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= Three conference papers concern education of '
trainable-mentally retarded (TMR) children. A presentation originally
~ acrompanied by slides Gescribes a behavioral objectives curriculum
(Meridian Program) for TMR students, 5 through 18 years of age, which _—
includes a checklist of behavioral goals' (to evaluate entering -
students, identify behaviors, monitor progress, and evaluate progress :
and programs), and-an educational prescriptive retrieval system (for
- 'collecting data for evaluation and accountability) ; and also e e

3

-

delineates articulation-of the public .school”TMR program with the [ -
Office of Mental Retardation programs :ifi’Nebraska..Alsc described is -
Benbaven center, which serves neurologically-impaired, moderately and-- . -
profoundly retarded, and multihandicapped children, 6 to 21 years of
age on an outpatient or residential basis; tradins professional and

-~ paraprofessional personnel for other centers; provides services such

' as institutes and workshops; émphasizes sign language with nqnverbal

children; uses music and rope . therapy;' stresses continual evaluation

and socialization; avoids drug therapy; and offers academic and

-prevocational education. Results reported from a-survey of 63 parents

of moderately and severely retarded children indicate that parents

N ok

agree on practices and trends in educationally oriented.
~ — teacher-parent encounters, that a child's program enrolliment and age '
group are streng factors--.of parental opinion; that future studies ) - .
should focus on program enrollment and age; and that professjionals
who have’qualities that parents prize should be identified. (MC)
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Presentation of Amy L. Lettick, Director of Ben haven, New Haven, Connecticut
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by

- Benhaven was born, as were so many other centers offering

- _ - e

help, ‘out of des peration and love. It was _nurt‘ured' by determination,

knowledge ana experience. In the si¥ years sinc_é its birtk, it has matured

into a unique center of hope and help for those hépdjcg,pped—humaﬁ bei”ﬁkg’sr

——

for:whg;m society had already prepared the 1)a'be1 of "rejects.” Banhaven's

“function is to change "rejects” into l}um?fﬁ' beings with futures.

3

A brief description.of Benhaven as it began, and as it now

exists, v;rill help those unfamiiiar v;/ith the school 'to get avq{lick

4

. picture:
{ « * -
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Statistics o

e
Pl

When we started, we had three children -~ today 34 children.

When we started, we had two teachers -= now 5] on the paid

’

staff, and last sumrr‘xerrapprokimately 125 teachers, |,
including part time-and volunteer help.
When we started, we had seven boirowed rooms —- now a four-story

main building, a full size gymnasium bui}dinq, a

==

34-acre farm with a farns, house and saveral barns ,and

) . L ) o ,,
' “d ranch house on the farm, plus & ool and pool house:.”
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. clinical psychologists ‘a f'onsultant psychiatrist and a consultant psychologist

: Pagelz

Professional Growth T 7 . o W

A. Children served, T SR -
When we started the school, it was geared for severely hafidicapped

‘1
/ 3
autistic, brain damaged children. At this time we have programs for moderate
""if -
to severe children, neurologically impaired th who—are blin:. ox: le aily bli")d

_.-—: v

_ those who-are deaf and partially deaf, ‘those who are high-verhal aphasic, those oL C -

who are multi-handicapped, disturbed and inevitably retardzd as a result of a11

.

the other handicaps., .

—

B. Staff .

When we started ~we started with one married coupl” who each

- =

. l H (
worked half time plus a part time gymnasium instructor, plus me as the Director,
teacher, secretary, cleaning lady, and what ever else was necessary. At the

cw e = mem = =

present time we have on our staff in addition to at least sixteen people w1th

two, three or four degrees a physical therapist, two speech therapisrs two’

3 =z = = e e ool

and an instructor in precision teaching., -~

C. Age of population. —

>

B When we started we accepteo children between the ages of 6 and Zl
_This was not because children under six did not require help, but rather because
there already’e:fcisted in our area a nursery school for‘}m‘ndi’da’pped children which
could feed to us as the children grew older, and our goal was .to supplement,

not duplicate services. At the present time, our population range in the sd{ool

itself is six to 21 years-old, but has extended into a lifetime responsibility on

our part for students at Benhaven, into their lifetime, that is.
4 P : -
’ ' : - . A
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~ Chh.,ren'were home on Sundays.. -

who are eager and willing to start schools patterned after Benhaven. We have

Page 3 -

— _ D. Services offered. : ‘ : B

Originally, Benhaven offered a 9-30 to 4-30 day, Monday through

e e =

Saturday, six days a week twelve months a year.- It was a day school .

Y R
’}g_s- - -

-ﬁ ’ . o Ead ‘
At the present time, in addition to our day school; we have

-

establic hed a residential unit which opened De cember 15, 1972, on a 34-acre

—

-

farm, seven miles from our present school. . s

+b
. ¥

We haye also established an oui-patient clinic serving those - . /&%

f

individuals who cannot attend Benhaveﬁ, either because they are too young for

the school, ot developed enough to be ab’le to benefit from our services,

-residing tco iar’, or our not yet having available residential facilities on our

farm:. For our out—~patients, our evaluatio;; team evaluates the child, sets

o

up a :year-;long program-in all aspects in whlch he needs kelp, and then trains

both his parents and what ever scho’ol personnel are available to carry 6n this

program at home or at his present school until such time as he can fit into a- - . B

- - -
«
P

7 school program eitl er in his own lOCality or at Benhaven ' ) ’ .

3

Another service offered is that of training\teachers and administratoref
/

:

¥

found that this particular a/speﬂt of our service is probably the most valuable

in the long run to the child:en throughout the counfry, becauwe what has happened

in the past year is that seVeral communities or agencies which are planning to

l

/ I S A

set up programs- save the time apent in groping, fumbling and seeking. ways to-

establish good progran*{s for their children in two ways.

;,

U ey S
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- {1) They send their staff to Benhaven for a training period - -

at Benhaﬁen in what ever area they w111 be” func'tromng, whether it be

- ) teaching or administrating, and (2) by further sending several representative , ’

B =
: + B

children from their classes for whom dur staff sets up a program which can - ',;;;

S

immediately be put into practice now that the teachers have received the

. -
H H

= A
4

»
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training _ 7 e ’

s e £,

- - Another service we offer is that of training paraprofessionals.

] -

3 - .

‘ 7 ] These are non professionals in the freld of educatioq, either high school

students, colleg(, students or more mature people who are seeking new. .

Y- _—

~Eslds in -which to grow. We tram our aides to carry out the tasks developed

-t g D

t - - T e———
% L= T e

B by our pianmng teachers after- ex'fegrfs-i?r‘é‘onemationuanc rg}giezrlation of — - -

such methods . Itis of mterest that many of our aides turn out to be such

o

’ o successful teachers that either we "ure them ourselves, or they immediateiy

’are snapped up by other institutions . 9 )

&

.Among other services offered are institutes anx{ workshops

) developed to provide professionals in the field cf education i/;/ith the latest

techniques we have developed’i’n' our efforts to cope with the problems presented

by severely handicapped human beings. These workshops have been so

- -

successfui that we: pran to repeat them yearly and several colleges and

A universities in our area have expressed a desire to offer our institutes for

course credit for their students. )
We also are involved in intensive parent training of our children so
- ~
that what we teach in school.in the way of self care can be enforced at home. We

[

help the parents when they are urable to get the same results at home which we

_have achieved at ,school'._ R o

.
4 - - - H
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We have found no parents who are unwilling to accept this kind

-~ -

of help, and this leads us to beheve that one of the i insiitutes which is almost

\\\ . -

obligatory on our part next year is a series of lectures open tc the public on
S—__
how to cope with living with a handicapped child at home.
N .

The two key characteristics which seem to differentiate

Benhaven f"om other schools that we know of are (1) the speed with Wthh we

1

as an institution have grown’ both phy51cally and professionally, and (2) the

7
VI

speed with which we change supposedly hopeless children into people who can

read, corn}nun'icat.e, learn, play; and even become partially self-supporting,-

~— _7'r

%

The speed in our growth can be attributed mainly to the constant

>

- pressure of the knowledge that should we not develop the necessary facilities, :

,these veryh'ﬁildrerrfor whom the effort t was being made would have no where

“;ug —

else to find the kind of help they needed. The speed with which the children o

change is the result of the intensive year-round program and the unbelievable
stamina and dedication of the people involved in furthering their progre ss.,

I find that in describing Benhaven, I ﬁ'equently describe it as "a schfool' for

special children with very special teachers M '

Benhaven did not evolve like Topsy. From the- very start in 1967
there was aneudy formulated a philosophy on which our work was based. I
would like to read that phllOS’Oth to you, Itis n from a:monogra ph‘
called ,"Be_nhaiven's W&:Mch describes in greiat

detailflowybpe s organized and how it runs, This book can be
~orderéd by simply writing the school's office, -




.

x
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"THE PHILOSOPHY BEHIND BDIiT: VEH S PROGRAM ) s/

—

H ‘_\-7 - . ')
! ‘f”.
1. Benhaven believes that speczalﬁﬂaucatlon, not peychotherapy, ia
_what our children nced; wo > teach, we Gom'i- treat. ,

2. Ve believe that active nplp rather tAép pas glV“ “love- 13K;hau changes

children., It is not enouch to offer children compassion and understanding.

We RuS £ channel our love into constructive concrete action T -
—%~—___=,,/’ ST

3. We believe that an initensive, driving dynamic program 1nvolv1ng con- .

tincous measurement, diagnosis and. adjudcnenu of techniques is the force

_that propﬂls our chllﬂren on ‘the paths wa vould havc'them troa, e o T

4, We be11°v~ that we cannot wait to build relationchips with children

-"whose. 1nab111cy to make relationships has brought them to us., Instead,

we fust begin immediate work with the child, with the idea that through

work, relationships will be formed. - -

£

5. W2 belicve itharzs-ig no one way that will help every child; we must

enploy all ﬂcthods and consultants that will be of assistance in working - )

with the uniquoprobloms prcs;nted by each child, %hersfors, we use -
dixcet teaching, tecam ucacnlng, opexant conditioning, foxce, anything,f, ~—

tha vlll‘vork S - : :

5. We bellevb that ‘extrone dis abllzty rﬁqulrﬂs extreme measure 5 for -

emcdiation, " In connecction- uuth this X v111 speak later cqncbrnxng our
use -of rope as a learning tool. :

7. He bullCV” that lcarnlng for the handicapped is not always pleasant

for either the chil@ or tha teacher. Howcever, we do feel that the ul€ie

‘mate- nleaaure that comes as a result of ovzrcoming or circumventing a .
handicap is worth the trans sitory distross that may sometimes 2ccompany L
the laarnlng process. So our approach iz, with grxn cheerfulncgg, "Itts

tough, do it."” - " )

' 8, Ve believe that children with theso handicaps arc capaolc of a great’ ;
deal more work and accomplishment than most people have expected from

1x them; and we have an cxtﬂndﬁd busy, purpogcaul school day and week

accorjlngly. —— . 7 _ .

¢. We balieve that autistic children,. laolated by themsalvns, cannot
healp onb anotheor, but that a mixture of autl tic anéd brain~damagod chil-
dren isa beneficial, cconomically and 2ducationally sound combination ..

foxr é/pbhool, . e ;\i;;é;,f )

10, 2 Belicve that eoucatzon and scocialization arQVnot enough. We can
and st train our cnlldrcn for ﬂIOdUCLle vork,.lf th ey arc not hzading
for -normal academics. . ) - L

I - = &\4 -

11, we bﬂlzﬂve that children must be prcvcn;ba,from destructive acts
cithar against tnunsclvcs; others, or agadnz c,grooﬁrty or LLuaulona.
Cur first stop in prﬁvcn 1ng deﬂ“ructLVﬂ or deruptlv acts is not - to:

ask why th2 child does vhat he doeg, but rather to gaKe dirzct common-= - -
ansa phyuchl action to provent the vndosirable behavior from continuing,
and ¢thon to txy to detorming the cause for the undesirable bzhavior. We e
fux Lacr b°11“V“ tiat “awaru for good bchavior is not a ,ubuulgu“ﬂ for ; .
cl+ar1y 2 rkgﬂcd dl wpproval of unacceptable bohavior, AN

;\ .- - . > - X

~ _ = = . s
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Benhaven, and there are 34 mdividual programs for these childreni

Perhaps one outstanding characteristic of Benhaven is also '

the fact mentioned abové that there is no one method which we espouse.

%

Our children are sent to us because they are supposedly hopéless; whether

they have been disrnig sed ﬁg:n_th_eﬂs@p@r{hgblindﬁhéschoel-fe&the

“deaf, classes for theié?rnningid;isabled , or special classes in the public -

T —
school systems. )

If we were to say that there ‘were one method that wb{ﬁ d work for

- L.~

~all our- children then obv1ous1y these children would not have wound up at

s —

Bennaven, since they would have. remained wherever the sucéessful work had

- beerr accompl*shed So what we must strc.ss is there are 34 children at

7~ Inthe course of developing ways nat yet tried, some very

£

significant areas of professional endeavor have been evolved, It is my hope
that at future conventions the peop}.e ‘who are SpeCiflcdHY responsible for

developing these methods will speak for themselves. I feel at tjiis point

almost embarras sed to be taking any kind of credit for the work, imagination

' and inventiveness of the staff: You 'nay therefore assume that this will be

the last time I shall speak ior my staff. They deserve to speak for

4 - = -

themselves. - '

This being the case, however, 1 would like to present a very brief

- : _ . -
resume of the unusual aspect of Benhaven's programs as it has aftected our - ’

children, Lk
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e Perhaps the most interesting work we have done has been in

the.area of language. Over half of the children who arrive: at Benhaven are
mute, and as in all other aspects, we try every method we can. We have

attempted eliciting speech through music, traditional techniques aad -

ow

~

&

————————— ————— =4

moto-kinesthetic speech training. —None of these methods seem to w wcrk Wﬁf"h T

~ ‘with some of our children.

-

It just so happened, abort two years ago, that the American

School for the Deaf- asked if we would be willing to accept a totally deaf

»*

child into our program -~ a boy so hyperactive with SO many leaming dis-

abilities that it was felt he would never leam anything, arid at the same time, -

7 was causing a great deal. of disruption at h1s class in the School for the Deaf

- We had never accepted a totally deaf child, but had the feeling
“that perhaps there. was not th:t mu<‘h difference between a child who was e

irrevocabl Y. physically impaired and the kind of children who cdme to Benhaven

who could hear acutely, but who could not understand nor remember what -

2

—

they heard ~And-so we a&eed to accept Lee. - 7 i ~

: Because we knew that we~w’ould eventually have to know
sign language in order to teach it to Lee, andthen communicate with him,
the entire staff began studymg aign langLage first under the tutilege of
-our own speech therapist, and later under teachers from the American School

for the Deaf who were ,pro'gided by the New Haven Adult Bducation Program.
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It hae. been a great source of satisfaction that now we have

cleared up Lee's behavior problems, “that we anticipate returning hxm in A

year or two to the 7th grade of the Amemcan School for the Deaf,

This, however, was not the only benefit achieved by our accepting

-----a deaf boy into our program. You may remember I mentioned that there were suill

many children in our school 'who were not deaf, who did not seem to respond

to any form of speech elzcxtation we could present It occurred to Mrs. Robin
Lovell ‘Wood, our speech therapist one day last year to wonder what would
happen if she presented Danny, a normal-hearing, - but non-verbal child, -
witheign language simultaneou'sly with her presentation of verbal and lipsj
pre;entatlon of 'words . | |

Por three years Danry had been unable to make the conner*tion
between the spoken : word " blue" the wrltten word "blue" . and the color of a.
blue block placed in front; of him, WMrs, Wood place d a blue blrock in her;hand,

along ‘side the written word " blue, " turned to Danny, and whileéhe said "Danny

the color of thls block is blue" , she presented the Amencan Sign Language

s

-

symbol for the color blue. . . . s

-~ She then changed the'block to yellow and the written word to "yellow" . p

“and repeated the process, using the sign for yellow In- three mlnutes Danny

’,was dble to return t(. her in sign language the signs for all the colo"e, and in

two weeks had-shown us that although he nad leamed how- to.,read many words, .

~ what had been lacklng for him was the manual method rather than the verbal =~ ~ .

== wae

— method of expressmg hlmself 1: ' R
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4 — . 2
} From that point on, when anyone spoke to Danny, they also -

signed, and Danny resg{énded either by writing, pointing tc written words,

-

or typing. He did his arithmetic in sign language, received his instruction

in pre-vocational training and in gross motor work in sign 1anguc"z‘ge‘whi le// e
constantly hearing the spoken word too. Because of the startling success

- R . ¢ )
in opening to Danny his first line of communication, the same process was
T

" tried with ten; other non-deaf children at Benhavén, with the same success.

" what we call total communication, and we feel that this may be a

T

>

There are now eleven children at Benhaven who could not

i

; s . - / g
communicate before, who can now not only understand another per/son's

£

E !
signs; but can also attempt to speak voluntarily through signs. To our -

- -~

7

kno;/vledge, no other group of non-deaf childrep have ever been given

significant step toward opening the world to such individuals.

