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" Introduction

This report is an attempt to provide an audit for
Project Pride, Orono High School, Orono, saine, an LSEA
Title III Project. Thg results of this report are to be
used further as a learning tool for the project staff and
student participants. All studenfgfin the eleventh grade
at Orono High School participated in the project. The

overall objectives of this proje;t are to “Probe, Research,

Inquire, Discover, and Evaluate."” The question "What is

an American?" involves the students, teachers, faculty

and communify in a multi-disciplinary, inter-disciplinary
approach to learning, The two basic goals of Project
Pride are:

l. To provide an inter-disciﬁlinary, multi-dis-
ciplinary approach to the study of the American
heritage.

2. To ircorporate methods and procedures in the
high school program to provide a more indi-

vidualized approach tothe learning process.
The remainder of this report includes the following sections:
I. Origianl Evaluation Proposal, September, 1971,
1I. Project Objectives, including instrumentation
and methodology with which to e valuate said
objectives,
III., Evaluation Design,
IV. Analysis of the Watson-Glaser Critical Thinking
Appraisal (CTA)
b, September - June 1971-1972
w. Comparison with 1970-1971

V. Unit Development and Data
A, Development of Unit Presentations




VI.

VII.

VIII.

IX.

B. Pre and Post Test Data from Fall Semester
C. Student Understanding and Development of

Project concepts .
1. Random sample of students by Units.

Pre and Post Questionnaire Results (September-June)
A, - Purpose
B. ultiple Choice
"C. Free Response

Outside Observers Reports
A, William J, Ostapchuk ,~——
B. Walter T. Ruark
C. Robert E, Ireland
D. Conclusions

Subjective evaluations of students and teachers
A. Mrs. Marilyn Jennewein and Students
B, Mr. Daniel W, Soule and Students
C., Dissemination

Conclusions and Recommendations
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I. Evaluation Proposal for Project Pride American Studies,
September, 1971,

A,

Purpose:

To provide data to be used by project personnel
for evaluation of the project and to be used
further as a learning tool for the praject staff
and student participants, v

Methodology:

1. Administer - watson-Glaser Critical
Thinking Appraisal (CTA): once at the
beginning of the school year and again
at the end of the school Year,

2. Administer - Questio-.naires to Students,
Parents, and Faculty on matters of concern
in the program, v

3. Administer - A series of teacher-made pre
and post tests dealing with the minimum
required material of the program, facts
and concepts, - .

4., Observationis --Written report of observations
made by outside observers.

Personnel:

1. Gerald G. YWork, Associate Professor of
Education, University of Maine,

Analysis of Watson-Glaser tests and Coneultant
to project on methods of assembling and
analyzing evaluation data,

2. Robert E. Ireland, Candidate for Ph,D. in
History, University of Maine,

Assist project staff in preparing and
evaluating series of pre-tests, post-tests
on program content, .

3, William J, Ostapchuk and Walter T. Ruark,
both candidates for Ph.D. in Social Studies
Educution, .

Outside observers.

4, -Staff of Project.

Analysis: .

The staff and consultants with the help of Dr,
work will analyze this combinationof standsrdized
instruments, teacher-made tests, and subjective
evaluations in light of the project's stated
objectives, )

Costs:

Stipends for Consultants $1000.00

Stipends for Observers . 200.00

Writing of Final Report 300,00

vfaterials 100,00
$1600,00




Final Report:

A reserach report will be completed and .sub-
mitted by the end of June, 1972. Thd. report
will follow standard report procedures,

te
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II. Objectives, including annotation as to instrumentation
and methodology with which to evaluate said objectives,

These are the formally stated objectives of Project
Pride:
A. To'enable the participants to deal objectively
with materials, to eliminate propaganda, and
Yo arrive at logical conclusions and opinions.

-

1. By the end of the course the student will
be able to discuss and analyze, both orally
and in writing, the diversity and inter-
relationship of the elements which make up
a culture,

The analysis of the objective will be by:
a. The wWatson-Glaser Critical Thinking Appraisal (CTA) .
b. The pre-post-tests of the fall semester
c. Random sample of students by units
d. Questionnaire results

2. By the end of the course the student will

.~ demonstrate an appreciation of the multi-
disciplinary, inter-disciplinary approach
to human problems. He will be able to
develop and defend the approach, as com-
pared to a traditional one, as he uses
it in a new context, different from a
class exercise.

Analysis of the objective will be by:
a. Reports of outside observers
b. Subjective evaluations of teachers and students

3. By the end of the course the student will
recognize the reciprocal relationship
between the humanities and the social
sciences. in the context of a culture. He
will be able to deduce at least three
effects of cultural tradition on a socio-
economic-political structure and he will
be able to defend his hypothesis with

. reference to the present American situation,

The analysis of this objective wiil be by:
a. Pre-post test data from fall semester
b. " Random sample of students by units
c. Pre-post (September-June) questionnaire results,
multiple choice, and free response
d. Subjective evaluations by student 3ad teachers




4, By the end of the course the student will -
develop a tolerance of other people,
ideas and-opinions because of increased
-understanding, knowledge, and the process
of dealing with "open-ended" questions.
This development will be demonstrated by
a significant positive change in a pre-

- test and posttest evaluation,

The analysis of this objective will be by: -
a. watson-Glaser Critical Thinking Appraisal (CTA)
b. Development of unit presentations
c. Pre-test data from fall semester
d. Random sample 6f students by units
e. Pre-post questionnaire results, multiple
choice, and free response -
f. Subject evaluations by s tudents and teachers

B. To changeithe_roles and relationships of the
participants in the learning process.

1. By the end of the course the student will
assume responsibility for his own learning

as he initiates, plans, directs and
evaluates at least one learning experience
by himself, With the teacher as motivating

~ resource consultant, the student will show
a significant increase on a self-concept
attitude’ inventory toward self-direction,
responsibility, initiative, etc.

The analysis of this objective will be by:
a, watson-Glaser irs trument
b, Development of unti presentation
c¢. Random sample of students by units
d. Pre-post questionnaire results, multiple
choice, and free responses
e. Outside observers reports
f. Subjective evaluation by students and teachers

C. To promote human relations and understanding in
group and individual experiences.througt: group
dynamics (students, peers, teacher-ctudant,
student-~-student). '

1. By the end of the course the ctudent will
develop an awareness of grcuc and inter-
personal relations, Through 'viilization
of the small group he will ec:tablish and
complete a group-selected lexrning ex-
perience. This development wiil be ex-
hibited by the group identification of

i
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a problem, suggestion of alternative
solutions, and the_selection of the
procedure necessar?’to solve it.

The analysis of this objective will be by:
a. Development of unti presentations
- b, Random sample of students by .units
- c. Pre-post questionnaire results, multiple
choice and free response
d. Reports of outside observers
- e. Subjective evaluations of students and teachers

2. During the course the teacher will re-
learn his role and will assume responsi=._.
bility for motivating and consulting as
a catalytic resource agent to the student
in a non-directive environment focused
on the individual students and their in-
terests. Teachers will be held accountable

. for the same objectives as the student and
) will be able verbally to demonstrate and
support with at least one specific example
for each student how learning has been
individualized and based on the student's
interests. The t eachers will show a
significant shift from a traditional role
/// to that of a learning facilitator on an
appropriate classroom evaluation instrument,

The analysis of this objective will be by:
a, Reports of outside observers
b Subjective evaluations of students and teachers-

D. To disseminate this approach to other faculty
members, the community, and to other school systems.,

1. Throughout the course, as a result of
intraschool dissemination, the faculty
of Orono High School will demonstrate

. an awareness of the validity of the
inter-disciplinary, multi-disciplinary
approach to learning, Success will be
measured by the proposal and/or adoption
of at least one similar program in the
school during the school years 1971-72
and 1972-73.

