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bilingual education applied research unit 0.1 Project No.
project b.e.s.t.
n.y.c. consortium on bilingual education

Ot4NIERtV-1E1CONTENT ANALYSIS SCHEDULE

FOR BILINGUAL EDUCATION P,LGALO

2esearch Assistant 5. CA1(1)i eSS/PSS Date 2
0.2/142e of

0.3 Address

.05

Project aiA:NAkcik_Samois q M
of Project losAbele Sc ool OQsksC''

0.4 A5o alxrck.- tiAt A v., e,ies, 01_1 ;

0.5 3STATE

1-Alaska
2- Arizona

lifornia
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9.Illinois

10-Indiana

11-Louisiana
12-Maine

13-hassachusetts
14-Michigan
1541ontana
16-New Hampshire
17-New Jersey
18-New hexico
19-New Yor:c

20-Ohio

21-01dahona
22-Oregon

23-Pennsylvania
24-..:hode Island

25-Texas
26-Utah

27-Vermont
28-Washington
29-Wislonsin
30-0t1-er (specify)

1.0 PROJECT HISTORY, FUNDING AND SCOPE
1.1 Year'Project began under Title VII:

see 97 - .1969,
Project C07 - 1970 )
No. 17 - 15 !1

2.0 FUNDING (liar!: all that apply)
2.1 1-Any P-IC funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual programvinvo3ived:
1-early childhood pre - ÷ K)
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify).______
3-foundation 6-other (specifA_______

2.5 1-CONCURRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre K h)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

2.1 C)

2.2 h cs.

2.3 __AA_

2.5

2.6 C1/4.



03Address of Project de $ SG ool

0.4 _45o 14._:..6.rAndAY.g9...Lo,s Arta cks,

0.5.05 STATE

1-Alas!ca

2-Arizona
lifornia

.+-Colorado

5-Connecticut
6-Florida

7-Guam
8-Idaho
9411inois
10-Indiana

11-Louisiana
12-Maine
13-2iassachusetts

14 -Michigan

15-Montana
16-New Hampshire
17-New Jersey
18-New Mexico
19-New York
20-Ohio

1.0 PILJECT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see - 1`6c
-Project
No.

21-011ahona
22-Oregon
23-Pennsylvania
24-_lode Island
25-Texas
26-Utah
27-Vermont
28-11ashington_
29-Uisconsin
30-Other (specify)

2.0 FUNDING (liarlz-all that apply)

2.1 1-Any funding of BILINGUAL program, if Title
VII continues :1r expands that program

0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prggram,invo],ved:
1-early childhood vpre .
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal

3-foundation 6- ogler. (specify)

2.5 I-CONCURRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves':
1-early childhood (pre h 11)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)

4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
program: 4

1-local 4-federal (specify)
2-state 5-other (specify)
3- university'

........W.M

2.8 Total Title VII grant (first year only)

_ 2.9 Total funds for concurrent program(s) coopelating with
Title VII (..;:ir,,t

3.0 1-If a UNIVEZITY is Forldng with the Title VII program,

sPecifY which: ?Alitectinttavls Iroure, Golfe
0-none

cke

4k wionts work tuti4. prort4 .

2.1 0_

2.2 ..___D

2.3 _.41/A.

2.4 .-11-CS:-

2.5_ in

2.6

2.7

2.84 43 6,14.1)

2.9 0

3.0



.4.0 SCOPE or P.MJECT
4.1 Numbers of schools involved

.1-one 4-four
2-two 5-five
3-three 6-other

4.2 Total number of students

in Title VII program:
0 not specified

rf

in ?rogram A.First year
E.Second year
C.Third yedr

page 2

4.1 _3
'1 FA6 456.,00
3 croc..4. ck SC koo b

4.2 A LE0i$
B 41.112
C

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels
by second year)

Number of
Grade Classes
PS-PreSchool
K-Khdp-t r

PSIS 4411TOTAL NC. students PS and

1-grade 1
4-grade 2 ,,/j.
3-grade 3

4-grade 4
5-grade 5
6-grade 6
h 0 7,5 TOTAL students gr. 1-6

17

Grade

7-grade 7
8-grade 8

N 9-grade .)

TOTAL students gr. 7-3

Humber of 4.3 Psic.413
Classes__ A1 0.71 :5

-13

10-grade 10
11-grade 11
12-grade 12'

TOTAL students gr. 10-12

C. Pig

4.4 1-All classes graded 4.4
2-All classes ungraded

3-Sone classes ungraded
If ungraded, specify ages or grades grouped together:_

5.0 P.100ESS VALUABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1. Total
Non-Miglish
Ifother Tonf;ue

popipaykt DoMinaRt 5.0

TN-E Dom - Nair I II: -E-Dom -

-1 tot 4
2. Total

English
ilother-Tongue..,

I Total Non-aglish
Dominant; kopi,

ronrEngliph Pominant

I N-E Dom N-ENT

h5
E-Dom -

1'1\5

II Total English

Dominant boy. . .

NE

E don
iDaTr

-s- Jtitii
zzr

I io.P.1 5 y

II
2

Totc.1 -Dom 601
. go

IL -;- 112

ns

[English Dominant

E --Dori N -11 IT



grade and total number of students by grouped
(by second year)

Number of

Grade Classes Glade

PS-PreSchool
K-Kndritr

PSIS 442 _TOTAL NC. students PS and

1-grade 1
2-grade 2 Ai_
3-grade 3
4-grade 4
5-grade 5
6-grade 6
A1045, TOTAriTliaLas gr. 1-6

17

4.4 1 -All classes graded
2-All classes ungraded

3 -Sore classes ungraded

If ungraded; specify ages or grades grouped together:__

5.0 P.IOCESS WC-TABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cuAural affiliation (Indicate nunber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write Iar.)

grade levras

7-grade 7
S-grade 8

K 9-grade
.

TOTAL students

Number of
Classes__

......

10-grade 10
11-grade 11
12-grade 12

..t0 TOTAL' students

:PAR

4.3 PSK. 4 3
A(073
B

sr. 7-s;

g,r. 10-12

4.4

POyainant 5.0

1. Total 1

!I N-E Dom - NEIIT NEla
NE dm:.
N-Zi IT

Non-Miglish i

Mother Tongue.

2. Total
English
ilother-Tongue._

Hon-English

Eother Tongue

t014

Total Non-English
Dominant: ktn Ai

h5
B-Dom DIT

II Total English

Dominant:0.

E don

No..

II1

L- De's II
2ii IT

rr

`otc.1 i.-Dom Pg
II= Ili + 112

.,

'ion -EllE1.±Ph P:014PAP.t. . _ .... - . _ ..... ..Eni.O PPP4W1:_t . . . , .... . .

N-E Dom II-ENT E-Don N-4Lar

&ample: a native Spanish speaker Example. a native Spanish
1 who uses Spanish in most contacts speal.:er who uses Spanish only in
1 though he may !z101/ English familiar contacts; and English

in all others.: sclloolj. work.
_ .

I N-E Dom - asa

English
lEcample:

(rare) a native ..hglisk
Mother Tongue speaking Puerto acan child;

bcrn in New York who returns
to Pu-rto dco and becalcs
1Spanish dominant

2-Dom -

2xalfples: 1)a native E. speaking

accultuzated American who may

or : not know a second lang.
Ac!".,'

2)a native E. speaking
1:exica.n-Ai le::.ican child who has a

ninival receptive !:nowledge of
Spanish) but has a Latin culture
affiliation



5.2 Cultumal or Ethnic identification of target
by number and ;"., of each:

Indigenous AMericans: 11UMber

Al Navajo Al

A2 Cherokee A2
A3 Other (specify) A3......
A TOTAL No. of American Indian A

Americans of other ethnic bae-mounds:

B1 llexican-American
E2 Puerto--lican

B3 Cuban

B4 Other Spanish-American
(specify)

B TOTAL No. of Spanish-
speaking Americans

C

D

G

Portuguese-American
Franco-American
Chinese - American

Eskimo
ussian

Other

I TOTAL number of N--SIT target
students

D4.

B

students in program

Per Cent of
Total Students

c'

C

page 3

if inferred,
check (..1)

.......

5.3 Ethnic identity of English mother tongue students othe- than target
population, if specified, by number and per cent.

1!:1 :1.,

E2 L'2_

II TOTAL number of laff students

other than target population h 5

. . .

5.4 Students' native language or mother tongue if DIFFE.2,NT
from their dominant language.

(specify)
Dominant lanuage different I;atie P-Pc9.1Ae
1-English ni41.1
2-Spanish

5.5 Students' Dominant Language and .1:tent of Bilingualism

Dominant language
of students in program

Number

,516 English
A American

PAT Pent

NuMber of ilono15.ngua3 IluMber of students Bilingual
Students to any extent

not not ;only listening.speahing
spec. spec. comprehension =ability

N b r'5 To. /0



B1 Hexican-American
B2 Puerto-2.ican 32
B3 Cuban
B4 Other Spanish-American

(specify) DI
B TOTAL No. of Spanish- B

speaking Americans

C Portuguese-American C

D Franco-American D
F Chinese - American F
G Zshimo G .

H :,ussian
.....

Jtffi Other J .....

I TOTAL number of N-EilT target
students

5.3 Ethnic identity of Efigiish mother tongue students other than target
population, if specified, by number and per cent.

21

22

'1 ./J

II TOTAL number of EUT students
other than target population h

5.4 Students' native language or mother tongue if DIFF.E.:MT
fron their dominant language.

(specify)
Dominant Different Per Cent
1-English rwiJin
2-Spanish '4)5

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! Number of ilonolingual Thinber of students Bilingual
of students in Drogran Students to any extent

not ',"d not ionly listening speahingNumber

spec. spec.! comprehension ability1. I

ro

1l_5014 English :51 . 1/./f
A

...... ..
American

Indian
Al Navajo

......

A2" Cherokee
.._

A3
.. ..

A4-- Other (spec.).

10 SpanishIS

-

IV
C Portuguese

iD French..... a

F ... Chinese
G

0. Eskimo
H -...... iussian

4.

J
...... Other (spec._

..

. .

. . .

. . .
. ,



5.6 ..ecruitment of Students;

0 - not specified
1 - English Mother Tongue and Pon English Bother Tongue

Students are recuired to participate in the bilinzmal program
2 Only N-1:2171 are recuired to take prograr.i. LE T's pal-ticipation

is voluntary
Both MT and 1:-ZIT particioation is
Students selected atcorling to some

page

5.5

!E- voluntary
criteria of project

5.7 Proportion of E em-oullils in project area:
n.sr-not specified on the cart

see Chart C

5.8 Community Characteristics (mar.: ally that axply)
(% if more than one category, indicate per-cent for

inner city-ghettolbarrio
major city
small city, town or suburb I

4 rural, farm
5 other (specify)

reservation

5.3 A. Socio - economic status of W-Emparticipating
(indicate specific percent of low Sf,S)

B. Average family income, if Lientioned
n.s. _not specified

each)

(in addition to
language
5.7 .

students 5.3 A. __11"

h.5

5.10 VI :55.10 Socio-econonamic.status of 1;ri .)articipating students

(indicate specific percent of low SES on the blan!z)
n.a. -not applicable (no EUT)
00 -not specified

5.11 Proportion of migrant students in project 5.11
(indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SU2VEY sovA- See_ eekcenk Ciu-eiCi-ie)Oncitte, Ase())6

6.1 Project states that a sociolinguistic survey;
I for II for

i1 -1 iriz;roup gram 61

5.1 I _.

1 was made
2 will, be made

0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I
roar ?: all groups included: II

I N-ENT II
1 parents

2 children
3 teachers
4 connunity
5 others

(specify)

6.3 Language doiainance of N-aI groups (check A__parents, teachers)

will be determined by the extent each language is used in different domains
through various neans of communication.
e.g. specify extent descriptively: never, sometimes, always

DCIIAINS:

1 limae

USE NON-ENGLISH LANG. USE ENGLISE

%) .... .11. .V.1/ 1
9111

r,

g _q_

LISTENING SPE,' ;KING raDING ill .IiI11i.II LISTS 1I1 ...,7/2...kN.ING.,.;LADINq ;Jr....17443.



5.S Community Characteristics (mar:: ally that a.nly)
(% if more than: one category, indicate percent for each)

inner city- hetto,barrio .%
major city
small city, town or suburb

4 mural, farm
5 other (specify)

reservation

5.5 A. Socio-econaaic status of N-ENT participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.s....not specified

5.10 Socio-econonomic.status of al T participating students

(indicate specific percent of. low SES on the blanl:)
n.a. -not applicable (no LIT)
00 -not specified

5.8

5.11 Proportion of migrant students in project 5.11

(Indicate specific percent)
n. s. - not specified

6.0 SOCIOLINGUISTIC SU:IVEY So vA-- See. e CU-e(i-it,noci.tte, A eie0)6 171

6.1 Project states that a sociolinguistic survey; 6.1 I
I for II for II

-Zia' group :III: group
1 was made
2 will be roade

not mentioned

6.2 If a sociolinguistic survey was or will be ::iadel
mar2z all groups included:

I N-3.IT II
1 parents
2 children
3 teachers

4 cog nunity
5 others

(specify)

6.2 I h
II

6.3 Language dwinance of 11-.Z.:T groups (chew:: : =parents, D, _children, C_teachers,

will be determined by the extent each language is used in different domains
through Various neans of communication.
e.g. specify extent descriptively: never, sometimes, always ().3 A rlek

B ...P.Q.
USE NCN-ENGLISH LANG. USE EUGLISN .

