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. bilingual ‘education applied researci unit 0.1Prcject Lo, _ 2 Q 2
project b.e.s.t.
n.y.c. consortium on bilingual education

ONNERIFIED

CONT=NT ANALYSIS SCHEDULE
FOR BILINGUAL EDUCATIOH P..0Gsi&iS

' Research Assistant 9-Charas: DicX Hessimss pate 12-2-71
0.2%ae of Project Biliveuol Schools Frogram
0.3 Address of Project Lg,s__&_n% edesS (Anified Scheol Oistrict .
0. 450 _N-Grand Ave, bos Angeles, Calif.

.05 STATZ

1-Alasia 11-Louisiana 21-0illahona

2-Arizona 12-tlaine 22~0Oregon
lifornia 13-liassachusetts 23-Pennsylvania

4~Colorado 14-ilichigan 24~_hode Island

5-Connecticut 15-iiontana 25-Texas

6-Florida 16-New Hampshire 26-Utah

7-Guan: 17-Hew Jersey 27-Veinont

8-Idzho 18-Hew Iexico 28-ilashington

CeIllinois 15-New Yori: 20-Wissonsin

10-Indiana 20-Ohio 30-Otler (specify)

1.0 PLOJECT HISTOXY, FUNDING AND SCOPZ
1.1 Year Project began under Title VII:

see - 1966
Project Coy; - 1970 )

No. 17 o

2.0 FUNDING (ilark all that apply) :
2.1 1-Any P..I0.. funding of BILINGUAL prograu, if Title
VII continues or expands that progran
O-no prior funding mentioned

Year prior funding began

T

1-early childhood \Pre I + X
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O~not specified

Prior bilingual »r (gram ,iqvo])v‘ed:

Source of prior bilingual program funding:
j=local f=university

2-state - 5-federal (specify)
3-foundation 6-other (specify). _

L I S P T R T

Lo JE JP IR NP S

1-CONCURREKRT funding of progrem(s), if cooperating
with Title VII program T
0-no concurrent funding :aentioned

Concurrent program cooperatiny with Title VII involves:
1-early childhood (Pre K - 3‘3

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)

4+-teachers

C-not specified




0.3 Addrress of Project Lﬂa&.&,ﬁ%.g-lg'_s “ﬂ !&.ﬁé__-__ 00‘ O‘.S"'ﬂ ct |
o.4.ﬂ5.LN;§&ﬂéA__§*-lzD_.s Aha eles, Ca.l'P-

.05 STATC 0.5 . ._._.6.....
1-Alaska 11-Louisiana 21-0lanone
2-Arizona 12-tlaine 22-0regon

lifornia 13-liassachusetts 23-Pennsylvania
/,~Colorado 14~itichigan 24-.5hode Island
5-Connecticut 15-ilontana 25-Texas
6-Florida 16-New Hampshire 206-Utah
7-Guan 17-lew Jersey 27-Vernont
8-Id2ho 18-llew ifexice Rb~ilashington
C«Illinois 16-Nev Yori: 20-llisconsin

e 10-Indiana 20-0Ohio 30-Other (specify)

1.0 P.0JECT HISTO.Y, FUNDING AHD SCOPZ
1.1 Year Project beﬁan under Title VII:

see a7 -~ 1969 11072
Project Cor = 1570
No. 17 - '

2.0 FUNDING (ifark-all that apply)
2.1 1-Any P.IC:. funding of BILINGUAL prograu, if T:Ltle 2.1 ____Q__
VII continues or expands that progran
O-no prior funding mentioned

2.2 Year prior funding began : 22 NG
2.3 Prior bilingual program mvol)ved 23 _)naa.
1-early childhood (PTe :
- 2-elementary students (grades 1-6)

3-secondary students (grades 7-12) .
O-not specified

2.4 Source of prior bilingual program funding: 2.4 ha:
i-local L-university - s )
2-state 5-federal (specify) . . _ . . . ___.
3-foundation b-other (specify) ___ . ___
2.5 1-CONCURRENT funding of progrem(s), if coo:eratlnn 2.5 -___Qﬁ_,
with Title VII program .

0-no concurrent funding mentioned

2.6 Concurrent program cooperat:mfr with Title VII involved: 25 .. o
i-early childhood (pre X - i)
2-elementary students (grades 1-6)
3~-secondary students (grades 7-12)
L~teachers
C-not specified

2.7 Source of concurrent funding, if cooperating with Title VII

orogram: ¢ 2.7 . hA_
1~local L-federal (specify). . _ ...
2-state s-other (specify) ——
3-university” S-found:aivy vt -
2.8 Total Title VII grant (first year anly) 2.8\4.5.8_@«.&‘
%"‘i—'fﬂ"“*.
.. 2.9 Total funds for concurrent progreii(s) cooneinting with 2. ,“......O_-....

Title VII (firct very)

3.0 1-If a UNIVZ SITY is worl::.ng vith the Title VII prograi, 3.0 ,Q_,
specify vaich: Qroject. intend< to have colleae

Q O-none -S\ wdents work w«‘H\ Ft‘bafa




%

1

"L.0 SCCPE of PIOJZCT
4«1 Nunbers of schools involved in Title VII pirogran: 41 ‘_7____
. 1-one 4~-four C.-not specified .
2-two 5-Tive q- K poublic ._Sc.\aoo\
3-three 6-other . 3 paroCLhwtal SC '\oob
4.2 Totel muibe:r of students in >rogran A,First year 4.2 A L0 .3
C.Second year B i_,_ SIS
C.Third yedr C .

4.3 Grade level of students in progran; number of classes per
rade and total nuaber of students by grouped grade levels
by second year)

Number of Humber of 4.3 PSK H."B
Grade Classes _. Grade Classes._ . 2615
PS-PreSchool . T7~grade 7 . ... e .
u-Kndr'tn - sr 5-‘7I'ade 8 e e C ..
PSK Y43 TOTAL HC. students PS and X O-grade v ... ... T

... _TOTAL students gr. 7-S

1-grade 1 “__.|“7_ . 10-grade 10 __ _ _ . . .
«-grade 2 - 3 11-grade 11 . __.
3-grade 3 e 12-{,rade 12
4~grade 4 ¢ ____ TOTAL students gr. 10~-12
5-grade 5

b-grade 6 T C. P\ﬁ
h|0_7_,5 TOTAL students gr. 1-6

Led 1-A11 classes 'r*'aded hed .-.l.--.
2-A11 classes unrraded

3-Some classes ungraded ' .
If ungraded, specify ages or grades grouped together:

- - -

5.0 P.OCESS VATIABLES ~ STUDEKTS (Sociolinguistic)

5.1 Students Dominant and Native language interaction and
cultural affiliation (Indicate nuaber of students in each
category and specify cultural affiliatior in box)

(Circle any information which is inferred and write INF.)

my -t mte - !

- Pon-mngllsl’ Dorzinant, & _n._nr lish Dotrinant: 5.0 Ho. .
1, Total I .N-E Dom - NEIT II.Z-Dom - NEIT
* Non-English = Sl © mEco: 1 1014 .35 9%
Hother Tonrue i PRSI
\Ol '-\ nS
'.-....--.. S s mr s e s EeE 2 s e . I-Io.;......i bdom II -hS'--
2. Total II, B-Dom - EfT , DB A
English P <, i
liother-Tongue__ hs i ~hem 1T n‘s- N
o 2

I I B A

I zotal Hon- 1ish II Total Inglish Totcl Z-Do 0“' 55
f Doiinant: SO  I1 1L+ Iri“"i %%

......

.« - ca aa -

S0 fhic Q:Un&llsn Doninant f :..nfllsn Dommant ''''

LN S e T T L T T T SR

| N~Z Dom  N-EMT

.................................




grede and total mmber of studenis by grouped grade levals
(by second year)

Nunmber of Mumber of 4.3 PSKL“*B -
Grade Classes _. - Grads Classes. _. Alo7S
PS-PreSchool .. . _. T-grade 7 . _ ... .. B
K-Kndgtn e, . -prade 8 . .. .. C __
PSX W3 TOTAL ilC. students PS and ¥ S-grade v .. ....__..
..., .. TCTAL students gr. 7-¢
j ,
| 1-grade 1 ._“.[7_ .. 10-grade 10 . _....
| 2-grade 2 _ Q. ._ 11-grede 11 . .
| 3-grade 3 ____ ... 12-grade 12 __.
‘ 4-grade 4 4G TOTAL stidents gr. 10-12
5-grade 5 T S
b-grade 6 C. P \A
A10TS . T0TAL students gr. 1-6

2-A11 classes ungraded
3-5ome classes ungraded
> If ungraded, specify ages or grades grouped together: ____

!
L — Leb 1-Al1l classes graded bol ._.‘.--.
|
l

D e e

5.0 P.\OCESS VA IABLES - STUDEUTS (Sociolinguistic)

: 5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate nuiber of students in each
category and specify cultural affiliation in box)

(Circle any information which is inferred and write INF.)

~—. e S memst wse m s s me e mf e s e s e e oaeew g

< Fon-nglisl: Doviinant, 17 Bl ish bomaant 5.0 No. .
1. Iotal I .0-E Dom - NEIT II.Z-Don - NG

Non-English i ) ' ,%’Emfrl;l?'--‘- 1 10 -:35 %

HMother Tonsue HeZil
o\ Y N

1
H
L]
" : mmsr I
2, Total 11, E-Dom - EEIT .
English < i S
liother-Tongue nsS [ Dem 11 no
| £ Ma
.- B - P S P Lai
I Total Hon-Znglish  II Total English motel Soom HOH 65 9%
Dominant: \ OV Donrinant: SOM 1= 1L+ 11,
S i'on-Anglish Dorinant ... ... ... ... | English Dominant
N-E Dom  N-EMT E-Dom °  N-2T
Non-English . ixample: a native Spanish speal:er| xample: a native Spenish
liother- Tongue | who uses Spanish in most coatacts| spealer vho uses Spanish only in
though he may !mov Lnglish faimiliar contacts, and Eaglisl
P in all others: school, work,
N-2 Dom - ELT elog - S5
¥ |
Fmglish | Zxanple: (rare) a native .nzlish | Iraiples: |)a native B,speating
ilother Tongue |spealiing Puerto ‘ican child 5 acculturated Anmerican who may
.bern in Hew Yorl: vho returns or .oy not know a second lang.
t6 Pu.ric dco and hecoss 2)a native E, speal:ing
; Spanish doninent iexican~-ferican chiid vho has a
i sindual receptive !mowledge of
Q Spanisi, but has a Latin culiture
ERIC : affiliation




rage 3
5.2 Cultural ox n,t“m.c identification of target students in progran
by number and { of each:
Indigenous Aﬁericans: rthmber Per Ceut of if inferred,
Total 2tucdents check (/)
A1 Havajo L % e
42 Cherolkee A2 . 0 e
A3 Gther (specl“V) A3, e P e n e
A TOTAL No. of fmerican Indian & ___ . .~ ye e
inericans of other etimic bac:rrounds:
B1 liexican-American B1. N9 e L
B2 Puerto-.ican e B ..
B3 Cuban B3 ...... N ..
B4 Other Spanish-Anerican ¢
(svecify) B . ... N .-
B TOTAL No, of Spanish- 3 ... s
spealiing Auericans
C Portuguese-fmerican Co...... . % el
D Franco-American Do _..... ... ‘o e
F  Chinese-Anerican Fooooo. . s
G Zslzimo G _... D .-
H lussian E e B .
J Other J . e te e
I TOTAL number of H-EIT target
students DS S e
5.3 Ethnic identity of English nother tonzsue students othe- taan target
population, if specified; by number and per cent.
S, S s
B2 il 2. B
II TCTAL number of IZIT students S
other than target population _h ______ 5 o
5¢4 DStudents' native larguage or mother tongue if DIFFE. ZET
fron their dominant language. 5.4“-_,,,‘,.&---.
(speclfy)
Douinant language Jifferent lati i‘r‘e_ Lanpuaze imber Per Cent
1-inglish .Jf’a. aniSKh n,S n: 5‘
2-Spanish ' R A
5.5 Students' Dominant Lanzuege and Txtent of Bilingualisi:
Doninant language ! Thwuber of z.onolj.nguaj‘ suber of students Bilingual
of students in orogra;m  Students to any extent
i
funber 5 not R ‘,’3’ not ,only listening -spealiing
; spec., spec.i comprehension :ability
ilo. o Yo, %

5_0_‘_" English eﬁ ' ‘./ cmee l/

American

o b g




31 liexican-American 81 N9 U S
B2 Puerto-.ican B2 ... L e
B3 Cuban B3 . s T
34 Other Spanish-Ameirican .
(secify) R - s
B TOTAL YNo. of Spanish- 3 5 e
spealiing Auericans
C Portuguese-/merican C...o e % .
A » !
D Franco-inerican D __.... . ” e
F  Chinese-American F ... D
G Zslkimo G__ ... R
H lussien E . e ..
J Cther +Jd e i, 53 - e a. &
I TOTAL muber of W-EIT target e
f’
students NS L 5 S
{ 5.3 Ethnic identity of Ehglish nother tonrue students other than target
Ponulation, if specified; by number and per cent,
oy
i L S 2
IT TCT.AL number of EIT students S .
other than target population . _h 5 e
5.4 OStudents' native language ox mother tongue if DIFFE.ZRT ’

frorn their danins.nt langua.ge.
(specify)

Douinant language Jifferent llative Lanpuaze imber, Per Cent
1-inglish ..Spanish hS NS
2-Spanish T s -l el

5.5 Students' Dominant Language and Irtent of Bilingualisi

Doninant language H
of students in progran

Thuoer of ifonol:‘.ngua.‘i Junber of students Bilingual
Students to any extent
i

fhumber $  not 0. ,’3" not .only listening speal-ing
spec. ., shec,, comprehension -ability
,NO. % ‘I:Oo ;0
5w 35 7 L
e Amerlcan o
\ Indian __ . e . . . .
~o llavajo e — oo )
A2 .. ... Cheroiee . .
A3 Keresan e LT ) .
‘4 Gther (spec.) . " e T S
3 lOll-l Spanish .55 v UUENE 1 VN e e
< Portuguese . . ;. . e e .
b ... l‘“ench - R T ) S .-
G ___.. Eskimo e
H __ . .ussian ' : ' i
J ._... Uther (spec.) . a ) ] -

—— =

ERIC

Aruitoxt provided by Eic:




5.6 .ecruitment of Students:
0 = not specified
1 - Znglish Hotaer Tongue and Fon Inglish uiother Tongue

page 4

5.6 NS

Students are recuired to warticipate in the bilinguwal program

s ong

2 = Only N-ZIT are recuired to take progran:, HT's participation

is voluntary
13 = Both EIT end I-5T
} -
5.7 Proportion of I .om pupils in project crea: see Chart C
n.s+not specified on the ciavt

5.8 Community Characteristics (marl: ally that apply)
4 if more than one category, indicate percent for each)

1" inner city-ghetto,barrio = %
major city ’ %

small city, town or suburb é
4 = iural, farm o
5 = other (specify)
reservation
5.6 A. Socio-economic status of P-EMT participating students
(indicate specific percent of lov Si8)
B. hverage family income, if wentioned
n.s. -.not specified
5.10 Socio-econoncmic -status of iiiT sarticipating students
(indicate specific percent of low SES on the blan':)
n.a. -not applicable (no FiT)
00 =not specified

5.11 Yroportion of migrant students in project
(Trdicate specific nercent)
n.s. “not specified

Students selected & ggzt' Qéé)attf%ozslor:ies Xg%%lelzt?évof project (in addition te

l-anguage-g

57 N2 .
5.8 S

5.1 . () A

6.0 SOCIOLIIGUISTIC SU2VEY  wuy see. frent Questicandie, XtRoX 4 a_

6.1 Project states that a sociolinguistic survey:
: I for IT for Y
4=31T mroup 2T grow)
1 was nade
2 will be nade

0 noi mentioned

C e o - ——— s

ra . e

O T

6.2 If a sociolinguistic survey was or vill be made,
mark «ll groups included:
I N-BMT
1 parents
2 children
3 teachers
4 cormmunity
5 others
{gnecify)

......
“ s e aale

s e w e e
——— et S

-

6.3 Language douinance of H-IIiT groups (chiec:: 4__parenis, T,

511, 0. ...
II __£)....

