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A, Some Introductién Observations
There is a wide and serious gap between specific knowledge
regarding the elucational performgnce of Mexc-n-imericezn bi-
linguals and the rezl situation, beyond impresgionistic notions
' thzt the former are acutely btehind their Anglo peers, Tiiis is \

/' due, of course, to th; zbsence of a "data bank"of hard informa-
tion on fhe subjéct, zlthough efforté like th?% of ERIC continue
to ge extremely helpful in making availstle findirgs of unputrlish-
ed reports of much of ongoing investigations end activity., It
4is cold comfort that the situation is vastly better regarding

Black students--result of massive research effcris mounted in the

inner cities, especially of our North znd Middle Wecst. Noreover, \\\\
) nowhere are the lacunze greater than as regzrds the teen-age and

college-ase chicanos, ‘

A prgliminary search of the literature has brought home the
paucity of investigations performed under controlled conditioms
at the college level on Mexican Americans.

Unfortunately, despite this, many sweeping generallizatlions
are commonly accepted about this population. Worst of all is the
tendency fo lump all Mexican-American:students in one amorphous

('f:mass. There is too little recognition of the vast educational

_ [ A distance, for example between first-graders from a squalid barrilo

P/
{ Or a migrant worker's tarpaper shack and a college sophomore or
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-éraduate student - from a lower middle class home 1n a residential

2

guburb, Research at this university 1s beginning to show that %;}
vals level the education:.gap tends to be milder of in some cases

non-existing.This 1s not to declare that the entire literature and

body of statistics regarding "the disadvantagedness of Chicanos
within the culture of poverty" are 2rroneous and misleading and

should be scrapped. It only means that there is an urgent need for the

‘testing out or corroboration of many, if not, most of the assumptions

relating to Mexican-American schooling. Sociolingtiistics, we feel,
offers the best approach to such 1nvestigations,’gttempping to
correlate, as it does, both linguistic and socio-educational
factors. Thus can one évoid distortions'Sf focus so likely when
educational facts and figures are presented in.a socief;;i vacuun

without reference to - other factors capable of entirely altering

their implications and semantic import.

B. Genesis of a Microcosmic Study . ' \\\
I% 1968, severzal members of the facﬁlty of the above insti-

tution begen to realize that although we were situated rizght on

the U.S. Mexican border, our curricula generz1ly differed little

tran one let us say, at the University of Nebraska or lowa

where ethrnocultural snd linguistic diversity are extremely low,

By contrast, at our school, which avovarently is the most bilingual/
biculturzl of any senior institution in all the United Stztes

well over a third of our enrollment is comprised of Mexicgn-Ameri-
cans with individuzl classes often reflecting well over 90 Per
cent Spanish-surnzme constituency. Moreover Spanish is hezrd in
the halls of our‘huﬂdings as commonly as English, perhjos more SoO.
At the same time, we are aware that while many millions of dollars

@
were being svent on intervention programs such as Hezd Start, \\




Project Bravo, Vista and others) These efforts were impeded by an
erqydte "data bank“ﬂ. To a large extedf to often the 1nd1v£duals
inyolved in such programs were functioning as “artists" to .use a-
simile of obviously the lack of a truly vell-grounded data base
is a consequence of the 1ightnfn3-11ke growth of presrams in general
among major ethnic minorities during the past decade or so. n
Our beginnings were extremely modest, and for the first three
years, total financial sgpport consisted of some $2,600 represent-
ing pllot grants from our Research Institute and the Hogg Foundation

g

i
for Kental Health of Austin, Texas. Fortunately, !ast year the

Spencer Foundation of Chicago, interested in educational innovation,
awarded a grant of some $60,000 to us for the esvablishment of the
Cross-Cultiral Southwest Ethnic Study Center, for which my co-in-
vestigator is Z. Anthony Kruszewske, of the Department of Political
Science. T .

The program of Sociolinguistic Studies on Southest Bilingualism
18 under the above ae_gls, and is sponsoring, amongéther things,
original research papers on topics rangingi:froﬁ folklore of the
El Paso-Juarez area by John West of our English Department to a study
of Arabic-speaking and other middle Eastern groups in the Southwest

and Rosemary G. Karam, at U.T. Austin. b//

by Najm BezirganjAt any rate the original team in 1968 consisted of:
Gary Brooks, Assoclate Professor of Education and Director of the Office
of Institutional Studies} Bounnie B;aooks, Dept. of Education, Psycho-

logy and Guidance; Paul W. Goodman De partment of Soclology, and the

writer.
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Our, first concrete’'achievement was to devise a Soclolinguistic

Béckground Questionaire, (copyrighted by Brooks, Brooks, Goodman

and Ornstein, 1971). 1In order to identify its main weaknesses ,
a°

1t%adm1n1stered on a trial basis to some 94 students of four ran-

domly selected Spanish classes, two elementary, one intermediate and

one advanced. Tne instrument contains 106 questions, mostly in

multiple-choice form, In addition to the usual demographic items there

are a number of questions of an attitudinal ‘sort, regarding outlooks
on:English vs. Spanish in the dom@Ebs of daily 1life (home, friends,
- school, church and work), followed by questions on life style and
work ethic. The very last query invites respondents to comment
critically ou an& of the preceding items. Average time for comple-

tion is 20-25 minutes.