2. Throughout the course the community will
demonstrate an awareness of the progress
i of the project and the nature of the
- inter-disciplinary, multi-disciplinary
approach to learning, Information will

L




be disseminated through newsletters to
parents and community leaders and

through the activities of the advisory
committee. Success will be measured in
. the community visitation questionnaires
to visitors. Descriptions of observations

will be made part of the project evalua-
tion.

3. Throughout the course other school systems
will demonstrate an awareness of the pro-
ject and the naturr .f the inter-dis-
ciplinary, multi-disciplinary approach
to learning. Through the activities of
the advisory committee and the project
staff relaeses to the new media, a
descriptive booklet, and other appro-
priate materials will be disseminated,
Success will be measured by the visitations
and from subsequent questionnaires to

representatives of other school systems,

-

The analysis of this objective will be by:

Subjectiive evaluations of students and teachers
Statement of project director

All of the instruments used are available on request
from the Project Director, )

-
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. II1I. Evaluation Design

The evaluation design for Project Pride for the
197;-7%«aeademiquéar makes use of two types of data:
intellective and non-intellective. The intellective
analysis dealt with cognitive and/or achievement
instruments, all of which were teacher-made in-
struments. Data for this area were collected prior
to, during, and after each of the units covered
throughout the year. Students and teachers received

* ——-constant feedback on their'prOQress, add, consequéntly,

were able to make needed aajustments and changes from

v . unit to unit,

) The non-intelleccive area, dealing with attitudes,
was comphawd of teacher-made instruments and a stan-

dasrdized test (watson-Glaser Critical Thinking

Appraisal, CTA)., The CTA was administered the pre-

vious year so that appropriate compariséns have

been n.ade,

In addition to the above, collected by pro-

ject personnel, two outside observers' reports
- provided another source of information, These

reports contained observation results and questionnaire

re;ponse results, -
The evaluation design also has taken into

account pre-post comparisons and developmental

comparisons over selected units using both intellective

and non-intellective data. #With the exception of .




Inferential techniques would appear to be inappro-

priate for the teacher-made instruments based on the

relative uncertainty of validity and reliability.
Howevér, the total design does have the

following strengths: . ;
1. a wide variety of samples of behavior

2, inclusionof both intellective and non-
intellec}ivg data

* 3, pre and post comparisons

4, comparable develbpmental data : |

5. - teacher-made instruments specific to the
project

o

Uqg-

'-«

the CTA which has been analyzed by analysis of variance

technique, descriptive statistics have been used. !
4
I
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IV, Watson-Glaser Critical Thinking Apprai "Cad)s
~The CTA wég the only standardized instrument
included within the battery of evaluative instruments.
Basic to the objectives of Project Pride was the

development and use of critical thinking, fhat process

which includes the followlng

1. the ability to define a problem

2. the ability to select pertinent 1nformatlon
for the solution of a ‘problem

— —

% 3., the ability to recognize stated and un-
; stated assumptions

: 4, theability ‘to formulate and select relevant
‘ and promising hypotheses .

5. theability to draw conclusions afd to
judge the validity of inferences .
Based on the above, theaCTA, although not
directly linked to the specific objectives, is a i
major component of most of the objectives for Project
Pride., For the preceding and the fact that it is a
parsimonious instrument -- most for the least --
it was retained from the first year's operation.
The analysis cf the CTA was twofold: a. pre and post
analysis for the past academic year, 1971-72; and b.

[ L RN P T
L R Y e W TIPS VN T I R .
) - N PR LR LA LU R VR Fpe o f g ena I OB A e g

comparison with the results of the past year,

All analyses were performed on the IBM 360

computcer at the University of Maine, Orono,‘Maine;

Y

.05 level of significance was used for all statistical ’ .

tests.

} .
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A, Pre and post analysis for the 1971-72 academic

year. The statistic selected for the pre-post
analysis was a "t" test with paired observations.
The following table presents the results:

_CTA Pre-Post Analysis (N = 83)

Mean and SD Mean Diff, df t
Pre (Sept.)

64,17
SD=10,65
1,6746 82 1.814%
Post (May)
62,30
- sD=11,98 : ‘
- *p .05

There was a statistically significant difference
between the pre and post-test means, The September.
mean was the fgrger, indicating a decrease over the
academic year, A comparison of standard deviations
for the pre and post-testings indicated that the group
was more heterogeneous at the close of the academic
year, .

" A number of clnclusions are suggested:

1, Based on a cohparison with the normative

sample ior the CTA, Project Pride parti-

cipants were well within the range for

eleveﬁth graders, 4
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2. The statistically significant difference in
the opposite direction from that predicted
can be partially expla%ned by the negative
attitudinal set developed by the students
toward formalized evaluation procedures.

B. Comparison between 1970-71 and 1971-72, Project

Pride participants. The CTA was the only
standardized instrument used for both years of
Project Pride. As such, it provides for
yearly comparisons, Therefore, the following

~ analysis deals with such comparison., An
analysis of covariance with unequal numbers
was used, That is, the results of 1970-71
were com;ared with the results of 1971-72 to
determine whether there was a stétistical
difference between the gain or decrease in each
of the two years, The following table provides

the results:

CTA Analysis of Variance
for 1970-71 and 1971-72

. " sum of mean
- ) squares df square f
A (1970- .. . ‘
71/1971-72) 578,66 1 578,66 8, 26%

Error 10711,40 153 70.01
*p ,01 (F,991,120=6.85
In order to determine which year evidenced the

most significant gain or loss, the means for

both years are presented below:




1970-71
1971-72

14 -

Pre Post Diff,
62.11 64,19 2,08
64,17 62.30 1,87

The following conclusions are in order:

1. The statistically significant difference
between the two years occurred by other
than chance,

2, The 1970-71 results were in the predicted
direction; the 197l-f2 results were in the
opposite direction -- a decrease rather than
inc;easé. The 1971-72 Project Pride
partifipants appear to have made known
their antipathy toward an abundance of
formalized evaluation proce;ures.

3, For both years, results were within the

range provided for eleventh graders based

on norms from the CTA Marual,
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V. Unit Development and Data:

A. Development of Unit Presentations. In the fall

semester, initial evaluation of student progress
was based upon two elements, individual involve-
ment in the learning process (meé;ured by the
fulfillment of individual unit objectives), and
comprehension of American Studies content'gid
methudology (=xpressed in related pre-post test
performances). The presentation of material by
teachers ana visitors was developed as common
minimum content in multi-disciplinary, inter-
disciplinary overviews to themes in the American
heritage.
These p;esentations were modified in
. 'f response to the pre-test snd the content and
concept evaluated in the post-test, The class
ginstrument was méant to evaluate, through a
pre-post-test procedure, the knowledge gained
from cverviews and teacher presentations. The
evaluation of individual student's units of study
was intended to serve as a periodic assessment of <
the student's competence in the use of the American
Studies process in his own work., For a variety
of reasons, however, the original system of
evaluation did not prove effective.
This system of evaluation was used through

three units of study, and the pre-test for the
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fourth unit of study was administered. Little
effort was madé in completing the pre-tests.