,
... n .CA.

DOMAINS: LISTENING spE4T4IITAZOINGiWITING LISTENING SP;;U:ING 2:ADING.U.:ITLIG
1 nmie

3 School
1 ,.

4 Wor;.-. 1
I

,-.

5 Socializing ... .

5 neighborhood
7 file- 1Y .....
8 liagazines,newts

9 Others 1-

(specify)



LOS ANGELES UMFIED SCHOOL DISTRIC7:

NEASURCIEICT AND &VALUATION BRANCH

BILINGUALBICULTURAL PROGRAM (TITLE VII)

-PARENT QUESTIONNAIRE

Dear Parent:

Wears pleased that your child had an, opportunity to participate in the Bilingual*

Bicultural program. We wish to know how you feel about the prograM.. Please help

us by circling your *newers to the questions below. You need not sign your name

on this questionnaire.
1

Please have your child return this form to the teacher as soon as possible. Thank

You.

1. Do youo think that
this year?

2. Do you think that
Ihis,Yeat?

3. Do you converse with you child in English at home?

your child improved his English

your child improved his Spanish

4. Do you converse with your child in Spanish at home?

3. Did you receive information about the bilingual*

bicultural classes?

6. Does the school sufficiently inform you about its

bilingbal-bicultural activities?

7. Do you feel free to contact the school when you or

your child have M English or Spanish language problem?

vID

O. Did you visit any of the bilingual bicultural classes

this year?

Yes No

Yes No

Yes No

Yes -Nor

Yes No

Yes No

Yes No

Yes No

No

Yes No

9. Would you like to have your child enrolled in this Yes

type of class next year?

10. Do you think that this class has helped improve

your child's school work?

If you have any comments you wish to make, please write them below:

maws Mrs*

703A



pa:e 5
6.4 If not included in survey, how was student's language dominance 6.4 I

determined? 1 II II
EH?

1-inferred by use of surname
*OC

2-established by formal testing of students
Ghssessed by informal means (specify how)
4 -not mentioned how 1an:3unce dalinarce was

iraitT;Zigu,cut +to.r.1,4.4- Dr te.a.C.-e 0..4- a. A
6.5 saislinpu. t s_s- : (check all that apply) ""51641.5......nC1/4

An analysis to determine-if do interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

sy_nro:- includes itc-__s covering

6.6 II-31T parents' attitudes toward maintenance of child's
N-EifT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 EnT parents' attitudes toward their children's learning 6.7_ACS___
of the N --FLIT language

1-yes
0-no

6.8 Children's own attitudes regarding 'die second language 6. c____11 Q
they are. learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey howyere parental and/or 6.9. KS_
community attitudes toward:N-1;11T maintenance
determined?
1-will not be assessed

2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.10 1-After sociolinguistic survey is made, how do's it influence 6.10 _IOLA
program? (specify) (e.g. transfer or maintenance instructional
program5)

0 -not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category;
(indicate non-English language in each box)

- Language dominance not specified (if any information is notJ. b
other tongue not specified specified; cross out that

or not specified whether monolingual or bilingual heading and complete the
rest of the chart)

II E
B 7.1



wnica serves as a single syst,em of collnunloz.urn
a group of people).
1-yes
0-no

includes it covering:

I Or

6.6 N-ZiT parents' attitudes toward maintenance of child's
N-FlIT in particular domains of use or complete shift
to English

1-yes
0-no

6.7 Ei:IT parents' attitudes toward their children's learning
of the N-SIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or
community attitudes toward N-2121 maintenance
determined?
1-will not be assessed
2-will be assesseds method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify

6.6 n

6.7.. he%

6.8_11G

6.9. hs_

6.10 1- Ai'ter sociolinguistic survey is made, hcq ',es it influence 6.10, r)
program? (specify) (e.g. transfer or aance instructional
programs)

0-not mentioned

7,0 STAFF SELECTION

7.1 Linguistic bac1:ground of project teachers, by nuaer in each
(indicate non-English language in each bo::)

1.Z Language dominance not specified
Mother tongue not specified
not specified whether monolingual or bilingual

I U E Dom.-

NENT

E Dom1A-1;ogolingual

II ,E Dom
11M

A

B-Bilingual

N=

N:

Total Nt.mber

monolingual

.N=

B Total-Number
Bilingual

category:

(if any 'nformation is not
specified, cross out that
heading and conplete the
rest of the chart)

7.1 NoI A.
I B .14c
II A .1

II B
Iii A

1-11. B

A
B

rel i'e-a Toe'tt "86."6 "1"4`11"
of Teachers

N

nwou.A Siii npeal- 8i cut i-wrckl IN, &icor y Boos d par e,rN S 114(10

e. +At, ni. 04n6 "i4or vs% 4. 1/40 in% oc }e0461 ex% .



7.2 Linguistic background of project aides

(indicate non-English language in each
__Language dominance not specified

2. -----Mother tongue not specified
Not specified whether monolingual

I !". om

II E Dom
EMT

II E Dom
1 N-ENT

A Total Number

A Monolingual

pap 6

or paraorcfossionalsj by number:

box)
any information is not

specified, cross out that

or bilingual heading and complete the
rest of the chart)

Bilingual

z

B Total Number

Monolingual Bilin

7.2 No. %
I A
I B lac 4121)

II A
II B
II A
II

1
B

1

N Total Number
of aides or

paraprofessionals

i
7.3 Language(s) used by bilingual program toad:lc-2s:

cP

(Nark all that apply)

1-Bilingual teachers teach in only one language

1
IMINEMINID

7.3 a.

1a-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
lb-only if native language is also their dominant language
1c-even if native language is not their dominant language

1-0-not specified

2-Bilingual teachers teach in both their native and second language,

regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan e u ed bilin xo7rala '2.i.e..os or param:ofoosionals: 7.4 In

(flark all that apply

5

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
eilingual=i7Who instruct in only ono 1,:.ng. tcach in their native lang.:
lb-only if nativo lt_nguago is _Ivo their dcninant 1,ngus.ze
10-v,r. if nntivo language is not thoir dominant language

1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual )o aith)s not oDocf.fied

7.5 Cultural affiliation of teachers, aides. prefect director and evaluators by
number and Percent (Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj.,Director D. Evaluator(s)No. %



II E Dom
ENT

II E Dom
1 N-ENT

1

N Total Number

A Total Number B Total Number of aides or

Monolingual Bi paraprofessionals

7.3 Language (s) used by bilingual program toac:a=s:
cp A

(Nark all that apply)

1-Bilingual teachers teach in only one language

II A
II B
II A
II

1
B

1

.
1110

A

7.3 a .

la-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second, language.

Bilingual teachers who teach in only one language teach in their

native language:
lb-only if native language is also their dominant language

1c-even if native language is not their dominant language

1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language (s) used by bilingual no7:11, orpolaa-a.1;cosivlais' .4 n 5
(Nark all that apply)

1-Bilingual aides instruct in only one language
la-Bilingual aides wbo instruct in only one language teach in

their dominant language, whether or not it is their native language.
eilingual=67tho instruct in only one 1=g. tcr,ch in their native lang.:
lb-only if native languap is _lso their dminnnt 1,nzu-i7;e
1c-v.r. if native language is not their dominant language

1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual )rc, o?oclf.led

7.5 Cultural affiliation of teachers. aides i project director and evaluators b
number and percent (Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %

h5 M- A 41 10o .11)
0.0mb

0 -not specified



'7.6 Selection of N-EliT _teachers frog local comunity
if-not specified
Thzaher of program teachers from local community

and % _of total N-EXIT teachers.

Pie 7
7.6 No. %

45 s

7.7 Number and Prcoortion of teachers and aides e save 7.7 lo.

indicate specific percent on the blanL, or

s.

B

h5 h.
117.0

5
Nal.:

cultural baewlo uld as 1-4 IT, students;

if specified doscriptively,
1-few

A= teachers 2-some
B = aides 3-many

4 ;cost
5 :core than half
0-not specified

7.8. Teacher Qualifications - Training and e4eriencc prior -40 woject no.'s

(Indicate number of teachers with each qualification, 7..to 5
if given)

n.s.-qualifications not spcified
0-previous courses not specified

1. teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)hs will instruct
2......teacher must meet a specified level of communicative competence in

the non-English language determined by a structures. intervieWfiwacy

3._._previous teaching through N-MIT (in country where .1t is a native/native-
i

language, in Peace Corps)
like

4.___previous teaching in local areallive in the couaraity
5.........courses in E-EliT language structure and usag9/ lingvistics

6.___ courses in N-E literatur?' or, lite-lcy in a.pallish

7. must be bilingual
8... any previous education through h-Fl of cou..,!ses learned through

courses in teaching ESL/audio lingvnl. approach

10....,....courses in methods of teaching language/language develo2ment

11._courses in methods of teaching content (e.g. math) in N -afT

12.__y certification in ESL/or experience teachiin ESL
13.____ certification in teaching N-ELIT

14.__cross cultural courses
15._courses in the cultural heritage, values, deep culture of N-NIT or

16.,__ other qualifications, specify travel

eon-
petcnce

or FL trainin

SEE QW1 8.1 A 1 6, 8'8.0 STAFF DEVELOPHENT

0-No staff training mentioned
The project is offeripiljnjpimjcgteitpiliars A. For B. For Para-
andipiarofcssi.opplsip.. the .f.0.1ovrills:TeAchers professionals
(mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language

(2 The teaching of English as a second language__
3-X as their second language

c43,The teaching of X as a second language,__,__
1-ilethods of teaching other academic subjects
(LAiethods of teaching other academic subjects

in X language

opi&A.41ktiev. it %I f..4 ht " y
v . 4441 riLl hva..44vaeks Um. vw4hh% t */* I I

X 7/V



aides
3-Lany
4-most
5-more than half
0-not specified

7,S T9japilpr. guali,ficgtions - Training and elp erience prior_

(indicate number of teachers with each qualification17.
if given)

no.'s
-..oroject 511...

n.s.-cualifications not spcified

0-previous courses not specified

1. _,_teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)he will instruct
teacher must meet a specified level of camuunicative competence in

the non-English language determined by a structured intervieWfluency

3........previous teaching through 11-ENT (in country where it is a native/native-

language, in Peace Corps) co.-

4._ __previous teaching in local area/live in the co t=ity petence

5.. __courses in N-31T language structure and usag1 linTaistics or PI, trainin

6.___courses in N-21 literatur9' or literacy in S.panish

7. :lust be bilingual
8.. any previous education through 1!-EliT/content of COU"S3S learned through

11-CA:T
9.__courses in teaching ESL/audio lingual approach

10. __courses in methods of teaching N-7.43 language/language develo2ment

11. _}_courses in methods of teaching content (e.g. math)in N-NiT

12.___ certification in ESL/or ,3y.perience teaching ESL

13..........pertification in teaching N.-FLIT

14.____cross cultural courses
15...........caurses in the cultural heritage, values, deep culture of 11-ENT or

16...._other qualifications, specify travel

SEE XER01 7 a sz- 8.i AP J STAFF DEVELOPNETIT

B-T4154-1-g-1-3!--7
, .0-No staff training mentioned

for8a The.proiPPtis04eKiPPJTa4-11441._tPii.P7PeYP A. For B. For Para -

and Jor .oa:r.a2rofessiorals in the fsgjow.irnaypm:Teachers profussiohals ,

(mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language
The teaching of English as a second language__ AC .._V.

3-X as their second language
The teaching of X as a second language

5-11ethods of teaching other academic subjects
tki.cf, . --X.::

di)liethods of teaching other academic subjects
in X language A -IL
Oria"fiktioK le 1st V.tvA41 *A tlt 51-0, * y x , A

v, ci CA4, s r4., revt.%%Anis i n b.u.w.efen P t. 00 t. I 49irri)
u.? Stated rpals of teacher training are: 8.2 II y 7 /C) Students

/ -I N-EMT II ENT

OtUnde'rstandin of socio-cultural valueb . and pract3ces . ie

2-Cross-cultural training
'-Sensitivity to ethnocentricism and linguistic snobbery- -

trategies for accoodating the different learning
rareness al the social-emotional development of _y_.... JE

m
styles of li:

6-Strategies for cognitive development of
(%g the self-esteem of Z

- Methods of cross-cultural teaching or teaching the
Strategies for reinforcin

bicultural component
ormulation of pupil performance objectives

thods of evaluation of pupil performance objectives

List specificnecific courses if given (or Xerox and attach)

4



...ow le ILUM .:.. , 41.

