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- - SUMMARY. OF FINDINGS

L

1. A successful start has been made in defining the role of
thAprofe;sional performing artist in- the school cpmmuniﬁf;f

and finding apgropriate ways of relating the art forms to

- e

all. currlculum areas. %7,, IR T

. 2. The greatevr barrler to the 1n31ementat10n ox‘th' oY agram, :
is the sdhool perSGnnel.f Tnererore, orlentatlon and 1n~serv- E
1ée tra1n1ng of school nersonnel 1s requlredléndma catalyst— e

coordlnacor is needed,ln each bulldlgg to artlcuﬁatelthe PACF
Sy T
concept ov tne role of,ae thetlcv 1n educatlon. '

3. No aooronrlate evaluat101 tools appllcable to the measure—

ment o’ the 1mpact of thls DrOJer on stucents are avallable.,

%éx4; T: Three years of federal seed iun 1ng have broucﬁ about £15~; {
cal conmltment for the procram on “the. Dart* jrfire local 7
school dletrlcts (on a llmlted oCale), serious 1ntercet 1n,
>and conﬂlceratlon of the progect in severaldother ngttlcts,
_some of whlch are- .out51de che orlglnal PACE area. »
7:f75. The 1mp1emencat10n of PACE was helped 51gn1ficantly by the
'f{ﬂ reglonal nature oc BOCES, by its shared service conce)c,‘anu ' g
by BOCES III's sen51t1v1ty to Lhe dlfferences between, and thef
i needsrdf its various school dis»rrcts. Success deoends also,
on the BOCES admiﬁisrraricn's acceptaace oflthe program's pre-
misee as to the—olace cf’aesthetics ie'education, thereby eﬁeh
ab11ng it to- avoid the pltfall of becoming a booklng agency
‘for perrormzng arts agencies whlch hawk their wares, but make - -

r

no commit“mene .to the community served.



e
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.6, - A community-based profepsional performing arts agency
(ie. PAF) is best suited to implementation of the program

because: ' 7
o a., it answers the need- for a2 new organlzatlonal -
e .- arrangemont to deal W1th the unlons involved:;

B ‘b, it'is able to seek out the nrofe951onal artists
L willing to begin to acceot ‘some respon51ollltv
S . to the school cOmuni. tj,, :

- Ce th serVes as a force to educate tbe ‘school .dis- -
- tricts as-to their res DOﬁolJlllty to idster the - - e
S  professional 3erfarm1ng actg in the general CORt- - -
—_— e jmunlty, and S R .
o d. it can prov1de ‘the sdhoo’s with a perzornlnj arts ' -
- . program at .the hlgheon level .of sophistication and :
S ‘quality through-the -use -of the- economically sound- : =
- ) 3ro;e351ona1 "bus-and’ truck' methods- of - produc»;on, - i
SN a by -offering evening perTormances, it can fos .
adult flnancial and artlst1c support. : , =
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STATEMENT OF THE PROBLEH

’frhe history of American education makes clear that the per-
forﬁing arts, have been considered perinheral te society; that

part;czpatlon in performing art~ exper:.encec has been availzble R —

3r1mar11y to those ‘vho have already evwdcnced erest and con-

mltmonc and that an assemnly wrogram and a very occasional - .

fleld trlp to a professlonal per: formance has been considered

-

sufflclent exposu e ;or the majoritj of students.‘ ' 77 -

The hlﬂtory of the performlng art in Amerlca makes cleaxr’

that tne arts have been 1ntere & in é%catlon orlv f they’

= =

were not otherwlﬂe successiully engaged h"" - o - fig —; e

?’Qecentlj e numper of studles in ‘the néhavioral séienc have i

£ocused attention on the use of aestnetlc eoucatlon az a potent

- orCe for. fostering both cognltlve ‘and azrecgnve learning. This . £

\eifectlve when the schools looh aevond the shortutern goals Of
arts course _and ofher all students onoortunlty for :participa-

tion in, and c¢x eatlon and contemplatlon of aesthetlc ezoerlences.
The oerforn;ng arts, concernea w*th the 1nages which resleﬂ' the
human conditlon, can. 3lay a unique role in the develoomen of new - 7 ‘g
annroaches to 1carnvng and good pedagogy, 1nportant nav waen the .

acceleratea rate ,0f change in our,culture, the"fact" explosion,

ané;the—aliehétion’of youth make it tital that we motivate and L i

AP
Yot

emotlonally involve students. “A i a

The PACE °r03ect, worklng clocely w;th the ‘Performing Erts ) ﬁi

S

R rounuatlon of zuntlngton Township (PAF), an organlzatlon (cnart-

! C
erea by the 1I.Y, State Boarxd of Regents) committed to high artis-

tic standards and a .yole of responsible leacdership in the educa- :

tional comaunity, has explored ways in vhich the professional -~ o
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.

oer;ormlng arts can successfully be used in education to foster -

aesthetlc aomreciation,'unaerstanding and involvement. PACE has

»

sought answers to the’following ruestionss E
1. How to create an execute a plan whereby the periormi Lng
arts can Decome an integral part .of the currloulun in a

7 way that enriches the general curriculum rather than re-
B , r . - B

inforcing the segregation of the arts; -

a. Dy Cetermining . the rvole of the professional artist. -
- in the classroom, finding appropriate ways. oL re- A
- , -lating his-art form”to many curriculum areas by~ K

L e ‘ 1nvolv1ng ‘teacher -and student in the use of the .
L & art forms: to clarify, re;nrorce -and tend curri- =57
e culum ob;ectlve I S - o e

e

= b, Hy orov1dlng a aeouentval program of. muswr, heatre

o and dance -performances with: sufrlﬂient rreﬂuency,

T : cuality and-ranse, decigned to increase the Chlld'S‘ %
) opportunity to- grow intellectuzally, emotionally, ‘ .
c*ltically and tqet;?ally,

C. by dcternxnlng 1f cuallty artlsts can be attractea
to, and become equally committed to, an ecucational
program and reglonaT "dtlt theatre.

n
ek’

2. Can the validity—of the rcgional oonCeot to nlan and to B .
implement nrograms in the erLesalonal er;orm1n~ axrt
e that waintain marlmum nuwllcy sLandards and ninimum cosv .

. factors be denonsé ted *hrouqh- o T -
. ~tne eytens~on o7 the Bucu‘ -shared service activi-
- ties 1nto the avea of the humanities an® arte;._ - "

b. the 3rlority establlshed by PAF when it 1nit1ated
cooperation with, and provision of services to the
schools to encourage- the integration of “he prof-
-egsional periorning arts into the currzculum, in
accordance w1th one of its origlnal purposes

c. ootainlng the suonort of the adult communﬂty for . e
a regional theatre »nsed on the oremlses of this
orogram. .

-
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PTTACKING THE ’3RO _IE

i 1. The nusier and nature of the subjects |

t, T lAV The Board of Cooperative Educational Services (soczg), 3xa
ii - Supervisory District ~f Suffolk County, consists of 18 school 7 hi -
} g?; : dist-icts“in three’toﬁnships. Huntington Townchip, with & ‘
L ;school Qistricts, was .selected hy: the BOCh"S administration

- _for the Rilot PACE‘Project. It is a:suburban'community, 32 - *

i,40;mi1és Lrom New‘York City,Awith a‘total population of 190, A

£

—i}OOO (1970). Spending approximately $l,100. to 1,ooo per o 5 o

G e e

::pupil in 1ts schools, the conmunity has demonstrateo serious
ﬁ;commitment to quality education o£ its students who reore- o 7;7
'ifsent a miyture of income levels and ethnic backgrounc 7 -

7 7 The orogcct was: directed towards the l6 000- stucents in - %g‘i
' ;?the 79 grades, enrolled in & public school aistricts vith .- ~
;??15 junior high school buildings, 7th and 8th graces in 6 par-

;éochial udhOOls and a oth- grace in one oarochial high 1ool._“v':* a_i

‘7These ‘schools employ approximatly o50 teachers.

-

2.;Qihg““_*f ities emgloged' -
a. °1ann1q9ﬂperiod 1968 - $50,000, :4i R had

D ”lanning COmmittee of 27 éducators (1 elenentary, N
- -1 secondary, 1l administrator from each of the & public
. . school districts and irom the parochial school complex)
T met for 6 months (Szsturdays and after s%hool) with PAF
- Fs — staif and professionsl artists as consultants to determ-
P - ine the role of the professional performing artist in
e - the school curriculua for grades K-12.. This gioup-
S .

formed ‘into 8 sub-committecs: 1) Research: Previous ° :
ftudies of Related Endeavors and a Survey of the Per- Lo
T . r forming Arts in Hunt ington Township; 2) sducational -
% ~ - - - Rationale; 3) Goals an.! Objectives of a Performning Arts
. curriculum; 4). Music in a Performing Arts Curriculum;

v T b) Dance in a Performing Arts Curriculum; 6) Theatre
% N in a Performing Arts Curriculum; .7) Teacher Orientation.
£ o




.

AFter consideration of the recommendations of these
seven committees, the PAF staff designeo a K-12 pro- v
gram which was. submitted to, and adopted by the 8th )i
committee, Financing and Logistics.. Suooequently o
vhen. the 1lst operatvonal grant was cut from the re- o

quasted $785,520. to $288,607., -the Planning: Pomnittee o

dec;ded to implement the program in grades 7-S. : ‘ e

;b.J stafiing>the Project

~ basis of both commiment -to their art form and com-
mitment to furthering their own professional ; artistic
careers~-little or no consideration was given to any
working background in education.

1) Acting comnang_jngyityj

|
1
' : B
a The performing arts: personnel were selected on the L ,
Artists of high. quality were - sought out (no
- - mention of -the:school: progrzm being made and no
- s . '+ pressure exerted for them to move to the commun- 7
- ity) -and- enployed the. first two years on a_job -
bagis, and the third year-on contract. Orienta-. ;
- © tion for the school program followed hiring.
' 7 . During the. course of their work here, many de-
S e veloped signiiicant ~ommitmtnt to the program. .

2) Dance comaanx gnonuunion)

- -~ This company was created in somewhgt tne same =
: manner, but the Director chose to utilize non- o
union, young danceis of more limited experience
o , - who, -it was found, required more guidance for
e g = the classroom activities. . (

3) In addition to these companies, various

quality performing artists and groups were em- =
o : : ployed on a ghort-term basis to imdlement -the =
% full program rccommended by the Blanning Committee. -

e, lst ‘chational.eran . 1967--83 -~ $28%,607:
1) Performances: 4 Husié 4 Dance 4 Theatre (Enc.#1)
2) Orientation ané Training ~ District and Buildiﬁg
e Cooxcinators
o Meetings with PACE staff-nin. 2 per month
' Individual conferences ‘

3). Resident Artist Classroom Activity
r -

3

- As requested by school :
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4) orientation and In-Scrvice Training -~ Teachers

Fall Conference (2% days) for all participants
_in the prograi. Theme: “"How does Huntington's
PACE Project relate to the humanities and/or
. afts prograng sponsored by federai, state and
* local agencics?"-and "What furti.exr steps can

PACE. take to implement its goals?™®
R - e ’I

arant,” 1953-69 - $230,887.

) 1)"§érfommce;:"3 tusic 3 Dance 3 Theatre (Encl.il)
o - 1 Combination of three art forms .

