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1-one 4-four -not spacified
2-tvo 5-five
3-three G-other
4.2 Total nuber of students in >rogran A.First year L2 A __-_7 I +
T.Second year B 193&
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4.3 Grade level of students in program;

/
nunber of classes per

grade and total mmber of students by grouped grade levels

- (by second year)
Number of

Grade Classes _.
PS-PreSchool
E-Kndgtn

PSK QM TOTAL i6. Students PS and X

Shdents
_ 1-grade 1 dot
~ 2-grade 2 dab .
3-grade 3 YN A
4L~grade 4
5-grade 5 jﬁzz
b-grade 6

A 13b . TOTAL sTadents gr. 1-6

4.4 1-All classes graded
2-All classes ungraded

3-Some classes ungraded

Munber of 4.3 PSK 7”
Grade  Classes - NEL
7-grade 7 ) ... 2}_ .
§-grade 8‘§- .. I 0 A
C-grade v ). . . .___.
B ... _TOTAL students gr. 7-S

Ko

10-grade 10 ). . _. ..
1l-grade 11 € . : PN
12-grade 12 O .
C __._.:TOTAL students gv, 10-12
A

If ungraded, specify ages or grades grouped together: _ k:g_ IU_C:QQfl_"_l'n(_I,DM

5.0 P.10CESS VATIABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and ative language interaction and

dwe,lof:m ent _ r; 1P

cultural affiliation (Indicate mmber of students in each
category and specify cultural affilistion in box)
(Circle any information which is inferred and write INF.)

- Hon-Fnglish D
1, Total 'I .N-E Dom - NEIT

Non-English '
4 s .

Hother Ton-ue

a1

v

'--...----.,.-...~.-,a~. ce v

2, Total
English
liother-Tongue_ _

I Total HNon-ZEnglish

N e d- o L)

ish Dorl“ﬁant‘lf - :E;rxﬁlish Doniinant 5.0

II Yotal Dnglish

.................
- B

Hoe .

............

!
' HE don I 810 7-9 o]

T
! n-u!"’

don
II, E-Dom - @i . DNET

2;2,2. i ~Dom 112 va{ ?2’ %

2T

'
‘1 ta

=

IIl ¢ e * -

“otcl S-Dom ol 2| ©
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gracde ana total nunber cf?stiudenis o3 grow el
(by second yeer)

Number of evver of L‘.3 PSK_ 7 A’

Grade Classes _ Grade  Classes e
PS-PreSchool . . _ _. , 7-grade 7 Yy . .. ..... 30}
K-Kndgtn . 00077 G-crade 8 (... . )26 2
PSX 9 H_T0TaL C. students PS and L C-grade v Y. ...
5 ... . 2CTAL students gr. 7-C
Sheden ts + g O
T-rrade 1 1ol . 10-grade 1C ). _ .. ..
2-grade 2 Ak b . 11-grade 11 § . __.
3-grade 3 Y A 1R-grade 12 D ...
4-giade 4 : S ... TC:AL students gr. 10-12
y 5-grade 5. g!gz
6-grade 6
4 134  TOPAL students gv. 1-6
4.4 1-A11 classes graded . bob V.
2-A11 classes ungraded
3-Some classes. ungraded . . -
o If ungraded, specify ages or grades grouped together: K‘_g_"(.gatl nuwous
: nt
5.0 P0CESS VA IABLES - STUDELTS. (Sociolinguistic) dePPM < L2
5.1 Students Dominant and ilative language interaction and
cultural affiliation (Indicate nuber of students in each
category and specify cultural affiliation in box).
.(Circle any information vhich is inferved and write INF.)
f'ilrioh}in;iiisiij Por.inant, |- nglish oninant; 5.0 ST
1, Total - I N- Dom - NEIT II.Z-Dom - NET :
Non-English ' . ) ' . JHE o I 8]0 .7.?/?{
llother Ton-ue, 4 310 i o ' Hemii (T
o | ' {3 don
- A A T I T I T T T T, o . -} R II_‘ o e e - .-
English < i i
liother-Tongue, l 2&1 | )™ 11 ‘?Su ial %
b | £ 2
I Total Hon-Inglish  II Yotal Dnglish “otel S-Dom ol R %
Doninant: ®JO Doninant: e &l &, Il= 1L+ 11,
s+ onnglish Domnant L1111 English Bomimany T
o S fi-% Dom  N-BMT E~Dor HeT
N-nn-Englis'n , ixample: a native Spanish spealier| ISxample: a native Spanish
liother- Tongue | who uses Spanish in most contacts speazer vho uses Spanish only in
: though hie may lmow Dnglish familiar contacts, and Inglislh
e 4. in a1l others: school, work.
N-Z Dom ~ &iT o - a0
. nglish Ixample: (rare) a rative _‘ngl.":sh aroles: 1)a native E, spealing
Hother Tongue |spealiing Puerto “ican crild, acculturated Anerican who may
'born in Heu Yorl. tho returns or &y not know & second lang,
f to Pu_rtc "ico and veco;.es 2)a native E. spealing
) :Spanish doninant ilexican~Anerican child vho has a
t i . :nival receptive !mowledge of
é Spanisn, but has a Latin culture
; affiiiation
i




page 3
5,2 Cultural or Ethinic identification of target students in progran
by number and {. of each.

Indigenous imericans: ihmber Per Jeut of if inferred,
Total Students check (/)
A1 Navajo A ... <o
42 Cherolee A2 ... T “ _
i A3 Other (specify) A . o i
A TOTAL No. of [mericen Indian & _ .. s .

Anericans of other etnnlc vYac'rrovnds:

B1 ilexican-Anericen see Y.erox 3ol

.......

b2 Puerto-.ican B2 vV .. ... % L
3 Cuban BBV ST
Guo&th\ab\m, Othexr Spanisu-Anerican \/ ]
Oomintcan (533‘:11:.'7') 7 c .
B TCTAL No. of Spanish- 5 19 ... o <.
spealiing Auericans .
% (¢ Portuguese-/merican C .. ... ... % <
D Franco-Anerican D __.... ... ;{ .
T Chinese-American F ... L <.
G islimo G _.... .. o
H lussian B .. ) .
J Other I o L% .
I TOTAL number of H-&IT target
students 810 79 .
5,3 Ethnic identity of mglisl;é;other tongue students other than target
population, if specified, ¥y number and per cent.
@ .......... n.ns S s
1M eK.... AL S S
I1I TUTAL number of LIT studeats -
other than target population aa; a_\ S ..
5., Students' native language or uwother tougue if DIFFZ.LLT
fron their dominent lenguage. 5., NS.. ...
(specify)
Doninant language Different Hative lan~uage :ugiber Per. Cent
1-inglish e e e -
2~Spanish Ll L i aee. eeees neeeen
5.5 Students' Doninant Lanzuage and Zxtent of Bilingualisn:
2 & :‘_ Dopinant language

¢ Iwmber of x.onol_nguﬁ Jhmber of siudents Bilingual \

of students in program Students to any extent
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L1 renican~derican 3 \/’ nsS - See Yevrox da_

22 Puerto-.ldcan R v 2
32 Cuban 2 WV L
34 Cther Spenish-Azerican

(svecify) A \/

TCTAL Yo, of Spanisgh- i

snea.:ing fLuericans

tit)
Qo
[——)
o)
e

. ¢ Portuguese-/merican S =

3 Trranco-American Do oL
T Chinese-Anerican F -

. G Zsliro ¢ ..., e .
. II ussian ’ T et
. J OCther S T / .

I TOTAL munber of il-ZT terget 0 q

students .8' . 7 L2 -

5.3 CIthnic identity of Inglish mother tonste students cther tlan tarqget
population, if specified; by nwabder and per cent,

: oo Angb 1. NS LE

2 Bl%. ¢ = NS 5 ' .

-------- P " e o . s e e e R

ey

IT TCTAL number of ZIT students '
other than target population aal &\ e

. *
5.4 Students' native language or wother tongue if DIFFC. U7
fron their dominant language. - 5., NS ...
’ . (specify)
Douinant languaze Different letive Lanruare inguder Per Cent
I-inglish L0 L. L -
2-Spanish ) - ) X .

5.5 Students' Doninant Lanjuege and Z:tent of Bilinmualisi

Doninant langrage * lwaber of xionolingua:‘ Juiwer of siudents Dilinsual
of students in program  Students to ary extent
{

fhuaver o not 10, 53! not .only listening speal:ing
spec, , snec., comrehension rability
p o .q £

ilo, S To. »
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A ___ iMmerican . f‘) R T ) o

M Indian __ . U
ey e e L o ]
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Excerpts’' from Racial Survey, -October - 1970 o
This information refers . o
to the total school = )
op—— © -
population. 3] o
- o
! o
5| s °
J O by g " ~
ol H o 0 - Q
* o Q 5 »
o 5 3 o
= o o (@] &
- — - - 'r
"Area B - District 19 |- 258 43 4 37 342
Froebel Branch - = fec—-ecdrmmmmee e -
Harrison HoSo 6100 1002 10‘0. 807
Area C - District 24 43 39 163 '+| 41 | 286
Goudy Elem. | ______ £ ISR R S S
School 4.25 3.00 17.5 4.0
Area C - District 3° | 103 222 22 19 366 -
Hawthorne Elem. =  f-===—- === ——=-—- 1=t
School 9.30 20.10 2.00 1.70
Area B ~ District 19 470 91 - 5 566
Jirka Elem. | _______ ___-___-_-J_____.___1___$__--__
School 76.2 14.7 0.8
Area B - District 19 495 29 - 5 529
Komensky Elem. = =  f=————odem b
School 88.4 5.2 0.9
Area C - District 6 109 1349 12 42 1512
Lafayetite Elem. =  |=———w—ede——mcooboeoo e e
Schoaol 5.7 71.0 0.6 2.2

}

|

Mexican

Cuban

PuertoJF' .

Rican
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Mexican

Puerto
Rican
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5.6 .ecruitment of Students:
0 = not specified
.1 - Znglish Mother Tongue and Ion Znglish iother Tongue
Students ave recuired to oarticipate in tue bilingua

T ———

page “

5.5 :5

progran

l 2 = C(nly N-ZiT are recuired to take prograsn, af's participation

is voluntary

.. Students selected coriing to-some CTrl

5,7 Proportion of I' .om supils in project crea: see Chart C
n.s= not specified on the cnait

- 'y BY IR g A 3 3 ~ - /J)’)
& Boty T and ..-uATaga;t-,,natlon is Jolggae‘xlt,%gyof project (in additjon to

Compruni ty ‘Characteristics (marl: ally that anply)

5.8
? (% if more than one category, indieate percent for each)
41 = inner city-ghetto,barrio = | % ,
2 = major city %
3 - small city, town or suburb '"é
4 - iural, farm e
5 ~ other (specify) '
reservation
5.0 A, Socio-economic status of H-EMT participaiing students
- (indicate specific percent of low SIS)

B, kverage family income, if uentioned
.. . n.s._not specified

5,10 Socin-econoncmic status of IiT marticipating students
‘ (indicate specific percent of low SES on the blani:)’
n.a. - not applicable (no EIT)
00 ~not specified

5.11 Proportion of migrant students in project
~ (Indicate specific percent)
N ) n.s. ~not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic survey:

I for - Il for .
=201 Zroup LT grovd g9
1 was nade “a »
- Cmeees ——— urve
;}\ 2 will. be made S

o not mentioned

cemw s mae ame e

See KerorS

6.2 If a sociolinguistic survey was or uill be nade, qsoched:

P-Ha b,

mark all groups included:
I N-EMT

IT LT
1 parents

2 children

3 teachers

[\/ / corrmnity /
o "

............

\q7D Su.(\)‘iy . 56)000 SPOJ\.\'S\\-CQ((\(}‘M

Xexoi 4d,e.¢

Yangue,
5.7

Q2 %
5.8 -—'-fg

5.5 A. \_,7.:3.5/0
AL

* ———n o . e

5.10 NS

1 O o
5,11 0O A

C mm————ae -

I

— - oo

5‘15;1 0

Founa 367,&00 (\o.)-%(i‘\léh R
Spe&k;ng ?Ub‘ic Scheo) eht deen.
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L0 wszsasiyy Jhavacteristics (bar's (1ly wact 4)01x)

(% if zore tha. ore category, indicate perc cent’ for each)
1 irmer c:.tv-' hette ,barrio %
2 major city
3 - small city, towm or subura
’ ) .
5

T

- iural, farm
otuer (specify)
reservation

5.5 4. Socio-econouic status of W-EMT particisating -students
(indicate speczfic percent of lov SQ.C)
B, hverage family incoume, if ..erntionecd

n.s. . not specified

. 2.10  Socin-econoncmic status of .liT sarticipetins students 5.1C __‘__b_.s_ )
(indicate specific percent of low S35 on the blani)
n.a. -not applicable (nc HT) ' .

00 «=not specified

5.11 x’rogortlon of nigrant studente in nrmect ’ : 5.11 ,‘___Q“_Q
(Indicate specific nercent) o)
n.s. “not specified R
S 6.0 SOCIOLINGUISTIC SUTVZY
6.1 Project states that a sociolinguistic survey: 5.1 1 _MQ___A__ :
I for iI for 11
— T - - et
=21 Zioun =T Zword 41449 ' 4
1 was nade ceeeze oo " Found 36,000 non-Cexlish
2 will be nade Sur\le_.j g aon-Teq

o not mentioned Speaking Public Schey) chitdren.

¥

Sve xefoxs
6.2 If a sociolinguistic survey vas or vill be nade, qHached: 62 1 .. Na .

mari all groups included: T .

I H-BMT 11 7 PHa ke ‘
1 parents <L 1y
2 childvren ... 19470 sude Yy - 56) o000 spam&h—(u oo

3 teachers

4 cormunity ) Aexer dd,e, ¢

5 others . o — .
(snecify)

~

6.3 Language douinance of i-IIT giouns (checl: & parer\ts, o, children, C _teachers,
. vill be determined by the extent each language is used in ¢iffevent dorains
, through various neans of cormunication,

e.g. specify extent cdescrivntively: never, sometimes, always (.3 A hq_
o
2 USE NCH-EZHGLISH LANC. USE THGLISH s i
DOATIIS: LISTENING SPZAING . EADING{ILITIIN LISTHTIG SPoanic. ZADING 1 T5Lig |
1 lome | e RS R
2 Church Bt e e e -i ............ R
' 3 8School | L N ) )
- 4 Vor’: R SR SRR .
2 Secializing 1 ...l oy i
: 6 lleighborhood:® . . .. e oo .
7 filn~TV-radio . . ; .
8 llagazines ne1f§ ________________ , } ' .
‘A OOtI‘ers ’ L I T . .. e s s e e e .:.. L B T '.. -----
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‘ ' _ C p:-Ha g Lqﬁgwuse
II. Stutemont of Need - : SuV e J

In dhicago, thirty thousand (30,000) school-age bog» ‘end girls use

Spanish as their predcminant lanffl.szge. Our cufrent survey indicated that

there were thirty-six thousond (36 OOO) non-Englis h—speakin.o’ children in our
public schools., ’"'his ﬁgure represents an iacrease of seven thousand (7 000)
non-l'hglish speakers over the preceding year. Many of these newly errived
monolingual pcople settle in neighborhoods such es the Pilsen Comunity,
ilherer}Spanis'h is often used to conduct dajfly.tusiness. In these scormunities,
the children ere forced to raneuver in the often conflicting cultures of the
‘Spanish-spealdng end English-spezking vorlds. The dichotoay of these cultures
is es ecia.!lly evident in the eciucationel expsriences of the children. School-
comunity reletionship.. ere not fully developed because the expectations, custors,
and lanouage of school end te'*cher \e.re often in conﬂ ict with thoso of hoz.e end
parents. ' ' . y

Forty-four percent (44%) of the pupils in these communities are from lov-
income families. Teacher obsemtions have disclosed that these student.. are
not able to par..ic.ip:\te actively or give sustained attcntlon In cless c.ﬂtivities
because of their couplete or particl lc.ck of abllity in the communicetive skills
of English. This inability of the students to understend vhat is baing said

in school results in fear, frustration, and a poor image of self. The need to

. communicate is tﬁvartcd, and the poti vation to lcarn suffers.

