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%The How-To of Pohavior Modification PREP puggests the following five steps
to teachers vho want to try bchavior mydification techniques in the classroom:
1) Establich “reasonable and ethical goals;" 2) Make specific, clear, and
fair rules for the claes 'with rcal ccngtderation for the 'input' of pupils"
3) Observe and record behavior; 4) Increase productive behavior; S5) Decrease .
tnproductive bzhavior.

Uning an anecdotal approach, PP daseribes the experience of a proup of
four_teachers in the sams achool vio have agreed to try behavior rodification.
Ihe proup idea has_advantapeg. Paychologically, it helps to know vou're

ent alene in unfemiliar territory. liechanically, it helps to have an outside
"obaerver" sometimes who understands what you're trying to do.

Establishing Reasonable and Ethical Goals "Disruptive children can be
mavaged, but 1f behavior wodification is used to make children conform to a
rigid 1dea of goodness or to squelceh creativity or to force sterile compliance,
the cost of en orderly classrocm tay be too high, "the authors warn. In
deciding what's reasonable end cthical, the teacher needs to ask hercelf:

#*hat kird of student behavior interferes with learning, and what kind is
annoy ing but essentially harmless?

**Now much claunrooﬁ frecdom can bs permittés without Interfering with the
righto of other students?

%#Should eilence be maintained vhils children are working, or should "reasonable
corrunication' among students bs pormitted?

&
%*Are classroom regulation for the benefit of the students or for the teacher's
comfort and convenience? -

*%Are you thinking of how the disruptive child can be helped to learn better,
not just how his disruptive behavior can be decreased?

Miking class rules "Some tcachers feel that this approach does not fit
their style. '"the authors concecde, "while others consider it a productive

technique. Often a class can participate fully in making-1ts own rules
for conduct and the reinforcers tiiat apply to it, The rules can be cooperativel

derived, posted in a comspicucus place, and used as a group learning experience."

A few hinta: Keep the rules short; five or six are enough, fcwer for younger

children; review them with the class "at timoes other than when someone has
nisbehaved.”

Observing and Recording Bshavior Once you have observed and identified a
specific behavior as disruptive, keep an objective record of how often it occurs.
"Tou need to record regularly, perhaps in 15 or 30 minute periods, over a

period of ecveral days, porhaps even as long as 2 weeks. This 1o necessary

to eatablish a baseline, or departure point . . . Later, as you {nstitute
techniques to improve the situation, you will want to record again to see

1€ your approach does in fact change the bebavior in question. A teacher may

veed the holp of anothar teacher, parent, classroom aide, or even enother
student as a classroom recorder.
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McKEESFORT JUNIOR HIGH SCHOOL
SCHOOL "G

Rationale for "schools within a school" concept

McKeesport Junior High School presently has an enrollment of ]
approximately 1600 students. Fourteen per cent of the student
body is black. The school 1s locaged on the fringe of the pre-
domsnantly black residential area. Up to the time of the imple-
mentation of the "schools within a school" concept, there were
seventy-three faculty members teaching basically on grade levels
but working as one large group. In addition to the teaching staff,
there was a principal with two vice~principals and three guldance

coungelors,

Under the past organization, many needs of the students were
not being met. Bécause of the large student body, the educatlonal
process was lmpersonal with an assembly-line approach. That 1s,
students were seen as receptacles of knowledge wherein each teacher
poured his share of wealth at which tim2 the student moved to the
next station to receive through a simllar process. The school
falled completely in terms of dealing wlth students as individuals
end—racognizing--them-as.people with fegllngs and emotions, 1
might add, too, that faculty, dealing with each other in” such large
numbers, had great difflculty relating to one another and develop-
ing a harmonious, unified feellng. Finally, as the school became
larger and more impersonal, the discipline problems increased 1n

directly proportional amounts.

Recognizing these limltations of having one large junlor high
school, a "schools within a gchool" concert was proposed. The re-
organization would create three gschools from the one which had
existed. Each school would have 500+ students which by design
alone would begin to deal with some of the aforementioned problems.
Each of the schools would have 1ts own faculty, its own guldance
counselor, and its own instructional leader, hereafter known as
unit director. The counselor and unit director would comprise the
leadership team for each school. This team willl be responsible
for identifying the educatlional, social, and emotional needs of
their students; planning programs and possible curriculum changes
to meet student needs and to get more involvement; establishing
personal relationships wilth every student in that school; getting
the faculty more involved in student 1ssues and in the students as
individuels; working with the communlity to increase their in-
volvement and Xnowledge of school issues; and creating means by
which the student can .deal with human problems among different

peoples.

By having these three "little schools", each with 1ts own
faculty team, a greater focus can be placed on the individualj
more time can be devoted to him in terms of education and affect.
Engendered feelings of belonging, of self worth, and of being
worthy of recognition as an individual by others will arise among

gstudents.
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I1 There are other advantagee of the "schools within a school" con-
| cept which are not particular to any educational institutlon,
| Summarized they are:

t 1, Teachers may discuss ln small groups problems that con-
cem their own "little" school,
, Teachers can work together more closely on individual
problems of students.
Group guicance activities can be better integrated,
A feelins cf belonging on the part of each boy and girl
may be developed, even in a very large high school,
. More cooperative planning of learning activitlec cnn be
conducted,
. Many tiafflc problems can be eliminated through cariful
location of the "little" schools in the tullaing.

o W Ew o

Other purposes of the "little" schools relating specifically to
a Junlor high school are:

F 1, Close relationships are established between the super-
visor and the staff,

2. Teachers who work together with a limlted number of stu-
dents become better acquainted with individual studert
needs and interests.

3. There are more opportunitles for student participation in
activities,

Lk, There are more opportunities for students at all grade
levels to participate in school 1life,

5. In the unit which includes all three grades, the seventh
grade student may profit by the example of the more
mature student and the ninth grade student has in-
creased opportunities to assume leadership roles.

6. The unit organization retains all the advantages of the
large school in terms of services and all-school or-
ganization,

7. It enhances the principal's role as educational leader.

8. The 1limited size of each unit makes 1t possible to carry
out the faculty-team concept.

9. It provides better articulation between the small ele-
mentary school and the large Jjunior high school.

10. The large total school enrollment is subdivided into
units which are comprehensible to the student. )

11. 1t emphasizes the unity rather thayp the separateness of
the several subject departments.¢

In determining how our "little" 3chools should be organized,
there vere two options: the horizcntal alignment which would
create three schools each of which would have included a single
grade (examples 7th grade school, Bth grade school, 9th grade
school), or the vertical alignment which would have seventh,
eighth, and ninth graders in each one of the three schools. The
faculty, counselors, and administrators decided on the vertical
approach to reorganization.