2) Resident Artist Clacsroom Activity

-Bach building,hé?l%he PAP Datxé; 353&’51151e ‘in—,
residence or a2 memder of the Resident Reting

[ Company in residence for 4 weeke.

-

. 3) O:iei:ﬁfﬁ.oﬁ':a‘ne.:ihrﬁéﬁiég— Training - Teachers i

L N X

a) Foll Conference (2% ‘days) for all partici-
~ pants. Theme: "The Validity of the PACE :
.. sProcess and the Reality of Local Funding.”

b) 10 week In-Service courses open (free) to ...
all junior .high teachers, .sponsorec by -
 BOCES, conducted DBy Project Director and
- B/Rs.-Title: "Integrating the Perioruming o
Arts-into the Curriculum." 105 teachers T
participated in 2 scssions; 74. eaxrned
. credit. Lo ~ - L ; .

e. 3zd Operational Grant, 1969-70 - $185,000.

1) nesident Artist Classrédm Activity

rach building had.en actor in residenee for
32 wecks, 3 dancers and 2 musiclans I;. shorter
. periods. tlorkshop. productions were presented
in classroons at ghe request of the teacher.
- . R -*‘ ) - . t‘* . 7 -
2) Performancés: 1 Dancpg 2 Theatre (Zncl. #1)
3) Orientation.and In-'.'s, rvice Training - Teachers
.a) 10 .'w:eek In--Service course, “"The Humanities
and the-arts" sponsored by BOCES, conduct-
ed by YACE stafZ, open to all teachers -at
a fee 6f $30., attended by 10.

b) Saturddy vorkehops - Two teachers from each
“ district (consultant fee of $35. paid by
project) -attended all-day vorkshons to
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:évmentiﬂgnﬂ/or to develop sulianlc tools. By Novcmbﬂr, 1967,_

x;—Diffcrcntial, vas dcvxscd and adninistcred) Thercfore, the

~major emphasis was placed on process evaluation.

--10-

" explore with &/Rs theatre techniques for -
ac:l':iev:i.":"r curriculun cb;ectivem. - L

1st Worlchop ~ Hath and Science tecachers
2nd wcr]choa - Baglish 2nd Socical ”“udxcs

-

. COnfcrcnﬁce in thrce scnool districts. T

£. ggggpruinq_Activaticu :

)

PAF presented weekend evening -and matinee ner;ormancﬂs
of snlcctcd productlons for the adult coannnxty ancé for
young people not sexved by the school program, vith a

for the educatxonal 3rogram.

COilcct1on of Data - ) ] .
K. - -

In 1967~6 when a budgctcd item of $46,000. fo:’contractir

ing witn Eoucational Tmstlnﬂ SGrvice for dcvelopmcnt of in- fij;; o

strumcnt" to necasure studen benavioral change (nrima*ilv in

c) D;sterLuw deé (L gday) Hunanat;es and Arts S eems

view to the development of fiscal and artistic support L e

_the aiicctzvc domain) uas not approved, 2 Test and Fea urementr - =z .

COnsultan was cmploycd to recommend data collection instru~ )

”,it becane cvident that adecuwate instruments for product eval-

uation were not availablc and that limited funds and pe:rsonnel

precluaec the dcveloamcnt (o354 sﬁchftools.( One test, a ﬁcmantic‘

The Following personnel, in addition to °ACE stagi, teachers ' iaf,?:

“ and artistc, aided in the collection of data: : - E

n coordinator from cach Jistrict-and from the’ nar~
ocnial school comples: wada up the Stcerzng Cormittee
{Encl. 2. Job éescrvn %on,. Bach recelvea a consult- -

dollars or services in king).

a. District Coordinatore: . , .

~ant fee of $500. paid by the project in the first yeax S
anc ‘bj the districts in the 2nd and 3rd yeurs (in s




Tt - : . =11l-

b. Bu:.ld:.ng Curriculum COordmators (BCC) ¢

Chésen by the district for each building (Encl. if2.
Job descnptlon) andc 3a1d a consultant fee o;. $300

c. _Ig_galuatlon ronsultants (}art t:une) .
~-The data 'collection devices included: ° o .

a. Performances - ’

SCHRE 1967-63-69S BCC feed’oacL sheets*; Steering COmm:I.ttee
s S feedback; tapes of - informal meetings of
‘ - artists with students and of PACE staff -
. : with school staff; professional news medla _

'rev1e'1., 0f- product:.ons. (On f11e,) : .o

1565-70 Bcc feedbac.c sheets were dJ.scontJ.nued and
) - - replaced ’ay attendance flgures.

b. 2/R classroom
experiences o

19 7-68-09 Artrst., st da11y reports*- anecdotal re- ;

: ports*- -artists’ classroom progect re- :

~ports*» feedback from Steer:l.ng Compittee. -

1969-70. . ’ 'l‘eachers' classroom project reports were
s - -discontinued and replaced by intexrviews
with selected teachers by evaluation con-
- sultant .

c.. In-Service Teacher :Traln,ihg S ] ‘ .

'1567-68 .Informal feedback ,(éartici;iants' comments
: - at Fall Conference)

1968-6¢S Same as above and evaluat:.on forms f£from
: : course partlclpants.

1969~-70 Course part:.c:.pants‘ evaluat:.on forms*-
conferences, informal discussion and

letters from participants in Saturday i
~ Workshops. ""




- ANALYZING THE DATA (EVALUATION)

y ’ ‘ C -l2-

1. Hypothosis in terms of objectives

"The arts are not for a privileged few but for the many, that
their place is not on the periphery of society but at its cent- -
er, that they are not just a form of recreation but arc of .
central importance to our well being an@ happiness..."*®

‘"He need to expose all of the children in our schools to all
of the arts and to do so in a way that enriches the general *%

" curriculuym rather than reinforcing the segregation of the arts..”
C 7 . 5The‘performing' rts are most meaningful to the child as a
i - spectator if he lisZinvolveéd as a participant--and that involve-
- ment deepens whéh«ﬁe sees and hears quality performances."*
3 “phe quality of iﬁaiVidﬁal live:s and the quality of our soc- wE

e ,:igty,g:e,diréctly;:élétedfto,thg,qpal@ty,qf;qur artistic life.”

7§hé:§ACS érojéct';bjeétiVes‘wéxe to déﬁélopré'progrémﬁWHiéh
would provide answers to the above statements. e have worked
on the assumption that:

a. a sequential series df?ggofessional,pe;fo:mances”of
‘quality, range and frequency, geared-to the intellect-
- wal and emotional levél of the students would provide
acsthetic experiences of -educational value--ané that
the experiences should stand or fall on the basis of
the artists' skill. (Thus, teachers were asked to
"limit advanced preparation “to title, names of perform-
ers, and at most, a brief synopsis of plot, reserving
fuller discussion for post-periormance class time.),

b. invﬁlving the artist-in-residence with students, using
" the art form to extend, reinforce and clarify the cur-
riculum in the classroom would:

1) deepen student appreciation and understanding

: of the arts as an integral part of all exper-
jence~--which would then bring about a greater
appreciation of the pevformance;  ané -

2) make available to the teacher a unique.teach-
ing tool vwhich would lend itself to both cog-
nitive and affective leéarning experiences,

c. the goals of the project would best be served if a
‘regiona1 professional performing arts organization

* Rockefeller panel Report-The Performing Arts-Problcms ané
- ‘Prospects.. licGraw Hill, 1965 .

#* John D. Rockefeller speech-General issembly of the 2rts and
~“Education Couricil of Greater St. ITouis. Hay 17, 1969.

-

L i ey atrr a1t e
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o with high artistic standards and a commitment to e
" B o ' meeting the needs of the particular community, acted ot
e ' ) . as producing agency. Such an organization could kest
T . . exercise quality control--in part because of its
ability to sponsor performances for adults, and thus
attract superior artists.

d. constraints’would arise as the program evolved and
that feedback information from the schools woulc re- -
sult in program adaptations; . o

e. the district and building coordinators would be the
key people in determining the success of the schools
involvement in the program-

£. school personnel ano artists would need orientation
and iraining in téchniques of 1ntegrat1ng the perform-

i ing.arts into the curriculum-and in- overcoming possible
a T re31srance to the 1deas and.orocedures -of the program;

g. if the procedures and program were valid in texms. of
the necedc-of:the. partic1pating districts, “these dist-
ricts would -demonstrate an-interest -in continuing the
project beyond the “‘hree years of federal funding. ~

© 2+ . Techniques uscd to handle tne data ' - ) ;'

- :;; The collection and interpretation of process evaluation Co- é' -
- data has been directed toward determining to what. extenc the
7 ;rlprOJecﬂ activ1ties were erIec»ing teacher behav1oral -change ’
ui(while-keeping in mind that the "goodﬂ teacher has always used
.. uhe,arts as a teaching device in whatever forms they were a-

" vailable); toward assessing the‘artists' hehavior in classroom
.. activities; and toward evaluation and modificaéion of the B
’Asfstem devised. J ’

Dr. Francis J. Crowley, an*evaluation consultant (Assoc-~
- - iate Professor at'Fordham University) in a letrer of April 22,
1969.(on file) commented on the techidiques we were employing
and on the objectivity of our 1967-68 Evaluation Report.
The evaluation instruments in use provid an in-flow of

~ data from the schoods which is subjected to analysis by the

.
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PACE staff and form the basis of it's recommendations to the.

- Steering Cémmittee for modifications and adaptations of the |

pr@gram, .

Weekly A/R meetlngs are u +ilized for an exchange of in-
formatlon, dlaCﬂSSlOn of cla 3STOo0m activity technigques, and
of. proolems arising W1th stueents, teachers or admldlstrators.‘

o

= In the thwrd year, an evaluatlon consultant conduc»vng N
n—deptp 1nterv1ews w1th selectea Leachers to asséss the suc-
cess and/or failure of therA/ﬁ classroom experlence, increaeed

lthe préductiﬁit?“af“éﬁaiuatioh of the many facets of the.A/R

program oy ob%aining for the stafx deta11ed 1nformatlon re-

lating to the snudent/teadher res ponse to the act1v1ty and,
in addition, prepared a document of successful A/R activities - T
for discemination to the teachers. v : R =
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FINDINGS
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-Paviormances -
The summaries of the BCC feedback information fox the
first two vears (Encl, #4) attest to a generally favorable

assessment., For example:
: 1967-68 156369

Teacherlﬁeaction : @ " L 81% 65.7A

Program Content: cellenu—very good .B2% - 55.8%
Nuality of Derformance N S1% 76 %
Student Reaction . e " " B0% 49,4% N

The ratings in the flrst year reflect a natural enthu31asm Ffor

some*hlno’new. In the ,econd year some of the problems 1nher-
:f ent in an 1nnovat1ve program became more ev1dent, euch as: . T

) l, the mlnlmlzlng of <"i:udcs:ni: notentlal for aporec1anlon ] .

: and the controversy created on.the selection of appro- E
priate material, although the program was plennea by B
“teacher commlttees,

2. ‘the difficulty most teachers encountered in acceutlng =
the reccommendation by the “lannlng Committee to mini-~. E
mize stndent preparation an% to place emphasis on post-

. performance classroom discussion.

