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0.1Project No. _221
n.y.c. consartium on bilingual education '

L CONTZNT ANALYSIS SCHEDULE
: FOR BILINGUAL EDUCATION P.:0G:LGiS

Jesearch Assistaent lRLftTh‘_’_’}g_Q_Q-d[Lj_nda_Lming.
o.o¥awe of Project Chipese Bilingual Pilot. P )
o San Francisco Unified School District
0,3 Address of Projegt’ 135 Van Ness Avea ... ... _

- 0.4 -San Francisco, California._ 94102
.05 STATE

VERIFIED RY PRagecT

Date _5/10/71

0.5 .3

_.21-0xlahone :
22-Oregon |

1-Ala’ia
2=-Arizona

11-Louisiana
12-ilaine

California
-Colorado
5-Connecticut

13-lassachusetts
14-iichigan
15-}iontana

23-Pennsylvania
24-.hode Island

25-Texas -
26-Utah

27-Veimont __
28-lashingi~n
2%-Wisconsin
30-Other (specify)

6-Floridar

7-Guar:
*8-Idaho

C«Illinois
. 10=Indiana

———-16=-New Ham»shire
17-New Jersey
18-New Hexico
15-Rew Yori:
20-Ohio

1.0 P.OJECT HI§TORY, FUNDING AND SCOPZ
1.1 Tear Project began under Title VII:
see L - /
Project 1
No.,

1.1 _ 97 .

7/
17 - 197N

2.0 FUNDING (iiark all that apply)
‘2.1 1-Any P..IC. funding of BILINGUAL progran, if Title
VII continues ‘or expands that ‘program
O-no prior ﬁmdilng nentioned )

~

2.2 Year prior funding began ¢

2.3 Prior bilingual pro(gram,’invo ved: 2.3

: 1-early childhood \Pre & + X)*
2-elementary students (grades 1-6)
. 3-secondary students (grades 7-12)

" 0-not specified , ’

prior (1968) ESL program exists I 124,'I, 7
Source of prior bilingual program funding:
j~local 4-university .
2-state 5-federal (spetify) . . .. . .
3-foundation 6-other (specify) _°

T 2.4

- o —

245 CISCONCURRENT fuhding of program(s), if cooperating
with Title VII progrem
O-no concurrent funding nentioned

e ————

Concurrept program °°°Pe,r8~ti}}g with Title VII involves:
i-early childhoog (pre X -+ K

o TP IO F - L 3

2.6

3 e FAY
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0.3 4ddress of Projiect MQ&A&E e : ‘ ’
0.4 .8 _.rﬁ,ngis_cg.._ﬁslifnmia.,- 94102 ‘
r—
.05 STATE : . 0.5 .. 3.
1-Alaska 1t-Louisiana 21-0lahona 0
2-Arizona 12-iiaine 22-Oregon
/ lifornia 13-liassachusetts 23-Pennsylvania i
-Colorado * 24~_hode Island °
5-Comnecticut + 25-Texas
6-Florida . 16-New Hampshire 26-Utah
7-Guar. . v Jersey 27-Vernont )
8-Idzho 134New liexico 28-llashington ' /
C¢Illinois G-New Yorl © 2%9-Wisconsin s
1p~Indiana 20-Chio 30-Other (specify)

! . : -

?

1.0 P-.OE..CT HISTOXY, FUNDING AMD SCOP
) 1.1 Year Project began under Title VII:
< see

- . Project o7 - 19
: No. 1~ 197 - ’

2.0 FUNDING (ifark all that apply)

2.1 1-Any P.IO0 funding of BILINGUAL progran, if Title ' 2% 0 _
: VII continues or expands that-progran .
. 0-no prior fundlnf nentioned . ¥
2.2 Year prior funding began N ( ‘ 2.2 _NA
2.3 Prior bilingual pr (gram 11?vo ved: T2 .NA
1-early childhood (Pre ¥ -+

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O-not specified '
orior {1968) =SL program exists I 12A I, 7 . . :
2.4 Source of prior bilingual frogram funding: \ 2. . NA

1=local A-Imlver;mty B T
2-state 5-federal (specify) ..  _ . .. _ .. &(
3-foundation 6-other (specify) _ .. . '

2.5 C1CONCURRENT fundlng of program(s), if cooperating . 2.5 _1
with Title VII program :
0-no concurrent andlncr ment.;oned

. 2
2.5 Concurrent program cooperating with Title VII involves: 2.6 ___:}'_*, —
f-early childhoog (pre X -+ K)°
2-elementary studénts (grades 1-6) ’
3-secondary  students (grades 7-12)
“Gtoachers g graresalaries
C-not specified
2.7 Source of concurrent funding, if cooperating with Title VII ;o
orogran: \ ' 27 L .
(Dlocal A-federa% (specli‘y ) I _.__v '
2-gtate 5-other (specify) ___
3-university S-Tound 47 ~wvra s \
2.8 Total Title VII grant (first. year only) \\\-' 2.8 513_2_5,7‘2-
2.5 Total funds for concuyrent prograu(s) coonei: 'tmr with 2.9 17,000,
Title VII (firet varr) "i
3.0 1-If a UNIVISITY is uorl:lng vith the Title ViI )1opra“., 3.0 __:- __‘__ .

specify vhich:

Q O-none -~y -BuP5-San-Francisco State €,n.25

C, p.37-S.F. State & EFIC may be enlisted for eval.
designs-.
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4.0 SCOPE'of .PIOJZCT ) 3
4.1 Numbers of schools involved in Title VII progran: kel
' 1-ohe 4~founr O-not specified s
- tvo 5-—f1ve‘ 1 R
, hree 6-other / ‘
4.2 Totel number of students in );ogra_x .x. First year L2 A 28 .
T'.Second year B 148 G, n.2
C.Third year C o
" 44.3 Grade level of students in progran; mumber of classes per
grade and total)nunber of students by grouped grade levels
(by second year
. Number of lumber of .3 PSK .
Grade Classes _. Grade ~Classes_. A
PS-PreSchool e T-grade 7 .. .. .. ... B __
K-Kndgtn LI ' g-grade 8 .. ... .. c__..
PSK ,  ___ TOTAL } ’\166 students PS and X CG-grace v .......... i
i B,_.. ., TOTAL students gr. 7-5
\ ‘o
grade 1 .69 . * 10-grade 10 __ . ._...
grade 2 A 11-grade 11  _. ._..
3-grade 3 DU 12-~"ade 12
4L-grade 4 _ : S_ ___. TOTAL stude"xts gr. 10-12
5—9rade 5 )
?ge 6 N
__1_, .. TOTAL Ftudents gr. 1-6 ,
2
4.4 1-All classes graded . o bk 3. T, N
2-A11 classes ungraded .
_ 3-Some classes ungraded .
, If ungraded, specify ages or grades grouned together:_'_lst & -2nd
5.0 P0CESS VARIABLES - STUDENTS (Socio}inguistic) '
5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate nuaber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write IiF. )’ -
[I_ L .:n-I‘.n;'-lﬂ:Ls-I*' DOT‘.].;I'aI‘l.t-! r..nu_llgh Dom.r\a.nt 5.0 - No.. ..
1, Total _F Dom - NAIT- | II.Z-Dom - NEIT
Non-inglish o 0 Lom TR SR | FEde: I 138 9%
lHother Ton~ue __‘ 138 i 5 W= T . )
‘---0--.-.--—.-.‘-';--‘-‘. ..i ..... S Y @ ‘-“-.--.-i Edom nII ...5., .-3-,
2.:1:0‘ca} , . ‘ Y. ‘E-Dom - IIIT. . NET 1 .
English < b
i{other-Tongue . ‘ 5 AR, Y II. -~ 5 ,-.3
: 1 Total, Non-Inglish - 1I Total Inglish ZTotcl Z-Dom 10 _6

Doninant: 138 .. Dojrinant: 10 ~— II= IL -+ II,
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: S graag—armmé levels
(by second year). ' . :
o Number of lEber of 4.3 PSK
i Grade 5 Classes _. Grage Classes. . . A,
 PS-PreSchoal __ | T-grade-Z .. B
' " K-Kndgtn o . B-grade 8 ] .. ... C._J
PSK _____TOTAL NC. students PS and ¥ C-grade v e
= . . B ... 10TAL students gr. 7-S
™ ) s
o grade 1 1269 .. S 10-srade 10 _ ° ..
\ Lo grade 2 LUT9. 11-grade’ 11
) 3~grade 3 e, - 12-grade 12 __.
. 4L-grade 4 C . ... JOTAL students gr. 10412 = §
5-grade 5 ; . p
6~3T§ge 6 ! I i
A_ANC  TOrAL STudemts gr. 1-6 \
4ol 1-811 classes graded ... heb 3.
. 2-411 classes .ungraded
3-Some classes “ungraded .
If ungraded, specify ages or grades grouped together:__lst & 2nd o
. i
5.0 P0CESS VATIABLIS - STUDENTS (Sociolinguistic)
' 5.1 Students Dominaat and Hative langusge inieraction and
- cultural affiI/Liation (Indicate muaber!of students in each 5
category and specify cultural affiliatior in box) K
(Circle any information which is ..cerred and weite IiF. )
[ron-rnaﬁ.s Dorinapit ] Engish Domirant 5.0 Ho.. .
"1, Total I .N-E Dom = NZIT II.Z-Dom - NEFT
Non-English | ) X ., FEda: I 138 94
‘ lother Ton~ue _4 138 Dot - |
'-‘o-‘-~---.‘.—-s.~.*.;-... Edon II --.5 -.3
2, Total NEIT 1 N
.English 2
ilother-Tongue _ . e 11 5 L2
* ! B;T 2 ! ! ‘
& Tctal Hon-Inglish ZTotel S-Dom _10 §
. Dominant: 138 . ‘ II= IIl-;- 112 ’
A vl . 1 ' ‘: )
i
!
— . o l
‘ wg ;NPB:'EB&liﬁil Dominant. . _....... .. | Inglish Dominapt =~ T7C
{ N-E Dom . N-EMT -~ : E~-Don . Wef2iT
. B ! ‘ : |
Hon-English ' Ixample; a netiveChinesedsearer| Mample: a native Chinese.
lLiother- Tongue | who uses Lhinese. in most contacts| spealker who uses Chingse. only in
, 1 though he may !mow Lnglish fariliar contacts, ang Zpglish
A e i s Amald others:- schocl, work..
i R - -
e | NavDom - mA Jeiop - T4
L 7 | " -
En'gllsn | Lxample: (vare) a native _nzlish .i”;a mles: 1)a native Z,speaking
Hother Tongue spealiing Puerto “iean child, acculturated American who may
x ’ .torn in Few Tor. uho vetwing on .y not know a second lang.
’ to Pu.rtc .ico and becoies ]\ 2)’a native E. gpealing
| Spanish dominant llexican-Anerican child vho has a
. | Tiniual receptive !mowledge of -
— Spanisi, but has a Latin culture
#t0 be substituted for Spanish affiliation ( N
| - -
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page 3
5 2 Cultural ox v..tl.m.c identification of target students in progran -

by number and { of each:
Set

x * Indigenous -mericans: ) hmber Per Cent_ of if inferred,
creoy _ Total Stucdents check (V)
Co A1 Navajo Ao_. ... ... P mmn. 4
3 &gb A2 Cherclee A » e
> A3 Other (specify) A3 ... el B o
A TOTAL No. of lumerican Indian & .. D e )
inericans of other ethnic baczorounds
B1 llexican-American BY,..... Y I
B2 Puerto-.ican N B2 ... aaaa B e )
. B3 Cuban B3..... ... 2 Cennn
B4 Other Spanish-Anerican .
(specify) B4 ..... b ocenen
B TOTAL YNo, of Spanish~- 3 .. L5 Vot
spealiing Auericans ) "
C Portuguese-~fmerican C. ... .. Jo e an e
? Franco-Auerican D ... o SO -
Chinesc-American F. 148 100 & ... some Hong Kong
G Esiimo G ... % R born, some US
H lussien : 0 .58 L born, but all
. J Other I 5 7 of Chinese
; - ' backzround
I TOT+L-nuaber of N-HIT target Lo
students 348, L300 % N
- ? ‘ . - ~/ »

) 5.3 Ithnic 1de'1t1 ty of &'Lglls;yuother tongue students other han target "
ponulation; if specified, by number and per cent. " . .
M0 2 [ e N

/. ' -
B2 il 2 .. .. » SR §
. . i ”
TOTAL mmber of (T students

I
-~ 7 other than target population

i

cal . n

5.4 S‘hudents native language or mother tongue if DI Yool R HY
fron their dominant le.ngue.ge. . Sede . Ve e,
(specify) :
Dominant, language Different {lative Lapruagze iumber Per Cent
1-Engligh ..Chinege | : .3
2-Spauish S e
5.5 otudents' Domnan‘b Language and Zxtent of Bilinghalisi

Doninant” 'Ianguage t Yuaber of lionoling

Mpiver of students Bilingual

53’ not ;only listening'speaking

of students in progran -Students ‘ to any extent
Muber ¢ " not .
spec. , SPecs,

N '

comprehiension +ability
o,

g Mo, %




il

B1 llexican~-American
: B2 Puerto-.lican
B3 Cuban -
84 Other Spanish-Anerican
+  (svecify)
B TOTAL Yo, of Spanlsh-
spealing Auericans

) C Portuguese-fmerican
Franco-fuerican
Chinese-Anerican

G ZIslimo G __.. el 5
) H ussian S L5 __.... born, but a;l.l
J Other ~ I U E . of Chinese |
" backrround |
: I TOTAL number of N-EIT target, s |
yo students | . JA48 L1005 - :
e ' b
. . |
5.3 Lothnic identity of English mother tonste students other tlian target j
population, if specified; by number and per, cent, ) / ;;-
L U « S o e NA e
IT TOTAL number of :2IT students i
other than target population eas ...0.5 e - ;
. :
5.4 Students' native language or mother toague if DIFFZ. IHT ’ . o
fron their dominant’ language. 5.4“ “\_“__'“”‘:'
’ ‘ : (specify) i
Douinant language - Different Mative Lanruage }vwb.e_r.z" I’.e.r. Cent .
1-Inglish . Chnese - LA e
2-Spanish e o U B SR
. 9+5 OStudents' Dominant Lanzuege and &rtent of B:Ll:nmfal*s“ . .
- "7 Deoninant language | Number of 4.ono.:...ngua1 'Tumoer -of suu:dents ‘Bilingual
5 _ of students in progra;m  Students to any extent ¢
i ¢
o Tuber s not. . lo. ,af not .only 1i étening soei'lng;}
’ spec. . - v . S‘JeC.; conprehension rability }"
‘ . ’ . . ' Ho., ., . % ‘Ilo. ’ 7?
. - . F e |
, 3 .10 English 6. .10 . : i
A ___._. American - ’ . " T ) B
Indian __ i o ’ y |
. *"11_'.__., llavajo . __ T T R A
A2 nerokee - | " L 3
a3 Keresan . | ) ot : o3t
A Other (spec.) | ) ) ST N ’ f
5 _.... Spanish I o N
C ..... Portuguese . ] - ) T
, D ... Trench .. e ~ s
: F .138 Ci‘inese Q4 . 138 i ) a I T
2 G ___.. Eskimo - )
H __ . .ussian - ' D o P
\ J . _... Gther (spec.) v S
' . ' T RN [
Cont., .10 : \\ |
- ' ’ s
. ' - .
: s I \\ .

i l{llC

T

—

-

4
.- . ces s d? oo
- 4 i

g - P R T
R U R
c o

s el P Ceie e m

. !
D.' B A,

o e

__. some Hong. Kdng
horn, sone US

e,
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'SURVEY OF IANGUAGE SPOKEN AT HOME
' CANTONESE

I. Cantonese Spoken at Home

Blementary 6,23

“Jundor High 2,878

.Senlor High 3,336 .