0,v..e44i ors g. o 7cu
3.0 Component: Stafflpmentfor Teaching,Staff

A; Performance Objective:

907. of the teachers and aides will achieve a significant learning

gain as shown by pre-post testing.

B. First year activities: Conyers tonal Spanish

In the four public project schools the entire staff 'as given

the opportunity to participate in daily conversation:1 Spanish

instruction. The daily lessons were 15 mibutes long ant: were

conducted by the Second Language teachers and coordinator.

Lesson content was basic communication skills such as greetings,

simple directions, and questions.

In addition, two classes are meeting once a week for two hours

to provide more advanced instructio% in Spanish. Instructors are

District Adult Education Teachers.

Self Concept and Culture and Heritage --- Understand'.ng the Mexican-American Child:

A. A.four hour Saturday meeting for.all project rchool:Tersonnel and

community 'was held to gain insight of the Mexican-American child

and the community. The inservice was conducted by two college

professors from the Mexican-American Studies Department, San F . lndo

Valley State College.

Mexican-American Studies

4i; Two semester unit course in Mexican-American studies was provided by

Professor Luis Hernandez from San Fernando Valley State College.



G. STAFF DEVELOPMENT FO: PROJECT STAFF

The project director, evaluator, curriculum supervisor and bilingual coordinktor

particlpated in all phases of staff development. In addition the project

staff attended conferences,visited
Bilingual Projlct,and Bilingual classrcent.

Coordinators received on-going instruction from ele evaluator on the testing

procedures and techniques and on the use of evaluation instruments.

The curriculum supervisor instructed the coordinators on the implementatic=

instructional program .

Successes and failures in meeting performance objectives

1. Evaluation Plans:

CONVERSATIONAL SPANISH CLASSES:

Evaluation in form of periodic teacher-conducted
quizes, written ace

oral.

UNDERSTANDING THE MEXICAN-AMERICAN CHILD:

The Instructor required a mid-term and final course examinaticn.

In addition each participant received an evaluation instrument to

determine if the course content was covered.

MONTHLY INSERVICE

Participants were provided with evaluation instruments at the end

of each staff development meeting.

SECOND LANGUAGE TEACHER INSERVICE

Second Language teachers met for 2 hours weekly with the curritulu=

coordinator.. They shared techniques and developed weekly lessen pleze.



GrA-F-c*I)Evi")-Dea*NT.

SUCCESSES:

7e .

707. of project personnel are communicating with parents in Spanish. It
r *

appears that a greatei percentage of instruction is conducted concurrently

in English and Spanish.

It appears that suggestions, and techniques dis:ussed and 'demonstrated in

Staff Development are being implemented.

As a result of staff development many of teachers and aides are able to

implement a program of instruction that allows AO% of the students to

progiess in the content areas whether they are monolingual speakers of

Spanish or English.

80% of children in the program demonstrate a willingness to speak Spanish

in classroom as well as in the playground.

257. of teachers are implementing the Magic Circle from the Human Develop-
.

ment Program on a regular basis.

100X of teachers have requested extension of the weekly conversational

classes as well as the Mexican-American studies course.

100% of project personnel attend staff development meetings. Teachers fret

Title I and Title III schools have requested and been invited to participa:E

in Title VII Staff Development, as well as Zone B personnel.

.4valuation of the Staff Development program by teachers indicate that 90%

of teachers and aides made a 73% learning gain as a result of inservice

participation.

FAILURES.

Summer Inservice was not provided due to late staffing.

.0(



T AEvEt-oPmE

First Meeting: Pre-School Orientation

Topic: Orientation to Bilingual Education

Speakdi: Mrs. Dolores Earles

Activities

. Background information on program

. Program Objectives

. Suggested scheduling

. Overview of Instructional Program

. Distribution of selected background materials

Second Meeting: Human Development Workshop

Topic: Self Concept

Speaker: Dr. Palomares' staff

Activities: Demonstrations and seminars

Distribution of theory and year's lesson outlines plus

individual student profiles.

Third Meeting: Language Arts

Topic: Reading readiness and decoding

Speaker: CurriculUm supervisor and ZoneB Consultants

Activities:

. Background. information on concurrent teaching

. Readiness skills

. Decoding in English and Spanish

. Demonstrations in Reading and Math (Using the classroom aide)

. Distribution of Curriculum objectives for Reading, and Math Terminology List.



Fourth Meeting: Langulge'Arts

Topic: Reading and Language Enrichment Activities

Speaker: PatN-Boerger, Reading Task Force Consultant

. Classroom visitations

. Discussion period

. Games workshop

. Decoding skills prepared

. Distribution of Staff prepared Initial Reading shills for the Teaching

of Spanish and a compilation of singing games

Fifth Meeting: Language Arts

. Topic: Language Enrichment Activities (poetry, stones, songs)

Speaker: Laura Olsher, Language Consultant, UCLA, Marymount etc.

Activities:

. Classroom visitations

Discussion period

. Music workshop

. Creative Dramatics

. Distribution of Songs in Spanish plus packet of language enrichment

materials for use with flannel board.

7 e.

wc



page 8

8.3 IlEgktlg12p1404.1111E: (Mark all that apply) 8.3

5-courses
2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4 -use of video-tapes of teachersfor feedback on how they are doing
-cross-cultural sensitivity training, t-groups",

0''nteraction analysis (e.g. Flanders system): rowlovnare,5 lAufneol -:N!,/eAclpolerelf,

-other (specify) artxseilnn

8.4 Project released time to teachers and paraproffesion- 8.4 I CAD 4

als for joint lesson_planninq: 1-yes 0- not mentioned .I

8.5 Project provide for,paraprofeaionals to receive course oredit 8.5 AL__..

toward eventual certification: 1-yes 0-not mentioned

How? specify

8.6 Paraprofessional's role: 8. C / 2 3, Al i 16
/

i
teaching whole class 1 ti oh Lo i +I% ho,4,4.r --
teaching

ih CoNtalt
lAst.a ii, Jr4)(,..,-+Ame,....ker (.)1..... 0

.teaching small groups
tutoring individually

ro4r b t l I htsu.0A
5-contributing to bicultural component

how ?
&liaison wita parents

8.7 Tre.king_forprojectted_p_via.apagglowlaj.szi.vgn_ly.: 8.7 A h$
(mark all that apply) A for teachers B for aides B_JC15:

0-not specified
1-University faculty
2-project's pastor Teachers
3-project's teachers

4-other (specify)

,......

......!

Ano

EifiiSis Cv hnvolvis protessiorvA cifge.i4 ar.d co. sa#0.410
.8

%

Egggrand Proportion of personnel giving training who 8.81 NS
are:

1- bilingual 3. _b 1--

2-bicultural
3-N-ET (specify background)

8.9 Tolling _1_13 Provided:

i)Il

uring a summer session
wring the academic year

-other (specify)

*8.10 E:rtent of training:

A1-appro:zimately equivalent

collego course
2-more than one course
3-less than one course
4 -other (specify)

8.11 Number and Proportion of
or:

0-not specified
1-100%
2-more than 75%

3-50-74%
4-25-50%

111...1.M.

Prep Seer vICt Val ns h04
Cori t t!, 0 Lt.+ 1 1 id 4.4.r.

8.9 ...4_,It
i .

X. 44.1.s i V 4.. p roarcon pleAmInvi T-orm.

gturEviingor'11.
L_ .

8.10 k,._11.4.
B (indicate no. of hours) 22-- A

to a 5 ._____.wekly 6, V hrts. h 4,
6 .1e_monthly 7-_--
7 b1-monthly. _ ..

teachers zttenc111211:
if specified descriptively, indicate:

6-most
7-many
8-few
9-other (specify)

nc.

8.11:51 MO



als for ioint lesson planninz: 1-;res 0- not entioned

8.5 Project _provides for paraprofessionals to receive course credit 8.5 j)
toward eventual certification: 1-yes 0-not mentioned

How? cspecifil-

8.6 Paraprofessional's role:

whole class I i corlik4,1. ti 0 v% Lo 1 A le.DcAt 4. ro --
teaching small groups " I

tutoring individually (A.S 41-et ti) ---T-
St&in evr÷ 4-e...a.c.ker 01011 t-'

I

8.6 It 2t 31 III 6

5-contributing to bi:ultural component
rio4- bt II blve_ca

how ?
&liaison with parents

8.7 Training for proiect teachers aild_paraargregalLiaLtiNINliz: 8.7 A h5
(mark all that apply) A for teachers B for aides B WS

0-not specified
1-University faculty
2-project's Baste,- Teachers
3-project's teachers

.4-other (specify)

tolfhosSiS oh lirvitAVih5 protesSiOruA "AC9eriz or" d coh5u.A.6.4/0. %

113.8 Number and Proportion of personnel jzivin teacher training who 8.81 115

AM: 22445.---
1-bilingual 3_11 /....

2-bicultural
3- N -fliT (specify background)

8.9 Training is
uring a summer session

fOrt.441ftV104 471Xin" tO4 8.9

qCori-t a 044+ ts *. 4. e-ew

uring the academic year Irant.r.A1 i V 41.. proar Comm Jahn 44 N)r
-other (specify) Von m er I/ I*

clerical

0.0.11.1111101111

j(8.10 ,:tent of training:
_

8.10 i/.51\4_
D (indicate no. of hours)

A1 -approximately equivalent to a 5 wee:Lly 6 V. hris IN4
oollego course 6 _ye_ monthly 7

2-more than one course 7 bi-monthly
3-less than one course
4-other (specify)

no.

teachersg...ttendingtraining: 8.11 SM 1110
if specified descriptively, indicate:

8.11 ljurtler_ancljzo2prtionof
or:

0-not specified
1 -100%

2-imore than 75%
3_50-74%

4-25-50;4
5-1-24%

6-most
7-many
8-few
9-other (specify)

9.0 TEACIMRS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mark all that apply) 9.1 4
0-not mentioned

1-to N-DIT language or dialect
2-to N -EXT students - expectations of achievement
3-to N-BiT culture

4-prior to participation in bilingual project
. 5-after project training

6-after participation for a period of 'due in project

7through a questionnaire
8-other (specify)

*AA' 11.*PWAXIVI eloA ri v. 4. ; pO.% SA Dar e"ir 4440 pdowii6
1.44, 1:51' Ur IVA 1%44.1 E.{14 4-at iaM. Si iv% tart" . 11116 iS

tuvie ogirmr um-T.0%0P COINS t Stea 04 a4 tliCAA.11 04 Iv% tract flIPIgh Oh

\

P
OACCI

Li.t1N CON

a 140.CWCINCII



10.0 STAFF PATTE:TS

10.1 5:taffottei.-ns: (marl.: all that

0-not specified
1 team teaching

cluster teaching
3 shared resource teacher
-other (specify)

Date 9

apply )1 2 Staff: 10.1 1,3
bilingual teacher I.

2-ESL teacher 10.2 214
- bilingual coordinator

aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

.

6-other (specify)

10.3 Pe:rage nazaber of pupils per class:
0-not specified

10.4 Average number of aides or paraprofespionals per clasg.:
0-not specified

10.5 AwnP.r...W1b_e.z.gLE-..r4...(2r.111iiagua-Litides pArn- 10.5 j____
A11 cLiae5 art. -cm r or ItilipimaLtAscci0-not specified v.t i ri

10.6ecialaide to puTAls having most difficulty in learning 10.6
is given:

by: 3-teacher
in small groups 4-special remedial teacher

0-not specified 5-paraprofessional
6-parent tutor ,

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.3 .3

10.4

.stkff Del EAT hen inty,42..1 fe. 4.4.64.3-s

Ct 6

11.0 INSUUCTIONAL cayorarr DMIATION AIM =TENT OF BILINGUAL COHFONENT

11.1 Duration of Bilingual.Education (policy)

ArgUT language will be mainteinefijliIMPan:
(marl: all that apply:T-
0-not specified hoer long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
pemait learning of academic content at an
acceptable level in English

II

Wg 2 DWI
NEW Efff

11.2 PpyRany years. does...aoj ect state, is o?tipp..1...for instruction
for p-mT group through lapgunge..to. continue.?

0-not mentioned
if for a particular number of yeart:
1 2 3 4 5 6 7 8 9 10 11 12 13

. .. .. , .

