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An ursen,;need in inter-ethnic communication is the S

i’deveIOQMent of a- morkhole mocel for communicative L -
7teffect1venesa.ﬁ ‘One_of the probléms here is finding =
1nstrucr10nal apnroach.that bridges the com runic°tiov .
cap ‘between classroom: instruction.and field applt-
,catlon.- ‘Each area is. distlnctlv -unique yet each P S— o
- “should- compliment each-other. The BLBC model of = .

inter-ethnic’ cormrunication attenvts to. interface the
“student's--classroom experience with- actual,field .
.77 7 involvement. It 1s” a-workable model beciase it views
Sl - ﬂthe conmunicator as an inter-ethnic- specialist, it

<. places" perceotual skills in- a oilingual-blcultﬂral
context and it. utilizes an ethnic aige concept in the
classroom iretruction proceaures as well as in the
fleld exnerlencef R i .
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Each of us marches to the beats of different drummers, and therf

'beats we march to at various times emit’discordant sounds within

'
4

American life%

"Huelszal" ' S
- :'i?"Free enterprisel" I
“ 7 7-"Burn, babyj 5 burnl® - - -
- "Americal- -Love it or leave itl”— .
~~ “"Make love, not- warl® -

’ii"I have -a.-dreami"

CLs U MNiggert - Coon! SPOORi"

E‘fﬁ"Get Whitey!“ 7;5737 ,;;,”—77; - SRR

: call them beautiful sounds or we may’call then ugly sounds.“ But

we cannot dismissethewfact from our minds that these are the "

sounds of diverse ethnic peoples trying to relate withir the’l

h communicative framework of our democratic society. :f

One of America's unique cultural aspects is concern for”thé

communicative expression of the indiviaual.i This concern mani~

' fests itseli in the various politicai and governmentul processes

' we have devised to orotect the right of each of our citizens to

practice freedom of speech. Visitors to our country are usually -

perplexed by this seeminply'baffling communicative prooess. They '

cannot understand how it can operate without mass confusion.~ Yet o

,,,,,,

Mo mist “honor, our foreign commitments!" ff;i

We may f;fi

now?'";
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Todav, however, uith all of our orecautions to make the

7 communicative process work to its marimum,efficiency, freecom of

e
-

-

speech seems to be disfunctioning for certain members of our

country. Mino"ity groups are bevinning to question the val*dity

.

of free expression. They are beginning to wonder if the sanc- )

tions of free soeech are reserved mostly for the Anglo majoritv.

T e -
5

To them, the Anglo's needs and wants seem to be heard much more

readily bv our political and ¢overnmental processes than their§

are. Consequently, these minority groups have been largely

relegated to a position of disenfrancised citizens.i Small pockets

* =7

%

of ethnic peoples alienated from ouridemocratic communicative

va P

processes so vi,al to their need,of self—identification and group

Ee

R

actualization within the larper cultural heritage of our country. vf

: ,f; Ehese citizens have been placed in an environment of—societal

isolation in the ghetto, the barrio, and on the reservation.

-

This isolation has polarized their feelings and needs into a .
distinct ethnic identity "Black is Beautiful"— "Chicano , 7

"True American";?these are some of the sounds certain ethnic

. groups are marching to in America today. And the frustrations

they feel have expolded across the land in acts of violence, riots,:’

and protests. This frustration has spilled over to another ethnicii
group, a segmentﬁof our angry youth. They have Jeined with the 7
cause of thege emerging minority groups, and the upstart of’all
this activity is activated in incidents like Watts, Kent State,
Detroit, etc. These activities have tended to polarize ethnic
groups even more,'and the call is heard once more in ever resound"

ing tones--"%e must communicate more,with each other." ”We ‘st

find ways to open new p:ocesses of human expression within and

-+ -
a, PR




There is notninn ‘new here, exceot the comrunicative

nerspective has cnan ed. It has moved from abroad, national

*conteyt to a more limited, more soecific ctbric-context. This :5}f

context is frequently frighteninp to us, and it makes nany of us -
bewildered because ue arc reluctant to chanoe our w ys in dealing

”i with it. It is not easv to ch ange established communicative

processes. Ve feel secure ”1th established comrunicative Processes.

o
- L = = T

But the commuricative needs of our time insisu on more responsive,

- -

communicative nrocesses--an inter~ethnic approach.