.In the course of the second year, several districts -suggested

allowing students to have the choicé of attending (30% did),
leading in the third year to the Steering Committee's decision %
to offer all students the choica oi-attending at a small fee;

thus allowing students to demonstrate what interest in and

commitmont +to the programs may have been generated by the

first two years end'by the,A/R'classroom'experiences. Attend-

ance figures for the 3rd ycar were:* ‘ -

Rod Rogers Modern Dance Co. 3774
Inherit-the Wind -~ Residdnt Acting Co. 6766
Ernest in_Love - Re51denu Acting Co. 5260

* Theoret1cal 1y the offer was availavic to 16,000 otudents, but
in actuality tickets were not made avallable to every grade in
- every school by the BCC. Rosultis were not affected by the
-scheduling probléms as the. trme of performance was at the -t
school’s dis oretlon, but they were aiffected by the quality of -
the invoivement <f the Buc and school staffs.
s
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Our producing techniques proved successful-~the schools -
found that they could'bus as many as 1200 stuaents several
- N - f
tiﬁes a year, a.rather unigque undertaking. When-productions

were stationary, attendance compulsory and the students were

bussed to a strange school, behavior problems sonictimes arose.

But when the produption*was-trucked to»each-school and/or' =
when attendance wes by choice, the behavior problems were
minimized .or ceased entirelf. v' —‘ . . .-
;}7 We have round that the performance has not had as ?eady
an acceotance by the school personnel as the A/R program.
After three ycars there are st111 those in the schools who .
do not show sufflcient resoect for students capac es;
who do not recognize any distinction between "assembly pro-
grams" and fully staged professlonal productions (Encl #5) s
who ‘deny the artlsts' integrity and ab111ty to make a state~
‘ment to students~ and who do not recoonize the PACE prlority
" -and resent the t1me taken £rom “"the curriculum".

The artists f£ind the experiénce of performing in the schools”
difficult, but we have been able -to attract and retain fine
performers by, in someiinstanceszvexposing them to the idea

- gradually, ana~by providing weehend adult audiences.:

*

Artist-in-Residence
‘In response to feedback from the schools, an increasing
ZprOportion of the hudgeted-funds was allocated to the A/R
éspect each year, - | ' i
The A/R was utilize@ by teachers as a tool for the clarifi-

cation, extention and reinforcement of curriculum objectives

.
[T ST TP
N R LA .

" and to effect change in student attitude and behavior through
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physical, verbal or sensor} inmolvement of students (En¢l. #86).

The techniques most often used were, the A/R as a model

(reader, actor, mime, etc.); oxercises in preparation for, CE
and direction of role playing and improvisation; andé sense

perception exercises. Improvisation has proven to he the

. oy g
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most effective technique as it stresses student participation
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and involvement in the art form rather than passxvxty and skills.
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In the third year over 442 documented A/R c1assroom cxper-

iences took place (as compared to 27 documented in the first

i
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o

year) in the following subject areas: Art _Business, Communi— J-

cation Skills, English Foreign Language, Gym, Home Economics,

Humanities, IndustriaIAArts, Math, Music, Religion, Science,
social Studies, Special Education.

Responding to the usefulness of the experience in 87 ecval-
uation interviews, the teachers reported 77 experiences rangeé
from excellent to good; 6 fair and 4 poor. In 84 cases the
teacherx reported that the curriculum,obiective‘wasrachieved
and,(where the teacher was willinéeto make an estimate, 23
rcportcd 100% of the students understood the.curriculum object-
ive, 23 rcported 50-95% anci 4 reported under 50%. 23 teach-
ers felt that the shy, quiet or slow child benefited most, 11 g
tnought the bright, and 1 felt average stuoents’benefited. ‘i
ihey,reported that in 10 cases Ettitudes were definitely

. changed,- and in 7 cases behavior. 41 teachers said that the
experience had demonstrated techniques which they would be
able to use themselves--16 stated that the A/R was the neces- fé

sary ingredient in the experience.

In eacn of the 10 fair to poor, the consultant found that

there had not ben sufficient dialogue to promote a2 clear
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understanding between the teacher and artist prior to the -

experience. The artists found that many teachers experienced

- difficulty in clearly articulating their curriculum objectibe

in the course of the pre-classroom activity teacher/artist

dialogue.

+

Another A/R activity, primarily in the third year, was the

. presentation of workshop productions. These were developed

in response to suggestions from the teachers; were of 10 to
40 minutes duration; and were soheduled iﬁ the classroom at
the teacher'é ieqnest. Four productlons were made available .

and glven 70 presentatlons -as follows' Jullet and Nurse

scene from Romeo and Julict (17 performances), the ohepherd )

—_— 24+ © it fmn

tholggx (24) ;. and a Japanese Noh play (9).

Orientation and In-Setvice Training

A1l feedbaokfipforméfioﬁ confirmed that the coordinator
was the keyﬁperson iﬁxthe schools. The districts that had -
the most successful experiences were those that gave a high"

priority to the duties of the BCC, and where he was a person

*

‘who understood the place of the humanities and arts in the ‘i

curriculuia, ‘

Finding the first year that tecacher attitudes presented
the mogt scrious oonstrain“'on the prograﬁ and that the BCCs
were not unirormly successzul as catalysts, an in-service ' i
teacher trainlng course was offered in the fall and spring :
of the second year (Encl. #7--evaluation  summary).

In the third yec . seeklng further ways to inform teadhers =

of PACE: goals and methods, aaturday Workshops were inc -1tuted-

ERE

as
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‘one for ﬁgth and Science teachers and one fér English and
Social Studies teachers (two from cach district were invited
to attend andi paid by PACE). One)ﬁollow—upvteacher'interview
fEncl. {8) and end of session comhents indicated to the staff
that in almoséhé;éry case tnq tecachers presént gained insight
into the PACE #/R concept and'nowir could be applied in
rheir subject'area. Many stated that they would make a'boint
of informing other tenchers,in their departments of thé val-

ue of this concept as a unique teaching tool.

'Related to motal Pr_ject Costis

Total onerational grant expenditure-

ESEA Title IIX
1967~68 .$288,507,00
196869 232,887,00 :
1969~70 - 185,000.00 .
' " T $704,494,00
" 8chool Districts .
1668--69 Bcc & District COOrdinators
1969.-70 - " ‘Fees
(In uollars or services in.
- . kind)-
Pexrforming irts Foundation
1967-68 $ 12,000.00
1968~69 15,239.00
1969-~70 - 5,000.00%

32,239.00

. TOTAL - $736,733.00

3
P

-~

* Additionaily, PAF leased $20,000. worth of theatrical and office
_cauipment to ! to PACE © $1.00.

o o oo o oo

After three years of federal seed funding, the chief school
officerv in all 8 participatrng districts confirmed their

’ commitment +to the program. Threec Boards of Education in-
cludec ailine item of $15,000. in their budgets for next year,-

1
two districts have made .more modest commitments, and one -

district is giving serious thought to the project and seeking
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fnnds. In the last two di«trzct s, one has haé no continuity
of adm;nlvtrative 1eadershln in the past four yoars due to
constant changes. in personncl, creating difficulty in clear
communication of PACE ObjGCblVe and the other will not con-

sider any new program because or severe fiscal proolems. The

* parochial school complex, despite its financial crisis, has

expressed éagerness to participate in the performanoes and is
considering_raising additional funds for the n/2 program.
PAF's experience in re the adult box office demonstrates
that th1 commun;ty is no d.frerent from most--less than 4%
of any commun;ty attend thc norforming arts. The PAF DOX

office attracted less than 4%'because: 1) ‘the community has

‘to be educated todaccept the concept that a parallel theatre

programm Lox students and adulis can create excellenoe, and 2)
that theatre cqual to Broadway standaxrds can be enjoyed out-

s1de of New York City.

; PAF’s strength was demons trateé by the conmitmint of the
Board of Trustees who, when the box office failed to yield

sufficient support, made pecrsonal contributions to hire a

professional fund raiser.
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i CONCLUSIONS AND RECOMMENDATIONS

., 1. Outcomes
The validity of PACE and’itovsuccess in implementing a
plan for the performing arts to become an integral part of
the curric::lum is attested to by the following:

a. At the end of 3 years all 8 superintendents attested to
the validity of the - program.

(3 b. Thftc of the original 8 districts placed a line item of
$15,000. in their budgets for an A/R program ‘ané two
districts have made more modest commitments. ’

7 ° ¢, A summary of selected B/R classroom experiences (3ncl. #6)
<. ani the increasing demand for the A/R by teachers, illus-
S — “trates the beginning of success in defining the role of -

‘ .- the performing artist in the school community and the find-
ing of appropriate ways of relating the art forms to all
‘curriculum arcas. -

d. BOCES III, in the 2nd and 3xd years, broadened the scope
of the program under- the aegis of a Humanities and XLrts
Program, offering Pilot Programs to its 10 adddtional

"~ districts.” Six of these districts in Babylon and fimith-
town Townships incorporated this program using local
school funds.
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: .~ ¢. Under the BOCES Humanities an: Arts Program, a pilot clem-
e - entary nrogram was cstablished, through which we were able
) to provide 5 districts with both performance and 2/R.
Thic was made possible at a considerable savings to the
digtricts through our ability to sign a quality »roies-
sional childrens' theatrc company for a 10 weck contract.
We were able to provide oricntation for A/R work to these
actors an< in turn received from thom their response to
our program, — .
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£. Onc school district outside of the BOCES III arca has com-
mitted funds for participation in the program as a result
of knowledge gained from the dissemination of information O
about PACE. Scveral Other districts in Suffolk and Nassau

_ Countics are considering participation as this rcport is
submitted.
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g. PACE and PAF have established the validity of a varallel
student/adult program for the artist by attracting and re-
taining performers of cicellence, while acknowlcuring .
that considerably more teacner’txaining and¢ adult audience =
devclopment are necessary for complete succcss. ro
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The »nroximity of this community to New York City has
given PAF the advantages of being able to draw on an ehox-

mous pool of talent (who can commute if they so choose) {
and of working in a commmnity with a high level of soph-
"istication and commitment’. to education.

Converscly, we have faced the disadvantages of having to
compcte with New York professional standards and: oi deal-
ing with artists generally reluctant to move from the city
an¢, therefoxe, subject to all the hazzards of commuting.

The problems will vary Zrom onc cémmunit§ to another, but

" the advantages that aided the program in this community

do not negate the premisce that a similar prograin can be
-done anywhere. ) .

Features of Original Plan Dropped or Modified

a. Responding to feedback from the schools and because of
lack of significant box office support.from the adult-com-
munity at evening performances, PACE modified the number
of fully staged productions and increased the hours of
B/} classroom activity.

b,

-

At the request of the teachers and as a2 response to the
nec@s of the actors, Workshop Productions for classroom
presentation were offered on a larger scale in the Zinal.

year,

c. Bvaluation procedures vere modified the last year in two
respeetss | }
1) Feedback sheets for performances were dropped and

d. After the first two years the RAﬁ Dance Ensemble was dropped
‘becausc of: -

2)

rcplaced by notation of attendance figurcs;

Feadback forms for A/R classroom work werc replaced
by in-depth intervicws with selected tecachers by
an e¢'valuation consultant. -

1) lack of sufficient fiscal support from the adult

2)

comaunity at the hox office; and

conflict over prioritics between the dosire of the
Jdance company to attract national recognition and
he PACE concept of concentrating time, money and
effort on developing the role of the performing

artist in the classroom.