An optional part II of our questionnzire is made up of langua-
ge eliéitation, almed at assessing, linguistic performance in both
Spanish and Znglish or in a code-switching variety, termed for which
one w1:h+ see Haugen's apt terms "bilingugl dialeét" or "contactual

(1969 . Z,z SPo-Z/(77) . .
dialecty, or meaning language variety three , a term proposed
at the First Internationzl Symnosium in Language acquisition mee t-
ing in Florenze, Sevt, 3-5 by Els Oksaar, University of Hamburg.
First comes an open-ended interview of severzl subjects together
with the interviewer, who is ususzlly a peer, and who broaches a
variety of topics, intended to‘bring the former to the higheést level
of their competence, These range'from elementary discussion of
daily livinz, to topics of inte;mediate difficultv and complexity,

such as comparisons of life styles in America and Mexico, or of

a film recently seen, to the more gdvanced levels of zbtstraction

N
\
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and conceptuzlization, such as existentialist =nd other philoso-
phies, religiSn as a force in life, and Chicano and other ethnic
movemrents. One theme sure to draw fire in our area of the con-
fluence of cultures in t?°'desirability'3f Machismo, the Latin
version of male Supremacy.

Following the orzl interview, comes the written portion, with
three levels of tovics, 2t each of which tkey have abundant choices
with the sole proviso thzt they must write on the sgme themes in
both Spanish and Engiish, This written comporent, we feel, oro-
vides a dimension too often neglected in Amerlcan socwo’lnvuls-
tics, although the B*ltlsh school of Bernsteln cnd Lavton, nar-?
ticularly tha&axter, emphasize it a great deal. In our opinion,
without minimizing the oral vernaculers, writing and reading skills
are zn indispensable'pkﬁﬁion of the communication equipment in

=
an advsnced technological civilization such 'as ours.
In order to cove with the socioeducational side of bilingualism

our team undertook a stratified random sample of our entire, full-

time, undergraduate, unmsrried student body, subdivided into 16 homo-

geneous groups according 1o age, SexX, year of school end other fac-
tors, within the two general populztions of Spanish—surn?med indi-
vidusls, or Mexican-Americens, and the others known ip the South-
west by the vortmanteau term of inglos. This comprises appro-
ximately 5 percent of the undergraduates students present at this
university in the academic year 1970-1971, or 301 in all, who com-

pleted the Sociolinguistic Backsnundsd Juestionnaire as well as the

CUES test. The latter is an acronynﬂfdr college znd University En-

vironrent Scales, a commercial insfrurent prepared by Pace and

others for the Educational Testing Service, Princeton, New Jersey.
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The a2bove instrument, consisting of 160 true-false items,
attempts to meesure students' perceptions on their home institutionsg
employing the following scales: 1, Prgcticality, 2. Propriety,

3, Community, 4. Awszreness, and 5. Scholarship, From these res-
ponses a profile of the school's perceived climate on the five
dimensions can te constructed. fso profi%es for student subpopula-
tigns can be constructed and compared,

Wa.yne Murray (1572) has completed his dictional dissertation
on the results of the cities. He has noted, "Similar to indivi-
duzls, schools have 2 unigue ‘personality’ or 'climate'? Variables
associated with different aspects of the climate or environment can
be measured and used 2s information for -dministrative decision-
making., Hence data from both the CUES *est and our Sociolinguistic
Backgrouﬂd Questionrzire will result in studies, already under way
intended tos
1, Determine the structure of the perceptions.of the pilingual-
bicultural student vopulation at U.T.El Paéo and compare it with
the structure of the perceptions of students enrolled at institu-
tions with ethnically homogeneous sudent vopulations. '

2, Determine and comdare the environmental perceptions of
Mexican-Americans and Anglos at U. T, E1 Paso.
3. Determine and compar€ environmental perceptions of Mexican-

Americans who report sssimilation problems and Mexican-Americans

who report no such problems.