- Aan has alwavs tended to understand how someth1n~ horks,

+

or mipht work by the use of nodels. Models nave the capaoity

to'place abstract concepts and ideas into a more concrete, physical

”relationsh.p to the real worl ) Almodel can f1x man's abstract

. = -

thoughts in a permanent mold so the vqrious parts of the process e

nd the ‘Unctions of ‘thosc parts can be studied in a minute way.vf,

A coodeway to begin to approach inter-ethnic communicat*on is to

develon a model. 'By doina this, Ve can, at least, reach a common

- -

base of information f'rom which to talP about th% inter-ethnic :fx

comnunication process. We must remember, however, that tnere can

be more tnan one way'to view a processe The nodel we will talk
T g —
—aboutrhere—is one way ito view such a process. S -

f{ In developin'r a model of inter-ethnic comnunication, it is

’ »

7%: o ‘a essential to understand two viable definitions of culture.'

It is also essential to understand ‘a viable definition of com=

B

o munication. One way to view culture is in a nation context.

Culture could,be defined here as the sum total of learned be-

T

haviors of a Deople of a particular national conviction which is

transmitted from one generation to another as the heritage of

P -

’ —«that people.frijff}:i}?:f,




. if;: Another way to define culture 15 in an etnnic context. From‘
= gf é{E‘ p’thi- perspective, cultu“e:coule be cefined,aé tne snn total oi
A % - v : ’learned bonaviors peculi r to‘peoole of a particular qthnic
oriain};@ich 1c trénsmitted-from one 5enerafion £6 another as
;A‘Vvt;{ tne nerita~e ofkehat ethn*c#gro;p:v In both definitious, a char-
1N§T ' ;, acteristicgof such learned behayiors is that thev are susceptible
§~ o to gradual and continuous chaﬂ an?;Jl; i:'??r T
; L ,ﬁ 7 Communication could be defined as the ‘art of nderstandin;
u and beinc understood by people. When communication is being B
. 7; bracticed.within the commun*cator's own national culture it is‘iﬁf‘~
é, : | intracultural. When it is being practiced within the communicator's
;¢;§;LV 7 N OWn ethnic#croup it is intra - ethnic oultural. Conversely, when »

SR
L

iy ot
L o
e ki

f* itais being practiced with tne members of another ethnic group it

Lo, M

?f:is inter-ethnic cultural.r However, these three cultural situations

i

'fj-i’ff} _;h{;create a larpe*difference.r Here we will attempt V’ explain that

N - - ‘
- - B ;* - -t - - 4

_,,,'5?1difference.,;;ﬁ§&,,,,vA TN e
T 4 T P L j;

T ‘*v—; [N

Communication is also a learned behavior. Ihe younn member of

- - - P

N

family members and ethnic associates.‘aThis is only part oi his %
:i . , ;A communication training, however, He also 1ears some of his comni
X{ | N ;4munication behavior from the cultural institutions of‘the natian |
"i of which his ethnic group is aniintegral part.A Even thougn these
two,communication lea;ning processes vary in their relative impor~

tance depazdent on the immediate communicative needs of the younn

menber, their purpose is to originate, perpetuate, and reinstate

)

;7national and ethnic cultural values, expectations, and behaviors.

-
5

';g o They teach the member how to communicate within h*s own national

and ethnic cultures, not outside of them.

VJ-~:7' a culture learnssome of his communication behavior from his parcnts{

o
~




7communication processes within his ethnic group, but he can have
"extreme difficulty when he attempts to facilitate his communication

: behaviors in his native language outside his ethnic group.r .

¥

In Anerica, Enalish is our national lancuaee. If the young

B o SRV

mcmber of our culture belongs to an etnnic group that speaks En ’ish,r

#

'this shoulo oreate no insurmoantable problem His associaues

N 4‘

within and without his ethnic group share ‘a cormon neans of 1anﬂuare

expression that is congruous in cnaracter. Thc member is encour-;

aoed to speak nnclish so he can facilitate his communication:
"»,

benaviors across a vide ranve of societal groups within the broader
context of his national culture. But what if the member belongs

to an ethnic group that retains its ethnic language as a part dT

its ethnic identity° ‘In the U S. toeay many American Indians'.

and: Chicanos still communicate to a large extent within their ohn
ethnic groups via their own language,ni.e. Vavajo, Hopoiy Spanish, -

etc. In these ethnic gn:ups, hnglish may. be an infrequently used

Ay i

language. A young member maf not have associates within and without

nis ethnic greup that share English as a common means of langnage {{ .

expression that is congruous in character.r The 1anguage of‘his i

e

ethnic group becomes the means of his conmunication behavior.r ﬂe;?;;

learns to speak Spanish or Navajo ao he can facilitate,his f,,

A E s Siee ke
'

Iégnard Olguin (1959) makes a8 very interesting observation on this*%7'
lanauare discrepancy- He. points out thau the Chicano child, for -

vy A o o s A o o e o

'example, when he enters school walks a thin line between the B i?;;?

