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- Willis H, Umberger

N -the ‘preparation “of teachers- for. the
& schools of- America, “we“may honor- the
homage-to a-great tradition “in the de-

edge ‘the work of those who have struggled -
to._achieve the “ideals appropriate ‘to the
times. To ‘the -extent that these--ideals .

Compilers' Note: The Staff. and the-Advisory
Board “of  the -English Teacher - Preparation
Study wish 10 thank. -the ~Executive - Com-"
mittée— of- the-NCTE -and ~Richard *S. Alm;”
- editor -of the English Journal, for making this
exposition ‘of the Guidelines -for the Prepara- -
tion_of Teichers of English possible. We hope

and _current state ’ Certification -requirements

will prove -useful-10" individual teachers who
study-the Guidelines, 10 departments of English

and -of ‘Education,” and- 10~ state _certification -

officials.- .~ .- .- - -0 -
- -~ Michael F. Shugtue - ~-: 7 -

-Modern Language - Association- -

- “Eldonna Evertts -~- _— - -,

| An Introduction fo the English Teacher -

- - Preparation Study = S
- The'Uses'of the Guidelines -~

i L?ff':'iéf;@ﬁ—-?;héiﬂvft{é@f;ﬁF@é@iﬁﬁé@@éliRe!qt.
- = Connecticut State Department of Educafion - -~ - . -
~ :ETPS Advisory Board = ~- Lo S

past,- but we may--not-live.in it We - pay r ]

iti 1_the - de-- but as the-blucprint of a basic’ esign_for

. ,:~yelopmcnfiofiou;;iﬁsfitut'ibn's’:ahdvécknowlz-‘~:the;p;érrfxisipg’ffutpre; - R
- The Guidelines,” then, are not a contri-

have -been achieved, they become -the basis -

that the introductory essays, classic statements, -~ those who made it T E ST
" “But the uSes- of the Guidelines .will be

ions -~ - = - -

T 2 _ ]

for “the” work we have now to_do. The
“Guidelines - have- béen - composed; not. as
a -monument to mark the close of an era,

~ bution. to-the ‘archives to be admired’and
_fofgotfegi;f’l’helg purpose is to motivate, to
stimulate, and"to give 2" sense-of direction

= ~to those who plafi, and-a source of encour-

-agement ~ to - those ‘who would - improve
-practices_in-the colleges. In brief, 3 docu-

_ment which is to_serve as.a_ guide_implies

motion in-the direction-of a-goal; itisan in=
- strument _ which, - implying- principles by
 expressed_exhortations, reveals” the-aims of

numerous and varied. The “state ~directors
-of teacher cdﬁéa,tign"ang certification. who
- had:a part in the development of this paper

-+ will find it necessary to" adapt them so-that -
they- will be--compatible “with state policy
) » -+ written’ in_statutes.” The various “stages of

~ -National-Council of Teachers of Eniglish

development -in-the-several institutions- pre-

- T e - - -

- R
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- paring teachers may dictate further adapra-
Tdons. T - L. oo -

Indeed, the state dircctor must be con-

stantly aware of two aspects of his work. .

As ‘the administtator in the state - agency
charged with carrying out statutory- duities,
he must clothe the legal mandates with
certain interpretations- calculated to make
- the functions of the institutions conform

plex civilization wi..ch encompasses us;: vo-
‘cationalism is-vital -and inevitable if- a-so-
_phisticated social order is to survive. One
without the other is empty, and dangerous.

_The Guidelines are a. joint effort of the
~National* Council of Teachers of - English,
.the Modern Language Association of Amer-
ica, and che National Association of State
Directors of Teacher Education-and Certi-

— .- i _ i 7 - ’.‘ z _ ‘, R
_ ] U - . o o - cﬁA . _ s
A a6 - .. ENGLISH JOURNAL —~+ = .~ ’

= o to the nceds of present day society. The - fication. Studied, analyzed, debared, repear-

- Tyidelines-may hefe serve as a standard  edly redesigned and - restated, and finally
R & . , H - . = . B Lcq s e - :
- of judgment in the evolution of public crystalized” as presented in- this document,

- v policy. In the’second place, the state direc- - the Guidelines represent the. bese thinking
" - ) S . tor is a professional leader whose purposés --cf “hundreds: of “persons, scholars in the
) R “include the stimulation and-encouragement  related disciplines, teacher educators:devot- .
- S of improvements- in teacher - education.. ing- a - lifctime 10 “translating - scholarship -

He is- the catalyst who brings to-bear the ‘into. dction,. teachers, and- educators with -
best thinking of the-profession; both- philos- - no classroom:assignments, consultants from

o opherS'and}pgiqtitipneis, ‘on” both "the ap-

proved. programs--and. those" secking rec-

- ognition.-He-must be alert to opportunitics -
wherein he may promote changes which.
show ~ promise” of - improvement, and in--
fluence those in-the complacent institutions
who séer not to respond to society’s needs.
The Guidelines may then serve_as a state-
“ment- of- aspirations in the direction” of
social evolution. =~ -~ .

~To ; approve: a~ college ~program is- to_

state agencies with a-dircct interest-in- the -

preparation-of English teachers; supervisors,
‘writers, _school - administrators, -curriculum
directors, interested. laymen—a host of per-
sons and institutions deeply concerned with
-the problems_of: preserving the best that
we haveZin ’languagel?ﬁdj'litéiat,éfc, of as:
suring-the best usage, attainable throu gh the
development of skills, ofapplying sound
scholarship -in the schools of America,-and
of transmitting the. rudiments -of -our cul- -

exercise_a -degree “of ; wisdom -beyond- the _ ture toa licerate peoples -~ . = . -
abilities .of many individuals, who™ may. in=. - Those who use these Guidelines_may. fniot
deed_have some_knowledge in ‘one_or two - be aware of -a long standing- Declaration
fields-of Jearning, but hardly in.all. of those - of -Policy - adopted by NASDTEC rto ex-
" areas - on~which -they—are -asked -to -pass —press-its willingness .to -cooperate-in-efforts
judgment. And’to stimulat¢- improvement - of this kind:, <~ R o
implies-a- breadth of understanding as to - SRS - E
What constitutes improvernentand the direc= - ‘The members. in -their respective states,
tion of progress, a ‘bréadth of knowledge , - as*well as in-their national association,

and discernment Anof-,frequehtlyiivdlichs;afed .
to-those who administer.a ‘public office: The
Guidelines-may serve as a compass_as well
asaroadmap.. . o -
In"the use of the.Guidelines, the subject-
matter specialist_and the profe

‘cator. ' will find the means of harmonizing
their purposes:-Roth are presimed to be
‘ifitent on- “preparing “teachers- who are -
grounded in:significant Jearning in the field
of - their -major -endeavors, and skillful in
communicating their kr-wledge for the
profic of immature learners. Scholarship in
itself is admirable and essential in the com-

ofessional_edu- -

will” contifiue to- work closely with lay
-ang -professional groups and -persons to
“improve programs of teacher_education
-throughout the United States. -

-Several years-have beeri devoted to-the
study ‘and preparation ~of ~guidelines- in
science, mathematics, and modern foreign
languages; now at the conclusion of the
English- Teacher - Preparation. Study, we
can -work toward the improvement of the

preparation- of teachers” of -English, sup- o

ported by-a general consensus of those who
have cominitments in this area. -
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- The Importance of the Study -~ -

U Erective Secretary < o .. L oo - -

© " . Modern language-Association”. - - - - - == -

- ETPS Advisory Board' - - . - o0 0 L i :
 4-AND gladly-wold he-lerne and gladly  in his field. The hard, grinding work of any
. “£L teche.” Chaucer 600 years ago epito- job wears one down...When we ar¢ tired,

) -mized the” qualitics of a good teachér. ‘He . we nidy be refreshed by golf or by building

. ~-must; throughout-his”life, be_as willing=to  furniture in “the basement.~ We may be

* learn as to_teach.-For the collegé teacher; -equally. refreshed by talking shop with our

~ - that-he will continue to-learn through re--
- search:and writing, the “publish or-perish™
that we-hear so muchabout in_the news..
For theelementary” schoo! anid high school
teachier-jt genérally means inservice study-
- or summer study to keep up with the new
~~ -methods” and ‘matérials “of “the subject he
teaches. In any case, the-idealis that the
- teacher “is forever. -young, ‘forever eager;
“forever curious. "~~~ _ - .7 - -

~ If~ic is these qualities of ‘mind and per-
. sonality. that” are so important in a teacher,
why_should we draw_up elaborate: lists_of°
guidelinesfor-the preparation -of teachers?-

-this “requirement leads to -the “eXpectation . colleagues and sceing how they are deal-

‘ing -with the same problems we face.
. +Elementary- and high school' teaching
has, up to .now, been a" quasi profession.

Although many people stay with it as a'

career, many jothers pass through teaching
-on_the way to marriage, to administration,
or- to some other-career. On-the one hand,

-those, of 'us who deal on the public level -

with' congressmen_and taxpayers are striv-
ing-to see-that teaching becomes sufficiently
secure~and rewarding to hold many more
good teachers—and the teachers’ unions may
achieve these ends much  more effectively
than ‘our professional groups have been able”

_ Why not simply take the youngster’s pulse to-dé. But _the -problem is only one-half

and:try to guess- how soon -his_arteries

- - will_beginto ‘harden:. The -answer is that-
any “profession” is"-devised on’ the .prin:,

- ciple-of mutual assistance, very nearly-like
Alcoholics  Anonymous.- Proper “education
“conditions” - the - doctor ~or- -lawyer—or
“teacher=to behave .in" certain™ ways. Con-
tinuing “contact with- other members of -his

- profession - keeps- before: the professional
person- examples of excellent performance,
and keééps the professional person in touch

_ -with the new-ideas -and- new- developments

with the public who support teachers. The
other " half “is with “us- teachers- ourselves.
Unless we are willing to set and"maintain’
high-standards for our profession—as doc-
tors and-lawyers have been willing to do-
we cannot demand the pay and the working
conditions of professional workers, - -
The -Guidelines of -the English Teacher
Preparation Study are the sober, serious
attempt of the English profession to de-
. scribe the sort of standards it believes
{Continued on page 550) -
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© ©The Study in-Retrospect . -~ -
S o William PoViall T
- - ":—f’{NrAiSQ:I'EAC;ﬁExechrti'\;e}S:ec}Et;;f, - o )
T 7" Western-Michigan University- -~ - - :

- 77> - Director of ETPS” < . L .

N : »

7 TQY Juné of 1960, thie National, Association

) Natic ¢ _ A special' group, including members of
A of State Directors of ‘Teacher Education the ETPS Advisory Board and dozens of
-and = Certification” (NASDTEC) and 'the -persons- from the three co-sponsoring or-
- = - American Association for the Advancement ---ganizations and - from sWestern- Michigan
-of Science (AAAS) were well into their - University, worked closely to achieve the
‘studies .on the preparation of teachers “of - -authority which the ETPS Guidelines pos-

- science and ‘mathematics. At their national _-sess.”One contributor -must be “mentioned
conference. in.-San Diego._ that “month;. by name—Dr. William P. -Robinson, ‘Jr.,
NASDTEC members - became -acquainted Rhode Island Commissioner -of Education,

_ with two visitors from the National Coun= - who represented.the Council of Chief State
cil “of Teachers of English; Donald- R. School Officers.on the Advisory Board -of

" ~Tuttle, then of Fenn College, and Eugene E. -~ the sciénce and mathematics studies,” helped
“Slaughter; of Southeastern State College_in~ to" draft-the -proposal- for the- English
Oklahoma, *who- observed. that; the prepa- -Study, and served conscientiously on its

tion of teachers of science and mathematics.
" - The studies with AAAS-continued until
August -1963. During that time. Genevieve

_tobearocko

ration of English-teachers was-as badlyin - Board. Throughout the ETPS he continued
" uted of improvement as was the prepara- - g .

, dependability, , =~ - -
- “The help of many ofganizations. outside

~the field of English- deserves recognition:

the. American -Association of Colleges of

* ~Starcher, NASDTEC member from West-~“Teacher. Education, the National Commis-
_Virginia, president .of NASDTEC, and a _ sion_on_T eacher - Educational- P;bfe;si.onal
member’ of - the -NASDTEC-AAAS ‘Ad-" Standards, the. Association® for- Supervision
“visory ;Board, began planning -for an” En- and- Curriculum Development,-the Associ-
_glish” Study “with - James~ R.- Squire,. then. - ation for Childhood- Education Internation-
" Executive_ Secretary of NCTE. The Mod- -al, the-Speech-Association -of America, and
ern - Language  Association - of - America, ~the. Internitional Reading Association.” ~ -
which had..been concerned with the prep-  MLA, NCTE, and NASDTEC are now
aration - of -t xchers” of -English.since- tﬁe - working to see that the Guidelines are- im-
" Basic Issues Conferences of -1958 and was - plemented. Great improvement can take
cooperating. with' NASDTEC on the de=' ‘ace in the teaching-of English' in the next
: velopment -of Guidelines for. programs -in -~ tew. years iif these suggestions are studied
-7 theodern- foreign languages, -was “im- . and-used by -colleges and universities and
- m&iately‘invited',tq'joinrthese:';_iiscpssiops.' -~ by state- departments _of - education.

- 75,4778.,7— ,
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National Council.of Teachers of English_
Chairman, ETPSAdyisdq‘Sbc{rd s

- - A

YHE development .of - these. Guidelines

L by thousands of college and university
faculty’ members in English and Education,
state_dircctors- of teacher preparation-and
certification, school supervisors. and admin-
istrators, and by classroom- teachers repre-
sents the culmination of the first phase of -
determined cooperative activity to improve
the preparation of teachers in our schools.
The very fact that so many- individuals,
representing different scholarly and-profes-
- sional interests and “many points of view,
could ‘and did arrive-at a narional con-
sensus is in itself a considerable achieverent.

The antecedents of this project are many..
They -include. more than a decade of effort
by national and state committees to

strengthen " state certification- requirements -

in English; they include the pteparation of
the volume on teacher education by the
NCTE Commiission on - the--Curriculum;

they include the efforts of the National -

Commission- -on Teacher “Education and
‘Professional Srandards to ‘open -2 dialogue
- on teacher cducation between scholars and
-educators; ‘they include the pioneer efforts
of the Commission on English to introduce
institutes in advanced study in English; they
include the influential and highly significant
institute program ‘initiated by the United
-States Office of Education under authority

uidelines

Tx - - "

. - T ..

_initially provided by the National 1«

Education “Act; above all théy inch
continuing joint effort of the Modern Lan-
guage Association of America and the Na-
tional Council of Teachers of English, now
working closely with the Nationa! Associa=
tion of State Directors of Teacher Educa-
tion and- Certification and other organiza-
‘tions, to_make possible, 2 higher quality of
education in English for children in our
“schools,- - - - 7~
““But the” preparation of the Guidelines
is only an initial step. The development of
new preservice programs in collége “de-
~ partments ‘of English ‘and Education, the
institution “of -bold new prdgrams of con-
- tinuing - education- by school_ districts, and
the application of these Guidelines to the
needs of education in every state remain
the “task--ahead. The wisdom, -hope, and
deterniination which have marked past go-
operative. efforts. must continue “for many
vears if these Guidelines are to serve Amer-

scan education well.” - S
" The teachers of English of the United

States are grateful to William Viall, Direc-

tor of this project, to Michael Shugrué and

Eldonna L. Everrts; Associate - Directors,

and to members of the Advisory Board for

this important- contribution to our profes-

sional effort; o :
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L Albert H. Marckwardt ©

Professor of English and Linguistics
Princeton- University = -~

Past-President, Nationol Couhlci}l of Teachers of English

ge T HE “agreenicait, by 4. lafge-numiber of

professionally concerned individuals, up-

- on a set of broad p..nciples iov‘eming the
> prepiration- of “English teac has -
-plications for many parts of the educution-

~al structure. Certainly the_ teacher- candi- -

ers has: im<

dates themselves will be-affected” by ‘what-
ever is-developed as a pattern appropriate
to-their-preparation for entry into the pro-

_ fession. -Clearly the Guidelines, “if taken
" with the seriousnéss they déserve, will have

an-important bearing upon the course of-

- ferings in departments of education as well

as_English. If -the educational philosophy
and point of view which-they -illustrate do
have an effect on the colleges, they may be

. expected, with some- reason, to influence

certification, codes and- hiring practices:
And beyond this, there is the question of

“their-implications for the entire_profession.

