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Project
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2.4 ITA _
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1.0 PIL63CT HISTUY, FUNDING AND SCOPE
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21-0:Jahena
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28-Washington
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30-Other (specify)

2.0 FUNDING

see 1.1
Project 07 - 1970
No. 17 1971

(liar!: all that apply)
2.1 1-Any P.I01", funding of BILINGUAL program, if Title

VII continues or expands thatprogram
2.1 0,

0-no prior funding mentioned

2.2 Year prior funding began 2.2 EA

2.3 Prior bilingual pro,gram invcp,ved: 2.3 NA.
1-early childhood kPre h
2-elementary students (grades 1-6)
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0-not specified

prior (1968) ESL pre,.ram exists 112A, I, 7
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(Dteachers & staff-salaries
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Iprogram:
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4.0 SCOPE'of_PaOJECT
4.1 Numbers of schools involvdd in Title VII program:.

1-ohe 4-four 0-not specified

two 5- five';

(three 6-other 'r,

4.2 Total number of students in progra? A.First year
D.Second year
C.Third year

ry

3
.1

4.2 A _p.a._
B 148 _0, p.2

44.3 Grade level of students in px.ograu; number of classes per
grade and total number; of students by grouped grade levels

(by second year)
Number of Number of 4.3 PST

Grade Classes G-ad.. Classes
,...
A

PS- Preschool
...............

7-grade 7 B
....

K-Kndgtn
.,...........

8-grade 8, C

PSK,...._ ..ltdArkoiudents PS and X
B
; -grade .:, ...,-.

TOTAL students gr. 7-9-0 .....,_

grade 1
grade 2

3-grade 3

4-grade 4
5-grade 5

6-grgo 6
A TOTAMMidents' gr.

- ---
.79.. _

-----..--

1-6

10-grade 10
11-grade 11
12-grade 12
C - ---- TOTAL students gr. 10-12

4.4 1-All classes graded 4.4.
2 -All classes ungraded

,3-Some classes ungraded
If ungraded, specify ages or grades grouped together; ist & -2nd

5.0 P,10CESS VAUIABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation lin box)
(Circle any information which is inferred and write INF.)

p.opipaRt poLlipapt 5.0

',Total

Bother Tongue

I _ N -E Dom -

133

2. Total
English
ilother-Tongue.,

I Total Non-Ealglish

Dorainant:,

II..E-Dom -NEM'

5

1

11I2 -3-Dom -

NE

Edom
FEZ

PP.. IL,
133 94

IIl
5 3

5
II
2

5

1I Total English r2ot-.3. u-.7oi .,3.0 6
Dominant: 10 II= 112



grade and total numbe- of students by grouped grade levels
(by second year).

jit*er. ofNumber of
N

q4PP9s.-,Grade 1

Classes Grade
'PS-PreSchool 7- grade. -7 :............
K-Kndgtn
PSK TOTAL NC. students PS and N ';111:tee E./3 ......, .

. D _TOTAL students gr. 7-S'

.....____

4.3 PSK

AB

grade 1
grade 2

3-grade 3
4-grade 4
5-grade 5
6-gra e 6
A TOTAGnts- gr. 1-6

-
.1.79.

-

4.4 1-All classes graded ___

2-All classes ungraded

10-grade 10
11-grade' 11

12 -gr ads 12 ....._.
C ..,TOTAL students gr. 10 12

4.4

3-Some classes ugraded
If ungraded, specify ages or grades grouped together: lst & 2nd

5.0 P.ZOCESS VA_UABLES - STUDENTS (Sociolinguistic)
5.1 Students Damilian't and Native language intpradtion and

cultural affiliation (Indicate nupberL.qt, students in each
category and Specify cultural affjliation in box)
(Circle any information Which- is ...ierred and write INF.).

Von-Encrlislp Dor/Inas-it Enr1 (.11 Dominant 5.0

.

1. Total
I I . N-E Dom

Non-English i

Mother Tongue. 138

2. Total

English
liother-Tongue.,

- NlaiT j II ,E-Dom

Total Non-English
Dominant:,

II

5

5

ITE

E don
milt II].

II
2

Total aigli I Tot c.1 11-Dom

II= II
2

Dominant: le

...

N-E Dorn . N-Da

Non- English &ample: a nativeChinePetpeaLer
1,other. Tongue I who uses e.k:Re.sa. in most contacts

I though he may know English

English
Mother Tongue

Id -J' Don ZIT

Example: (rare) a native ...;nglf.sli

speaking Puerto -.icaa child,
born in New Yor:, who returns

to Pu_rtc .ico and becol:es
Spanish dominant

*to.be slabstituted fcir Spanish

138

5 .

1

.

. EX;40 PPP.41941.t.
E-Don N-ZIT

4ample: a native Chi; ne (A-
speaker who uses 0..hiaist;., only in
qi.miliar contacts, and Englisli
tin- all ot'perp,achopl.0.

4-Dom -

-
I) a native E. speaking

a.cculturated American who may
0\ ,c.y not know a second Ding.

2)a native E. speaking
11exicanAmerican child who has a
minimal receptive knowledge of
Spanish, but has a Latin culture
affiliation



Cultural or Ethnic identification of target
by number and (;) of each:

Indigenous Americans:

students in program

Number Per Cent of
Total Students

a
Al Navajo. Al_..

A2 Cherokee A2 ____.
A3 Other (specify) , A3... _ ..

A TOTAL No. of American Indian A

Americans of other ethnic backgrounds:

B1 llexican-American

B2 Puerto-2ican B2

B3 Cuban B3

B4 Other Spanish-American

(sPecify)
B TOTAL No. of Spanish-

' speaking Americans

C Portuguese-American
dbFrancor.American

Chine6o-American
G Eskimo
H aussian
J Other

C

D

......

I TOTPLonumber of ii-Eirr target

students 199.5s;

"I

Page 3

if inferred,

check (%/)

. . .

some Hong Kong
"born, some US
born, but all
of Chinese
background

5.3 Ethnic-identity of English/mother tongue students other than target

populationi if specified; by number and per cent.

:21

E2

II TOTAL number of 'Orr student's

other- than target population

El

E2.

oat -

. , .

5.4 Students' native language or mother tongue if DIFFE.,:.[ZT

dominant language.

gpf;:g13711.P.;',APNIAZP
CV.Niftesa_

from their

1-English
2-Spanish

rrfr NA

5.5 Students' Dominant Language and Extent of Bilingtaliam

Dominant:language
of students in program

Number

Per Cent

! Number of lionolingual 'luber of students Bilingual

Students to any extent

Uo. 0 not ionly listening speaking
, spec. comprehension 'ability

No. %

not
spec.

9



BI Hexican-American
B2 Plierto-.1ican

B3 Cuban
D4 Other Spanish-American

(specify) ,

B TOTAL No. of Spanish-
speaking Aaericans

i
C Portuguese-American

Franco-American
Chinese-An4rican

G Eskimo
H ;ussian
J Other

I TOTAL number of N-El'IT target.
students .

B2
B3

F

C

. 100 N

sane Hong. 1C(11G
horn, some US

. , born, but ail
of Chinese

5.3 °Ethnic identity of English mother tongu.e students other than target
popblation; if specified; by number and per; cent.

21 0

E2 E2

II TOTAL number of 12IT students
other than target population

- : 7

NA

bacic-round

5.4 Students' native language or mother tongue if DIFF.112/72
from their daminantaanguage.

*.

(specify)

DPAPPILAJNAPA.119.
1-English
2-Spanish

AiffP:rfql:c. :11.P.bfg7. / Per Cent
Chtnese.

I - 251(
-/.

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! Num1)er of 1:ono:lingual
of students in program Students

Number

12, __ja English 6
A American.4. A.....

Indian
Al Navajo

A Cherokee
Keresan

'14 Other (spec.
3 Spanish
C Portuguese

French
F .1.3B Ci.inese
G Eskimo

.1ussian

J Other (spec.)_..

not , No.

spec.,

§14. .5:38

Cont. p.10 ,

1.;

1

iTuMber-of stUdentslilingual
to any extant .

0 not 'only listening speaking1/

spec., comprehension +ability; 1
, To.

-4

4

. . . .

. .

..
. . -



1.4, b to S
SURVEY OF /ANGUACIE SPOKEN AT HOME

CANTONESE

I. Cantonese Spoken at Home

Elementary 6,231

'--Junior High 2,878

Senior High 3,336

1110
Total 12,445

II. Cantonese-Speaking Children Enrolled in an ESL or Bilingual Class

Elementary

Junior High

Senior High

Total

276

267

65
MEMIIMINIR.1=11

608

Cantonese Speaking Children in Need, But Not Enrolled
in an TSL o: Bilingual Class

Elementary

Junior High

Senior High

1,061

119

50

r;ar

9A

ti



3 6
ITUIMERS OF STUDENTS MO NEED INSTRUCTION

IN CANTONESE AND ENGLISH

GRADES

.of Childien
e Langdage at

_cm is Chinese

_

Number' of Children

Enrolled in ESL,
Bilingual or

Compensatory Class

Number of Children
in Need but not En
rolled in an ESL
- Bilingual or

Compensatory Class

K - ;', 200

Distribution 20 250:1Y

2

by

Schools and 30 157

3

Not
Grade Levels" 53 135

4
,

.

44 . 126

5 59 ' 95

6 70 98

Elementary
Sub-Total- 6,231 276 1,061

908 65 39

8
.

945 102 12

9 1,025 100 68

10 1,064 , 19 15-

11 1,142 21 15

12 1,130 25 20

SeOondary
Sub-Total - 6,214 . 332

.,

169

DISTRICT
TOTAL - .12,14145 608 '1,230

10A



V.

NUMBER OF CHINESE STUDENTS WHO NEED SPECIAL INSTRUCTION 114 ENGLISH

* BEGINNING:

Those whose native
language is not English, and
Who are in their first Year

of instruction in the English
language.

\

** OTHERS:

Those who are beyond
the beginning level but who
need more work in English to
be able to dc well in a regu-
lar class.

r

41;

GRADE.

CHINE=SE

Beginning* Others**

Childrens
Centers
Nursery

44 0

Pre-K 31 15

K 148 136

1 146 191

2 67 175

3 78 181

68 135

70 107

6 -,

. .

117

7 5o
,

53

8 54 60

9' 55 113
-

10 21 123

11 4 105

12 9 38

TOTAL' :906 1,549

GRAND TOTAL 2,455.
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5.6 .recruitment of Students: 5.5

0 - not specified
1 - English Mother Tongue and Non English mother Tongue

Studpnts are required to part#ipate in the bilingual program

2 Only i -2IT are vetwlaged to take program, writ participation

is voluntary Nzelected

4

BSoudh

e
3tT anle Icit-zd r

atparrmnig
ato n

some
vrltunriaryof project (in addition to

language)

5.75.7 Proportion of ri)oF pupils in project area: see Chart C

n.sr not specified on the cAart. local education acency
7,559 NEXT- 10,887 Erk2M,"-I.EDOM

5.8 Camunity Characteristics (mark ally that apDly)
(% if more than one category,, indicate percent for

'innercity-ghetto,barrio
2 major city
3 small city, town -or subur-t
4 rural, farm
5 other (specify)

reservation

,
each)

5.9 A. Socio-economic status of 11..ENT participating students
(indicate specific percent of low SES)

B. Average family income, if nentioned
n.s. _not specified

5.10 Socio-econonomic status of MT participating students
(indicate specific percent of low SES on the blank)
n.a. - not applicable (no MT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s.-not specified

6.0 SOCIOLINGUISTIC SURVEY
parent opinion

6.1 Project states that a .seelea7fritettii-s-tie survey:

I for II for
group :.:271 group

1 was made not Jacauded in
2 will be made
0 not mentioned .......

parent opinion
6.2 If a survey

mark all groups included:
IN-EMT

1 pal;ents X
2 children
3teachers
4 comunity
5 others

(specify)

5.8

5.c.; A.10(4, l ow SES

II

1st yr of project

was or trill be made, 6.2 I

II

11....-

6.3 Language dalinance of N-aa groups (chec:: laparents, D .Pkildren, C. teachers;

will be determined by*the extent each language is used in -afferent domains
through various means of communication.
e.g. specify extent descriptively: never, some-tilAes, always . A

USE NCNI-ENGLISH LANG. USE =USN

_na riATUS _LISTENING_ SPLA' 1:3LDING LISTLi;ING'SPEA.KING 2ADING .111 TING.