Total - 2,08 “ :

II. Cantonese-Speaking Children Enrolled in an ESL or Bilingual Class

Elementary 276
Junior High - 267
Senior High < - 68 .
Total ' 608

III. Cantonese 3Speaking Children in Need, But Not Enrolled

in an ¥EL o: Bilingual Class /———-\

Elementary . 1,061

Junior High . 119

Senior High 50

| I  J !55
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NUMEERS OF STUDENTS WHO NEED INSTRUCTION
IN CANTONESE AND ENGLISH
e —

\

H

- ¥ - of Children | Number of Children | Number of Children
: . e Language at | Enrolled in ESL, | in Need but not En-|
o GRADES .ome is Chinese Bilingual or rolled in an ESL
. Compensatory Class - Bilingual or
Compensatory Class
K ) i 200 -
1 Distribution 20 " 250
- by :
- 2 Schools and 30 157
Not - 1 e
3 Grade levels- . © 53 ’ 135
- L \' ul 126
5 , 59 © 95 —
6 \ 10 98
Elementary
5| sw-Total - 6,231 26 |, 1,06
—7- 908 65 39
8 - 95 102 12
9 1,025 100 68
10 1,064 19 15 -
1 1,142 21 15
12 ’ 1,130 25 20
. Secondary .
Sub-Total - 6,214 332 169

DISTRICT
MAL - 12’)‘,‘5

| e — ———————————— |

608

!E;EEEEEEEEEEEEEEEEEEéEEEEEéEEEEEEEEEEEEEEEEEEEEEE:EEEEa

1,230




v.
* BEGINNING:

Those whose nétive
language is not English and
who are in their first year

> of instruction in the English
.language. ~
4 \\\\
o ¥ QTHERS:

) Those who are beyond
the beginning lével but who
need more work in English to
be able to dc well in a regu-
lar class. ‘

e w. s
. 2
@

[PRGT  - a rwe yr -
<

NUMBER OF CHINESE STUDENTS WHO NEED SPECIAL INSTﬁUCTION IN ENGLISH
========================E52=================:==;_:==__i====._____

‘® CHINESE

Beginning#* Otherss*
Childrens .

Centers Lk 0
Nursery

-1 Pre-k 31 15

X 148 136

1 146 191

2 67 175

3 78 181

L 68 135

5 70 107

6 N6 . 17

7 " 50 53 -

8 54 60

9- 55 113

-
o

.

21 123

-—
-—

N 105

12 9 38

TOTAL" 906 1,549

GRAND TOTAL I 2,185
%

Pl
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page
1

5.6 .ecruitment of Students: ' 5.5
0 = not specified . -
1 =~ Znglish Mother Tongue and Non Znglisii iiother Tongue
Students are recuired to participate in the bilingual program
2 = Only .-ZIT are pecuiwed to take progian, RIT's pavticipation
is voluntary elected

~ Bot. I~ rtigi 3 a8 3
13 Sglfder%c'g ggﬁi.e?:ugidfla gar réa%ogomg gg%lgn 287 of project (,:m g&gé’g on ﬁo

5.7 Proportlon of I-Dom pupils in project crea: see Chart C 5, 7 257,

n.s~ not specified on the caert’ local education agency
7,559 NEMT- 10 ,887 EDOM + NELDM

A2

5.8 Community Charact ristic arl: ally that app 8
? ($1flm}o’re than gzlwe catggc(gy, mdl}c’:ate percen}g for each) 5 _.:..l..
1 < ’'inner city-ghetto,barrio = % o
2 = major city %
3 - small city, town.or suburb é )
4 - iural, farm’ ) B
T 5 " other (sgeclfy) ‘ > o
resexvat
5,6 A, Socio-econouic status of N-EMP particivating students 5.5 A.100% low SES
(indicate specific percent of lou SZ8)
B. Average family income, if wmentioned ‘ : Be s
n.s. ._*xot specified ?
5,10 Socio-ccononcmic status of IiT »articipating studenis 5.10 h,___lQQj{_-
(indicate specific percent of low SiS on the blan':)
n.a, - not applicable (no HiT)
00 =not specified
5.11 Proportion of nmigrant students in project 511  _. 0.
(Indicate specific nercent) i
n.s. =not specified
0 SOCIOLINGUISTIC SUXVzY
parent opinion -
6.1 Project states that a seeielimsuietie survey: B T I S N
I for il for T ...
d=nT prowd 20 grown
1 was made ... not inqluded in 1lst yr of nroject
. 2 will be made e
o not mentioned . .
parent opinion e
6.2 If a-seeaeoh-ngusem survey was or vill be r1&16.9, 6.2 1 _l__- .
marlk all groups included: T, ... ..
I N-RMT IT b
1 payents
2 children i e
3 teachers S s .-
4 comrmunity — —— . .
5 others . e e e
(soecify) ” ’ -

6.3 Language doninance of N-iiT groups (ciecl: AXparents, D . children, C _teachers,
vill be deternined by “the extent each language is used in Giffevent donains
tmouga various means of cormunication,

e.g. specify extent descriptively: never, sometlmes, alvays 0.2

USE NCL-ENGLISH LANG. UsSh oilGLISsh

P T et R 4,6 8 b o s i e e aa s ee s way

ATHIS - LISTENTNG SPRarTNG = DTG L ITHG LTsTanTiie sPoaTiie  ZADING . i ITLIG
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D 78 s ey , OO (M'r DO o
v 5.8 Compaunit; na“actenstlcs marl: ally that appl 5. 1
¢ (‘ 4 if msc;r; tTtxan one category, 1nd1%ate _percen }é for each) -
i inner city-ghetto sbarrio %
2 < major city L
3 small city, town or suburb %
4 iural, farm oo
> 5 other (sgecn‘y)
reservet .
5. A. Socio-economic status of Y.EMT varticipating students 5.9 A.100% .1ow SES
(indicate specific percent of low: SES) .
B. Average family jncome, if uentioned Ze | __ -
n.s. ._not specified
5.10 Socio-econoncmic status of 0T »articipating students 5.10 . 100%_.
s (indicate specific percent of low SIS cn the blan':)
n.a. -~not applicable (no i) . >
00 =not specified :
5.11 Prc;portlon of mlg ant students in progect 5.1 . ___0
(Indicate specific newcent)
n.s. =not spec.;fled
‘ 6.0 SOCIOLINGUISTIC SURVEY
, parent opinion
6.1 Project states that a seeielinsuiedie survey: 5171 _ 1. ...
I for il for R ¥
s HeT4T groun 2.0 grown
1 was made el not ingluded in 1lst yr of’nroject

2 will be made
o not nientioned e .
parent opinion

} > w4 e eema
————

6.2 If a-evee.-ehme-h:c strvey was or trill be ﬂade, , 6.2 I I
marl; all groups included: .LI
I N-EIT IT T

1. parents
2 children
3 teachers
4 cormmunity o e

5 others . ~

P At e

(specify) - ' §

6.3 Language doainance of H-I1iT grouds (ciaec.; AXparents, T __children, C _ teachers)
vill be determined vy the extent each language is used in different domains
through various neans of cormunication. . '

e.g. specify extent descriptively: never, sometimes, aludjs 0.3 & . X..

. USE NCHL~EHGLISH LAIC. USE TIGLISE

C e em ey ) e .

...............

DOIAINGS: LISTENING, SPEAKING  SiDlifc, TG} LISTENTIG, QP;,.LXINL _?ADI_J_C_ f.I.lI.fC
1 lone e e et e e e
2 Churck: VS U \
3 Scaool DT SRR IR
4 Viow: Vo "
5 Socializing | .
oﬂe”hbomood.... TN N

> 7 filu~TV-redic . . . . e T
Sna'azineSnequ ....... . e g . o
¢ Uthers '

(specify)

.*...---..-_l..-... e

P <
]
|




. i .. nazc 5 L
6.4 If not included in survey, how was -student's language lominance 6,4 I, 2
determined? 1 I1 II_2
; . I-EiT, A’} "_ \
1-inferred by use of surname - e . . o |
G o 2-established by formal testing of students - e |
g PP .10- 3-assessed by informal means (specif=y how) L e |
12 A-nqot% mentiie?ed how lanzuwaze do 1inancg,vas — o 1‘
] Cetemin : '
= e & .. |
5 6.5 Sociolinguigtic S ;i : (check all that apply) 6.5 no
Xewo ¢ An analysis to determine if an interlanguage exists '
S a-,‘-"‘ in the community, (e'.g., a mixture of two languages
> vhich serves as a single system of commmunication for
] , a group of people).
1-yes .- LE=3F
-.0=-no : . ’
J-;c:'.o"_:':.‘.;‘_;‘.isti.c sv.'.'*vc;: includes itc:s covering:
6.6 Ij-EiT parents' attitudes toward naintenence of child's 6.6.*:’1_-___
\ . N-@T in particular domains of use or complete shift
to English R - o -
1_yfgg parent's attitude toward programn-F.Z, p,18
- O-no .
6.7 - EIT parents' attitudes toward their children's learning ' 6.7 l-m
of the N-ZIT language .
1-yes
O-no
6.8 Children's own attitudes regarding the second®langusge 5.8__ 1 -
they are learning and the speaiers of that language
’ 1-yes
O-no ° B .
6.9 If not included in survey hov vere parental and/or e __3______,
community attitudes toward H-iT maintendnce
determined?
"1-will not be assessed
2-uill be assessed; methiod not specified
3~has been or vill be assessed by method other than
sociolinguistic survey (spocify how) ___ .
’ ¥ . b 1
6,10 1-After sociolinguistic survey is imade, how does it influence 6.10_ -
program? (specify) (e.g. transfer or maintenance instructional
. =T an
. O_f;zzg;enﬁoned more parent participation cought on adrisory board
L nore survéys to be nade F.'.. p.1l9
7.0 STAFF SELECTION ‘
‘ 7.1 Linguistic bacli:ground of project teachers, by nwiber in eas; category:
g (indicate non-Inglish language in each bo:z) ‘
“3...X. Language dominance not specified Af any information is not
~...X . lother tongue not specified specified, cross out thet

/ Z¢-—. Dot specified whether monolingual or bilingual heading and conplete the




vhicn serves as & single system of coomunicaticn fow
& group of people).

includes itc.s covering:
A 94

6.6 Li-RiT parents' attitudes toward naintenance of child?‘f:;; | ' 6.6___3;" i
! N-ZIT in particular domains of use or comnlete -shift .
to English ' -
1_yesg narent's attitude toward progjr:%m-F.:,. p.18
0-no 4 - \*
5.7 ZIT parenté' attitudes toward their children's learning t 6.7, lg_‘“ |
. of the N-d4IT language | : a ‘& .. i
© -yes __ ‘ Lol |
0—1’10 - . - 1
1
6.8 Children's>own attitudes regarding the second langusge 6.8___1 .
they are learning and the speaXers of that language
1=yes .
O-no
4 ' ., T 3
) 5.6 If not included in survey hov were parental and/oxr 6.5, o
- commnity attitudes toward H-EIT maintenance L
SN - determined?

1-will not he assessed

) 2-will be assessed; method not specified

3-has been or will be assessed by method other than . o
sociolinguistic survey (specify how) _

}

6.10 1-After sociolinguistic survey is izade, how does it influence 6.10_ 1 -
o program? (specify) (e.g. transfer or naintenance instructional
0—§Z$:g$§igoned more parent‘ participation sought on advisory board
. nore surveys to be made F.E. p.19 : ~
S 7.0 STAFF. SELECTION ) -
7.1 Linguistic bacikground of project teachers, by nuzber in each category:
(indicate non-Inglish language in each bo:)
5. X _ Languagze dominance not specified | (if any information is not
'.’,.-l- liother tongue not specified ’ specified; cross out that
3+ .—. not specified whether monolingual or biliigual _heading and complete the
;7 : ' ‘rest of the chart)
- A-ijonolingual _ B-Bilingual 7.1 5
I Il E Dom, | —FRO% ngual .. S=oilingua i _— No. °
IT;./D0 N.z.,.-._--.-.---m L.N.=..-..5..-..---_..... I B, __
11 % Dom . 1 II A
* EM]I‘) . ‘N: . N= 5 II1 B o
E on % mnm e wma s m e g --..._-..A...._--'-.4\ P
J'Il .7 IIl A
NEMT - iNe —_
N:---.--_.-..-.‘.......‘NT-..-.-.....--:'-1.'..1 nl,B___ .
n A Total Humber B Total Mumber o
lionolingual -  Bilingual . g L. Q0
5 5 £.. S0
[, Ny [T R POy PO, N N ]Q
Total Ihuiver ' “

of Teachers
I ..10..
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the following:

a. Those children who were the most recent arrivals from
s Hong Kong. . d

b. Those pupils who were obviously nor-verbal in the V////
English language, as détermined thrcugh kindergarten
and first grade teacher observation.

Pupils who were selected for the first year's pilof program in-

cluded 14 new arrivals from Hong Kong, and 11 ﬁupilsqwho had

b

> regided in the Unitec S% ates anywhere from less than’one-half

year up to 5 years: and whose dlfflculty with the English lan-

*

guage led to their inclusion in the program through teacﬂer

- recommendation.®

3. Baseline Data and Evalvation-

a. During the fir:i month of the pilot program a battery of six
teacher-made tests was given each child fo éeasure his'"lan~ ’
guage starting point" relative to the program objectives as
spelled out in the program proposal.

b. Pre-tests , ) | .

The pre-tests that were used to assist in ‘the development of

baseline data for the program evaluation consisted of the

»

¥The staff chose to flll up the entry class w1th non-English speaking child-
ren over the option of having both non-Chinese speaking and non-English speak-
ing in the same class because

1) the former presented a smaller range of needs than the latter;
2) the great number of foreign~born children.

3




follow;lng:

1)

2)

1y

Y
5)

Ari inteirview, in ‘.Ehélish, was.’ held with each pup;il
participant at the beginning of the school yeax; in
order to make teacher evaluation of the individual
pupil's oral response to social questions. (For inter-

view format, see page A1 of Appendix.)

