 ( 4.41) 1 (3.85)
S Sy U USSP S Y e m - - b - ——— - o e e o
EXTENT OF HIGH SCHOOL ACTIVITY PARTICIPATION
No Response 2 (0.88) I Approximately 807 of the student teach-
er group and 887 ci the counselor group
None 7 ( 3.08) reported moderate to extensive activity
participation. This is a significantly
Minimal 37 (16.30) 3 (11.54)} | higher rate of participation than us-
uvally expected for a high school group,
Moderate 101 (44.49) 11 (42.31)| | particularly when such a large percent-
iage of the groups attended very large
Extensive 80 (35.24) 12 (46.15) "high schools.
WORK EXPERIENCE DURING HIGH SCHOOL ! The "Child Oriented" work experience
‘ : included such occupations as baby-
No Response 31 (13.66) 5 (19.23)] . sitting, youth camp counselors, in-
i structor or teacher activities. The
None 31 (13.66) 3 (11.54)| | work experiences irn "Sales, "Services,"
,and "Clerical" categories undoubtedly
Child Oriented| 38 (16.74) 3 (11.54) | were at times involved with children,
but unless so described were not thus
Sales 36 (15.86) 9 (34.62)} | tallied.




WHAT WAS THEIR BACKGROU ND? (cont'd)

——

Data Category Groups ! Comments
Student Tchrsl Counselors .
i % P # A o

701 EXPERIENCE DURING HIGH SCHOOL (cont'd) i The work experiences ennumerated were

{ both summer and during school and also

! Services 1 (22.03) i 4 (15.38): | included both full and part-time jobs.
{ ] i 1 73% of the student teachers and 697% of
; { | the counselors reported some type of
| | . | work experience during high school.
Mahual Labor | 27 (11.89) | 2 ( 7.69)! | Seventy-three of the student teachers
' ! and eight of the counselors reported

Clerical C12 ( 5.29)

i {
Supervisory ! 2 (0.88) i ! holding two or more different jobs.
% : ,Twenty-six of the student teachers and
! : i | one of the counselors reported holding
: ’ ! ! three or more jobs during the high
! :
k i i | school period.
A P S
ETYPE OF COLLEGE /UNIVERSITY ATTENDED Again the overwhelming number of both ,
! student teachers and counselors were |
i Public 216 (95.15) 25 (96.15)} | in attendance at public colleges or ‘
| universities and again this is hardly |
i Private 8 ( 3.52) 1 ( 3.85) surprising in terms of the type of 4
1 | | colleges or universities that were |
* Both Types 3 (1.32) participants in the project. {
ittty - - —-—= B ettt |
| ACTIVITIES DURING COLLEGE/UNIVERSITY !
[l

i No Response | 38 (16.74) The numbers participating during col-
; ! lege or university in activity pro-

{  None "9 ( 3.96) grams showed a marked reduction from
i high school. This is hardly surpris-
| Athletics 58 (25.53) 13 (50.00)| | ing when one looks at the increased

; level of "Work Experiences During

| Music 33 (14.54) 5 (19.23)] | College/University." "Athletics" and
i "Music" were the two types of activ-
| $peech/Debate/ ties showing the largest decrease in
| Dramatics 31 (13.66) 2 ( 7.69)| ! number of participants.

i The sizable increase in the number of
. Journalism 24 (10.57) 5 (19.23)} | "Other" activities can probably best
! be attributed to the increased oppor-
! Pep Clubs 6 ( 2.64) 3 (11.54)] | tunity created by the greater variety
i of activities available at that level.
' Academic Clubs| 42 (18.50) 12 (46.15) In this category, there was a marked
' increase in the number of respondents
} Service Clubs 54 (23.79) 10 (38.46)| | indicating political party or social
{ action involvement. Church related

; Social Clubs 70 (30.84) 16 (61.54)| | activities still remained at about the
! same level.

i Student Govt 5. (22.91) 10 (38.46)

| Class Officer | 22 (9.69) 2 ( 7.69)

1

§

{ Other L 20 ( 8.81) 2 (7.69)




WHAT WAS THEIR BACKGROUND? (cont'd)
l!
Data Category Groups }i Comments
Student Tchrs | Counselors ‘

# %

#

%

'

" EXTENT OF COLLEGE/UNIVERSITY ACTIVITY PARTICIPATION !

]
i

EXPERIENCE WORKING WITH CHILDREN/YOUTH

No Response
None
Tchr-Full Time

Tchr-Part Time

23 (10.13)
10 ( 4.41)
30 (13.22)

27 (11.89)

3

1

5

2

(11.
( 3.

(19.

7.

54)
85)
23)

69)

10

No Response E 6 ( 2.64) . %j Approximately 437 of the student
; f ! i teacher and 697% of the counselor group |
None . 36 (15.86) | . | reported moderate to extensive activ-
| ; t | ity participation. While still sig-
Minimal | 87 (38.33) | 8 (30.77)‘} nificantly high, it represents an
! ! li almost 50% decrease from the level of
; Moderate i 73 (32.16) | 11 (42.31){ ! high school participation on the part
| § t ; + of the student teachers. The counse-
{ Extensive ;25 (11.01) ! 7 (26.92)! | lor group, while showing a decrease,
3 | | | remained much “more active during
, ! i college/university than did the stu-
; ! i dent teacher group.
| WORK EXPERIENCE DURING COLLEGE,/UNIVERSITY The descriptions of the variocus types
of work experiences and the comments
' No Response 20 ( 8.81) 3 (11.54)} | about the several types are the same
here as tbey were in the section on
None 5 ( 2.20) 1 ( 3.85) high schoo work experiences.
There was a significant increase in
Child Oriented| 55 (24.23) 6 (23.08)! | the percentage of student teachers who
worked during college/university (89%)
Sales 36 (15.86) 4 (15.38) as compared to the 737 who worked dur-
ing high school. ‘
Services 58 (25.55) 5 (19.23) The increase for the counselor group
was from 69% during high school to 85% .
Clerical 35 (15.42) 5 (19.23)! | during college/university.
The most significant increase in type
Manual Labor 16 ( 7.05) 2 ( 7.69) of occupational employment was in the
catcgory of "Child Oriented" jobs for
Supervisory 2 (0.88) both groups.

One hundred forty-six student teachers ;
and fifteen counselors reportzed hold-
ing two or more jobs during the col-
lege/university period.

Seventy-six student teachers and six
counselors reported holding three or
more jobs during the same period.

- ~
All responses were unstructured and |
later grouped into the categories '
listed. As a consequence, certain
categories, such as "Casual" (which
included contacts through family or |
friends) undoubtedly would have re- :
ceived more response had they been
pre-structured. !
The "Counseling'" category included :
contacts made as camp or youth leader,




WHAT WAS THEIR BACKGROUND? (cont'd)

r | b 1

Data Category Groups Comments
Student Tchrs j Counselors
it 7% P %
EXPERIENCE WORKING WITH CHILDREN/YOUTH (cont'd)
Tutoring 21 ( 9.25) 1 ( 3.85) scouts or Brownie leader, child care
=t center worker, etc.
Babysitting 16 ( 7.05) Most of the "Tchrs-Full Time" had been
f employed in parochial schools with a
Counseling 66 (29.07) 9 (34.62)! | surprising number having taught in
. mission schools abroad. Most of the
f’ Tchr Aide/ 19 ( 8.37) 1 ( 3.85)} | "Tchrs-Part Time" had ' orked as sub-
Tchr Ass't stitute teachers in the public schs.
Approximately 85% of both groups re-~
Church Youth 9 ( 3.96) 3 (11.54)] | ported prior experiences of working
b Groups i with children/youth.

One hundred fourteen student teachers
Casual 6 ( 2.64) 1 ( 3.85) and ten of the counselors reported two
or more different experiences. Forty-
two student teachers and five counse-
lors reported three or more differer
types of experience contacts.

e e e L e e, ———— - ————— —— - -

PRIOR TEACHING/COUNSELING EXPERIENCE

No Response 76 (33.48) 10 (38.46)| | Forty per cent and 35% of the student
teachers and counselors respectively
None 60 (26.43) 7 (36.92)! | reported prior teaching or counseling
experience. Twenty-seven student teach-
Public Schs 10 ( 4.41) 4 (15.38) ers and two counselors reported two
Full Time or more different experiences.
Most respondents who reported prior
Public Schs 27 (11.89) 1 ( 3.85)! | teaching or counseling experience in
Part Time the "Government/Social Agency" cate-
gory had worked either as instructors
Private/Paroch 7 ( 3.08) in the military or with agencies such
Sch:-Full Time as Headstart.
There were a rather surprising number
Private/Paroch { 15 ( 6.61) 2 ( 7.69)] | of "Tre-Student Teaching Programs"
Schs-Part Time that appeared to actually involve
teaching or counseling. Little is
Peace Corps 3 (1.32) 1 ( 3.85)| | known about such programs and as such
might warrant further investigation.
VISTA 4 (1.76)
Govt/Social 12 ( 5.29) 1 ( 3.85)
Agency

Pre Student Tch 13 ( 5.73)
Exps Progra.s

PREPARATORY COURSES/PROGRAMS The counselors as a group felt that
they had had some type of preparatory
No Response 35 (15.42) 1 ( 3.85)| | program whereas 40% of the student
teachers were either unaware of or did
None 59 (25.99) not take part in such programs. This

11
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WHAT WAS THEIR BACKGROUND? (cont'd)

Data Category Groups 1 ; Comments

| | Student Tchrs | Counselors ; |
: S A |

discrepency is hardly surprising since

, PREPARATORY COURSES/PROGRAMS (cont'd)
' the counseling program is itself spe-

i

| ALL Courses | 2 (0.88) , 1 (3.85) cialized. ‘
; ; | The extent to which regular profes- :
i Regular Prof Ed 44 (19.38) ' 18 (69.23)' | sional education programs and regular

i | academic programs were reported as !

{
! Regular Aca- i 16 ( 7.05) | being preparatory should not be mis-

3 | demic Program{ ! ' interpreted. Almost invariably such
‘ | | i | response was accomnanied by a notationi
! Both of Above P20 ( 8.81) | 5 (19.23), ! that indicated a single course or ,
5 i ! | instructor value as opposed to broad |
i Spl Prof Ed 1+ 31 (13.66) 1 ( 3.85); | preparation. Specialized preparation
; i ! i programs appeared to be quite rare \
é Spl Academic | 3 (1.32) , i even in education and virtually non-
: ; i | existent in the academic fields.
i  Both of Above % 2 (0.88) | 1 A significant number, fifteen, of the

student teachers referred to the help |
that they had received through par- |
ticipation in the training programs | "
initiated by churches and social agen-
cies working in the inner cities.

| i
' |
! Other Non-Sch i' 15 ( 6.61)
Exps and Pro- !

i grams,

i
1 '
! i
} :
‘ i

WHEN DID THEY GO7?

+
'

" YEAR OF PARTICIPATION

\ |

! No Response 1 ( 0.44) ' | The project had a reasonable balance

i in the number of participants for each
. i 1968 - 69 78 (34.36) 6 (23.08)] | of the three years of the project.

! | This is an important factor in helping

| 1969 - 70 77 (33.92) 1 13 (50.00)] | to insure that statistica signifi-

i cance is not affected >y the time per-

| 1970 - 71 71 (31.28) 7 (26.92)! | iod in which the participants took

| 2 part in the project.

i ' !

. —_

WHERE DID THEY GO?

[ TYPE OF JOB CORPS CENTER The predominate number of couns:lurs
who had their experience at '"Mens”
i Mens 58 (25.55) 20 (76.92) centers is attributable to the fact
! that most of the counselors came i°om
Womens 139 (61.23) 5 (19.23)] | one institution which utilized only 2
male center.
Conservation 12 ( 5.29) One hundvred and nine of the srucdent
teachers at the Womens centers were
Residential 18 ( 7.93) 1 ( 3.85) | female. It shculd be noted, however,
Manpower : that thirty- four of the females had

12




WHERE DID THEY G607

» ——— ‘ —

[ Data Category Groups f Comments :
: Student Tchrs ; Counselors ! !

| P t % L 3 5

PZ OF JOB CORPS CENTER (cont'd)

their experience at exclusively male
centers; either 'Mens" or ''Conserva-
tion" centers. Not a single female
respondent made any comment which
could have been interpreted as physi-
; cal intimidation because of the na-

‘ ! ture of the center.

(&3]

e e g memen -

’

TYPE OF CENTER LOCATION

! No Response i 4 (1.76) i The type of center used appears to be
! quite consistent with the kinds of

{ ! Isolated 116 (51.10) é 25 (96.15) centers available and yet also quite
] i interesting in light of the corpsman
Urban 106 (46.70) 1 ( 3.85)! | population and type of problems served

which characterize the job corps pro-
gram.

Both 1 (0.44)

|

HOW LONG WERE THEY THERE?

" LENGTH OF EXPERIENCE

H
No Response 3 (1.32) ; 1 ( 3.85)%‘ The most common length of full-time
! ! i+ | experience for the student teachers
, 2 Weeks 1 (0.44) ! { | varied from 4 to 12 weeks with 8 weeks
i . ; | bein2 the single most popular arrange-
i 3 Weeks 1 (0.44) i { 1 ment. The longer experiences almost
! 5 ! ! inpvariably tended to be part-time ex-
f Weeks 13 (5.73) j periences. The most common arrange-
: ! ment for the counselors was either a
Weeks 24 (10.57) 1 ( 3.85): [ 16 or 18 weel part-time experience.
Weeks 27 (11.89) 1 ( 3.85)
Weeks 2 (0.88)
Weeks 61 (26.87) 1 ( 3.85)
Weeks 14 ( 6.17)
Weeks 24 (10.57)
Weeks 9 ( 3.96)
Weeks 21 ( 9.25) 2 (7.69)
Weeks 1 ( 0.44)
Weeks 1 (0.44) !

13




HOW LONG WERE THEY THERE? (cont'd)
i i ; E
! Data Category Groups ; Comnents i
Stuaent Tchrs ; Counselors !
t % # % P
LENGTH OF EXPERIENCE (cont'd) -
:
1
15 Weeks 2 (0.88) 1 ( 3.85)1
! 16 Weeks 10 ( 4.41) 11 (42.31)
18 Weeks 3 (1.32) 6 (23.08)
<4
1 20 Weeks 1 ( 0.44)
21 Weeks 1 ( 3.85) |
{ ’ 24 Weeks 2 ( 0.88) 1 ( 3.85)
' i
30 Weeks 1 (0.44) i
r - - _— —— —
! TYPE OF SCHEDULE The great majority of the student
i teachers had a full-time experience,
No Response 1 ( 0.44) : which based upon the negative comments
i related to the part-time experience,
Full Tine 191 (84.14) 3 (11.54)] ; must have been the most valuable.
i The counselors, on the other hand, had
. Part Time 35 (15.42) 23 (88.46) ' primarily part time experiences; but
! ' this seemed to be consistent with the
i " counseling schedules of the centers i
: ‘ themselves and as such was not as dis-
) turbing to the counselors.
1 - - e - H
: VARIETY OF EXPERIENCE :
! No Response I 1 ( 0.44) 1 ( 3.85) i The different institutional programs
‘ ! appeared to have used every type of
| Job Corps Only] 86 (37.89) 16 (61.54)} | variation in terms of center exper-
; i ience. The "Other" arrangement re-
i Preceded By 70 (30.84) 2 ( 7.69)! i ported was a combination of part-—
! Public Sch Exp { time student teaching at both the
] . center and the public school at the
. Followed By 60 (26.43) 7 (26.92); | same time. ,
i Public Sch Exp i
! Both Preceded 5 ( 2.20)
i and Followed By i
i Public Sch Exp ‘
| Other 5 (2.20)
-

14




| HoOW WERE THEY SUPERVISED?

; j
; % Data Category i Groups f Comments
| .Student Tchrs , Counselors | |
i % o # % i :_7
TYPE OF SUPERVISION : | ;
No Response i 1 ( 0.44) 1 ( 3.85) for the ten who specified some "Other"”

Completely By { 30 (13.22)
Center Person-

type of supervision, six reported an
arrangement that featured primary or
sole supervision from the college or

. T

nel university. Three reported little,
! : no, or poor supervision by anyone.
Primarily By 78 (34.36) 7 (26.92)! | One did not elaborate.

Center With
Occasional Col-
lege Visits

Here again the statistics treat only
of the type of supervision and could
be misleading if one attempted to
equate them with the aegree of satis-
4 (15.38) faction felt in terms of the quality
or quantity of supervision. A gen-
eralized impression would be that

[ Primarily By t 51 (22.47)
Center With
Regular College '

Visits i ! i supervision was one of the weaker fea-
' § tures cf the project. In only four
Shared Super- 62 (27.31) i 9 (34.62) | instances was either a center or

vision By Both . §
Center and ColJ

i
i

institutional supervisor named or
mentioned in a favorable manner.

lege ’ 1
Other {5 (2.20) 5 (19.23) |
! { 1
WHAT DID THEY SAY?
" NUMBLn COF ADDITIONAL COMMENTS : ; Respondents were furnished space in |
; ! . which to write comments if they wished,
§ None 94 (41.41) i 1> (57.69)} | The extent to which they did so might
H : be taken as some indication of their
! Written 133 (58.59) ' 11 (%2.31) feelings about the experience.
S - s ee e e R ——— e it
iNATURE OF ADDITIONAL COMMENTS i
l No Response 94 (41.41) 15 (57.69); ! There was a surprisingly pcsitive
response, particularly in light of the
Completely 56 (24.67) 2 (7.69) vse of a technique which more typical-
Positive ly elicits negative postures.
Many of the "Additional Comments" wijll
Mostly 24 (10.57) 4 (15.38) ! be quoted in Chapters II, III, and IV
Positive to furnish substantiation or elabora-
tion of the evidence presented with
Mixed Positive | 21 ( 9.25) 2 ( 7.69) respect to the reasons for participa-
and Negative tion and the values and limitations
reported.
Mostly 14 (6.17) 1 ( 3.85)
Negative
Completely 18 ( 7.93) 2 ( 7.69)
Negative
L S I eeemem J i e m

ERIC
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WHAT DID THEY SAY? (cont'd)

r v [ -
i H

" Data Category ‘ Groups : Comments

: St dent Tchrs jCounselors

i i Z # %

g ADDITIONAL COMMENTS - CLASSIFIED BY TYPE The comments were analyzed in terms of

! the structure-of this study. Obvious-

i Reasons For 3 i ly some of the 144 respondents fur-

i Participation nished more than one type and so no

! attempt has been made to furnish any

{ Values 103 7 i percentage breakdowns.

} : i Again, it is rather interesting to

' Limitations | 70 8 ! note the preponderance of positive

? ! types~-"Values" and "Suggestions for

! Suggestions For 21 2 Improvement."

i Improvement I 1

L j

WHERE ARE THEY NOW?

The following Figure shows where the 253 respondents were residi: ; at the time of
their response to the questionnaire. It should be kept in m.nd .hat the 253 student
teachers and counselors were in attendance at colleges and universities located in
only fifteen different states. They presently reside in thirty-one states, one
territory, and two foreign countries.

FIGURE 2

PRESENT LOCATION OF FORMER PARTICIPANTS

Alaska 5

Guam 1
Bahamas 1
Japan 1

16
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WHAT ARE THEY DOING NOW?
Data Category Groups Comments
Student Tchrs |Counselors
it % it 4
POST JOB CORPS EMPLOYMENT BY YEAR
No Response 2 (0.88) The data is presented with a four-year
breakdown as follows: All 253 res-
Unemployed 1st| 10 ( 4.41) pondents with the exception of the two
2nd| 3 ( 1.32) "No Response" individuals would have
3rd} 3 (1 32) had at least a one year employment
4th potential. If they had been in the
first group, 1968-69, the potential
Student lst | 55 (24.23) 9 (34.62)| | was four years; if the second group,
2nd{ 12 ( 5.29) 1969-70, three years, etc.
3rd| 8 ( 3.52) A tremendous variety of occupations
4th | 1 (0.44) was represented in the "Other™ cate-
gory. These were distributed as
Housewite 1st| 9 ( 3.96) 1 ( 3.85) follows:
2nd| 8 ( 3.52) Substitute Tchr-public Schs (7)
3rd| 5 ( 2.20) Teacher Aide-public schs (2) -
4th| 1 ( 0.44) Peace Corps (2)
VISTA (1)
Military 1st| 3 ( 1.32) Bureau of Indian Affairs (1)
Service 2nd| 5 ( 2.20) Headstart (1)
3rd] 2 (0.88) Clerical (11)
4th Business (12)
Educationally related private
Teacher 1st | 8 ( 3.52) corporations (9)
Job Corps 2nd; 9 ( 3.96) Newspapers and magazines (3)
3rd{ 3 ( 1.22) Travel (3)
4th | 1 ( 0.44) Random ranging from night club
entertainer to airline stewardess to
Counselor 1st owner of an art gallery to appren—
Job Corps 2nd 2 (0.88) tice gourmet chef.
3rd
4th Those specified as being employed by a
"Government Agency' included:
Administra- lst . Social Security Agency (1)
tor Job 2nd | 1 ( 0.44) Public Assistant (CWS) (1)
Covps 3rd Headstart (1)
4th State Welfare Department (1)
U.S. Army (instructor) (1)
Teacher 1st | 90 (39.65) 6 (23.08) Census Bureau (1)
Public 2nd | 76 (33.48) 5 (19.23) Not specified (3)
Schools 3rd | 48 (21.15) 1 ( 3.85)
4th | 6 ( 2.64) The category '"Social Agency" included:
Teacher in Day-Care Center (1)
Counselor 1st 1 ( 0.44) 4 (15:38) Home for Emotionally Disturbed
Public 2nd | 3 ( 1.32) 4 (15.38) Adolescents (1)
Schools 3rd| 4 (1.76) 1 ( 3.85) Not specified (2)
4th | 1 ( 0.44)
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THEY DOING

NOW ? (cont'd)

Data Category

# %

Groups
Student Tchrs

Counselors
# %

Comments

POST JOB CORPS EMPLOYMENT BY YEAR (cont'd)

Administra- 1st

tor Public
Schools

Teacher
Private
Schools

Counselor
Private
Schools

Administra-
tor Private
Schools

Government
Agency

Social
Agency

Faculty/
Staff of
College/
University

Other

I |

2nd
3rd
4th

1st
2nd
3rd
4th

1st
2nd
3xd
4th

1st
2nd
3xd
4th

1st
2nd
3xd
4th

1st
2nd
3rd
4th

1st
2nd
3rd
4th

1st
2nd
3rd
4th

POST JOB CORPS EMPLOYMENT

.76)
.08)
.32)
.44)

.88)
.88)
.44)

.20)
.64)
.76)
.88)

.89)

98)

.81)

(15.38)
(26.92)
(15.38)
( 3.85)

- PRESENT POSITION

No Response

Unemployed

2 (0.