2
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On the linguistic side, a ten percent sub-sample has been taken

‘of the overall sampling, with 30 students in all who completed our
entire elicitation battery. The taped bilingual corpus and the
compositions have been rated by three independent Judges, who assigned
ratingé'on a five-point scale, in which the top figure signified na-
tive proficiency. Due to the difficulty of finding enough. trained lin-
guists with availdle time in my area, We tqued to colleagues elsewhere
in the Southwest, who for token fees as consultants are analyzing pgrts
of our corpuses, thus supplemnenting the work dome by the writer and
others. These consultants include Jerry R. croaddock,‘Dept. of

Spanish and Portuguese University of California, Berkeley, {or general
dialectology and Southwest Spanish lexicen;j Fritz Hensey, Dept. of
Spanish and Portuguese, University of Texas at Austln, for grammar

and syntax; Dévid Foster, Dept. Of Foreign Languages, Arizona State Unlv.
Tempe, for Spanéﬁh phorology; and for English, Bates Hoffer, Dept. of
Engilsh, Prinity Univ. San Anvonio, Texas and Curtis W. Hayes, Dept.

of English, University of Neobraskae Language and.literature faculyy

of our school who are involved include: Charles Elerick, Dept. of
Linguistics; William M. Russell and Ana Mar{a Mafquez Dept. of Moderh
Languages.

A ﬁgndgraph on Southwest Spanish lexican has élready been com-
pleted and a long paper, undergoing amplification, on the syntax are
the first fruits of our effort, filed at our Center and will soon be
made available to qualified persons.

Considerable portiéns of our corpuses have heen utilized by
graduate students for term mpers and for thesks topics. These in
varying degrees, also help to fill in the gaps jn our knowledge of

Southwest language varieties, and will eventurlly be distributed by

our Center as well.
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Interestingly enough in the socioeconomic rating scale devised by
Paul W. Goodman, (an original team member), of our Socliology Department.
He ‘combined features from two well-known other scales, reversed the
Bollingshead values for amount of education and added an eight value,
+hile simplifying Dancan's occupational indices to an eight-point
scale, ac¢dirg up both numerical values for the result., It should
be explained that El1 Paso and certain other parts of the Southwest
find ethnic groups living much less in homogeneous enclaves or ghettoes,

herce the validity of residency as a factor was questiorable. This

is not to svaggest that our Southwest 1s a Utopia, but this fact did’

emerge in the sociological par. of our study (1970). 1In a paper pre-
sented a few years ago, Goodman explaius his methodology in full.

One of “the most important end-results of the team undertaking -
is to be the creﬁtion of a Bilingual student Profile or Index, which
would embody much of the information gained in our study and supple~
mented by inputs from our Registrar's Office on érade Pbiht Average,
Student Achievement Tests, High School Records, Graduate Record
Examfs and the like.
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TgésINVESTIGATION OF CORRELATIONS BETWEEN LINGUISTIC AND SOCIAL FAC_-

The completion of this paper has been many times delayed by that
ubiquitous enemy of most research projects-- the time -consuming nature
of the analysis of the data. Hence it is impossibie, in the long
run, to delay reporting findings in a perfectionistic striving
for total completion.Admittedly the writer would b: happier if he
at-this time possessed far more results than is the case ap present,
but we might nlead, paraphrasing a well-known saying, that 18 the
Kingdom of the blid ,orthe area where scanty information exists,
the researcher who can fill even a few serious lacunae has a Tright
to do so. _

Begults of the CUES test are being discussed by Hurray
in a forthcom\ng article, based omn his doctoral dissertation on
the subject iMurray,l9?éiIncidentally, in the <various dimensions
of attitudes treated in the instrument, Murray found am significa

‘difference of outlook  between Chicanos and Anglos only in that

of scholarship.Mexican -Americans, contrary ‘to the stereotype of
reverence for learning attributed to Latin cultures, réted this
university ,its faculty and te;ching efforts f£xx lower than did
their Anglo peers. In éeneral, he found sex Trather than ethnicity
;he only variable which made much difference throughbut the question

naire.

All our data awaits. finer-honed analysis than has been possibl
thus far, but work has prpceeded steadily if not rapidly. The
three corpora which are thus being exploited are:éil data fron
the questionnaire surveying 301 étudents (2) Language data from
the 1linguistic sub-sample of 30 Ss (3) the CUES test. Our ongoin
task 1is to investigate ,first of all, whatever interrelations
may be shown by our microcosm, dipping into data frém each of these

-~

three sources at will.
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_ with social scientist in a more practical way than has been the ‘case up to