-

*
An interview was introduced in Cantonese and carried out

. in English to determine the individual puptl's oral come

mand of basic English language structure. This inter-
view was tape recorded, and this pre-test tape :ecording
at the end of the year will be used as part of the pro-

gram evaluation. (See page AZ of Appendix.)

 3) Class exercises introduced in Cantonese and conducted

in English were instituted to obtain a "paper and pen~

cil" record of each child's aural understanding of the - - -

basic English language structure. (See page A3 of

Appendix. ) .

An interview was constructedu half of which was conducted
in Cantonese and half of which was conducted in English
8o as to obtain a record of each pupil participant's
oral responses to quest:ions utilizing basic English.

(See .page Al of Appensix.)

An interview was developed and utilized to test each
pupil particirant's English and standardized Cantonese

jdioms. A riccrd has been made of this pre-test also




T

-~

and will be used in the pfogram!s evaluation. (See .

Appendix, page AS.)

6) A "paper and pencil" test was utilize:>to obtain a re-
cord of each pupil participant's ability to write at

least 81 basic Chinese characters. (See Appendix, page 46.)

Diring the last two months of the project (May and June, 1970),

post-tests utilizing items mentioned above will be given to

each pupil in the program. The program's instructional team

has also evaluated individual pupii progréss within the program

r

by using a staff devised check-list of pupil accomplishment.

(For further information see page A7 of the Appendix. )

During the months of May and June 1970, the pupils in the

Chinese bilingual pilot program will also pgiﬁicipate in the

state-wide reading test required of all first grade children.

A st;dy made of reading scoress of the first grade populatioﬁ

of Commodore Stockton School using scores of last year's state-

wide re;ding teéts showed : 9

1) The average Ho;g-Kbng born child reads half a year below
grade level (in this case grade level being at 2.0). .
Whereas the average Bnglish speaking United States born

pupil reads, on the average, at the 2.0 grade level.

2) The same Hong Kong child reads at a 1.5 grade level in
' comparison to the 1.7 grade level score for the average .
United States born child regardless of language spoken

- at home.

- cmmr = cmmn mmm o remup v e P R

b




e o e SR TR AR B o N b 03 S e R I PLTHEG T G RN TXADECT 8 0

f

€.

3) The Hong K¢ng child with no kindergarten or with half

a year or less of kindergarten reads at a

-

1.2 grade
level in cgmparison to his peers who have had a year of
kindergarten.experience.

training read on the average of 2 1.5 grade level.

The' null hypothesis that is built into this pilot program is
based upon the fact that 60 percent of the bilingual pilot
class at the end of the year will read at the 1.2 grade
level and that. 20 percent of the class will read at the 1.5
level. The remainder, 20 percent of the class, will read at
the 1.7 level. One of the major objectives of the pilot
program is to achieve an over-all class reading score of 1.5
in reading. ?For fu;@her information on the rea&ing survey
upon which the dﬁoéélfigures‘are based, see page A9 of the

appendix.

f. Altho&gh baseline data is now available to program staff

members, an actual evaluation of the program has not yet been

completed; The evaluation based on the aforementioned base-

Those who have had kindergarten

-——




page 6

7.2 Linpuistic backeround of nroject aides or paraprofcssionals, by number:
(indicate non-English language in each b x§ |

1. Language dominance not specified “(If any information is not PN !
2. Mother tongue not specified specified, cross out that
-, Not specified whether monolingual or bilingual heading and complete the
C, n.3l--- - must be fluent in Cantonese . rest of the chart) ;
Lo A Monoljingual B Bilingual : !
See | e T ¥ No. %
Xexr ¥ I N-E Dom | ! S O o~
(e N-EMT - } 6 i IB — ——
. ; | ' . II A —
II E Dom | : i A IIB ° _
RIT ‘ oL ‘ I1.A —
: — R S o
~II E Do * ' J . B ] A .
1 HemT | i - 58 100
+ f / ' NG .
. _! " N Total Number ~ (inf)o, ».31
\ A Total Number B Total Number of aides or : I, .23
lonolingual ; Bilé?gual paraggofessionals
7.3 Language(s) used by bilin progran tcaciiors: ., 7.3__2
- tlark all that apply \ .
™ 1-Bilingual teachers teach inanly one language

1a-Bilingual teachers vho feach in only one language teach in their = -
- dominant languege, whether that is their native or second language.

B:lingual teachers who teach in only one language teach in their
nativz language: .
1b-only if native language is also their dominant language
lc-even if native language is not their dominant language
1-0-not specified

(i}Bilingual teachers teach in both their native and second language,
regardless of vhich is their dominant language.

0~1angpage(s)uaed by teachers not specified

o 7.4 Language(s ed by bilin moSraL sides Lz parapsolessicnalss Ted 2
ilark all that apply) - ;

1-Bilingual aides instruct in only one language

1a-Bilingual® aides who instruot in only one languege teach in ~ S
... Yheir dominant language, whether or not it is their native lenguage.
tilingurl cIdes who instruct in only onc lang. tooch in their native lang.:
1b-only if native lungucec is .lso their daiinont 1.2 ce -
le=cvor if antive language is not their douinant language

1=0 not specified , .
ilingual aides instruct in both their native and second language,

regacrdless of which is their dominant language.

X

L=

0O-language(s) used by bilinguaffpr@':az cidos ot soecified




-

AN —
s II Z Dom —
BIT | —_—
II E Dom " ) A 0. O
N-Fi.T | ) 5 6 100
X ) " ' N 35:

N Total Number
of aides or
parapgofessionals

B Total Number
Blllngual

- used by bilin grogg te C.105S ¢ T
Z Iark all thet applys -

-Bll;ngual teachers teach in only one lenguage

A Total Number
Monollngua¢

1a-Bllingua1 teachers vho teach in only one language teach in their
domlnant longuage, whether that is their native or‘second language.

Bilingual teachers who-teéach in only one language teach in their
} native language:
- 1b-only if native language is also their dominant language
lc-even if native languege is not their dominant language
N 1-0-not specified ..
(é)Bilingua& teachers teach in both their native and second language,
“regardless of vhich is their dominant language.

O-language(s)used by teachers not specified

7.4 Lan ed by bilin drorell 23Ges oF paraporessicnals el 2
' ilark all that apply ,

1-Bilingual aides instruct ‘in only one Language
la-Bilingual aides who instruot in only one language teach in

- .,.their dominant,language, whether or not it is their native language.
tilingurl zides who instruct in only onc lang, teccch irn their native lang.:

1b-only if native lingucece is Llco their dendnent lozsuce

te=.vorn if active language is not tueir dowinant langunge

1~0 not specified -

ilingual aides instruct in both their native and second language,
regardless of which is their dominant lenguage. :

l-\

C, D46

-language(s) used by blllngual e e cides not shocilied

4. Teachers Na. % B, Aides No. % GC. Proj Director D Evaluator(s)No. %

Chinese=, r———— e .
Chinese -uerjgcen 10 100% American 6 lOO 1st yfx’Ch" nese American
—_ e e v . ond yr’-s . R
Lo -— e \...__._1_'-' — e ...,. —_—
O~not specified \ . Sy ?




]

2.

Paraprofessional Personnel:

a.

Pa}'éprofessioné.ls working in the program mll have tompetency
in both Cantonese and English. In this case, the definition.
of "competency" is the ablllty to use both J.anguages fluently,

as well as having the background and e:qaerlenee\necessary to

assist in the teaching of bicultural materials.”

A

‘. "y ’ * Y
[Paraprofessionals in the program will be utilized in a number

of ways; they will assist teachers in taking students on field

trips; and, in some instances, tg\ie‘y will assist the calligra-
[4 K - '

pher in translating materials from Cantonzse into Bnglish and

from English into-Cantonese. .

It is the responsibility of the administrator of the program,.

working in conjunction wit"h the ptogram classroom teachers, -

.
]

o

w o,

to evaluate the effectiveness qf\ihé program's paraprofess ionals.

”
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PR L R

selection of -2 teachers from locsl cormunity

oGl cormur page T
-not specified , 7.6 No.p o ) ,
B 117+ + -y ut vy R=Gif-prograg teachers from loeal cormunity _5: L s _59,//
end % o  of tolallH-EiT teachers. .
-~ . . . H -
¢, Beo--.eachers .rzave{taught in community; F.E. p.22-teachers middle class,
" ® .
- 17 PSR LA ORBE ShASE tenchers and aides of sane Tug Jo. %
exltural baciground us N-dll students: _ A 10..100 °
indicate specific percent on the blan, or B A..100
. i if specified desciiptivel
l-Ii)‘ew 7 C, p.31
gf tgschers 2-sonie
= aides 3-many X
R _4-most
5-more than half .

. - O-not specified

¥, s . - . P . . . N 1
7.8 Teacher Qualifications - Training and experience priog, 'té; aroject NQa's .
(Tndicate muaber of teachers with each qualification, 7e

if giver'x) 7 10 - 20, 18
n.s,-cualifications not spcified ‘ > 2,9,10,11,20,

Sew O-previcus courses not specified

-

B ity

i

"

SN

1, ... teacher uust ;meet a specified level of language proficieney on a
Xexo X " standardized proficiency test of the non-Englich language through
Copy 7 uhich (s)he will instruct .
@,,‘_. teacher must meet & specified level of communicative conpetence in
the non-nglish language caternined by a structured intervie'.{/_fl ency
‘3...._Pprevious teaching through N-RT (in country where it is & nativ ;13_1}1\’6-
- --danguage, in Peace Corps) -—;f
be_.._previous teaching in local ereg/live in the co LAty »etence
e ...courses in N-EIT language structure and usag¢’ linou®stics oy T, trainin |
6.,3n‘ccurses in B-E literaturg’ or 1ite;
K T

-

acy in Spepigh
;Tiat be bilin-ual

s....any previous éducation through M-IiT/content of courses learned through
-

B . .courses in teaching ZSL/eudio lingual anproach el -~
.-..courses in methods of teaching N-&iT language/lan-ua

ge develouient
we .. COUrses. in methods of teaching content (e.g. math)in N-RIT
12, certification in ESL/ox emerience teaching SL
. 13. .__certification in teaching W-EIT
Y. ... cross cultural courses .
15, _ .. courses ir the cultural ueritage, values, deep cultwre of N-Z{T or
16., ... other qualifications, specify

_ travel
<, pJA5 t-experience working with Chinese children, sirong in tea-hing ESL,
8.0 STAFF DEVZLOMENT ‘nowledge, pref, experienc% 12 curxjiculum develop.,

}
O-Ho staff training mentioned , . 2 2,4
8.1 fhe project is offerins training for teachers  A. For B. For Pora-
gn.d.loa 2ezaprofassiopals in the followine areas:Teachers profussionals
! \wari all that apply) ‘ )
. . Beg.~Training indicated, but nature not specified . = __ ___
l=inglish as their second language .. . . _ . _ e ‘\ o
“h& teaciing of imglish as a second language ..:X.- ‘2‘(
3-I 28 thdir second “language 0. e oL ) o
The teaching of X as a second language . - ¥ X
3-ilethods of teaching other acadenic subjects .. T .

6~§§Et‘§1055 Or teaching Other acad ‘C Subjects c e aen PP S — s
in & language
[alnl s

T S e e et e ot tae s e o o




B = aldes 3-pmany
- 4~most
” ‘ 5-more than half

~ 0O-not specified

. " 1
7.8 Teacher Qualificstions - Training amd experieace priog fp sroject N0a 'S
(Indic.. » number of teachers with each qualification, <. . A
TP L if given} 7, 2,9,10,11,20, 18
n.s.-cualifications not spcified

See O-previous courses not specified o _
1.  teacher must meet a spetified level of language proflclency1 on a
Xexo ¥ """ “'standardized proficiency test of the non-Inglish language through

o, C,orY 7‘"/‘ vhich (s)he will instruct

D teacher must meet & specified level of communicative .compe’.cence in .
""" the non-Fnglish language deternined by a structurec} 11.1terv1ezq/.f1 ?3%&"0
> 3. __previous teaching through M-iiT (in country where it is a nativ f‘li-_'_;- e-
language, in Peace Corps) w=enc!

O, 1=

4. ___previous teaching in local ares/live in thb c&x.:w:it;' ' nateice
5. . __courses in N-EIT language strueture and usagg/ linyuistics ox FL trainin
6'.1C.COWSGS in N-E literatur?’ or litesracy in Spepigh
i @ Y st be bilinzual - - e
] ~“~~any previous éducation through M-ITiT/content of cowrses learned _through
. .." " courses in teaching ZSL/audio lingual anproacl =il
)™ courses in methods of teaching N-HEil language/lansuage develonment
T courses in methods of teaching content (e.ge mathfin N-EIT -
12, certification in ESL/or experience teachins ISL
13. ___certification in teaching N-@&f .
: 1. ___crgss cultural courses ° _
15..“:__;courses in the cultural Leritage, values, deep culture of N-&IT or
16. ___other qualifications, specify - . ravel
C, p.45 ,:@xperience working with Chinese children,rong in teaching ESL,
) 8.0 STAFF DEVELOPMENy ‘powlédge, pref. experiencq . . guZL_iculum develop.
| ' ~ Bt o4
O0-No staff training mentioned v
8.1 The project is offering training for teschers 4. For B, For Pera-
and /or, paraprofessionals in the following areas:Teachiers profussionals
(mark all that apply) ‘
n.s.-Training indicated, but nature not specified ... __._ .. —
1-English as their second language ......._..._...... oo . ...
he teaching of inglish as a second language .. __ . _ X " . s
3-% as their second language . ... . _ . ....... _. ... ... e
(ZPThe teaching of X as a second language ... .. ... _%X__ X
: 5-ilethods .of teaching other acacdemic subBjects . __ .. e ——
¢ 6-ilethods of teaching other academic subjects
: in X 1anguage | ..o e e e
F.A.p.22IMPFROVED STAFF COMFPETENCY 1 X -
; ED. TRAININ — e
¢, P'BBS.B ?IL:S[ y&;éd“go'al—ngi:‘[ 'jc:gacher trainia; are: 8.2 II . Students
: : ' I N-EMT II EMT
' FLA. @Unders‘tandin:{ of socio-cultural values and practices or__ . X - '
‘o 20 2-Cross-cultural training .
ST 3~8ensitivity to ethnscentricism and lingvistiec snobbery
i, L-ivvareness oi the socisl-emotional development oi -
f eR 5-8trategies for accomodating the different lecrning .
. F ﬁg‘g of  styles of
¥ 7b 6-Strategies for cognitive cevelopment of

Z-S‘trate{gies for reinforcin:, the seli-esteem of
-Methods of cross-cultural teaching or teaching the
bicultural component

9-Formulation of pupil performance objectives

[T

10-Methods of evaluetion of pupil performance objectives
List specific eourses if given (or Xerox and attach)
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1. (lassroom Teachers ' ' - -
a. The classroom teachers involved in the dhinese bilingual
. program are all bilingual in Cantonése and English, as ‘wéll\
as experienced in teaching within a bilingual—bicultural.l. en-

. !'
. vironment. {

E]

The teachmg staff in the program has collectively had many

year's of teachim expen\enze m.th:.n the Chinatown area. They
~ are experienced first-and second grade elementary teachers and

are highly competent in teachmg in either the English or the ;

Cantonese language .