The fourth pre-test was not even completed by a
majority of the students. There was confusion
on the part of ‘the students in correlating the
common-minimum content (that to be.evaluated

by the class instrument) and their own indi-
vidual areas of study. A further explanation

of the difficulties encountered and the remedies
suggested is offered below under Section VB, pre
and post data for the three units,

After the results of pre-test four were
found to be largely invalid, the system was dis-
carded and replaced with a new process of pre-
sentations and evaluations. ‘The new process in-
volved the discontinuing of formal pre-testing
and post-testing and the institution of frequent

short quizzes designed: a. to provide for

‘immediate evaluation and remediations of student

comprehension of presented material; b, to force
students to become more responsible for and
responsive to staff presentations; and c. to
condense the common-minimal content in time so
that-wh;n accomplishea the student could pursue
his own unit objectives without these content
evaluations "hanging over him.," This policy very

quickly proved to be a mistake. Increased emphasis




on testing only aggravated an already unfavorable
student-teacher relationship, and seriously
weakened the individualized aspect of the program,
Therefore, after a brief but unsuccessful attempt
to implement this second system, a third and final
method of presentation and evaluation was settled
upon,

The final procedure consisted of an initial
introduction of the theme to be studied,‘the
discussion of various aspects of the theme in
small groups (to serve as a pre-assessment of
intere;ts and needs), and the presentation of
materials by teachers to small_claés units, After
this common-minimum was accomplished the students
were further divided into small grcups (everage
size 10), The groups were selected by lot (unit
5) and choice (unit 6). Within these small groups
the students pursued »oth group and individual
objectives,

The evaluation of the .final procedure .con-
sisted of three elements, a comprehensive post-
test, an assessment by student and teacher of
individual work on each unit, and a group self-
assessment of its effectiveness in meeting the
objectives of the unit, These forms of evaluation
proved to be considerably more effective and much

better received by the students, Results of this
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final method of evaluation are included below
in Section VC,

Pre-post tests:

. 1. 'Pre and post tests were divised in order to

evaluate the students' progress in meeting the
process objective of analyzing America's heritage
by meané of an inter-disciplinary, multi-dis=-
ciplinary approach (objectives IA, B, €, D).

The instrument selected for this purpose wes

. designed to measuTe growth on two basic levels

which, when evaluated, would provide the teacher
with an irdication not only of the studepts'
program, but. of the relative success of fh;
unit then under study, The first level of
evaluation wasithat of minimum content to be ex-
pected of an American Studies examination of the
unit, Involved in this section of the pre and
post test were objective questions dealing with
Speﬁific works of art, music, etc., as they
related to the unit,
-~

The second level of evaluation was
directed at the development of student concep-
tualization of tﬂe American Studies approach
and methodology. Generally this aspect of the
instrument was subjective in nature and was

designed to elecit responses that would indicate

the student's understanding and use of the con-
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cept of American Studies.

2. Results:

instrument ma2y be obtained from the fsllewing

chart:

Minimum content
(objective)

The results of the pre-post-test

Concﬁptualizat{on
(subjective)

a, Pre-test #1l 36% correct

(102 responses)

Post-test #l 52% correct

(92 responses)

40% correct

b, Pre-test #2
- (98 responses)

60% correct
(93 responses)

Post-test #2

c. Pre-test #3 41% corréct

(99 responses)

Post-test #3 60% correct

(98 responses)

*61% displayed
fair to excellent
comprehension

*54% displayed
fair to excellent
comprehension

29% High | .
37% #Minimal Low 35,0%

28% High
63% Minimal Low 9,0%

7% High 34% sMinimal
Low 63%

26% High
63% Minimal Low 11%

*Method of evaluation changed after this test.

Based on the above figures and other

additional information provided on each pre-test,

and pre-post-test report*, the following comments

were made by staff members and advisors.,

1. A consistently low percentile score

on post-test minimum content evaluation indicated

that an understanding of the basic American

Studies content was not being demonstrated..

2. Sigaificantly large numbers of students

*Results of which may be obtained from Project Director.




3 - - 20 -

(in some cases as high as 27%) refused to
apply themselves to the pre-test con-
ceptualization section, generally axrguing
that "It doesn't really count, so why do

e ’ it "

3. Due to the individual nature of each

1 student's own unit, the series of minimum
content questions was not always applicable
to the learning experience of that student.
4, In addition, and related to (c) above,
a tendency developed toward the traditional
study-for-the-exam syndrome, *hus obscuring 1
the individualized objective of the program,

3¢ Revision uf procedure:

"~ Faced with the above problems, it was de-

cided that a major shift in evaluation procedure

should take place. It was agreed, however, that

the objectives of the new instrument must be in

keeping with the over-all objectives of }he pro-

gram (i.e., especially Ia, b, ¢, d). Iﬁrorder to

to this, it was suggested that: |

a. The pre-test instrument be discontinued

h . since poor student attitude had rendered it

largely invalid. . 1

b. The evaluation policy be directed toward

shorter, but more frequent, "spot checks" in

order to:de-emphasize'the significance of
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test response and grade,

c. The adopted substitute should reflect 2
closer connection with the individual's unit
of study (preferably with items composed by
the student's own teacher for that unit),

d. In conjunction with the above, the student
be individually counseled to establish his or
her particular weakness as displayed in the
evaluation instrument.

Student Understanding Development of Project Concept:

1. A comparison was made of students' critical
attitude and resource develépment and presentation
between three different individualized units of
study. In this comparison a random selection of
20% of the students involved in the program was
used, Data is based on the narrative evaluations
written by each student at the end of each of the
selected unit, The three individualized units
used for the comparison were as follows:

a. Rules and Regulations (Oct,-Dec., 1971)

b. Social Identity (sarch, 1972)

c. War and the American People (#ay-June, 1972)
2., Critical Attitude, This data dealt with the’
critical atfitude of the selected students towards
the understanding of the process of the American
Studies Program and-towards the acceptance of

individual responsibility,




Table 1

Cri
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tical Attitude

(Oct. -Dec.) (March) (May-June)
(21) 1lst. Rules and (18) 3rd. Social- (17) 6th, VWar
Regulations JIdentity
Understanding Understanding Understanding
Process Process Process
Positive 8 10 11
Negative 10 3 0
Neutral 3 5 6
Responsibility Responsibility Responsibility
for own for own for own
Learning Learning Learning
Positive 4 3 10
Negative — 15 11 3
4 4

Neutral 2

-

3. Resource Development and Presentation,

oo

This

data dealt with the changes in use of traditional

and non-traditional resources and methods of

. presenting materials durihé'the course of the year

as reflected in the 3 sample units of those

randomly selected students,

Table 2

&

lst.

Re~ Pre-

sources sentation Resources Fresentation

and

Resource Development

P »sentation

3rd.