7( 3.

88)

08)

These responses represent what the
participants were doing at the time
that they responded to the question-

! naire.

It should be kept in mind that




WHAT ARE THEY DOING NCUW? (cont'd)

T i |

Data Category Groups Comments :
! Student Tchrs | Counselors !
it Z it % '
, POST JOB CORPS EMPLOYMENT - PRESENT POSITION (cont'd) g
: Student 31 (13.66) g 3 (11.54)] . a significant number of them would
i have been only a single year out of
; Housewife 16 ( 7.05) the project and this perhaps would be
! some explanation of the rather high
! Military 2 (0.88) number responding as "Students." It
could be assumed that these were
Tchr Job Corps| 10 ( 4.41) 1 ( 3.85)| ! either completing an undergraduate prot
gram or embarked on graduate work.
Counselor Job 1 ( 0.44) i Again the number who indicated "Other"
Corps ; types of employment was quite high.
f An analysis of the responses shows
Admin Job Corps 1 ( 0.44) that 31 of the 42 were employed di-
| rectly in what wight be classified as
Tchr Public Sch 86 (37.88) 5 (19.23)} ! "Helping Professions." That is, pro-
fessions concerned directly with
Counselor 4 ( 1.76) 4 (15.38){ ! people and where the occupational in-

Public Schs tent is primarily that of helping to
improve the lot of the people which
Tchr Private 10 ( 4.41) 1 ( 3.85) it serves.

Schools

Counselor 2 (7.69)
Private Schs

Government 6 ( 2.64)
Agency

Social 2 (0.88)
Agency

Faculty/ 7 ( 3.08) 9 (34.62)
Staff
College/
University

Other 42 (18.50) 1 ( 3.85)
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CHAPTEIN SUMAARY

This chapter attempted to describe the 253 participants, 227 student tecachers and
26 counselors, through the use of tnirty-two different kind of data. A&s expected,
every query produced the usual complete spectrum of response. 1t is possible, how-
ever, to describe for each hind of information the "tvpical" or numerically most
common trait. This technique will be used, but it has the obvious "averaging"
limitations.

"Wwho Were They?"

-The typical student teacher was female, age 21-22, single, an undergraduate, and
a secondary major in either social studies or English.

-The typical counselor was either a male or female (almost equal numbers), approxi-
mately two years older than the average student teacher, as apt to be married as
single, nad been a secondary major, and was presently a graduate student with a
major in counseling.

"What Was Their Background?"

-The typical student teacher and counselor had both been raised in a middle class
(socio-economic status) home; in a community classified as either suburban or large
city; attended a public, urban, or suburban high school with 750 or more students;
participated to a moderate or extensive degree in a wide range of high school
activities; reported having worked during high school, but with no clear pattern
of occupational choice evident.

-They typically attended a public college or univarsity and while there participated
in activities, but at a markedly reduced rate. ‘The counselor wihile exhibiting a
decrease in activity participation, remained much more active. Both types were
typically employed more than during high school and to a larger extent in "Child
Oriented" jobs. ‘hey had had prior experience in working with chiliren and a sur-
prisingly large minority reported formalized prior teaching or counsel:ng experience.
The student teacher had usually not had a recognized preparatory course Or progran
designed for the center experience. The counselor, on the other hand, almost always
recognized his counseling program as preparation,

"When and Where Did They Go?"

-The student teacher could have attended any one of the three years of the program
and have been typical. His experience would have been at a Womens Center whicih was
eitier Isolated or Urban (approximately equal numbers of each reported). The coun-
selor, however, was most likely to have had the experience during 1969-70 and at
a Hens Ceunter which was Isolated.

"tow Long Were They There and How were They Supervised?"

-The student teacher was most typically at the center for eight weeks of full-time
experience which was either preceded or followed by a public school experience. The
counselor was usually a part-time participant for a full semester with the center
providing his only field experience. Supervision was almost always a responsibility
shared by college and center personnel with the counselor having received slightly
more college supervision than the student teacher.

"Where Are They Wow and What Are They Doing?"

-Both types are as likely to reside in a state otner than where they had the exper-
ience as to lLiave remained, with the student teacher slightly more mobile, to be
currently empioyed as some type of teacher or counselor at either a job corps center,
a college or university, or a public or private school, with the public school being
the single most common employer. The "Other" occupations held typically represent
what mignt be called the "Helping Professions."

Both types readily supplied additional, primarily positive, comments. This will be
most evident in the next three chapters.
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STATISTICAL ANALYSIS OVERVIEW

The next three chapters focus on an attempt to identify which, if any, of the
demographic characteristics o’ the respondents had a significant relationship to
their expressed satisfaction with sets of structured items concerning the 'Reasons
for Their Participation', 'Values They Perceived', an” 'Limitations of the
Experience'.

Chi Square, as structured in the MCNUX library programs, was the statistical test
selected to determine the significance of the differences found between the ob-
served and expected frequencies. This program of fered the option of transgenerat-
ing those cells with an expected frequency of less than one. Because some of the
demographic information were discrete variables anc not continuous in nature, trans-
s generations were not always feasible. These demographic variables were deleted
from the study. Additionally, it was necessary to disregard several additional chi
squares because the expected frequency in one or more of the cells was less than
one foilowing the initial transgenerations. The extremely limited sizc of the
counselor group also made it necessary to treat the 227 student teachers and the

26 counselors as a total population of 253.

Ti. demographic variables which remained following the collapsing of the cells were:

Sex Marital Status Educational Level Teaching Level
Male Single Undergraduate Elementary
Female Married Graduate Secondary

Other Both Levels

Size and Nature of Size of High Classification of High

Community Where Reared School Attended School Attended
Rural Under 300 Rural
Village 300 - 499 Small City
Small City 500 - 1,000 Suburban
Suburban Area Over 1,000 Large City
Large City

Extent of High School

Extent of College/

Activities
None
Minimal
Extensive

Variety of Experience

University Activities

Type of Job Corps
Experience Schedule

None
Minimal
Extensive

Type of Supervision

Full Time
Part Time

Completely by Center Personnel

Primarily by Center Personnel with Occasional
Visits by College/University Supervisor

Primarily by Center Personnel with Regular
Visits by College/University Supervisor

Shared Supervision with Resident or Full Time
College/University Supervisor Supplementing
Supervision of Center Personnel

Other

Job Corps Only

Job Corps Preceded
By Public Sch Exp

Job Corps Followed
By Public Sch Exp

Other Arrangement

The pairing procedure yielded in excess of 900 chi square problems. Those which
resulted in significant differences are reported in summary fashion within the
three following chapters and in detail in Appendices D, E, and F.

The reader needs to keep in mind that a reported significance relates only to the re-

lationship between the specific reason, values, or limitation and the demographic

variable as a whole and not to its individual components. Thus, though the Avail-

ability of Housing at the Center was found to relate with Educational Level of the

participants at the 0.01 level of significance. it is not possible to determine with
Q this procedure whether it was of greater importance for the Undergraduate or the

[E l(:« Graduate participants. 21 1
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CHAPTER I1
REASONS FOR raRVICIPATION

All respondents were asked to react to fifteen
the reasons why they elected to participate in
reting of the extent to which each item was of importance to them on a five point scale
with a rating of "1" indicative of a reason of "Great" importance and "5" reflective of
"No" importance. Opportunity was also available for them to supply additional "Other"

reasons. Twenty-eight respondents did so. Only five of these additional reasons, how-
ever, were found to be truly different from the structured items and three of the five

were non-usabie because the intent of the meaning could not be determined.

randomly ordered items which related to
the project. The directions required a

The fifteen structured reasons were grouped into five categories for purposes of anal-
ysis and presentation as follows:

Reasons Which Had
Humanitarian Value
Utilitarian Value

-—(3) Instructionally Oriented Value
--(4) Innovationally Oriented Value
--(5) Miscellaneous Value

The style of presentation will be two-part and consistent for this and the next two
chapters. First, in tabular form to present the response level by number and percent-
age for each group and the combined group for each reason adju’ged to have been within
one of the five categories. Those reasons which were found co have been significant
will be emphasized. Second, an analysis of the table and the relevant participant com-
ments will appear on the next page immediately opposite the table.

TABLE II

Significance of Those Reasons Adjudged to Have Had Humanitarian Value

Significant at the 0.05 level with Educational Level
Significant at the 0.05 level with Type of Job Corps Scheduled Experience

Desire to help those less fortunate

No or Not Extent of Significance -

Population | Usable (Great) (None)

Response 1 2 3 4 5
it % it % Lt 4 L # 7% i % it 4
Desire to work with Job Corps' type of student

Student Tchrs 1 ( 0.44) 118 (69.60) 36 (15.86) 17 ( 7.49) 5 (2.20) 10 ( 4.41)
Counselors 0 (0.00) | 14 (53.85) 8 (30.77) 2 ( 7.69) 1 ( 3.85) 1 ( 3.85)
Both Groups 11(0.40) |172 (67.98) | 44 (17.39) |19 ( 7.51) 6 ( 2.37) 1 11 ( 4.35)

Student Tchrs 5 ( 2.20) | 63 (27.75) | 55 (24.23) | 50 (22.03) | 18 ( 7.93) | 36 (15.86)
Counse lors 0 ( 0.00) 5 (19.23) 6 (25.08) 9 (34.62) 3 (11.54) 3 (11.54)
Both Groups 5 ( 1.98) | 68 (26.88) | 61 (24.11) | 59 (23.32) | 21 ( 8.30) | 39 (15.42)
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HUMANITARIAN VALUE ANALYSIS

The two reasons for participation which were judged to have implications for being
concerned with people and their problems are presented in Table Il on the preceding

page.

Only one of the items, "Desire to Work With Job Corns' Type of Student," was found
to correlate significantly with the demographic data; e.g., Educational Level and
Type of Job Corps Scheduled Experience. In both instances an examination of the
specific responses made by the student teachers anc counselors does not permit any
interpretation as to the particular type of Level or Experience which might have
been of greatest importance since both groups responded at approximately the same
levels of significance. THIS ITEM WAS IDENTIFIED AS THE SINGLE MOST IMPORTANT REA-
SON FOR PROJECT PART1CIPATION BY BOTH GROUPS IRRESPECTIVE OF THE CATEGORY OF REASON.

Two observations would appear possible from an examination of the two items. First,
both groups of participants were obviously aware of the type of students at a job
corps center and were, either because of this awareness or in spite of it, overwhelm-
ingly anxious to participate. Second, there is no apparent explanation possible for
the numeric choice discrepency between the two items. Both would appear to attempt
measurement of a common factor and yet both elicited quite different responses,
although the level of importance attached to each was quite high in both cases. It
could be that participant acceptance is more readily gained through specific examples
of deprivation, e.g., drop-outs, educational retardation, etc.; rather than by a
generalized factor, e.g., ""Those less fortunate."

The comments which follow represent an elaboration of "Why They Went." An assessment

of just how important this reason was is better illustrated by the comments which are
included as part of Chapter III.

RELEVANT PARTICIPANT COMMENTS

"1 felt T would %ike to teach in the {nnen city and this would perhaps be helpgul.”
"Had two yeans of high school at | ) with many kids grom that type of home Lige."
"My own delinquent behavion." "Like To wornk with minornity."

"Provided opporntunity to work with ethnic groups
nnt available in othern teaching experiences.”

"Really wanted to teach these children” "Inner-city"

"Am also a member of a minority group and 1 thought the
students could anteract well with me and vice versa.”

"Wished to meet school dropouts.”

"Desine to help people, everyone has problems at some time."
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TABLE III

l
i Siguificance of Those Reasons Adjudged to Have Had Utilitarian Value
\

— !
1 No or Not Extent of Significance ;
Population | Usable (Great) (None) |
| Response 1 2 3 | 4 5 |
¢ % # Z P# % # % | # % # %

I

Availability of Housing at the Center

Student Tchrs 1 ( 0.44) | 16 ( 7.05) 15 ( 6.61) | 24 (10.57) 12 ( 5.29)}159 (70.04)

Counselors 1 ( 3.85) 0 ( 0.00) 0 ( 0.00) 1 ( 3.85) 0 ( 0.00)} 24 (92.31%
Both Groups 2 (0.79) | '16 (6.32)) 15 ( 5.93) ) 25 ( 9.88) | 12 ( 4.74)1183 (72.33)
Significant at the 0.01 level with Educational Level
; Significant at the 0.01 level with Classification of High School Attended

Significant at the 0.01 level with Type of Job Corps Scheduled Experience

l
|
|
Employment Opportunity Created by Virtue of Participation in the Program §

Student Tchrs 1 (0.44) | 19 ( 8.37) 30 (13.22) 1 43 (18.94) 32 (14.10)}102 (44.93)
Counselors 0 ( 0.00) 0 ( 0.00) 0 ( 0.00) 6 (23.08) 5 (19.23)] 15 (57.69ﬁ

Both Groups 1/(0.40) 1% 19 ( 7.51) 30 {11.86) 49 (19.37) 37 (14.62)1117 (46.25)
| Significant at the 0.05 cevel with Type of Job Corps Scheduled Experience

e e e e e ko T e e = e e = S

Convenience of Location
Student Tchrs ; 0 ( 0.00) 15 ( 6.61) 16 ( 7.05) 36 (15.86) 29 (12.78)1131 (57.71)
Counselors X 0 ( 0.00) 1 ( 3.85) 1 ( 3.85) 6 (23.08) 5 (19.23)] 13 (50.00)

Both Groups ' 0 ( 0.00) ! 16 ( 6.32) 1 17 ( 6.72) | 42 (16.60) 34 (13.44)] 144 (56.92)

1 ——— —_—

Subsidy of Travel
!
Student Tchrs !

1 ( 0.44) 5 (2.20)} 11 ( 4.85) | 24 (10.57) 24 (10.57)1162 (71.37)

Counselors 0 ( 0.00) 0 ( 0.00)! 2 (7.69) 3 {11.54) 6 (23.08)] 15 (57.69)
|

Both Groups 1 ( 0.40) 5 (1.98)) 13 ( 5.14) 1 27 (10.67) 30 (11.86)1177 (69.96)

Had No Choice—-Either Assigned There Or Only Experience Available
Student Tchrs 0 ( 0.00) | 21 ( 9.25) 3 (1.32) |10 ( 4.41) | 4 ( 1.76){189 (83.26) ‘

Counselors 1 ( 3.85) 2 (7.69) 1 ( 3.85) 2 (7.69) 1 ( 3.85){ 19 (73.08)

Both Groups 1 (0.40) | 23 (9.09) 4 (1.58) |12 ( 4.74) 5 ( 1.98)} 208 (82.21)

s
1
| e
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UTILITARIAN VALUE ANALYSIS

Only two of the five reasons adjudged to have utilitarian (practical) value were
found to correlate significantly with one or more of the demographic variables.
Those reasons, numbers data, and statements of significance are emphasi:zed in the
table.

Housing at the Center was found significant at the 0.01 level when paired with

the Educational Level of the total group. As was pointed out previously, this

can only be interpreted as having meaning at the total category level; but since
the table shows that only the student teachers were greatly concerned and since
virtually all of them were undergraduates, it is probably safe to assume that
availability of housing had greater importance for the undergraduate than the grad-
uate participants. Again, since virtually all counselors were on a "Part Time"
schedule and since none of them indicated any concern with housing at the center;
it is also probable that this item had greatest meaning for those scheduled "Full
Time" at the center.

For the same reason it is also probable that employment opportunity was of greater
importance to those student teachers who were on a "Full Time" center schedule.
Employment opportunity was also obviously of greater concern to the student teachers
than the counselors. This is hardly surprising since most of the counselors were
graduate students with previous and/or present employment in that capacity whereas
the student teachers were for the most part seeking initial teaching employment.

One might conjecture that either the location of the centers was considered
"convenient" or that travel inconvenience was not of great importance. The later

is probably more accurate in light of the number of centers classified as "isolated"
as shown in Chapter I. It is also interesting to note that the number of student
teachers who reported the location as being of greatest importance (categories 1

and 2) is almost identical with the number who were most concerned about the avail-
ability of housing at the center.

Subsidized participant travel was a feature of the project. Evidently the parti-
cipants did not consider it a very critical factor.

T! ~ final response should have been divided into two items since as corstructed

it is impossible to determine whether the "lack of choice" was because of forced
assignment or because it was the only assignment available. Several of{ the comments
quoted below would seem to support the later position.

RELEVANT PARTICIPANT COMMENTS
' "1 needed the money o §inish my Last tewm o4 school.”
"1t was the only swmmen student teaching experdience and this time suited my needs.”

"In view of my Lntenests in vocational counseling and vocational thaining, Lt was
the only opportunity offered in these areas by Lhe university."

"Was ofgened during summen school." "Hus band was teaching there."
"1 was desperate to complete student teaching.”
"1t was probably the easiest thing 1 could have chosen.”
"The Job Conps offered a summen terwn experdience.”
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Significance

TABLE IV

of Those Reasons Adjudged to Have Had Instructionally Oriented Value

; ; No or Not Extent of Significance |
Population | Usable (Great) (None)
! : Respons? 1 . l 2 . . . 5
R % # % # % # % # % # JA
Opportunity to work with programmed/individualized learning
Student Tchrs 1 (0.44) |68 (29.96) | 44 (19.38) | 63 (27.75) 17 ( 7.49)% 34 (14.98%
Counselors 1 ( 3.85) 1 ( 3.85) 3 (11.54) 2 (7.69) (19.23)] 14 (53.85)
Both Groups 2 (0.79) | 69 (27.27) t 47 (18.58) | 65 (25.69) 22 ( 8.70)) 48 (18.97)
Significant at the 0.05 level with Type of Supervision
Interest generated by prior courses or programs
Student Tchrs 0 (0.00) | 34 (14.98) | 38 (16.74) | 38 (16.74) 27 (11.89)| 90 (39.65)
Counse lors 0 (0.00) 4 (15.38) 2 (7.69) 4 (15.38) (23.08)} 10 (38.46)
0 (0.00) | 38 (15.02) | 40 (15.81) | 42 (16.60) 33 (13.04)1100 (39.53)

Both Groups
§
[




INSTRUCTIONALLY ORIENTED VALUE ANALYSIS

Two items related to this category. One, "Opportunity to Work With Programmed/
Individualized Learning," was found to pair significantly with the type of super:-
vision provided during the center experience. Again, it is impossible to identify
any specific pattern of supervision as being of greatest importance since all of
the different patterns, as shown in Chapter I, p. 15, were used in approximately
equivalent proportions.

It is also hardly surprising to find that a much higher percentage of the student
teachers, approximately 50%, as opposed to approximately 15% of the counselors
cited this as an importan: reason. The very nature of the teaching as opposed

to counseling act should account for the difference.

3 Though it appears that a desire to work with these specialized instructional
techniques was an important aspect of the decision making process, it is interest-
ing to note that a much smaller number of student teachers indicated that such

an interest had been generated by any prior courses or programs. One can only
conjecture that either such courses or programs had not been available or that

the emphasis of the courses or programs had not included these techniques. It is
obviously also possible that the participants may not have taken such courses or
programs even if available; and if available, the instructors may not have been
aware »f the instructional thrust at the job corps centers.

w

The limited value of preparatory courses and programs in helping with the decision 9
making process when it deals with such specifics is quite consistent with the
reporting of number and kind of such courses and programs in Chapter I, pp 11-12.

RELEVANT PARTICIPANT COMMENTS

Though only two respondents provided comments related to this category in connec-
tion with their reasons for going, it is quite revealing to read the many comments
associated with these specific instructional techniques in Chapters III and 1V
which relate to the values and limitations of the experience itself.

"o, () and his intenpretation of the Job Comps Center and its place in society.”

"] had prion experience at the center through observation of classes."

27
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TABLE V

Significance of Those Reasons Adjruged to Have Had Innovationally Oriented Value

No or Not Extent of Significance
Population | Usable (Great) (None)
Response 1 2 3 4 5
i % # % it % # % # % if %
Opportunity to participate in new, different, innovative type of program
&4
f Student Tchrs 0 ( 0.00) ’145 (63.88) 45 (19.82) 23 (10.13) 9 ( 3.96) 5 ( 2.20)
Counselors 0 ( 0.00) 10 (38.46) 9 (34.62) 4 (15.38) 1 ( 3.85) 2 (7.69)
Both Groups 0 ( 0.00) V155 (61.26) 54 (21.34) | 27 (10.67) 10 ( 3.95) 7 (2.727)

Significant at the 0.05 level with Educational Level

Desire for a challenge beyond that presented by traditional schools or

programs
Student Tchrs 0 ( 0.00) | 128 (56.39) 61 (26.87) 21 ( 9.25) 8 ( 3.52) 9 ( 3.96) 1
Counselors \ 0 ( 0.00) 8 (30.77) | 11 (42.31) 2 (7.69) 0 ( 0.00) 5 (19.23)
Both Groups 0 ( 0.00) V136 (53.75) 72 (28.46) 23 ( 9.09) 8 (3.18) |14 ( 5.53)

Significant at the 0.01 level with Educational Level

L e e e i e e e 8 e e e e e e

Opportunity to avoid participation in the traditional, regular type of
program

Student Tchrs 0 ( 0.00) | 92 (40.53) | 53 (23.35) 34 (14.98) 16 ( 7.05) | 32 (14.10)
Covaselors 0 ( 0.00) 8 (30.77) 6 (23.08) 3 (11.54) 2 (7.69) 7 (26.92)

Both Groups 0 ( 0.00) | 100 (39.53) | 59 (23.32) | 37 (14.62) 18 (7.11) | 39

—p— - -

(15.42)

Opportunity to work in other than the traditional kinds of schools

Student Tchrs 0 ( 0.00) | 121 (53.30) | 64 (28.19) | 26 (11.45) 5 (2.20) |11 ( 4.85)
Counselors 0 ( 0.00) | 14 (53.85) 8 (30.77) 1 ( 3.85) 1(3.8) ] 2 (7.69)
Both Groups 0 ( 0.00) | 135 (53.36) 72 (28.46) | 27 (10.67) 6 (2.37) |13 ( 5.14)
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INNOVATIONALLY ORIENTED VALUE ANALYSIS

Two of the four reasons which comprised this category were found to relate signifi-
cantly to one of the items of demographic data; e.g., Fducation Level. Here again,
it is probably safe to deduce that these reasons had greater significance for
undergraduate students since it is obviously the undergraduate student teachers
who proportionately found it of greater importance than the graduate counselors.

The first reason, "Opportunity to Participate in New, Different, Innovative Types
of Programs," was numerically the second most important single reason. THE CATE-
GORY AS A WHOLE, HOWEVER, RECEIVED BY FAR THE HEAVIEST NUMERIC SUPPORT FROM BOTH
GROUPS.

