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Mass Media in Adult Education: Methodological Aspects
of\Mgdia Research,

Jun 73 .

28p.; Paper presented at the UNESCO/LIRSMA
International Seminar on Mass Communication Media in
Out-of-school Education and in Cultural- Development
(2nd, Lucca. Italy..June 24-29, 1973)
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*Adult Education; Change aAgents; Communications; >
*¥Developing Nations; Educational Researchers; Films;
Instructional Media; Instructional "Technology; *Mass
Media; *Media Research; Media Specialists; -
*Methodology; Radio; Social Change; State of the Art
Reviews; Systems Approach; Television .

Those involved in mass media and adult education in
including researchers in education, communication,

and instructional technology, operators of mass media programs, and
national policy makers, should regard themselves as change agents. In
order to function effectively as such they must understand the
methodological aspects of radio, film, and television at the levels
of techniques, design, and policy. A system approach to the media

" which includes consideration of economic, ideological, - -
socic-cultural, political, demographic and technological factors in
.conjunction with learner traits and objectives and instructional
characteristics is the most useful organizing principle. In order to
effect social change, media personnel must learn their tools,
understand the media, focus on the message, produce their own-e
programs, maintain pluralism, remain close to the culture, administer
programs carefully, and, follow up messages with social action.
Researchers should concentrate upon reading available research,
achieving efficient division of labor, and giving priority to
research on the impact of media upon social behavior. Given all this,
the mass media will be powerful tools for adult education. (PB)
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great both for good and evil, education and manipulation.
We should alsc bring to bear on this Second UNESCO/LIRSMA
Interrational Seminar a historicel perspective and that should give us

ail a sense of modesty. While we continue our deliberations arguing and

’

9

elaborating on the role of comrunication media in‘out-of-school education
and in cultural development, let.us remember that we are not inventing the
media; we are not making the fresh discovery that communication media can
be used in education and for the cultural development of the peoples. We
are not the fifst group of people to sit down to take stock of how media
haVe)been used in education and socialization, to suggest strategies for
media use for gyeater:effectiveness or to discover gaps in our xnowledge
of media and t6 make research proposals for filling those gaps.

) Mass media have been in uss in education, infermdticn, and
entertainment all. over the globe, radio and film now for decades; TV more
and more since the 1960s. While these wass media have been uéed, they

must have been usei accerding o some methoed. Again, whatever the method

employed these media did make impact on the communities that were exposed
to vhese media. Yost analystis of mass media influence on communities and
societies have suggested, before us, that this impact has besn far-reaching,

somzJhat baneful and thet we should be careful while playing with these

toys that can be at the same time atiractive, impactilul, ard dangerous.

tic or totally spsculative.
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Lot of what is being said about media design, media utilization and msaia

impact is based on scme resesrch, at ieast some systematizalion of expsriencs
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The point should bs made that considerable attehtion has been given
before us both to the pedagogy of media and to media research. What is

available on the subject in print is certainly sizeable. Unesco, a co-sponsor

of this Seminar has itself published an impressive set of moncgraphs and books

2

on the subject.l:§An inquiry wita America's ERIC should deliver a big harvest

-

of information on media theory, research, and methodology.

- What should be the objectives of a Seminar like the present one? What ..

should be its specisl contribution?

A Sufficient Agends ) :

The persvective brought to the actions planned here for this week should

not give us feelings of letdown or of despair but of realism and authenticity.
If not the pioneers on a new frontier we can and should be one of the groups
of sturdy settlers who followed to settle dowz to the difficult and arduous

business of living.

field of mass communication med’a imout-of-school education and cultural
than teaching:; and movements need
renewals of*snarf than inavgurations. This Seminar should remind the fraternity

of cut-of-school sducaisrs znd of communicators that they are partners in a

1T thet pzrvades the whole of the post-colonial world;

»

significant movene
engaged in ine toval transfermation of the lives of these marginal, yonder,

forgotten peorlss who arse slive in our times but who are not cur contemporariegs.

For *his reuzson le! az.ngke praciizgl, asztion-crientzd recommendations and let
(
/
32, 32 - M AR e 4 - Fo . - - ES - 3 2 h? o 4
us digseminate tnem widely for reinforcing commizmants ~hal.might be flagging




<

.

For those of us who are here the Seminar should be a significant

learning experience. We should learn from each others éxzperience and from

~

each others special perspectives. Let us share stories both of our successes
and of our failures but lst us go beyond -sﬁcrytelling and mere convzaniional

wisdom. Let us conceptualize, and theorize for that is’ the only way to put

+

legs and wings on ideas for them to have significance across projects, across

@

couniries, and across continents.

Some Definitions and Deifmmitations .