.21,

~

.. children, C _ teachers,

vuill be determined by the extent each language is used in Jifferent donains

through various neans of comunication, ,
e.g. specify extenti descriptively: never, sometimes, always
USE NCH-EKGLISH LAIG. Us: g ISE

kot

DO.-I LAII‘L) .
1 ilowe i

ro._aawo. -

-

USRI PR

m—— % ¢ 4 s Mes A s e oa

.34 . NA_
A
5...Nna..
C...nﬂ\.

LISTENTING. SPEAKING, ZiDIHG [ILT7Y] Iu} LISTEIIG oI SATe, | ZaDTie 3 T

LR I R

aalx




5.8 Comunity Characteristics (nar’: ally that ap»ly)

(% if more tha: one category, indicate percent’ for each)

1" imner city-ghetto,barrio | %
major city %

small city, town or suburb 'é

5.8 A&

other (specify)
reservation
G A. Socio-~econozic status of H-EMP particisating students 5.9 A. __;3_9_9/0

4 = wural, farm
P
5.
(indicate specific percent of low SIS)

l B. Average family income, if mentioned o De
i n.s. ..not specified
| 5.10 Socin-eccononcmic .status of LIT sarticipating studenis 5.10 |

(indicate specific percent of-low SIS on the blank)

n.a. - not applicable (nc HIT)

00 ~not specified

(Indicate specific nercent)
n.s. “not specified

L A

5.11 Froportion of migrant studentc in project 511 __ _0_ ‘D

6.0 SOCIOLIIGUISTIC SUWEY  ‘wuy see. frert Quecticondie, XtkoX 4 a_

6.1 Project states that a sociolinguistic survey: 5.1 1,
: I for iI for . II
deLT grown IX grown )
1 was nade NN .
2 will be made e e
o not mentioned _ ... ...

6.2 If a sociolinguistic survey was or vill be made, 6.2 1,

mari all groups included: - ‘ iI
I N-EMT IT 2.7

1 parents e

2 childvren

3 teachers )

4 corrmunity e ——

5 otherg N e

(soecify)

6.3 Language doainance of H-IiT groups (ciec: 4__parents, B echildren, C _ teachers)

- SRR
- PN

vill be determined by the extent each language is used in different domains

through various neaons of comaunication.

e.3. specify extent descriptively: never, sometimes, always (.2 A

USE NCH-ENGLISH LAIG. UsE SIGLISH S Rﬂ,
DGIATNS: LISTENING, SPEAXING.,E/DING{U,ITLIG) LISTENIIG SPRAKING  ZADING 1 7L’
1 iloae U SR SUPUPTURIE SRS '
2 Church ’..., . el - .. e d L, ..
3 Sciool RS S I Voo
4 Voxk - - RN RS SR
5 Socializing | . .. ... ... . . .. _-_L_ ' ] e ..
6 Hleighborhood . | . . ... ... .. . o b
7 filp-TV-radic . .. . ... U S

8 liagazines,nevs. .. . ..
¢ Gthers '
(specify)

L.




£0S ANGELES UNIPIED SCHOOL DISTRICT

MEASUREMENT AKD EVALUATION BRANCH

- S ILINGUAL-BICULTURAL PROCRAM (TITLE VII)
. PARENT QUESTIONNAIRE

Dear Parent: — T

We are pleased that your child had an_opportunity to participate in the Bilingual~
Blcultural program. We wish to know how you feel about the progras. Pleass help
us by circling your answers to the questions below. You need not sign your name
on this questionnaire. ¢ -

R 3
Please have your child return this form to the teacher as soon as possible. Thank
You.

1. Do you'think that your child improved his English Yes No
this year?
2. Do you think that your child jmproved his Spanish Yes io
. this_ year? B
3. Do you converse with you child in English at home? Yes Ro
4. Do you converse with your child in Spanish at home? - Yes RO
S. Did you receive tnfornti“on about the bilingual- Yes Ro
bicultural classes? o
6. Does the school gufficiently inform you about its Yes No
) dbilingbal-biculcural activities? .
7. Do you feel free to comntact the school vhen you or Yes Mo
your child have An.English or Spanish language problem?
6. Did you visit any of the buiu:ucl-bicultgul clasges " . Yes " Mo
this year? . )
A ] =
9. Would you like to have your child enrolled in this .Yes - Wo

type of class next year?

10. Do you thirk that khis class has helped improve Yes No
your child's school work? .

If you hsve amy comments you wish to make, please write them below:

7034

o~ . b v b ame i SRR nmwm 8 e S e Amie———a b e 4e 8w e




R

. naze 5 .
6.4 If not included in survey, hov was student's language dominance 6,4 I_____,B
deternined? . i II s S
H=ZiT =]ir
1-inferred by use of surname o X

2-established by formal testing of students __ oo -
ssessed by inforimal means (specify how)

4-not mentioped hov languare doninance vas g e d i {

A ‘-’3‘%\-{-’;‘-‘3“-“4,\ teacher or teachar ol atde wsSesse
6.5 " SociolinguiStic Survey includes: (check all that apply) 6.5_NEG.__

an analysis to determine-if dn interlanguage exists .
in the community, (e.g.; a mixture of two languages
which serves as a single system of communication for
a group of people).

— -

1-yes )
7 0-no
meiciin-vistic svoves ineludes ita.s covering:
6.6 L-EiT pavents' attitudes toward maintenance of child's 6.5, N QA

N~ZiT in particular domains of use or comnlete shift
to English “

1=yes
0-no
6.7 ZiT parents' attitudes toward their children's learning © 6.7, !)Q__
of the N-EIT language
1-yes
O-no
6.8 Children's own attitudes regarding the second languece 5.2 Q_
they are learning and the speakers of that language
1-yes
O-no
5.9 If not included in survey hov were parental and/or 6.9,___h__§__
community attitudes toward H-iT maintenance
determined?

1=will not be assessed

2-will be assessed, metliod not specified

3-has been or vill be assessed by method other than
sociolinguistic survey (specify how) _

. e BB e i 8, - A

6.10 1-After sociolinguistic survey is inade, how do‘'s it influence 6.10._N Q__
program? (specify) (e.g. transfer or naintenance instructional
prograns)
O-not mentioned

7.0 STAFF SELECTIOH

7.1 Linguistic bacikground of project teachers, by nuuiber in eaci: category:
(indicate non-tnglish language in each box:)

5. Y Languase dominance not specified (if any information is not
- ¢ ilother tongue not specified specified; cross out that

) 3 / not specified whether monolingual or vilingual  heading and complete the
rest of the chart)

U E Dom. o mionolinmual _ B-Bilinsual 7.1 N o



S ' VIRICA SCIVES as & SLIELe Sy ollil Ol COLIUWLCLTLLCh 104
a group of people).

1-yes
O-no
socielim-vistic svrvey includes itci.c covering:
6.6 II-RiT parents' attitudes toward nmaintenance of child's 6.5 N a

-

N-EIT in particular domains of use or conmlete shift
to English
1-yes

- O~no

5.7 HIT parents' attitudes toward their children's learning 6.7._ NO\_
of the N-EI[T language
1-yes
O-no

6.8 Children's own attitudes regarding the second languege 6.8“_b_g__
. they are learning and the speakers of that language
1-yes
O-no

]
&
A
0
J
V)

If not included in survey hov were parental and/or

comtunity attitudes toward H-EIT maintenance

deternined?

1-will not be assessed

b 2-will be assessed; metlhod not specified

3-has been or will be assessed by method other than
sociolinguistic survey (specify how)

* st e -tk et

v — e

6.10 1-Alter sociolinguistic survey is nade, ncr “es it influence 6.10__N Q_
progran? (spenify) (e.g. “ransfer or ma:.' 1ance instructional
prograns) '
O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background oi’ project teachers, by nuaber in eacir category:
(indicatéd non-fnglizh language in each box)

2

»‘f Languaze dominance not srecified (if any ‘nformation is not
v 1iother tongue not specified specified, cross out that
/ not specified whether monolingual or vbilingual heading and complete the
rest of the chari)

Log
~
q
-

s A-lionolin B-3ilingual 1 %
I U E Dom, |0 emeiifmal . BeDilingea Lo, Moo P
NEMT M2 BE ] I B,
11 E Dom ; II A )
‘ g?g . N= - N= II B ’
; . or AT &< U I .
f M1 N o ne .N_ 14 —
" mEnas S w s monmmamten s b e B s, WA T 4 ol IIlB - e
A Total Humber B Total-Number A .
Iionolingual Bilingual _\Lsh s

Total UU:*aer
of Teachers

- 1 "
Q—k 8ilin &M\ biculfwral ‘\é\l\sory Board frents \\b")o

.,..ﬁ-‘3.-. \
Peb\\ L\M\ "E.A "\\Mﬂ\bt\" e@ V\Gua.\ '\tu\wrs' L]

ecruitment (M\J in‘\‘b"‘vw-w’\ﬂ% of teathers. -
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7.2 Linguistic background of project aides or varaorcefossionals, by number:
(indicate non-English language in each box

1. Language dominance not specified (If any information is not
2. Mother tongue not specified specified, cross out that
- Not specified whether monolinguel or bilingual heading and complete the
. rest of the chart)
A Monolingual B Bilingual o
‘ , 7.2 No. %
I om ' ! % g. T
& . i, ‘ Q‘)
' “f :2' ‘ II 4 R
II E Dom » ' II B e
ENT ' ‘ ) II1A e
) | ITIB —
II E Dom ' ' L S
1 NemiT 3 : B__
: ' i N —
N Total Number )
4 Total Number B Total Number of aides or
Monolingual Bilin peraprofessionals
. - .
7.3 %gn_gya e used bilingual progran toaciiors: C'f 1A 7. 3___;%__
Mark all that apply ’

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant languege, whether that is their native or second language.

B'lingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if netive lenguege is not their dominant language
1-0=not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant languege.

0-language (s)used by teachers not specified

7.4 Language(s) used by bilingual yo-ren cides or paraprofossionals: 7eb, n>S
(liark all that apply )

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one languege teach in
their dominant language, whether or not it is their native language.

[

tilinpusl ordes who instruct in only onc long. tecch in their native lang.:
1b-only if native lengucge is .leo thvir dendnont liagu.ge
Te=uvin if artive language is not their dowinant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual Hrc e 2idss uot spceified
7.5 Cultural affiliation of teachers, aides, prcjsct director and evaluators by
number and percepnt (Mark all that apply) Specify cultural affiliation.

A, Teachers No. § B, Aides No, % C. Proj..Director D. Evaluater(s)lo. %

! . [l ”




I S

II & e
II B [
IT A e
e .
LI
i : B__
X i N
N Total Number '
A Total Humber B Total Number of aides or
Monolingual Bilin parapr%{?ssionals
- _“iﬁ He*
Cpt A 73___o&

7.3 Language(s) used by bilingual progran toacners:
llark all thet apply

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant languege, whether *that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native langusze is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominent language.

0O-language(s)used by teachers not specified

7.4 Language(s) used by bilingual -no-rm: sides or paraprorfessionals: 7ek n fs
lark all that apply

1-Bilingual aides instruct in only one language ‘
* 1a-Bilingual aides whLo instruot in oply one language teach in
_their dominant language, whether or not it is their native language.

vilingurl oides who instruct in only onc lang. tocch in their pative lang.:
1b~only if native lungucge is .lso thcir deninent l.aguge
{emuven if uctive language is not their doninant language
1-0 not specified s

2-Bilingual aides instruct in both their native and second language, -
regardless of which is their dominant language.

0-language(s) used by bilingual >rc o oidss mwet spocified

7.5 Cultural affiliation of teachers, aides, prciject director and evaluators by
number_and percent (liark all that applyi Specify cultural affiliation.
h. Teachers No. ¥ B, Aides No. % C. Proj. Director D. Evaluater(s)No. &

_hS _ _ MAww _ns _ns _ _

O-not specifi.é'é.




7.6 Selection of N-TiT teachers from local cormunity pace T
O-not specified , 7.6 No. y
Hwiber of N-ZIT program teachers from local community . _ nsS __Q5
and % _____of tolal N-HIT teachers.