The vertical approach has certain advantages over the hori-
zontal, In such an alignment the seventh and elghth graders will
become more involved in the little school activitlies and organiza-~

Q tions., This was not the situation before the change. Also, the
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younger students ean profit by the example of .he older students

end the older students can sssume more responsible and/ or leadere
g¢hip roles in the school. Thils could not be effected in a horizon-
tal approach, Frobably more important than any other advantage 18
the realization that students will remain in one school for all
three of their junior high school years. This creates maximum

personal involvement for both students and teachers in their intere
relationships,

Organizing the "little™ schools

A, Nemea of the schools

Each of the schools vas assigned a letter of the alphabet, Cone
gequently, for purposes of designation, there ere schools "A",
uBr  and "C", I am the unit director of school "C" and the
counselor for this school 18 iiss Shirley 3Smith. kLach of the
unit directors and each of the counselors wvele rlaced together
by mutual sgreement, The role of the counselor will be dis-
cussed at length in a following section, A general descripe
tion of the unit director!s role 1s llsted on the following
pages,

B, Selection of staff

The selection of staff for school "C" was done primarily by
the faculty itself, To oreate a situatlon where most could
feel at eage and comforteble, the faculty was asked to write
a letter to the one unit director of the three that he felt
he could best work with and with whom he felt he could bvest
help students, Before the time of the teachers’ seleotions,
everyone knew that each school would be vertically allgned
thus eliminating the varlable of "preferred grade level® in
the selection process. Each teacher chose not knowing at
whioch grade level he would or could be,

Also, before selection, I had an opportunity to discuas some
of my ideas with several faculty members. I felt that if they
had a general 1dea of how I was thinking, what my expectations
are, and what part everyone played in the entire process, they
would be in a better position to make a valid cholce for them«~
gselves, As a result, all those who chose to work with me,
chose me for much the same reasons as I would have chosen then.

I will mention a few characteristios that 1 sought in each
teacher. Dealing with and discussing these tralts will be re~
gerved to areas such as methodology and curricuia develop~
ment, however, Fléxibility is very important in a teacher,
Primarily, flexibility 1s the ability to to change one's be=~
havior, methodology, or curricula, It affords more freedom
in the classroom for both teacher and student, for any tlme
change 1s needed, it can happen without apprehension and with-
out being burdened with traditionalism,

One's desire to experiment 18 also vital nurtured in the class=
room in an atmosphere in which students feel confident enough
to share their ideas and beliefs. Positive reinforocement of
students' expressing of their feelings and attitudes, and
positively reinforecing individuality induces a creative clie
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Jcb Description

Little Schecl Instructional [eader

To be responhible for the development of faculty supervision
and in-service progrems of his scheol,

To be responsible for the organization of parent and cormunity
groups to helpadvise the schocl on what they feel tre the
needs of the students and to communicate schcol progress te
the community,

To be responsible for the discipline of his schooi ty working
closely with the faculty ir preventing problems.

To be responsible for the counseling program of “he school
and werk closely with the assigned counselor and teacher to
achieve this end.

To be responsible fcr maintaining adequate supplies ard in-
structional materials for the scheool.

To help select staff nmembers involved with his schocl.

To be responsible for scheduling his schcol within the confines
assigned time in shared areas. (éafe - gym - etc.)

To be reeponsible for developing & faculty senste for the purpose
of reviewing the curriculum and activities program for the pur-
pnge of updating ctonging and innovating.

Too work with the student to help pruvide a healthy cehool rela-
tionship condusive to good learning.
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mate. The teacher's ability to be creative is so very impor-
tant 1n terms of the students because the classroom teacher is
often the ideal and/cr identification flgure for his students,

Orientation of staff

Several aprroaches were used to orlentate the staff in general.
Initially, faculty meetings were plenned to discuss a "littlen
school conce;'t and how this concept could be implemented in
lcKeecprst., At one of these faculty meetinss, a telephone con-—
tact vas made to a principal of a school with this concept. He
gave ugs invaluablé information in terms of alopting such a pPro-
gram and in terms of some of his experiences in nis own "little
school" sct-up, :

Our large faculty was then divided into two teams of apvroxi-
mately eight people each. Each tear as comiriced of at least
one administrative person and one counselor, and teachers from
the various academic and speclal areas, 1he purpcszes of these
two teamss to visit schools which currently arc "schools with-
in a school", to evaluate these progsrams, and to report to the
general faculty what they have observed. These groups visited
four school with such concepts and rerorted back to those .
faculty members who did not have the opportunity to go. It was
felt that visiting these schools and seeiny them functioning
would create more interest and be more meaningful than hiring

consultants to come and "tell" us about this type of organiza-
tion,

Literature was also provided as resource material. The general
faculty had an opportunity to read various articles and books

on the subject and to discuss this material with their col-
leagues.,

After this determination of which faculty members would work
with me in school "C", I began my cwn orientation through a
seriec of "little faculty" meetings and handouts which 1 shared
with them. We began to deal with the "team concept" in teach-

‘Ing and guidance, the intensity with which we could concentrate

on a smaller student body, and how we could develop methodology
and curricula which would best meet the needs and motivational
Interests of the students. ‘e, in schcol "C", have had three
such meetings to date including one full day of in-service. Ve
have established committees in the areas of curriculum and

rules to get student, faculty, and community involvement, Work-
ing together as a smaller team has created in us a unifying fac-
tor and a feeling of belonging. Teacher and student attitudes
toward school and toward dealing with each other appear to be
improving tremendously in our group, Everyone has more energy
and more interest in the task of improving the school and
making it the best place'to learn and to teach. This positive
feeling is due, to a grwat degree, to the fact that everyone on
scme level 1s part of the decision making process, Having a

say a3 to what and how things happen establishes a feeling of
concern and dedication in those who share the power,
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Assignnent of Students

Students were assigned to each school on the basis »f g feeder
systen of certain elementary schools. Each littie sthinol was
assiyned as the recipient of certain elerentury schools.

Theso elementary schools will always feed intoc t:e suro "1it-
tle" school. Hoping tc heve as random a sample of students
from owr district in sach school, pains were taken t»n assign
students to particular 1ittle schools so that althou~t. we nay
not strictly have randem sanples of our entirse population of
students, thsy are , &t least, hetasrogsneous -roups.