T a e
- Elsewherej I"have definad adult education as "education that oceurs

(a) adult men and women

(b) voluntarily participate

(¢) in programs of education, adjustment, and growth

(d) generally in out-of-school setiings

(e) using appropriate methods and materials. ™"

The above definition should suggest that making a distinction betwééé
adult education and out-cf-school education would be difficult and will have
to be an exercise in arbitrariness. In our p%rt%cular case the definitional

roblem, fortunately, of In trying tc deal with the methodological

]

= .. . -
és mass media research within the scope

I~

pects of mass media uf ti ci
of this paper we have I : % a geheral level where fine distinctions

are unnscessary. whil ; cur examples frem programs of rural

development, health ex*snsion mil lanning and agriculture, the remarks
3 < ] =S £ b

whers iteaching is part of the.

=




‘ERIC

Aruitoxt provided by Eic:

o

-5
] The attempt to define mass media for the purposes of this paper
is; however, important. The Lucce Seminar of October 1972 in which

prepdrations for the present Seminar were made worked with the tern

" communication media ard then defined communication media as including

the following: . ' )

- ’ -

P . - * A - 3 - - M
(i) the mass média (radio, film, and television) whose common

characteristic is that they may be cohsumed- by any one in

~Ane mass publig, irrespective of whether he or she is literate

. ) or not; -

- &
g

(i1) the print media (which no doubt are also mass media but can

often be discussed separately) consisting of periodical

- puotlications, paperﬁacks, and low-cost books, wall nswspapers,
which, though they may be illustrated, dc reqﬁire some degree
of 1iter§cy for meaningful consumption; ard -

=

(iii) the modern audio-visual teaching aids such as flannelgraphs,

flashcards, *slides and‘filmstrips, tape~recorders, overhead

rojectors, photographs and eraphies: and pro raamed materials
s b g ’ P C

such as self-instructicnsl bodoks and manuals.

In this paper we will discuss only the mass media-~film, radio and

television. Scme further delimitations may alsc be in crder. . For instance

»

~

we will target our remarks on media uilization and media research to
in the Third World. We will be addres:ing cur remarks to governments and
mainsirean institutlicns though what follows may be equally useful te

counter culture groups and advecatas of some unpopular causes. Again, while




o

‘e

(e

z
. ' - 0=

.

unsought group we will be focussing on formats where mass media are used with
‘\\ . ..{) c -
~ instructional intent with groups or publics consciously sought.:

-

. .

.

I - .

L

. METHODOLOGY OF MASS'MEDIA UTILIZATION

a8

. ) Metnodology itself can be discussed at various levels of
sophisticatvion from technigue through design to policy. We can talk of the
rethodology of the use of film and give the oft-repeated advice: preview,

plan, present, discuss, review and-evaluate. We can, again, talk in terms of

.

how to arrange the room; where to place the projector and the screen and what

else to do to optimize viewing conditions. Similar suggestions can be given

g about use of TV or radio. There is a body of available techniques for using

£ilm, radioc and TV effectively and those who work with these mass media in
b

== = st ——— =T

: :
educational situations should be aware of those techniques.

But methodology could more usefully be discussed:in a group like the

present one at the level of design: +the probtlem of logic and organization

*

in relating mass medis with desired social ends within =2 particular set of

&

economic, sccial, pclitieal and culiural.contingencies. Instructional

design or instructional development is indeed the most imporitant rroblem of

methodology involving a mix of understandings adbout media, learnsrs, ssttings,
O o Y b

e and objéctives.

Finglly, methodology can be discussed at the lavel of pclicy. Norms

s e ceramlialiag Tr f ceadaies & ide . £ emgan media 4 a1
1 and crrinciplaes estadlishen OF & socisiy 1o guide use ¢f nmase medlia in aguis
- . ) e . : T . .
education are problams at the sams time of metncdology ara policy.

Q . -

1l




Some Asvects of the Methodology ,
Hedia Ltilization

Methodology is the science of methods. Methodology, howéver, can

not give us the metnod of arlng things, in cur case the ‘method of using mass
f”

4 should irndeed suggest the contrary, “that is,

media in adult education.

there is no one method for using any one of the mass media; the method chosen

»

must be relatlve to the 1nstruct10nal 1ntent and to the socisl and cultural

z y

setting of teaching-1learning. Methodology can be seen to have many different

aspects which should determine not only the choice.of one medium rather than

another (film not radio, radio not TV) but also of one method from a battery

of methods and techniques available for the use of the medium chcsen. .

/

Economic. The economic consxdoratlons in the choice of the medium

using that medium may be overriding.
y

TV programs are expensive

and in the selection of the method of
TV is expensive to introduce in a country’or a region,
to produce and IV sets are expensive to buy, often within thé means only of

the middle or the upper-middle classes in the dev®lopirg world. Undoubtedly,

community sets can be installed but that also costs money. Agzin, Tnird World

Covernments neither have the money nor the technicians to estabtlish and rwn

a maintenance network to keep the ccimunity TV receiving sets working

considering that they had. the money to put them there in the first place.