LpEee—"

adobe wall. and the red brick wal 1. When he is at home, he func-

tions;in the shadow of the adobe wall maintained‘by the Spanishv

language->'Wh6n he’is at,schoelfhe disfunctions in the shadow‘of

..

&
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h the red bric wall maintained bV the Enalish language. He dis-rf

e number of societal croups outsiue of his own ethnic group.

functions because he is not able to use Envlish effectivelv to 7

facilitate his comnunication behaviors acrous an ever expanding

' Lannuage facilitat*on is only one way to view a younb menber's

communication 1earneo behaviorrin American culture., Gestures and

meanings of verbal'an*=nonverbal languapes are also learned. This

=

includes such personal met ods of conmunication as face-to-face

7 speech, dance, drama, nusic, dress, and artifacts. It also includes

o

impersonal methods such as tne print, the film, radio, and tele- ;

vision. Allthese aspects are uniquely cultural. Members of a

particular culture know what reactions to expect from other members,

- when thev use verbal, nonverbal and visual expressions. When the i

"7e,l of the people to be dissimilar to his own culture bouna messapes.f,

£

i

>

’ experssions and meaninvs of a comrunicccor are disslmilar to a

people's culture, the conmunicator should expect the "”action

*

F o

Smith et al (1971) maintain that communication diss imiliarity is . ’

basically a part of the broader cultural milieu. in a sen

lanouaee is only & vehicri)of expression of the broader attitud'nal 7

' -convictions of a particular peoples' ethnic concepos. Trans-

ethnically speaking, a communicator fails not only because he does
not SpeaP the lannua~e of the- particular etnnic ,grolip, ‘but more

importantly'he does not know the verbal, nonverbal and visual

: exprstions of the people he is tryinﬂ to communicate vwith. The

"fﬁi ‘result is complete communication dis'unction.,

The mind of a communicator and of tnose in his audience are

largely the products of their culture. The vay receivers react

>to:a me sage stinulus dissimiliar in ethaic content, and s cpmmuni~

cator to fbedbach in this situation could be surpris*ng to both.
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Perce\tual °li33 are innortant here. Thev are la“relv the results,—

=

of cultural infltcace. Val ez (l° 3) points out that seme basic

contrasts in culture vaJues betueen the Angio-urban and Spanish

folxs are primaril" perceptual in natu Ce For instance, Anglos may

— -

ce*erallx Derce*"e Chicanos as not ver comoetitiae. ”rev ar

’ imocsine ar Anglo-urban value concept upon the Ghicanos. The*r éo

tnis because thev lacP treperceptaal skills to be able to view
then in a norc conpetitive conte 375 therefore dissi iliarity

becomea the distinguishin6 factor betreen each ethnic group. It

’ is perpetuated because neither etbnic group has acquired erough

perceptual skills acuity to be ablc te dist’nguish between similiar-i;»
i”dissimiliai ethnic values in each group.;, '

In an inter-ethnic eontext, perceptual skills are direetly

7related to a conmunicator's ability to differentiate cultural con=-

cepts according to Lognative, afiective, and psycho-motor doma-ns

I appropriate to a particular ethnie group., Segall et ai (1966) :
,have shown that people who live in forests and rural areas can per-i}vz

’ ceive erooked and slanted lines more accurately then people who live ; ‘

in urban areas. africans who live in jtngles can perceive such

lines more accurately than the Americans who live in cities like

" Los Angeles. This ability is a. perceptual judgment of lines,

‘7and is related to the observer's congnative domain.—

Olguin (1969) points out that Ghicanos have a far greater

’ tendenev to gesticulate and touch eeople, especially rrom their

own race, ‘than Anglos or Blac?s do. he believes thev are motivated 7

to a large extent bv their affective doma ’n, especially in their .

