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fprogram for a staff-taught writing course at Drexel University, -
with the shared understanding that no one can make someone else

"behave as though we wished it ‘were not true., To put our course
'togetner, we began with the assumption that since the process ";
of writing as a process, and for anyone who - chooses to involve B
~ himself with it, is as imaortant for what it is about as for o oo
,what it is, then the real’ value of a course in writing, while o

'beyondf that activity in something else. e assumed that is,
7:give them, not by asking ‘them to- ‘become writers, not ‘even by - f,, T

. 7but by- putting then into a position to see what they could
'5learn about_ language and themselves as language-users through f{f
- their attempts to act 1ike writers.? Twsuri, Ve wanted a
‘:course in writing that would be a course in language as well, :
‘a- course that would have as its sub;ject the activity of composin,_.,
:',in the largest possible sense of the term. ‘We wanted a course
‘that would enable us to_ suggest to our students- the ways in  ©

71’composed by language, designed and arranged by the symbol
-}systems through which all of us see the world and by which we . e
‘are in turn given the. identities we- have, Ve sought therefore .

‘in such a waya s to demonstrate how an understanding of one SR
Vlanguage was relevant tP an understanding of language in general

'language of mathematics. ' - e a—

.and a nrocedure was in a sense a steo to the side, a step to

The Teaching of “Iriting., An Invitation to Becoming

a writer. We also shared an ~understanding that it was- possible = - -
to do better than oretend that we did not believe this,or to . ..

R |
ol

realized through the - activity of writing, may be said to lie
that we would be giving our students the most that we could | o

asking them to imagine what they could do if they were mters, L

which their lives, no less ‘than their papers, are comosed, V

to: develop a course that would"deal with the woraings of English :

a- procedure thatA woufd rive, say, a future mathematician at -
least ﬂ)e opportunity through his exnerience with the ,:riting o o
of English to become -more ‘avare of himself as a user of the ,;' ES

-~ The first step that we took in translating our assumations N s
about the possibility and value of such a course into a syllabus )

eliminate the more ohvious guarantees of our seeing our students' ]

é PILMED FROM BBSTAVAILABLB copy ; T T T




2‘ Coles

writing as something other than.writino, of our seeing writing l,

* | -

s, ; f{;? as other than a matter of the workings of language. Ve did not o
' ground our course in the notion that our stuaents had to be o
taught the rudiments of English usage slonly, painstakingly--
*7, not because some of them do not need such instruction, but i:;;
because we believed, and still do, that atAu'niversitya which L
- 72, is a university, the resoonsibiiity to write decently belongs 7 o 7?
;}' . f 7A7to the student alone, and we found that the enactment of this L
- ":i'belief in the form of a refusal to deal with indecency ‘was the
‘ tfastest way to obtain the standards we behaved as though we
?:Jv;‘ 7uere simply'taking for granted.i Neither did we want our course

P ;~i to haye as its subject some focus to whlch,the act of ther L ,AE

PR - -

"'fﬁofstudents' composing his own.experience in words, sentences, i )

paragraphs was subsidiary. So we-decided to fold up the game

LTI

board, to burn the play money for all of us, to,strip ourselves

;f?zi ‘ B no less than.we were aoing to strip our students ol all.the
" ?1} protective paraphernalia of- both the gimcrack and.the standard

..\

a_

le got rid of everything it is such a constant temptation
for teachers and,students alike to look at rriting from behind
5 'iil or: through or under. We weren't gping to play'guitars for our

_:ji,;,_studéntﬂ; or have them pop balloons. 'l’he &nthOIOgy went- the =

T

'fi{’standard plays, novels, and poems. ﬂe txrew out the style

T T II
ety .

ji"'jrmanual, even the handbook. Above all tne handbook. Rather

e

. ,,ii;;ithan using a text we_ decided,to oreate one, a text made out of

e a direction we agreed to take in common in the form of a set

-
f
i,

'ff‘of assignments and- class exercises that we avreed to teach in

Ef°common. These materials we would try to make represent the

- - wery best that our pooled intellectual,resources werercapablef}

- - _ _ _ - - - -




fg;fof c.reatin° for the students, at the same time they Were to be
1*constructed so as to allow each of us, four very'different 7
Vikinds of teachers, to preserve and refine the integrity of his.
: own style. A.e sought, that is, a syllabus and a procedure that

o would force us to ask of ourselves as teachers no less thaz. we &

iwere asking our students to ask of themselves(

-4

a way of shaplng
’ieji’what we shared,in common into the expressionnoftour uniquenesc
- *ﬂfas indifiduals.> For all of us, like it or not the subiect
‘ was going to be writing as languageafhat was all we had left. <

’ﬁeach,other.