.. Before this final matter can be dealt

- with, however, it"is necessary to_ask and
© to answer two questions that are even more

fundamental: Are:we a profession? If so,
to what extent?-We must begin with these.

-On-such a question”'of definition, I am
just enough ’o? 2 medievalist to delight in

e?", mologies. I-am also enough of a student
of la -to take them less seriously than -

did Isidore of Seville and the scholastics,

9

;T Teacher Preparation and the English Classroom
- The English Teacher as Professional -

e

F
A

~“but-evén_so-they- do provide something in

the_way of contextual clues. 1 recall that

-Latin professus is the past participal stem

of profifere, “to declare_aloud or publicly.”

“Somchow this “reminds “onc of Hamled's

“Methinks the lady doth protest: too much.”
He-might just as well -have said “profess,”
-I-become even more alarmed when I learn
that fiteri is rclated to fabula, “fable.”

So hlécl{?thénﬁfor "o;ur :lexjcogrgphical
jeu desprit. The_question which inspired
it muse still be considered in all-seriousness:

- Are we a profession? We had best begin

with a definition to determine just what the
hallmarks of -a profession are.” The much
maligned Webster't Third INew Interna-
tional Dictionary is: both sound and il-
luminating on- this point. It defines_a pro-
fession in the followirg terms:

A calling zequiring - specialized knowl-

edge and ofren long, intensive-prepara- -

- tion, including instruction in-skills and
methods as well as in the scientific, his-
torical, or scholarly principles underly-
ing such skills and- methods, maintaining
by force of organization and concerted
opinion ‘high standards of achievement

- and conduct, and committing its mem-

480
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- bers to continucd study and to a-kind of
“work which has for its prime purpose
the rendering of-a public service.

- As'a_thumbnail sketch of the character-

still ton much withus. - o
Unfortunately, from the point of ‘view of
“our current culture the second criterion

“ERI
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s so stated as to place the emphasis some-
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what in reverse. We do reasonably well
- with instruction in skills and methods, or 2t
any ratc-we.devote-a considerable- amount
of time to them. If anything it is the his-
tory and_underlying principles which are

o4 istics of a profession, this.covers the ground  shortchanged. Every NDEA institute dirce-
i more than adequatcly and -is, in fact, the  tor is constantly under pressure to provide
* best treatment of the term in any of the  practical instruction—courses -that will el
~conventional dictionary sources. A close  the teacher what £ "+ and when to do it.
- examinatinn of the definition shows that in It is most” unfortun  that teachers have
cffcct there are five clements in the defi- ~had little, concern for the “why"—for the
{ : aition: =~ - - - underlving rcasons, the basic philosophy,
3 - : wo. .. . the fundamental assumptions, those clements
: = (a) The ..quirement of specialized  which would enable the teacher to -decide
: "« =" knowledge gained from long and | the -what -and the “when for -himself, in .
- C - intenstée preparation; -~ - - cerms of the conditions-under which he is
L - ~ - (b) The -rxcognition that there -must - working, - -~ - -~ - - )
o . -7 beinvroction “in the skills and - pdge st asa profession we are by
't - ) methods of-the eraft as well as in * " cng - sione in- our concern for the
T - ) o the hi 1orical f_pnd_rscholarl}’f;yrly- ~ practical. Colleges of medicine and schools
. - S - ciples underlying it - - = of-law are often criticized for the amount -
S ST -7 oo Ae) The Inaintenance of "high stan-, ¢ Jnentior, they give to the theory and
: = -, 7~ - dards of achicvement and conduct* principles’ v aich_li¢. bencath -the- day-to-
3 BN - -~ through the force of organization - -4, hractice. The orientation to-the trade-
""" o - T f“‘\"‘!c"@?ﬁ“‘;‘,’l’"‘,@":& e fr;:; _schon! approach-rather-than:the professional
| T O comimenson e pt o i Sl Fevdes ey dcpies. oen
- LT e (’c)rThc’accé;itancc' of - public’ service - thps,c;wnt} ast g?ng.lqsellgq;ual.hcn:mgc. .
R " =7 via prime purposc in the exercise “The third criterion dealt-with the main-
- © - sfthe profession, .~ . - - tenance, by force_of organization and
- S TR oo - Topinion, of - high standards of achievements
S " STVHESE characteristics aré phrased with 2 conduct. Tt is fair to say that for the
7 A sur'y ¢'irityas to invite a sober judgment &ostpm “"'l‘x’_‘c the- !.s}":—c"";db‘c"w‘f X
ahout our present situation with respect to - Y hat we actua l-‘ Accompls ;,“,’3 d‘l;"'“’
) - o each of them.-With respect to the require- 4th¢|{ ml’ Ff“’: ,t,:;;om“;"ogdm“ 3 at N
ment- of specialized_knowledge, it will bo 35, recendy i 1360, [SG000 sccondary
- - recalled -that the NCTE survey of thé pro- school stu °’:‘£‘ ""l’d ‘5°"°3¢7°“‘““°°h‘°“;
: fession made.in 1961 found that, “programs - it English. ;‘,’.' time ’—‘}"’"“Z“"‘ s of
R for-preparing teachers of English-tend to - ;hc cg "g“ an "’“chs'gcs o ¢ ns.c‘ou{\tri
: be poorly -planned, faulty in emphasis, -[Ounc it hecessary to ofier remedial wor
and unnecessarily_inconsistent “with one in English. With the. constandy increas-
~another.” “The report.goes on-to sty that, ing number of two-year calleges, the pro-
“ _ - “many currently employed teachers of Portion will ur taubtedly increase. It is
: English are deficient in knowledge of their - truc that if tea g —°°gf'"°f"?' f"g"’“y
; - subject-and in ways of presenting- it of-  With respect to the number of sudents per
o o _ fectively.” True cnough, this was six years Class and the ,"“"‘b:,’" of i,d“” hours .P"" i
ago, but with the many- teacher shortages tcacher w,“l‘f s’hmg"‘»b“m n—}‘?' "‘°’°l m"ght
. ; which- have plagued scctions of the coun: - be accomplished, but unfortunstely the
- : ey in recent vears, it is difficult to believe record hereis notimpressive. - -
' that che situation has.improved materially  ~ We are told that 2 _proféssion commits
r since that time. Inadequate preparation is  its members to-continued -study. Certainly

teachers have been encouraged to under-
take postgraduate studies, but unfortunate-
ly the universities-have often failed to pro-
vide courses well. suited .to their needs.
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In addition: we have tended ro measure

quantity rather than quality, course hours
and credits rather than the growth of the
mind. Too seldom- have we recognized

-~ that the terms, course snd study, are not

necessarily synonymous,

Unfortunstely, members of col and

- university faculties have often been derelict

- guidance,

in their obligation to furnish leadership,
encouragement to their col-
eagues in the schools. To cite just one in-

“stance, they have been particularly unimag-

inative in devising inservice programs, in
encouraging i::csendem study and use-

ful'action research. - N
- Finally, we sre given to understand that

- the work in -which a profession

-has as its prime purpose the rendering of-

& public service. Here, it would seem, we

" _can_genuincly qualify but-again this is a

— matter of purposc and_intent rather than’
“_. sctual aresinmen’. To the degree that we -
-~ are well prepared and_do achieve our'goals-

~ we render a public service; the farther we

—inthelaner. — 1

' “:Svs:zi: vincing-record, I

_ ‘nately, this is not a. convincing record. It
enml’;s us to say that we have the be-
inni

e

fall short in the former, the more we fail

LL told, a sober sssessment of our suc-
cess in meeting these five criteria gives

us 8 score of about one and one-half out
ge of thirty. Unfortu-

ings of a profession rather than s full-
One important poine which the” Web-

_ ster definition failed to make was that a
-profession generally” determines its- cvn

qualifications for entry into the guild. This
is true of all branches of the medical pro-
fession and of the law as well. True enough,
state certification is 8 ice in

_“connection with them, butthe ‘profession

comtrols the certifying agencies. It is the
» in education have we permitted per-
m’outside the substantive fields to make
these decisions, with consequences which
have often been unfortunate. - - =~ -
This brings us to, the Guidelines them=
selves. The inost significane thing about
them _is that ey come at-the problem
the very point- which- has -just been
discussed—the self-determination- of - quali-
fications. In essence they 1. present an at-

ENGLISH JOURNAL

tempt to arrive at a consensus by a lar,
number of professionally concerned people,
as the rcport savs, “to identify arcas in
which the beginning teacher must Pave
studied,” and, “to suggest the direction~as
well as the diversity and-depth—of further
study.” : ’

- - The consensus was not arrived at casily,

at Jeast in” comparati\:c terms. Some ten

vears back, a similar starement of quali- -

fications for secondary-schoo! teachers of
modern languages required no more than an
intensive weckend of work for some ten
persons to hammer out three sets of criteria
which, in the course of a vear, were: ap-
proved by every professional and sciolarly
organization in the country which had any
concern with foreign-language. instruction.

In English, «n the other -hand, it rook

_seven or cight vegional conferenecs, a na-

tional meering, and twenty-two drafts of
the Guidelines; composed.and revised over
a-two-vear period to achicve the same re-
sule. It is not difficult, however, to account
for the difference.” At the time, the foreign-

language=people: were_concerned “solely -

- with instruction in_the secondary -schools.
Moreover, they were describing primarily

the ‘tescher's competence i.. 8 set of skills.
Our -problem wsas far more extensive, both
in range_and in depth. In addition, pro-
fessional -educators and state certification
officers were involved from the outset, and
as it turned out,-this was a wise -move.

-~Wha is surprising, perhaps, is that we were

able to work 16 a «onclusion at all. That
we-_did -constitutes an” important profes-
sional triumph. - ’

“Now letus look at somie of the features ¢

of the Guidelines to see where they are
relevant to the concept of a profession ss
it has been set forth in the earlier part of
this discussion. -First of all, the emnphasis
is_clearly upon skill and compeience rather
than- courses or credit hours. This is sll to
Mood. centering the attention where it
should -be. Moreover, it has Conant’s ap-

roach .to teacher tion ss s dis-

- The eis?invaddigipp,gn insiscence upon
literacy; the “teacher should be able to
speak and write well. Unfortunately, this
is not always the cs<¢, even with some of
the-lcaders “of the profession. Some of the
committee reports submitted to me for

-

»
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comment during my vear as president of
the National' Council of Teachers of En-
glish left me in a speechless rage. Some of
the papers written by teachers participating
In summer institutes make me wonder, when
I saw them, how their authors would ever
be able to distinguish "good writing- from
bad. Clearly much of this is an instance
of “Physician, tieal thyvself!” and I-see no
danger of an overdose of medicine.

T HE Guidelines show a welcome empha-
% sis.upon-breadth. For one thing there is .
the recommendation that the teacher know
at least one foreign language. Let us hope -
that knowledge will be interpreted as the
ability to use the language. In addition; they-
recommend the studv of literature written
in.a-language other-than-English- and some
exposure to the cultural history-of non-

_- English-speaking peoples. Admittedly these -

recommendations will be difficult to imple-
ment, but even a-start toward them would
eliminate -much of the parochialism and
naivete with which we are plagued at the -
presenttime. - ~ - . -
Equally -pleasing is the -insistence upon
underlying theory, fundamental to a true
professional approach, as we have already -
scen. One instance of: this is to be found in
the insistence  upon every teacher’s - ac-
quaintance with two grammatical systems,
on the assumption that this will develop a -
degree of linguistic sophistication. There is

" the discipline:

_ing signs that. we -may be at the thresh- e
-need_a_ strong _profession, based” upon a

_standing of our aims, a full-comprehension =

with it: the teacher must be prepared to
make his own judgments, to arrive at Fis e
own decisions. Others may furnish him LT
with pertinent facts and information, but o
the duty of evaluating them is his. The i
Guidelines are based. upon this-concept of
the teacher’s professional role. .
_ Finally, theré is an appropriate insistence p
upon- continued study, based upon - the —_

~_concept of growth in the profession as an
- - ongoing process, again a ﬁpoint of view im-
ni

plicit in the Webster definition. Admitted- )
Iy the goals which the Guidelines- set.are R
high, but so is the importance- of pre- ST
paring teachers-to deal-effectively with the -
native- language and literature. By placing
emphasis upon the profession, the Guide-
lines “highlight the fundamental nature of

This leads me to sound a final warning. - .
We-have gon¢ through one period in our o
recent educational history when the intel-
lectual disciplines were slighted and almost ==
ignored—to the detriment of the educational o
process, needless to say. There are disturb- o=

old-of anothér. This ts precisely why we oz

strong professional sense, a ‘cléar under-

of the facts that will support them. A dis- -
organized and confused-profession is in no e
shape to counter the facil and specious ar- :
guments of the even more confused proph-

a similar provision with respect to-rhetoric, ets of a lawter day who seem prepared to

calling for a familiarity with the principles .
of classical rhetoric and an understanding
of their relationship to modern -rhetorics. -
In exactly the same view there is 2 rec-
ommendation that the teacher be familiar
with the current theories, not a current
theory of reading. T

Also in keeping with this concept of the
professional outlook is the stress through=

sacrifice the fruitful cooperation_of-the past -
decade among schoolmen, professional edu- e
cators, and" those whose primary concern
is with subject matter: To the extent that
the Guidelines can clarify our. profession-
al aims, develop our sense of direction and
mission, -and shape_our professional pes-
spectives, to that degree will we be able
to defend with force and vigor the values

out the Guidelines upén critical awareness in which we-have an abiding faith.

of one’s self, of language, of literature, of -
the world. It is this, and the matters dis-
cussed in the foregoing paragraph” which_
make of the-Guidelines a set of truly pro-
fessional criteria, something beyond a union-
card set of skills. T )
It conceives of the; teacher 25 operating

 on a level above that of “an educational

assembly line. But to operate in this fashion
carries a professional responsibility along

“To make. this defense, and even better, .
to move forward on our own, we _must -
be more than 30 per cent of 2 profession. -

We must add.to what we already have

the breadth and depth of learning, a list ;
of sharp_ critical minds, and the readiness a
to examine searchingly, to judge rigorously, 4
and to speak out in_defense of the educa-

tional valies we consider to be vital to our

nation and indeed to all of humanity.




Alfred H G:rommq;n:* e

- . -

~ Professor of 'Edisé&iioﬂ opj English
" Stanford University. . -~ -

" President, National Council of Teachers of English

-

latest -in 2 long:line of documents related.
to-the preparation of teachers of English
for ‘the. schools.. The paraliels and - signif-
icant _differences” in the - procedures by
-~ which these Guidelines were-developed, in

the nature and’ scope of -the “recommienda-

tions, in-the sanctions they represent, and

-in the prospects of:their influence may. be
" more apparent, however, when placed in
the context of a céntury-of .concern with

the caliber and 'Ptepafa'tionA of teachers of

English. Efforts in_this direction a century

ago-were .addressed, first, to establishing

the status of English as a school subject;

second, to improving the quality and prep-

" aration of all teachers; and, third, as En-

glish gradually became-accepted -as a sub-

ject, to becoming more concerned with

special training for “teachers of = English.