Identincd necds of these children have resuitcd in several programsof

>

instruction end spseinlized servicos for biL.nrrual child'r’en in the schools‘cf .
Chicago. Rocent intcnsific tion of effort in this divection has resulted in tvo
tederally-funded activities for Spanish-spealdng children in the English as a
Socond Language (ESL) program. These activities ere Teaching English as &

Second Langucgc (TESL) ond the Inte*xsive TESL Center.

- o mems . sy e
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_ mponolingual and 'bilingual child. PR . .
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' eritical target areas, one at the Lafayette School, where an intensive TESL

. Eiementary axid Harrison High Schools, and a f£ifth Center at Hawthorne, in_the

Ldd -7 . B - e -

Pt

b.\ \-—ox\swage SVJQQ»' Cort
The Teacking English as & Second Language program for the 1967-1968

school year, vith 69 teachers and 36 Spaniah resource teachers serving 6,610

public school and 640 nonpublic school pupils was an iqstructioual and services

-~

progran in 54 elementary schools and four high schools in 12 school districts.

puring fiscal 1969. the program focused on 45 cchools in 12 schools distr/icts

to provide intensive instruction and extensive setgices for 4,897 pupils

identified as.most in need. ' ' -

However, in the light of recent research and legislation, there 1s an C
urgent need to establish bilingual centep in target areas of Chicago where

ponolingual English and Spanish—-speakers light learn together. Currently, the
TESL programs only partially fulfill the need of the monol.ngual child. While
they put jntensified effort toward English-language learning, they ,feiil to
provide conceptual grovwth in subject matter at a normal rate of speed and #

neglect to emphasize the important asset of bilingual education for both the

The influx of additional Spanishas;ae;king students and the need for

bi].ingusl education necessitate the creatioxx of bilingua.l centers in five

-y T o -
:

program has been in operation, another in theJ irka-Komensky mobiles in the

Pilsen Community; a third and fourth in model cities areas at ‘the Goudy

#

i

Lakeview community. 1In these areas of prooosed activity, there are 31, 633

resident children. In the districts "that vill be served by two of the Centers,

- W

epproximately 70% of the children speak no English or ayre limited in English.

Of this total 20,500 are Spanish-speaking. In the other three areas, 7,230

e ~wab.
'

are Spanish-speaking. Appro:d.mately 714 of these: children from the five areae

—

vill be directly served by the bilingusl centers. * provisions will also be

made for parent involvement as desired by each cormmnity.

fropased-
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INTRODUCTION

There are many classrooms in the ‘Chicago public schools,

as there are throughout this nation, wherefchiidreh of vari-

ous ethnic backgrounds and cultures sit side by side but Qhose
worids never meet. Languagé ana'culture”barriersiisolate the
children and develop problems that result in negative a£ti-

§ tudes, serious retardation, racial conf%icts; and drop outs
from school.

;- The need for bi}ingual education in the Chicago pubiic

| - school system is clear}f_zﬁdicated in'the 1970 schobl census,
whic; showed that the schools' now have more than gghggg_étu-
dents with Spanish surnames, an increase of approximately 18

percent from the 1969 survey.

+

A similar survey in liii’indicated that there were 12,863

: children in‘the Chicago pubfic schools who wefe newcomers to
. Chicago and needed help in legrning English. The number;ofh

f children who need to learn English has increase@salmost 500
f : percent in the last five years. ‘ ,' e

In Chicago, the complexity and difficulty of pro&iding

bilingual eduvcation is evidenced through Ehe needs of not

just one Spanish ethnic group, as in part;,of Texas, California,
or New York, but through many Spanish groups such as Mexicans,
Puerto Ricans, Cubans, and South Americans. Moreover, these

>

1971 ConﬁanHQ\’\ (’o“‘ \(rd.\’)
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groups are divided into many sub-groups such as Mexican-
Americans--first generation and native since 1540--and Mexican-
Nationals, as well as those groups reflecting inter-marriages.
The relatively sound 1971 economic status of Chicago with
the lowest unemployment rate .of any major United States city
has drawn and continues to draw many new Spanish people into

the city seeking jobs. For instance, estimates from current

government records indicate thousands coming into Chicago each
|

month; 1Illinois has over SO0,0bO Spanish people alone and

many of‘these are moving into Chicaéo. X .

The 197G Reading Achlevement Survey of Chicago pubiic
schools reveals that Spanlsh-speaklng students have the low-
est level of educational performance of any identifiable
echnic group. ¢

The Metropolltan Achievement Test administered in Aprll
1970 to 193 Chlcago public school third-grade children partici-
pating in the English as a Second Language activity revealed
the reading level to be 2.5 and the'uean age to .be 11.4. The
national norm for third grade pupils is 3.8 and the ﬁean age
is 8.4. , ‘

A factor which has a readily identifiable relationship
to school performance and one for whlch the: schools have both
respon51b111ty and potential resources “for changing is reading

-~

achlevement, a sine qua non for academic success. Chlldren

who are graduated from the eighth grade of the Cooper Upper Grad

Center, which has'an 81.9 Percent Spanish-speaking student

'body,-and destined to enter the Froebel Branch of Harrison

High School, which has a 79.9 percent Spanish-speaking stadent
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body, are found to have an average reading score of 5.¢ which is f'
some two years lelow grade level.

An example of the level at which the problem begins to be

apparent can be seen at the.Komensky Elementary School where \J

. " 94.5 percent of the pupils are Spanish-speaking and where the

average sixth-grader reads on the fourth grade level, evi-
dencing two years of achievement retardation.

An antecedent factor inextricabl§ related to all of this
academic retardation is the well-documeqted language handicap
with which Spanish-speaking cﬁildren must work. Upwards of
10 percent of the children do not speak any English when they
enter school. Those who do speak some English often do not
have;their English reinforced since the language spoken at home . ;.
is Spanish. Correct speaking is effectively dealing with sym-'
bolic representation and its meaning in a lagguage with which
one‘has a degree of mastery, hopefully in auditory, oral, and
conceptual areas. Consequently, the. school &ropout rate for

Spanish-speaking students is the highest of the major ethnic

groups in Chicago,

o Statlstlcs and observations, from competent workers in
the fleld supported by a recently completed government funded
study, point to an excessively high dropout rate among Puerto
Rican schoél-age children residing on the North Side of Chicago.
From the view of national productivity, a staggering potential
wealth in human resources is being wasted.

These and other studies indicate that one of the main
causes of the high dropout rate among ﬁhe non-Engllsh-speaklng

chlldrgn 'is the frustration that they experience in schcol.

o aa v e r— ey A . . —— N I T A G Prret yn A o ma e .«u-ﬂ
7 A .




N\ pass 5 .
6.4 If not included in survey, how was student's language dcininanc 6.4 I 2
determined? It I II;..Z_
: =T T
1-inferred by use of surname e . .
o-established by formal testing of students v/ v
3-assessed by informal means (snec1fy lhow)

4-—110\% menth,ned hovr lansuaze do.\mahce vas
c ) 5 -

-———aae . ——

6.5 Sog;oywmmiﬁ (check all that apply) 6. 5--h.CL

An analysis to determine if an interlanguage exists
in the community, (e.g.; a mixture of two languages .

N vhich serves as a single system of cormmunication for
N & group of people).
i-yes
* O-no .
socielinrvistic muve includes itcis covering:
6.6 Ii-FliT parents' attitudes toward mainte..ance of child's 6.6,__[\.(;\‘
N~ET in particular ddmains of use or complete shift
to Inglish
1-yes
O-no
8.7 HIT parents' attitudes toward their children's learning 6.7_“b_g_
of the N-RIT language .
1=yes
O-no
6.0 Children's own attitudes regarding the second languege 6.8_m
they are learring and the speakers of that language
§ 1-yes
: O-no
6.9, If not included in survey houv were parental and/or 6.9_5‘,_,__,./“
commmnity attitudes towerd H-HIT meintenance
determined?
1-will not be assessed ~
2-will be assessed thod not specified

3-has been_or mll be a.\sessed by nethod other than
sociolinguistic survey (specify how)__ o

Chizens Counci) Fact Sheet - <eo ;(ero,t aﬁac,\rwcé
e:

6.10 1-After scciolinguistic survey is m(de, how does it influence 6.10, nq_
program? (specify) (e.g. tz ansfelj or naintensnice instructional
programs
0-not mentioned

i

, !

.9 7.0 STAFF SELECTION {
’ 7 1 _T.inoaj ) \

. .
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a group of people).

1-yes
0O-no
socielin vietic moiver includec It o ocovering:
6.5 I-ET parents' attitudes toward naintenance of child's

N-ZIT in particular domains of usc or comslete shift
to English

1-yes
O-no

5.7 ST parents' attitudes toward their children's learning 6.7____b_C,L
of the N-ZIT lanquage
1-yes
O-no

6.8 Children's own attitudes regarding the second lancuece 5.8_ k\ Q
they are learning and the speaxers of that language ®
1-yes
O-no

' 6.9 If not included in survey hou vere parental and/or 6.9,;5_,_~4_

comwnity attitudes toward W-AIT naintenance '
determined? '

1-will not be assessed

2-vill be assessed;” metlod not specilied

3~has been or will be assessed by method other than
sociolinguistic survey (specify how) __

CHzen s Council Fact Sheet - See Kecot Q,ﬁa(_h@cit
P.

6.10 1-After sociolinguistic survey is wade, how does it influence 6.10__0___@
programn? (specify) (e.g. transfer or naintcnance instruciional _
Drograms)

O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic baciiground of project teachers, by nu:iber in each categoiy:
(indicate non-Inglish language in each bo::)

.

3. ... Languase dominance not specified (if any infornation is not
- ..... llother tongue not specified specified; cross out that
> not specified vhether monolingual o bilingual heading and conplete the

rest of ‘the chart)

- @ v

i A-ilonolin B-Bilineual " a 5
[ U E Dom, |7 OROk ngual _B-Bilingual 1 g Yo
W aFe L 1B . ..
11 E Denm TTTTY T A
BT N= . N= / . 1T B | L4 °/°
U E Dom on—»..-—--...nmnf S e e s e s B e ow II - a e + a .
) lmﬂ\ =, :N: l-l ‘ 1 A
D P IIlB l‘ 91%

A Total Number B Total Mumber A
. 14 enl . —
IE:nollongual Biangm- B ﬁ‘_ 100
Total lhuiber

of Teachers
134

[ I
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Feeder schools to the Hawthorne Center will he (Rawthorne) Nettlehorst,
Leoyne, Greeley and Morris. The Goudy Center will receive’ students from Stewart,
Stockton and Goudy. (See charts for detailed identification of each g;oup).

Communities such as Lake View (District 3) bave &s3essed the dire need

for funding and personnel to solve the problems facing schools in the target

"areas, as shown in the fact sheet Summary compiled by the Lake View Citizens!'

— e e e

Councils qul‘(\u“'\.‘\‘\.‘\ Arayudes D B

*The lack of bilingual education for our increasing Spanish speak- N

ing community is an urgent problem that must be dealt with now! ! ¢

The complexities of urban society impose heavy demands on rural

orisnted Latin Americans, It is grossly unfair that our Spanish

studei'ts are being denieq their educationa]_. rights because of a .

One third to one half of the 9,728 students attending five public
grade schools, Lake Viey High School and two schools of the Catholic
archdiocese are Latin American., An estimated 420 students are non-
English speaking and approximately 2000 more have sSevere limitations

" 4in lenguage and reading arts, E.S.E.A, MtleI fund allotment to
District #3 provides only 19 personnel; 5 T.E.S.L., 3 Spanish resource,
2 tutorial, and 9 School Communi ty Representatives. Lake View High
School, which receives the majority of the students, has no E.S.E.A.

* - &

The Guide Line qualifications of extreme poverty under Title I. of the
E.S.B.A. iAct are not relevant to the need of the majority of Chicago

- Latin dmericans who are determined to stay off relief rolls and only

5,000 of the 59,000 Spanish speaking in Chicago receive welfare assist-

unutilized (sic) to their fu11 potential and which are so needed by
their families, their commnity and their city.”
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N-ENMT

II E Dom-
BT

II E Dom
1 N-EIT

4 Total Number
Monolingual

7.3 L

indicate non-English language in each bo::
1. ___ Language dominance not specified

y Mother tongue not specified

- Not specified whether monolinguel or bilinguel

4 Yonolingual B Bilingual

t
'

. 5

N Total Number
B Total Number of aides or

(If any information is not
specified, cross out that
heading end complete the
rest of the chart)

7.2

]
S~k

T

II.A
II'B

Bilinsfii peraprofessionals

d by bilin progran toaciers:

Mark all thet epply

« 1-Bilingual teachers teach in only one lenguage

e falo|oHolo &

BRI TR =

1a-Bilingual teachers vho teach in only one language tcach in their
dominant language, whether that is their native or second languege.

" Bilingual teachers who teach in only one langusge teach in their

pative language:
1b-only if native language is also their dominant language
1c-even if pative langusge is not their dominant language

1=0-not spe®fied

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dopinant language.

O-language{s)used by teachers not specified

7.4 e

i LoTra L IG0E O paranxe

lark all that apply)

1-Bilingual aides instruct in only one language

a-Bilingual aides who instruot in only one langusge teach in

t language, whether or not it is their native lanﬁyage.
des uho instruct in only oneo ling, teach in their

Fillnguhl

- .
~ Y .
~cocsicnals
EDSRUE S

native

lang.:




T : 1~ L 0O
II £ Dom ' ! 15 _';t ___
BIiT : II. 4 L
' ' - e ¥ 3
II_ = Don - : ' Tosia 12
T kem@T ' S 55 &3
' ' ' N6
K Total llumber :
A Totel Humber B Total Number of aides or
Hdonolinguel Bilinffii pereprofessionals
7.3 Langusge ed bilingual srogran toac..ors: T3 2
liark all thet apply - - .

‘ )
1-Bilingual teachers teach in only one lenguzge

1e-Bilinguel teachers -wio teech in only one language teach in tleir :
dominant languege, whether thet is their native cor second language.

Bilingual teachers who teach in only one langusge teach in their
native language: .
1b-only if native language is e2lso their dominsant langusge
ic-even if native lenguege is nct tiaeir dominant language
1-0-not specified

2-Bilingual teachers teach in both their native und second language,
regardless of which is their daminent language.

O-language(s)used by teachers not specified -

7.4 Lan e uged bilingual .. -ruy ..iCos .2 paran.ilosonll S 7.1._&5_
(llark 211 that apply) .

1-Bilingual aides instruct ir only one language

la-Bilingual aides who instruot in only one language tezch in
their dominant lan e, whether or not it is their native language.

ilingual 1des who i%:%%u::t in only onc lung, tcich in their g_gj.m lang.:
To-ondy if nutive lincuipe is .1co thoir dendnent 1ozeu-e
le-.v. . if antive langusge is not tucir doninant lenguige
1-0 not specified = .