The elementary schools which feed into school "C" are the
McCavo, Third Strest, Modsl, Archer, and Hi hland schools.
Although thore was bius in the selection process, these eie-
mentary schools, when placed together as a :roup in a little
school, are very typical of the entire popilation,

Groupe in sur school will be heterogensous by designe I was
very much nppnssd tn homo;eneous grouping because it lacks

two characteristics that heterogeneity pnssesses, In houo-
geneous situations students become labeled ienerally as good,
average, or bad. In this system one becomes pigeon-holed in-
to one of three categories and has no chance of nmovernent anong
the three tracts. Also, I would not want te have the responsi-
bility of making a dscision, for example, as to whether a.stu-
doat 1is low average in ability or higzh in the poor tract.
There are too many variables involved in this dscision-making
process, and once a student is labeled, he tends te react in
ways detrimental to his educational and smotional growth, Fér
example, students in higher tracts may begin to underachieve
bocauss they rave already made it to the higheat tract and
fo=l no nocd to perform; their goal 1is already attaineds. The
student in the lower tract is stigmatized becausc he has been
Judged to be inferior in academic ability; thus, any motiva-
tion that did exist is all but extinct once a student realizes
he cannot improve in the eyes of the school,

Another drawback of homogeneous grouping for mo is that it ale
lowa very 1little contact among students of different ability
levels., Hoternzenelty enhances another dynamic in the class-
roort -~ that of students helping other students tm learn, The
"faster" student feels gratified by beinz able and willing to
help another, and the "slower" student relates rore easily to
peers and sces that people are willing to help. Both students
profit by the fact that they can learn about people who might
be different in terms of interes§s and motivation.

"In naking a decision as to how to place or assign students to
the various ‘houses', one word of caution might be important
for school administrators at this point. It is the judgement
of the authors that each of the 'little schools' should truly
be a cross section of the student body. Ability grouping by
'little schools' 1is not recommended because each of the units
would then tend to be stereotyped as academic or non-academic,
the 'bright' school or the 'slow' school. Many problems can
arise if students and parents feel there has been any discrimi-~
natory judgements involved in the placement of students wlithin
the school's subdivisions. The authors have even experienced
a few parents who are convinced that some discriminatiun has
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taken place even where a random selection process has bteen
employed. Organizing "little schools" around ability group-
ing also involves certailn dangers to staff norals. A wise
principle to follow 1s that no 'little school! unit should
ever bo allowod to become a !fdumping yround! for ability,
scholastic, or bshavioral problems. The entire progran 1s
onhanced if each thouse! encompasses a '1little of every-
thing' so that all staff members share the problems, chal-
lenges, and excitement of the total job of public schonl
teaching which is committed to the instruction of all child-
ren of all of the people. Although some administrators may
ba teripted to adapt the !'little school! apprcach to some ex-
isting 'track! program whereby one 'little school! contains
the collsege preparatory group and another the vccationally-
bound group, etc., this approach is strongly opposed by the
authers., This is not to say, however, that a certain amount
of ability grouping cannot be implemented withsn the t'little
school?! or for the entire school as a whole,"

Physical Space

McKoesport Junior High School is an extremely large bullding
contalning three flomrse Each school will have 1ts own floer
as much as is possible. However, there are some limitations.
By assigning each school to a floor, the traffic problém 1is”
obviously lesseneds Shared areas such ss the gyms, the two
cafeterias, the foreign language rcoms, music rooms, industri-
al arts rooms, home economics rooms, and the library make it
necessary for some traffic to exist between the flocrs,

School "C" will be on the bottom or first floor of the build-
inge This school, because of the limited space, will also be
the smallest of the three schools, Limited space is a result
of the first floor housing two gymnasiums, two cafeterias,
three 1ndustrial arts rooms, and two economics rooms, All
these areas will be shared by the three schools with t'.e ex-
ception of the two cafeterias. One ¢f them will be used by
school "C" onlye This will give w: .*n freedom in terms of
scheduling our lunch periods. All the otho:r shared areas
which exist on our schoolt's flcor are clese tosgether and
chould not interfere with the indjvidual identity of our
school 1f good traffio patterns are created,

The first floor, school "C" propor, has twelve classrooms
(the floor plan of the first floor is on the following
page). I will have two additional classrooms (rooms 200 and
201) on the second floor to house my reading department

and one classroom (room 302) on the third floor for my art
teacher. Art is being housed on the third floor with the
other two art rooms because each room has certain equipment
peculiar to that room. By housing all three rooms together,
the art teachers may elect to trade rooms to further enhance
that work which they are doing.

The twelve classrooms in school "C" proper, the first floor,
must house the three teams of teachers in our school. Each
team 1s composed of an English, history, science, and math
teacher with one of these teachers serving as team leader.
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As indicated on the floor plan on the following page, the sclence depart-
.'ent is housed together while the other faculty is arranged according to

the team in which they are, Since we have only three rooms equipped for

science clesses, it was impOssible to house the science staff with their

individual teans,

Our physical education staff members (one male, one female) are housed in
either gym. Jince these gyms are shared areas, our physical education
teachers will tloat between the gyms.

[ F. Objectives of our school

1) To promote student development of skills in the different academic ereas,
and to establish a general education background in required courses such
as English, math, history, and science.

2) To develop the affective as well as the academic areas of the students.

i 3) To help the student gain a realistic insight into his capabilities and

deficiencies so that he can better assess his educational and vocational
plans,

L) To create courses of interest to the students so that they can broaden
their knowledge in more areas than a typical schedule might allow. °
(These courses would take the form of mini-courses.)

5) To give opportunities for students to mature through an extra-curricular
program of activities and organizations.

I1I. CURRICULIM (See attached sheets which follow)

A primary concern regarding curriculum is its relevance to the students, In
our last couple faculty meetings we have been brain-storming what subject
matter (excluding methodology) would be relevant to our students.

One of the concerns was expressed by a group of black students ir our present
ninth grade. They wanted more bleck issues included in the subjective areas,
A comuittee was formed to investigate the issue and as & result our eighth
grade Americen History will include more black contributions, and one option

in history for our ninth greders will be a humanities-minorities course in
place of Permmasylvenia History.

Other suggestions made to gain student interest will be offered in the form
of mini-courses. These do not appear on our curriculum sheets. A group of
students, the house senate (see insert following curriculum), and the adminis-
trative team will arrive at a series of "small" courses which will be taught
centain days a& week for & given number of weeks. For example, there might be
a great interest among students for & drug abuse mini~-course. The course will
be structured as to when during the week it will meet and how many weeks it
will last. These courses are open for all students in our school.