WOM-1-tEIXA
5.8 Community Characteristics (mark ally that a;n1Y)

(% if more than'one category, indicate,perbent for each)

1 inner-city-helto,barrio
2 major city _%
3 small city, town or suburb.
4 rural, farm
5 other (specify)

reservation

5.9 A. Socio-econaaic status of N.EN21 participating students
(indicate specific percent of lovSES)

B. Average family income, if Dentioned
n.s. _not specified

5.8 ___2

5.S A. 100 .law SES

5.10 Socio-econonomic status of articipating students 5.10
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no MT)
00 -not specified

5.11 Proportion of migrant students in project 5.11
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC suava

parent opinion
6.1 -Project states that a .e4m4eItitcsk414,1 survey: 6-.1 I ......1____

I for II for , II

-E.d group :IL: group

1 was Dade .f...1..... not insawied in 1st yr of 'project
2 will be made ..._._

0 not mentioned

parent opinion
6.2 If a -feea430.1.iirg. survey was or will- be -made, 6.2 I ._,._1,_.

mark, all groups included: II
I N-EIT II II ii

--------

1,parents
2 children
3 teachers
4 connunity
5 others

(specify)

6.3 Language daainance of N-=.;T groups (caeca:; Aliparents, L. __children, G.:teachers)

will be determined-by the extent each language is used in different domains
through various means of communication.
e:g. specify extent descriptively: _never, some-times, always 6.3 A

USE NCN -ENGLISH LAW. USE ENGLISE U

DC& AIMS: 1,713.7.11;11G i3?.E.4122Ip.. ',-.ELp.4:1G.0122,1.1tIG J.,ISTENIITe SPE:12HG 2.ADINb li. I'd: id
. . . . .

1 Name
.1

2 Church -. . .

3 School . ,..

) . .-. . _. ..

6 Neighborhood
7 film -TV-radi6

5 Socializing
.

. -.,

..,

1N:::4 or

8 liagazines,nelk
9 Others 1

(specify)



. Pk.:0 56.4 If not included in survey, how was .student's language laninance 6.4 I, 2
determined? I II II _2

II-ZIT, Ilif
1-inferred by use of surname

..,..._

2-.established by` formal testing of students .2.,...0, Pp
3-assessed by informal means (specify how)12

5re.
4-not mentimed how language doninanctwas

eleter.z.nec

6.5 Ilgiolinviiiis...Agmay_inoludes: (check all that apply)kite r
An analysis to determine
in the community, (e.g.,

which series as a single
a group of people).
1 -yes

.0-no

if an interlanguage exists
a mixture of two languages

system of communication for

JLeiein:;istic au:vo- includes ita:s covering:

6.6 parents' attitudes toward Taaintenemce of child's
14-Ziff in particular domains of use or comelete shift
to DIglish

6.5, no

6 . 6 1

1 -yes parent's attitude toward program-F.E. p.18
0-no

6.7 -- 'ZIT parents' attitudes toward their children's learning
of the N-arr. language
1-yes
0-no

6.7_

6.8 Children's own attitudes regarding the second language 6.8_ 1
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or
community attitudes toward N-aiT maintenance '

determined?
I-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

c 3

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 1
program? (speciX5r) (e.g. transfer or naintonance instructional
programs)

more parent participation sought on ad-isory board0-not mentioned
more surveys to be made ?V.:. p.19

7.0 STAFF SPIRCTION

7.1 Linguistic background of project teachers, by number in each category:
(indicate non-Ehglish language in each box)

Language dominance not specified if any information is not
-,....x.flother tongue not specified

specified, cross out thEt
not specified whether monolingual or bilingual heading and complete the



which serves as a single system of co:munication for
a group of people).
1-yes
0-no

fru.:No: includes itc:_s covering:

1 1

1

6.6 N-MiT parents' attitudes toward maintenance of child''. 6. 6_
N-EHT in particular domains of use or complete ,shift 1

to algligh
parent's attitude toward procritm-F.E. P.181-yes

I..0-no ,
1

6.7 SIT parents' attitudes toward their children's learning
of the N-F.IIT language

1-yes
0-no

6.8 Children's'own attitudes regarding_the_second language
they are leatning and the-speakers of that language
1-yes
0-no

6.9 If not included in survey hotr were parental and/or
comaunity attitudes toward N-DIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify

6.1b 1-After sociolinuistic survey is made, how does it influence 6.10
1

program? (spectfy) (e.g. transfer or maintenance instructional
programs)

more parent participation sought on advisory board0-not mentioned
more surveys to be made F.E. p.19

7.0 STAFF' SPECTION

7.1 Linguistic bac:cground of project teachers, by n=ber in each category:
(indicate non-English language in each bo;:)

Language
-..A..Hother tongue

not specified

I II E Dom. 1

/EMT
ill:-

II .E'Dom
. 'SIP

EDom'
/I1NEMT

A

dominance not
not specified
whether monolingual

A,Iqopplinval

IN:.
.... .. ...... a =ow.. .o. a. ft /....

N-7___

Total Number
nonolingual

specified

or bilil.gual

B-Bilingual

(if any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.1 No. /0

I A
N= 5

.N= 5
A. s. . . ., .. m , ... 4 .. ... ' 4.

i N= '.......,,_., j

B Total Number
Bilingual

I B
II A...
II D
111 A

It,l B

A _12-
B _F,.

111-

Total Ihxlber

of Teachers

n



. ,
4Z...tort , fr,

.
o .4.5

6.4.e !DO 4.'4

AM. abr._

the following:

a. Those children who were the most recent arrivals from
Hong Kahg.

b. Those pupils who were obviously nor-verbal in the
English language, as determined through kindergarten
and first grade teacher observation.

Pupils who were selected for the,first year's pilot program in-

cluded 114 new arrivals from Hong Kong, and 11 pupils-who had

resided in the United States anywhere from less than'one-half

year up to 5 years: and whose difficulty with the Ehglish len-
;

gaage led to their inclusion in the program through teacher

recommendation.*

3. Baseline Data and Evaluation

a. During the firrt month of the pilot program a battery of six

teacher-made tests was given each child to measure hisMlan-

guage starting point" relative to the program objectives as

. spelled out in the program proposal.

b. Pre-tests

The pre-tests that were used-to assist in' he development of

baseline data for the program evaluation consisted of the

*The staff chose to fill up the entry, class with non - English speaking child-
ren over the option of having both non-Chinese speaking and non-English speak-
ing in the same class becauie

1) the former presented a smaller range of needs than the latter;
2) the great number of foreign-born children.



following:

1) An interview, in English, was held with each pupil

participant at the beginning of the school year in

order to make teacher evaluation of the individual

pupil's oral response to social questions. (For inter-

vie4 format, see page Al of Appendix.)

2) An interview was introduced in Cantonese and carried out

in English to determine the individual pupa's oral cow.

nand of basic English language structure. This inter-

view was tape recorded, and this pre-test tripe recording

at the end of the year will be used as part of the pro-

gram evaluation. (See page A2 of Appendix.)

3) Class exercises introduced .n Cantonese and conducted

in English were instituted to obtain a "paper and pen-

cil" record of, each child's aural understanding of the

basic English language structure. (See,page A3 of

Appendix.)

1) An interview was constructed half of which was conducted

in Cantonese and half of which was conducted in English

so as to obtain a record of each pupil participant's

oral responses to questions utilizing basic English.

(Seepage A4 of Appensix.)

5) An interviet, was developed and utilized to test each

pupil particirant's English and standardized Cantonese

idioms. A rt crd has been made of this pre-test also



and will be used in the program's evaluation. (See .

Appendix, page A5.)

6) A "paper and pencil" test was utilize to obtain a re-

cord of each pupil participant's abil ty to write at

least 81 basic Chinese characters. (See Appendix, page A6.)

c. During the last two months of tYle project (May and June, 1970),

post-tests utilizing items mentioned above will be given to

each pupil in the program. The program's instructional team

has also evaluated individual pupil progress within the program

by using a staff devised check-list of pupil accomplishment.

(For further information see page A7 of the Appendik.)

d. During the months of May and Jane, 1970, the pupils in the

Chinese bilingual pilot program will also pa'Aicipate in the

state-wide reading test required of all first grade children.

A study made of reading scores. of the first grade population

of Commodore Stockton School using scores of last year's state-
-,

wide reading tests showed:

1) The average HongKong born child reads half a year below

grade leiel (in this case grade level being at 2.0).

Whereas'the average English speaking United States born

pupil reads, on the average, at the 2.0 grade level.

2) The same Hong Kong child reads at a 1.5 grade level in

comparison to the 1.7'grade level score for the average

United States born child regardless of language spoken

at home.

-12-



2

3) The Hong KOng child with no kindergarten or with half

a year or less of kindergarten reads at a 1.2 grade

level in comparison to his peers who have had a year of

kindergarten,experience.
Those who have had kindergarten

training read on the average of a 1.5 grade level.

e. Thee null hypothesis that is built into this pilot program is

based"upon the fact that 60 percent of the bilingual pilot

class at the end of the year will read at the 1.2 grade

level a= that. 20 percent of the class will read at the 1.5

level. The remainder, 20 percent of the class, will read at

the 1.? level. One of the major objectives of the pilot

program is to achieve an over-all class reading score of 1.5

in reading. For further information on the reading survey

upon which the aboVe figures are based, see page A9 of the

appendix.

f. Although baseline data is now available to program staff

members, an actual evaluation of the program has not yet been

completed. The evaluation based on the aforementioned base-

leted b June 30, 1970.



page 6

7.2 Linguistic background of_prolect aides or aracrofossionals. by number:
(indicate non-English language in each box

1. Language dominance not specified
Mother tongue not specified

'.... ----/NNot specified whether monolingual or bilingual
C, p,.31.1-- must be fluent in Cantonese

. / A Monolingual B Bilingual
Syriet

,No. %7A2
Xeie i I N-E Dom

1

_ I i,.

4 Ci-
N-EMI

I

6 i I B
I II A

II E Dom
.

. I II B
......- ........

SIT II A
II1B

- II E Dom 1

1 N-Ei 2 i

'(If any information is
specified, cross out
heading and complete
rest of the chart)

not
that
the

N Total Number
A Total Number B Total NUmber of aides or
Monolingual Bilingual paraprofessionals

6 6

7.3 L e s used by bilinaull proarari tcapfx:s:
Hark all that apply)

1-Bilingual teachers teach in onlY one language

la-Bilingual teachers who teach in only one language teach in their
dominant language,,whether that is their native or second language.

Klingual teachers who teach in only one language teach in their
nativa language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

&Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

AT- 76-
B 17- 7Ebo
N

(inf)C, p.31
I, p.23

7.4 Lan e b oartmv204521.0.2 7.4 2
nark all that apply

1-Bilingual aides instruct in only one language
1a- Bilingual' aides who instruct in only one language teach in

their dognant language, whether or not it is their native language.
filingual aides who instruct in only one lng. teach in their native lang.:
lb-only if nativc languacc is _lc° their.dcninant 1..ngu_E:e
1c-..v..n if nativc language is not their dominant language
1-0 not specified

ilingval aides instruct in both their native and second language,
CI 'p.46 regardless of which is their dominant language.

0-language(s) used by bilingual ollocified



II E Dom/
MIT

II E Dom
1 N-EiT

A Total Number
Monolingual

N Total Number
B Total Number of aides or

Bilingual parap6rofessionals

7.3 Loggaggslused by bilineual program toac:-..ol's:
(Hark all that apply)

1-Bilingual teachers teach in only one language

II

II B
II A
II

1
B

B 1750
N

(inf)a, p.31
I, p.23

`1a-Bilingual teachers who teach in only one language teach in heir
dominant language, whether that is their native or'second language.

Bilingual teachers who. teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

&Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan

C, p.46

ed b bilin or narcy)-20fess"Gnals: 2
nark all that apply

1-Bilingual-aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominantflanguage, whether or not it is their native language.
t'ilinguantENMF-Wno instruct in only one 1.7.2ag. tench in their native lang.:
lb-only if native lanzuaEc is -lso their dcninc.nt

if nntive language is not their dominant language
1-0 not specified

ilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

'0-language(s) used by bilingual -)rc ,lido., not nocified

7.5 CuJtural aff iation of teachers aides rc'ect di actor and -valuators b
puqber and percent Lark all that apply Specify cultural, affiliation.