During the first year of the program, the instructional staff,

as uell as the school administrators, developed an "onsite™"
evaluation method f;r méasuremeni ofoclassroom teacher ef-
fqptiveness within the program. Also, the classrbom teachers
in the first year of operation of the bili;xgual program devel-
oped many teacher-made tests for the pupils enrolled in the
pmgram.‘ The eJq:er;ence derived from the development of these
tests will be used by the staff in the coming year for the
development of similar pupil-ev.alii,ation instruments for tﬁe

second grade. Also, of course, the staff will use Califormia

standardized tests to assist in measuring pupil progress in

suchl subject areas as reading and mathematics.

¢. Bilingual Classroom Teachers

-
Responsibilities :

The teachers w.!.ll teach the bllingual classes and will act as coordiu~
ators of the bilingual curriculun apd materials development.

Qualifications:

1) Mist be an experienced teacher witha valid California




-

{
¢. Bilingual Classroom Teachers

b,

The teaching staff in the proéram has collectively had many

year's of teaching experience within the Chinatown area. They

are experienced first and second grade elementary teachers,and.

are highly competent in teaching in either the English or the

- Cantonese langusge.

c.
as we}l as the school s.dministrat.ors , developed an "onsite"
evaluation method for measurement of classroom teacher ef-
fectiveness within the program. 'Also, the classroom teachers

| in the first year of operation of the bilingual pi'sgrani devel~-
‘oped many teacher-made Ftests for the pupilsg;gnrs_lled in the

. program. The experience-derived from the ci;:;lopment of these -
tests will be used by the staff in the coming year for the
develop;nent of similar pupil-evaluation inst_r‘u:;ents for” the

‘second grade. Alsb, of course,, the staff will use California
standardized tests to assist in measuring pupil progress in

. /% . such subject areas as reading and nathematics.
r - : T

]

Responsibilities H . i . X

-

The teachers will teach the bilingual classes and will act as cc:ordin—
ators of the bilingual ':urriculum and materials development.

Qualificatlons N

1)

2)

k)

5)
6)

3)

Must be an experienced teacher wl’oh galid Cali.fornia
Element.ary Teaching Credential. . i

Must be fluent in both Engligh and Cantonese.
Must have experience in working with Chinese children.

Must demonstrate strength in teaching English as a second

language. {, mi
. Must danonst.rate knowledge of curriculum dévalop nt

Preferrably has experience in curriculum develop nent.

\

3 -

During the first ysar of the program, the instructional staff,




ey -

i
5
Il
¢
¢
%
H
£
2
#
2

o

-

[ I St S i g A

T 6 LB gk el 2 e o3

aues‘v(oré €0

STAFF DEVELOPMENT

1

To develop improved staff competences, nine all- day staff meet1ngsvf

were held and four outside consultants were employed The evaluator, ¢

‘present at five of the nine reetings, observed a very favorable reactwon

.w_
B

of the staffgto the-various -consultants. In fact{ the evaluator con-

sideied the lectures an education for himself. - The staff, while

ethnically Chinesé, were also edqcated in the areas of culture, history,

'fest1vals, and language. There were many healthy discussions relative

to goals, obJect1 'es and d1rectxon as a result of this stimula“ion,

~and if combined with the data analysis, the gap batween middle class

teachers and‘working class children could be substantially narrowed.
One very importantf}eccsnébdation‘this evaluator has relétive to
staff development is that management not have a staff composed entirely
of Chipese. While at first glance this alternative Tooks inviting,
the results would probably be stifling -to what is now a very .energetic
and' dynamic program. \ v |
It 1s also recommended thpt the staff more effectively use their
consultants. Rather than have a person lecture for a given pe(lod of
time the staff should, in addition, be pfenared to use the consyltants
as input to their formulae for solving their own classroom problems

as yell as those of the overall program. This past year there appeared

T
to be a detachmént on the part of the consultants from classroom

activities. : \

R S .
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- page 8
8.2 Methods of Teacher Training: (Mark all that apply) 8.3 252,12

1-courses | ' ;

2-experiential, - teaching supervised by mester teacher - .

@workshops where teachers offer suggestions to each otner : \
. /-use of video-tapes of teachérsfor feedbaci: on hov they are doing :

B 5-cross-cultural sensitivity training, t-groups
.6-interaction analysis (e.g. Flanders system)
7-other (gpecify) ’
@ visitsy“lectures,

8.4 Project provides released time To cachers and Mzgffeg:ion- 8.4 _3
als for joint lesson planning: @ O not mentioned ‘
8.5 Project provides ‘for paraprofessionals to receive course credit 8.5 _o ..

. toward eventual certification: 1-yes O-not mentioned
How? (specify ;

3.6 Parsprofessional's role: o 8.6 2.3.9,12,10

1-teaching whole, class .
8teaching snall groups . .
tutoring’ individually
— - heelePical . . - :
5-contributing to biltural component
how 2 :
6-liaison with parents

ransieting moterials @ assisting on field dyivps

e . e ———

C, p.3X¥tassist in teaching
.- 87 Traiping for project teachers and paraprofessicnals is given by: 8.7 A_ -
- See (mark all that apply) -~ A for teachers B for aides B _]_’_3_'5:9
; )(nov .0-not specified . . .
b (AUniversity faculty —_— X (S.F, STATE)
: 2-project's Master Teachers —— "\ -
: roject's teachers ‘ T
@o.ther. (specify) . e T
curriculum development _@-ed. consultants po. %
8.8 Mumber and Proportion of personnel giving teacher training who g.81 1 &80
s . ' 221
are: 50
1-bilingual teachers & curriculum developers e
2-biculturel -
- 3-N-EIT (specify backgromnd)”
* 8.9 Iraining is orovided: . 85 _ 12

‘ : vring a summer scssion
' uring the acatlemic year
., 3-other (speeify) '
C,p.33 4=-a week prior to school opening & on going with curriculum devejoper

S

: 8.10 Extent of tiaining:
. See R | e D (indicate no. of houss) 8.10 %5 '
g x‘n .y 4 1-gpproximately ecuivalent to a 5 _ ____ weeily . b
{ b colleg> course 6 ______-monthly 7 -
: 1 &more t1an one course 7 . bi-nonthly C-1 sreek
ess than one course ,
L-other (specify) ___1_weeck of pre-service training
; 9 all day meetings , no. %
£ 8.11 Number and Proportion of teachers zttending training: .8.11 1, 100
: . or: if specified descriptively, indicate:

=not specified 6enost -

00% : J7-many
2-more than 75% 8-few . o
3=50-74% S—other (specify) o ’

4 =25-50%

=245




als for joint lesson planninz:

@ 0- not nentioned

8.5 Project vrovides for Qaragroi‘esglons.ls to_receive course credlt 8.5 _ 0
towerd eventual certification: 1-yes 0-not mentioned

How? (specify)

-—— -

8.6 Paraprofessional's role: 8.6 2. 3,9,12,10

1-teaching whole class
-teaching small groups
ltutoring individually

4~-clerical
5-contiributing to bi:ultural component
how ? ___ ’
6-liaison with parents- 1
C, p.3¥tassist *n teaching Sl&‘ﬁli, materials @ assisting on field trios <
Iraini oject _Wdaaraﬂimlmww 8.7 A 1
Sewe (merk all tha.t apply) A for teachers B for aides B1,3,0 1
)(uo\( O-not specified e — - |
L b (AUniversity faculty — X (s5.F, STATE) i

4 ——

" 2-project's Master Teachers
roject's teachoers

> ~other (specify) @
) curriculum development ed, consult ants no. %
' 8.8 Number and Proportlon of persomnel giving teacher tramm_g_j:o 8.81 1 =0
are: 21 50
1-bilingual teachers & curriculum developers«.~ e —
2-b1cultural ’ ’
'3-N_ -Hi? (specify background) .
o 1,2

7 8.9 Trdining dis orovided: . 8.9 __
vring 4 summer scssion " .
uring the acadenmic year
_ 3-other (specify)
C,p.3% 4-3. week prior to school opening & on going with curriculum developer

8. 10 Ertent of taaining . .

[ See & 3 (indicate no, of hours) 8.10 5

: x¢,¢ oy A1-approx1mately ecuivalent to a 5 . veeldly 6

‘b colleg> course . _ monthly '7_‘_..._.__1.

- (ﬁmore tian one course - .7 bl-monthly C-2 wreek

' ess than one course

4-other (specify) ___1 _week of pre-service training . ‘

9 all day meetings no. %

. 8.11 Bwber and Proportion of teachers zttending training: 8.11 1, 100

i sr: if cpecified descriptively, indicate:

: =not specified 6-most ' :

; 1,/100% o 7-many

0 2-more than 75% - 8-few -

; 3-50-74% S-other (specify) _ -

- 4=25-50% ) .

‘; 5~1=24%

6.0 TEACHERS' ATTITUDES

; 9.1 Teachers'attitudes are assessed: (Mark all t.«t apply) . S.1

; 0-not mentioned o

. 1-to N-EIT language or dialect ? ‘

, 2-to N-EMT students - expectations of achievement

L 3-to N-EiT culturée -
’ to teachers and director's behavior
pfor to participation in bilingual project » .

safter project training
(f;hfter participation for a period of tiue in project DPre & post/t/est

@hrough a questionnaire c e
o 8-other (specify)

.'m-—-..‘ —h s S B
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10,0 STAFF PATTE NS

10.1 Staff pattesns: (mark all that apply)10.2 Staff: 10.1 253
" " O-niot specified | S (P-bilingual teacher 1ok
1-teen teaching (2}°SL teacher 10,2 152,59
2-cluster teaching ; 3-bilingual coordinator
3~shared resource teaciher | (3>aides or paraprofessionals
4-other (specify) _ X "B-consultant psychotherapist
Npm o " . . or gu:';dance co 1o | o et
floating gn:lngrade teacher . 6-othe: (specify ‘ C‘u_"'l"jC‘Jld_.. riter
9 e 3 .
10.3 Average nuiber o pupils per class: 10.3 2
0-not specified ' -

O

10.4 Average number of aides or paraprofessionals per class: . —
O-not specified

10.5 Average nwibexr. of N-RIT or bilingnal aides (or para- 10.5 ...
professionals) per clas: . .
O-not specified ’ -~ :

10.6 Special aide to pupils having most difficulty in learning 10.6

1S given: . : .
individually --  by:(3Jteacher -
in swall groups _ -special remedial teacher .

O-not specified araprof=ssional

-narent tuter

T-older student tutor

g-peer tutor

G-not specified -

10-no special help given

e

~11 .0 INSTAUCTIONAL COIPONENT - DUJATION .&D ITZIT OF BILINGUAL COMPONENT
- IIl

See 11.1 Duration of Bilingual Education (policy) I 1I
L 4
Kekoy 1-BT language will be maintained in progranm: iE Xk &£ DOh ° & DO
qa (marX all that apply) . | NEMT R HENT
O-not snecified hov long
1~as the alternative language of learning . ol —_
- for as long as desired
2-as the medium of instruction for special  ____ . .
subject natter {(e.g. cultural heritags) )
3-only foi the lengzth of time necessary for _____ i e
the accuisition of sufficient Znglish to
nermait learning of acadenic content at an 1.1 I _ 1 ..
acceptable level in FEnglish oI
- program viewed as an educational prototype for a model II} e
of a full scale bilingual (X-12) progranm N
11.2 How many years does project state is ootimal for inmsfruction  11.2 13
for N-Zil growp through N-EIT language to continue? )

O-not mentioned the over-all .educational goal /
if for a particular nuwiber of years: of the program to-develop an ed-
12 3 4 5 6.7 8 ¢ 10 11 12 13 ucational prototype which may

, : K-12 serve as a replicable model for
the dev. of a full scale (EK-12)

- (if specified in terns of a condition, please state it - biling. program
e.g. "if a child begins learning in 11-ZiT and English in P: e-K,
N-ZIT instruction should continue ‘through high-school')

R T T S R T
* 4 . PYr

=




0.0 ferage maber of pupils cer cliss: R s
O-not specified’

'10.4 Average number_ of aides or paraprofessionals per. class: [ A
0-not spec1f1ed .

10.5 Average AmlbeA..QiJu.ﬂlT._QI..bJ.]_mgml_ gides (or para- e 105 Tl
professionals) per clas:
O-not specified
10.6 Special aide to pupils having most difficulty in learming T 10,6

N A P e s———————t

, iz glven:
%ndividually by :(3)teacher °

in small groups ?;-special renedial teacher

O-not sperified araprofessional
-parent tutor
7-older student tutor
8-peer tutor
C-not specified ' -3
- 10-no special help given

11.0 INST. UC'IIOIL CO.PONENT - DUJARION .ID EITLHIT OF BILINGUAL COMPONENT

.S e 11.1 Duration of Bllmgua.l Education (policy) 1 11 114
* \

Xexoy - N-HT language & w1ll be maintained in progran: JE Wi 4 DOh 2 D0
qa (mar) all that apply) NEMT LMD NI
O-not snecified hov long

1-as the alternative language of learnirng  X__
for as long &s desired
2-as the pediw? of instruction foi §geclal
subject natter (e.g. cultural heritage)
3-only foi the length of time necessary for __ . e o =
the a: juisiticn of suffitiemt English to ' )
neritit leurning of acadenie content at an ~ B P B S S
acceptable level in English ST - Ir
@-nrogra.m viewed as an educational protgtype for a model II} coiomee
of a full scale bilingual (K-12) program
11.2 How many yeots, does, ,glog_ect state is optimal for. instruction 1.2 13

-—— - an

S = - om—————, -~

A

.....

O-not mentioned :t,he over-azll educational gozal

if for a particular nuuber of years: of the program to develop an ed-

1 2 3 4 56 7 8 ¢ 10 11 12 13 ucational prototype which may

S K-12 serve as a replicable model for
S the dev. of a full scale (K-12)

(1f Nspeclfled in terns of a condltlon, please state it - bilinz,. program
e.gs "if a child begins learning in iI-ITT and English 'in Pre-K,
N-ZIT instruction should continue ‘through high-school")

rd
-~

5D
it

w -

Duration of Bilingual Iducation (in practice) (lfark all that apply)

11,3 Second lancuage learning is introducea in which grade: 11.31 _‘1.._.
code: C= N.A. (if no &) ‘ - 112
1 AF In ...
for each growy li.A. Pre-i K 1 2 3 4 § 67 8 ¢ 10 11 12
I1-E DOM .. em P S e e emi e s e
ITEDOLL -~ . cei e Xee o e e - -
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I. Abstract

3

j,"\’

L)

r

]
_E

A. The primary objective of this bilingual pilot program is to develop r
an educational prototype which may serve as the replicable model
for the development of a full scale bilingual (K-12) program within
the Chinatown-North Beach target area, as well as serving as a model
for other areas in the State and nation that exhibit a similar educa-
tional problem.