(if specified in terms of a condition, please state it -
e.g. "if a child begins learning in iT-EiiT and English in Pre-Ks
N-MIT instruction should continue through high-school6)

=

.13 Jjai
ME'



10. .ber ol.12u2i s
0-not specified

10.4 Averave number of aides or ;Daraprofeppionals per _class:
0-not specified

10.510.5 Amy.g.c...nn -LAM.= lilingx&Laides par.a-

0-not specified vio, All 0.i.des ki.e-mr or 6itiKk.....0.1.(Asesip_rofessionglpikep
4-0 Su.pfort GMT own - I i ribtAxj

10 .6.laAial aide_ to pupils havine post difficulty inlearning. 10.6 g.
is

ci5individually by: 3-teacher
in small groups 4-special remedial teacher

0-not specified 5-paraprofessional
6-parent tutor
7-older student tutor

Cp 8-peer tutor
9-not specified
10-no special help given

10.4

11.0 INST,111CTI0N11L COIXONMIT - ,V1:D =ENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy)

lizAIT language will be maintained 2.ro.-aza: Da; DOt i 2, 1501

(mark all that apply NEM r 10.Ef
0-not L., Jcified holt long
1-as the alternative language of learning

for as long1as desired
2-as the medium of instruction for special

subject matter (e.g. cultural heritage)
3-only for the length of time necessary for

the acquisition of sufficient English to
periait learning of academic content at an 11.1 I __KS_
acceptable level in English

Apw i*ny__years does.. inject stiate. oRtiria.1 for instruction 11.2
fob 1,1:7417 group. through laplikage_ to.. continue?

0-not mentioned
if for a particular number of years:
1 2 3 4 5 6 7 8 9 10 U 12 13

(if specified in terms of a condition, please state it -
e.g. "if a child begins learning in 11-11ZE and English in Pre-K

instruction should continue through high-school")

=
=

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 Second lanup.ae learning is introduced in which grade: 11.3 7"
code: C= N.A. (if no Ziff) II

13= 14=
for each group N.A. K 1 2 3 4 ; 6- 7 8 9 10 11 12
Ii -J 1011
II EDOLi. r . _ . - . . . . . . . .
I "; DOWNER . . . .



11: 4. Mke cuzrept _tp e fiat:1km, D,i,l.ipLusl

Ploogram.. at .tk grade_ ley.e.1: (j.n?..ipete_ specific.

00 0 not grades

code: (if no ZaT).opecified .1.3 4-6 7-9 10-12 13-college

I
II - .

code: 13=Oollege or University (Other professional training)

14=Federal, State, or Private Vocational Job training

11.5 Semad jenguege leap4AL foy_Englisjudopiriantstdents. is

projected .t.170141 grade
00 if 0 not grades

code: no Eta specified 1 2 3 4 5 6 7 8 5 10 11

II EtIT

N-ZiT/E Dom

11.6 Learning_in their native language for Non-EhglA.sh dopinent.

students is rojected.thpouPh _grade:

0=not specifie Grade 1 2 3 4 5 6 7 8 5 10 11 12

page 10

14 Voc.

training

12

11.6

11.7 The amount of instructional time in and through their native language

per day for N-LILT students who are 14-E dominant is:

code: 0=not specified m=math s = science ss = social studies

11.7
an. per day
of instruction

prD31411.-1.-111T _
Pre

11.8 11.9

Total Ein. per Subjects taught % of time per day of

day of any in native lang. ins tructia

...rizttructisn. t;Iwousil 11arr
Pre' E

ail% 1:4

1.

2!

. 3. --fisrs!,14rkttaittcti

3

5.

4.. 1
5
6

7
.1

7

c
9

101
10

11 :

12

.

12

11.10 The amount of instructional time in and through their native language

47t111" i01
or

r y
ifo 11-E7IT students who are English dominant is:

code: 0 = not-

5
specified N.A. = not applicable, no H-EliT, E dory students

Prel;

1

2

4
3

5

6

11.10
per day

of instruction

t11=4)111-Za.

11.11

Total flin. per Subjects taught

day of any in native lang.

.
.

.

Aa, C

. . I . . _ . . _ 4

11.12
% of time per day of
instruction
through N-ZilT

411, li IX?

i

+.4.
......... ..... 5.

6



Pre

11.5 Pgportcllapguaee learning for alglish dominant students is
projected through grade:

00 if 0 not grades
code: no ElIT specified 1 2 3 4 5 6 7 8

FLIT

N-EliT/E Dom

II

11.5 L, .16

10 11 12

11.6 Lps_rnins, in their native Pop-aiglish dominant
students yajectes_l_th_rough grade)

Ganot specified/Grade 1 2 3 4 5 6 7 8 S 10 11 12

11.7 The amount of instructional time in and through their
per iay for N-El IT students who are N-E dominant is:

code: 0=not specified n=math s = science ss = social

11.7 11.8

per day Total Min. per Subjects taught
of instruction day cf any in native lang.
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pace 11

11.13 1-?roz,rftnis °rte.-Kay - only non- 2nglish mother Tongue 11.13

students (including H- IT-English dominant). aief sh
ilother tongue students do not receive instruction in

a second language
0 -ne English ilother tongue students
2- 2 way - ELT learn the second language

11.14 The amount of instructional time in and through their second language

for pupils who are native speakers of English is:

code: 0 = not specified N.A. =

11.14
iiin. per day Total min. per
of instruction day of any

throe N-n irf instruction

Prel; . .

1 ..... .
2

3

4 t
5 1'
6

7 r . ...........
8 4 =

c/ ..

10 i

11 ; ......

12. i
,

* 4'01 h t t13V1 5 EMI t y
11.17 Ilix.ad or peppy Ate 1anguage. :usage

in the classroom (marl: all that apply)

not applicable, no students

11.15 11.16

Subjects taught of time per day

in second lang. of instruction
through N-41T

.144/;., ;ye . . Prr x. -33
At. . 06.4. gto
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1.)y, t.temke_r .andjox. aide, 11.17
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0-not specified
1-languages are never ni:zed by either the teacher, aide or the

pupil in any one class period; only one language is used.

2 -the.second language is used exclusively by the teacherlaide

and pupils dining at least one portion of the school day.

3-the teacher uses one language exclusively within a class period,

pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-

professional uses another during the sane class period; students

may use either.
5-the teacher reinforces any conversation initiated by the child

through the use of whichever language the child has used at the time.

4,6-constant switching from one language to another by teacher during

lesson.
1/7-the teacher uses English and the paraprofessional then translates

the sane material for pupils.

8-other (summarize)

Ne-tt.CANeX' Loi L. Einst +5rh . rtmAlt fa" ee tr....S y "*f

M40. c-% 6. rt. h 1,4: Q. at-Ii.r.e...T_a +0 rcseer, a ; AAN

dog t tip v. it l©,
4 oh 4 V +4.0-LIN 4..r- 0 v cf..% Clt. AID IR" F'1\ct 'II)
12.0 liETHODS OF SECOND LANGUAGE TEACHING ra, z. PP w Seas:

(liar'_: all that apply; some projects may use a combination 12.0 I, 2iS

of methods)

-Ahdior).ingual. habit shills or behavioral approach. naphasis



idn. per day Total min. per Subjects taught
of instruction day of any in second lang.
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........ .
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11.17. 64 7
0-not specified
1-languages are never ni:zed by either the teachers aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teachersaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; howevers the aide or para-
professional uses another during the sane class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

0'6-constant switching from one language to another by teacher during
lesson.

V7-the teacher uses English and the paraprofessional then translates
the sane material for N -fliT pupils.

8-other (summarize)
i/

e-A.tAser use. Erni +45rh 4 ; rvm.,,. 4.- 0.r% LLS I y
TiVve,. c.V.% %arc witk ilior% %A. r'04.01t. a +0 rt.-5 p COM a ; a^% A4- "-
dory% har"t" ka.v1k4.0.4%. ot

a; r" Lki CO %AA aki 01i y 4. r..1I4 e%

12.0 EETHODS OF SECOND LANGUAGE TEACHING 0.X.17

(liar'.: all that apply; some projects may use a combination
of methods)

4ludio-lingnal habit shills or behavioral approalh. EMphasis
on comnunication. Includes contrastive analysis of souzds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
sec:uence of patterns learned in complete sentences. Inductive-
generalizations drawn fron examples.

2-:121111sf9PPlatAPPgmcomv.P.42PYPPch.
Acquiring an understanding of the structural patterns or
gramatical rules of a language.

See yaog I/ et-

/
Pre Pin 6'O'

12.0 1, 2.13
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0 PART II

PRESENTATION OF A PLAN

SECTION A: REVIEW OF FIRST YEAR ACTIVITIES

1.0 Component:
Instruction

1.1 Instruction -- Language Arts

A. Performance objective:

By June 1971, 807. of the students will achieve 807. of the oral language

performance
objective skills in dominant and second language as measured

by oral proficieficy checklist.

B. First year activities:

In accordance
with the language development

objectives of our project,

very high priority was given to classroom work in the language
develop-- -------

vent area. This included a variety oral language stimulation, vocabulary

development,
and a general classroom climate in which the exchange of

ideas and use of language was actively'encouraged.
These activities

were carried out in both English and Spanish, although marked differences

in the amount of Spanish language
instruction were noted. This was due

to variations in the capability of the staff to offer the kinds of

bilingual instruction considered
essential for the prOject.

Language
dominance or preference in English and Spanish was evaluated

by the classroom
teacher, the second language

teacher, and the education

aide. This evaluation
helped to shape individualized

language experiences

appropriate
for children having different language abilities. Some

children have strong expectations
that Spanish is not appropriate for

use in schools; this has been recognized as an important
barrier to over-

come in facilitating
the use of both Spanish and English in the project.

Throughout the
first year, we have strengthened

the amount and quality

of bilingual language
instruction in many of the project classrooms;

r current activities in recruitment of additional bilingual teachers



1.0 Component: Instruction

1.1 Instruction -- Language Arts

A. Performance objective:

By June 1971, 80% of the students will achieve 80% of the oral language

performance objective
skills in dominant and second language as measured

by oral proficiency checklist.

B. First year activities:

In accordance
with the language development

objectives of our project,

very high priority was given to classroom work in the language develop--

ient area. This included a variety oral language stimulation, vocabulary

development, and a general classroom
climate in which the exchange of

ideas and use of language was actively'encouraged.
These activities

were carried out in both English and Spanish, although marked differences

in the amount of Spanish language instruction were noted. This was due

to variations in the capability of the staff to offer the kinds of

bilingual instruction
considered essential for the project.

Language dominance or preference in English and Spanish was evaluated

by the classroom
teacher, the second language teacher, and the education

aide. This evaluation helped to shape individualized language experiences

appropriate for children having different language abilities. Some

children have strong expectations that Spanish is not appropriate for

use in schools; this has been recognized as an important barrier to over-

come in facilitating the use of both Spanish and English in the project.

Throughout the first year, we have strengthened the amount and quality

of bilingual language instruction in many of the project classrooms;

our current activities in recruitment of additional bilingual teachers

will permit major extension of -.this essential part of the project.

Where teachers were not able to conduct a
bilingual program, we pro-

vided elements of a bilitigual program through a second language teacher

and a Spanish-spcak:ng
Education Aide., The language skills with which

we were most concerned are listed on pages 21-23 and pages 26-29 of

the original proposil. See. ke-rFq. i d



L.2 ttapprent: instructi0- Reading,

4. Performance objective:

100% of learners in the program will achieve a minimum of 6 steps in

.
the Language Arts program as measured by criterion referenced test,

the Articulated Development Reading Test.

B. First year activities:

Children were primarily taught to read in their dominant language. The

Sullivan Programmed Reading Series was to be used by the English dominant

children. The Laidlow Basal Readers (Spanish) were to be used by the

Spanish Dominant children.

English dominant children were to use the Reading Program already in use

111

at their school. These programs were the State Basal Reading Program; the

SWRL Reading Program; the Macmillan Reading Program; and the Open Court

.Reading Program.

Spanish dominant children were to be taught to read in Spanish by the

phonetic method.

The 'Spanish Reading Program used project developed materials as well as a

wide selection of Spanish basal and library books. These 'materials became

available at mid-year.

Reading readiness procedures were carried out in both English and Spanish.

C. Successes and Failures in Meeting Performance Objectives

1. Evaluation plan:

Students at the Reading readiness level as ?.!1 as those at the decoding

level were pre and post-tested with the.Apell Test.

Spanish dominant children were pre-tested with the Spanish language

version of the Boehm Test in January, 1971.
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All children made a gain of at least 6 stepl as measured by teacher-.
, .

.

.
made tests in Spanish and English. The reading portion of Apell Test

indicated a gain of 509a in the English Reading program for all children.

2. Results: Successes and Failures

a; Successes (English Reading Program)

I) Each of the English Reading Programs implemented produced gains

which met or exceeded the performance objectives in all except

very rare cases. (Supporting data from formal testing will be

provided when available.)

2) Education aides made possible small group instruction.

3) Inservice was provided to familiarize teachers with materials

and to assist them in making effective use of new materials.

4) Second language and concurrent Spanish and English instruction

allowed Spanish dominant children to progress at a faster rate.

(Spanish Reading Program)'

1) Spanish-speaking children with literacy skills were able to

continue progress in reading.