U
) At any rate, motiag@ed by ;;;-desire_bo find a broader framework
1n‘;ﬁich to rega?d tgilingualism/blculturalism. of our Subjects thﬁn those
utilized hereuﬁﬂﬁ, the writer elaborated a working model of sociolingustic
orientation,terming it "esprrelational™ or “relational billngualiém". Althou
this is expostulated more fulfka i, another essay (ornstein,1972), we need
only say.here that it attempts to view bilingualism and 1ts analog bicult-

uralism against the social contexts in which the individual exists and

. functions. Attentlon 1s paid not only the the facts about his ability to

performn in the various languages and/or language varieties con?rolled'by
him,but also to the possible relationships of his speclial status to the
socletal factors most relevant to such existing and functioning,klthin
the“small gropps" and the macro-socliety to whicﬁ he belongs. The fact that
our study is particularly coﬁcerned with soclo-educational considerations
has naturally caused us to emphasize these rélaﬁionships.Nevertheless,1f
the model has anything to offer, 1t would obviously have application to
such areas as socio-politics vhere an individugl's welfare and progress

. differentiated
may vary vastly according to linguistic-cultural, poXrittcal or

religious affiliation. Iﬂ all these cases one ‘tends to assume,but not

necessarily always, that the basic reference points 1s a monolingual
individual adhering to some dominant or elite group. Such an approach,
1t wonlkd seem, would make 1t nossible for linguist to join hands
now.
identified .

Continuing in this wise, our team had pariixd 69 variables and
gsome .40 hypotheses concerning their possible 1nterrelationships. Hence
we have souxght possible correlations between the following sets of ,

factors: (1) linguistic variables with one another (2) linguistic

factors with socio-educational and demographic ones (3) socio-educational

factors with one another ,or intra-socio-educatéonal factors.
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A%, a frrst step toward anelysis through vrelational bi-

lingualism" the writer,with the assistance of the team, set up.a global
“correlational matrix® with the 68 variables plotted on the ver-
tical and horizontal grids(one variable had to be abandoned).The pur-
pose of this &s mostly to show at a glance whether ‘there is

. between any.two variablrs
a positive or inverse relationship pat least at the .05 level of con-
fidence, or whether no such relationship exists. Another advantage
of this device is that it helps the researcher to keep some
sort of grasp, hopefully 1n the form of a “gestalt", over the
often mind-boggling detell involved. For the present study, the

follciing .is “the 8correlational mat*lx“ :

. pigure 1( (Fggem{q( ’

Such a matrix,nevertheless, no matter how useful, cannot be claimed
to be more than a point of reference for the various operations of
data analysis,as it Dbecomes available from the computer. ngzu:x-
émple, one may (Ohsult the two variables of overall perfe¥Mmance®
in Spanish and English respectively. with the .remaining factors,if
any. The matrix itself,howeeer, is only a tool, and much more
explication is needed of any set of relationships. For our purpose,
at least, we will not choose to 1imit ourselfes merely to statistical
data, but will seek at the various stages oOf our analysls to
supplement discussions of results with ethnographic and socio-
cultural data gleaned from 2 variety of sources. Even jmpressionistic
statements and anecdotal materials perhaps over-used by camp-stool

3inguists and certain types of anthropologists, ought to have a

legitimate place here, granting that they are clearly marked for

what they are.
© 0of most interest,no doubt to this partiﬁgzﬂgg;tion of the

conference will be the results from our lingugstic sub-sampl es®hich
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again still require fuller analysis than we have accorded it thus far.
7
It should b e useful here,however, to 1include a charf” gnowing

the theulpsrfofmance ratings of the Ss 1ln Spanish and English

Figure 2 (&W /

respeetively

What should not be surprising in the above chart was that

Spanish performance was in general appreciably lower than ist was in
English-.Nevertheless, scores in both languges were clustered at well above
the intermediate leval,and indeed between 3.0 and 3.9 out of a possible
S5-points. As ought to be well known,here in the Southwest, there is g
complementa*y distribution of Spanssh vs. English in the various domains

of living,with English generally reserved for the formal domains.In
*addition, since most of our Sgbjects had had the overwhelming shars

of their formal schooling in Egglish as a language of instruction(bilingual

schooling is only now beginning to make some inroads), it is not satonishing

% that the control of formal Tegisters of Spanish must come off as a poor

; second. Further aspects of language competence and performance mzte
discussed in some detail, in a series of @rticles by the writer,

and 1n which  other aspects of our survey are touched upon (Ornstein
i 1970a, 1970b, 1971a, 1971b, 1972)




1
Returning now toAsub-samplea, we will discuss some of the_ﬁﬁg

relationships already apparent between language and social factors.
It is revelant at this poiaut to jnmumerate some of the hypothe{sis
and male to see what soTt 6f outcome emeréges.