*

e. Compulsory free attendance at performanée was dropped, and
in the last year students wers given the choice of attend-
ing or not at a small fee (thus demonstrating their commit-

ment:, ¢o and interest in the program).
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Recommendations for Others wiﬁn““;mzlar Needs. s « 2nd
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Requirenents for Kost 3t_Succecsful inplementotion of 2rojects

. 2lanning

The strength that this progrom has demonstrated is due
in considerabl? mecasure to the interaction between profes-
sional axtists and educatorsc in the plannzng paage. The
distinctions between the functions of each muet be under-
stood: the cducator must contribute his knowledge of the
broad curriculum arcas and his understanding ol the cmo-
tional aad intellectual level oif the students, waile re-
scrving «£5r- the] professional artist the perogative of de-
teraining the £inal decisions bn Programs.

Meeting the, Need“ of All' ”aruchp@nts
< -

A clear. unaerstandinn of how the arts Zunction in mect-
ing the nceds of both the schools and the artists is vital.
In the L/R role, the artist utilizes his art forn as a
tool for the teacher and he must not assume the role of the
teacher, In oerformancc, vhile meeting an educational neced,
the artist fulfills his own nced for participation in the
art form--~and if the-latter.is ignored or belittled the
acsthekic excellence of the vrogram will suffer.

Hanagcement

PLCE cnnericnce has - ndﬁonstrated that the -‘complexitics
of this program call for the producing and managiing serv-
ices of a professional perlorming arts agency. Such an
orgsnization, when firfily committed to thé educational pro-
gram as wcll as to the’ communiny, is uniquely able to:

1) reflect the nceds of thc community .(Encl. #iS) and
?2) invest the time.and cffort required to disscninaté
information concerning the program (Encl. #10). -

Pecrsonnel in the Schoolg a

The most successiul imnlemeﬁtation of the program can
occur only vhere there ic an. effoctive coordinator in the
school bulldzng. The school personnel who have beecn act-
ing as BCCs for PACE have not had sufficient time for the
€ask on have not uniformly had sufficient understanding
of, and commiinent. to PACE objoctives and priorities.
Therefore; v raocommend utilizing the full time services
of cither/or both performing ariists or 'school personnel
as catalystucoordinator», ané¢ atress the importance of
orientation and in-service traunxng.

§B§2§Q£EHEEEFiJ?¥i£ﬁ¥ﬂEE "
iThere active support from the state education depart-
ment can be obtained (the establishment of the Humanities
and »xts Division of the M.Y. State Education Dopt. oot~
erced greater cmphasis on the humanities and arts iu the
SChOOIu and coincided with the -develepment of the PACE
Project) .this ass;stance can e a s;gnzfxcant factor for
success.
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- Buntington - union Pree School .)i.str:i.r L #3.

PARTICIPATING SCHOOL DISTRICTS

Elwood ~ Union Free School District 2.*1.
Dr. James H. Boyd, Superintendent
old Sorinc Harxbor - Central School district ii2.

'Dr. Iatthew W. Gaffney, ...w:erintondent

Mr. m.l.liam huA Keough. :n:., ounerintondent . -
Northport - Union Free school District #4.

0w - -

Dr. Bernhard W. Schne:lder, Superintendent
Half Hollow Hills -~ Central School Nistrict IS,

Mr, COlqman R. Lyons, Supeg:lntendent
Harborfields - Central School District #6.

iir. Thowas J. !I.a'hcy. District Arincipal
Commack - Union Free School nistrict :il0.

Dr. losc Headley, Superintendent
South Huntington -~ Union Free School District #13.

Mr. Ccharles Coanell, Superintendent

. Christ the King School St. Anthony of Padua School ~
Coindre Hall Boarding School St. Hugh of Lincoln
Holy Pamil.y High School . st, Patrick's Parochial Scheol

St. Philip Neri School
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_PACE PERSOMNMEL

o Board of Cooperative Educational Services ‘ P
Th:.rd Supervisory I Dlstn.ct of suffoll: County

2o Dr. C'ordon A. Wheaton, District Supermte.\dent

- Mr. Jame Womack Ass:.stan-. Di strlct Super:.ntendent
e Mr. Cl:mt Marantz, Pro:)ect ‘A‘J.reci.or ‘,;
o Mr. Larry Porde, Producmg Jn:ector

Mrs, Rux.h :) Onofn.o, Ass:. stant "rocmcing Director
qu. I\as Bend:.ner, Evaluation Consultant

-

p A =t A g iy

g Elwood UFSD I} rir. John. J. Douksza* 5
> cold 8pring Harbor CSD = Kr. Zale George
- ~ Huntington . UFSD 3} lir. Rufus Kern
s Northport c- UFSD :+*  lir. Robert W. Krueger
Half Hollow Hllls CSD 35 lir. Frank Roach E
Harboriields - CcSD :} lir. Thomas Dight .

~ Commacls - UFSD #10 - iir. Donald P. Sites :

South Huntington UFSD -'E;'=13 Hr. Leonard Adriance 2

R T

# chairman, Steering Committee




1967-68

Dance

Music

Theatre

1968~-69

- Dance

Music

- Theatre

‘Mime Theatre - Tony Montanaro & Michael Henry -

Enclosure i 1

Performances

e

Ethnic Dance - Bhaskar & Rivera - Q_ggg_gx Two Wbrldg

Primitive Dance - Dinizulu African Dance Co.

Contemporary Dance - PAF Dance Ensemble, R
Richard Englund, Dlrector

Ballet - PAF Dance Ensemble, Richaré Englund, Director

Orchestra da Camera’- Clayton weSterman, Conductor
ifarian McPartlané Jazz duartet
Folk Singer - Norris O'Neill :
Comnoser~1n-Re51dence, Herbert Deutsch - "Husicue COncrete“
(a comp051t10n made from the’
sounds of an ordinary school day)

T
[

Readers' Theatre - Julie Harris - Poems & Letters of
Emily Dickinson :
Fantastics - PAF Resident bctlng Co., Tony Tanner,
Director
The Diary of Anne Frank -~ PAF Resident Acting Co.,

Del Hughes, Dlrector

‘Dance Has Many Faces - PAF Dance Ensemble, Richardg

A Englund, Director
Dance From the Curriculun - (same).
Dance From the Repertory - (same)

Piano Recital - Lawrence Smith

lMarian McPartland Jazz Quartet

Orchestra da Camera ~ Ilarian McPartland, piano soloist
Lawrence Smith, COnductor

Our Town -~ PAF Resident Acting Co., Larry Forde, Director

Kabuki Theatre ~ Miss HMiyoko Watnabe

Readers' Theatre - Whitman 150, PAF Resident Acting Co.
Larry Forde, Director

The Believers, comblnatlon of dance; music & theat*e,
Produczed by Voices, Inc.
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1969-70

Dance Rod Rogers Modern Dance Co.

Music Marian McPartland, »ianist & Michael Moore, bgss
(small group reczuals)

: Horbert Deutsch, composer-in-residence -
MUTIMA, An African Tale of the Creation (intex-
actions for chorus, percussion ensemble, £lute
aad audience)

Theatre Inherit the Wind - Resident Acting Co., Lerry Forde,
S . Director
Ernest in Love - Resident Acting Co., Larry Forde,
) ' Director
(Miusical adaptation or.Oscar Wwilde's
* "The Importance of Being Earnest")
workshop
Droductz.ons

Axia da Capo - Shepherd scene

Romeo & Juliet - Juliet & Nurse scene

Spoon River.Anthology - Excerpts

I Japanese Noh play.
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PACE Information Sheat {2

Enclosure # 2

SCHOOL DISTRICT PERSONNEL

- -

_District Humanities and Avis Coordinators

Q.

Serve on the ROCES Eunanities and Arts Steering Committee
which determines all policy and programs fox the school
year - reprasenting the office of the district chief
school officer.

Coordinate the services rendered by the BOCES Humanities
ané Arts Program with his district'’s Humenities and Arts
nrogram. '

Building HumanitieégandhAr€§ Coordinators

Q.

b.

Encourage: and foster. the use-of the A/R in the classroom.

_Develop with staff and students possibilitics for artists

vlorkshop productions that will ful£ill the particular
necds and interest of his school.:

‘Distribute information about the A/R program anc pro-

ductions and arrange displays.

Schedule performances for his school for all productions.

Structure ticket sales procedure for performances. : f

Order “tickets and buses for performances from BOCES
Humanities and Axts office.

Rocommend those teachers who could meaningfully parti-~
cipatc in humanities and arts workshops.

Recomnend teachers to sexve on BOCES Performing Arts -
Curriculum committees. -

>
I




"1, Program content:.
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BOCES PACE Project

FEEDBACK

School . . Performance .

(Please return within 24 hours of the last performance to PACE, 1328

. New York Avenue, Huntington Station, N.Y¥., 11746. Additional comments

may be added on the back of this sheet.)

Escel- Very Good Fair  Poor
lent  Good *

2. Quality of perfoxrmance:

3. Audience (student) reaction:
7th grade - )

8th grade

9th grade

Audience (teacher) reaction:
- Experimentally oriented:

Structurally oriented: -

Arts oriented:

Non-arts oriented:

Administrator:

Reaction to printed programs:
7th grxade

8th grade

9th grade

Artist available at lunch: Yes _

a) If yes, number of teachers involved:

b) If yes, number of students involved:

-

'
No



7. Artist available for pre- or post- performance activity: Yes No _

. a) If yes, number of teachers involved:

*
et
Fa
R
o
e,
i\

) If yes, number of jtudents involved'

: -
(’ -

c) Nature of activity: (onstage, in what class, in auditorium, etcc.)

-

TR RS
LT N

vt

5
¥

et
*

A

>
s

8. Perfomnces. : -

i

lst __on time, __minutes early, ___ minutes late, running time.
2nd __on time; _ ~__minutes early, (. ' minutes late, running time.
3xd __‘on time, ___minutes early, ___ minutes late, running time.

et s &in PR G SR B
O ChEN e R - o el
% Y N AR

i g S [ TAY ) STl TRE
PRI R AR

ek by

YRt

L

. Reason, if performance was late:

e
e B
RIS ~—

9. Students bussed: VYes ‘ No

10. Tech problems:

11l. Related student activity: (Library display, posters, class projects,
stage crew activities, class discussion, etc., either before or
after performance)
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12. Absentes Figures:

Dz oX pex-
formance

3
Unusval weathex conditions or any other event of

. 3 days.)
before. )
program}

-

to attendence figures:

13. ' Comments:
- necessary)

o Seca——

Pl
(o
Page 3
3 days |}
after )
program)
significance

(Faculty and/or student reaction = use other side of
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= BOCES IIi, SUFFOLK COUNTY
HUMANITIES AND ‘ARTS PROGRAM

. I .o Artist-in-Residence Project Report
‘- ’ : . — Beginning
‘ Teachér—. - - Date

School- _ Subjet s Grade

Curriculum Objectives:

T R i ol uing

s A
S 406
Y e

o
Chala¥s

Technﬁguesz

Procedure: . .

s oy e s i et b e b i v v
v

Ry
[
L]

A T

(Write on back if more space needed)

Concluding Date
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BOCES I, SUFFOLK COUNTY .
HUMANITIES AND ARTS PROGRAM

l . Anecdotal Report

Please report any anecdote related to the Humanities and Arts Program whether it be positive or nega-
tive, which is illustrative of the reactions of students, faculty, administration, parents or the-community
in general. . .