The levels of response to the first two reasons are interesting. Both relate to

a teacher education program; one positive in terms of a "new, different, innovative
program” and one negative in terms of the "avoidance of the traditional, regular
type of program.”" The responses would seem to indicate a greater desire for some-
thing "different" as opposed to dissatisfaction with the 'old." This should not be
interpreted, however, as meaning that the participants were exactly happy with

the "old" patterns; just that they were less unhappy.

The traditional public schools and their programs appear also to have been less
than favorably perceived by both groups. The responses of particularly the
counselor group to the last two reasons were interesting. It would appear that
counselors found the "challenge" presented by the traditional schools and their
programs difficult enough, but would prefer to work in "other than traditional
schools,”

RELEVANT PARTICIPANT COMMENTS

"Othen opportunities at my college Limited to runal--smakl city schools."
"The challenge."
"T dud At as an alternative to taking a four hour credit micnro-teaching cownse.”

"Personally, to my way of thinking, the Job Coaps experience was selected because
it was the easiest possibility that was available to me. 1 didn't feel that 1
wanted to participate in the trhaditional experience because of its strict regi-
mentation and its Loose supervision and "busy work" attitude. 1 knew 1 would
probably never teach s0 1 wanted the easiest alternative available to me at this
time, and this was what 1 considened the fob conps experience.”
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TABLE VI

Significance of Those Reasons Adjudged to Have Had Miscellaneous Value

i
i

i

7 ;
| No or Not z Extent of Significance
i Population ! Usable ; (Great) (None)
| Response | 1 | 2 ! 3 4 ; 5
RN B S B S A SR S N NS S ¢ A
y |
\
| Being selected by your institutvion to be in the program
Student Tchrs 2 (0.88), 45 (19.82) : 40 (17.62) : 34 (14.98) 26 (11.45) i80 (35.24)
: iCounselors 0 (0.00); 5 (19.23) | 4 (15.38) ; 6 (23.08) 2 (7.69) l 9 (34.62)'
! ‘ '
Both Groups 2 (0.79)) 50 (19.76) | 44 (17.39) 1 40 (15.81) ! 28 (11.07) i 89 (35.18)
i Significant at the 0.01 level with Variety of Job Corps Experience
r __________________________________________________________________________________________
i Interest generated by contacts with prior participants in the Job Corps
; program .
| !
Student Tchrs 1 ( 0.44) 27 (11.89) § 21 ( 9.25) 22 (. 9.69) i 17 ( 7.49) 139 (61.23)!
Counselors | 1 (3.85)] 2 (7.69) | 4 (15.38) | 1 ( 3.85) 4 (15.38) |14 (53.85)!
: | | ! , :
lBoth Groups | 2 (0.79)i 29 (11.46) | 25 ( 9.88) | 23 ( 9.09) | 21 ( 8.30) 153 (60.47)]
: | Significant at the 0.05 level with Extent of High School Activities ‘
] i Participation ’
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MISCELLANEQUS VALUE ANALYSIS

Both of the items in this category could conceivably have been included under
either of the two previous categories. It was decided not to do so because
of possible multiple interpretations by both the respondents and the readers.

The first reason relatea significantly with the Variety of Job Corps Exgperience;
e.g., Only experience, Preceded by public school experience, Followed by public
school experience, or Other arrangement. It was not possible to ascertain which
particular arrangement, if any, was of greatest importance in creating the signi-
ficance. It would appear, however, that a further investigation is warranted in
light of the difference the arrangement could have with respect to participant
satisfaction.

No explanatiecn is readily apparent to explain the significant relationship between
the final reason and the "Extent of High School Activity Participation." It could
be as simple as the more active one is the more likely he is to encounter prior
participants or as complex as a particular type of activity and the extent of
involvement being related to the association with the prior participants.

RELEVANT PARTICIPANT COMMENTS

"Felt the experience would be verny worthwhile.”

"Selfish neasons--felt 1 needed the experience.”

CHAPTER SUMMARY

It is most apparent that the participants did have reasons for their participation.
Some of which they greatly shared in common. Some which seemed to have signifi-
cance for on'y a few. The two which are identified as being the most important in
terms of the decision making process were "Desire to Work with Job Corps' Type of
Student" and "Opportunity to Participate in New, Different, Innovative Type of
Program."

When the fifteen structured reasons were categorized, it was found that all five
categories had at least one item that was statistically significant when paired
with one or more types of the demographic data. Five different types of demo-
graphic characteristics were found to relate to one or more of the reasons; with
the Education Level (undergraduate or graduate) being the most frequently signi-
ficant.

The reasons cited, particularly when compared with the perceived values and

limitations, should have particular meaning for present and prospective project
designers and evaluators. This analysis will be attempted in Chapter V.

31




el

—,

O

ERIC

Aruitoxt provided by Eic:

.

CHAPTER 111

VALUES OF THE EXPERIENCE

This chapter presents the responses the participants made when requested t¢ rate each
of twelve structured values as these related to their experience at the job corps
center. The vespondents were again given the opportunity to supply additional values
if they felt that the structured items did not adequately represent their situation.
Ten of the thirteen such responses were arbitrarily equated with being the same as
structured items. The remaining three were judged to be limitations rather than values
and were consequently added to the items in the next chapter.

The twelve structured responses were grouped into four categories for purposes of
analysis and presentation. One new category, in addition to those used in Chapter II,
was added since it seemed to characterize a very common and strongly held value, '"Per-
sonal Growth.'" The Miscellaneous category was not used in this chapter since all of

the items were assignable to other categories. It also seemed desirable to use certain
of the items in several of the categories because of the rather obvious multi-category
implications as revealed by the additional comments supplied by the participants. The
Instructionally and Innovationally Oriented Categories were combined since both the
response items and the additional comments seemed to make quite clear the close re-
lationship that existed between them. The groupings then for this chapter are:

Values of the Experience Which Were
--(1) Humanitarian
--{2) VUtilitarian
--(3) Related to Personal Growth
==(4) Instructionally and Innovationally Oriented

The presentation and analysis style will be the same as used in the previous chapter.
A minor change in the style of presenting the "Relevant Participants Comments" was felt
necessary inasmuch as many of them were quite lengthy and treated of several factors.

For these reasons, some were divided and assigned to the category which seemed most
appropriate. The use of the technique, ". . . or . . .", will indicate those quotes
which were divided or interrupted.
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"The out-of class contact was a real learn-
ing situation for me. I feel that I really
got to know the corpsmen and could underxr-
stand their problems. I think this made me
a better teacher."

ERIC
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"My college supervisor was excellent.
He was always available and he was a good
listener.

teaching you just need to talk and talk."

Sometimes when you're student

"A job corps experience
provided invaluable ex-
perience for a counselor to
gain insight and growth from
their frame of reference.
Can't understand their
values and behaviors with-
out that."




TABLE VII

Significance of Those Values Adjudged to Have Been Humanitarian

No or Not Extent of Significance
Population | Usable
Response ) i 2 3
d 3 # 4 P # %

Made a direct societal contribution

Student Tchrs 3 (1.32) ‘ 44 (19.38) | 52 (22.91) | 67 (29.52) 28 (12.33) 33 (14.54»
Counselors 0 ( 0.00%' 2 (7.69) 8 (30.77) 10 (38.46) 4 (15.38) 2 ( 7.69ﬁ
Both Groups 3 (1.19) ¢ 46 (18.18) 1 60 (23.72) 77 (30.43) 32 (12.65) 135 (13.83)
Sigrificant at the 0.05 level with Size/Nature of Community Where Reared

Created better understanding of the problems of disadvantaged youth

Counselors 0 ( 0.00) 12 (46.15)

Student Tchrs; 0 ( 0.00) }152 (66.96), 48 (21.15) 15 ( 6.61) 6 (2.64) j 6 (2.64)

11 (42.31) | 3 (11.54) 0 ( 0.00) | 0 ( 0.00).

Both Groups ? 0 (0.00) 1164 (64.82) 59 (23.32) 18 ( 7.11) 6 (2.37) 6 ( 2.37);
; Significant at the 0.01 level with Type of Job Corps Scheduled Experience |

L) L

HUMANITARIAN VALUE ANALYSIS

The frequencies of both the value reasons adjudged to have had humanitarian implications
were found to yield significant Chi Squares when paired with certain items of demographic
data. Regretably, once again, it is impossible because of the statistical technique used
to identify the possible cause and effect relationship primarily responsible for creation

" the significance. It would have been most interesting and possibly useful for future
p:oject directors to know for example, what "Size/Nature of Community" had the greatest
relationship to a feeling of "Making a Direct Societal Contribution." The technique used
does not permit such an internal item analysis.

The frequencies of the second item, '"Created Better Understanding of the Problems of Dis-
advantaged Youth," when paired with "Type of Job Corps Scheduled Experience" resulted in
a significant Chi Square at the 0.0l level. The two types possible were either full or
part-time assignments. An examination of the data presented on page 14 of Chapter I in-
dicates that the great majority of the student teachers had a full-time experience and
virtually all counselors a part-time experience. Yet both groups overwhelmingly found
their particular arrangement conducive to the creation of a better understanding. Per-
haps the most logical explanation would be that the time variable has grearer meaning
for the type of experience; i.e., teaching or counseling, than it does for ali kinds of
experience. The nature of what is expected and what a teacher and counseior do may
have real significance in terms of planning the type of scheduled experience.




RELEVANT PARTICIPANT COMMENTS

"My expenience at job conps gave me a totally new view of the ménerity cullurcs. 1t
adds a genenal knowledge o my background. In joubs since, 1 h-ve not experie: zed mere
than one minority group student so my undetstanding g mircrity cultunes) has net
been dinectly applicable. Indirectly, tie knowgedge 4+ sometbing 1 wouldn 't want Lo
be without. The attitude of the job conps student teccion shouldn'z be 'save tie
wordd' attitude. 1t is a fob and an educational experdence and a student teachen

shoutd approach it in that maner."

"] am pleased that 1 had the opportunity %o do a counseling practicum at tue Job Corps
Centen. 1 fett that it gave me a great deal of {nsight Anto the g obLems and mo jor-
tunes of twly 'disadvantaged' men . . ."

"A jcb comps experdence provided invaluable experience for a counselor te gadn <nsghts
and grow in empathy--zthat is, see things from thein 4name of neference. what 5 ot~
social and immoral from owr point of view &5 not only acceptable--but a way of atining
acceptance and status grom theins in some cases. Can't understand the values ..*¢ be-
havion without that!"

"Unique--sek§- ful fLLLing--very necarding. An opportunity to Learn about and betie’
undesstand some of the probLems of these kids who are Locked-up-agains t-the-wald a.l
job conps &5 only answer Left . . "

"Unjortunately, 1 have not taught since graduating 4n 69 grom | ), but 1 feek zthe
Job Conps experience has hekped me understand problems 0§ any minornities--racial on
economic.”

"Enjoyed the experdience very much, gained a good understanding of some minchity student
problems . . "

"The Job Conps experience was a very worthwiile one. 1 only wish 1 could have helped
a couple of the boys more.”

"1 personally believe 1 gained a great deal from my experience at job coaps. 1 do
think the type of student encountered there s the one we should concern owuscelves
with in the pubfic schools. 1 now feel that I have gained some insight into some 04
the types of probLems encountered by the students. 1 hope 1 have the ability to help
them estabfish some meaningful goals in £ige.”

"] g8 always vakue my experience at the Job Conps Center, because At made we dee fon
mysed§ othen people who weren't as fortunate as 1, did exist and do need help, and
will wonk fon help if you wild glve Lt."

"1 §elt the personal satisfaction of helping job conps women wade my Zeaching most
intenesting and satisfying."

mo .1 feel that the greatest value to me was to see that the kids though not accom-
plished in 'midde class' shilLs were capabge VITAL PEOPLE. A common misZake i Home
Economics (and an easy trap to fald anto even when you are aware of Lt} £s Zo promote
a particubarn value system; particulorn social shills, ete., at the expense of promoting
undens tanding, empathy, and developing a ctimate for change. Thought they wexre in the
§inst place, but this concrele experlence made it thue not just a theory.”
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TABLE VIII

Significance of Those Values Adjudged to Have Been Utilitarian

 No or Not
Population ; Usable

i
t

'
i

i

i

: (Great)
; 1

R ; %

Response
i %

Extent of Significance

2 ! 3 |4
L # % | #

e
=
e

#

e

'
!
+

Counselors

ey

Both Groups

i
i
I
t
!
|
|
1
i
.

i
!

; Student Tch

: Counselors

IBoth Groups

Stu'2nt Tchrs

|

Is

'
|

Financial subsidy (travel and/or housing)

1 (0.44) ' 18 ( 7.93)
0 ( 0.00)! 0 ( 0.00)
1¢0.900) 18 ¢ 7.12)

Signifieant at the 0.05
Significant at the 0 05

{17 ( 7.49) 23 (10.13) | 29 (12.78) (139 (61.23)
| r |

| 0 (0.00) ; 1(3.85) 5 (19.23)] 20 (76.92)
! |

| 17 ( 6.720 V20 9.49) ' 34 (13.44)1159 (62.85)

level with Educazional Level
level with Type of Job Corps Scheduled Experience

Led to post experience employment

4 ( 1.76)i 36 (15.86)

0 (0.c0)| o0 (0,00)

4 (1.58) 36 (14.23)
Significant at the 0.05
Significant at the 0.05
Significant at the 0.05

Contributed directly to
3(1.32)) 42 (18.50)
0 ( 0.00)‘ 2 (7.69

3 (1,191 44 (17.39)

Significant at the 0.01
Significant at the 0.05

19 ( 8.37) : 27 (11.89) 22 ( 9.69) {119 (52.42)

i
! 4 (15.38) ] 18 (69.23)
3

|
4 (15.38) | 0 ( 0.00)

l
i 23 (9.09) 1 27 (10.67)
level with Educational Level
leve” with Size/Natwx of Community Where Reared
lever with Type of Job Corps Scheduled Experience

26 (10.28)1137 (54.18)

suceess in post experience employment
] 26 (11.45) ¢ 42 (18.50) l 26 (11.45)| 88 (38..7)
! 6 (23.08) ‘ 6 (23.08) 1 ( 3.85)f 11 (42.31)
i 32 (12.75) 48 (18.97) 27 (10.67)1 99 (39.13)

levi'l with Size of High School Attended
level with Variety of Job Corps Experience
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| UTILITARIAN VALUL ANALYSIS

when paired with items in the demographic data resulted in two or more significant Chi §
Squares for each reason. It is interesting that in all three instances the numbers of both
groups who judged the reason to be of greatest importance, 1 or 2 on the scale, were much

} Less than those who found it to be of little or no importance, 4 or 5 on the scale. One

|

[ The frequencies of all three reasons grouped under the heading of the Utilitarian category
|
)

can only conjecture that for the minority for whom financial subsidy was critical, that it
did make a difference whether they were undergraduate or graduate students. The fact that
the counselors were graduates and obviously little concerned with this factor would seem
to indicate that thove¢h financial considerations 'cre hardly critical in terms of total
numbers that it was o. paramount importance to some individual undergraduates. Again, it
is apparent for much the same reason that those who participated on a full-time basis

were in greater financial need than those on a part-time basis.

The frequencies of post experience emp loyment when paired with three factors, Educational
Level, Size/Nature of Community and Type of Job Corps Scheduled Experience, resulted in
significant Chi Squares. It would be valuable to know which Size or what Nature of Com-
- munity was most closely related to this reason; however, such a statistical interpretation
is not in order. The same general comment can be ade with respect to the relationships
between the Size of High School Attended and Variety of Job Corps Experi ice as compared
with the factor, Contribu:ed Directly to Post Experience Employment.

It is fairly obvious that though the counselors did not find that the experience led
to employment (remember that most of them came from existent counselor jobs), they felt
the experience did contribute to their success in post experience employment.

The significance that both groups attached to the final two items is perhaps best
judged by the additional comments they made which follow below and those which are
a part of the Instructionally and Innovationally Oriented Category presentation.

RELEVANT PARTICIPANT COMMENTS

no . Veny thankfuk fon the available housing and f§inancial subsidy &n travel, Kind
0§ made it possible to partake in this expenience.”

"n netrospect, 1 am very glad to have had the oppontunity to be at a Job Conps Center.
Fon we, it was a unique experdence which I am now using in my fobs."

"Because of, n part, my vperdence at Job Corps, 1 believe 1 was offered a teaching
posdition, Leawning Disability Group Teacher, fon which 1 had no fowmal thaining--no

. special education classes. Because of my experiences at Job Conps 1 chose my present
position--English and music--offered me at the same time by the same distnict. Job Corps
hetped we understand somewhat the problems and frustrations of students behind in schook.
1 also Learied how exciting teaching would b2 and Learning fon students. The gids wrote,
produced and acted in a play chosen on a topic which concesned them--daugs. 1t was close-
cineuited taped on TV and played for the entire centel. The ginks did most of the work.
1 also taught pianc at Job Conps. The ginks came in and practiced even though the class
was just before dinnen--they Learned o play 4n a nemarhably shont period of time."

ERIC
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RELATIVE PARTICIPANT COMMENTS (cont'd)

"It must be said that the best part of my experience at the center was actually Living on
the centen with the corpsmen.  Aften the classroom activity was overn this provided the
greatest insights into what was actually happening at the centen."”

'T was sekected to student teach at the Center because 1 had a beard. No other school at |
Zhe time would accept we on that basis . St

"My expenience at the Job Conps Centen has proved valuable ¢ many Limes and in A0 many
ways Lt 48 unbelievable. 1t gave me the oppontunity to really conchetely see that
désadvantaged students do exist Live Zoday and also the chance to meet and anteract with
persons of all naces. This Latten was something 1 had never done befone. In my Zeachding

to my Job Conps experiences. Right now 1 am in the military working as an assistant
cornectional officen, wonking with pLisoners at the stockade. Hene again I can fall back
on many things Learned at Job Conps "

"My college counselon advised me it was an umwise decisdon and would be Looked down :
upon by my future employerns. 1 have only taught in one area, but did not gind this zo
be the case.”

"At the time of student teaching, 1 was a Little apprehensive about whether on not

my experience would be an asset when 1 tried o get a job Later on (eithen in Educ. on
An Business). This anxiety did not however Zessen my enthusiasm and en joyment of the
Student teaching project. 1 have found in the past 7 1/7 yeans that my experience has
been not only considenred as a good necommendation in being hired, but also as a
constant subfect of inquiry. 1 have been proud to say 1 was in the project, and it has
helped me in securing jobs since then."

"I thought my experience extremely helpful. At that time in my particular area--
Reading Readiness and nemedial neading problems--too many gils were in each class fon
the personal needs 0f each individual (20 on mone per class). My job, as 6th ghade
reading Leacher was obtained due to my experdence with Job Conps. This summer 1 will be
wonking with girds as Aat and Reading teachen."

"This experience nepresented a continuation of previous empLoyment fon we and not a new
experience. Essentially, 1 was able to nefine my counseling approach,”

"The Job Conps experience has helped me a gneat deal in my teaching cancen.”

"Since 1 am now working as a neading teacher in the same Job Conps as 1 student ZLaught,

my experience was extremely valuable in getting used to the students, classrhoom manage- |
ment and wonking in this type 0f sLtuation. 1t makes one nealize whonre public school

gails."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

" .1 do hope that T will be able fo wonk with the Job Conps at some futurne date. 1
also think it hefped me to become a better teacher with the young chikdren 1 wonrk wieth,
1 felt it 4is most {mpontant to stant with the very young s0 Zhat more kids won't have a
need fon the Job Conps in the future!”

"At the time 1 signed up §on student teaching at a job conps center T was nol plasning to
teach in my minon, special education forn mentally netanded. Student teaching at ahe
center completed my requirement for special ed. 1 did sign a contract Zo feach specdal
ed. T am sure my §irst yearn of teaching would have been easiern 4f 1 had neceived my
student teaching in a regularn classnoom. 1 have, however, been grateful for the expen-
ience 1 had at Job Conps."

"My Job Conps experience was the best preparation 1 had for covering the wiban schools for
a newspaper. Unban schooks, otherwise, might have seemed forneign to me . . "

n. .. What 1 Leanned at the Job Conps Center about myself, education and disadvantaged
youth is unmeasurable. The experience was fotally benefizial and the knowledge 1

gained has helped me immensely in public school teaching. Hopefully, 1 can work Lowards
abolishing those educational situations that created a need for the Job Conps."
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TABLE Ix

Significance of Those Values Adjudged to Have Personal Srowth Value

| No or Not Extent of Significance
Population ! Usable (Great) (None)
| Response 1 ? 2 z 3 | 4 5
# % # A | # % L # Z i # % i it 4

Created better understanding of the problems of disadvantaged youth

Student Tchrs 0 ( 0.00) 1152 (66.96) 1 48 (21.15) ! 15 ( 6.61) 6 (2.64) ) 6 ( 2.64)
Counselors 0 (0.00) { 12 (46.15) | 11 (42.31) 3 (11.54) 0 (0.00) | 0 ( 0.00)
Both Groups 0 (0.00) |164 (64.82) 59 (23.32) 18 ( 7.11) 6 ( 2.37) ) & ( 2.37)
Significant at the 0.01 level with Type of Job Corps Scheduled Experience
B BT 2 o ———
Student Tchrs 3 (1.32) 35 (15.42) | 49 (21.59) i 59 (25.99) 30 (13.22) 51 (22.47)
Counselors | 0 (0.00) | 3 (11.54) ’ 5(19.23) | 6 (23.08) 4 (15.38) ’ 8 (30.77)
Both Groups 3 (1.19) 38 (15.02) } 54 (21.34) z 65 (25.69) | 34 (13.44) 559 (23.32)
""""""" | Opportunity for own persomal grovth
Student Tchrsi 0 (0.00) {140 (61.67) l 63 (27.75) 15 ( 6.61) i 6 ( 2.64) 3 (1.32)
Counselors | 0 ( 0.00) 12 (46.15) 10 (38.46) 3 (11.54) 1 ( 3.85) 0 { 0.00)
Both Groups 0 (0.00) |152 (60.08) 73 (28.85) i 18 ( 7.11) 7 (2.77) ! 3 (1.19)
=

PERSONAL GROWTH VALUE ANALYSIS

This was an additional category created because of the very high frequency of mention
by the participants in the additional comments they supplied.

Though most of them indicated by both their numaric choices and comments growth values
in terms of increased awareness of other peoples, it is also obvious that this had a
direct relationship in many instances to personal career decisions.

Most of the career decisions mentioned a heightened desire to continue work with the
disadvantaged and in an "alternative" type of setting. (See particularly the comments
which are a part of the Instructionally and Innovationally Oriented section of this
chapter.) A few, however, found (additionally reenforced in the Limitations chapter)
that this altermative setting and particular population was not for them. To the ex-
tent that this can prevent future unhappy and dissatisfied teachers and to the extent
that this condition can be equated with less successful teachers, any negative connota-
tions might be thought of as positive in terms of the exploratory value of the project.