A. Teachers NQ. % B. Aides No. % C. Proj. Director D. Eialuator(s)No. %
Chinese-,

Chinese -Aciatires.m j',,,pro American 6 100 1st yr hinese American

INNO MIMEO

111111=11

0-not specified

11

2nd yr-

in^



2. ParapTofessional Personnel:

a. Paraprofessionals working in the program will have competency

in both Cantonese and English. In this case, the definition,

of "competency" is the ability to use both-languages fluently,

as well as having the background and experdende\necessary to

assist in the teaching of bicultural materials.'

b. yaraprOfessionals in the program will be utilized in a number

of ways; they '11 assist teachers in taking students on field

trips; and, in some instances, they will assist the calligra-

pher in translating materials frOm Cantonne into English and

from English into 'Cantonese.

c. It is the responsibility of the administrator of the program$,

working in conjunction wit?} the program classroom teachers,

O

O

to evaluate the effectiveness of the program's paraprofessionals.

-31-

Pwr



Selpctipn 'of 11-411tep.chers from.1.pc-pl comunityb -not specified
i=ber-cf- prograia teachers from local- cormunityam % of totall-ilfr teachers.

pace 7
7.6 No. %

p - ev.. ors have taught in community; F .E. p.22-teachers middle class,7.7 st4k4V,
I and _aides 7,7 sIo.*1 teachers o...sar.e.

cultural bA.94V-92.4d. as. s!`
B _100

C, p.31

indicate specific percent on the blanh or
if specified descriptively,
1-few

A = teachers
2-some

B = aides
3-many
4-most
5-more than half
0-not specified

7.6 Teacher Qualifications - Training and experience prioz. tie -oroject
(Indicate number of teachers with each qualification, 7. *16.--..w

if given)
7, 2,9111.0,11920,..18n.s.-c:ualifications not spcified

.

Svc it 0-previous courses not specified
1. teacher must meet a specified level of language proficiency on akr-lea y

standardized proficiency test of the non-English language through
which (s)he will instruct

_.teacher must meet a specified level of communicative competence in
the non-Fmglish language determined by a structured intervi4f14ency
;previous teaching through 14-31T (in country where it is a nativelnatave-

Le---languaie in Peace Corps) 1 i

1141

cony 7c.

on.._ ....previous teaching in local ares/live in the co:L.:unity petence5.....courses in fl -E2IT language structure and usag9" linguistics or FL traininfA...c.,,o,ur,sses ,in.,,,I.Iftlilteratur9' or literacy in Spani,sh
%.:.4 ......at, be 04.4.1.4_,,a.,
-_arKi previous education through is,-Eillicontent of courses learned through
, __courses in teaching I'LL/audio lingual approach IT-711T

_.courses in methods of teaching 14-iiirf language /language development
IN*... courses. in methods of teaching content (e.g. ma.th)in N-ENT

12..__pertification in ILL/or erserience teachin; 2S1
13.___pertification in teaching 14.-ZIT
1/.._,_ cross cultural courses
15. ___courses , in the cultural heritage, values, deep culture of Pi -;SIT or16....__ other qualifications: specify travel

...,
p.45 (:)-experience working with Chinese children, rong in tea-hing ESL,
8.0 STAFF DEVFLOPIIIIT talowledge, pref. experienc% curriculum develop.

.1 A44....-----___-
B 2tii.0-110 staff training mentioned , -ea 171k prolg.ct_ is _of.f.e.rim _training. for teachers A. For B. For Para-and Loh zar,garo..ftmsioppis 3.p. the .followix....arv.s:Tepshprs

profossionals(marl.: all that apply)

n.$.- Training indicated, but nature not specifiedlist: as their second language : .....
e teaching of 1:Ing1ish as a second language._
as their second -.language

..The teaching of X as a second language__
5-;lethods of teaching other acadasic subjects6-iethods of teaching other academic subjectsin :: language



= aides 3-zany
4-most
5-more than half
0-not specified

7.8 Teacher gpalificgtions - Training and el:P erienco brio project nR,21,'s

(Indjcc. number of teachers with each qualificationl'4.
roject

ge-.

)(lace) y
cory

if given). -

n.s.-qualifications not spcified
2,9,1041920,, 18:

.

0-previous courses not specified .

.

1.__teacher oust meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)he will instruct
teacher must meets. specified level of communicative competence in

the non-English language determined by a structured "intervieWf14eper'

3......previeus teaching through kl-LMT (in country where it is a native/nataVe-

language, in Peace Corps) .

.

native/ii

a..1.-

4.,_ __previous teaching in local aree/live in -Lib co:t.axaity
. petence

5.....courses in N-BiT language structure and usage/ linzaistics ox FL trainin

6. courses in N-E literatur9' or literacy in Spapish
An-10.
K,.-- nust be bilingual ..

any previous education through k.-EiiT/content of courses learned throUih

iL

,,,i0 -;_courses in teaching ESL/audio lingual approach IT- iT

__courses in methods of teaching N-EUT language / language devele=ent

.........courses in methods-of teaching content (e.g. math)in N-FIAT

12._____certification in ESL/or e=perience teaching ESL
13.......certification in teaching N-EilT

14.__crgss cultural courses
15..._ __,.courses in the cultural heritage, values, deep culture of N-FIIT or

16..___other qualifications, specify travel

0, p.45 experience working with Chinese children, rong in teaching ESL,

8.0 SUF.? NMUIORMVT knowledge, pref. experiencq
.1 A

curriculum develop.t5_,._____
.

_____zt_
B 2,4

0-No staff training mentioned
8:.1 The project training for te.apliere A. For B. For Fara -

Didion iiere2ro_f_e_s_sion_als. .41...t.he. following. Areas: Teachers professionals.
(mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language

._.

The teaching of English as a second language_____
3-X as their second language_ ....-

The teaching of X as a second language__ ....
5-liethods.of teaching other academic subjects --......,

6-liethods of teaching other academic subjects
in X language ._.... ._.....___......._.... _......_

F.A.p.22IMPROVED STAFF COMPETENCY

C' p .33
3 .B?

I LINaGe
d
E
malTs

RAf I
teacher trainiar are: Students

-I N-EMT II ENV
(:)1Understandirw of socio-cultural value g and practices . X

z).22 2-Cross-cultural training
3-Sensitivity to ethmeentricism and lincuistic snobbery

Se 4-ilvareness of the socialemotional development of
5-Strategies for accomodating the different learning.r,,, styles of

6-Strategies for cognitive development of
7-Strategies for reinforcing, the self - esteem of
8-Methods of cross-cultural teaching or teaching the
bicultural component
9- Formulation of pupil performance objectives
30-Methods of evaluation of pupil performance objectives

List specific courses if given (or Xerox and attach)

.,
mmil
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1. Classroom Teachers

a. The classroom teachers involved in the Chinese bilingual

program are all bilingual in Cantonese and English, as well

as experienced in teaching within a bilingual-bicultural en-

. vironment.

b. The teaching staff in the program has collectively had many
-

year's of teaching' experience within the Chinatown area. They

are experienced first-and second grade elementary teachers and

are highly competent in teaching in either the English or:the ,

Cantonese language.

c. During the first year of the program, the ins+rtictional staff,

as well as the school administrators, developed an nonsiten

evaluation method for measurement of classroom teacher ef-

fectiveness within the program. Also, the classroom teachers

in the first year of operation of the bilingual program devel-

oped many teacher-made tests for the pupils enrolled in the

program. The experience derived from the development of these

tests will be used by the staff in the coming year for the

development of similar pupil-evaluation instruments for the

second grade. Also, of course, the staff will use California

standardized tests to assist in measuring pupil progress in

such subject areas as reading and mathematics.

c. Bilingual Classroom Teachers

Responsibilities:

The teachers will teach the bilingual classes and will act as coordilo.

ators of the bilingual curriculum and materials development.

Qualifications:

1) Must be an experienced teacher withL valid California

0



. vlronmenp.

b. The teaching staff in the program has collectively had many

year's of teaching experience within the Chinatown area. They

are experienced first and second grade elementary teachers,and,

are highly competent in teaching in either the English or the

Cantonese language.

C. During the first year of the program, the instructional staff,

as well as the school administrators, developed an Itonsiten

evaluation method for measurement of classroom teacher ef-

feCtiveness within the program. Also, the classroom teachers

in the first year of operation of the bilingual program devel-

'aped many teacher-made tests for the pupils enrolled in the
r_,

program. The experience derived from the development of these

tests will be used by the staff in the coming year for the,

development of similar pupil-evaluation instruments for' the

second grade. Also, of course,, the staff will use California

standardized tests to assist in measuring pupil progress in

such subject areas as reading and mathematics.

c. Bilingual Classroom Teachers,

Responsibilities:

The teachers will teach the bilingual classes and will act as coordin-

&tors of the bilingual curriculum andmaterials development.

Qualifications:

1) Must be an experienced teacher with a.valid California

Elementary Teaching Credential.

2) Must be fluent in both English and Cantonese.

3) Must have experience in working with Chinese children.

4) Must demonstrate strength in teaching biglish as a second

language.

5). Must demonstrate knowledge of curriculum develop
,t

6) Preferrably has experience in curriculum develop4ent.
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STAFF DEVELOPMENT

To develop improved staff corpetences, nine all-day staff meetings---

were held and four outside consultants were, employed. The evaluator, t'

present at -five of the nine reetings, observed a very favorable reaction

of the staff _to-theivar4nus-comulta-nts. In fact, the _evaluator con-

sideied the lectures an education for himself. ,The staff, while

ethnically Chinese, were also educated in the areas of culture, history,

festivals, and language. There were many healthy discussions relative

to goals, objectives and direction as a result Of this stimule.ion,

and if combined with the data analysis, the gap between middle class

teachers and working class children could be substantially narrowed.

One very important reccrmendation this evaluator has relative to

staff development is that management not have a staff composed entirely

of Chinese. While at first glance this alternative looks inviting,

the results would probably be stifling to what is now a-very energetic

and'dynamic program.

It is also recommended that the staff more effectively use their

consultants. Rather than have a person lecture for a given peTiod of

time the-staff should, in addition, be prepared to use the consultants

as input to their formulae for solving their own classroom probl

5

as well as those of the overall program. This past year there appeared
7

to be a detachmgnt on the part of the consultants from classroom

activities.
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MegmlulL122..112mIulining: (Mark all that apply) 8.3 319,1

1-courses
2-experiential,-teaching supervised by rester teacher

workshops where teachers offer suggestions to each other

4-use of video-tapes of teachersfor feedbael: on how they are doing

5-cross-cultural sensitivity training, t-groups

6-interaction analysis (e.g. Flanders system)

7-other (wiry)
.visits.ectures_,
Prolect p ovides released time to aChers and naraproffeaion- 8.4

als for joint lesson planninj: 0 -: not mentioned

8.5 Protect orovides'for paraprofessionals to receive course credit 8.5

toward eventual. certification: 1-yes 0-not mentioned

How? (specify

3.6 Paraprofessional's role:

1-teaching whole, class

0.teaching small groups
tutoring' individually

4-01eiical
5-contributing to Iiraltural component
how ?

C, P.3
5e-4.

6-liaison with parents

assist in teaching
Training_forwoject teachers
(mark all that apply)

Pico,/ 0-not specified

4.

8.e 4...39,12,10

ranslating materials Ca assisting on field traps
41142UPProfe§sionAlk is _givQn-bY-: 8.7 A_ 7.
A for teachers B for aides B5,9B_11.49. 2

, ----
@University faculty _y..(s.F. STATE)
2-project's Hastae Teachers "\

(project's teachers ..----

/-other. (specify) .411mY Cf

curriculum development .-ed. consultantaa---- no. A

8.8 EgftEjEnd FronortiOng_nmonnel _giving teacher training...who 8.81.a .50.

ma:
1-bilingual\ teachers & curriculum developers 3
2-bicultural

(specify backgrbtffd)-

8.9 Timinj.nk is nrovided:

uring a summer session

uring the academic year
3-other (specify)

00.33 4..a week prior to school opening & on going with
8.10 Extent of training:

See. B (indicate no. of hour

yeg y A 1-approximately equivalent to a 5 weekly

6 monthly
-more tun one course 7 bimonthly

!