Date . Subject

Recorder

Address -

Rl

G

Q (Write on back if more space needed)




Humanities and Arts Program

Teacher : School ‘ subject

" A-R

BOARD OF COOPERATIVE EDUCATIONAL SERVICES

Project Evaluation (ﬁ

- .

_ Grade Date Started Ended

Curriculum Objective:

© 1.

2,

3.

5.
6.

7.

8.

Do you feel that you had effective dialogue with the A-R?
Describe: ,

Describe your activity during the project.

: project? Describe:

\
J
Did the students help in planning or carrying-out the ?
{
|

Did the student involvement include physical, verbal
and/or sensory activity? Describe:

<

How many students took part in the project?

Do you feel that the students oﬁtained clarification of
the curriculum mattex? wWhat percentage of students?
Was the clarification partial? Optimum?

How was this demonstrated? Tests? Discussion? Relating
this experience to another? Other?

Describe the type of student that received the most benefit?
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10. :

11,

12,

13,

-2-

—

—

Do you feel that any change has taken place in your
students as a result of this experience?

Did you and / or the students "catch" from the A-R any

feeliny of: Involvement? Excitement? Enjoyment?
Boredom?

Describe the students® reaction to the project.

Did this experience suggest to you any new approach or
any new technique that you will carry out yourself?

Do you feel that the A-R used his particular skills in
an appropriate manner?

Rk bbbt ehdd

Comments:

Acting Role Playing
Movement Directing
Modeling Analysis
Dance
Improvisation Play structuring

Artist-in-~-Residence Techniques

Theatre history
Sensory awareness Personality

Voice production Emotional involvement Stage technique

(This list of questions is to be used by the evaluatorv as a
guide line only.) :

M A
Nl

» Aesthetics of life
Physical techniques

Memorization techn.-




.
BOARD OF COOPERATIVE EDUCATIONAL SERVICES
THIRD SUPERVISORY DISTRICT OF SUFFOLK COUNTY

v g e

OECR PARK RD. (DI1X HILLS) HUNTINGTON. N. V. 11743

GORDON A. WHEATON. DISTRICT SUPERINTENDENT
SURVEY OF IN-SERVICE COURSE

" Course Title: \
Instructor:
Date: - '

Now that you have completed the above named coursc, we would appreciate
} your brief reaction and evaluation.

Your comments will be helpful to us in determining our future offerings
of this and similar courses.

Please take é few moments to complete the following and return this form
in the attached envelope to your instructor. -

(" Thank you for your assistancec.

— —
———

Evaluation of In-Service Course Date:

I am enrolled in

‘ Course Title
. I am generally satisfied /7/ dissatisfied /77 with the course.

After having taken the course, I would recommend it /77 -- I would not
recommend it /77 to other teachers. : ~

I am particularly pleased with

- am displeased tith

In planning future courses, I suggest

h e —

The specific courses (please list) I think should be offered are:




Bnclosuxe # 4

™ FEEDBACK ANALYSIS - 25

-
gy

}11-:' ' Summaries - of all schools to all productions
: (Sce Appendix 1 for raw data, compiled from
feedback summaries for, ecach production)

" Key: EX - excellent; VG - very good; G - good;

F - fair; P - podr. Figures express percentages.
. T T mwe 6 Eep
*’ 1. Program content .82 .09 .09
2. Quality of Performance ‘ .91 .07 .03
) f 3. | Student reaction |
| {; Average of 7-9 grade , . .80 A3 .07
~4 7th grade R 7 27 .09
g 8th grade Y e .13 .08
L T 9th grade Co 2 ee .08 .07
; 4. Teacher reaction )
f Total stafs - T m A1 .07
g Experimentally oriented == * .88 .06 .05
Structurally oriented .74 .16 .10
b Arts oriented e .09 .04
5; Non-arts oriented .80 10 .10
Administration I | .13 .06
é; 5. Student reaction to prini:edj . |
% program e .63 .27 .10

Kara dhah
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APPENDIX 1. SUIIARIES OF ALL FEEDBACK SHEEWS FROIl 3CC's
(Raw Data)

Items considered:

.

2. Quality of performance - lsi performance, 2nd performance,
. _ 3rd performance, avevrage of all performances
: ; -
3. Student reaction to performance - 7th-grade, Oth grade,
9th grade, 7-9 averace

Pxogram content

4. Teacher reaction to perfommances - experimentally-oritneted,
strcturally oriented, aris oriented, non-arts oriented,
administration, staff averages

5. Student reaction to printed program - 7th grade, O8th grade,
9th grace, 7-9 averages

Key to all tables: { = excellent; VG - very good; G-- good;
+ F = fair; P - poor; O - omitted item (where pertinent)

Notes: re O - omitted items; and other affective considerations

Six schools did not attend Looking at Dance due to bussing

s and scheduling difficulties (Tables 1, 2, 3)

Eight schools did not attend Spring Dance a teacher strilke
tied up temporarily the auditorium in vhich the stucents
were to be bussed. (7ables 1, 2, 3, 4, 6)

O is not relevant for able 2. All schools ideally saw one
. berformance; however, auditcrium size sometimes dictated a
- 2nd and 3rd performance in orxder to accommodate student

body (Table 2) :

7 of the 3 parochial schools did not :have 9th ¢rade classes;
one had 9th grade, but not 7th and 3th. This accounts for
high number of "0" items in Table 3.

When students were bussed to a performance (partially in
Looking at Dance, all students for Anne Fran) and Spring
Dance), the BCC had difficulty in krowing vwhich grade was
which-in a foreign seating set-up, making grade level break-
down for reportage inaccurate. (Table 3)

The categories under teacher reaction (Table 4) could overlap.

'(" Hopefully, this wvas taken into account in the reportage.

Iwo parochial schools developed the idea that their feedback
was included in the report of their host school.

BCCs occasicnally neglected to return “Séedback or filled it
in perfunctoraily, omitting some itens.

o~ -~




1. nSﬁ.ﬂﬁwz& - PROGRAI1 CONTENT
B \'/¢] G F P 0

iline 20 3 o o o o
Orchestra 5 S 5 3 1l 0
J. Harris 7 5 3 3 2 3
Dances - 2 iorlds 15 S 1l 0 0 3
Fantcasticks 19 1 2 o] 0 2
Dinizulu 10 7 3 0 0 3
ilcPartland 12 w o 2 o 4
Hoom at Uwsnm ' ] 5 2 2 0 6
Diary of A.F. 13 3 0 0 o] 2
0'Meill 3 2 3 5 2 3
Spring Dance 4 1 1l 0 0 17
TOTALS 126 46 20 14 5 (42)
Perxcentage (based on 211

.22 .09 ,07 .02 -

of an ideal 253 responses) .60
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APPENDIX 1 - 2




Iine
Oxrchestra

Julie ilarris

Dances - Two llorlds

Fantasticks
I}

Dinizulu

iePariland

Looking at Dance

UWNHW of Anne Frank

O'Neill
Spring Dance

TOTAIS

Percentage (based on
189 responses of

ideal 253)

% of ALL PERFORMANCES

!

+

lst Performance

EX

20

10

18

16

20

12

15

jw

G

0

N

() I )

SUIRIARY - QUALITY OF PERIFFORIANCE

2nc¢ Performance
vG

0

o

O O =

"
el

; H Vo et
3 Ao I LA
RN e St AT e Nl e e B

16

.20 .07 .03 .02

«25 .07 .02

22

.24

T TS R R P RURT g VL A TREE N
AT, b e e Ssiatied o

.04 .03 .02

,
. 1

S e O AN

,FJ. DA AR GV RS T e X

APPENDIX 1 ~ 3

3rd Performance
B VG G F P

2 o 0 0 o
0 1 1 0 o
2 o 0 o0 O
2 1 0 0 o
1 1 0 0 o
1 1 0 0 o
2 o o o0 O
0 1 1 0 O
10 4 1 0 O
1 1 0 0 o0 A
0 o0 o0 o

21 10 3 0 O

.61 .30 .09 .00 .00

Ll 1o TN




Orchestra

Dances - Two Worlds
Fantasticks
Dinizulu
ilcPartland

Look at Dance
Diary of A. F.
O'Neill

.Spring Dance

=
(2]

Percentage (based on
216 of an iceal 253
responding)

% of 7-9 Average

!
i
I
!
i

(Bxpl. 0)

RSN PR
AL LT

APPENDIX 1 - 4

3. SUMHIALY - STUDENT REACTIOHN

N

v IO ) o) R R
g al pk re A T , fw £ bt S rg Blas Y
* ﬁ;&%ﬁ&&zﬁrﬁ?ﬁﬁ«ﬁaﬁkﬁé; Sttt rgs

7th grade Sth grade 9th grade
EX vG G F P 0 X vG G P P o oX VG G P O
17 3 1 0 o0 2 19 4 0 0 0 - 14 0 o o 9
3 8 8 2 2 o 3 5 7 4 1 3 3 7 2 0 10
's 6 5 5 2 - 5 5 3 4 1 5 5 2 3 ¢ 12
13 12 0 0 0 2 15 3 0 0 0 5 11 12 0 0 -
13 4 3 1 o0 2 15 24 2 0 0 2 12 2 o 0 o9
7 15 3 0 0 2 3 16 1 1 o0 3 9 10 2 0 2
6 7 4 2 0 a 7 5 3 1 1 6 € 4 2 0 10
S 4 -4 0 1 s 3 1 2 o0 1 16 o 1 1 0 21
's 8 1 0 o0 s 13 4 1 0 0 5 10 4 1 0 ¢
3.7 ¢4 3 2 4 6 6 3 1 1 &6 6 4 0 0 12
1 0 3 0 0 19 20 3 0 0 13 _1 1 0 0 20
86 74 36 13 7 (37) 9% 53 25 11 5 (63) 77 47 11 0(113)
.40 .34 .17 .06 .03 .50 .28 .1 .06 .02 .53 .33 .08 .07 .00
.48 .32 .13 .06 .01
! . ™ . Lo B A U W
. S E SR B s ISR el R R s R SRR
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iline
Oxchestra

J. Harris

Dances ~ 2 jlorlds

Fantasticks
Dinizulu
iicPartlang
Look'at Dance
Diary of A.F.
O0'Neill
Epring Dance
TOTALS:

PERCENTAGES

4,
mxwmuwamzwmwwwrouMQSﬂnm
EX_V6_ G _F P
14 2 0 0 0
4 3 0 2 o

8 0 2 0 0
11 0 1 0 0
8 3 0 o0 o
5 6 2 0, 0
6 3.0 0 o
1l 2 0 0 0
6 2 0 0 0
3 2 1l 1 2
0 1 0. 0 0
64 24 6 3 2
.64 .24 .06 .03 .02

Structurally-Oriented

EX

VG __ G

r

APPIDIX 1 - §
SUMMARY - TEACHERS REACTION TO PERFORMANC.IS

P

12

2 0

Y
RN

Y
S

0

0

27 17

.26 16 .05 .05

Arts-Oriented
EX YG G F P

e —

13 1 0 0 0
5 3 1 1 1
11 0 2 0 0

11 1 1l 0 o

gy v Ty B8
8 AT »&,mwwam;




iiime
Orchestra
J. Harris
Dances ~ 2 :Worlds
Fantasticks
Dinizulu
iicPartland
Look' at Dance
Diary of A.F.
O'Neill
Spring Dance
TOTALS:
PERCENTAGES
Percentage of
Total Staff

Reaction

[

Adninistrator
EX VG G _F P
14 2 0 o0 o
4 4 1 2 0
6 0o 2 o0 o
3 i 3 o0 o
7 3 0 o o
6 1 3 0 o
5 4 2 0 0
2 2 0 o0 1
6 2 0 0 o
3 1 2 1 2
0 1 0 o0 o
61 22 13 3 3
.60 " .21 .13 .03 .03
EX V6 _G F P
.59 .23 .11 .04 .03

Hon~Arics Oriented.