As-eatly as- 1642 and 1647, laws were

passed in Massachusetts to establish schools

~ —~for-the-teaching of English, largely reading

and writing. And in 1749, Franklin justified

the- importance of English as' Pgart of the

erogmni for the academy in Philadelphia.

et as late as the 1860's and 1870’s, English

was generally of little importance in Amer-
ican schools and colleges. - ]

But, in 1869, Charles W. Eliot announced

" AHistory of the Preparation of
 TeachersofEnglish =

-

Tﬂggcuidaéns developed in the English -
~Teacher Preparation Study are but the”

-

N

- -

his concern- with_the quality of education
offercd in our schools and colleges. Upon
the occasion of his inauguration as Pres-
ident of Harvard College, he devoted his

‘address to discussing a- range of educational

problems. Regarding” the failure of talks

‘taking place at that time to add much to

the “Saple of education,” he.said, “A strik-

ing ‘illustration may be found in the pre--

vailing- neglect of the systematic- study of
the English language.”! He went on to argue

for the enlargement of the American edu- .

cational program extending from the ele-
mentary-school through college. He stressed
that “the needed reformation in methods of
teaching the ‘subjects which have -already
been nominally admitted to -the American
curricalum applies not only to the uni-
versity, but to _the _preparatory schools
down to the primary: The American col-
lege is obliged-to supplement the American
school. Whatever - elementiry  instruction
the schools fail to- give, the college must
supply.” Then he announced the Harvard
faculty’s recent. decision to establish some
admission requirements, including the of-
fering of prizes for reading aloud and “for

“1Charles William Eliot, Educational Reform
(New. York: The Centurv Co., 1898), p. 2.
~ 2lbid., p. 4.
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the crmcal analysis "of passages from En-
- glish authors.”

In 1873-74, ho\\e\er, Harvard changed
this entrance examination in hnghsh signif-
icandy by instituting a test requiring the

applicant ‘to demonstrate his ability to usc _
_ English grammar and rhetoric by writing a -

composition. acceptable to- the - Harvard
faculty -on 2 topic related to cerrain sclec-

He pointed.out the contrast between the
importance of the array of English writ:rs

and the greatness of their literaturé and- the
low status of the subject in many schools
and its absence from some. He feported that
the modest English test requlrcd for adimis-
sion_to colleges -revealed “the woeful ig-
norance of their own language -and liter-
ature - which pre\alls among the picked

~tions of English literature: Not"long “after; “vouth of the country.”™ He-went on to ex-

col leges throughout New England and other -
-parts of the country:established their own:
~versions of an admissions.cxamination test-
ing candidates” preparation in Enghsh com=
position and literature:-

These cxaminations, and pamcularl\ the

canon of set-books upon which- -the tests:

- were based,_had _enormous, far-reachmg
effects upon the importance of English -in
the schools, the courses of study, the amount

of time allotted to the study of- Engllsh :
methods of tcaching, and the growing: de-

mand for teachers- espcclallv _trained - to

teach English. Corollary -activities also de- -

- veloped among - English teachers but for

somewhat- different purposes: They ob--

jected to the supérimposing.-of a college pre-
paratory - program, particularly the- long
lists of classics picked by the colleges, upon
all - high " schools: student. Some-began to
- develop programs of writing, language, and
litcrature more. in keeping . with- studcnts
not preparing for: college. This opposition
led to-the formation of regional groups of
English teachers and ultimately the Nation-
al Council of Teachers of Enghsh -

- President - Eliot continued his~ vigorous
campaign to_establish the importance of
English in schools .and colleges. In June
1884; he gave an address at Johns Hopkms
University on “What Is Liberal Education?”
He discussed what he considered to be
indispensable components .of a. liberal edu-

cation. He proceedcd to justify his ele- -

vating certain modér.. subjects. to “equal
academic value and rank with any subject
now most honored.” The first is -English.

3For an account of some of the early histoty
of aspects .of Enghsh in American schools, see
Joseph Mersand’s informative essay, “The -
Teaching
Schools. 1865-1900," Perspectives on Teaching,
Essays To Honor W. Wilbur Hafiéld (New
York: Appleton-Century-Crofts, Inc., 1960),
pp. 271302,

-of Literature in Amefican High

plain -that “For ten vears past Harvard
“-University_has -been trving, first, to stimu-
“late the preparatory-schools to give atten-
“tion -to- English, and, sccondly, to develop
- and-_improve-its own instruction -in -that

very moderate. So little artention is paid

to Englishat the preparatory schools that -

half of the time,"labor, and money which
the- University Spends upon English must
be devoted to “the mere ‘elements of . the
subject.. .. . This ‘comparative neglect of
" the- greatést of - literatures in  American
schools and co]lcges S - certamlv a-remark-
able- phenomenon.” Later in. the same- ad-
dress he said that “English should be studied
from the begmr-mg of school life.to the end
of college lifc.” This problem of the status
of English relative -to that of other sub-
“jects prompted the Department of Secon-
“dary Instruction of the:National Education
-Association in 1887-to_approve . unammously
a resolution stating that “In the opinion of
the department -the. Enghsh languagc should
be given at least an equal place with.that
of the classics. and science in the high
school’s course of study.”s

In many of his talks in the 1880s and
1890s Eliot stressed the importance of de-

- veloping the school programs and of giving

greater importance to.certain subjects such
as English, hlStory, ‘modern languags. nat-
urdl sciences, “political -economy.” But -he
also emphasized the accompanying need for
better teachers; for teachers’ examinations,
for a better tenure system, for a higher pro-
portion” of male teachers, who are more
likely than women to make teaching their
lifework, for effective supervxston of pro-
batlonary teachers, for teachers prepared
to -specialize in teaching one subject” and
adapt instruction to children of different

s1bid., pp. %9-100.
SNEA g’roceedmg: (1887), p. 395.

~department; but its success ‘has thus far been- -

K
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486 ~ENGLISH
ages and abilities, and for changing Ameri-
can teaching that gends to be “chiefly driv=
ing and judging” to-the kind that is “lead-
ing and inspiring.”¢ In an address to the

Harvard Teachers’ Association - in - 1896, -

Eliot reported that “English_has now -won
a good place-in school programmes:and in
college requirements for-admission to col-

lege. What a-marvel it is that it never had .

any place at all-down to-1873, when it first
-appeared in -the Harvard: requirements.”

- FPYHROUGHOUT the 1890s and the first - 7
—~port-the Confercnce states that if schools

~L decade "of -the twentieth ‘century, the
increasing number of articles in professional

journals- and the initial: textbooks “on "the_

teaching ‘of - English ‘and the ‘training’ of
English teachers testify-to the acceptance of.

the front-rank imporrance_of -the -field and.

to the need for teachers especially prepared

to’ teach it. But “unquéstionably .the” most

significant - educational development at the
end of the century was-the -work of the
Committee of Ten; appointed-by-the NEA
in 1892 to make astudy of secondary-school

programs.-President Eliot of Harvard -was_

appointed chairman - of  this ~distinguished
_committee composed of the U.S. Commis:
sioner of Education, the presidents -of the

Universities- of Michigan, Colorado, and -
Missouri, and of - Vassar College, a profes-

sor-at Obetlin, the headmasters of-a boys’
and a girls’ -independent ‘schools, and the
principal of a public high school. The Com-
mittee appointed 2 Conference to “investi-
gate the programs of each of mine subjects
commonly taught in secondary schools. Of
the ninety persons who worked on these

SEliot’s reference here to the importance of
rec
dividual differences becomeés almiost” a refrain
throughout his- addresses, especially in his

criticism of schools- for -the ‘undesirable con-.

formity: they insist_apon in pupils and in the
reforms he proposed. It is also _consistent w§th
the system of electives he had already in-
stituted at Harvard: This- part ‘of his_crusade
is in puzzling contrast, however, to the unan-
imous stands taken in the Report of the
Committée of Ten (1894), known as “Dr.
Eliot’s Committee,” that schools should make

no adjustments in the courses recommended by’

the Committee for any students, no matter how
different their “destinations” might be.

ognizing and adjusting to_ children’s in--

JOURNAL

- Conferences, forty-seven represented col-

leges ard universitics, fortv-two were from
_ secondary schools, and one was a govern-
mental officer-who-had formerly been on
the staff of a university. They_studied the
programs-in over two hundred secondary
schools in many parts of the country.” =~

Of -concern -hére; though, -are the oc-
casional -references in this influential docu-
fent to the preparation of- teachers. In his
commentary introducing the reports of the
Conferences on-the ninc subjects, Eliot re-
minds the reader that throughout each re-

-were “to-adopt. -the -recommendations for
- improving the subjects” studied in_ high
schools, then  teachers of higher académic
caliber and- with ~better preparation, es-
pecially .in effectivé ‘methods”of teaching,
would be necded-not” only~in elementary
and séconddry-schools but also in the mod-
el schools, normal schools, and colleges- in
- which they areé prepared: It was his opinion
that thede” institutions were *“capable of
making prompt -and successful efforts to
supply the berter “trained " and equipped
teachers for.whom the reports of the Con-
-ferences call:’8 He particularly called to the
attention of colleges and universities their
responsibilities for preparing - teachers for
elementary and -secondary schools. The
Conference on- English made one specific
recommendation that the teacher of En-
" glish: ) - :

must of course be familiar with the more
important facks of historical English
grammar, and be able to use them in
connection with the study of any.branch
of English, whenever they serve to ex-
plain difficulties -or to fix grammatical
principles. And he must also be able
- to teach dialects and literary language
authority and usage, and the decay of
- inflections.? ' ‘

- Even though this reference seems to be
about the only specific reccommendation on

1Report_of the Committee of Ten on Sec-
ondary School Studies (New York: The Amer-
ican Book Company, 1894), p. 11.

81bid., p. 18. - .
. 91bid., p. 92.
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the preparation of the teacher of - English,
one should not be surprised by this lack.
At about the rime this Commlttee and two
others:were working, many articles on these
studies—pro and con—and on- other aspects
of education in the schools were appearing

in professional journals. For example, in the -
ﬁl‘st ten years of "School Review, 1893+

1903 ‘many’ articles- appeared -on the teach-
ing of English in elementary and secondary

schools.-But only two -were on-the anllsh'

-teacher’s preparation.’® And the -writers™ of

these_two articles scemed concerned almost -
excluslvely with- what -the “individual - _pro= -
spective_ teacher should _ger_out “of- experi-.

Jences in--courses” in llterature and COITIPO-

- sition and with his personal ‘qualities-and -

abilities. They did not -seem -t6- be at all
aware of the possibility that colleges might
be responsible for offefing some kind of
program Jor -selection of “courses and ex-
periences organized for- the “benefit of stu-
dents preparing to_teach.

. The makeup and procedures of this _
- Cofimittee and- its conferences,- however,

are extremely important.- They set:a. pattern
of close cooperation among universities,
colleges. schools, and governmental agen-
cies in- working on- educational - problems
that is-followed to this day. “InJuly 1894,
Eliot spoke to the American Institute - of
Instruction.” At that time, his- Report had
been available_to the public for six months.
In his address, “The -Unity of Educational
Reform,” he proposed to take up some of
the criticisms and objections that had al-
ready been published, chiefly the question,

“What do college men_know about -the
~ schools?” He pomted out, first, the exten-

sive school-experiences of the persons-who
worked on the Conferences,- and, second,
that-the reforms called for apply through-
out the range of the educational system
from primary school to umverslty He

. closed on this note:

10Samuel Thurber, “The Tczcher’s‘ Equip:
ment for Work in English Literature,” School
Review, (February 1894); J. F: Genung, “The
Teacher’s Outfit in Rhetonc,” -School Reviéw,
(September 1895). “Equipment” and “Outfit,”

quaint terims indeed in this context, then seemed -

to be fashionable diction in dxscussnons of -pro-
iessloml preparanon to teach.

_ other committees to study cértain aspects of

_ of Teachers was composed of five superin-

‘jous sections of the country. On the basis of
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If I were asked to. mention the best
part of the_contribution which the Com-
mittee ‘of Ten have made to the progress
-of American education, 1 should say that -
their -general method of work was the.
best part;—the method of inv estigation” .
_and discussion by subjeet of instruction,— '
‘teachers and experts from -all sorts of
colleges and universities, and from all
sorts-of schools, publlc, prlvate, and-en-. -
dowed, taking part in both.investigation ' -
- and discussion. The Committee’s:method -
of work emphasizes the community of -
- interest"in-all-grades; and the-fact that .
experience at_every: grade is valuable for - ’ g
“suggestion and counsel-at all other grades- - --
To my way. of thinking, the present arti-. -~ - ’
ficial and arbltrary distinctions between -
felementarv and secondary schools, or be-
tween grammar schools and high schools, -
have no philosophical foundation, and .
are likely to be profoundly modlﬁed if . .
they do not altogether pass away, .- 0
On the whole, the greatest promlse of )
“usefulness which I see in the- Report of
“the-Committee of Ten lies in its obvious -
_tendency to promote cooperation among - s
-scheol and college teachers, and all other :
- -persons intelligently’ interested in educa- -
tion, for.the advancement of \vell-marked -
- and comprehenswe reforms u

THE work undertaken by the Committee
of Ten led -the- NEA to appoint two

the schools: a ‘Committeé- of Fifteen on
Elementary Education!? and a Committee of

_Twelve on Rural Schools.!* The Committee

of Fifteen Sub-Committee on the Training

tendents of public schools representing var- )

o
nI-:liot. op. cit., pp.“337-339, . B - E
12Report of the Committee of Fifteen on i -

Eleméntary Education with the Reports of the -

Sub-Committee: On the Training-of Teachers; "

on the -Correlation of Studies-in _Elementary

- Education;. On the Organization of City School

Systems (New -York; The. American- Book \

Company, 1895). - |
18Report of the Committee of Twelve on

Rural Schools (Chicago: The University of

Chicago Press, 1897)
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information and recoimmendations received
through a questionnaire and letters, the.
Sub- Commlttcc made several ‘recommen-
dations- for improving the preparation of
teachers - for’ elcmcntary and secondary
schools. - ) - N

“One of the more mtcrcstmg. pcrhaps
prophenc suggestions is that, .prior tc as-
suming full - responsibility as a practice
teacher, theé. student should bcgm bv teach-
ing for_some time a small group of children
so that he could studv the individual child -
as he ]earns new 1dcas The studcnr, could ..
then-learn to ‘modify his- lesson plans in
order to-adapt his- sub]ect matter and- actwn-
tics “to the “child’s tastes - -and ‘activitics.”
Here is an early version of - what is- n()w‘
known as.micro-teaching. =~ -

The Commlttec also strcssed the impor=
tance of the “training” of “teachets™ for
secondary schools and for normial schools,
Llalmmg that secondary school teachers
“give educational tone to communities, as”
well as inspiration to the bodv of teachers,”
and that those who teach in_normal schools
“need broad scholarship, thorough inder-
standing of cducational problems, and
trained experience. . ..”14 - ’

With its recomh.cndanon for a postgrad-
uate year of training for teachers, the Com-
mittec” also anticipated our present fifth-
year and internship programs. During that

_ year, the-student would bé emploved by the

school in- which he would do his practice
teaching’ all morning. Afternoons .he would. .
attend ' college classes, - pamcularlv those
with a profcssor of pedagogy,” who would
also arrange occasional meetings ‘with heads
of .departments in which the student was
teaching.- Then on Saturday mornings he
would _participatc in a two-hour seminar”

conducred by the professor of - pedagogy—
‘and attended also by the “more_ambitious

teachers of experience in the vicinity.” The
Committee reported that such a prograni
for secondary school teachers was planned
by Brown Umversnty and the Providence
High-School for the next year.35 This-co-
operative arrangement is further cvidence
of the |mportance given at that early date

14 Report of the Commmee of Fifteen, pp.
34, 35.
151bid., p. 38.

.
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to a close- liaison between colleges and
schools to develop preservice and mscmcc°
training of teachers.