B. Other major objectives of this bilinguai pilot program are to utilize
an experimental class of 25 first grade students in which:

1. Bilingual curriculum and materials (in English and Cantonese) will
be developed. ¢ :

- ; ' - ..

2. Thé students will be offered special, intensified-instruction in T
- both English and Cantonese. . '
p 3. Materials will be developed and refined so that an expanded bi-
’ lingual program (K-12) may be developed for the target area. »

C. Primary procedures to Achieve Stated Objectives:

1. To establish a first grade class’ of 25 foreign born Chinese chil-
dren at Jean Parker School. -

3

2. To hire a fully qualified bilingual (English and Qantonese)’teacher
and paraprofessional to operate the classroom aspect of the program. -

i :.B i
-

’ ' 3. To employ a bilingual (Eﬁglish and Cantonese) curriculum writer and
a clerk to develop a bilingual curriculum ard education materials.

v

v

L. To develop, under the prcgram,’ a variety of bilingual materials
and teaching strategies for the classroom.

[ e
w
L]

To devise and produce appropriate test instruments and procedures
for evaluating student progress in English, Cantonese, and the

"~ ‘general first grade curriculum. .

r
s

W tee g
'

o

.

To establish a screening process i‘or.stuﬁents and appropriate
educational materials to be used within an efficient and effec-
tive bilingual. p/rogram.

e - wn

To involve, through existing structures, interested agencies and
organizations located within the target area so that strong commun-
ity backing for the program may be achieved., This community backing
will play a primary role in the development of a future, comprehen-
- sive bilingual program. ’ &

-
L]

-~

AR e A,

P
o

To utilize fully a number of expert consultants in the field of
bilingual education so as to assure for the effective success of
the pilot program.
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11.4. The _current project yill be lin'ed to a future Bilingual
Progrem at tie indicated grode level: (indicate specific grade) .®
, -0 not . zrades - ) : . 14 Voe.
code: (if no HIT).gpocified .1=3 46 7-5 10-12 13-céllcge training
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ccde: 13=College or University (Other professions? training) 11.4 1 3-12
14=Federal, State, or Private Vocational Job training II__ . :

11.5 Second language learning for fnglish dominant students is 1.5 I, 12
projected through .grade: - .
00 if O not grades .
code:  no BIT spe.ified 1.2 3 4 5 6 7 8 S 10 11 12
II @7 , . e e e e e
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11.6 Learning in their native Janguage for Non-inglish dominant e e
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 3 $°10 11 12

11.7 The amount of instructional time in and through their native language
per day for N-IT students who are N-E dominant is:

code. O=not specified mFunath s = science ss = social studies -

1.7 . ! 11.8 1.9
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11.10 The amdunt of instructional time in and through their native language
for MN-ZIT students who are English dominant is:
code: 0= not specified MN.A. = not applicable, no H-EIT, T dom'students
NS

11.10 11.11 "11.12

iin. per d;ay Total lin, per Subjects taught % of time per day of
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11.5 Second language learning for fInglish dopinant students is T11.5 1, 012
Projected through grade: - ...
00 if O not grades , .
code: no Zil specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
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11.6 Learning in their native language for Mon-inglish dominant * 1.6 . 2=
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and thiough their native language
per day for N-IiT students who are N-E doninant is: -

code: O=not specified mFmath s = science ss = social studies
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11.13 1-Prograp ig one-my - ronly non-Inglish iother Tongue . c MaIFe o
students (including }‘—HI'E-D)(,llsh dominant). IEnglish . . '
liother tongue students do not receive 1nst-*uctlon in . .
— * O-no Znglish ilother tongue students - E sh-Dom. s{‘:u-
2«'2 way.- R learn the second language ° t‘aubht to Englisn-Don ‘
11.14 The anount of instructional time in and. turou.g;"rx1 tilel second J,anguage

for pupils who are nat:.ve speakers of Engllsh is:

N A. = not applicable, 1 Englis‘i‘ T students

code: 0 = not speclfled

1.4 . < - 11,15 1.6 . ,
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D 11. 17 liixed or. separate lancusge usage by, teacher and/or. side 1.7 __6_
in the classroon (maxl: all that apply) _ .
: . O-not specified :
¢ 1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used,
. 2-the second language is used exclusively by the teacher,aide
; and pupils during at least one portion ¢f the school day.
: L 3-the teacher uses cne language exclusively within a class period;
N pupils.are allowed to use either native or second language.
& 4-the teacher uses only one language: however, the aide or para-
: professiondl uses another during the same class perlod students -
nay use either,
5-the teacher reinforces aiy convers:tion 1n1t1ated by the child
through the use of vhichever language the child has used at the time.
@constant switching from one languege to another by teacher during .
lesson,
: 7~the teacher uses mgll'a.; ani the paraprofessional then translates
the sene material for H-ZI' pupils, 50 N
; 8-cther (swmarize) ‘6{5,“ :
! both languages used by teacher and p&% though emphasis vplaced

on use of English,
Ex: "the teacher is careful to 5u1de the discussion so that

evén during the "Cantonese period," English is also being

used, "
12.0 'IE:I‘I'IODS OF g:..COND LAICUACE TZACHING L
(uar.. all that apply. some.projects may use a combination 12,0 1. -

of methods) s ) e e
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‘ @Aud‘o,-l_lggual habit skills or behavmral approach. Zmphasis
ERIC on commnication. Includes contrastive analysis of sounds
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: : " of instruction day of any in second lang. of instructién . '
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- 11.17 lized or. ,se,pa;;ate lmgqage nsags, p,z; teacher and/or aide A P 4 ,-_;é,,f ,
. - in the classrom (v.az‘l- all that- applj) . T L. Lk {“ T
: T . ' .
O-not spec:.fled ’ A L A s e ]
7 . 4-languages are never m:..xed hy either the | teacher, alde or the - - R
) . pupil in any one, class period ~only one language is used. N g
. LT . 2-the: second J,anguage is used exclusively by the teac‘ter,aide S
e T _ and pupils during at “least one portion of the school dayz-. Lz - n
o " 3-the- 'teacher lises one language exclusively within a class” per:Lod, ' Y
) . . : Jbupilg-are allowed to useceither ,na.tlve or second I‘anguage. r- . : .-
= -‘._’ . - A-the teacher .uses only ohe 1anguage however, the aide of para- | . - -
- I professa.onal uses another dunng the ‘sane cla s penod students oo R
, v . s “nay use eitler; - L & T
c C « . 5-the teacher reintforces any conversatmn 1n1tiated by tne chlld - 4 .
. throngh the use of vhichevér language.the child has used at the time.. R
. ) @-constant smtchmg -fron one long “uage to anothe; by teacner dpm.ng o b N
T . - lessan, ‘ Xt : -
N % 7-the iteacher uses z.nglz.sh and ‘the pa.raprofessiona.. then translates c T
. s . the saue,materlal “for W-AIT puplls. o ;
A~ 8-other (swmaérize)- : o \0"0\ -
L . both languages used by teacher and n&p%@%iough emphzsls vlaced |
e / on use of nglish., . -
. Ex: "“the teacher is careful to guide ‘the discus ys1on ‘80 that © -
Py : even during the. o‘dantonese period " r.-nglish is also being -
¢ . " used, : v - i : T
- i 12.0 HETHODS OF° SuGOND LAI’CUAG:. TqACHIIIG T i S ; By e
H ~ - ; ) Yo
(iark all that a'f)ply some pro;ects ﬁay use a comoinat:.on 12 Ow_'}_‘_f_ Coe
of methods) 0, . S
Rl @Aud;p-l_lgggal habit skills or behavmral approach. Eknphasm c L
|7 on commnication. Includes contrastive amalysis of sounds ~~ - - - L
|7 (umits) in botli'languages by teacher and students, studént - See: exok .
o repitition of tapes and/or fluent teachers ' mociel gentence : s o
; ) patterns until responses are automatic, Sismictural Arills anq R B CL-", A S
} & - dialogues are systematically presented. Inc.'des direct as-" /% Fest s
| : sociation between object and word in second irnguade in & ™ v ¥ . o
| g 2- secuence of patterns learned iz complete sentences. Inductives - - L
£ * generalizations drawn fron e;camples. g ‘ r - . o]
{ : 2-Transfomatmna1-coggut1ve ajproagh’ _
z Acquiring an understanding of the structural‘ patterns or )
L gramiatical rules of a lanrmabe. C L . _ : ' S
E o : ‘ x d 14
§; . . N ) ‘-/ . . - L - . ) 0

aiming toward child's eventual - .
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: £ Students wio were native ' . {|Prefer to reach more immi-{
*, speakers of English in ' grant Chinese speakers |,
‘ Class.} - . ) s whose needs to learn are
Large staff and many . ‘ \ Only one pilot class with
: . Classes. one teacher and one '
: N paraprofessional and
* . supp:rtive services.
- i Six week workshop for L " Jlack funds and time. - .
. idministrators and ' .
- . Teachers. ) —
. : T S
; ' ‘“’ Detailed linguistic se- Need detailed linguistic |No involvement of non-\( —
quences for English as | sequences for English as |. Chinese students. .
0 a second language and | a second language. — T '
Spanish as a second ' ' '
: - language were developed |
S Spanidh .as the vernacular| Avtention will be given -
j given special atiention to Cantonese. i
In all areas of curricu- | Bilingual curriculum in {
lum, bilingual curricu-}- harmony with regular ot ks :
*un in harmony with SFUSD progranm. - U\\ i }
H egular Dade County e o %La. L
progran as it appears. {
in curriculum bulletins
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An Analysis of Successes and Failures in Meeting Performance
Objectives:
1. Although it is a bit early to talk in terms ofgpupil successes-

and failures rin—i'!he Chinese Bilingual Pilot Program, it is still

possible to point to a few instances of success. As example: ‘ﬁ}£=

[y

" B

£2

1

The class had a conversation period in which children shared news

itéms in either Chinese or English. At first the Hong Kong .

ihi:%flren spoke exclusively in Chinese. Six week after the

£emester-began, heﬁeve?, the Hong Kong éhildren started to use

/English At this time almost all of them are using English .

§ within the conversation perjod. This conversation time was de-
veloped so as to utilize as fully as possible pupil partlclpatlon.
Now all of the pupils can ask questions, make comments, react to
what is shared, and\ehlme in (in English or Chinese) with any '

" information they feel is relevant to the discussion. When the
conversation period is structured to be carried out in the
Cantonese language, the teacher is careful to guide the discus-~
sion so that even duriug the "Cantonese period" English is also
being used. This particular activity has increased English pro-
ficiency of the Hong Kong born children beyond the expectations
of the program staff. The fact should be emphasized that with
the program only 8/10th of one year old the Hong Kong children
in the class show a great willingness and ability to speak
English. They are continually "trying out" their Briglish on
others and they no longer appear po be as subdued or passive as

' they were on entering the pregram;

-Thg;ﬁﬁnglkbng children now can read English with a fluidity and

-
e
~

] an intonation pattern that is not sing-song or recited in merely

a wurd;for-word fashion. They appear to be finding the Engllsh

L 4

language & comfortable medium in which to express themselves.

Naa L1 bl o
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items in either Chinese or Bnglish| At first the Hong Fong
children spoke exclusively in Chinise. Six week -after the
semester began, however, the Hong {(ong chlldren started to use
English. At this time almost all c&f them are using ®nglish v
within the conversation peﬁod. This conversation time was de-
veloped so as to utilize\as fully as possible pupil partic;ipation.
Now all of the pupils can ask questions, make comments, react to
what is shared, and chime in (in English or Chinese) with any
information they feel is relevant to the discussion. When the
conversation perioo. is structured to be c;rried cut in the
Cantonese language, the teacher is careful to guide the discus~
sion so that even during the "Cantonese period" English is also
being used. This 'particvlar activity has inereased‘ English pro-
ficiency of the Hong Kong born ch:l.ldren beyond the expectat:.ons
of the program ste.ff . The fact smﬁ., be emnhaslzed that with
the program only 8/10th of one year old the Hong Kong children
in the class show a great willingness and ability to speak
English. They are continually "trying out” their English on
others and they no longei' appear to be ;s subdued or passive as

ot

they were on entering the program. -

The H Kong children now can read English with a fluidity and
an intpnation pattern that is not sing-song or recited “in merely
a word for-word fashion. They appear 1o be find,ing the English
language a comfortable medium in which to express themselves. -~
On the other hand, the non-standardized Cantonese speaklng child-
ren in the program are progress: ng qulte well in the Cantonese

section of the class. Their basic Cantonese vocabulary has

-1l

-
Fl
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increased and‘eupplementary educational activities such as
Chinese folk tales told in Cantonese; Chinebe cartoon. booklets;
American folk tales retold in standard/caﬁtoneee; and basic

Ghinese vocabulary as developed on laﬁguage master cards by the
classroom teachers have proven to be/most successful in terms of
increasing the standard-Cantonese pnoflciency ’of the non-stand-

ardized Cantonese speaking chlldréh.

Under the-social studies program componedb& the children expe-
rienced six first hand experiences with other American children

during the year. A monthly pfogram of visits to a neighboring

.school gave the children personal experiences with American’

holidays, with Americans. This,relationsh;p;with Engliehvspeaku
ing pupils provided continuing motivation to be’bilingual. The
time spent together gave content and détail to their original

%ggue impression of -what teing American was.

Every tradltlon celebrated at home was carefully observed in the
classroom. Information, background, vocabulary were developed in
conjunction with six Chinese holldays. As a result, parents say
that their children are contributing to discussions at home.
Parents may not know how much progress thel;voglldren are making

in understanding American life, but they surely recogniZe their

child's growth in knowledge about their own Chinese customs.

On the other hand, there have been some failures thus far en-

countered in the program. It-is really unfair at this point to

_call any particular aspect or component, of the progrem a failure

~15-
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since a full year has not been' expended on the program, and it is
neither scientific nor just to talk in terms of success or fail~
ure untillthe full measure of time has been utilized by the pro-
gram staff. ﬁowever,‘the one majér weak point thus far discover-

ed in the program is in the area of using cuisenaire rods in the

arithmetic section of the class.

There wasn't enough time to let children have many éxperiences '
~ —

» using the rods. A more direct route to conceptualizing might a

lie in the use of the abacus.

Even without. the first ﬁand experiences, thetgacheréompensated
with explanations in Chinese of "greater than - less than" and
"place value". After children had undérstood,the operation,
they quickly learnid the English labels.

At the present time, most of-the children are working at grade

level, using the Greater Cleveland Math Books, supplied by the

. State. . p .

o~

Modifications of long Range and/or Five Year Objectives as a
Result of the First Year's Operations:. .

Thére will be no major'modifications of the program's long-range goals
or the five-year objectives. The overtall educational goai of the pro-
gram to "develop an educational prototype which msy serve 7$ a repli=~
cable model for the deveiopment of a full-scale bilinéagi (K=12) pro-
gram within tﬁe Chinatown-North Beach target area as well as to serve
as the model for other éreas within the State and Nation that exhibit 6

similar educational problems' is still the primary aim of the program.