Coring the curriculum is another way to demonstrate the relationship among the
different subjects. Using the team approach makes it possible to relate all
content arees to each other because the teams meet weekly to staff the students
and to determine how they can intertwine their subject matters.
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McXeespart Junicr High School
1600 Cornell Street, McKeesport, Fa.
678-9506
SUBJECT REQUEST SCHEUDULE
SEVENTH GRADE
197.-1672
A1l courses meet five pericds per week for the entire year
unless desipnated otherwiso. Physical education includea
tuo pericds of gym and ono period of health per weel.
NAME SEX STUDENT #
Last First M.,Initial
EMZROOM NUVBER "DATE OF BIRTH _ LOCKER #
ADTRESS
TELEPRONE NUMBER AGE; September 1, 1971
#:0lceds tua af:proval of counselor and/or teacher
REQUIRED S : ELECTIVE
X ENGLISH in BAND A ** 710
X LIFE SCIENCE 271 BAND B ** ml
X | WORLD HISTORY 37 ORCHESTRA ** 2
X | MATH L7
X | READING 57
x | FINE AND PRACTICAL ARTS # __

# Includes:Homs Economics or
" Tnduntrial Arts (18 weeks)
Art (9 weeks)
Pusic (9 _weeks)

BOYS!' PHYSICAL EDUCATION AND

HRALTH ( 3 periods:per woek ) 871

GIRIS! PHYSICAL EDUCATION AND

HEALTH ( 3 periods per week ) 872
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PROGRAM OF STUDIES

EIGHTH GRADE
1971-1972
REGULRZ D SURJECTS EIFCTIVE SURTECTS
GIGLISH FRIDICH I ¥
UN1TED STATES HISTORY SPANISH I ¥
EARTH AKD SPACE SCIENCE GERMAN I *
MATH or ALGEBRA I ¥ MIYED GLEE CIUJB *
READLIG ard SPELLIRG BAND A ¥
BAND B ¥

FINE AND PRACTICAL ARTS ORCHESTRA *

-Home Econcmlcs or

- Industrial Arts (18 weeks)

Music (9 weeks)

-Art (9 weeks)
PHYSICAL EDUCATION (Reguier or

Adeptive) - two classes per :

weer
* Subject to the approval of the subject teacher or the counselor -
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McKESSPCRT JUNIOR HIGH SCHOOL
L 1600 Corroll Street, McKeespart, Pa,
- 678~9506
" . SUBJECT REQUEST SCHEDULE
o EIGHTH CRADE
- 19711972
o
NAME SEX STUDENT #
.. Last First liddle Initial
s
IANENCOM IFRBER DATE OF BIRTH LOCKER #
i AL 5
O TCLITHONE IR L ____ AGE: September 1, 1971
P AEUIRED ELECTIVE
e
1% EEGISH 161 FRENCH Twsivx 500
e . .
\/ } X | UNITED STATES NISTORY. .. .38 .|, fpmusn L 530
o X | EARTIl AID SPACE SCIENCE efL . GERMAN st " 510
L 2 YATH . ueL | | MIXED GLEE CLUBwwrvx 720
. ‘ T ) o
X wwm WMM%M,  | ORCHESTRA s 712
tr“ S p—— ' . et
(v) i *=Includeo: liome Economica o .
~ 1 Induotrial Arte (18 weeks)
a ArS TN
L ;} usic(: }3 .f:pis)
§:3 BOYS! SEYSICAL EDUCATIONwx. 8081
, , __, CIRLS! PHYSICAL FDUCATION:x 862
o |_BOYS! ADAPTIVE PHYSICAL Enuggé“ON***
L | 81;:;
s GTPL3Y ADAFTIVE FHYSICAL TDUCATION»

, ,* Yeeds the approval of counselor: ard/or teachm-
O o Moets tWo perlods per week - i .

i

"‘ Parentts 31gn§ture'__ " : N
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Treating curriculum in this maenner, we give relevance to the content as
observed by the student. Previously, .relevance was discussed in terms of
student interest and student reality; here, relevance takes on the meaning of
being important because it is an integral part of the entire learning prccess.

All other information concerning curriculum can be obtained from the inserted
sheets. These sheets will indicate what subjects are taught and which are
required or elective. I purposely omitted student involvement and rctivation

which are directly influenced by relevant material. Both will be discussed

a great length in the next section dealing with methodology. I chcse to relate
involvement and motivaticn in terms of methodology because in this area there
is much more freedom, where as in curriculum too often we are bound by law

or school district policy around the "what” of the curriculum. The "how" or
methods afford us more freedom for experimentation.

METHODOIAOGY

Ve have been discussing methodology at all of our meetings. Generally, without
regard to techniques, we have decided to avoid an old traditional method and

to focus on one of the relatively innovative one. The traditional classroom
dynamic has been for the teacher to lecture and for the student to absord,
write down, and retell that which was said at him. We plan to avoid this type
of student-teacher "interaction". As a very viable alternative, we will become
more-disciission dFientated to-make the interaction more-personal and-affeetive,
Breaking the class into smaller groups will create the atriosphere we desire.
Smaller groups will not only increase involvement around student-teacher inter-
action, but will also create maximum interaction among the students themselves.
These changes from the traditional will bring about a self-motivation process
that did not exist generally on the part of the student. We should also
realize a larger investment made by the student toward his classwork and his
school because we, as educators, will demonstrate a concern for the student

as an individual with social and emotional needs as well as academic ones.

The result will be an atmosphere more condusive to learning for all.

A. feam Approach

This approach to learning will give us the opportunity to become more
intensely involved with each student personally. Weekly, each team will
meet to staff the students who are blocked around them (scheduling will

be flexible enough to permit more such meetings if necessary). Here,
teachers will discuss students who share a common bond, they all have this
same group of teachers, and these teachers all have this same block of
students. These teachers can share their observations of student's behavior
and determine methods which they all can use to cope with him. They can
discuss an individual's interests, maturity level, and emotional status;
and then begin as a team to develop means to help the student and to create
individual programmed instruction to meet his needs. The small group
method will allow w8 to tend toward individualized instruction. In some
areas such as reading and math, individualized instruction to meet indivi-
dual needs will be the general method of instruction.

Since staffing is a new experience for our faculty, the counselor and I
plan to meet with the separate teams and discuss the possibilities such
staffings leave if the focus is one of a positive nature; what we can do
to help the individual. This is one area in which the counselor is of
immense importance. She can also, through the team, develop a "team
concept” of guidance. The team and the counselor decide how to act and
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react with an individual student, and thus he receives more intense help
than is possible without the team.