7.7  Fumder and Proportion of teachers and aides of sane 77 Jo. o
cultural background as H-Ail students: - h3_hS
indicate specific percent on the blanl, or B 42 (00

if specified desciiptively,
Af tc?achers é:gg:;e
= aides 3-many
4-inost

5-more than half
O-not specified

. e s . Soal . t
7.8 Teacher Qualificetions - Training and experience priox tp nroject PO S
I e . . ) Pontion 7.8 -
(Indicate mumber of teachers with each qualification, (. n
if given)

n.s.-qualifications not spcified
O-previous courses not specified
1. _teacher must meet a specified level of language proficiency on a
""" “'standardized proficiency test of the non-Englich language through
which (s)he will instruct
2., . teacher must meet a specified level of cormunicative competence in
the non-IZnglish language determined by a structured interviey/fl ency

8.7 any previous edncation through h~HiT/content of cowwsaes learned through

3. ___previous teaching through N-ZiT (in country where :t is a nativ :‘,lf“t'we"
language, in Peace Corps) . "S:i

L. ___previous teaching in local areg/live in the cortami’y netcice
5, ___courses in N-EIT language structure and usage lincuistics or FL trainin
6., __courses in N-Z literature’ or liteiacy in Spapish
7o st be bilinzual
9._; _courses in teaching ESL/audio lingual approach (AN
10, _ . courses in methods of teaching N-&il language/lan-uage develozent
11, courses in methods of teaching content (e.g. math)in N-FT
12, .. certification in ESL/or experience teaching LISL
13. ... certification in teaching N-il
14.____cross cultural courses

- 15. courses in the cultural lLeritage, values, deep culture of H-HIT oxr
16. __ _other qualifications, specify travel

8.0 STAFF DEVELOPIENT SEE XERoL Ta -2 8.1 A 2,4 4. %
. O-No staff training mentioned '
8.1 The project is offering training for teaschers 4. For B. For Pora-

and /or, paraprofessionals in the followin: arses:Teachers profussionals .
(mark all that apply) )

n.s.-Training indicated, but nature not specified .,
1-nglish as their second language ......._..:... )
The teaching of dnglish as a second language
3-i as their second language . . .._....... N
¢Z»The teaching of X as a second language o
5-iiethods of teaching other acadenic sub.;-}-e‘ct-s.”
(Biiethods of teeching other academic subjects - T -

. hid
n £ langurage ___, . s y -

J
k langt: - ke A
62.‘%"?&‘ \ %\1‘.?.',: xebm‘\‘“s?ﬂsﬁdu 1’}3.'71 1Y Xan

ot e

Gea ms -

e X X

-
. .o
e w b, . e a
¢ beae —— s o a -
. -
-~

X
X
X




3-pany

’ 4=uost
5-more than half
0O-not specified

- t
7.6 Teacher, Qualifications - Training and experience prioy to nroject no.'s
(Indicate number of teachers with each qualification, . n s
if given)

n.s.-cualifications not spcified
O-previous courses not specified o
1. teacher must meet a specified level of language proflclency‘ gn a
""" “'stancardized proficiency test of the non-Englich language tiarough
which (s)he will instruct

2e teacher must meet a specified level of conmunicative.compeioaence in
""" the non-inglish language determim.ad by a stru‘cturec.l 1r.1terV1e'.;/.f1 g?%gve— ]
3. ___previous teaching through M.BIT (in country where it is a natiw 5.:';3;;
“"“language, in Peace Corps) —e
.___previous teaching in local areg/live ia tic corumity setence
. Tcourses in N-EIT language structure and usage linruistics or FL trainin

o _;mst be bilinzual

. Tany previous education through h-ZiT/content of cowrses learnec through
9. courses in teaching ESL/audio lingual approach tomdsT

10. ___courses in methods of teaching N-giT language /la:*zr»'x.lage developzent
11. courses in methods of teaching content (e.g. nath)in W-2iT

4

5 - . I

6. __courses in l-Z literaturg’ or litevacy in Spapish
f7

8

{ 12..  certification in ESL/or aperience teaching 1SL *
13. __.. certification in teaching NIl
14. cross cultural courses -
15. _ courses in the cultural Leritage, values, deep culture of I-EiT or
16.::--::other ouzlifications, specify travel
¢ o STAFF DEVELOPIENT  SEE XSRoY Ta —s2 g.1a 2, 4,6,%
| - A T

0-No staff training mentioned ’

8.1 The project is offering training for teachers 4. For 5. For Pera-

and /or paraprofcssionals in the followins arsas:Teachers profvssionals .
(mari all that apply)

n.s.~Training indicated, but nature not specified ...
1-Inglish as their second language ......._..._...... ..... L
The teaching of English as a second language . ___. X ‘x‘
3-i as their second language . ... ot e . ..
(?>The teaching of X as a second langvage .. .. ..._... _.8““ :X___
5-iiethods of teaching other acacdenic subjects
(Bliicthods of teaching other academic subjects
in X langeage .. _ ... . ... ... /K_ X
@‘o“nw{cﬁxm 40 b‘\“\a‘* \ QA-, B‘&“YI X X
o

P

e, metodsdin Lumeln devel. 5= ‘0, 10
5.2 Stated roals of teacher training arve: 8.21II ¢ 2 (O Students
7T 7 -I N-EMP II EMP

@Undesrshandin'f of socio-culiural value# . and practices O:__ .
2-Cross-cultural training .
3=Sensitivity to ethnocentricisw and lincuistic snovbery

vareness of the socisl-emotional development oi
Lrateszies for accomodating the dififerent learning
styles of
6-Strateries for cognitive development of
Stratesies for reinforcin; the seli-esteem oI
-Methods of cross-cultural teaching or teaching the
bicultural component
q-Formulation of pupil performance ovjectives
Methods of evaluation of pupil performance objectives __

Q List specific eourses if given (or Xerox and attach)

alBEaka ko il
Ml MR
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G%UJ?SHL;Orw 8?.() ) .
3.0 Component: lStaff Develogment For Teaching Staff

A’ Performance Objective:

B.

907 of the teachers and aides will achieve a significant learning

gain as shown by pre-post testing.

First vear activities: Convetaaf{g;al Spanich

In the.fou? public project schools the entire staff -as given
the opportunity to participate in Aaily conversation.1l Spanish
instruction. The daily lessons were 15 mihutes long an’ were
conducted by the Second Language teachers and coordinator-,

Lesson content was basic communication skills such as greetings,

simple directions and questions.

In addition, two classes are meeting once a week for two hours

to provide more advanced instructio: in Spanish. Instructors are

District Adult Education Teachers.

S e e s

Ta_

Self Concept and Culture and Heritage --- Understand‘ng the Mexican-American Child:

A.

A four hour Saturday meeting for all project rchool personnel and
community was held to gain insight of the Mexican-American child

and the community. The inservice was conducted by two college

professors from the Mexican-American Studies Department, San F . indo

Valley State College.

Mexican-American Studies

‘A. Two semester unit course in Mexican-American studies was provided by

Professor Luis Hernandez from San Fernando Valley State College.




™
C. STAFF DEVELOPMENT FO! PROJECT STAFF ‘ : T 13

, ~
The project director, evaluator, curriculum supervisor and bilingual coordipifor

paf:icipated in all phases of staff development. In addition the project
staff attended conferences, visited Bilingual Projzcts, and Bilingual classrooms.
i

Coordinators received on-going instruction from the evaluator on the testing

procedures and techniques and on the use of evaluation instruments.

. . : . . . .
The curriculum supervisor instructed the coordinators on the implementatic— of +he
. = »

jnstructional program

-
O e

- Successes and failures in meeting performance ob jectives

1. Evaluation Plans:

CONVERSATIONAL SPANISH CLASSES:

Evaluation in form of periodic teacher-conducted quizes, writtza ard

oral.

UNDERSTANDING THE MEXICAN-AMERICAN CHILD:

The Instructor required a mid-term and final course examinatica.

In addition each participant received an_evéiuéqion instrument to

. determine if the course content was covered.

MONTHLY INSERVICE

|
Participants were provided with evaluation instruments at the 2ad \

of each staff development meeting.

SECOND LANGUAGE TEACHER INSERVICE

‘ » Second Language teachers met for 2 hours weekly with the curriculu=z

plazs.

They shared techniques and developed weekly lessca

coordinator.

-

2. Results:




.

" e My o Gemis saemn e T ke M o et 89 e Mkrart s BB e W ebme s wn iy et r . bl

?T ATE DECELDPNENT - Te
SUCCESSES : ’

70% of project personnel are communicating with parents in Spanish, It

> appears that a greater percentage of instruction is conducted concurrantly

in Eﬁélish and Spanish.

It appears that suggestions, and techniques dis-ussed and demonstrated in

Staff Pevelopment are being implemented.

As a result of staff development many of teachers and aides are able to
implement a program of instruction that allows .00% of the students to
progress in the content areas whether they are monolingual speakers of

Spanish or English.

807% of children in the program demonstrate a willingness to speak Spznisk

in classroom as well as in the playground. —

257% of teachers are impledenting the Magic Circie from the Human Develop-

ment Program on a regular basis.

1007 of teachers have requested extension of the weekly conversationz!

classes as well as the Mexican-American studies course.

100% of project personnel attend staff development meetings. Teachers frc=
Title I and Title III schools have réguested and been invited to participa::

in Title VII Staff Development, as well as Zone B personnel.

-

. Evaluation of the S:aff Development program by teachers indicate thzt 907
of teachers and aides made a 737 learning'gain as a result of inservice
participation,

FAILURES.

Summer Inservice was not provided due to late staffing.

[T WRAEES S ———



$TAT  deverLopmg

First Meeting: Pre-Schooi’6rientation
T0pici Orientatio; to Bilingual Education
Speakék: Mrs. Dolores Earles
Activities'i
Background information on program
P;ograa Objeétives
Suggested scﬂeduling

Overview of Instructional Program

Distribution of selected background materials

Second Meeting: Human Development WOrkshof
Topic: Self Concept
_ Speaker: Dr. Palomares' staff
Activities: Demonstrations and seminars
Distribution of theory and year's lesson outlines plus

individual student profiles.

~ Third Meeting: Language Arts
| Topic: Reading readiness and decoding
Speaker: Curriculum supervisor and Zone ‘B Consultante
Activities:
Background.infgrmation on coﬁcurrent tedching
Readiness skills
Decoding in English and Spanish
De&ohstrations in Reading and Math (Using the classroom aide)

Distribution of Curriculum objectives for Reading, and Math Terminology List.




-

. Fourth Meeting: Languige'Arts .

o\

Te

Topic: Reading and Language Enrichment Activities

cmvean

Speakér: Pat~Boerger, Reading Task Force Consultant

i
Activities:

Classroom visitations

Discussion period

Games workshOpw
Decoding skills prepared
Distribution of Staff prepared Initial Reading sl:ills for the Teaching -

of Spanish and a compilation of singing games

Fifth Meeting: Language Arts

Topic: Language Enrichment Activities (poetry, stories, songs)

Speaker: Laura Olsher, Language Consultant, UCLA, Marymount etc.

Activities:

Classroom visitatioas

Discussion period

Music workshop

Creative Drémgtics

Distribution of Songs in Spanish plué backet of language énfichmen;

materials for use with flannel board.

P




L

8.2 Methods of Teacher Training: (Mark all that apply) 8.3

(Mrcourses
2-experiential, teaching supervised by master teacher
3-workshops vhere teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedbaci: on hov they are doing
=cross-cultural sensitivity training, t-groups
@Snteraction analysis (e.g. Flanders system)'. Pa]omare.s ‘-\umaf\ :De\fe\opme(\t
~other (specify) Orosr&m

8.4 Project provides released time to teachers and paraproffesion- 8.4 _ ' C P ‘
als for joint lecson plamnninz: 1-yes O- not mentioned '

8.5 Proiect provides for paraprofessionals to receive course credit 8.5 . a .
toward eventual certification: 1-yes O-not mentioned
How? (specify)

——e

8.6 Paraprofessional's role: ’ 8.€ 4 2 z' “’ é

teaching whole class | . . . . -
teaching smali groups§ 'M C°'\|Wh°“ with {eocher

tutoring individually wsed to Sup eu-'f-'{-gmc.ker Who 1S
clerical : s \
not- 1 w.o
5-contributing to bisultural component ° h&
how ?

—a a—

6fliaison witu parents

8.7 Training for project teachers and parsprofessionals is given by: 8.7 A_hS,
(mark all that apply) A for teachers B for aides B_iNS

O-not specified
1=University faculty
2-project's Master Teachers
3-projec1(:‘s teacl)1ers
4-other (specify) —_— —

Emg’\uis on Wwolving professional exgerts and consultantso. 2

L

e cm——

- — e

S ae vt et

.8 Humber and Proportion of persomnel giving teacher training who 8.812‘1\5 —_

are: S
1-bilingual . 3 e
2-bicultural

3-N-E' (specify background)

' 8.¢ Training is nrovided: pr&-é&rﬂt& 'l'm;n'on "°+ 8.5 “-1, Q
vring a sumer session ¢arnied ot %V o
uring the acadenic year I pkewsive Progrow P\ anned for

—other (specify) summer'l
§ 8.10 Ectent of training: 8.10 4, N3
SRR B (indicate no. of hows's) L -
4 1-approz;zimately eguivalent to a 5 o weelly . 6. . hes. n.8
collegz course - 6 .y monthly [
2-nore than one course 7 . bi-monthly
3-less than one course
4-other (specify) __ oo
ne, %
8.11 Kumber and Proportion of teachers ctiending training: 8.11. 9% 180
or: if specified descriptively, indicate:
O-not specified 6-most
1-100% 7-many
2-more than 75% 8-fey
3-50-74% S-other (specify) e ’

4=25-50%
I ¢




als for joint lesson planninz: 1-res O- not entiocned

8.5 Project provides for paraprofessionals to receive course credit 8.5 -‘2 .
toward eventual certification: 1-yes O-not mentioned
How? (specify)

8.6 Paranrofessional'’s role: 8.6 'lrl’}' “’ ‘

: sucing ke lass Lo opiiggtion with feocher —
g small groups . \\o P
| tutoring individually used ‘v Sup e'pl""“ teacher Who t
; clerical net- bi H " au_‘\
t 5-contiibuting to bimltural component
hou ?

-

6fliaison with parents

} 8.7 Training for project teachers and parsprofessionals js given by: 8.7 A_hS
(mark all that apply) A for teachers B for aides B_ NS
,‘ O-not specified
L 1-University faculty
2-project's lastor Teachers
3-projec?'s teacl;ers
4=other (specify) — ——
Emgho.sis On Involving pro?easio nol exgerts and consu\tantso, 2
.8 Number and Proportion of persomnel giving teacher training who 8.8;‘1\5 —
are: -
1~bilingual 3N
{ 2-bicultural
- 3-N-EIT (specify background)

" 8.¢ Training is »rovided: Pre-Service ""‘a;ﬂ"n "°+ 8.9 ul' 2
vring a sumer session carnied ot \T¥ eLo".

uring the academic year < . FrewmsSive. Proaraw-\ P\ahnt& ‘FOY*

———

P ————

- ——— v mac—s

—— e e

~other (specify) summer 'l
. *8.10 Ertent of training: 8.10]4;. hS
RS 3 (indicate no. of houss) e
A 1-approximately ecuivalent to a 5 o ueelly 6. hes. 0.2
colleg: course 6 .. 2. monthly [
2-niore than one cousse e 7 . __. . bi-monthly
3-less than one course
4-other (specify) __ ___
no. %
8.11 Nwrer and Proportion of teachers sttending training: 8.11.%Y4 180
or: if specified descriptively, indicate:
O-not specified 6-n0st
1-100% 7-many
2-more than 75% 8-fey
3-50-74% S—other (specify) . ’
4=25-50%
5-1=24%
G.0 TEACHERS' ATTITUDES
9.1 Teachers'attitudes are asgsessed: (Mark all that =znply) $.1 .. ©

O-not mentioned

1-to N-ZIT language or dialect

2-to N-EMT students ~ expectations of achievement
| 3-to N-EHIiT culture

; 4-prior to participation in bilingzual project
! . 5-after project training
: 6~after participation for a period of tiae in project

7-througt(1 a ques;sionnaire e .\. d
‘o 8-other (specify e, o bici pate ;
“"!1 g c,o.c.\qc.ﬂ ol des ovincs paly parent a.d ste arTici @ i
= e the ;.ns\»i tL Eoe Pel E:';'\“ :ﬁc.c:\'nfc.ncu '“‘ghi\éruf. This Human ds
> e\ Og on s\-v_f

ca aiven om & weeken

ent Norkshog it a4 howurs "
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10.0 STAFF PATTE NS

10.1 Staff patterns: (marl: all that apply)iQ.2 Staff:

O-not specified bilingual teacher
tean teaching 2=ZSL teacher
cluster teaching é}-bilingual coordinator

shared resource teacher

10.1

0.2 1, 3, H

’

(@)-aides or paraprofessionals

-other (specify) 5~consultant psychotherapist

or guidance counselor

6-other (specify)

10.3 fverage nuiber of pupils ver class:
O0-not specified

10.4 Average mumber of sides or paraprofessionals per. class:
0-not specified

10.5 Average puiher of F-TT or bilingual aides (or para-

-

10.3. 30

104 | _
105 1 .

professionals) ver clas: A1l oideS ore N-EMT or \,;\;.\6.,..4.\ ruses!