6th.
Re-~ Pre-~
sources sentation

Traditional

22 22

Non-traditionel
11 5

¥

13

17

17

16

12 8
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Conclusions for C,

1. This process seems to indicate in the variety of
resoﬁrces and mathods used’by students that there was an
increased recognition and use of the diversity and inter-
relationship of those elements which make up a culture
(see Table 2).

2. A comparison between the lst. and 3rd. units
indicated that the students were able to use far more:
diveisity and flexibility in the learning process (see'
Table 1), ' )

3. The student over the course of the Qear was able
to take more respunsibility for his own learning (see
Table 1), '

4. Understanding process appeaﬁgd to facilitate
individual responsibility (see Table 13.

5. A significant shift of responsibility (negative
to positive) occurred after a transition into smaller
groups (6th unit, .ay, 1972, chosen by student, average
class size 12) (see Table 1).

6. Supplementary staff comments:

a, transition in 5th unit to small group efforts
provided a more conclusive learning experience for
6th unit. '

b. studepts'in smaller group could and pre-
sumably did share responsibility; those"who'did
were more likely to express responsibility,

c. students in smaller groups were less inhibited

&
by class size in presentations or discussions.



VI.

Pre and Post Cuestionnaire Results
A, In order to evaluate the success of Project Pride,
objectives 2C and 3A, two student questionnaires were
administered during the 1971-72 school year. The
purposes of these questionnaires were as follows:
1. to determine student understanding of and
attitude§ towards the American Studies Program
2. to determine which areas of the American Studies
Program are most or least relevant to student needs
and interests
3. to determine those types of learning situations
which are most conducive to student learning
4, to determine whether the students have achieved
an understanding of the American Studies process
Comparable student questionnaires were administered
in September and in June. The quesfiong included both
multiple choice and free response types.i To encourage
frankness on the part of the 'students, the questionnaires
were answered anonymously.,
B. Multiple Choice Questions
1, JMultiple choice answers were used foi‘ three
questions on each of the questionnaires. These
questions concerned study attitudes towarus:
a, the study of history, b. the American Studies
approach, and c, types of classroom activities.

The final alterrative for each o f the multiple

choice questions was designated as "Other" with

bl




space provided for student responses to the question,

Table 1
1st,
Questionnaire
Sept,
1, Attitude towards History
a, I like it very much 10
b, I do not like it 19
¢. I am indifferent towards it 11
d. I have enjoyed it in the
past but do not like it now 29
e, Comments:
Like history (with
qualifications) 7
Negative 20
2. Attitude towards American
Studies -
a. I like it 2
b, I do not like it 36
c. I do not understand it 35
d. Am willing to give it
a try 36
e, Comments: _
like with qualifications 2
like (but aot being
carried out) 4
dislike 6
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No. ot Responses

2nd,

Questionnaire
June

16

13

27

14
17
13

42

14




Table 2

Type of Classroom Learning Situation

Choice Choice
6/7 lst 2nd lst _2nd
a. lecture ? 13 5 11 o}
b. question-answer 1 5 1 7
¢. small group 22 9 20 14
d. films & A/V 21 21 20 15
e. field trips 20 25 29 15
f£. individual work 9 15 22 20

g. other 2 - 2 2

Conclusions for VI B, Tables 1 and 2
(Question 1)

1. Data shows a complete reversal in attitude toward
ihe study of histery frow overwhelmingly negative to
primarily positive. f
(Question 2)

2. The data revealed an increased understandirg of
and the developmeﬁt-of a positive attitude towards the
American Studies approach.

(Question 6/7)

3. The field trip or outside-school activity remained
the primary choice; however, it is suggested that the
motivation for this preference may have changed from
desire for released time to an appreciation of experiential

learning.

R =
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(Question 6/7)

4,  The data further evidenced a significant shift

. in perference from non-individual to individual learning

experiences,

2. An additional ten multiple choice questions
were administered in September and in June. Tﬁis
set of questions dealt with three areas:

.a, American Studies resources (#1, 8, 9)

b. American Studies methodology (#5, 10)

c¢. Historiography (#2, 3, 4, 6, 7)

Table 3
‘ Process and sMethodology Evaluation
Samplef%053r§§;212?8g§rs

Question lst pre-test final eval. change
1, primary sources 24,6 66.7 +42,1
2. fact vs, opinion 74.6 86.1 +11,5
3; objectivity in history 55.9 65,6 + 9.7
4, determinism in history 51,0 54,9 + 3.9
5. frame of reference 33.4 90.4 +57.0
6. synthesis in history 19,7 36.6 +16.9
7. objectivity in history_ 34.4 49,5 +15.1
8. inter-disciplinary resources 7.9 44,1 +36,2
9. inter-disciplinary resources 35,3 85.0 +49,7

10, American Studies unit ... -.
process 13.8 36.6 +22.8

Average Increase _ 26,5%




-28-

Cunclusions for Part VI B, Table 3
1. Students displayed a significant increase in
their understanding of the use of American Studies re-
sources and methodology.
2. The r;sults appeared to show the teachers!
emﬁhasis upon American Studies resources and~methodology
as opposed to historiogrephy, ‘

3., .Moderate to minimal increases in the undex-

standing of historiography were also evident,

C. Free Response Questions

Each o f the questionnaires included five free
response-que:tiénq. These dealt with: 1, areas
students preferred ﬁg study, 2. aspects of the
program most disliked by students, 3, aspects of
the program most liked by students, 4, student

suggestions for improving the program, and 5, what

students hoped to gain from American Studies,

Table 1 What particular areas of American History
would you like/have liked to study this vear?
lst Quarter 2nd Quarter
a, General History 12 5
b, Social & Cultural History 12 v 3
c. Political-Gov't. 11 * 2
d., Contemporary 11 6
e. Specific: War 18 292
Indians 9 6
Diplomatic 2
Other 16 14
f. Don't know, or care: no - 17 20

response
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Table 2 What did you dislike most?
¢ 1st Quarter 2nd Quarter
a., confusing 24 20
b. too much paperwork 14 4
c. boring lectures 22 28
d. slow start 15 9 -
e. class size and attitude 11 8
f. methods 15 . 12
g. tests ‘ - 13
h. frequent changes - 5
i, desire for more individual 7 -
work
~j. specific units:t R & R . 4 -
Economy - 2
War - 1
Table 3 what did you like best?
- 1st Quarter 2nd Quarter
a, ability to study on own 18 36
b. none 20 1
c. lectures 17 -
d. outside speakers 4 -
e. specific lectures 8 -
f. resources 7 -
g. American Studies approach 4 -
h., Individual units: R « R 3 -
P&D - 2
Economy - 6
War - 12
i. A/V, field trips, games - 16
j. methods - -
k. small class 3 18
A l, no response_- unsure 5 11
v (\
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Table 4 What can be done to improve this program?
1st auarter 2nd Quarter

a. lecture less 6 7
b, lecture more 3 -
¢, revert to old method 10 8 -
d. less paperwork, forms 7 5
e. be specific about what is

required 5 5
f. too confusing, more organization 9 21 ”
g. more individual work 10 5
h, smaller groups 6 12
i, more films and field trips 4 5
j. improve studegt attitudes 2 7
k. nothing can be done 2 3
1., don't know or no answer . 12 11
m, drop it 2 -
n, divide into variéty of approaches 2 9
o. change teaching style and

attitude 2 5
p. omit test - 6
q. more restraints, deadlines,

discipline - 5
r. need textbook : - 2




Table 5 What do you hope to gain/have gained
in American Studies?
lst Quarter 2nd Quarter

a. more U.S.);istory (overview) 47 16
- b. more contemporary history 4 - 1
: ‘c. necessary credit 17 , -
‘ d. prepare for college (boards) 2 -
F e. underséanding of culture 4 -
f. understanding of self 3 N -
e g. to follow individual interest 4 5
h, critical thinking 2 i
i, not sure, don't know # 9 11
j. not much, nothing - 19
k. educatiénal trend and problems - 11
1. American Studies approach - 9
m, to study independently - 19
n. better understanding of people - ? 4
o. specific subject matter - 7
p. basic concepts (historical) - 4