2-Bilingual aides instruct in both their native and second langusge,
regardless of which is their dominant language. '

O-language(s) used by bilingual >r¢ io.: -idus tei dyecalled

7.5 Cultural affiliestion of teachers, aides, prcject director and evaluators by
T number and percent (lark all that apply) Specify cultural affiliation.
A, Teachers No. § = B. hides No. % C. Proj. Director D. Evaluactcr(s)lo. &

PR 325 PR H & Latin- ns

Cuban 6 50  Cuban | /6 _American 1
Mefin2 1€ Mex | (6 s if
Peruvian | —9 L .8 o‘_ng . L

O-not specifi-e-&-
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7.6 Selection of N-HIT teachers from local cormunily * pace T
O-not specified 7.6 Ho - %
Huwaber of N-IIT program teachers fron local community . _. _D_,s- —
and % _____of total i-EIT teachers. ~
7.7 yyumer and Proportion of teachers and aides of sane T e
cultural background as N-All students: : 5 : % e
indicate specific percent on the blanly or B, 5
) . if specified desc:iptively,’/ T
1-few - <
) ; Ai tgachers 5_gone
= aides 3-pany
L-inost
5.more then half
O-not specified : .
7.8 Teacher Qualifications - Training and czperience priop fp Srojed .- mo.'s
_(Indicate mmber of teachers with each qualification, (. = ?Z A
if given) : ~
n.s.-cualifications not spcified ~
0-previous courses not specified - > .o
1. .. _teacher must meet a specified 1evel of language proficiency on a - ‘
standardized proficiency test of the non-Englich language through ’
which (s)he will instruct :
2. .. ‘teacher mst meet a specified level of comaunicative conpetence in -
the non-fnglish language deteimined by a-structured interview/fluency
3. ___previous teaching through M-2iT (in country where it is a native/nglive-
language, in Peace Corps)’ . . —+-€ :
L. ___previous teaching in local areg/live in the corxmity \ pe%gﬁ;e T,
5., _..courses in N-EIT languege structure and usagg linsuistics ox FL trainin
~6. - courses in N-i literature’ or litevacy in Spapish
uz_lmst ve bilingual . ,
8.% "any previous Sducation through b-EIiT /content of cowrscs lear el tarc.zh
o, _ _courses in teaching ESL/avdio lingual approacl: ALIT
10, courses in methods of teaching N-&iT language/lancuage develoy:ent
11.____courses in methods of teaching content (e.g. math)in N=ZT - AN
12, __.. certification in ESL/or experience teaching oSL o : .
13, ___certification in téaching N-EIT
14.__,_cross c1tural courses ;
15. ___. courses in the cultural heritage, values, deep culture of .N-HIT or -
16. ___other qualifications, spe ify — travel
8.0 STAFF DEVELOPIENT - 81a LM 5 .
e, g 7 7 - .
. 0-No staff training mentioned ,B — : ’ .
8.1 The project is offering training for teachers  A. For B. Tor Pera- '
P and’for, paraprofessionals in the followins areas:Teachers profussionals
. (umark all that apply) = .
n.s.-Training indicated, but nature not specified . See Y
1-English as their second language .......-...... oo T rerox T2
2-Tad teaching of fnglish as a second Tanguage, _‘__ _‘:Sf - T )
. -e g e , .

3.7 as their second language

- . “ e b i e e mwm -




_=nany ‘
L-ost f
f-nore than half
s - 0-not specified
/ -
: > 1
i 3 i raini - N et no.'s
- 7.6 Tcacher Qualifications - Training and c:pericace 1?1*10;;7'%? h*ogcﬁ I
(Indicate nuaber of teachers with each qualification; «-©_ ‘ ! A
’ if given) :

n.s.-cualifications not spcified
O-previous courses not specified o
1. teacher nust neet & specified level of language proflclency‘ .on aJ
""" standardized proficiency test of the non-Inglich language througn
wfich (s)he will instruct

2. teacher must meet & specified levcl of cor-mmnicative.cqmpei.:ence in
. # " the non-fnglish language deteimined by a stnl‘cturec.l 11:1:terv1e'.;/.f1-1-31§%¥ve~
3 previous teaching through H-2T (in country waere it is a nativ if"
.t ‘ , language, in Peace Corps) e

L. orevious teaching in local areg/live in the cotmmity Detence
5, - courses in N-HIT languege stiucture and usagg lin~uistics oi FL trainin
6.._._coursés in F-Z literaturg’ oy literacy in Spapish
7 ‘yust he Hilin~v
7o JA: st 26 bilingual - .
8. any previous education through b-HiT/content of couses learned tarough
9. _courses i teaching ESL/audio lingual anproact: .
; - 10. courses in methods of teaching N-&IiT"language /lansuage develooment
' 11:  courses,in methods of teaching content (e.g. mata)in H-ZIT
o1l L certifi&ltion in ESL/or experience teachin: SL
' [ 13, ___. certification in teaching N-ZiiT
. 1/. ___crass cultural courses I .
3 15. courses in the cultural heritage, values, deep culture of N-dil ox
e . - . . . -L-_..
- - 16. ___other cualifications, specify tiavel
¥ | —
3 A " ) .—y;\
8.0 STAFF. DEVELOP ENT 8.1 A 2}'% 5

v

.- O-No staf;é‘ training nentioned

P gl s

s A
and /or. paraprofessionals in the followinc arsas:T

(mark all that apply) . . o ‘

ry

. - _ n.s.-Training indicated, but nature not specified . ____ . - . i%.&n( Ta
. 1-3Fnglish as their second language

2-The teaching of* English as a second language . ___. . X.. »-:..-
3-% as“their second language o e .
,~The teaching of X as a second languwage .. .. _. . y. L
~ 5-liethods of teaching other acacdenic subjects ... . A_.
6-.icthods of teaching other academic subjects

- in X langrage . g

L L IR S S T TS

... D I I

conn o s

ey

. , _ 1 | | 27, %6
6.2 Stated r~oals of teacher trainins: are: 8.2-I1}) 2, Y Stude
" I —EM_[‘

ts

=

w

H
3

r « 1=-Understandin- of_‘ socio-culivral value$ . and practices or ’

2-Cross~cultural training ] : .

. ~ 3-Sensgitivity to ethnocentricism and linguistic snovbery

. h-iwareness oi the socisl-emotional development o

' 5-Strateries for accomodating the diffierent learning
. . - styles .of - . -~ )

- / : ] :‘6-‘S*§rategies Yor cognitive development of
: ’ 3 . g-;s#,xjategies for reinforcin;; the seli-esteem of

-Methods of cross-cultural teaching or teaching the

_ bicultural component - ’

9-Formulation of p\x}pil performance objectives .

Jo-Methods of eveluatiop of pupil performance objectives _

List s'pecif‘ﬁ,fourges if given (or Xerox and attach)

T
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Question €.0 STAFF DEVELOPMENT ~ INSERVICE

Time Line for Workshops for the Third Year

|
i

April 17, 1971 NDEA state workshop for Teachers of
] Non-English-Speaking Children
‘ Dr. Ricardo Ferre D'Amare

May 8, 1971 - NDEA workshop for Teachers of Non-
1 ) ’ English-Speaking Children
.Dr. Barcarcel - University of Illinois

June 1971 . Department of Curriculum Teaching
English to Non-English-Speaking Childre-
and Area Curriculum Services . ‘ -
The Education of Bilingual Children

August 1971 Three day workshop by Dr. Afilano,
. Valencia and four bilingual education
specialists

September 1971 Continuation workshop on bilingual ed-
ucation - Demonstration classes with
children

o Dr. Ralph Robinett

. October 1971 he Education of the Bilingual Child
Dr. Mary Finnochiaro

P

4

November 1971 Continuation bilingual workshop

) Atilano Valencia and Staff

: Demonstration classes with children -
- | Micro Teathing .
®
January 15,1972 Teacning the Language Arts to Non-
English--Speaking Children

. T § Dr. Faye Bumpass

Department of Curriculum Teaching

‘English to Non-English-Speaking Children
- . and Area Curriculum Services

3 The Education of Bilingual Children

February 1972

‘ ' March 1972 Dr. Atilano Valencia ‘

; . Contlnuatlon workshop on bilingual ‘
K education ~ Demonstration classes

% ; ’ Micro Teaching .

M

April 1972 . Dr. Ralph Robinett
i Continuation workshop on bilingual
i : .education for primary children

{ June 1972 Department of Curriculum Teaching
B ‘ English to Non-English-Speaking Children

and Area Curriculum Services
The Education of Bilingual Children
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STAFF DEVELOPMENT - PART II

The actual instruction for staff will include: . %
1. Techniques in teaching ESL. _a
2. The teaching of reading® ' . :
3. The integration of Létin American and United States cultures . ’ ‘
and social studies. ~ ﬁ
. R Ct(xrriculum reviev adaptation'end teiescoping. . ' \ k___ N
The materials seiection, adaﬁta:bion development and coordination will
- include: .
1. Reviewing and accessing pupil responses to known materials. ."'.'._..

2. Adapting and creating teacher-made materials, including evalua-

tive instruments, such as questionnaires and tests of behavioral

-

objectives.

3. Seeking out and reviewing additicnal materials.

~
. 4. Review adaptations and telescoping of materials in Chicago -
i Board of Education Curriculum Guide. ’
;
i .
; *  for all staff, regardless of content-subject area of teaching
i
responsibilities.

1 : '
1 The Summer Program, for staff development, will follow essentially i

the same emphases, in a concentrated form. The work sessions, for ex- .

‘ ample would be daily. The alternating schedule pattern set for the school ol

year, with recapitulation and self-evaluation planned for alternating
¢ Weels Wi\ be mdintained.

-

Cendinuation
Q . ~ T P ——— v >
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page 8
8.2 Methods of Teacher Training: (Mark all that apply) 8.3

1-courses

2-experiential, teaching supervised by naster teacher

3=yorkshops where teachers offer suggestions to each other

L-use of video-tapes of tezchersfor feedbacl: on how ‘they are doing
5-cross-cultural sensitivity iraining, t-groups Peo. p. 2\
6-interaction analysis (e.g. Flandeis sysiei) P
7-other (specify)

2.4 Project provides releasged time to teachers and paraproffesion- 8.4 _ 0
als for joint legson planningz: 1-Yes 0~ not mentioned

Lg\

8.5 Preiect orovides for paraprofessgionals to receive course credit 8.5 __ (2 _
foward eventual certification: 1-yes O-not mentioned
Houw? (specify) .

8.6 Parauroi‘essional"s role: ) ‘ 8.€ S.' 6 -

1-teaching whole class

\2~teaching small groups .
3etutoring individualiy ‘ 0"
4L-elerical

5-contributing to bisultural component

how ? Ag;]asbq&“ they
6-liaison with parents

8.7 WMM@QM@&@:@:@@MMM: 8.7 8 1
mark all that apply) : B_hs

A for teachers B for aides

O-not specified g
1-University faculty . 2. —_—
2-projectds Master Teachers

3-project's teachers

4=other- (specify)

- - no. %
8.8 Bumber. and Proportion of personnel giving teacher training who 8.812‘h <
are: e "?—
1-bilingual 3o
2-bicul tural
3-N-BT (specify baclkground) : .
* 8.9 Training is orovided: g5 |,

1-during a summer session
2-during the academic year
3-other (specify)

8.10 Extent of training: . 8.10 4 l\ls
S {(indicate no. of hours) —_

scuivalept to a 5 ‘ weeldy | 6_.

— et x . e N L~
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8.5 Project provides for paraprofessionals to receive course credit
toward eventual certification: 1-yes O-not mentioned

How? (specify)

——a- - ———— -

8.6 Paranrofessional's role:

o 1-teaching whole class
; 2-teaching small groups
3-tutor1n5 1nd1v1dually

/ -clerical \ -

5-contiributing to b1 sul tural component
how ? _ _teo cher
6-1iaison with paren )

8.7 Traifiing for project teachers and pareprofessiopals is given by: 8.7 4_ [
. (mark all that apply) A for teachers B for aides B_hs
0-1;10'0 specified — . ;
1-University faculty . . : !

2-project's Master Teachers . ;
3-project's teachers
3 ' L-other (specify)

- — (U

— - . i

are: r2_
1=bilingual I
+ 2=-bicultural .
- 3-N-EIT (specify baclkground)

-

* 8.9 Iraining is orovided: . 8.5 .1, %
1=dvring a summer session . - /
-during the academic year
3-other (specify)

8.10 Ectent of training: ' 8.10 ﬁf‘N‘S’
. B (indicate no. of houxrs)

A 1-approximately ecuivalent to a 5 veeldy
colleg> gourse 6 . nonthly , [ S
2-more tian one course 7 __ bi-nonthly :
3-less tilan one cdurse : 1
L=other (specify)

R

\70\

R S AT g e

——

no. _%
8 11 Number and Proportion ‘of t teachers sttending training: 8.11 ‘t\s‘
; . or: if specified descriptively, indicate:
! O-not specified 6-nost .
1 -100% B 7-nany R
2-more than 75% 8-few
3=50-74% 9-other (specify) . .
4=25-50%
5~1~24%

.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are asgessed: (Mark all that epply) G.1 ,_.Q —
C-not mentioned :
1-to N-EMT language or dialect
2-to N-EMT students - expectations of achievement
- 3-to N-HIT culture

4=prior to participation in bilingual project
: 5-after project training .
3 6-after participation for a period of tiue in project

7-through a questionnaire
8-other (specify)

1
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10.0 STAFF PATTERNS

10.1 Staff patterns: (marl all that apply)10.2 Staff: 10.1 ‘

O-npt specified 1~bilingual teacher .
1-tean teaching : 2-5SL teacher 10.2 1’ 'i
2-cluster teaching 3-bilingual coordinator )
3-shared resource teacher . L-aides.or paraprofessionals

4-other (specify) _ 5-consultant psychotherapist

or guidance counselor .
6-other (specify)

-

-

: “te
10.3 Average nwber of pupils ver class: 10.3 ,.!.‘;.-’
O-not specified varies I§-20
10.4 Average pumber of sides or paraprofessionals per. class: 0.4 TS
O-not specified ) .
10.5 Average nwaber of N-RI or bilingual aides (or para- 10.5 ,._.N,S
professionals) ver clas: .

