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> failure, which has resulted in expulsion. Although homebound in-
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One of the debatable qucstlons of today is "What is special abcut
Special Education?’ This question is often asked about the educa-

. “tional program of the National Childrar's Rehabilitation Center.
iIf ic is different, why is it different, in what vay, and how is
such a program developed?

History of the Population:

[

With the age range of seven to seventeen years, even our youngest
students have encountered educational expectancies and met defeat.
» 1t is ironic that some have "failed” kindergarten - and, in some
cases, Head Start! Others have started off well and then met failure
in their third or fourth yearc, or even as late as the ninth grade.
This usually coincides with the onset of seizures, but often there
have. been ongoing problems that were exagcerbated by epilepsy. It ~
¢ “tust,be noted that the students who have entered N.C.R.C. have pot
been zble to attend school successfully because of seizures and be-
havioral probiems. They have often been woved from an average edu-
cational setting to' a special class or private school and still met-—_

struction has sometimes been provided, this has resulted in further
“deprivation in social learning. ]

¥n summary, these students have met academic failure, presented be-

- havioral problems incompatible with even spec1al class placement, and
lack the social and emotional controls required to reintegrate them-
selves back into society as adults. These are the problems whichk the
educational program of N.C.R.C..is designeéd to ameliorace. -

= -

Organizational Pattern of the School:

Fs

Students are grcuped into five nongraded classes averaging twelve

- students each on the basis of social maturity. The academic level
of functioning varies from three to five years. Each student attends
ive ore-hour sessions in classrooms organized as content-oriented
learning centers: Language Arts, Math, Social Studies-Science, Phys Ed
and Weoodshop. The classes move as a group Lo each learning center.

With the varying functioning levels, learning disabilities, and
emotional problems of eaéﬁzggud nt, it 1is necessary to staff each
classroom with at least one teacher and a teacher-aide, Chus pro~ -
viding a ratio of 1:5, Additional pevsonnel consist of a sRgool
secretary and the Education Director,

Educational Goals:

The goal of the Education~Section of the National Children's Rehab-
ilitation Center is very simple: to develdép a setting in which each
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Observation of Child Behaviors

In planning for the developument of the optimal level of Learning
adeguate onserwaulon is needed to tetermlqe the current status o
the child's level of functioning? The psychological wrationale io
tne e validity of using observable benavior can be supmarized in ta
Follow owing concepts: -

—
1. The observed behavior can give information about the

- child's current level of functinoning,

tach behavior is the child's response to a given stimulue
r set of stimuli,

[N
'o &

3. The chiid is responding with the best behavior of which -
he is currently capable,
-
The first prerequisite then becomes one of observing and recording
that furnﬁcn information about the currint level
of functioning.
areas: o \

kY

/

1. Physical Development

a) What are his gross and fine wotor respogses.’
b) Does he have perceptual strengths and/or weakness? ~
¢) What is nis tempc and pattern of movement? -

2. Acadenic Fungtioning .

)

a) What are bis perceptuali-sensory-motor skills

%) Is he able to follow directions?

¢) Does he use pest experiences as aid to learningy

d) Does Le show interest in specific “topics or aiean

@) What is relationship of his current level ¢
anctlonlng to his C.L.?

3. Trotional Responses - :

‘ -
Thase observéﬁloas can bé recorded in the f»sllowing

2) What is his response to new citvations? ) //
; b) How does he show feas:, aager, happiness?
. ¢) Does he have habitudl responses of expressing emotions
d)

What i3 his response to failure, success, frustrg;zcn?
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4. BSocial Matuwity e
. o
da) How does fre interact wdith peexys,; staff?
b) What is the nature of jthese iaterdctions? ]
¢5 1Is he an isolationis L,§ieader, or follower ir the group?
d) How do his social intefactions reveal his self-zoncept?

5. Bexual Development

a) How does his body concdpt reflect his sexuality’

b) Is he aware of his sexyal role? -

c) What is the level of his sexual maturity intéractions. .
G) Does he make appropri iate sexual differentiatio1 ‘n

I

ocial -interactions?