'literature anﬂ mnsic. One of the reeu rent themes in tnese twe

7'art fbrns is affection, both personai and universal. This "bond

-

AO& afrection" is a positive motivational force and the' express it
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";through touch and . vestures.,; o : S T *{j} s 1”,{i

”rhythms of the.music.

ality composite. ;;}5;7,;_,,*,1;;551{21;};,:f’i—,:

:the desired response rrom his receivers. Ideally, this is not

;given communication event. Too rrequently in inter-ethnic

; ie imposes his own ethnic and nation value concepts upon his

f;senses. Flnslly it is transmitted tnrough a medium. Allthis ff . ;’ B

-1 — - - o

Smith et al (1971) maintain tnat ”1aoks he"e a hirhly developed;; «—ff
affective domain. This domain is revealﬂd in worcsrlike "soul" |
"bnether", and “blood" as an. ettension of the oneness.of race"

affini* e Also, Blacks haVL a hirhly developed psycbomotor denain.

When thev dance, thev show a remerkable sensitivity to the moods of

,the music counled witn a prec_seness or physical cooreination to the

-

o~

ﬂ%

The point is we tend to stereotype peeple rrem ethnic greups ;7
because we lack the perceptual skills to-see tnen in the total
interplay oi‘ their three’ personality domains. 'I'he Bh ¢k man is
athletic because or his physical strength and coordination. The

rchicano man,is affeetive because of his touching and gesticulation. o f;é;

iihe.&nglo man is intelligent because or his industriousness and ,gf

organizational ability., All ef these stereotypes are ralse because

7they preclude speeific domaint rrom each ethnic man's total person-

-7 .Ar B ST ,7

’ -me Modell

Erfective communication occurs when the communicator obtains

. possible. You csn only approximate the desired response in any

1fcommunication, the eommunicator does not even approximate the ' 7
:desired response because he has overlooked two essential veriables.
ilanguage fecilitation and cultural racilitation. He encodes his d -

4 message in his own verbal, nonverbel, and/or visual 1anguage.

;nessage. The message is conveyed through oneorvnaneof his five }

efrort is done in a monolingual-monocultural context. !he message

~




?15~ o ie received in a reverse order.r medium, senses, end mi nde ef tne. :7 ; ’
S receivers. It is decoded by them in thcir ovwn verbal nen:erhnl jf é%:f:
€. 77 and/er visual lanruage. Once, again, this erfort 1s done in a ;,1,: ) s
77 honolingual-monocultural context. At tbis point a communication ' 1’\:34

gap is developing,and a conmunication breakdoun could result ‘

because the languege and cultural values of the communicator are f
uniquely his, and the language and cultural values of tne reccivers )

‘fi are uniquely,theirs.r Very little, ir any, comnunication understanding ;:?

'nay transpire.' Tne'communicator might try nenverbal language to

e
-

. account for his verbql inadequacy. Can you picture an American

i e s

b tryins to communicate ‘this way with some acquaintances fron India? ; ]

; - He would say “Hi." No -esponse. Next, he might try putting his - "?—i-ﬁ]
7_;§ﬁ7 jivarm arcurd the ehoulder or one or them accompanied by ‘the tradi- ;7i;mkr,é
—1f§gi S tional American "A-0£ eign. Now 1r the person he touched is a ff?i - %i
gfaié remale, he. is in trouble., These actions in many Indian cultures :: | S
%.‘c:‘~, 'ould be interpreted as an invitation to bed.,r . . "):%é
ig, B i Even ir the communicater and his recelvera share a common ?fi t;:;fif;
; §( B language, he could run into communication dirficulty.r In America, . L
P the English 1anguage has been mocifiod into various dialects. Fer i:i
s;?:,, 7 example, Blacks in the ghetto speak a 1ingo strictly environmentally “A_it

i . b‘3°d°, *grds 11k° eatch (food), bread (money) croate a cultural o N
~¥% 7rfbase of infbrmation exchange ror them.‘ Tb an eutsgger, it is 1:‘i‘

.:; ~7,:’7 ; virtually a roreign languape. Here formal Englisn nav be infre- f ;7

- quently used. Ghetto Blache may catch a- vague understanding of

K pmmmiasica sy
PR A T
| ' .

rormal Englieh words, but tnev relate and respend to their own ,77l

,A*t
e o .-

ghetto English. In a acnse, thoy hava created a {orm of hnglish
? which is uniquely ethnically besed.r A communicater should.know

.7xé7jii§“ ' their ghetto language if he wents to begin to communicate °rf°°-,:;3;j:;:—t
tively with thom. IERE et S