-O-not specified

10.6 Specisl aide_to pupils having most difficulty in learning -~ 10.6 _NJ
- ip given:
1-individually by: 3-teacher
2~in small groups -4-special remecdial teacher
C-not specified 5-paraprofessional
6-parent tutor
7-older student-tutor
8-peer tutor
G-not specified
10-no special help given

11,0 INSTRUCTIONAL COiPONEHT - DUGATION .&:D EXTZAT OF BILINGUAL COMPONENT -4

11.1 Duration of Bilingual Education (policy) I 11 11,

N-EMI language will be maiptained in program: £ LOL & DON & o
(mark a1l that apply NENT e NEMT
O-not specified hov long
1-ag the alternative language of learning |
for as long es desired
2-as the medium of instruction for special ,____ L e, -
subject natter {e.g. cultural heritage) -
3-only foxr the length of time necessary for ___. e e,
the acquisition of sufficient Inglish to
vernit learning of academic content at an 11.1 1 ,-_d,,l

acceptable level in English T ...
I1) eeemee-

o




Ve AVErage I Ive

ol pupils Der cliss: Teer .. W8

10.4 Average number of: aides or paraprofessiopals per. class: 1004 WS
O-not specified .

10.5 Average mwibex of H=FII or bilingual aides (or para- \ 10.5 ___NS

professionals) per clas:
O-not specified

10.6 Specisl side to pupils having most difficulty in learning  10.6 _NJS
) is given:
1-individually by: 3-teacher
2-in spall groups L-special remedial teacher ~
C-not specified 5-paraprofessional

6-parent tutor

7-older student tutor
8-peer tutor

G-not specified

10-no special help given

11.0 INSTRUCTIONAL COIPONENT - DUGATION .lD ‘E.':TETHT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) 1 1I 11,
t
N-R( language will be maintained in program: i Ol & DOk £ B
) (marl: a1l that apply) o NEMT LEMT NEMT
‘ O-not specified hov long '
1-as the alternatise language of learning i . — .

for as long as desired . -
2-as the medium of instruction fox special
i subject natter (e.g. cultural heritage)
3-only foxr the length of time necessary for
the acquisition of sufficient Inglish to

- * e

s - oo . - — e

nerait leaining of acadenic content at an 111 1 .___*_[
acceptable level in Inglish . II ...
IT) e

11.2 How many_years does project state is ootimal for instruction  11.2 . _[Z

-

)
[}
»
L
.
’
L4
*
’
»
)
t
t
¥
4
1
]
¢

O-not mentioned . " - - the. Fre @
I a crhar
if for a particular mmber of years: ' struction tory

12 3 4.'5 6 7¢ 9. 10 1 @ 13 from ftr?Schoo) .'”'\(cujlr\,

g o el Schodl Years

- (if specified’ in terns of a condition, please state it -
e.g. "if a child begins learning in H-HET and English in Pre-K,
H-AIT instruction should continue through high-school")

E ...l

Pre]

-

non

'Y ; Duration ~f Bilingual Education (in practice) (lfark all that apply)
11.3 &cp&%@?lsmipgi Antroducea in which grade: 11.31 -“L‘
code: (= N.A. (if no ﬂi‘f’i I1 . 3.
1= IF - IL NS
for each group M.A. Pre-l K 1 2 3 4 %5 67 8 ¢ 10 11 12
11 EDOLL ‘

- . e ses  ,ecae “wee san S v - ce. om s

IN 3 DOv/NEMT
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page 10
11.4. The_current project vil,l be linled to a future Bilingual
Program at the indicated grade level: (111dlcate specific, mde)
) o0 0 not zrades 14 Voc.,
. code: (if no AIT).cpocified 1+3 46 7-$ 10-12 13-céllcgc training
Yo DO
II 2D - W - DT -
I} 3-DOM/NET . o
code: 13=College or University (Cther profession=1 training) 11.4 I 0
lp-Federal "State, or Private Vocational Job training 11 o
. Iy Q
11.5 Second Janguage learning for Inglish dominant, stl.dent,s is 1.5 1 _
projected tihrough grade: 1I.9..
00 if O not grades
code: no &iT specified 1 2 3 4 5 6 8 ¢ 10 11 12
II &iT . — - B
1k N-Eil/Z Dom . .- B Y -
11.6 Learning in their native language for Non-inglish dominant 11.6 ,_’2/
' students is projected t}u'onrrh ,grade:
G=not specified/Grade 1 4 5 6 78 ¢ 10 11 ‘12)
11.7 The amount of instructional time in and through t.leir native language
per day for H-ZiT students who are N~ doninant is see Xerodl ?',% &g
code: O=not specified mFmath s = sciewce ss = social studies
Ne :t homereconomics b=z business, VOco»*'OM‘ MN‘
11.7 11.8 11.9
Iiin, per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. instructich ’
thrw@...._*-..ina:cmctj.m e meme e ceet e - Bivongh NRHT —————
Pre ui . emaie o —r e o L_',g_?_f,,___“_,_,,_--,

DTS TIITINS Y3 f""""‘:"“‘i‘-":"ﬁ S

e eem tws te - R

‘ -*..2-. RAE SO
2?:-.........-.;.....-..-.-... dmeee o ..-5 s et et L ee e ae s e,
31 « 3

B R L L T ,.-.,--..........,.s .......... B e e e i e e . .

.
A S e e e e e et e e e .SS

..,_...., e e R I PR s
?‘.--4-—-‘.-‘.0.....---.0 --,...---.......d.{ §) ........ g R R R R N o
0,.----...-..-......-....-..“-,..._....h-..,,gs S L,
Tt LTSS S VT
€~ ..s:,.,ss ”': ..... - -

L R R L I S Dt A R T

12
11.10 The amount of instructionsl time in and through their native language
for N-ZIT students who are English dominant ia:

o~




1

11.5 Second language learning foi inglish douninant students is 11.5 1
projected through grade:
00 if O not grades

co_clo; no & specified 1 2 3 4 5 6 7 8 ¢ 10 11 12

II &I .. — =
1% J—L.u/: Dom . . Y
11.56 Lp_a;_n,l_n&..n ‘t,b_g__;__ native language for Non-inglish dominent 1.6 .
Jptudents is projected through gade
O=not specified/Grade 1 2 3 4 5 6 7.8 ¢ 10 1 ‘12)

11.7 The amount of instructional time in and theough taelr native language

39 year Continuation 9'21
f B

.
*

per day for 1-1-33‘1“ students who are N-C dominant is: see Xevod ?IIOO 3.6.
code: O<not specified mFmath s = science ss = social studies . .
e : home ecoviomics b= business, VOco-‘\'OM‘ MN'
11‘.7 11.8 1‘.9
iiin., per day Total Min. per . Subjects teught % of time ner ay of of
of instruction day of any in native lang. instrueiich
thrpueluLBI.T...--m-.‘im_tr-ctmm. T TRTSPRRPRP. coeh 150 S
- .-....L-‘.«.-..............-.-a..-........--..-.-..--.-',... S e et cime e e e
‘,-.---“ ....-....-f‘.—... - o ....._--....SS ..c, ... ......... +l ..... - - s s e e e
1-.-...-..-..-......-....-..-..--- l.>~.---- N&’i ).h .......... }.....«N-$---......
3 e e p LS ,%.-#‘ ......... Z e e
b ss r- e- A L g
5 e e e e L S ;M B g
J‘. e ccamy w B A R T R I e e !’S/'.‘.m..- ...... PR, --.......-.‘
7 e new ae e - o 2t o = - .‘.s,.-s,..m-. .'7 .. -
&4 ................................... SS'.S' m. .og D I R T - e
G e e . . 8s..S, . 7 —
10,0000 SIS T e ]
1l o . CRn ..
12 12
11.10 The anount of instructionsl tiae in and tnrough their native language
for I-ZIT students vho are English douinant is: N
code: 0 = not specified MN.A. = not applicable, no H-£IT, & dom students
11.10 11.11 11.12
iin, per day Total liin. pexr Subjects taught % of time per day of
ot instruction day of any in native lang. ingtruction
tiwongh N-BIL. . . . . inatruetion Mevemiieiiin eeee. .. Ywough K-TT .
Prek e Pre K. s
1T ST RS ¥ ]
2 '- ! PR -...1 ............... 2 PR -y
> T IS Ty e
b g LT Jooioiion, RS \
5 1..... : Y
6 - - - - - + emee cececoe- 4' ..................... !‘ .....
7 ..
8 t Por those students who receive their content instruction
S
10 in Spanish, language arts instruction in the native tongue
2 is a necessity. Instruction in Spanish as a second language
ii_ilf_g__grovided for dominant group pupils ("Anglos") and
English-speaking, Spanish surnamed pupils. E
%_
ot
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INSTRUCTIOML TIME SEQUENCE UTILIZATION POR SUBJECT MASTERY

A

%

Crade Level
12
n
10
9
8
7
6
5
3
2 ‘42
[ ] 1 .
- K A b\ _ A A
R
Bilingual Beginning Intermediate  Advanced Graduate
Achievement 8 Stage Stage Stage
Level for ! . i _ |- !_1
Subject sh English English English
Nastery Spanish Spanish Spanish Spanish
y Word Recognition Science Science Algebra/
Blem. Arithmetic Social Studies History Geometry
Arithmetic New Math Gen. Sciernce
Gecgraphy : U.S./World
- : ~History

Business Education

-

~ wromowtn atn .




‘PROGRAM INFORMATION

Quesvion \L.¥

. TITLE VII T0TAL NO. OF
. BILINGUAL | ADDRESS, DISTRICT E I SCHOOL | CENTER SINCE BILINGUAL | SUBJECTS TAUGHT LANGUAGE OF
’ CERTER AND AREA YES NO 196811962}11970 CLASSROOMS IN THE CENTER INSTRUCTICN
~., Froebel Br. of 2021 W, 21st St. X X» . 4 Math =~ Science | Spanish & Erglish |
] Harrison H.S. District 19 ) e 1 ' Social Studies Team Teaching
o Area B . ESL
Goudy - 5120 N, Winthrop X X 1l Math - Science Spanish
: Ave, - District Social Studies (Team teaching a
{ 2/, - Area C Language Arts Primary level)
Hawthorne 3319 N. Clifton X X 2 Math - Science Spanish & Erglish
. Ave, District 3 . Social Studies
Area C ’ Language Arts
Reading
—
Jirka 1420 W, 17th St. X X# 6 All contents
District 19 2 subjects Spanish & English
Area B Span. Lang. Arts | Spanish
Eng. Lang. Arts Brglish .
A Fine Arts Spenish & English
_ ’ Cultural Activitiep Spanish & English
Komensky 2001 S. Throop St4 X X» 4 All contents Spanish & English
L District 19 3 . subjects plus
Area B Latin American
_ Culture
. Spanish as a
N Second Language
Lafayette 2714 W. Augusta X . x» 5 Home: Rooms | Science - Math Spanish & Bnglish
. District 6 4 6 classrooms |3oci~1 Studies Spanish & Pnelish |
I U Arca C . —1 L ] — ;,uvu‘. n...mmbn.ht.nwmwlgfmnhs.suh.m E.-Pl‘.wL

ot wrah w o wan S g ! PRI PRI ) 23»\%&%:
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11.13 1-Progran is one-iey - only non-inglish ..other Tongue 11.13 | Q )

students (including N-IZT-Inglish dominant). Eng':sh
liother tongue students do not receive instiuction in
a second language

O-no English ilother tongue studeants

2~ 2 vay - & learn the second language

11.14 The snount of instructional time in end tl.rough their second language

1

R 2kt Kol C B VLI N )
el

11.17 lixed or. separate language usage by teacher and/or aide

for pupils who are native speakers of rEnglish is:

code: = not specified N.A. = not applicable, no Znglish :iT students

11.14 ' 11.15 11.15
1dn. per day Total min. per Subjects taught & of tine ver day
of instruction day of any in second 1lang. of instruction
through N-GIT  _instruction . ... . ... .. .. .. througa N-IT .
b e Heee i e oS, S, M . .. Prel. . ..
....... I ls‘s.s',.% ™
......................... ..S8 i2
NB ........ NS &8 m 5 N S

b e e e e [ '$,$.,m. :.10. e e
................ LSS S en  s
. - cge e e e ..‘55'. ‘.m ’6
: UV 1580 3w 7
e - ..ss.) 1 m. .8

" .85, 9,.Mm S ...

; |
o et : e e .10
' ! ’ 11
N . B
S R R 12

et e STt e

in the classroon (marl: all that apply)

0-not gpecified :

1-languages are neves niizted by either the teacher, aide or the
Pupil in any one ‘class period; only one language is used.

2-the second lapgunge is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period:
pupils&re allowed to use either native or second language.

4-the teacher uses only one language: however, the aide or para-
professional uses another during the saue class period: students

* -‘nay use either.

5-the teacher reinforces any conversation initiated by tiae child
through the use of vhichever language tlie child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses Inglish and the paraprofessional then translates
the sane nmaterial for H-ZIT pupils.

8-other (sumaYrize)

1.7 )V

> o ma—— -




-~ - ~a . . - - . -

- . - - 3y . TS 4 .~ -
AN el day LOotlal tlin, el NI TUR U N SN .

of instruction day of any ir, second lang. of instruction °
Ywouzh N-Qll G instruction . . . _ .. oo ... Yhrougn H-2T
“ | TR T TR Y e e . .!S.S. S'.m .. .. Pre .
4 e b NS SShsh om e
5. L. . 35,.5, m 5
¢ . e '35, 3, M 0 6
7, . ; 93, 2, M. 7
8 L3S, M. .8
Sl oo .33, $'W\ P
10 . ' . .10
L ! , 11
a2 0T ; ! 12 -
11.17 lixed or. separate language wsage by, teacher and/or aide 17 ) o >

in the classroan (marl: all that apoly) .
O-not specified
1-languages are never uized by either the teacher, aide or the
PuPil in any one glass period; only one language is used.
2-the second langusge is used exclusively by the teacher,zide
and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period.
pupils.are allowed to use either native or second language.
4~the teacher uses only one language: however, the aide or para-
professional uses another during the sane class period: students
nay use either, -
5-the teacher reinforces any conversation initiated by tae child
through the use of vhichever language tlie child has used at the time.
b-constant switching from one longuage to ancther by teacher during
lesson, .
7-the teacher uses Inglish and the pareprofessional then translates
the sene material for 1I-2T pupils.
8-other (sumarize)
( @'ementary )

Mmonolinqual childven inghructed v Second language

learning in +he mornit\g and ian +Hhe mother ‘orgque
' the " afrernoon . " Pre.p.2V
12.0 InETHODS OF SECOND LANCUAGE TZACHING

(iiar’: a1l that apply: some projects nay use a combination 12,0._[';;§_
of methods) e
) i-Audio-lingual habit skills or behavioral approach. HEmphasis
’ on comunication. ‘Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' mcdel sentence
patterns until responses’are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learmed in complete sentences. inductive-
generalizations drawn fron examples.

'Sle XeroX Wa. o

2-Transfornational-cognitive approach

—

Acquiring an understanding of the structural patterns or
gramatical rules of a language.
s

WAT copFinued B ot
" d\w’m\ “te mocnfms L studeritsl .S"eq\( bh\y ﬂ3|‘5h

, n the afternoon, Sean'u"h P,
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but culturally different. We have to point out that althc gh it
. . : s -
is true that they are culturally diffeérent, by no means should

they reject or scorn their culture or heritage. On the cdntraryf~

-~

the schodl has”within its walls the power to transform the ~° “—

~
students by letting them maintain their own unidue identity. and -
\

absorb the American culture little by little.

After analyzing the student's needs in terms of the cultural

background, the following goals were accomplished==

* to acquaint the student with aspects of the American
life in relation to , the Latin American life, in

particular Puerto Ricans, Mexicans, Cubans ard.other -
Latin Americans :

,to cultivate and’ enlighten attitudes toward “other cultures
leading to a greater understanding among them

to develop pride and confidehce in their own cultuye

. Questio (2 © * to promote peace by promoting a better understahding
we s e

of all people

Methods o S PmdL%TQQQH:ng (1rade'> 5-b

Bilingual Classes

The bilingual class is made up of approximately 15

. Anglo-speaking children and 15 Spanish-speaking children. ‘

The Spanish teacher coordinates and directs the first
fifteen minutes of the 40 minute period, at which time the lan-
guage spoken to Anglos is Spanish.

- The TESL teacher coordinates and directs the next fifteen

_minutes of the period at which time the langﬁége spoken. to

Spanish children is English.

The lai; ten .minutes is spent in controlled conversation

‘betweeﬁ Spanish and Anglo children speaking in small mixed groups.