2) Some children both English and Spanish dominant were able to

break the code in Spanish.

b. Failures (Spanish Reading Program)

1) Due to late staffing and the limited number of bilingual

teachers many children did not receive Spanish Reading

*' instruction until late in the first semester.

2) Spanish readers and other instructional materials began arriving

late in the semester and are still being received.



KINDERGARTEN

INSTRUCTIONAL PROGRAM

I. Dominant Language - Language Arts

A. Listening

Listening Activities for the Dominant Language%
will be taught simultaneously in English and \,

Spanish -- so that at no time will any child -*

not be able to actively and ,successfula parti-
cipate in the development of the listening

\skills listed below.

1. Differentiate likenesses and differences
in sounds

2. Distinguish between sound characteristics

3. Imitate sounds and patterns

4. Repeat variations in pitch, stress, and
juncture

5. Identify words that rhyme

6. Recall specific details

7. Establish. sequence of events

8. Follow directions

9. Interpret and relate experiences

10. Compare similar and diverse situations

11. Define cause and effect

12. Predict outcomes

13. Relate spoken words to meaning

14. Appreciate and enjoy literature and poetry

o °Sat

GL .



3. Speaking

(To assure that all children are able to verbalize.
the concepts being developed through the Kinder- \

garten Language Arts Program instruction'All be -\
given in both languages. The children will be
encouraged to respond in their dominant language.
As children listen to concepts being learned and

' discussed in both languages, they will be hearing
\the second language in a relevant, meaningful
situation.

1. Identify and label concepts

2. Give directioms

3. Ask and answer questions

4. Discuss and relate experiences relevant to:

- child's" own person
- child's home and family
- child's school situation
- child's community and environment
- needs and emotions

5. Interpret and verbalize number concepts

6. Interpret pictures

- to find main idea
- to identify details
- to solve problems

7. Establish sequence of events

8. Compare similar and diverse situations

9. Categorize

10. Classify

11. Formulate hypothesis

12. Make inferences

13. Predict outcomes

14. Define cause and effect

15. Express Space /Time Relationships

16. Express Measurement Concepts

17. Dramatize



B. Speaking (continued)

le. Relate words to meaning

- Descriptive words in terms of size, shape,

color, texture, etc....
- Synonyms
- Antonyms

19. Repeating oral selections with proper stress,

pitch, and juncture

C. Reading (For Spanish Speakers)

The following reading skills will be developed in

Spanish for Soanish-sneakine, children

1. Knowledge of left to right and top to bottom
at it relates to the reading act

2. Develop skills in auditory discrimination by:

- Identifying 'number of words in sentences

- Identifying Inumber of syllables in,words

- Identifying accents in words

- Orally identifying vowel and consonant sounds

in their initial, final, and medial positions

3. Develop phonetic skills in decoding by:

- Visually identifying the printed symbols
for the vowels and consonants

- Identifying vowels and consonants in words

- Recognizing that consonants and vowels

form syllables
- Recognizing that syllables form words

4. Apply phonetic skills in decoding to:

reading own name
reading classmates names

- reading selected words and short phrases

- reading labels of things around the room

- recognizing words in games

- reading names of week, month, numbers

- reading bulletin board labels

- reading experience charts

- reading own dictated stories

- reading printed directions

- reading in basal readers

- reading easy library books



The First Grade Program

Instructional Program

A. Instruction

The First Grade program will be developed identically to

the Kindergarten program in respect to areas of,maior

emphasis.

Oral Language, Skills will be developed and emphasized

throughout the day in the first grade through the reading

program and the content areas. In addition, a variety

of language experiences will be provided to build verbal

proficiency in both English and Spanish.

reLcini instruction will be in the child's dominant

language.

Content in Mathematics, Social Studies, Science, Health, etc.

will be given in the child's dominant language.

B. Skill Development

The skills identified for mastery in the dominant language

and second language in the kindergarten program will be

the same for grade one. The difference will be in the

degree of mastery the child will already have in both

languages and the degree of mastery expected, for these

Children.

Because children in the first grade will be going into

a bilingual learning experience with differing linguistic

capabilities in both English and Spanish, the Oral

Language Arts program will reflect these differences.

C. Organization

1. Self-Contained Classroom

Availability of bilingual personnel will determine the

model to be used in the first grade room.

If sufficient bilingual teachers can be recruited for

the first grade, the instructional program will be

identical in organization to the kindergarten program.

2. Tom-Teaching Approach

If recruitment does not produce sufficient Alingual

teachers for grade one, the available bilingual teachers

in grade one will be used in a team-teachiig approach.

it



The First Grade Program

C. Organization, (continued)

a. A bilingual and a non-Spanish speaking teacher
will be teamed up to provide for instruction as
specified in program objectives.

b. Children in the two classes being teamed will be
assessed by the Second Language Teacher in terms
of their language proficiency in both English and
Spanish.

(1) Non- English speaking children and children

with a very limited use of English will be
grouped for a half day of instruction:

- Reading in Spanish
- Science, Social Studies (bilingually)
- English as a Second Language (E.S.L.)

(2) Non-Spanish speaking children and bilingual
Children will be grouped for a half day of
instruction:

Reading in English
- Social Studies, Science in English
- Spanish as a Second Language (S.S.L.)

(3) For the remainder of the day, the children
in the two classes will be grouped into two
heterogenous groups to receive instruction
in:

- Music
- Mathematics
- Physical Education
- Language Arts

.D. Teacher Responsibilities in Team Teaching Approach

1. Bilingual Teacher will

a. Teach non-English speaking children

- To read in Spanish
- Content areas of Science and Social Studies
bilingually



The First Grade ,Program

D. Teacher Responsibilities in Team Teaching Approach (continued)

b. Teach heterogeneously grouped children bilingually

- Music of both cultures

- Mathematics
- Physical Education

- Language Arts

2. Non-Spanish Speaking Teacher will

a. Teach non-Spanish speaking children

- To read in English
- Content areas of Science and Social Studies

in English
- Spanishas a Second Language (with the

assistance of the Second Language teacher, .

the paraprofessional aide and special F.L.E.S.

materials.)

b. Teach heterogeneously grouped children bilingually

with the assistance of the paraprofessional and

parent volunteers.

- Masic (Spanish-speaking paretns and paraprofessional

aide will be used to supplement records of songs

in Spanish.)
- Mathematics (Spanish-speaking paraprofessional

aides will assist teacher if necessary.)

- Physical Education

- Language Arts in English (Spanish speaking aides

will assist and serve as models for the language

arts program in Spanish.)

E. Materials

1. Reading,:

Sullivan Programmed Reading (English)
Laidlaw Series "Por El Mundo del Cuento y la Aventura"

(Spanish)

2. Second Language

a. F.L.E.S. Spanish materials

(Same as those selected for Kindergarten)

-37-



page 12

2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the wu native language is acquired)
Includes direct association between object, picture or action and
word in second language.

V 2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through--
examples, i.e. answering questions, or transforming affirmative sentences
to negative: declarative to interrogative, active to passive.

-Grammar Trnpalation Hethod
Formal study of rules of grammar and translation from first language
to second. &Thesis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-H* Language Skills Sequence
(*Audiolingual hethod: listening, speak-.1g, reading and writing)

i II

see ),-.EtZoi, It

Non Eng dom

students
A in dam B in

lang second
lang

Eng dom
students

A in dom.B in
lang second

lang

0,= not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening - speaking 13.1 IB
shills are learned:

1 concurrently with dominant lan:Nage
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speahing
skills in dominant lanc:uage

3-a sr,cified period cr time after
11:,i)ning-speahing sAlls in ,laminczt
languayA taught

13. ALE sequence followed:
istening-speaking proficiency

precedes introduction of reading
2- :leading is taught concurrently

with listening-speaking skills
CISLearning to read overlaps learning

of listening-speaking skills
There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
deterained by:

1-neasure of listening-speaking
proficiency

2-informal assessment by teacher

x

11.

11

/
x

13.3 IA)215:
IB._

IIA
IIB



to negative) declarative to interrogative) active tc passive.

..-Grammar - Translation Hethod
Formal study of rules of grammar and translation from first language
to second. baphasis on reading in second language rather than using
it for oral communication.

13.0 DC1INiNT AND SECOND L!NGUAGE SKILLS smyra

see ),--E Ro Y-

AL_1* Language Skills Sequence
(*Audiolingual Hethod: listening) speaking) .reding and writing)

i II

No:

Zrignctir
A in dom Bin
lang second

lang

Eng dom
students

A in dom B in
lang second

lang

0 = not specified

(Use not ai.?licable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking 13.1 IB
skills are learned:

Ocencurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lancuage

3-a specified period of time after
listening-speaking skills in dominemt
languarA taught

, Are

sequence followed:

istening-speaking proficiency
precedes introduction of reading

2- :eading is taught concurrently

with listening-speaking skills
earning to read overlaps learning

of listening-speaking skills
There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:
1-neasure of listening-speaking

proficiency
2-informal assessment by teacher

13.4 Second language reading skills
are learned:

1-concurrently with learning to read
in dominant language

2-after a speciriea level of dominant
language reading competence
achievement

specified period of time after
).earning to read in dominant language
(e.g. a specific grade)

4-before learning to read in .dominant

x

11

language

x
0.41M.111...

13.2 IA AL
IB

13.4 1B 3

CIL..".%5%" kverNhooNi Onkdrt.r% %.0 4,,r4_ 0.c.Au...0.(ty a. t- its r4.6.

hot rriVe.

4- _

1)n Elt te-A".1% kakt. .tti e.....,e_sk-cr 6.CAAASt mo, OAS ai



page 13
I II

Non Eng dam Enr don
students students
A B A. B

dom second don second
lang lang lang lang

13.5 Reading is introduced:

A-individually, when child is real&
or at a specific time during grade: am

1

2

3

13.6 - reading readiness is determined by:

test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:

1-in first grade
2-in second grade
3-in third grade
-in fourth grade
5- fifth grade
-in sixth grade

7-other (specify)

13.8 Grade level academic achievement
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fift'l grade

6 -sixth grade

7-other (specify)

:

0....

Mr..01.10 aror.s.

.

---

D.

13.6
IB

'IA 4

13.7 IA h 5
16-75

IIBj
4ffe,r S years

.1.r.rair P I t

(math, science, etc.) in the 13.8 IB
I1B.125.

14.0 INTE=TION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:
(mu.rk all that apply)

1-Second language learning is only a sep-
arate subject for &.,lish-speahing stu-
dents; the second language is not used
as a medium of instruction for other
subjt:;tc.

econd laznage learning is both a aep-
arato subject ate l. also a medium of

instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

cademic content teught in the native
anguage is used as the referential
content of second language learning

I = N-E II = E

dom dom
students students

14.0



3

13.6 -reading readiness is determined by:
(14test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade

fourth grade

- fifth grade
-in sixth grade

7-other (specify)

X

aa ...

Y. 13.6 IA_ I
IB

IIA g

.111.. Abu.

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fift,I grade

6-sixtn grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:
(mark all that apply)

1-Second language learning is only a sep-
arate subject for English - speaking stu-
dents; the second language is not used
as a 1713diUM of instruction for other
subjEJts.

econd lan1"...age learning is both a uep-

arato subject an('r, also a medium of

inst.-action for other subjects.

3-Second language learning is always in-
tegv.,ted with the learning of oourse

content (such as social studies) or as
a medium of cognitive development.

ademic content taught in the native
anguage is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
languc ,e).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

h MOM.% "te.r rrt.i v% Glop/ Ai n A4N 6-rtu-f-st e-2 4`t%

. 6-other (specify)

Wei iblone-ase.d abi1;VI VEr c.0 cell- 3 1 n
42,44 1 43.v911A-0,&40 0.S Yr% r v 04 41011 s, p roctsses cs.a
cArnLe OS k.3 Is 4-0,K; fl t. ' tr. tie -.% t X c&-na .

P za

I = N-E II = E

dom dom

students students

13.7 IA h 5
1B-17-

4Chr e girSfrit
13.8 1B



15.0 TREATMENT OF CHILD'S LANGUAGE:

14

I II
15.0 IA

Non Eng. dom. Eng. dom. IB
students .studentd IIA

A -in dom. B 2nd A B 2nd IIB

lang. lang. Eng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATEPJALS

aualwafal 11

16.1 Reading Materiale4ypes
see NktAto X,

Reading Materials are: (mark all that apply)
inguistically based 11200 maLegiajt)
(Merrill or Miami Linguistic

So I i oh h readers, ITA, etc.) . apo 16.1 IA is II:
i SIVRLI flektkilittn g°

d>asal readers
)( s/ ......_

La,a111.14

) 4 a

I

111

for of_ a_15

3-Dialect readers

rperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 IA Plik

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

1111

IL=MOP.

(21n-se iy.e..n:.t- , v.. jf.ne -)

16.3 The following are techniques and materials used for second language learning:
0-none specified
1-pattern drills
2-dia:og memorization

.
........