Perhans the most frustrating communication situation involvinp

%ZJ{fii::.the monolingual-monocultural approacn is in relating to Chicanos
i 1 R *and American Indians. This is truly a bilingual-biculmral si tua-
? 7'1:étion. In many areas in the U. S. Cuicanos speak Spanish, and Ameri-
é ti:*:cew Indisens speak their tribal languages.\ Also, both ethnic 7
; . {"Jgrouos adhere to tneir traditional folk society values and customs.
%Af fji{?é?ln these situations, it is imperative that the communicato. or
5:%3¥i7:21.i_;the receivors (ideally both should falllinto this category) should
% o :,be bilingual and bicultural.r Only then can the communicator begin .
? to anproximate tne desired communicative response in his receivers.
i 'VPIf both comrunicator and receivers share the same etnnic languages

Since two persons are not al*ke even in the same culturo, .

:national or ethnic, the BLBC model could be applied to any commun—
%ica‘tion situation. The model and t"xe definition both imply that
1a;person trvmnz to communicate with the peoole of another ethnic
:?igroup should first learn their native language and second, he should
understand their.intra-ethnic cultural ways and communication
;ftéchniques.’ Then he should adapt his own communcative techniques
ito their culture. . '

7 This is a difficult tasx to undertaas, but it i1s essential to
2the problems of inter-ethnic communication. There are a host of )

vy

};ffconceptual communication models that tellyou tnat the a:mmunicator

féllmust be sensitive to the attitudes, social systems, and cultural

ff?values of his receivers, Actualiy, they are alquuite esoteric._
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Thev exnlainﬁwhy'it 1is important to know the diverse personallty

traits of your receivers, but they do little in shoving you how -

£

- to relate to those diverse personality traits. Perhaps the single
beneficial aspect of these models is the concept that there is no
sucn persoq s a uq*versal commuuicator. ‘

~Let'!s accept that fact. The time is now to view inter-ethnic
fcommunicatorsas_— riﬂhlv trained specialists. VOU don't ask a
generalxpractitioner of medicine to do brain surgery. ’Ne*ther
7fshould you- expect an untrained,person to function adequately in
an inter-etnnic communlcation situation. He Just doesn't have the,
iiskills to. do it ef1ectively. - 7 ‘ ( . 7 :
How can he acquire some- workable inter-ethnic skills? It isr
E;:—primarily an ecucational problem. deav, most communication
'Zeducation concentrates to a large extent on communication theory
aéi}- gand research. This approach prepares a person to be research
éoriented rauher than practitioner oriented.- Curriculi'generallyrr
fbllow the‘samegpatuern.’ Thére is -an abundance of theory and
'research courses‘gith only a smatteringfof courses in’ inter-ethnic
7chmmunication. 'Therreasons-for this are: (1) insufficient student
o finterest in inter~ethnic communication, and (2) scarcity of
trained personnel to teach these courses. Perhaps a way . to begin
) :to upg rade inter-etnnic communlcation in education today is to
7hire staff from minority ethnic groups, even though they do not
,possess the requis:te academic degrees, and train them within
7,the department in basic communication theory. Preferably these
:personnel should be bilingual and bicultural. If not,*thev'should
(M} : be trained so they can develop curriculi specifically for inter~

Lethnic conmunication situations in a bilingual bicultural context.

S P
—;If the personnel need is met and viable courses developed, student
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. interest should increase‘in,thés vital area.

X con+inuing education process in any educational experience.

12

7 ;More fieldlnork enperience by faculty and students is

7 7essen$ial. They need to become"involVed vith the people in ethnic I

-F

communities. A work-study approach is necded here, 'Why'not let f'l
the - students s tudy inter-ethn c commurication problems in the
classroom ard then let them practice what they haVe learned in a
gnetfo, a barrio, or on an Indian reservation under faculty super-
vision , This should help to- hivhlight discrepancies which exist
between hypothetical and real inter-ethnic situations., After the
faculty member and the students serve a period of time in tbe field.:—
they return to the classroom to evaluate tneir experiences, modify
their communlcation ;trateéies, and return to the field for furtherrjf
practical aoplication of what they have - learned. This "learn by
doing" technique might prove very beneficial and‘rewarding as a . o
In conJunction with the field approach is the ethnic aide ) 2;, =
concept. This shouldrbe cultivated. An ethnic aide i1s a person
from the ghetto, the barrio or the Indian reservation whofgssists
the instructor in the classroom.. He is a resource person on
cultural valucs unique to his ethnie group. . He alsofparticipates”
with:the s tudents in designing coxxmunica tion stratégies in the
classroom and out in. tre field. The ethn*c aide 1is the liaison -
link,between the classroom and his"own community.{ He is a vital
element to- the whole~conccpt&of inter-ethnic communication train-
ing,because he is an’ extension of the composite personalitv of his