]
7y

6. Hptivation

w———— o oy

- a) 'Does ke verbalize the phrpose of specific bepaviors?
' b) 1Is there an onge?vaoleeéource of drive whichfevekes
given behaviers? i} i !
c) Does he express his vaiLe system by Lpe behakbio
- d) 1Is ne respensive to pegcs/aaths as change %%e

" i . | ]
[ .
Hypothasis ; ! -
. |
The second prerequisite for learn11ﬁ is the formulation' of hypo:theses
regarding the purpose s) of the cc§erved behaviors. ?q;s recu.res

R . [ x
skill and training to analyze the recorded observations as clues to

the rationale of the child's responses.  Too often thel child is con-
51derea obstinate, pzssive- aggressive, rebellious, hOStl&e, or éﬂen
stupid! Surface acceptance of thesle characteristics as status quo

closes the door to the reclization :that the child has no -other repetoire

of responses to deal with the onv1ronﬁent. It if in this area that

the teacher mist look for clues as;to vhat any given behavior doe:s -
for thie child to alleviate frustraglon, anxiety or to evoke atteation.

Often the global classroom 51tuat10n will be tie stimulus for tke .. ,
behavior; at other times, it may be the specific educational tasi; or
it may be individual peers or adufits, The task then bécomes one o~
drawing inferences from the serids of discrete observations to
formulate specific hypotheses as/to the purposes of the individual
behaviors. These hypotheses IOE? *the basis for the teaching strategy.

. /
Teacihing Strategy ) ’{ _
i

El

In an average class, the teacZ& g strategy is usually based on a
curriculum guide for the grad level and ability of those students.
The focus is on academic skzl& and concepts that are accepted as
desirable for an educational rogram whxch follows normal develop-
‘mental process. The students/of N.C.R.C. have not been able to accom-
plish these objectivés. Thelr emotional and social maladjustment
often complicated by an active seizure .disorder, has interfered with
their ability to learn. The teaching 'strategy must include consider-
ation of these factars as an educational program is designed for each
individual student.

-
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vations furnish the specific informstion about
s needed to formulate L i1
strategies. However, the teaching strazegy fo
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obSﬁrviﬁg his emotional responses, soclal sk

-~

to learn as other childfen o wasinrroduced the factor of past
experiences as a negative inducement to try again., A child wno
. nas mastered his addition and stbtraction faets through nine
. should be ready to begin learning them through nineteen, However, '
he may exhibit many behavioral problems when he is expected to
begin a task that is new, that holds the possibility of failure
.{errors) and holds the potentiat threat of validating his inability
to learn. Thes€ are the dimensions that are critical in planning .
) ] . a teaching strategy for these students. In summary, the teacher
must have behavioral evidence~of a child's current academic skills,
self concept and his physical, emotional and social responses, to
' plan an educational program that car provide the educatiohal pro-

gram in which he has the best prognosis for learning.

c
nfluence nis currx nt 1evei of ﬂcntal *unctlonlnb. The fallure
%

R

The program must be based on the hypotheses that have been formulatad
as to the purposes of the observed behaviors,
Evaluation ] .. .

T It is critical that a procedure for evaluation be included in the
planning of the feaching strategy. This should include three
methods. First, on-going obsexrvation and reecrding of behaviors

. is essential. This furnishes specific 1nformatlon about  each task,
the student's responding Lehavior and the effectiveness of the
learning activity, Repeated observations furnish details regarding
the changing emotional and,soc1al factors introduced by the teaching
strategy.

g
Y

“Second, evaluative procedures should include informal testing

”rlmary data can be collected from dai ily written work, partici pation
in oral work, projects complated, and concept information. Informal
- testing can also be done through quizzes, Informal Reading Inven-
toxies, and tests that are included in the texts and workbocks.

Again, teacher observations are essential to note social and emotlowai
problems that influence the student's ability to demonstrate nis com-
petencies in these situations. This is_ important data for future
teaching strategies. : ' \

Lastly, formal (standardized) testing should be dene., Metropolitan
Achievement Tests, Stanford Achievement Tests, WRAT, Gray Oral Reading
Paraﬁraphs, Gates Reading Summary, the Peabody Picture Vocabulary
Test and/or ITPA are administered. Achievements tests are given
within the first thirty days of residency, and retests are adminis-—
tered at the end of each school year. Other tests are used when more
diagnostic information is needed,
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The teacher can also request formal psychological testing by the R

clinical psychologist. This includes one or more of the following: -

Benet, WISC, Bender-Gestali, TAT and the Rorschach. This testing .
- is done at N.C.R.C., but outside of the school settring.