B. Inductive Technique

We see learning as a change in behavior. Accepting this premise, the
function of the school is to produce desirable change, and thus the role

of the teacher becomes one of change agent. This represents a different
view of the teacher's role as one of creating e situation ir which learning
can occur rather than the role of the teacher is a "teller".

1 Providing an atmosphere in which students can experience learning end make
generalizations from those concepts which are learned is vital. Learning

N through experience and discovery rather than being tcid the necessary data
Y 156 the inductive technigue. This method to learning will be implemented in
our science and math classes where less emphasis will be placed on the
deductive approach.

An inevitable question is: "Which is the better approach, the
deductive or the inductive?" The response must be first that

each has its place, and second, that research has not always
provided a clear-cut answer. However, the preéponderance of
evidence, when other aspects of learning in addition to scores
qu.achigvement tests are considered, tends to favor inductive
learning processes over deductive. As early a3 1913 Winch ™™~
attempted to discover whether one method was generally more
desirable than the other. Those of his subjects who received

their instruction via the deductive process did achieve tetter

test scores than those taught by the inductive process when both
were tested using familiar types of materials. However, when the
materials were unfamiliar but relevant, the test scores of young-
sters tuught by the inductive method were superior to those taught
by the deductive method. It would appear, then, that those children
who learn generalizations by inductive processes will more likely

be able to transfer the generalizations previously learned to new
situations than those who develop their generalizations by deductive
processes. Winch's findings have been repeated many times, yet there
is much work remaining for interested investigators; the full effect-
iveriess of these two epproaches to classroom instruction has never
been thoroughly explored. Nevertheless, the trend in instruction 1is
very definitely toward the greater use of inductive procedures,
examples being some of the recently developed naticnal curriculum
projects for the junior high school level such as the "Introductory
Physical Ceience Course" and "From Subject to Citizen," produced by
Educational Services, Incorporated; and the SMSG Mathematics Program,
all of which exmpasize discovery methods.

C. Inquiry Approach

Our science classes will begin to use this approach in the coming school
year. Generally, inquiry begins with something the student can not
explain, is permitted to collect data and build hypctheses, test these
hypotheses out, and construct theories or generalizations from his
experience.

Schuman has identified three conditions which are absolutely
essential to the successful use of inquiry procedures in the
o classroom. These factors are focus, freedom, and data.
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i, The roie of change ggentu i
on methodology {(see IV, B)

#1so previously discussed wss the role of the teacher as helper or
facililator. Trrough our development of curriculum and O*?0607O@y

we are avoiding roles of the tescner ss "teller' and '"Iountain of
knowledge' and focusing on his roie of nelping students Lo lesrn end
nelping creste an atmosphere in which studeuts are motiveted and cager
to lesrn. To be sure, the teacher is thc key to the success or fellurn
of our progrsm., -dote {5chools s Within A 3chool, p. 42)

C. hs a positive reinforcer

Another image we 2re trying to destroy is one of disciplinerisn, We
belicve we can evoid this imege by constructing rules which sre fair, just.
and pertinent (discussed under seciion cn discipline) end by reinforcing
positive sttitudes and behaviors. The Iramework for our sttlitude has bheen
the insert which follows entitled "Helping the teacher conlrol classroom
behavior,"

O

ERIC

Aruitoxt provided by Eic:
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EELPING THE TEACHER CONTROL CLASSROOM BEHAVIOR

At the same tims he applied the rod behind the woodshed, Grandfather was also
epplying one of the basic principles of behavior modification: '‘behavior

is influenced by its consequences.' But today's psychologists are emphazing
tactics that Grandmother may have used with even more success: smiles,
praise, and en occasional cookie for good behavior. She didn't call them
"nositive reinforcers," but she knew the method worked.

B

The trouble with punishment, explains PRZP's new guide to behavior modification
(RSS, Nov.9), is that "while it may cut down on questionable behavior, it
doesn't necesszarily create productive results." Sometimes, too, the child's
desire for attention is greater than his dread of punishment. Once in a while
it even makes him a hero in the eyes of his peera. For all these reasons,
behavioral engineers today prefer to accentuate the positive.

“The more promotly reinforcement follows an act, the more cffective it will <
be," suggests Drs. Edward Glaser and Irwin G. Sarason in PRuP's kit No. 18, '
"Reinforcing Productive Classroom Behavior -- A Teacher's Guide to Zeba ‘for

Modification.”

What's a Positive Reinforcer? "These include smiles, pats, winks, verbel
approval, cangible rewards, earned points and stars, and the appreciation of
peers," explain the authors. "They are intended to encourage productive t
behavior. The only way to know if a reinforcer is positive is to observe its

effects on the behavior that follows. If it increases the stvength of the
desired behavior, it is a positive reinforcer ..."

W -

Shaping 1If a disruptive child refuses to do the kind of things you's like to
reinforce, look for tiny steps in the right direction and reinforce those
instead. For exampie, a child who disrupts the class by singing loudly can

be positively reinforces for huming softly.

"This may seem somewhat unfair because even soft humming when the class in
engaged in other tasks is not conductive to a productive classroom atmosphere.
Yet, a gradual shaping process characterizes most of human development,”
otserve the authors. "Skillful and patient shaping can ultimately prove to
be highly effective."

B S bt Ll

 em——

Changing Reinforcers 'Continued reinforcement of the same kind may lose
its effectiveness.” PREP cautions. "In that case, it's time to try another
approach. Por example, you can change the stimulus materials (a different
book) or the reinforcer (stars instead of free time). But you should change

only one thing or you won't know what {s bringing about improvement.

Schedules of Reinforcement  “Once behavior has been established it is more
effective to give the reinforcer only some of the time rather than every time. ;
If the child never knows whether the reinforcement is coming, he won't be '
disappointed on the one hand or bored on the other. The time to shift to

partcial reinforcement is before the reinforcer haslost its power ...

Extinction "In some cases, simply ignoring unproductive behavior is effective
in extinguishing it. That is, nonreinforcement of & given behavior tends to
lead to its extinction."
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*The How-To of PBshavior Modification PREP suggests the following five steps
to teachers vho want to try behavior modification techniques in the classroom:
1) Esteblich “reasonable and ethical goals;" 2) Make specific, clear, and
fair rules for the class 'with rcal consideration for the 'input’ of pupile”

3) Observe and record behavior; 4) Increase productive behavior; 5) Decrease
tnproductive bshavior.