APPEDIX 1 - 6

=X V6 G _F P
15 2 1 0 o0
6 2 0 1 1
6 0 1 2 o0
7 5 3 0 0
S 3 1 0 o
7 &4 3 0 0
5 4 3 1 o0
2 4 0 1 2
5 2 0 0 o
y) 1 1 2 2
0 2 o0 o0 o0
65, 29 13 7 5
.55 .25 .10 .06 .04




APPINDIL 1 - 7
6. SUIIIARY -~ STUDENT REACTION ‘YO PRINTED PROGRAII

S e it e

' 7th _grade Sth _grade 9th grade
EX V6 G F P Ef VG G F. P 2X VG G F P
ilime 6 8 6 0 o0 6 12 3 0 o 3 9 2 0 o
Orchestra 3 4 7 5 2 3 2 6 6 2 2 3 5 1 1
3. Harris P 6 8 3 0 a 6 & 1 o0 3 4 3 1 o
Dance - 2 Jorlds 6 14 1 0 0 6 13 1l o. 0 3 6 1 o0 0
Fantasticks 6 7. 2 1 0 6 7 1 1 O 3 4 3 0 o
Dinizulu 7 5 4 5 1 3 5 6 5 1 © 5 6 o0 1
~~ HcPartland 4 4 5 1 o0 3 5 4 1 o 2 4 3 0 o0
A Look at Dance 1 8 3 2 o 1 5 a4 2 o 1 4 2 2 o
Diary of A.F. 5 2 5 0 o 6 3 4 o o 2 4 3 0 0
O'Neill 3 4 8 1 1 3 4 6 2 1 i 5 3 1 o
Spring Dance 0 1. 3 0 o i 1 3 o o 1 0 0.0 o
TOTALS 45 63 52 18 4 a7 63 46 13 4 30 43 31 5 2
% OF TOTAL .25 .35 .29 .09 .02 <26 [.35 .26 .10 .02 .26 .41 .27 .04 .02
% of 7-9 Stud.
Reaction to . s
printed program - .26 .37 .27 .03 .02 ; )
. m .
. " o C
]

[ PV
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41
f 7 BCC FEEDBACK COMPILATION

Q - Total 1968 ~ 1969 Program

151 verformanci:s 132 reports

- Excel- Very -
lent Good Good Traix Poor

I. Program content: 42 41 27 < 14 2
i: 2. Nuality of performance: 70 35 22 9 3
3 é 3. Audience (student) react;on-

‘ 7th grade 22 30 28 31 3

i 8¢th grade . 19 33 27 29 3

o oth grade - 17 26 14 13 pa

% 4. aAudience (teacher) reaction: 3
_ = Experimentally oriented: 36 29 S 9 4
g # Structurally orzenteo- 30 26 27 11 5

5 Arts oriented: 44 36 15 9 3

= Non-arts oriented: 29 27 16 14 5

s Administrator: _ 32 23 14 10 2

?‘ 5. Reaction to printed programs:

& gg 7th grade 5 11 30 32 6

% » ' 8th grade 4 16 27 31 8

& 9th grade 2 13 13 20 4

g}’,

% 6. Artist available for lunch: Yes 22 No 60

i ' a) If yes, number of teachers involved: 97

%1 b) 1If yes, number of student: involved: 107

%ﬁ 7. Artist available for pre- or post-performance activity:

- Yes 27 No 59

2 a) If yés, number of teachers involved: 101

f b) If yes, number of students involved: 2535

i 8. Performances: ‘

§ lst: 97 on time. Minutes late: 3 very late; 21, 5 to 10.

3

k 9. Students bussed: Yes 29 No 175

z

é 10. Tech problems: None 83 School equipment at fault 10

o
i

11, Related student activity: (See program Feeaback Conpilations)

I A

Al

12, Absentece figures: 49 reports (out of 132 Feedback Sheets)
Day of performance: .044 3 days before & after: .045
(3 unusual conditions) (6 unusual conditions)

‘7;‘.%}‘..‘3«,.5‘»,“
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Znclosuze # 5

The Nssembly ?rogram Trap

The Planning Committee's task of designing a program to fit

the new concepts of PACE required the surveying of & large area

in the performing arts and the researching of all that had pre-

viously been done.

The committee recommended that a series of experiences be
offered in cach area, and stated specifically what each sequence
should include (in music:-a folk singer, jazz concert, orchestra
concert; in dance:~ethnic, primitive, modern and ballet; in
theatre:-readerd theatre, drama, musical). |

The staff has searched out and brought to Huntington excel-
lent performers in each catego:xy, but has found‘that the "assembly
program” trap has sprung. To cite secveral examples:

The East Indian, Bhaskar, a dancer with a deservedly fine
reputation, presented a program of dance illustrative of
Asian culture--but art is not, in essence, illustrative.

The primitive dance program, by Dinizulu, was found to be
too obviously riding the current wave of the Black arts.

The Orchestra da Camera, an excellent chamber group, per-
formed symphonic music suitable for the age group--but the
experience lost the qQuality of art through the neccssary
adaptations of musical literature written for a full-scale
orchestra. -

Marian lcPartland, one of th> foremost names in jazz, was
placed in the untenable position of ‘denying her art form by
having to perform in large auditoriums for large audiences.
Solo jazz is an intimate art form, and in the third year
when she was allowed to play for small groups only, the stu-
dents gained understanding of the art and of her excecllence.

Two readers' theatre programs have been presented. The
first, Julie Harris reading the poetry and letters of Emily
Dickinson, was successful--but essentially because Julic
Harris was able to bring to her performance the magic that
only a great star can project. In contrast, the program
Whitman 150, readers' theatrc especially designed: for and
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pertinent to this community, using several voices, visuals

and music, was an exciting and valid work of art though it

was not performed by a cast of star quality.
The Believers, an off-Broadway show very well reviewved

in New York City, was scheduled. They brought to PACE an

inferior »roduction which they thought "good enough for kids"

in placce of the condensation of the New York show which had
been promiscd. After the program was rewritten an< restaged
it was artistically more valid, but was finally cancellad
duec to 2 second problem-~-the lack of consideration and com-
mitment of the cast,

To summarize: PACE experience has demonstrated that 40
minute auditorium presentations by artists brought in on a short
term basis and¢ having no commitment to the project, no matter
how excellently performed or how imaginatively staged, run the
danger of degenerating into "assembly programs" -- and such pro-
grams are,by their very nature not esscntially art.

This .pitfall can best be avoided by following the recommenda-
tion (page 23) of reserving for the professional artistic staff
the perogative of final decision on the selection of programs

to serve the necds of the general curriculum areas spelled out

by the cducators.
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THIRD SUPERVISORY DISTRICT OF SUFFOLK COUNTY GORDON A. WHEATON, DISTRICT SUPERINTENDENT
HUMANITIES AND ARTS PROGRAM Clint Marantz, Program Director
1328 New York Avenue Larry Forde, Director Resident Artist Company
Huntington Station, N.Y. 11746
{5616) 271.3633
Information Sheet #3 January 5, 1970

RESIDENT ARTIST CLASSROOM ACTIVITY

The primary purpose of the artist-in-residence
aspect of the program is to find ways to infuse the
humanities and arts into the curriculum, not as a

(' separate field of endeavor, but as an integral part
of the school experience.

The examples given here illustrate the basic
premise that the A/R is a tool offered to the teacher
to enable him to clarify, extend and reinforce cur-
riculum material.

In the following reports, the curriculum object-
ive, the technique agreed upon by the A/R and the
teacher, and the procedure used!in the classroom, are
all stated. wa

The evaluation, in all cases, consists of the
teachers comments, obtained in the course of an inter-
view conducted by the PACE evaluator soon after the
experience. Out of approximately 60 interviews con-
ducted in November and December, fewer than 6 exper-
iences were reported as unsuccessful by the classroom
teacher. 3




Information Sheet #3 -2 -

The 15 experiences described below seem to
demonstrate that:

1. the A/R is a positive factor in moti-
vating students in classroom activity,

2. the shy pupil and slow learner often
“come alive",

3. the brighter student and the "tight",
represged child tend to loosen up, 2nd

4. in some cases the presence of the pro.
fessional performer is the ingredient
of the experience that makes it succeed--
but, in many instances, teachers report
that they have learned a new technique
which they can incorporate into their
own teaching.

Toward the end of the school year, a bulletin
will be issued containing many more examples of the
artist-in-residence activity.
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Information Sheet #3 A -3 -

Reading & Study Skills A/R_Actor
Objective:s To effect attitudinal change toward the rela-

Techniques

Procedures

Eéaluation:

cience
“objective

Technique-

Procedure:

Evaluation:

tive importance of organization and structure
to achieve a goal.

Model

As psrt of an exercise on planning a trip,
teacher introduced A/R as a representative of a
travel bureau who was present to discuss pro-
fessional trip planning with them. A/R played
the role in a state of total disorganization
(coming late, dropping papers, losing glasses,
presenting material in wrong order) and then
left “the room. Teacher led class discussion
of how this lack of organization made it more
difficult for them to plan the trip. He didn't
identify the A/R until the next day.

Students were so sympathetic to the “representa-
tive" that they worried about his losing his job,
and wanted to find a way to help him, i

Teacher reported complete success with class,
and that he will introduce technique of role-
playing into other situations’ in his room.

* * %

A/y _Actorx

To demonstrate and clarify the difference between
interpretations and observations.

Model

A/R did pantomime of eating his breakfast. Teacher
then led class discussion, analyzing observation
vs. interpretation of the actions (Did he "drink
coffee" or did he "lift a cup to his mouth"?).

Students all absorﬁed and involved in discussing
qualitative differences.

“T would like to sece more of this type of act-
ivity...students arz so TV and film oriented that
they need this humanizing experience...an A/R is
alive--they can communicate with him.”
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English

Objective:

Technique:

Procedures

Evaluation:

Science

Objectives
Technique:

pProcedures

 Evaluation:

AZR Actor

To change student attitudes toward those who
are “"different" thraugh increased involvment
in the emotions illustrai.d in the story "“The
New Kia”.

Improvisation

At the teacher's suggestion, -A/R read the story
before coming to class. He explained improvi-
sation technique to the students and Girected
part of the class in an improvisation based on
the story. :

Teacher was surprised that students incorporated
many lines from the story in their improvisation,
and that students not acting were so involved
that they were mouthing lines as they watched.

Teacher has since noticed that students are much
kinder to a newcomer who has a foreign accent,
and that the more out-going students now say "Hi"
to the quiet ones.

Feeling unsure of herself in drama, and not fam-

iliar with this technique, teacher fecls that she
will now be able to make use of improvisation in

her teaching aftgpnhavgng;pbserved the a/R.

- * * &

-

-~ - A/R__Actor )

e

To clarify the process of photosynthesis.
Direction of role-playing by students.