0-not specified pyaqa i “\Y ‘o

10.6 Special aide to punils having most difficulty in learning

is given:,
~individually by: 3~teacher

in small groups 4~special remedial teacher
C-not specified S5~paraprofessional

6-parent tutor
7-older student tutor
C 6 &-peer tutor
Q G-not specified
10-no special help given

squor'} EMT non=-bilingual teachears,

10.6 &

11,0 INSTAUCTIONAL COLPONENT ~ DUIATION .Ai1D EXTXIT OF BILINGUAL COMPOMENT

11.1 Duration of Bilingual Education (policy) I 1L

N-BiT language will be maintained in prograp: i DOH £ DOh

(marl: all that apply) NEMT LT

O-not specified hov long ‘

1-as the alternative language of learning
for as long as desired

2-z8 the mediuwn of instruction for special
subject matter {e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient Inglish to
vernit learning of acadeniic content at an
acceptable level in ZEnglish

—avm - ———

- e v -

11.2 How many vears. does nroject stote is odtimal for instruction
for I-Zil group through NI-EHIT language to continue?
O-not mentioned
if for a particular nuwiber of year®:
12 3 4 56 7 8 ¢ 10 11 12 17

i
s Lo

« s ¢ al wm e s st b ¢ s e e ee e

LIS LY 2 O e ..

- (if specified in terms of a condition, please state it -
e.g. "if a child bvegins learning in il-IiT and Bnglish in Pre-¥,
H~ZIT instruction should continve -through high-school®)

II,

£ B0i;
MEMT

———

1.1 1 “_b‘ém
II _ nsS..
I -h3-

1.2 __hS




1003 sverage nu.der Of punils der,
O-not specified

10.4 Average number of aides or paraprofessionals ver. class: 10.4 ..1.-‘- -
O-not specified L
10.5 Averege nupbexr of H-Fl or bilingual aides {or. para- 10.5 _...L_ —

professionale) ver. clast All oideS are N-EMT or bilinguel -used
O-not speclfledm“n\v ‘o J“beﬂ EMT non=-bilinawal tecchars,

10.6, sissgiel aide topupils havine nost diffioulty in learning”  10.6 e
"is given:
~-individually by: 3-teacher
in small groups /~special remedial teacher _
C-not specified 5-paraprofessional

6-parent tutor
7-older student tutor
(: (, 8-peer tutor
Q ¢-not specified
10-no special Lelp given

11.0 INST.UCTIONAL COiPONENT - DUSATION .I'D ENTZNT OF BILINGUAL COMPGHENT

11.1 Duration of Bilingual ZEducation (policy) 1 1T 114
N-ZT language will be maintained in prograp: i w0k £ DO 2 D0is
(mark: all that apply) NEMT ELT NEMT

O-not «,.3cified hov long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction foi special
subject matter (e.g. cultural heritage)

3-only foix the length of time necessary for

i = LR -

. o aa, - -« -

- - - - DIF

the acquisition of sufficient Inglish to '\
veriiit learning of acadenic content at an 11.1 I _NS
acceptable level in English II1 . nS..

I -h3-

11.2 How many years does project state is optimal for instruetion  11.2 _hS

Puatey e 2 I i

O-not mentioned
if for a particular nuwiber of years:
12 3 4 5 6 7 8 ¢ 10 11 12 13

A o md eum ¢ W1 mamar Y, e s A e s &

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in 1i-iiT and English in Pre-X,
H-TIT instruction should continue -through high-school®)

I'
it n

r

‘o

Duration of Bilinzual Iducation (in practice) (lfarlz all that apply)

11.3 Second, lancuage learning is introduced in which grade: 1.3 7 -.,.'t
code: (= N.A. (if no miT) II

12 I
for each grouwy N.A. Pre-i K 1 2 3 4 5§ & 7 8 ¢ 10 11 12

Ii'-E DOM X
II EDOL N X o
IL . oDow/MEMT L. M T T




page 10

11,4, The_current, nroject. vill be lin-e
Progran at the indicated grade level:. (= m"lcate speclflc crade)
00 0 not crades ) . 14 Voc.
L ;:(c’)de: (if no HIT).cpocified 1=3 4~6 7-$ 10-12 13-cdllcge training
wi~s DO
IT 2% - T
1I) :3-DOLI/NEIT _

- LI [y . .- - oa
e

-a . . - -

code: 13=College or Universitj - (Other professions1 tr a;n;ng) 1.4
1/=Federal, State, or Pr1va+e Vocatlonal Jot training

drOJected through grade
00 if O not grades
code:  no HiT specified 1 2 3 4 5 6 7 8 9 10 M
II &n '
1% N-EiT/Z Dom

wa . ——

11.6 Learning in their native language for
students is projected ir throunh _grade:
O=not specified/Grade 1 2 3 4 5 6 7 8

11.7 The amount of instructional time in and through their native language
per day for H-HIT students who are N-I doninant is:

code: O=not specified mrFmath s = science ss*= social studies

11.7 11.8 11./
iiin, per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. instructich )
through H=MIT instructi_gn_,h,,‘_,_ U, - ¢ wevgh N=EMT . ..
Pre 1\.': m— e ten P?_e o e ey a e — --...,
., Aporat ANCH.. .. e M hery N C_+ e . %lo
21 B 5“- ...A-..T.\;ss)’n A.,c. SUUINE Y 7- Y ORI

[ e s mEm s s m o mm e - -uo-d-m.m.n-..

i
B T I Ry et O RV S

L]
H
+
[

)R IR DI SR S
5 '
I o he ot s s s dlo 0o messeemessosommmssossoe osleooc . uvere . oo

0’.......-.-..--... e o

;x._‘,\..-.-.,_,..-.,..,«,,

H\o.mzﬂzo\:mrb.wz-w i

Zooweo o e se w o
10, i eeee e
11 ...,

11.10 The amount of instructional time in and through their native language
X ""b. for N-;..‘T students who are Inglish dominant is:
bilingue\
code. 0 = not speclfled M.4i. = not applicable, no H-HiT, L dom students

11.10 11.11 11.12
iin, per day Total 1iin. per Subjects taught % of time per day of
of instruction day of any in native lang. 1nstruct10n
throngh. N-Ed. ... m,.lmma.cmon - e

S —ﬁo”i"

#-ﬁo




 projected thwowgh grede:
\ 00 if O not grades
code: no HiT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.5 Second language learning fox Inglish dopminant students is 11.5 IE _ng

- & e e oW

IT GiT .
1%, N-EiT/T Do . _. — a s e o am mae amn e oo
11.6 Learning in their native language for MNon-inglish dominant <~ 11.6 ,\’3“
students is projected through grade: ‘
O=not specified/CGrade 1 2 3 4 5 6 7 8 ¢ 10 11 12

— L S Y e e e - -

11.7 The amount of instructional time in and thiough tiaeir native language
per day for H-HIT students who are N-£ doninant is:

code: O~not specified mnath s = science ss = social studies

11.7 1.8 11.9
iiin, per day Total Min. per Subjects taught f of time per day of
of instruction day cf any in native lang. instruciich )

through {=RIT __ ,.mtmg.tlm" e e e mmms amm v e o Yipcugh N-RMT
Pre In L Pre k ~

———— e Gt -

X ru..u\r:....--..l,m-- : 6. $5 M herqbety C..+ ﬁ-fZ’é’.."éZo."lf..’IZ
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11.10 The amount of instructional time in and through their native language
K ""h. kfor H-:..JT students who are Inglish dominant is:
bili nguel
code. 0 = nol specified MN... = not applicable, no I-EiiT, L dom students

11.10 11.11 11.12

iin. per day Total liin. per Subjects taught % of time per day of
of instiuction day of any in native lang. 1nstruct10n

‘cnrou{,b. N-®A . ... M,mtmmon - et o aeesa. ... through N-HT e
-1.5?..._4,...@,.,- i 6,:5,»*.‘.-.6., C. P:-eh_.a.g.coA-_-;

i
.
35

; boonne ol 8 hed LA, g M '; o0 4 :
T I
> ... .- e .. A3 e
b U N L4

: ' - - - - -~ - -'--.--

4 | ‘ceaana .- e e afian et eme e ae e i . '5

6 i . . .Q .................... 1< . .

. dovmame s .. e e 16 )

T e o A,
g Focieeann. e .- 8 .

2 e S




pece 11

11.13 1-Progran is one-ucy - only non-Iinglish iiother Tongue 11.13
students (including N-EiT-English dominant). English
iiother tongue students do not receive instiuction in
a second language |
0-no English ilother tongue students |
2~ 2 way - BT learn the second language
11.14 The anount of instructional time in and tlirough their second language

1‘
|
for pupils who are native speakers of English is: *
code: = not specified N.A. = not applicable, no English IIT students 1‘
11.14 ' 11.15 11.16
iiin, per day Total min. per Subjects taught % of time per day
of instruction day of any in second lang. of instruction
through N-LIT _ ___instruction ... . ..... 3& ............ through N-ZT. ... ..
Reel ;Afpnoa..\hr,.h....zhna..._.,..."CS‘..s.sén LA, . PreX. 33 .%....
1 P I I TR .-“lhn”H|1‘. &o ° D -
R . e is e 2
b . - b
S e e e e 5
6 . am e N S 6.
7, i e e b ) o
8 ... i e .8
9 - R T , G e
10 e e e e e e . 410
1o ST n
s [ T VL 2]
3 "-o.uaht b\, \nduuxl\y
11.17 lliXed or separate lansuage usage by teacher. and/or aide 11.17 | éj 7 i
in the classroonm (marl: all that apply) e

0-not specified
1-languages are nevei iized by either the teacher, aide or the
pupil in any one class period; only one language is used.
2-the. second langusge is used exclusively by the teacher,aide
and pupils dwring at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.
4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
nay use either.
5.the teacher reinforces any conversation initiated by thae child
through the use of whichever language the child has used at the time.
¥ 6-constant switching from one language to another by teacher during
lesson, ’
v 7~the teacher uses English and the paraprofessional then translates
. the same material for N-ZIT pupils.
*° g-other (swmarize) ) .
W e feather will use En%. +Opan . S1m \*‘M\MKS‘Y . dain
v The  Onildren  will be entewrage ‘o N.spov\-& (o
“ dovv tnown? lonaaaye
Simultaneous ”-ha‘&“\bhk\[ teoch e o atde Hom E'\a""b ’
12,0 IIETHODS OF SECOND LANCUAGE TZACHING Pz L P / 'SP N

(tiar's all that apply: some projects may use a combination 12,0 _'._‘_.'Lj_b__
of methods)

4{ udio~lingual habit skills or behavioral approach. HAnphasis




uin, per day Total nin, per Subjects teugnt & of time ver day

of instruction day of any in second lang. of instruction
throuzh N-LIT  _ _instruction .. T . through N-g@T .
Preil [pppros e Jhr.s €S, 55, M) LA, c. Rre X 33 . ..
L e z.n,é Ll .60 o0 ..
R R P2 . o
D e e e )3
b R - AL
5 ) i e s -
6 8 - - g - .'.. .......... ;6
7 F ot set o e e e e s ) e e e e e s e se i 4 aas * .......... ‘.7..
8 . s S
¢ e e e foeedi SRR LS e
10 b Che e e e el 10 .0 ... ..
o ) 1, o 11
,.

* -l-a.udht Jo\\\ \ndu.al\y

11,17 lixed or separate languagze usage by teacher and/ox aide: 11.17 . é/ :7

p-l- g N e e I0S

in the classroom (mar: all that apnly)
O-not specified
1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period:
pupils .are allowed to use either native or second language.
+ . 4-the teacher uses only one language; however, the aide or para~
professional uses another during the same class period; students
nay use either.
5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.
6-constant switching from one language to another by teacher during
lesson, °
v 7-the teacher uses English and the paraprofessional then translates
the saine material for H-ZIT pupils.
8-other (swmarize)

" e Yeoather will use Ev\% +opan. “"”“‘H"“"'Ju's‘ i Phaln

Y The c,\m\drth will b en uu"cg&'.cl 4o NSPDV\
JQM nown?

Snmkl*‘ﬁh@O\ksh&‘&hQ‘ﬁj'\Oh ‘ +-e.a.dn e or o\ Ae_ -pre ) E"\a t?
12.0 1iETHODS OF SECOND LAICUAGE TuACHI“IG Pz L P Pn.l.
(iiar all that apply: some projects may use a combination 12.C _'n____:-‘i___

of methods)

V4{;pdi9:l;ggyg; havit skills or behavioral approa-h. Hgplasis
on comunication., Includes contrastive analysis of souids
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues aie systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn froii examples.

2-Transfornational-cognitive approach

Acguiring an vnderstanding of the structural patterans or
gramiatical rules of a languace.

See YEROYX Il o <
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1.0 Component: Instruction ” . I

1.1 Iustruction == Language Arts

- | PART 11 “Q | ) &

ggESENTATION OF A PLAN

|
§§CTION A: REVIEW OF FIRST YEAR ACTIVITIES

A.

B.

" §n the amount of Spanish language jnstruction were noted. This was due

Throughout the first year, we have strengthened the amount and'quality

Performance objective:

By June 1971, 80% of the students will achieve 80% of the oral language
performance objective skills in dominant and second language as measured

by oral proficiency checklist.

First year activities:

In accordance with tde language development ob jectives of our project,
very high priority was given to classroom work in the language develop-" — 7
ment area. This included a variety oral language stimlation, vocabulary
development, and a general classroom climate jn which the exchange of ]
jdeas and use of language was actively'encouraéed. These activities

were carried out in both English and Spanish,“although marked differences

to variations in the capability of the staff to offer the kinds of

bilingual instruction considered essential for the project.

H

Language dominance or preference in Engiish add Spanish was evaluated

by the classroom teacher, the second language teacher, and'the'education
aide. This evaluation hglped to shape individualized language experiences
apprOpria;d gor children having different language abilities. Some
children have strong expectations that Spanigh is not appropriate for

use in schools; this has been recognized as an important bafrier to over-

come in facilitating the use of both Spanish and English ia the project.

re g ae s ey

Y. T4

. of bilingual language jnstruction in many of the project'classrooms;

our current activitifs in recruitment of additional bilingual teachers

Y P
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1.0 Component: Instruction

P T

1.1 Tastruction == Language Arts

. semaugye

A. Performance objective:

By June 1971, 80% of the students will achieve 807 of the oral language
- performance objective skilis in dominant and second language as measured

by oral proficiency checklist.