There have, indeed, been parents and teachers who have

developed a form of inter-family methods of gesture and communication

which can be understood only by t'he'mselves . Our point in teaching American

(3

Sign Language is that anyone in the world who understands this ﬁniversal.

language can then understand these children. -~
The change in the children has been remarkable as a result of
. _ o o - N B
giving them a modality both for reception and expression of language. It has
- ‘\‘; -

also allowed us, as teachers, to do something one cannot do with a ch\L{d

\

) 1

. ) : ) \
who confines his thoughts within his own head; we frequently eavesdrop 'on our

children's _think'ing by watching their flands as they talk to themselves. \'~
* . ‘ ' . 4

€

F
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< :f . « Fox: exampie~ Graig may wali' ﬁy a ehair ~Craig caqnot speak
I ' P A
e :"fi G:aia couid speak he would probablg make note of his recognition of the

B

chaiz' bj aaying internally, brovm (.hai:. " ‘Instead a teacher will see Craig I .
;i iﬂa;c a:. e »i;air anci ,iihen in's.igﬁ ;mguage say to himself "br T - 3
o (f- - a . - X w & -~
S - ’3:0 the many ne&p’le who‘stm feel that lip reading rather than sign

x_‘i_ e -~

] s e \ _— N
- z‘there im;no reagon te shut off any area of help to
o N S

“:/; e

"‘a;;guage are i‘;érinngng td iip reé“d Hnweve" evm if ths\were not so, - -

,,1-*

e priVe them of sign Iangua%e than toxdepnve a

e -

t
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For example, both of the 1ega11y blind children turned out to have

i 5

# .- - enough sight to; .an. A0W, to read arrd so the agonizing summer we _spent 7 :

,Pv
[ - :H

ulearning Braille was unnecessa-rvy;/pur totally bhnd child was not ready for

s

“
¢ BB Braille, and at this point we are not sure Whether he will be. , I-Towever we

have taught him to move 1ndependently through the building, and are“working

[ NN

on the initial phases of self-care. In view of the fact_ that all-three of these co :

children were ‘considered beyond help-of any kind, we feel that our efforts : .
- " - . { - . ’
and the results have been justified.’ :

S . - It's not easy to work at Benhaven. Les'son plans are re‘quir,e:d

to be written for every half hour period of the day. Before a teacher is

I T T
g g g g Iy

allowed to work with a child, she must have organized on a lesson card

L

N . b=- objective for that half hour, the activity with which to carry out the

T bl el

objective the materials necessary to be gathe red beforehand, the steps ’ R

'~ to ke followed, the action to be taken if the child fails and the action

to be taken if the child succeeds. - . L - o

%

LY

. - While this seems an extremely difficult_ procedure for a teacher, )

.

it is felt that only by organizing gne's self ahead of time can a iesson proceed :

ro . ’ - 1
- with maximum chance of s'.ccess. . BRI : . 3
: ) \\’“'-m e )
,é '-\,_’\'
: Monthly reports are prepared and are sent to the s peciai ed

7’* 4

personnel whose town sen? the children to us. - ' ‘ }

“'»

. .
A b s ol H A0 1 L bt i 1 il

>

U Tt

There is some form of testing going on a1most all the time. Our testing

-

is for the purpose of measuring rate of change It also helps a teacher know
: exactly where a f*hi‘d is at that momen’t as compared to where he was when she
_s B oy - ’ Sy 1
tested him the last time, .The testing also serves to 'inform us as to which ‘

o O A b gt O e, et o

M -» = - }
modalities to use for imput and which areas to try to strengthen,

R

1 ) ' N
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~ - Another C as pedt'ef »Be&xhaven's program which changes our chiidren

[

. radically is our attempt to socialize supposedly uns001ahzab1e children The

‘\ - o=

| ! reason. most children come to us is because they cannot function in any kind of

3 . - -

pa—

-a groap. Cerl:amly it is one of our major goalsno change this situation. We

find that the beginning of this change usually -~ although not always -~ takes

ab

place in the gymnasium. Thére, Mr, Daniel Davis, who holds degrees in physical

- educati’on,,: physical therapy, and learning disabilities, -begins the sociali:zation .

process frequently by tying two childre together, eitherat the ankle or at the

_waist, and then backing off.

ant to do somethmg the other

Sooner or later, one child will
i

doesn' t want to do, and that may be the first time that the child must ta)'e
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_ following one another until we have on film an almost unbeliévable sequence;

showing how our children go ﬁ'gm this total isctation and lack of rela edness, 7

-

to the last scene in which a group of children are shown playing bagketball on

AL e Ui el

.

.two opposite teams.

f

i . ;
o - We”have frequently found that rope is a grzat tool, not a means of

) Bunishment, but a means of embodying for aic;htlcrli_the; idea of control. For

' .
A 0 1 A bt L Ao W1l ! el

‘ 7Texamp1e, most of our children are hyperactive when they arrive, Because

. this 1s so, they might also be_',described ‘as culturally deprived, even though

'. = ¥ - oot — .,

B - they may come from homes where good conversation, plenty of literature, and

—man:y’ interesting acti\}ities are available to them. If a child cannot sit still

_  long enough to logk at what is before him, there ‘rnigﬁt just as well be nothing °

’

before him. *
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" children who can already speak. ersf;*yeranéfé'fﬁ_,gﬁéfﬁng the most ouistanding

intuitive expertise so that we can offer it to others for &uplication.

close supervision of the school program itself replaces the need for drugs !

-which was found necessary before the children came to us.

~ by a child who had fon e;léf been kepf drugged to keep him from being dangerous.

. Jowever, our teacher: are willing to risk this kind of assault because of the

&
|

So our first job with a hyperactive child is to quiet him, Or;e of the

unique thingsrabout Jenhaven is that few of our children are on drugs. In fact,

o

‘the Yale Child Study Center feels that i%enhaven's popﬁlation offers them a

unique source for‘experimentati'on, since the children are neither institutionalized

nor dru'gged:' énd, therefcre, these issues do fxot; becloud the circumstances .
which the university attempts to investigate.
Another aspect of Benhaven's work which should be mentioned

is the use of music therapy as a means of elfciting speech and socializing

B
i -

- oo - I e =

~

therapist alive today -- both an accomplished musician and a highly trained L

educator —- has applied ker own intuitive techniques, backed by Her-geemingly

inexhaustable music bgckgrc;und to achieve astounding resdltér with our children.

Painful though the process may be to her, we are pressing her to analyze her "

g

Thex;e are a few children -~ t’hreé or fc'a,ur\-}tt of the 34 -~ who -

= “ e F

need 7occ’as,iox_1’al tranquilizers, but generally speaking, the sttucture and

x

~ This is not to say that scme of our children are not dangerous., Two

of our teachers needed tetanus shots this month; one teacher walked with a cane

for ceveral weeks Ie;sl:ear;_ and another teacHef Wa;‘sr‘ibirt:térr:’s;eirérély this week- ..}

- Y

changes they are able tu produce.in the children at other times.

¢ - R

¢
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Our children are not born knowfng how to play; however, Mr. Davis has

“me give a demonstratign of what I mean, Many children come to our schbo;rfxot

7 knowing how to swim. If a child has reached the age pf 1X5* cr 16, no amount of .

’took four male’ adults to carry him- into water over his. head sfav with him, but

-
-
w
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- ' — @ i
’ In the gymnasium, there are two major goals, One is to teach

children to socialize, and the other is to teach them the pleasures of play.”

proven that once they can be taught to play, they do, indeed, enjoy it. ¢

I

Mr. Davis ;just presehted a film demonstration of hxs program in March

in Detroit:before the Associatlon for Children w1th Leaming Disabiiities

We do not neglect-the:child’'s academic skills _should he be ready

for them., We will use any method that works. Many times we are asked if we o

us@ behavier modification in our work. Yes we do. We also use team

K
teaching; we also use force and we will gladly try anything that will help - =}

our children that will not cause them pain or fright

Before anyone 1eaps down my throat concerning the wcrd force, let

persuasion, love, or reward is,goir)g‘ to make him overcome his fear of the -

water.Lgm approaeh is very direct. We had a 16—year—old boy who vac 6 foot 2,

who was sure he was going to drown if he went in the pool above nis k: ee§, It

g T
let go for a few seconds. to prove to hirpthat he wouid not drown,

) Before we disnnssed Hal from our school, one of our happier

trlumphs was-io-have all the school sit around the edge of the pool while

Hal swam two laps and we all applauded

¥




it . I

e 7 to function at what ever task the teacher presents, This is'snot to he c'onfused v

,,Hwand—inevitabiy. — * S

1 should mention here once again our use of rope as a learning tool.

I'd like to falk.for a few minutes about this. ‘Many of our children have

H I

- never actually experienced the sensation of control and repose. We offer '~ -, _ - &

this kind of sensation in a matter-of-fact way.- - R

- - S

- For'example, "I see you can't control yourself, Let me help you",

and then we proceed to.tie the child into a chair leaving his‘ working arm free

" with tying a child and throwing him in a closet. On the other hand, we are giving

him the control necessary SO that he can concentrate on the task ‘presented to him,

= . .

The period of the need for rope or any. kind ot restraining’vest is generally very

- brief, lasting from one or two days to a yveek, after which time the instructer

suggests the ropes be removed Jbefore;thefideaoccurs to the child.i

~\ 1 i - - R

However, should the child ever need the same kind of control R

applied later-again, the restraints are- reapplied matter-of-—factly, and routinely,

$e -7

. In terms: of acade.nic skills taught at Benhaven, we have children

T who are on pre-academic 1eve1 and on the other hand those that type and Zerox.”

0 A 0 R BT 0 R 8 g gy

—their own weekly newspaper. No method of teaching is overlooked in considerging
its application to our children, and we are wiiiing to try anything -~ even if

111 helps only one child. : ] : j—" .-

b e '
As a running background in all the areas me*itioned above, we found

the use of precision teaching allowing us to evaluate our work and our efforts .

-~

Mr, David Freschi has studied precision teaching with Dr. Oqgd

-

den Linsley, and

- is an instructor in precisicn teaching at Pairfield University in‘Gonnecticut.
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= . to still require the mtensive programming offered by Benhaven.

L . -

/He has taught ove_r_gi’o’ “our _staff members‘how to benefit from

ﬁ*ﬁr —
—the advantageS“o'f’p_r’;c:smn teaching, and each Thux:sday morning we share
1

=

our chart!s' including our suceesses and our problems with each other.n
! .

- -
= H

- _The great thing about’ precrsi‘crrtea’"ch’ing is that it does not

A :,f . e -

fﬁfﬁ;f
specify ‘or require any one particular kind ormethod of teaching 50 that we
,a__!(

are freef - all of us —--— to teach in the methoc'l which proves most,;su cessful

<

personélly. What it helps us do is make Judggments as to our“ own effectiveness

%

“and tHereby aid us in improving our techniques. . - o ) ’

13
~ - =

~ =

=

In terms of parentneacher asSociation we have an excel’j,ent g . .
i é/r 5 = _ ~ . _
=1 = /f’ . * - -

AN

program. Not’only are three home visits compulsory dL}ring the first few weeks

- ,s; s porar

. _,,,,{h Chﬂ_d joins us; but we teach the parents to carry on the self—care skills

which the child .is learning at school. Once a week the parents and siblings - B

Jf the childran who use sign language meet to learn the language the children

are using in school, and to be taught the sign language to be used at home .

)

o
%‘rm At the s:=.me time, we are seeking less moderately ,handicapp'ed
. z >

,
/ children to functiol7’ within the schoo"l but are findinq that pressure from the ] :
/ Board of nduca‘.ion, in its pressure to mainstrean} these children and i'etain
them in the publ/ic school sys?em is making it more difficult for us to attract ]
this type. of child - ' B E ’ 7 i

The answer may be in finding non-public funds to pay the tuition N

for these children or to publicize -even further our on-going program for high-verbal J

aphasics who, while giving the impression of being able to cope with public

7school classes for the learning disabled, may be multi- handicapped enough

: o “
+ 4 . P ) {;,/ff

- " . . . Jn‘v"]




1t was always our intent to include moderate. as ' well as .

severely handicapped children, and we hope that wayslwill be found to

persuade towns that in the long run, sending a child who is moderately

4

impaired to Benhaven for a year or two may be more eccnomical than placing o
him in a public school class for the leaming disabled where he will not have
t - " available to him the intensive remediation which Berthaven could provide, B

- The children who are ad_mitted to Benhaven are supposedly beyond

.

hefpi They are the children oné sees lying on'the floor in some schools or
- dn State institutions Ttis our happy experien t ‘after- providing such
hildre'i w1th the high structure and intense program Benhaven provides, that

we find we- are able to retu_rn some of these children to the public 'school systems

p—
d

from.which they were excluded

- ~

For this purpose we have developed what we call Project Re—entry
Mr. David Freschi and Mrs. Ann Thursby have developed a step-by—-step program
) _n which children who seemed fan'ly ready to return to a class in the public ~ . o /

‘school s ystem for the moderately learning disabled are provided w}th an

AR ' opportunity for making such a re—entry under maximum conditions - that is,

",
-
W,

‘Bennaven* investigates the facilities available in that child's town, discovers

,.

- - _ what the child will need in order to fit into that program within a certain length of

time, c.onsults with the planning placement team and staff and supervisory members

who have responsibility for the child in terms of planning his program and then

~ A )

after the child is re-admitted to the class Benhaven assumes the. responsibility

- .

~_

\ *of tutoring the ohild on Saturdays and vacations and serving as consultant to the '

-~
=

- - - ’ x -

schbol system for a ;naximum of 2 years-to insure that child wzll never need to return

- 11 11
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When a child gets to be 10 or 12, we tak&a good Took at his

v language use. If we feel that realistically we cannot expect that this Chlld C o
will be able to use hlS language in thé-normal give and take of a public school

hclassroom we switch him intb a pre—vocational channel This does not mean
5 - #
that we d1scontinue h‘s education in terms of reading, writing, writlmmetic, etc

it simply means that the content of what he is readmg or writing or f.é.guring,’ '

now has to do with the kind of activities with which he will probably be - '
- b - . - { . s A :
involved the rest of his life. ’ - ) . -

I Tﬁerefore .a reading less‘on'rmight now consist of directions for

~ f;—using a washing machine or an arithmetic lesson m1ght consist of how to use an
addmg ‘machine, Instructions for our signmg children must be famihar to .our c B

» - - = -

staff in pre-voc as weLl as in gym and in the academic periods. So that there ‘

fis a great deal of conferring between all of the teachers whe work with a Chlld
For example if in a week the pre-voc instruction plans to teach -

s

N a child to pull the lever ch a mechanical printing press, i:hat instructor will

+ -

aeonfer with the gross_motor man and say, "teach this boy' the difference between )

|
.
byl bl | B! !l i |

X p&ling and pushing.” He wi.ll go to the s peech therapist and say"teach me the

4,
. "
S 10 A 1 1

sign Ianguage for pulling and please teach it to the man in the gym so that when

[T e ——

he is teaching pulling, he can do it with sign language too " -Then he will go

to the child's planning teacher and say "teach this child to read, write and type o

-

3

the words, " pall the lever! with understandirg

By the time the child arnves in the pre-—voc workshop the follbwing

week and instructed to pun the lever, he has already become familiar with what

N

- . 1s to. -be expected of' him. It is this i:onstant interaction between the teachers

L4

of Y@I‘Yingdiseiphnertnat’h‘elp insure success for our children.

—_— - - * - - ) " - ~
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TTTmmm—— - In our pre-vocational training program there are three phases

Yo
3

- lesson plans for'teaching them, and then assist the parents in carrying out

—at the Gityfgreenho uses at Edgerton, carinci"for the plan'ts’. T

on which we concentrate. The first would be the sel f-care phase, ‘We ) -
actually teach our children how to take a shower, how to wipe themselves
after a- bowel move ment Row to dress, how to make a lunch, how to brush

their teeth. These things are not in—bo*'n We analyze the tasks, draw up _

additional practice in these fields once we have taught them., _

The second phase'"of our pre-vocational training program deals

with building and house maintenance. As more'and more normal adults,

Ferg e i

rebel against routine piece-work—type of acti vity, we are producing a group

of in dividuals who get great satisfaction out of routine tasks performed .

2 7 7 ; - .
sd@sfully»again and again. Service rather than production of -\’small ‘items = -

is a key factor in our thinking, ) 7 :

, /
The third phase of our pré-vocational program involves the use of

=

ofﬂce maﬂnineny and bench—type assembly work All our children can use the - ) '; -

»

hand printing press. In fact last y year those of our children who could

f‘;#

understand agreed to donate 100 of fheh proﬂts from printing stationery

to the National Society for Autiotic Children. Five of our children now work

1

Benhaven has obviously proven that it can “ta}'e children supposedly
hopeless and change them intc pc sple who can communicate, who can work etc. ; -

However, the financing of their educat’ion termi_nates when t’lfeirare ,21 years

= o - &

ofage. - -
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iIf we are to change these children at great expens o, at great

effort only to have them return to their mothers or to the institutions from

o wnich they were: rescued then there would seem to be little point in making

s

L the great effort 1nvolved in- brmging abnut these changes
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_Of course, I do notibeii?eve"this to beis;o. ‘As I watched our

- youngsters become adolescents -~ 16, 17 and 18 years old =~ 1 began to worry
about what was ahead of them when school was no longer available, andI felt

thatbunless I could provide some form of work opportunity and living space .

~for them when they reached age :21,7 then all that we had done before would

.3

be pointless.

& f —

o \And so’l set as my own personal goal the establishmem. ofa _
I \,, o B T e

=
?,L - —

B - normal a place to live as pos sible, plus workM oppor’funities w1thin the

facility itself. ‘This was not done with the idea that all our children would: -

*

_need to live at Benhaven i:'ore'v:er.r ,

—It is our hope that 7'as our skill grows we will be a"ple to do better 7

our job of returning these individuais to more normal liv},ng, but we must be realistic

in view of the fact that so many of our children-are very handicapped We must

expect that many will need the kind of sheltered work and iiving environment

which we anticipate providing forzthem. A

This kind of. training for at least partial independent living would

~

p also be ‘a purely academic exercise ‘were "it not for the most exciti'ig thing

which has happened to Benhaven since its incepuion. On November 30, 1972,

7
z’

f

and oux' first three boys plus staff, have moved into our first house

we opened our first residential unit ona 34-acre farm, seven miles from the school ,
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-~

Now what we are teaching in the way of self care, 'in the way

of home maintenance becomes real life, The child who has been taught to use
the washing machine now finds that he has to do his own laundry at home. The

child who has been taught to vacuum the school floor now finds he has'to -

e

clean his own room.

~

- Our plan for the use of this property seems very logicdl to uS\

f.

As we train ourgolder children in pre-vocational skills they W1ll move mto

N four—bedroora ranch houses around a little vil‘age green on the property.