Radio is less expemsive to install in a country and has a wider reach

Radio receiving seis are

osts much less.

s
e
]
3
Q

than TV. Program product
cheaper and sturdier.
the electricity or a heavy cuncersome vattery it used to

Radic d>ss not need

. . Y . . 4 . . A i
and hag bealums raally ntiiie. he radio can go ihrough the eye of Lhe
& .

1 - » o~ -
Howevar, even here,

sconomic cpnsideratlons would ceme in tc impose constrai

communica tion,

o

¢ N ———— oy 8
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on methods in radio utilization £0r maximum effectiveness. Organization of

;/// " radio forums to go with radio broadecasts, for example, may not be possitle —
3 . . ) i
for there may be no money to train and retain leaders and moritors to

7 ——

.

‘conduct such forums. There may be no money for publishing the follow-thrrough
i

. booklets to go with the otherwise ephemeral broadcasts and in some cases

'
¥

there may be no infrastrucﬁure for books to get printed and sent by mail to -

E

those who may need to work with them.

Ideclogical. Ideological considerations may al;z enter the choice :
among mass media to be used in a society. A country committed to an egalitarian
ideology may decid&~to give radio to everyone now .rather than TV only to z few
around the city or even in a particular development region. (Radioc is scmehow
more’egalitérian than TV. It also is mere free. While a IV receiving set may

-often catch nothing else than the programs of its own couniry, the radio often

can receive signals from placés farther away, especially short wave radios).

Socio-Cultural. There could conceivably be socio-cultural aspects to

W

the zhoice of media and to the rethodology of media utilization. 4 culture
may be what anthropologists and stiudents of communication have called an orsal
culture and may have no strong pictorial and visual traditions. This may lead

€

to the choice of one medium over anotber--radio over film or TV. (I have never

x

seen this happen though anywhere in ths world. Media-influentials leave these

F

, . questions aboui culiural paramsters %o be asked by others ex post facto

vy T

and often want nothing o do with social bcience mumbe jumbo.’ Also no

society is willing *o accept any wesknesses in the’r raditicn and culture—-

ERIC

s |
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related to radio’ broadcasts will no% be part of our methodology of radio
utilization in education or extension. Or the cultur? may have different

-

orientations to pictures and images which would often mean teaching communities

new ways of perceiving, a different visuwal idiom, our kind of visugl literacy!
Politiecal. ‘Pdlitical considerations also enter ;n the choice of

media and of strategieé of media utilizatién. 4 country maj get into IV

just because the neighbouring country, a political and ideological adversary,

got into TV, or because a strong donor coun%ry, an ally'in war and peace, ~

gave it a TV system. Or a country'!s rovernment may work with radio and IV but

not with fihﬁrbecguse historically films have been part of the private ﬂémbin

and it is politically too sensitive to try to change that. On the other hand,

radio and TV, historically, may have been with the governméﬂt and the

government thereby nay £ind itself working witn these media.
In the choice of particular techniques and methods of media utilization,

again, political considerations may enter. Some may use media as messages to be

v
given to viewers to be absorbed by them, if pussible, fully, uncritically, even

z Kl

1
gratefully. Others may want to follow Freire!s Pedagogy of the Onnressed4

and may want to use film, fadio or a IV broadcast for conscientization of the
groups they are working with. '

Demogrezphic. Depographic-aspects of a cuiture may determine, again,
what media will be used and how. The selection of radio in Australia as a
medium of education and the establishment of a well-functiening two-way
network is a methodology that is esssniially demograrhically determined.

The Dutch had demography, as does Malewi, in their favour to establish an
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its population durirg the first phasz cf five or more years.

Stratificational. Relaﬁéd with the demographic is the gf}atificational

in a pedagogy of the media. In a traditionally stratified society it may not be

possible to mix people from different castes to make functional community

s

viewing groups. In some places it may be constraints of. sex, im others’of
race. Involved here are problems not only of mixing people as viewers but also
of making them all to identify with one particular role-class-status image- as

it -dppears on the screen or as-it cohes through on the radio.

Technologiczl. Lastly, there are technologidal aspects involved in the-

choice of both the media and the methods and téchnigues of their utilization.

TV requires a nigher level of technological base in a country %tkan does radio.