} B. First year activities:

1 In accordance with the language development objectives of our project,

L very high priority was given to classroom work in the language develop-~ = =7~

' " ment area. This included a variety oral language stimulation, vocabulary r

development, and a general classroom climate in which the exchange of
jdeas and use of language was actively'encouraged. These activities

| were carried out in both English and Spanish,”alshough marked differences

in the amount of Spanish language instruction were noted. This was due

to variations in the capability of the staff to offer the kinds of

bilingual instruction considered essential for the project.

Language dominance OT preference in English and Spanish was evaluated
by the classroom teacher, the second language teacher, and'the'education
‘ . aide. This evaluation hglped to shape jndividualized language experiences
apprOpriaéé for children having different language abilities. Some
' children have strong expectations that Spanigh is not appropriate for
use in schools; this has been recognized as an important barrier to over<

come in facilitating the use of both Spanish and Engliéh in the project. ;

' ihroughout the first year, we have strengthened the amount and'quality
of bilingual language ijnstruction in many of‘the project classrooms;
our current activities in recruitment of additional bilingual teachers
will permit major extension of-this essential part of the project.
Where teachers were not able to conduct ;.bilingualfprogram, we pro-
vided elements of ; biliékPal program through a second languaée teacher
and a Spanish-spcak.ng Edacation Aide. The language skills with which

[
o _ we were most conceraed are listed on pages 21-23 and pages 26-29 of

the original proposil. See. Yerox \\d -5
! !
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1.2 Comporent: InstrucciSZD- Reading !(:) i
1 .

Py

KA. Performance obiecti§e: . ‘ \
“ !

100% of learners in the program will achieve a minimum of 6 steps in
. the Language Arts program as measured by criterion refereﬁced test,

the Articulated Development Reading Test. . !

First vear activities:

Children were primarily taught to read in their dominant language. The

Pl

Sullivan Programmed Reading Series was to be used by che English dominant

R Lot cn e iied . A " o S PR

children. The Laidlow Basal Readers (Spanish) were to be used by the

Spanish Dominant children.

English dominant children were to use the Reading Program already in use
at their school. These proé&ams were the State Basal Reading Program; the
" SWRL Reading Program; the Macmillan Reading Program; and the Open Court

‘Reading Program.

¥

- Spanish dominant children were to be taught to read in Spanish by the
phonetic method. 5 '

.
L

The Spanish Reading Program used project developed materials as well as a

‘wide selection of Spanish basal and library books. These materials became
available at mid-year. }

Reading readiness procedures were carried out in both English and Spanish.

‘Successes and Failiires in Meeting Performance Objectives

1. Evaluation plan:

Students at the Reading readiness level as :'l as those at the decoding

level were pre and post-tested wichlche.Apeli Test.

Spanish dominant children were pre-tested with the Spanish language

version of the Boehm Test in January, 1971.




- e g

T O

P . A1l children made a gain of at least 6 stepg as measured by teacher-

<)

... . made tests in Spanish and English. The reading poréion of Apell Test

jndicated a gain of 50% in the English Reading program for all children.

2. Results: Successes and Failures ,
a. Successes (English Reading Program)
~1) Each of the English Reading Programs implemented produced gains
which met or exceeded the performance objectives in all except
very rare cases. (Supporting data from formal testing will be
' provi&ed whan available.) . . (
2) Education aides made possible small grouﬁ instruction.

3) Inservice was provided to familiarize teachers with materials

and to assist them in making effective use of new materlals.
. 4) Second language and concurrent Spanish and English inst:ruction

allowed Spanish dominant children to progress at a faster rate.

“s

(Spanish Reading Program)’
1) Spanish-speaking children with literacy skills were able to
continue progress in reading.

2) Some children both English and Spanish dominant were able to

’ break the code in Spanish. !

b. Failures (Spanish Readiag Program)
1) Due to late staffing and the limited number of bilingual
\ teachers many children did not receiﬁe Spanish Reading

3 instruction antil late in the first semester.

2) Spanish readers and other instruct%onal materials began arriving

late in the semester and are still being received.
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KINDERGARTEN
INSTRUCTIONAL PROGRAM

I. Dominant Language - Language Arts
A, Listening

istening Activities for the Dominant Langua;:\
will be taught simultaneously in English and
Spanish ~- so that at no time will any child
not be able to actively and successfully parti-
cipate in the development of the listening /

skills listed below. /
~
- 1. Differentiate likenesses and differences
in sounds

' 2, Distinguish between sound characteristics
F 3. Imitate sourds and patterns

4, Repeat variations in pitch, stress, and
Juncture

5. Identify words that rhyme

6. Recall specific details

7. Establish sequence of events

8. Pollow directions

9. Interpret and relate experiences

10, Compare similar and diverse gituations
i _ | 11, Define cause and effect

12, Predict outcomes

13, Relafe spoken ;ords to meaning

14, Appreciate and enjoy literature and poetry

ka>pcﬁsil\ -2 -
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B, Speaking

/To assure that all children are able to verbaliz:\
the concepts ‘being developed through the Kinder-
, garten Language Arts Program instruction 7ill be -
given in both languages, The children will be \
; encouraged to respond in their dominant language, .
As children listen to concepts being learned and '
' discussed in both languages, they will be hearing
‘the second language in a relevant, meaningful /
situation, . //
. /’
' : 1. Identify and label concepts
2, Give directioas
3. Ask and answer questions
4. Discuss and relate experiences relevant to:
child's own person
child's home and family
child's school situation

child's community and environment
needs and emotions

S. Interpret and verbalize number concepts
6. Interpret pictuces
= to find main idea
= to identify details
= to solve problems
7. Establish sequence of events
8. Compare similar and diverse situations
9, Categorize ’
10, Classify
11, Formulate hypothesis
12, Make inferences
13, Predict outcomes
14, Define cause and effect

15, Express Space/Time Relationships

- 16, Expfesé Measureaent Concepts ';ZQ:

17. Dramatize

/| e

—rv




B, Speaking (continued)
18, Relate words to meaning

« Deseriptive words in terms of size, shape,
color, texture, etcCe....

- Synonyus

« Antonyns

19, Repeating oral selections with proper stress,
pitch, and juncture

C. Reading (For Spanish Speakers)

The following reading skills will be developed in
Spanish for Spanish-speaking children

1. Knowledge of left to right and top to bottom
at it relates to the reading act

2., Develop skills in auditory discrimination by:

« Identifying ‘number of words in sentences

- Identifying humber of syllables in words

« Jdentifying accents in words

- Orally identifying vowel and consonant sounds
in their initial, final, and medial positions

3. Develop phonetic skills in decoding by:

- Visually identifying the printed symbols
for the vowels and consonants

- Identifying vowels and consonants in words

- Recognizing that conscnants and vowels
form syllables

- Recognizing that syllables form words

4. Apply phonetic skills in decoding to:

reading own name

reading classmates names

reading selected words and short phrases
reading labels of things around the room
recognizing words in games

reading names of week, month, numbers
reading bulletin board labels

reading experience charts

reading own dictated stories

reading printed directions

reading in basal readers

reading easy library books




The Pirst Grade Program
Instructional Program

A, Instruction

RS ————
»

The First Grade program will be developed identically to
the Kindergarten program in respect to areas of major

emphasis.

! Oral Language Skills will be developed and emphasized
throughout the day in the first grade through the reading
program and the content areas. In addition, a variety
of language experiences will be provided to build verbal
proficiency in both English and Spanish.

T

Reading instruction will be in the child's dominant
language.

Content in Mathematics, Social Studies, Science, Health, etc. .

will be given in the child's dominant language.

-

B, Skill Development

The skills identified for mastery in the dominant language
and second language in the kindergarten program will be
the same for grade one. The difference will be in the
degree of mastery the child will already have in both
languages and the degree of mastery expected for these
children,

Because children in the first grade will be going into.

a bilingual learning experience with differing linguistic
capabilities in both English and Spanish, the Oral
Language Arts program will reflect these differences,

C. Organization
1. Self-Contained Classroom

Availability of bilingual personnel will determine the
podel to be used in the first grade room.

1f sufficient bilingual teachers can be recruited for

the first grade, the {instructional program will be
{dentical in organization to the kindergarten program,

2, Team-Teaching Approach

1f£ recruitment does not produce sufficient ~ilingual
teachers for grade one, the available bilingual teachers
in grade one will be used in a team-teaching approach,




The First Grade Program

C. Organization (corntinued)

a, A bilingual and a non-Spanish speaking teacher
will be teamed up to provide for instruction as
specified in program objectives,

b, Children in the two classes being teamed will be
assessed by the Second Language Teacher in terms

of their language proficiency in both English and
Spanish,

(1) Ron-English speaking children and children
with a very limited use of English will be
grouped for a half day of instruction:

- Reading in Spanish
- Science, Social Studies (biiingually)
- English as a Second Language (E.S.L,)

(2) Non-Spanish speaking children and bilingual
children will be grouped for a half day of
instruction;

- Reading in English
- Social Studies, Science in English
- Spanish as a Second Language (S.S.L.)

(3) For the remainder of the day, the children
in the two classes will be grouped into two

heterogenous groups to receive instruction
in:

- Music -

=~ Mathematics

= Physical Education
- Language Arts

‘D. Teacher Responsibilities in Team Teaching Approach

1, Bilingual Teacher will
a, Teach non-English speaking children
- To read in Spanish

= Content areas of Science and Social Studies
bilingually

=3

[

——a

J A L Py




-

The First Grade Program

D. Teacher Responsibilities in Team Teaching Approach (continued)
b. Teach heterogeneously grouped childrep bilingually

- Music of both cultures
- Mathematics

- Physical Education

- Language Arts

2. Non-Spanish Speaking Teacher will
a, Teach non-Spanish speaking ¢hildren

- To read in English

- Content areas of Science and Social Studies
in English

- Spanish -as a Second Language (with the
assistance of the Second Language teacher,
the paraprofessional aide and special F.L.E.S,
materials.)

b. Teach heterogeneously grouped children bilingually
with the assistance of the paraprofessional and
parent volunteers.

- Music (Spanish-speaking paretns and paraprofessional
aide will be used to supplement records of semgs
in Spanish.)

- Mathematics (Spanish-speaking paraprofessional
aides will assist teacher if necessary.)

- Physical Education

- Language Arts in English (Spanish speaking aides
will assist and serve as models for the language
arts program in Spanish.)

E. HAterials

1. Reading:

Sullivan Programmed Reading (English)
Laidlaw Series "Por El Mundo del Cuento y la Aventura"

(Spanish)
2, Second Language
a. PF.L.E.S. Spanish materials s

(Same as those selected for Kindergarten)

-3 -
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page 12

Ra-inductive -generative epproach: through listening to communication,
perhaps of peers, and attempting tie new language in situations which
call for the student to generate sentences - test his understanding.
(the wny native language is accuired)

Incluies direct association between object, picture or action and
wortl in second language,

J 2b-deductive , « the cognitive code approach: through initial formal
study and malysn.s of grammatical structures, then applying them through —
examples, i.e, ansvering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

J-Gremmar - Tranglation ilethod
Formal svudy of rules of grammer and translation from first language
to second, Emphasis on reading in second language rather than using
it for oral communication,

13.0 DCMINLHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual lethod: listening, speali..g, reading and writing)
i II

Non Eng dom Ing dom
students students
. . A in dom B in A in dom.B in
se
€ X2ko¥ M\l a -y lang second lang second
lang lang

0.= not specified
(Use not applicable (n.a.) if project has no Zng. dom. students)

|

13.1 Second language listening-speal:ing 13.1IB______
skills are learned: IIB l
@concurrently with Zoninant lansuage
listening-speaking sizills _X .__,)_{

R2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in dominant lan;uage

3-a s ~cified period c¢f time after
liuoaming-spealiing s«ills in cominent
languace taught

o Piee . &
o

13.2 ALi sequence followed: , 1B
istening-speaking proficiency Y IIA
precedes introduction of reading ___. N e —-¥ IIB 1' ﬁ

2-leading is taught concurrently
wlth llstening-speaklng kills

(B5learning to read overlaps learning . o o -...,
of listening-spealing skills & — )L -
4<There is some overlap between
learning to read and to write X L X _Ix_
13.3 Listening-soeaking proficiency 13.3 Ifi.,._hi

deterained by: IB /...
1-ieasure of listening-spezling IIA
proficiency = - . — IIB W .

2-informal assessmeni by teacher

. - - L -




to negative, declarative to interrogative, active tc passive.

o=Ggeermar - Tranglation ilethod
Formal study of rules of grammesr and translation from first language
to second. HEmphasis on reading in second language rather than using

it for oral communication,

13.0 DCHINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}I* Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, - :ading and writing)
i II

Non Eng dom Ing dom
students students
- . Aindom B in A in dom B in
Sce x2RoY M a - lang second lang second
lang lang

0 = not specified
(Use not & plicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealzing 13.1 1B T ' g
sliills are learmed: I1B l
@concurrently with loninant lan-uage
listening~speaking si:ills X ____)!_

2-after a specified level of compe-
tency achieved in listening-spealing
skills in cdoridnant lanuage

3-a specified period of time after
listening-spealing skills in dominent
languara taught

13.2 ALil cequence followed:
istening-speaking proficiency IIAQ' L |

precedes introduction of reading Y mz

2-_eading is taught concurvently
with listening-speaking skills

3-learning to read overlaps learning

B © _of listening-speaking skills )

4<There is some overlap between

learning to read and to write x

IIB_."_H

—— . - e

l | ' . : * 132 IA_%_&_
]
5

—rrden -—— s -~ ——

|
o

——e

X x X

13.3 Listening-spealing nroficiency 13.3 1i hz

determined by: . IB ..
1-easure of listening-speaking ITA
proficisncy e . — —— I1B

2-infornal assessment by teacher

124 Second language reading skills 13.4. IB 3
are learned: IIB. g
1=concurrently with learning to read
in cdominant language
2-after a speciriea sevel of dorminant
language reading coupetence — —

achievement
F e
@ specified period of time after POO ,Cf(/h

(learnin(; to read in cdominant language

e.g. & specific grade)

4-before learning to read in dominent
languare

%M\S\'\ kovn\no,“‘\ &\\\&\'Lh W LT mc.\mo.(l, :ﬁ\\i-.‘.o\ T’CAA-éA
nErg walil \ake it semester RoaUSL moterials i
not rrive,

X




nage 13

I II
Non Eng dom Eng don
students students
A B 4. B

dom second don second
lang lang lang 1lang

13.5 lleading is introduced:

4-individually, when child is reags e e — . 13.5 IA.__.K_
or at a specific time during grade: @ V. . V. o 1B _th
1 e — o IIA K
2 e e — IIB_ NS

3 o—r e —— e

13.6_Teading readiness is determined by:
Qltest of reading readiness XX X X 1361l
- 2-informal teacher assessment _— IB_{

13.7 Grade level reading is expected:

1-in first grade e _— . 13,7 14 hS

2-in second grade o el IB_S

3-in third grade T N 1A S

i—)inn fourth grade  ___ — IIB nJg

5-3n fifth grade — - A

=in sixth grade —— — — AFi-u‘S ’earS

7-other (specify) e, —_— e P p &

13.8 Grade level academic achievenent (math, science, etc.) in the 13.8 IB__ S
SECOND language is expected: IBns.

1-in the first grade
2~-second grade
3-third grade
L=fourti grade
5-fifin zrade
6-gixto zrade
7-other (specify)

14.0 %HTEGZ‘.ATION OF SECONI)) LANGUAGE LEATNING WITH OTHER LEARNING: 14,0 I
nmurk all that apoly II 5' #
I = N-BE II=E
dom dom
students students

1-Second language learning is only a sep-
arate subject for En_iish-speai:ing stu-
dents; the second language is not used
as a m2diun of instruction for other
subjecis,

28econd langiage learning is both a gep-- .
arate subject and also a medium of
ingtruction for other subjects. ZS

3-Second language learning is always in-
tegrited with the learning of oourse
conteat (snch as social studies) or as
a medium of cognitive development,

Q @kcademic content teught in the native
anguage 1s used as the referential
content of seconi language learning




3

13.6_Tleading readiness is determined by:

()test of reading readiness A X X X 1361l
2-informal teacher assessment — — — IB_{__.
IIA
IIB_ 4 ..
13.7 Grade level reading is expected: )
1-in firet grade —— e e 1.711AN
2-in second grade e — e iB_-
E 3-in third grade - . IIA S
l (iiig fourth grade e — e IIBnJg
5-3n fifth grade — .
i <in sixth grade o — — A‘F""Lrs y ears
7-other (specify) —_— — . Ff &
} 13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB___;ZT
SECOND language is expected: IBNS.