‘A - subcomittee of the Comlmttcc of
Twelve_also studied- aspects of the supply
of tcav.ht.rs normal schoos, training schools’
in "hlgh schools and academies, summer
tr'nmmr schools, institutes, prousxom for -
inisérvice cducatlon. teachiers’ mcctmgs and A

- associations; reading circles, -libraries, cur-

rent--literacure, the- wavs teachers were
“hired, “and “salaries. The Conmunittee re-
~ ported_ that pcrh'lps the most “important
_subjcer- assngncd to it 'was the ¢ tmmmu and
preparation of teachers.” Buc it did not -.
- clarify-the distinction bctwccn tmmmg and
preparation. «

Two of the Committee’s recommiendations
Have particular relevance today. First, it
urged normal schools to sce that their -

-programs for prdspcéti\c teachers reflect

more than they- did “the environment and «
probable futurc life_of the children in the
schools. )" The (|uc€t1()n of relevance is
cspcmll\' acute today in programs prepar-
ing rteschers: to- work with dlsad\ant'lgcd
schools.16- Sccpnd. it said that communities
must show a “clearer appreciation of the
qualities essential to a good teacher. It is
160 often-the case that no distinction is
made between a teacher of superior scholar-
ship, of proved ability in instruction and
discipline, of long experience, and one far
inferior in all qualities essential to suc-
cess.7

The historic significance of these com-
mittees and cheir reports at the turn of the
century lies, then, not in specific recom-
mcndanons for the selection and prepara=
tion of* teachers of English for clementary
and sccondarv schools, for at that time the
very place of l‘nghsh as a school subject
was in_question. Despite Eliot's longnmc
convictions of its lmport'mtc and his vigor-
ous support of it in his many addresses,

10Sec the chapter on “Teacher Education” i
Richard” Corbin. and Muricl Crosby, cds.
Language Pragram: for the Disadvantaged,
Report of the NCTE Task Force ori Teaching
English to the Disadvanraged (Chanipaign,-
- llinois: NCTE, 1965). .

17Report of the Committee of Twelve on
Rural Schools, pp. 77-18.
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the report_of his own Committee, which a
member” of the Committee: réferred- to as
“Dr. Eliot’s report,” shows that the majori=-
tv of the Committee considered English to
be of secondary: importance, inferior to
Latin and Greek. Nor docs the significance
lic*in any influence it might have had on
the political  aspects of hiring or - firing
teachers or ‘on.-ways of judging whether
teachers were qualified. ‘Apparenty. it had
none. The importance lics- instead- in_jts-
-longtime but debatable’ influence-upon’ the.
curricula in_the schools and in the Com--
mittee’s exemplifying the- great value- of -the
genuine commitment of the 1host -préstis
gious . representatives- of. major_universities-
and- colleges to help -improve education in
this'country by working_ closely, and over
a long period . of time, with superintendents,
principals, headmasters, teachers, and rep-
resentatives -of stat¢ and federal govern-
ments. We still benefit from this rich
legacy, - o

OR further developments inthe-grow-

-ing concern with the préparation of
teachers of English berween the. work of
these-commitrees and’ the -founding of the

seem to_explain what he means by “real
krowledge,” he apparently means academic
subject matter, He was against the spe-
cialization of -teachersin elementary schools
and: departmental method of teaching.. He
questioned also specialization even_in high -
school. where he_found it ‘was sometimnes
“cafried to a-harmful extent.” He predicted,
however, that “the time-will come when a
special teacher of English should be em-
_ployed.”18- -~ Low L
- Of_ far greater importance in this de-
_velopnient_i$_ a textbook written_ by -three
writers who did believe in specialization
_in -English :and_in the unification " of -the
“subject. They. were George R. Carpenter
and Franklin “T: Baker, -Professors of En-
glish at Columbia, and Fred N. Scort, Pro-
fessor-of English at the University of Mich-
igan, ‘who wrote The Teaching of En-
glish in- Elenaentary and the Secondary
School, published-in 1903 (Longmans). It
was revised and reissued up to 1927. Scort.
wrote the scction- on “The Teacher -and
-His Training.” He discusses the - purposes
of training in the teaching of English, spe-
cial and- general qualifications, and some
components of what the teacher- should

-

. e e Lot
NCTE; -we_nced_to turn to the -writings . xnow and be able to teach: - >

of individual teachers. J. F.-Genung and the
prolific Samuel Thurber have already been
mentioned. Texts on the teaching of En-
glish began to appear as.-early as 1887, -
Alexander Bain's On  Teaching English -
(Longmans). Percival. Chubb’s The Teach-
ing of English in the Elementary -and the
Secondary School, an influcnrial text, was
first published by Macmillan in :1902 bur
went through revisions as late as. 1929, At
least two carly texts had comments or sec:
tions also on the preparation of teachers of
English. ) -

B. A. Hinsdale, a Professor of the Art and

Scott- believed that the main purpose of
special training” “is to_give the teacher, not
knowledge of -his .subject, but self-knowl-
edge; not knowledge of methods of teach-
ing, but resources to meer the exigencies
of the classroom.”® The teicher should be
able to “speak and write the English lan-
guage with clearness, accuracy, and free-
dom from bookishness” or “schoolmaster’s
English.” He should have cxtensive knowl-
edge of both English and American litera-
ture and the- history -of - these literatures,
This is - probably the earliest stipulation
that -an English teacher should also knoy

Science of Teaching at the University of * American literature. Scott then offers sug-
Michigan, published in 1896 Teaching the ~gstions on how ro read literature and some
Language-Arts: Speech, Reading, Compo- Guides on how extensively the teacher
sition (Appleton). Ir discussing the quali- Should read. The teacher should know one
fications- of the- teacher of -language arts, foreign language well, ancient or mo.dern,
he gives primary importance to “clear per- €ven those teaching _in _the elementar.

ception of the -elements of the arts, their 8rades. Readers familiar with the experi-
relations to real knowledgc. and skill in : )
bringing these elements into _connection-

with young minds.” Although he doesn’t °

18Teaching the Language-Arts, Pp- 199—206.
19The Teaching of English, p. 307.- ’




%

.

MBI € A, AT I S SR A
o R o

s .

H.,,w ,
R O ey
b

N
H
i
B
;
r
;-
,:x
%
¥
3
g,
t:
3
i
i
i
£
’(
¥
¢

g it
B

PR T
o ,?’1:‘.,}3-"4“'55‘?,“9‘

¥

s

490 " . " ENGLISH ]

ences of developing the ETPS’ Guidelines
will readily.recall the agonizing over this
issue.—Anzi Scott offers somewhat rhe samic—

_rationale as that presented in’ the Guide-

lines: to help the teacher better understand
the nature of -his-mother tongue.-He says
also that a- kriowledgé of Old English -is
desirable: He thought that the teacher, how-
ever, could study Old English on his own
more easily than he could a foreign Jan-
guage.” -~ - S

_-Scott “believed that -a teacher’s special-

_qualifications should include his learning -
“how to read and “correct” compositions -
-and:“scholarship:in_the history and- theory

of rhetoric.” Aware of the teacher’s possible
abuse- of -this knowledge by unloading “his
erudition on the class,” Scott says that even
if this is so, “ignorance of one’s subject is

- no safeguard in the classroom.”?0 -

He was much exercised “about teachers’
preparation to -teach grammar and"their
silly notions about language. He says that
if it is true that grammar is the worst taught
part of the English curriculum, then it is so-
because so few teachers “have made special
preparation” for teaching grammar.” Con-
tinuing in this modern vein, he says that, to_

_him, special preparation included' the teach-

er's becoming acquainted” with -the best
school textbooks; having a knowledge of the
development of the. English language and
of the science of Janguage; and studying
the psychology of speech..He wanted the
teacher to be rid of “‘superstitious reverence
for grammatical rules” and gain insight into
the “true nature of usage and idiom.” And
what date should we attach to the follow-
ing? - ) :

From the study of the psychology “of"
speech he will learn’ through what pro-
césses the child acquires his -native
_ tongue and-how the various elements of
this language present themselves to the
child:mind at different stages of its de-
velopment. The total outcome of “this
study should be to give the teacher a

new conception of the meaning of Ef-

OURNAL

mulas; he should come to see that the
underlying subject is virtually the :same
as that which underlies composition and -
literature, namely, the expressive and
- communicative activities of the English-
speaking race. And he should come to
sce that in teaching grammar his chief
duty’ is'to awaken the minds of his stu-
dents to the meaning of their familiar
niodes of-expression. This knowledge, ‘of
itself, if it could be brought home to the
consciousness of the teacher, would effect
a-revolution in_the teaching of English
grammar? . . - - -

" The vear was 1903,

Scott belicved that this teacher should
also know something about the “underlyving
principles of literary criticism” so that he
can continue to read and study.indzpendent-
Iy without being “bewildered by the con-. -
tradictory opinions of belligerent critics,

-of be overawed by the solemn platitudes

of sélf-constituted authorities. . . : He is also
less ‘likely-to -be tainted with ‘the shallow
séntinentalisin which in some schools takes

 the placé of intelligent appreciation.” Final-

lv, he urges him to study comparative
literatureé even though the-subject was not
vet established. Because he considered the
subject important, one certain to gain:

‘stature, he- recommends - that the “ambi-

tious teacher of literature” would do well -
“¢o follow with some care the progress of
this branch of his chosen subject.”?? =~

SCOTT'S program in 1903 is much more

than a first step in defining specialized
-preparation for a teacher of English. It is a
iant stride reaching far“into this century.
t  anticipates current recommendations
and closely parallels some, even his support-
ing rationale: American and comparative
literatures, how to read literature, studying

" a foreign' language, a substantial program in

the English language including the modern
study of it, methods of teaching and
evaluating writing, and especially his em-
hasis of the importance of studying the

glish grammar and its place in the curric- 1 ‘psychology of speech.” His awareness of

ulum. He should cease to regard it as a
study merely of abstract rules and for- -

201bid,, p. 317.

21 1bid,, p. 317,
221bid, p. 318.
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the problems, his sense of the urgencies.

and realities of what should be done, his
Tcommitment to the improvement of “the
preparation of teachers of English and-the
teaching of English, all this involvement led
Fred -N. Scott to join with James Fleming
Hosic of the Chicago Normal, College and
Edwin L. Miller of the Deétroit Public

Schools to” found the National Council of

- o e

Teachers of English; in 1911.. -

‘Scott- was the first president of the Coun-
cil and served during its first two vears,
1912-1913. He cstablished much of what is

still -the pattern -of “the-“organization,” Be- -

cause of his prestige as- a” scholar, critic,
author; teacher, and his stature in the Mod-
ern Language Association, his influence, ac-
- cording to Jamés R. Squire, did much to
win for the Council the respect of members
of college-and university facultics. :
Hosic became Secretary-Treasurer -of th
Council. In-1912, he established the English
Journal. Even though he owned-it, the
- Journal ‘became the official organ of the
Council. Its early issues reveal-the increased
activities and interests within the Council
in the teaching of English, courses of study
in the schools, the preparation of teachers
“of English, and close cooperation bstwecn
the NEA and this fledgling organization
that grew out of the English section uf the
NEA_and its protests against the effects
of college admissions examinations .in En-

~ glish u(;:pn*higl) school English courses and -

methods of teaching being used to prepare
college-bound students-for these external
examinations. At ‘that time, Hosic was

chairman of the NEA Comnittee on Col-’

lege-Entrance Examinations in English. The
Committee’s report appears in the Addresses
and Proceedings of the NEA, 1912, of the
meetings held in-Chicago, the home of the
infant NCTE: - .

The growing enthusiasm in' the 1912
meetings of the English section and in the
Council for specialized training in English
was tempered somewhat, however, by the
strictures expressed by Vincil C. Coulter,
Head of the English Department, State
Normal - School, Warrensburg, Missouri,
who spoke on “Desirable Eguipment for
English Work.” He opposed the organiz-
ing of subject-matter departments in sec-
ondary schools because the advantages blind

us to what_he saw as being serious - disad-

s . . . - . .
vantages,’ one of which was the ‘increasing
“demand for more highly trained.teachers.”
He thought that certain kinds of specializa-
tion would be a distinct gain for secondary
schools. But he objected to the kind of
“higher training” that: )

has too often taken the form of advanced
training in special lines and has given
us- teachers who present their material
_ from the standpoint of specialists in his-
_tory, or science, or literature, rather than
from_the standpoint of specialists_in_the
- education -of children. Specialization- in
English in our universities in the form of
the prc‘raratioﬁ of a “contribution to
knowledge,” known as the Master’s thesis
or-a Doctor’s dissertation, usually has no
relation to the preparation for efficient
teaching in .the schools. In fact, this
specialization too frequenitly results in
just so -much useless lumber which the
- unfortunate possessor must get rid of
before-effective work can be done. This
inadequacy in the trainingof the teachers
for the schools brings them to their work
unprepared to meet the actual problem
of teaching, and-unable to take active

steps toward the building-up of a work-_ _

- ing equipment of method and material.
Tﬁc,actual' work-of the English teacher
in the school -scems to be further re-
moved - from the special work he has
taken in’ our universities by way of train-
ing than'that of any other teacher.28

This issue of relevance is, of course, still
alive. It was raised by Eliot, by the Com-
mittees of Twelve and Fifteen, by Thurber
and Scott, by the.Hosic Committee on the
Reorganization of English in Secondary
Schools, by Walter Barnes, by the NCTE
Curriculum Commission that published” An
Experience. Curriculum, by Warner Rice
who, while chairman of the Department of
English ac the University of Michigan, long
argued for Ph.D, programs and dissertations
in English based upon the recognition that
the degree is a professional degree for col-

lege scholar-teachers, and especially by the

23 Addresses’ and Proceeding: of the NEA,
(1912), p. 759. .
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NCTE Task Force on Teaching English to
the Disadvantaged. This question of rele-
vance underlies the rationale and specificity
of recanunendations in the prescat Guide-
lines. This corcern about the naturc of
preparation led the officers of the . new
NCTE to appoint onc of its first commit-
tees to find out just what kind of college
preparation teachers of - English—in -high
schools had had. Its study of the reports

“submitted by 450 teachers was published in

the English Journal, May 1915.% -

"I‘HE growing dissatisfaction with the in-

X fluence of colleges upan high school
rograms, making-them too restrictive and
irrelevant for many, if not nost, students,
a dissatisfaction which led to the founding
of the NCTE, also led to the appointinent
in 1912 or 1913 of onc of the most im-
portant committees in the development of
secondary cducation: the Natiomal Joint
Conmiittee on the Reorganization of En-
glish in the High Schools. The members
represented the newly=formed committee of
the NCTE on types of organization of high
school * English  programs and .the NEA
Conmiittee on _College-Entrance  Require-
ments in English. Of special importance to
the Council’s role is-that James Fleming
Hosic, onc of the founders of the Council,
its first Secretary-Treasurer, founder of the
English Journal, and hater president, was ap-
ointed chairman of this joint committce.
};‘hc Committee's point of view and Pwrog-
ress reports were presented at the ! EA
mectings in 1913, 1914, and 1915, According
to the reports of those meetings, the hun-
dreds of representative supervisors, princi-
als and teachers from all over the country—
ople knowledgeable about public schools
and their English programs—cnthusiastical-

24The Commiittee reccived 450 replics to
1500 questionnaires, Of these 450 high school
teachers of English, 90 per cent had a college
degree; 50 per cent specialized in college En-
glish, that is, took five or more English courses
in colléges abour SO per cent-had some spe-
cialized training in the tcachin% of English.
Those who had had this special thaining re-
ported that in general they found it he pful.
Some of them reported, however, that their
other counss in cducation were too theoretical.