The nominal subaect we used aS a’ way cP askin° our stuﬂcnts;;

'*f?how does one go about learning°- What is tne function of

what dOes it mean to teach or to be taught9 .

iin these processes°° how does one make use of his way of

,such questions m Oﬂfe"to locate himself as a ;.anguage userx in

. '};if relationcto his own education’ ﬁAlthough we had no doc*rin

3'no philosophy either homespun or highflown for the studensy to 7

: ;}?; become aware of and give back to us, before we began the term

755 I devised a set of problems intended to involve us in a oon31der-

Hation of these questions from a number of different herspeetives,

a sort of ur-syllabus that gave us at least a place to begin,

~ a tentative way- for the course to proceed, and somewhere- for us
7”irto come,out., I designed each problem, one for every class

=:fi meeting of the term, so- that it could be used as elther a class

;; exercise or as a writing assignnent. As a staff Ne met once

' ;{la week to consider the items of the syllabus for the week .

5:i=following--scrappin s substituting, rewriting, rearranging,~-;

W -

- e - - ==
. e - T T SENe S Tl T
T es o s T tmna SRt Renlt C LTS TS SR T am emATTaLe L _gme= o 4 ze T

r::— 30 CO].eS i B B *

"5our assignments and class exereises, the students' papers, and 7717;11

1i?fto become conscious of themselves as writers was that of tea ning:if;;:

language L

addressinof*"”
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until we had the wordin° of each item and the Order of things -

in a form acceptable to<9ll oﬁ us. This was. an exacting as well

as an exciting procedure, way of making sure first of all,that

we would commnnicate with one another in much the same way we
were demanding our students communicate W1th us--which is a lot

harder for teachers to~do thanvnogTof U8, as teachers like to believe-_;

[

- and secondly, that we would ‘as a consequence stay pure in what

) we were doing, that we would keep our questions open questions.

Conclusion.

We did not want to dump on our students a mere potpourri of
problems relating to teaching and learning, but we did not want

to design a sequence of problems exactly either, a set of ass1gn-
ments marching syllogistically to some predetermined Grand o
We wanted ar syllabus that'would make impossible the
discovery of a point or message at the same time that in order

to be made sense of it would have to be arranged 1nto somé sort :

of pattern--a pattern which for better or worse in being the f;

’,z expression of what each individual had made his experience with

the course mean to him;*would be the expres31on a1so of each
individual's understanding of’ himself as a language user.
we began W1thaan inpclass paper which even w1th 1ts built

in caveats we didnnot exnect to do much more than unleash “the f

E N

worst sorts of: cant about education“ S A N

This writing assignment -is for the puroose of sortin°
you out as individuals, Your paper will be read as soon
as you have written it, but will. not be returned to you
until 1ater in the term. o

T (Have your English teachers in the past always returned

tf;' - begain with and not sompwhere else, on what it is you

your work to you right away? Do you £ind yourself at all
suspicious of the claim that "your paper will be read .
as- soon ‘as you have written it7") -

You have not beenrin college very long, perhaps, but
you- have:- certainly speculated on why you are here- to

S s ke e e e e W S, e e = — T e e
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; ‘ your-way. of- th1nking’ Do you have an idea of what a

7individuals than they saw very much to be puzzled about n such

;us that t had come to college To Be Educated, to be guided,

7b’steered, directed, formed shaped, molded and ‘80 on by teachers

FAE A0t a0 o]

i
R Y
|

‘ between knowledge that is "knitted into your very being" and

o .5*-iééiés

imagine you are doing here, on the meaning of a college E

" education in the context of your ovm life. Take the rest
of the period to address yourself to what you expect of
the process of teaching and learning in your years at

* Drexel. VWhat is°it you want to learn exactly? How do
you propose to go -about doing it? Do you intend to do
ag you're told, is that what learning consists of? Or .