P —— emam—

Conclusions for Section V' C
1. A changé in preference was expres:ted from
traditional history and government orientation to American
Studies with its emphasis on multi and inter-disciplinary
approaches. (See response on tables to questions la and
¢ and 5a,)
2, Data revealed a significant increase in pre-

ference for individualized study as a result of exposure
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to that learning mode. (See responses on tables to ques-
tions 2i, 3a, 4g, and 5n.)

3. In addition to responses to specific process
and content questions, there appeared to be evidenced a
positive attitude toward the American Studies approach by

the close of the academic year. (See responses on tables

to questions 3b, S5c, and 51.)




Reports of..Outside Observers

A, Introduction. In compliance with the initial
evaluation proposal, two outside observers were
contracted to visit the’project-during the school
year, make observations, and submit an evaluatioﬁ

report. A third outside observer report was sub-

mitted by our American Studies Consuizzkt, who was

concerned with developing and evaluating common-

minimum American Studies content and method.

B. Conclusions of Qutside Observers. These con- —
clusions are a combination and condensation of the
three reports. /Some of the comments are common to
all three, while others are not. These condensations
are not in the words of thereporters. For that refer
to the {full reports, which are available from the
Project Director.
1, Affirmative
a, There was a desire on the part of the staff
to improve and strengthen the program. Also,
the program was flexible enough torespond to
a need to change.
b. A majority of students expressed positive
altitudes toward the departire from the usual
chronological hondling of U;S. History.
c. There was an opportunity on help pro-

vided to allﬁg?each,and every student to

individualize his own learning experience,




d. The program provided a great variety of

materials and resources.

e. The program has provided a multi-dis-
ciplinary inter-disciplinary approach to the
study of the American heritage,

Negative

a, There was an observed absence of emphasis in
classroom and individual units on the process

of inquiry. Thus, while there was a multi-
disciplinary, inter-disciplinary synthesis

and presentation of material, the new tool

was not introduced and utilized as evidence

to test ideas,
b. The program did not utilize its resources
as well as it mightiﬁavq.
c. The majority of teachers' and guests'
presentations observed were lectures, This
tended to be identified by students as -the
worst of traditional teaching (even though
the students recognized that some meaningful
information was therein contained) and as
such "turned them off."
d. The "new" approach (program) was difficult
for many students té deal with because:
1. They were unprepared with the skills
of reading, thinking, and expression to

deal with an individualized situation.

, “:M,l 8%y
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2. They were unable or unwilling to

deal with the new experienée.

3. There may not have been enough teacher

guidance, .

4, They“weré indifferent to this program

or any education.
e. In the first semester, there was con-
fusion and frustration on the part of the
students because of the fact that their in-
dividualized units of study and the teachers!'
presentations did not coincide, '
f. In the first semester, the students were
frustrated and confused because their role
in the program was not clear to them,
g. Tﬁe individualized nature of the units of
study in the first semester tended to make
the learning "private" and did not allow a-
sharing of the experience, _
h. There was throughout the program an ex-
pression on the part of students of pessimism,
The program was not to them conducive to a
good learning situation, VWhen there is an
objective to individualize instruction, teacher
action must be commensurate with student needs.
If there is not, if student pessimism exists,

the objective cannot be met,
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Subjective Evaluations of Students and Teachers.
A, Marilyn Jennewein - Project Teacher,

The following comments are based upon personal
observations made during the 1971-1972 school year
as a member of the Project Pride staff, Where
applicable comparisons will be made between these
and personal observations during the 1970-1671
school year and/or observations made to me by students,

I. The introduction to the course was far too
lengthy and lacked sufficient motivational
character, This is reflected in the fact that
students considered the course dull, bofing, and
confusing. The intfoduction needs to prepare
the student for both a new approach to learning
and individualization, Perhaps this can be ’
best accomplished by involving the students from
the very beginning in planning their own units
and their own oncctivcs so that-they can begini
to w ork through a new approach and begin con-
sidering their own interests and needs.

2. A major probiem during most of the year was
the large group. This made teacher-student in-

. teraction extremely difficult, if not impossible,
While the smaller group may have encouraged some
students to iie hack and ride along on the efforts
of vthers, I think that overall the small group

was the mnet snccessful means we utilized for

o
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meeting the objectives of the course. Group
interaction was required, and through this in-
teraction students gained a broader and more
inter-disciplinary view of those topics being
studiéd., Furthermore, I believe the teacher

found it easier to step out of his traditional
role in this situation,

3. Negativism on the part of the students re-
sulted’from a number of causes. Already mentioned
was the poor and lengthy introduction with its

resultant -boredom and confusion, Another cause
vl negativiasm was the fact that many students

had a predetermined opinion of the course gained
from discussing it with members of the previous
year's class, Sevcial etudents said to me, "I
hoted thie ~13ss before I got here., I didn't stop
to realize until about half way through that I
really liked it. Other kids from last year told
me how bad it was, and I believed them." I
believe a third source of negativism lies in the
fact that thi§ individuélization is a new and
frightening experience to students who have spent
ten years in a traditional classroom situation,
This point will be further explained below.

4, It is impossible for the majority of students

to accept responsibility for their own learning

without careful and gradual guidance on the part

w e A
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of the teacher., Students have never had this
freedom before. They like it, but they don't
know what to do with it, I beiieve allowing
students to work initially in small groups will
develop in them a sense of shared responsibility
which can be gradually developed ;nto individual
respohsibility.

'5. Students need to become more involved in

the actual planning of the program. Although
all students were invited, only one attended

the blanning sessions on a regular basis, If
this cén be accomplished, I believe it will re-
sult in less confusion and less negaiivism on
the parts of the students,

6., Field trips, simulation games and other noﬁ-
traditional learning situations appeared to pro-
duce greater interest and greater learning on the
parts of the students, These non-traditional
methods need to be explored and encouraged,

7. Better coordination on the part of staff
members is needed, ‘Definite policies need to be
established, so that frequent changes will not
be made and students will not become confused

by them,

8. fésts from my‘berspective served very little
useful purpose. I believe they encouraged students

to view the course from a grade-oriented, cram-
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facts-for-the-test perspective rather than

viewing it .s an opportunity for them to ex-

plore and to learn something which was mean-

ingful for them. If tests ar utilized.in

"the future, I suggest that they be mede at

least in part by the students themselves,
Although many of these comments are negative, I
positively believe in the basic objectives of the
course, I bélieve the staff has gained considerable

adaptability during the past two years and can

correct many of the errors which have been made.