Behavioral Objectives (Language - Spanish)

The 'Anglo children will practice and use in real life

\,-@M Qbrj\%r\u‘&,*-\ow\ ) a IR e ‘

L
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situations the Spanish they are learning in the classroom.,
» <

They will learn to communicate with Puerto Rican, Mexican

-

and other Latin American students who-are their peers. They

-

use the patterns they have learned in the classroom.

fhis féal iife situation motivates them to be able to
communica;é without embarrassment in their new language. The
various accents used will familiarizé the Anglo children with
this aspect of their new language. !

The Spanish children wa be the models for pronunciation,
intonations, and accents for the Spanish speech patterns that
the Anglos usé. The' Spanish children also parpicipate in

Spanish dialogues and conversation with the Anglo children.

Behavioral Objectives (Language - English)

The Spanish children practice and use in real life situa-
tions the English they are learning in thq classroom.

They learn 10 communicate without fear or embarrassment
with AngIo children.and they also become accustomed to different
accents.,

The Anglg children are models for pronunciation, intonation,
and stress for the English speech patterns.

Both Spanish and Anglo st;dents bartfcipating in this class
have been pretested and will be posttested in their second
language. The students speakiﬂg the native language will be
the informants.

In pl;nning the {ggguage lessons the teachers are aware

of the two cultures 56 that each group will learn about the

customs and culture of the other group.

, om

..
\,
Sy s . —\

2 ¢ . ’
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2a-inductive -generative zpproach: through listening to cormunication,
perhaps of peers, and attempting tue new language in situations which
sall for the student.to generste sentences - test his understanding.
(the way native language is acquired)
Includes direct association vetween object, picture or action and
word in second language. .

ob-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering questions, or transfoming affirmative sentences
to negative, declarative to interrogative, active to passive.

5~Gcammar - Translation ilethod
Formel study of rules of grammer and translation from first language
to second. Hmphasis on reading in second language rather than using
it foi oral communication. .

13.0 DCMINLNIT AND SECOND ‘I..:"J\TGL'AGE SKILLS SEQUENCE

AL-M* Language Skills Sequence
(*Audiolingual Method: listening, speaking, reading and writing)
1

I
Non Eng dom " Eng dom
students _ gtudents .
Aindon B in A in dom B in
lang second lang second
lang ' lang

- 0 = not specified
(Use not applicable (n.a.) if project hes no ing. dom. students)

13.1 Second language listening-speal:itg 13.1 1B | _
si:ills are learned: IIB____L__
1-concurrently with doninant language
2 listening-speaking si:ills ‘)_( _‘X
i 2-after a specified level of compe-

tendy achieved in listening-spealiing
skills in doninent lansuage

3-a specified period of time after
listening-speaking skills in domincat
languara taught

————— . —

See Xerok A.*aﬁlr\'éfé . P':.Ik @ and 12b ‘ ,
' T ' 13.2 1a_ |
13.2 AL sequence followed: IB_ |
1-Listening-speaking proficiency IIA_

precedes introduction of reading
~-2eading is taught concurrently
with listening-speaking skills

) &
X
be
N



v negative, dcclarative Lo 1nterrogat.ve, active tc passive,

>~Gearmar - Translation ilethod
Formal study of rules of gremmer and translation from first language
to second. Emphasis on reading in second language rather then using
it for oral communication.

13.0 DCIINIT AND SECORD LANGUAGE SKILLS SEQUENCE

AL-t* Language Skills Sequence .
(*Audiolingual tiethod: listening, speaking, reading and writing)
1 1I

Non Erg dom Eng dom
students students
Ain dom B in A in dom B in
lang second lang  second
lang leng

0 = not specified
(Use not applicable (n.a.) if project hes no Zng. dom. students)

13.1 Second language listening-speal:ing 13.1 IB , -
sl:ills are learned: IIB
1=-concurrently with loninant lansuage
listening-speaking slills JK _X

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in coninan: lan-uage

3~-a specified period of time after
listening-spealiing skills in dorincat
languaca taught

See Xevoh atra <néd .. P’fuk a and 12b

2-after a speciriea sevel of dominant
language reading competence
achievement

3-8 specified period of time after
(marninc; to read in dowinant language
e.g. & specific grade)

4-before learning to read in dominent

language v ——

- o Gom any

. 13.2 1a_ |
13.2 ALl seqguence followed: IB_ i
1-Listening-speaking proficiency IIA
precedes introduction of reacding __2‘ ?_‘ _X_ )(. IIB_1{
R-Zeading is laught concurrently :
with listening-speaking skills e e e —
3-Learning to read overlaps learning
of listening-spealirg skills . - —_ .
4-There is some overlap between
learning to read and to write —_ . -
13.3 Listening-spealiing proficiency 13.3 T4 _ J‘_“ ,
determined by: IB ). _
. 1-ueasure of listening-spealting ITA__}__
; proficiency X X X. X IIB_ _J .
2-informal assessment by teacher — —_ o L
; 13.4 Second language reading skills 12.4. I8 _|
{ are learned: I1IB_ |
) 1-concuriently with learning to read )
§ in dominant langzuage x_‘ . X
3
|
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INSTRUCTIONAL TIME SEQUENCE UTILIZATION FOR IANGUAGE LEARNING

GRADE LEVEL
12
11
10
9
. 8
|7
A
5
4L
3
2
- 8
¢
A A : A
BILINGUAL Beginning Intermediate Advanced
Stage Sta St
ACHIEVEMENT ' |8° 'age
LEVEL Mastery Mastery Mastery
n of - of » of
Listening Readipg and Adaptation
and Speaking. Writing Skills and
Skiils Variation of
. Controlled

*

process,

Structures

Learning the four skills is a continuing, seqﬁential, developmental
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‘;u/rESL teachers from Komensky, two Ch:lcago_ Board of Education teachers
from Jirks, three Title VII Bilingual teacher, two teacher aides (one of
vhom vill be Title VII) .a.nd ons community representative. One of the

i Title VII teachers will serve as head teacher or co-ordinator at the Center.

Since lmguag; development is based upon the meaningful usage of kmown
vocabularies and structure, the second language learning aspect (English or

? Spanish) of the program will emphasize ‘audiolingual exercises at both_ __

L Centers. Reading and writing which will be held at a minimm at the Begiraing

, : of the prc?gram will increase at the approapriate time of level achievement in

these skills. Then matching exercises, filling in blanks, limited forms of

process. This system of language learning in both I'hg}ish and Spanish will
be in progress at the home school, where the monolingual students will
aingle with bilingual students in the following classes: language arts,
social studies, art, music and physical edication, °
Besource materials in the mobile provided for this purpose will be made
available through library periods, group study sessions, team-teaching
sessions, and study periods, as determined by the sta.ff. ‘I‘here wvill be ’

I original éxpression and original sentences, can be operative in the learning

. Feedback of the curriculum procedures to the _classroom teachers at the ?
ﬂuthome feeder schools and at Jirka and Komensky so that the bilingual
0[’0cts of the regula.r school program can grow at each school according to

4s proficiency increases in second language learning, classes and
ttoring.sesaions in the first and second languages will provide for the

Peteniion of new concepts in either language.. Proficient ‘bilingual students,

&3 recommended by regular class teachers, might participmte through a

ey ]
A BRI S G -

reed gnd teacher implementation. . '
A J
Litorial system in these help s’ession.s.“ Bilingual teachers, ‘

| i e
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I II
Non Eng don Eng dom
students __ students __ ..
A B A B - _
dom second dom second *

lang lang lang lang

13,5 lleading is introduced:
A~individvally, when child is ready L. . . 13.5 1A l

or at a specific time during grade: N _ T . = 1B, .
1 % X IIA | .
2 . & — emem ImB_1_
3 e e - —
13.6 Teading readiness is determined by:
1-test of reading readiness e I IA..NS
s_informal teacher assessment e e IB_ ..
I1A__
\\ 1IB__J
" 13,7 Grade level reading is expected: \\ 3
1-in first grade e S T 1A
o-in second grade  __. .. \ e amze IB_N§G
3-in third grade [ S L 1IA,
L-in fourth grade S D Im_L_

5-in fifth grade
.~ 6-in sixth grade
- 7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 7
SECOND language is expected: 11B_ Z )

1-in the first grade

2-second grade

3-third grade

4-fourth grade

5-fifth grade

6-sixth grade

7-other (specify)

14,0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 1 2 ) .5
(mark all that apply) ' 11_2
I = N-E II=KE
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speai:ing stu-
dents; the second language is not used
as & medium of instruction for other
subjecis.

2.gecond language learning is both a sep-
arate subject and also a mediun of y ;
instruction for other subjects. AN _x




o

13.6 "eeding readiness is deterained by:

1-test of reading readiness e T Y IA_.NS
2-informal teacher assessuent IB_, .

IIA
1B
13.7 Grade level reading is expected: k3
1-in firet grade e _— . 13.7 1i
2-in second grade  ___  _ __ — IB_Ng
3-in third grade — —_— e IIA_ |
4-in fourth grade —_ - —_— - IIB_ 1 _

5-in fifth grade
6-in sixth grade
7-other (specify)

—t o r——— . - —— tar & o
- ——— —— o ——

—— oo —— . —

13.8 Grade level academic achievement (math, science, etc.) in the  13.8 IB 7
SECOND language is expected: II8 Z,_

1-in the first grade

2=second grade

3=third grade

4-fourth grade

5~fifth grade

6-sixth grade

. 7-other (specify) *
o ot Q rb‘-
14.0 %-ITEG:‘.ATION OF SECOND LANGUAGE LEATNING WITH OTHER LEARNING: 14.01 )
(mark all that apnly) II_ 2
/ I = N=E II=E L4
/ dom dom

/

- students students

1-Second language learning is only a sep-
arate subject for English-speai:ing stu-
dents; the second language is not used
as & aedium of instruction for other
subjectis. e

2-Second language learnihg is both a sep- —
arate subject and also a wmedium of
instruction for other subjects. & _X

3~Second language learning is always in-
tegried with the learning of oourse
conteut (such as social studies) or as
a mediun of cognitive development.

4~Academic content taught in the native
lanpguage is used as the referential
content of second language learning
/ (the same concept taught in the native
language is taught in the second
language).

np e & AT T e SN ® o

R L A T T

- s - -

5=Different academic content is teught

in the second language from that which
is taught in the native language. X

Y S

O=not specified

e enon -

. 6=other (specify)
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. wge 14
15.0 TREATIENT OF CHILD'3 LANGUAGE: 1 I 45,0 IAD _
Non Eng. dom. Eng. dom. IB___J
students ____  "students ITA__|
A ndom Bowd A B d IB_J_

lang. larg. &ng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming tovard child's eventual
control of the standard form. _— o e —-

2-The child's language is corrected-
the teacher points out errors and

denonstrates the standard form. — e e c—

3-Other (specify) See xevoX — — —
‘ P- i a

0-Not specified — — o —

16,0 MATERIALS

16.1 Reading Matorials-Iypes
eading Materials are: (mark all that apply)
1-I(.inguistically based
lerrill or Miami Linguistic
readers, IT4, etc.) 16.1 14X 18 ‘ IIJ-.X_. IIB_‘X___

X X X
X L X

2-Basal readers

3-Dialect readers

e pe

4~Experience charts (stories
dicta”ed by children)

e

16.2 If same reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 1ANS IL.__

2-Grade 2
3-Grade 3
4-Beyond Grade 3
O-not specified

(ense iziiezls . o llne -)
16.3 The following are technicues and materials used for second language learning:
O-none specified — )

1-pattern drills

2-dias og memorization
3-choral repetition
L-songs

~prograxied instruction
8

g

alaRos
b

tories_zead to c{xildren
4

N TaWRac-it
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alls lé
control o

wa Clllal™ 3 evelllls

{ the standard form. .

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify) See Xevo X —_ — e e
p-IH a

0-Not specified
16.0 HATERIALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply)
A-Linguistically based
(ilerrill or ldiami Linguistic ‘
readers, IT4, etc.) 16.1 IA_‘X__ 1Y II.._X__ "II8 X__

X X x
.x. .K_ _K. P'o‘{*g
X X X

2-Casal readers ,K_
3-Dialect readers

/-Ixperience charts (svories ‘
dictated by children) X

16,2 If some reading material is in
the child's dialect, indicate how
long it is used: .

1-Grade 1 . 16,2 1aDS IL.__
. awwee 2-Grade 2 N
) 3-Grade 3 N

N

4-Beyond Grade Jg
O-not specified

Yy s :
o - Qe wne in lient o' T2 -y
16.2 The fcllowing are technicues and maf}r{als used for second.langtmge learning:
O-none specified s
i 1-pattern drills
2-diasog memorization
3-choral repetition
4~-songs ‘
~programed instruction
~storiss_zpad to children
AUDIO vISUAL AIDES
orlilns, filnstrips
8-flannel or magnetic voards
9-reelia, graphic displays
10-records, tapes
11-listening centers
12-multi-media approach
i Experiential
13~rcle playing
' 14~puppetry
- 15-experience charte
16-primary typewriter
17-learning through direct experience
with materials e.g. Montessori
18-activity centers-chosen by child
1G-other (specify)
Learning outside the classrcom:
20-field trips
21- guggested TV programs
22~ ther (specify)

\\
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. | | ‘ ‘.q a./
.‘—‘-—9,- Knowledge gained from inservice is helpful in teaching, but the overall attitude and

efgart of the teacher is not to be underestimated. "girlng recognition to whatever
. i J — 3
diatect is actually spoken by the child and in being able to communicate interpersonally,

+he teacher performs a fundamental service to the developing bilingual child. An evalu-

e 4 lro stuly in Chiapas, Mexico, suggest that the teachers' ability to communicate with the
s{‘v dents may have cutweighed their training or educ:t;.onal level. According to Nancy
Modiano, "Attitudes, culture, and cognitive development, including the perception of objects

o o'ynbols are linked inextricably to one another and to language.'”
To insure smooth- operation of the Center and maximum student benefit, it will be

hn essary for ths staff to insure co‘operation on the local lsvel through consultation,
I
ad Lqute role»-definition, open lines of commmnication with other school programs end

ac fuvitiea, and developzent of mechanisms to maximize interchange of ideas.
| Rasource materials in the mobile or classrootg provided for this purpose will be

m&rde available through library periods, as determined by the sta.ff. There will be feed-
b jck of the curriculum procedures to the classrocm teachers at all schools so that the

bllingual aspects of the regular school program can grow accoi'ding to the need and teacher
:Lplomentation. )
As proficiency increases in second language learning, classes and tutoring sessions will

de for the retention . of new concepts in either language for grades 2 through 8 and 9
2. .Plroficient bilingua.l students, as recommended by regular claos teachers, night
Pu'ticipato thirough a tutorial system in these help sessions. Bilingual. teachers, whether
they are utilizing English or Spanish as the means of instructon, will.provide exceptionul
f‘atimuli in the teaching of social studies, science and ‘mathematics through the expended

‘use of :audio-visual and prograrmed learning materials..
The use of educational trips, end other motivationzl devices during the first weeks cf
operation will serve to acquaint incoming students to their new environment and to prepare

all for the cooperative effort of reaching proficiency in two languages, adapting to city

life in the United States, adjusting to modern school practices in Chicago, and making new
friends. (See time chart).