» . :

-

JOURNAL -

Iy endorsed the work of the Committee.”*
Although the Connittee’s Report, often
called the “Hosic Report,” is best known
for the recommendations for reorganizing
English programs in  public _sccondary
schoals, the Conimittee also offered com-
ments upon and reconunendations for the
preparation- of teachers. It recognized the

‘main_facts the NCTE had reported on the

“preparation_of -high_school teachers of En-
glish, but it _also agreed with that com-
mittee's conclusion “that as vet the question
as to what constitutes the best preparation
for the English teacher has not been widcly
or thoroughly considered.” '
In two statements expressing its point of
view, the Committee focuses attention upon
the importance of the quality of reachers:

11, Finally, the success of English work
is conditioned by certain material and
personal factors, the most important
of which_are the number and size
of chssesi.the library and other cquip-
ment, and the -preparation of the
teacher. ...

The supreme essential to success in
high-schooi English is the trained
teacher—the teacher trained by the
study of his subject, by the study
of cducational principles and meth-
ods, and trained by experience. The
novice and the itincrant—often one
and the same—arc -the chicf stum-
bling blocks to Plflt.‘)grcss in English as
in other ficlds. They must give way
to the professional imbued with the
sympathetic spirit. Such a person will
have rational standards, maturc judg-
ment, and definite methods of mea-
surement.*"

o~
Yoo

Most of the report is an carly textbook

on methods of teaching English in sccon-
- dary schools relevant to the Committee's
point of view and program. In discussing
methods, the Conunittee states that the
“chief  problems, materials, mcthods, all

»

23 James Fleming Hosic, compiler, Reorga-
nization of English 'in Secondary Schools,
Bulletin No, 2. (Washington, D. C.: U. S
Office of Education, 1917), p. 28.

28]bid., p. 28.
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have inmnediate implications for attitudes of
teachers and preparation for teaching,”
and Jater comments upon the “lamentable
fack of any true pedagogy of English teach-
ing." . " .
The Joint Committee did not make the
needed comprehensive study of what con-
stitutes the best preparation for high school
teachers of English. That artempr did not
come until the 1960s. But-it did” comment
generally upon the matter and offered two
sample’ programs- of “what it was talking -
about. It opens it special section—on the
preparation of teachers with the following
statement about the nature of the -act of
teaching of English and the implications it
saw for the preparation for such teaching:

The difficulty is that mastery of En-

glish does not consist in the learning of -

facts and rules nor in mere mechanical
skill. Communication is an art. . . . It is,
indced, not a task for a mere scholar ac-
customed to having bodics of facts pre-
sented in lecrure form from the teacher's
" desk. It requires knowledge, but also”
skill—skill in using that knowledge in the
guidance of others,2t

-

Here the Committee is making somewhat

the same kind of distinction that Couler

had made in 1912, -

The Committee took from the English
Journal, May 1916, a description of a pro-
gram planned by the University of South-
ern California, which required the candi-
date to complete four vears of college and
a graduate vear. It provided extensive stud-
ies in English, forcign languages, history,
public speaking, philosophy, and education,
together with a special course in the teach-
ing of high-school English, which would
meer for threc hours a week throughout
the graduate year. At the same time, the
candidate would be doing his practice
teaching.four periods a week and have 2
course in school management two periods
a week. .

The Committec also reported some gen-

2t{bid., pp. 47-48.
281bid., p. 71.
*0bid., p. 147.

cral information about offerings for teach-
ers of English and stipulated what it con-

. sidered to be ossentials: .

Tnasmuch as almost all the larger col-
leges and universitics of the country have
begun- <0 offer special courses_ for the
training of high school teachers, particu-

larly “in their sunimer scssions, it seems
likely that-in_the near future such courses
may becomé reasonably standardized..

- A b

Although the Commitree had acknowledged
carlicr it did not_keaw what “constitutes
the best prepazation for the teacher of En-
glish,” it proceeded t:+ do what others have
since done: specify «what it considered in-

-dispensable:

(1) studies in the nature and elements of
the various literary types, in addition to
a broad reading knowledge of English
.and American literature, (2) sufficient
training-in oral and written composition,
including ‘iublic speaking, (3) a course
in the application of educational princi-
ples to the teaching of English in high
school, ahd (4) active practice under di-
rection. . . . Preliminary steps have been
taken in certain states to demand specific
professional training of all high school
tcachers, and it is certain that it is only
a question of time until this will be a
common practice.3 -

Specialists in lish education today
might not quarrel with what is included in
these recommendations but would question
serious omissions-When ‘compared with the
scope of the ETPS Guidclines, or even with
Scott's calling ‘in 1903 for an enlightened -
attitude toward language, for substantiil
training in the English. language and a
foreign lanfgmge. preparation in the psy-
chology of speech and in the processes
through which childfen acquire their native
spccéﬁ. the ability to write and to teach
and cvaluate - compositions, the study of
comparative literature and literary criti-
cism, in addition to studies in English and
American literature. Scott’s analysis of the

1bid, p. 149,
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kind of preparation needed is both more
netrating and considerably more forward-
ooking than are the generalizations offered
by Hosic’s Committee. But the Joint Com-
mittee did introduce a new feature that has
gotten 2 great deal of vigorous attention
since the middle of the 1950': the certifi-
cation of teachers. -

The Committee also included. a brief

_description of a then recently established

duate degreé at the University of Cali-

ornia that required, in-addition to other

features, at least four years of professional
experience and two, full years-of graduate
study. nﬁt least by 1917, pcot:ems h:f ,ﬁ;'e-

L} six-year m$ teacher edu-
it ol Ps;?t‘;enof those today had

In the light of recent developments in
appointing specislists as supervisors of En-
J‘S: in severs states, another set of recom-
mendations in the section on the prepara-

- tion of teschers may be of special interest.

The Committee included remarks on the
s S o S T

srence D. y, Hi ic-
tor, Massachusetts Board of Education, who
advocated the following activities for State
directors of high school English:

1. Visit English teachers in their class-
rooms 50 as to discuss their individusl

2 Eonferwid\ f veachers a
. O -
i commong:omms. e

ng
3. Issue bulletins embodying the results of
» successful experimentation, giving sef-
erences to useful materials. :
4, Revs:: froT‘i:t;:\e fto timu;"Sute manaals
on the teaching o
. Make En\ghereby Seate di-
rectors of English could, in alternate
- years, serve s muc:on in uuu;u:z&n:
P“P‘!u. |‘ tmlms O Eugld’ . sN j
way, they could bring to the premn—
uge

5

tion of teachers an intimate know|

of the needs of the schools, and during

the years in which they were acting as

field sgems they could know what
imi training the teachers had

received 3t

”IW.. P 150.
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‘AS this 1917 report indicates, the aware-

ness of some possibilities of preservice,

and inservice programs was expanding.
Whereas the anmces of Ten, ?l'welvg.
and Fifteen had merely pointed out the
need for better teachers in general to im-
plement their programs, Hosic’s Committee
offered a point of view, policies, recom-
mendations, and sample programs. Specifi-
cally for teachers of English. The report
had its greatest jmpact, however,-as the
culmination of the- widespread revolt
agsinst twenty or thirty years of restrictive
high school English programs geared main-
ly to priming students for college admis-
sions examinations. It would be more than
a decade before another sizable group of
English teachers and professors would de-
velop the point of view of the Hosic Com-
mittee into 2 full-blown English curricu-
lum, kindergarten to graduate school. -

But during the intervening Yyears, indi-
:-'i‘dual m;hers ‘c\:rri«} on the refvo:‘uti:;\ by
owing how t ilosophy of the Hosic
Commnigttee could l':ehmadc to work in the
day-to-day classroom teaching of English,
by pointing out some implications- for the
nreparation of teachers, and by anticipating
the next msjor curriculum development.
Onc was Walter Barnes. At that time, he
was hesd of the English Department at
Fairmont State Normal School, Fairmont,
West Virginia. He later became Professor
of ish Education at New York Univer-
sity. He was teacher, ‘author, cditor, and
lecturer on the teaching of English. Three
of his lectures to teachers of English in
the xhozlsndan‘% colleges in “‘I‘eﬁ‘e;n chnn.
v.ni' m . o - * -
sylw‘ Democratic”  (1918), “De:mmic
desls of Culture and Efficiency: Their
Relation to English” (1919), and “The Pal-
ace of Pedagg" (1920)—werc published
together in New Democracy in th
Teaching of English32 -
Thro t his lectures, Barnes empha-
sizes dtcugahmo“ ¢ of teachers' attcngn!:g
democraticslly in the classroom to the wide
of students’ characteristics, needs, ex-
pericnces, abilities, interests. This point of
view permeated also the discussions and pa-

2 )(Chic:go: Rand McNally & Company,
1923).
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pers during the Anglo-American Seminar
- on the Teaching of English held at Dart-
mouth College in 1966, It is treated in some
detail by John Dixon and Herbere J. Mul-
ler, authors of two reports on the confer-
ence, but particularly by Muller in his
second chaprer, “Democracy in the Class-
room,” of his report, The Uses of English 3
- In his lectures, Barnes vigorously: -attacks
what he considered gb—beé;!;‘e dull, stulify-
ing, largely. irrelevant ish - programs,
attitudc';‘}c and teaching methods \"ifittd u
on democratic public high schools by aris-

“tocratic-colleges and universities. He was, - - -~ -~ = . -
Instead, teachers should see that “Litersture

it now seems,_an earlicr- Ben DeMont, »
onc-man traveling Dartmouth -Conference,
in his attitudes -towards English-and the

teaching of it.34 Akhough we presumably are -

concerned - here with the relevance of
Barnes’ ideas on the cducation of teachers
of English, we first need a taste of the
DeMottian flavor and attitudes_toward lit-
ersture, talk, language, and “writing. In
talking about the traditional, aristocratic
treatment of litersture, Barnes says:

literature as fine art, to be studied and
amalyzed as. specimens of art, instesd of

as documents of life, romantic or reslistic, -

to be observed and reflected upon ss
fragments of existence. . .. Are we taki
up a drama of Shakespeare's? Instead o
reading rapidly through the play, follow-
ing the story, and compirixfu with life
as the children have observed life, gettis
acquainted with the charicters
watching them act and react upon cir-
cumstances and upon one snother, noti
psssages of wisdom and eloquence wi
(Readiog, Engands Ntionsl Asscaionfo
0 H [ led 0 or
the T 1967); Herbere ).
Muller, The Uses of English (New York: Hole,
Rinchare and Winston, Inc., 1967). :
3¢Professor- DeMort is chaitman of the De-
of English, Amherst
Y o # .in“theAn'lo-&‘u’\'erianSGm
ot his inveig whae he called the
eraditionsl “Lat. Hise." and “Lit. Crit. peine of
iew toward the nature of litersture snd the
ing of i, e bis arick, “Resdog, Wrs

“taught in ¢

ing. English in s

College. He was -

which the of Shakespeare are so
gencrously s!t,:g\\c'sn;, imeade(:r?mting the
play as a cross-section of human ex-
istence, we must study the sources of the -
nlot and conjecture why the author
modified th;m. wc,u;:st lcarn the archi-
rectir®)f the play, the exposition, rising
-tion, and so'?onh . & _P:ﬁl mateers of
" interest to the technician, to the studem
“of the art of rafe, to the dwellers
~ of the Palace [of Pedsgogy on the Hill],
-~ but of _no concern to the .inhabitams of
the plains.3 - - - - )

is alive as’ as it has life, and it has life
as long as it influences life,” and that “A
bit of literature can have no effect upon »
child if it makes no appeal to him, if it
fails to come home to his heart and bosom.”3

Quite _in keeping with the recommenda-
_ tions_growing _out -of the:Dartmouth. Con-

ference, Barnes in- 1918-1920 emphasizes
the ~his " Jectures the importance
of talk, the use of English in everyds

- ) - - l-f . f. » 3 - - "w . f 4
Our favorite blunder is presenting this ife, “idiomstic speech, merits o

fective, vigorous slang, relsting writing to
students’ personal c:‘pmencg the .‘fpwnn-
mount importance of oral expression.”

" Thisis the_spirit, the attitude he wanted

_colleges to help foster in studemts prepar-

ing to teach English. He did not presume
i:‘know. however, what English should be
snd universities. But he

t?chen—shouldrmd y modern litemure, in-
cluding fiction and" - modes
papers and ines, and orsl

in its various forms. It is

he zsked for in colle i
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preparing students to move into the plains,
suburbs, or ghettos to teach English. Barnes
also turns up in later developments.

HE stirrings symbolized and accclerated

by the 1917 Report on the Reorganiza-
tion of English a:.4 Secoidary Schools and
by individuals' sach as Walter Barnes
created considerable activity among En-
glish teachers interested in developing cur-
ricular materisls aad- leaders-in the

NCTE. Many teachers and administrators
engaged ih developing materials through.-

out the 1920 wrote to the-NCTE head-
quarters to request: copies of the Council's
curricular materiais. It-had none. As viewed

by the Council’s leaders, the circumstances-

seemed to be these:
The Reorganization Report was of course
recommended, but since 1917 the social
situstion -upon “which the curriculum
should be based had changed macerially;
the character of the school population,
especially - in  the high - school, had
changed; the junior high school had

. grown from an experiment into an ac-
cepted institution; educational 3hinkin%
and general practice had made materia
sdvances; more detailed outlines had
come into fashion; new materials were
available for litersture courses; and, most
important of all, the Reorganization Re-
port covered only Grades 7-12 whereas
any thoroughly effective training in En-
glish must be planned from the kinder-
garten up > i

In recognition of these circumstances, the
NCTE Executive Committee spproved in
November 1929, . President Ruth Mary

‘Weelci’:&roponl that a Curriculum Com-
it

appointed to criste an English
gnrric‘\‘n.lum to be t’:'rccomm\‘mled {t;:::.'fe
rom kindergarten dusze school.
There were two espe?ui’l:‘\‘n ificant fes-
tures of the sponsorship of this ambitious
project and of the membesship of the Com-
mission. First, Presidet Weeks obtained
the support of the follawing educational

3TW, Wilbur Hatfield, An Esperience Cur-

riculum in Englith, A of the Curriculum
Commission of the N (New York: D.

Appleton-Century Company, 1935), p. ix.