On the,basis of these evaluation procedures,; the teacher reviews T -
the hypothesis for tke teaching strategy. If the nypothesis is :

validated, then the teaching strategy is continued as planned, .
with revising for new levels of competency as needed. If the )
hypothesis is found to be invalid, new ones must be formed on the 1
basis of the new information gained from the evaluations, and new BN S
or modified teaching strategie$ must then be formulated.

- H
-To summarize: once the teaching strategy nas been developedy,
evzluation procedures are necessary to validate its hypothetical
construct, determine its effectiveness, and to plar Zor revisions
as new learnings occur. . It must reflect student growtin- in academic L
. skills and social and emotional adjustment. It is a continuous -
and dynamic process that is operative for tne full time of residency.
;

understanding the Child

The effectiveness cf the teachers' abili.v to plan the teaching
strategy and its revisions will 1) reflect nis understanding of
_ the child and his problems; and 2) form the “asis for his re_ation- <
ship with the child. The term "understand” is used to depote the ' =
avareness of the child's behaviors, a valilated nypothesis of the
purposes of these behaviors, and the ability to predict the resul-
ting behaviors expected within the teaching strategy. This under-
standing is based on the knowledge gained through observation, - :
testing, anc the child's responses to the teaching plah.

.

As the teacher's understaadiqg deepens, he is able to provide the
educational program in-which the child will meet academic success, A
He will be able to provide for the emotional an¢ social growth that - -
plays such an important role in regaining mentil health, The child's ~
self concept will change from a negative attitude of being stupid, B
worthless and dumaged, to a positive one of seeing himself capable

of learning, of being anle to fora interpersonal relationships with

peers and adults, and czpable of becoming an adult Yin his own s

community. - . 7

3

—r—— = i _ » . .
It is tais thoroughness of understanding fnat forms cthe basis for
the last prerequisite of optimum learning. .

kY

elationship ) B

The educational literature often mentions structure as an integral
part of the educational program for exceptional children -(Cruickshank,
et al). This is defined by Rappaport as the -

+ + . ability of the adult to understand the child sufficientiy~ 7 : )
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- . well at any given moment through his verbal and non—

S verbal - communlcatlons, to relate in a way which aids the ’ - :
child's development of impulse control ~and other ego o C-

functions.l ’ \

The development of viable relationships cen only be formed on the
foundation of this structure, As discussed above, tHere are many
- steps leading to the formation of relationship between the teacher and
= 7" .7 each child. -There must be a positive attitude of expectancy that his

T inappropriate’ responses. can be chansed to approved behaviors. The f
’ E C - intent of helplng the child learn new behaviors mus. be transmitted. _ N o
" : Unless the teacher feels that he can help the child, the teacher will

: ) : not be abie to fecl zood Loward ihe .child. If the teacher cannot feel

good about the child, the cuild cannot feel good absut himself,
Rappaport states -

»

- if your relatlonsbip does not communicate that to the . _— B
—— c¢child, you cannot help him bulldJSkllls, you cannot - — .
aim to achieve more adaptlve oehav1or. . ) — :
= Optimum Learning - - .~ - s ' o 7

It has been ybe purpose of this paber to discuss the prerequlsltes
for opti mumg}earnlng. Learrlng will occur at. each\level howéver,
optimal learnlng will only take place when a relationship has been
. built_between the teacher and the child that provides the total
structure necessary for him toc feel secure in his interacticns with .
the teacher, because he knows that the teacher understands him. : !
This is-based on the teacher's knowledge about him,. the teacher's ) ¥
cons;stency of feellng good about him, the teacher's expectancy .

that he can learn, and that he is a worthwhile human being. ) ;o
. - & - =
> : The folloying disgram summarizes the prerequisites for optimum .
- =0,

-learning for the students of N.C.R.Z.