B. Daniel W. Soule - Project Teacher and Project
Director, )
1. The followinc comments are based upon
personal observations and my recollections
of student observations, The reports of
outside observérs, the comments of Mrs,
Jennewein, and the remarks of students cited
elsewhere in this report pretty well cover the
areas of personal observations. Therefore, my
comments will be brief and contain only those
I believe are unique and/or important,

a. The staff, visitors, guests, consultants;

observers, and most of all the students, I

believe, do ayree that the basic ideas of the




-40 -

proéram are valid and important to implement,
b, The students have had twelve years of
traditional classroom experiences and training
before they enter this program and it is
difficult for them if not impossible to accept
responsibility for their own learning without
careful and gradual guidance.

c. At the same time, they are hindered in

this pursuit by the attitudes and mechanics

of their experience, Their experience inthe
~%rogram is but one class period each day, Both
fhe attempt to provide a common minimal content
and the size of the classes caused the teachers
to modify their attempts to chanje their roles
and hindered the students in their attempts

at role change.

d. Thus, a breakdown in basic understanding
and communication led to problems of varying
"degree. These ranged from confusion and
frustration to mistrust and antagonism,

e. The students need to be involved in the
decisions and planning of the progrem., This
would help them understand the complexity of
the educational process, this program, and
their part in it,

|

| . £, There has been progress made toward

} .

; meeting the course objectives even though




there have been problems in the mechanics

of the program., There has also been some
growth on the part of students and teachers
in becoming partners in the learning ex-
perience. There has been evidenced greater
tolerance of other people and ideaé. There
has been a more meaningful interaction among
people in the program, There has been
successful individualizing of students!
learning, There has been a greater under-’

standing of the total cultural picture. Thus,

o

at the end of two years, I can say that there
is on the part of many at Orono High a greater
understanding and appreciation of what it is
that makes up the American heritage and some
real meaningful answers to the question "What
i$ an American?" have been found.

2. One of the stated objectives of the program

was in the area of dissemination (objective

D-1, 2, 3). The three areas of dissemination

activity referred to in the objective were the

h . school, the community, and other school systems,

: The following is a list of the dissemination

e activities and/or re;ults of those activities.

a. The program has been the point of formal

and informal discussion with members of the
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Administration, the English Department,
the sath and Science Departments, and the
Commercial Department.
b. Next year there will be in the curriculum
a Humanities course for all Freshmen, It will
be developed thematically as well as chrono-
* logically, It will be taught by sr. Richard
Walker of the Social Studies Department and
Mrs. Nancy Gilles of the English Department.
It will contain, in addition to the social
aricuues and litevature, elcments of art and
music.
c. .lembers of the staff have been invited to
speak at University of sMaine classes four
times for the last year.
d. iMembers of the staff have spoken to a
community group over the past year.,
e. During the fall at the University of
#Maine, Orono, and again in the spring at the
University of Jaine, Gorham, the project
participated along with other Title III
projects in the exposition "Changing the chpe."
f. Directly or indirectly from that activig;,
the project has received one hundred and

twelve requests-fof information in addition to

the material ‘dispensed at the Expoeition,

%




g. The program has received five unsolicited
requests for visitations and has been visited
in the past year by a total of ten teachers
or future teachers.
h. A request for information and assistance
was made of the Project Director by sMr, Terrence
MEabe of Augusta. Hopefully the outcome of
our;meeting and his efforts will be a social
studies programo f an individualized nature.
Although it cannot be said the full measure
of these objectives dealing with dissemination

have been met, there has been a good deal of

progress in this area,

w.J
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Conclusions and Recommendat{ons.
Conclusions: 1In order to arrive at a final overall
appraisal of the program, it is necessary to ascertain
the degree of fulfillment for each objective, There-
fore, the measurement of the relative successes of
Project Pride must proceed with an examination of the
evaluative state merits indicated above as they pertain
to the individual objectives of the program, For a
formal definition of objectives and the instrumentation
utilized in evaluating them, see Section II of this
report, The one standardized instrument used in the -
evaluation design, the liatson-Glaser (CTA), although
not ditectly related to a number of the cbjectives, does
tap processes essentlal to achieving specific Project
Pride objectives,
A. Objective Al: By the end of the course .the
student will Le able to discuss and analyze, both
orally ard in writing, the diversity and inter-
relationship of the elements which make up a culture,
1, Affirmative statements:
a.- This objective was effectively achieved
when measured by comparative random samples
of students by units, These samples seemed

to indicate an increased sense of individual

responsibility in the learning process,
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b. The same standard of evaluation also
suggested that students had exhibited
greater diversity and flexibility in the
learning process.

}. This objective was also met in terms of
evidence gathered from student questionnaires,
The data from this instrument revealed an
increased understanding of and developing
positive attitude towards the American
Studies approach,

d. Further evidence from the questionnaires
indicated that a significant shift in pre-
ference from a traditional history and
government orientation to the American Studies
approach took place.

Negative statements:

a. The September (pretest) and May (post-
test) testings of the CTA were statistically
significant, but in a negative direction.
That is, the pre~test mean was higher than
the post-test me2n, significant at the ,05
level . llowever, both means were within the
normative range for eleventh graders,

b, Pre-post test results indicaed a less
than satisfactory display of comprehension of

conceptualized material and a marked in-
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capability to express subjective American
Studies concepts.,
B. Objectives A2: By the end of the course the
student will demonstrate an appreciation of the
multi-disciplinary, inter-disciplinary approach to
human probléms, He will be able to develop and
defend the approach, as compared to a traditional
one, as he uses it in a new context, different from
a class exercise,
1, Affirmative statements:
a. A majority of students expressed positive
attitudes toward the departure from the E
usual chronological handling of U.S. History.
b, The progrﬁg provided a great variety of
materials and Tesources.
c. The program has provided a multi-disci-
plinary, inter-disciplinary approach to the
study of the American heritage.
d. The students did express an understanding
of the complexity of human affairs and
problems. This was particularly evident in
their conduct and statement of field trips.
e. The increase on the part of students in
numbers of resources and reporting methods
of a multi-disciplinary nature.throughout

the year indicated an awareness, if not a

complete ability to deal with the new approach.
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2. Negative statements: ‘
a, Outside observers noted that the
students did not exhibit a significant
departure from traditional approaches toward
history, though they did utilize a wider
selection of inter-disciplinary resources,
b, There was an observed absence of
emphasis in classroom and individual units
of study on process of inquiry. Thus, while
there was a multi-disciplinary, intexr-
disciplinary synthesis and presentation of
material, the new tool was not introduced
and utilized as evidence to test ideas,

C. fhe majority of teachers! and guests'
presentations observed were lectures., This
tended to be identified by students as the
worst of traditional teaching (eveﬁ though
the students recognized that some meaningful
information was t{erein contained), and as
such "turned them »~ff,"

d. The individualized nature of the units '
of study in the first semester tended to
make the learning "private" and did not
allow a sharing of experience,

C. Objective A3: By the end of the course, the

student will recognize the reciprocal relationship

between the humanities and the social sciences in
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the context of a culture, He will be able to deduce
at least three effects of cultural tradition on a
socio~economic-political structure and he will be
able to defend his hypothesis with reference to
the present American situation,

1., Affirmative statements:

a, Pre-post-test results indicated a con-

it
A

sistent increase in American Studies con-
tent comprehension despite the fact post-
test scores were below anticipg}ed performance,
b. Random sample evaluation of resource use
showed a_significant increase in variety of
resource utilized as well as a corresponding
increase in diversity of methods employed.
c. Student questionnaires also supported
the attainment of this objective with
evidence of an increase in understanding of
the use of American Studies resources and
methods,
d, The program has provided a multi-dis-
ciplinary, inter-disciplinary approach to the
study of the American heritage.
e. The program provided a great variety of

- materials and resources.