‘ Here are a portion of these factors:

1. As socloeconomic status increases, SO does English
skill.

2. As English capability increases, SO does academic
performance. .

3. Attitudes toward the desirability of English are
positively correlated with school performance.

4, A high degree of loyalty to Spanish will correlate
positively with-performance 1n Spanish. -

5. Bilinguals studying other languages such as German
and French will have superior academic performance,

6. A high-degree of .loyalty to Spanish will correlate
positively with traditional Spanish vaiaes; con-
versely, attitudes favorable to the desirability of
English will be directly related to high rating on
"Protestant work ethmic”. :

7. Two types of bilinguzals are expected to be found:
one, an assimilating Mezican-AmeTican versus a more
recent pro-Chicanc type, with hizh loyalty bto South-
west Spanish patterns, in both lauguage and culture.

In theilr paper, GQEEE?“ and Renner, ®*Social Factors and
mat sort of correlation actually

, ent
e@#rﬁﬁes and smount of variance in)the depend variable.
c

Language” (1972) let us now see

T 6416 H_ -
RRELATIONS Between Social~Class and Selected Variables In
A Sample of iiexican-American Students .

-

Dependent X Amount of Variance Exvlained
Variable Correlation in the Dependent Jariable
Use of English ‘ :
A) at home +.24° . . 5.76 percent
b) at school +..14" 1.96 “
c) during recrestion +.02% . ol
d) in"mainstrean” .
contacts + .19 _ 3.61
. e) at work + .01% .0l
Loyalty to Spanish .
language +.16 > 2.56 "
loyalty to Spanish
(Mexican=-AmeT.) Customst.03#% . .09

Degree of Assimilatlon
Problems e 19 30 61
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Not Significant at the .05 level of confidence (i.e. .159).
In interppeting this table, it is important to bear in mind that
to have significance, a2 correlation must be above the «159 cut-off
point, signifying that a s?gtistical relationship does exist.

Social class, as measurég by the occué%ional and educational
status of the respondent's féther, was found ta be insignificant in
determination of proficiéncy in either Spanish or English. The
~~efficients are illustrated below in Tablé’z bétween social class
and oral and written skill in both languages.

Tabie 2

Correlations between Social Class and Measures of Languatge
Proficikncys A Sample of Biliunguals at the University of

Texas at E1 Paso (N=30)
Language Skill Social Class
Oral Spanish +.26
Written Spaulsh . _ +.11
Oral English : +.06
Written English ' . 1T.01

Although all of the correlatious were in the predicted direction,

they are of inadequate size to signify that social class 1is an im-

.portnat independent variable in the determination of language skill

among bilinguals.

One of the primary concerns of the present analysis has been the
felationship between skill in English and academic performance among
bilinguals. It was predicted that there would be a positive correlation
between language performance 1& English and several measures of
academic performance, including quantitative and verbal Scholastic
Aptitude Test Scores, cunulative grade point averagze in college and high
school rank. Thexikﬁﬁthesis was based on the fact that Engl&sh pro-

ficiency'is a prerequiste to adequate academic achievement within the

American educational system. Table 3 illustrates the results of the




statistical testing.

Table 3
CORRELATIONS BETWEEN SKILL IN ENGiISH AND SEVERAL
MEASURES OF ACADEMIC PERFORMANCE IN A SAMPLE BI-
'LINQQALS: AT THE UNIVERSITY OF TEXAS AT EL PASO

(N-30)
Academic )
Performance ’ . Enqlish Skill ~
’ - Oral Nritten
Verbal Scholastic
Aptitude Test 1 .17 + .43
Quantititive Scholastic’
Aptitude Test \ + .24 “+ .38
.. i
Grade Point Averages V.33 + .55
High School Rank . +.02 ++ o1l

Examinaticn of Table 3 reveals that skill in written English
is positively related to academic performance, wnile oral English
prqficiency apparently has no significant bearing on academic per-
formance. Especially high is the correlatioh between skill in
written English and grade point averages, reflecting the reliance-on
written works to judge the students. Similarly, the +.43 correlation
between vefbal Scholastic Aptitude Tést and skill in written_English
is predictable. The lesser correlation of +.38 between éuantitiative
SAT's and written Engzlish proficiency was understandable, since there
is less reliance upon the English language and more upon the formulailc
nature of mathematical concepts. High school rank and skill in written
English are not significantly related. This lack of correlation may
actually be due to the lack of variation in high school rank, since
most of the students in the sample graduated in the top half of the

senior class. The lack of variation means that the coeffictént will




)¢ ;
be small, since the purpose of ;;z)Pearson product moment correlation
is to explain variance. One might conclude that written English
wroficiency is related to how well a bilingual student does in academic
1ife, while oral ability has no significant effect.