1, colleg: course

ess than one course

4-other (specdfy) V_Pek 9f pre-service training
9 all day meetings

8.11 klumber gp3.lroportim ofteachersLtkpslipstraining:
Dr: if specified descriptively, indicate:

6-most

.7-many
8-few .

9-other (specify)

9.2,.not specified

Vi00%
2-more than 75%

3-50-74%
4-25-5%

8.9 _112

aurriculum,devnioper
8.10 -4

6

7
C-1 week

no.

.8.11 121



als for ioint lesson planning: - not nen ionec

8.5 Uolect Provides for paraprofessionals to receive Course credit 8.5 0
toward eventual certification: 1 -yes 0-not mentioned

How? (specify3

8.6 Paraprofessional's role:

1-teaching whole class
ateaching small groups
tutoring individually

4-clerical

5-contributing to bi:ultural component
how ?

6-liaison with parents-

C, p.3 assist in teaching a.anslatin; naterials C A assisting on

8. Trainim_for pro iect teachers sncLaarAmgmignap i4 given_ by,:
.S*4!... (mark all that apply) A for teachers B for aides
ggiebV 0-not specified ......_a

OUniversity faculty
.arr -L-I S.F. STJCE)

2-project's Easter Teachers 1
roject's teachers

j-other (specify)

curriculum development . ed. consultants
8.8 Number ejncuProportion of p_mg_nnel giving_ teacher training...id-10

1-bilingual\ teachers & curriculum
2-bicultural
3-N-rill' (specify background)

8.9 Tralpinkis -provided:
uring a summer session
uring the academic year

3-other (specify)

C,p.35- 4-a week prior to school
8.10 Extent of training:

pwey ;11-approximately eouivalent to

12
collet: course
-more t ian one course

ess than one course

developers-v

8.e 47;494" 10

field
8.7 A_ 2

B 1 5,9

no.

8.81_1 .50.
1. -50

8.9 1,2

opening & on aoing with curriculum ,devr4oper
8.10

B {indicate no. of hours)

a 5 _______week.1y
6 monthly
7 bi-monthly

4-other (specify) Qf are-service training .

9 all day meetings
8.11 Number and Proportion of teachers 1Atendingtraining:

or: if specified descriptively, indicate:
6-most
7-many
8-few
9 -other

not specified
00%

2-more than 75%

3 -50 -745

5-1-24%

9.0 TEACHERS' ATTITUDES

(specify)

9.1 Teachers'attitudes are assessed: (Mark all t.ct apply)
0-not mentioned
1-to N-Firr language or dialect
2-to N--EMT studen14 - expectations of achievement
3./to N-MiT culture -

teachers and director's' behavior
or to participation in bilingual project

-after project training
ter participation for a period of tiLle in project pre & post y,test

(i)through a questionnaire
8-other (specify)

7
C-1 week

no.

8.11 _lt. 100

9.1 14 6,L,
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10.0- STAFF PATTEZNS

10.1 Staff PqtgAMP: (aarh
0:4i-ot specified

1-team teaching
2-cluster teaching
3-shared resource teacher

4-other (specify)

"floating" 2nd grade teacher
C, D.

10.3 Ilvera_geralb pupils per class:
0-not specified

all that apply)10.2 Staff:
&bilingual teacher
02.SL teacher
3-bilingual coordinator

ides or paraprofessionals
5-consultant psychotherapist

or guidance co for
6-other (speciwujicurricul= 'Writer

is

10.1

10.2

pate 9

2,3

112,4,9

10.4 Averave number of aides or paraprofepsionals per class:
0-not specified

10.5 Axerpo_mitgz.siMar_cir. hi 1 j peuni Bides. para

pxofessionalp) pep c;ag:
0-not specified

Of,

10.6 §pecial aidp.to pupils having most difficulty in learning
is _given.:

andividually by: acher
'n small groups -special remedial teacher

Al-not specified 5 araprofssional
-parent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.3
27

10.4

10.5 1

10.6
1,2,3,5

11.0 INSUUCTIONAL COIXONENT DU.1ATI021 E",717ET OF BILINGUAL corwoNaT

11.1 Duration of Bilingual 'Education (policy) I II Ili

/1-3IT language ,will be maintained pro ran: i DOL.; E DO). E 1501i

(mark all that app10--- NEM EhT E m u

0-not specified hots long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for-

the acquisition of suffi4ent English to
permit learning of academic content at an 11.1 I 1
acceptable level in Ehglish II

program viewed as an educational prototype for a model
of a full scale bilingual (K-12) program

11.2 II:N1*AF g127k ApM;2PIPet state is optical_ for glPrucM-011 11.2
fo A..:11T EYPPP. through lgAVA.V. to continue?

0-not mentioned the over-all educational goal (
if for a particular number of years: of the program to-develop an ed-
1 2 3 4 5 6 7 8 V 10 11 12 13 ucational prototype which may

K-12 serve as a replicable model for
the dev. of a full scale (K-12)

(if specified in terms of a conditions please state it - bilinr. program
e.g. "if a child begins learning in it-EtiT and English in P:e-Ks
N -EIIT instruction should continue through high-school")

_a=



. niz :der Qf er
0-not specified'

10.4 Average- number of aides or,...2an.pr.ofespionals. peycjass :
0-not specified .

10.5 AlmozAIDAtgx_cf_Ittaa_sa.bilin piaPq Lar. pars- 10.5

2rofessionals) pe}.-
0-not specified

10.4 1

10.6 41)A4A).AVAIOI
is given:

individually
n small groups

0-not specified

moils having most difficulty_in learning

by:G)teacher
-special remedial teacher

araprofession4
-parent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

1

1 3 5
10.6

?'"

11.0 INSTMCTIONAL - DILATION LIM 2,711-1IT OF BILINGUAL CO/TONENT

11.1 Duratio:. of Bilingual Education (policy)-Sv
XeKtV language be maintained in pro.uaLi: r, la;

ci
(marl: all that apply
0-not specified how long

.1-as the alternative language of learning
for as long as desired

2-as the nediu.t.: of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the a: ..luisition-of suffielerit,aiglish to
periait learning of academic- contentaat
acceptable level in English

2, DOti 1Oii
MIT UN Mfr

program viewed as an educational prototype
of a full scale bilingual (K-12) program

11.2 How many years. does 22.-o,j_ect state, is ortirp), for instruction
40-d!rjr4;T group through lanauaae to continue

for a model

11.2

0-not mentioned
if for a particular number of years:
1 2 3 4 5 6 7 8 c; 10 '11 12

K-12

the over-all educational goal
of the program to develop an ed-
ucational prototype which may
serve as a replicable model for
the der. of a full scale.(K-12)

(if specified in terms of a condition, please'state it - biling. program
e.g", It a child begins learning in 11-EiiT and English 'in Pre-Xs
N-FIT instruction should continue through high-school")

=

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 Second language learning, is introduces in which grade: 11.3 I
code: C= N.A. (if no ZIT)

13 14=
for each group ii.A. Pre-X K 1 2 3 4 ; 6- 7 8 9 10 11 12
I X
II EDOU X-- - - -IIL DON/NENT

fa
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I. Abstract

A. The primary objective of this bilingual pilot program is to develop
an educational prototype which May serve as the replicable model
for the development of a full scale bilingual (K-12) program within
the Chinatown-North Beach target area, as well as serving as a model
for other areas in the State and nation that exhibit a similar educa-
tional problem.

B. Other major objectives of this bilingual pilot program .are to utilize
an experimental class of 25 first grade students in which:

1. Bilingual curriculum and materials (in English and Cantonese) will
be developed.

2. The students will be offered special, intensified instruction in
both English and Cantonese.

3. Materials will be developed and refined so that an expanded bi-
lingual program (K-12) may be developed for the target area.

C. Primary procedures to Achieve Stated Objectives:

1. To establish a first grade class' of 25 foreign born Chinese chil-
dren at Jean Parker School.

2. To hire a fully qualified bilingual (English and Cantoness)=teacher
and paraprofessional to operate the classroom aspect of the program.

3. To employ a bilingual (English and Cantonese) curriculum writer and
a clerk to develop a bilingual curriculum and education materials.

4. To develop, under the program, a variety of bilingual materials,
and teaching strategies for the classroom.

5. To devise and produce appropriate test instruments and procedures
for evaluating student progress in English, Cantonese, and the
general first grade curriculum.

6. To establish a screening process for.students and appropriate
educational materials to be used within an efficient and effec-
tive,bilinguallrogram.

7. To involve, through existing structures, interested agencies and
organizations located within the target area so that strong commun-
ity backing for the program may be achieved., This community backing
will play a primary role in the development of a future, comprehen-
sive bilingual program.

8. To utilize fully a number of expert consultants in the field of
bilingual education so as to assure for the effective success of
the pilot program.



11.4. _11:1,

Program at the indica]tted specific, grade)
00 _0 not grades

code: (if no 3IT).opecified .1-3 4-6I =r _OM
II 3-.0411 - EFT
111 :::!-D0/1/N111T_

-3
-3-

page 10

. 14 Voc.
7 -9 10L12 13-college training

("-code: 13=College or University (Other professionnl training) 11.4
14 Federal, State, or Private Vocational Job training II

11.5 Spc_ons3. langtia a Akar111.Ni fold .4-ig,lislid_oginant stud ents
proje_cttesithrouz.h .grade:

00 if 0 not grades
cocle: no EIT spe-ified 1. 2 3 4 5 6 7 8 3 10 11 12

11.5

IIg N-17...VE Dom

11.6 Leszng_in their native Ianguaze for Non-aiglish dominant 11.6 12
students is rojected through grade:

0=not specified Grade 1 2 3 4 5 6 7 3 9'10 11 12

11.7 The amount of instructional time in and through their native language
per day for N-ZIT students who are N-E dominant is:

code. OFnot specified nFnath s = science ss = social Studies
11.7

1

an. per day Total Min. per
'of instruction day of any
Xhrgaighlimar-L4111WMPt12Pd_

Pre Ki.

1
2

11.8 11.9
Subjects taught -% of time per day of
in native lang. inatructic

t14-pug,11
I. -__

-
' ?re F.

A-....... . . -
-60- -read-ing

,- -writtng 25%

5

7
6, .._
c

10 i ..

12

I-
- -1.

. ...

--I
. . ...

1

... .

.. ..... ..

-, , .....

7
t
.

i3

I /
,

10
.

12

_

... . . __

11.10 The amount of instructional time in and through their native language
for E-1.7,1IT students who are aiglish dominant is:

code: 0 = not specified N.A. = not applicable,

11.10 .

win. per day Total Iiin. per
of instruction day of any

Pra
1

2 "I

3 4- .4

4 . . .

5 1 . .
4

no N-221111 P, dom'students

11.11
Subjects taught
in native lang.

11.12 . ITS
% of time per day of
instruction

... ......... ...
, Pre K

i 2
. . .

. 4.



11.5 cop.d language learning. for: Alg).i_sji dpiainantstudents ice"
projected through Exasie:

-11.5 It., 12

00 if 0 not grades
code: no ZIT specified 1 2 3 4 5 6 7 8 10 11 12

m4
.1.1

IIi Nd fr/E Dora

11.6 Le native lana_g_e for Non-agliak dominant 11.6 12
students is zrojegted through grade :

C=not specified/Grade 1 2 3 4 5 6 7 8 c 1O 11 12

11.7 The amount of instructional time in and through their native language
per day for N-EliT students who are N-E dominant is:

code: 0=not specified m=uath s = science ss = social studies

11.7 11.8 11.9
iiin. per day Total Ilin. per Subjects taught `;.; of time per day of

of instruction day of any in native lang. instruoticE -
;tairpugliT illS trUC tip.a... ti:"path li-MIT

Pre 1:.: L ----.._ .

. . Oww.w. ww w Pw. *L. 4 4w.. 0. w 4w.

1

2! 60- -240 eatitng ,
3 . . . .