2. Negative statements:

a, The objective conceptualization section
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of the pre-post tests evidenced no appreciable
increase in student ability to correlate and
use American Studies methods and resources,

b, In addition. a sizable minority voiced

the opinion on .yiestionnaires that they had

" not gained anything from the American

Studies approach,
¢. There was anobserved absence of
emphasis in classroom and individual units
of study on process of inquiry. Thus, while
there was a multi-disciplinary, inter-dis-
ciplinary synthesis and presentation of
material, the new tool was not introduced
and utilized as evidence tc test ideas,
d. The program did not utilize its resources
as well as it might have,
e. The "new" approach (program) was
difficult for many students to deal with
because:
1.) They were unprepared with the skills
of reading, thinking, and expression to
deal with an individualized situation,
2.) They were unable or unwilling to deal
with the new experience,
3.) There may not have been enough

~ teacher guidance.
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4,) They were indifferent to this program
or any education, +
D, Objective A4: By the end of the course, the
student will develop a tolerance of other people's
ideas and opinions because of increased understanding,
knowledge and the process of dealing with "open-
ended" auestions, This developmént will be demon-
strated by a significant positive change in a pre-
test-post-test evaluation,
1, Affirmative statements:
a. The process of learning was clearly a
developing one for the students who applied
- themséiQés. This was particularly true in
terms of the gradual development Jf unit
presentations and class participation in
the learning process.
b. Random samples indicated that the under-
standing process also facilitated in the
exhibition of greater individual responsibility.
c. Moreover, questionnaire data revealed a
sharp reversal in student attitude toward
the study of history and the use of American
Studies methods from overwhelmingiy negative
to primarily positive. -
d. In the completion of the simulation

game, many students were able to express an’

understanding of tolerance by means of
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effective compromise,
e. In the small group activities at the
end of the year both students and teachers
expressed a poéitive attitude toward "open-
ended" discussions and interaction,
Negative statements:
a, Though an increased preference for
American Studies methodology was recorded, a
disturbing lack of voluntary involvement in
the program was also the experience of many
students, ‘ ’
b, The statistically significant decrease in
mean scores for the CTA indicated negative
attitudinal set toward formalized evaluation
procedures,
c. The new approach (program) was difficult for
many students to deal wita because:
1.) They were unprepared with the skills
of reading, thinking, and expression to
deal with an individualized s;tuation.
2.) They were unable or unwilling to
deal with the new experience,
3.) There may not have been enough
teacher guidance.
4,) They were indifferent to this program

or any education,
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d. In the first semester, there was con-
fusion and frustration on the part of
students because of the fact that their
individual units of study and the teachers!
presentations did not coincide.

e. In the first semester, the students were

frustrated and confused because their role in

the program was not clear to them.

E. Objective Bl: By the end of the course the
student will assume responsibility for his own
learning as he initiates, plans, directs and -
evaluates at least one learning experience by
himself, With the teacher as a motivating resource
consultant, the student will show a signiiicant in-
crease on a self-concept attitude inventory toward
self-direction, responsibility, initiative, etc.

1, Affirmative statements:

2. Random samples showed that the average

student was able over the course of the year

to take more responsibility for his own
learning.

b. Questionnaire data also disclosed a
significant shift in prefefence from non-
individual to individual learning experiences.
c. Equally evident from this ‘evaluative

instrument was a correlated preference of
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e iqdividualized study as a3 result of ‘
exposure to the American 3Studies mode of ~
learning.

d. Suggéctive evaluations of the program

also stressed this aSpéct of student behaVior,

noting a marked tendency toward individualized

learning and individual responsibility,

f, A majority of students expressed positive

attitudes toward the departure from the usual

chronological handling of U,S. History, |
2. Negative statements:

a, Although both pre-and post-test means

were within the normative =»nge for eleventh

graders, the statistically significant de-

crease in mean scpres"indicated intolerance

toward the rormalized evaluation procedurgs

of Project Pride.

b. The majority of teachers' and guests!

presentations observed were lectures, This

tended to be identified by students as the

worst of traditional teachin? (even though

the students recognized tﬁgzisome'meaningful

information was therein contained) and as

such "turned them off," ' .

R
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c. The "new" program was difficult for many

Bt s

students to deal witn because:

I
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1.) They were unprepared with the skills
of reading, thinking and expression to
deal with an individualized situation,

2.) They were unable of unwilling to

deal with the new experience.

3.) There may not have been enough teacher
guidance.

4.) They were indif ferent to this program

or any education,

d. There were many instances of students!’

Y

statements against the program because of
unfavorable comments from the previous year,
e. There seemed to be an unwillingness and
an‘inability on the part of students to
accept responsibility for their own learning.
This may be because of a further need of
careful and gradual guidance because of the
years of traditional training.
F, Objective Cl: By the end of the course the
student will develop an awareness of group and
interpersonal relationg.*AIhroughfuntilization of
the small group he will establish and complete a
group selected learning experience., This develop-‘
ment will be exhibited by the group identification
of a problem, suggestion of alternative solutions,
and the selection of the procedure necessary to

solve it,

bente
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Affirmative statements:

a, As unit presentations changed from
single-group to small group experiences, a
pronounced change in student interpersonal
relationships was noted, Especially notable
was the evaluation of group planning and
working on specific aspects of the unit.

b. Student questionnaires also revealed

a shaip increase in preference for small
class situations, a response which apparently
refiects student satisfaction with such a
mode of learning.

c. The number of students who expressed in
a final random sample survey a desiz. for
more small class experience was twice that
registered at the beginning of the year, thus
signifying a preference for more inter-
personal relations as in a small group.

d. A major problem during most of the

year was the large group., This made
teacher-student ;nteraction extremely
difficult, if not impossible, While the

smaller group may have encouraged some

.students to lie back and ride along on the

efforts of others, overall the small group
was the most successful means we utilized

for meeting the objectives of the course.
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Group interactiin was rewuirod, An. thrceugh
this interaction students gained a broader
and more inter-disciplinary view of those
topics being stgdied. Furthermore, the
teacher found it easy to step out of his.
traditional role 'in this situation.

e. The planning, executing, and evaluating
of activity such as the field trips by small
groups indicate partial fulfillment of this
objective.

Negative statements:

a, The majority of teachers'-and guests'
presentations observed were lectures. This
tended to be identified by students as the
worst of traditional teaching (even though
the students recognized that some meaningful

information was therein contained), and as.