JOURN AL

organizations; cach was represented on the
Commission: Natioral Education Associa.
tion, American Association of Teachers
Colleges, Na “wnal Association of Teachers
of Speech, !.ational Association of Jour.
_ nalism Advisers, North Central Association
of Colleges and Secondary Schools, South-
“ern Assciation of Colleges and Sccondary
Schools. Second, the membership -+ the
Commiission™ represented the full range of
our_educational systens and all parts of the
country. \W. Wilbur Hacficld of the Chi-
cago Normal College. who had succceded
Hosic as Sceretary-Treasurer of the NCTE
in 1919 and scrved in this capacity until
1953, was appointed to the chairmanship
_of the Steering Conimittee. Throughout the
-membership of the fifteen conumittees more
than 100 representatives of schools, colleges,

and universities worked closely together,

_ thus following in the-pattern established by
the Committee of Ten in 1892. Of special
interest in “this account of the English
teachers’ growing awareness of the impor-
tance of the “individual student and his
experiences as 2 major basis for an English
curriculum is that Walter Barnes, then of
New York University, was a member of
,the - Steering Commiittee and co-chairman
with Hatfield of the Secondary Levd
Committee on Literature.3® ’

The publication of An Experience Cur-
riculwm in- 1935 represents in a sense—al-
most two decades later—a fulfillment of the
promise and directives in the Reorganiza-

tion Repore of 1917: a pattern curniculum °

for English, Grades K through graduate
school, based upon the principle that “Ex-
perience is the best of all schools™ and that
schoal and rollege curriculums should con-
sist of experiences, that is, “well-selected
experiences.”* The rationals and patterns il-
lusm‘:'c‘ how all strands b?dd“mm;ls of an
English program can esi to ac-
cong;‘modrtc the wide range g‘cindi\-idual
diffcrences among students, to capitalize
upon experiences in and out of school, and
to foster each child’s creativity. At a time
when apparently an increasing number of
American teachers of English are now
showing interest in what may seem to
many to be points of view and methods of

38Jbid., pp. ix-xvi passim,

»ikid, p. 3.
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teaching English newly fashioned by British
reachérs of English as reported in the Dart-

-mouth Conference. they should also twrn

back fifty vears to see thar in suck docu-
ments as the 1917 Report on the Reor-
ganization  of English, - the lecnires by
Barnes, and particularly An F\pcncnrc
Curriculum much that may now scem quite
revolutionary cmmnq out of Dartmouth
hnd heen put before us lung ago.

BLT smnchm\ many v of us, cspcuall\ the

opinion-makers among us. scemed to
have lost or discredited this sense of direc-
tion—until
exciting, sensible ideas imported from the
British largelv  through the Dartmouth
Conference and of our own sudden, jolting
realization that much of what we have
been doing in our English classcs samply is
no longer relevant for todax’s vouth. Per-
haps we lost the impact of An Expérience
Curriculin because it—and all clse—were
soon overshadowed bv the dreadful sub-
stance of World War Il. The discrediting
followed in the carly 19505, éspecially as
represented by Bestor, Ly nd, and the Coun-
cil on Basic Education# Bestor's title, Edu-
cational Wastelands, The Retreat from
Learning in Our Public Schools, clearly
announces his judgment. He cquates an
experiential curriculum with anti-intellec-
tualism and a lack of faith in intcllectual
endcavor and progressive. education, as he
understands it, with regressive cducation,
and “Life-Adjustment Training” becomes
“A Parody of Education.” He then pre-
sents his own program for the “Reorgani-
zation of Teacher Training” in which he
recommends pracrically abolishing work in
professional education with the exception of
supervised teaching. However, he also
chides academic departments for not taking
a moré active part in preparing teachers.
Lynd also tries to annihilate “Education-

40 Arthur E. Bestor, Educational Wastelands,
The Retrcat from Learning in Our Public
Schools (Usbana The University of Illinois
Press, 1953).

Albert Lynd, Quackery in the Public Schools
(Boston: Little, Brown and Company, 1953).

James R. Koerner, ed., The Case for Basic
Education (Boston: Linle, Brown and Com-
pary,, 1961).

B nun crcamlt\

this current convergence of

ists” and “Fducationism™ for their role in
perpetuating  quackery in public schools.
Today. however, sume acadenticians. par-

ticularly: those “who_ participated in the

Darunouth C(mfcrcncc. applaud and pop-
ularize the recent rediscovery of rhe im-
portance of students’ c\pcncnccs. m..gina-
and the cfforts to ke
English relev ant-—riuht now. They scem to
think of this present . form of an c\pcn-
ence curricalum, however, not as a return
to cunccpts of progrcssnc education but
rather as a “humanitarian™ education.*!

~ Bur-perhaps another factor mayv also have
contributed to the loss of the significance

.and momentum the experienced curricu-

lum symbolized: an unfortunate -weakness
in what should have been one of the re-
port’s most important scctions but one that
apparently was and still is overlooked—=
“Teacher Education in English” buried in
Appendis C, last in the book.

If the Commiission had hoped to prepare
and inspire succeeding generations of Fn-
glish reachers to understand, try out, -
ate, and improve a curriculum based wpon
sclected experiences, then surely it could
have given teacher education a much more
prominent role in the future of the curric-
ulum. Mavbe, two, it should have applied
more fully the pattern strands. Although
strands of students’ experiences are explicit-
1y developed and illustrated from kindergar-
ten on into college, they arc virtually ig-
nored in the program of teacher education
offered in the modest section at the close of
the volume.

The Committee on Teacher Training
introduces its program by properly stress-
ing the importance of some criteria for
the careful sclection of students preparing

#1For an analysis of these differences see
James E. Miller, Jr., “Literature in the Re-
viralized Curriculum,” The English Curriculton
in the Secondary School, The Bulletin of the
National Association of Secondary School
Principals, Number 318, April 1967. Professor
Miller was a participant in the Dartmouth Con-
ference. In reviewing four stages of the dc-
velopment of the curriculum, he says, in
“Weare now, in my view, on the threshold of
the fourth stage, which I call the Humanitarian.
.+« (It} is and will continue to be radlcally
?merem: frem the Progressive stage before it

p- 26)
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to become teachers of English. And it also
emphasizes the importance of an experience
curriculum within the program of teacher
education, but for the candidate: he should
have such experiences as “travel, field work,
case studies, research, journalistic and liter-
ary publications, dramatics, pageantry,
dance drama, puppetry,” and culminating,
of ‘course, in practice teaching or intern-

- ship.s2

Then the Commiittee presents- somewhat

. derailed descriptions of realistic” programs

for ‘the preparation “of teachers for ele-
mentary  schools, - for those- preparing- to
teach English in junior and-senior high
schools, and for those intending to use
English as a teaching minor or supporting
subjec , all extending for at least four
vears and some for five. Each is designed
to help the candidate improve his ability
to speak, write, read, and to read aloud
and interpret effectively literary selections;
increase his knowledge of a wiu: range of
literature; including literature for children
or adolescents, contemporary literature,
myths, legends, sacred writings, world Tit-
erature, as well as English and American,
literary criticism, and of objective studies
of students’ reading development that will
help the teacher select and teach literature
and stimulate the individual's reading in-
terests accordingly; and acquire the abilicy
to teach a variety of reading skills. In
addition, those interested in teaching in
secondary schools should have courses in
advanced composition, " including creative
writing, history of the English language,
including current usage problems and an
interpretation of Leonard’s Current English
Usage,® and present day grammar. The
professional preparation should be built
around supervised teaching but also include
methods of remedial teaching and a course
in special materials and methods of teach-
ing various components of English.

The practical programs outlined in this
volume closely resemble those in use today,
perhaps are superior to some. They are
quite in keeping with recommendations
in the ETPS Guidelines. Good as they are,

2An Experience Curviculum, pp. 312-315,

Sim.
43Seesling Andrus Leonard, Current English
Usage (Chicago: NCTE, 1932;.

however, ‘they also reveal a major weak-
ness, at least as described in the report.
Their product still might not be prepared
to iniplement in his teaching and associa-
tions with children the principles and pro- -
cedures _essential to a curriculum based
upon students’ experiences. The only kinds
of experiences even mentioned throughout
this section on teacher education are those
of the candidate himself. There is no ex-
plicit directive to college faculties about

" the importance of their accepting the cen-

trality of ‘students’ experiences as a2 major
factor in their leamning. Nothing is said
about the importance of the candidate’s
knowing about_An Experience Curricultim
and-about his learning how to identify: and

_capitalize upon students’ experiences during

his experiences in working with case studies
and in, observations, field work, supervised
teaching, and, later, inservice eucation.

_ Apparently the Committee cn Teacher
Training and, presumably, the entire Com-
mission had merely, assumed that the merits
of the experiential curriculum were suffi-
ciently self-evident_ that college faculties,
future teachers, and supervisors of directed
teaching would, of course, automatically
mine the gold therein. Perhaps too few did.
Perhaps too much had been assumed. And

_perhaps also herein lies a waming to the

organizations sponsoring the present Guide-
lines not to assume that now they are
readily available to everyone the values
of the suggestions are self-evident enough
to recommend themselves immediately to
institutions preparing teachers of English,
to state cerufying agencies, and to districts
offering programs of inservice education.

IN the decade following the publication
of An Experience Curriculum, many in-"
dividuals published reports of studies of
varying scope. The most ambitious were
those conducted by Dora V. Smith of the
University of Minnesota and President of
the NCTE in 1936-37. Throughout much
of the 1930s she was engaged in significant -
research into the teaching of English in
public elementary and secondary schools.
She reported her findings and evaluations
in three volumes.# From these investiga-

4 Instruction in English, MonognEh No. 20
of the National Survey of Secondary Education,




HISTORY OF PREPARATION OF ENGLISH TEACHERS 499

tions, especially from her visits to numerous
classrooms and her inquiries into programs
of teacher education, she extracted implica-
tions for the preparation of teachers of
English. These she reported in two articles.
In the first, “The Academic Training of
High-School Teachers of English,”45 she
recommends-that the future teacher have"
strong preparation in liberal- arts: history,

_“as wide range of natural science as pos-

sible,” appreciation -of music and art, and
an understanding-of basic questions in social -
sciences and geography. More closely re-
lated: o his teaching field is training in-
speech, oral interpretation of literature, in
the use of major reference sources in li-
braries and classification of books.and other
materials, journalism, and dramatic -arts.
She recommends within the English major
studies in the “major contributions of En-
glish, American, and in certain instances,
world literature, taught sometimes by types,
sometimes by theme, and sometimes by
chronology,” contemporary literature, in-
formative prose, literature for adolescents,
and the historical development of the En-
glish language, showing the “inevitability
of linguistic change.” She pleads for a sense
of reality throughout this program and for
a five-year program of teacher education.

The following lengthy quotation taken
fromi’ Professor” Smith’s report on the “Im-
plications of the New York Regents’ In-
quiry for the Teaching of English” is- pre-
sented here because in it she points out the
relationships between the needs of teach-

ers of English as she saw them in her visits

to their classes and in talking with them and
the preparation then offered by colleges and
universities in New. York State. This ques-
tion of relevance was also a part of the

Bulletin No. 17, 1932 (Washington, D. C.: Gov-
ernment Printing Office). New York Regents’
Inquiry into the Character and Cost of Public
Education, Evaluating Instruction in English in
the Elementary Schools, by Dora V. Smith
(National Conference on Research in English;—~
Research Bulletin No. 8, 1941). New York Re-
gents’ Inquiry into the Character and Cost of
Public Education, Evaluating Instruction in
Secondary School English, by Dora V. Smith

(E¥Iish Monograph No. 11, National Council
of Teachers of English, 1941)

45Harvard Educational Review, (March
1938).

inquiry made some twenty vears later by .
the NCTE Committee on National Interest
in preparing its report, The National In-
rerest and the Teaching of EnglishA% The
same -questions will inevitably arise in ap-
plving the Guidelines to programs through-
out the country, M

[ fiie New York State Syllabus in En-
glish] presupposes training on the part
of English teachers in written composi-
tion, oral expression, and usage, includ-
ing trends in the historical development
of the-English language. In -reading, it
requires a general knowledge of English
and American- literature, with emphasis
upon type rather than chronology, and
upon recent centuries rather than pre-
Shak n periods. It assumes 'on the
part of teachers a wide reading of all
types of literature, including biography
and informative prose of recent decades.
In addition, it requires acquaintance with
the best books available for adolescents,
knowledge of current magazines and
newspapers, and understanding of Ii-
brary techniques and reference sources
useful at the high school level.
Comparison of these needs with the
teaching-training programs in eleven col-
leges and universities training 65 per cent
of* the English teachers in the high
schools visited reveals an urgent need
for reconsideration of the whole prob-
lem of teacher-training in terms of the
requirements of the secondary school.
Only two of the eleven institutions re-
quire a course in speech of prospective
teachers of English. Cornell University
offers a course in oral ‘expression for
teachers, recognizing the importance of
voice control, tone quality, and articu-
lation for those who would guide pu-
pils in the classroom, and taking into
account the social aspects of speech em-
phasized in An Experience Curriculim.
Courses in the history of the English
language are offered in eight out of
eleven institutions but are required in
only one. Whether these deal with the
inevitability of linguistic change and ac-
ceptable standards in current usage it is

46 (Champaign: NCTE, 1961).
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impossible to tell. The largest portion

~ of the English major requirements for
degrees in New York State is devoted
to literature. The emphasis is upon
chronology rather than upon tvpe, and
the content is English and rtraditional
to the exclusion of the American and
the contemporary, Fewer than one-third
of the - institutions. require a course in
American literature of prospective teach-
ers of high school English. Two offer
no course in the -American field. Five,
however, présent certain courses in lit-
erary types- which undoubtedly include
both English and- American . material.
No  institution requires work in con-
temporary literature, and only one a
course in adolescent literature and li-
brary reference for high schools. The
seriousness of the problem may be il-
lustrated by the fact that one college
which trains approximately one-half of
the English teachers in the schools vis-
ited in a great city system requires a
twenty-four credit major in English,
nine of which-must be-in Anglo-Saxon
and Middle English, and: none at all in
speech,. contemporary literature, Ameri-
can_literature, or books for adolescents.
Is it any wonder that studies of rhe.
voluntary reading of high school pupils
bring discouraging results? In contrast
to this is the program being developed
at the University of Syracuse, which
patterns its courses rather directly upaon
the needs of the high school teacher in
the state and the naturc of the cultural
influence it is desirable that he or she
exert in the community. [This program
was designed by Professor Helene Hart-
ley. Her ideas on the preparation of
teachers of English will be discussed
later.]

In this connection I amy concerned, as
a member of a teacher-training staff,
with the fact that much of the poorest,
most old-fashioned teaching in the New
York schools is being done by the
graduate but one or two years removed
from the training college, where he has
in many instances been taught better
modes of procedure. The conditions sur-
rounding teaching in the large cities are
being studied by local -and national

groups. Those surrounding the voung,
inexperienced teacher almost totally with-
out supérvision in the field niav well
challenge the attention of organizations
like ours [NCTE].¥F

In her report, Evaluating Instruction in
Secoirdary School English (1941), Professor
Smith mentions some other inadequacies
among teachers she thought shounld be
brought to the attention of insticutions pre-
paring_ teachers. Because she found that
many of them were unaware of the results
of research related to the very teaching
problems they were encountering, she states
thatr “It is imperative, if mere personal
argument is to be superseded by a scientific
approach to the problemns of curriculum
making and instruction in English, that
teachers be acquainted ‘during their preser-
vice training with the nijor findings of
research in their own field.”#* She also found
only one out of ten of all the English
teachers she worked with in this study
had read An Experienge Curriculum, an
official publication of -the NCTE which
she claimed had done “more than any
other single volume to stimulate thought
concerning practices in teaching English
throughout the country.”#

ROFESSOR Smith's comments about

college English requirements in the 1930s
might b¢ compared to results obtained in
1960 from 454 institutions by the NCTE
Committec on National Intefest in its study
of programs for preparing teachers of En-
glish in secondary schools. Some encourag-
ing changes in college requirements had
occurred during ‘the twenty-two vears but
not as much as might be hoped for. The
Committee found that 86.8 per cent of the
institutions required a survey of English
literature; 83.7 per cent required a survey
of American literature, a substantial in-
crease over what Miss Smith had found in
New York State; 37 per cent, a survey of

47English Journal, 28 (March 1939) 188, This
article is also included in Dora V. Smith, Se-
lected Essays (New York: The Macmillan
Company, 1964), pp. 317-336.