-_—

The first house’, plus the swirnmmg pool is- being used already During the
day, those trained - adolescents and adults - will worL on the farm itself

and will use the skills they have been taught in maintainmg the buildings

R In the evening, When the day children go home from the school

F

the older people will move into the school for night school and for recreation

" and- socnalzzation activ1ties . Also, those adults who now have progressed to the

point that they no longer need to live even in the sheltered ’atmos phere of Benhaven,

~ can return to the school evenings for adult education in the structure they can

“best accept ;&na“for the socialivation and recreation which is not offered to
:hem elﬁsewrhere.‘ | | |
Asf to our plans for’ the future, Benhaven never intends toA take ’
more than fifty children into its school or fifty into its residential units,

In fact, it is questionable whether that is too large an amount, We will have

to wait and see,” = - ‘ .

e
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--can do- 1t there, and that what we need and what our children need are not

e assumes that the family of the handicapped person shall keep this person at

home until the parents are too oid to care for hirn and then some loving =

s A
&

What we would like to do is to act as a pilot program to others

in other parts of the conntry to demonstrate that if ‘we can do it here, you St

1arge institutions in which they will be forgotten but small concerned groups .
of people trying to create for these 1nd1v1dua1s as near normal a home setting
as is possible within their capabilities. : S : i

It has long been taken for granted that ‘when normal children‘ ‘

grow up they leave home. They either marry, or they set up attractive living

conditions independently, "in the case of the handicapped however, society

A\

i

a

sibhng shall take up the task

- .
r N ~

I do not agree with this, It is my belief ‘that all young people SRR -

entering their twenties should grow up and away, and‘that if they are not ) - T
~ . ) -
capabie of \following the more normal path into independence then we should j
. i
use our energies toward providi*ig for them the kind of setting which Benhaven :
has demonstrated not only can exist, but does exist, ; !
! I . - .
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Pointers for Teachers as Comnselors of che Hoderately . o
and Severely Menteily Retarded - Patiarson Revisifad .
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‘ . . V . Western Michigan University .
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: 4 oA Paper Presentsd at the International
— ’ Convention of the Council for Exceptional Children 7
- Dallas, Texas, April 27, 1973 S , )

‘ 7 Abstrect 7
: 63 psrents respondeu to a questionnaire which cqntd??ne& 12 pointers for
il professionals and 15 trends regarding parent-teucher conferences. Tha sauwple
. § : congisted of parents involved in a "grass root” type of organizatien, the
) _associatlon for retarded children. Parents reflect a significant pattern of i
: agréement for the pointers and have definite opinions regarding trends. FProgrem °

_enrollment: of the child seems to influence parental opinfons the most.
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i"ﬂg z‘%iatimski; h&t%%ﬁ ﬁm and 52230& fms been altered by recent

court ﬁgzkim &nﬁ }:‘ni,as s:ﬁfi regﬁst*m designed to inplement mandatcry . I

Zi%g.sia:iam The ?smxyimﬁa c;u‘i:es;: i}.iuﬁt:rases thie c‘hsnga. T‘ae '

’E’Egggsz ;:i &iii# :asg stfi;ﬂfiaﬁe tﬁe cag::epz: of genuine parenﬁal 1nvo.-.vement

,,as:

igi gm:imi 8%;1%&&5 wiﬁ:h ‘Eu},‘i sc:cess tc 311 information regarding

tixg ﬁ:iiﬁ Gi‘!flﬂ tig tisx& tctitm nst:az:e vf i:he Pem:sylvania case, it would .
- N i . -

_maem tigs g:&mkmisg as?us:ially eéacatéta, can expect %o encounter parents

37 e mﬁﬁi pi:!ﬁé:& i&&t in tﬁ!ﬁ; can aeek judicial telief for enforcing that

s%{g%: m ;s: zcnsiﬂe:a& atﬁn&;:ﬁé of afi‘ectiwe pro essiorml counaeling and

gﬁm 9*::; za ?’Iﬁ' i§ s:setiz&: sra.y, i:: wn}i saen that the legal decisicns
51 ﬁil gﬁﬁtﬁg ﬁﬁf%ﬁh&’eﬁz {}3?1} kas reccmenﬁed shm:id be ‘the ideal

:n- - ;",3— =

};i ﬁmziﬁ xpgﬁsr t&gﬁ 3tten:ian isas hean ditee::ed toward factars

’iéf &‘?"“‘*‘**‘“ﬁéﬁt&ﬁiﬂ%, ..25 ?:a“p:azec:im, a;;d of ps}'cholcgical acceptanca.

S T

tsiil fiﬁi é"tl& ansisﬁa&cei ‘Ehe work of Costiloe (1909) , .

B f&ii&% agzi‘{:é?ﬁ 5 Z:pziis {33?&}, a;;& X:i.ckmn et al (1969}, ﬁentifian

= . FWﬁlilgiﬁi ﬁwﬁ gsyehalegicsi va:hucea, aaurca of help and
?ﬁﬁaﬁgﬁf\’ﬁﬂm ‘ﬁf ga:tﬂi:sg
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~2— - - “ . . .
- . Tramnsactional analysis, as fomulnted by F.arr::ls (1969) views the one role of

the counselor as that of teacher operating. in an atmosnl ere of eqhalitv.

- Y

‘B ) Ginott's pr:lnciplaa of congruent conversations seems as practical guidelines fpz: NP

genuine, humanistic exchanges between two adu.s.ta. Becker (197.!.) affers a

behavioristic model for the c&.*a%/ning of parenta which is founded upon & pgicneréhip

{
!

— - . -model, Ross (1967) places empliasis upon honesty as the majer quality and dpon

P

behaviort of: advance praparation of the conference, Hetening, questzioning, -

and intq pretation. Eric!:son (1965) ‘views the u].timate goal nf the home-school,
v/

relationship as of achieving acceptance in.which there is genuine agreement/ 3é

to nmt:ual goala ad means of implementationg A synthesis of these apecia}fiyta

"

would reject a notion that paren};,cou‘pseling i‘i an elaborate "gaméflike contest

1,
P

to be "won" by the all knowing theraplat. Simi iariy, thé parent would.not be N - B
— 1'!’ - ‘\

viewed as-a potential “msrk to be conned into a predee:ermined plan. A nwst

o

N - realistic (fn light of the courts) and helpful (iu »&i&ht of the sbove spacialists) N

R vieuwpoint would suggest th'at the home=schoal i'elationsﬁip**is & géuuﬁm, adult

-~

U - encounter between t;wo equale who are bot:h concerned with problem so}.ving designed
o ~ to enhancé the tent:l.al of the child. ‘ . L .
- N . Aside /ftom profeagional v.’o.ewpointa, it is ﬁaportant to discover ,how the - -

=

cmmar/vicva c}w ‘services of profeasionals., Patterscn {1936) ,_ 8 mothar, has
. . /
- offeyad a listina of pointera for professionalsa Although wtitcen some t:lme ago,

theac pointata captura t:he assenca of the speeialists previo\{sly cited especially

5B with rcspect to attitudes, kniowledge, and skﬂls. Por exanpla, her emphaatls upon

Vs

/teil us as a as possible coincides with Rosa 8 not:ion of honesty; her exphasis ’ n
/

on lunguage reinforces G:lno:t's notion o:E language as a means to expraes

' conpsssion, §c§ apcance; her citing of our problem reflects the theme of

partnership.
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*v~ . PURPOSE : -,

£e

It is the purpose of this report to of fer data, with supportive explanations,

\r,l

which mentlfiea parental opinionsg regatding practices and treads In educat{onally

orientad t:eacher-parent ancountera. Spgggficslly, this report will identify {

the following: ) ' : S T

1. What agree:umt axista among parents regarding px:aceices and trends? -

- g_
§ -

2, - What background facco‘rs are related.-to parent opinion? e g

- e N e .

3. What-impiications can be draws to guida professional practik:g’f' 1

The present euthm:s would be tha first to admit that this study is highly

tentat:ive and pilot in natare, given sample size’ and a certain cr:udenesas in

-

identification of background dsta. Conversely, the present authors would also
s B . » A - -

root. organimion and t:hat this-report ia responding to itema oxiginally auggeated

by a puant:. 7 . e , ]

PROCEDURES

Jrablc 1 sumarizea t:he characteristics of the.63 parents who particigatad

g
T

- — > - M N
- . 5

N\ Y T e _Ingert Table 1 here:. . - : : ,

N .- T ST

EM

4h the st;;v\e):. 'I'hre'-z acsoc:lat:ions for retarded chi}.dtcm participaeed, the Michigan

. Association £o‘r. Re;arded Children Board of Directors, and a general membqr-

nl;:lp saaple of the\}jlconb and Falamazoo Associations ior Retarded Childrem.

* - -~

Opinion Survey \\ - e o . S o
The opinion survey was teated prior to sdnélnhtra:ion and vas found to . 7 / -
&ve no difficulties in responding \to 1t. 7(§’ca_py is mihblal from the senior . B

suthor upon requast). g@u are itﬁs\td identify backgrouni charscteriutics

, - T \\ z
of the respondent which were teported in Table 1. . o

~— _ - .
ey - _ s
.
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Patterson's p'\f.ntars ware couvaned into 12 atatefents which the respondent

i

was asked to rank from ons (most importan:) through 12 (least important)
k_;.Additionally, there ware 15 poasible future trends related to home-school
relhtionahipé'to which the respoundent was asked to indicate no opinfon, ngreémaﬁt‘

or disagreemént. Thesge gcalés are found in the results seciion.

<

Design

’S}.’aﬁdud scat.:lseics of - parsaetfic and non parszaeta{c a8 dascribed by
Edwards (1960) and 81ege1 (1956) woure euple?c,., Thq “Rducationsl’ Rasaarch Center
provided t:ecbnicnl assistumce for the final dam analysie.

_ Adatnistration of the scalee was persoually snpervisad by the preaent S

auﬁora. All respondents were giveu 8 siciler presentatimx and there is
reason to baliava they were motivated to shuire theiz' experiences in order to

provide diu..tion to edm;acars,

I RESULTS AND DYSCUSSION

- .

Rarkings of Pointers

Tebie 2 summarizes the rankings AofJ:he Pa'r.t:eééon pointers. An analysii of

- ZInsort Table 2 hare:

% } _ "

varisace procedura,- as descriﬁLdfby Edward;,—; spplied, aud the obtained -~ o

F value of 24.99 fm: repeated nusurazencs was significunt at P} .OOL (It
should bs noted chat 1tm in Table 2 are a:rauged accnrding to renk order of
- parent:al prefereunce, and aot as thcy appas 'ad 1n tha scsle)., Additionslly &

] precedure, as daacr:l&ed by Edwaras and Siegel (1956,:, vas. ;urfoz‘med, ‘and the

- obtained coef.ficimt of conea:dance of .287 was found to ba siguificant: at ‘ / ,

P? leq Both measurers jsen to verify the sama trend cf agreement that t:ha

7 .- ordering of these pointers as teflectsﬂ in Tedle 2 is buyond chanca. C:easequently,

=
&
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the message this parent sample 13 giving deserves cqnsideration._. That 1is to

1

82y, the most important practices (those with a ranking of between two and six)

are: !

st oro—.
.

L. hox%ma:y in informing as soon as possible : i ‘
: 2. para\?t gneeds for information 7 /
2T T 3 kmi?ng availability oé ms;urca 7
/f ’ 4 a partt;;rshf; céﬁce{t o
- L -5 a pto;;ér and supportive sttitude : T - 7 |
; 6. xise of staadard English, aot jargen
 Additional Pointers ’

P A T

Parents were 1nv:lted to 3“88a8t additianal poiuters, and 19 additional L o

N cm@nts vware obtained. These are prﬁsented i Table 3. it can be seen that 7

T -~ - -

- * T - /f Insert ',l‘gb}.e 3 hegeiﬁ -

,_5,;' - T
. approxiuataly halt tcnd co xe:lnforce Pst::etson while the remainder focus specificazly

L

an the asntally utlrdtd Ruders of chis papar nay wich to incorporate those

. dn su‘anqm:nt ropcrt:. It 1s the prenant writar's uperiqnce that {tem siw in IR

'kblc ﬁs & Cinmon experience for paxents. This would appear to be a gensi -

point for parents and professionala must be sware that they do not devalue the

parante Ona also notes the conce"n for a positive viewpoi.nt concarning the

- S- T

reearded as contained % tcm 2 of the ;table— wlgich statas, that the r-;{!:grded can

7" be trained. ' o : X

- N

Opini gndm Future Trends - B L
J'_/

'rhe data wi!.:/ grotped :lneo categovcies of aé"eement v3. disagteement exclndin%

3

a no opini.on “dn order to test if the resul*iug proportimm were diffzarent

from a 50—50 chmn split.

(This procedure wax done to conform to standards




i

frn .
MR

-~ 7’ —f . _"w'.f - -

defived by Edwards). The results are summarized in Table 4. "It appears ~

/Insgt_t Table 4 here

g
i 5

that these parants were most definite in their veactions. Oniy three 1tems - . ' -
reprasent a diversity of _opin:l_.qn; (It should be woted :I;at the items in Table 4

are arrenged in magnitude of egreement to disagreement and NOT in the orxder -

a3 they appeared in the scale.) I

The rmiﬁing pfopos_it-iona are ,,aignifi&ét in thac the apparant overuse "

of agieelsctmsly a‘gus' for ééu*‘ itoms as vell as the overuge of disagree/

—_— R . _ -

70&:01:;1? disasrce utagories 18 beyond = chance distribution 'aecording' to the

' JR——

Edwards teat of popuhc:!.on ratics, Implications wc;uld geen to be that:

1, These parentc ave in agteaéeng with prevalentg accepted concepts

regarding an aarlv enphu:is on a vocat.ianal eaphasis and training . -
lit“ 3)0 . —f )

2. These parents appear very golei'ent of other 7pa‘:snte vho are not

available for parent couferences (item 11}, and these parents do not ‘ 7
seen reaady for a system which includes the c‘tﬁd’s physicel =
presence at the confezenca (1tem 7). , / -

[

-3 ‘rheae are raady for iuvolveaent, and velcone /,acc’"é to
ormation end observationsl opportunitiesg (iteoms 1, 2, 4, S, and 10),

4, These parents ars positive in chsi!: raactious to epecial education - :
(itm 9 and 13), - ) } 7 ) ] B
"5, Tha response to 1:-: 12 reflects a willingneaa of these parenis to
share of themselvas., If this report has meri:, it is that these - .
parents have contributed to cur understandins. I —

6. This at.udy otfere winimal guidance 26 to parantal preferancee for
reporting pupil progress. Analysis of 6, 8, and 14 supgests that
- - _ thase parents ars opposed to comparisoris to\and raporting systems
o applicnbl.e to the normal-child. There appears to be some variety
- of opinion to & comparison to other sinilar Tetarded childcen, In .
___ a subssquent survey it would be helpful to add either an cpen - -1
ended quastion, or an item which says, "I think my child should he B
compared sccording to his own profile of strangths and waaknesses", B e

7. - The values of home visita (item 16) and a fellow parent as the best
.~ source of advise (item 15) provoke a diversity of opinion..




-7-
Background Factors and Renkinas mtets

Bach pointer was cast into an above and below medisn distribution so that ) .
,., " oa median test, as de&cribed by Edwards, could be made for the variebles of
i . rela::lonship ‘to child, g;o;Jzam entollnent, child‘s age, snd previous experience
> N ‘with counseling (See Tables 1 and 2). ~ - :

-~ Pointers two (understand), four (our ptoblem} five (attitudas). six

(hngunge » seven (defensive), eight (aea ba:.h parents), ard nine (1ova1cy . —
to child) and ten (good intantions) faﬂed to meet a 05 level of significance, 7 )
and thus remain indeperdent of background variables as defined in this study.
Rehtionship of child m found to ba a:lgnif:lcan* at neyend the .001 level

1 JJW,,I

for only one po:lnt:er, itela 12, which dealt with professional jealousias. 'rhe

obtair~" chi—aquare of 14372 was accounted for most by mothers who were more
7 frequant:ly below the madian than fathers who valued this trait more highly.

YORream em.'ollnant and uediln position was found related at the .05 level

for know your resources (pointer three), just people (pointer eleven), and at
tie .001 lavel for jealousies (pointer 12). The {mplications seem to be that: &

"1. The residential faciut:iaa group seems avenly divided with respect . ’ -
to pointcro 3 and 12 and undervaiue 1L, - . . :

N

.y

2 J‘arcnta ~4in_the other progru categories are conaistem: in under-
valuing thase po:lntarsg T L

. ) 3. Publie school parents aze equally dividad on- poinur 11 and tend .
N . 'to undmalu pointars 3 and 12. - ] ) -

Agu of child Jas be?ond the o/ lgyel for ‘pointers 1 _(i:eil ug as
7 socon as posnible) know your resources (pointer 3), and pointer 11 (just people)
. and at the ,001 level for jealoueiua {pointer 12). Implication: :>uld seem

. tobeas follows: - -

‘ 3. Paunts of school age children undervalue pointers 1, 3, and 5 S -
\ whila divided on pointer 1Z. — . e

- 2. Paxents of tesnagers undervalue po\s,ntars 3 and 12, are dii:idod _' . ’ '
| on 11 and oildly prise pointet 1. 5 .

.
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It would seem worthwhile to note that previoégféontecﬁ with counseling

= falled to generate any levels of significance. It would appear that these

~ . parents approached these polnters without referencez of Znfluence from pravious

) . . . . .o z
experilence, : : - :

= . In gome degree of summary, it would appear that. age of the.rstarded person
and prdgiam enrollment are prime factors in ranking while relationship to child

s only modest. Interestingly enough,rpfevious contact with professionals

geems of ﬁinimél influence,

acggronnd Factors and Trends

Inspection ‘of Table 4 will enable the reader to undvrstand why ohly three . §
items were found to bear an” telationships to background variables. Givon the N

magnitude cf the cbtained chi-squares, these pafenis were responding with 2

cemviction beyondrbackggound.

S —

N
g " Comparing the retarded child to other children of similar condition
/ g ] B . 2 i

- H
did not seem to be related to any of the background variableg. It would appear

.ih A

¥

‘that opinion is independent, or related to a highly spacific preference.

Prog"am enrollment seems to be the onry variable associated with the,bast

i . gource of advice is fton a fellow pareuf} Public school parents seem evenly } L =
split while the residential facilities grcup seems to be doubtful in contrast \\ : ‘

to the other program eg:egory grcup seens to be most positiv: for it.

- With respec: to home visits, 1t was proo:am enrcllment which sgain was tﬁe = -3
7aignif1cant factor. Public achool parents and residential facility pacents B .

. would seem to not prefer the home visit to the confarence located in situ - -

while the other program group seems to prefer the home visitation.

CONCLUSIONS aE

, ’ ——— The fcllowing conhlusions unuld seen to merit certain considerations for

either the practitioner or’ :he researchers -

Lt
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1.

2.

3..

4.

5.

-G -
There is an sgreement pattern for the 12 pointers.

Parents are definite in their opinions regarding trends

" in_scheol orient:ed counseling,

~

Program enrollment of the chﬂ.d and age group of the c¢hild rather
than relationship to child, or previous contact with counseling, appear
to influence patental praferences and opinions.

Subsequent studies of this type should focus more specifically

on program enrollment and age to more specifically determine their
influence, Additionally, there gshould be efforts directed toward
1dentification of professionals who are perceived as helpful and the
qualities which parents most highly prize.