-7 S . ;-
~ T} 'Tﬁr't:‘ff
- e . 5 . 2 B
* - .\ "\“ T
. -
- 3 ,‘;x Y
.
- . . e
- \7
1 hd v _
» 1 Cruickshank "Education of Exceptional Childrer and Youth", p. 269
7 2 Ibido p,o 271 ~ 5\ - . — N
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TECHNIQUES IN BEHAVIOR MODIFICATION . i
N B § ' ’ Marvin M. Malcotti | .
e . - . . . i H
i ' ' Rosewood State Hospital, Maryland £ -
H S
. ) ) 5§
) When working with the multigay-handicapped retarded one must remember
] " that behayior modification,is not a Qay of explaining a particular behavior.
“The organism is_respénsible for the changing of his environment to r;ceive ! -
« 3 , - . . . : o
. the reinforcement that the behavior modification program offers. The rein- ‘
forcement technique may allow one to change.such cognitivély structured things X
’ as attitude as well as other behavior. Behavioral principles may be used to
£ ] ; .
7 . bring a chilh throuéh tt e beginning Piagetrsensory-motor experiences, and to '
, - ’ : enable him to make greater strides in involving himselt in ﬂis environment. .
* ' The effective ;se of behavior modification teéhniques in ah educational situa- . E
) tion is dependent on: ) :
) 1. cl¥ar1¥ defining the behavior to be changed or emphasized; - )
. i - :
‘ 2. evaluaﬁzng—the context in which the behdvior occurs with particular '
b k)
: . ' attention to the antecedents and conseqhenceé; 7 -
, : 3. determining appropriate reinforcers; J“WW“»wwg;4 -
] & - - S S
4. ‘the consistency with which the program;‘is impleézﬁ%ga. -
. - L .
These techniques may be-tsed with an i%dividua} child or with a group, ' .
and, with proper instruction, the program can be transferred into,the'homeabr h,) - h

cottage. Behavior modification can be an effdctive component of a total pro-

7

L

gram and, as 3such, can facilitate the progress igchild makes- in many dimensions,

without getting into the scientific jargon of it,-I would like to share
’ 3

s

with you some practical ideas regarding behavior modification, - .

DONT'S: 7 i -

14

R f"' - . - M . . .
1. Don't assume -that by reading printed materials on behavior modifica-

¥

: ) . , o
tiom you will be able to modify behavior. Practice with diffsrent techniques,

and develop a program which fits the needs of theichild and his envirorment. ~ ///

A 0 O 0 10
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y2. Don't expect your resalts to occur overnight. For  some children,

~ ' 4 i ! ! .
oehavior modification is an on-going process. Proper stiiulus control must

be maintained for results to occut. - ‘ ] z

o 'I}H} .

3. Don't evér "go it alone". If a program is to have any success, you

. »

must draw in all pe0p1e‘involved with the child and/or his environment. Get -
.them to comment on the behavior of the child in the situations with which they N

are familiar, It is important to have input.

03

A . i

4, Don't ever assume that the only problem a child has is mental “rctarda-

[
il

tion. ﬁeqtal retardation is often a symptom of a syndrome. This is an espe-
cially important reason for iﬂvolvipg other people in your programming,

gf 7 .5. Don't ever recomﬁend ingtitutional placement for a difficult child

- unless it is absolutely nécessaryl The dangers ¢f institutionally~-produced

. retardation ar2 great.

6. Don't ever assume that a child is s low-functioning that he is un-

E?

- - trainable., It is up to you to bring responses out of the'qhild through pro-
gramming for his needs. - ’ . -
} . Be careful of Z4-hour-a-day programs. Plans for every minute of the day ° 3§

may th really meet the child's needs properly. Plan for and block out a small
poréion of tﬁe day. Of:en béhav%orsithat you feel need modification may only:
- exist during certain situatiors at certain times of the day. Get other peOpie
involved and wofking with the child so thaf everyone assists and is informed
" of the child's program. :
7. 7éggl£.ever assume that behavior modification is the only way to pro- AE
) . 5

"gram for a child. ' T

DO's:

1. Consider the three classes of behavior modification programming:

= £ - = i

4. Building in: introduce some set of respenses for their own sake,

Build in responses to such things as feeding and self-care.