ethnic communi ty into the classroom. Also, he Is the conveyor of

the composite personality of a different ethnic group composed of

the instructor and the students back into his own community. The
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procesc of inter-ethnic communication could be greatly facilitated .
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{f; by the mutual trust the %inic ‘aice could generate within and
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between the two °tnnic*groups.‘
This is one way to begin the training of inter-ethnic com=

munlcators. Certainly therc. are ciher méans to this end. The
- o

1 i .
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important thin s to remember are thege:3,(l)cAn inter-ethnic o % N
communicator should have hinbly oecialized training, (2) -
his traininc shoula heigntnn his pe“cep+ual skills in a bilinbual-
bicultural context, (3) he “hould have ex tensive ‘exposure to an

"ethnic aide in tne classroom and ln the field. If communication_
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education woulc begin to view inter-ethnic communlcation as a

‘M
e

process unique in its field, better trained practitioners woul”:

U
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result. We shoula oegin to recognize the fect that nothing _— fé .

substantial willhapoen in this area until we 160k upon the medium

2 .- P - i -
15:}-:- as the singularly mos't important aspect of the inter-ethnic - : o 3
B communication mocel.j Only when the communicator speaks the languace

x,of the diss1milar ethnic group and,he understands their cultural

I . .
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expressions end their - communicatlve tecrniques can he hope_ to P i

-

facilitate the desired response from his ‘receiverss Only then can

phice ey

L ousii oty

he begin to orchestrate the- diverse beats of our cifferent

‘drummers into a symphony,of inter-sthnic understanding. . :',' o

S The Apnroach e ' ; } " § %

TR

B o - Talking about. an inter~ethnic communication ‘model limits us S

S - s -

i ramaaan
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to a; theoretlcal ‘iscussion. Vie necd to know noyfit works in an . 1R

actual classroom-field situat’on. This part of the paper will .

AR
.
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S T report on the use of the ELBC model in an’ experimental course

taught by the autoor entitled "Communication Problems in BEthnic

Grouos at Caliiornia Polytechnic btate UniVers tv, San Luis. Obispo,

%

i SO o California. - - : : A,?r o e B - o E
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Department through bniversity extension. It was desicned to isola‘e

=

community and/or institutionally based gthniec problems uniqve to .

‘ a particular situati on, auc it attempted to apply communication

.techniques uitnin the framework of the ethnicity of that partic- ]

ular'situation. The course has been taught three times to thres -

distinct aroups. (l) selected staff and'inmates’of the Paso Robles
Scnool for Boys of the California Youth Autnority, (2) Teacher
Internship Trainees for‘Higrant Education, and (3) selected staff, )
teachers ‘and parents of the Santa Mar ia School District, Santa
Maria, California., In each teachinv situation, a random mix of

ethnic backgrounds was attained between Anglos, Blacks and Chicanos.

This mix was assigned &S° intact groups by the institutions 1nvolved,

and the make-up of each vroup generally followed a 30%- Anglo, 20%

Black and “07 Chicano breakdown. The - educational backgrounds of
the individuals in ‘the aroups ranged from high school freshman to
Masters Degree level. ‘Thelir ages ranged from 14 to &2 years, and

there Was an almost even aplit on sex--52 males and 48% females.

Isolation of the ethnic communication problem areas unique-

to each class was obtainec by the use of open-ended discussions.'

,hach olass decided,on five problem¢areas, and ranked them‘in )

4 . I

.fimportance from-one through five. . ’ .

Basically the format for eachiof the ethnic communication

‘ problen'areas for each.class followed the‘sane'procedure. Par- ~

ticipants in each of the three classes _were - divided into five

groups, for a total of 15 groups overall. Each group contained
N .