The final response item, Created Better Understanding of the Problems of Disadvantaged
Youth, was included here as well as in the first category since it seemed to have im-
portance not only for the fostering of a "humanitarian" attitude; but also was quite
critical, as made apparent by the comments, to one's own "personal growth."
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RELEVANT PARTICIPANT COMMENTS

"Fantastic experience--probably the west wonthwhile thing 1 did 4n coflege . . .

"My 10 weeks at the Job Conps Center was the most memorable and valuable teaching
experdence 1 have had. Teachdng a 'Split term' (5 weeks publfic schook and 5 weeks at
the centen) was wnteresting fon comparison. However, mone time should be devoted to
the Job Comps and counseling.”

"I 4ound the experdence extremely impontant as far as helping me decide what I wanted.
By splitting the experdence, 1 found that the publLic schools were not ready forn me on
1 fon them. Therefcne saving problems 4§ 1 had gone Lnto pubfic education. Generally,
I found the Center staff mone than willing to help. I'm scany 1 cannot say mote gor
the colkege end of the deal---"

". . . However, viewding the Job Conps experience from this point in time Ln my progessional
preparation 1 would highly neconmend 4t to anyone who wishes to 'find himself' in the
teaciung profgession.”

"It was due to the experience of teaching at the centern that 1 necognized the interest
I have in counseling. My onfy reguet was that there was nc opening for me once 1
completed my university program. Having been naised 4in an eavironment similarn to that
which many of the students came from, 1 §elt much betten able to undersiand thein
anxieties and also the 'hang-ups® they had regarding education and its applications gon
them. They neally wanted information that could enable them to understand and comrect
thein homelige problems--most of the gils never had a guy really Level with them
about marrioge, money, sex, homes, clothes, etc. and that 48 what I did."

"Wory satisgied weth Job Conps experdience. 14 1 had gone night into a pubfic school
teaching position, 1 might better be able to nelate the experience and how well it
prepared me fon teaching. As a hwman contact experdence, a hwnan involvement
experdence, 1 can say the Job Conps placement was most appropriate and rewarding
aducational experience 1 snall not soon fonget. This was one of the biggest personal
growth periods durning my doctornal program.”

"T am Living in an Antegrated neighborhood which is quickly becoming a black neighborhood.
My experience in Job Conps has helped me to cultivate a better understanding of blacks
and has helped me get along very well with the black families in the neighborhood.”

"T presently would prefen to be employed in the Job Conps rather than <n Pubfic Schools
whene T am now. 1t proved to be the most valuable experience 1 had to prepare fon the
field 0§ Education. 1 know it was wone vakuablfe than siudent teaching in a Public
Schook.”

"My experdence at the center was satisfactony in negand to my Learwning about unden-
privileged students, thein backghounds, and theirn Learning disadvantages because of
thes2 backgrounds. 1 had had no previous experdience £n this area. . ."

", .. A twly rewarding experience that added a dimension to my £ife and to the Life of my
Amediate family."

‘
"Job Conps experience extremely positive. Aften the experdience I no Longen pwrsued a
teaching careen in the public schools and hope eventually to work with disadvantaged
youth in a non-public school atwosphere.”

"Enjoyed the experdence completely and felt it has made a significant impact on my
Life and chodice of careens.”
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"1 find every day at Job Conps a newarding one §ikled with new experdiences each day.
The emphasis here 4is on the student--not the system on teachen on parent. Fon these
reasons 1 woukd never teach 4n a public school unless a great gnancial cnisdis occuwrned.
T would want my own children to go to job conps--1 believe in it 40 nuch. 1 do not
believe T would have been hined here wiless 1 had done my student teaching henre.”

"I feel that it is of the utmost {mpontance that the teachen feel a deep sense of
satisgaction and fulfillment to be able to do this job well. A teacher needs to feel

2t what he 48 doing 4is benefiting, and is appreciated by, the students. 1t i

difgicult to communicate my feelings about my job conps experience in such a brief comment.
T can twuthfully say that in my three years of teaching experience since Job Conps 1

have yet to experience the personal satis faction and feeling of wonth which 1 experienced
an Job Conps."

"My job conps experience was personally very newarding, but the educational knowLedge
I gained there has Little application to the public school T now teach in. Pos s4bly
I do have mere empathy fon the Black students 1 teach because of Job Conps.”

"T was not twwed on by the PossLbLLity of student teaching at a centen. 1 had Little
interest and no education experience and my major interest and subject anea was not

part of the progham. 1 went anyway. 1 had accepted a teaching position fon coming galt
weth the stipubation T summen student zeach. (oven the proverbial barnel). 1 experienced
one of the most newarding-satisfying richest 0f experiences. Was myself §on one o the
faw tomes in my Lefe. 1 grew grheatly--and gained much from each nelationship 1 made . , "
". . . was a good experience fon me in tems of personal growth and clanifying my desine
Zo Zeach in the innen city . . ."

"The experience at the center was one of the most rewarding and awakening 1 have ever
had. A great deal was fLearned about myself in negards to teaching ability and selg-
asdurance . . "

"T consdden myself fortunate to do part of my student teaching at the Job Conps. 1
can't imagine anything that made a greaten ampact on my Life . . "

"o . T amonow working on a mastens in special education Learning disabilities and
mental retardation which 1 feel is a direct nesult o my job conps experience.”

"1 neally believe in the Job Conps educational experience and it brought me to a betten
understanding of 50 many thingd it is Ampossible to enumenate hene . . "

".o. L As a white make in a predominantly black women's center, 1 had an invaluable student
Zeaching expenience. 1 had hoped to work with the Job Conps--but the jobs were almost
Ampossible to get. 1 believe 1 contributed to the Job Conps program mone than what

was asiced of me. ALL of the student teachers seemed to do this.”

". . . Veny glad that T did my student Zeaching experdience at a Job Conps Center. 1 was
personakly Limited due to fatigue as 1 was recovering from a Long-term ilfness, othen-
wise Lt was a §ull and worthwhile experience.”

"Exciting and most enjoyable time of my entinc years in coflege."
"I am 50 gratified fon having the opportunity to wonk with the job conps §emale students.
My experience was most satisfying. 1 felt wanted, needed, and appreciated the entine §

weeks. There existed a very special kind 0f closeness in wonking with this type of
peason . . "
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"T necommend that studeant teachens be allowed to take part in this wondenful tzaching
experience. 1t was very beneficial to me n the area of education. 1§ at all possible,
1 plan on working i Job Coaps in the gfuture.”

"1 neally enjoyed and benefited grom the experience . . ."

"My experience at the Job Conps Centern was extremely positive. My experlence with
counseling was particwlarly imporntant in hedping me to affiumatively decide to puwrisue
my graduate education in this field."

"Being at the Job Conps Center was one of the most newarding experdiences 1 have ever
had. Up until the time 1 Legft the state, 1 maintained contact with many of the corpsmen
as weld as stagf membens. My experdence at the centern greatly influenced my direction--
1 have subsequently been involved with program at the Gind's Schookl, taught in a public
school, and am now pursuing a Ph.D. program. My wonk here invofves projects with youths
assigned to detention camps and otherns with severe reading disabilities. Fon me, Job
Conps could nevern be neplaced!”

"1 pesonally gound the Job Conps experience most gratifying in te'um o4 my own growth
and 4in being able to get a sense of the humanness of teaching .

"T plan to retwwm to graduate school this coming fall in a program of counseling and
guidance with emphasis on disadvantaged youth. My experience student teaching at the

Job Conps centern had a great .(mpact in my decisdion to retwwn to grad schoof and eventually
work in a similan type situation. 1L was the most wornthwhile two months of my college
caneen--and my careen since. 1'm very anxious to apply my experience at the Job Conps

to a new, but nelated feaciing job."

"1t was great."

"Job Conps experience was very valuable in giving me an undenstanding of the needs of
educativnal deprived youth and especially minority ghoups. In addition my experience
that §ollowed at the Local high school provided me with an inferesting contrast between
the two. AlLthough 1 did not continue in Job Corps wonk, the fourn weeks were a great
inspirnation to continue oh begin a caneer in thus area."

"The expenience was eye-opening: previousfy 1 had not consdidered mysel§ 'sheltened,’
yet actually work with ginks whose Life siyles were 80 varied and different grom
mine was an experdence which 1 shall not forget .

"T found my experlence most satisfactony because of my nelationships with the conpswomen.”

"T enjoyed working at the Job Conps Center and 1 enjoyed my women students especially.
I hope these women were successes as they were good students and good gnaiends. 1 hope
they wene placed in jobs and 4§ they ever need any type 0§ recommendation, 1 would

be mone than happy to necommend them! . . . 1 am happily working on my master's n
Speech Pathology and thank-you for the wondernful experience at the Job Conps.”
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TABLE X

Significance of Those Values Adjudged to Have Been
Instructionally and Innovationally Oriented

! No or Not Extent of Significance ;
Population | Usable (Great) (None)
Response 1 2 3 4 j 5 ;
# 7% #f % it % # % #f % # %

Student Tchrs
Counselors

iBoth Groups

Student Tchrs
Counselors

Both Groups

Student Tchrs
Counselors

\Both Groups

Student Tchrs
Counselors
Both Groups
Student Tchrs

Counselors

Both Groups

Better supervisibn than otherwise would have been available

1 (0.44) 34 (14,98) | 25 (11.01) | 60 (26.43) 36 (15.86) ; 71 (31.28)
|

0 ( 0.00) 4 (15.38) 5 (19.23) 4 (15.38) 5 (19.23) ; 8 (30.77)

1 (0.40)\ 38 (15.02) 1 30 (11.86) | 64 (25.30) 41 (16.21) {79 (31.23)

Significant at the 0.01 level with Type of Supervision

E:potyre to instructional materials and techniques not otherwise available

1 (0.44) { 86 (37.89) ; 48 (21.15) | 36 (15.86) 30 (13.22) |26 (11.45)

! .
0 (0.00)] 4 (15.38) | 4 (15.38) | 2 ( 7.69) i 4 (15.38) | 12 (46.15)
|

7 (0.40)1 90 (35.57) ' 52 (20.55) 1 38 (15.02) 34 (13.44) !38 (15.02)

Significant at the 0.05 level with Educational Level
Significant at the 0.05 level with Type of Job Corps Scheduled Experience
Signifieant at the 0.05 level with Type of Supervision

Greater freedom to interact with pupils/staff

0 ( 0.00) ! 133 (58.59) | 48 (21.15) | 25 (11.01) 10 ( 4.41) ;11 ( 4.85)

0 ( 0.00) 5 (19.23) | 11 (42.31) 3 (11.54) 4 (15.38) ; 3 (11.54)

0 ( 0.00)!138 (54.55) 59 (23.32) I 28 (11.07) 14 ( 5.53) 114 ( 5.53)
Significant at the 0.065 level with Extent of Coll/Univ Activity Participat
Significant at the 0.01 level with Type of Job Corps Scheduled Experience

More opportunities for content and methods variation than in public school

situation

3 (1.32) 77 (33.92) | 43 (18.94) | 50 (22.03) ! 23 (10.13) {31 (13.66)
0 ( 0.00) 3 (11.54) 9 (34.62) 3 (11.54) ! 3 (11.54) | 8 (30.77)
3 (1.19) 80 (31.62) 52 (20.55) i 53 (20.95) t 26 (10.28)

39 (15.42)

Provided for a kind of pupil exposure not otherwise available

1 (0.44) | 162 (71.37) | 44 (19.38) | 11 ( 4.85) 1 (0.44) | 8 ( 3.52)
0 ( 0.00) | 12 (46.15) 9 (34.62) 2 (7.69) 2 (7.69) | 1 ( 3.85)
1 (0.40) {174 (68.77) | 53 (20.95) | 13 ( 5.14) 3 (1.19) | 9 ( 3.56)
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Aruitoxt provided by Eic:

INSTRUCTIONALLY AND INNOVATIONALLY ORIENTED VALUE ANALYSIS

Five items formed this category. Two dealt with content and material techniques
and/or methods, two with pupils and/or staff, and one with supexvision.

The frequencies of the "Supervision" item, not surprisingly, when paired to the Type

of Supervision utilized in the projects yielded a significint Chi Square. The types
varied widely, see Chapter I, p. 15, and the Statistical Analysis Overview, p. 21; and
as a consequence it was impossible to attribute to any particular arrangement signhificance
in terms of acceptability or dissatisfaction. The Additional Comments, however, would
seem to indicate that (1) satisfaction was more dependernt upon the individual supervisor
than the arrangement, and (2) those colleges or universities that utilized full-time,
resident supervisors had the more acceptable arrangement in terms of producing satisfac-
tion. Not surprisingly the Type of Supervision was also related to the degree of
satisfaction felt with respect to Exposure to Instructional Materials and Techniques Not
Otherwise Available. It would appear that this is a most logical cause and effect
relationship.

The participants seemed to indicate that they had slightly greater exposure opportuni-
ties to materials and techniques than they did to variation opportunities. In both
instances, however, approximately half indicated that something in terms of materials
and permissiveness was present there that they otherwise would not have had. A serious
limitation, often overlooked, was the fact that for approximately 38% of the student
teachers job corps represented their only experience. This makes something less than
credible their ability to make a comparative judgment.

The participants felt much greater confidence that the kind of pupil exposure and
freedom to interact with pupils and staff, approximately 90% and 80% respectively, at
the center was other than would have been available in the public schools. Again,
the lack of dual exposure limitation prevails; but in these two instances the percent-
age of agreement is so much higher that it lends greater credence to the reaction.

The data are most meaningfully interpreted following a reading of the comments which

follow. It is suggested that the reader return to an examination of this table after
he has read the voluminous comments to ascertain whether or not a certain flavor then
permeates them.

RELEVANT PARTICIPANT COMMENTS

ERIC

"This experience was good because 1 gained valuable hnowledge in teaching shills and in
wonking with the so-called 'unden-privileged' . . ."

"Atthough 1 student-taught only 90 houns in a summer school situction, 1 found the
mitue/u,a,g& available to gxpe/uimgmt with justified any cultural diggerence tha{ might
have existed between myself and the ginks. 1 think, being a male in a women's job
conps setting made my teaching experience easien r@nd mone fulfilling forn me. Thed
negulan teachen was on vacation and 1 ?ot to put into practice some theornies 1 ha
been Limited in using 4in the pubfic schools.”

"] can certainly say that my experiences at Job Conps gave me an opportunily to not
only g4ind some %Ltejytua'ng Zhings about mysel§ but to Learn how 1 could nelate to others
in tenms of teaching. 1 feel that this experience was extremely va%uabﬂe forn me and
will probably be fon anyone else who becomes a part of 4ts progham.

"Thanks to a great college supervisor and a very matwie group of student teachens--
we all gained in understanding of owwselves, the Job Conps trainees, and of the stagg-
administration problems--the realization that we are all human and ull of needs, weak-
ness and strength, we don't yet identify. . ."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"The experience was Lntense and concentrated, forn me, providing maximum opportunity

fon such a brief period of time. ALtho the work was tevibly demanding (enengy consuming),
the fatigue at the end of the day was a happy one gorn At had been spent primarily in

the needs of the students and the building of honest nelationships--not in faustrations
due to external Ampcsitions which might place Limitations on 'how-to' on 'whetner to'.

The spinit of the Centen encowraged one to 'thy At!'--indeed every one hnew it took every
bit of wit and dmagination to accomplish cerntain work. 1In this nespect 1 find the
conventional pubfic school stigling and nepressive causding much of the 'drnopout' which
feeds Anto the Job Conps."

"Individualized supervision nelated to class nateriols as well as generally promoting
a Leawming atmosphene.”

"Excellent experience fon student teacherns. 1 highly recommend the practice be expanded.”

"It was a good Leanning experience outside the nealm and scope of public school teaching.”
"o . o My undversity/counselon and supervisory teacher proved to be waum and responsible
Lo the needs c¢§ the conpsmen and staff--student teachens. 1 gind it difficult to believe
that such an 1alense experience would have been possible in most area schoods.”

". . . T gelt verny well accepted by the staff and more at home than 4in any public school
student teaching experience.”

"o o T woudd support any effornt to make student teaching in Job Conps conterns available
to interested students. 1t 4s thene that we come face to face with the wroducts o4 our
outdated schools. They are all schook dropouts who have netwined by chiice to §ind
better education . . ."

". . . 1 think we had a much Less 'clindical' experience than in many centens. We
became Livolved with the women and staff to a much greatern degree than a §-3 teacher
capacity.”

"My experience at the Job Conps was an enjoyable one. 1 wish that the public schools
would thy to provide a situation where individual needs were considered, instead of
thying to place every student <n a 'middle-class' mold. When and Lf this happens, we
probably won't need the Job Conps. Untik then 1 think the Job Conps 44 doing a good job."
"The Job Conps experience was unique. 1 feel that many improvements could be made £n the
program but L& did give me an undenstanding of proghammed work and an opportunity o

wonk with undenprivileged and drop-out students.”

"o . 0un | } supervison made this experience a very worthwhile one."

"1 definitely feel that having student teachers at the Centens is a valuable idea, and
should be continued Lf at all possible . . "

"Continued contact with some people met at the Job Conps."

"T feel my Job Conps experience did more to help me in my teaching than any other coflege
cowrse. In addition, it has helped me 4in my social nelationship with minonity ghoups.”

"Supervisaon was adequate but much more creative than 1 found in othern experiences.”
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"I felt my student-teaching experience was by far mone vakuable than that offered <n
thaditionak schoot settings. In fact, 1 have appli~d for Job Conps rositions the Last
two yeans because 1 desine to netwwn to the progham as a nesult of toth job conps and
public school education.”

"Best Leanning-teaching experience 1've even had. When my husband and 1 settle down,
T Tope to wonk in a similan progham on schooks.”

"Although 1 am not teaching the same type of students 4in pubfic schools, T am teaching
students of Low ability and who are culturally disadvantaged. 1 have been able Zo use
many of the same methods with my students in the pubfic schools, and have found that my
experience with job corps has paved the way f§orn good relationships with my students.”

", . . The class meetings with the university advison brought a Lot of the educaticnal
theony taught in education courses into vital usage."

"Chance to apply open classnoom technique”
"Total Learning situation”
"Broadened the type of teaching experience to which T was exposed.”

"Valuable experience - 1 helped to thain 9 dental assistants-§ black ginks and one
Indian. They were among the sharpest of the ginks at the Centen, but T wondered i
they would be able to find empleyment--1 would think: doubfful in our cily.”

"I continue to have veny positive feelings about the Job Conps. Experience, the
personnel of social worker counselon, dirnecton, teachers all gave me thein Zime and
knowledge of interacting with students. Teaching machines and individualized perfornmance
citeria for a job wene superion educational techniques than in the public school system
of group instruction. 1 Liked the small natio of students pen teacher 10:1. 1 felt
proghammed instruction neduced behavion problems.”

"I enjoyed every minute while 1T was ai Job Conps. There was s0 much to do and books,
materi{als, etc., to work with. The neading £ab was wondenful--1 only wish that my 7th
ghade students <n the public schook system who couldn't nead, could have had the
opportunity to participate in the Reading Progham. 1 Liked the idea of students working
fon themselues and prognessing at thein own hate. 1 enjoyed wornking with the génls.

1 felt mone Like 1 was Learning from them and with them."

"So much enthusiasm came especially from the Job Conps instwcton under whom 1 was Zeaching
that the experience could not help but be a joyous one. A conscientious and Loving

person- - -she offered to hen students much more than just the usual teaching situation.

As all of the student teachens would agree, 1 am centain, the takents of this teacher

and a few others as herself, was a majon facton in making the experiences at the Job

Conps 50 very wornthwhile!" -

"I neakly enjoyed my Job Conps experience and feel 1 Leamed a Lot. 1 certainly would
necommend At to everyone who 4is interested in wonking with this type of youth. The
centen 48 doing a great job and has a fine staff. Aften being in public schools fon a
yean 1 am sure ready to retwwn to the type of proghams and activities 1 gound af the
job conps centen. Much mone Learning and growing takes place at the job coaps than 4in
the public schools. When pubfic schools are betten financed, they can Learn a Lot ghrom
the job conps.”
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"The opportunity to work at a Conps Center was very enlightening on the social Leved--
that is working with the Conps ginfs. ALso with 10 to 15 other student teachers aff
sharing the same experiences, Living in the same quartens emhanced oun perception of
his 'new' experience on each of us. We compared notes daily and used each othen as
sounding boands which was an education . . ."

"T geel all prospective student teachers should spend at Least part o4 thein student
Zeaching experience in a Job Conps Centen. 1t gives a much broader outfook 04 what
teaching 45 all about, and gives each student a most rewarding experience. So many
Limes we overkook the disadvantaged student as to his on hern deep-nooted problfems.
They need 80 much reassurance, in onder that they may also have the opportunity to
become trained for a vocation, and show self-confidence in surviving in society."

"The Job Conps Student Teaching Experience was the wmost singularnly s4gnificant event
An my development both as an educaton and as a person. The gwidance and dinection of
Zhe staff of the self-directed program with which 1 was associated was to date

the most meaningful experience in my preparation forn a teaching carneer. 1§ altenative
experiences such as this were made available in great numbers to prospective teachens,
Zeachen education in general would be naised to a Level that would astound s0 called
Schoots 0§ Education.”

"T thonoughly enjoyed my student teaching experience at the Center. 1 think wonrking
An a setting such as this gave me a feeling of confidence and accomplishment that I
would not have experienced in a pubfic school setting."

"
.

.+ 1 have nothing but praise fon the personnel, the program, and i{nnovative techniques."

"Although it 48 difficult to generalize the experience, because our particular ghoup was
40 wekl supervised and 50 well accepted by the staff, 1 feel we achieved a great deal of
personal growth and became aware that there are alternatives to the thaditional system
0f education. 1 only Lasted one yean in the public schoof system and am now wornking

for a private conponation with adult and high schook dropouts in a situation which 1
helped create which is in many ways simbar to Job Conps. 1 would hope that many of
the participants are working to crheate alternatives to the present educational system.
That might be a majon indication of the success of the progham."

"The experience 1 had at the Center was heightened by the fact that 1 also wonked on
weekends in the donmitories as a supervison. This AnsLght into the Living conditions of

the conpsmen helped me in the classroom--and something the othen student teacherns did
not experience . . ."

"1 do not think that any special preparation is necessany, but 1 do gfeel that mone blacks
and ozther non-Caucasian ghoups should participate."

"As a veteran teacher to come back fon a student teachen experdience £n the Job Conps
Center was outstanding. 1 felt it was vital, akive and most impressive. My job in
administration was both interesting and informative.,"

"1 feel job conps teaching offers a far greaten challenge and mone personal satisfaction
than teaching in the public schools. 1 think the progham should be expanded and mone
teachers should be hired to cut down the class Load. Too many students in one class
hindens the individualized inmstruction approach.”