5

of_

4
10,

11 .
12
11.10 The amount of instructional tine in and through their native language

for f1- !T students who are aiglish dominant is:

code: 0 = not specified ,/1.21. = not aJ2licable, no dora students

11.10 1f.11

-T

a

Pre -F.

5.

6

7 ........ . . ...

ILI

12

251,2`

PreK
1

2 '

3-

. 5

6

7
8 !

10
11

12

lan. per day
of instruction

tairsauGh. 11.--Z .

ck

Total Ian. per
day of any

Subjects taught % of time per day of
in native lang. instruction

through N-EiiT

; Pre Ii.

1- I

!
1 i

'!"
.J

i
?. . . . .

4 i )
4 , 'tift

.. . ..i.... . .... . . ..... . . . .. , 4d

1 7

1
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pane 2.1

11.13 1-?rplIrapj4one-yay -tonly non-English :1;other Tonigue
students (including daainant). Ehgl!sh
ilother tongue students do not receive instruction in
a second language -; 2-Chinese as a 2nd lanc.

0-no lish Hother tongue students
talught'to stu-

2--2 way ,- 1:13 learn the Second language
de t

11.14 The amount of instructional time in and.throue Bleirsecond language

Preh
1

2

3

4.

5

6
7

a

10

'11

12

for pupils who are native speakers of English is:

code: 0 = not specified N.A. =

11.14 .

ilia. per day Total min. per
of instruction day of any
through instruction
1
r

,. ... .. . . . ... . 4..
i

-.1

. .

not applicable) xi Ehglish HT students'

11.15. 11.1.6 .

'Subjects taught % of tine per day

in second lang., of. instruction

,Pre X,

11,

:
,3 , .... .....

!

ei7
. .

o

,10i

11 .

i
12

a

NS

.

'\.)

11.17 Ilimd or sepazkteka4gue.ge. usaLe, bz teaaker .and/or aj.49.
in the classroom (maid: all. that apply)

0-not specified

1-languages are never nixed by either the teacher) aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses cne language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however) the aide or para-
professional uses another during the same class period; students
nay use either.

5-the teacher reinforces aly conversa-clon initiated by the child
through the use of whichever language the child has used at the time.
constant switching from one, languege to another by teacher during
lesson.

7-the teacher uses Engliti an3 the paraprofessional then translates \
the sane material for 11-ilapupils.

8 4-:ther (summarize)

both languages used by teacher and p pAhough emphasis placed
on use of English.

Ex: "the teacher is careful to guide the discussion so that
even during the "Cantonese period," English is also being
used,"

12.0 IMMODS OF SECOND LALGUAGE TEACHING

ic,o

(Her% all that apply; some. projects nay use a combination
of methods)

(9,AudiprAjzval habit shills or behavioral approach. nphasis
on communication. Includes contrastive analysis of sounds

12.0 15.



'Ian. per day Total 'rain. 'per Subject -ught of IliAe ,ur di..y-
e-,.

of instruction day of any in second Axing: ofinstruction
) MIP92L1-1 N-nril instruction thrqui-AA-47. _FS

!Preh.
r-

:

5

6

7
8

10
11
12

r -

,-
.... .....

i

[ ,

.p.,,

a

;

...

: I

4
i1 . j

,4 ..
- 4

,r , Pre 41
, -

,
1

. . ...... .

.56..... .....
7

, 4.a ; :: 1 : .. .. ..... t .
1 --- 10.

...`
!'

, .; 11
,-'

= t - . - 12 ,
. ,

. ... _

teacher11.17 Nialegl..or sepsixaSte:laanmsk psagp 131 -teacher an /or aide ,
,,,. .... .A. A . . .a. A .b.. gi . . 11017 2

in the classroom (raf.: all that-apply), '..' A
_ ..Ai...

-7'-'
.

0-not specified .7 :
...: - --

,

the the-languages are never mixedeither teacher, aide or
pupil in any onec,class period; only One language= is used.- ..--

-the= second lAnguage is used exclusively, by the teacherpaide ' ,-,,.. A.

and' pupils during at `.east one portion of the school day.. c:e-.'

3.the'teacher.Usesx one language exclusively withina clasS'period;
_pupils :are allowed to usepeithEr,nativp--or secorid'Ihnguage.' I

4-the teacher .uses only ohe language;'- however, the aide orpara--
-professional.uses another duringtheSame class period: students

.

, 'may use either: ,
.

S.,,.

. 5-the.teacherreidorces any conversation initiated- by the child- , 4

throilh'the use of whichever language `the child has used at the time.
constent:SWitchingfrom one languge to another'by teacher during :,

3.ess4n. .

,c2-_::.
..

ii7-the teacher uses 'English and the paraprofessional then translates',
the sameinateriforN-DiTpupil0-.:

8-r;ther (sumadrize)- . .,

both languages used .by teacher and o p though emphasis - placed
on use of English. '.- ., .

Ex: "the teacher' ,Is Q areftil to guide.' the discussion s-o that
even during the.."(jantoneSe, period'," English ib- also- being
used."

12.0 HETHODS 01'5E00k LLITQUAgE-TZAdHING,

(iisec all that apply: some projects ay use a combination--;
of methods)

(9Audio4inxual habit skills b behavioral' approach. EMphasis
on communication. Includes contrastive analysis of sounds
(units) in both,1anguages by teacher andstudents, student
repititibn of tapes and /or -fluent teacher4"-moctel sentence

patterns until responses areAutomatic. Sinlytural drills and
dialogues are systematically presented., InC.,.qdes direct as-2'
sociation between object and word in second Irnguage in a
sec uence of patterns leaned i1i Complete sentences. Inductiv
generalizations drawn from examples.,

2-qrpnpformationalrco&niti:O.pgpypach`
Acquiring an understanding pf the structural-patterns or
gramaatical rules of a language,, .

aiming toward child's eventual

12.0.. 1: ,-

See- Sceso

1/I
r e- -

ci
.
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DADE COW* 'PUBLIC SCHOOL SYSTEMammommisimm=mommre

/ / s

A. ri
PROGRAM FEATURE

,
,.

r

RELEVANT .,IRREIEVANT

......

Students who were native
speakers of English in

Class.

Large staff and many
Classes.

Six week workshop for
Administrators and

Teachers.

Detailed linguistic se-
quences for English as
a second language and
Spanish as a second

-language were developed

Spaniihfas the vernacular
given special attention

In all areas of curricu-
lum, bilingual curricu-
'we in harmony with
'mule: Dade County
program as it appears
in curriculum bulletins

Special ESL materials
were p .ed.

traiislation of

SPs Spanish library
so ...e, health, math

... .

.
....

.

.

-.._. ,

.,....-

Need detailed linguistic
sequences for English as
a second language.

. .

Attention will be given
to Cantonese.

Bilingual curriculum in
harmony with regular
SFUSD program.

Same.

Same but in Chinese.

.

. -.

----"0.,
Prefer to reach more immi-

grant Chinese speakers
whose needs to learn are

nt. ___,-"

Only one pilot class with
one teacher and one
paraprofessional and
suppcmtive services.

Lack funds and tame.

-- -- ----,

No involvement of non-
Chinese students.

....---

tc.,,!-1-1...k.
,

%s ',,, .e\c't L

a.a ,C .k) \r,-.... . ,k.....,...v...3

S ec.....4.,..,.....c. a.:
0-t...du.......10 1.2o.A.,,p'

e &L.

.
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B. An Analysis of Successes and Failures in Meeting Performance

Ob4ectives:

1. Although it is a bit early to talk in terms of pupil successes-

and failures `fit- =nese Bilingual Pilot Program, it is still

possible to point to a few instances or success. As example:

The class had a conversation period in which children shared news

items in either Chinese or English. At first the Hong Kong

children spoke exclusively in Chinese. Six week after the

semester began, hoWeve71 the Hong Kong Children started to use

'English. At this time almost all of them are using English u

within the conversation period. This conversation time was de-

veloped so as to utilize as fully as possible pupil participation.

Now all of the pupils can ask questions, make comments, react to

what is shared, and chime in (in English or Chinese) with any

information they feel is relevant to the discussion. When the

conversation period is structured to be carried out in the

Cantonese language, the teacher is careful to guide the discus-
,-

sion so that even duri4 the "Cantonese period" English is also

being used. This particular activity has increased English pro-

ficiency of the Hong Kong born children beyond the expectations

of the program staff. The fact should be emphasized that with

the program only 8/10th of one year old the Hong Kong children

in the class show a great willingness and ability to speak

English. They are continually "trying out" their EOglish on

others and they no longer appear to be as subdued or passive as

they were on entering the program.

lrhelhong Kong children now can read English with a fluidity and

an intonation pattern that is not sing-song or recited in merely

a word- for -word fashion. They appear to be finding the English

language a comfortable medium in which to express themselves.

/14



items in either Chinese or Englishi At first the Hong Kong

children spoke exclusively in Chin Six week-after the

semester began, however, the Hong fong children started to use

Engliqh. At this time almost all them are using English

within the conversation period. conversation time was de-
_

veloped so as to utilize \s fully as possible pupil participation.

Now all of the pupils can ask questions, make comments, react to

what is shared, and chime in (in English or Chinese) with any

information they feel is relevant to the discussion. When the

conversation period is structured to be carried out in the

Cantonese language, the teacher is careful to guide the discus-

sion so that even during the "Cantonese period" English is also

being used. This particular activity has increased English pro-

ficiency of the Hong Kong born children beyond the expectations

of the program staff. The fact ShotacT ,be emphasiz ed that with

the program only 8/10th of one year old the Hong Kong children

in the classshow a great willingness and ability to speak

English. They are continually "trying out" their English on

others and they no longer appear to be as subdued or passive as

they were on entering the prdgrka.

The H Kong children now can read English with a fluidity and

an in nation pattern that is not sing-song or recited-in merely

a word for-word fashion. They appear to be finding the English

langu e a comfortable medium in which to express themselves.

On the other hand, the, non-standardized Cantonese speaking child-

ren in the program are progressing quite well in the Cantonese

section of the class. Their basic Cantonese vocabulary has

-114-



increased and supplementary educational activities such as

Chinese folk tales told in Cantonese; Chinefse cartoon. booklets;

American folk tales retold in standard/ Cantonese; basic

Chinese vocabulary as developed on language Master cards by the

classroom teachers have proven to be/most successful in terms of

increasing the standard-Cantonese proficiency/of the non-stand-

ardized Cantonese speaking children.

. Under the social studies program component the children expe-

rienced six first hand experiences with other American children

during the year. A monthly pt6gram of visits to a neighboring

.school gave the children personal experiences with American

holidays, with Americans. This,relationship,with English speak-

ing pupils provided continuing motivation to be'bilingual. The

time spent together gave content and detail to their original

vague impression of-what being American was.

Every tradition celebrated at home was carefully observed in the

classroom. Information, background, vocabulary were developed in

conjunction with six Chinese holidays. As a result, parents say

that their children are contributing to discussions at home.

Parents may not knowliow much progress their children'are making

in understanding American life, but they surely recognize their

child's growth in knowledge about their own Chinese customs.

2. On the other hand, there have been some failures thus far en-

countered in the program. Itis really unfair at this point to

_call any particular aspect or component of the program a failure

-15-



since a full year has not been expended on the program, and it is

neither scientific nor just to talk in terms of success or fail-.

ure until the full measure of time has been utilized by the pro-

gram staff. However, the one major weak point thus far discover-.

ea in the program is in the area of using cuisenaire rods in the

arithmetic section of the class.

There wasn't enough time to let children have many experiences

using the rods. A more direct route to conceptualizing might

lie in the use of the abacus.

Even without, the first hand experiences, the teacher compensated

with explanations in Chinese of "greater than - less than" and

"place value". After children had understood the operation,
!,

they quickly learn4d the English labels.

At the present time, most of-the children are working at grade

level, using the Greater Cleveland Math Books, supplied by the

.State.

C. Modifications of Long Range and/ortFive Year Objectives as a

Result of the First Year's Operations:.

There will be no major modifications of the program's long-range goals

or the five-year objectives. The over-all educational goal of the pao-
.

gram to "develop am educational prototype which may serve ns a repli-
_,

cable model for the development of a full-scale bilingual (K-12) pro-

gram within the Chinatown-North Beach target area as well as to serve

as the model for other areas within the State and Nation that exhibit

similar educational problems' is still the primary aim of the prOgram.