48 Evaluating Instruction in Secondary School
English, op. cit., p. 257. '

197bid, p. 216.
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world literature. Although the number is
. still low, the 21.1 per cent requiring courses
in contemporary literature, 29.1 per cent,
a course in literary criticism, 38.8 per
cent courses in literary types, and 15.9
per cent, courses in literature for adoles-
cents, 41 per cent, a course in advanced

composition, and 17.4 per cent, a course.

in' modern English grammar50—all these per-
centages represent some gains in require-
ments for future teachers over those. of the
1930s,-Yet the Committee found that much

work has to be done to give more reality -

to ‘programs for preparing teachers of En-
glish.- Echoing Mn};s \gmith’s remarks of two
sdtiolcladw carlier, the Committee states that

The most notable deficiencies [in the
preparation to teach literature] are in the
areas of world literature and contempo-
ﬁy literature and in the apparent in-

ifterence of colleges to educating teach-
ers_in methods of literary criticism. The
overwhelming majority of - colleges do
not require a course in literature -for
adolescents. Although students may elect
work of these kinds in most institutions,
the absence of any widely held require-
ments §ugdg¢_:sts that existing programs in
teacher education tend to neglect prep-
aration in these areas.5

The chances for more accelerated im-
provements in the near futufe, however,
should be somewhat better. The ETPS
Guidelines not only exist, but they also
represent 2 “consensus of a wide cross-
section of the profession. The specific réc-
ommendations related to what goes into
courses offer a means of looking behind
course numbers and titles to see just how
relevant the concepts, content, and proce-
dures are for furure teachers. Furthermore,
the Guidelines are endorsed by MLA,
NCTE and by the representatives of both
organizations who may be in the most stra-
tegic position of all to put the. Guidelines
to work in English courses, the departmental
chairmen who are members of the Associa-
tion of Departments of English. And now a

80 The National Interest and the Teaching of
English, pp. 60, 81, 82, 84 passim.

511bid., p. 86.

new group of participants has been in-
troduced: the National Association of State
Directors of Teacher Education and Certi-
fication. It could be that English depart-
ments preparing teachers may have some
difficulties in overlooking the Guidelines
from now on.

B,.ut_whether these marshalled forces
egmp}lnd with shining new Guidelines will
actually bring about recommended changes
that will surface in future' surveys and
thereby show that colleges and universities
have taken seriously the realities of p;efar-

in

‘ing teachers of -Enflish " may .depe

part upon the whole enterprise’s finding
answers. to questions &osed by Dora V.
Smith thirty years ago. How do the require-
ments and options in preservice programs
relate to the realities of teaching English in
the varieties of schools and communities?
How are changes brought about in pro-
grams that are largely irrelevant to the
kinds of teaching called for in the
schools?52 What can be done to acquaint
teachers with the results of .respectable
research in their own fields and then help

“them~use the results in their teaching?

How can we stimulate teachers to continue
to read the professional literature in their
field> How can institutions and school
districts help teachers keep from returning
to outmoded concepts, materials, and
methods of teaching soon after they have
completed their preservice preparation?s3

52In 1967, Professor Harold B. Allen, Univer-
sity of Minnesota, provided the profession with
an outstanding example of how such changes
might be brought about. He planned and con-
ducted a series of meetings for representatives
of all the colleges and universities in Minnesota
engaged in preparing teachers of English to ac-
quaint them with the Guidelines and their use
in these institutions.

53This observation made by Dora V. Smith
was Jater investigated by Professor Alice Sco-
field of San Jose State College. Through her
study of the teaching methods used by about
one hundred veachers of English who were
compl:tinhg their first five years of teaching,
Mrs. Scofield found that many of these teach-
ers tended to use methods generally disap-
Eroved of by specialists in English Education.

or more information on this study see Alice
Fulmor Gill Scofield, The Relationship 'Be-
tween Some Methods of Teaching:Language
Arts as Advocated in Metbods Courses and as

i
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THE research and extensive writing ac-
complished by Professor Smith during
the 1930s and ecarly 1940s  actually con-
stitute 2 benchmark in the development
of programs for the education of teachers
of English. These notable achievements,
her many other contributions to the pro-
fession, and her admirable nal qual-
ities indicate- very clearly why the Execu-
tive Committee of the NCTE unanimously
chose "her to be the Director of a-new

Commission on the English ‘Curriculam’

established in 1945, - S

Thus began the most ambitious curric-
u}lum _l—_ﬁroject yet undertaken by the Coun-
c

¢ representation among the d:irx—'

one members.of the Commission and the
175 members of its committees followed
the pattern .established in 1892 by Eliot’s
Committee of Ten and the ninety members
of its nine Conferences: the full range of
our educational system, including one col-
lege president, and all parts of the country.
According to ‘the Director, “In addition,
more than three hundred and fifty school
systems in the course of the study borrowed
and tried out -materials .and. contribiited
examples from their own ‘system.”s¢ The
Executive Committee asked the Commission
“to examine the place of the language arts
in life today, to examine the needs and
methods of learning for children and youth,
and to prepare a series of volumes on the
English curriculum based on sound dem-
ocratic principles and the most adequate
research concerning how powers in the
language arts can best be developed.”® To
fulgﬁ‘ this charge, the Commission published
five volumes known s the Curriculum
Series: The English Language Arts (1952),
The Language Arts for Today's Children
(1954), The English Language Arts inthe
Secondary School (1956), The Education
of Teachers of English for American
Schools and Colleges (1963), and The Col-
lege Teaching of English5¢ Of direct con-

Practiced in the Classroom. Unpublished Ed.D.
Dissertation (Palo Alto; ord Schod of
Education, 1955).
_#The Commission on the English Curricu-
lum, The English Language Arts (New York:
A;:gleton-&nmxy—Cmfn, Inc., 1952), p. viii,
Ibid., p. vii. ‘

88All were published for the Council by Ap-

pleton-Century-Crofts, Inc.,, New York,

cern to this report is Volume V, The
Education of Teackers of English for
American Schools and Colleges, which will
be discussed later.

A statement that does fic here chronolog-
ically, though. was written by a member
of the curriculum Commission, Chairman
of -its Committee on Reading and Liter-
ature,- and * President of the Council in

- 1945-46, the late Professor Helene W, Hart-

ley of Syracuse University, - Under the
chmmmlﬂ’ ip of Max J, Herzberg, member .
of the Executive Committee and a-Past ;
President of the Council, 8 committee: of .
lcaders in the NCTE- conm’buud'?opers

on The Emerging Curriculum in English

in the Secondary School, which constitute

the entire issie of The.Bulletin of  the

National Association of Secondary-School

Principals; February 1946. Miss Hardeéy's

paper.is on “The Preparation and Selection

of Tedchers of -English,” in which she .
discusses aspects of academic preparation ) .

“and related personal ateributes.

She bases the criteria for selecting future
teachers of English and for- hp;hnning :‘n
appropriste program upon-what s teach-
e?o?Engli&nexpegt:dtodoindte
“emerging high school.” It will be recalled
that in her ‘report on the Regents' In-

uiry go”r:l y'V. Smith cdmxgended P;o-
essor ey’s program at Syracuse for

ing -closely tggra to the realities of
teaching English in public schools. Pro-
fessor Hartley states that the kind of En-
glish major offered a candidate is more im-
g:mnt than the fact that he has s major.

e, too, criticizes majors that consist al- ~
most entirely of courses in literature, Liter- -
sture there must be, of course, She rec-
z;:tmends including uufds:‘ of “carefullmy

osen ieces of the t liter-
atures of“t‘h:e::w‘grld. s wel‘lrgr: i
American, contemporary. To help the
future tescher guide g:?:denu’ mdinpg of
literature he should have read widely and
continue to read, should be sble to read
aloud effectively, and should be able to

-tesch reading sklls.

Among the essentials of his preparation
as 8 teacher of speaking and writing, he
should of course be able to speak and write
effectively and should be rst'epn'ed to give
much more attention to orsl communication




L9

ropnges b .
AR
PRFTREN S AN
NEESIN

o

e

R TRy e

LR

PR o
K . N

LS

PR

¥’

HISTORY OF PREPARATION OF ENGLISH TEACHERS 503

. in his classes then is generally the case in

English classes. And his experiences and
preparation in writing should include the

03

more creative as well as ¢ ory modes -
‘and should help him dev?iop geni

" & genuine
interest in fostering individual pupil’s-crea-
‘tiveness, Her emphasis upon the importance
of oral communication and creative writing
is i~ keeping with’ a plea- that- began -at

- least as long ago as President Eliot, and

that has been tly strengthened by rec-
ommendaﬁonsm Hosic's Joint )bom-

mittee, Barnes, -contributors to . An Ex--

perience Curriculum, and the Dartmouth
reports. She-also describes in some detail
the kind of preparation the teacher should
have in the nature of language, the history
and structure.of the English language, and
modern concepts of usage and semantics,
Although interest in the importance of
semantics seemed to have declined for a
number of years, it is again on the rise,
The re-awakening of awareness of the im-
portance of semantics in the English cur-
ricllum was evident also at Dartmouth.
Muller begins his own statement of what
he believes might be the basis of a

ge
program in secondary schools with this °

sentence: “The students should acquire
some understanding of the nature of de-
notations and connotations of words.”s?
Professor Hartley was also in keeping
with past and present emphasis upon ex-
perience. She stresses the importance of the
experiences surrounding the English teacher
and tﬁnpils studying a subject “closely bound
to the experience of living for its inter-

- pretation and significance.” She had been a

member of the Commission that wrote
An Experience Curriculum. And through-
out the rest of her distinguished career, per-
haps culminating in her rich contributions
to Volume V of the Curriculum - Series,
The Education of Teachers of English
(1963), she continued to strive for improved
preparation of teachers of English,

ONE study of the preparation of teachers
of English near the close of ths 1940s
apparently introduced some new features
into such inquiries. In 1946-47, a subcom-
mitree of the Committee to Stud glish
Curricyla in the California Educational

8T The Uses of English, p. 72.

System surveyed programs offered by fif-
teen of the eighteen institutions ‘then ac-
credited to prepare teachers of English for
secondary schools. ]

The Committee inquired about the usual
components of programs: educa-
tion, teaching major and minor, and pro-
fessional education. But through its ques-
tionnaire supplemented by interviews with
faculty - and students on eleven of “the
campuses, it .also looked into the question
of balance ‘in -the -preparation- in" compo-
sition, ‘grammar, literature, speech, drama-
tics, journalism; the proportion of the prep-
aration - in general education, major and
minor, -and professional education; the ef-
fectiveness of cooperstion between the
faculty in English and those in Education;
the educational training and tesching ex-
periences of . faculty preparing teachers,
particularly those teaching methods courses
and supervising directed teaching; and
whether prospective teachers were getting
any experience in working with homo- .
geneous and heterogeneous classes and with
small groups within classcs, in considering
the advantages and disadvantages of various
kinds of grouping, and in selecting, orga-

‘nizing, and presenting materials and activi-

ties appropriately to accommodate sbilities
and needs of. individual pupils,

The committee found that, contrary to
common criticisms of the supposed exces-
sive imbalance of preparation in favor of
professional edutation, about 30 to 40
cent was devoted to general education,
about the same percentage to the teaching
major and minor. and related subjects, about
13 to 15 per cent to professional education,
and the rest to electives, In short, ap-
proximately 85 per cent of these five-year
programs was devoted to general education
and the academic major and minor and
related subjects.

In its report, the committee offered rec-
ommendations on arrangements for and
supervision of directed observations fol-
lowed by directed teaching, aspects of
courses in methods of teaching English in
secondary schools, on how the departments
of English and Education can strengthen
their contributions to the education of
teachers, and proposed some questions—per-

o hat‘:: they would be called guidelines today

t might be used as a means of a de-
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partment’s evaluating aspects of its pro-
gram.5¢ All of dw:n:gatten and many otiers
were taken up in considerable detsil in
Volume V of the NCTE Curriculum
Series,

Charles Willard and John D, Mees made
a different kind of informative study in
lllinoi,s,ofd‘te_acherfs of English. and: their
recommendations for impro rograms
of teacher education.5® Tl?e ;:aiﬁerl); recom-
inended -such courses as g‘mncal instruc-
tion in- methods- of teaching English in

'secondary schools, including the teaching

of - reading;- supervised " teaching; -modern
English grammar and ‘usage; advanced com-

ition; contemporary literature; literature
or adolescents; and foundations of psychol-
ogy. These recommendations and those
emerging from Shirley M. Carriar's study
of groblem encountered by beginning
teachers®® reinforce the contributions that
can be made by a program ofi teacher
education designed somewhat in reco%ni-
tion of the reslities of teaching English
in public schools.

FROM that period on, many individual
statements and proposals and reports
pregncd by groups appeared and continue
to do so. Valuable references to the wealth
of publications are the bibliographies pre-
pared annually by the N mmittee

on the Preg;;auon and Certification of -

Teachers of English. Professor Autrey Nell
Wiley is chairman and editor of the orig-

inal bibliography and the annual supple-
ments pmgdyin College English.s! 'g'he

s8Alfred H. Grommon, “The Tnining of
Teachers of English for the Secondary Schools
of California® The Educational Forum, 12
(November 1947) 87-102. )

894A Scudy of the Present Teachers of En-

lish in Ilinois and Their Recommendations
?ot an Improved Program,” llinois Bulletir,
41 (May 1954) 8.

0 Instructional Problems of Beginning En-
glish Teachers in Colorado, 1956-57, Unpub-
lished Doctor’s Field Study, (Greeley, Colo-
rado: Colorado State College, 1958).

st Autrey Nell Wiley, ed., The Preparation
and Certification of Teachers of English, A Bib-
liography (1950-1956). (Champai Nlirois:
National Council of Teachers dmm.

———, “The ngmtion and Certification
of Teachers of English: 1958 Supplement to A4

preparation of this bibliogra‘ghy is a great
service to the profession. ettably, ‘it
has not been tg;sible to review and in-
corporate in this brief account many of
the references in these bibliographies.

The activities of this Committee involved
its members deeply with an aspect of
preparing teachers that so far had received
only passing attention: the standards of
certification. It had been mentioned in the
Hosic report in 1917, Bit it did not get
the vigorous attention it deserved until the
middle of the 1950s. One early indication
of an awareness of its importance and of

oblems- created by the wide variations
in standards from the meaningless to the

table can -be found in the report,
“The English Langua’ﬁ‘e in American Edu-
cation,” written by Thomas Clark Pollock
for a speciil committee of the Modern
Language Associatiza’s Commission on
Trends in Education. It was first published
in 1945 and later appesred in PLMA, Feb-
ruary 1951 S&eikm for the special com-
mittee about the inadequacy of some states’
certification requirements in the-1940s, Pol-
lock reports that: .

Some states require only six semester-
hours in college English, some require
85 many s thirty semester-hours; some
require of the prospective English teach-
er no college hours or courses in English
ac all. In general, the requirements are
imdejuate in at least three ways. First,
they do not provide adequate qualitative
standards of selection. . . . Second, the
quantitative standards they sct up are
usually inadequate. The average require-
ment is much below the minimum for a
coll:ﬁe major in English. Third, they

y make no distinction between the
various kinds of college courses in En-

We therefore recommend thae certifi-
cation requirements for teachers of En-
glish include provision for a quality of
work high enough to indicate probable

of the subject matter studied;
quantitative standards, in terms of se-

Bibliograpby (1950-1956), College English, 21
(April 1960) pp. 379-383, A supplementary bib-
iography has been published in College English
each year since.