1~in the first grade
2=second grade
3-third grade
L=fourtl grade
5~-fifin zracde
6=six*n zrade
7-other (specify)

1 14.0 %HTEGRATION oF SECON? LANGUAGE LEATNING WITH OTHER LEARNING: 14.0 1
mark all that apoly II é' #
I = N-E II=E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a m2diun of instruction for other
subjeois,

———

29Second lasglage learning is both a sep-
arate subject and also a medium of
instruction for other subjects. 2§

3-Second language learning is always in-
tegr.ted with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

cademic content taught in the native
enguage is used as the referential
content of second language learning
(the same concept taught in the native
lenguage is taugat in the second

langu: e). x _,{_

5-Different academic content is teught
in the second language from that which
is taught in the native language.

e -— - oo

" O=-not specified

—~aana —.

. 6=other (specify)

LIn m:‘\e:“s'::.rm%no\o y ivern N beth \.o.hﬁu.csazs ‘\'o
hwild \incruSul o.hi\(g ‘_dl-o V:i‘-ﬂ)t\‘ilfe' c,onc.:.ﬁ':.; ;. né

) 4 n g e\ sKills oces - /

"AEK‘IC?,OV\LQ&S 6@?&’%“;\«“ ,\n AOM%“L&{ tang uu.a&. /
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15,0 TREATIENT OF CHILD'S LANGUAGE: I I 45018k
Non Eng. dom. Eng. dom. IB
students . 'students 114
A -indom. B2nd A B 2nd 1IIB
lang. lang. Hng, lang.

1-The child's language is respected,
It is not corrected, rather, all
of the child's speech is accepted,
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

O-Not specified

F — -

16,0 MATERIALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply)
inguistically based
(tferrill or Miami Linguistic

i readers, ITA, etc. 16,1 I :
Sullivan, SOR A th o ) yaoe . 18
sal readers _ES —
Laid lgw

3-Dialect readers

X

perience charts (stories
dictated by children) —_—
16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.214_NA
2-Grade 2
3-Grade 3
4-Beyond Grade 3
O-not specified
Dlense 1nlincd

O-none specified
1-pattern drills
2~dia]og nmeitorization
- 3-choral repetition
ongs
~Bregraczied  instruction

~-stories read to children

AUDIO VISUAL AIDES
CE)filns, ﬁlr.:s'bripsn

8-flannel or magnetic woards
-realia, graphic displays
ecords, tapes
isteaning centers

12-multi-media appriach
Experiential *

A7 T maT rerd e o

IWHTR TEN T

see eRoX 14 &~ 1 gor bisk o Maderials

H 200 rnaierialﬁ

IL.. IB_

I, &

~——

on e
, O dINE -

16.3 The followihg are technicues and materials used for second_language learning:

ki TTRITH
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aiming toward child’'s eventua
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify) _ — e —

O-Not specified

16.0 MATERIALS . ‘\ |
see YeRoX 4 a-1 gor Lise ef Madexials
16.1 Reading Materials-Types

Deading Materials are: (mark all that apply) A
@.inguistically based H 200 ma!»eriaj'-"
(tlerrill or ﬁiami L%nguistic -
: readers, IT4, etc. 16.1 IA__. A LV 1m
Su\\wau\’ SNRL' MatMilien pAc° _ % ———
sal readers —_— — ..'_f —s
Lad lges
3-~Dialect readers — —_— —_—
verience charts (stories
dictated by children) X _‘_( —

16.2 If some reading material is in
the child's dialect, indicate how
long it is’used:

1-0rede 1 16.214_NA L. o
2-Grade 2
3~Grade 3
L-Beyond Grade 3
O-not swecified .
Jlerse inlierts o liun =)
16,3 The following are technicues and materials used for second language learning:
O-none specified
1-pattern drills
2-dialog menorization
3-choral repetition
ongs
s.presraried  instruction
G-stories_read to children
4UDIO VISUAL AIDES
Cf}filns, filrstrips
-8-flannel or magnetic woards
~realia, graphic displays
ecords, tapes
istening centers
12-multi-media approach
Experiential ¢
13-role playing
14~puppetry
15-experience charts
16~primary typewriter
17-learning through direct experience
with materials e.g. Montessori
ctivity centers-chosen by child
~other (specify)
Learning outside the classroom:
20-field trips
21~ guggested TV programs
22--ther (specify)

TSR TR
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ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS
Pt

pominant Language - Language Arts
A. Identification and review of existing materials
Readers (Spanish
« Laidlaw Bros, Publishing Co.,: Palo Alto

Pastor, Angeles - Por E1 Mundo del Cuento y la
Aventura Books 1-6 and pre-primers

= Century Schoolbook Press: San Francisco '
Murguia, Theodore - Explorando Hawaii Books 1=3

Library Readers gsEanish)

- Laidlaw Bros. Publishing Co.: Palo Alto
Puertas de la Luz Series Books 1-3
Esta Era Una Vez Bajo las Palmeras

= Random House: Ne;: York 1966 . :

= Nardelli, Robert: Cat in the Hat Dictionary in

Spanish
- Seuss, D; El Gato Ensombrerado

- Eastman, P.D.: Eres tu mi lama?
= Guraey, Eric & Nancy: E1 Rey, Los PRatones y

El Queso

= Perkins, Al: Viaies del Doctor Doolittle

= Lionni, Leo: Suimi
- Palmer, Helen: Un Pez Fuera del Agua

~ Heffernan Book Co,: Texas
- Silvetas de Oro
= Pequenos Libros de Oro, N, Series
= Colecciones Animales Felices
= Colecciones Ninos Felices
= Linea Infantil

= Harper Row Publishers: New York
= Bonsall, C,: El Caso Del Forastero Hambriento
= Hoff, Sid: Danjelito y el Dinosauro

= Kegsler, L,: Aqui Viene el Ponchado
= Sendak, M.,: Osito .

- Silmar, M,E,: Teresita y las Orugas

= National Textbook Corp.
= Caughran, Mabel: Horas Encantadas
= Alexander, Frances: Mother Goose on the Rio Grande

- Tardy, Wm., T.: Bedtime Stories in Spanish

(e

3 i
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ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERJALS .

g. Dominant Language - Language Arts (continued)

A. Identification and review of existing materials
Library Readers (Spanish) - continued

- Bovmar Pub, Corp.

= Jimenez, Emma and Puncel, Conchita:
- Versitos Para Chiquitines
= Juegos Meniques para Chiquitines
= La Nina Que Celebra el Cumpleanos
= La Senora Jones Es Mi Amiga
- Sabés Que?
- La Manzana es Roja
= Afuera
- Papa es Grande
= Los Cuatro Sombreros de Benny
- Amigos! Amigos! Amigos!

- Susaeta )
- Coleccion Fintasia Series
Books 1=12

= Juventud
. = Carolina Series
Books 1-4

- Bro-Dart Foundation
- Project Leer (List of books in Spanish)

Records and Slides ‘Séanish)

- Show 'n Tell Picture Sound Programs

-

Records

= RCA - Discos "Disneylandia" Series
- Blanca Nieve y los Siete Enanos
= Pinocho
= Dumbo -
= Peter Pan y Bambi
= Los Cochinitos
= Pedro y el Lobo

-~ La Bella Durmiente

S

et 1 W

Fowers




ACQUISITION, ADAPTATION,

I, Dominant Language = Language Arts (continued)

A, Identification and review of existing materials

Readers (English)

McCraw-Hill:

Buchanan, Cynthia and Sullivan, M, W,:
Sullivan Program Reading Series
(Combines modern advances in structural
.linguistic educational psychology and
programming)

Library Readers (English)

<'Blair; Mary, The Up and Down Book., New Yorks: 5
Golden Press,

= Bradfield, Joan and Roger, The Big, Happy ABC,
Racine, Wis,:

- Bradfield, Joan and Roger, Who are You?
Racine, Wis,:

- Courtis and Watters, Illustrated Golden Dic~
tionary for Younz Readers. New York: Golden

Press, 1965

= Dareff, Hal, Fun With ABC and 123, New York:
Parents Magazine Press, 1965, An alphabet
and counting book in rhyme,

= De Armand, Frances Ullman, A Very, Very Special
Day, New York: Parents Mag. 1963

= Eastman, P, D,, Are You My Mothér? Beginner Books
in English and Spanish, New York: Random House,

1967

= Elkin, Benjamin, Why the Sun Was Late. New York:
Parents Magazine Press, 1966

= Greenleaf, Elizabeth, Vtho Wants £o Nap? Mankato,
Minn,: Oddo Publ, Co,, 1965, Story of a naughty
calf who did not do what his mother told him to do.

- Grey, Jane, The Turtle Who Wanted £o Run, . Mankato
Minn.: Oddo Publ, Co,, 1¢65, Tony Turtle envies
animals that can run and longs to do so himself,

» Zhe King, the Mice, and the Cheese,
Beginner Books in English and Spanish, New York:

= Gurney, Nancy

Random House,

= Haas, Dorothy,
New York: Golden Press, 1966

« Helmarth, Marilyn Olear, Bobby Bear Pinds the
Maple Supar, Maokato, Mipn,: Oddo Publishing

Co., 1965

= Howard, Nancy, The Billvs Go Zo Town, New York:
Parents Magazine Press, 1967 -

AND DEVELOPHENT OF MATERIALS

=

New York

1964

Whitman Publ,, 1965

Whitman Publ.s Co,, 1966

1965
Maria, Evervbody Has A Name,




ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS
e ——————,

I. Dominant Language = Language Arts (continued)
A, Identification and review of existing materials

Library Readers (English) - continued

= Jones, William E,, Going to Kindergarten.
Mankato, Minn,: Oddo Publ, Co., 1965

= Kaufman, Joe, Big and Little, New York,
Golden Press, 1966

= Lionni, Leo, Swirmy, New York: Random
House, 1963

= Massie, Diane, McGrepor Was A Dog, New
York: Parents Magazine Press, 1965

- Moore, Lilian, The Magic Spectacles and
Other Easx-‘ro-Read Stories, MNew York,
Parents Magazine Press, 1965

= Palmer, Helen, A Fish Out of Water,
Beginner Books in English and Span: Spanish
New York; Random House, 1967

- Pape, Donna, Liz Dearly's Silly Glasses.
Magkato, Minn,: Oddo Publ. Co., 1965

- Pape, Donna, Scientist Sam, Mankato, Minn,,
Oddo Publ, CO.. 1965 —_

= Rockwell, Anne, Sally's Caterpillar, New

. York: Westem Publ, Co., 1966

- Salazar, Violet, Squares Are Not Bad, New
York: Western Publ Co., 1967

= Scarry, Richard, Best Word Book Ever, New
York: Golden Press ss, 1963

- Seuss, Dr., The Cat In The Hat, Beginner
Books in English and S, Spanish- Hew York:
Random Bouse, 1967

Records (En iish)

« Bowmar Records Inc,
= The Best in Children's Literature
Series I and II

Filmstrips (English)

« Eye Gate House Inc, -
= Read and Tell - Set of 9
(Cultivate Self-Expression)
= Fairy Tales for the Primary Grades
= Captain Good Speech and Mr, Mumble
(A Developmental Listening and Speech
Improvement Series)
« Reading Readiness -« Set of 9
- See and Tell - Set of 9
‘(Pictorial series - spark imaginationm,
improve powers of observation and help
them constructively with ingenious




ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

1. Dominant Language - Language Arts (continued)
A. Identification and review of existing materials
Filastrips (English) - continued
- Eye‘ Gate House Inc, - continued
e Social Studies Rhymes for the Very young
Set of 9, (Pilmstrips in Verse)
« Mother Goose Village, Set of 9
« Picture Stories for Reading Readiness
Set o 9 .
= I Hear a Rhyme, Set of 8
« McGraw-Hill
« Talking Time Series, Sets I and II
(Establishing Sound-Symbol Relationships)
Tapes (English) .
- Sullivan Tapes for Reading - Reels 2-8
B, Selection of Materials Appropriate in Present Form

1. Sullivan Programmed Reading Series
(Dominant Language English)

2, iibrary Books (English)
3. Library Books (Spanish)
C. Selection of Adaptable Materials - SPANISH

1. Laidlaw Readers - Por El Mundo del Cuento y
La Aventura

2. Instructo-Flannel Board Visual Aids
(English-Spanish) .

D, Determination of need for Material not yet in existence
F e ——————

1., Basal readers -(uexicfan-mucan Orientation)
in Spanish ’

2, Filmstrips - Sound-Symbol Relationships for
Spanish

Storybooks and records or tapes for independent
listening enrichment activities in Spanish

. Lesson Outiine for initial teaching of Sound-
Symbol relationships in Spanish




o
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1.