3-choral repetition
<Deongs 2 _ler
5,1orcr;rxmed instruction
6-itories read to children _

(DAUDIO VISUAL JUDE'S
films, filmstrips

_Ide vo
8-flannel or magnetic ooards

......_ .
-realia, graphic displays
ecords, tapes
istening centers 15°

--e
..Ae

12-multi-media appmach .1
Experiential :

1 2-innl -



aiming towar
control of the standard form.

2-The child's language is corrected -

the teacher points out errors and
denonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATEMALS

16.1 Reading Materials-Types
reading Materials are: (mark all that apply)

inguistically based I 4200 (rIccteVial
(Merrill or Miami Linguistic

Soliovo, readers, ITA, etc.) ,00 16.1 IA___. lit IILAim
, ski**, tiatm.it. ) fr°1

- .......-

tio'd -jpasal readers
)(

-----

...10

61111WI

See Y-4-RoX. ) 4 a V.61-

3-Dialect readers

perience charts (stories
dictated by children) AM.

16.2 If some reading material is in
the child's dialect, indicate how
long it is.used:
1-Grade 1 16.2 IA tlik

2 -Grade 2

3-Grade 3
4-Beyond Grade 3
0-not specified

.10111011

(21c,.ne iY.C.f.n.-.t- ,, o:-. :'.:2.-, -)

16.3 The following are techniques and materials used for second language learning:

0-none specified

1- pattern drills
2-dia:og memorization _ _
3-choral repetition _
Osongs 2 AC
5_procraLlned instruction
6- stories read to children _

AUDIO VISUAL AIDES
films, filmstrips _ile

-flannel or magnetic aoards
-realia, graphic displays ...M

.111M.

ecords, tapes 10/

istening centers _le
12-multi-media approach

EXperiential:
13-role playing
14-puppetry
15-experience charts ONIMIIMM ON
16-primary typewriter
17-learning through direct experience

with materials e.g. Montessori
ctivity centers-chosen by child _he'

other (specify)

Learning outside the classroom:
20-field trips em.m.a.= .1
21- suggested TV programs _
22- ,,thGr (specify) //m

ActkIri a.15



ACQUISITION, /MUTATION, AND DEVELOPMENT OF MATERIALS

1. Dominant Language - Language Arts

A. Identification and review of existing materials

Readers (Spanish)

Laidlaw Bros. Publishing CO.: Palo Alto
Pastor, Angeles - Por El Hondo del Cuento y la
Aventura Books 1-6 and pre-primers

- Century Schoolbook Press: San Francisco
Harguia, Theodore - Explorando Hawaii Books 1-3

Library Readers (Spanish)

- Laidlaw Bros. Publishing CO.: Palo Alto
Puertas de is Luz Series Books 1-3
Esta Era Una Vez Balo las Palmeras

- Random House: New York 1966
- Nardelli, Robert: Cat in the Hat Dictionary in
Spanish
Seuss, Ds El Gato Ensombrerado

- Eastman, P.D.: Eres to mi Mama?
- Gurney, Eric & Nancy: El Rey. Los Ratenes y
El Queso

- Perkins, Al: Viales del Doctor Doolittle
- 'Llonni, Leo: Suimi
- Palmer, Helen: Un Pen Puera del Azua

- Heffernan Book Co.: Texas
Silvetas de Oro

peuenos, N. Series
Colecciones Animales Polices

- Colecciones Ninos Felines
Linda Infantil

- Harper Row Publishers: New York
- Bonsall, C.: El Caso Del Forastero Hambriento
- Neff, Sid: Danielito v el Dinosauro
.- Kessler, L.: ,Aoui Viene el Ponchado
- Sendak, Osito
Samar, Teresitair las Oruzas

- National Textbook Corp.
- Caughran, Mabel: Horns Encantadas
Alexander, Frances: Mother Goose on the Rio Grande
Tardy, Wm. T.: AgAtiseaosiet_tigh

-40-



ACQUISITION, ADAPTATION, AND DEVELOPMENT OF JALLTER

I. Dominant Language -.Language Arts (continued)

A. Identification and review of existing materials

Library Readers (Spanish) - continued

- Bomar Pub. Corp.
- Jimenez, Emma and Puncel, Conchita:

- Versitos Para Chiquitines
- Juegos Meniques pare Chiquitines
- La Nina Que Celebra el Cumpleanos
- La Senora Jones Es HI Amiga
- Sebes Que?
- La Manzana es Roja
- Afuera
- Papa es Grande

- Los Cuatro Sombreros de Benny
- Amigos: Amigos! Amigos!

Susaeta

- Coleccion,Fallitasia Series
Books DL12

- Juventud
- Carolina Series
Books 1-4

Bro-Dart Foundation
- Project Leer (List of books in Spanish)

Records and Slides (Spanish)

- Show 'n Tell Picture Sound Programs

Records

- RCA - Discos "Disneylandia" Series

- Blanca Nieve y los Siete Enanos
Pinocho

- Dumbo
- Peter Pan y Bambi
- Los Cochinitos
- Pedro y el Lobo

,- La Bella Durmiente

/OD

s-



ACQUISITION, ADAPTATION, AND DEVELOPMENT OF21ERNA.

I, Dominant Language - Language Arts (continued)

A. Identification and review of existing materials

Readers (English)

-McGraw-Rill: New York
Buchanan, Cynthia and Sullivan, M. W.:
Sullivan Program Reading Series
(Combines modern advances in structural
.linguistic educational psychology and
programming)

Library Readers (English)

4vilairOlary;'Thellp. and Down Book. New York:
Golden Press, 1964
Bradfield, Joan and Roger, The Ma, Happy, ABC.
Racine, Wis.: Whitman Publ., 1965

- Bradfield, Joan and Roger, Who are You?
Racine, Wis.: Whitman Publ4oCo 1966
Courtis and Ratters, Illustrated Golden Dic-
tionary for young,Readers. New York: Golden
Press, 1965

Dareff, Hal, Fun With ABC and 123, New York:
Parents Magazine Press, 1965. An alphabet
and counting book in rhyme.

- De Armand, Frances Ullman, A Vero, Very Special
Day. New York: Parents Hag. 1963
Eastman, P. D., Are You MtMkther? Beginner Books
in English and Spanish. New York: Random House,
1967

. Elkin, Benjamin, laSunWas Late. New York:
Parents Magazine Press, 1966

- Greenleaf, Elizabeth, Who Wants to 11421 Mankato,
Minn,: Oddo Publ, Co., 1965. Story of a naughty
calf who did not do what his mother told him to do.

- Grey, Jane, The Turtle WhoWanted to Run.. Mankato
Minn.: Oddo Publ. Co., 165. Tony Turtle envies
animals that can run and longs to do so himself.
Gurney, Nancy, The Ring, the Mice, and the Cheese,
Beginner Books in English and Spanish. New York:
Random Rona', 1965

- Baas, Dorothy, Maria, Everybody Has A Name,
New York: Golden Press, 1966

- Helmarth, Marilyn Olear, Bobby, Bear Finds the
MapleSupAr, Mankato, Minn,: Oddo Publishing
Co., 1965

- Howard, Nancy, The Biller Go To Town. New York:
Parents Magazine Press, 1967

-42-
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ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

/. Dominant Language - Language Arts (continued)

A. Identification and review of existing materials

Library Readers (English) - continued

- Jones, William E., Going to Kindergarten,
Mankato, Minn.: Oddo Publ, Co., 1965
Kaufman, Joe, NA and Little, New York,
Golden Press, 1966

- Lionni, Leo, Swimmy. New York:' Random
House, 1963

- Massie, Diane, McGregor Was A Bs. New
York: Parents Magazine Press, 1965
Moore, Lilian, The Magic Spectacles and
Other Easy -To-Read Stories, New York,
Parents Magazine Press, 1965

- Palmer, Helen, A Fish Out of Water.
Beginner Books in English and Spanish
New York; Random House, 1967
Pape, Donna, Liz Dearly'aSilly, Glasses.
Mankato, Minn.: Oddo Publ. Co., 1965
Pape, Donna, Scientist Sam. Mankato, Minn.,
Oddo Publ. Co., 1965

- Rockwell, Anne, Sally's Caterpillar. New
York: Western Publ. Co., 1966

- Salazar, Violet, SeuaresAre Not Bad. New
York: Western Publ. Co., 1967
Starry, Richard, Best Word Book Ever. New
York: Golden Press, 1963
Sense, Dr., The Cat In The Bat, Beginner
Books in English and Spanish; New York:
Random !Louse, 1967

Records (English)

Bowmar Records Inc.
- The Best in Children's Literature
Series I and II

Filmstrips (English)

Eye Gate House Inc,-
- Read and Tell - Set of 9

(Cultivate Self-Expression)
- Fairy Tales for the Primary Grades
- Captain Good Speech and Mr. Mumble

(A Developmental Listening and Speech
Improvement Series)

- Reading Readiness - Set of 9
- See and Tell - Set of 9
Pittorial series - spark imagination,
improve powers of observation and help
them constructively with ingenious

-43_
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ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

I. Dominant Language - Language Arts (continued)

A. Identification and review of existing materials

Filmstrips (English) - continued

- Bye Gate Rouse Inc. - continued
Social Studies Rhymes for the Very young

Set of 9. (Filmstrips in Verse)

- Mother Goose Village. Set of 9

- Picture Stories for Reading Readiness

Set a 9
- I Bear a Rhyme. Set of 8

- McGrapaill
- Talking Time Series. Sets I and II

(Establishing Sound-Symbol Relationships)

Tapes (English)

- Sullivan Tapes for Reading - Reels 2-8

B. Selection of Materials Appropriate in Present Form

I. Sullivan Programed Reading Series
(Dominant Language English)

2. Library Books (English)

3. Library Books (Spanish)

G. Selection of Adaptable Materials - SP A 1\)%5 t*

1. Laidlaw Readers - Por El. Mundo del Cuento

La Aventura

2. Instructo- Flannel Board Visual Aids

(English-Spanish)

D. Determination of need for Material not yet in existence

1. Basal readers -(Mexican-American Orientation)

in Spanish

2. Filmstrips - Sound-Symbol Relationships for
,Spanish

'3. Storybooks and records or tapes for independent
listening enrichment activities in Spanish

4.. Lesson Outline for initial teaching of Sound-
Symbol relationships in ,Spanish

14e.



ACQUISITION,
ADAPTATION, AND DEVELOPMENT OF MATERIALS

I. Dominant Language - Language Arts (continued)

B. Development of Adaptable Materials

1. Terminology for Basal Reading Books

(Assure comprehension of Puerto Rican terms)

2. Lesson Outline for Onomatopeic Method for

initial teaching of Spanish Sound-Symbol rela-

tionships and samples of follow-up activities

3. Tapes of
Onomatopeic Method. - (use to reteach

or reinforce)

4. Tapes of Library Book Stories

F. Development of New Materials

Thome is a need to look to commercial companies

for three major needs:

1. Basal Readers (Mexican-American Orientation)

2. Filmstrips (for independent, small group

viewing)

BtorvboOks, with Records for listening centers
3.



ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

II. Second Language

A. Identification and review of existing materials

Spanish - Second Language

Teaching Materials

D. C. Neath & Co. Boston. 1965

Munoz-Plaza, Cesar A. Getting to KnowSpanidh

- National Textbook Corp. F.L.E.S.

Bishop, Dorothy Sword. Spanishfor Young

Americans (A Structured, sequential program

for Elementary School)

McGraw Hill Co. 1966
Dorry, Gertrude Nye. Games for Second

Rama Learning

Pictures

Visual Aids for F.L.E.S.
Linden, Robert. Lingua Pies and Teaching

Outline. San Diego City Schools 1963

Filmstrip Kit with Records

Curtis Audio - Visual Materials
Beginning Conversational Spanish Kit I, II, III

Records

Behavioral Research Lab. 1966
Paso a Paso (Record)
(Nursery rhymes, riddles, short poems and

stories intended for children beginning

the study of Spanish)

- Sing and Speak Spanish. Albums #1-5

English - Second Language

Teaching Materials

State Dept. of Education. Teaching English

Early. H200. 1968 (Intended for Primary

Grade non-English speakers)

-46-



ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS

Second Language (continued)

A. Identification and review of existing materials

English Second Language - (continued)

Teaching Materials

- Calexico Public Schools

Donoleny, E. Teaching English As Second
Language, ILI Pupils of Foreign-born,
Mexican Heritage

Lesson Plans - Books I and U

McGraw Book Co. 1967
Wheeler, Gonzales. Let's Speak Spanish
Books 1-6 (A world-oriented program for
ESL in the ElementarY School. Designed
to introduce English to children every-
where whose native language is not
English)

GimCo.
- Lancaster, Louise. ,Introducing English

(An aural pre-reading program for
.Spanish-speaking pupils)

Filmstrip Kit with Records

Curtis Audio-Visual Materials

Beginning Conversational English, Kit I, II, III

B. Selection of Materials Appropriate in Present Form

Materials for Second Language instruction have
not been selected. Insufficient time to preview
and evaluate materials in section A for use.