Uning an anecdotal approach, PRRP dascribes the experience of a_proun of

four teachers in the samn school v:io have agreed to try behavior rodification.
Tha proup fdea haa advantapes. Paychologically, it helps to know vou're

ent alcne in unfemiliar territory. liachanically, it helps to have an outside
“obacrver" sozctimes who understands what you're trying to do.

Establ ishing Reasonable and Ethical Coals "Disruptive children can be
marvaged, but 1£ behavior wodification i{s used to make children conform to a
rigid idea of goodness or to squelch creativity or to force sterile compliance,
the cost of en orderly classroom tay be too high, “the authors warn. 1In

deciding what's reasonable cnd cthical, the teacher needs to ask herself:

#*hat kird of student behavior interferes with learning, and what kind is
annroylng but essentially harmlesa?

11

**Tlow wuch clasoroom freedom can bs permitéés without Interfering with the
rights of other students?

#*Should silence be maiantained whils children are working, or should "reasonable
corunicat fon" among students be parmitted?

A
¥*Are classroom regulation for the benefit of the students or for the teacher's
comfort and convenience? -

**Are you thinking of how the dlatupcgve child can be helped to learn better,
not just how his disruptive behavior can be decreased?

Miking class rules "Some tecachers feel that this approach does not fit

their style. ‘the authora conccde, "while others consider it a productive
technique. Often a class can participate fully in making-its own rules

for conduct and the reinforcers that apply to ft. The rules can be cooperatively
torived, posted in a congpicucus place, and used as a group learning experience.'
A fcw hints: Keep the rules short; five or six are emough, fewer for younger

children; reviev them with the claas "at timeg other than when someone has
nicbehaved.”

Observing and Recording Bshavior Once you have observed and identified a
specific behavior as disruptive, keep an objective record of how often it Occurs.

"Tou need to record regularly, perhaps in 15 or 30 minute periods, over a
period of ecveral days, porhaps cven as long as 2 weeks. This 1o necessary
to establish a baseline, or dcparture point . . . later, as you institute
techniques to improve the situation, you will want to record agajn to see

1£ your approach does {n fact change the behavior {n question. A teacher may
need the holp of anothar teacher, parent, classroom aide, or even enother
studont as a classroom recorder.
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Increasing Productive Behavinr "Catch the children being productive. ! This
ig the crux of the ratter . . . Point out productive behavior for the class.
Try to praise the children who zre paying attention . . . There are a number
of words and acts that shcow approval. Although at first you may feel you're
praising co ruch it sounds phony, it becomes more natural with time. Giving
praise for honest improvement ien't phony . . . Devise individualized effective
roinforccrs for each of your pupils. Each of your youngsters is different,
end vhat’ may be enjoyable or rcwarding for one is not necessarily so for
enother. Oboerving what tho child does when he can freely chcose can give

you idcas for positive reinforcers.

“"Try contingency contracts. Scretimas teachers and pupils can work out
coatracts or formal agreements. 7he standatdo get down in a contract should

not be too hich and the revards not set a! at too great a distance . o "

Decreasing Unproductive Bshavior "Although it's difficult to do at first,
igaoring dicruptive behavior often can be very effective in extinguishing

it . . . Any behavior that does not threaten the safety of another pupil
usually can ba {gmored. . .

"Soma behavdor cannot ba ipnored. The class should know what behavior is

clearly out of bounds . . . (and) will result in isolation or expulsion fvom
the classroem . . .

"A general caution on the "how-to" of behavior modification is: Don't try

to do too much. By attecpting too many changes at once you can fail to achieve
eny of them, Difficult problema sliould be discussed with someone who has

had experience in thia kind of techiiquz. Look to resource materinls and
knowledgeable consultants for epecific suggeationa. The consultant will be

in a far better positton to help you 1f you have operationally defined, ob-

. served, and recorded eemples of the behavior about which you are concerned.

For PREP Kit #18, produced by USOZ's National Center for Educatioral Commu~
nication, "Rainforcing Productive Classroom Behavior--a Teacher's Guide to
Echavior Modification," contact tha PREP vrepresentatives in your own gtate
department of education.
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As a part of the counseling team

Much of this role was discussed under the team approach in methodology.
Because the teachers are in such close contact with the counselor through
team meetings and classroom visits, the teachers will naturally become an
arm of the counselor and they will deal with students in a similar manner.
Any prescription which can be observed as helping a student can be imple-
mented by the entire team, the counselor, and the unit director.

As a member of a team

Each teacher in an academic area will be a member of a team with all the
special teachers actually being a part of all teams since they will have
all the students in school "C" in class.

The teacher will be responsible to the team in terms of observing behavior,
attitudes and attitude changes, interest, and motivation in his students so
that he may be prepared to discuss and hopefully resolve that which is
pertinent.

From each team the teachers themselves will choose their own team leaders.
Since it is critical that the team leader be considered as extremely re-
sponsible and posess leadership qualities, I decided to permit each team
to choose its own team leader. These teams will choose the person they
feel can best effect the team concept and they will have more of an invest-
ment in their teams and team leaders since they had the power to control in
vhich team they are and to decide who the leader will be. By sharing the
power in such decisions, I increase faculty involvement and display the
concept that we are a team with a specific goal: helping our students.

Teacher in extra-curricular activities

Our school will have an activities director who will coordinate all acti-
vities and organizations in our school.

We will also have a-publicity manager who will serve-several functions. He
will be in charge of our school newspaper, he will be responsible for dis-
seminating any knowledge or news about our school to the community, and he
will coordinate our part of the yearbook which is shared by all three little
schools.

ROLE OF THE COUNSELOR

A.
B.
C.
D.

F.

To do individuel counseling within the school.
To consult with teachers regarding students, curriculum, and methodology.
To chair the policy committee (see discipline).

To conduct group counseling sessions to meet the needs of the students.
These graups may be discussion, task-oriented, sensitivity, or process.

To help the unit-director with the primary focus of the counselor dealing
around affective issues.

To be a member of the advisory committee to the unit-director.
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To help students determine their course selections by running small groups
on course selection and course interest.

To nouse all records and reports of studunt progress.

SCHEDULING

A.

B.

c.

D.

E.

F.

G.

H.

I.

Each class will be approximately fifty minutes in length with an additional
ten minutes attached to period I for role to be taken and announcements to

be read. This eliminates the homeroom period and gives me more time to be

used in a more constructive manner.