-

such "turned them off."

b. The individualized nature of the units

E ]

of study in the first semester tended to make
the learning "private" and did ﬁot‘allow a
sharing of the experience.

c. Thehfgudents have had twelve years of
traditional classroom experiences and training
before they enter this program and it is

difficult for them if not impossible to accept




responsibility for their own 1 earning without
careful and gradual guidance, At the same
time, they are hindered in this pursuit by -
the attitudes and mechanics of their ex-
perience, Their experience_in the program
is but one class period each day., The
- attempt to give certain common minimal

content, the size of the classes, and other )
such things, caused the teachers to modify
their attempts to change their roles and
e, olso hindered the students in their
attempts at -role change.
A. Thus, a breakdown in basic understanding
and commuuicdation ]'c-d to prehlems of varying
degree, These ranged from confusion and
frustration to mistrust -°nd antagonism.
e. A significant number of students ex-
pressed the opinion in a random sample
survey that the program was extremely con-
fusing, Part of this confusion undoubtedly
arose from the shift to small class units
and the demand for interaction, to which
they could not adjust.

G. Objective C2: During the course the t eacher

— . will-relearn his role and will assume responsibility . .

for motivating and consulting as a catalytic




resource agent to the student in a non-directive

environment focused on the individual students and’
their interests. Teachers will be heid accountable
for the same objectives as the student and will be
able verbally to demonstrate and support with at
least one specific example for eaci student how
learning has been individualized and based on the
student's interests. The teachers will show a
significant shift from a traditional role to that
of a learning facilitator on an appropriate class-
room evaluation instrument.
1. Affirmetive statements: T
a. The :die of the teacher underwent a
ra¥ical shift from the traditional function
of presentation and instruction to resource
assistance and learning facilitator. This
transition was recognized by outside ob-
,,). servers as well as by the staff themselves.
k. Judging from the acknowledged change of
§tudent preference from large class to small
group and individual efforts, there was an
implied change in teacher-student relation-
ships which facilitated this transition,
c. One may also conclude, based upon the
fact of increased student usage of a wider

variety of resources, that teachers did




achieve this objective,

Negative statements:
2. The majority of teachers' and Eﬁests'
presentations observed fere lecturss. This
tended to be identified by students as the
worst of traditional teaching (even though
the students recognized that some meaningful
information was therein contained), amd as
such "turne& them off,"
b. The new approach (program) was difficult
for many students to deal with because:
1.) They were unprepared with the skills
of reading, thinking, and expression to
deal with an individualized situation.
2.) They were unablz or unwilling to deal
with the new experience,
3.) There may not have been enough teacher
guidance,
4.) They were indifferent to thi; program
or any education. 7
c. Students need to become more involved
in the actual planning o;_;;e program,
Although all students were invited, only
one attended the ‘planning sessions on a
reqular basis, If this can be accomplished,

I believe it will result in less confusion

and less negativism on the parts of the
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students., :
d. The students have had twelve years of
traditional classroom experience and

training before they enter this program

and it is difficult fbr them if not im-
possible to accept responsibility for their
own learning without caréful and gradual
guidance. At the same time, they are hindered
in tpis pursuit by the attitudes and

mechanics of their experience. Their ex-
perience in the program is but one class
pericd each day. The attempt to give certain
common minimal content, the size of the
classes, and other sqghrﬁbings, caused the
teachers to modifY their attempts to change
their roles and thus also hind~red the
students in their attempts at role change.

e. It was also noted by one observer that
part-time staff members, while their rapport
and ability in general was more than sufficient,
frequently failed to grasp fully the purpose
and methodolog; of American Studies.

f. A problem cited by observers and staff
alike which was related to the teach;r's

role, was the devising and administration

of tests., In this respect it would appea£Wﬁw

that teachers experienced some difficulty in




moving from the traditional testing for

knowledge system to the more .individualized

American Studies unit approach,
rH, Objective D1-2-3: Throughout the course, as a
result of intra-school disseminatioﬁ, the faculty
of Orono High School will demonstrate an awareness
of the validity of the inter-disciplinar;, multi-
Aisciplinary approach to learning, Success will
be measured by the proposal and/or édoption of at
least one similar program in the school during the
school years 1971-72 and 1972-73,

Throughout the course the community will
demonstrate an awareness of the progress of the
project and the nature of the inter-disciplinary,
multi-discip}inary approach to learning, Information
will be disseminated through newsletters to parents
and community leaders and through the activities
of the advisory committee. Success will be measured
in the community visitation and participatiog.éﬁj
fhe program's activities. Follow-up questionnaires
to visitors for descriptions ofhobservations will
be made part of the project evaluation,

Throughout the course other school systems
will demonstrate an awareness of the project and
_wﬂthe nature of the inter-disciplinary, multi-dis-

ciplinary approach to learning. Through the v -
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activities of thejadvisory committee and the

project staff Teleases to the news media, a
descriptive booklet, and other appropriate materials
will be disseminated. Success will be measured
by the visitations from and following questionnaires
to representatives of other school systems,
1., Affirmative statements:
a, The program has been the point of formal
and informal discussion with members of
the Administration, the English Department,
the Math and Science Departments, and
the Commercial Department,
b. Next year there will be in the curriculum
a Humanities course for all Freshmen, It
will be developed thematically as well as
chronologically., It will be taught by
or. Richard walker of the Social Studies
Department and #rs. Nancy Gilles of the
English Department. It will contain, in
addition to the soci;l sciences and literature,
elements of art and music.
c. dJembers of the staff have been invited to
speak at University o% Mainé classes four
times for the last year,
d. Jembers of the staff have spoken to a

community group over the past year.
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e. During the fall at the University of

Maine, Orono, and again in the spring at

the Universityof 4aine, Gorham, the project

participated along with other Title IIiI 'a
projects in the exposition "Changing the
Scene." .

f. Directly or indirectly from that
activity, the project has received one
hundred and twelve requests for information.
g. The program has received five unsolicited
requests for visitations and been visited

in the past year by a total of ten teachers
or future teachers,

h. A request for information and assistance
was made of the Project Director by .r.
Terrence. #ACabe of Augusta, Hopefully the
outcome of our meeting and his efforts will
be-a social studies program of an individualized
nature,

Negative statements:

a. The program did not have a plan for
dissemination.

b. There was an absence of effective
dissemination to other members of the faculty
other than those of the Social Studies and }

English Departments,




c. The community as a whole is not really
aware or has misconceptions as to the nature
of the program,
Recommendations:
1. Flexibility is considered a positive strength of the -
program; however, changes made and }ationale for change must
be fully understood by students and staff,
2. A clear distinction must be made between individualized
instruction and license (absence of responsibility). ”
3, Orientation to the mechanics of the program and
methodology. of American Studies would be pitched to the
levels at thch the students are preparéd to comprehend.
4, Active involvement of students should be sought by
faculty from the first day of the program,
. 5, Students must be involved in the decision-making
process at all levels over the course of the program.,
6. The program goals should be shortened and each devoted
to one measurabIe:behavioral objective,
7. Instruments used for evaluation of the program should
be fewer in number and provide more open-ended responses.
8. The Watson-Glaser Critical Thinking Appraisal should
be used for the third and last year of the federally funded
Project Pride,
9, Greater use of non-literary resources by students and
faculty should be achieved,

- 10. There needs to be a greater involvement of the community




as a learning resource,

11. There needs to be a dissemination plan devised and
effort made on the part of the staff to disseminate the
objectives and methodology of the program par.icularly

to other members of the school faculty and in the community,