C. Selection of Adaptable Materials

(To be done later)

D. Determination of Need for Material not yet in existence

(Depends on which materials are chosen from Section A)

E. Development of Adaptable Materials

(To be done later)

F. Development of New Materiall

(Do not know needs yet)

OW.O/P.A. h



ACQUISITION, ADAPTATION, AND DEVEWPMENT OF MATERIALS

/U. Culture and Heritage

A. Identification and review of existing materials

1. For Second Language - English

AvailaUe materials used in regular kindergarten

curriculum will be used for this purpose

2. ?or Second Language - Spanish

Records
- Children's Songs of Mexico

- Vamos a Canter
Cancioncitas pare Chiquitines

- Homenaje a Cri-Cri
Mas Canciones de el Grillito Canter

Cantos de las Posadas

- Mexican Rhythms and Folk Dances

- Juegos Infantiles

- Jaegos Infantiles de Mexico

- Ballet Folkloric° de Mexico

3. For Second Language (Spanish and English)

- Human Development Training Institute

Methods in Human Development,

Harold Besse'', Ph.D and Uvaldo R. Palomares, Ed.D.

San air. go, Calif. 1967

- Full size mirror in each classroom

B. Selection of Materials Appropriate in Present Form

1. Methods of Human Development

2. Spanish Records listed in Section A

3. Mirror

C. Selection of Adaptable Materials

1. Human Development materials will be used

bilingually

2. English materials relative to American culture

and heritage will be used bilingually
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16.4 The sources of Non - English materials and textbooks are: 16.446/2,(1/0)
(mark all that apply)
not specified

are written- by native speakers of that language

2-comme,-ially prepared and published in countries where
N-E is the native language

3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)

(developed

in conjenction with project parents
Wdeveloped by or with members of N-ENT community: Work PSON to col 4: t ) l 1 14 'IL
7-are culturally appropriate for N-E culture Atuke.,,,*3 to 1 eiuow tft 0AdAoraLt(specify how this is determined)

re cross cultural CLLAktd.r0. Ity of ro pr i mi- 41 . iare
e V- 1 CLA S.

ommercially prepared and published in the U.S.
are translations of U.S. texts,

11-are coordinated with materials used i the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 1

component are:

1-xerox attached -page and document re J1C)- 44 4ee-- )6e"))( 04+04e-ci
0-not specified

) ii a-- i
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language
groups: (mark 411 that apply)
0-not specified

Pupils of both linguistic groups are:
1-always mixed for all learning
2.4mixed for language learning

3-anixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (specify)

n.a. - (no stueents)

17.2 Students are grouped for language instruction: 17.2 4 8
(mark all that apply) A-more than 4 the time ess thani the time
0 -n It specified

,specify

-total

group:.

total class

-individual instruction

17.1!42141__

DE=
17.3 Criteria for grouping: Students

0-not specified I Non Eng II Eng dom IX,1Ehg dom
dom 22Zr MIT

1-by age ..0*
2-by native language

.=W

by dominant language e . .Je
-by language proficiency
(ex. level of reading skill)

n.a. not applicable
(no E.dom/NENT)

1S.0 TUTORING

4.6 MINIM

11
IN.1. aalr



-...rv.. um. ..y to al Q.A1 CA up cL , 0,-04.(specify how this is deterninedY
Iare cross cultural cu.-OA...ratty 0.??ropriat-ti

are translations of U.S. texts

rv-gx.Aer-iaAs.
onunercially prepared and published in the U.S.

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5___I____
component are:
0-not specified
1 -xerox attu.ched -page and document Pp H 0- 4' See- Xe r 0 X a-4am 0A. e cl

'kJ a. - i

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 440q,;15
groups: (mark all that apply)
0-not specified
Pupils of both linguistic aroups.are:
1-always mixed for all learning
2-mixed for language learning
3-inixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into

''.ominant language groups

separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n.a. (no 1.T stutlents)

17.2 Students are grouped for language instruction:
(mark all that apply) A-more than the time Q ess than l'27 the time
0-not specified
-total class
small groups (specify size)-----i%1

-individual instruction

17.3 Criteria for grouping:
0-not specified

7_1(17:

Students
I Non Eng II Eng dom 111Eng dom

dom MIT NE IT

1-by age MA.I...I.
2-by native language
3 by dominant language 1.0**

-by language proficiency
(ex. level of reading skill)

n.a. not applicable
_(no 'E.dom/NEHT)

1 e.0 TUTORING

48.1 Student Tutoring is: (mark all that apply) 18.1
no-not mentioned
0-type is not specified

1-inter-ethnic(N-EMT student tutors EHT students)
-intra-ethnic (N-EHT student tutors N-MT)

one by older children (cross age) 1,..ak 4.1....1
-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:

3'/ Li-area not specified 18.2 11 ;
inter-ethnic (N-ZLIT aide tutors EaT student)
in the acqusition of native language shills
in the acqusition of second language shills
n other academic subjects

+Ltd

3

et 37



18.3 Parent tutoring: (mark all that apply)

no-not mentioned
0-type not specified

bZ-inter-ethnic parent tutoring is
used

intra-ethnic parent tutoring is used

page 16

18.3. a

Parents are trained to become tutors for their children:

3-in the home by a home-visiting teacher

4-in an adult education component

5-in school through observation and guidance of teacher

6-as parent volunteers who tutor during the school day

7-materials are provided for use in home by parents

8-other (specify)

19.0 CURRICULUM rATTRIINS
19.0 4 A 6

The stated curriculum pattern of the bilingual proiect:

1-Except for inclusion of N-ENT instruction the curriculum is

otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the

bilingual program which differ from traditional, typical curri-

culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are

grouped together during part of the school day

-flexible or modular scheduling
11 group instruction

individualized learning

pen classroom
-guided discovery and incuiry
8-a curriculum which is both child and subject-centered

9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home; community

and through mass media i.e. TV, describe below:

1111

20.0 COGNITIVE DEVE,OPMT

20.1 Cognitive development in early childhood grades is fostered through:

0-esthod not mentioned
20.13 115

t

1-structured envirionment rich with materials child can manipulate

order, compare, match for perceptual-motor development

2- non- vtrbal materials, such as Montessori materials from which

children can learn sensory discrimination; matching, serration,

counting, addition; subtractibn
Olabeling and discussion +.2 concepts related to time, space, distance,

osition
abeling and grouping actual objects to learn classification;

grouping objects with common attributes and labeling their

attributes (i.e. colors; sizes)

irect experience of processes of science through discovery, using

naterials rather than text., active experimentation by child with teacher's

id,..nce rather than Lacher denonstration.
irect experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:



7-materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTMINS 19.0_445J)
The stated curriculum pattern of the biliammljuaLtIlt:
1-Except for inclusion of N-ENT instruction the curriculum is
otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from tradit.Zonal, typical curri-
culum such as: (mark all that app10

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

-flexible or modular scheduling
11 group instruction

individualized learhing
pen classroom

-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVMOPIMNT

20.1 Cognitive development in early childhood grades is fostered through:
0-:lethod not mentioned

20.1 31-t5+1-
1-- structured envirionment rich with materials child can manipulate
order, compare, match for:perceptual-motor development

2-non-verbal materials, such as Nontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

Cylabeling and discussion of concepts related to time, space, distance,
osition

abeling and grouping actual objects to learn classification;
grouping objects.with common attributes and labeling their
attributes (i.e. colors, sizes)

irect experience of processes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's
Id,..nce rather thr..n Lacher dcmnotration.

irect experience of math through discovery rather than instruction
7-other (specify or Xerox) p.'no. and document:

- . .

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned

1-specify or xerox p. no. and document
n.a. -no grade 4 or later grades

.h.
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21.0 SELF-EST=
21.0 11# 4/ 2; 16,19

Stated methodsof_proJect compenent effected to increase self-esteem:
a

no- self - esteem not rentioned as an objective

0- self - esteem is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:

1-through role-playing

2-puppetry
3-language-experience approach: students dictate stories from

their own experience
teacher accepts, acknowledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing

()teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8 -teacher.provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged

other (specify) (xer - r summarize) document page #

Fblomo_res HAA.rn ett 0 v tio eV d
Mcti Ci r Ot.

Teacher provides experiences pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

grpu.de have some options in choice of curriculum

(1 pupils choose activities from a variety of interest centers

13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

carmaunity

other (specify)
tive.liC Sft.v.i spc01( i roil t

22.0 LEARNI/ TRATEGIES
.tt-te,v,51K v:. r- I b.;J 22.0

CAO.SS 1-o vir%

1-The project mentions the following specific learning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox)
Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTUAL COMPONENT

23.1 This program is:
23.1. ';?

bilingual alone



(Aiteacher accents, ac2mowledges and feclins
5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
acher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provide.; experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
other (specify) (xer - r summarize) document page #

Malit.c t..O Abdohm arts .14-u.rv.a.4,004 v cAo rtN
r_ fvt

Teacher provides experiences n pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

puils have some options in choice of curriculum
1X-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
ther (specify)

de.v4-ic LoVON SeaPjS11-5 pt.o.k i roll cis'
22.0 LEARNII TRATEGIES wat-te....sth v..I r-o r )-f3 22.0

C44.SS wt.

1-The project mentions the following specific 3carning strategics

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTIJI\L COITOMIT

23.1 This program is: 23.1_2v.

P.

bilingual alone
oilingual and bicultural

-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program
5-art, posters, roalia, crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated

7-other (specify)



AFFECTIVE DOMAIN: ACHIEVEMENT RECORD

C2)/n the room
[J Outside the class

f7A. Personal Reaction:

1. Responds in a positive 'Fanner.

(a) to affection from peers:I:D[] (h) to affection from adultsnr-D

(c) to individualized positive reinforcement

(d) to friendship(DC1CD (e). to successom

2. Making choices freely.C.E3r-1

3. Evaluating and revising choices constructively.[]

4. Demonstrates
independence and self -reliance.[][]

S. Enjoys academic challenge.CDOED

0 Away
from school

E. Participation and Interaction:*

1. Listens attentively to others. 000

2. Engages comfortably in oral dialogue .000
(a) with teacherODO (b) with one child jJEJ (c) with sma:1

group000 (d) in class discussion000

3. Freely asks pertinent Questions.

(a) of adults:Tap (b) of other children=

4. Freely communicates ideas, problems, feelings and needs.JJJ
3. Enjoys active participation in group and class activ

(a) observation 000 (b) exploration

mentat ion000 (d) listening
(f) reading=

6. Demonstrates leadership potential.

(a) accepts opportunities to lead000 (b)

leadership role=

(ties.
(c) expert-

speakingC:):2100

freely 438=43

C. Problem-Solving:

1. Views problems in objective, realistic and tolerant terms.C50

7. Constructively utilizes available resources.

(a) classroom materials000 (b) human resourcesECO

(c) personal initiative

3. Actively participates in problem-solving activities.

(a) individuallyCap (b) as a group member n--0

TEACHER COMENTS:

Form KIF *-10.-0



23.2 Cross-cultural awareness
If project mentions specific values or nodes of behavior of

N- 1T culture, please snmarize below: (or attach Xerox)

found in document page w

0-not mentioned

page 18

23.2

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 I

either or both groups, describe below: (or xerox- document page/#)

0-none mentioned
0 u
VT 1 tpon3r5 642..Velor co, cosvInopotii-4.r. owl -tool ors iSe

IA" t v c-t t4,... f I 1.4.r-c1/41, s 4.4 c s 0 e
1.

23.4 In the bicultural compenent knowledge of the F-EUT culture 23.4. 1 A-4-44
involves (marl: all that apply)

0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

movements
2- Historical-cultural heritage of the past--contributions to art

and science
3-'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a country--geoiraphy, dates

of holidays etc.
5-1: specific culture only e.g. one Indian tribe

6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from Mill or INT

8-Other (specify)

S ee g

23.5 American culture is defined:

0-not specified
1-narrowly: primarily Anglo-Saxon orientation

2-broadly: ethnic pluralism of America,multicultural

contributions of various ethnic groups discussed

3-other(indicate document and page number fcr xerox) or

elaborate in your own words

24.0 COI COITONEIT

24.1 Bilingual libraries are provided for:

0-group not specified
1-projee.t children
2-adults of -the project community

3-teachers

23.5 pl



23.3 1-if p;roject Menti ons efforts to decrease ethnocentrism in 23.3

either or both groups, describe below: (or xerox- document page/#)

0-none mentioned

rikri I t. 0...rik LA,.) '%tk 42..s.1 elep 0., cosy nof et r, OLAA-1001c

i,TA vo.t.4....