RELEVANT PARTICIPANT COMMENTS (cont'd)

"I have taught in schools that are near Indian teservati(ons wnd iave Lived cn an Indian
reservation; as o result of my Job Conps experience 1 undenstand and appreciate the
natute and problems of these mironity groups . . "

"1 Loved job conps, grom about the second week of student teaching. (The furst two
weeks 1 almost qasf,t every day.) 1 sti8E Love it. 1 found cut very quickly when T was
teaciing and whenl T was fust godng fhrough the motions. That helped a Lot. 1 get
rneal tined at what I'm doing pow., Pantly 1 guess because we'xe dealing with some
pretty basic issues Like kids who are 21 and can't nead 'Tab 45 a cat!' Sometimes n
being tined 1 Lose enthusiasm until 1 start thinking about it. 1 think the hids here are
mone open 4§ you will be. Probably they have had more 0§ a chance to make education a
decision they have decided to foflow. Basically that makes Lt casien even though they
do tend o fonget occasionally why they are here. 1 enjoy the individuafization even
though 4t nuns you hagged. 1 enjoy Letting some othen cultural elements be a part o4
my Lige. (The ginks wene about 1/27 Spanish, 1/2 soul ginks)."

"T feel that the staff 1 worked with was most interestad .in helpding us understand the
yeung women we worked with and giving as much chance as possible to werk on a one-to-one
basis. 1 felt that the cooperaticn between the university stagh and centen stagf was
very good. And they did as much as possible to help us with any special probfems we
had . . ."

"The people T was exposed to who were already hofding positions were of the highest
caliber and dedication. 1 was well necelved and gives  nesponsible (nather than token)
position fnmediately . . "

"T Look back with fondness on my experience at job coaps. Generally speaking, those

0§ us who went there wanted to--1 gained as much grom most of the stag§ as 1 did grom the
pine students. Fon the ginst time 4n my Life I was able to find glexibility in the
program enabling a great deal of creativity to take place (n teachuig and Learning. 1
encountered onky one inferion teacher, as opposed to many wmany §ine dedicated teachens."

"T sincerely believe 'on the Job' training of teachens, such as the job conps progham
provided 458 fan superiior to the usual program.”

"1 geel that the fob conps experdience was a highly satisfactony one. 1 Learned a Lot
and 4n the futurne wish to use this experience .n my teaching."”

". . . The only reason 1 stayed to complfete my student teaching was because 1 had a
very superdion supervisorny teachern. My experdence came §rom he' and the ginds not
the job conps progham. 1t needs a great deal of Amprovement."

"Outstanding instructons in Reading Program'

"1 found that the job conps centen experience showed me that with negarnd to developing
my own teaching techniques and with negand to corrnecting my own wiaknesses as a teacher,
I badly need to develop new methods of presenting the material to students. The students
enjoyed my presentation but 1 neally believe they had some difficulty comprehending it."
". . . The biggest digference in the job conps experience compared with my classrhoom
experdience was that of discipline. There was no need for Lt in fob conps whereas hal
of negular teacling in the classhoom s dinected towards discipline of the students and
challenging them to wnk,"

"God bless | } the college supervison--whoever he was."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"New +deas gfon Speciak Education”

".o o T Zhink the unstructured classroom and Lack of public school nigddity was very
benegicial in reaching each individual child. Wish I had a job teaching thexe."

SATISFACTION CONTINUATION

The parricipants were requested to rate their degree of satisfaction with the total ex-
perience on a five point scale with "1" representative of the highest degree of satis-
faction and "5" the lowest. Their rating was to represent the extent of satisfaction
Then (at the time of the experience's completion) and Now (at the time of the survey).
The reactions of the two groups are shovn in the following Table.

TABLE XI

Evaluation of the Total Experience

[ S [
i
i ; Degree of Satisfaction ,
i Group ¢ No | (Highest) (Lowest) |
' | Response | 1 ] 2 ’ 3 ' 4 5 i
it 3 1 # % i # A # % L # A  f A ]
: i ‘ {
Student Tchrs i ) % :
Then 111 (48.90) | 74 (32.60) | 19 ( 8.37) | 14 ( 6.17) | 9 ( 3.96)!
! ‘ | * s
Now 3 (1.32)1111 (48.90) ; 61 (26.87) ! 29 (12.78) | 12 ( 5.29) i 11 ( 4.85).
i ¢ i A i
! ! i :
| Counselors f ' ! |
| Then | 6 (23.08) | 5 (19.23) . 7 (26.92) | 6 (23.08) : 2 ( 7.69)]
Now ! 7 {(26.92) 10 (38.46) 4 (15.%. ? 1 ( 3.85) f 4 (15.38)
; ! ;
1 t ~ + =, = i

ERIC

Aruitoxt provided by Eic:

Some rather interesting observations can be made from an examination of the data as shown

in the Table. First, the student teachers as a group '*~re more satisfied than the counselors,
both Then and Now (at almost a two t» one ratio at the " rating level). Second, the
student teachers maintained a remarkable consistency of .umeric response for the two periods
(Then and Now), particularly if the "1 - - 2" and "4 - - 5" categories are collapsed. ‘The
Primary movement would appear to have been from the "2" to the "3" rating. Third, the
counselors, on the other hand, indicated a greater mobility of response and againgif the

"l - - 2" and "4 - - 5" categories are collapsed, it is obvious that their change "in opinion
was dr -idedly positive; that is, indicating a higher degree of satisfaction Now as opposed

to Then.

A composite analysis for both groups which collapses the two highest ratings and the two
lowest ratings is presented in the next Table. No stronger evidence as to the value of the
project can be presented, in the opinion of the author, han the consistency with which the
participants maintained their degree of satisfaction. ac¢ the same time, it must be admitted
that a ~akness of the study was the ascertaining of both opinions (Then and Now) at the
same time rather than when the expevience was actually completed and again at the time of
the questionnaire submission. Thjs timing factor was an unavoidable flaw caused by the
decision to "follcw-up" the participants after virtually all of them had completed the
experience. It is Important, howover, to recognize that they were prnvded the opportunity
to express a change in opinion predicated upon a paszage of time which could have permitted
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a lessening of the halo effect and for intervening experiences to have had a conditioning
effect upon the center experience. Again, a reminder that the consistency of the opinions

.xpressed in favor of the experience is remarkable.

TABLE XII

Composi.e Evaluation of the Total Experience

e 1

' i

. i i
i . No E Degree of Satisfaction }
; Both Groups | Response | High ‘ Medium ! Low i
! ! 5 ; = !
} ' | ! | %
| Then . 196 (77.47) 1 26 (10.28) | 31 (12.25)
| ; ‘ =
i Now 3 (1.19) | 189 (74.70) 33 (13.04) 28 (11.07);
| | '
It T

e -

CHAPTER SUMMARY

This chapter was concerned with the values that the participants found in their
center experience. The degree to which they were positive in both the numeric
choices and their additional comments leaves little doubt about their evaluation
of the project.

>

Two directly related items, Provided for a Kind of Pupil Exposure Not Otherwise
Available and Created Better Understanding of the P oblems of Disadvantaged Youth,
and one, Opportunity for Own Personal Growth; which might be thought of as growing
out of the first two, were most frequently indicated as being of value. Each was
rated by over 88% of the total group as being of the greatest significance, either
a rating of 1 or 2 on the five point scale. The importance of the financial sub-
sidy, on the other hand, was rated by approximately 75% as being of little or no
importance.

Instructionally and innovationally the participants were highly impressed with the
type of pupils available, their freedom to interact with both pupils and staff, the
exposure to content and materiils, and the opportunity for variation of the same.
The kind &nd quality of supervision was important, but to a lesser degree.

Though many of the participants stressed specific instructional and innovational
values, it is difficult not to receive the impression that the greatest meaning for
most of them was directly related to the development of "self," particularly as it
concerned becoming a more humane, feeling Rerson. This impression would appear
quite consistent with the research of Ryan™, Combs™, and others concerning the
desirable characteristics of teachers.

lRyans, David G., Characteristics of Teachers, American Council on Education,
Washington, D.C., 1960.

2¢ombs, Arthur W., Helping Relationships: basic concepts for the helping professions,
Allyn & Bacon, Boston, Mass., 1971.
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CHAPTER IV

LIMITATIONS OF THE EXPERIENCE

Thirteen structured response items constituted this section of the questionnaire.
Again, the respondents were given the option of supplying additional items if they

felt it necessary.

As previously, the few furnished were judged to have duplicated

one or more of the structured responses and hence were treated as such.

The thirteen items were grouped into three categories.

The table and analysis pre-

sentation for the Instructionally and Innovationally Oriented limitations category;
however, will be divided into two sections, Experiences Oriented and Personnel Oriented.

TABLE XIIIL

Significance of Those Limitations Adjudged to Have Been Humanitariaun

Population

No or Not
Usable (Great)
Response 1

i % # %

Extent of Significance

2

| ¢

la
# %

P

Student Tchrs
Counselors

Both Groups

Student Tchrs
Counselors

Both Groups

Job Corps model not viewed as a workable solution to the problems to which

it 18 addresced
3 (1.32) 22 ( 9.69)
1 ( 3.85) 3 (11.54)

4 (1.58,1 25 ( 9.88)

Significant at the 0.01 level with Variety of Experience
Significant at the 0.05 level with Teaching Level
Significant at the 0.05 level with Size/Nature of Community Where Reared

28 (12.33)
5 (19.23)

33 (13.04)

53 (23.135)
7 (26.92)

60 (23.72)

Significant at the 0.05 level with Marital Status

49 (21.59) | 72 (31.72)
7 (26.92) 3 (11.54)
56 (22.13) | 75 (29.64)

Nature oi pupils proved an atypical experience

6 (2.64)] 18 ( 7.93)
0 ( 0.00) 3 (11.54)
6 ( 2.37)] 21 ( 8.30)

21 ( 9.25)
2 (7.69)

23 (9.09)

53 (23.35)

5 (19.23)

58 (22.92)

38 (16.74) | 91 (40.09)
7 (26.92) 9 (34.62)
45 (17.79) 1100 (39.53)




HUMANITARIAN LIMITATION ANALYSIS

The two items which comprise the Humanitarian Limitations category present an inter- ot
esting contrast. Both items received somewhat similar numeric support, particularly

if the 1-2 and 4-5 classifications are collapsed,and yet it was observed that the

frequencies of one of these items when paired with certain demographic data resulted

in four significant Chi Squares, whereas the frequencies of the other item yielded

no significant findings when paired with the demographic data. As a result, two

observations would appear in order. First, that the participants were not by any

characteristic grouping dissatisfied with the nature of the pupils, but did scem as

particular groups to not respond as expected to job corps as a workable solution.

Second, that just because an item pairs with four different types of demographic data

it is not necessarily more damning than one with fewer or no significant pairings.

Dissatisfaction in this instance with the job corps model is better analyzed in terms

of the numbers who found it of "Great" as opposed to 'No" significance. Even so, it

would have been extremely interesting to know which Teaching Level (elementary o- sec-

ondary) or Variety of Experience (sole, preceded by, followed by, or other) or Type .
of Marital Status most influenced the significance level. The particular analysis

technique, however, did not permit such interpretation.

The Relevant Additional Participant Comments which follow appear at first reading to
offer heavy condemnation of the job corps model. The reader should again keep in
mind the numeric distribution and the extent to which the criticism treat of object-
ional elements as opposed to the total concept. This is not an attempt to either
diminish or discredit the criticisms, but rather to request consideration of them

on an equally comparative basis.

RELEVANT PARTICIPANT COMMENTS

"The experience for me personally was a very good experience. 1 enjoyed the ginls very
much and gelt 1 had made some breakthrough with some of them. However I've gound that
the majority of them have not adjusted to work experiences very successjully. The

job conps centen definitely had its probLems. 1t was aun as a strict ginks schook--
the only probLem being that the majornity of those ginks had been Livang on theirn own
grom age 12 o 14. There was also a problem with those individuals who held ingluential
pusitions -- thene was o definite Lack of communication between the teaching staff and
those individuals in adninistration positions.”

". . . 1t is a good thing--even if 1 feel the Center {inadequate."
", . . Unfostunately, 1 experienced much frustration and a ceatain degree of depression
at the sifuation at the job conps centen.”

"The experience was really worthwhile, but 1 atways wondered whethen the women students
at the job conps centen felt the same. Most seemed to nesent the fact that they were
therne. They didn't seem to Like 4t."

"Unden the categony 'Limitations of Job Conps Experience’ 1 mentioned 'fack of total
commitment personally--growth of apathy' as a majon Limitation; this Limitation stemmed
from my Lideedsdveness as £0 careen cnodce and an attitude of just Let me ghaduate grom
college 40 as to meet the 'real wonkd' and get on to something important and gulgilling
to me. 1 was unhappy with my Lack of commitment duning the job conps experience, for

1 felt that if 1 werne to take a fob with job conps 1 would greatly commit myself to Lt
and do very well but the 'student teachen' position was, to me, stikl another 'credit
to get' on 'chass to take' on the tedious noad to graduation. (It was too easy gon me,
as a job comps student-teachern to Let the experience sLip by without neally getling
Anvolved in LE.)"
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RELEVANT PARTICIPANT COMMENTS  (cont'a)

"Very depressing situations--could neven teach at job comps fon Long period - 6 montivs

on more. Wowld get too involved with pernsonal probLems of students and therefone, could
not be an eﬁgec/téve, demanding teacher. Demanding in that, 1 could expect and encourage
them to do Znein best. Did not Like the extreme freedom and in my opinion, disorganczation
of the cen/tg/'t. More onden, mone nestrnictions, mine control and possibly seclectivity

are needed.

". .. T encountered personnek who had no feeling on concern fon tie conpsmen's problems,
needs, on education. Pernsonally, 1 felt *wat 1 did manage to avoid Letting the 'system’
get in my way of counseling, and 1 attemp~ .d to function as best 1 could within the
glven situation. However, 1 do feek that if the Job Comps is to be a trulby educational
and huwnane expenience fon 'disadvantaged' men, there is goding to have to be some change
made."

"Perhaps my great dissatisgaction with my Job Conps experience Lies in my own Lack o4
preparation before assuming this® nesponsibility. 1 was §ull o4 apprehension and doubt
before beginning my Job Conps experience but my desine to undenstand the type of student
there kept me Leaning toward the progham with a desine to Leaan. 1 never did overcome
Zhose feelings of apwnehension--in fact, they grew quite out of hand during the counse of
the semesten. While T now have Little desine zo continue teaching at this time, 1 still
have not Lost a sdincene interest in the student who §inds hernself§ <n a job cunps centen.
1§ T had the chance and the ghowth 1 needed, 1 would continue to work with the Lowen-
class student.”

"Job Conps wonks fon some. Since 1 was there 1 saw two smart black giks who wene 4in

my class; they wene Leaving to go home, their education unginished thene. A Lot of the
gils wene there because 4t beat where they wene befone. 1 enjoyed teaching at joub

conps. 1 felt T taught some ginks something they didn't know and could wse. 1 nesent

the fact that 1 necedved no compensation (monetarny). 1 nesent the aumy-Like system . . .

I thunk the program too nanrow in its aims--try to train the ginds to do mendal wonk.
Increase of the elective subjects could stimulate othewise bored students. Too mechanized
and regimented presently.”

"The classnoom 1 was assigned to was disappointing. The ginks participated in an SRA
proghammed class and throughout the entire period wenre fonced to §ollow the set procedures
as descnibed by the manual. This was very boring fon them to come into the same
sdtuation every day, verny boring fon me to have Zo give spelling tests. There was no
noom for a meaninggul interpersonal experience in this situation. 1 was expecting an
unconventional progressive teaching approach and instead found something much worse

than 48 found in oun public schooks. Onbly a few determined ginks succeeded hene. The
othens progressed very slowly. Aften all, most of the ginls were drop-outs faom high
schook and had Lost much of thein self-motivation because of wmethods much Like this . . ."

"Job Conps 4s failing--only accomplishment is that the govermment 44 keeping kids off
the street. . . But T did gain a better understanding of the problems of our society.”

"The satisfaction nated is with the job conps experience as opposed to oi in confunction
with a public schook experience. 1t 44 not necessarily indicative of my degree of
satisfaction with my job thene on the general effectiveness of the job conps progham §or
the ginks Lnvolved.”

"As a whole, though, 1 feef the Job Conps &4 not the answern to the problems it addressed
itself to."

"The Job Conps at times seamed to be concerned more with political, economic, and
diseiplinany aspects than with educating the students."”
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"The greatest difficuliies were <in the centens themselves. ALL of us necognized the
jantastic potential of the system but were continuously demnesscd and anghy vver the Lack
vf neal concern on the parnt of the centern's administration . . . The most di§ficult thing
fon the gind participants was the incredible tension we created among these (sclated
young men. 1t was only by trnial and ernon that some of us §inally could use thdis as
motivaticn fon closshoom material, but walking down the halls was a drag!"

"The Job Conps program 43 nun primarnily by what 1 could call 'middle-class’' andividuals.

The didea of the centen seems to be that of making a corpswomen into a middle class

white woman (at Least on the inside). The conpswomar must change to meet Zie standards

0§ the center on they fail to meet glven requirements of that centern. A mone challenging
apphoach o the probLem gacing ¢he center would be to expand on what a cornpswoman has,

to use to nen highest potential hen assets. Each ginl must be treated as an (ndividuaf. . ."

"The job conps center, if representative of the fob conps' experience in othen places,
has taught me a great deal, but in a negative way. It seems as though the entine system
48 contrnolled by a kind of commerncialism in a business-Like manner. Education was a
secondary interest to most administrative pensonnel. 1 nespected my center fon its
altemnative potential fon those students and teachens Lnvofved. However, there is great
need for mone glexibility and tuwst throughout the program.”

"Never overcame own geelings of inadequacy to meet situation."

"T gind it digficult to answer some of these questions adequately as 1 was totally
dissatisgied with the -ystem of the job conps as well as with the administratons . . "

"My expenience could have been much more. 1 discovered equipment people didn't even
know how to use when there were many things the ginls needed in the way of educational
services. 1 was overnall very frustrated . . "

"The ginks seemed to be nesentgul of most help. Nine out of 10 were not there to Learn
anghow. 1t appeared that most ginls were using the job conps as an opportunity to get
away from home."

"The job conps simply did not meet the stated goal which was empLoyment. 1t performed
poorky in this regand . . ."

"1t s supposed those kids at job conps strnongly need the given help. Why? Because
thein personality did not help them. 1t sLL 44 their weakness. How can we use Job
Conps capacities upon those weak and not yet developed personalities? Indeed, job conps'
help is based on kids' background and discipline. 1 do believe that job conps hedp

must stant on must be based upon some hind of enforced rules to develop some kind of
sthong and disciplined personality.”

"The insensitivity towand the individual emotional needs of the students in the job conps
centen set a definite Limit to the amount that the job conps could accomplish to incon-
porate these students back into Amenican society. To be mone successful, the Center will
have to Learn on attempt to allow these students to become human beings §irst, and onby
secondly to make them cogs suitable to be plugg d into the American soclety.

"I geel that Job Conps' objectives and materials nesult in proghanmming the conpsman gon
yet another faillurne when they ane neleased, because: (1) all elements of competition are
nenoved, while they are being prepared to enter the most competitive economic system that
exists on this planet today." -
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TABLE XIV

Significance of Those Limitations'Adjudged to Have Been Utilitarian

i

!

% No or Not Extent of Significance

i Population ! Usable (Great) ‘ (None)
i Response 1 ! 2 I 3 4 i 5
L # % i 3 i 4 # % # % # %
!

i

Nature of materials and techniques not adaptable or applicable to post
Center experience employment

Student Tchrs 2 (0.88){ 16 ( 7.05) | 26 (11.45) ‘ 41 (18.06) ! 44 (19.38) | 98 (43.17)

Counse lors 0 (0.000] 1¢3.8) ! 0(0.000! 5 (19.23) ' 5 (19.23) | 15 (57.69)

Both Groups 2 (0.79) 17 ( 6.72) ' 26 (10.28) 1 46 (18.18) i 49 (19.37) { 113 (44.66)
Significant at the 0.05 level with Variety of Experience

Center experiences not appropriate for your subject area or educational
intent

Student Tchrs 1 (0.46) 1 16 ( 7.05) ’ 17 ( 7.49) i 28 (1z.33) 30 (13.22) {135 (59.47)

H
Counselors 0 (0.00) 1 ( 3.85) 0 (0.00) 2 (7.69) ’ 7 (26.92) | 16 (61.54)

i Both Groups 1 (0.40) ! 17 ( 6.72) 17 ( 6.72) ’ 30 (11.86)

Impediment to employment by public schools
Student Tchrs 6 ( 2.64) 6 (2.64) ' 7 ( 3.08) | 21 ( 9.25)

21 ( 9.25)} 166 (73.13)

2 ( 7.69)i 21 (80.77)

Counselors 0 ( 0.00) 0 ( 0.00) l 0 ( 0.00) 3 (11.54)
Both Groups 6 (2.37) 6 ( 2.37) ’ 7 (2.77) 1 24 ( 9.49) ‘ 23 (9.09) ! 187 (73.91)
{ ;

{ 1)

UTILITARIAN LIMITATION ANALYSIS

Three items related to the utilitarian (practical) limitation. One dealt with the extent
to which having had the whole or major portion of the experience at a Job Corps Center was
an impediment to employment in the public schools. Though only a very small number of
student teachers felt it to have been of significance, it would still seem to be an item
which should be of concern to designers of similar type projects. The other two items
though closely related were intended to apply to different aspects of the same problem.

The second item requested a judgment with respect tou the appropriateness of the center in
terms of the participants subject area or educational intent. The first item asked whether
the material used and techniques learned at the center were applicable to their post center
employment. It is intervesting to note that the number who indicated that items were of
"Great' significance was exactly the same for both items. No specific attempt was made to
ascertain whether the participants were identical in both cases, but such an assumption
would appear most logical.

Again, it seems most important that the reader examine the numeric distribution as well
as the degree of significance.




-

The response levels of the counselors as opposed to the student teachers were quite
different. It can only be assumed that the counselors found the centers almost
completely suitable in terms of appropriateness, and materials and techniques.

It obviously was also not viewed as being any impediment at all to employment by
the public schools by them.

RELEVANT PARTICIPANT COMMENTS

"The job conps teachung expentence proved to be a rewarding personal experience, but
as fon making me a betten teacher on account of it, 48 doubted by mysel§."

"It was a difficult but challenging experience which at times 1 dreaded and other times
neally enjoyed. The hardest thing forn me was teaching English. 1 majoned in Sociology
and minored in Geaman."

". . .1 did apply fon employment here at the Job Conps and was disappointed when my
application was not Looked at . . ."