The school day will consist of seven periods.

Each of the pericds can be used as blocks of time in the seventh grade
since these students will move by section around a team of teachers.

The student class load is greatly determined by which grade he is in
(consult curriculum insert sheets).

The teacher will teach five regular classes and will be available to teach
mini courses and to assume other school duties (ex. cafeteria duty).

The students of ouxr school will eat in Cafeteria B. Each lunch period
will be approximately twenty minutes in length. With three such periods, I
can feed my entire study body in one hour.

To begin scheduling my school, I must first obtain & master schedule of
vhen my students can use those areas designated as shared. From there I
can build my individual student's and teacher's schedules.

Seventh Grade Scheduling.

1. Students in our seventh grade will travel in sections. I am trying to
ease the great change from the elementary self-contained classroom to the
previous individual scheduling and changing classrooms and teachers as
wvas the case. By having these students travel by section and de
blocked around a team of teachers, the transition from elementary to
Junior high school will be less traumatic.

2. I will have approximately 150 students in my Tth grade. This population
will be split into five heterogeneous sections of approximately thirty
students in each section.

3. My primary focus in scheduling this grade is to attempt to make the
elementary-Jjunior high school transition much easier than was the case
previously.

Eighth Grade Scheduling

1. Eighth graders will be individually scheduled to provide for the increase
in electives at this level and to initiate more responsibility placed on
the student as an individual. Individual scheduling also affords the
student contact with many more of his peers during the school day.

2. All eighth graders will have the same team of teachers, but they will
have these teachers with different members of their eighth grade class.
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3. Total 8th grade population is approximately 150 students. Considering
placement into various electives and into the shared areas, I estimate
a class size of about 26 at this level,

Ninth Grade Scheduling

1. The emphasis at this level will be on the transition from junior to
senior high school.

2. Many electives and alternatives in required courses are offered on
this level (see curriculum inserts).

3. Students will also be given an opportunity to demonstrate their
responsibility by having time during the school day to talk and meet
with other students on an informal basis.

k. The team approach will be used as much as is possible on this level.
Because of the abundance of electives, the teams will not be as rigid
.~ve a8 they are on the other two levels.

Tentative Time Schedule

1st period 8:40 - 9:40 (additional 10 minutes)

2nd period 9:40 - 10:30 )

3rd period 10:30 - 11:20

hth period
LA 11:20 - 11:40
4B 11:40 - 12: two blocks during 4th period
Ty 12:00 - 12:20..7

Sth period 12:20 - 1:00

6th period 1:00 - 1:50

Tth period 1:50 - 2:40

1. With the addition of approximately 20 minutes to move among classes,
the students' day should end at 3:00.

2. Teachers will have from 3:00 to 3:40 each day to meet in teams, to
meet by academic area, to help individual students, to hold parent
conferences, or to have a faculty meeting of our school.

3. Student'’s day 8:40 to 3:00

k. Teacher'’s day 8:35 to 3:40

VII. ORGANIZATIONS AND ACTIVITIES

Purpose of:

Thegse extra-curricular activities and organizations will provide for the
total involvement of the student in a social atmosphere. We believe this
phase of our total program is extremely important because it provides
students with an opportunity to interact and to work with others in a more
informal atmosphere. This area lends itself to the social growth of the
students. Previously we attempted to provide for the emotional and
acadenic needs.
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By creating more school related interests for the students, we anticipate
that the students will have a better opinion of the school and conceive

of the school as a group of people who are interested in meeting all of their
needs. Changing students' negaiive attitudes toward school has been a per-
vading concern of much of this paper. These organizations and activities are
means by which we as educators can meet informally with the students and
hopefully create for students a more positive outlook toward school.

This area of our program also reinforces a feeling of belongingness.
Students will feel a part of a smaller group, and they can identify with the
school through the organizations and activities of our school.

Kinds of:

1. Athletic programs will be shared by all schools with the exception of
intramurals which will be unigque to each school.

2. Our school will have its own newspaper run by the students under the
supervision of the publicity manager.

3. The student government will coordinate these orgenizations and activities
with the Activities Director and they will be the liason between the
students and administration just as the team leaders will be the liason
between the teachers and the administration. Lines of communication will
be open by means of the school senate which will ve composed of these
students, the team leaders, the counselor, and the unit-director.

Lk, Since the athletic programs are largely, but not completely dominated
by males, @ Y-Teens will be instituted to meet female needs. Through
this organization can come a "pep club" for athletic events.

5. We also plan to open a "student store" in our school. Space has already
been allotted for this purpose, and it will be run by the students and
activities director. Initial capital for the purchasing of items will be
obtained through fund raising activities at the beginning of our school
year. (Ex. dances, beke sales, car washes, etc.). Selling of items
such as gym bags, T-shirts, sweat shirts, and book covers with our school
name on them will incresge the unity of our student body and enchance
the feeling of belongingness.

Summation

The activities and organizations just mentioned are by no means the totality
of our range in this facet of school life. These are simply a few which
came readily to mind. Any other coucepts can be implemented as the students
and/or the faculty feel necessary. However, all such institutions should
come through the coordinator of this integrai part of school life; namely,
the activities director.

SWDENT INVOLVEMENT IN THE SCHOOL AS A TOTALITY

A.

B.

An advisory committee of five studerts is functioning to get feedback from
the student body around curricular and mini-courses.

This seme committee will meet monthly with the counselor and unit-director
concerning student and schnol affairs. I believe I should mention that this
committee also has representation from all the elementary schools which

feed into our school.




c.

D.

E.

F.
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The student government will be the voice of the student body and will
initiate activities and functions of student interest..

Our rules and regulations committee designed as an advisory committee to

the unit director in this area also includes five students as well as teachers,
community people, and our counselor. This committee is presently functioning,
but its orientation is the future in terms of the next school year.

As was previously mentioned, & school store run by the students and supervised

by the activities director.

Presently our school is designated only by letter, namely, the letter "C'.
I purposely did nothing to attempt to name our school. I felt that those
students, as well as those members of the faculty, who are a part of our
school should have a share in meking that decision. Consequently, we will
be designated as "school C" until we can implement a system for choosing a
name, This will be done early in September of the 1971-72 school year.

IX. COMMUNITY INVOLVEMENT

A.

B.

c.

D.

In the past two months we have formed parent-teacher-student organizations
(PTSA) for each of our "little schools". Although we are still in the
organizational stages of development; I tentatively plan to meet with school
"C's" PPSA monthly to discuss our school and to listen to the concerns of the
parents and students. William Polk, our district's schocl-comnunity relations
director, has been extremely instrumental in implementing this program and in
helping me personally in this area.