1"llsi::i.oxm.l or Mother Language in Beginning Reading: A Comparative Study" in
Research in Teaching of English, 1:32-43, 1968, p. 33.
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16.4 The sources of Non-English materials and textbools are: 1644, Z‘,é, ﬁ
(mark all that apply) k
O-not specified
1-are yritton- by native speakers of that language
2-comme. .ially prepared and published in countries where

N-E is the native language
3-developed by the project's own bilingual staff ’
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project perents
6-developed by or with members of N-EMT community
7-are culturally appropriate for ¥-E culture
(specify how this is determined)
8-are cross cultural
S-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12-other (specify)

"16.5 The specific bilingual/bicultural materials used in the language 16.5 ‘

component are:

O-not specified
1-xerox attuched-page and document 7 Q' 3 "" va:nm'on

17.0 STUDENT GROUPING See Xervx attached P-lSa

15
17.1 Student grouping; mixed or separated into dominant language 17.1_089
groups: (mark all that apply)
O-not specified

both tic groups are: See xeryx - -
1-always mixed for all learning vacies A -9 lea-ied
2-mixed for language learning ane

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learnifg into
dominant language groups

6-separated for most academic subject learning into dominant
language groups ,

7-never nixed for language or othor academic learning

8-other (specify)
N.d, = no?..?l‘ s?u.dents)

17.2 Students are grouped for language instruction: 17.2_NS__
(mark all that apply) A-more than 4 the time B Less than 4 the time
O-not specified
1-total class

2-amall groups (specify size)
3-individual instruction

L ]

17.3 Criteria for groupirg: Students
O-not specified I Non Eng II Eng dom
dom BT

1=by age
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specify how this is determined

8-are cross cultural

S-comnercially prepgred and published in the U.S.

10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculun

12-other (specify)

The specific bilingual/bicultural materials used in the language 16.5___‘____
component are:

O-not specified
1-xerox att.ched-page and document 7 9' E "" G,,+:nw°or\

17.0 STUDENT GROUPING See Xerox a‘H’a ch ed pP-/5a _
15 e
17.1 Student uping; mixed or separated into dominant language T “S
groups: %;Zrk all that apply)
O-not specified \
Pupils of both linguigtic groups are: See xerox .p.lba-lbd
1-always mixed for all learning varies
2-mixed for language learning an
3-nixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups
6-separated for most academic subject learning into dominant
language gioups
7-never 1?ixed foz)’ language or other academic learning ot
-8-othe eci
Nede = (fw s.i)'l‘ sityudar.ts)
17.2 Students are grouped for language instruction: 17.2_NS__
(mark all that apply) A-more than  the time B Less than % the time
O-not specified
1-total class — -
2-amall groups (specify size) e
3-individual imstruction — -
17.3 Criteria for grouping: Students
O-not specified I Non Eng II Eng dom nlEng dom
dom 21T J NRIT l6¢
1-by age — —— see yers '
2-by native language X
3-by dominant language 2 )
4L-by language proficiency
(ex. level of reading sl:ill) ﬂ“‘ ';L
n.a. not applicable
(no E.dom/NEHT) . —_—
18,0 TUTORING i
#8.1 Student Tutoring is: (mafk all that apply) 18.1 3, l .21
no-not mentioned |
O-type ir not gpecified
1-inter-gthnic (N~-BIT student tutors HiT students)
2-intra-ethnic (N-EMT student tutors N-RIT)
3-done by older children (cross age)
4~done by peers (seme age) 35
5-other (specify) Pro. @-
18.2 Paaprofessionals or aides give tutoring or instruction as follcws:
O-area not specified 18.2 D

1-inter-ethnic (N-EIT aide tutors EIT student)
2-in the acqusition of native language sl:ills
3-in the acqusition of #écond language s:ills
4=in other academic subjects
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Question 16.5° ACQUISITION, ADAPTATIO, AWD DEVELOPMENT OF HATERIALS

(Student Instruction and Stalf Development)

———n

1. DOMIKANT LANGUAGE - LANGUAGE ARTS

A. Identification and revievw of existing materisls,
Use student texts and accompanying teachers guides*,

1. Laidlaw
~- HMathemstics
-~ Reading Series
2. McGraw-Hill

-—-..\..--.,..____

- . -~ Let's Sposk Spenish

3. Holt, Rinehart®s

-~ EJ Mondo Hispenica —

4. Americana Corporetion materials from Mexico
-~ See: Cesar Chavez
‘5. Singer -~ Multi-i

6. Benefic Press

B. Selection of reterisls avpropriate in present form.

-~ See listing above.

~- Since no Bilingual Center existed on the Komensky site Guring
the ast year, the materials noteg above (A.) are those

gelected by Komensky parents and aff from among many 4

- 4

listed or exhibited at the Central and Area Offices of the
Board of.Education.

WS Sy

HTIONY




1
DOMINANT LANGUAGE - LANGUAGE ARTS
C. Selection of adaptable materials -- (TO BE DOUE)
-~ See Curriculum Guides-of the Chicego Board of Education,
El Paso Schools, Dade County Schools,

New Mexico Schools, and others

D, Determination of need for materials not yet in existence.i’

E. ° Development of adaptabli: Materials.7

F., Development of new materials.f
#hese functions will be performed as part of the Staff Development,
In-Service program in concert with participation by parents and the

Community hdvisory Council.

-

#  To be used by teachers only.

*#* To be used by teachers and by more advanced students.

30
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- ACQUISITION, ADAPTATICN, AND DEVELOPMINT OF MATERIALS

v

i

SECOND LANGUAGE

ol B,

. N

Identification end review of existing materials,

b

None in School

Selection of-materials appropriete in nresent form.

-

McGraw-Hill
#¥ESL

.

P Readi .
rogrammed Reading ) e,
Cultural Influences on Intelligence®, Allison Devis
Language and Linguistics
¥Benjanin vhorf
¥Basil Berstein
Phonics,
¥Dolores Durkin
- ~

Phonovisual lMethod ~ Charts

Workbooks
¥Teacher!s Guide
Spache, Georgé D,

-- Toward Better Rendinr

Durrell. Donald D.
-~ JImproving Reading Instruction
Gracy, Vm. v, S

-~ Opn Their Owm _in Res ling

"Harris, A. J,

-~ Hoy te Increase Reading Abilitz

-

81
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(cUISITION, ADAPTATION, AID DEVELOFVENT OF MATERIALS
31, SECOND LAIGULGE

.
A 1
3

— Adventures in Dictionsxry land -- Am.

1. }B.

How to Read a_ilewspaver -- Field, Enterprises

The Teeching of Reading* -- Dolch

C. Selection of esdaptable Materiels

The Teaching of Resding -- Samuel Kirk (For the slow
Learning)

-~ See: Curriculum Guide for the Language Arts -

Chicago Public Schools

See: Curriculum Guide for other schooi éystems with

* bilingual programs

'
\)

-
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ACQUISITIOXN, ADAPTAlIOd AND DEVELOPMENT OF MATERIALS

JII. _CULTURE A'D HERITAGE
<

A. (through F. above)

‘ 1. El Mundo Hispenico -- Holt, Rinehar't ;

2. Contribution of Immicrants to Our Culture -- Benefic Press

3. Contridutions of !‘.fro—fmerlcans {0 Our C'xlture -~ Benefic

L. latin Heroes -- Webster McGraw-Hill (Paper vacks)

5. fexico: A History -- Americana Corp

6. «Hany Mexicos * -~
' 7 Parents, staff and Department of Curriculum consultants {

will adapt Art and Music curriculum materials for all the

centers.

o st Dbl it o o

3d yeour Cortinuakinn -197
42

- . 4
. . ' .

Classrgom_teachers from,all centers will meet periodical- /
ly to exchange pbservations,‘practiceé, teacher-made materials,

and testing techniques. A "materials’ pool” will be set up so P

that all centers may benefit from the exchange of materials [

and ideas with other centers. Princ‘pals of schools with ) 2

centers will meet perlodlcally to dlSCUSS common problems and ‘
A

possible solutions. 6

o - s wm——— o
Bt ool st

The English taught in the centers will be relevant to real

-

life situdtions, e.g., units in reading newspapers, using tele-
~ phone directories, answering want ads, and preparing for job"

interviews. Fldsh cards will be used that show Lat@nos in all

o e o Spiee aqe 0 W

types of work, not just Anglo professionals.

/ % Materials from. Spain and Latin America will be utilized CT
e g as well as those listed in the Board of Education's approved . <
. % ’ liﬁt of 1nstructionfmater1als. Those found to be especially

B et — S o - - A 3 ASTTUNPR O (W T o Semer M A e A n

§§ ‘ pertinent and su table to the needs of the pupils in the centers

will be adopted and utilized beglnnin- in September 1971. ™
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'18.3 Parent tutoring: (mark all that apply)

vaze 16

Tag__ O

no-not mentioned

O-type not specified

1-inter-ethnic parent tutoring is used
2-intra~ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
L-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home Dy parents

8-other (specify
15,0 CURRICULUM PATTELNS 19-0..._1.,5.;..°24+_
The stated curriculum patterp of the bilingual project:

1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togzther during part of the scnool day
3-flexible or modular scheduling
4-small "group instruction
5-individualized learning
6-open classroom

7-guided discovery and inquiry
8-a curriculum which is both ©hild and subgect-centered ¢ e yor 10

S-others (specify) ]
10-if the program includes activities which complementr1:°”' p. R

experiences children encounter in the home, community ]
and through mass media i.e. TV, describe below: '

Continuing o \msua\ M s¥vuchon ‘H\rou%hou\" +he Summer
for students \ny sSummer Scheol pro. p. )

Al

20,0 COGNITIVE DEVELOPIENT

20.1 Cognitive development in early chlldhood grades is fostered through:
- 26a___(Q-nS

O-method not mentioned
1-structured enviriorment rich‘with materials child can manipulate

order, compare, match for perceptual-notor development '
2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,

counting, addition, subtraction :
abelin and discussio gf_goo'--t-r g.at=d tq}t e spa e dfstgnce

e




-naterials are grovided for use in home by parents
8-otner (specify

16.0 CURRICULUY PATTEINS 19-0_--145.;&.,_0 e

The stated curriculun pattern of the bilingual project:
1-Zxcept for inclusion of N-EMT instruction the curricuwlum is
otherwise typical or regular, for this state.
There are ciher modifications whithin the cwrriculum of the
bilinguzl program which differ from traditional, typical curri-
cul'za such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
. grouped togzther during part of the school day
3flexible or mocular scheduling
4-gmall group instruction
5-individualized learning
6~open classroon
T-guided discovery and incquiry
8-a curriculum which is both child and subject-centered lob
G-others (specify) see wxox
10-if the program includes activities which complement/C"" p
experiences children encounter in the home, community
3 and through mass media i.e. TV, describe below:

Conﬁndihg b;\ihsua\ MM struchon P‘\rouahmd +he Summkr

Jer srudents In Summel Scheel pro. p 2\

20.0 GOGNITIVE DEVELOPIENT

20.1 Cognitive development in carly childhood grades is fostered through:
O-method not mentioned ' 20.1____(2 -NS
i-structured enviriomment rich with materials child can manipulate
. order, compare, match for perceptual-notor development
2-non~-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, nmatching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation by child vith teacher's

fpid“ncc rather thon tozcher derongtration. . .
6-direct experience of math through discovery rather than instruction

" %-other (specify or xerox) p. no. and document:
L

2

- L

20.2 Cognitive developnent in later grades (grade 4 and above) Q -N S
O-method not mentioned SIS Y

1-specify or xerox p. no. and docuuent
n.a.-no grade 4 or later grades




! I PUPIL INFORMATION .-

J | ’ :
f
S ’
IO ﬁ DESCRIFTION UF
.P ._ BILINGUAL CENTER GRADES SERVED | NUMBER OF BOYS | NUMBER OF GIRLS | TOTAL SPANISH ANGLO INTBGRATION
. FROEBEL BRANCH OF grade 9 97 .87 18, | Integration in all classes
i HARRISON H. S. . (team teaching)
_._ Ve
GOUDY ¢ Jes K-8 76 78 . 154 Integration in reguiar
- classrooms
i % .
: HAWTHORNE - grades 3-8 37 ’ 15 52 Integration during certain
m o ! perliods :
L
*m M.\ JIRKA grades K-7 89 69 158 Fifteen Anglos included in
3 . special class, .
L e Integration during certain
f«w periods. :
I KOMENSKY grades 1-6 68 70 138 Integration in regular
¢ classroom .
4 q
A
+
3|V | LAFAYETTE grades 4-8 37 40 77 | Fifteen Anglos included in
. fulltime program
| TOTAL 404, 359 763 i -
— .
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be facilitated will be the center's participation in the cooperative
* teacher corp; co-sponsored by the Circle Campus of the University of
11linois and District 19 of éhe Chicago public schools. That teacher
preparation program is stressing.the preparation of teachers from bi-
lingual urban areas who have a commitment to return to these arcas

to teach.

The following services are to be provided at the new Komensky

e Center:

Programs designed to impart knowledge of the history and cul-
ture associated with Spanish and Latin America, particularly
Mexico. Wherever opportunities arise for illustrating-parsl-
lel customs, history, economic functions, or geographic or
urban situations in the United States, these will be built

upon. _ *

Efforts to establish closer cooperation between the school
and home. :

Early childhood educational program related to the purposes.
{ "of this title and designed to improve the potential for pro-
fitable learning activities by children.

Adult education programs related to the purposes O0f this r

. title, particularly for parents of children participating 1in

Quﬁ&hofibilingdal programs. Knowledge of the city must include field

*_\qo trips in_order to build understanding of the totaj context ip
‘ which we live and the opportunities it offers.

Programs designed for dropouts and potential dropouts having
the need of bilingual programs. We note here that, although
the Komensky is a K-6 school, the correlation between recad-
ing achievement and dropout ratios is sc high and the pro-
gressive naturpg of achievement retardation is so great that pecple
(even in the qumentary schools, fecr example, in grades four
and six) who are two years or more below their grade expec-
tancy in reading achievement may be pinpointed as potential
dropouts. Special attention should be directed to these
young people if they are to reach anything near *heir own
potential for achievement.

Field trips and audiovisual experiences for pupils, utilized to i
build interest and knowledEe in correlation with studies, as ,
' well as to broaden understanding of the kinds of occupations
which exist in our common culture in Chicago, thereby providing
a meaningful basis for heightened pupil aspfratiOns.

Proeosbjy . -

oy o N o ——— -
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7.3

Most of the teachers have no desks or cabinets for materials.

Since.children of all ages are served, seating in .a greater

variety of sizes is needed.

Students are grouped on the basis of several sets of criteria--

understanding of and fluency in the use of English

.age, physical, and social maturity
. previous grade placement
. understanding, fluercy, and literacy in Spanish

Since every entering pupil is placed in a heterogeneous
homerooﬁ, the first and last criteria stated are utilized only
for placement in TESL and bilingual program components. Pupils

in the following categories are placed in subject matter content
classes and in the TESL‘classes which complement instruction in
Spanish:

. monolingual Spanish-speaking

. minimal English-speaking
Level A (some comprehension of oral communication)

. minimal English-speaking _
Leve.! B (some comprehension of oral communication
and some fragmentary Englisl speaking)

. English-speaking learners of Spanish -

Each of these categories exists at every grade level.

However, sharp lines between grades are ignored and pupils

are grou.uped as primary (i.e.,grades Pl to P3); intermediate
(i.e., grades 3 and 4); and upper(i.e., grades 5 and 6).
The instruction of pupils in line with the philosophy

of continuous development and general framework provided by the

curriculum guides has been fraught with difficulties and pitfalls.

The problems must be wattributed to a number of specific causes,

4

fa
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Stud ent Groucpi nQ '

but they may be organized under the following major headings:
personnel, space, and materials. Of these the most critical,
in terms of its effect on instruction, is personnel. The staff
members and the aides available were inadequate, i.e., the.
teacher aides, school-community representatives and a bilingual
clerk.