Also radio receiving sets, with the transistor-based electronic revolutiom

\

behind us, are much more practical than TV sets. Scme phaces in the world ‘have

been completeiy bypassed by the printing technology and posters, diagrams, and

booklets needed to build instructional packages‘arounq selectede programs are

- H

impossible to print. I
i

The preceding discussion of ithe aspects of methodology should indicate

that particulsr methods and technicués are not sacred, or guaranteed to work '
p ) G : s "

everywhere. They have to be relative, relative to the situation cf teaching-
learning. MethoGology is the art cf the pos§lble within a particular set of

conditions. Methodology is.also vdlue-based. Some methods may be effective

out manipulavive; cthsr methods may be educational but time-consuning..
3 :

Systems Aooreach io Methedology
of Media Urilizsziion
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things are interrelated and interdepénden@.

-1l -

ie gysters approach provides us with

The answer is in the affirmative.

]

that general organizing principle.

In common-sense parlance systems approach implies undérstanding

2
-

the general principle tha% in life all things and precesses relating to
The outside and the ultimo%e

- ¢
system,is the cosmic system, within it an infinity of molar, and'molqbular
systems in a complex network\of interactions. A sociely or a oommunity

could be seen as one of those infinite systems with its own overlapping

subsystems-~economic system, status system, elite system, communication -.

system, and instructional systems. ‘f .
At one level, the systems approach.would—suggést that methodsvmuot

!
be developed within a matrlx defihed by economy, technology,\pol_olcs,

culture, and ideology as parameters. ,That is, all the cops1deratlons

~ * =
* ~ g

discussed in the previous section on aspects;of methodology should be
considered in the development of methods.

- - -

At anciher level, the systems approach would suggest that
techniques and methods must emerge from an interac¢tion of (a) learner
objectives, (b) instructional materials and their chatracteristics,

(c) learners, and (d) s-ttlngs of lea”n;ng

I

The systems approach is an excellent organizing principle
- :

since it enables us to do all of the following:

1. It helps us <o discuss mathodelogy zlong 21l points of the
methodological continuum from technique tirrcugh design tc policy. Since

roice of techniques, ard considerations of design must be evaluated in

realitles, questions of policy will invariably coms

%
3

terms of the systeni
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of adult educaticn which in turn must be linked with the methodology
of planned change, innovation diffusion and development. > (See figure

bel !

7 . \\
& . \
! / Methcdology N \\\'
* £ Madi
o ,  of Madia \
K /' Utilizetion \\\
- / - . N,
1 < Y
— —_—— _ . Y N

Figae, 4 wcdel suggesting an integrated methodological
o approach tc mass media utilization for social
_ changs.
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Methodology without intent is blind; as intentions towards social
transformations that are uncongn;za 1t of social realities are either foolish
or criminal. The above model shouli enable the mass media user to focus on

the whole array of relevant questions before he begins to develop answers

and invent solutions: What are the objectives of the project built around

4

media use? What are the specific characteristiés of mass media-available
and whether the media can carry the burden expected of them? What are the .-

learners like and how will theﬁ\relate with both the medium and the message

being comnunicated through the médium? What is the socio-cultural setting of

the learners? ~ Can special structu%es, settings and configurations be created,

 first for learning, and then for apb%ication of what has been learnt? Do

sufficient linkages exist between teathers, media men, learners and local
leaders? Which linkages might have to b strengthened? What new linkages

might have to bs created? Is ths environment “supportive of ‘what is being

=

disseminated? Can special set of env1ronmental conditions be created that

will make the diffusiv: of innovative ideas more probable? “Do individuals
and commbnities have the conceptual, institutional, maverial, personnsl,
influence and time resources to bz able to adopt the new ideas and innovations,
new patterns of life; work and politics that are being proposed?

We can discuss thess ya;ious questions only selegtively and triefly

3

in the following. We do so by mesking some methodological recommendations

in the use of mess media in adilt educaticn.

If the edvice of the preparatory:iuceca Seminar of last October was
heeded in the organizstion of the present Seminar we have here today a

comprehessive representaticn of (1) cperators and implementers




e
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using mass media in out-of-school education; () "researchers and students
of cemmunication, instructional technology~and educatisn; and (2)
edministrators and policy makers both from sxecibive and legislative sectors
w1th broad based netlonal and institutional representation. 4nd if that is
the case my task is difficult indeed. It is diﬁficult because These different
groups of people would be interested in different types of issuesz would be .
interested in different kinds of details, at different levels of discourse,
would feel comfortable with different kinds of language,ien@:would want to
relate ideas to different social and institutional contei%é.t U
&efufallx{;t;erdis cuss 1on,w111 .be on a.general level usinqja shotgun
approach. As will be seen, the recommendations extend from the use of tacties

and tecgﬁiques through instructional design to policy:

1) Learn the Too

It is important, of course, for users of mass media in adult education -

-
Y

to know their tools. The user should be able to operate the film

-

projector, unhinge a screen, make the group of viewsrs sit down within
the lin2 of vision, and be able to tuneéin a IV receiving set. These are
not the aspects we can get into here,'withiﬁ'tﬁewecope of this paper.