ACQUISTTION, ADAPTATION, AND DEVELOPMENT OF MATERTALS

Dominant Language - Language Arts (continued$

E. Development of Adaptable Materials

1. Terminology for Basal Reading Books
(Assure comprehension of Puerto Rican terms)

2, Lesson Outline for Onomatopeic Method for
initial teaching of Spanish Sound-Symbol rela-
tionships and samples of follow-up activities

3. Tapes of Onomatopeic Method - (use to reteach

or reinforce)

&4, Tapes of Library Book Stories

F., Development of New Materials

There is a need to look to commercial companies
gor three major needs:

1. Basal Readers (Mexican-American Orientation)
2. Filmstrips (for independent, small group
" viewing)

3, Storybooks with Records for 1istening centers

-
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ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

II. Second Language
A. Identification and review of existing materials
Spanish - Second Language

Teaching Materials

- D, C, Heath & Co, Boston. 1965
Munoz-Plaza, Cesar A, Getting to Know Spanish

- National Textbook Corp. F.L.E.S,
Bishop, Dorothy Sword, Spanish for Young
Americans (A Structured, sequential program
for Elementary School)

- McGrav Hill Co. 1966 :
Dorry, Gertrude Nye, Games for Second

Languape Learning

Pietures

- Visual Aids for F.L.E.S.
Lauden, Robert, Lingua Pics and Teaching
Outline, San Diego City Schools 1963

Filmstrip Kit with Records

= Curtis Audio-Visual Materials
Beginning Conversational Spanish Kit I, II, III

Records

- Behavioral Research Lab, 1966
- Paso a Paso (Record)
(Nursery rhymes, riddles, short poems and
stories intended for children beginning
the study of Spanish)
- Sing and Speak Spanish, Albums #1-5

English - Second Language

Teaching Materials

- State Dept, of Education, Teaching Eanglish
Barly, H200, 1968 (Intended for Primary
Grade non~-English speakers)

b=
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ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

II, Second Language - (continued)

A, Identification and review of existing materials

c.

D.

English - Second Language - (continued)
Teaching Materials . -

= Calexico Public Schouls

- Donoleny, E, Teaching English As Second
Language c/o Pupils of Foreign-born,
Mexican Heritage
Lesson Plans - Books I and II

= McGraw Book Co, 1963

Wheeler, Gonzales, Let's Speak Spanish
Books 1«6 (A world-oriented program for
ESL in the Elementary School. Designed
to introduce English to children every-
where whose native language is not
English)

= GimCo,

- Lancaster, Louise, Introducing English
(An aural pre-reading program for

.Spanish-speaking pupils)

Pilmstrig Kit with Records

= Curtis Audio-Visual Materials
Beginning Conversational English, Kit I, II, III

Selection of Materials Appropriate in Present Form
Materials for Second Language instruction have
not been selected, Insufficient time to preview
and evaluate materials in section A for use,

Selection of Adaptable Materials

(To be done later)
Determination of Need for Material not yet in existence

(Depends .on which materials are chosen from Section A)
Development of Adaptable Materials |

(To be done later) _
Development of NewAHacerials'

~ (Do not know needs yet)

- TN~ - - PO
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ACQUISITION, ADAPTATION, AND DEVELORMENT OF MATERIALS '

I1I. Culture and Heritage
L4
A, Identification and review of existing materials

} 1. PFor Second Language = English

\

; Avaiiable materials used in regular kindergarten
’* curriculum will be used for this purpose

2. Nor Second Language - Spanish

Records )
= Children's Songs of Mexico
- Vamos a Cantar
- Cancioncitas para Chiquitines
- Homenaje a Cri-Cri
- Mas Canciones de el Grillit» Cantar
- Cantos de las Posadas
- Mexican Rhythms and Folk Dances
- Juegos Infantiles
- Jaegos Infantiles de Mexico
- Ballet Folklorico de Mexico N,

3. Por Second Language (Spanish and English)
- Human Development Training Institute

Methods in Human Development . ‘
Harold Bessell, Ph.D and Uvaldo H. Palomares, Ed.D. ‘ —

San Jdugo, Calif. 1967
- Full size mirror in each classtaom

B. ' Selection of Materials Appropriate in Present Form

1, Methods of Human Development

2. Spanish Records listed in Section A
| 3. ‘Hirror
C. Selection of A'sdaptable Materials

1. Human ﬁevelo;agnent materials will be used

bilingually
2, English materials relative to American cult&re

ané heritage will be used bilingually .

o ‘ l8-




18,0 TUTORING

page 15

16.4 The sources of Non-English materials and textbooks are: 1644, 4,6' 8"’, 'o
(mark all that apply) ]

~not specified
&are written- b¥ native speakers of that language
2-come. .ially prepared and putlished in countries where

N~E is the native language
3~developed by the project's own bilingual staff )
4~developed by the staff of another bilingual project (specify which)
égeveloped in conjenction with project parents

eveloped by or with members of N-EMT community: gaork with lo co\ colleqe

7-are culturally appropriate for N-E culture Students to de vdq} ad d;\_-‘oha‘

(specify how this is determined) w )
are cross cultural ¢ \'\'\»\-\"al\\l “(’?""P""’.‘..‘;:\e‘-m\s.

ommercially prepared and published in the U.S.
are translations of U.S. texts.(g

11-are coordinated with materials used %x\the regular subject
curriculum

12~other (specify)

16.5 The specific bilingual/bicultural materials used in the language 1 6.5___l_
component are:
O-not specified

1-xerox att.ched-page and document F, pHO-4Hq See Xerox &t“‘&d\&d
N a-

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 _éﬂ'i
" groups: (mark gll that apply)

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups )

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8~other (specify)

n.o. - (20 170 students)

17.2 Students are grouped for language instruction: 17.2
(mark all that apply) A-more than % the time egs than % the time
O-n>t specified

~total class . S
small groupe .specify size)——mnSg___ X
-individual instruction e _

17.3 Criteria for grouping: Students

O-not specified I Non Eng II Eng dom nE]_Eng dom
dom T © NEIT
1-by age — — —
2-by native language — —_—
(3Jby dominant language v [P i
-by language proficiency
(ex. level of reading skill) __ — —
n.a. not applicable
(no E.dom/NEZIT) — —_— —




(specify how this is determined) !
are cross cultural c.u.\"n.a..ro.\\\l “(’?""?"‘m‘\e‘-m\s
ommercially prepared and published in the U.S.
are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12~other (specify)

The specific bilingual/bicultural materials used in the language 16.5 |
component are:

O-not specified

1-xerox attuched-page and document ‘ 'P H 0-44 See Xerox &t"&f.}\ﬁd
N a- i

STUDENT GROUPING

Student grouping; mixed or separated into dominant language 1741 Q"’, §

groups: %;ark all that apply)

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4~-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
“ominant language groups

t separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8~other (specify)

(mark all that apply) A-more than 7 the time ess than + the time
O-not specified
~total class e
small groups (specify size)——nSg___
-individual instruction

Nede = (n0 17 students)
17.2 Students are grouped for language instruction: @ 172 g @

17.3 Criteria for grouping: Students
O-not specified I Non Eng II Eng dom n_:],En,g dom
dom =T " NBIT
1-by age —_—
2-by native language —_—
(35by dominant language v v
~by language proficiency

(ex. level of reading skill)__

n.a. not applicable
(no E.dom/NEHT)

18,0 TUTORING

#8.1 Student Tutoring is: (mark all that apply)

no-not mentioned

O-type is not specified

1-inter-gtpnjc (N-BIT student tutors HiT students)
sintra-ethnic (N-EMT student tutors N-RIT)

@mne by older children (cross age) high School stud ents
-done by peers (same age) a
5-other (specify)

18.2 Paraprofessionsls or aides give tutoring or instruction as follows: /
-area not specified 18.2 _1_21:5_1_.'/
inter-ethnic (W-EIT aide tutors EIT student)
in the acqusition of native language slills
in the acqusition of second language slills
in other academic subjects




T

page 16
18.3 Parent tutoring: (nark all that apply) 18.3 g

no-not mentioned
O-type not specified
~inter-ethnic parent tutoring is used
1%>intra-ethnic parent tutoring is used

Pavents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4L~in an adult education component
5-.in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
n.materials are provided for use in home by parents
8-other (specifyg

19.0 GURRICULUM PATTERNS 19.0__H () 6

The stated curriculum pattern of the bilin 1al project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculun of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
~flexible or modular scheduling
11 group instruction
individualized learning
pen classroom
Zguided discovery and incuiry
8-a curriculum which is both child and subject~-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20,0 COGNITIVE DEVELOPiENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned 20.1,.3, 4,5, ¢
1-structured enviriomment rich with materials child can nanipulate

order, compare, match for perceptual-notor developnent
2-non-verbal materials, such as llontessori materials from which

children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

abeling and discussion . concepts related to time, space, distance,

osition

abeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

irect experience of processes of science through discovery, using
riaterials rather than text; active experimentation by child vith teacher's

uidunce rather thon tozcher deongtration, . .
irect experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:




T - B . o - o - - o - D S R W
7-naterials are grovided for use in home by pareats
8-other (specify

15.0 CURRICULUY, PATTELNS 19.0_H 4D 6

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from tradit.ional, typical curri-
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togzther during part of the school day
~flexible or modular scheduling
11 group instruction
individualized learhing
pen classroom
-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPiENT

20.1 Cognitive developuent in early childhood grades is fostered through:
O-1ethod not mentioned 0.1 ,3, ﬂ,S' ¢
1-structured eaviriomment rich with materials child can nanipulate

order, compare, match for perceptual-notor development
2-non-verbal materials, such as lontessori materials from which

children can learn sensory discrimination, natching, seriation,
counting, addition, subtraction

abeling and discussion of concepts related to time, space, distance,

osition

abeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

irect experience of processes of science through discovery, using
naterials rather than text; active experimentation by child with teacher's

uidwnce rather then tozcher de-onstration, . .
Cz;igiect experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above) A NG
O-method not mentioned e . LM
1-specify or xerox p. no. and docuaent
n.a.-no grade 4 or later grades




-

21,0 SELF-ESTEM

Stated methods of project compenent expected to Increase Se.ir-e5ie8
no-self-estecra not rentioned as an objective
O-self-esteen is an objective but nethods not specificd
Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from
their own experience
teacher accepts, acknowledges ideas and feelings
5_teacher encourages non-verbal expression of child's feelings
through painting, nusic, dencing
teacher provides experiences in
children act are accepted by the teac
discussed. and the children are encourage
"different" ways
7-teacher provides exper
success
8-teacher. provides experiences where occasional failure is
aclnowledged as part of everyone's experience; second
attemp%s are e?c?uraged ) ,
other (specify) (xergx QT sumarize) document page i
16 ha iCCircle Ralemo.res -H-u.mm\scvdopm!-w" methd
pupil self-direction and acceptance of

which the various ways that
her: their actions are
d not to make fun of

jences leading to coupetency and

TeacheéT provides experiences

responsibility, such as:
10-pupils act as tutors for other pupils
tions in choice of curriculum

-pu.ls have some Op
‘1s choose activities from a variety of interest centexrs

~pup
73-older puils participate in curriculum planning and/or
developnent
T 14-pupils write a bilingual newspaper for dissemination to the
' . coumun%ty )
other (speci - .
n;.;ucfywwk Sancsk-s coXKing role models. O
22.0 LEARNING STRATEGIES w-lend gth midror iRV eath 220
Class roo vy, <

1-The project mentions the following specific learning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, uove about freely or sit in a circle or
horseshos rather than sit in rows, has been found nore effective.

O-none mentioned

23,0 BICULTURAL COMPONENT

D

23,1 This program is:
_1ebilingual alone




L3teacher accepts, acinouledges xdear and lecClings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
'/G sacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different! ways
7-teacher provides experiences leading to coumpztency and
success :
8-teacher provide.; experiences where occasional failure is
aclmovledged as part of everyone's experience; second
attempts are encouraged
okgér (specify) (xergx.or sumarize) document page # ‘
16r MagicCircle Rolomores -HumanDevelopmen
Teacher provides experiences™th pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
-puils have some options in choice of curriculum
(:f;lpupils choose activities from a variety of interest centers
13-o0lder puils participate in curriculum planning and/or
developnent
14-pupils write a bilingual newspaper fcr dissemination to the
cormunity .
other (speci - .
Irdc(.vi\-fcfy&;\“\ Seums‘\-s o..n.\(\hd role models. O
22.0 LEARNING STRATEGIES wh-lenath wivrer ) each 22,0
Class room,
1-The project mentions the following specific learning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) - Document and Page no.
Exexiple: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.
O-none mentioned

23.0 BICULTUJAL COMPCHENT

23.1 This program is: 23.1__2____
bilingual alone
(:isbilingual and bicultural

~bilingual and multicultural

O-not specified as to which of the above

4-an ethnic studies program is included in the bilingual program

5-art, posters, realia, crafts of both cultures are exhibited in
the classroom

6-language and cultural content are integrated

7-other (specify)

methd



AFFECTIVE DOMAIN: ACHIEVEMENT RECORD

() 1n the room () Outside the class () Avay trom school

f’\. Personal Reaction:

1. Responds in a positive manner.
(a) to affection from peers )OO (b)  to affection from adules [T )
(c) to individualized positive reinforcement {J{_Ji_

(d) to friendship (JCIJ (e). to success(J )] |
5 2. Making choices freely. (] )
; 3. Evaluating and revising choices constructively.[ J()

4. Demonstrates independence and self-reltance.[ ()
§. Enjoys academic challenge. ()

‘
v
o o e R e s

B. Participation and Interaction:’ ;

1. Listens attentively to othero.DDD
2. Engages comfortably in oral dulogue.DDD
(a) with telcherDDD {(b) with one child DGC} (c) with small

groop( X JC] (d) finm class discussion( J( ()

3. Freely asks pertinent quest fons.

(a) of adules( () (b) of other childrenC'JD[:

F T

| 4. Freely comunicates ideas, problerms, feelings and needs. )

- ———

S, Enjoys active participation in group and class activities.
(a) observation( () (b) exploration (c) experi-

- uentattonm (d) liltentngDDO ¢e) lpeukingm
. . (f) rudingcm

6. Demonstrates leadership potential.
(a) accepts opportunities to ludm (b) freely assumes
leadership rcle

) 4

C. Problem-Solving:
1. Views problems in objective, realistic and tolerant terms.{

2. Constructively utilizes available resources.
(a) classroom materials( (] (b) human resources( _{ A )
(c) personal initiative . ) .

3. Actively participates in problem-solving activities. .
(a) individually( (b) as a group member O

i

TEACHER CORMENTS:

e - st 4

. L
'

Fotm RIF "-10-70
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23.2 Cross-cultural awareness:’ 23.2_‘_£:2
If project mentions specific values or nodes of behavior of
I-EM culture, please sumiarizc below: (or attech XETOX)
found in docwaent __________, Dage i
O-not mentioned

a7,

23,3 1-if project mentions efforts to decrease etinocenirism in 23.3 l .
either or botli groups, describe below: (or xerox-document nage/#)
O-none mentioned

b ?av\"n'\emn*s will\ develep a cosmofo\i\-an outleoK on \{pe,

wil\ value... o.f\uho.\-ss‘-ic soe!

\'e,*-y. " .