1

The use of the Patterson pointers does appear to be a helpful
procedure to i{dentify parental preferencesa .

3

Y
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"Pointevs”

i3

Table 2

3

Sumzary of Median and Mean Rankings

"o

for Twelve Pointers f£or Professionals

Rakingsd ]
) N, S.D,
7 -.Tell us the nature of our problezn as soon - )
as you know the nature of the problem 2 3.222 3,000
Help us tb undaratand‘onr problen (give
us the information at our own pace which- .
we nzed to deal with our pzoblem . 3. 3.921 2.592
Kunow your vesources (have first hand infor-
mation sbout the people and agencies who . ) )
‘help us k! 4.333 2.608
- Help us to aeg—'étxis:is OUR. problem {do not . ) .,
take over for us-support our decisions - B C
help us to explore altexnstives) . 15 5.619 2,802
Remember the- :lmportanca of at:t:imée - (bP ,
“objective about our probleﬁ, But respect ) ) L .
" our feelings) TN . -16 6.508 2.408
: ] - - . i - - EE «
- Wateh "your. lauguage - a*roi.d 3argon - use
~ terms we cap understand - 6 6.635 3.511
Never put us on the “Gefensive - do noz make 7
us Justify our past actlons - halp us to . . i
see oux’ px'eaeat au& future tasks 7 7.048 2.7719°
Alvays ‘3ee both pareats o -1 7 —7.048 14,041 /’ -
= ; - " 77 - - - - - N } - © 7 .
WéTare. parents and you are professionals; ] / *
+ = regardless of-how objective we nay seen, : : . ,
texmber, ‘our loya:ftiea are to our child 7 ' 7.286 -2.813 '
Recog:tize our good intentions _even though . ) .
our actioas may not meet your standards 8 A 8.153 . ]2.513
: Ranenbaz. we parenta are just. people -~ neithey :
saints, nor -sinners . 10 8.810- 2.977
Keep your professional biaaes and : .
jealousies to youraalf L 11 9.508 2.781
S - = N - S

1 ia ‘most haportent, 2 naxt most impoﬂ:ant, ete.

*

£
£
=
=
=
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~ Table 3

Sunery of Additional Pointers

Recovmended by Parents

i Additional Peintera _1Fraquencies
etegoxry i Specific Pointer '
- g ditional Pointers! 1. Be homest
= telated to 2. Tell parents all of their
stverson child’s ptcblems a3 goon
a8 they are known.
: 3. ’zafer parents to parent
7 ¢ ‘ organizations .
- 4. Use common language
5. Be human ~ respect children
1 for what they ave
3 6. Understand that parents
ars not necessatily
retarded '
. §7, Don't make uz feel guilty
Addd tional 1. Doctors must be better
uIZ’c::ln’i:e?:‘s informed about ttaizglng
~ for retarded
2, Rengmber that retardates
~ need to be trained not
’ stored away &
3. Commupicate moathiy .
with parents 1
_&. Know veiated piroblems
. of retarded 1
3. Learn more sbout problems
of retarded "1
8. Invoive-parents in
plannding - 1
7. Interest public off:r.cials
i

to meet needs of. retarded

Ll

T e

b
H‘“p
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o . . Table 4 " ) .
- Parent Reactions to Future Trends of Parent-Teacher Ralationships
- S -

Praceice ! - Opinions i Value of
e ‘ ol _ihgreement BDissgreement | Chi-Square’
] 1. Parents should heve a say in the )

. decision wmaking for nlann..ng for .
thair child 62 0 62.00
3. Trofeseionals ghould 1isten to parent
informaticn about their ‘child 62 g 62.00 - .
Mf?’{; Vayafio 1al planni-xg should be 'bem.m ) ) - -
 wiile ¢he child is in the primaty 50 -9 _2B.49
- 5tades / ot
TUTY vould .!.ikﬂ to koow my child‘s I.G. ‘1 41 b 26.063
51T think iz 18 valuable €0 obsen?e ) T : B
wy child 4u the clnssroom . 5% K3 te 40.163° "
6. iy child's report card should be like L 1. iE
- that used in the zegulag:_;gfades 9. &0, - ] - 119.612
”;‘c?i THY h’i 1d chouid be present 2t Pavent- - T ] -
cher conferances. -5 ] 45 29.823
"8, I think uy chlid should be compared 75
to normal children of the sama -
chronological age -~ 4 ° 4 55 ] *4!@.984
9. Special Education t'aa dcme very. little - F e :
~ for my ._11._1:1 - 7 *43 ©25.920.
0. I Think coschers ash too :sany persct:al - o S -
q‘zesticna 1 ~50 - 47,078
FENRNL 'par ety éo not m.tend ParenteTascher )
- conferences, the child should be vt ; I A
zerminated from school 4 54 - “43.104
12, Piiling cut questionnaires iike this i S i R
e wasta of gime, ° 2, Te b 48 - 1 8232
T3, I Feel teachers ave weil informed about] . ] . BTl
- my ehild's conditioas 35 -} 20 T 6,090
T4, I think my child sbould be compared T N A
"~ , to other ci‘ilx‘x;:en of the same conditlon] 23.: .° }-32 T4 SLAT2%
15, T'nc est source of advice is from &, e N 1 I S ~
| ‘fellow pearent - N 23, " 7§ 29 - o692%
1 .- . ' i T
| 16.' T *p;.efe:. home visite to echool
- conferences 20 g2y -024%
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DALLAS: CEC. 4/25/73 . //'
A BEAAVIORAL OBJECTIVES CURRICULUM FOR THE
TRAINABLE MENTALLY RETARDED ’ .

’

/
Program Abstract: '

f
i
H

I. Describes efforts to create a checklist o. behaviora13
goals for the instruction of the trainable mentally i )
retarded, and the development of a system for the
immediate retrieval of learning objectives and ’

- activities compatible with these goals.

1
. /
II. Describes the uses of the checklist: s
A. An intake evaluatidn instrument ' .
B. Select starting points for instruction

L. Monitor student progress ,
DiimEvaluate;stddent,progress_andiprggrgg -

o

4

i J—

III. Describes the data collection and,reporting systems for

'evaluation and acccuntability. , L
.- Describes the articulation of the public school TMR- ]
program with Office of" Mental Retardation programs.
§ ? o i . . ..
) !
f S Presented by:
L Educational Service Unit No. 13
§ Scottsblufﬁ' ‘Nebraska
, % -
\ i i “
-
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" A -BEHAVIORAL OBJECTIUES CURRICULUM FOR THE TRAINABLE . 5

:J:--MR RALPH ANDERSON PSYCHOLOGIST REGION I OFFICE OF

. NITHIN OUR SERVIFE UNIT ARE 10,000 STUDENTS IN 25 SCHOOL

’,ANY TOWN. YOU MIGHT HAVE HEARD OF.

i

AUDIO

I AM PAUL KENNEY. THE TITLE OF OUR PRESENTATION IS---

H

MENTALLY HANDICAPPED. 5‘\\;

o

_ ) \‘7
ALONG WITH MYSELF THREE PEOPLE WILL MAKE OUR PRESENTATION.

THEY ARE: N -

--MRS. ILA GRIFFITH, TEACHER OF OUR TMR PROGRAM .

“ MENTAL RETARDATION. T~

WE ARE FROM SCOTTSBLUFF, NEBRASKA LOCATED TWENTY-FIVE
MILES FROM THE NYOMING BORDER AND HUNDRED MILES FROM

~

IS AN INTERMEDIATE EDUCATIONAL AGENCY. OUR MANDATE IS TO
PROVIDE SUPPLEMENTAL SERVICES TO LOCAL SCHOOL DISTRICTS--
* SERVICES NOT OTHERWISE AVAILABLE TO THEM. 7

T
—.
.-

DISTRICTS DISTRIBerU OVER I 470 SQUARE MILES. THE
COUNTRY IS LONESuME OUR ITINERANT STAFF USE WINDMILLS 7

“FOR NAVIGATION,

--MR. UDELL HUGHES, ADMINISTRATOR‘OF\OUR EDUCATIONAL UNIT. g

AW
\‘ N

THE -AGENCY WE WORK FOR, EDUCATIONAL SERVICE UNIT NO. 13 - A
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| VISUAL )
8,
|~ "Y0U TO MEET MR. UDELL HUGHES WHO WILL INTRODUCE THE
CURRICULUM. |
- ™~ .
!? rt —— - .
T ‘ ©IN 1969, THE 25 SCHOOL DstR$c1§;£§ SERVICE UNIT 13
I | | REQUESTED US TO UNDERTAKE THE EDUCATIONAL PROGRAM FOR
S i I . 5' . B i N -
e . TRAINABLE MENTALLY HANDICAPPED. STUDENTS. IN RESRONSE, |
A - _ME_DEVELOPED-A-TMH -PROGRAM" WHICH WE™ CALL "MERIDIAN® ! B
o Ce e AND ENROLLED OUR FIRST STUDENTS IN 1970. %
:F-?’ S A ,,m,;iiﬁkﬁ“h:eﬁw; i*, - - - - ;’
Lt - | WETHADA-UNIQUE GPPORTUNITY -- A CHANCE TO DEVELOP'A
L C | PROGRAM FROM 1TS BEGINNINGS -- WITH NO ANTECEDENT TIES,
| OR CONSTRAINTS, TO-MODIFY OUR THINKING. |
L | OUR OBJECTIVES SINCE 1969 HAVE BEEN THO: |
N ‘ FIRST, TO DEVELOP A DOCUMENT WHICH GIVES THE TEACHER A :
g , S{STEMATIC WAY OF CONDUCTING AND MONITORING HER INSTRUCTION l B
| S OF TRAINABLE MENTALLY HANDICAPPED STUDENTS. THE 7 N
N | 'DOCUMENT (1) SHOULD LIST EVERY POSSIBLE AREA OF TRAINING §
- IN DETAIL. (2) IT SHOULD PROVIDE A WAY TO ESTABLISH §
- N £
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VISUAL °

o

"A TRAINING PROGRAM--ENTRY LEVEL BEHAVIORS

\\\\FTAR ED AS WELL AS TO OTHER STUDENTS, IF ONE CRITICAL E

OBJECTIVES AND LEARNING ACTIVITIES RELATED TO, THE DIAGNOSIS

AUDIO

AND RECORD THE BEHAVIORS A STUDENT HAS WHEN HE ENTERS
(3) IT SHOULD

PROVIDE A WAY TO ESTABLISH AND RECORD THE BEHAVIORS THE ' B
STUDENT DOES NOT HAVE FOR THE PURPOSE OF LOCATING .

- STARTING POINTS FOR INSTRUCTION.- (4) IT SHOULD PROVIDE -
;/A/ﬁiY TO MONITOR, MEASURE AND REPORT A STUDENT'S PROGRESS

OR LACK OF IT. (5) AND FINALLY IT SHOULD PROVIDE DATA

FOR PROGRAM EVALUATION AND ACCOUNTABILITY. _ [
OUR-SECOND OBJECTIVE IS TO DEVELOP A TMH PROGRAM BASED ON
DIAGNOSTIC AND PRESCRIPTIVE INSTRUCTION. AS A WAY OF
PILO%ING AND OBTAINING DATA ABOUT THIS KIND OF INSTRUCTIONAL
_ MODEL WE ENTERED INTO A TITLE VIb PROJECT--TITLED --

“A DIAGNOSTIC AND PRESCRIPTIVE’PROJECT—FOR,EXCEPTIONAL
CHILDREN." DURING THE THO YEARS THAT THIS PROGRAM HAS RUN,

NE LEARN“D THAT THE CONCEPT OF DIAGNOSTIC AND PRESCRIPTIVE

_TEACHING IS FEASIBLE--AND CAN BE APPLIED--TO THE MENTALLY
CONDITION- IS 1\<IﬁEﬁRETRIEVAL OF THE LE..RNING
HAVE TO BE IMMEDIATELY ACCESSIBLE TO THE TEACHER. TO

EXPECT THE TEACHER TO DEVELOP THESE ON THE SPOT,
. ENCUMBERED AS SHE IS WITH OTHER DUTIES, IS TO PROGRAM

FOR FAILURE.

NI

A o

-
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VISUAL

Fewrga ang Sl

aplo S

THIS IS A SCHEMATIC OF THE TWO PARTS OF OUR CURRICULUM.

| THE UPPER PART DESIGNATES A CHECKLIST OF BEHAVIORAL

GOALS WHICH CHARACTERIZE THE KIND§ OF BEHAVIOR WE HISH '
TO HAVE OUR STUDENTS DEVELOP. THE ENTRIES IN THI\\
DOCUMENT GIVE US THE DATA ABOUT STUDENTS FOR EVALUATING 4
THEIR PROGRESS AND THE OVERALL PROGRAM.

THE LOWER PART DESIGNATES THE EDUCATION PRESCRIPTIVE

RETRIEVAL SYSTEM OR EPRS WE DEVELOPED UNGER OUR TITLE
VI PROJECT.. WITHIN IT ARE THE OBJECTIVES AND ACTIVITIES

~ WHICH DESCRTBE THE KINDS OF’INSTRUETION NEEDED TO ACHIEVE

THE CHECK LIST GOALS.

. - B

THE CHECKLIST IS A GUIDE-AND REFERENCE TO:
IDENTIFYING A STUDENT'S NEEDS

—i,,MONITORING HHETHER OR NOT WE ARE MEETING HIS NEEDS

AND - EVALUATING EACHmSTUDENT S PROGRESS, AND THE
OVERALL PROGRAM. .

THE EPRS IS THE SUPPORT SYSTEM FOR‘THE‘CHECKLIST.

 FROM IT WE PULL THE LEARNING OBJECTIVES AND.ACTIVITIES
WHICH CLASSIFY THE BEHAVIORS DEFINED, BY THE GOALS, INTO

MANAGEABLE INSTRUCTIONAL UNITS.

P

i

AMONG THE REASONS FOR KEEPING THE CHECKLIST AND RETRIEVAL

"SYSTEM SEPARATE AND NOT TYING ACTIVITIES AND OBJECTIVES J

DIRECTLY TO THE CHECKLIST IS THAT WE USE THE EPRS FOR
CHILDREN OTHER THAN THE MENTALLY RETARDED. IN ENTERING

vy
¥

/

£
=
£
E
E
£
£
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VISUAL

-

AUDI0 L

CONTENT INTO THE EPRS; HE FIND IT DIFFICULT TO ISOLATE
OBJECTIVES AND ACTIVITIES WHICH EXCLUSIVELY APPLY TO THE
MENTALLY RETARDED. I IMAGINE"THIS.IS'BECAUSE THE BEHAVIORS
OF THE MENTALLY RETARDED LIE ON THE SAME CONTINUUM oF
BEHAVICRS AS:OURS, AND THEY DIFFER FROM US ONLY IN
DEGREE, NOT IN KIND OF BEHAVIOR. W, THEREFCRE, HAVE
KEPT THE- EPRS OPEN TO RETRIEVE LEARNING 0BJECTIVES AND
ACTIVITIES WHICH GENERALIZE TO ALL POPULATIONS, WHILE

AT THE SAME TIME, MAKE PROVISIONS FOR THE DIFFERENCES

‘ IN THE KINDS- OF INSTRUCTION WHICH ASSOCIATE NITH SUCH THINGS

AS HEARING LOSS VISUAL IMPAIRMENT ORTHOPEDIC AND

~MOTOR HANDICAPS,,AND SO FORTH.

I DO NOT WANT YOU ‘TO BELIEVE THAT OUR“CURRICULUM IS
COMPLETE. WE ARE CURRENTLY UNDERTAKING THE 2nd REVISION
OF THE MERIDIAN CHECKhIST AND ARE STILL ENTERING THE '

-OBJECTIVES AND ACTIVITIES WHICH COMPLEMENT THE CHECKLIST

INTO THE EPRS.

| WITH_THIS IN MIND OUR PRESENTATION TODAY WILL BE A -

COMBINATIONZDF‘&NH’E,BE WE ARE AND WHERE WE WILL BE. WHEN
THE NEXT SPEARER-QMRS.IIEAEGRIFEHIH;QTALKS ABOUT THE
MERIDIAN CHECKLIST ABOUT LOCATING STUDENTS AT PROPER POINTS

ifOF INSTRUCTION ABOUT MONITORING PROGRESS AND EVALUATING

IT, SHE WILL BE SPEAKING OF WHAT SHE HAS BEEN DOING SINCE
1970. WHEN SHE TALKS ABOUT EDUCATIONAL PRESCRIPTIONS

TAILORED TO INDIVIDUALS AND GROUPS, SHE WILL BE SPEAKING
ABOUT WHAT IS IN THE HOPPER NOW AND WHAT SHE WILL BE DOING

t
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g

FIRST I'D LIKE'TO TELL: YOu ABOUT OUR FACILITIEb AND
THE PERSONNE;iwﬂo,CONDUCT THEﬁINSTRUCTION IN OUR PROGRAM. ' Ju

* OR NOT, 12 BATHRGQMS.

AUDIO

DURING THE SCHOOL YEAR 1973-74.

= 2
4
2

£

H

ONE MORE REMARK. OTHERS OF OUR STAFF ARE PRESENTING THE

~ TITLE VIb DIAGNOSTIC AND‘PRESCRIPTIVE PROJECT DURING THE

1:15 to 4: 45 FRIDAY AFTERNOON SECTION. WE JUST'WANT YOU m
TO KNOW THAT THIS PROJECT HAS MERIT Iﬁ ITS OWN RIGHT.

- ncmn

(Udell steps down -- Paul up. )
Paul.

I'D LIKE YOU TO MEET MRS. ILA GRIFFITH, TEACHER OF THE

* MERIDIAN PROGRAM.

1a. : f/; D -

THE PROGRAM IS HOUSED IN A LARGE BUILDING ON SIX ACRES OF

GROUND AT THE OUTSKIRTS OF TOWN. WE HAVE THO LARGE

CLASSROOMS, A LARGE, ALMOST COMMERCIAL KITCHEN, THO = N
DINING ROOMS, A LAUNDRY ROOM, A LARGE ROOM SET ASIDE '
FOR HOME MAKING SKILLS, A LARGE AREA TO BE USED FOR -
vocAEIONAL,bEVELoEMENT, AN ACRE OF PLAYGROUND, AN INSIDE

AREA USED FOR PHYSICAL EDUCATION AND MGTOR DEVELOPMENT

ACTIVITIES, FOUR ACRES OF GRASS, TREES, AND SHRUBS, AND

MILES OF CORRIDORS HUNDREDS OF WINDOKS AND BELIEVE IT

]
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VISUAL \

" TEACHER--MYSELF--AND FIVE TEACHER AIDES.