-
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D Modifications o.r Refiner;lents of the Program as Originally Approved:

An important modification of the program"as originally approved has
been suggested by the staff. The class size of 25 foreign born child-
ren, written intd the original proposal, is thought to be excessive by
the staff members. Small children brﬁpght together in a bilingua) and
a bicultural situation need greater sugérvision as well as an environ-
ment that will allow tﬂem\to work in small groups. Because-the teacher
in the entry classroom did not have the assistance of a paraprofession-
al end was unassisted for most of the day in her duties, it is the re-
comméndation of the staff that two classroom teachers be assigned to
the enfry classroom in order to have the time needed during the day

to try out educational innovations as well as revising teaching

strategies.

AL important clérification of the program objectiveé as or{;inally
approved for the entry class has been amlend;d by the §taff. ’With
the ent;y class, composed entirely of Chinese speaking‘children, here’
objectives referring to directions, social que;tions, etc. in Canton-
ese are for the children speaking n&h—standardiZed Cantonese dialects.

Furthermore, two of the language skills mentioned on page 11 of the

original proposal ~—as is now determined--should read:
"6. To read and write in English the words and sentences
developed in the oral language activities. " °

I~

The reason for dropping "as well as Cantonese" is that in the Chinese“

language system, spoken and written language are not equivalent forms;
_ that is, Chinese words are pronounced one way in speech and are pro-

nounced another way when they are writtem.

F the obiecti . X . s
inally\ e objective having to do with Chinese writing should read:

"7. To read and write in Chin -
ese the words and-
chosen for stroke count and utility."f sentences

1 3 ' '
s1¢ reason is that many simple words in English are %ery hard to write

in Chinese. It wold be difficult to write many of the words mastered
in English. -

/
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2a-inductive ~generative epproach: through listening to communication,
" perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is accuired) - :
Includes direct association between object, picture or action and
word in second language. .

2b-deductive « the cognitive code appioach: through initial formal .
study and analysis of grarmatical structures, then applying them through
" examples, i.e. ansvering Guestions, or transforning affirmative sentences
to negative, declarative to interrogative, active to passive.

o-Grarmar - Translation ilethod ot _
Formal study of rujes of grammer and translation from first language
to second. Emphésis on reading in second language rather than using
it for oral commmication, -

> 4-to0 be developed b bilingual curricuium writer
13.0 DCHIN/NT AND SECOND JGUAGE %uKILLS SECUENCE

AL}* Laﬁguage Skills Secuence
(*Audiolingual tHethod: listening, speaking, reading and writing)
1 I none Ist year;

Non Eng dom Ing dom ond year Eng,
students students Dom. students
- Aindom Bin * AindomBin | Chinese
lang second lang secon heritage
lang lang °

N

0 = not specified .
(Use not applicable (n.a.) if Project has no Eng. dom. students)

13.1 Second language listening-speal:ing 13.1 IB___S,___
siills are learned: IIB__nNg
1-concurrently with dosiinant language
listening-speaking stills
2-after a specified level of compe-
tency achieved in listening-speal:ing
skills im -cominant lan-uage - —_—
specified period of time after —
listening-speaking skills in dorinent .

languaca taught X L
‘ ' 13.2 TA __3
13.2 ALl sequence followed: IB_ 3
1stening-spealing proficiency "IIA__NA
preceass introduction of reading 1_ . I — IIB___NA .
--eading is taught concurrently
with listening-speaking skills —— c— . — —
3-Learning to read overlaps learning
of listening-spealing sl:ills —_ — — —
4~There is some overlap betyeen
learning to read end to write — —_— — ..
13.3 Listening-speaking proficiency 13.3 14 __1,2
Gg:termined by: _ B__l.2
easure of listening-spea'ting ITA 1,2
proficiency IIB _ 1,2

h--l 7&—“-
-——ace

i
[ i

@nformal assessment by teacher

2

. peale




to negative, declarative to interrogative, active to passive.

>=Grarmar - Transletion ilethod
Formal study of rules of grammer and translation from first language
to second, Emphasis on reading in second language rather than using
it for orel communication,

4=to be developed b biliméual curriculum writer
13.0 ' DCHIW/HT AND SECOND LANGUAGE

AL-1* Language Skills Secuence
(*Audlolmgual tiethod: llstenmg, speaking, resding and weiting)
i II

none 1lst year;

*Non Eng dom Eng .dom ond year Eng.,
—students students __ pom,” students \
Aindom Bin  Aindom B in 4 ghinese =
lang second lang secon heritage
. lang v - leng

0= not specified

(Use not applicable (n.a.) if project has no ﬁzg. dom. students)

-

13.1 Second language listening-spealzing .

131IB_L

-siills are learned: IIB__NS
1-concurrently with 2éninant -lan;uage
listening-speaking slills —— —
2-after a specified level of compe- -
tency achieved in listening-spealing
skills in Ccominent lan;uage — —_—
specified period of time after —
listening-speaking skills in dorineat . . .
languara taught X X
' - . .
13.. 1A __ 1~
13.2. ALl sequence followed: . IB___1
istening-speaking proficiency - ITA_ __NA
" precsaes introduction of reading 1._. I — —_— IIB___NA-
-2eading is taught concurrently g
with listening-speaiing skills — e, —— — )
3-Learning to read overlaps learning -,N}'
of 1i stening-speakmg skills o — — — :
4=There is some overlap between
learning to read end to urite e — —— -
13.3 Listening-speaking proficiency 13.3 14 __1,2
etermined by: N 1.2
easure of listening-speaking ITA 1,2

proficiency
@n.forxnal assessment by teacher

> E——

- —

1244 Second langvage reading skills
- .are lea.v.d:
oncurienily with learning to read
in dominant language
2-after a speciriea sevel. of dominant
language reading competence
achievement
3~a specified period of time alter
e,earnine; to read in dominant language
e.g, & specific grade)
4-before learnin; to read in cdominant
language

- —

-y

1 1IB_.. 1,2

1344 IB__ 1
1IB 1
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13.5 leading is introduced: -

Non Eng donm
students
A B

dom second

-lang lang

A

s~individually, when child is ready

or at a gpecific time during grade: &

5

13.6 Zeading readiness is determined by:

P
<3

1-test of reading readiness
2-informal teacher assessment

. 13.7 Grade level reading is expected:

in firet grade
-in second grade
3~-in third grade
. 4=in fourth grade
5=in fifth grade
6-in sixth grade -
7-other (specify)

T,
Eng dom
gtudents
A. B -
don second
lang lang

13.5 1A_1
IB /-
114 Yo
11B
' “\ 13.6 IA~/‘_/_§_\
— IB \

1IA

13.8 Grade level academic achievement (math, science, etc.) in the

14.0 INTECATION OF-SECOND LANGUAGE LTATNING WITH OTHED LEARNING:

C, p.16

SECOND language is expected:

1-in the first grade

2-second grade

3-third grads

4~fourtl grade

5-fifi srade

6-sixt. zrale

7-other (specify)

(mark all that apply)
I= N-E
dom
students

(i}Second language learning is only a sep-
arate subject for English-speai:ing stu-
dents; the seccnd language is not used
as a iadium of instruction for other
subjeatis,

cond lanriage learning is both a sep-
araty subject and also a mediwn of
instruction for other subjects. ~X

3-Second language learning is always in--
tegrated with the learning of oourse v
content (such as social studies) or as
a mediwd of cognitive development.

/
demic content tdught in the native
language is used as the referential
content of second language learning

II= E
dom
students




- v

s /'] - — cond \ .' . - ——
13.6 Reading readiness is determined by:

H
SN

1-test of reading readiness —— -
2-informal teacher assessment \___ L Ig__.___
IIB____
, ) !
13.7 Grade lejel reading is expected: . )
' lin.firet grade — —— . MTIA_3
e ~in second grade e — e iB
3=-ir third grade s —_— _— IIA
4=in fourth grade . _ __ | ___ —_ — Im_
5-in fifth grade L — —
6-in sixth grade o —_— - ’
7-other (specify) e -
13.8 Grade level academic achievement (math, science, etc.) in the  13.8 IB_2 _ 1
'SECOND language is expected: IIB_o .
1~in the first grade ’
2-second grsde
3-third greds — '
L-fourtl grade " 9 ’
5-fifi1 zrade
.6=sixt. srade
; 7-other (specify) _
14.0 %NTEGRATION OF SECONI)) LANGUAGE LEARNING WITH OTHER LEARNING: 14.0:[%_2_’_4____
mark all that apol N 1,4
' i 1= N-E II=E -
’ dom ¢ dom

students students

@Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the seccnd language is not used
as a mediun of instruction for other X
subje ois, ‘ %

ecord langlage learning is both a sep-
arate subjoct and also o wedium of
C, ».16 ingtruction for other subjécts, - X

3-Second language learning is always in- :
tegrated with the learning of oourse . °
content (such as social studies) or ‘as ° ; : \,/’
a medium of cognitive development. —_—

@“cademic content taught in the native
C, .20 language is used as the referential .
content of second language learning
See Yetoy(the same concept taught in the native
language is taught in the second
/3o, b language). ' . S L.

5-Different academic content is teught
in the second language from that which
is taught in the native language. — T el

O-not specified

L LY W) ———
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. 6~other (specify)
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C. Modifications of Long Range and/or Five Year Objectives as a

Result of the First Year's Operations:

There will be no major mo'difications of the program's long-range goals
or the five-year 6b:]ectives. " The over-all educational éoai of the pro-
gram to "develop an educational prototype which may serve as a repli-
cable model for the development of a full-scale bilingual (K-12) pro=
gram within. the Chinatgwn~ﬁorth Beach taréet area as weil‘ as to serve
as the model f;:r other areas within the State and Nation that exhibit

similar educational problems' is still the primary aim of the program. ,

. ) ' - -

"
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) .
the Summer of 1970, will be given preferential placement in the
L

Jprogram's first, grade. Also, because there is no bilingual

- i “
kindergarten program in operation, all immigrant children within

8

the kindergarten classes in Commodore Stockton School will be in-
itially eligible for selection into the prograﬁ's new first grade

1
class.

A1l of the pupils who will be fhcluded within the three bilingual,

~

bicultural classes next year will have a common eéucational need
to learn, to. think, and to express themselves in English as “sell
- ag in Cantonese. Based on last year's experiernce, the program

staff has found that bilingual ifstruction has proved to be extreme~

=

ly useful in:

a. Teaching first grade level content in the native language
(Cantonese), as well as developing greater facility and
competency in that language, and greater understanding of
basic English vocabulary. )

b. Introducing the English”’language to -the "foreign born"
as well as developing a basis upon which they may build a fac-
ility for the use of the English language. This held true
not only for the "foreign born" pupils but for the "native-
. born" spedkers as, well.

-
-

c. Teachlng the skills of reading, writing, .and speaklng a
second language to all pupils who were included in the proe
gram. The children's improved comprehension was evidenced
by their questions and comments after every readlng, pre~
sentation, and story.

7 The instructional staff of next year's Tltle VII Chinese bilingual

program will con31st of's

a. 3ix. classroom teachers

b. Two curriculum writer-developers
¢. Four full-time paraprofessionals
d. One calligrapher

e. One.part-time resource teacher
f. One part-time paraprofessional




i

e e

’
e

only standard Ca.ntonesg considered correct

sage 14

I II

15.0 TREATHENT OF GHILD'S\LANGUAGA,. 15.0 IA_4
Non Eng. dom. Eng. dom. IB
studente "students IIA

. A-indom. B2nd A~ B 2nd IIB
- , lang. lang. Bng. lang.

1-The child's language is respected.
It is not corrected, rat.her, all
of the child's speech is accepted.
However, the teacher provides a .
modél of the standard language
aiming toward child's eventual
control of the standard form.

- .—am—

2-The child's language is correctedg-\
the teacher points out errors and ‘
demonstrates the standard form. ¢

————

3-Other (specify) X

e

_C,ep.17

C-Not specified
p.15

16,0 HATERTALS

16.1 Reading Materials-Types
ading Materials arve: (mark all that apply\

Linguistically based

(ilerrill or Miami Linguistic - ) :
readers, ITA, etc.) 16.1 IA___ 1 ] IL.__ IIB_
@Basal readers gtate texts © — —% — _—
3-Dialect readers . g m— e—a —— —_—
@"‘vpe;ience charts (stories : i
dictated by children) —_— 3 — —
16.2 If some reading material is in
the child's dialect,- indicate how .
long it is used: .
1-Grade 1 ‘ 16,2 TA_y . i
._2-Grade 2 Cantonese only '
3-Grade 3 ?
. A-Beyond Grade 3 +h w’ A
- O-not specified ’ !
3 £ (Mease indimcts ' on Jiae =)

16.3 The following are techniques and naterials used for .,econd language learning

O-none spécified ° T .
1-pattern drills '
2~-dialog memorization
3-choral répetition i}
L-songs - '
-Frogra:med ‘instruction -
stones read to children
© "7=filng, filnstrips
-8-flannel or magnetic voards
9-realia, graphic displays
10-records, tapes o
11-listening centers
12-mul ti-medis. approach

||rf]!1i#F#H
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aiming toward child's eventual
—emmigOntrol of the standard férm.
2-The child's language is corrected=
"the teacher points out errors and®
demonstrates the standard form. -

LY
i

P
—r
v

et F —— |t rag ,———

3-0Other (specify) *__ .._,.. — ——
Jfonly standard Ca.ntonege considered correct '
0-Not specifie P.17 — T e— et —

16.0 HATERTALS "5 ) .

16.1 Reading Materials-Types - ' «
ading Materials are: (mark all that apply) U S
Linguistically based -
¢ (ilerrill or Miami Linguistic - ‘ -
- readers, IT4, etc.) 16.1 IA___ 1A ] I % 118

@5‘35&1 readers gtate /te'xts\ -_ =% ' —_ -
3-Dialect readers

@"‘*’pe; ience charts (s"&orles .
dlctated by children) —_— de © —

———— asegum— cem—— ——

16.2 If some reading material is in - " .
a the child's dialect, indicate ow
. long'it is used:
~ - 1_Grade _1 : : ’ 76.2 IA__A_ I, -
2-Grace 2 Cantonese only
! 3-Grade 3 .
‘ .,-Beyond Grade 3 <thro kr

0-not specified 3rad 120 )
- (ease indiests L on line =)

16.3 The fo'n)odng are technic'ues and naterials used for second language learning:
O-none specified
1-pattern drills
2-dialog memorigzation -
3-choral repetition .
4~songs -
é:-_prcﬁra.med instruction

stories read to children
AUDIO VISUAL nIDES

7-filng, filnstrips ¢
-8-flanrel or magnetic voards
9-realia, graphic displays
10-reécords, tapes -
. “11-listening centers
' 12-multi-media approach
Experiential ¢ ° T
13-role playing ' T
..+ 14=puppetry -
o - 15-experience charts.
16=primary typewriter
. 17-learning through direct experience
with materials e.g. Montessori .gnd disc
"“18-activity centers-chosen by child
- “1G-other (specify)
Learning outside the classroom:
20-field trips
21- guggested TV programs ‘
: 22-thcr (specify) =
i E Language mester
P 3% _Chinese cartoon booklets
25=games

e
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16,4 The sources of Non~English materials and textbools are: 16.4,

vy

e ia§§%?§

Sullivan Read! ®ro
17.0 STUDENT GROUP

[

&
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' page 15
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192}
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(mark all that apply)
.O-not specified .
1-are ypitton- by native spealters of that language

2-comme. .ially prepared and published in countries where
N-E is the native language . w
eveloped by the project's own bilingual staff "
eveloped by the staff of ancther bilingual project (specify which)
eveloped in conjenction with project narents ' )
eveloped by-or with members of N-EMT commumity
culturally appropriate for N«E culture
(specify how this is determinad)

(;:xe crocs culturgl
omnercially prepared and published in the U.S.