The next section deals with theiébrrelations between oral and
wfitten skills in the two languages among the bilingual students in
the sample. g

Table 4 .
Correlations between Oral and Written Skill in Spanish and

that in English in a Bilingual Sample of the Students at the
University of Texas at E1 Paso

(N=30)
Spanish Skill
English Skill Oral Spanish Written Spanish
Oral English ' #.5137 +.3732
Written English 7.3197 r .3418

Although all the coefficiénts are fairly high, with such a small sample,
only the correlations between oral and written Spanish and oral English
progieqcy can be considered significant. 1In other words, proficiency 1n:
Spanish is more highly related to oral English ability than is the
former to written English skill. It may be that those students who

are proficient in Spanish are able to pick up the oral English quite
easilu, while skills in written English are slower in coming.

Another point of vital interest to educators is the efficiency of
academic courses in Spanish related to Spanish skill. Table 5 shows
that the amount of spanish taken in college is positively related to
w?}tten Spanish skills, but not to aal Spanish ability. The concen-
tration on written skills in the college classroom rather than oral
ab}lity is reflected in the significaﬁt correlation between & ount of

Spanish courses t aken in college and skills in written Spanish.

High school Spanish is not related to either oral or wri‘ten ability %F
Spanish, perhaps signifying the 1padequacy ef 1angug§e courses in hig

schools.
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Table 5
Correlations between the Amount of Spanish Taeken In High
School and College and Spanish Proficlency in a Sample of
Bilinguals at the Unlversity of Texas at El Paso

(N=30)
Academic dourses :
in Spanish Spanish Skills
: Oral Spanish Written Svanish
High~school { «31 7+ 17
Spanish )
College Spanish - + 21 7 .38

As noted above, the items included in the sociolinguistic
questionnaire asked the students to rate themselves in both Spanish
and English capability. Table 6 illustrates the correlation co-
efficients between the self-ratings of proficliency in both Spanish
and English and objective ratings of language skill.

Table 6
Correlations between Self-Evaluations of English and
Spanish Capability and Objective Evaluation of Language

Proficiency in a Sample of Bilinguals at the University
. Of Texas at El Paso

. égiggévaluatlon of ' Self-Evaluation of“
Language Skill English Capability Spanish Capabliity
Oral Spanish | X ' T.55
Written Spanish X 7 .71
Oral English + +09 - X
Written English + .08 X

‘Aecording to initial predictions, the bilingual students were much
more realistic in their assessment of thelr Spanish ability than 1in
thelr racing of their English skill. That is, the bilingual at the
University of Texas at El Paso is much more realistially aware of how
gkilled he is in Spanish, his native tongue, than he 15 cognizant of

his English proficlency.
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Returning once more to attempts at correléting banguge and
social factors‘, we offer still another materix , h 'smaller one
intended ¢to show possible 1nterrelat19ns between linguistic
variables of performance in the languages and nane other variables.

following the identification number:

These consist of% sex, age, socio-economic statgs, year of college, high
school rank, Verbal part of Studeant Aptitude Test (SAT), Mathematics part
of SAT, Grade Point Avergge, Combined Spanish Performance, Compined English
Performance . In the chart below, these are arranged from left to right,

and at the bottom of each column one may also find the mean as well as

the standard deviation.

zigure 25 C y )

\_ T

No more will be said about the above chart than that we

are now 1n the process orf ‘trying to establish as Precisely as pos-
‘ ‘ enbodying
sible the interrelationships represented im that matrix, xefixziinzx

. as they do , some of the leading— indices of educitional achlievement.

As has been mentioned before in this. paper, socia-economic status tends
not to be a very powerful variable for our sample, _perhaps reflecting
an unusual homogeneity of the studehts surveyed, and one that may well be
petuliar to the 7E1 }bso area. At any rate,. a certain number of points have
already been discussed which refer to the variables on this matrix.

" Moving now tuward the conclusion of this paper we wish to
make some comments regarding language attitudes, based on the results of

the over-all sample.
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As linguists it behooves us to focus all possible attention, it

would appear, upon the issue of communication skills as a factor in
the academic progress of Mexican-Americans., Do our findings generally
imply that by the time Chicanos reach college, their command ofégggllsh
dées not generally represent a serious handicap, or a handicap at all.
From our sample it would seem so. Perhaps the corollary of the above
supposition 1§ that only those who acquire strong English language skills 1
ever do survive the numerous screenings at various points of the
educational ladder to be accepted at college: One disturbing thought re-
garding our Subjects of the sub-sample must be presented here,and it
is that by and large the1$4§g§§é:?fions éhowed a remarkablky small
number of déviant phenomena. In fact, Robert Esch, Assistant Professor
in our Department of English, had the following to say,after his examination
of the compositions of the V series, as the sub-sample corpus is called:

"Ohe papers in the V series are simply "“too good" in my opinion to
be truly typical of the langmage production of Mexican American bilinguals
at the Freshman level-- students with whom I deal and with whon I am most
femiliars, (Personal communication, Feb. 1973). o