- do you intend-to do something other than what you're }
told? -And what do-you expect of your teachers? . Are they
to- provide information only? -Are they to interfere with -

- Good - Teacher is’ What's a Good Student’

I you £ind it difficult to ‘draw lines here, -face
your puzzlement squarely. What is it that you f£ind
baffling or perplexing about .such.a subject’ - It is,

" after ?Il, your education you're talking about

The students, of course, no more sorted,themselves out as

an assignment. We were addressed by a corporate identity 1nform1n°

Vit was hoped could be depended upon to throw the switch that

would palnlessly complete the circuit of knowledge. Plainly, - L

' there was much that ‘could be done.‘ o . . L ;1{

As a way of challenglng the validlty of these metaphors and'

3—the easy assertions that ‘the use of them Had: dictated, we began

with a series of writing assivnments 1nvolvinO some commonplace

talk about learning and the lﬂarning process, some of the more

offen
,simple( anddsimple-minded) ways in which learning is represented

pas ‘both understandable “and unaerstood by everyone. What is know- ,

ledoe that is "knitted into your very being’" ve asked the -
students to begin with. Can it oe unraveled? ,uhat happens,

'for example, when you change your mind’ Is there a differeuce S

-
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6. Coles,;"
‘, some other kind of knowledge” How about rote-learnin° Jhat kind
of knowledge is that’ ’What's it good for? How much of your &f‘
education, your life, would you say’decends upon 142 And now,gf - -
_how. much of what you've Just said about rote-learnin° in your - :
last paper would you say is rote learned--in style and manner as
well as in attitude’ Is your writing therefore rote-learned° - ;
You know how to write a Theme, don't you” You know what Theme- 7 ‘
writing, aunk writin° is, don't'you” You can.write a Theme on |
7 anything, and at a moment's notice, and then describe ‘how you .
did it and why 1t's a trick you've performed. Is your own writing
. Themewrit1ng° Is your way of writing, of seeing, "knitted into
E your very being”"lr h 7 - 7
7 o With representative samplings of the students' papersas %, o ;{
7our texts, what we sought to do in the first several weeks of thei g
ecourse then, was to invite our students to confront the dlstance
between their conventional expres51on of the equally conventional
assumptions about the learning process, and the complexity, the
mYsteriousness aoef ;’?; a‘c;t_o %i;” llsfer/l;}!néo }?jplfs rygz;”in terms of our A
-Teal subaect A " -: the distance" between the ways they - o
had been taught and had taught themselves to write, to see, to a
behave--particularly when they believed they knew what was
going to be excected of them--and the nature of their experience
as individuals. Lo 7 u;' .
'7 That the quality ofaggperience like the act of learning
depends on language was a noticn we introduced with an assivnment .
on ‘the telenhone dial. e had the. students try to reproduce the |
telephone dial from memory in class, which of course none oi them

could do with very much accuracy (the average number of mistakes

is about two dozen). ﬂe then had them check the sketches tney

s et STea o RF T me ST EE LS: m e tmeat .= o s
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"had made of the dialing mechanism against the dial itself, and :
,write a paper in which.they attempted to account for what they'd .
got rizht and what they'd got wrong. "On the basis of your . B
;experience with this exercise, 7 ~ the assignment concluded, "what
"is it that you 'know' exactly when you 8say that you know what ,}A