~ SESSIONS FOR SOME SEVENTEEN STUDENTS.

AUDIO"

"ONE SUPERVISING
IN ADDITION, WE

THE INSTRUCTIONAL STAFF IS MADE UP OF:

HAVE ONE AIDE WHO, UNDER THE SUPERVISION OF- A-SPEECH
THERAPIST, CONDUCTS DAILY SPEECH AND LANGUAGE DEVELOPMENT

o
-

WHEN WE LEFT SCOTTSBLUFF YESTERDAY-OUR STUDENT ENROLLMENT -
WAS 40. THE CHILDREN RANGE IN AGE FROM FIVE THROUGH
EIGHTEEN YEARS, AND HE CAN, ACCEPT AND WORK WITH STUDENTS
FROM FIVE TO TWENTY-ONE.

P

_ AS_SUPERVISING TEACHER MY RESPONSIBILITY. IS TO SEE THAT

" THE STUDENTS ARE PROPERLY PLACED IN THE CURRICULUM AND AT
A PROPER LEVEL IN THE CURRICULUM, SELECT THE METHOD OF
INSTRUCTION THE AIDES USE, MONITOR THE INSTRUCTION,
MONITOR THE STUDENT'S PROGRESS, AND THE" THOUSAND AND ONE
OTHER THINGS EVERY TEACHER OF THE IRAINABLE.MMAI:H .
HANDICAPPED FINDS HERSELF DOING.

i
By

IN CONSIDERING HOW TO BEST DESCRIBE AND DEmoﬁszATE‘QUR
BEHAVIORAL OBJECTIVES CURRICULUM WE'VE CHOSEN TO START
WITH-PIECES AND.PUT THEM TOGETHER FOR YOU. WE HOPE WHEN
WE'VE FINISHED WE WILL HAVE EXPOSED ITS' PARTS AND THE

TOTAL FOR WHAT IT IS AND WHAT IT IS NOT.
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/,

v

~ THE STUDENTS' INTAKE $TATUS.

=EVALUATION WORKS.

i’ - i,

WE USE THE CHECKLIST IN EOUR‘WAYS:

/

/o
1. AS AN INTAKE EVALUATION INSTPLHENT. TO ESTABLISH ENTRY
LEVEL BEHAVIORS——NPAT IT IS THE STUDENT HAS WHEN HE

~ COMES TO US, //

_ " / ‘
2. IT IS USED TO IDENTIFY THE BEHAVIORS A STUDENT DOES

NOT HA E, AND DISPLAYS A BROAD SPECTRUM OF BEHAVIORS
) FRDM/NHICH WE CAN SELECT AS™ STARTING POINTS FOR

INS;RUCTION . )

; IT IS USED AS AN INSTRUMENT TO MONITOR STUDENTS"'
PROGRESS 0R LACK OF IT

4. AND FINALLY 1T=Tsfus£b TO EVALUATE THE PROGRESS OF |

THE STUDENTS AND THE OVERALL PROGRAM. oo
RETURNING TO THE" INTAKE EVALUATION -- THE CHECKLIST GIVES
US A HIGH DEGREE OF CONFIDENCE IN WHAT WE OBSERVE TO BE
IT IS ESSENTIAL TO KNOW WHAT
A CHILD ALREADY DOES BEFORE YOU TRY TO LAY OUT WHAT IT Is |
YOU ARE GOING TO HAVE HIM LEARN TO DO

LET ME USE AN EXAMPLE TO DEMONSTRATE HOW THE TNTARE -
WITHIN THE PACKET WE PASSED OUT, THE
mwmwmmmmmmmmmwmummm’g-

IS WARKED IN THE UPPER LEFT WAND CORNER.MITH THE NANE
YGEORGE", '
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VISUAL - . | AuDIO

WHAT YOU SEE IS TAKEN DIRECTLY FROM THE MERIDIAN
CHECKLIST. THE VARIABLE WE ARE CONCERNED WITH IS _ ‘
 INTERPERSONAL RELATIONS, AND THE MAJOR HEADING IS CARE

AND SHARING OF PROPERTY. : o .

1

NOW LET US SIMULATE A STUDENT, EIGHT OR NINE YEARS OF

=

AGE AND ‘CARRY HIM THROUGH A PART OF THE INTAKE EVALUATION.

i 2"

i - - R - A
M . .

7

% ;; o~ : ) LET US ASSUME-A STUDENT, GEORGE, ENTERS OUR PROGRAM :
- 7 ;12 1\ DURINGZNHE FIRST WEEK OF SEPTEMBER. OUR EVALUATION STARTS ¢ .
| /| INMEDIATELY MD WE ENTER THE DATE 9/72 ON THE LINE IN THE - N

B PRE"TEST COLUMN WHICH CORRESPONDS TO THE FIRST GOAL --
,4~IDENTIFIES [ PROPERTY “IN ALL PROBABILITY AT THE SAME
TIME WE NOULD ENTER THE SAME DATES ON THE LINES FOR THE ] 7
* SECOND, THIRD AND FO'™ "H GOALS. “DURING THE NEXT. NEEKS ] N .
. g THE STUDENT -WOULD BE OBSERVED -TO DETERMINE NHETHER QOR NOT A 1
HE,HAS ‘THE BEHAVIOR DEFINED BY THESE GOALS

¥

|

THE WAY THAT IT IS ENTERED ON YOUR COPY OF THE CHECKLIST, :
| N ME WERE SATISEIED, AFTER A PERIOD OF OBSERVATION, TRAT . e
e L  GEORGE COULD IDENTIEXﬂHIS OWN PROPERTY. WE ENTER THE B
- | DATE 9/72 ON THE LINE UNDER THE COMPLETION DATE COLUMN
= wHICH CORRESPONDS T0 THIo GOAL. IT SEEMS WE WERE ALSO )
SATISFIED THAT GEORGE HAD THE BEHAVIORS DEFINED UNDER = - . .
Numsé; THO AND THREE, CARES FOR OHN PROPERTY/REMINDED R
7 AND CARES FOR OWN PROPERTY/NOT REMINDED.  IN THE

g , © " _. | coMPLETION DATE COLUMN AND ON THE LINE CORRESPONDING T0
. - OBJECTIVES TWO AND THREE WE ENTERED THE DATE 9/72..

N -
W iww\npmmmuwnmmmnwm«wmm HHHH S D, WS 1 g 10

Y 0 ot s B ot 1 1

i

QL]
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VISUAL

,,,,,,

"FOR OBJECTIVES FOUR FIVE AND ‘SIX.

10,

~

THE CORRESPONDING DATES -9/72- APPEARING IN THE PRE TEST -
DATE AND COMPLETION DATE COLUMNS TELL US THAT WHEN GEORGE
ENTERED GUR PROGRAM HE ALREADY HAN THESE BEHAVICRS,

ENTRY LEVEL BEHAVIORS.

LET'S RSSUME NOW, THAT GEORGE ABUSES THINGS WHICH BELdRGf'
TOISOMEONE ELSE; GOAL FOUR, AND NEVER SHARES A THING OF
HIS OWN, GOAL FIVE. . BUT GEORGE ASKS IN THE MOST POLITE
WAYS POSSIBLE, TO_BORROW THINGS FROM OTHER STUDENTS, AND-
AFTER HE BREAKS THEM ALWAYS PROMPTLY RETURNS THEM GOALS
SIX AND SEVEN. - o o
1 IMAGINE THE CONSENSUS OF FEELING IN THIS ROOM IS THAT |

 EVEN THOUGH GEORGE DISPLAYS THE BEHAVIORS DEFINED IN GOALS

SIX AND SEVEN, WE CAN’T GIVE HIM CREDIT EOR'THESE BEHAVIORS -
' 7UNTIL HE AT LEAST POSSESSES THE BEHAYIORS UNDER GOAL FOUR--

CARES FOR OTHERS PROPERTY ... THAT WAS OUR INTEPPRETATION
WE DIDN'T GIVE. HIM CREDIT
WE. DID HONEVER ENTER

AND THAT S THE«WAY WE SCORED IT.

THE PRE TEST DATE, 9/72 FOR GOAL<NUMBER FIVE BECAUSE..
EVEN THOUGH WE QRIGINALLY DID NOT-PLAN TO DBSERVE THIS

BEHAVIOR, IT CAME UP NATURALLY..
: !

- e —
PETPRONE: =,
- —

BE-THAT-AS-IT-MAY; THE PROCEDURE WE JUST WENT THROUGH

1. IS EXERCISED FOR EVERY OBJECTIVE IN THE CHECKLIST. WHICH ISI

WITHIN THE STUDENTS DEVELOPMENTAL GRASP. WE CERTAINLY

- DON'T EVALUATE A FIVE YEAR OLD STUDENTS' ABILITY TO DO-

f

-

—ARITHMETIC SUMS OR TELL TIME "
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13.

14,

~ SOON s POSSIBLE

AUDIO

"A WORD ABOUT THE INTAKE OBSERVATION PERIOD.,
_ THE. NUMBER OF POSSIBLE BEHAVIOR GOALS TO' BE OBSERVED--

11.

BECAUSE OF

THERE ARE SOME 315 AT THIS TIME--TWO, THREE OR MORE WEEKS

MAY' BE PEQUIRED TO OBSERVE THEM.

IN ADDITION, THE STUDENTS

, DO NOT EXHIBIT ALL THE BEHAVIORS ON THE CHECKLIST B
: SPONTANEOUSLY -AND WE HAVE TO ELICIT BEHAVIORS BY PRE-

ARRAN3ING CIRCUMSTANCES AND THE ENVIRONMENT.a

THE BEGINNING DATE ON THE CHECKLIST IS THE NEXT ITEM FOR
DESCRIPTION.. USING POOR OLD GEORGE AGAIN, LET'S SUPPOSE
THAT AFTER ALL THE INTAKE EVALUATION DATA IS REVIEWED,.

_WE DEC ‘DE THAT THE' BEHAVIORS OF GOALS NUMBER FOUR AND

- FIVE ARE AMONG THE BEHAVIORS WE- WANT GEORGE TO LEARN AS

/';fe ~ - .5 T

5

AT THAT POINT WE ENTER THE -DATE WE BEGIN NORKING ON

THESE GOALS UNDER THE BEGINNING DATE COLUMN -AND ON THE ~ .

ILINES CORRESPONDING TO OBJECTIVES FOUR AND FIVE THE

DATES WE ENTERARE, SAY IO/72

WHEN WE LOOK AT THE TWO

" DATES 9/72 AND - TO/72 WE KNOW WHEN WE EVALUATED GEORGE
.AND HOW MUCH TIME PASSED BEFORE HE STARTED WORKING ON

THESE GOALS

==
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EVER} PROGRAM HAS SUCCESSES, AND THROUGH A COWBINATION OF
Lo - < BEWAVIOR SHAPING, PEER PRESSURES, AND TEACHER LUCK WE
- i | - MANAGE TO HAVE GEORGE LEARN THAT BEFORE OTHERS WILL SHARE
| MITH HIM, HE HAS TO CARE FOR THEIR PROPERTY AS HE DOES HIS x:‘
OWR.AND ALSO SHARE WITH OTHERS. AFTER OBSERVING THIS |

- MANIFESTATION OF A MIRACLE FOR A ““MBER OF TIMES AND IN A

e
'{.‘3
L}
]

NUMBER OF SITUATIONS WE ENTER THE DATES GEORGE MASTERED
THESE BEHAVIORS. IN THIS CASE WE OPTIMISTICALLY EN'[ER -
11/73. ' ’ T

————;
L

)

4 “WE HAVE THREE DATES NOW, PRE TEST DATE, BEGENNING OF
e : || INSTRUCTION DATE AND COMPLETION 6F INSTRUCTION DATE.

TR
prr——
[T
u

_ : - S THE FINAL COLUMN--POST TEST DATE--IS AN INDICATOR THAT '
: ; “THE BEHAVIOR THE "CHILD ENTERED INTO THE PROGRAM WITIH, OR
I o | THAT HE LEARNED WITHIN THE PROGRAM, IS A SUSTAINED BEHAVIOR:
| OUR PROCEDURE 1S T0 CHECK. OUT THESE BEHAVIORS AT THE
A | BEGINNING OF THE SCHOOL. YEAR, AND T0 LET SIX MONTHS OR °
- L | MORE PASS’ BEFORE RE- CHECKING THEM.

—"

= - ] < : '1 B
= — IN GEORGES' CASE, HIS CHECKLI}ST RECORD ,FOR THE BEHAVIQRS

3 15, = |- WE DISCUSSED WOULD LOOK LIKE THIS--IF HE MAINTAINED THE
i _ [ BEHAVIORS OF 0BJEC IVES ONE THROUGH FIVE. ~,
- B | . - oo - .
¥ % @ = ,_\\';; -
LRIC, ‘
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} i

I ‘ IF AT TNE TIME OF POST TESTING, GEORGE HAD REVERTED TO HIS
) "fﬁLB‘iAY§ AND AGAIN STRRTED ABUSING OTHER PEOPLES PROPERTIES -
;iﬂE,HOULB ENTER A NEN BEGINNING DATE - ABOVE THE - PREVIOUSLY

?} kL 'RE@&ROED DAIE,RND ﬁ?ART W PKINB ON,THIS a0AL ALL. OVER ; -
L ;'iiA\ QGRIN :;;5 \ . . )

Ed

¥

BACKING OP HE SHOULB*TAEK A, LITTLE MORE ABOUT HOW NE
NTERIA STUBENT AT PROPER STARTING POINTS IN {HE CURRICULUM
NE REVIEN HIS~STRENGTHS AND NEAKNESJES AS xNDICATED TO US

f*BY’HTS ENTRANCE LEVEL SENAVIORS CONSIDERING THE -INDIVIDUAL

) ,crfm}, SONE OF THESE. BEHMIORS HAVE MORE IMPORTANCE FOR }
’ifiﬂéfsaIA'rs FURTHER DEVELOPNENT THAN 0 OTHERS

RN
T gm

*-'Hmsa.s t}vsa TEACNING WM 0. TIE HIS snoss 0® TEACHING
E s mmmmm&mmmmuwwwmmmx
1 f”oré THE OTHER HAND, GIVEN A STUDENT WHO LIKED TO SEW AND

JL SR,

] WHO HAD SOME TALENT IN THAT DIRECTION, WE MAY PURSUE THIS
.\ aD DELAY TEACHING HER THE VALUES OF HONEY OR HOW TO.USE -

: - f’mﬁsme mcnms L /* )

i ‘mzfex ’fae TIHE HAS ARRIVED WHEN WHAT TLLBE SAYING IS y
o ;;;;.),,a Cﬂ*—?BINﬁTIO;{ ar-' HHAT HE- PRESENTLY po, <AND NHAT WE WILL |
ag, aezne THIS ccasme FALL SENESTER

L
P R S O O 11000000 07 e 0 0y R T T R P

T

R

)
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WE WILL CONTINUE TO USE THE

REVISED FOR THE 2nd TIME,

TO ESTABLISH INTAKE LEVELS,
INSTRUCTION, MONITOR STUD
- THE STUDENT AND THE PROGRAM.

BY THE TIME SCHOOL STARTS,
THE LEARNING OBJECTIVES AND
CHECKLIST ENTERED INTO THE
 MENTIONED.

COMING TO BETTER GRIPS W

OF THE STUDENTS AND, WE; HOPE
OF SUCCESS.

i
!
%.
%

N {

“NOW I'D LIKE TO fALK ABOUT K
AND HOW WE TIE IT ‘INTO THE.C

~1

IF YOU TOOK AT THE HANDOUT S

GEORGE THROUGH THE CHECK

YOU TO FOLLOW ALONG WITH
N

THE BEHAVIORAL GOAL FROM

ITH

iME.

THE

PROPERTY - IS RETRIEVABLE

AS DIAGNOSTIC STATEMENTS

THE'DIAGNOSTIC'STATEMENTSQ A
THE LEARNING OBJECTIVES WHIC

OBJECTIVES

AS

i

ENT PROGRESS, AND TO EVALUATE

WE WILL HAVEKA/HORKING PART OF

LIST,

BEHAVIORAL GOALS CHECKLIST--

AND FOR THE BETTER I HOPE--

FIND STARTING POINTS FOR

a :
, / / |

o

>

ACTIVITIES WHICH COMPLEMENT THE * ...

el ' ,
RETRIEVAL SYSTEM WHICH MR. HUGHES
THIS FORMAT CHECKLIST AND IMMEDI“TE RETRIEVAL OF

INSTRUCTIONAL TNFORMATION WILL GIVE US THE CAPABILITY OF

THE INDIVIDUALIZED INSTRUCTION

, INSURE INCREASING PERCENTAGES

HAT.IS IN THE RETRIEVAL SYSTEM
HECKLIST AND INSTRUCTION.

HEET, THE ONE ON WHICH WE RAN
THE SECOND PAGE WILL HELP

IT LOOKS KIKE THIS.

CHECKLIST - IDENTIFIES OWN -

IN THREE PARTS FROM THE E"RS.

EARNING OBJECTIVES KEYED T0
ND"AS ACTIVITIES TO INPLEMENT .
HIARE, TN TURN, KEYED T0 THOSE
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FIRST, WE- RETRIEVE THE DIAGNOSTIC STATEMENT. IT READS AS:

19. - ,
: THE STUDENT DOES NOT IGENTIFY HIS OWN PROPERTY. -
7 ‘ NEXT WE RETRIEVE THE LEARNING OR ACQUISITION OBJECTIVES
T 20 . ’ 2
WHICH ARE KEYED TO THE DIAGNOSTIC STATEMENT. .
_' THE OBJECTIVES SHOMN HERE ARE A SAMPLE OF THE NUMBER OF
’ , ; -|  RETRIEVABLE OBJECTIVES. FOR ANY DIAGNOSTIC STATEMENT THERE '

Coh _— l' IS AT LEAST ONE AND AS_MANY AS THELVE ALREADY PREPARED
O ‘0BJECTIVES.