We do like %o indicate, however, éhan there are hundreds of manﬁels

availabvle tha® desl witnh radio, £ilm, and TV at this level; and indeed

the manufaciurers! iestructions inclucded with ithe equipment themselves

»

The adulv educator wamiing to use film, radio, or television in adult

L2

education programs or in t2sching nealtn, nusritisn, or family planning to

ntizlities of “he medium he choses 1o

ﬂti
d‘

nd the pol

adul‘ groups must underst

i)

[RRre
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use and the possibilities of using different media together. Scme of

us might be aware of discussions by Marshall McLuhan of the nature of TV,
a.cool medium, and of the rédio, the new tribal drum. While we may not
agree with him that mediun is the message, we must accept the thought
that medium must have a message and that all messages cannot be appropriately
carried by all media. The radio may be able to build an emotional climate
for smaller family units by dramatizing the message but only TV may be
able to show skills in cooking, in‘cleaning the baby, in preparing a

cotton field or even for inserting an IUCD device.

Focus on the Massage ‘ X

Related with the precedzng is the methodclogical consideration that
adult educators using mass media should not have media-centered orientatioqs,
6u£ message-centered oriehtations. Films or radio broadcasts or television
do not do adult education. It is the messages carried on film or radio or
television that do adult education. Again, for the media to serve your
adult education purposes they must carry messages that are yours. We
should avoid what I ‘have seen us do, again and again, in developing
countr%es: to equate adult education with showing films, and then shbwing:
any kinds of films. ¥any adult esducators using media end up showing films.
borrowed from the Briiish Council, th97$SIS, or the Russian counie~part
of these agengies. Some of these films may be gocd, entertaining iwteriudes,
but no one can bduild a national adult sducation program on enisriaining

digressions. ' . -

This is a mstihcdclogical suggestion to pelicy makers. Fregran

t
4]
f

radio, on film, ov televisicn should be produced within the couniry.

A
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is pitiful to see the same programs that are sﬁéposedly entertaining in

Chicago suburbs or in the megalopolis of Califorria being re-run on

E

Bolivian telekision and on TV in Kenya. It might not be an extreme
measure, in fact, to ban all foreign programs from outside the country
for the first 10 years of the introduction of TV in a Third World country

even though it may mean oniy 2 hours of broadcasting every day.

Policy maksrs must also devise strategies for using the resources that

already exigt within the country. Most countries already have radio 1
broadcasting and they should use radio broadcasting in educaticg}to the
utmost c;pacity vhile they wait for a film industry to developﬁand for
television to make its$debuﬁ. Again in some countries thére alrsady is a
strong film indusiry, as in India and Egypt, as well as an elaborate
network for production of documentaries. These should also te used

for adult education.

Work for Pluralism ip Media

Commercialization of mediaz in the style of America and some of the’
European countries does no% seen to have worksd for the underdeveloped
world. We should, éheréfore, stay away from private ownerskip of media
especially of TV row being introduced. However, the opposite sil vn
of a governmental monopcly of media is equally unfortunate. Third world-
countries should experimeni.with independent corpcerations like the English
BEC ard even within fhat formal build pluralism by making different public
corporate groups responsible for differernt preduction studios and media

channels.
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Produce Closer to_the Culture

~This, again, is a methodological consideration which, like 4 and 5 above,

has a poliey orlentatvon. Each country should not only produce its own mass

media programs, but they should produce most of thelr programs ir the fleld

not in the studio. This will brrng the zedia subculture clbser to the

culture of the nation. It will also create conditions for local

participation for groups rather than create a stgrAsystem studded with well-

= Ed

formed young ladies and diapered young men from the city. It will also
generate newer modes of expression relating the new media modes of expression
with the old folk mcdes of eXpressioﬁ.

Administer, Don't Jjust Disseminste

~

What is heard on the radio is not always understood; what is seen on

television or film is not always incorporated. Where the intent is to

teach and commurnicate effectively, it may not be enough merely to show or

broadcast--it may be necessary to administer the message to client groups.

I ——— : _ : R
This would mean creation of film-clubs, tele-clubs, radio forums, and

other discuq}ion groups .fun within communities under trained monitors and

leaders. D- {dlﬂg upon the abiliiy of a monitor these clubs may accomplish

results ranging from explication of messages to social bransformatlcns.
Go from Gozmun
Incorporsticn —~

- ﬁw
w.
1c
fon
ot
(o]

It is not enough to make the message and %o communicate it. It is
! .
necessary also for the message to be inc srporated within ipdividuals in

the community and installed within the existing SCClC—pOllulcal and-

economi c structures. This would mean the & % r + te -
Lure This would mean that the aduli educator must rela

=

[T ——————
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his message to the influentials in the community: to mothers-in-law

~

perhaps in case of family planning; the traditional village doctor in case
of nutrition and heilth. The adult educator must relate the new behavior

to an incentives and reward system and create one if none exists. Lastly,

he must reconcile the messagé and its implications with existing social,

=3

economic, and political interests.