,'the telephone dial looks 1ike° Does your way of answering this

V "question lead Jou to conclude anythlng about your relationshio 7f

fto your learn1ng°" What emerged in our discussion of this assign-
ment in class, is that we learn or know not what»we experience - 7
but what vie tell ourselv%s we have learned or that we know, What
;we have in some way verbalized to ourselves in some form of
vlanguage.> Those who knew,‘for example, that the letters Q. and Z
iare not used in the dialing mechanism not only knew that they
,knew this, but how they knew it. "I heard it om a quiz program
;once. "I once had to find numerical equivilants for each letter
;and I noticed then." What was remembered here, the exercise
'seemed to suggest, had less to do with what is commonly known as -
{experience than it did with ‘one's language about experience=--

a proposition of no great moment when it is simply the telephone -
dial one - 1is thinking of, but of considerable: importance. wnen it
'comes to the relationship of language to the control each one of .
us assumes ever his ovm life. What do 1 now have of my "experience"
in the fourth grade° Where are all those lesser knovn Shakespeare
‘plays that I've read but was never made to. vrite papers on? ,
What is the nature of my experience, indeed, what is the quality
of my -life, when I give it no more substance than thai of.the
Themewriter's bloodless abstractions' we had a swell time; she
was really cool; it was a great trip° |

- To give the students an opportunity to elaborate on the :

connection of learn1n° to language,‘we then turned to some

R Gy S O s




8. Coles

examples of 1earning £s a process in ordir to question the relation
7of approach to result. Here was halcolm.x in prison;, barely Y
literate, copying outfthe entire dictionary by hand in order to
become a writer and a speake;j"_gere vas Benjamin Franklin2 with-
his scheme for’ self-impovement, his set of virtues and the check-
;list with which he rated himself at the ‘end of each day.. Just
rote learning irom “e point of view, but what was the relationship
f'between wnat Mg, o L and Franklin told themselves that their
lrrote learning meant and what they became’ ﬁas not what the two
men did on the basis of what they told themselves they were doing~
ta matter of the development of a language which in combining a .
fway of expressing where they were with somewhere that tney wanted
nlto be assured at least that they would grew° Though Malcolm X
could see his handwriting becoming be‘ter and his ability with B
:words increase, there is some question whether he ever bec.-e
‘the writer and the speaker he wanted to become, Frenklin ¢. his
:ﬁfaults "diminish" but by his own admission he never attained the |
‘bperfection he hoped for. fBut from another point of view, each
man did better than become what he had set out to become.r.In his
,attemp: to- become more than he was, "each had éevelooed a language
that enabled him to belong to himself, to assume responsibility
for the shape of his own life.

An account of the conversion experience of a drunkard as

¥

1uI'alcolm Xy The. Autobiozraph of Mélcolm X (Wew Yo:'k: Grove
- Press, Inc., 1966), D.. 175 ’

2Ben;)amin Franklin, The Autobio~raphx of Bengamin Tranklin (lew
° York: The Docket Li rary, 195 ), pp. 102=106, -

e
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7 du;ted by ¥illiam James3rsuggested the fruitfulness of such a
way of seeing the importance of language to the 1earning process
by providing a very clear example of a man's. making sense of nis
present'with a language for his past that gives him a chance
for a future, The alcoholic's accountdo’ his experience--a
"great and mightly presence" leads him from a. saloon, "something"
makes him bave himself locked up to withdraw from liquor, an
"admonishing spirit" endoins him to prayer, ‘and 'so on=--makes
plain that the events 1oading to'his sobriety, which after his
conwersion at a mission he names - as the action of "Jesus," are
events that from another point of view or by someone else might

> easily have been named differently. as hallucinations, for example,
or the awakening of o:nscience, or the resurgence of the ezo, or
ae incipient D.T.'s. Butwjust as plainly, another ‘way of naming »
a secularized or medical interpretation of what Jed to the alcoh=-
olic's oonversion,would for him have rovbed his way of aeeing his
experience of all of its transforming power. What saved the alcoh-
olic, in other words, was not an- experience but language about
that ezperience, a very particular 1anguage which in ensabling
him to postulate a powver greater than himselfe-a .povier synonymous
mith protection, comfort, friendshio, and salvation-gave him a
power greater than he had, Eow the alcoholic named vas thereby

‘ a demonstrable reflex of what he was ohoosing‘toube: sober,
master of his life, A language in being made The Languege in
being made his language in turn made him,

Viith a passage written by & madman, also quoted by ?.’illiam,James4

!