The teachers were either new, completely inexperienced,
or trained and experienced in a culture in which the philosphy
underlying pedagogical approach is often incompatible with
recommended prac¢tice in the United Staées. Furthermore, none
of the teachers was familiar with the curriculum of the
Chicago Board of Education. The program included historical
cultural information and fine arts experiences associated

with Mexico and other Latin American countries.
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Extra.Curricula£ Student ActivitiEEZ)

The model for the student government might well be a United

Nations' meeting so that reports could be presgnted in either
language or in two languages and students could earn points
for serving as translators after being elected to the govern-
ing body by their peers. It is felt that this would enzour-
age the students to speak both languages and it would heip
build in them habits of citizenship which needs to be
fostered in the community in order that the students will
function more effectively when they become adults and also‘
in order that they may influence their parents even at this
stage as they grow because they.will bring hone information
and excitement about the functioning of the Democratic
System her§, and th;y will encourage their parents to partici-

pate.

Another aspect of the extra curricular activity plan is a
service club plan. Older students from the intermediate
a diupper grades might earn citizenship points or service
points by serving as:

A. Tutors in English or in Spanish for Reading, or for

. Math, and so forth.

B. They might also earn service points by preparing curricu-

lum materials for teachers. A fourth grader preparing

a picture dictionary, for example, for a primary class,

’ 89
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2. B. utilizing cards and cut-outs for catalogs and the vocabu-
laries from some of the materials used in the cless,
would be learning a great deal and strengthening his
knowledge. He would also have the feeling that he was
serving his school community a%@ the learning that he
would do would be especiali;“important for him if he
happened to be one of those youngsters who needed re-
inforcement and who have not done vell:

N .
C. There might also be student librarians who could function
in much the same way and in every case, building the
mastery and demonstrating the mnsté;§ necessary to pre-
sent material to a younger or & less advanced pupil
would be a status giving incentive and we feel that this
would be a very positive thing for youngsters who heve,
'for so long, been in the background and heve not been high
level achievers.,
D. Patrol
E. Messengers
F. FPlay leaders for primary grades
G, Other monitors, eg.,-Kindergarten, or Public Relations
(eg., poster-makers)
3. Student Newspaper
A. Vriters
B. Trauslators
C. Artists
D. 'Paste-up Crew

/ .'\ i

N . .
'~«>(r+\fnkcr¥\0\\

Assembly Crew

90 >
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21.0 STLF-ESTZY 0. 19 -

Stated methods of project compenent expccted to increase s& f-gsicom:
no-self-cstecr not nentioned as an objective
O-self-esteenm is an objective but nethods ot specificc
Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry
3-languagc-experience approach: students dictate stories fron
their own experience
L-teacher accepts, aclmouvledges ideas and feelings
5-teacher encourages non-verbal expression of child's feclings
through painting, nusic, dancing
6-teacher provides experiences ir which the various ways that o
children act are accepted by the teacher, their actions are
discussed end the children are encouraged not to make fun of
"different" ways
7-teacher provides experiences leading to coupetency and .
success
8-teacher provides experiences whepe occasional failure is
acknouledged as part of everyone's experience; second
attenpts are encouraged
9-other (specify) (xerox or sumaric-) document page i

S Ch, and cuwltare
Teachex"cl ‘\‘)\(ough acceptunce © hild§ lan utagle

rovides expefiences in pupil self-direction and acteptince of by tha
responsibility, such as: - /

10-pupils act as tutors for other pupils 3 choo!
11-puils have some options in choice of curriculum See Ler ok
12-pupils choose activities from a variety of interest centelrs 17 Q
13-older puils participate in currié¢ulum planning and/or (7 b

developnent T
14-pupils write a bilinguel newspajer for dissenination to the

conrauni ty
15~other (specify) )

22.0 LEAWNING STRATEGIES 22.0_|
9\

1-The pioject nentions the ¥ollowing specific learning stratcgics
as important for reaching a particular ethno-linguistic group:
(specify or xorox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classrvoom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, haﬁfhgen found nore effective.

O-none mentioned

A+ }#o.rr‘-:uson~ Froebel Center (S(q-cl> I"@Onve(scki—xo”a'

Will be insitboted .7 o 5 34 S




L=teaCher aCCepvs, acC.i.iledpes doad oo Tevdanrs

5.teacher encourages non-verbal expression of caild's feclings
through painting, nusic, dancing

4-teacher provides cxperiences in vhich the verious ways that
children act are accepted by the teacher, their actions ére
discussed end the children are encouraged not to make fun of

- "different" weys -
' 7-teacher provides experiences leading to coupetency and
success

8-teacher provides experiences where occasional failure is
aclnouledged as part of everycne's experience; second
attempts are encouraged
9-other (specify) (xerox or sumarize) document page i
l‘l - %(ngh cceeptance o¢ Childs (angua e and cultare
Teacher provides expefiences in pupil self-direction and acteptince of 1,/ tig
responsibility, such as: -

10-pupils act as tutors for other pupils Schoof
/ 11-puils have some options in choice of curriculum See Lerek
| 12-pupils choose activities from a variety of interest centeirs 17 Q
13-o0lder puils participate in curriculum planning and/or 17 v
developnent ‘
14-pupils write a bilinguel newspaper for dissemination to the
> cormunity
i 15-0ther (s>ecify)
22.0 LEARNING STRATEGIES 22.0_1;_
1 1-The project mentious the following specific Jearning strategies
as important for reaching a particular ethno-linguistic group: .
(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rcus, has been found wmore effective.
O-none mentioned

At Hocrison - Troebel Center (gra-12-) "Convecsatioaal

inberachion rather Than lectace -+ypl lasses

will bhe imsk ted . fro o 3¢
23,0 BICULTUXAL COHPOIENT ’
23.1 This program is: 23.1 ;ES‘_._

1-bilingual alone

2-bilingual and bicultural

3-bilingual and multicultural

0-not specified as to which of the avove

4-an ethnic studies program is included in the bilingual program

5-art, posters,realia,crafts of both cultures are exhibited in
the classroom

6-language and cultural content are integrated

7-other (specify)




specific Mecasurable Objectives ' T \

-

To improve fluency in aural-oral activities of all pupils in -
English and Spanish in the following fundamental areas: ~
Understanding with ease different varieties and levels.
of standard speech (9ral Question-answer tests)

Adapting speech to different language levels  such as
infernal, formal, and inter-group (dialogue and role-playing
tests)

~

Developing an awareness of the relation between one's own
language and civilization and that of another country -\

Evaluating progress by means of Boara,of Education-developed

fluency tests, pre-and post-tapes.

Harrisor High School Center

2i.0 Sqlg\isﬁem

f

Objective - to achieve from the perspective of another culture, aﬁ\

deeper understanding of oneself, one's nation, and history !
Objective - to improve the self-image of the Latin American student

and to raise his personal expectations.

Through study and discussion of the great men of Spanish
America, of the great philosophers, poets, and writers !
and of their works, the Latin American student gains a
deeper insight into his own.heritage and his own worth.
At the same time, his Anglo-American peer who attends
class with him acquires a deeper insight into and appre-

* ciation for the Spanish-speaking people. This class is
one of the most popular classes at Harrison High School
Bilingual Center. Pupils and teachers who have a free
period or a study period are often found there.

Komensky - Jirka Center

Objective - to achieve a deeper understanding of oneself, one's nation,
and history .

Objective - A Latin-American culture curriculum, including Latin American
history, was initiated. Every class'in the school received
instruction inputs from the Spanish resource teacher for
one period each week. School in-service meetings were used
to guide and encourage“regﬁlar classroom teachers in in-
tegrating and emphasizing Latin America (especially Mexico) ,
i{n the teaching of soucial studies. i

Objective - to build the self-image of the pupil so that he feels .
accepted and so that he has higher effective ad justment or
, _ adaptation and higher achievement in curricular areas

In-service meetings, which included Komensky teachers of
; regular grades and the bilingual program, as well as the
~ bilingual program staf{’from the Jirka, were held,  All
i ‘scaff members were cncouraged to attend workshops, -symposia,
presentations of materials, and other relevant in-service

ERIC ¢! ‘ s : .
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1.0 Self S feern

—

a C e -

The child shouid: ) < ~

Develop an awareness of self. ~
Develop a sense of personal worth.
L Recognize-that he is an individual who must function in a social situation.
Learn to act in ways that are acceptable and correct in relation to other people. b
Recognize that pcople are kasically alike.
Appreciate the value of completing a task.
3 ’ i — * J /
[ 4
Extend his awarcness of self. A ¢ ! . ’ Z
Develop pride in his accomplishments. i ) o
Begin to realize 1hat he can succeed. oL 3 /
Become aware that criticism-is ;meant to be helpful. " £
Begin to piactice self-control. o .
. Develop ability to complete a task within a regsonable length of time./ )
Recognize that people differ ir appearance.
Learn to recognize that other people have worth.

Realize that he can succeed in various ways. '
Recognize that criticism should be helpful.

Understand that 'he can learn to make friends and to be a friend.

Begmn to build habits of self-control.

Develop ability to adjust to new situations as they occur.

Understand that rules help hirn and others to live safely.

Begin to develop the concepts of honesty and truthfulness.

Begin to develop concepts of “mine,” “yours,” "theirs.”

Recognize that there are suitable times for the beginning and ending of tasks.
Become aware that there are differences in the way people do things.

Begin to understand that he has abilities which will enable him to succeed. ‘
Recognize the value of criticism.
Recognize the value of honesty and truthfulness. 3 . i
Continue to build habits of self-control.

Realize that he can be a dependable person.

Understand that he can make a worthwhile contribution to others.
Develop a sensefof responsibility toward others.

Leam that there are many ways of having fun with friends.

Practice the skill of beginning and ending tasks within a designated time.

Appreciate the value of criticism.

Appreciate the value of honesty and truthfulness.
Realize the feeling of satisfaction-that derives from doing the best he can.

Develop understanding that he can build desirable relationships with others.

Learn to accept and respect ptople on the basis of their performance.

Understand that he can grow toward independence.

Understand that he must soon assume adult responsibilities and prerogatives.

Realize that some fetrrs will disappear as he has more experience.

Practice habits of self-control. . -
Begin to discover why he acts as he does. .

Practice beginning and ending tasks within a designated time.

Q

ERIC
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. 23.2 Ciross-cultural awarcness: 1/ R32__ N
. If project mentions specific values or jwdes of behavior of
-LI cultuve, please sumiarize below: (or attach xerox)
found in docwent _ ___ 5 vage s . ___ .

O-not mentioned
#

23.3 1-if project mentions cfforts to decrease etinocentrism in Mo 23,3 ‘ )
’ either or both groups, describe below: (or xerox-document page/#) -

.. O-none nentioned . . .
okjeckive . +o deVelop an appreuation for ¥WO AidShAact

[IRVY H’uﬂf‘e.5.

.
A -
“

23.4 In~,‘the blcultural COn (izent :nowleage of the N-ZIT culture 23.4‘ Ll ) )3
involves (mari: all t apply) -, .
O-no ‘bicultural component mentioned < .
1-Humanistic aspects of culture: ideals and values, literature
(orel or written), achievement of particular people or politecal

novements
~ Historical-cultural heritage of the past--contributions to art

and science '
3-'Deep' culture: family patterns and contemporary wey of life: SOCtO-CC""“m“-

4-Itemization of surface aspects of a country--geosraphy, dates Shavacteristics

of holidays etc. and contern porary
5~-A specific culture only e.g. one Indian tribe value g
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

spealiing peoples)
7-A third culture different from Nuﬂ' or OIT

8-Other (specify)

Pro. P.IO

- 23.5 3

O, A gt et et

23.5 American culture is detfined:
O-not specified
1-narrovly: primarily Anglo-Saxon orientation

) 2-broadly: ethnic plurallsn of Auerica--multicultural

contributions of various ethnic gwroups discussed
3-other(indicate document and page number for xerox) or
elaborate in your owmn words
- *

see Xewr 1§

24,0 COLIVNIITY CRIPOKENT

P

gLoaie "’ﬁ(?K*mwe s n
.
[
g

S
3




23.3 1-if nreject r*en‘lc1 ons efforts to decreasc etunccentrism in 2,.3,_
either or botli groups, descrive below: (or xer -docunent oage/rr
O-none nentioned

ok\\ec{/‘\le “+0 deVQ\o? an qep(euc&my\ for. WO '3‘!->+1(1(_+

dul+ures -

~
23.4 In the bicultural compenent !mowledge of the N-IiT culture 23.4‘,&, L‘ ,6)3#\

involves (mari: all that apply) . ’
0-no bicultural component mentioned
1-Hunanistic aspects of culture: idedls and values , Yiterature

(oral or written), achievement of particular people or politcal

novements
2- Historical-cultural herltage of the past--contributions to art

and science ‘ )
3-'Deep' culture: family patterns and contemporary way of life: Soctie-€consemic
L-Itemization of surface aspects of a country--geography, dates ©H aracteristics

of holidays etc. : . and contem porary
5-4 specific culture only e.z. one Indian tribe value s
6-Varioys cultures of same ethnic/linguistic group (i.e. Spanish- . N

spealiing peoples) ‘

7-A third culture different from NEIT or AT 9
— 8-Uther (specify)
Pm P (10] . ' ot
23.5 American culture is defined: ) 23.5 3

B e ——

O-not specified

1-narrovly: primarily Anglo-Sexon orientation

2-broadly: ethnic pluralism: of America--multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number fcr xerox) or
elaborate in your own words

! See Xe<dr R b

24.0 CO.RUIIITY COiPOKENT

. 24.1 Bilingual libraries are provided for: 24.1___2_,_;_
O-f‘roup not specified
T-project chilaren
Y 2-adults of the project community
3-teachers
né-npilingual library not menticned

y 24.2 Iin ethnic studies library is nrovided for: 2.2, " S
\ O-group not specified : )
1-project children
/ ’ 2-adults of the project community
3-teachers

no--etimnic studies library not mentioned
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Begin to develop pride and love regarding the flag.

Learn,the "Pledge of Allegiance” and {America.”

Become aware of aspects of our countr¥: its name and the name of the' President.
Become aware of speciul days and hohjays.

Recognize that people are basicaily alike. .

Become aware that certain conduct is ‘acceptablé in a public place.

Realize ihat the flag is a symbol of our country.
Recognize significance of special days and holidays.
Develop patriotic observances.

Become aware of the beauty of the city of Chicago.

Become aware of the community workers who keep the city safe and clean. e

Extend understanding that people differ in appearance.
Extend understanding that other people have worth., L o ‘
Begin to regognize habits of conduct that are acceptable in a public place.

.

| gu—
Develop love for our country. .
Extend his understanding of the significance of special days and holidays.
Develop patriotic observances. -

Extend his awareness of the city of Chicago.

Recognize that, in our city, mgny people live and work together.

Begin to understand the reasons for differences in the way people act.

Develop, through practice, habits of conduct that are-acceptable in a public place.
/

*

Extend his knowledge.of flag etiquette.

Recognize the melody and the significance of “The Star-Spangled Banner.” --- . )
Extend his understanding of the significance of special -days ‘and holidays. -
Become aware that Chicago has @ flag.

learn the name of Chicago's mayor.

Re(;ognize that the purpose of wrban renewal is to make our city a better place in which

to live. .

Recognize that city residents have certain rights and obligations. ~
Recognize that man builds his home to suit his way of living and his environment.

Develop, through practice, habits of conduct that are acceptable in a punlic place.