. THE ACTIVITIES WHICH ARE USED TO .IMPLEMENT THE OBJECTIVES ]
21. ) | ARE LIMITED ONLY BY IMAGINATION AND PRACTICALITY. THE
ACTIVITIES IN THE EPRS ARE SUGGESTED MODELS;OF ACTIVITIES

AND CAN BE USED AS THEY ARE OR WITH THE}MODIFICATIONS WHICH
- MAKE THEM USEFUL TO THE PARTIGULAR STATUS OF A.STUDENT, AND
* 'AS.MODELS WE HOPE THEY GENERATE OTHER USEFUL ACTIVITIES.

13

* THE FOLLOWING ARE SOME SAMPLES OF THESE ACTIVITIES.
e o ] . - . R ¢
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22.

PR

24,
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28.

29,

30.

17,

CAUDIO .

«
|
H
i
H
LY

THE RETRIEVAL FROM THE EPRS IS THEN FORMALIZED'AS A |
WRITTEN EDUCATIONAL PRESCRIPTION., THE FORMAT USED IS FROM
THE TITLE VI PROJECT. “THIS IS A SAMPLE OF HOW THE
STUCENT'S PRESCRIPTION APPEARS. YGU HAVE A COPY IN YOUR
PACKET. :

THE 'MECHANICS OF COMBINING AﬁD USING.THE BEHAVIORAL GOALS
CHECKLIST AND;EDUCATiONAL PRESCRIPTION FOLLOWS THIS SEQUENCE.

1. FIRST WE FIND THE STUDENTS ENTRY LEVEL BEHAVIORS AND

STARTING POINTS FOR INSTRUCTION ON THE CHECKLIST.
2. USING THE STARTING POINTS OF INSTRUCTION - DEFINED
 BY THE BEFAVIORAL GOALS - WE ENTER THE EPRS AND
RETRIEVE THE DIAGNOSTIC STATEMENTS, OBJECTIVES, AND
" ACTIVITIES WHICH ARE THE INSTRUCTIONAL COMPLEMENTS OF
THESE GOALS. THE ACTUAL RETRIEVAL TAKES AN AVERAGE
OF FORTY MINUTES.

3. THE WRITTEN CONTENTS'— THE DIAGNOSIIC STATEMENTS, %

OBJECTIVES AND ACTIVITIES - ARE THEN TYPED AND PREPARED

AS. AN EDUCATIONAL PRESCRIPTION. : ’
4 THE PRESCRIPTION AND THE BENAVIORAL CHECKLIST ARE -PUT

INTO A NOTEBOOK - ONE FOR EACH CHILD. . —
5. INSTRUCTION BEGINS ON THE PRESCRIBED LEARNING OBJECTIVES

AND CONTINUES UNTIL'THE OBJECTIVES ARE ATTAINED. |

6. AT THAT TIME A PERIOD(QF<OBSERVATION BEGINS TO DETERMINE

WHETHER OR NOT THE BEHAVIORS LEARNED THROUGH ATTAINING *
THE INCREMENT™D OBJECTIVES ARE CHARACTERIZED IN
EVERYDAY BEHAVIOR OF THE STUDENT. .
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7. IF THEY ARE - THE STUDENT CONSISTENTLY ‘DOES

: EVERY DAY BEHAVIOR,'WE‘RETURN TO THE PRESCRIPTION AND
- CONTINUE IT, OR IF INDICATED, MODIFY IT.

- I KNOW WHAT YOU'RE THINKING ABOUT RIGHT NOW.

- THINKING, 3
~ FOR INDIVIDUAL §TUDENTS WHEN MANY OF THEM WILL HAVE THE /,;,Af"‘f&//

18.

AUDIO

hY .
iy \:“::X
X

CHARACTERIZE THE BEHAVIOR DEFINED BY THE BEHAVIORAL
THEN THE COMPLETION DATE FOR THAT BEHAVIOR IS
EXIT FOR THAT BEHAVIOR

GOAL -~
ENTERED INTO HIS CHECKLIST.
UNTIL POST TEST TIME.

IF THE STUDENT DOES NOT CHARACTERIZE THE BEHAVIOR IN HIS

YOURE
"WHAT USE IS 1T T0- WRITE INDIVIDUAL PRESCRIPTIONS.

SAME THINGS TO LEARN, AT THE SAME TIME, AND USTIE-TH SAME -h’
METHODS OF INSTRUCTION?" WE WENT THRC THAT FOR TWO YEARS,
AND YOU'RE RIGHT; IT IS A FRUITLESS EXERCISE.

THE TIME

“INVOLVED IN PREPARING THESE REPETITI NS.FOR AN INDIVIDUAL

STUGENT IS JUST NOT WORTH IT.

WHAT WE DO IS FOLLOW THE MEDICAL MODEL. JUST AS SALK
VACCINE PREVENTS DIFFERENT FORMS OF POLIO, AND PENICILLIN
IS USED FOR A VARIETY OF AILMENTS ONE EDUCATIONAL °
PRESCRIPTION CAN BE USED FOR GROUPS OF STUDENTS.. .

\'4 . .
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Paul steps down.

AUDIO
FOLLOWING THIS MODEL WE IDENTIFY THOSE CHILDREN WHOSE ‘
EDUCATIONAL NEEDS FOLLOW THE SAME PATTERNS OF BEHAVIOR AND ‘
WRITE A PRESCRIPTION WHICH TREATS THESE PATTERNS. ’ '4//
IN A GROUP OF SAY SIX CHILDREN AT-ANY ONE %IME, EACH CHILD .
IN THE GROUP IS WORKING TO ACHIEVE THE SAME BEHAVIORAL
GOAL, AND EACH CHILD MAY BE WORKING ON A DIFFERENT LEVEL
OFD%H§?§§MEZOBJECTIVE TO REACH THESE GOALS. ~ THE
TREATMENTS OR ACTIVITIES RELATED TG THIS OBJECTIVE CLUSTER « ~
“IN FORM AND KIND SO THAT THE ACTUAL INSTRUCTION IS MANAGEABLE _
BY THE TEACHER. THE QUTCOME IS THAT ANY PARTICULAR CHILD MAY
BE f/STED AS A PARTICIPATING STUDENT IN THREE OR FOUR GROUP
PRESCRIPTIONS, BUT THOSE BEHAVIOR NEEDS WHICﬁ?ARErHIS ’
INDIVIDUALLY, ARE TREATED UNDER HIS INDIVIDUAL PRESCRIPTIONS.

[1a"steps down.

CPaulwp. . o —

WE DEBATEDLONG AND HARD ABOUT THIS NEXT SECTION OF THE ;
PROGRAM. WHAT WE WOULD INCLUDE AND HOW WE COULD PRESENT -~
AN OVERVIEW OF THE CHECKLIST AND THE EPRS WITHOUT GETTING

“INTO THE KINDS OF DETAIL WHICH, IF WE WERE IN THE AUDIENCE,

WOULD TURN US_OFF. WE TRIED, AND MR. HUGHES WILL-RUN IT
THROUGH FOR YOU, AND NOT PAST YOU, I HOPE.

L

Udell up. ' : o -
2dell up. . ;X/f




| * WE JUST DID NOT HAVE THE TIME TO HAVE THE CORRECTIONS
e e PREPARED FOR THIS PRESENTATION.

-

rd

PRESENTLY, THE CHECKLIST IS DIVIDED INTO FIVE CATEGORIES

31, | TITLED: _
' SELF MANAGEMENT. COMMUNICATIONS. ~ INTERPERSONAL ,
RELATIONS. ENVIRONMENTAL STRUCTURE, AND ENVIRONMENTAL

o o ACCESS.

13

I A— <—|— "SELF MANAGEMENT" WAS CREATED TO ENCOMPASS BEHAVIORS RELATED
- 32, TO_MAINTAINING THE BODY AND IT5 PROJECTION IN CONGRUENCE
- ’ | WITH THE VALUES OF MIDDLE-CLASS SOCIETY.

FOR EXAMPLE, IN THIS CATEGORY WE INCLUDED THINGS SUCH AS
33. ___TOILETING, SELF FEEDING, DRESSING, CLOTHES-SELECTION AND
HEALTH CARE. THE 2nd REVISION WILL PUT CLOTHES SELECTION

AND" MAINTENANCE, NUTRITION AND OTHERS INTO DIFFERENT
CATEGORIES ’

i ’ : _ : . - A
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VALUES IN "fNTERPERSONAL RELATIONS."

AS WE REVIEW IT NOW WE ARE NOT PLEASED WITH.EVERYTHING WE
PUT INTO THIS CATEGORY,

| IN "ENVIRONMENTAL STRUCTURE", WE TRIED TO INCLUDE BEHAVIORS

7RELATING.T0 CULTURE TRANSFER. IN-OUR EFFORT TO KEEP THE
NPMBER OF CATEGORIES SMALL,

i
3
]
i
2

NE\INCLUDED SOME™ THINGS WHICH OBVIOUSLY BELONG ELSEWHERE.
; - ==t

"ENVIRONMENTAL ACCESS" CONTAINED BEHAVIORS WHICH RELATE ~
TO THE KINDS OF KNOWLEDGE A PERSON MUST HAVE TO PARTICIPATE

It IN CULTURAL OR SOCIAL- RESOURCES

IT SEEMS TO US THAT THE LAST THO CATEGORY TITLES ARE
INAPPROPRIATE TO THE MAJOR HEADINGS IN THEM, AND FURTHER,
ME'RE GOING TO REDISTRIBUTE THESE CONTENTS TO OTHER -

CATEGORTES. o R

. 2.
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43.
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UNDER EACH CATEGORY THE CHECKLIST IS SUBDIVIDED INTO MAJOR .’
HEADINGS. IN THIS CASE "CARE AND SHARING OF PROPERTY" AND
"TABLE MANNERS" ARE MAJOR HEADINGS. IN ALL, THERE ARE

_ FIFTY-THO MAJOR HEADINGS UNDER THE FIVE CATEGORIES. EACH
MAJOR HEADING IS FURTHER SUBDIVIDED INTO BEHAVIORAL GOALS -
THE REAL HEART OF THE CHECKLIST. THERE ARE SOME THREE -
HUNDRED FIFTEEN OF THESE GOALS IN THE PRESENT LIST, SOME
600D AND OTRERS WE RECOGNIZE AS NOT SO g, .

— THE BEHAVIORAL GOALS ALL DISTRIBUTE AMONG THE CATEGORIES.IN ./ .
* THIS WAY. '

YOU'LL NOTICE WE'VE ADDED A NEW CATEGORY, "EMPLOYMENT." .

MICH OF WHAT WAS IN "ENVIRONMENTAL STRUCTURE" BELONGS IN

A CATEGORY LIKE THIS.

LOOKING AT THE PERCENTAGES OF BEHAVTORAL_GOALS UNDER.
* EACH CATEGORY, WE WERE STRUCK WITH THE 8% GIVEN TO
"COMMUNICATIONS" AND THE 8% GIVEN TO "EMPLOYMENT." -

~ OUR EXPERIENCE IS, AS‘I’M SURE\TOURS HAS REEN THAT ONE OF
* THE MOST CRITICAL AREAS IN HABILITATION OF THE MENTALLY
RETAROED“IS IN THE AREA OF "COMMUNICATIONS " SPEAKING —
LISTENING, READING AND WRITING. YOU WILL AGREE TOO
THAT, FOR SOME, TRAINING FOR- FUTURETEMPLOYMENT IS ALSO A

HIGH PRIORITY ITEM
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44.

IT CAME AS A SHOCK TO US, WHEN WE GOT ARQUND TO COMPUTING
THESE PERCENTAGES, THAT OF THE TOTAL CURRICULUM, WE WERE
GIVING SO LITTLE ATTENTION TO THESE CRITICAL PRIORITY
MRERS.  ThIS 1 SIMPLE- COMPUTATION WAS ANOTHER SPUR TOWARD
AN TMMEDIATE' REVISION OF THE CHECKLIST,

ALTHOUGH, I HAVE BEEN DOWN GRADING WHAT IS CONTAINED IN
| THE CHECKLIST, THE BULK OF IT IS PERTINENT TO ITS

PURPOSE AND IN DIFFERENTIATING CONTENTS FROM SYSTEM, I'D
LIKE TO-SAY THAT THE SYSTEM WORKS, AND CAN HORK SHOOTHLY.

/
/

MRS. GRIFFITH HAS EXﬁOSED YOU TO THE INNER WORKINGS OF

sjtTHE EPRS, AND FOR A FEW MINUTES I'D LIKE TO FURTHER
\gESCRIBE THIS SYSTEM. AND HOW RETRIEVAL FOR MENTAL -

RETARDATION FITS INTO IT.
. | - i ” é
“THE EPRS IS, OR-WILL BE, DIVIDED INTO THE AREAS DISPLAYED

o ON THIS CUBE. USING THESE CATEGORIES, WE HOPE TO BE ABLE

TO RETRIEVE -FOR ALMOST ANY HANDICAP OR PROBLEM
ENCOUNTERED IN SCHOOL.

- AS MENTICNED BEFORE, WHEN WE- STARTED INSERTING
 INFORMATION WHICH RELATES EXCLUSIVELY TO THE MENTALLY

RETARDED WE FOUND IT VERY DIFFICULT TO IDENTIFY THESE

KINDS OF BEHAVIORS.




24,

VISGAL .| Aupbro

H % e

¥ \ { | WHAT WE HAVEZDONE IS TO PLACE UNDER THE CATEGORY |
R "FUNCTIONAL" ‘THE KINDS GF BEHAVIOR WHICH DO NOT FIT INTO !
o ' 'WEOUERCMEMRHS 77 J ]

.w| FOR EXAMPLE: B o

THESE KINDS OF BEHAVIORS ARE SO- EMBEDDED IN CHILD REARING . -
5. ., PRACTICES AND GENERAL INCIDENTAL LEARNING THAT THEY CAN |
- ‘ BEST BE-DEFINED BY EXCLUDING THEM FROM OTHER CATEGORIES

=t

o oy

e —

MHEN WE RETRIEVE FOR OTHER BEHAVIORS "WHICH ENTER INTO
THE EDUCATIONAL PROGRAM FOR THE RETARDED, NE LOOK UNDER .
THOSE CATEGORIES WHICH GIVE DEFINITION T0 IHE BEHAVIORS.

| ————

- L , \ FOR EXAMPLE "CLOTHES SELECTION AND MAINTENANCE", AND
. 46, "NUTRITION" ARE RETRIEVED UNDER HOME ECONOMICS IN THE - “
7 CATEGORN HEALTH AND P E.. "READING" IS IN THE L.ANGUAGE :

- , | TS, vspeecH AN LANGUAGE DEVELOPYENT" ARE RETRIEVED t
’ UNDER COMMUNICATIONS. WE HAVE MADE THE EPRS AS GENERIC B
- AS WE CAN AND IN SO DOING WE HAVE AVOIDED REPEATING 5
S INFORMATION THAT IS NEEDED WHEN EACH KIND OF HANDICAP Bk
: IS TREATED AS A CLOSED SYSTEM. YOU ARE FAMILIAR WITH -
CLOSED SYSTEM CURRICULUMS UNDER THE TITLES:™ “'CURRICULUM | ]
B o * FOR THE TRAINABLE MENTALLY HANDICAPPED " "CURRICULUM FOR
 THE EDUCABLE MENTALLY HANDICAPPED," "CURRICULUM FOR THE
" ACOUSTICALLY HANDICAPPED", "CURRICULUM FOR THE EMOTIONALLY

DISTURBED", AND SO FORTH.

—

Udell steps down.

N if , , ,: Paul _up. : ‘ ) - o %I'
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~ IN EVALUATING EACH STUDENTS' PROGRESS AND IN EVALUATING

THE OVERALL PROGRAM.:

K
7/

AT THE END 0F THE SCHOOL YEAR WE GO THROUGH EACH STUDENTS'®
BEHAVIORAL CHECKLIST, AND ABSTRACT FROM IT THE KIND OF -

( . : MY PART IN THIS 1S TO DESCRIBE THE BASIC THINGS WE DO
( DATA PRESENTED HERE.

14

S A o WHICH THE CHECKLIST IS CURRENTLY DIVIDED. THE RoWS TELL US:

- o ' 1. THE NUMBER OF EWTRY LEVEL BEHAVIORS THE STUDENT HAD IN
f §3 | ? | THIS CATEGORY. TEENTYLFIVE IN SELF MANAGEMENT.

o . “| 2. DburING 1970-71 HEBHASTERED- THREE BEHAVIORS OR 3% OF THE
TOTAL BEHAVIORS IN THE CATEGORY. DURING 1971-72 HE

< 5 S y - r ) MASTERED 5 BEHAVIORS OR 5%; AND DURING 1972-73, 9

- “|# . BEHAVIORS OR 8% OF THE TOTAL.

. L 3. THERE ARE 67 BEHAVIORS, OR 54%, OF THE BEHAVIORS IN

, THE CATEGORY HE HAS YET TO MASTER.

|
i,

4. IN THIS CATEGORY THERE ARE 109 BEHAVIORAL GOALS AND
T | 5. THE CATEGORY TOTAL TELLS US THAT HE HAS ACQUIRED 17

g ' | ‘*EBEHAVIORS R 162, OF THE TOTAL BEHAVIORS _DURING

- THREE YEARS OF JNSIBQMIION

THE SAME INFORMATION IS GATHERED FOR THE OTHER FIVE
CATEGORIES, AND ON EACH STUDENT.

THE FIRST COLUMN SHOWS THE SIX CATEGORIES OF BEHAVIOR INTO °
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‘ . ‘wE TARE THTS mmmmrm—mnsw ITINTO-GRAPH
. ’ , FORM. THIS IS OUR REPORT CARD TO THE PARCNTS. WE USE
’ 49, , THE PERCENTAGES RECORDED ON THE_ STUDENT DATA GATHERING SHEET
' TO' DETERMINE WHERE THE ENDS OF THE BARS ARE PLACED. "START"
INDICATES THE PERCENTAGES OF ENTRY LEVEL BEHAVIORS,
AND THE PERCENTAGE INCREASES ARE SHOWN FOR THE VEARS

mwwm

Balkn,

“b

B SR UNCEPYPVEIRIE

1
o i
it

Qdtd it Vﬁ

. : .| 1970 - THROUGH - 1973. WE FEEL THIS REPORT CARD .IS A RATHER
o REVEALING DOCUMENT BOTH T, THE PARENTS AND TO OURSELVES.