10-are translations of* U.S. texts -

11-are coordinated with materials used in the regular subject

curriculun

12-other (specify)
out by special curriculum-not specified

& textbooks-work
Tae specific bilingualbicultural materials used in the language 16.5__ 1

component are:

O-not specified
1-xe.0x attuched-page and document Sutherland Lessons BRL; McGraw-Hill
Iﬁgam £roject H-200 developed by ULCLA.

17.1 Student grouping; mixed or separated into dominant language .  17.1_3.4,5

groups: (mark al) that apply)

O-not specified .

Pupils of both linguigtic groups are:
1-always mixed for all learning
2-mixed for langnage learning :
3-mixed for scme academic subject learning

4-mixed for non-academic learning; art, rusic, gym, health
5-separated for native and second language learning into

dominant language groups
6-separated for most academic subject learniiy into dominant

groups T
7-never nixed for language or other academic learning
" 8-other (specify) ~ ;

fiele = (N0 LT sfulonts)

n

17,2 Suidrnts are grouped for language instruction: - 17.2_0
‘(;;}&f;jr;failflggt appiy) A~more than % the time B Less than 4 the time
Bepzi sHecified
1& class e memns
R-swall groups (specify size)’ ——
3-indfvidual instruction ‘

17.2 Criteria for grouping: Students
O-not specified I Non Eng II Eng dom n}Eng dom

dor -IRT " ONARIT
13by age S SO —.
~ty native language
3-by dominent language Y e e —_
4~by language »roficiency L i i

(ex. level of reading skill) —_— .
n.a. not applicable ’

(no E.dow/MEIT) —_—
-~

* 2,0 TUTOXING,




— (specify how this is determined)
are cross cuitural
commercially prepared and published in the U.S
10-are translations of U.S. texts .
11-are coordinated with materials used in the regular subject
curriculum
12-other (specify) ~
X uage textbooks-work .out b
Lenggs :
component are:
O-not specified

-

special curriculum-not specified
The specific bilingual/bicultural materials used in the language 16.5__1

1-xerox attu.ched-page and document Sutherland Lessons BRL; McGraw-Hill

Sullivan Reading Program Project H-200 developed by UCLA.

17.0 STUDENT GROUPING
! :

17.1 Student grouping; mixed or separated into dominant language 17.1_3,4,5
groups: (mark all that apply) ‘
O-not specified

T Pupils of both linguigstic groups are:
1~always mixed for all learning g
d-mixed for language learning .
3-mixed for some academic subject learning

. 4=mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into 5
dominant language groups
6-separated for most academic subject learning into dominant
language groups ‘ .
7-never mixed for language or other academic learning
8-other (specify) : / ]
n.a. - (no IT students) -

17.2 Students are grouped for language instruction: =77 17.2__0
(mark all that apply) A-more than - the time B Less than % the time
O-not specified ‘ : _
-1-total class \ .
2-small groups (specify size) _ o
3=-individual instruction

17.3 Criteria for grouping: : Students
0-not “specified I Non Eng IT Eng dom H3mng dom

dor T " NAT
1Jby age - X —_— —_—
~by native language —_— -
3~by dominant language —— ——
4=by language proficiency .
(ex. level of reading skill)__ -
+ n.a. not applicable _
(no E.dom/NEMT) K —
e
18,0 TUTORING
. 1,2,4,6
N8 Student Tul .ng is: (mark all that apply) 18.,1_2°?

no-not mentioned
type is not specified
ter-gthnic (VBT student tutors HiT students)

4

o
e

intra-ethnic (N-EMT student tutors N-RMT)
Béone by older children (cross age)

ZAone by peers (samg age)
) -@-ccuaga-&tudents or adults

-other (specify
18.2 Paraprofessionals or aides give tutoring or instruction as follows
O-area not specified
inter~ethnic (N-EIT aide tutors EIT student)
the acqusition of native language sl:ills
in’ the acqusition of second language skills
in other academic subjects ‘
dssist teachers in taking students_on field trip

cases assist calliﬁrapher in tqu'

tonese into English-and English into Cantonese.

anslating materia

See yeror /7a-b

.
.

18.2 23354’

<

Is

& in sqme
from Can-




' ace 16
P pag

18,3 i’arenf‘{ﬁ‘o?ing: (mark all that apply) 18.3_2, 4

no-not mentioned .

O-type not specified

zinter-ethnic parent tutoring is used —_—
@ntra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:

=in the home by a home-visiting teacher
n an adult education component parents trained in night program

=in school through observation and guidance of teacher to keep up

6-as parent volunteers who tutor during the school day with their

7-materials aré provided for use in home by parents children's

8-other (specify§ vocabulary
19.0 CURRICULUM PATTERNS " 19.0. 455,402

The stated curriculum pattern of the bilingual project:
1=Except for inclusion of N-IMT instruction the curriculum is
otherwise typical or régular, for this state,
There are other modifications whithin the curriculum of -the
bilingual program which differ from traditional, typical curri-
culun guch as: (mark all that apply) - . )
non-graded classroom: pupils of different ages are
grouped togethér during part of thge school day

3-flexible .r modular scheduling % -

small group instruction - & ,

individualized learning _ o ‘ \
-~open classroom C .
7-guided discovery and inquiry . .
8-a curriculum which is both ‘child and subject-centered

sothers (sgecify), . .
f the program includes activities which complement .

experiences children éficounter in the home s community

and through mass media i,e, TV, describe below:

10-extensive "cultural heritage" program where trlps are made
\to sites of community in‘l;er'es‘cf and to the places where the

children's fathers work ,’

20.0 COGNITIVE DEVELOP:ENT w

‘2041 Ccgnitive development in early childhood grades is fostered through:
‘ O-method not mentioned 20.1_._ N.G,
1-structured enviriomment rich with materials child ean manipulate
order, compare, match for perceptual-notor development
2=-non-verbal materials, such as lontessori materials from which
children can learn sensory discrimination, watching, seriation,
counting, addition, subtraction ‘
2-labeling and discussion of concepts related to time, space, distance,
position
4~labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e, colors, sizes)

. S5~direct experience of processes of science through discovery, using
ma‘.t:eirials rather -than text: active experimentation by child vith teacher's
suidunce rather the Wl (de: ion,

/’jé-d)irect experi}lencet hc;'ir‘1 m%tfhfﬁ‘rgféi?ncffggo%gpy rather than instruction

7-other (specify or xerox) p. no. and doclment:

few materials specified;mentioned that cuisinaire rods were
used but not successful with Chinese students, materials
subject to curriculum developers

\]




7-materials are provided for use in home by parents cnllaren’s

. 8-other (specify vocabulary

+

19.0 CURRICULUN PATTERNS . ] e

The stated curriculum pattern of the bilingual project:
~Except for inclusion of N-EMT instruction *he curriculum is
otherwise typical or regular, for this state. -
_____There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical cturri-
culwn.guch as: (mark all that apply)
@; non-graded classroom: pupils of different ages are
grouped together during part of the school day
3-flexible or modular scheduling
small group instruction
individualized learning
pen classroom
7-guided discovery and inquiry . ’
8~a curriculum which is both child and subject-centered

<others (specify :
if the program includes activities which complement
experiences ehildren encounter in the home, community )

_é:liid:.nce rather than t.ocher desiongtration. , .
6-direct experience of math through discovery rather than instructibn

7-other (specify or xerox) p. no. and document:

used but not successful with Chinese students), materj'ial‘s
" subject to curriculum developers

[+
I .
f
|

20.2 Cognitive development in later grades (grade 4 and above) ,,‘.j - NA

. 1-specify or xerox p. no., and docuuent
3 n.a.-no grade 4 or later grades

~ i

19.0 %4,5,40, 2

E? and thréugh mass media i.e. TV, describe below:
10-extensive "cultural heritsge" program where trips- are made
" to sites of community inte§est and to the placep where the
< children's fathers work ’ ‘ -
. -
20.0 COGNITIVE DEVELOPIENT -~ - - . =
. 20.1 Cognitive development in early childhood grades is fostered throughy
" O-method not mentioned o 20,1 n.s, .
-t 1-structured enviriomment rich with materials child can manipulate >
e order, compare, match for perceptual-notor developnent .
2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction . ‘aL e
3-labeling and discussion of concepts related to time, space, distance,
position -
4-labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e, colors, sizes) )
S-direet experience of processes .of science through discovery, usin%
naterials rather than text; active experimentation by child vith|teacher's

few materials specified;mentioned that cuisinaire rdds were

N

O-method not mentioned Ao S,




21.0 SELF-ESTEZM \ 21.0

Stated methods of project compenent expected to increase sc 1f~esteem:
no-self-estecn not mentioned as an objective
_0-self-esteem is an objectiye but methods rot specified
Teacher encourages pgi.)AZ verbally express his feelings: -
1-through role-playing
uppetry .
anguage-experience apprcach: students dictate stories- from
their own experience - )
cher accepts, acknowledges ideas and feelings
acher encourages non-verbal expression of child's feelings
through painting, music, dancing s
acher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
,"different" ways
7-teacher provides experiences leading to competency and
success .
8-teacher provides experiences where occasional failure is
- acknowledged as part of everyone's experience; second
attenpts are encouraged
9-other (specify) (xerox or sumarize) document page #

Teacher provides experiences in pupil self-direction and a:ceptance of
responsibility, such as: :
10-pupils act as tutors for other pupils
- uils have some -options in choice of curriculum
upils choose activities from a variety of interest centers-
13-older puils participate in curriculum planning and/or

. Cer’1 I ¢~c. Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.
O-none mentioned

[

Pupilg ‘choose activities from a. variety of interest centers,

23,0 BICULTURAL COMPONENT
‘ERIC 23.1 This progran is: ) 23.1 ‘2s4.3_§_!_6
| ~bilingual alone

) 2-bilingual and bicultural

developrient
14~pupils write a bilingual- newspaper for dissemination to the
coumunity e .
15-other (specify)
22.0 LEARNING STRATEGIES o o 22.0__1
See 1-The project mentions the following specific learning strategics
X eroy as important for reaching a particular ethnc-linguistic group:
(specify or xerox) Document and Page no.



acher encourages non-verbal expression of child's feelings
. through painting, fiusic, dancing . -
@}eacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed end the children are encouraged not to make fun of
"different" ways. .
7-teacher provides experiences leading to competency and
succesf "
8-teacher provides experiences where occasional failure is
aclnowledged as part of everyone's experience; second
attenpts are encouraged : .
9-other (specify) (xerox or sumarize) document page #

@:acher acceptis, ac.moirledges lacas and leelilys - - -

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: )
10-pupils act as tutors for other pupils
uils have some options in choice of curriculum
upils choose activities from a variety of interest centexs
T3-older puils participate in curriculum planning and/or

developrient
14~pupils write a bilingual newspaper for dissenination to the
community
. 15-other (specify)
22.0 LEARNING STRATEGIES 22.0__3
, See 1-The project mentions the following specific loarning st-rategics
X’ PTY - as important for reaching a particular ethno-linguistic group:
(specify or xerox) . Document and Page no.

CcPY Ve ~c. Exauple: Navajo children resist participation in an authoritarian, ’
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students oregroups of
studeiits initiate activites, move about freely or sit in a circle or-
. hofsesdhoe rather than sit in rows, has been found more effective. 3
- O-none mentioned :

.

Pupils cheese activities from a variety of interest centers.

7

23,0 BICULTUAL COMPONZNT '

23.1 -Fhis progran is:\ ) 23.1 9’4"52_6
-bilirﬁxgml alone ;
@oili gual and bicultural -
~bilingual and multicultural
O=not specified as to which of the above
ethnic studies program is included in the bilingual program
rt, posters, realia, crafts of both cultures are exhibited in

the classroom
@an e and cultural content are integrated
~other (specify)




DT some regrouping of the English as a second-language class and the

Chinese as a second-language class; techniques such as "small group"

and "large group;‘ instruction will be utilized in.such areas as
Chinese physical culture and music. However, a: large part of the
schoolr day will be spent in the "homeroom'" where the bilingual teachers
¥ will be able to monitor closely the language growth’ of the pupils in
in the two classes so that neither group will become 'overwhe],med- in
its attempt to master English or Cantonese. The bilingual t;eachers

' have been and will continue to be aware of the emotional strain that

he £

many children experience in their attempts to communicate in a new

language, as well as the tremendous educational motivation that may -
be ge '/xfate'dv‘ by the pupil's ability to experience success in master-
i.l;\én:ew lai"ﬁ‘gihge. Because of this, an extremely close relation-
;hip, based wpon pup11 faith in the teacher, is extremely necessary
/ for the success of the program. " The bilingual teachers who have
. / operated in the first ye;u' of the program have been able to develop
a strong ralpport between themselvés and their pupils. This rapport
is based upon trust and faith in the teacher's abilities, and his

interest in the pupil's academic success.

2. Because the children who will populate the two new bilingual second

grade classes do not know one another very well and also because "
' they will be separated by some cultural differences in areas such as

language, common experiences, and family background, it will be en-

F—

cumbent upon the program to help "breakdown" the social barriers that
now exist between tﬂg native-born pupil and- the immigrent pupil. With= )
in the next year's operation of the program some of the instructional

thrust -will be directed toward the program technicne in which each

1] . -
- o
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ch'ild in _t_h_g__g}a_s,s_jrill_assi-s__t_ﬁispeen,in_gaip_i"n_g_'_l__angu‘_ag_i\pfo-
' fi.c:.ency. Under the close supervision of the classroom teact:er, the
child who is hlghly competent in the Cantonese language will spend
‘some of his 'classroom time in tutoring Mncan—bom cour}ge}?;a}zt’
and his American-born collegue will spend some of his classrogm time
in tutoring the immigrant pupil in the English. Using this strategys
Anot only u111 the opportunlty for 1anguage practlce multlply, but a
feelmg of pup11 competence can be developed. Because he will in
effect play a part in the instructlonal program, the "immiérant child"
may gain'a ‘feeling of greater confidence that may well 1ead to an al-

Jeviation of his feelings of inferiority to the native-born pupil.