1 9

ERIC '
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. x "b. Fading out: fade out ;;me-behaviors for their own sake: such g

behaviors as hyperactivity, self-abusiveness, and withdrawal.
7 c. The/use of these ;echﬁiqh;s may nelp éb bring the child through , t -
_ . a étagefbr a pattern of behavior vhich has held him,back.fromr i
~ - . the next developmental leveij ,
A "' 2. Be yery.practical in thé selection of the behavior you a?é'interested
in programming. Be careful not to create overblown p;ogr;;s, and’ keep accurate
v . N

records to find out what is happening. .

3. Use the proper equipment for record-keeping. The following are some

~

- ) useful record-keeping materials available from Behavioral Research Co.,, Kansas

City, Kansas: /
- / -
a. wrist tally board H

o
o,

Lo

b. the tally card box

¢. timer (minute) -7 : - I

d; counter
e. go.f score keeper
f. cook's timer
. All of.this equipment is Jesigned to ;ssisti?n charting—andf;ounting‘* -
beha;iors. They are small, inexpensive items which are easily carried on fhe

pexrson.

H % ‘.

4. Most behaviors are caused by antecedent envirormental conditions,

though other factors may enter into the causation, It is therefore important

%

to have as much input as possible from the people who know the child's psycho-

logical aspects. .‘ 7 ' .

5. Use small stZEs; build in prOpér re;ponses, and fade Qgt inappropriate
ones ‘gradually. x . - ik . . \\\

6. Stress greatly the use of parentsrin your program. Keep\tbem well in-
forméd on programming and progress, and gét them to e%ecute the p%&gram when

possible,
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DEMONSTRATION : R :
_ e ' S . AN
- Two children, a hyperactive five-year-old and an extremely passive -

muvoriéaily involved IS5-year-dld, were the sUbjects for a demonstration in-
) %ﬁiyiﬁg*#&e use of behavior modification tachniques.

- .
- T e ———

7Ji ?he inicial phase of the demonsaratlon_Lngplved observing and record- :
] - idé -the traquency of a partxcgiar behavioxr: i, & .a< hyperactive child

= - iesge §i§~seac? hcw long did it take the pas ssive child to rear for an object?

ol - - In tae first instance, the® emphasisgwas on 1ncre331ng length of time the child

+ = _

: =l remakned in the chai*' in the seequ, on shbrteniﬁéﬂthe amount of elapsed time

- —_— N i

b&tﬁéen presentstien of an object and the chlld s response—to it.

~ .

v ! Bcth child?ﬁn reacted faverably to tﬁnglbleLtglﬂercers, but not to

L . —e LT
- -3

&énit pzaise. Immeciate reinfbrcemeat was used formthe passive child, inter-

- o —

w"

-

- «

ngttent reinforcement for the hyperactxve chlld. ;f:ﬁg

Eiscassion gbsequent to the demonstratlon focused on the use of

éemonsttated techniques in a classroom,situacion., 7 ' -

-

Full Tt Provided by ERIC.
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, March 18,1973 .

% N

y £ ! ‘
Danr (iss Glales: h
Enclosed is g copy of umy speech 1o be
presented on Thursday, April 2%, 1973 at )
the CEC Convention in Dallas, Please make it aveilable
%
: .
for the ERIC file, and for distribation at the conventicn,
. Thank you %br your effortsv .
i
H
CoRanicerely, ’
3 o0 o :
T L i A, ,,::;/ N
{~Janice Ann Tessier
®
_ rf‘;‘;‘:‘g"’—-’ff_-ﬂl”:
e -
Al !
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S ) ) ACTIVIZED MILIEU THERAPY

-~

! " A digest of presentation by
Dr. Irwin H. Wéxner, Headmaster
THE ADAMS SCHOOL

y

Activized Milieu Therapy is a mobile program th;p'gives the lzarning-
disabled adolescent a real learning exﬁerience in doing ~ in achieving
rgsponsibllty. The programs are geared to giving the ﬁyperactive an outlet
_for doing, and gptivizing the ummotivated older adolescents: guiding
younger children, manéging their chgrges at lunch, teaching sports, running
clubs, governing student affairs.
2’. -
A’particulaély popular ﬁrogfam for the older children is that of

Teacher Asaistant in the Esrly Childhood Center, the Lower and Junior T

- - - £
- =% = - . . & -

‘Schools, gym, library, ete, . o -)“\“ .