If indeed our analysisA continues to shew that in many impor-

tant respects iMexican-American bilinguals are not disadvantaged in many

important phases of the collegiate educational process, this will 1lend
some corroboration to the sméll body of liserature claiming that bilinguals

are "advantaged" ,and may do much better as all-around students than
their monolingual peers.Does ontogenetic development in two languages
heéighten semantic awareness and perceptions.If so,and since much of our
formal education depends upon the understaming of abstract and other
concepts, perhaps bilingualism/biculturalisp can be shown to heve

great benefits for certain populations.

s L
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Further implications will have to be entrusted to my collez-
gues, wno are primzrily education specialists. One of these, is,
however, th,t motivaticn may be generzlly higher, a2lthough this is
difficult or impossible to measure QUantlt tively, may be hlvher ae
mong Mexicgn~-imericans, who, aware of nrejudices and 1nequa11tles
of the vast and even of the present, feel that they must out for
the greater efforts theri those who are zlready inte grated into the
WLSP mainstream, .

Coming to the conclusion of our considerztions of the initizl
results of the ongoing study, we submit that surveys like the pre-
gent one mzy be a steip forward in reducing the neggtive orien-
tation so common in research among cultgrally-differentiated po-
pulgtions, with a strong bias ir favor of the lowest sacio-
econoﬁic classes, since, of course, research funds are available
here, While one cannot discount the powerful link between non-
standzsrd 1anguaée, poor scholgstic achi=vement, 2nd lower socio-
ecocnomic status, =S a common-sence premise, it is a distortion of
the totzl picture to omit from consideration average and nigh zchievers
among minority groups such minority groups as Mixican-Americens,
Blrcits, Mative Americagns and even Appalachian Wnites.

Another paremeter, finally, of the issue, is the one per-
taining to "culture fairness" and the opposite. The growing re-
volt against monolitric school performance norms for minority and
meinstrezm croups alifle, hes much to do with the results of 3ais
study, which ty znd lsrze, invalvéﬁ mginstrezm stgnéards. Accordingly,
the concern with 2lleged inequzlities stemming from culturo=-linguis-

tic ond educgqtiongl factors is which is so rgoidly spregding through

Government, industry znd inh2 cchool establishrent (witness the accu-

mulat=on of court cgses 0 this effect) might 2ctuaily result in a

ER\(klfPeren iztion of norms, where necesssry. If tnece materialize in

ull Text Provided by ERIC -
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a nztion supposeldy dedicgted to crltural pluralism, the types of
co relat?ons XXXXZXX presented in this study are partly thrown into
eocked hat, boes one now need to thin% in terms of dual sets of
norms, and man namely an inter-ethnic and an intra-group set?
Should a study like ours éet‘ﬁ§ a parallel dimension aznd apraratus
in which Chicgnos zre compgred with each other, rgther than with WASP's?
In view of the fzct that the writer concudes this esszy with
cuestions rgther than neat answers to the complex problem issues
of culturzl differentiztion in a ldnd of cultural vlurslism, he
probabby ought to defend himséXf by asserting that with scientific
inguirty, it were ever so, If, however, we zre succeeding in our
Uniii£§ity of Texés El Paso team effort to bring at least a

new insight into the problems of college-age lexicdn-Americanss

we are not failing completely.




Space forbids us to enter into 2 discussion here of the atti-
tudes held by the two over-all groups vis-a- vis the varieties of
Southvest Spznish and English., However, we will dwell 2 bit on the
replies to a question esking whether they h:¢d made svecial efforts
to improve their control of these two languzges. According to
.Goodman znd Brooks (1973) Mexican-American students showed themsel-
ves to be more "language conscious" than their Anglo peers both as
regards in Spanish and in English. These two researchers found in
their analyses that 52 per cent of Mexicans-Americans, or a majo-
rity, indicated that they had made such efforts with English, as
compared with only 39 percent of the Anglos. I .v%ew of the fzct
that Chicanos had ra;ed-themselves loweﬁ th§i1£§:??'actual perfor-
mance in the-}aﬂguege sample at least, there is good reason to é—
ssure that they feel less confident in their English language skills
than their monolinzual peers, he.ice hzve an additicnal incentive
for tzking sction to upgrsde proficieney. when it ceme to Spa-
nish skills, however, a similar picture emerged, with 75 percent
of Kexican-americans repvorting efforts to improve in this languzge,
and only 32 percent of Anglos so reporting. Here it needs, of
'course, to be noted that Spanish for most snglos cdoes not carry
with it the same motivation as does English for Mexican-smericans.