-16-



D. Modifications or Refinements of the Program as Originally Approved:

An important
modification of the program as originally approved has

been suggested by the staff. The class size of 25 foreign born child-

ren, written into the original proposal, is thought to be excessive by

the staff members. Small children brought together in a bilingual and

a bicultural situation need greater supervision as well as an environ-

ment that will allow them:to work in small groups. Because,-the teacher

in the entry classroom did not have the assistance of a paraprofession-

al end was unassisted for most of the day in her duties, it is the re-

commendation of the staff that two classroom teachers be assigned to

the entry classroom in order to have the timeeeded during the day

to try out educational innovations as well as revising teaching

strategies.

'

important clarification of the program objectives as originally

approved for the entry class has been an by the staff. With

the entry class, composed entirely of Chinese speaking children, here

objectives referring to directions, social questions, etc. in Canton-

ese are for the children speaking non-standardized Cantonese dialects.

Furthermore, two of the language skills mentionedon page 11 of the

original proposal --as is now determined -- should read:

"6. To read and write in English the words and sentences
developed in the oral, language activities. "

The reason for dropping "as well as Cantonese" is that in the Chinese

language system, spoken and written language are not equivalent forms;

that is, Chinese words are pronounced one Nay in speech and are pro-

nounced another way when they are written.

Finally the objective having to do with Chinese writing should read:

"7. To read and write in Chinese the words and.seniences
chosen for stroke count and utility."-

The reason is that many simple words in Eeish are very hard to write

in Chinese. It wotld be difficult to write many of the words mastered

in English.

1



page 12

2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations whichcall for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action andword in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples; i.e. answering questions, or transforming affirmative sentencesto negative, declarative to interrogative, active to passive.

Grammar - Translation Method
For al study of rules of grammar and translation from first languageto second. EMphisis on reading in second language rather than usingit for oral communication.

4-to be developed by bilingual curriculum writer13.0 DCNINLNT AM SECOND LANGUAGE SKILLS SEQUENCE

AL-H# Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)

i II
none 1st year;Non Eng dam Eng dom

students
2nd year Eng.students
Dorn. studentsA in don B in A in dom B in of Chineselang second lang second heritagelang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. don. students)

13.1 Second language listening- speaking 13.1 IB askills are learned:
IIB _NS1-concurrently with dominant laivuage

listening-speaking shills
aw.M..02-after a specified level of compe-

tency achieved in listening-speaking
skills in -dominant language

44044.4(Pa specified-period of time after
listehing.=speaking skills in dominc.nt
languavA taught

-X_

13.34La sequence followed:
1 istening- speaking pfoficienay

precaaes introduction of reading
2- leading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening- speaking skills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
etermined by:
easure of listening-speaking

proficiency

nformal assessment by teacher

040111400 0

001

114.0.4N

0.1140

13.2 IA

l._
IIA NA
IIB NA

13.3

/.2.2



to negative; declarative to interrogative, active to' passive.

-.Grammar - Translation ilethod

Formal study of rules of grammar and translation from irst language
to second. Emphasis on reading in second language rather than using
it for oral communication.

4 -to be developed by. biliniTual curriculum writer
13.0 DCHINIXT AND SECOND I SKILLS SEqUENCE

AL-H* Language Skills Sequence

(*Audiolingual Hethod: listening; speaking; reading and siting)
I II none 1st year;

'Non Eng dam Eng,dam 2nd year Eng.
students students Zom. students

A in dam B in A in dom B in of Chinese
lang second lang secon heritage

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking .

,

13.1 IB a
-skills are learned: IIB NS

1-concurrently with 16minant-lancxage
listening-speaking shills

4/.... 0./....
2-after a,specified level of compe-

tency achieved in listening-speaking
,..,skills in dominant 'an:Nage

_____(2)a specified period of time after ----

listening-speaking skills in doninc.nt
language taught

1..... _X_

°J, A,

13.2 IA 1----
13. AJU1 sequence followed: ID l

istening-speaking proficiency IIA Na
preceass introduction of reading IIB

2- leading is taught concurrently

with listening-speaking skills
3-Learning to read overlaps learning
of listening-speaking skills'

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
,..tietermined by:

(13measure of listening-speaking

proficiency
oral assessment by teacher

13.4 Second 3 angvage reading skills
are lea.d:

oncurlcntly with learning to read
in dominant lancuage

2-after a specifiea Level- of dominant
language reading competence
achievement

3-a specified period of time 0.2ter

).carninG to read in dominant language
(e.g. a specific grade)

4-before learninc to read in .dominant

language

.

13.3 1a--112

IIB__.],0

s.

13.1, IB. 1



.

I

Non Eng dam
students
A
dom second
-lang lang

13;5 Reading is introduced:

rage 13
II y

Eng dam

eyderas_
A. B
dom second
lang lang

'- individually, when child is ready
or at a specific time during grade: .N

a Ag .1
- /IP .0

-4E-

aaataa

4

13.5 IA 1
IB

IIA
IIB

13.6 7.eading readiness is determined by:
1-test of reading readiness 13.6 IA A/ 5

2-informal teacher assessment
0.1001 alli

IB
awfalaa

IIA
IIB

13.7 Grade level read is expected:
in first grade 13.7 IA.

-in second grade
a

IB

3-in third grade
, Gilm

IIA
4-in fourth grade, ...mad.,

Oman.. .

IIB

,5-in fifth grade
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math, science,
SECOND language is expected:

1-in the,firdt grade
2-second grade
3-third grade

4-fou:-.th grade

5-fift,) irade

::;raJe

7-other (specify)

etc.) in the 13.8 IB 2
IIB 2

14.0 INTEGI1ATION Or-SECOND LANGUAGE LEARNING WITH oTHEn LEARNING:
(mark all that apply)

Second language learning is only a sep-
arate subject for English-speaLing stu-
dents; the second language is not used
as a mdium of instruction for other

con:I lanIt.age learning is both a sep-

aratc: subject and also a medium of
C, p.16 instniction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a mediui of cognitivedevelopment.

demic content taught in the native
language is used as the referential
content of second lan e learning

I= N-E II= E
dom dom
students students

amallaily

14.0 I
2 '4

II_Jk_
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13.6 .7:eading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade 1061 read ry is expected:

An,first grade
-in second grade
3-ir third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

'1
..4

10.1

0.16.40.4

.4E0 ,ft.

440.11.4

13.8 Grade level academic achievement (math,
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4- fourth grade

7-Other (specify)

14.0 INTECATION OF SECOND LANGUAGE LEARNING
(mark all that apply)

cond language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a modium of instruction for other

econ3 la.1711,...age learning is both a sep-

arato subject and also d ;indium of
C, D.16 instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies). or as
a medium of cognitive development.

demic content taught in the native
C, p.20 language is used as the referential

content of second language learning
Sce.e NW01(the same concept taught in the native

language is taught in the second
/ 3A-1 b language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified'

. 6-ether (specify)

4.4.44.41

.144.14.0

444.4.4.

41411

13.6 IA2C/5
ID

IIA
IIB

13.7
IS

IIA
IIS__

science, etc.) in the 13.8 M. 2

WITH OTIMD. LEARNING:

I= N-E II= E
dom dom
students students

0411.440

.04.111,

14.0 1 2 '4
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C. Modifications of Lone Range and/or Five Year Objectives as a

Result of the First Year's Operations:

There will be -'no major modifications of the program's long-range goals

or the five-year objectives. The wrer-all educational goal of the pro-

gram to "develop an educational prototype which may serve as a repli

cable model for the development of a full-scale bilingual (K-12) pro-

gram within. the Chinatbwn-North Beach target area as well as to serve

as the model for other areas within the State and Nation that exhibit

similar educatipal problems' is still the primary aim of the program. ,

-16-



)
the Summer of 1970,*wil1. be given preferential placement in the

program's first, grade. Also, because there is no bilingual

kindergarten program in operation, all immigrant children within

the kindergarten classes in Commodore Stockton School will be in-

itially eligible for selection into the program's new first grade

class.

All of the pupils who will be fncluded within the three bilingual,

bicultural classes next year will have a common educational need

to learn, to, think, and to express themselves in English as well

as in Cantonese. Based on last year's experience, the program

staff has found that bilingual ifistrUction has proved to be extreme.

ly useful in:

a. Teaching first grade level'content in the native language
(Cantonese), as well as developing greater facility and
competency in that language, and greater understanding of
basic English vocabulary.

b. Introducing the English/language to-the "foreign born"
as well as developing a basis upon which they may build a fac-
ility for the use of the English language. This held true
not only for the "foreign born" pupils but for the "native-

, born" speakers as, well.

c. Teaching the skills of reading, writing, and speaking a
second language to all pupils who were included in the pro-
gram. The children's improved comprehension was evidenced
by their questions and comments after every reading, pre-
sentation, and story. .

The. instructional staff of next year's Title VII Chinese bilingual

program will consist of:

a. Six. classroom teachers
b. Two curriculum writer- developers
c. Four full -time paraprofessionals
d. One calligrapher
e. One,part-time resource teacher
f. One part-time paraprofessional

-20-
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?age 14

---, I II
15.0 TREATMENT OF CHILD'S)LANGUAGE: 15.0 IAA

Non En;.. dom. Eng. dom. IB

st ud entd IIAstudents
A -in dom. B 2nd 4 B 2nd IIB

lang. lang. ,dig. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard fori.

2-The child's language is corrected7.
the teacher points out errors and
demonstrates the standard form. 10110

3-Other (specify) -
only standard Cantonese considered correct

0-Not specified C 17

16.0 HATE-AIMS
p.15

16.1 Reading NaterialsLaYPos
,Poading Materials are: (mark all that apply)

1 Linguistically based
(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA is

11.

011.11.110

IMal..

IIB

sal readers state texts ....... ..........f3 ol±

3-Dialect readers .

eaperience charts (stories
dictated by children) 41' 011

46.2 If some reading material is in

.
the child's dialect,-indicate hoy
long it is used:

2-Grade 2 Cantonese only
II1-Grade 1 . 16.2 IA 4._.

:.

3-Grade 3 4

4-Beyond Grade 3 +-Ivo AN

0-not specified sraci &, .

(2..o .se i-j-..tc ,.on :;.-.-le -)

16.3 The following are techniques and materials used fpr second language learning:
_

0-none specified 7 ;.
1-pattern drills -X.
2-dia:og memorization -X-
3-choral repetition -.X..

4-songs ..- -31',

..procramed 'instruction- --5-- .......

6-itories read to children , .4_

. AUDIO VISUAL AIDES
'I-flimsy filmstrips

-8-flannel or magnetic ooards
9-realiaf graphic displays
10- records, tapes -ID
11-listening centers ,,],l _ _ ..
12-multi-midels,Lsproach -4:12'

0.1111111



aiming toward child's eventual
control of the standard Mm.

2-The child's language is corrected
'the teacher points out errors,ancr%
demonstrates the standard form.

3-Other (specify)
IMOIN.141, 0.01

only standard Cantonese considered correct
0-Not specified C, 0.17

16.0 HATERIALS
p.15 )

16.1 Reading MaterialsTypes
eading Materials are: (mark all that apply)

*1)Linguistically based

(Merrill or Medi Linguistic
readers, ITAvetc.) 16.1 IA III

al readers state t

3-Dialect readers

Experience charts (stories
dictated by children)

16.2 If some reading material is in -,

the child's dialect, indicatellow
long is used:
1-Grade 1 16.2 Ik_ji IIL
2-Grade 2 Cantonese only
3-Grade 3 ,

4-Beyond Grade 3 1A1-00-91Nr
0-not specified grad W 1X,

i e - (21w.se i_-_-_elf.-t,:- , on 1:Lne -)

16.3 The foIlowln-g are techniques and materials used for second language learning:
0-none specified _
1-pattern drills _ _IL
2 -dia:og memorization- --X-
3 -choral repetition -X_
4-songs .4,

° , -X-
5_proGraL1ed instruction 5--
6-itories read to children -6-

AUDIO vi UAL ADM
'7- files, filmstrips - . 4-
8-flannel or magnetic Joards
9- realist graphic displays' ,.