[ :M'ﬁbt

»

It

",é»

IN ORDER TO E\LALUATE THE TOTAL PROGRAM, WE TAKE THE =~ ==
50. - INFORMATION FROM EACH STUDENT'S EVALUATION GATHERING FORM

4 ' AND SUMMARIZE IT. “THE PROGRAM EVALUATION FORM REPORTS R
o : ' THE COMBINED DATA ACCUMULATED ON ‘EACH STUDENT.. o

AU,
iy

©

v‘mw‘w wmm‘

THE SIX CATEGORIES ARE SHOWN. THEEENTRY LEVEL BEHAVIORS
S e " ARE TOTALED FOR THE NUMBER OF STUDENTS WHO HAVE BEEN IN-

THE CATEGORY AND A MEAN FIGURE COMPUTED. FOR 35 STUDENTS |,
" . ' AND FOR' THREE YEARS - THE AVERAGE BEMAV1ORS ON THE CHECKLIST
’ ' WAS 31 IN SELF MANAGEMENT.

bt WWM-“
]

| ‘ : 'KE DO THE SAME THING. FOR THE BEMAVIORS ACQUIRED EACH YEAR.® °

| - ~IN 1976-71, 30 STUDENfé ;(cquIREn AN AVERAGE OF 9.1 BEHAVIORS.

1 —IN-1971-72, THIRTY- Two STUDENTS ACQUIRED AN AVERAGE OF 9 8 -
BEHAVIORS AND IN 72-73, THIRTY-FIVE STUDENTS LEARNED AN -
AVERAGE OF 14.6 BEHAVIORS. IF YOU LOOK AT THE EMPLOYMENT -
CATEGORY WHICH CONTAINS PRE- VOCATIONAL AND VOGATIONAL

- TRAINING YOU WILL SEE WE'RE NOT DOING SO GOOD THERE.
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*ms Ef{!} GF THE RG” SUM&ARiZES‘TﬂE TOTAL NLIMBER OF. -~
: BE&AVIO’RS LEARHED N ms cm GOR\’ IN THREE YEARS AN
B ALSG azvgs' 8 m}z quae m THE LARaEST NUMBER or - -
S : smnzms WHO Hﬁ‘JE m INST RUQ‘{IO& m;mrs CATEGORY . o -

-
- .
T -
- sy
- .
- - =

EEE Mszm}s;ﬁs EP{TEREB sma mn\moss THEY ACQUIRED IN
B IHSTR&IG?IOR FOR AL sxx CA}'EGORIES 3 BEHAVIORS. THE MEAN

};:gg ;; geg TQE*RE Qoma N “ms CATEGORY SELF MANAGEMENT. .
o 31‘ meks LIKE THE® STUErNTS cons,w us S HITH A LOT OF cua HORK

o o - ' :
- = B v
<

THE CQLQ%H SUHMRRI?F THE CUﬁULATfVE BEHAVIORS THE

:IGURE IS DETERHIHiQ ”3 ﬂIVIﬁING TﬁE TOTAL FOR EACH YEAR

sy THE LARGEST RGHBER os sruams m A czmzaorw INTHIS
case, 35 mnﬂn*s. et T
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ENTERPERSONAL: RELATIONS

/

i

ENVIRONMENTAL STRUCTURE

i

i v

o

ENVIRONMENTAL ACCESS E R

' IN DEFENSE -LET ME SAY' THAT WE ARE GEARING UP TO DO SOMETHING

ABOUT THIS. REVEALING, ISN'T IT? -

ai , o f
FINALLY WE TAKE THE TOTALS OF ALL! THE BEHAVIORAL GOALS

ACQUIRED FOR THE JNUMBER OF YEARS OOR PROGRAM HAS BEEN IN.

- OPERATION AND DI PLAY THEM. .IT LOOKS TO US THAT AS A

PROGRAM WE'RE GETTING BETTER. AT WHAT WE RE SUPPOSED- TO BE
DOING - OR - WE'RE GETTjNG BETTER AT CAPITALIZING ON THE
.STUDENTS’ MATURATION IN EITHER QASE - WE TAKE CREDIT FOR

| : .
“GAINS. [ f

! {
i i —
; P

HE- USE THESE GRAPHS AND FIGURES TO REVIEW EACH STUDENT S
' PROGRESS AND THE OVERALL PROGRAM. jNE ADJUST MODIFY, CHANGE

AND REVISE ACCORDING %g WHAT THEX?TELL US‘;vvuu}w)n»f»v
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IN ADDITION WE SEND THESE GRAPHS AND FIGURES TO THE STATE
e ‘ o - DEPARTMENT OF EDUCATION AS DOCUMENTS OF STUDENT AND PROGRA
ACCOUNTABILITY. =~ . _ o

IS

N - ’

\

A FINAL WORD ON MY PART. ‘THE DATA CONCERNING STUDEﬁTS\IHAT
YOU'VE JUST SEEN IS ACEEPTED BY THE STATE DEPARTMENT OF .~
EDUCATION IN LIZU OF PERIODIC PSYCHOMETRIC MEASUREMENTS.
_ WE ARE ALSO ABLE TO ENTER A STUDENT INTO" OU “PROGRAM ON
B e LT *_THE BASTS OF THE STATUS OF HIS ENTRY LEVEL BEHAVIORS AND ‘
7 - . . DO NOT HAVE TO HAVE AN 1 SCORE. . - N B

B IR I'D NOW LIKE YOU TO'MEET HR. RALPH ANDERSON WHO WILL
| TALK ABOUT THE ARTICULATION OF EDUCATION~AND QFFICE OF
MENTAL RETARDATION PROGRANS.

<

i s *

_Paul down. . : S

7 :'W‘-V’E ‘ .Aal Eh‘ up.. ] ;

iy

~ ENTITIES HAVE CONTENT, BUT THEY'ALSO HAVE EDGES. THE

" PREVIOUS PRESENTATIONS HAVE  GIVEN A 300D DESCRIPTION OF
_ THECONTERY OF THE. MERIDIAN PROGRAM, I HoULD- LIKETO
TALK NOW A BIT ABOUT SOME OF THE EDGES.

- S - "MOST. STATES HAVE LAWS DEFINING THE RESPONSIBILITY FOR

T EDUCATING THE CITIZENS. IN THE SPECIAL EDUCATION® AREA
THESE LAWS"GENERALLY ARE-STATED IN TERMS OF AGE AND ™
e - - INTELLIGENCE, AS MEASURED BY THE-STANDARD I.Q. TESTS. : -
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e NEBRASKA IS ﬁb EXCEPTION. WE HAVE DEFINED AREAS OF CONCERN

58 - | ALONG AGE AND. 1. Q. FOR 3 AGENCIES: THE SCHOOLS, WITH THE
ey PROGRAMS THE TMH PROGRAMS WHICH ARE GENERALLY HANDLED —.

’ BY THE ESU' 'S; AND THE OFFICE OF MENTAL RETARDATION

-

. - . |
_— - { 4

. B OMR, FOR WHOM I WORK, IS RESPONSIBLE FOR THE CLEAR AREA.

| sERv NG THOSE PEOPLE:. 1) WITH Q'S LESS THAN 85 AND WHO ARE
LESS THAN 5 YEARS OLD (GENERALLY WE WAIT UNTIL THE CHILD IS
ABOVE 2 YEARS BEFORE WE BEGIN TRAINING), 2) “WITHAIQ'S |
LESS THAN 30, BETNEEN THE AGES 5-21 (OR. CHILDRE« WHO HAVE B
BEEN EXCLUEEBWFROM A PUBLIC SCHOOL PROGRAM), AND 3) WITH
A 1Q's LESS THAN 85 AND OVER 21 YEARS OLD. THIS IS ALL

CLEARLY DEFINED. - THE EDGES ~ARE SHARF.

-

BUT WE DON'T TRAIN ON AN IQ OR AGE CONTINUUM WE‘TRAIN oK A
BEHAVIOR CONTIAUUM WHEN WE LOOK AT THE EDGES OF THE ABOVE:
DIAGRAM THINKING ABOUT ARTICULATION BETWEEN PROGRAMS WITH 7
U ’ \ ~ REFERENCE TO BEHAVIORS, IT BECOMES B URRED

59. ' - -

‘UH ]

i\ _/ |, OUR PROBLEM THEN IS TO MORE CLEARLY DEFINE THE TRANSFER OF
- -  CLIENTS BETHEEN PROGRAMS WITH REFERENCE TO BEHAVIORS LEARNED.

+ . M et

—. | THE OFFICE OF MENTAL RETARDATION HAS A CLIENT PROGRESS SYSTEM
* WHICH HAS VERY SIMILAR BEHAVIORS AS THE MERIDIAN CHECKLIST: n
s o - BOTH SYSTEMS HAVING. A COMMON ANCESTRY. REGION I OFFICE -

. | . oF MenTAL RETARDATION HAS A, CHILD DEVELOPMENT CENTER IN GERING,
N | NEBRASKA, ABOUT 5 MILES FROM SCOTTSBLUFF, WHICH PRIMARILY

. T - | SERVES PRESCHOOL-CHILDREN. THE CHILD DEVELOPMENT CENTER

i

- - S
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} . =~ HAS, THIS PAST YEAR, BEGUN TRAINING THEIR CHILDREN ON THE .
& i o
g % S - = L BEHAVIORS OF THE CLTENT PROGRESS SYSTEM MUCH THE SAME
— ST g . ) .WAY‘ASIMERIDIAN OPERATES. MANY OF‘THESE CHILDREN WILL BE y
. // ﬁaﬁ““i&«\u_maac ' - LANDIDATES FOR THE MERIDIAN PROGRAM AS THEY BECOME OLDER.

b

-

. B T “my ‘
~ THE PROBLEM'THEN BECOMES "ONE OF ARRANGING FOR A SMOOTH
‘ «ﬁiRANSFERVRQR_THE CHILD EROM.ONE PROGRAM TO ANOTHER.

P

TRANSFER THAT MAXIMIZES THE' AMOUNT OF ACCURATE INFORMATION
 ABOUT WHAT SKILLS THE cHILD POSSESSES, AND MINIMIZES THE
(OVERLAP OF PROGRAMMING FOR THE CHILD. sARPeNInG up (@ °
' THE EDGES, SO TO SPEAK. ]

P

. : : | ] ) -, _ :é' 7 7 77) _kjll - i
) S o + |- THIS IS A COPY"OF THE CPS REPORT| FORM AS REVISED BY THE
N ~ REGION I OFFICE. EACH NUMBER ON THE LEFT REFERS TO A =

o 60. } " | ~LADDER-OR-GENERAL-BEHAVIOR. EACHANUMBERED RECTANGULAR BOX

-

Y

’ o GENERAL CAIEGORY THE BEHAVIORS ARE ARRANGED SO THAT THE
ig, A T - =.| TOTAL BEHAVIORS IN A CATEGORY EQUALS 100%, AND SUBDEVIDED,
N i - _— B

L < 's| SO THAT EACH BEHAVIOR REPRESENTS, ITS PERCENTAGE OF THE
T | oroma ¢ | :

= - - B - -

i

H

Y : © o
i

“FOR THE SAKE OF BETTER VISIBILITY WE HAVE-TAKEN THE
RELEVANT PORTIONS OF THE REPORT FORM AND ENLARGED THEM.
- | . THE VISUALS WILL BE ON THIS ENLARGED FORM, BUT THE

g RN S ;*“‘FHANDGUT IS STILL IN'THE ORIGINAL FORM,

L




VISUAL

[

o
Nater

62.

63.

64,

5
-

PP

-

 ENTRY.

/ B
I GAVE A BLANK COPY OF THIS FOQM 10 THE DIRECTOR OF THE
CHILD DEVELOPMENT CENTER, AND ASKED HER TO SHADE IN
THOSE BEHAVIORS THAT/SHE WOULD LIRE A CHILD TO HAVE
BEFORE HE WAS GRADUATED FROM THE DE/ZLOPMENT CENTER TO

- MERIDIAN,

P

THIS IS THE RESULTING EROF;LE NATURALLY, GIVEN THE AGES
INMOEVED THE BEHAVIORS ARE PRIMARILY THOSE AT THE LOWER

_"END OF THE SCALE THAT EMPHASIZE FUNCTIONAL SKILLS. :

THE SAME REQUEST WAS MADE OF MRS. GRTFFITH CONCERNING
DESIRED”BEHAVIORS FOR: ENTRY INTO MERIDIAN. HERE AGAIN,
THE BEHAVIORS INVOLVED ARE THE EARLY FUNCTIONAL SKILLS.

AS IS THE CASE WITH ANY TWO AGENCIES, PROGRAMS,-BEOPLE,
OR WHATEVER, THERE ARE DIFFERENCES INVOLVED. THERE -WERE A
TOTAL OF 22 MISARFICULATED BEHAVIORS. EACH PROGRAM HAS

n MORE DESIRED BEHAVIORS THAN THE OTHER PROGRAM.

A CONFERENCE NAS SET UP AND THE BEHAVIORS INVOLVED WERE
DISCUSSED TO DETERMINE FHICH BEHAVIORS NERE*NEEDED'FORT /
ENTRY INTO MERIDIAN AND NHICH WERE, BETTER TAUGHT AFTER

e

.
THE RESULTING PROFILE MAKES THE TRANSFER OF CLIENTS BETWEEN
THESE THWO PROGRAMS MUCH MORE SMOOTH AS WELL AS GIVING THE'

-




N

il

VISUAL

65.

AUDIO

CHILD DEVELOPMENT CENTER A BETTER IDEA OF GOALS TO WORK
TOWARD.  AS WITH THE MERIDIAN REPORTS TO THE STATE |
DEPARTMENT OF EDUCATION, OUR ENERGIES ARE NOW DIRECTED TO THE
RELEVANT POINT IN TRAINING THE RETARDED, THE BEHAVIORS THAT
THE PERSON HAS OR LACKS, NOT SOME ABSTRACT SCORE.

(Ad. Lib.: Simplicity of process - selaom done)

AS YOU MAY HAVE ALREADY NOTED, THIS—NORK ONLY TAKES CARE .

OF ONE SMALL PART OF THE EDGES INVOLVED. THERE STILL REMAINS

THE PROBLEMS OF ARTICULATION WITH THE CHILD DEVELOPMENT
CENTER AND THE EMH PROGRAMS OF THE SCHOULS AND WITH THE 7
PROGRAMS THAT ARE INVOLVED WHEN A CHILD APPROACHES THE END

;OE'THE MERIDIAN PROGRAM. SOME PRELIMINARY CONTACT WITH THE
© - SCHOOLS HAS ALREADY BEEN MADE ON THIS. MR. HUGHES AND

DR. KENNEY MENTIONED THEIR INTENTION OF DEVOTING MORETENERGY
IN THE FUTURE TOWARDS THE DEVELOPMENT OF PRE-VOCATIONAL-
PROGRAMS. ONCE AGAIN, THE OMR PROGRAMS WILL BE INTERESTED |
AND INVOLVED, FOR HE OPERATE ADULT DEVELOPMENT CENTERS AND
HOMES THAT WILL CONTINUE THE TRAINING AND SERVICE BEGIN IN
MERIDIAN. IF WE POOL OUR EFFORTS AND ENERGIES INSTEAD OF
OUPLICATING, BETTER SERVICE WILL R\SBL:\HNTIL THERE EXISTS
A SERIES OF ARTICULATEDVPROGRAMS EONCTIONING\TOGETHER

———

THAT ARE ABLE TOARROVIOE%TEE”SERVIgES’NEGESSARYﬁIO BRiNG

EACH PERSON .TO THE HIGHEST LEVEL OF DEVELOPMENT AND Tt“;

AND INDEPENDENT LIVING HE CAN ATTAIN, HIS MERIDIAN, THE
EDGES WILL REMAIN BLURRED, AND QUR WORK CUT OUT FOR US.

°

THANK YOU,
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9714 DP 4+]
‘ 1‘_6 e - s
Code 1300.000 _Skillcare/ Share Prbgerty -

: S, Ny
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Nane

—— 2
v i
. =
.
1
“ =
.
-
- o —
- 2
b o
3

. Diagnosé_,_is ' ’ T ,j, .o :

1300.004 The studentidoea not identify his ‘own prope;.'ty.

‘Objectives} BER ' ’ o . - o | -

- - ——own-sipgle-piece of property.

1300.004 - - - - . - - B R

- . i —

1. From a set of f ive distractors the student will claim his . .

Z.a ‘From among-a set of. ten :distractors the - student will claim

o fiv’ipie‘ces -of “his own" property.. - o

i 3 -~ From -anong a. set of multiple distractors the student w:lll
. 4 claim three pieces o‘ his own property. -

- 757‘ - Ei 7::

Y —
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9/72 DP 4-1
- 28.
B Name Code 1300.000 5kill Care/Share Property
Diagnosis
1300.004 The student does not identify his own property.
‘ Objectives ) B . -
1300.004 -
: 1. From a set of five distractors the student will claim his . :
! own single piece of property. .
2. From among a set of ten distractors the student will claic i
five pieces of his own property.
3. From among a set of multiple distractors the student will
A claim chree pieces of his own property. 7
) 5. - -
6. -—ees

) ‘ Evaluation ’ A

f Objective #1300.004 Date Begun Date Fnded
1 10/73 12/73
2 ] 10/73 1/74
3 12/73




9/72 DP 4-2
29. :

Code Skill

‘ Activities ) 1300.004

1.

i (1) Place 5 unlike articles such as a doli, harmonica, ball,

i etc., on a table. Put an article belonging to the student among
them. Prompt the student to claim the article that is his.

(2) Place 5 1like articles, such as hats or balls or pencils on a
table. Put a like article belonging to the student among them,
Prompt the student to claim his.

! (3) 1Identify a piece of students proberty with a piece of
tape, mark, or his name. .Put his property in among 5
identical articles. Prompt the student to identify his. -

(%) ' ‘ ‘

(5)

3

Materials are identified by Activities.
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3.

SELF-MANAGEMENT
ATTENDING

. BODY MOTOR SKILLS

HAND MOTOR SKILLS
TOILETING
SELF-FEEDING
PERSONAL HYGIENE
DRESSING

CLOTHES SELECTION
CLOTHES MAINTENANCE
GROOMING o~

“ POSTURE

HEALTH CARE
HEALTHFUL NUTRITION
CORRECTIVE DEVICES

]
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35.

COMMUNICATION:.