‘9) After Words, Produce Things

= s
’

Words are not enough in communication or in aduli education. After

effective communication of messsges and successful interventions in social

structures we may still need things; The adult educator, 000perat1vely

with other agents and agencies, must supply drugs for the village clinice,

DDT for svraying the malarial cesspools, fertilizers for fields, contrsa-

i
7 I
H

ceptives for mothers and fathers who got persuad:i.

IT
METHODOLOGY OF MASS MEDIA RESEARCH
The definitions and delimitations elaborated in Section I on the

methodology of "media utilization' apply to the present section on the

3 X [y

methodology of "madia research. lere, agalr, #he discussion on metbodology

must run the whole gamut of research tactics and uecnnique through research

r

design to research policy; and, again, the discussion musi be at a general

an nor should atiempt to write a manual on research

e

level for we neither

design and research fechniques in mass media research all within the scope

of this paper.

©

e
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It is not far-fetched at all éo talk of the sociology and péliticsl
of mass media research. Action oriented people look at re;earchers as a
mooneyed impractical.bfged,og péople who want to wait y.ars before evef&
Esmall action is planned and taken. Researchers on the o:her hand look at
influentials, managers, and implementérs as peorle inﬂinﬁecent hurry who .
should at least spend oﬁe perceni of;tng money” they throw away on impossible

projects in designing better ones. Finally, it is those interested inmedia who

I

sponsor media research and it is hardly ever seen that mass media researchers

would ask‘piénners and policy people to throw media out of the windEﬁlBr -

2 J
even dare them to look at their hidden agendas in the use.of mass media
s - <

in indoctrination.
Looking at mass media reésearch from the point of view of projecis or

countries in the Third World there are various constraints that would apply

2

%

fUrther:to the conduct of msSS media research. First, in economies of sca;city
research is not always something attractive. ?hey'"knnu" mass media can do
some things very well and they "krow" there will be some problems. But

they do not want to postpone the Opportunity and fail to face the challenge.
Mistakes must be made, sacrifices must be given. Avsilable money is put in

action rather than in research. Ih some cultures research would be rejected

on ideclogical grounds as' pasiime of rich nations who themselves proceeded

in media use withcut tne berefit of research but now want to Dise the
developing ccuniries as their guinea pigs. In some cultures irying to

build knowledge abous socisl processes may nol be rewarded at all, and in

others, the elite may wany to hide tiz irmart of nedia rather than bare ii,

. » H R .
for their own political ends. Scme couniries, socially and ethnically, may

=
——

- i . ..
be so much like one afother that they may be able to learn from the
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experience across the border rather than proceed to research the same -
, 1o

questions over again.

i

Finally, research needs researchers, and researchers need long
and sophisticated training in the methodology of inguiry. Most developing

countries do not have that kind of manpower that could undertake any

1 4

significa“t ‘researcn effort in mass media field.

The Systen ns Metaphor in
* Mass ﬁei

’xl

e amay
dessaren. . .

) The systems metaphor, as in tiae case of mathodolegy of utilization,

~

can be useful in the area of research methodology and policy. First, it

can be used to generate appropriate questions wh%ch could- be tackled by

g s

i

researchers not only to advance knowledge bubt also action in the area.
Also a research policy could be designed asing the systems approach in

relating priorities to available resources and to so. izl contingencies.

Ly

< + another level {if evaluation was ezphasized instead of research)

a

the systems approach could ve used to develop an evaluatidn system to
provide the needed fe&dbaékrto policy makers and media users to enable
,them to retool policies and procedurss to get the mést out of media use.
As we did in thé case of methodology of media utilization we will
make some rscommendations in regard to the methodology of media research.

Here, again, as in the pedagogical seciion recommendation will cover the

continuum frem bteshniques thrdugh design to policy.

1) Read Avsileble Ressarch. This mignt seem like a very simple-
T minded recommeadation, bub it is not. Cne will be surprised %o
%now now much resesrch is ?1?65@' avaikavle in the afez of mass
zmedia and their use in edusation. - - o
-

The ERIC system's Research in Zducaiion for -Aoril 1973, for

s 2

£ - [ —

i
i
i
1
i
!
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example, included 8 research reports on adult education, 10 on media
and 35 on communication. Titles included the following:

Staff Study on Cost and Training Effectiveness of Proposed
.Training Systems (ED 070 271)

Cable Television in Education (ED 070 265)
Improvement in Television Sound (ED 070 264)

Current Status of .Domestic Satellites for Television
Network Distribution (ED 070 269)

International Bducation and Alternatives for Educational
Development’ (ED 070 711)

.