10-records, tapes . -10 ..X__
"11- listening centers al _
12- multi -media approach

-.42 ,

Experiential: .
_

13-role playing r
14- puppetry

4,4
15-experience charts, ,.,,

16- primary typewriter ,

17-learning through direct experience
____

with materials e.g. Montessori 'and sliscussion with peers
.18- activity centers-chosen by child ,

---
19-other (specify)

...MOM..

Learning outside the clasiroom: _--........

20-field trips -.0
21- suggested TV programs

....--

22-.P.thc,r (specify)
_

5 .

_
,p,.Language master
--Chinese cartoon booklets 34

,

23'rgames 23

OMI

III111.10 0.101.1Maa.

1111* 4

-
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16.4 The sources of Non-English materials and textbooks are: 16.4
3,4,5,7,9

(mark all that apply)
.0-not specified

1-are vrittrar by native speakers of that language
2-comme...ially prepared and'published in countries where
N-E is the native language

evelopeod by the project's own bilingual staff
eveloped by the staff of another bilingual project (specify which)
eveloped in conjenction with project 2arenti
eveloped by with members of N-BAT community

culturally appropriate for 11-E culture
(specify how this is determined)

(tliol

cross cultural

ercially prepared and published in the U.S.
10-are translations of U.S. teats
11-are coordinated with materials used in the regular subject

curriculum
12- ..other (specify)

ati.' textbooks-work out by special curriculum-not specified
16.5 The specific bilingual/bicultural materials used in the language 16.5 1

component are:
0-not specified

1-xe.74x att.ched-page an4 document Sutherland. Lessons BRL; McGraw-Hill
Sullivan Reading. Trogram project H-200 developed by LCLA.

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into
groups: (mark all that apply)
0-not"specified

of_WILlAga4jaisgeomp_al:
1-alwayssased for all learning
2-mixed for language' learning
3-mixed foi some academic subject learning
4-mixed for non-academic learning; art, runic, gym,
5-separated for native and second language learning

dominant language groups
6-separated for most academic subject learning into
language groups

7-never nixed for language or
-8-other (specify)
t.a. atuCel:.ts)

17.2 S+admts are grouped for lenguage instruction:
.(01J*-10.1that apply) A.-more than -)z the time

pectfied
1 class
2- -small groups (specify size)
3- individual instruction

dominant language

health
into

dominant

other academic learning

17.3 Criteria for grouping:
0. -not specified

/4./INWIIM .1.1110111100M.11.4

a100

I Non rig
dor

Students
II Eng dam

17.1 _1.4.5

17.2 0
13 Less than 2 the time

1.11..

1/1Eng dom
'NEU

(9bY age X
2 -by native language

.111011.O.I.NID

..111MIEMAIN.

3-by dominant language
1110

4-by language proficiency
(ax. level of reading skill)._

n.a. not applicable
(no E.domPlarr) **AV&

11
.1.11

10
TuToaitic,



(specify how this is determined)
are cross cultural

(5,Lcommercially prepared and published in the U.S
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12 -other (specify)

X Language textbooks-work,aut by special curriculum-not specified
16.5 The specific bilingual/bicultural materials used in the language 16.5, 1

component are:
0.-not specified

1 -xerox att,x6hed -page and document Sutherland Lessons BRL; McGraw-Hill

Sullivan Reading Program Project H-200 developed by UCLA.
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified
Pupils of both ling 4stic groups are:
1-always mixed for all learning
2-mixed for language learning .

34ixed for some academic subject learning
4-mixed for nonLacademic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or
8-other (specify)

n.a. - (no ...A' students)
. .

other academic learning

17.2 Students are grouped for language instruction:
(mark all that apply) A-more than the time
0-not specified
1-total class
2-small groups (specify size)

17.1 314,5

17.2 0
B Less than z the time

3-individual instruction

17.3 Criteria for grouping:
0-not-specified I

by age

Non Eng
dor
X

Students

E!lag doorII Eng dam

-by native language
MI

3-by dominant language
11.4.11

4 by language proficiency
11

(ex. level of reading s&11)
'n.a. not applicable

(no E.dom/NEHT)
r-

.0.111.
lex TUTORING

48A Student Tut- .ng is: (mark all that apply)
no -not mentioned

illtype.ia

not specified
ter-e.thnio(N-41T student tutors EMT students)

intra-ethnic (N-EMT student tutors N-MIT)
3 one by older children (cross age)

one by peers (same age)
-other (specify)

18.1 1'2'4'6

See v-eroy_ 176L

udents or adults

18.2-Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2 2,3,4,

inter - ethnic (N-EHT aide tutors FIT student) ....

the acqusition of native language shills
iwthe acqusition of second language shills
in other academic subjects

assist teachers in taking students on field trip?. & in some
cases assist calligrapher in translating materials from Can-
tonese into English-and Englian into Cantonese.



%,

18.3 Parent taing: 6:lark all that apply)
no-not mentioned
0-type not specified

-inter-ethnic parent tutoring is used

(5ntra -ethnic parent tutoring is used

page 16'

18.3 2 4

Parents are trained to become tutors for their children:
-in the home by a home-visiting teacher

4- n an adult education component parents trained in
-in school through observation and guidance of teacher

6-as parent volunteers who tutor during the school day
7. materials are provided for` use in home by parents
8-other (specify)

19.0 CURRICULtJ1 PATTEIINS

night program
to keep up
with their
children's
vocabulary

19.0, 4 95,40 ;el.
Thesteatedctirunrnof the bilingual Project:
1- Except for inclusion of N -fliT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of -the
bilingual program which differ from traditional, typical curri-
culumrh as: (mark all that apply)

non-graded classroom: pupils of different ages are
k"12grouped together during part of the school day
3-flexible Jr modular schedulirig

small group instruction

individualized learning
-open classroom

7-guided discovery and inquiry .

8-a curriculum which is both 'child and subject-centered
-others (siecify),
f the program includes activities which complement

experiences children encounter in the home,' community
and through mass media i.e. TV, describe below:

10- extensive "cultural heritage" program where trips are made
40 sites of community interest and to the places where the
children's fathers work

20.0 COGNITIVE, DEVELOPIMT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned

20.1 , es.1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual motor development

2-non-verbal materials, such as Nontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to times space, distance,position
4- labeling and grouping actual objects to learn classification;

grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's2 gUid4.11co rather than Lacher denonptration.
/ 6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

few materials specified;mentioned that cuisinaire rods wereused but not successful with Chinese students, materials
subject to curriculum developers



7-materials are provided for use in home by parents
8-other (specify

19.0 curalcuum PATTEIINS
.

_gedsmisvpmilattThetateofthesi:
)-Except for inclusion of N-EKT instruction Ile curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curr
aulumrh as: (mark all that apply)

non-graded classroom: pupils of different ages are
';rouped together during part of the school day
3-flexible or modular scheduling
iosmall group instruction

individualized learning
pen classroom

7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
others (specify)
'f the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

10-extensiVe "cultural heri e" program where tri
to sites of community ante est and to the place
children's fathers work

children's
vocabulary

19.0 495,40_,A

20.0 COGNITIViy, DEVELOPIMT

s are made
where the

20.1 Cognitive development in early childhood grades is fostered throughi:
0-method not mentioned

20.11
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as liontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, dis = ce,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

574iroct experience of processes,of science through discovery, usi
materials rather than text; active experimentation by

child with teacher's
uidi.mcc rather than Lacher dc..:onatration.

6-direct experience of math through discovery rather than instructin
7-other (specify or xerox) p. no. and document:

few materials snecifiedpentioned that cuisinaire r ds were
used but not successful with Chinese students, mate ials
subject to curriculum developers

20:2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades

NA



21.0 SMX-ESTMI

page 17

21.0
2'3'4'5'6'12

Stated compenent effected to increase self-esteem:

no- self - esteem not mentioned as an objective

.0-self-esteem is an objectiv but methods not specified

Teacher encourages pupi to verbally express his feelings:

1-through role-pl ng

IIuppetry
anguage-experience apprcach: students dictate stories from

their own experience
cher accepts, acknowledges ideas and feelings

acher encourages non-verbal expression of child's feelings

through painting, music) dancing
acher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as partof everyone's experience; second
attempts are encouraged

9-other (specify) (Xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and a::ceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

uils have some ptions in choice of curriculum
upils choose activities from a variety of interest centers

13-older pails participate in curriculum planning and/or

development
14 pupils write a bilingual: newspaper for dissemination to the

community
15-other (specify).

22.0 LEARNING STRATEGIES v
22.0_,_1

5 if' is. 1-The project mentions the following specific learning strategics

PRO IC
as important for reaching a particular ethnc-linguistic group:

(specify or Xerox) Document and Page no.

Ilk :-(.. Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about-fieely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

Pupils 'choose activities from a. variety of interest centers.

23.0 BICULTURAL COMPONENT

23.1 This program is:
'bilingual alone

(29bilingual and bicultural

23.12,4,5,6



10:

acher accepts; aecnowledges ideas alla ieei.i.ng

acher encourages non-verbal expression of child's feelings

through painting, Music, dancing .

acher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways.
7-teacher provides experiences leading to competency and

success , ......

8-teacher provides eYPeriences where occasional failure is

acknowledged as part of everyone's experience'; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

uils have some options in choice of curriculum
upils choose activities from a variety of interest centers

13-older pulls participate in curriculum planning and/or

development .

14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIE5 22.0 1
-

S ve 1-The project Mentions the following specific ]earning strategies

Xf )(
as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Cep/ Example: Navajo children resist participation ih an authoritarian, '

traditional classroom. An open classroom where teacher partici-

patesirather than directs all activities and students oregroups of

stude4ts initiate activites, move about freely or sit in a circle or

hot:sail-10e rather than sit in rows, has been found more effective.

0-none mentioned

Pupils choose activities from a variety of interest centers.

23.0 DICULTUAL COMPONENT

1

23.1 -This program is
alone

ill gual and bicultural
-bilingual and multicultural

0 not specified as to which of the aboie
ethnic studies program is inclUded in the bilingual program

t, posters, roalia, crafts of both cultures are exhibited in

the classroom
anguage and cultural content are integrated

-other (specify)

23.1 2 04 0-5.4 6

/.
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some regrouping of the English as a second-language class and the

Chinese as a second-language class; techniques such as "small group"

and "large group" instruction will be utilized in such areas as

Chinese physical culture and music. However, a large part of the

school day will be spent in the "homeroom" where the bilingual teachers

will be able to monitor closely the language growth of the pupils in

in the two classes so that neither group will become overwhelmed in

its attempt to master English or Cantonese. The bilingual teachers

' have been and will continue to be aware of the emotional strail-that'

many children experience in their attempts to communicate in a new

language, as well as the tremendous educational motivation that may

be ge 'rated by the pupil's ability to experience success in master-

.a new laDaUge. Because of this, an extremely close relation-

,

/ship, based upon pupil faith in the teacher, is extremely necessary

for the success of the program. The bilingual teachers who have

///
operated in the first year of the program have been able to develop

a strong rapport between themselves and their pupils. This rapport

is based upon trust and faith in the teacher's abilities, and his

interest in the pupil's academic success.

2. Because the children who will populate the two new bilingual second

.
.

grade classes do not know one another very well and also because

they will be separated by some cultural' differences in areas such as

language, common experiences, and family background, it will be en-

:::. cumbent upon the program to help "breakdown" the social barriers that

now exist between the native-born pupil andthe immigrant pupil. With-

in the next year's operation of the program some of the instructional

thrust .will be directed toward the program technicle in which each



child in the class_will_assiet_lis
peer_in_gaining language

ficiency. Under the close
supervision of the classroom teacher, the

child who is highly competent in' theCantonese language will spend

some of his classroom time in tutoring his American-born counterpart

and his American-born collegue will spend some of his classro9m time

in tutoring the immigrant pupil in the English. Using this strategy,

not only will the opportunity for language practice multiply, but a

feeling of pupil competence can be developed. Because he will in

effect play a part in the instructional:program,
the "immigrant child"

may gain'a'feeling of greater confidence that may well lead to an al.

leviation of his feelings of inferiority to the native-born pupil.

Also, this "peer tutoring" aspect of the curriculum may do much to

atibreakdown the nve-born pupil's feelings of being alienated from.

the Chinese language.