NON-VERBAL COMMUNICATION
VERBAL COMMUMICATION

VERBAL CHARACTERISTICS
RESPONSE TO SOCIAL ENVIRONMENT
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INTERPERSONAL RELATIONS:

CARE AND SHARING OF PROPERTY

GROUP PARTICIPATION

TABLE MANNERS

INTERACTION WITH OTHERS

RESPECTS RIGHTS OF OTHERS

GREETS PEOPLE ACCEPTABLY

3 AIDS AND ASSISTS IF NEEDED 7
I © APOLOGIZES o

i INTERACTS ACCEPTABLY WITH OTHERS

3 ' RESPONDS TO HUMOR; DOES NOT RIDICULE
. | DATES ACCEPTABLY IN A GROUP

; o DATES ACCEPTABLY WITH ONE PERSON
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39.

ENVIRONMENTAL STRUCTURE:
COPING

BASIC READING

BASIC WRITING, MANUSCRIPT FORM
BASIC WRITING, CURSIVE FORM
BASIC MATHEMATICS |
DISTINGUISHING PROPERTIES OF OBJECTS
TIME MANAGEMENT

CURRENCY MANAGEMENT

MONETARY SKILLS

HOUSEKEEPING

HOME MANAGEMENT

YARD MANAGEMENT

SERVING MEALS

MEAL PREPARATION

SEWING
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ENVIRONMENTAL ACCESS:
TELEPHONE USAGE

MEDIA USAGE

COMMUNITY ORIENTATION
TRANSPORTATION

EATING AWAY FRoﬁHOME
COMMUNITY ACTIVITIES
PURCHASING
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42.

GEORGE

00%5-004<-2000 FUNCTIONAL

«210% Inter-Personal Relations
Pre-Test Begin Complete Post-Test Objective
Date Date Date Date Number

| 2103, 000

9/72 9/‘{2_ 6/73 .001
9/72 9/72 6/73 . 002
9/72 9/72 6/73 003
9/72  _10/72  _11/73 6/74 . 004
9/72 10/72  11/73 6/74 005
| . 006

.007

2104.000

.001

.002

. 003

.004

.005

.006

. 007

Care/Share Property
Identifies Own Property.
Cares for Own Property-
Reminded,

Cares for Own Property-

No Reminder.
Cares for Other's

Property.
Shares Own Property.
Asks to Borrow,

Returns Property.

Table Mami.ers

Eats at Reasonable Rate,
Does Not Disturb Others.
Excuses Self,

Serves Selt,

Requests Food.

Passes Food,

Participates ia
Conversation,




SELF-MANAGEMENT
COMMUNICAT}ONS
INTERPERSONAL RELATIONS
ENVIRONMENTAL STRUCTURE
ENVIRGNMENTAL ACCESS

EMPLOYMENT

43.

BEHAVIOR
_GOALS

109
22
29

82

24

DISTRIBUTION OF GOALS
UNDER CATEGORIES

PERCENTAGE
OF TOTAL

324
8
107
267
- 167

8%
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EDUCATIONAL SERVICE UNIT NO, 13’
EDUCATIONAL PRESCRIPTIVE RETRIEVAL SYSTEM e
’ -Ré\)ls -)
FOCAL CUBE _,_/73

g@:@ 3000-0000-0000 // / / /
- COMMUNICATIONS /
<9 ?3’ 2000-0000-0000 // / / / /
<> PSYCHO-SOCIAL /
1000-0000-0000
INSTITUTIONAL /
0000-1000-0000
- AFFECT
_ 0000-2000-0000 /
_ 2z  COGNITION
/ t Qo
! i >
©  0000-3000-0000
&5 PERCEPTION /
é
- —-f5-—-0000-4000-0000
% MOTOR
O]
2 0000-5000-0000
- SENSORY
o 0000-6000-0000
f CNS
; .
- H o
® m m
;- [ = o o E o % o g [
% S S+ 2< | 8ER| S& |8
; ) ~ l 9 | Vg | LB = | ©
S M S 9 o S A0 S n o K
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g3 = 84 | 8<<| 88 |8x2%
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EUNCTIONAL
SFLF_CARE
TOILETING
SELF FEEDING
PERSONAL HYGIENE
. DRESSING
. | GROOMING
MANNERS
TABLE
TOWARD PEERS
SAME SEX
| OPPOSITE SEX
| TOWARD ELDERS
1k TOWARD THE YOUNGER
CULTURAL_ADAPTIONS
TELEPHONE
MEDIA
TRANSPORTATION
EATING OUT
LEISURE
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AR . ; O .s ¥
0 25% 50% 75%
\ \ 1 1 _ [ 1 : | _ t 1} 1 ] _ 1 1 3
i 72-73 . '
Self- 71-72 .
Management 70-71 )
Start ) . d.
\ 4 1 i | i ' ] ! | 1 1 1 1 | 1 i ' i
72-73
71-72
Cornmunication
70-71
Start
! ] | \ 1 ] 1 L 1 i | 1 1 1 1 { i 1 1 1
72-73
Inter-Personal | 71-72 . N
Relations 70-71 ”,
Start
-
1 1 1 ! ! 1 1 1 i | 1 2 1 1 l i [ i 1 uD
i 72-73 .
MERIDIAN
, Environmental { 71-72
' Structure | 70-71 . . .
ANNUAL REPORT TO PARENTS
Start -
) ) 1 1 | | ! 1 1 ! ) ! 3 ! | ! { ! L
72-73
Environmental | 71-72 :
Access 70-71 , : \,
Start .
' ! 1 1 ] ) ! 1 i i J 1 1 1 | ) } 1 i A -
72-73
71-72 -
Employment -
y 70-71 .
k Start
o o — e e L — v A , . . . N v R —
OB
_ : : b - - 4 A K . . . ; 7= W
- _ - ’ ! N L e - o . . " H
E ym




50.

ENTRY 3
LEVEL -COMPLETED- } HE
| CATEGORY | ———— S g
Cumulative 70-71 71-72 72-73 73-74 w5
N =35 N _= 30 N =32 N =35 = e
Self- | o0 |- a1 P | 315 P | 512 -2 M e |
M M | M M "M s
Management 31.0 9.1 9.8 14.6
N = 20 N =15 N =19 N =20 N =
: | )
Communicate] 200 |- M | 102 M| g5 LM _ | 545 [ M _ MR e
10.0 6.8 5.1 12.2 )
N =3_| N =30 N =32 N =35 N =
Inter- W )
Personal | 1128 %~ | 411 FM— | o75 1M 439 FM— M_ s i
Relations 32.2 13.7 8.6 12.5 ® o
. N =26 N = 24 N = 26 N =25 N =
nviron- fd
mental | 323 | 7 M _ | g3 | M _ | ;g9 |-M_ [ M_ [ o
Structure 12.4 3.2 2.4 7.2 & [a
N =18 N =16 N = 14 N =18 N =
Environ-
mental 393 L 93 [ M 81 . - 219 M M e }3
N =12 N =10 N = 10 N = 12 N =
Employment| 32 41— g M| 3| M 11 P M e [0
2.7 .8 1.3 .9 =
T/columns 965 848 1608 1140
1
M/columns 32,2 26. 4 46,0

PROGRAM EVALUATION - MERIDIAN
ESU #13 - Scottsbluff, Nebraska

,"".p:‘ T &, = -
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SELF-MANAGEMENT
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57.

TOTALS OF
GOALS ACQUIRED

Cumulative Over
All Students

1970-71

1971-72

1972-73
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bu.
REGION I CLIENT PROGRESS SYSTEM REPORT FORM

* Client

_ Date: Client Center sS#
Laader Behaviors
aumber 10%, 20% 30%, 40% , 50%,
3¢ f-Mapacement
- L. [3.
23 1. 3. .
N 1, . 3, b,
‘__gi 1. 2. B, u,
3p 1. 2, . 4, .
y 1. 2. B . 4, __B.
1. [2. [3. ™
B 1, 2. B, u, 5,
6 1. 2. [ B . [ y, 5 .
7 1. 2. 3. .
7 = 1 b. 3. Iy
9 1 1o, [3, lu, 3
10 i. 2, 3, A
R 1. 2. 3. .
i 1. 2. 3. .
i 13 |1, 2. 3. N
_gnmmunication
Ep 1. 2. R,
15 1. 2. 3, la
_16 L. 2, 3.
ED 1. 2. 3.
i_terpersonal Pslations
18 1, [2. 8.
Y 2. (3.
g 1, 2. 3. 1
zia 1. 2. 3. .
21b 1. [2. [3. lu, 5
;% vironmental Structuring
4 1. [2. [3,
23 1, [2. I3, Ly, k5,
2], 3, it
.Zi 1. 3. i,
5 1. 2, 3, u, 5,
27 1. 2. [ 3. ] y, 5.
2 leo_ 2, 3. y,
2 1. b. 3. L.
30 1. I2. 3. fu,
2 1. 2, .
E 1. 2. 3. [u. .
34 1. 12, 13, N
-Environmental Access
3 1. 2. 3. 4, 5.
‘3 1, 2. 3, 4, F.
36 1. 2. 3 y, 5
37 1. b. I3, |
3 _ 1. [2. B.
e 1. [2. i3,
5o L. [2, B.
u-_ N, 12, 3.
_E Jloyment
42 D, [2. B k.
w1 [2. [3.
4 Le 12, N A
45 1. . [3. L.
10%, 20%, 305, 40%. 50%

e
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12/74 MERIDIAN PROFILE
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ARTICULATED AND MISARTICULATED BEHAVIORS
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12/76 ARTICULATED PROFILE
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REGION I CLIENT PROGRESS SYSTLM REPORT TORM
Scottsbluff, Nebraska

Client

; Date: No-/ Client Center Region I to MERIDIAN sS#

3
Ladder Behaviors
niiber 10%, 20% , 30%, 40% , 50%, 60% , 70% 80% , 0% ic
S4 f-Maparoran=~
1 ﬁ////////”/f’//W////J///////f’// ABS LS TT 77T Tl " 7 7 77

- a X/ TR 777 7777877777 LSS T TS 77 T 77477 77
‘. _.:_____;:/_.L//// /,“7//';’/////////’//7/4//////'//5. 6. 7

4 /L)L, 7T L. 5. 5. 7. L

3b Vs /”//////////A//////=. & 7. ),

— LS fA2 7 L7877/ 71 7. B ]
B /[ 2777 /////V”//////L///u ///////XS////////%////// VA

Sb W/ /B 7 /T /R, Y. 5. 3, 7, 1,
£ XS/ /7 A2, ;. 4, 5. g. 7. 3.
- LI/ A2, /3. . I5. [5.

L L. h. 3. ™ s, 6. 17,
9 1, 1o, [3. lu, 3 la [ o
i 2. 2. 3. 1 5. I
. 1. 2. 3 1. 5 6.

12 1. 2. 3 1. 5. &,
i3 1. 2. 3 )i, 5, 6.,
~_§omanunication

: YL Ao 77777 777777778 777 7777 7 i

I L. [2. 3. [y 5, 5. 7 [

i 1, 2, _Ia. 4, 5.

LS TR 77T . ., 5,

:_Interpersonal Prn.,aop

18 J///////////T///;}z B, [,

A BLTI ///L/ s L. 3. [u, [s,

N NIV . b 5 5
e \Y// [//1777/, /?/// [/ /31.///// L L 5, 6.
3"b I, [2. [3. ™ . 6. [7. L2,

:L vironmental Structund ing

S PN VLI AT T, [, [

.23 Y/l ////[é//,//////Ve,/ [/ /1y, E. le. [7. |2,

| 1. 3, » 5 5 7

-4, 1. D . 3. ™ 5, f.

26 1. 2, 3. I, A 3. 7 a

o 1. 2 3. L, b. 8 7 8.
% 1. [2 I3 N [s ls
2y 1. k. 3. It [s. 6. {7.
30 1. [2. 3. [u, ) 5. 7. [3,
5 & 1. 2. R u
A 1, [2 3 [u. 3 5. 7. lg
33 11, [2 [3, ' [5 la
‘Hvironmental Access
3 1. 2. 3. 4, 3 B 7. 8,
:35 1. 2 3. 4, . (51 7 a
"3 1. 2 3. I, . 6- 7, 8.
3 1. P I3 b, Is ls [7
2 L. 2 ! B. [y
i3 1. [2. 3, ] Ly, ls,

o IR b [y
uc_ 1, Iz [3. lu [s
%Smblovmgnt
42 L. [2. [3 L. [s s

tal. L. [2 [3 [y [s

sadl N, (2, [3, b [s ls

EBS . R. [3. b, 5. . 17.

£ g 10% 20%, 30% 40% 50%; 60%, 70% . 80%, eng | 10



REGION I CLIENT PROGRESS SYSTEY REPORT FORM
Scottsbluff, Nebraska

Client .
+ Date:_Wo.z Client Center MERIDIAN to Region I ss#
i
Ladder Bzhaviors
i ber 105, 20% , 30%, 40% | 50%, 60% . 76% | 80% . 20% 1
Cd f-Manaraman
S A VA S AT A S W F Wi T 7T
2a J/// N NN N AV VA a///,. Al - 7
Ay W/ i 7 i T 7 7 as WA ERFAERE c, 7
R 1’ RNV N YR Y u". 7 7 7 F. 5. 7. 1,
3b 2, s, 5 s, 7 N
-+ i// [A2.. S /WS fz,u7/ ‘B. €. 7. 3
13 Y., - // W /7777 W//////w/,//// NS/ T s, 1S
55 L/ ./ /, 9.J‘ﬁ// /J /7 > 5. 7. )
g) I- /. /’/, 2- uo 5. 6. 7. 3
B i/ /7077 /]2 13. . [s. [
4 1. _ "b. 3. I, Is. ls 17
9 1, [, [3, [y, 5 I [ Lo
e 1 2, - 3, : 5 5
VT 77 T 12, 3 . 5. 5
12 1L 7777771, 3 . 5. 6
13 1. 7/ -7 /7 2. 3 1, 5, g :
ymmunication
13 14 / 7 ," - /'/ J ;; 1/ ;o7 l j / / / -/ / ‘Bf'{ 7 ,, I 1/ / 7 J/ 1/ ;’. / .o,
5 ]’./ ,’/ /‘,/l :'; i?. /: :/ ‘r' o 3’ [ ’ ’4 ] S. ) ‘F,. 7. IP

"t
=
.

w1

A T N I

1. 2. . . .
’ A l/!,-"/"////12/./[///."”/3/.///"' Q. __Is.

:_Interperscnal Pelations

1 1. [2. 8. 4,
L 1. [2. 3. lu, , 15,
] 2. 3. i, 5 A
/7777 [/ 7 7B 7777 7h, 5, B
b 1. I2. [3. [u, 5, 5. 17, [3.
1v1ronnent 1l Str ucturinz
1. 2. [3. ™ ls,
1. 2, [3, luy, k. s, {7, Lo
1. D, 3 by 5. S 7
1. D, 3 L 5. 6. 7
i 2 3 L, 5. 8 7 8
1. 2 3 L, 5. 6. 7 8
: 1. [2, I3, L, [s. lg
: 1. h. 3. ™ 5. ls. [7,
1. 2. 3. [u. 5 6. 7. K
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4215 avenve i
scottsbluff, nebroska 69361
telephone 635-3696

A BEHAVIORAL OBJECTIVES CURRICULUM
.. FOR THE
TRAINABLE MENTALLY HANDICAPPED

PARTICIPANT EVALUA'LION

For purposes of evaluation of the preécntation, please complete
each of the questions. Consider 10 to be the highest possible

- rating and 0 to be the lowest possible.

Clarity of the content: .
0 1 2 3 4 5 6 7 8 9

Organization of the presentation:
0 1 2 3 4 5 6 7 8 9

Confidence of the presenter:
0 1 2 3 4 5 6 7 8 9

- The usefulness of the content:
‘ 0 1 2 3 4 5 6 7 8 9

The value of audio-visual aids:
i . 0 1 2 3 4 5 6 7 8 9

} The completeneés of the content:
. ’ 0 1 2 3 4 S5 6 7 8 9

List suggestions for improving the presentation:

Other comments about the presentation:

10

10

10

10

10

10




o A g

s ST 10 1 AR 1

A 1

H
£
£
£
H

From the Index to The
Educational Prescriptive Retrieval System (EPRS)
Underdevelopment by; Educational Service Unit No. 13
Scottsbluff, Nebraska.

Udell L. Hughes, Adu.
Paul P. Kenney, Dir. Sp. Ed.

0000-4000-0C00
Motor

4100.000 Coordination and Movement

4101.000 Physical functions
.001 Static balance
.002 Kinetic halance
.003 Large muscles; strengthen, coordinate
.004 Mobilize lower extremities
.005 Alignment of head-trunk
.006 Coordinate large~small muscle groups. Integrate

arm—~hand movements

.007 Mobilize upper trunk, shoulder girdle, lower extremities
.008 Coordinate, maintain erectness
.009 Patterns--Large and small muscle groups movement
.010 Develop strength in neck, trunk, lower extremities
.011 Stimulate all muscles, joints, tendons by rhythmic activities
.012 Develop endurance through resistive movements
.013 Mobilize joints to maintain alignment of body in movement
.014 Coordination of balance center for maximum control

¥y
j

4102.000 Fine Motor
.001 Visual coordination and pursuit (Refer also: -3401-)
002 Manual dexterity and coordination

4103.000 Forms of movement (Alphabetic)
.001 Balancing
.002 Bilateral
.003 Bending
.004 Bouncing
.005 Carrying
.006 Catching
.007 Climbing
.008 Crawling -
+009 Dodging
.010 Extending
.011 Flexing
.012 Galloping
.013 Gliding
.014 Grasping

.~ .015 Hanging
.016 Hitting -
.017 Hopping
.018 Jumping
.019 Kicking
.020 Leaping
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.021
.022
.023
024
.025
.026
.027
.028
.029
.030
.031
.032
.033
.034
.035
.036
.037
.038
.039
.040
.041
042
.043
044

Lifting

Passing .
Putting

Punching

Pushirg

React to command
Rocking

Running

Shaking

Shifting body weight
Skipping

Sliding

Stopping
Stretching
Striking
Swinging

Tagging
Throwing
Tossing

Turning

Twirling
Twisting
Walking
Unilateral

4500.000 Ogéupational Therapy

4501.000
.01

.002 -

.003
~ .004

Specialized routines
Stabilizing

Grasp

Arm movement

Utensil and other adaptions

4600.000 Physical Therapy

4601.000
.001
.002
.003
.004

Specialized routines
Stabilizing

Bracing

Locomotion

Equipment

4700.000 fsycho~Motor Domain

4701.000

Definition

4800.000 Motor Handicaps

4801.000
4802.000
4803.000

Orthopedic
Cerebral Palsey
Polio