"Public schools don't give much credit to experience
". . . 1 had wanted to work mone in the counseling aree as 1 already had a counseling
deghee but mostly did tutorial wonk assisting the teachers and working on a one to one
basis."

". . . My only negret is that there 48 no future need of me in a job conps center as
there seems to be no need fon eithen Histony on Psychology teachers."

"Impediment to nelationship with a college progesson in an education class--1 had %o
thansger out of his class because of his negative attitude toward Job Conps."

"My experience did not relate at all to my present job. Since 1 am now working with
pre-school children, 1 neally haven't gdven Lt much thought. My major was Lin primary
Level of elementany education. 1 neally don't feel 1 should have been accepted . . ."
", . . AdnGuistratons whom 1 have dnterviewed with fon a pubfic schook position felt
Job Conps 4s second nate and that teachers in Job Conps are second nate. Knowing the
teachens T am with, 1 can say this 45 a severe mis judgment."

"1 think the evaluation of my job conps expenience has gone down since 1 started feach-
ing because 1 have seen othen s.ituations which would have prepared me betten for what

1 want now and gorn what 1 am doding and the kind of student 1 am teaching and not because
0§ any {nherent gfault of the job conps student teaching experience.”

"Unfortunately, T have not been able to utilize the fine job conps experience because
04 the fact that it was necessary fon me to take the ginst available job opening which
proved to be in a totally unrelated area. Mu husband 4s a medical student and we are
completely dependent upon my eannings gon support. Hopefully, some day . . "

"No drama facilities at all"

"T thought job conps experience would be helpful in obtaining a position but .(t has not
proven 50. No one neally canes despite all theirn blLeeding hearnt professings. Job ofgern
(tentative) grom Job Conps was for GS 5, Less than 1 recedved as a W-10 and 1 worked
hard thying fo help the students.”

". .. W only hangup then and now was the fLack of effort to retain people who dia this.
1t's hand to get a fob at a job conps centern."
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TABLE Xv

Significance of Those Limitations Adjudged to Have Been Instructionally and
Innovationally Oriented--Experiences Oriented

No or Not Extent of Significance
Population | Usable (Great) (None)
Response 1 2 3 4 J 5 !
A # % # % # 2 | # % # % # %

Center experiences for you not well designed or organized
Student Tchrs 2 (0.88) 17 ( 7.49) 20 ( 8.81) 39 (17.18) | 46 (20.26)| 103 (45.37)

Counselors 0 ( 0.00) 6 (23.08) 8 (30.77) 4 (15.38) 3 (11.54) 5 (19.23)

Both Groups 2 (0.79) 23 (1 9.09) 128 (11.07) | 43 (17.00) | 49 (19.37) | 108 (42.69)
Significant at the 0.01 levei with Type of Scheduled Job Corps Experience

Center experience not correlated with or supplemented by other experiences

- ——— o o e e e e e d

Student Tchrs 4 (1.76) 24 (10.57) | 23 (10.13) 39 (17.18) 36 (15.86) 1 101 (44.49)
Counselors 0 ( 0.00) 3 (11.54) 6 (23.08) 7 (26.92) 3 (11.54) 7 (26.92)

Both Groups 4 (1.58) 27 (10.67) 29 (11.46) 46 (18.18) 39 (15.42)1 108 (42.69)
Significant at the 0.01 level with Type of Supervision

Length of experience at Center too brief

B e puep——

Student Tchrs 1 (0.44) | 64 (28.19) | 48 (21.15) 34 (14.98) | 24 (10.57)] 56 (24.67)
Counselors 1 ( 3.85) 6 (23.08) 4 (15.38) 3 (11.54) | 8 (30.77) 4 (15.38)

Both Groups 2 (0.79) 70 127.67) 52 (20.55) 37 (14.62) 32 (12.65) 60 (23.72)
Cignificant at the 0.01 level with Type of Scheduled Job Corps Experience
Significant at the 0.05 level with Variety of Experience

___—_—__——__—__—_________________—___——__—__—-_________—-________-______________—___-——____-

Lack of preparation prior to the experience
Student Tchrs 1 ( 0.44) 14 ( 6.17) 22 ( 9.69) 45 (19.82) 37 (16.30) | 107 (47.14)

Counselors 0 ( 0.00) 1 ( 3.85) 2 (7.69) 2 (7.69) 9 (34.62)| 12 (46.15)

Both Groups | 1 ( 0.40) ! 15 ( 5.93) | 24 (19.49) 1 47 (18.58) | 46 (18.18)1 119 (47.04)

Center experience not appropriate for your subject area or educational
intent

Student Tchrs 1 (0.44) |16 ( 7.05) | 17 ( 7.49) | 28 (12.33) | 3C (13.22)| 135 (59.47)

Counselors 0 ( 0.00) 1 ( 3.85) 0 ( 0.00) 2 (7.69) 7 (26.92) 16 (61.54)

Both Groups ! 1 (0.40) |17 ( 6.72) | 17 ( 6.723 | 30 (11.86) 37 (14.62)1 151 (59.68)

Length of experience at Center too long
Student Tchrs! 2 ( 0.88) 5 ( 2.20) 2 (0.88) 16 ( 7.05) | 24 (10.57)| 178 (78.41)
Counselors ‘0 (o0.00) 0 ( 0.00) 0 (0.00) 3 (11.54) 6 (23.08)| 17 (65.38)
Both Groups 2 (0.79) 5 (1.98) 2 (0.79) 19 ( 7.51) 30 (11.86)1 195 (77.08)
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INSTRUCTIONALLY AND INNOVATIONALLY ORIENTED LIMITATION ANALYSIS - EXPERI:NCES ORIENTED

|

k Six response items were grouped under this heading. These items would appear to have

| particular interest and significance for prospective project designers and evaluators
for they indicate quite clearly those aspects of this particuler project which seemed
to trouble the participants.

None of the items appeared to trouble very many of the participants, but there is an

interesting numeric variation between and among the items. For instance, compare the

number who found the experience ''too long" as opposed to "too brief." The implications

' would seem quite evident. The opposition to a brief assignment was significant when

’ paired with both the Type of Schedule (full or part-time) and the Variety of Experience
(only, preceded by, followed by, or other). The Additional Comments rather clearly

v substantiate the desire for not only a longer experience, even when it is the only ex-
perience; but also the absolute necessity for additional length when it is coupled with
another experience in another location or setting.

The numbers indicating dissatisfaction with the Lack of Prior Preparation, the In-
appropriateness of the Assignment, the Design and Organization of the Center Experi-
ence, and the Correlation With Other Experiences items are not great. This must be
viewed as an extremely positive endorsement of the time and effort expended by the
various project staffs. The significant correlations found in connection with the
later two items rather obviously are cause and effect relationships. That is, the
type of schedule followed is related to design and organization and the type of
supervision has implications for the correlating and supplementing of center experi-
ences with other kinds of experiences. The point would seem to be that even obvious
relationships if overlooked or poorly dome can result in unhappiness.

The major theme of unhappiness which runs throughout the Additional Comments is one
of a felt lack of communication between the center and college or university person-
nel with respect to the experiences portion of the project. Again, the problems
though numerically very limited are of interest and valuve in terms of project design
and evaluation.

RELEVANT PARTICIPANT COMMENTS

"o . Now, I can recapitulate and be more cogrizant of my experdience at the Center.
1t has been beneficial to me in negarnds to my present position. It appears to me with
an awareness before the experience, 1 would have been able to betten ondent my mend . . .

"Oun particular group of student teachers had a rather dijgicult time coping with some
0§ the mone nephessive measurnes taken by the job conps administration towards oursefves
and the corpsmen . . "

"] consider the experdience of no value at all"

"I neally am not as negative as 1 sound. 1 was placed in the Library. 1t had at Least
s4ix diffenent systems godng--cataloging and numbering, ete. Over 1/4 of the books could
not be found on had any way of being traced (it seemed). 1% was §ilthy and poorty
onganized. My counselon was NOT a Librarian. He knew Little about Libranies. We
Litenally nedid the place. 1 wore scaubbing clothes and we cleaned fon two weeks, moved
fwwmitune, nearranged stacks, the whole bit! We nedid the system. 1 taught the add

(who was gneat) Dawey Decimal and Juvenile Systems. We went to the college and showed
hen some helps. She fLater took classes! My counselon read a Lot! My college supervison
watched us scaub a Lot! The conpsman and stagd involfved were super--1 just rugfgled a

fow well-set feathers . . ."
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"Supervision-poon--none by fob corps personned--cne visit by college superveson”

"There were several problems encountered at my center wien 1 was thene. These wexe due
Zo a change in administrative staff and thus procedwres. The student teachers wene
caught at a time when new goals and methods wene being adapted and we were not weld
prepared fon such an unstable environment."”

"My group was the §inst counseling group to visit this particular center. The fack v
Stweture and supervision was due to the inefficiency of the counseling department at
Zhe centern. Howeven, the preparation and the attitude of the counselers at the centen
that they would be {nvofved in a progham with student counselons was done peornky. The
counsclons gfelt threatened. A few individuals were helpful--but it came Late in the
e, The Conpsmen were also awprehensive at working with ws. Thedn visits to us were
awvanged in « haphazard way. "

"Tntensity of experience inadequate"

"Virtually all of the ninth-Level students with whom T discussed the matten with were
very unsatisfied with the Centen--Lack of facilities, fLack cp necneational facilities
(gils), discipline too strict (especially negarding mattens such as dress), the buildings
at the center wene Literally fjalhing apart . . . Nonetheless, many Conpsmen expressed
gratitude to me gon the job T and the othen student teachers had done. 1 cowkd see some
amprovement (n neading and math shills in the group which 1 taught, but 1 was there fon
such a shoat time . . . My Compsmen were not stupid -- just bored. Moust of them neally
wanted just to get out of the center and back with their ofd griends. 1§ they passed

the high school equivatency test, §ime. 14 not, §ine. The proghammed Learning counses
at that time were not very inmnovative--1 brought in the Xerox 'The Way 1t 1s' senies,

which was very popular, but 1 had to netuan it to the Librany begfore my experdience was
oven.”

"Bad publicity”

"Coondination betieen ESL counses and other cowrses were seriously Limited by othen stagy
membens (n other areas. This center has undergone some recrganization 1 beldieve since
my Time there. There must be corredation between all 04 the various areas of job conps
Life 2o provide effective student Zeaching. Use of many techniques (and equipment) was
actually Limited instead of developed. The student teacher was confronted with an
envionment where the thainee was Little more than a Logistic item to othen areas of

Zhe Centern. Such isolation and out-of-context cwuriculum development should be elimin-
ated."

"The job conps counselon advisons comment 'You mean 1'm your supervison? What WILL 1
do with you?' was a jolt--and also a challenge.”"

"Both Department of Education and Department of Health Education sent supervisors with
widely difgening concepts of what was expected of the student teacher, Intenpersonal
nelationslips othemedse were good."

"Directons at the Centen fet politics interfere.”
"The teachers were all the highest sont of people.  There existed a desine, on the part
0f the personnel to act in a military manner. The students gelt neduced to a Less

human position during these moments. This happened during reville and in barrachs meet-
Angs. This attitude could be called 'a greatern than thou' sont of thing. 1 would say

60




R

RELEVANT PARTICIPANT COMMENTS (cont'd)

be mone carneful in yowr hirning. In spite of these people, cnly a few Ln nwnber,
experience was themendous and the program should be expanded.”

"T was very happy to have experdienced feaching at a jeb conps centen. However, 1 feund
the expercences, L4 enlightening, depressing as well. The students I enfeyed dmmensely
--but 1 felt extremely Limited in my ability to be of any neal assistance fo thom. The
Librany faclitics were horndd; most of the students needed individual reading ass.stance;
materials wene scarce and classrooms were over-crowded . .o "

"I thought that the concept of the Job Coaps was very valid although the particular
center I was at, was nun by militaristic people who must of thought aamy discipline
was the only way . . . 1 did §ind much reward at the center as jar as understanding a
gew of the probLems the hids face. 1'm onky sonvwy A€ wasn't weld managed."

"Misundens tanding between uncvenscty peasonned and student teachewrs about what was expected.”

"There was not enough time to get to kaow the proghams and the girks. A proguam of this
sont should be nun for 10-12 weeks, a0 the student teachers can get the maximun
expenience.”

"The concept behind the Job Coaps 48 guod but the Lnstructorns should be chosen mete 5
caregully . . . 1 am now a heading specialist (Remedial Reading) and 1 feel that 1
am heally helping chaldren who have prebLems. Forn this reason my expernience Lin the
neading crea was more hedpgul to me because T was exposed to different methods on
rathern different matenials that were helpful to me in my position."

"1. Found some :achens and deparntment heads to be very defensive concerndng thein
authornity. 2. Vommitony situation, being noisy most of the night, deprived most
students (ginls) of nested, alent minds. This seemed to be a chronic problLem."

"In genenal, it was a poon experience.”




TABLE XVI

Significance of Those Limitations Adjudged tc Have Been

Instructionally and Innovationally Oriented--Persornel Oriented

Population

la
#

A I # %

(None)
5

Student Tchrs
Counselors

1 Both Groups

Student Tchrs
Counselors

Both Groups

Student Tchrs
Counselors

Both Groups

No or Not Extent of Significance
Usable (Great)
Response 1 2 | 3
# % # % # A # %
Student Teachers/counselors were not understood or accepted Ly Center
personnel
2 (0.88) 15 ( 6.61) § 12 ( 5.29) | 20 ( 8.81)
0 ( 0.00) 3 (11.54) 3 (11.54) 9 (34.62)
2(0.79) 18 (1 7.11) 1 16 ( 5.93) | 29 (11.48)

Significant at the 0.01 level with Type of Scheduled Job Corps Experience
Stgnificant at the 0.05 level with Size/Nature of Community Where Reared

o o o o o e o e e e e e e e e o e o e o s e e = = " — " o o~ ————— e e s o

Personnel, Center, not adequate to provide assistance desired or needed k
2 ( 0.88) | 24 (10.57) | 24 (10.57) | 52 (22.91) | 44 (19.38) | 81 (35.68)
0 ( 0.00) 6 (23.08) 8 (30.77) 4 (15.38) 5 (19.23) 3 (11.54)
2 (0.79) V 30 (11.86) | 32 (12.65) | 56 (22.13) | 49 (19.37) | 84 (33.20)

Significant at the 0.01 level with Size/Nature of Community Where Reared
Significant at the 0.01 level with Classification of High School Attended

Personnel, college/university, not adequate to provide assistance desired

Student Tchrs
Counselors

Both Groups

or needed

4 (1.76) | 11 ( 4.85) | 17 ( 7.49) | 45 (19.82)
0 ( 0.00) 4 (15.38) 2 (7.69) 5 (19.23)
4 (1.58) | 15 (5.93) ! 19 ( 7.51) | 50 (19.76)
Nat;;;-;;-;;;;ig-;rovi;;;_an a;;pical ex;erience
6 (2.64) | 13 ( 7.93) | 21 ( 9.25) | 53 (23.35)
0 (0.00) 3 (11.54) 2 (7.69) 5 (19.23)
6 (2.37) { 21 ( 8.30) | 23 ( 9.09) | 58 (22.92)

26 (11.45)
4 (15.38)

30 (11.86)

41 (18.06)
4 (15.38)

45 (17.79)

38 (16.74)
7 (26.92)

45 (17.79)

152 (66.96)
7 (26.92)

159 (62.85)

109 (48.02)
11 (42.31)

(47.43)

91 {40.09)
9 (34.62)

100 (39.53)
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INSTRUCTIONALLY AND INNOVATIONALLY ORIENTED LIMITATION ANALYSIS -~ PLRSONNEL ORLENTED

Four different types of personnel relationships were grcused in this Table to try
and determine if "people" had a relationship to instructional and innovational
structuring of the experience.

The greatest dissatisfaction, though again not numerically large, was with the center
personnel. The additional comments very clearly identify the center administration

as opposed to the center staff and the center procedures as opposed to the Job Corps
model as being the primary irritants. The previously mentioned lack of communication
which is also indicated by the first item could have been a contributing factor here as
was undoubtedly the extremely "humanistic" attitude of the participant as shown in

Cr Chapters II and III.

-

Though the atypical natvre of the pupils did not concern many participants, it is
interesting to note how closely this numerical distribution resembles that which
indicated that the center was inappropriate for the subject area or that the materials
and techniques were not applicable in the post experience employment. There was most
probably some type of associative factor involved.

o

The participant appeared to find the adequacy of the college/university personnel
less of a limiting factor than was true of the center personnel. The greater amount
of contact time with center as opposed to college/university personnel probably had
some relationship to the difference in two responses.

RELEVANT PARTICIPANT COMMENTS

"L . T am stilL concerned about the gact that only one woman was employed at the
center . . . The staff was gain towarnds unban students but Lacked knowledge of wrban
customs as 1 did also. 1 felt they did verny Little to encourage siudent teachens
to nekate peasonally to students. 1In fact, they discouraged departures from thein
very stauctuned procedures.”

"I found toc many of the employees wonking onky forn the money . . . However, there were

a few who did care enough about the students to thy and help them. 1 guess we will alivays
have those kinds of teachens, however, it would be a great improvement to education 44
tomehow we would weed the §ree-Loadens out and make room fon somecne who cares.”

"Many members of the teaching staff at the centen seemed too apathetic about thein job."

"Most severe probLems, in my case, were the administratons whose emphasis was on £ight
and nigid control of pupils rather than the neal problems of educating those pupils.”

"Admin(strative disdinterest.”

"Would have benegited from Longer exposure, more opportundiy to neally teach . . ."
", . . My only one negret is that the experience at the Centen itself was too short.
1t wasn't enough time fon me to develop close contacts with the students. 1'm dis-
counting {in this comment a two-week bout with mononuclecus at the very end of the

torm.  Six weeks just wasn't enough fon me to get the geel forn individual problems
and concenns.”
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"T fekt that my Job Conps experience was somewhat incomplet. oecause of my daily
Achedule. T was a guinea pig: half day at the center and half day at *the public
school. However, the times were not divided equally. My classes at the publee
school (which were onty 3) wene scheduled wn the middle of the school day (wwund
10:15-3:10}, 50 my classes at the center were cut extremely shont to allow travel
tane. Then following the day's classes were wsually conferences with the coopetat-
Aing teachen.

T was not able to become totally invofved with the lob Conps progham on with the
ginls, save the final week when public schoof was over and 1 could spend an entute
day at the center. 1In spite of this Limitatirn, 1 had a wenthwhile expericnce duwt-
ing the time that 1 did spend at the Centern.”

"At that time of my experience the Center had been in operation only a few months

and was AXLLL havivg some onzanizational problems. For a course on Personak Ad-
justment in which 1 taught, the curnniculum was undergoing nevision which was a
disadvantage . . . When the students sense a Lack of tume, motivation preparation ch
Anterest in them on the teachers part, they quickly Lose intenest and fall behind
themselves with few exceptions. They need teachens with a stwong interest seedng
human potential development who also possess tie tools o facilitate this development."

". . . As farn as being well prepared to go dinectly into teaching, 1 feel 1 had
about an average experience. 1 think had we had a tonger experience and prrnaps been
chatlenged to Look deeply into the Job Conps and what kind of shills it wes

offering Lo the conpswomen, we might have been better prepared. Our Supervision

was mindmak, b 1 have yet to have a supervison who neally could tell a szudant

how to be a govu .eachen."

"Teachers at Job Conps not always equipped tc uid a student teacher."

n
.

. T would sugyest, however, that student teachers spend 2/3 of a semesten on
a full semester in student teaching."

"Little continuity to experience going in one dry a week--would have been betten
for a shonten per’od of time, every day."

"At the university Level cownses not sigiificant in nelating to eithen Job Conps
student on method of instruction."

1"
.

. T geel that my experience at the Job Conps Centern would have been moxe
benefictal to me if 1 had been betten prepared in negards to the format of the
Centen . . ."

". . . More tutoning experdence prion to the Job Conps progham would have eased the
cubture shock as well as traditional student teacher woes. Mone information on
professional teaching opporntunities with the disadvantaged would have been helpgul--
such Lnformation could be given by the Job Conps and college personnel."

.« The institutionalization whike 1 suppose is necessary has many disadvantages--
especially to the girks of the Job Conps. Unfontunately, it Lends Lself to many
peer pressurnes and 'abnommal' grhoup actions. . .

T was very dissatisfied with the university supervison! . . ."

"Exposwre to bureaucracy"
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RELEVANT PARTICIPANT COMMENTS (cont'd)

"L . The sdtuation was a great grustraticn to me becausc ¢y the pescnncl and
admindstration cf the Centern . . . The most fwustrating part was that the fiead cof the
Centen would not Let ws assune the same responsibility thene as we would have i a
publLic school system. Making the centens an experdience for future education majons
48 a veny good idea--because Lt would be very worthwhile., But giwst T suggest a
neappraisal of the centers, thein purpeses, goals, and empleyerns, for without £t

the experience 8 only a sowrce of disappointment.”

", . . The new directorn at my Centen whe came during the teaclhung experdicnce was net
intenested n the contribution of the student teachers . . ."

"Expertence was too short."
"T would judge there was Little supervision.”
", .. 1 found some aspects of administration Leaving something to be desined."

"My centen was so completely disorganized any counseling experdience was (mpessable.
1 neconmend no counselding practicuwn until the centen 4s CHANGED!"

"Occasional supervision by unlversity personnel and Little to no supeavision by Job
Conps personnel."”

"Actually very good experdience but more guidance needed An supervision at the center

a.d betten avangements needed to be made to set up appointments gor evaluations and
thew follow-up with students.”

CHAPTER SUMMARY

Just as the participants by their responses indicated reasons for theivr participation
and the values they associated with the experience, so did this chapter identify the
particular factors that they found limiting.

Thirteen limiting factors were grouped into three categories. Irrespective of the item

or category, the number of participants indicating dissatisfaction was extremely limited,
particularly when compared to the numbers indicating satisfaction in the Values Chapter.
In only one instance did approximately 50% indicat» a high degree of dissatisfaction

with an item. Since this item dealt with the '"too brief" nature f the experience, it can
by implication be viewed as much in the positive as negative light. Only four other items
were judged by (20 to 25%) of the respondents to have had significance at the "Great"
level -- 1 or 2 in ranking.

The additional comments of the participants though numerous and indicting were also in
many instances positive inasmuch as they offered suggestions as well as identifying
limiting factors. In addition it must be remembered that they were in a situation very
new to them, quite unlike a public school, and faced with a clientele with whom they
were unfamiliar. In many ways they probably tended to react more negatively than if
they had faced a similar situation in o public school setting. Add to this the usual
idealism of the new young student teacher and it is likely to generate more criticism
than would come from a more experienced observer.