lian ames, The Var

et L brary,, arience (Tew forke{:

ieties of Relizious =x

4Ibid. Po. W5-M6, . -
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‘we had an example of the inversion of this process, lang Zuage
7used not to order and make liveable the chaos of exoerience, 7
“Yat to order»experience as chaos whicgﬂis unliveable, The voice
of’ the passage names the world in such a way as to bankrupt the
whole activity of n;ming. Hence the speaker sees himself af*licted
by a God which he first makes synonymous with the Devil, a couolinohe
then turns into an "inviaible eneny," reduces further to ¢ a "him"
and finally to an "it" which he makes co-terminous ‘ith the A
“"horrible misery" of consciousness itself, Sleep for him becomes N
7¢nightmare, the hoapital he is in a place of sufrering. his family
- is his torturer-overything, in short, which could carny ‘the- 7f -
7:possibi1ity of restoration or comfort is defined as its opooeite.
B ZIt is not a world such a voice creetes but en anti-vorld. one
- ,’;in which the alcoholic's "michty preeence" moves not to the saving
{formnlation of a concept such as Jesus. but bac to the rawness
“of indefinable sensation. The ferocity of the madman's devotion
| :39‘3110win3 no vantage point from which to develop a lansuage 77‘7
for the pleoing of hio eickness as eickneaa is his pledge to
{nemain his om prieoner. Vorase than insane, the madman is conmitted v
7to it. | |
o In order to develop snother perspective from which to see
the relationship of language to the learning process we movad.
‘next to some examples of teachers and teaching. 7a focused
‘particularly on the teaching of Louis Agassiz as it was experienced
r:ond recalled by his s*tudents,.a me thoiology, by the way, for wuich
our precedures in the course were an obvious anelogue. The core
- of this section of the syllabus was Nathaniel Shaler's famous |

'éocounts 6f his first toﬁch.with Agassiz! style as a teacher,

'SNathaniel ohfler, ‘The
(Boston. Hbugh*on i

Autobio~“aoh of Hathaniel Southgate Sk Ter
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Crammed into one @ rner of the packed and smelly room that at the

time served Agassiz as a laboratory, forbidden to talk or to read -

'agont or above all to damage the small oreaerved fish that: Agassizzii:

ﬁlaced before him. Shaler vas told aimply to look at the specimen .

‘and to f£ind out what he could about it. Agessiz then eeemingly ’
head no more to do with his student. not that dey or the nexzt or

the next., Then, after a hundred houra of work or so on a project

’that he had at first 1magined would occupy him no more than a 7
- few minutes, Sheler proudly diegorged his rindings to his teacher, -
he was sent back to begin asain with what was to become for a11 -
T of Agaesiz' students their teacher'e a11 too familiar response 7
;to 1mperrection. "That 18 not riaht. "In another veek of ;
iten hours a day labor." ‘Shaler says, "I hed results which aatonieaed
‘myself and satisfied him"-a satiafaction Agassiz expressed no*',ffiii4¥;
'_by ueans of any "praise 1n words or manner." but by placing before
Shaler "balf a peck of bones" to make sense of. And 8o what ,*Tiii
' AShaler cells his "education" proceeded, his learning "the art .
of comparing objecte vhich is the basis of the naturalist'a work, B
: To Judge from the accounts of such men as Shaler (and Scudder, o
| W:llder, and Verrills) ve asked our etudente,, wh:} was it that o

Agaes;z taught exact1y’ Yhat did the teaching proceae consis of’

Did all Agaaaiz' students learn the seme thing° Waa what the
students. seemed to think they learned that which a reader would

‘eay they learned? And where, we asked our students further, do

you £ind yourself with Asassiz as a teacher? Can you imogine

4

=

- See Lane Coop~r, Louis Azassiz es 2 Teacher (Ithaca, Ieir York:
- Comstock 'ublishins o,, inc., 19

T
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::electing to study under sﬁch a.man in such a system? Can"you

;f;* 7:=WW'imagine lea rning under such:working’conditioﬁs° How fould you

'1respond to a teacher who told you after you aad worked for a

':f:i;ihundred hours on a project simply that what you had done wasn't

h ’ixfi!right’ How would you respond to a teacher with "no trace of
‘1igpraise in [hlé] words or manner’" Or would it depend? On what?
i i;;;would you say that Aga331z was a Good Teacner’ %hat would you
ﬁ{ mean by saying that he wes, or v.asn't and what is the basis for
B ,1;?Ayour-evaluatlon° Do you have a scale fox ratlng teachers’ Wgst
- :13 your unit o:. measure’ o . ' ]
e The only'answer to such,questions, of course, is a positlonb
- ffi; ;What each of us--teacners as well asrstudents--chose to make such
?rquestlons involve on the bnsis of how he declded to address tnem.