23.4 In the bicultural compenent !mowledge of the N-MT culture 23.4. 1, A-4--414

involves (maxi: all that apply)

0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written)) achievement of particular people or politcal

movements
2- Historical-cultural heritage of the past -- contributions to art

and science
3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country -geography, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

spahing peoples)
7-A thirdeulture different from NEM or ET
8-Other (specify)

co -1- 18 a.

23.5 American culture is defined:
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of Auerica-multioultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your own words

24.0 CaliiUITITY COiff'01.121T

24.1 Bilingual libraries are provided for:
0-group not specified
1-- project children

2-adults of the project community
3-teachers
no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned

23.5 rl

24.1 nip



1

INSTRUCTIONAL PROGRAM

u-e44or, 14.

II/. Culture and Heritage

A. Develop an appreciation of the culture and heritage

of the dominant language by:

1. Celebrating special days in dominant language

culture

2. Listening to stories
-.about special day celebrations
- about children of dominant language culture

- about legends and folktales of dominant language

culture
- about people from dominant language culture who

have made special contribution to society
- about hibtorical heroes of dominant language'

culture

3. Observing and discussing works of art in many forms

4. Participating in games of dominant language culture

S. Learning simple dances typical of dominant language

culture

6. Enjoying music of dominant language in creative
rhythmic activities

7. Listening to children's records
sung in dominant language

S. Learning poems, stories, finger
shymes in dominant language

and tapes of songs

plays and simple

9. Visiting local historical places of interest

10. Enjoying slides, filmstrips, and films of country

of dominant language

11. Inviting people from dominant language group who

are well known and/or successful to visit with

children

B. Second Language - Culture and Heritage

Same type activities as listed in A section to develop an

appreciation of the culture and heritage of the Second

Language

Note: Vhere verbal communication is necessary to develop under-

standing, activity will be taught filmqually.

lg
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INSTRUCTIONAL PROGRAM

III. Culture and Heritage (continued)

C. Self Concept

Self realization does not occur by chance. We
need to provide a carefully planned program of
activities to assure personal effectiveness to
go along with the academic program.
Lesson sessions which provide developmental
opportunities in three areas demonstrated to be
of critical significance in the acquisition of
personal effectiveness will include:

1. First Principles of Effective Communication
Promote Awareness

The aware perception, reception, and trans-
mission of one's own and other peoples's feelings,
thoughts, and behavior

2. First Principles of Mastery: Foster Self-
Confidence
Mastery ingrains a feeling of capability.
Socially reinforcing remarks of the teacher
assures a growing sense of self-confidence

3. First Principles of Effective Socialization:
Develooine Skills for Inter-Personal Security.
Presentation of structured social interactions
promotes the acquisition in each child of a
first hand appreciation of the causes and
effects in interpersonal behavior



Page 19

, -

24.3 Provision is made by the school for informing the parents 24.3 11 3, S; g, tr,1t
and community about the program through:(Mark all that apply)

0-method not specified

ono provision for informing community

(.1)a- bilingual newsletter - writiv,v. t 44i (4 by par. 4oNVt ro 42

2.0.. monolingual newsletter
3.1.ws sent to mass medie.ro

spe,isk w i ON rtitt;if-Lr70.." t-
.

g-if articles included with project, check 4

bilingual fliers sent home

formal meetings
1.informal meetings open to entire community

(gAmeetings conducted in both languages

9-home visits
10-other (specify)
11-project director personally involved in program

issemination. specify how

eI,:12. te ccre/n#s
Irr.o..*e. 4- rtv.....e. ,N+ C.o.3 4.1/40.1 visi +3 41 i-ta..,

4 avppi- Gann MU- It1 ; it CAE V% %., t. r. sEs AR0)t 19 (1- d

24.4 Community involvement in the formulation of school policies

and programs is sought through:
24.4430.t.9, I 2

0-type not specified
1§) -not sought

existing community groups working with program

-bilingual questionnaires
ommunity- school staff committees

community advisory groups.*
-formal meetins open to the entire community

6-informal meetings with community groups

7-other (specify)
8-project director personally seeks involvement of community

znin program. specify how

(41.4.41"443 C144 0,..S A. i des atm 4 re.s 0 1.4.r.c,..e.. p.e.r.sor% S.; kilt i., ack0b 1

..c desk- .4....K.. ,..........s... ...,,, ..,* 04 #.',A-0 rs) co II ts t .sLelonts
help Cit.%) &Op ei,A..ihral v-ct ff,,,,tAls

parch 4 - 44eLtkrtr cicdotrA.t..
24.5 The school keeps informed about community interests, events and

problems through:
Z4.5._243___

nu-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both (or 3
laK.guages

I

38
ccz rnalnity repesentatives to the school

1,i1ingual questionnaire sent to the home

4 -home '..-isits by school personnel

5-other (specify)
0-method not specified

24.6 The school is open to the community through:

0-not mentioned

24.6_4A_

Ap-school is not open to community for .community use

11.4opening school facilities to the community at large for use

after school hours and on weekends

providing adult education courses

3-other (specify)
fatLric 010)Lsol ilk& 4414. sct,00t as a. COvvIrnik.n;41



-1.-uormai. 1:lee-Ling:: open to entire. con-11:.n:ty

C.Uneetings conducted in both languages
9-home visits
10-other (specify)

11-project director personally involved in program
insemination. specify how

0Ilk
17)CLTTAA'S Vt...00(t. krrtAbikkitv:A- CAZUJO Vt4;t #3 1-0 14%(.

st-d--ikRo)( lc) cL dsa.,001- con.% rtm.o.r. ce P11. e.r.

24.4 Community involvement in the formulation of school policies
and programs is sought through:

24.4 It 3, Ai. 91 I
0-type not specified
o-not sought

Tliexisting camunity groups working with program
2-bilingual questionnaires

ommunity-school staff committees
community advisory groups.*

-formal meetins open to the entire oomunity
6-informal meetings with community groups
7-other (specify)

8-project director personally seeks involvement of community
4 ,n program. specify' how

CLC, 0.S des art 4 rcsou.r1.4, pe.r3ott O.; hi& IN 3 Glob
Si-k-ktttiny' Put< CADup.rie. a,c.k. CAS r S II SLAW 4$he% p ckt.%) e.toe i'ut.r ry, 4 I- torqa, Is

egkre.r - 4e,".tolve.ro dicsolotx4,
24.5 The school keeps informed about community interests, events and

problems through: Li.. 5_24_3
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both C r 3languages
Octruunity representatives to the school

bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified 4

24.6 The school is open to the community through:
0-not mentioned

Ae-school is not open to community for community use
opening school facilities to the community at large for use
after school hours and on weekends

(i)-providing adult education courses
3-other (specify)

Ptm''`.5 'city el of '14N Sc Noo I s CONINtrt1.1/4" t't
Y4e r"

25.0 IIRLOT EVALUATION

24.6114_?2_

.P.

25.1 Project mentions description or dissemination of the bilingual
Program through:

1-newspaper articles
8radio programs
TV programs

4-video-tapes
5-films

6-visitors to observe the program

111

0A,c

t s o r Q0art 06; n on+.1 has sV ed
VNyCO V 'AN A-4 Oon a 1,4 Cu, ft r i C.A.0 w% CO rh rn .rt-t- .
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COMMUNITY /EVOLVEMENT-

II.' Advisory (continued)

- Assist in evaluating programs implemented

- Provide resource personnel for orientation of school

staff to community
- Provide liaison between school and community at large

- Assist in recruitment of the personnel for the

bilingual program.

III. Parents of Target Population

A. Instruction

1, Classroom

Parents will be encouraged to volunteer their time

and services to assist the bilingual teachers in

the classroom

Parent volunteers will be utilized:

=4 To provide individual tutoring in Spanish

b. To participate in developing an appreciation

of the Mexican-American culture and heritage

through:

- sharing songs it Spanish

- telling stories in Spanish

- teaching finger plays

- teaching simple dances

- accompanying children on the guitar

- sharing arts and crafts of Mexico

with children
- assisting teacher with small group

activities
- accompanying children in "walking trips"

around the school community

2. Observation

Parents will be encouraged to visit the schools to

observe the implementation of bilingual instruction.

They will be encouraged to ask questions and to offer

suggestions for the enrichment of the program.

froposa. -61-

/9e,



COMMUNITY INVOLVEMENT

III. Parents of Target Population (continued)

ra.1.01*

3. Home Reinforcement

A bilingual parent-education teacher at each school
will work with the home to help parents to reinforce
skills basic to success in school. Areas of special
attention will include:

- what parents can do to help their children
develop auditory discrimination skills

- what parents can do to help their children
develop visual discrimination skills

- what parents can do to help their children
expand their comprehension and speaking
vocabularies in the dominant language

- what parents can do to develop in children
an interest in books

- what parents can do to. prepare their children
for the formal school experience

- what parents can do to develop in children a
positive attitude toward learning a second
language, etc.

4. Adult Education-Coues (dominant and second language

Parents of non-English speaking children who may
Irish to learn English as a second language will
be able to do so through the Adult Community
component of this program. Provisions will be
made so that these classes can be held at the
local elementary school for the convenience of
the parents, at no cost to the project.

Parents of non- Spanish speaking children who may
wish to learn Spanish as a second language will
also have an opportunity to attend classes at the
local elementary school, through the Adult Education
Division, at no cost to, the project.

B. Participation

Ofmajor emphasis in all the schools of the project
will be the bilingual aspects of all of its activities

-62-



C. Success and Failure in meeting performance objectives:

I. Evaluation plan:

The evaluation of the community's involvement consisted of board

minutes. (in English and Spanish), staff-correspondence with board

members, record of attendance at board meetings, phone conversations'

with individual parents, and the parents' questionnaires form #703B.

2. Results:

Successes

1. Increased classroom visitation by parents in the community.

2. Increased awareness of program through parent meetings, bulletins

to parents, news releases in local papers, and over lk hours of

television coverage and radio.

3. Community representatives have been involved in the Staff Develc?-

ment activities throughout the year.

4. Project parents are involved in screening and interviewing teachers

and aides.

5. Project parents areassistingthe curriculum supervisor, visiting

Classrooms on a regular basis, and in suggesting direction on

observable needs.

6. Parent involvementf in teacher recruitment through meetings with:

(a) Board members, (b) Superintendent in charge of personnel,

(c) College Dean of Students.

7. Meetings of parents with project staff, teachers and principal

in development and approval of continuation grant.

co n 0,44on 'II- '7)-

t
-



d.

8. Non-English speaking parents are actively participating in the

Bilingual-Bicultural Meetings, because all the meetings have

.been conducted bilingually.

Failures:

1. Individual schools need to increase parent-school communication.

2. Broader representation of community is needed.

3. Need for more parent volunteering in.progrwas.

4. Need for more parent visitation in classrovms.

5. .The Board has not completed its own goal-setting or establish-

ment of criteria of success.

0. Conclusions:

There has been significant involvement of parents in meaningful activities

refated to the implementation, development, and improvement of the

Bilingual-Bicultural Program.

A..

d

So

4
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page 20

25.2 Project's impact:

1-Project-mentions that other classes in the school, but
not in the program have piched up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system
have started bilingual programs

3- Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

wri+14,. Ia %,c1T rle 'IL SCAN* et 3 ko.viu
/

ak bet
26.0 DOLE OF EVALUAT011 ,rwill 44-,4 4° ec"." c-tecti.usAl e .1" "i t v.% T:4 I !.$.. 41%.4"-

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program:
0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
0-not mentioned

C1P'

,-never

4once or twice during the year mirkl_01.51`
-more than twice

3-regularly

4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned

10 V
-never

once or twice during year a* e.o.5
-more than twice

3-regularly
4-other (specify)

27.0 EVALUATION PROCMUDE S ee CR OX-

27.1 <1.-not specified

A comparison-group has been chosen
2-A comparison group will be chosen

27.2 knot specified (mar!: all that apply)
OPre-tests have been given to project group or sample
2- " will be

ct,-
1 7 ck.,

Kecord
filteccoiell,DyncAr,

19)
ost-tests have been given to project -group or pample

will be tt

5-Pre-tests have been given to comparison group
ti

7-Post-tests have been given to comparison group
8- It will be ft

'6- " will be

26.1 1.1 5

26.2_

26.3 1,

27.217_1_

C 3
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o,u.e54ton

al. 0

C. Successes and Failure in Meeting Performance Objectives

1. Evaluation plan:

cZo &

As planned, children who were identified as English dominant were pre-

tested with the Apell Test in October, 1970, and post-tested in

March, 1971. These results will be summarized and submitted as soon

as they are available to us.

Children who were identified as Spanish dominant were pre and post-

tested'with the Spanish language version of the Boehm Test. These

results will also be submitted as soon as they are available to us.

Since neither of these tests taps the oral language usage variable

considered so important in language development, we developed a three

part teacher rating scale covering English and Spanish oral language

usage. This is not a formal "test", but rather a descriptive rating

scale.

:
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