23.4 In the bicultural compenent lnowledge of the N-DiT culture 23, 2,4

involves (mari: all that apply)

0-no bicultural component mentioned

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politeal
novements s

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary vey of life.

L-Itenization of surface aspects of a country--geography, dates
of holiiays etc.

5.4 specific culture only e.g. one Indian tribe

4-Various cultures of same ethnic/linguistic group (i.e. Spacish-
spealiing peoples)

7-A third culture different from NEIT or IMT

8-Uther (specify)

See wecoy I8 oo -9

23,5 American culture is defined: 23.5_IN ; .
O-not specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of Lnerica~-multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number fcir xerox) or
elaborate in your owm words

24,0 COIIIUNITY COPONENT

24.1 Bilingual libraries are provided for: 241, I!Q —
0-group not specified
1-projert children
2-adults of ithe project community
3-teachesrs




R R o . . -~
23.3 1-if é;bject nentions efforts to decrease etimocentrism in 23.3 I .
either or both groups, describe below: (or xerox-document page/#)
C-none mentioned

" ficticipants Wil develop a wsmopelitan outlook on life,
wil\ value... o.‘p\u.wo.(..skc society.

23., In the bicultural compenent !mowledge of the N-HIT culture 23.4 { A 3 _4__"'

involves (mari: all that apply)

0-no bicultural component mentioned

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
novements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary wey of life.

L~Itemization of surface aspects of a country--geogTraphy, dates
of holiiays etc.

5-4i specific culture only e.g. one Indian tribe

G-Various cultures of same etimic/linguistic group (i.e. Spanish-
speal:ing peoples)

7-A third culture different from NEIT or DT

8-Uther (specify)

See wecoy 18 o -b

23.5 American culture is defined: 23.5__IN :3
O-not specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America~-multioultural
contributions of various ethnic groups discursed
3-other(indicate document and page number fcr xerox) or
elaborate in your own words

24,0 COLIUIIITY COIPORENT

24.1 Bilingual libraries are provided for: 24.1_INO
O-group not specified
1-project children
2-adults of the project community
3-teachers
no-ovilingual library not mentioned

2.2 In ethnic studies library is provided for: 24.2,_}!_‘[,_,
O-group not specified
1~project children
2-adults of the project cormunity
3-teachers
no-ethnic studies library not mentioned
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INSTRUCTIONAL PROGRAM

Quecrion a2 4
IIX, Culture and Heritage

A, Develop aﬁ appreciation of the culture and heritage
of the doninant language by:

1. Celebrating special days in dominant language
culture : :

2, Listening to stories
- _about special day celebrations
' - about children of dominant language culture

- about legends and folktales of dominant language
culture

- about people from dominant language culture who
have made special contribution to society

- about historical heroes of dominant language'

culture
3, Observing and discussing works of art in many forms
4, Participating in games of dominant language culture

S. Learning simple dances typical of dominant language
culture 3

6, Enjoying music of dominant language in creative
thythmic activities

7. Listening to children's records and tapes of songs
sung in dominant language \

8., Learning poems, stories, finger playsgand simple
shymes in dominant language

9, Visiting local historical places of interest

10, Enjoying slides, filmstrips, and films of country
of dominant language

11, Inviting people from dominant language group who
are well known and/or successful to visit with

children
B. Second Language ~ Cultur$ and Heritage

Same type activities as liste& in A section to develop an
appreciation of the culture and heritage of the Second

Language

Note: Where verbal communication is necessary to dcvelop ypder-
standing, activity will be taught filmqually.

n

i




INSTRUCTIONAL PROGRAM

IIXI. Culture and Heritage (continued)

-

C. Self COnc;pt

Self realization does not occur by chance, We
need to provide a carefully planned program of
activities to assure personal effectiveness to
go along with the academic program,

Lesson sessions vhich provide developmental
opportunities in three areas demomstrated to be
of critical significance in the acquisition of
personal effectiveness will include:

1. PFirst Principles of Effective Communication:
Promote Awarcness
The aware perception, reception, and trans-
mission of one's own and other peoples's feelings,
thoughts, and behavior

2, First Principles of Mastery: Foster Self-
Confidence -
Mastery ingrains a feeling of capability.
Socially reinforcing remarks of the teacher
assures a growing sense of self-confidence

3. First Principles of Effective Socialization:
Developing Skills for Intex-Personal Security.
Presentation of structured social interactions
promotes the acquisition in each child of a
, first hand appreciation of the causes and
effects in interpersonal behavior

1$6"

.
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‘e
1

2/.3 Provision is made by the school for inforning the parents 24.3 [' 3, f' 6 ), ¥ ‘n
and comrmunity about the progran through: (Mar': all that apply)

O-12ethod not specified
o-no provision for informing corzmunity
o bilingual newsletter = iritten t edibed ln( Paren\’ ro «p .
2.0 monolingual newsletter . .
3-navs sent to mass medias= Geveloped TVSeries th SP“"‘.‘S"‘ with Title %:1’
-if articles included with project, check A
@bilingual fliers sent home
formal meetings
-informal meetings open to entire coraunity
émeetings conducted in both languages
O-home visits

10-other {specify) .
11-project director personally involved in program

issemination. specify how .
@-Puﬂm\-s vwake ¥ went casual visits +o He
<

MD" CM\M‘&-“\"I center. SEE )\EQO¥ ,q o~ d
24./ Community involvement in the formulation of school policies
and programs is sought through: 2.4 _L'}'_ﬂ’_?’ 12
O-type not specified

o-not sought

existing comaunity groups worlking with program
2-bilingual questionnaires

omraunity-school staff committees

comunity advisory groups
Zformal meetins open to the entire community
6~informal meetings with community groups

7-other (specify)
8-project director personally seeks involvenent of cormmunity

®i.n program*.. specify how d l'\ K '\ |
rents et as Artdes and resowrce ersonsS’ hi Schod

_ﬂ-quemﬁ- oKe cowvrse omd a'g,\' (Y \,c,-\-ol"i) io!lc%c Mnb
help develop cultural matentals .

@ PA.r(m* « teother d‘“’\o&“"

24.5 The school keeps informed about community interests, events and
problems through: “ape 5.__24_3_

nu-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both C . 4 3
lay.quages P

cormmnity representatives to the school
3 hi Lingual questionnaire sent to the home
/-home visits by school personnel
5-other (specify)
O-nethod not specified T s

¥
24.6 The school is open %o the community through: 24.6_____}______
0-not mentioned
c-school is not open to cormunity for .coumunity use
@opening school facilities to the conmunity at large for use
after school hours and on weeiends
@-providing adult education courses

3-other (specify) :
Alan s 4m YAouslaa ¥Yha Sd\°°\ as a LOMMKV\‘*Y




=~ it mHeCLilgs open TC enllilre COoOrLlan: v
@meetings conducted in both languages
G-home visits
10-other (specify)
1-project director personally involved in progzamn

issemination. specify hovw ..
@.Paﬂmb vaKe h—ubucn'\' casual visits +o Hhe
SOhool- com mu.hd-y center. se€reRoy 19a~d

244 Community involvement in the formulation of school policies

and programs is sought through: 2.4 l' 5, ~.912
O-type not specified s ’

o-not sought
@e::isting comunity groups working with program
2-bilingual questiomnaires
ommunity-school staff comittees
comunity advisory groups
-formal meetins open to the entire community
6-informal meetings with community grouns
7-other (specify) ~
8-project director personally seeks involvement of comnunity

in program. specify-hoy d "\ K het |
rents act asaides and resounce ersons, high scho
.s\-ﬁc:len\- foKe course awd act as Q-C,*\-Ol‘s) r.olleae Shudents
help develop cultural me tertals
Parent - teacher ds‘ag\oawq,
24.5 The school keeps informed about community interests, events and

problens through: Zie5_R _
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both C 8’ 3
lenguages F

'Z\c‘cz:mmity representatives to the schiool
bilingual questionnaire sent to the home
4-home visits by school personnel

5-other (specify)
O-method not specified

S

4

2.6__1, L

24,6 The school is open to the community through:

O-not mentioned
g-sciiool is not open to comuunity for coumunity use

@opening school facilities to the community at large for use
after school hours and on weel:iends

@providing adult education courses

3-other (specify) .
plans v ‘develop tha school asa covnmus.ns4-y

tenter’ 1o P13
25,0 IIPACT EVALUATION
25.1 Pro ject nentions description or dissemination of the bilingual 3
Program through: e 25.1 Q 3
1-newsnaper articles , foud ' R
radio programs :
TV prograns
4~video-tapes
5~films
é-visitors to obsexve the progran

# The Advisory Board which meets monthy has eshablished

OsS"QQQ"w\& Comimitte and B cuericwlum commttee.




Quwe stong 2% 3 y 2¢. 4 , 4.8
COMMUNITY INVOLVEMENT -

- IX. Advisory (continued)

- Assist in evaluating programs implemented
- Provide resource personnel for orientation of school

siaff to community .
- Provide liaison between school and community at large
- Assist in recruitment of the persomn.l for the

bilingual program.

TIX. Parents of Target Population

A, Instruction

* 1, Classroom

Parents will be encouraged to volunteer their time
~ and services to assist the bilingual teachers in
the classroom .

Parent volunteers will be utilized:

P

To provide individual tutoring in Spanish

b. To participate in developing an appreciation
of the Mexican-American culture and heritage

through:

sharing songs in Spanish

telling stories in Spanish

teaching finger plays

teaching simple dances

accompanying children on the guitar

sharing arts and crafts of Mexico

with children

- assisting teacher with small group
activicies . '

- accompanying children in 'walking trips"

around the school community

*

2. Observation

Parents will be encouraged to visit the schools to

" observe the implementation of bilingual instruction,
They will be encouraged to ask questions and to offer
suggestions for the enrichment of the program,

prop osak =61-
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COMMUNITY INVOLVEMENT i

III. Parents of Target Population (continued)

3. Home Reinforcement ~ 1

.

* A bilingual parent-education teacher at each school
will work with the home to help parents to reinforce
skills basic to success in school. Areas of special

* ! attention will include:

|

’ - what parents can do to help their children

l develop auditory discrimination skills

-~ what parents can do to help their children
develop visual discrimination skills

= what parents can do to help their children
expand their comprehension and speaking
vocabularies in the dominant language

- what parents can do to develop in children
an interest in books

- what parents can do to. prepare their children
for the formal school experience

- what parents can do to develop in children a
positive attitude toward learning a second
language, etc,

4. Adult Educatjori-Courses (dominant and second language

Parents of non-English speaking children who may
wish to learn English as a second language will
be able to do so through the Adult Community -
component of this program., Provisions will be
made so that these classes can be held at the
local elementary school for the convenience of
the parents, at no cost to the project,

Parents of non-Spanish speaking children who may
wish to learn Spanish as a second language will
also have an opportunity to attend classes at the
local elementary school, through the Adult Education
Division, at no cost to the project,

B. Participation

0f .major emphasis in all the schools of the project
will be the bilingual aspects of all of its activities




/9¢c

€. Success and Failure in meeting performance objectives:

1. Evaluation plan:
" The evaluati;ﬁ of the community's involvement consisted of board
minules. (in English and Spanish), staff-cogrespondénce with board
membérs, record of attendance at board meetins;s, phone conversations’
with individual parents, and the parents' questionnaires form #703B.

2. Results:

Successes

1. Increased classroom visitation by parents in the community.

2. Increased awareness of program through parent meetings, bulletins
to parents, news releases in local papers, and over 1% hours of
television coverage and radio.

3. Community representatives have been invoived in the Staff Develcp-
ment activities throughout the year.

4. Projec; parents are involved in screening and interviewing teackars
an? aides.

5. Project parents are‘assisting’the carriculum supervisor, visiting
classrooms on a regular basis, and in suggesting direction on
observable needs. .

" 6. Parent involvemen% in teacher recruitment through meetings with:

(a) Board members, (b) Superintendent in charge of personnel,
(c) College Dean of Students.

. 7. Meetings of parents with project staff, teachers and principal

‘ ' {n development and approval of continuation grant.

Conbinuation T1-7%~ L
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8. Non-English speaking parents are actively participating in the
{ Bilingual~Bicultural Meetings, because all the meetings have
been conducted bilingually,
Failures:
1. Individual schools need to increase éarent-school communication.
: 2. Brogéer representation of community is nee-ed.
3. Need forhﬁbre parent volunteering invpngra&;:

4. Need for more parent visitation in classrocus.

5. 'The Board has not completed its own goal-setting or establish-

ment of criteria of success.

D. Conclusions:
There has been significant involvement of parents in meaningful activities

related to the implementation, development, and improvement of the

Bilingual-Bicultural Program.
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25.2 Project's inpact: 25.2 f]

1-Project mentions that other classes in the school, but
not in the program have piclied up methods or material from
the bilingual progran

2-Project mentions other schools in the local educational systen
have started bilingual prograns

3-Project nentions that & University has instituted teacher
training courses in bilingual education to meet staff devel-

@RS Tite m ‘S\C—\;;ds k&V.«Lﬁ%}.ﬁ.ﬂé,?hA gf‘;:&
nOLD 7 111 STl \Pa H N
26.0 D0LE OF IVALUATOL \QVITS T por Ticipate in Tivlegr
26.1 Evaluator has field tested, on a group of children uho are of
the same language, culture and grade levels as the children in
the bilingual program: _ 6.1_NS
O-not nentioned
1-published measures .
2-staff developed measures -
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2 I
O-not mentioned
~never
1-once or twice during the year atleas +
-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teacheis: ) 26.3 ‘
O-not mentioned
-never . *
1donce or twice during year o¥ \eo.S
-itore than tyice
3-regularly
4~other (specify)

27.0 EVALUATION PROCEDVRE  Seo xgpoy 20 a_-b

27.1  Q-not specified 17 a_ R
A comparison-group has been chosen ‘}éﬁed“’e\bommm
2-A comparison group will be chosen Ccevrd
27.2  Qenot specified (mark all that apply) 27.2 I 3
1/Pre-tests have been given to project group or sample
>- W will be n n P 3
ost~tests have been given to project group or sample
. ] will be f L
. 9~Pre-tests have been given to comparison group
" 6= " will be " "
7-Post-tests have been given to comparison group
8- " yill be n "

“
:
%
+
71
3,
£




C. Successes and Failure in Meeting Performance Ob fectives

’ 0 o
Queshon 1. Evaluation plan:

P

v e s saw e e

a0 ' As planned, children who were jdentified as English dominant were pre-

tested with the Apell Test in October, 1970, and post-tested in

g

March, 1971. These results will be summarized and submitted as soon

as they are available to us.

Children who were identified as épanish dominant were pre and post-

-~

tested ‘'with the Spanish language version of the Boehm Test. These
results will also be submitted as soon as they are available to us.

Since neither of these tests taps the oral language usage variable

P R Al

considered so important in language development, we developed a thfeé

»

part teacher rating scale covering English and Spanish oral language

usage. This is not a formal "test", but rather a descriptive rating

PPN P Y

scale; C o : : -
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