Teacher and A/R prepared cards indentifying the
chemicals involved in the process and assigned
students to play these roles. The teacher
elicited the science facts from the students as
the A/R assisted them in playing the roles appro-
priately. .

Majority of the class demonstrated, 4 days later,
the ability to use this information in answering
questions on partially-related subject matter.

Teacher has since introduced this technique in
his other classes himself-successfully.
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Information Sheet #3 -85 -

Social Studies A/R__Actor
Objective: To involve the students in the study of the

Technique:

Procedure:

Evaluation:

General Music

Objective:

Techniques

Procedurc:

Evaluation:

Iroqudis creation myth with the maximum degree
of realism and cmotional impact.

Rcading

A/R first read a biblical creation story (James
Weldon Johnson) to class, then, with students
sitting in circle on floor, .indian fashion, he
read the Iroquois creation myth. (Projcct done
in 5 classes, ranging from slow to honors.)

100% of students very interested and involved.
All students demonstrated erormous recall from
experience--and talked about it for 2 wecks.

“On the basis of the fine recall shown by the
slow students, I begin to question the validity
of I.Q tests--perhaps this test is only measur-
ing reading skills:®

* % &

A/R Singer-Actor

To infuse confidence in a class of "failures"”,
in preparation for tr:ir work on a one-act musi-
cal production.

Pcrsonality

This, the firc . of scveral planned sessions with
A/R, was “get to know the perfcrmer* day to impart
the feeling that a professional performer is a
human being, even as they. A/R discussed her life
as a professional singer-actor, including diffi-
culties, frustrations, and successes. 2 free dis-
cussion followed, guided by the teacher.

“A very good, strong, successful experience. The
kids were stupified that a 'real' actcr would
come to them ané converse with them. They can't
believe what is happening!*
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Information Sheet i3 - - 6 -

Art (Sculpturec) - A/R _Actor

Objective: To demonstrate and clarify many different concepts
of space.

Technique: Sensory and physical avareness

Procedure: A/R introduced a series of sensory games and

physical activities, involving rebound in space,
definition of space with arm motirrs, holding
and passing imaginary objects, et:

Evaluation: “By the end,100% of students were interestec¢ and

Tecbnique:

Procedure:

-

Evaluation:

involved, even the shyest. The new techniques

the A/R brought tied in with my previous discussion
of certain modern dance techniques and my attempts
to help them understand their environment.”

® k%

A/R Actor

To cxtend understanding of character develop-
ment in the short story.

lModel Improvisation, Role-playing

Actor first mimed a series-of actions (brushing
teeth) with as little character as possible and
then with strong characterization. Had students
do similar exercise.

/R and students did scenes from stories written
by pupils, doing improvisations of the same scenes
twice, developing different characterizations and
relationships, demonstrating how little character
delineation the story itself had supplied.

A/R very successful with this somewhat repressec
group--they talked about the experience a great
doal and requested his return. Students were
enthusiastic and, as a result of this session,

vere a little friendlier. Most students understood
the need for strong characterization therceafter.

I w
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Information Sheet i3 -7 -
Mathematics A/R_Actor
ki Objective: To clarify and reinforce the understanding of

adding and subtracting positive and negative
integers (slow-average class).

Technique: Model

Procedure: A/R made several suggestions for project and

teacher chose the one he felt was most appro- -
< priate. A/R drew a number line on floor and, -
as each student wrote a problem on the board, -~
A/R moved on the line to act out the answer-- -
student decicing if she was correct.

Evaluation: "Majority of class obtained the desired clari-
-fication. Class was well-behaved--an achievement:
The presence and technique of the A/R were in-
valuable. This is a very humanizing, valuable

¢ e experience
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English &/R Actor & Dancers
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Objective: To stimulate interest in poetry.
Technique: Readers Theatre, Directing, Modeling

Procedurec: Teacher and actor, wcrking as a team, directed

- students in making a tape. Teacher and actor read
poem to an accompaniment of students using words
as music. Actor brought dancers in to direct stu-
dents in movement improvisation and suggested that
students set up lights to help create mood--bring-
ing many media to the presentation of poetry.

Evaluation: "Some of the slower students have startecd writing
poetry and dramatic sketchzs, and some of the more
repressed students are loosening up. Pupils are
now working on productions of their own, which
promise to be exciting and far more creative than
they have ever done."

3 Tcacher, -familiar with some of these techniques,
has developed new ones, and has gained far more
confidence in using them in her teaching.
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Information Sheet #3 : -8 -

Special Class A/R _Actor

Objective:

Technique:

Procedure:

Lvaluation

Axrt

Objective:

Technique:

Procedure:

Evaluation:

To improve student reading and writing skills
by fostering greater confidence and self-image.

Improvisation, tape-making, directing.

For three days, A/R had students do vocal and
physical warm-up exercises and act out scenes
from a TV script (The Honeymooners). Then he
directed students in improvisations on simple,
familiar situations. Subsequently students
wrote out the improvisations, taned them, cor-
rected them, and re-enacted.them.

"Students attitude changed from reluctance to
enthusiasm, witi the exception of the three most
withdrawn (out of 15). The writing, correcting,
and re-enacting of their own scripts would not
have been possible without the preparation pro-
vided by the A/R."

For the first time, one of these students has
joined a school club--a direct result of this
experience.

A/R ILctor

To extend students’ understanding of the human
body--and the changes that take place uncder dif-
ferent emotional conditions and physical condi-
tions.

Model

Wearing a mask to hide his facial expressions,
A/R assumed various poses of motion and emotion.

A/R's great contribution was his professional abil-
ity in expressing action and emotion--class would
not accept a teacher or pupil in this role, .nor
could they do it as well.

The work produced by students was far superior
to anything they had previously done. "These
students never can do this--but they dicl"

Teacher is arranging for all other art classes
to have the same experience.




Information Sheet 3 -9 -

- A
g: . -Home Economics a/2 _Actor o

Objective: To explore family relationships and inter-actions.
Techaique: Tmprovisation

Procedure: A/R involved students in improvisations of vary-
ing typical family situations.

” A, A,

Evaluation: A/R had excellent ideas and developed fine rap-
port with students-~one extremely quiet, chy .
girl spoke up for the first time in class.

. . This project was done in two classes: the first

o class had discussed the subject matter and been

- . told that the A/R-was. coming--the result was a_

successful experience. The second class had not

E : had this preparation--and the result was spec- :

: tacular (much more free-participation ancd inter- .
est from students).

* % X

(*} English A/R_ Actor

Objective: To stimulate interest in poetry and broaden
students scnse of language.

Procedure: A/R read different types of poetry and asked stu- -
dents to analyze figures of speech and meanings.
He chose some "nonsense" poecms, asking students
to pick out verbs, adjective, nouns, etc from the

|

Technique: Reading, modeling

|

|

‘ — ... __ nonsense words, according to how he read them.

Evaluation: "A/R's skills very important--students £ar more
involved than when I read to them. This exper-
ience 'opened them up' to poetry'.

When asked by school to list materials needed for
next year, teacher said, "Can't we spcend some of
the money to have A/R come back?"

o




Information Sheet i#3 ' - 10 -

Spanish A/R Actor

o -Objective: To review and reinforce subject matter: names
= of foods.

o Technique: Improvisation

Procedure: A/R directed improvisation of restaurant situa-
tion, with actress playing an American and stu-
dents playing waiters, maitre'd, cashier, and
other customers. A/R mimed her requests and
students responded with Spanish names of foods
cte.

Evaluation: "Slower students who do not do well in usual
structured classroom situation, did well here.
One extremely quiet child surprised me by coming
alive., I would like to discuss other projects
with A/R that I can carry on myself--she is a

e very good catalyst."

SR * % *
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Enclosure 3§ 7

i a! . BOARD OF COOPERATIVE EDUCATIONAL SERVICES
Third Supervisory District of Suffolk County

Gordon A. Wheaton, District Superintendent

: EVALUATION OF IN~-SERVICE COURSE

: TALLY

i Course Title: Humanities & Arts No. Enrollecd: 10

: Instructor: Miss Helen Wyeth No. Returns: 5

é Date: February 19, 1970

§ . AR B A = D T ¢ - —
i A.  Number Satisfied: 5 Dissatisfied 0

: B. No. would recommend: 5 ‘ Not Recommend O

C. Areas of Satisfaction:

1. The experience and methodology of the educator, -Miss Helen Wyeth.
l 2. The approach of the course which broadened our outlook and re-
i moved the classroom walls with more creative methods, giving
! students a2 more active and more responsive roll into the class-
, - room,

( : 3. The trip to fhg museum of Art ané the outline to have been fol-
lowed was excellent. Course was great for my own bersonal en-
lightenmént and enrichment, I preferred the first part of course.

4, The last three sessions.
. 5. fThe practical rather than theoretical approach, the interpersonal
. ] involvement and participation share by the instructors, the stud-
3 ends, and the resident artists.

D. Areas of Dissatisfaction:

1. Having two lengthy lesson plans to prepare, considering the

: length of the course, However, this was minor comparec¢ to what
we gained from course.

: 2. Thé change of the place where course was originally scheduled.
The amount of hours of outside work involved was far too great.

3. Many of the art projects. -

4, The length of the earlier sessions with dinner break - two hours
is sufficient - additional sessions could be held.

! E. Additional Suggestions

‘ 1. That field trips be held on weck-ends whenever possible. Most
of us are up at dawn,

2. Continue broadening curriculum, encouraging teachers to bring
the present outside world and icdeas into the classroom. lore

(ﬂ) development of. the idea that music and the arts can open doors,
and improve the cquality of thought in an exciting way, by e~
ploration on the part of the students - "Discovery" is the key

to pupil participation and more permanent learning pleasures.

4
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The change of the place wherc course was originally scheduled,
The amount of hours of outsice work involveéd wasc fazr oo great.
2 dbroader specterum of the arxis »program.

Shorter closs sessions but more total sessions - involve stud-
ends in some of the teaching phases - trying out lessons and
materials with the class, for example, and additional secsions
with grou» participation such as the Daniel Webster eveaning
and the sonsitivity and awrreness experiences.

Another coursc with Helen Wyeth for Zlementary Classroon Teach-
ers and faecials. A course uith PACZ people - artists working
out. various classroom problens with the teachers. .
The course¢ an offered. Another course that 'would explorc and
provide erperiences in integrating the arts into the on--going
curriculwa,
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30ARD OF COOPERATIVE EDUCATIONAL SERVICES
Third Supervisory District of Suffolk County

EVALUATION OF IN-SERVICE COURSE

Tally

Course Title: Integrating the Performing it Enrolled: 49

Arts into the Curriculum

Instructor: - 4 Returns: 19

Date:

January 14, 1969

A,
B.

c.

*

%

b3

R S

g

% ok %

Mumber Satisfied: 17 . Diss: ... .fied:
Mumber would recommends 17 . ot Recommend:

- - ~— ———
-~

-

Areas of Satisfaction:

The variety of speakers and material presented.

lHeeting and listening to the PACE performers explain their

aspect of the arts and its role in the classroon.

The idea that this course has made some teachers aware of the
importance and@ value of the arts in the curriculum.

The presentation of the course by Mr. Marantz; varied perform-
ers; artists; personalities; materials and eguipment used
during these sessions. .

Guest lecturers and exchange among those enrolled. ‘

Music presentation ~ The drama group was fair., Mr. Kaprow's
second section was informative and in eresting.

X tations made by the teachers.