CHAPTER V

IMPLICAT ' 'S FOR PARTICIPANT SELECTION AND PROJCCT DESTGN

The purpose of this chapter is to provide help for designers and implementers of
future projects and programs Though the suggestions will have their most obvious
implication for projects which feature a job corps' type of experience, it is assumed
that many of them will treat of common problems faced when a "different" type of
experience is attempted. Hopefully, the ideas in this chapter will be based upon

the data amassed in the study, but admittedly they also have been in‘luenced by the
subjective impressions gained from the verbal and written comments of the project
directors and staffs and moc. na'ticularly from the participants themselves.

TN

Parricipant oelection Factors

Securing sufficient students to fill all of the available project openings is fully
recogrized as a very real problem. If proposed programs or projects are to fulfill
specialized and unique purposes, it would seem equally apparent that not just every
"warm body" should necessarily be selected. Demographic data, such as presented in
Chapte. I, should have implication and usefulness in terms of participant identifica-
tion and selection. Many kinds, thirty-two in this study, of information can be
collected. Obviously other types, such as grade point averages, attitudinal and per-
sonality studies, health daia, etc., could also be collected. The purpose of the
analysis in this study was to try to identify those kinds of collected data which had
statistical significance when paired with the (1) reasons why the students participated,
(2) the values they preceived in the experience, and (3) the limitations they found.
The further implication is that this statistical significance, if found, can provide
substantiation for the identificacion of factors which really do make a difference

in terms of participant success and satisfaction. Regrettably, as has been previously
mentioned, the statiitical techrique employed was found to successfully identify
categories that when paired with reasons, values, or limitations proved significant;
but was incapable of determining which of tle sub~items withir the category were
primarily responsible for making the difference.

Not all of the thirty-two items were tested statistically. Items which pertained to
the post-experience period such as where they now reside and what occupations they
have held and now hold were considered of interest for purposes of possible recruitment
and total program evaluation, but not of significance in terms of possible participant
identification or selection. The additional comments they supplied and the various
ways of classifying these were also not included as statistically treated items for the
same reason, and also because it was considered inappropriate to force these unstruc-
tured responses into the arbitrary categories that would have been necessary for the
statistical treatment of them.

These next items were also not statistically tested. Some because the responses were
so varied that collapsing was considered inappropriate; some because when collapsing
was attempted the resultant cell size was still too small to pernit accurate analysis.
The observations, then, that accompany each of the following are unsupported by any
statistical significance; however, an examination of the raw numeric data as presented
for each in Chapter I would seem to provide the substantiation needed:
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Treated Factors

Age

Certification Major

Social/Economic Status
of Parents

Type' of liigh School or
College/University
Attended (public or
private)
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Observations

Appears to have little significance as a factor other than
that designers must obviously lool to the most sizable of
the age gr-ups as its most poter’ial audience. The older
students should nct be overlooked, however. Their prior
experiences, which often parallel the project purposes, may
help induce their participation. Then, too, youth has no
monopoly on a venturesome spirit. In fact, the older
student, because he has already usually made a serious
career change decision may be a more ready candidate than
someone younger.

A wide variety of majors can apparently be used in projects
that are non-academic in focus. Lven in such cases, some
attention must be given to the selection and placement of
majors who will find essential facilities, equipment, or
material lacking; who lack either already developed
creativeness or who will have the opportunity for specialized
prior preparation necessary to permit adaption of the content
level they know to that mandated by the learners and expec-
tations of the project; and who might find their future
employment jeopardized by either an inability of the project
to hire them or a public school official being unwilling

to equate their experience with his needs. Above all else,
participant satisfaction in terms of what his major is ap-
pears to be very dependent upon the degree to which he is
aware in advance of what will be expected and have some
confidence in his ability to do it. A very real fact would
appear to be the increasing extent to which majors from
oversupplied subject areas tend to seek out projects as a
way out of their employment dilemma.

Use of this factor appears meaningless unless the means of
data collection is refined--everyone seems to be some type
of middle class. A very real factor, sometimes overlcooked,
is that the numbers of potential participants from the ex-
treme lower and upper levels are too small to furnish ary
realistic recruitment base. Desirable as their inclusion
in projects may be, their limitcd numbers coupled with re-
cently increased career opportunities, particularly for the
lower status group, would appear to make continued reliance
on use of the middle group necessary.

This factor does not appear germane in any way other than
the relevant relationship that might cxist because of the
numbers of available students or faculty and/or financial
resources that typify a parficular type of college or uni-
versity.
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Observations

A difficulty here exists in trying to determine the nature
and quality of participation. These factors would appear
more meaningful than a mere counting of the number of activi-
ties in which one has participated. Even mere counting, how-
ever, may have some meaning if the type of activity is taken
into account and particularly if the type becomes increas-
ingly people and service oriented.

Recent sociological studies indicate that students are
active, but not as much in organized activities. If true,
it should influence how and what assessment in this activity
area is meaningful and will, in addition, most certainly
complicate the task.

Here, too, with this factor the same problems of assessment
exist. Here, also, our best hope probably lies in using

the factor to determine whether the type of jobs held over

a period of time become more child/people oriented. It is
also becoming increasingly Necessary for students to work,
and to equate this necessity with desire could be misleading.
The availability of particular types of jobs may also have
more relationship to the type held than the interests of

the seekers.

It is particularly regrettable that this factor, because of
its unstructured format and consequent great variety of
responses, did not lend itself to statistical analysis since
it would give at least surface appearance of relevance. This
factor is probably as universally used an indicator as exists
today. Unfortunately its use rarely goes beyond an enumera-
tion level and rarely takes into account the availability of
such opportunity, the extent of involvement, the quality of
performance, or the reasons which might have prevented
participation in such exper.ences. Students, too, are awvare
of it as a selection and plazement factor and the extreme
difficulties inherent in its assessment. As a consequence,
it is rare indeed to find non-participants; for whatever
reason. The best hope for assessment would appear to lie

in the provision of completely available opportunity, and
controlled assessment of the nature and quality of participa-
tion.

This factor, because of its relative unavailability for most
students, is one that provides additional clues; but it is
hardly of the pre-requisite variety. Again, for best
utilization it would require an in-depth assessment of the
nature and quality of the experience--something that it
appaars is only rarely done.
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Factors

Preparatory
Courses/Programs

Type and Location of
Job Corps Center

Length of Experience

Observations

This factor has probably the best potential for providing

not only the needed prior preparation, but also the avail-
ability opportunity, and the quality control/assessment
ingredients so difficult to insure in the other types of
factors. Tiis study rather clearly proved that such programs
are rare and when found are frequently not designed with
specific project needs in mind. It should be quite obvious
that the opportunities mentioned in the first sentence will
occur most frequently when the project team designs and operates
its own preparatory program. The consequent liabilities of
cost, faculty utilization, splintering, and project overlap
are considerations that each institution which elects this di-
rection must face.

The type and location of the project setting appears to have
relatively little meaning in terms of either acquiring numbers

of participants or particular types of participants (male/female--
graduate/undergraduate). Distance, housing, and remoteness are
factors not to be ignored; but at the same time, hardships

would appear to be almost a positive factor in recruitment

and participant satisfaction. More will be said about this

in the final section of this Chapter under the heading of

Project Design Factors.

This factor has an obvious relationship to the Type of Sched-
ule and Variety of Experience and as will be seen in the next
section, is quite critical in terms of significance. Whereas
it is a factor apparently under the control of the project
designer; it also, if care is not taken, actually prevents

some student participation because of conflicts with the existent
college/university course/time arrangements. The longer,
full-time experience is what participants want; but at the same
time not at the sacrifice of equivalent credit opportunities.
On-site credit instruction or independent study opportunities
may help soive this dilemma.

Statistically Treated Factors

The next section treats of the twelve factors that were statistically paired with the
reasons for participation, values perceived, and limitations found. The Table presenta-
tion attempts to concisely show which demographic data category paired significantly

at what level with each of the three types of responses. The reader is reminded that the
complete presentation and analysis for each demographic category is found in Chapter I;
the specific reasons, values, and limitations in Chapters II, III, and IV; and the
statistical data in Appendixes ¥, E, and F.
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TABLE XVII

Number and Level of Significant Pairings

(

-

Demograptiic Data Categories Peasons for Part Values Perceived Limitations Found
.05 .01 .05 .01 .05 .01

Sex

Marital sStatus
Educational Level
Teaching Level

Size/ilature of Community
Where Reared

Size of High School Attended

Classification of iiigh School
! Attended

i Extent of High School
Activity Participation

Extent of College/University
Activity Participation

Type ~f sSchedule
(fuil or part-time)

Variety of Experience

Type of Supervision

Sub Totals
Grand Totals 15 13

The reader is reminded that because of the limited size of the counselor group, twenty-six,
the statistical analysis was done with the total population of 253 rather than for both
groups independently. This procedure has some implications for interpretation as will be
apparent in the following analysis.

The Sex of the participants was the only one of the twelve categories which did not produce
at least one significant pairing. It would be a mistake to interpret this as license to
ignore the gender of pessible participants, and at the same time very clearly indicates
that both sexes find innovation attractive and that past reservations concerned with female
hesitancies are more and more passé.
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Statistically
Treated Factors

Observations

Marital Status

Educational Level

Teaching Level

Size/Nature of
Community Where
Reared

Size of High
School Attended

Classification of
High School At-
tended

Extent of High
School and
College/University
Activity
Participation

The factor was not significant either as a reason for participa-
tion or associated with a perceived value. The one significance
found should, however, serve as an indicator that projects which
involve a high degree of personal involvement and intensity and
possible geographic relocation must recognize a potential unhap-
piness factor, even if the prospective participant does not at the
time of selection.

whether a participant was at the undergraduate or graduate edu-
cational level produced seven significant pairings, interestingly
enough all concerned with either reasons or values. Evidently

the level was not found to be a significant limiting factor. One
might reasonably conjecture that both levels are eager for project
type opportunities, but that what is available has greater partic-
ular meaning for an individual level when experienced. Remember
that the counselors expressed a higher degree of satisfaction than
the student teachers, probably because the experience opportunities
more closely paralleled what they expected, were prepared for, and
found.

The Level, whether elementary or secondary, does not appear to be
a highly critical factor in a project situation even though the
content level being taught did not correspond to the chronological
age of the learners. Evidently both teaching levels found some-
thing with which they could identify. The additional comments
supplied in connection with the study and additional personal con-
tacts would seem to substantiate that the one significant limita-
tion was almost invariably associated with the effect the center
experience had on post-center experience employment. Attention to
this factor, though always important, assumes an even more criti-
cal dimension in an era of teacher over-supply.

These three categories are obviously interrelated and yet each
produced some differences in significant pairings. These factors
as total categories have some obvious meaning for identification
and selection and yet the analysis treatments, both statistical
and empirical, do not permit a valid interpretation of what "gize"
or "nature" or "classification" makes the difference. The pro-
spective designer needs -to be alert not only to these factors as
being potentially important, but also to the necessity for fur-
ther research so as to identify the critical particulars.

The categories attempted assessment of the degree of involvement
in all kinds of activities as opposed to a counting and identifi-
cation as was described earlier. It is, again, recognized as
being a subjective, personal judgment item with little evaluation
possible in terms of contributions made or gained through the in-
volvement. It does appear that ascertaining the degree of par-
ticipation is more critical in prediction than determining in
which activities the potential participant was engaged or in
counting the number of varieties.
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Factors

Type of Schedule

Variety of Experience

v

servations

This category paired significantly more frequently than any
other item. It is a fascinating kind of item in that the
pairings occurred irrespective of whether it was being paired
with "Reasons" (3), "Values" (5), or "Limitations" (3). A
close examination of the data in the previous four chapters
with particular attention being given to the additional com-
ments the participants supplied help to explain this apparent
anomaly. Both types of schedules, full- and part-time, were
used and obviously the variety had enough appeal to produce

the reasons pairings. Some participants, particularly the
counselors, badly needed a part-time experience so as to

enable them to couple it with other graduate courses and there-
by finish their graduate degree more expediciously. Some
needed part-time for equally utilitarian reasons; e.g., com-
bine with work, only thing available, etc. Most, however,
seemed to indicate that the "full-time" feature was a most
important reason. Whether this indicated that other student
teaching options were part-time or whether it reflected a
feeling that the intensity and nature of the center experience
mandated it is unknown. The author would suspect a bit of both.

The significant values' pairings appear to have resulted al-
most invariably because of the full-time feature. It received
more favorable comments than any other single feature. Ob-
viously those participants who had a particular utilitarian
reason and who found it fulfilled also helped produce the
values pairings.

The limitations' significance pairings, on the other hand,
appear from a reading of the comments to be primarily
attributable to the part-time schedule. This seemed par-
ticularly true when the part-time center experience was
coupled with a part-time campus or public school experience.
{ would seem to be almost a truism that there is no such
thing as a part-time experience even though the schedule
may ' 2 so described. The depth of involvement and interest
geue-:ated would appear to have made "turning off' very diffi-
cul_ even if the clock said it was time to do so.

A sunmary comment for this category would be that designers
probably need to include variation in the type of schedules
possible, but that in so doing that they need to pay close
attention to what else occurs in connection with a part-time
option. Further, it would appear logi-zal to couple any such
part-time decisions with strict attention to the length and
nature of the experience.

Whether the intended project is to be the only experience or
coupled with cither a prior or post public school experience
would appear to be a most critical decision for most project
designers. Again, it can be noted that the variety available
was a significant reason for some people (most in this instance
appeared to prefer the option of it being the only required
experience and hence also an opportunity to avoid the public
school c¢xperience). Those who perceived a value significance
appear to have been equally divided between those just de-
scribed (the avoidance group) and those who found the dua!
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Factors Observations

Variety of Lxperience experiences helpful for comparison and contrast purposes and

(cont'd) for future employment decisions. The significant limitations'
pairings, however, appear to have been most influenced by the
people who had the dual experience, particularly by those whose
public school experience followed the center experience.

Again, in summary for this category, it is apparent that
options are clearly mandated, but again close attention needs
to be paid to the selection and sequercing and certainly to
the follow-up reactions in terms of possible project modifi-
cation. Additional study would also seem warranted in the
area of trying to better determine what prospective partici-
pants need or could best use.

Type of Supervision Quite a number of different supervisory arrangements were
used. Most of them, however, still closely paralleled the
typical college supervisory pattern. The pairings which
resulted in significance all seemed to echo the attractive-
ness of full-time resident college supervisors as a reason
for participation, a meaningful value perceived, and a serious
limitation if lacking. The corollary problems of supervisory
communications gaps created by occasional or part-time college
supervisors seemed also to be a commonly mentioned problem.

Some type of supervisory modification, probably in the direc-
tion of full-time and resident, is almost a necessity if the
project is truly different, and particularly if it occurs

in a setting where the local, direct supervisors are not
aware of or have not been involved in the structuring of the
project intentions.

The use of demographic factors to select project participants with the greatest potential
for success is both a new venture and as yet highly unsophisticated. It is on the one

hand limited by a very obvious lack of variables control, and yet on the other hand
virtually mandated if both projects and participants are to enjoy the greatest degree of
success. Much work needs to be done, particularly in the realm of participants' motives
for project participation and the degree to which this area is a relevant factor. It is
hoped that this study, in spite of its recognized and very probable unrealized limitations,
has made at least a -feeble early contribution.

Project Design Factors

It would seem self-evident that the best hope for successful implementation of a new
project is to begin with a conscious and purposeful delineation of objectives. In spite
of the apparent fundamental truth of this proposition, the true objectives of many
projects develop after inception. All too frequently they are so little considered that
the wonder is not at how little success, but rather at how any success at all. It is
with these thoughts in mind that the next section is offe:i- .
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Focus (educational

The identification of purposes or objectives provides the focus of the project and as
will be shown is or should be the basis upon which design characteristics are predicated.
A most helpful study concerning project focus definition by Yoderl points out that pur-
pose may direct itself to (1) the educational intent; e.g., content itself; or an
instructional strategy--such as team teaching, open space instruction, individualized
learning, etc.; or special characteristics of the learner--gifted, deprived, retarded,
Indian, Chicano, etc., and (2) the target population; e.g., the student teacher, intern,
or practicum student; or the supervisory personnel--college or public school; or the
direct pupil himself--elementary or secendary. Most projects will usually consist of a
combination of educational intents and target populatioas. What appears most critical
is that not only must intent(s) and population(s) be identified, but alsc that a recog~-
nition must be made of the differing kinds of thrusts needed and results to be attained.
A lack of this type of recognition and definition in design would appear to be both the
reason for almost universal project success (if the implementors are permitted to
evaluate themselves, after the fact) and almost universal project failure (both in terms

of independent project evaluation and successful internal continuation and/or external
explorability).

Yoder's study identified seven factors which can individually or collectively provide
project design variation. Each will be identified and discussed in terms of its relation-
ship to what was discovered in this study. The first variable, Focus, was desc:ibed in

the preceding paragraphs. 1Its implications from this study are described in the next
section.

Design Variables Observations

This study, in terms of the reasons students participated,
intent) and most particuiarly because of the values they found, most
clearly indicates that projects must be classified as in-
novational. This can be achieved in a variety of ways. This
project concentrated on experiences arrangements, nature of
instructional materials and techniques, the location, the
time variable, the pupil population, and the freedom to inter-
act. What is most apparent is that what the participants
"think" and are able to "recognize" as innovative is as
important as what is truly innovatively present. This is
certainly not to imply that deceptive behavior is either nec-
essary or desirable, but rather a sinple recognition that
most participants will not have had or are currently having

a "regular" school experience that can provide a comparison
base. Too frequently projects seem to operate on a self-
discovery rationale and then seem amazed or bemused when the
participants arrive at different conclusions.

A second assumption strongly supported by an analysis of this
study is that a humanitarian thrust is most important in
project design. this is not only critical in terms of re-
cruitment, but also vital if personal satisfaction is to be
an end product. Though this preject had as its focus the
educationally deprived student, the same assumption of

1Yode'r, Walter H. Jr., A Study of Alternatives in Secondary Student Teaching,

(unpublished dissertation), Indiana University, Bloomington, Indiana, 1971.
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Design Variables

Focus (cont'd)

Focus (target
population)

Time

Observations

humanitarian need would seem reasonable with other populations
and most particularly with those projects which take a tech-
niques/materials primary direction. Our students seem to more
frequently recognize pupils as people as a primary focu than
we do.

A third characteristic applicable to educational intent is
that what is proposed must be recogniz.d as a challenge be-
yond that ordinarily presented by the regular program and in
truth a bit of the hards ip element seems to add to the
attractiveness. This latter element will be more fully dis-
cussed in connection with the factors of time and place. Two
cautions would seem in order in connection with the attempt
to make the project innovative and challenging. First, in-
novation must not mean certification jeopardy, at least not
unless the participants know about and accept it. Second, a
project can be so innovative that it prejudices public school
employment and even on-campus college professor acceptance.
It is hoped that project directors will interpret the need to
challenge as meaning more than asking the participants to take
a chance in terms of employment and acceptance. Such risks
need to be recognized in advance and eliminated or minimized,
if possible.

It would appear obvious in connection with this variable that
the initial statement of project purposes should clearly delin-
eate the expected outcomes for each of the potential target
populations, what is expected behavior for each, and what is

to happen to and with each of them. Most projects seem to do
this rather consistently for the teacher trainee group, but
often fail to specify for the teacher/administrator/super-
visor/ and pupil populations. As a consequence, widely
divergent role definitions and expectations are not uncommon.

It would also appear quite probable that an increasiag pressure
for projects which have either the school's teachers or pupils
as the prime rather than incidental focus will be forthcoming.
Project directors may soon need to react first to the school's
needs and then find opportunities within these needs to ag-
commodate their training program problems.

This factor refers to the modifications possible either

in the length of the experience or when it is sequenced., The
study quite clearly mandates a longer rather than shorter ex~
perience and one that has as few extraneous contaminators as
possible (more fu'ly discussed in the section, Instruction/
Experiences Arrangements). Project designers have tended to
avoid a lengthening of the field experience component beyond
that usually required in the regular program. This study would
seem to indicate that lengthening is exactly what the students
mean by challenge and hardship. It may also be that again they
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Observations ~.

seem more ready than we to accept the longer period as
necessary to attain the total involvement and intensity and
to make whatever sacrifices necessary.

Projects are more frequently making time variations which
provide field experiences earlier than the typical student
teaching (senior year) or at a later internship or practicum
(graduate) level. Again a word of caution would seem nec-
essary if the earlier sequencing route is taken. Earlier
should mean more than simple movement of student teaching to
the junior or even sophomore level. A more desirable design
would be concerned with a scope and sequencing of a series of
field experiences as opposed to an altering of the time of

a single experience. This is particularly so if prior methods
and general education are to have any relationship to prepara-
tion for actual instructional involvement. Projects which
have grad-iate level internships and practicums as their sole
experience base may well find that the prior undergraduate
Preparation program either fails to compliment the project
objectives or has provided insurmountable prior structuring.

A sequence that begins.early and continues through an on-the-
job period may actually be the more productive. Institutions
which have separate projects with undergraduate and graduate
thrusts might well consider the additional values to be gained
from either combining them or at least taking steps to insure
compatibility.

This factor is concerned with where the project experiences

are provided. Certainly nothing should be implied from this
study that the public schools are not suitable sites for pro-
jects. Rather the conclusion is that projects need to occur
wherever their stated purposes can best be accomplished. Since
this study was designed to test certain premises with respect
to the Job Corps’ program and its possible implications for
teacher training programs, job corps centers seemed a rather
logical setting for the experiences.

Projects with certain focuses may need to limit where they go
and this determination of best locale may itself present prob-
lems. Innovations in the schools, such as open space or team
teaching, are hardly generic in nature and as such not all
locations may be deemed equivalent.

More and more projects seem to be finding their location out-~
side of the typical public school confines; e.g., the community,
alternative schools, the Indian reservation, and oh, yes, the
job corps center. Acceptance of these sites as either a sole
or supplemental experiences locale may present certification
problems, problems concerned with a lack of understanding by
public school personnel, and problems created by a lack of
familiarity with teacher trainers, trainees, and programs by
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Design Variables

Location (cont'd)

Number

Observations

these new kinds of people. Additional problems, such as

.ound in this study of inadequate or inappropriate facilities,
bousing, increased travel, and inconvenience are real; need

to be recognized in advance and solved if possible; but are
apt to be of greater concern to the project d- -:gner and
implementor than the students. The only aspece which seems

to be of more than irritant value is concerned with communica-
tions problems which occur more frequently in new as opposed
to previously used sites, and ~hich if geographically removed,
compound the problem's solution. This communications problem
has obvious implications for two other factors, Nature of
Supervision and Instruction/Experiences Arrangement, and will
be further discussed in connection with both.