Also, this "peer tutoring" aspect of the curriculum may do much to

breakdown the native-born pupil's feelings of being alienated from

the Chinese language.

. (
In ‘the normo.l course of educat:.on “of immigrant children, the son

outstrips the father d.n acculturation. -To help close the cultural
gap, the teacherlwill; supplement.:ceading jnstruction with stories of
people and familiar places in Chinatown and with stories about the
children's fathers. The social studies will consist of onsite in-
spections of places in {',he community that father and son:_’might value,

and the arts appreciated by the child’s family.

3. The educational oﬁjec%ives of the first grade bilingual program Te-=
main essentlally the game as those described in the original program

proposal entitled Chmese Bilingual 1 Pjlot Progranm. Also, with the

changes already described, next year's first, grade class will). be based

upon educational objeetives that were developed and modified during

*
’
0

-25-

——
~J .
 a
I ANy




the year.

The educatlonal objective (For §2ec1fi types of behavior ob:jectives

see pages AllfoA21in the Appendix.) fér the second grade bilmgual

classes are based upon the pupil achievement of the following skills:

Hong Kong Children N U.S. Children
} 4) language Arts (English) A) Language Arts (English) = - ot
) 1) Listening 1) Listening - ) ag
> oo : - !
q a. ' To discriminate begin- s :
n:mg sounds of words. ) o A
. _.' B ' g
b. 1‘0‘, discriminate ending o
sounds. )
¢. To hear and to remember - - - a ’ -
poetry. . s ' " .
2) Speaking . 2) Speaking " EE
a. To ask and answer social - a. To converse one to one with ;t
questions. opposite language partner, -
topicés covered in ESL and .
' b. To give a short talk with CsL. r—
opposite la.nguage partner, = . . .
topics covered in ESL and b. -To ask questions and answer
CSL. questions ‘in inquiry session. '
3) Reading . 3) Reading
a. To read sight vocabulary a. To read sight vocabulary of
of Dolch List depending Dolch List depending on
on level of reading. level of reading. -
) b. To teach parents a word a b. To teach parents a word a .
- week. . : week .
¢. To score between 2.0 and c. To score between 2.0 and 3.0
3.0 inm s’cat.em.de reading ‘in statewide reading word
word meaning and para- meaning and paragraph mean-
graph meaning test. ing test.

.26-
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23.2 Brojs-cultural awdreness: 23.2___
If project mentions specific values or nodes of vehavior of
N-ET culture, please swmiarize below: (or attach xerox)
found in docuuent _ page i .

3
PUSSIURPUUPSR G Ty [N S

O-not mentioned v

mentions ohly that the different values will be respected ét al,
C, p.23 "One of the primary aims of the curriculum developed will be to
assist pupils to make a synthesis of the ual & bicultural environ-
ment in which they live," :
excharige visits: with other schools

23.3 1-if project rfientions efforts to dgdrease etinocentrism in 23.3 1

either or both groups, describe/below: (or xerox-document vage/#)
O-none mentigged 5

i _\'—‘
Exchange visits with-other schoels, N .

L 4

23.4 In the bicultural compenent lmowledge of the N-HIT culture 23.4_L1293,4
involves (mari:'all that apply) - . .-
O-no bicultural componenf mentioned
Humanistic aspects of culture: ideals and values) literature
(oral or written), achievement of particular people or politcal
novements . . . ‘
Historical-cultural heritage of the paste-contributions to art

and science _ .
'Deep' culture: family patterns and contemporary way of life.
Itemization of surface aspects of a country--geosraphy, dates
] , of holiiays etec.
; . *  5-A specific culture only e.g. one Indian tribe
: 6-Various cultures of satie ethnic/linguistic group (i.e, Spanish-
; spealing peoples)
7-A third culture different from NEIT or IHT

3¢¢  * B-Uther (specify)
Keroy [ § a_ . ’
\/ ‘25.5 American culture is _deé‘ined: ’ S \,' 23.5 1

-not specified .
énarrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America=--multicultural

- g, p.é8—- contributions of various ethnic groups discussed
29 3~other(indicate document and page number for xerox) or
elaborate in your own words ’
See Yexoy

Co';y 1¥b

-

24.0 COILIUNITY CQG{PONENT

: : 1
o 17 Bilingual Aibraries are provided for: 247 _ 3

;E MC ~group not: specified
- project children . R

- % =

-
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23.3 1-if project mentions efforts to decrease etinocentrism in 23. 3.___...1_____.
either or both groups, describe below: (or xerox-document page/#)

O-none mentioned :
> Exchange visits with other schoels, )

23.4 In the bicultural compenent !mowledge of the N-HiT culture 23.4 1’2’3’%
involves (mari: all that apply) : . ‘
0-no bicultural component mentioned

Humanistic aspects of culture: ideals and values, literature
(oral or w‘*ltten), aciiievement of partieular people or polltcal

mnovements
@- Historical-cultural heritage of the past——cqntrlbutlons to art

and science

'Deep' culture: family Datterns and contemporary way of life,
Itefaiization of surface as*)ects of a country--geoeraphy dates

of holilays etc.
5-A gpecific culture only e.g. one Indian tr1be
G6-Various cultures of same’ethnic/Iinguistic group (i.e. Spanlsh-

speal:ing peoples) -,
7-A third culture different froa NZIT or IMT

See 8-Uther (speclfy) ) .
”e"d’)‘ /ga’ : i

23.5 American culture is defined: .
-not specified oo
narrovly: primarily Anglo-Saxon orlentatlon ' . .
2-broadly: ethnic plu..rallsnx of America~—multiculturel . -
C, p.28- contributions of various ethnic groups discussed . ?
] 3-other(indicate document and page number for xerox)-or \‘\

2
9 elaborate in your own vords - N

\

See x'rkoy . \ ‘

Y

Co 1¥b.
Py " b \ ] , o ‘
g .- . - | -
24,0 COLHUIITY COIPOENT o . ;) ' .
] 1,3

2.1 Bilingual libraries are provided for:
-group not speclfled !
project children /
2-adults of the progect community /
’ @-teache‘s .
no-bilingual llbrary not mentioned .
‘ 0

24.2 An ethnic studies library is provided for:
~~Q-group not spec’fied
) l-project children
. 2-adults of the project community

3~teachers .
no-ethnic studies library not mentioned |
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- 8) Puplls to retell a Ch:mese folk tale.

D.

C \.d*ckr&L Comn ee ne™tT

b. Chinese
1) Pupils to paint a picture of flo\ers and pla.nts. ) -
2) Pupils to make a ceramic bowl. ) -
3) Pupils to perfoéh.a._Chineéeu folk dance.

L) Puplls to sn.ng a Chlnese folk song.

6) Pupils to be able to use a brush-for writing Chinese
calligraphy.

7) Pupils to be able to work out simple math problems on
: T

A 3

an abacus.

Staff Development:

l.

. ”,

Classroom Teachiers e
a. - The classroom teachers involved in the Chinege- bllmgual

program are all bilingual in Cantonese and English, as well
as experienced in teaching within a bilingual-bicultural en-

vironment. -

The teaching staff in the program has collectively had many
~ year's of teaghing experie c(a within the Chinatown area. They
are experienced first and §acond grade elementary teachers and
are hlghly competent in teaching in elther the English or the

)

Cantonese language . -

During the first year of the program, the instructional staff,

L

| T :
Cominuationn ™ - |
/f "
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.« —2) Pupils to retzll the story of early Chinese coming to
. e

. 2)

£

L)

5)

Culture and Heritage.
American

1) Pupils to be able to identify individuals such as Washington
and Lincoln. ‘

America. ‘ . o ‘
. ‘ » : )

3) Pupils to be able to identify various institutions in

Early San Francisco history, such. as s the Cable Car and :
0ld St. Mary's. ' : . i

L) Pupils to be able to retell classic American Folk Ta.les,

such as "Johnny Appleseed.™.. —
. . - -,»‘_f; oo '
5) Pupils to be able to act out basic Americahi' social customs. -

‘

Chinese

/1) Pupils to identify :i.nd_ividuals such as Sun Yat Sen and ‘

Confucius.

Pupils to retell story of his father's Journey to the
United States. '

3) Pupils to be able to identify various institutions located

in chinatown, such as, his Family Association, the Six
Cokpanies. . Co e ’

L .

’ ../\r-J" : ! ~
Pnpils to describe where their fathers came from in China

(village, city) and 1a.nguage or dialect Spoken. ‘ {

———
N i

Pupils’to be able to retell classic Chix;ese Folk T_aies such A

.as, The Two ‘Brothers. - , - -

Pupils to be able to act out basié¢ Chinese social’ custonms.

.
~
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.2ke?2 Provision is made by the school for informing the parents
and comunity about the progran through: (Merl: all that apply)
- - O-rethod not specified” )
no-no provision for informing community ..
@oubilingual nevsletter : e
.- monolingual newsletter ‘ : ) .
é‘r\aws sent to mass media. . o -
-if articles included with project, -cheék 4 - ‘
bilingual fliers sent home -

-
F
)
Ll
i (&)}

@ ormal meetings - . .
(7}informal méetings open to entire community 0 \
-meet:.ngs conducted in both languages . N
O-home visits R o
10-other (specify) - — .
project director personally involved in progranm "

dissemination. specify hov
makes news releases

admits ohservers
@-nrevipus staff speakers ind panelists for meotinbs lesson

sent home on tapes \ ' . -

24y Coxmnun:.ty 1nvolvement in the formulation of school policies . , -
and programs is sought through:  2h_ 394,

°  O-type not specified , . S .
no-not sought | \
1-existing community groups working with program i -

<bilingual questionnaires )

community-school staff committees
commnity advisory groups only parents will be ingluded in future

~formal meetins open to the entire comaunity: F.E. .19 L

informal meetings with community groups ¢

~other (specify)
8-pr03eet director personallj seeks involvement of community

in program. specify how \
' 1

¥

° : w“ /

24e5 Th‘e"s;lool leeps informed about community interests, events and

[

problems through: 2.5 ___ 333,
no-no mention of school seeking to’ be 4nformed about community -
1-meetings open to the entire community conducted in both
languages v

cornufiity representatives to the school

bil L“guaJ questionnaire sent to the home
4~hore visits by school personnel
5-0ther (Qr)ec:uy) : '
O-method not specified d

-Bilingual‘ﬂdvisory Committee

24,6 The school is open to the tommunity throtgh: 24,6
O-not mentioned
no-school is not open to community for coimunity use
1-opening school facilities to the community at large for use
after school hours and on weelends
@provn.dlng adult education courses Sy

3-other (spacify) — .
pecify : planned for future




- i\g}iﬁfsmal neetings open ito entirc cornauniiy
-nectings conducted in both langueges
g-lome visits
1Q-other (specify)
Jproject director personally involved in program

di-senination, specify how ‘
makes news releases

AN - admits observers
24pprevious staff speakers and panelists for mectings; lessons
seni home on tapes - )
24.4 Community involvement in the formulaticn of school policies
and prograns is scugat through: 2hudy_D »4,6
O~type not specified )
no~not sought
1-onisting com.unity groups working with program ,
=bilingual questionnaires ' %
omunity-school staff ~omnitlees -
comnmity advisory groups only parents will be included in future

~fornal meetins open to ihe entire community F.E. ».19

informal meetings with community groups )

Zother (specify) *
8-praject director personally seels involvement of community ;

in progran. speeify how

24.5 The school ieeps informed about cormunity interests, events and
probleus through: ‘ <
no-no xentd . of school seaking to-be informed about conmunity
. 1-nestings .« an to the entire cofmunity conducted in both
lengisges .
(2)c.runity representatiives to the schwol
v7 npual quesiionpaire sent to the home
Z-lioow visits by rehool pefsopfiel
s5-other (specify), ‘ ~
O-ucthod nct specified

28.5__ 342,

1

-2ilinzual Advisory -Committee

24.6 The schiool is open to the community through: 24,6 2
O-not uenticned .
nu-school is not open to cormunity for coumunity use )
. 1-onening school facilities to the community at large fcr use ‘
after schiosl hours and on weeiends -
aroviding adult education courses
S-cther (specify) . ;
nlanned for future
- / some wutoring planned for 2nd year.
L. . C, P35
25,0 GPACT SVALUATICH ’
. 2541 Project nentions description or dissenination of the bilingual
et 1332 i.hrough: 2501 -
: newssaper articles ) 1,2,3,6
. ?;;d;gbzx?s other news media
) -vrideo~tapes : ;
- tﬂf”“ R {'f-
@visitnm-tp ohawive the program )

& roleases .nade by program director

-

*
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) page 20
I
25.2 Project's impact:

25.2 1
1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from 3
the bilingual progran

2-Project mentions other schools in the local educatlonal systen
have started bilingual prograns

3-Pro“ect nentions that a University has instituted teacher
training courses in blllngual education to meet staff devel-
opnent needs

26.0 ROLE OF EVALUATOR

26,1 Evaluator has field tested, om a group of children who are of

the same language, culture and grade levels as the children in
the tilingual program:
O-not mentioned

26 L) 1 2
=published measures
staff developed measures '
- —— 3=staff translations of published measures
1;}ﬁ?‘::_ \\4~staff adaptations of published measures
26 2 hvaluator has personally observed students in the program: 26.2 3
O-not mentioned . .
do-never
1-once.or twice during the year
ore than twice
(;;iegularly ™~
—other (specify) . .
26 3 Evaluator has met with teachews: . - 26.3 2
0-not mentioned
- no-never .
once or twice during year . '
Cf)more than twice S—
"o 3-regularly : '
4-other (speclfy)
T '
27.17 Q-not specified 27.1 —
A comparison group has been chosen . h
2~A comparison group will be chosen
27.2 0-not specified (uiark all that apply) - 27.2__1,3,5,7
C:}Pre-tests have been given-to project group or sample -
" will be i
Post~tests hiave been given to project group o; sample
. = " will be .
re-tests have been given to comparlson group ‘ K
. " will be -
ost-tests have been given td’comparlson group
" will be




f
\\\\\ E. (General Assessments of the Impact of the First Yearts Operations ;20 . {

o _ on Participating Groups: schools, parents, teachers, community-~~
inéluding unéxpecte@ effects.

In general, the impéct of the program-dt this time has had the great~
F. ‘ . est effect up;n pupils and parents. As has been stated, the pupils

who entered the program speaking only Cantonese are making headway to~

ward greater facility in the use of the English language under the pro~
gram. Also, many parenﬁs are becoming extremely interested in the

program and are highly supporti?e of it. They are indeed "impatient to

P

see the program expanded to other grade levels as soon as possible.

" Since there is a great concern in the Chinatown area toward the educa~

tion and assimilation of the  "Hong Kong childfen", the community sees -

Guesyon A5 L

the bilingual pilot program as a method for the assimilation of the
foreign born Chinese child into the Chinese~American Chinatown culture

without leaving the heritage and the traditions of _the home. It is

not surprlslng that SO many parenvs have shown such great interest

and support of the Title VII Chinese B111ngual Pilot Program.

. e . 7 t v