- =

Anotherﬁpositive activity 1is in our Social Studies classes where
seniors are encouraged and guided in elect;oneering and campaign ieiuet,

discussing consumer problems and the issues of the day.

S 7 - The Adams School. finds that a climate of teaching emotionally—
E diatugbed adolescents to learn by doing has a tremendous therapeutic
value for those not- reached through traditional psychiatric involvement\or :
7 remedial measures. Programs such as publishing a literary-art annual that
18 a forum for ideas and -an outlet for creativity 18 also a discipline in
productivity. Expressivg art in oil, sculpture, collage and color is en-

ccuraged: impressive art 1s also participated in byivisits to galleries,

artists' ateliers, walks through Greenwich Village. Improvisational acting,
—
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pantomime, music and words are the exciting elements of the expressive

experience. Ai?ilms, film-making, and phetography are other popular means of

expression,

Gym s;udent leaders work with younger students who are poor in co-

ordinatior and learn the principles of perceptusal training themselves in the

process.

YPractical ‘doing" 1s. brought inside Adams through sub-contract work
vith firms such as Bell Telephone, direct mail houses, manufacturing concerns
Jvhoﬁnting thelir work to the Adams Career Center ‘to be -done by its students.

The young people get course credit and pay, business skills and training aud
release through "doing."

a %

The consequence of the Activized Milieu Therapy program strasses "we

’ agtee you may have had all the bad ‘breaks but what are you do:lng to elmte

i,

yourself above them. Students are judged by their peers. Hembers of the
psychology class make up the student advisory committee. The headmaster, a

pevcholog:lst, a leve.v. directc" and a teacher serve as resource couaultants.

~ Students who need correr+iva behavior measures may be referredr to this

comittee. _This concept is tremendously therapeutic for younger chiléren who

ch:lnk highly of their peers to see the demoeratic proces:./ ‘Again it is also

- therapeut‘ic for the adv/i;iggMba‘bly comitting the same in-

fractions to see themselves in a mn—threatening mirror.

. Lestly, hav:lng a direct part in deciding whether a student should be




discharged for an ircorrigible offense 18 a strong factor in teaching that

there s a conzequence aspect o one's acts. ' 7
Activized Yilieu Therspy must be éxgeriential, and the experiences

must mznage th= dialectics of rhe concrete and the abstract. There must be

a personalrand social consequence for what one does or doesn't do. The zon~

_sequences, preferably positive, must develop insight and lead to improved

behavior rather than end with a punitive rastriction.

Both the methods and éhe goals of the experiment in Acti#ized’Miiied;
Therapy have to be rewarding, selfudirective and self-evaluative for the

participants.
- - An é;otibnally-distu?%ed adolescent must see the fruits of his labor
quickly. He is impatlent and demands immediate aelf-gratification. In

milieu thefapy this must be recognized and grunted- all the vhile we work to  °

7 stretch hig patience period. 1t must give -~ and then-ask ~=~ to help post-
‘pone the need for pvomy;,p_easure. It must taach him to correlate his personal

-

needs, interests and *e:ards with those of a lamger eocial ciccle.

The emotionally-disturbed adolescent 1is mature in size and often early
experienced in the ways of the world -~ or thexsireet. But his disturbance -
makes him immarure 1~ many ways at the same time.

_———Because he lacks or mis-applies direction, the emotionally-disturbad

adolescent needs’ step~by-step experiences and guidance in confidence building

k3
¥

x




= : o usual for the younger. These must be pre-structured by staff and co-atructured

with the studeat as he goes through these experiences and gui&amg.

Some emtionally-disturbed adolescents don't know their problm
Others feel ;he effect of the symptoms but don't fathom the causes. Some
are taught 2arly to deny both the causes and the symptoms ~= or shift them

-l

\to less bu:tful labels. .