The Work of the Television Jjournalist (ED 070 077)
Television for the Deaf (ED 070 266)

Bibliography for a Research of the Literature on Nonverbal
Communication and Its Application as Related to the Study
of Black American dNonverbal Communication (ED 070 108)

Communication, Law and Justice (ED 070 122)

A Descriptive Study of the Use of PROAMAS: A Computcrized
Technique for the Analysis of Small Greup Interaction

o (2D 070 114) .

x,
Y

A Future of Communication Theory: Systems Theory (ED 070 129)
Message Organization and Information: A Study of %he
Heasurement of Human Information Processing (ED 070 116)
Silent itessages (ED 070 130)

The Value System~~ 4 Fals

alse Prophed for Intercultural
Communication {ID 070 121)

-

Satellite Notworks for Educaiion {ED 070 273)

o

The companion revisw of ressarch, 2lsc from ERIC, and titled

Curren® Index to Journals in Fducastion during the same monih (April,

o7 % : -y o T e = ris g e
1973) reported he fcllowing stuiiss: /




- 23 - -

3 The Impact of Cable TV on Aduit{Learning (EJ 067 604)

; ~  _ ERIC: Role of Computor in Adult Education (EJ 067 724)

s

- .. .. Prelude to 2001: Explcrations in Humen Comsunication .
2 ] ‘ (EJ 067 617)
. g -
, Research Siudies én Scientific Communication: IV
{EJ 068 929) ’
. A good research strategy in many countries would be to

buy the media researchers as well as implementers of media projects

subscriptions e ERIC research abstracts. Know edge is a commodity;

nylons, canned ham and whiskey. Why not import reéearch? v ot

We further make the réiated suggestion that we systematically

X : . extrapolate the results of avéilable”research to our Third World

: situations. accept what holds in our conditions, and replicste ?

the research which might seem too culture—bound.r Unfontunately, most 5
researchers want to do original research and, therefore, don't even E
want to find out if the question they are excited about has been Y
studied at all: if‘so; where, and with what results. We must work

hard: to make extirapolation and repliéation horkst and respectable

; research tasks.

) , 2) Get Division of Lator \

3 I recommend that a division’of labor should\be developed in regard

k3 -
A s . I - . i . . .
to the research erffort. Organizations like Unesco should specialize
: = \
]
. - . [ - < L :
in sponscring research by cthers and when they do undertake research

.
) ) . P, .
€aren on pereeptions, images, even nassage design should be

i

sic re

4]

) R 23 e 3 4 + = o PR - .
2t to the universiities that have the compstence and the resourges.

Pt

it can and should be imported as are typewriters, tape-recorders, C
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The implementors and field workers shculd emphasize research thé@

can best be described as evaliation and developmént. That is, they .
should build "feedback systems" both for production and design of

their media messages and to evaluate the impact of their nessages on

the lives of individuals and communities.

- ) 3) G. Po .! 7.
Research on Impact

Research on impaét of média in the Third World.should have top
priority. We must know what the media are doing to comprunities in the

: short-run and in the long-run, and while we discover the intended and
| . :

H -

the unintended consequences’ of our messages on communities we should
be ready and willing'to restructure our messages or to, build messages

that are altogether different. All research on production and oxn

presentation should be generated from our research on impact

.

4) Innovate in Resesrch
Designs

There is a multiplicity of research designs available for use in

media research projects. It is not possible here to discuss in any

-

detail the resesarch designs that might be more or less suitable for.
research on mass media in adulw education. We, however, want to bring
. 6. . e : . . .
three monographs to the attention of this seminar which we consider
i -
seminal contributions in the area. The first one is already a minor
ciassic in the area and it deals with quasi-experimental Gesigns.
i

»

The main thesis of this monograph is that field workers cannot, in

/fact should noi, iry o create laboratory condiiions for researching
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N

quasi-experimental designs on field conditions to create kmowledge

g

which not orly they themselves but also the research community can

ko

-3

The second monograph is-a bock on evaluation which

o

place confidence.

RS ———————————— T
!
-

differentiates evaluation from research and suggests various measures

- for evaluation of programs. In this connection I would also like to
. ' i

1

brlng,to your attention one of my own papers entitled" Making evaluation

operational in unctional literacy proglans" which can be used to

develop and operationalize evaluation systems for different proaects
> 1

of mass media use in Adult education (ERIC Nc. ED 064 574). §Lé§;ly;1

——

would like to bring to the attention of the Seminar a highly readable

Bnbgraph on the suogect o? unobtrusive measures. As the naga

itseif suggests thls is a monogreph on developing tests and meaafrements

which can be used to ‘measure impact without having alwaJs to oulxé

quostlonnalres and interview schedules of various kinds. I hasten

to add, however,.that unobtru31ve measures are not suppoaed to be used

=

in lieu of usually embloyed approaches, but as interesting supplements

of those methods.