~ .
six indiviﬂuals, lith an equal mix of ‘males-females as was possible

- - 3

in the total make-up of each class. All the groups in each of

the classes chose one of the selected ethnic communication problem

Specifically, the course was offered by the Speech Comrmnicabiorn

N
b e e et vt At e e b

o bk



,é}éqs. Special interest in tne problem by the group members was

"tne orimarv selection criterion.
Once an etnn*c communication problem area was ‘selected by ‘a

_Agroup, its members had to fit it into a role plavino scenario

context. To do this, they had to- establish the following criteria.
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(1) identin the .exact natare of the ethnic based

g%i 7 ’ communica*ion problem."- A . f
‘\%_ - (é?_ identify the basic Symbolic processes operating within ’ :
E oo the gthnic ‘based ‘comminication problem. ' . :
”gi . ‘(3)3 arrange-- “the ethnic based communication problem and ;
- £ - P its basic symbolic f‘unct:;.ons intoa dramatized .
12% et ' scenario. Lo SRR T . é
13% R : :k4) create essential roles whicb could be enacted ?
' . within tne dramatized scerario.; ;
:? TR ; i (5) usé an ethnic aide in creating communication :
e L ngi strategies. N
7% ‘{;gi" ' A Case in Point '7' P f,,? o
e BTN It is not possible here to elaborate on all of the ethnic 1
. A‘;based communication problems investigated in each of the classes.' ;
::For brevity, let us look at a particular problem to see how the ;
) %’ . festabl*shed criteria operated. 7 ’ Z
7,€f‘i, - ' T;j: This particular problem occured in an elementary school in ?
’é B o ;the Santa Maria ‘School District.‘ The school had a student enroll- ;
Tk A 7dment of“about 40% Chicanos, with the rest of the student body 5
¥ : iAnglos. ‘The crux of the problem- invoIVed a number of Chicano %
é,"f{ wﬁstudents and three or four -of the Anglo teachers. It seems hat é
_; ;the teachers complained that the Chicano students were disrespectful j

:to them, and the Chicano students statea that the teachers were'

i;indifferent toward tnem. Repeated discussions between the admin- )

- LA

istration, the teachers and’ the students involved were- not >
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fraftful In identifving the cause of the problems Eventually,

{”y the situation reachec an impasse. The Chicano studcnts' pavents

bovcotted the school, reftsinq to send their children back until

e e G e gt

(- o the teacners involved were fired. Al a’ meeting wita 3he school - ¢

At s,

board,’the people involvef sgreed that the Chicano stuoents would

return to school if more effcctive means oP understandinp be tween

RN S Sl

ethnic groups would be established;

With this background information, the group reconstructing

i ! -
> N

this ‘ethnic commnication problem had to Tirst identify the exact
'nature of the broblem. Thev did this in- two-phases. The first
'phase was a discussion anong the ﬁroup members, composed of two of

,'the Anglo teachers involvea in the situation, two of the Chicano

parents also involved in the situation, and two Blacks not -

- Lo by "
“ N N |
TN R T i g

involved in the situation. In phase two, the group interviewed

,:% {:’ selected people, teachers, administrators, students, and parents

PR

knowledgeable about the situation. On the basis of the information

aatherec, the group members decided that the'exact nature of the

i *

.5

T A

problem involved certein ethniu nisconcept*ons of both the Anglo
sf and the Chicano cultural heritage in teachinp children respect
f | for advlts. The crux of the situation was 8 matter of.eys,contact.
7 é : lWhen reprimandedvby the Anglo teachers, the Chicano students looked -
at. the floor, insteac of looking them In the eye. The teachers ' ™
interpreted this as disrespect, when actually it was a show of
respect for adult autnority by the'Chicano-students.

The seme - technique oreviously used to icentify the ﬁxact nature
of the problem vas used to identify the basic symbolic functions

FUUO §

QC}* operating within the ethnic base‘ communication problem. The
g

group found that two basic symbolic anctions were causing the

n n oo l»’ I K | i O v
X A .
) .
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. ethnic misconcepticns. One was Qﬁbilingual malfunction. The

Anglo teachers knew very little Spanish, and,the Chicano students
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had a 1imi tec facility with Lnnlish. This bilingual difficulty

helpeo to create the second ethnic m*sconception—-misunderstqn ings

-

over bicultural soeidtal values. The Cnicano stu‘ents were opera-

a7y

ting from Spanish folk societal vqlue concepts, and the teachers

were operating from Anglo midole-class societal value concepts.

At tnis point, the group decided that an outfde person,

,*~not involved with the group problem, Was ‘needed to assist them

-

,‘in establishing‘a more in-depth understandinn of the two basic 7

<

ffethnic misconceptions. * This person had to have a workable

;v»gaf_w Lq—

lfluencv iﬁ‘"botn—'%1 nglisn and bpanish languages, including an

;understending of the societal value concepts of the two ‘distinct

) ’7ethnic’groups, This person was,called,en ethnic aide. Through

< -

itjthe efforts of the school sdmisistration, a person'Was secured

- -from the comnunityéyho served as the ethnic aide for the‘group.