In'the normal course of education'of immigrant children, the son

outstrips the father in acculturation. To help close the cultural

gap, the teacher will supplement_reading
instruction with stories of

people and familiar places in Chinatown and with stories about the

children's fathers. The social studies will consist of onsite in-

spections of places in the community that father and son:might value,

and the arts
appreciated by the child's family.

3. The educational
objectives of the first grade bilingual program :re-

,

main essentially the same as those described in the original program

proposal entitled Chinese Bilingual Pilot Program. Also, with the

changes already described, next year's first, grade class will be based

upon educational objectives that were developed and modified during

-25-
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-the year.

4. The educational objective (For specific types of behavior objectives

see pagesA1ItoA21in the Appendix.) fOr the second grade bilingual

classes are based upon the pupil achievement of the following skills:

Hong Kong Children U.S. Children

A) Language Arts (English) A) Language Arts (English)

1) Listen!ng 1) Listening.

a. ' To discrimingte begin-

ning sounds of words.

b. iiiiiisoiminate ending
sounds.

c. To hear and to remember
poetry.

2) Speaking 2) Speaking'

a. To ask and answer social a.
questions.

b. TO give a short talk with
opposite language partner,
topics covered in ESL and b.
CSL.

3) Reading

To converse one to one with
opposite language partner,
topics covered in ESL and
CSL.

To ask questions and answer
questions-in inquiry session.

3) Reading

a. To read sight vocabulary a.
of Dolch Joist depending
On level of reading.

b. To teach parerits a word,a b.
week..

c. To score between 2.0 and
3.0 id statewide reading
word meaning and para-
graph meaning test.

-26-

c.

To read sight vocabulary of
Dolch List depending on
level of reading.-

To teach parents a word a
week.

To score between 2.0 and 3.0
in statewide reading word
meaning and paragraph mean-
ing test.
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re'23.2 .dro4s-cultural awareness: 23.2 '"
If project mentions specific values or nodes of behavior of
N -siT culture, please summarize below: (or attach xerox)
found in document page w
0-not-mentioned

mentions only that the differ'ent values will be respected et al.
C, p.23 "One of the primary aims of the curriculum developed will be to
assist pupils to make a synthesis of the . '.ua1 & bicultural environ-
ment in mhleh they live:"
exchange visits with other schools

23.3 1-if project iiiiitions efforts to c1= rease ethnocentrism in 23.3 1
either or both groups, describe elow: (or xerox-document page/#)

0-none mentioned

Exchange visits wift-othft schools.

23.4 In the bicultural compenent knowledge of the N-LliT culture
involves (sari:' all that apply)

0-no bicultural component mentioned
(5Humanistic aspects of culture: ideals and valup4 literature

(oral or written), achievement of particular people or politcal
"movements

. .

(2,X Historical-cultural heritage of the pastcontributions to art
Rand science

'Deep' culture: family patterns and contemporary way of life.
Itemization of surface aspects of a country --- geography, dates
of holidays etc.

5-4 specific culture only e.g. one Indian tribe
6-Various cultures of saoie ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NZiT or ENT

See 8 -Other (specify)
X.,r-p)( i 80

23.4 1
'
2

'
3 4

( 23.5 American culture is.de(ined: 23.5
not specified

1 narrowly: primarily Anglo-Saxon orientation
2-bruadly: ethnic piuralisra of America--multicultural

cs /).28- contributions of various ethnic groups discussed

29 3-other(indicate document and page number for xerox) or
elaborate in your own words

-54 )(rico y
Copy i 941,

24.0 001E1111'17Y COMPONENT

24.1." Bilingual V.braries are provided for:
9kgroup not, specified
QA:Toject children

1

1,3
24.1



' all +al+ %.0 .,J.

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3

either or both groups, describe below: (or Xerox - document page/#)

0-none mentioned

Exchange viaits-dith other schools.

23.4 In the bicultural 'compenent hnowledge of the kl-niT culture' 23.4 1'2'3,4

involves (mark all that apply)
0-no bicultural component mentioned
&Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
"movements
ca). Historical-cultural heritage of the past -- contributions to art

and science
'Deep' culture: family patterns and contemporary tray of life.

(9Itebization of surface aspects of a country--geoeraphy, dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe
6- Various cultures of same'ethnic/Iinguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different frot NEM or ENT

See_ 8-0ther (specify)

xeriox

23.5 American culture is defined:
91not specified
Winarrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America -- multicultural .

C, 1).28- contributions of various ethnic groups discussed

29 3-other(indicate document'and page number for xerox)or -N

elaborate in your own words

Corp/f"'ik

-

5'1! telt* y _

.

24.0 0011HUI1ITY COI TONDIT

24.1 Bilingual libraries are provided for:
9k-group not specified
Wproject children
2-adults of the project community
5)-teachers
no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
-..__Q-group not spec'fied

1-project children
2-adults of the project community
3-teachers

no-ethnic studies library not mentioned 1

23.5

24.1

1

1,3

0
24.2
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CA v,e icn 5 -C LLA:kro.k.. Coo 0neOt

b. Chinese

1) Pupils to paint a picture of floirs and Plants..

2) Pupils to make a ceramic bowl.

3) Pupils to perfoChinese folk dance.

4) Pupils to sing a Chinese folk song.

5) Pupils to retell a Chinese folk tale.

6) Pupils to be able to use a brysh for writing Chinese

calligraphy.

7) Pupils to be able to work out simple math problems on

an abacus.

D. Staff Development:

1. Classroom Teachers

a. The classroom teachers involved in the Chinese-bilingual
05.

program are all bilingual in Cantonese and English, as well

as experienced in teaching within a bilingual-bicultural en-

vironment.

b. The teaching staff in the program has collectively had many

year's of teaching experie ce within the Chinatown area. They

%
are experienced first and s cond.grade elementary teachers and

are highly competent in teaching in either the English or the

Cantonese language.

c. During the first year of the program, the instructional staff,

-30-



5. Culture and Heritage.

a. American

1) Pupils to be able to identify individuals such as Washington

and Lincoln.

_2) Pupils to retell the story of early Chinese coming to

America.

".;

3) Pupils to 14 able to identify various institutions in

Early .San Francisco history, such as, the C4blesOar and

Old St. Mary's.

4) Pupils to be able to retell classic American Folk Tales,

such as "Johnny Appleseed-.."---

5) Pupils to be able to att out basic American' social customs.

. b. Chinese

1) Pupils to identify individuals such as Sun Yat Sen and

Confucius.

2) Pupils to retell story of his father's jouihey to the

United States.

3) Pupils to be:able to identify various institutions located

in Chinatown, such as, his Family'Association, the Six

Cokpanies.
.

ti

4) Pupils to describe where their'fathers came from in China

J.

(village, city) and language or dialect-spoken.

5) Pupilsdto be able to retell classic Chinese Folk Tales such

Ass The Two Brothers. . ,

6) Pupils to be able to act Out basic Chinese social customs.

..104:06-.. t ...



.24.3 Provision is made by the school for informing the parents
and community about the program through:(Merk all that apply)

0-method not speeified-
no-no provision for informing community

Tovbilingual newsletter
monolingual newsletter
las sent to mass media.

-if articles included with project,check 4
tbilingual fliers sent home
ormal meetings

informal meetings open to entire community
-meetings conducted in both languages

9-home visits
,-other (specify)

project director perSonally involved in program
dissemination. specify hoc/

makes news releases
admits observers

previous staff speakers ind panelists for meeiings;\ lesson
sent home on tapes

Page 19

24.3 1,3,6.7

13;24
4

24.4 Community involvement in the formulltion
and prograhs is sought through:

of school policies

0-type not specified
.

no not sought
1-existing community groups working with prOgram
t-bilingual questionnaires

community-school staff committees
community advisory giOUps only parents will be included in future

-formal meetins open to the entire community

-other (specify)

F.E. D.19
'nformal meetings With community groups

8- project director personally seeks involvement of community
in program. specify how

\

24.4 3 4

24.5 The school keeps informed about community interests, events and
problems through:

-...

no-no mention of school seeking tebe 'Informed about community
1-meetings open to the entire community conducted in both
languages
gcommunity representatives to the school
biLtngual questionnaire sent to the home

4 -hone visits by,school personnel
5-other (specify)
0-method not specified

- Bilingual Advisory Committee

24.6 The school is open to the community through:
0-not mentioned ,

no- school is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weekends
providing adult education courses

3-other (specify)''
',planned for future

24.5.

24.6 2



Li,knfornal neetings open ta entire coaaunf.t,
8.,neetings conducted in both languages

9-home visits
e1 - other (specify)

project director personally involved in prop an

disemination. specify how
makes news releases
admits observers

kZ9previous staff bpeakers and panelists for meetings; lessons
sent home on tapes

24.4 Community involvement in-the formulation of school policies

and programs is sought through: 24.4 3,4,6

0-type not specified
no-not sought
1-ev.isting cc .,unity groups wor2cing with pr.-Tram

bilingual questionnaires
ommunity-school staff rommitZees

.

community advisory groups only parents will be included in future
formal meetins open to the entire community F'. 1. p.19

nformal meetings with community groups
-other, (specify)

8-pr,ject.:director perbanally see ..s involvement of community

in program. specify how

24.5 The school ::ee0s informed about community' interests, events and

problems through: 24.5

no-no zaent3,i of school se&zing to,,be informed about community

1-ce,,tings 4, en to the entire,cchMunity conducted in both

lelulasos
representatives to the schcdol
quostiorpaire sent to the home

virtts petsO
5-oncr (speei6).
0-wet!:od not specified

lingual Advisory-Committee

24.6 e school is open to the community through: 24.6 2

0-not mentioned
nt-school is not open to community for community use

1-opening school facilities to the community at large fcr use

after school hours and on wee%ends
roviding adult education courses
ther (specify)

planned for future
some Lutoring planned for 2nd year,

C, p.35
25.0 VALUATION

25.1 Pro ectmentions description or dissemination of the bilingual,

rr i.,. through:

newspaper articles
radio programs
TV prograpa, other news inAdia

video-tapes
.ilms
isitnreto ob2orve the prograd

eases ,made by program director

25.1 1,2,3,6
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p5.2 Project's impact: 25.2
1-Project mentions that other classes in the school, but
not iri the program have piciced up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system
have started bilingual programs

3-Praject mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

page 20

26.0 ROLE OF EVALUAT07,

26.1 Evaluator has field tested, on' a group of children who are of
the same language, culture and grade levels as the children in
the Itlingual program:

0-not mentioned
-published measures

2 staff developed measures

-staff translations of published Measures
"','-,4-staff adaptations of published 'measures

26.2 Lvaluator has personally observed students in the program:
0-not mentioned

__

i

Do-never

1-once,or .4=4, during the year

-other

ore than twice
egularly
ther (specify)

26.3 Evaluator has met with teachers:
- 0-not mentioned

no-never
once or twice during year ,

(Vmore than twice
c,3-regularly

4-other (specify)

27.0 EVALUATION PROCEDURE 5 e R cyx S ct_ 01_

27.1 0-hot specified

A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (marl: all that apply)

re-tests have been given-to project group or sample
will be

Post-tests have been given to project group or sample
" will be

re-tests have been given to comparison group
h will be

ost-tests have been given ta-comparison group
" will be

1

26.1
2

3
26.2

26.3 2_--

1
27.1

27.2___24245,47



E. General Assessments of the Impact of the First Year's Operations

on Participating Groups: schools, parents, teachers, community--

including unexpected effects..

In general, the' impact of the program-at this time has had the great-

est effect upon pupils and parents. As has been stated, the pupils

who entered the program speaking only Cantonese are making headway to-

ward greater facility in the use of the English language under the pro-

gram. Also, many parents are becoming extremely interested in the

program and are highly supportive of it. They are indeed' impatient to

see the program expanded to other grade levelsas soon as possible.

Since there is a great concern in the Chinatown area toward the educa-
.

tion and assimilation of the."Rong Kong children", the community sees

the bilingual pilot program as a method for the assimilation of the

foreign born Chinese child into the ChineserAmerican Chinatown culture

without leaving the heritage and the traditions of,the home. It is

not surprising that so- many parems have shown such great interest

and support of the Title VII Chinese-Bilingual Pilot Program.