For me with my students, this oositloning took the form of an

7>;7?jattempt to see the orocesses of teacm.n° and learnlng as involvino
‘a complementary respon31bllity with language. malcolm p: Franklin,
‘Z:~;,the alcoholic)and Shaler were successful learners in that each
| developed a new language with which to name, to interpnet, to

} create his experience so as to enable h1m to become more than
;vhe was. Yhen such learners cnanged what they looked at, they
v>i‘~icpanged what they saw, ”hen they chenged what they saw, they
‘7fichanged whoitheb were, Agassiz, we concluded,” - - =:. -,
liitsias a good teacher for students who chose to see'ﬁim that way,
’Vtifor students who chose to be students, He di@ more than gite )
his students a language for their eiperiehce with nztural history;
he gave thenm that whlch compelled them to develop a lanzuage for
that experience thenselves. Fe gave them a vocabulary for which

they had to become the syntax. He of fered a style}aqLan invitation

LR

to develop a style.
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- In the assignments which led up to tie final paper‘of the

term, we asked the students to confront the question of barrlers

to learning, to explore the agbigpg}y of attitude with which all

ho,fnus‘regard the process of education when it is seen in terms

'of a change of self, . It is o bvious, we began, that even with the

best will in the world, and no natter how experlenced or skilled
they may be, teachers do not always teach. Hor do students, -
even ‘waen they are intelllg-nt, highly-motivated, well-preoared,
etc. always 1earn.» What's the trouble here’ “hy doesn't an
educational institution,work better than it does’ “hy doesn't

education work better then it does-even when everyone wants it
to° Ve looked at a. science flction story7 in which two children )

dlscover some educstional toys sent back from the future and use

- them to develop a language whlch.enables them.to pass llterallv h

(and perm4nent1y) into another dlmen31on.v was educatlon, learnln;,
a way of adjusting one to nis environment, or of isolatlno nim )
from it? Here was a nonsense storye, a story contrxved to create °
_the illusion of a sense that can never be realized (and yet

that one cannot stop trying to reallze) in order “to make a

joke about the vinning of order from chaos, to suggest that

the patterns of language with which we seek +to make over chaos

. - Ccons r'ucf‘.i )
are no more than that: arbitrary orderings,nfictions,

A 4

t el .. that for all their power to stay confusion

TLewis radgett, "Uimsy Vere the Borogoves," Science Fiction
Hall of Fame, Vol, I, Ed, Robert allve"oerg (dew York: Doubleday

_and Cohaen Vs IDC., l970),p3. 180-208,

8paward g forey, I Gillodale Fendcor,
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are momentary only and no guide to truth, Similarly, an account
- of the significence of Lobachzvsky's invention of non-Euclidiqn
geometry' raised the question of whether it were onlj’a little
,knowledge‘that could be considered a~dangerous thing, Lobacnevshy'
~‘invention did make it possible to conceive of other ways of
t >Einterpreting the human expérience of space, but in chanCinv the
concept of space so as to make clear ths ways in which a system ‘
was but a system, what hapoenea to the © ncept of human ezperience’
Was this why, in the words of % ilfred Trotter, "a new idea [@a{]
the most'quickly actlng antigen xnoﬁn to science°" In our 7
ordinary talk about education, our next to last writin° assivn-r
- ment read, the open.mind is praised, ‘the closed mind condemned°
but for all- of us there are parts of the present and the future
’ about which we are already decided, about wnich none of us intends
to change if he cen help it. “hat sort of person would believe
' that you should cnange your mind all the time about everJthin°
ié : ' inde initely?- Where do you ‘draw the line, or more likely the ‘
| lines, when it comes to your own life? What do you do to protect
‘your beliefs? 4ire there certain discussions you Just turn away
from9 .Is there evidence you refuse to consider? Have you ever
changed your mind about anythino even when you naven't wanted to0?
= ' Whatever your position on such questions): - ., do you see the
: problem here posing any difficulties for you as a,student at

‘a university?