Develop the abiiity to sing “'The Star-Spcngled Banner.”
Extend his knowledge of the significance of special days and holidays.
Extend his knowledge of the facilities of the city of Chicago.
come aware of the state of lilincis as a community in which he functiors.
ome gware that people all over the world have the same basic.needs.
Understand that we must accept and respect people for what they contribite to the welfare
of other individuals and of the group. -1
velop moral values. .
Increase his understanding of the rights and obligations of members of ¢ community.
Continue practice of good conduct in publiz places.
Extend map skills. .
avelop his understanding of media of communication.

i
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CITY, STATE, and NATION

« child should:
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o HOME

The child should: ) L

Understand that he is a member of a family. A
Undesstand that members of a family have names.

Become aware that he is dependent upon others in order to live. , -
Understand that members of a family share experiences and activities.
Recognize that members of a family work together. .
Become aware that members of a family ‘respect each other.

Become aware that people are basically alike. .

Recognize that a home has furnishings. .

e S i e o o RN TN S R NI 3 0 (W

Recognize that it is impertant for members of a family to share and co-operate.
Recognize that each family.member has definite responsibilities.

Recognize that it is important for members of a family to show mutual respect.
Develop :espect for parental authority.

Recognize that people diifer in appearance.

Recognize that other people kave worth:

Becogmze that a home has dlf/lerem kinds of fuxmshmgs

Begin to understand his relationship to the other members of the, fcmlly
Develop respect for parental authority.
Recognize that he has a share 1p the responsibilities of the home.
. Build hatits of self-control. -

: Begin to undarstand the concepts of “mine,” “yours,” “theirs.”
Understand that members of a family may have fun together or.as individudls.
Realize tbct home furnishings provide comfort.
Become aware of differences in the way people do things.
Begin to develop skills and habits of courtesy and thoughtfulness to his- neighbots.

Reahze that the father or other members of the family work away from home in order 1o
supply shelter, food, and clothing for the family.
: . Un?erstcnd that a home that is neat, clean, and attractive is a pleasant place in whlch
to live '
Learn the appropriate use of homeifurmshmgs
Recognize that ‘controls set by parents in recreational activities are for his own protection.
Recognize that there are many kinds of family dwellings.
Recognize that hoines are made of different materials. .
Realize that many kinds of workers co-operate to build homes. ,

A—— .

Develop rkills whith aid in keeping the home neat, clean, and attractive.
Acquire skill in home respcnsibilities which are at his level of ability.

Learn to ziccept and ‘respect people on the basis of their performance.

Learn how to use ‘the ‘telephone to visit with friends and to conduct business.
Become familiar with suitcble hobbies.

-~y

. ; '
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SCHOOL

The child should:

.Recognize that rights of other members of the class are to be respected.

Become aware that school is a place of work and organized play.
Become acquainted with the physical plant

Learn names of the teccher, classmates, ard the principal. -
Become aware of rules of room and school.

Become aware of the fact that school matenals have value.

Begin to learn how members of a class work together.

Begin to learn how members of u ‘class play together.

Develop respect for school authority.

Become aware of the importance of punctuality and regular attendance.
Begin to learn special rules and regulations for classroom, corridors, playground, and other

school areas.

Learn to care for desks, books, supplies, and other equipment. ‘
Recognize that people differ in color of hair, eyes, and skin and in size and shape. /

Recognize that other people have worth.

Begin to understand his relationship to his teacher and to the other members of the class.

- Realize that he is-a-member of a class and that the class is a part of the school.

Begin to assume responsibility for self-control -in—-school. _
Begin to develop the concepts of hcnesty and truthfulness.
Begin to develop the cohcepts of “mine,” “yours,” “theirs.”
Use school equipment properly. e
Begin to assume_work-responsibilitiés in the school.

e

| Become acquainted with the school and its neighborhood.

Recognize that, in our school and its community, many people live and work together.

’k

Understand thé ‘meaning of respect for others. ,

Understand the ‘relationship of his class to the school.

Understand that a school that is neat, clean, and attractive js a pleasant place.
Recognize the many kinds of workers it takes to operate the school. )

Begin to learn the responsibilities of geod school citizenship.

Begin to learn in what ways he can contribute service to the school both within and out-
side of the classroom. ’

Become acquainted with the adult helpers:in the school and their respective duties.
Learn to accept and respect people for what they contribute to the welfare of other indi-
viduals and of the group.

Learn to be selective about choice of television and radio programs.

Learn that printed materials bring news from everywhere.




»
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COMMUNITY

The child should:
\
Become aware of his relationship with people he meets in the neighborhood. .
Recognize that people are basicclly ke
Begin to recognmize conduct that 15 acceptable in a public place. !
—— _—
T /7
AN . . . (
Become acquainted with the stores in the school neighborhood.
Become acquainted with fire stations and police stations in the school neighkorhood.
Become acquainted with types of transportation he might use. . .
N Recognize that people differ in the color of hair, eyes, and skin and in size and shape. g
- Learn to recognize that other people have worth.
Practice/conduct that is acceptable in public places.
\\ \
C A N N ,\
. Begin to understand that he is a member of the community. . N,
’ ‘ Recognize that\insthe community, many people live and work together. .
Extend his knowledge of community .workers to include the mailman, the garkage collector,
- ~ ‘health-and-welfare workers; cnd-store clerks. © * o . .
T Become acquaiated \with patks, playgrounds, and social centers. > :3 ‘. 9
- ﬂ.ﬁ, - Reécognize and identify maps in the classroom. “
— - - ~ Begin 4o develop the concepts of honesty and truthfulness. ,
{ Begin to develop concépts of "mine,"” “yours,” “theirs.” .
Begin to understand the regsons for the diiferences in the way people act.
Practice conduct that is acceptable in public places. o .
. X ~ . .
‘ Develop understanding of his relationship to the community. _ |
Recognize that the way in which we act toward others indicates our respect for them.
Redlize that a neat, clean, and apractive school is a source of pride in the community.
Begin to develop habits which will help to keep the community attractive.
Become aware that owners of property and residents of any community have certain rights
and obligations. N
Recognize that members of the community work together to conserve community facilities.
- . . Become acquainted with such community. facilities as -churches, museums, libraries, health
agencies. \ . (
Become acquainted with the location of&importcxnt streets in the.community.
, Begin recognition of school street boundaries. .
Develop understanding of the direction§ north, south, east, and west. 5
Develop understanding of the need for Yjiferent types of transpartation.. £
' i ‘ RN
. Recognize that he has rights and responsibilities as a member of the community.
i Increase his understanding of the riynts and obligations of members of the coramunity.
Understand that we must accept and respect pecple for what they contribute to the welfare
of other individuals and of the group.
. : Recognize that many kinds of services are needed by each community.
v Recognize that services are dispensed in various ways.
i :  Develop an understanding that community transportation facilities lead to other parts of the
. city. i
‘ Degelop map skills throuch practice. !
13 a— -
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24¢3 Provision is made by the school ;‘o; informing the parents 24.3 &‘, é, 3
and comnunity about the progran fthrough: (Mar®: all that apply)
O-neftt not specified | .
no-no proyision for informing, communlty
1 - bilingual neusletter A
\/2~ monolingual newsletter |
3- 2ws sent to mass media,
4-if articles included with érojec}/ check 4
\/5-bilingual fliers sent home!
6-formal meetings |
7-informal meetings open to entlre corununity ;
8-neetings conducted in ooth languages / >
Wo-hone visits .
10-other (specify) f i
11-project director personally involved in program
dissemination. specify 7ow .
2.4 Communlty involvenent in the formulation of school policies
’ and programs is sought through . pIAVA l' ‘t' .5; 7

N-type not specified :

so-not sought L

1-existing comaunity groups working with program
2-bilingual' questionnaires

3-community-school staff committees

4~commnity advisory groups .
5-formal meetins open to the entire communlty .

6-informal meetings with community groups

7-other (specify) |ieiSon +,_M,|\u-s
8—p;ogect director personally seel:s invelvement of community

in program. specify how
~—

24,5 The school keeps informed about community interests, events and

. problens through:
no-no nention of school seeking to be informed about conmunity

1-meetings open to the entire community conducted in both

languages
2-cormunity representatives to the school ’ .

~ .
' I. e e ———_——

3-bilingual questionnaire sent to the home




f-1nlormal Leetinge open o enillic SorLt
8-eetings conducted in voth languages
Vo-lione visits,
10-other (snccify)
11-project director personally involved in progzen
dissenination. specify hov

and programs is sought through:
O-type not specified
no-not sought
1-existing comuunity groups working with program
2-bilingual questionnaires
3—community-school staff comittees
L-comunity advisory groups
5-formal meetins open to the entire comunity
6-informal meetings with co*mnunltj groups
7-other (specify) liaison feochers
8-pro;ect director personally seel:s involvement of community

in program. spccify how

. c
2.4 Comaunity involvement in the formulation of school policies § 7
IR l"-‘ ‘i' .5;

5
Q..

24.5 The school keeps informed about community interests, events ana .
- problems through: “ued
no-no mention of school seeking to be informed about cormunity
1-neetings open to the entire community conducted ir both
languages
2-cormunity representatives to the schwol
: 3—b111ngual que'stionnaire sent to the home
/ . L-home visits by sc"zog/personnel
* 5-other (s*;ec1fy)
O-nethod not specified

TCSOMQQ PQOPJQ . PO.\’QY'\‘{"S Communth1 Ieaderg Lo\\\ atd e

msev Vige +f(:\.|nln3 N qcclm.ﬂ‘_ ﬂathers R)‘% cul *-LLI"Q ,
. 24.6 The school is open to the community through:customs h. \stocy of 2446 3
i

0-not mentioned bil,ng Lol &mderﬁ-x
_, no-school is not open to commuhity for coumunity use )
- 1-open1ng school facilities to the cormunity at large for use \

after school haours and on weeiends
2-providing. adult education courses
.3-other (specify) .
~ N
: : N
- o .

25,0 LiP2ACT EVALUATION

-
e

. 25.1 Pro ject mentions description or dissemination of the bilingual
). , program through: 25.1.m
‘ q1-newspaper articles
2-radio programs
3-TV prograns .
L=-video-tapes
. 5-films
6-visitors to observe the progran
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1.

2.

‘o

S.

6.

7.
8.
9.
10.

n,

12.

13.

Providing inservice and sensitivity programs for teachers at all involved
area feeder schools.

Developing ongoing inservice sessions for staff to develop materials,
curricula and instruments of evaluation at each Center.

Using modern au.ral—om&{ methods of language teaching.
Zstablishing full-day programs for children 12 years and older in small

classes of no more than 15 students with individualized instruction for
those needing special assistance.

Utilizing at least one mobile or classroom for inservice and parent- 24 /> )
coemmity meetings, and using it as a central location for materials 7.

developnent and a resc{urce library.

Conducting bilingual classes in language arts and in regular grade level
subjects such as mathematics, social studies, home economics, business
studies and sciences, using bilingual teachers.

Instructing monolingual children in second lang.age learning in the
sorning and in the mother tongue throughout the afternoon.

v

Using standard languages in instruction while giving recognition to local
or ethnic dialects. .

Giving academic and vocational counseling.

Enriching the school's extra-curricular activities through student par-
ticipation from the Bilingual Center.

Eacouraging integration of al}l monolingual and bilingual students in

assemblies and programs as well as in academic areas.
I

Providing bilingual tours and educational trips for parents and

students. —~

Continuing bilingual services throughout the summer. .
Procedural activities will be formulated !- the principal o{ the local

school in conjunction 'with the Project Director and staff to meet the needs of

the students and community. Following is a description of the bilingual program

for each Area Center. The format of the programs will be modified where necessary

b7 staff at the elementary and high school Centers to suit the achievement level

24 inconing students. (See following instructional time sequence utilization

ctart). The teacher-student ratio will be no higher than 1:20.
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Wit b€ ‘immskhriruted .’ fro

s . .
, ‘ 25.2 Project's inpect _ 2
' 1-Project mentions that “Glfier classes in the school, but L
not in the program heve pic.:e¢ up nethods or ;“.xter-zf k°~ / R
the bilingual prograa .
2-Project mentions other schoole in the local educauoﬂal s} ’stem
have started bilingual prograns
3-Project mentions that z University has instituted te&
training courses in -111ngu11 education_ #o xleet stadf evel-
opnent needs . oS N
' LS {’{/ /
26,0 0LE OF CVALUATO- e .
; R L N
' . 26.1 Evaluator has\field tested, on a group of children 1ho sre of
: the sanme langyhge, cultimwe and g;‘ade levels as the children in
- K the’ Bilingua¥ program: AN 26.1_ 0O
{ "+ % P-pot nentidned ) :
. 1-Dublished neasures
. 1. A-sYiff developed measures
- «~i3-staff translations of publlshed neasures
‘ 0/ 4estEST adaptatlons of published measures
‘ 2.2 '\raluator has personz§.lly observed students in the program: . 26.2 { 2
O-not nentioned )
X T no-never
T-once or twice durlng the year -
2-more than twice
A 3-regularly
4-ot11er (speciix) .
2, 26.3 Evaluator has ne }ith teachess: 5 ' 26,3
O-not mentiongd ) ' '
é no-never
: 1-once or Yrice durln{; year
. e 2-more fhan twice i
.- ' 3-regularly. :
. 4rother (specify)
21.0 EVAL}(ATIOL PROCEDURE /
: 27.1  O-fiof specified |, “ 27,1
1~A comparison group has been chosen
~ _2-A comparison Pwaupill b\e chosen
3.
o212 O-nolt specified (mark all that apply) 27.2._| . 5,-
i 1-Prg-tests have ‘béen _givén to projyct grou{ or somple
' 2~ " will be :
} B 3-}ios‘b-tests i;ave been given to progect group o;. saaple
:, b " will be
3 \ . 5-Pre-~tests have been given %o cmparlson group
o 6 " will be
i‘ 7-Post-tests have been given to comparlson group

8- " yill be ti
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¢ OMMUNITY

A1l meetings including non-English-speaking parents are conducted

1 in English and Spanish,

¥C, Visiting of classes.

! *¥D, Designation of "Grade Mothers" to articulate between teacher

!

.. |

concerns end other parents of other grade level pupils. ’ﬁ
’ \

E. Volunteers

. T #], To tutor mono-lingual Spanish-speaking pupils, assisting in

supervision of audio-visual aids as necessary. , '

*¥2., To assist teachers in other class, or assembly, or extra- i
. |

curricular activities, eg. Bilingual School Hewspaper

*¥3, To accompany classes on educational field ﬂrips.

Instructior 2l Materials Acquisition, Development and Asscssment.

|

; ’ %], ' To serve as resources by telling, singing or dictating

\

; stories, legends, songs, recipes, etc., from their cultures.
i

*¥2, To serve as resources by indicating new or additional

[T e .

sources of suitable materials. >

—

#3 To work, in cooperstion with teachers and administrator

in assessment and selection of existing raterials.

L. To serve as resources in the designation of unmet needs

in instructional materials or in the development of cer-

tain materials.

i
!
1 5. To serve sas resources in acquainting pupils with career oc- '
¥

cupations.

6. To assist in communication wich the larger community.

i
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) G. Acculturation Activities ‘ : E
f Participation in activities which have utility for then and in !
: vhich they have interesss. -
{ “ .
t
; Activities requested, at this point, by Komen;ky parents
f . include:
! #1, Classes in ESL for parents . .h_%
| 2. Classes to prepaié for Ei?.D. ) . ) E
; 3, Classes in consumer education ) 1‘ f
i - .
- 4. Classes in first aid. . v e :
- 5, Groups for Urban {(Chicago) study and field trips covering T
. : ’
. characteristics and facilities of the city.. ‘
. 6. Assistance in filling applications and jnterpreting require-
\ _ments for civil service and other occupational examinations
- or positions. . -
é —
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