The apparent concern with communicztion skills in our Chicano *
subjects is well worth further investization, throughout the South-
west particularly to ascertain to what extent English-languagze <kills
is regarded as a function of success in formal educytion, we have
seen that English-}%nguege khiowledse in our study, or rather our
sub-samFIe{ correlated significantly with the Vertal. part of the
SAT, but not the lizthematical part. To what extent it has corre-
lztion with Grade Point iAverage throusﬁout the college careers of
our Subjects is still not khown precisely enough by us, but we are

studying this aspect with particular interest at the very moment,
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the statisticel data and chzrts prepared by Hiss Ellen i#uller,
who, 2s noted in the text, is comrleting her I4 thesis on the
linguistic performance of our bilinguals.

2Ingividuals interested in the papers aveilable through our
Center, (a number of wnich are relevagnt tc the theme of the
present paper) may request current lists from The Litrarian
Cross-Cultural Southwest ‘Ethnic Study Center, Box 13 University
of Texss El Paso, Tex., 79968, .
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V SERIES
(N = 30)
SUBJECT H.S.  SAT
NUMBER SEX ASE SES CL RANK  MATH
. F 19 3 1 1 . 507
2. F 19 2 1 1 383
3. M 18 1 1 1 389
&, F 21 2.4 1 478
5. M 21 3°4 1 496
6. M 22 2 1 - 289 ,
. F 2 2 4 2 261
&. M 20 2 4 1 627
- F 21 3 2 - -
. F 19 -1 1 564
M. M 2.2 &4 3 407
122 F 20 4 3 3 452
1. M 21 3 &4 1 577
W, F 24 2 4 1 507
. F 19 -4 3 357
6. F 19 3 2 430
7. F 19 a4 3 1 .
B. F 19 4 2 1 473
. F 18 1 3 1 448
2. F 2 2 3 3 a7
2. M 25 1 2 2 .
2. M 22 1 3 1 a14
2. M2 2 4 1 505
2. M 21 1 2 2  an
25, F 26 2 -4 1 497

SAT . COMBINED
VERBAL GPA SPAN. PERF.
584 3.4 2.4

448 1.9 2.7

472 2.6 3.4

600 3.3 3.0

525 | 2.1 2.7

237 1.0 2.0

36 2.7 3.9

665 3.0 2.3

- - 3.4
474 2.9 2.9
%6 2.9 3.6
1% 2.2 2.3
587 4.0 3.0
448 2.8 3.5
383 3.4 2.0
33 3.1 3.

- 33 2.8
572 3.0 3.8
497 2.6 3.5
346 2.5 3.5

- 2.6 3.8
369 2.0 3.5
68 3.1 2.9
42 1.8 2.9
396 3.0 3.8

{ND EDUCATTONAL ACHIEVEMENT INDIGES

COMBINED
ENG. PERF.

3.8
3.8
3.9
4.0
3.6
2.7
3.9
3.7
3.9

3.7
3.9

3.8
4.0
3.9
3.7-
3.8
3.9
4.3
4.1
4.2
4.3
3.9
3.8
3.7
4.2




YV Series
o (continued)

SumEcr : " H,S, SAT  SiT COLBINED CORBINE.
KUMBER ~ SEX AGE SES CL RANK MAiTH VERBAL GPA SPAN, PERF, ENG, PER
26, M 22 2 4 1 488 515 2,4 2,6 3.8
22, M o2& & 1 - . - 2.3 4.3 3.4
28, M 20 3 .22 353 36 2,3 - 29 3.3
o 29 F 18 & 1y 2 35 335 1.7 3.2 b2 .
30, M 21 1 2 2 335 342 1.7 3.4 . 3.2
MEAN 1.5 20,7 22 2.7 1.5 bh2,2 481,3 2,6 3.1 3.8
s.D. ZTo.5 %1.95 1,0 f1.1%68s fan,2 a2 53,0 T30 % 3.0

NOTES: Explanations

10. Dashes (-) represent information not available
CL=Class; vezr of college
- . SES=Socio-Economic Stztus- o
: l=Lower-Lower . - : - : ) -
12. 2=Upper-Lower ; .
. 3=Lower-xiddle ’ -
13, =Upper-i:iddle

* 5=Lower-Uovper
14. H.S,=High School Rank

H.S. Ranki Cot S e e e
5, = - 1=First Quarter -
o 2=Second Quarter
16 ] 3=Third Quarter - )
*  SAT=Scholastic Aptitude Test .
97. GPA-Grade Point Average '

.Span, Perf=Oral and Written Spanish Ratings Combined (See Scale tel
18 Eng. Perf,=Oral and Wriiten English Ratings Combined (Sce Scale tel

' . S.D,=Standard Dsviation
19. ‘ . Language Performance Scalet
.. 1=No functional Knowledge .
20. . 2=Elementary
. 2=Intermediate
AR =Advanced .
5=Educzted Native
22. .
23,

24, .