Sti1l other.emotionéllj-d;sturbed— adolescents know or feel their inner
B ] hang-ups full well. But being reminded or evaluated or criticized by outer
: - ‘forces is a threat which only mcreases denial through misbehavior or poorer

. fuuccioning
\ = -

e, -

It is this cycle of threat, mispe‘z’eept!}»n', aetion and reaction that
“demandg reward or opetaut conditioning as a ehort-circuit to denm It is
- this cycle that dmnds direction and evaluation be mphuized upon self,

i

'The opposite of ‘the consequence mechanism appeata to be-the remard
system., Both, bowevel:'9 are treated as twe 7ides of a sinole bahnvior coin,

.People and situations react 1u 1like kicd t.o the way you act.

_— . The ¥inal goal of niiihu therapy for emocionally duturbcd adoluccnn
nust: be the creation of strengths for self-ditective and self—mluativo

-

patterns of behavior. there mst be dozens of oppo:tunities daily for them
to see the ¢ Mts as they dicect or eviluate the:lr ovn acts and idess. They

muat do this self-d:lrecting in &n envitoment tbat is a:l.mltaneou:ly structurnd

to consider the needs of other.

A W s s e
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. Counseling is a cornerstone of milieu therapy. Doing, providing ex-
periences, and reversing roles offer ego-building opportunities. Theye must
also be a time for direct approach to the problems that brought thase
adolescents to a scene of special education in the first place. Connseling,
-in these nine years, has evolved into several forms: group counseiing once
a week with a staff psychologist; 1ndividua} counseling either programmed or
av;ilable on a crisis basis;jcareer counseling: college counseling; and guide
group where the teacher and group resolve glocal" problems, Ve don'tlpromise

intensive psychiatric therapy. But we don't deny, cover up, or mis-label the

problems all of us know need resoluticn.

@

As part of our ptovram of insight-development wve have the "cpen-admission
aspect of direztion and ‘evaluation by. students themselves. The first is~
having our students /gdtess conferences. Each year they speak at staff
meetings, in-ge 7ice courses,:Parent Associstion meetings; or professional

conferences.

They not only learn much of themselves, but they also teach

‘their au%}ences most effectively.

/ The second experiment in self-direction and evaluation is through the

- case study technique. They are taught the ingredients and procedures of a

case study and each does first, a stydy of. someone impersonal' second a study

of someone a bit closer - one of the younger students they teach. Finally,

. come the studies of. themselves. By the timefthey get to the end of this
three-step prccess, there 1s an’almost,dranatic quality totthe growth of

. their,insighth,to*the changes in their: behavior. When sgccessful, it 1§ the

epitome of self-evaulation and, we hooe, better selffairection vhen they leave

us. = i . . i -
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Some emotionally~disturbed adolescents must See what's happeniné.
Looking it up or writinn it down just doesn t get through. They have to
feel the impact of an idea. Sometimes the visibility is direct, instahtaneous,

forced, and head-on. Othertimes it must arise very subtly beneath the surface
{ E 4 —

of time and activity, given a chance to mellow.

3

Finally, we musi teach these particular young adults ~- directly and
indirectly -~ the therapeutic principal of homeostasis. Their lives were -~

and often are' —- imbalances of emotions. They are'distinguished by high.

_points of stress, low points of failure. Ue have tried to bring a bit of B

-

balance to ease the hurt that comes from extremes, especially depressive ones.

For each interest-based aspect of program, there must be one _that is need-

accommodating.

- A =
” E -

- If a studeut reverses his 1etters, miscolumns his numbers, misperceives

“a

Fi

the objective he must receive Perceptual Training. It must be daily training

“ 4n class and in special facilities for thig disorder. Where there is aﬁr

" organic disorder the misperception is visual, auditory;'tactile._ Vhere there

)

/

; population, both are found. i ) ' 7 .

' 1s psychic disorder, the misperception is judgmental, social. In much of our

In conclusidh ve find the weaknesses of the program are many and the

' problems are powerfal, However, Problems are surmountable, and we hope our

program and others will tackle them to bring greater mental health to the

&y
- millions of today § troublad adolescents.

" IHW:db
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