Conclusicns
Our assumpiions have been that mass media should be used in the area

__of adult education; that while research actually conducted in the Third World

context is meager we cannot really postpcne action until a thorough

+ never has happenad in life that action ° -

B

enlightenment of media workers.

y followed research. The art of* 1;v ng indeed

rationelly and systematicall

3

Lot is no. tc say that as mass

[ac]
o

DDAt ant AT
asufficieny aatd.

(20
[ S

i 2
in acting on

consists

- media users we should go ansad full steam, blinded by arrogance, without
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FOOTNOTES i

1. The followlng titles issued by the International Institute for

Educational Planning of Unesco in 1967 should be of special
interest to this group: New Educational Media in Action: Case
Studies for Planners--I, II, and III; and The New Hedia: Memo
to Educational Planners.

2. ERIC, 'as described in a U.S. government booklet, is a nationwide .

network for acquirlng, selectlng, abstracting, indexing, storing,
retrieving, and disseminating information about educational research

and resources. It consists of a coordinating staff in Washington,
D.C., and 19 clearinghouses across the country, each responsible
for a particular educational area. The clearlnghouses process
documents, respond to inquiries in their respective areas, and

.. _generate related bibliographies and interpretive studies.

3 " Ao

ERIC issues.a monthly abstract journal, Research in Education,

——1isting newly funded research projects supported by the Bureau of
Research; recently complete research or research-related reports;
and other documents of educational significance. Each issue
provides document and project resumes and is indexed by subject,
author or investigator, and institution.

Research in Education, its cumulative indexes, a thesaurus of .
descriptors for use in searching indexes, and other special .

abstract collections are available from the Superintendent of Lo

Documents, U.3. Govermment Printing Office, Washington, D.C. 20402.

Copies of individual documents and special document collections are. -

provided by the ERIC Document Reproduction Service on hard copy
or on microfiche - 4 x 6 inch sheets uf microfilm with up to 60
images, each representing an-8 x 11 1/2 inch sheet 6f paper. |
Michofiche readers, available from many manufacturers, are )
required to enlarge the easy-to-store images for reading purposes.

ERIC also supports the monthly publication, Current Index to
Journals in Education, which catalogs and indexes Journal and
periodical: r°searcn therature e -

For information abcut’fhe‘LRIC publications available from the

U.S. Governr nt Printing Cffice, and reproductions available from .
the ERIC Document Reproduction Service, write to ERIC,
Bureau of Research, 400 Maryland Ave., S.W.,, Washington, D.C.20202.

<
The addresses of the two clearinghouses in which this Seminar may be
most interested are:

(1) ERIC Clearingnouss on Adult Education
107 Roney lLane
Syracuse University
Syracuse, New York 13210 <SA

i
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Footnotes (Cont'd)

- See H.5. Bhola, "The Configurational Theory of Innovation Diffusion,"

(ii] ERIC Clearinghouse on Educational Media
and Technology
Stanford Uaniversity
Stanford;- California, 94305

H.S8, Bhola, "Resesarch Needs in Adult Education," Research Needs
in the Study of Fducation (Uday Shankar and S.P. Anluwalia, .
Editors), Kurukshetra: Kurukshetra University, 1968, pages 226-233.

Paulo Freire, Pedagogy of the Oppresssd. New York: Herder and
Herder, 1970. . -

Indian Fducational Review, Vol. 2, No. 1, January 1967, psges 42-72.
This paper is available also through the ERIC system described in
footnote 2 sbove under ERIC document ED 011 147. Copiés may also~

be obtained by writing to the author at the following address:

Prof. H.S. Bhola, School of Education, Indiana University, Bloomington,
Indiana, U.S.4. 47401. 5

These three monographs are:

(i) Donald T. Campbell and Julian C. Stanley, Experimental

and Quasi-Experimental Designs for Research. Chicago:
Rand McNally and*€o. 1966;_

(i1)?hi Delta Kzppa. ¥ational Study Committee on Evaluation,
Educational Evaluation and Decision Making. Committee-
Chairman: Daniel L. Stufflebeam; Bloomington, Indiana, -
Phi Delta Kappa, 1971; and

(iii) Eugene J. Webb and others, Unobtrusivs Measures:
Nonreactive Resesrch in the Social Seiences.
Chicago: Rand MeNally, 1966.