T~1lking with the artists and exchanging ideas with teachers

v from other schools. ' .

Class discussions.

The use of performers to demonstrate techniques, as well as
teachers. My entire approach has changed.

Actors in residence. ‘ =

The enthusiasm of Mr. Marantz and of the guests.

Visiting artists and lively discussion and teacher involvement.

Mr. larantz.

Guest speakers.

The many ideas I culled from the course.

Opportunity to hear qualified, competent people express their
ideas and experiences.

The presentations of all of the artists, the general atmos-
phere, the discussions.

I can't say that I am satisfied or dissatisfied with the
course. However, I would like to say that I am happy to
have had the experience of taking this course. Many good
idleas were presented by the participants that will prob-
ably change some of my teaching techniques. I can't say
that I am sold on the idea of the Artist in Residence. I
feel that we have a great deal of talent amonyg staff mem-
bers. This should be used. These people have Dbeen prop-~
erly trained to understand children and should adapt and use
proper techniques of involving the children in the use of
the arts in covering the curriculum.
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: D, Areas of Dissatisfaction:

§ * Disappointing cancellation of planned demonstrations,

: * Too much lecture and too little integration of the actual

; arts with the course. Ixample: Ballet or dance group pre-

i sentation,

: * The length of the course.

: * My feelings of frustration because my school (elementary) does
' not reap the benefit of these performers and the lack of

S ) material available to me. .

* The dance session was dlsann01nt1ng. Not much to it,

* The eating problem.

* Dance and music sessions. Would have liked more participa-
tion in these sessions.

Fact that- for credit, a presentation must be.made.

I feel that- it was never made clear to us just "how" one goes
about integrating the arts with the curriculum., I felt that
the course was one continuous motivation for a never exist-
ing lesson. There were many discussions, hut we never came
to "grips" about one thing--the guests were interesting but
tho course in general was a poorly planned one.

pent AT 1 TR W (8 G RS E e

- E. Additional Suggestions:
( * Live performing involving youth in the course at various
sessions.
* That the performers perform. Demonstration lectures similar
to what the Britannica people have done with Hamlet and Macbeth.
* Lessons planned so that the elementary school teacher can

gather material easily to facilitate the' teaching of lessons
with the arts and humanities in mind,

ke < e Ao AP S PRy 8 TR

* Meeting every week. It is hard to keep track at bi-monthly -
meetings and a lag in interest. R
“ * Meet in a different school ihvironment each time,
{ * An evaluation be required. -
. * You continue.the creative features of education.
s

Shortenlng the course from 4 hours with 1 hour break or 3%
hours with % hr. break (as it turned out) to 3 hours with no

break, with coffee available. Or offer course every week
for 2 hours. -~
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BOARD OF COOPERATIVE EDUCATIONAL SERVICES
Third Supervisory District of Suffolk County
EVALUATION OF IN-SERVICE COURSE
Tally

Zourse Title: Humanities and the Arcs 3t Bnrolled: 25
Instructor: Mr., Clint Marantz - i Returns: 18
Date: Loogune, 1968 e e
A. Number Satisfied: 15 Dissatisfied: 3
B. Number would recommend: 15 Not Recommend: 3
C. Areas of Satisfaction:

%
%
%

%

%
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Practical aspects: One of the few courses that provided me
with techniques that work.

The guest lecturers - plus comments - of others enrolled in
course.

Suggestions for teachers getting children involved in the
different art forms.

PACE program in our school district directly related to course. .

The ballet performance and the rehearsal.

Mr. Sweet's demonstration and lecture.

Acquaintance with the work of the young artists who were
bringing the benefit of their art directly to the classrooms.
I thought the evening when they gave the report one of the
high points of the course,

The enthusiasm of the-leader, Clint Marantz.

The sense ‘of involvement in education created by five enter-
tainers. The concept of learning by implementing the per-
forming arts can take on dimensions of personal appeal not
otherwise attainable.

The activity involved getting people moving and I hope child-
ren eventually.

Creative dramatics; the session on aesthetic experience.

The instructor's enthusiasm and interest in exciting teach-
ers to curriculum change. .

The artists who described their parts in their PACE assign-
ments, the privilege of attending professional performances
and above all the stimulating and inspiring spirit of our
director, Mr. Marantz.

Mr. Marantz, his enthusiasm and philosophy and interest in
progressive techniques to be used in the elementary schools.
I enjoyed the pioneer spirit and approach, anéd my involve-
ment in class.

The entire course. One of the best I have ever taken.

The many varied ideas that I received which are very practi-
cal and applicable to every day teaching.
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Areas of Dissatisfaction:

Dance rchearsal lesson.

Some Participants in thc course "overparticipated”- - comnents

too lengxhy and—renetltlou

The fact that the purpose of uhe course is still not clear,
also objectives were not really accomplished. Guest lectur-
ers knew their subject but were unable to show how their
particular skill could be used by the classroom teacher.
There was too much talk -~ not enough specific ideas or dem-
onstratiors, Outside of the very pleasant ballet perform-
ance the.only inspiration I haé came from a class member's
presentation of the Cerl Orff instruments. I would like
very much to know more about these. Probably the dance has
many possibilities in the classroom, however, these were
really never demonstrated. Yhy couldn't classroom teachers
in the course set up a situation that might occur in the .
classroom and have the dancers show how they would use their =
dance to aid in the teaching. (A few short simple examples ’
go much further than hours of talk.)

The general discussion periods seemed to go far afield. I

think stronger guidance on the part of the moderator might

have been a good idea.

The difficulty in "spreading the gospel".

Entire content in that it supposedly was to involve the en-

tire educative process, not specifically the elementary
~ system.

There was nothing of valuec in the course for the teacher of

secondary school.

Additional Suggestions:

Less professional more teacher participation. Some of the
teachers in our class can do a better job than some (not
all) of the professionails.

Actual problems - as we go along -~ lesson to be taught - dis-
cuss how we can teach it.

More sens1t1v1ty training ané creative dramatics.

More time given to discussion by the artist in residence of
the work they were doing with children with general discus-
sion. Direct program more toward elementary school level,
This is the only place where change can hopefully begin,

Jr. and Sr, High School is too late for both students and
teachers. They've. already been spoiled by the system.

Inveliving more principals and their assistants. Including
more descriptions of classroom activities that illustrate
the theory of this course.

Humanities define involvement for curriculum enrichment.

Use of local factories for tours of teachers to broaden their
background.

If at all possible, the opportunlty to see an actual class
situation of PACE artists working out a problem with teach-
er and pupils. Also, more opportunity to discuss : problems
and receive suggestions from exnerienced PACE artists for
correlating humanities and arts with curriculum in elementary
school.
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E. RAdditional Suggestions:

* A course concerned with developing creativity among second-

ary school teachers. ) )

* People to teach who are involved and excited dy their sub-
ject as was Mr, Marantz and more invovement of people in
class themselves.

* Less emphasis on the artist himself and more on the prac-
tical approach for the classroon.
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-

An Evaluation of the Math and Science Teachers' Workshoo (11/22/69)

An Interview with iMr. Robert uau%sll - Dec., 196¢

Mr. Mandell stated that he felt that the Workshop had been very
worthwhile anc that the format of the "orkshop had been successful,
despite the fact that there was somae dpfficulty keeping the teachers
on the subject of problems during thé wmorhing session--they tended to
slide into discussion of solutions--but he thought Lar¥y dic very well

w/

5

in channeling the talk back to problems. —

Mr. Mandell believes that the A/R program is very well suited to
7th and 8th grafie math, where students are learning the skills involv-
ed in manipulating numbers, and that the type of representation of
nunbers demonstrated by the A/Rs during the Workshop coulcd be very
valuable. The basic principles that students learn in 7th an< 8th
grades lend themselves to this technicue~-and are such that the prin-
ciple learned Zor one problem can bgfcarriedéover to other problems.

By 9th grade, Kr. Mandell stated,.the bhasic principles should be
well established, and the student wust bDegin to. learn to think in ab-
stract terms. The type .of portrayal, animation and representation: -
that the 3/R can contribute -defeats this purpose. Ideally a teacher
should not even use a black board. If opge abstract idea is clarified
through a devise such as the A/R activity, it “defeats the ultimate
purpose of teaching students to think abstractly. »2nd in the Sth
grade curriculum the carry-over property of basic principles does not
apply as it does in 7th and 8th grades.

Mr. Mandell thinks this is true in any 9th grade math course, but
most emphatically in a school which has-a 9th grade Regents program,
a program which ererts considerable time pressure on students and
teachers in order to cover the reguired curriculum.

- - Fanns

Mr. Mandeéll reported that the Workshop had changed his thinking
in one respect. In the past he has used the device of story telling
to help his stufents approach a problem’abstractly. For exam»nle:
"You are shepherds who have flocks of sheep tc take care of. You are
uneducated--you cannot read or count, you cannot even count sn your
fingers--how can you be sure that every one of your sheep comes in
at night? Figure out a way to keep track of all of your animals
under ".the given conditions."” 2s a result of the Workshop discussions
and demonstrations, ir. Mandell now feels that this same purpose,
thinking out a problem in abstract terms, cah be better served through
the device of improvisation by the students.

He stated that he hopes to pass on to the other math teachers in
his school the fund of information gleanedé from the Workshop session,
through the math department. - r . .

Recorded by:
Kas Bendiner

-
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PAF Roflects Communit - Nceds

Onc of the primary pfemiscs >f the 2ACS Project was thai the

commitiwent of P4F to the area---hoth to the schools and ¢ the

general commnity-~~would be most cffective in bringing about its

goals. Therc have been tangible di.aonctrations of how this com-

nmiiment has reflected the community necds:

a. PAF commissioned the creation of a theatrical collage

. "whitman 150" (privately publishced, 1970) to acquaint the
students with a native of the community who had achieved
grcatness as a poet. At the invitation of the lWalt thhit-
man Birthplace Asgociation, this was presented as the
sesquicentennial of whitman's birth. (On filc.)

b. In 1960 when therc was. 2 neced for an artistic expres-
sion of Black culturc for the vhitc community, PAF com-
missioned Herbert Deutsch, composer-in-resiéencc, to write
a picce o music that could hHe performed by juniox high
students. Barly in 1969, PAFR published MUTINMA 3n African

Tale of the Creation (interactions for chorm, porcuss:.cn
cnsem:ale Llute and audience) . (On ey

C. In 1968 the Dircctor of the PAF Dance Enscanble created

a new work GRAFFITI basecG on a particular experierce with
the junior high students.

a. An example of how PAr*s theatre style reflects the char-
actcer of the community iz commented upon in Urbdan lcnewal

Hits OUR TOW, a featurc story in o Long Islan® chapaper.
(on file.)




N R
R P
v

.
Ay

(e

.
F-f?"’m
Y

R e
'@,r,??” AR

IR,
o

Kb

ek

¥,
A
b i

Enclosure i 10

Dissemination

To foster acceptance of the PACE . ideas in both the schools
and tﬁe community, PAF -invested & large amount of time and ef-
fort (using vest numbers of volunteer-hours as well as staifi
tlme to help PACE publlsh and dlsurloute a newsletter, issuc
flyers, furnish press releases, provide speakers and a slicde
lecture for PTAs, school boards and other organizations, and is
devising a multi-media presentation describing its Iasic phil-
osophy.

~ PAF efforts inspired several articles in national magazines

about the PACB Project (of which we are most appreciative).

]