9".':'.J.J. Gordon, Synsctics:
(Tew York: Collier =

P R
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The finel writing assignment for the ternm took us full circle,

<~

-~ iie headed the paper wifh'Henry Adams‘famous_qubtafion:‘

From cradle to grave this problem of running order through
chaos, direction through space, discipline through freedom,
unity through multiplicity, has always been znd must
always be, the task of educatioN.... : '

Q}V The assignment read as follows:
"fThis is the last paper you will write for this course. It is an

opportunity for you to put some things together “or yoursalf,
-whatever it is you .care tq—pqnnect in whatever order you choose,

'~ Imagine someone who has just read over everything you have been
_given to-read for this course this term gaying‘somgthingwligg '

}1this'tb~yqqf'

“What‘doés?it;méanféxaétlyfthatithelreal*subjéct,of‘this
- course 1s-language but-that the metaphor us&d to talk-
about it is teaching snd learning? “ihat does teaching
and learning have to do with language? .Your learning -
specifically? And what does this have to-do with your .
~writing? Are you supposed to have become a writer
or whate", . "V : . S

Write a paper-in which you attempt folanswer him,

- “You might begin by rereading the mimeographed material which -
- has been distributed t0 you: the writing assignménts, the class
~“exercises, the papers written by your fellow students, the description
-0of the course, You may also wish to recall conversations you
- “have "'had about the course.or in it. “liost important, you-will
- want to read back over your own worky for it is not a course
you are going to be talking about.in this paper,’ but your course.
It is not the experience of a we (either supposed or actual)
that this someone is interested in, but your experience, the
“experience of an I, of another someone, ' For this reason you
might therefore wish to cmnsider whether you are sure that you
-want to say obvious things such as "y writing has improved"
(or "failed to improve"), Do -you really want to bother with -
‘trying to guess what you think someone else wants you to.szy?-

Do you really want to bother at this point with the c¢liches?

But how are you going to say that you're better than, or worse
-than, or just the same as you were without simply asking someone
to take your word for it? Suppose you aren't the writer that you
want to be? Does this mean that your time nas been wasted? ‘
That you wasted your time? Ainy other possibilities?

Perhaps a good place to begin your thinking out 2 way to addrezs
the problem of this pejer would be by considering specifically
the first pager you wrote for the course, that in-class paper
~ which has just been returned to you. Uho were you in that paper?
* Who are you now? Have you changed your mind about anything?
“#What is there you haven't changed your mind about? .




16, Coles

The format of that assignment represents our effort to embody‘ :
the notion that teaching and learnlng finally are worth no more

than they can be made- to mean, That meaning, however, w- were

just as’ clear must be judged in terms of what it has the notentlalr L
fto involve as well as in terms of what it does, In attemntin° to

imagine as the audlence for our course the best of what we belleved »

,our students capable, and in dev1sing a syllabus to. ra1se -nd -

clarify problems that no educaiir.. lvprocess can proceed without

reference to, vie . soug nt t0 ..o a4 ilable to our students that

V:which tney could vrow to a3 !l as w1th. In,a very real. way
four course was created to begln at its conclusion.' we did not :
,,turn our stuaents into wrlters, no course does that and no course

jcan. But what we did do seems tothe four of.us better than to

have settled for some next best thlng. ?or in seeing writlng

1as 1nvolvinv the workiﬁgs of languave in the way that we did,

?we prov1ded our students with a way of seelng what there could

be in the actlvity of writing'for anyone ‘who seeks to involve

himself with ‘lt. And in leaving.to our students, as Agassiz

.did, the respons1bi11ty of devising a language for whatever

'they cared to make this mean, we were offering them a chance

’to belong to themselves.,

&
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