This factor though most frequently associated with numbers of
peoples can also be interpreted as numbers of sites and ex-
periences. A few projects have and are attempting the use of
multiple sites with all participants moving periodically through
the different geographic locations. Whether this has merit
beyond a musical chairs activity level and a certain implica-
tion that the inadequacy of one site is compensated by another's
adequacy has y:t to be clearly demonstrated. The problems
associated with any one given site would be sufficient for

most people. The participants in this study, for instamce,
seemed to find a combination of center and public school ex-
periences more than a little difficult. A project designed

to explore the merits of movement within a building as compared
with among buildings movements might prove quite interesting

and valuable.

A more usual variation of "number" is either in connection
with increasing the number of students on a given site or in
varying the student/supervisor ratio. There does not seem

to be any magic number of students or-site which make or break
a project, but a "sufficient'" number is obviously necessary

if the project is to make an educational impact; provide a
realistic testing base; permit assignment of faculty, super-
visors, and site personnel; and be economically sound. This
latter point may not be popular with educational innovationists,
but it is without doubt the major factor which accounts for
both lack of internal project continuation (beyond the grant)
and exportability to other institutions.

Students and supervisors have traditionally, at least in recent
tradition, been assigned on a 1-1 ratio. Recent projects,
including this one, have begun experimentation with assignment
of students to teams, where the ratio of supervisors increase;
or more rarely the assignment of multiple students to a single
supervisor. Planning is needed in either case to insure pro-
vision of a realistic, immersion type experience and avoidance
of either the "junior member of the team" or the strengths and
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Supervision as a design jacter atso baas duaiitnv, fither iia

college or s1te dimension can be atiected and obvieusis netr o 4
teaily prevents a prejoct from meditication of ot cimemas one., ’
fne most tvpieal collegiate modifications are to reduce: {he

load, toncentrate the spervisory territory, or to make it

4 resident type assignment. These scemed to de the onla

variations used 1n this project and, even so, the most common
rupervision pattern used was  *ill that ordinariiv caploved

with the non-project student teachers,  Some oth rovariat 1o

ohviously could develop. One might be to change the supor- .
visory focus of the college person from the student. to

the site supervisors. This would appear to have tmportant

impircations for the improvement cf communication, particonlarly

as it relates to pro, "ct expectations. Supervision in this

project, except as it involved full-time, resident college

supervision seems to have been one of the least effective

features. This should not be interpreted as meaning that it

was any less effective than usual, but rather that innovation

would seem to make quality supervision even more critical

than usial.

The newly emergent concent of peer supervision would seem to

have more complimentary or supplementary value than ability

Lo replace either college or site personnel supervision, It

may in truth, however, have greater long-range self-improvement

value than the externally imposed version now practiced by the

colleges during teacher preparation and the schools in their -
administrative/inservice improvement programs,

Projects which focus «» the nature of supervision and the means
wherebv it can result .n a more meaningful learning experience
are in obvious short supply and correspondingly in great need. .

This particular project did not provide for on-site instruction

other than the usual variety of unstructured problems-oriented

seminars. Recent projects do seem, however, to be providing

on-site instruction concomitant with the experiences. This

geographical move, unless iranslated into mutual and maximum

contact opportunity for all personnel involved--college/schools/
students--can be little more than a movement of the ivory tower

from the campus to the schools. lastruction which involves .
a broader audience than the teacher trainees and a broader

faculty than that provided by the college or university might

help cornteract this movement. This type of construct could

also nh. .p to minimize the communications gaps which plague -
most p.. cts. In addition, on-site astructioc. could help

L




Dosign Variables Observations

Arrangement (cont'd) methods or student teaching) by providing an "at the same time
possibxlity." This dilemma also applies to the training pro-
vided the supervisors who work with student trainees. un-site,
during-the-experience, inservice instruction would appear to
have similar solution potential here also.

|
t Instruction/Experience solve the old 'chicken--egg" dilemma (wnich comes first?

Project designers might well consider the instruction/experiences
arrangement possibilities at the time of initial project design
for the following reasons: it is one of the few meaningful
ways to build sufficient amounts of credit into a lengthened
experiences' period so as to attract participants (independent
stully and correspondence type opportunities have the obvious
limitations of lack of control and provision of relevance),
sufficient numbers of projects have utilized the technique to
demonstrate its value, concentrated numbers of students in-

] variably cause both students and schools to demand it, and

it is one of the few concrete ways to involve the schools

and communities in a parthership arrangement that sSurpasses

the "suppliers of sitec” level.

T—

Media Use The use of media to either supplement the on-site experiences,
or conceivably to replace it entirely, is a relatively new
variation possibility. The use of it to supplement could

. result in a more controlled approach by insuring that certain
things happen and in certain ways even if the reality of the
site does not provide them. Thus simulation and protocol
materials and techniques could be surrounded by the fiell of
reality and help provide some of thcse missing component.s
that not even reality itself can guarantee for all studets
at all times.

The replacement of site reality through the use of a total
media approach, though difficult to imagine and at the same
time very possibly objectionable to many reople, would appear
deserving of a project trial.

Evaluation is not ordinarily thought of as a possible design variable. It is rarely so
designed as to affect the basic construct of the project or how it is operated. It is,
however, so critical to project modification and continuation that it is deserving of some
consideration here.

Evaluation design is hardly a new field and as yet not so specialized as to be beyond the
capacities of project designers, and still it appears to be one of the less well done
components of most projects. The following thoughts are not intended to be either com-
prehensive nor profound erough to cover the topic. Rather they are intended to provide

a starting point with respect to project evaluation design:

1) The evaluation design and procedures must be planned before the project begins
to insure that

a. data can be identified and acquired when it is most available and needed

b. data acqu'sition is not conditioned by a dependence on memory nor contaminatad
by intervening experiences
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c. nodifications throughout the duration of the project can be based upon
evaluation analysis rather than expediency.

2) The design should include longitudinal assessment for obvious reasuns and dlso
tecause the brevity of most involvement is hardly a sufficient nasis tor ecither
taking the credit for "all good" or the blame for "all damnation.”

3) Evaluation should treat of all kinds of people and components invelved, but
should have the teacher trainees as its central focus since they appear to be the
prime reason for most projects.

4) The design should provide for a variety of assessments ranging from the con-
creteness of demographic data through the subjectivity of attitudes and opinions.
An endless variety cf standardized and locally created assessment lustruments 1S
available. The identification, preparation, selection, and use process is a very
large task and certainly a conditioning factor in determining project success.
(A most suitable project within projects might well concern itself with an attempt
at instrumentation and collection standardization so as to permt inter-project
comparisons.)

5) Hopefully the design will include provision for comparison with something cther
than itself. Comparison of truly non-identical elements (if projects are truly
different) is recognized as a major problem, but until faced can only result
in a suspicion of project bias.

6) Some component of the evaluation process needs co include external evaluators.
This is necessary not only to avoid the implications of paternalistic pride,
but also to gain external input which is based on an in-depth knowledge of the
project. (Why must project evaluators and resource personnel be separate '
individuals?)

7) Evaluation design, if it involves a statistical analysis, must utilize techniques
which permit both the identification of significantly broad categories (such as
Chi Square) and a within category specification of importance (such as item anal-
ysis). Most statistical analysis is too broad based to be of any value for futuce
participant selection.

8) The best evaluation design will recognize the relationships betwcen the project
and other possible components of the tzacher training program and provide that
its own design is a part of the larger total program design.

This final chapter though not intended as a project summary rather adequately demonstrates
that the Job Corps Project passed its Final Examination. If it had not had valid reasons
for its inception, and perc=ived values by its participants, and certainly some limitations;
it could not have furnished the basis for hopefully inspiring its successors with the mo-
tives and knowledges to be even more successful than it was. And after all, isn't that

ti:2 name of the game in which we are all engaged?
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APPENDIX A
PARTICIPATING JOB CORPS CENTERS
ALPHABETICAL BY STATE
Phoenix Residential Manpower Center - Co-Educational

Phoenix, Arizona

Atlanta xesiaential Manpower Lenter - wWomens Center
Atlanta Georgia

Chicago Job Corps Center - Womens Center
Chicago, Illinois

Atterbury Job Corps Center - Mens Center
tdinburg, It ana

Clinton Job Corps Conter - Womens Center
Clinton, Iowa

Poland Spring Job Corps Center - Womens Center
Poland Spring, Maine

Lydick Lake Job Corps Center - Conservation Center
Cass Lake, Minnesota

Tamarac Job Corps Center - Conservation Center
Rochert, Minnesota

Albuquerque Job Corps Center - Womens Center
Albuquerque, New Mexico

Cleveland Job Corps Center - Womens Center
Cleveland, Chio

Tongue Foint Job Corps Center - Womens Center
Astoria, Oregon

Boxelder Job Corps Center - Conservation Center
Nemo, South Dakota

Weber Basin Job Corps Center - Conservation Center
Ogden, Utah

Clearfield Job Corps Center - Mens Center
Clearfield, Utah

Fort Simcoe Job Corps Center - Conservation Center
White Swan, Washington

Columbia Basin Job Corps Center - Conservation Center
Moses Lake, Washington

Moses Lake Job Corps Center - Womens Center
Moses Lake, Washington

Charleston Jcb Corps Center - Womens Center
Charleston, West Virginia
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APPENDIX B

PARTICIPATING AACTE MEMBER COLLEGES AND UNIVERSITIES
ALPHABETICAL BY STATE

Ari_-ona State University, Tempe, Arizona

Georgia State University, Atlanta, Georgia

Western Illinois University, Macomb, Illinois

Indiana University, Bloomington, Indiana

Westmar College, Le Mars, Iowa

University of Maine, Orono, Maine

Bemidji State College, Bemidji, Minnesota

Moorhead State College, Moorhead, Minnesota

St. Cloud State College, St. Cloud, Minnesota

St. John's University, Collegeville, Minnesota
University of Minnesota-Minneapolis, Minneapolis, Minnesota
University of Minnesota-Morris, Morris, Minnesota
University of New Mexico, Albuquerque, New Mexico
North Dakota State University, Fargo, Fcrth Dakota
University of North Dakota, Granq Forks, North Dakota
Cleveland State University, Cleveland, Ohio

Portland State University, Portland, Oregon

Ovegon State University, Corvallis, Oregon

Linfield College, McMinnville, Oregon

Marylhurst College, Marylhurst, Oregon

Southern Oregon College, Ashland, Oregon

Black Hills State College, Spearfish, South Dakota
South Dakota State University, Brookings, South Dakota
Weber State College, Ogden, Utah

Central Washington State College, Ellensburg, Waskington
West Virginia State College, Institute, West Virginia
Morris Harvey University, Charleston, West Virginia

Marshall University, Huntington, West Virginia
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APPENDIX C

FINAL QUESTIONNAIRE

YMERIC AN ASSOCTATION OfF COLLFGFS FOR TFACHFR FDUCHTION

Osze Decpemt Cordc Washoaton D C oovgb 2020201 2450

6 March 1972

Dear Former Job Corps Student Teacher or Guidance Counselor:

In 1968 the American Association of Colleges for Teacher Education in cooper-
ation with Job Corps, developed a program designed to explore the possibility of
using Job Corps centers as locations for professional laboratory experiencas for
student teachers and guidance counselors.

This unique and innovative program has grown and now several hundred student
+eachers and guidance counselors from more than 20 different colieges and univer-
sities have had all or part of their laboratory experience in a Job Corps center.

while the letters and calls from participants have tended to indicate that
this was a most positive experience it now is time for a more organized evaluation
of the program.

The following questionnaire is designed to elicit your reactions to the experi-
ence. From this we hope to have a more accurate view of the project from the point
of view of the participants.

The questionnaire was based on suggestions sent to us by the college super-
visors. A pilot study was then conducted with a group of former participants who
met in December. From their comments and suggestions this final draft was developed.

Let me first emphasize that the information gathered will be kept anonymous.
No names will be identified with any particular response.

Please fill out all the blanks and feel free to make additional comments.

We would also appreciate your assistance in developing an up to date list of names
and addrasses.

As a closing point may I emphasize the importance of the time factor. Once
your completed questionnaire has been returned we must code it and put it through
the computer. Only then we can begin tc write the report.

A self addressed envelope is enclosed to assist you with a prompt response.

Thank you for your cooperation.

incerely yours, -

S
e

Dr. Duaine Lang
National Study Director

Dr{;ZE§%¥€Z§2%£

Project Director
83




-

Please complete

modify the item.

Your res,onses will be kept anodnymous.

NATIONAL FOLLOW-UP STUDY
of
FORMER STUDENT TEACHERS AND COUNSELORS

at
JOB CORPS CENTERS

all items possible. 1f the question has structured responses
that do not describe adequately or accurately your situation, feel free to

You are asked to identify vourself by

name and address only for purposes of insuring completeness of returns and for
further follow-up reasons, if necessary.

If you would like a summary of the study, check here. I {

1.0 PEFRSONAL DATA

(Name) (Street) (City) (State) (Zip)

1.1 Sex: ___Male ___ Female
1.2 Age (at time of Job Corps Experience): __ Years
1.3 Marital Status (at time of Job Corps Experience):

__ Single ____ Married ___ Divorced ___ Widowed ____ Separated
1.4 Educational Level (at time of Job Corps Experience):

____Undergraduate ____ Graduate
1.5 Your Teaching Level:

_ Elementary ___ Secondary ____ Both (Special Areas-art, music, etc.)
1.6 Your Certification Major:
1.7 Size/Nature of Community Where Reared:

—_Rural ___ Village ___ Small City __ Suburban Area ___ iarge City
1.8 Socio-Economic Status of Parents:

_Lower _ _Lower-Middle __ Middle ____ Upper-Middle

____Lower-Upper ___ Upper
1.9 Size of High School Attended:

—__under 300 ___ 300-500 ___ 500-750 ___ 750-1,000 __ over 1,000
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2.0 PRIOR EXPERIENCE

l.a Tvpe cf tiigh School Attendec: Public Private

I.b Classification of high :chool Attended:

_Rural  Small City _ Supurban Urban inner City

l.c TIype of College/University attended (at uvime of Jol. Corps Experience):

____Public Private

1.d Post Job Corps Experience Emplovment: (Use the numbers 1,2,3,4 to indi-
cate the position held each year, including the present year, witht the
number 1 used for the first vear following the Job Corps experience. If
the same position has been held for several years, indicate with all
appropriate numbers. Example: 1-2-3 Teacher Public Schools

Unemployed Counselor Public Schools
_Student . __Administrator Public ‘Schools
_Housewife _ _Teacher P.ivate Schuols
Military Service Counselor Private Schools
Teacher Job Corps Administrator Private Schools
Counselor Job Corps _ _Government Agency _
_ Administrator Job Corps Social Agency _
Teacher Public Schools _____ Fauculry/Staff of C llege/Univ.
Other k

2.1 Activities During High School:

_____Athletice ___ Music ____ Speech-Debate-Dramatics __Journalism
____Pep Clubs ____ Academic Clubs (science, history, etc.)
____Service Clubs __ Social Clubs ___ Student Governmeat
_____Class oOfficer Other

2.2 ixtent of High School Activity Perticipatiorn:

None Minimal _ Moderate Extens.ive

2.3 Work Experience During High School:

(What) (Hrs Per Wk) l
(What) (Hrs Per Wk) }
(What) (Hrs Per Wk) “

2.4 Activities During College/University:

____Athletics Music Speech-Debate-Dramatics Journalism
Pep Clubs Academic Clubs (science, history, etc.)
Service Clubs Social Clubs Student Government

. Class Officer ( her
85




Extent of College/University Actavity Participation:

_ione _Minimal ___ Mederate Ixtensive

2.6 Wurk Lxperience During vollege/University:

(What) Tirs Fer WY
(What) (Hrs Por si)
(What) T(fire Por ah)

(28]
~

bkrperience of Worhing With Children/Youth (prior to Job worps experience):

(What) (Where)
(What) (Where) .
(What) (Where)
(What) (Where)

2.8 Prior (before Job Corps) Teaching/Counseling Experience:

(What) (Wher ) (No. of Yrs)
(what) (Wnere) (No. of Yrs)
- (what) (Vhere) (%o. of Yrs)

2.9 Preparatory Courses/Programs:

Describe any formal courses and/or programs that were offered by your
college or university and taken by you which you feel were helpful in
preparing vou for the Job Corps experience.
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3.0

4.0

REASONS FOR YOUR PARTICIPATION

Kate each of the foliowing reasons on the five point scale waith 1 represen-
tative of « nost important conslderat:on and 5 interpreted as meaning that
the reason listed bad no significance in terms of your decision. You may
nave several reasons rated as being of great importance and conversely many
ot little or no importance. Rate each item by circling the number selected
to 1netcate your choice.

Redson Rating
3.1 Convenience of the location 1 2 - 3 4 5
3.2 Subsidy of vour travel 1 2 3 4 S
3.3 Availabilites of housing at the Center 1 2 3 4 5
3.4 Desire to work with Job Corps' type of 1 2 3 4 5
student
3.5 Opportunity to work with programmed/ i 2 3 4 5

individualized learning

3.6 Being selected by your institution co 1 2 3 4 5
be in the program

3.7 Interes* generated by prior courses or 1 2 3 4 5
programs
3.8 Employment opportunity created by virtue of ] 2 J 4 5

participation in the program

3.9 Opportunity to participate in new, different, 1 2 -3 ¢ 5
innovative type of program

3.a Opoortunity to avoid participation in 1 2 3 4 5
the traditional, regular type of program

3.b Opportunity to work in other than the i 2 3 4 5
traditional kinds of schools

3.c Desire for a challenge beyoud that pre- ) 2 3 4 5
sented by traditional schools o¢r programs

3.4 Had no choice--ecither assigned there or 1 2 3 4 5
it was only experience available

J.e Desire to help those less fortunate 1 2 3 4 5

3.f Interest generated by contacts with prior 1 2 3 4 S
participants in the Job Corps program

3.g Other 1 2 3 4 5

NATURE OF EXPERIENCE AT JOB CORPS3

4.1 Your Experience: Student Teaching Counseling Practicum

4,2 Year: 1968-69 1969-70 1970-7.

57
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4.3 Type of Center:

____Mens ___Womens ____Conservation ____Residential Manpower

4.4 Type of Location: ____Isolated ____ Urban

4.5 Length of Experience: ___ weeks

4.6 Type of Sciuedule: Full Time (5 davs per wk) ___ Part Time

4.7 Variety of bxperience: Job Corps only experience ___Job Corps
preceded ( ) or followed ( ) by experience of ____weeks in the public

schools or

4.8 Type of Supervision:
p Completeily furnished by Center personnel

Primarily by Center personnel with occasional visits by college or
university supervisor
Primarily by Center personnel with regular visits by college or
university supervisor

Shared supervision with resident or full-time college or universitv
superv.sor supplementing supervision of Center personnel

Other arrangement. Describe
5.0 VALUES OF JOB CORPS EXPERIENCE

Rate each of the values on the five pcint scale with 1 representative of a
most important value for you and 5 indicative of a value which had little
significance in your case. You may have several values rated as being of
great importance and conversely some of little or no impeortance. Rate each
item by circling the number selected to indicate your choice.

Value Rating
5.1 Better supervision than otherwise would 1 2 3 4 5

have been available

5.2 Basis for a career decision 1 2 3 4 5
5.3 Led to post experience employment 1 2 3 4 5
5.4 Provided for a kind of pupil exposure 1 2 3 4 5

not otherwise available

5.5 Exposure to instructional materials and 1 2 3 4 5
techniques not otherwise available

5.6 Financial subsidy (travel and/or housing) 1 2 3 4 5
5.7 Made a direct societal contribution 1 2 3 4 5
5.8 Contributed directly to success in post 1 2 3 4 5

experience employment
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6.0

w
.
[+

w
~

5.d

vpportun:ity for own personal growth

Created better uncerstandiag of the provlers
of disadvantaged yvouth

Greater freedon to interact with puprls/staft

More opportunities for content and methods
variation than 1% public school situation

Other

LIMITATIONS OF JOB CORPS EXPERIENCE

to

[

"o

"o

o~

&~

Rate each of the limitations on the five point scale with 1 representative
of a most serious limitation and 5 indicative of one that had little impli-

cation in your case.

portance and likewise several as being of little or no importance.
each item by circling the number selected to indicate your choice.

6.1

6.2

6.3

6.4

6.5

6.6

6.7

6.8

6.9

Limitation
Impediment to employment by public schools

Nature of pupils provided an atypical
experience

Nature of materials and techniques not
adaptable or applicable to post Center
experience employment

Job Corps model not viewed as a workable
solution to the problems to which it is

addressed

Personnel, Center, not adequate to provide
assistence desired or needed

Personnel, college/uaiversity, not adequate
to provide assistence desired or needed

Length of experience,at Center too brief
Length of experience at Center too long

Center experience not corre«lated with or
supplemented by other experiences

Center experiences for you not well designed
or organized

Student Teachers/counselors were not under-
stood or accepted by Center personnel

Center experiences not appropriate for your
subject area or educational intent

Lack of preparation prior to the experience

Other

(OVER) 89

Rating
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You may rate several limitations as having great im-

Rate
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7.0 EVALUATION OF EXPERIENCE

Rate vour degree of sotisfaction with our job Corps exserience on liw
five point scale with 1 representing ‘ue high. 3t degree of satisfact.op
and 5 the lowest. Circle the nusber of your choice.

Rating

7.1 Degree of Satisfaction .
At time of Job Corps Experience comjietion | 2 34 5

i

7.2 Degree of Satisfaction
Now on basis of experience since Job Corps 1 2 ) 4 5
Experience

8.0 ADDITIONAL COMMENTS

If you know the names and addresses (even if vague or incomplete) of any
student teachers or counselors who were with you at the Center, please
list below:

Name Address
Name Address
Name . Address
Name . Address
90
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Participation Reason

APPENDIX D
READUNS FOR PARTICIPAT [ON
icant Chi

Signil SgUdres

Demographic Varrable

Chna

Square

di

Level
Sienificance

of

Educavional Level 14.460 4 0.01

-

ivailabrlity of housing
at the center

Availability of housing
at the center

Availabrlity of housing

4t the

Desire
corp's

Desire
corp's

center

to work
type of

to work
type of

Opportunity to

with job
student

with job
student

work with

programmed/individualized
learning

Being selected by your
institution to be in the
program

Employment opportunity
created by virtue of
participation in the
[program

Opportunity to participate
in new, different, innova-
tive type of program

Desire for = challenge be-
yor:d that presented by
traditional schools or
programs

Interest generated by
contacts with prior
participants in job corps
rrograms

Classification of
High School Attended

fvpe of Schedule

Educational Level

Type of Schedule

Type of Supervision

Nature of Experience

Type of Schedule

Educational Level

Educational Level

Extent of High School
Activities Participation

11.

11,

29.

26.

11.

13.

14.

19.

801

657

424

899

221

684

541

16

12

le}

0

.01

.01

.01

.05

.05

.01

.05
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