From our PTSA I would like to get a random sample of the community to meet
with me to discuss what they see as the needs of the community for the purpose
of future curriculum development. This will not be necessary, however, if
this type of dialogue becomes part of the general PTSA meetings.

Three community people are presently serving on the advisory rules and
regulations committee mentioned in the previous section.

We also would like to get community involvement during our school day. Some
of the areas of participation will be:

1. Helping the librarian.
2. Tutoring students who are having academic difficulties.
3. Serving as resource people.

4, Helping individual teachers (teacher aides).

X. ORIENTATION OF STUDENTS, PARENTS, AND COMMUNITY TO OUR "SCHOOL WITHIN-A-SCHOOL"
CONCEPT

A.

As was previously mentioned, we have the beginnings of a PTSA now. Starting
next year, this ‘'group will be meeting monthly in the evening to discuss issues
relevant to parents, teachers, and students concexrning our school.

Presently, this group is meeting on the basis of informing the community as to
why we are reorganizing, what adventages this new system will have for students
and how ve aye going about this reorganization.

N

{
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c.

D.

E.
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Through the efforts of our publicity manager and his staff of students,
we will begin to publish monthly fliers for the parents and general community.

T am in the process now of putting together a folder about our school. This
folder will be distributed to each student in our school. The contents will
contain much of what is written in this paper.

Student orientation will be before the end of this school year. Our counselor
is meeting with groups of students who presently attend our junior high and
who will be in school "C" next year. Those sixth grades from the various
elementary schools which feed us will be visited by the counselor and by me
to discuss our new school concept and to attempt to involve the elementary
PTA's in our program.

A few days before school begins in September, our school will run a day and
an evening orientation program in our school. The community as well as the
students will have the opportunity to visit with us, talk about our school,
meet our faculty, and see the physical plant.

DISCIPLINE

An advisory committee has been established and is presently functioning
around school policy (rules & regulations). This committee is composed of
five students, two teachers, four commumnity people, and our counselor who
serves as chairwoman.

This committee was instituted for various reasons:

1. To establish those rules which are vital to a school's functioning.
2. To suggest only those rules which are necessary.

3. To get more involvement in decision making processes.

4. To make students more responsible in observance of these general rules
since they shared in instituting them.

Generally, we are trying to take a positive approach to discipline. Any
behavior considered "poor" will be dealt with in an attempt to help the
student not to punish him. Physical punishment tends to stop poor behavior,
but it does nothing to increase or reinforce positive behavior. Our focus
will be on reinforcing positive behavior. (Ex. by praise, smile, etc.)

Through the committee previously mentioned, on attitude of prevention rather
than solution will prevail. We also recognize that uninteresting, non-
challenging, irrelevant, and impersonal attitudes of educators and toward
classroom atmosphere will engender negative behavior. Understanding this,
we decided to develop new methodologies (Ex. contingency, contracts) to
institute the team approach, to focus on teacher attitudes in our faculty
meetings, and to develop relevant, meaningful curriculum.

By cooperation of everyone involved in our school and by treating each
other with dignity and self worth as individuals, we hope to foster an
atmosphere of warmth and sincerity. Schools can be fun.




17

XII. EVALUATION

A.

cC.

Of Students

Our school will have report cards distributed every nine weeks. These

cards will have space for the traditional letter grade, but unlike what

was previously used, our new cards will contain space for comments on
conduct, participation, motivation, and other personal comments concerning
the individual student. Other additional comments could be what the teacher
is doing to help the student and possibly an attachment indicating how the
team around which the student is scheduled is trying to help him. Reporting
progress must include something other than a purely objective, sterile letter
grade. We feel this personal touch will be & better system than was previousl;
in use. The emphasis on evaluation around students will include his social
and emotional adjustments and progress as well. Each team will staff its
students along those issues, the criteria being observation in classrooms,
personal contact, and contacts which the team has had with the student in the
form of meetings over a given period of time.

0f Faculty

Each faculty member with a permanent certificate will be formally observed
once a semester and each member possessing & temporary contract will be
formally observed twice a semester. All formal interviews will be done by

the unit director. The purpose for these observations is a little different °
than what it had been. I see them as being healthy in the sense that they

are not strictly to evaluate, but they will be to help and to assist the
teachers whenever possible in a non-threatening situation. Each observation
will be followed by an individual conference with the teacher to discuss areas
where he might improve, and to suggest alternatives that he might use to
achieve the desired affect. It might be important to note here that we as
members of school "C" have dealt with observations. We decided that we would
choose to meke them more like visitations to share our ideas and discuss our
conceptse. We also plen to do some team teaching which will provide each
teacher with a partner. They can deal with each other about educational issue:
and each will receive some peer input into his own actions and methods in
teaching situations.

The counselor also will be involved indirectly. That is, she will coordinate
individual and group meetings with the teachers concerning teacher's roles,
how these teachers see the role of students, and how and under what conditions
learning takes place. As a resvlt of these meetings, teachers will be in a
better position to self-evaluate themselves.

Of Curriculum

A great deal of our evaluation around curriculum will be based on teacher
experience of student interest and motivation and feedback of the students
themselves concerning what is relevant for them,

If our elective courses do not evoke interest from the student body, we will
abandon them in support of others which do evoke such interest. We cannot
eliminate those subjects which are required, but we can differ our approach
and techniques until we discover something that illicits some energy toward
more involvement. As I see it, feedback from the students and teachers is
the leg to curriculur evaluation.




D.

Of General Program

Evaluation of our entire school will be a continuing, on-going process.
Our house senate will meet periodically to discuss where we are in certain
areas, where we would like to be, and how can we enjoy getting there.

Behavior and the attitudes and values of our students is most important
in this evaluation. If students are conducting themselves maturely,
motivated to learn and to get involved, recognizing that everyone is
important, and feeling free to express themselves then we are successful;
or at least we are striving toward success as each of these areas of
concentration improves,




ADDENDUM

Orientation of Students

One additional step to those already taken in
this area is the visitation to each of school C's elementary
"feeder" schools. Our counselor is presently visiting each
of these schools to inform these students directly about our
new reorganization and to answer any questions they might have.
With the counselor on each trip are two students who have come
to the junior high from that elementary school. These students
will also talk about our school and discuss school "C" from
the student's point of view. This team of students and counselor
will also show slides of our school and of our teams to familiar-

ize these studenis with our physical space and personnel.
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