" group estahlished a role-playing format, including the various

&80 :

The next step in theiprocess was to reconstruct the problem

f1n{§{§¢nnario_contexto?-With the help of the ethnic aide, the

roles;to be enaeted, with a loosely constructed scheme of the

-.spoken dialogue both in Spanish and in English. It should be

- pointed out herg that o:scenerio(is an outline of a dramatic action,

o

- starting with a bcsic human situetion, intensified‘hy complications,

which nust be resolved in soﬁe way through human interaction. The

:'dialogue is orimarily spontaneous, however certain cue lines can be

written out and’ memori?ed by the role-players so that the dram atic

'.raction can progress to an ultimate conclusion. In a bilingual-

.biculturél situation, it is essential_that the Eialocue be in both

5langques if the rolééplayers,are to §cquire a greater -appreciation

Of;the intrinsic feolings and nodes of exoression inherent in each

] :laneuage.. Hore the ethnic Qide was very helpful in assisting tne

- T

- , - . - =
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rolo-plavers to lenrmn sone basle communivation aspects of a

language unfamiliar to them. Soecirically, an Anglo teache@,

- playina the role of a Chicano parent, would work from a wrltten

- seript until she learned the Spgnish expressions. .Once she learned

the expressions, she could converse in Spanish. L*vcwise, the

" Cnleano parent would follow the same procedure ir onglish. The

ethnic aide would assist the role-players in any language

. pronunciatlion, fhvthm or meaning difficulties encountered in the

;”rOIG-olaving situation.

- The sams technlque was used 1n thc scenario contest. For

ffetample, one scenario involveo the Anglo teacher reorimanding the
““Cnicano student. The first mun through was straight. A Chicano
1 rrom'the.group:wouid rolc-b}ay thc‘studont, and an Anglo from the

- group would be the teacher. Next the situation was reverscd. The

Chicano would play the teacher speaking English,'and the Anglo

,‘nould play the stident speaking Spanish. The ethnic aide would

assist the role-players untul ther had reached a level of pro-

ficiency to cafry on by themSelvcs. Each scenario was observed

by the group; and when 1t was concludeo, the ors up end the ethnic
“alde discussed ihc significant bilingual-bicultural aspects to
_ascertain where communication breakiowns occured. One of the
“important bicultural aspecto which. came out of this scenario was

a societal value concept. Group memoers began to rcalize that tho

Chicano child's authority concept was difforent than the Anglo -

child's authority concept. In the Spahlish folk soclety, the rather

is doninant, an< the mother is submissive. Children are taught

réspoct for both, but the mothcr has a 'spe” "1l olace. She, and

females in- aeneral, are to be shielded, protccted, especlially by

V}ithe males. The authority figure 1a the rcther. Males must be

- - _ . ‘7 EE Y . -
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’p rtnership autho

'they'do not looP +hen in thc eye. when reprimanqeﬁ.

béxlistcd herc, 1. the b

strong and resolute, and Chilcano children are tausht to respond

primarily to male autﬁority,‘ratner than fenale autnority. On

the other hani, mi;ale-clasa Anglo children are ratsed in a o

|

e 4

rit y “concept. The mother makes as many decisions

as the father, ané wormen, in general, are not as protected in a

o

Here women have a much

tracditional sense as C?icano women 2rc.

stronger authority conbept. Therefore, at times -1t is gifficenlt
foi Chicano children to respond favorably to the female teacher
é&th rity iméfé 1r‘the é’as#roen. Female Anglo thchers may -
m*sintorpret tne ccference accorded then, by Cnicano chilédren as &

sign of uisres"ect, 1n.i°ference, or even rudeness, cspecinlly ir

Tﬁis‘is orly one of the ethnic misconceptions with subsequent

comrmunication breakiown il}ﬁminaﬁcd by tnhis apnr oach. Otherq could

.

ox=-toed sihoes worn by nany Chicanos ns-

a vestipe of ths deys of the caballeros, not the "zreaser" image 7 ~§7
4t is suppnséd To represent, or the ph*sicéi touchiﬁg,even among

male Chicenos, as normative behavior rather than supposed “effom-
inancy." ‘However, this should glve us an overvicw of this intcr-
ethnic comrmnicetion technique and how it can operste within a

commnity fromework.
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