!
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o

mster-hot;rs or son;‘e other index of ex- tensive bienfnial surveys c;f all states’ re- °
posure to learning, high enough to indi- quirements fof- teschers of English, In re- -
cate thac the prospecngvl: tucl;‘ehr has had gorts of follow-up surveys, Fisher analyzed

* fair opportunity to master the subject; discernible trends in requirements. Duri

and analytical standards which will re- the period of these surveys, 1954-1960, ap-

quire, not only that the prospective precisble increases were made in the num-

teacher has had work in a college de- ber of credits needed for certification to
ent of English, but also thathe has  teach English$ Although some require-

d the type of study which we have ments were sill indefensibly low, many
indicated 25 necessary for a properly states had increased their requirements con-
qualified teacher of the English language.- siderably, and all are far above the weakest
Whenever possible-an examination which  Pollock reported in the 1940s. Many states
tests ability and mastery rather than the are working with specialists in subject mat-
smount of time previously spent in learn-  ter and in education to establish ressonable
ing should be substituted for formal standards for certification, .
course requirements.t? Further evidence of this growing con-

In the middle of the 1950s, Donald R.- ¢ern in the last half of the decade can be
Tuttle, then Professor of English ac Fenn Scen in the 1955 annual meeting of the Coun-
College in Cleveland and now Chief of the cil on Cooperation in Teacher Education

lish Section in the US. Office of Edu-  Which a group discussed what may have
cation; Eugene E. Slaughter, Chairman of Scemed like 2 surprising topic: “The
the Department of English, Southeastern Learned Societies and the Crisis in Teach-
State College, Durand, Oklahoms, and pre- & Su]:ﬁly and Preparation.” Shortly there-
¥ viously Director of ge Institutes after, the National Commission on Tescher
3 Branch, U.S. Office of Education; and John Educstion and  Professional Standards,
A F Fisher, then Professor of English, Indiana  generally called TEPS, organized three .
University, and now Executive Secretary national conferences involving representa- '
of MLA, became disturbed over these tives of about sixty organizations, not onl
variations in standards for the certification ©f professiongl educators and seate officials
of teachers of English. Professor Tuttle responsible for certification bue also of
worked tirelessly throughout the State of ;‘c:g?'g;g: l%“g;:; range :; 32&;
Ohio to win support for his campaign to ¢ A
persuade the stuté officias o increase cer. MLA, NCTE, the Coll E“K""‘f Associa-
tification requirements for teachers of En- tion, and the American of Learned
glish. Coupled with this problem was and, Societies. Ac these national meetings, rep-
to some extent, still is the undesirable ad- resentatives discussed the full range of
ministrative practice of assigning English ?rpblems of selecting, pr , and certi-
‘classes to teschers unprepared to teach fying teachers for public schools, Four

. o Fj . res were published.8 In a single follow-
Exglish.t Fisher and Slaughter made ex ;;povolume. he Education ongcacbm,

$3George Winchester Stone, Jr., ed., Issues, - .
Problems, & Approaches in the Teaching of $4John H. Fisher, “Certification of High
English (New York: Holt, Rinchart and Win-  School Teachers” College English, 22 (].ano
ston, Inc., 1961), pp. 156-157. uary 1961) 271-275. For detailed information
#Donald R. Tuttle, “A Professional Teacher about sequirements in 1954 and 1957, see Fish-
- of E?lkh for Every American Student,” Col- er's repoets in College English, 16 (March
3 lege English, 19 (November 1958) 87-91. Ad- 1955) 362-365; and 19 (May 1958) 344-348. |
o ditiona} studies of the assignment of teachers  %5Nationsl Commission’ on Tescher Educa-
of English classes can be found in The Educa- tion and Professional Standards, The Educa-
tion of Teachers of English for American tion of Teachers: New Perspectives; Official
Schools and Colleges, pp- 166-16. For 8 more Report of the Second B?'wling Green Confer-
recent study in Wisconsin see Ruth E. Falk and  ence. (Washington: National Education Asso-
Robert C. Pooley, “A Survey of Teachers of ciation, 1958).
English in the Stste of Wisconsin® Wisconsin . The Education of Teachers: Cur-
Council of Teachers of English, Special Bulle-  riculum Progrems. Official Report of the Kensas
tin, No. 12, September 1965. Conference. (Washington: NEA,, 1959).

SR RS e L 3 ot

R




TR

& pume

SATE TS b b et S iy

506 ) ENGLISH JOURNAL

Conflict and Consensus, G. K. Hodenfield,
Education Writer for the Associated Press,
who reported each of the national con-
ferences, and T. M. Stinnert, Executive
» NCTEPS, who “sdded “only

ical materials,” reviewed and analyzed

the papers, discussions, and reports.%® Al-
though this report contains little on the
preparation of teachers of English, it does
convey the ‘of these important con-
ferences conjoining the scademicians and
educationists ~and contributed gready to
the movement toward using specialists in
academic disciplines-as consultants to- state

- departments-of education on matters related

to the certification of teachers. Two pro-
for the ration of teachers of
glish for seco schools, however,
are reported in some denil: Fenn College,
Cleveland, pp. 70-72; and Stanford Uni-
versity, pp. 89-91. These shortened versions
are based upon more complete descrip-
tions in Curriculum Programs, the report
of the Kansas Conference.

One of the cosponsoring -organizations
for the TEPS Conferences was NASDTEC
(Nationsl Associstion of State Directors
of Teachers Education and Certification).
Perhaps in the course of these conferences
involving NASDTEC worki er
with representatives of siich academic fields
as mathematics, biology, modern Janguages,
adx:ed Enghshlma be o&ndd:h:loﬁgim og

ojects leading to the development o
the Pr’delines for the education and certi-
fication of teschers of mathematics, science,

modern foreign ges, and now English.

ing the decade, 1955-1965, a :
Dung 06 2 5

e of college depusmeoes of
among-members of college o
English and other dis:gpliqes, state de-
partments of education and their certifying
officers, learncd and professional societies,
departments and schools of educution, the
us. OREceEno;lkl‘i‘ducation.thma in some
cases—3s in ~among the key organi-
zations within the field. "¢ y or?

- . The Education of Teachers: Cer-
tification. Official Report of the San Diego
Conference. (Washington: N.E.A., 1960).

. New Horizons for the Teacking
Profession. (Washington: NEA,, 1961). -

08 (Englewood Cliffs, Ni : Prentice-
Hall,lnc..ASpectrumBooe:lg?l:y

HIS last is exemplified by the Con-
ference on the Basic Issues in the Teach-
ing of . English held throughout 1958.

. Twenty-eight representatives of the Amer-

ican Studies Association, the College En-
glish Associstion, the Modern Language
Associgtion, and the NCTE met in three
three-day sessions to identify what they
considered to be the basic issues in the
teaching of English-throughout the schools,
colleges, and universities. ‘The group identi-
fied twenty-one basic issues related to
content, and problems of teaching English,
and fourteen in the preparation and certifi-
cation of teschers. The report, The Basic
Issues in the Teaching of English, was
published as s supplement to English Jour-
nal, September 1959.

The following issues. in the preparation
and certificstion of teachers for the ele-
glee;nry and secondary schools are identi-

" iag i Engiht showld the demen
in 0 e elemen-

:‘;y schoo! tescher have?
23. What skills should an elementary
school teacher have in order to

develop e in pupils to learn
to rea? ;nj write welr?u P
24. How much of the teacher's train-
ing should be in education courses
. :::-ilho:e x:;cdh inlcoumc prid-
Vv to 1ge an
Hun¥ure? g

25. Ideally, how much college study
of langusge and literature is de-
sirable for the secondary school
teacher?

26. What standard qualifications in

lish can be established for sec-
on school English teachers?

27. What co‘l‘l the respo tl‘n:ibility of liberalf
ares in the preparation o
eﬁectiveegt::clwrt ofp ith?

28. What kind of training in teaching
methods does the future seco
school English teacher need?

29. How can the Master of Arts degree
be made -more effective in the

preparation of secondary school
teachers?
33. How can we.- achieve articulation
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of-teaching and teacher training
at all levels in English.¢?

34. How can rrunities be made
for continued education and intel-
lectual growth for English teach-
erson all levels?

The basic issues raised by the conference
are not new, of course. As perhaps this
review has already shown, many of them
have concerned people in this field since
at least the beginning of this century. Bue
the crystallization of these persistent prob-
lems and the deniled questions and com-
ments delincating each issue by represen-
tatives of the key organizations symbolizing
the profession of teaching of English—at
all educationsal levels—is of utmost signifi-

cance. This list serves the profession as 2’

convenient, stimulating inventory of where
we are and as an inescapable directive on
the business before it.

One direct follow-up of the Conference
on the Basic Issues was the publishing of 2
volume of selections on Issues, Problems,
& Approaches in the Teaching of English $8

Pare 1, “Issues & Problems” includes the

report on the Conference. The bulk of the
book consists of selections on the major
of English that had been published

si?ce 1900 as chaprers of bookﬁ, secfnons
o rts, or as separate essays. But of im-
tept: concern S:‘pm is Pmy:.V. “A Pro-
gnm for Action.” It includes “An Articu-
ted ish P : AH esis to
Test,” which developed out of the discus-
sions of the basic issues. One of the hypoth-

" eses to be tested is related to the prep-

arstion of teachers of English. This one-
pege statement, like the more extended
discussion of teacher education in An Ex-

#?In this section, the Advanced Placement
Program is cited as one example that articuls-
tion is occurring. For s discussion of some
implications the growth of the APP may have
for the preparation of teachers of English, sec
Alfred H, Grommon, “The Advanced Place-
ment ’s Im ons for the Prepara-
tion of Teachers of English,” College English
U (Aol 1960) 3338,
80p. cit. Edi % corge Winchester
MLA.l{:aﬁ‘::':'M i;"dsenauc ol

8 participant i
MLA. fhad beo o pusiipnc i the B s
New York University.

perience Curriculum, is placed at the end

of the book. :
Some of the specifications are in keepi

with recommendations made elsew?;r?:

‘elementary school teachers should have a

minor in English, courses in children's
literature which includes myths, folk tales,
courses in the teaching of reading and of
wnm?. and an advanced course in writing;
secondary teachers should a’so -have an -
advanced course in writing, much liter-
ature, including a study of myth, folklore,
fairy tales, Biblical lore; a2 “sound.English
major, of -the comprehensive type,” an
M.A. in English, work in literary criticism,
literary ' backgrounds, linguistics, and the
teaching of writing." .

Of special intcrest is the emphasis upon
all English teachers’ having a “thorough
knowledge of . . . the process of writing.”
This emphasis in 1961 is surprising but
welco Nothing more is s2id about just
what that “process” is. Since then, however, -
illuminating, stimulating materials have
been developed in the Northwestern. Uni-
versity Curriculum Seudy Center, directed
by Wallace W. Douglas. This Center and
teachers in the cooperating schools have
attempted to identify somewhat specifically
what the steps in the process of writing
seem to be and what teachers and students
can do to shife the focus away from the
end product of the writing assignment to
the whole process by which one tries to
write, ]

Anyone zeading the Repore on the Basic
Issues Confere(::cmg and theigodne-pag direc-
tive on teacher education might have dif-
ficulty reconciling the two documents,
Wheress the Basic Issues Report is in-
vested with the spirit of cooperative in-
?u“c“hye and discovery, the statement on

v education is charged with stern
attitudss snd harsh - There is
much demanding of thoroughness and of
furnishing youllﬁ minds. There is the chill-
ing statement that some of the teachers'
problems “derive from the sterility of their
continuing; 'Profmioml and intellectual de-
v:lmorment. And the piece closes with the
condescending suggestion that departments
of English in liberal arts colleges help

wlbd, p. 243




" on National Interest. The report was rre-

English departments in “teachers colleges”
improve their programs. And yet the rec-
ommendations are said to have been “drawn
from 120 pages of the minutes of the four
conferences held on the basic issues."?0

NQUESTIONABLY the most impor-

tanc development in this field in 1961
was the publication of the National Coun-
cil's daring, revesling, influential document,
The National Interest and the Teaching of
English, A Report on the Status of the
Profession, written by a speciat Committee

pared to fulfill a resolution a a
the 1960 convention of the Counc callh:F
upon the Executive Committee to do all
it could 'to gain support for the teaching
of English, to inform the “nation’s leaders
in government, business, and education” of
the neglect of English in “current educa-
tional efforts, and, most pressing, to try to

the Congress to extend the NDEA
of 1958 to include English and the hu-
manities as a vital first step toward im-
proving instruction in English and of stim-
ulsting program development in this in.

__portantarea.”
2 The report boldly announces to the

public the rather general inadequacy of
the zrepomion of even the English majors
tesching English in the schools and that
about half of the teachers assigned English
classes in secondary schools in 1959-1960
had not completed un English major in
college. The details of these findings can
be found in the report.

But of specisl relevance here in tracing
the prcludefto the m-?“'dﬁlé”n;:h,:?
Scandard of Preparationto Teac ish,"1
developed initially by the NCTE Com-
mittee on Preparation and Certification of
Teachers. In a sense, this outine is a
skeletal precursor to the more derailed
Guidelines. The Committee introduces the
outline with sn overall statement sbout
the teacher’s personal qualities, the balanced
nature of his ‘gencnl education, “including
knowledge of a foreign language and a
basic grounding in science, mathematics,
the social sciences, and the arts,” prepara-

101bid., p. 235.
11The National Insevest and the Teaching of
English, pp. 4042,
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tion in psycholopy and professional edu-
cation, and his being a person who “has
dedicated lumulfﬁ to ﬂl‘lenr;::&mc values.”
The outline specifies ind of prepara-
tion in rmd:gnec English hnguagepand its
background, the scope of his Xrepamion
in English, American, snd world literature,
the ability to use a variety of modes of
critical anslysis, and the kinds of abilities
he needs as a tescher to use effectively his
knowledge of his subject. Though- modest
in sczpe. this outline represents an imper-
tant first toward the identification of
specific ards.

The flatout effort by the Council’s lead-
ers to persuade the Congress to include
ish and the humanities in the extension
revision of the NDEA failed, but not
entirely. By tlis vigorous campaign, the
Executive Committee and the Committee
on ‘}\I;‘tioml flnt;rest igfom&:lnd awak-
ened the profession to its ' nsi-
bilities ang to its profesio:ﬁl mpomi‘l’iﬁes
in facing up to the facts of the status of

- the teaching of English and of the urgency

of improving both preservice and inservice
education of persons ‘assigned to tesch
English clssses. And it eventuslly led to
success in 1964, when English wss included
in the extension of the Act passed by the

Congress.

A development beginning in the summer
of 1961 alsop?ad fba:-grmhing effects. Dur-
ing threc weeks of that summer, sixty in-
structors selected to saaff the CEEB Sum-
mer Institutes to be held on twenty cam-
puses in 1962, studied, discussed, haggled
over, and planned the three courses to be
offered to some 900 high school teachers
to be chosen to attend the institutes. These
professors of English and a few high
school teachers invited to teach in some
of the institutes were forced through an
“sgonizing resppraisal” of what they
thought should constitute up-to-date, rele-
vant courses in modern ish language,
advanced wﬁu‘ng‘.“md literature to be pre-
sented to carefully selected high |
teachers instructing students preparing to
attend college. The courses in modern En-
glish and advanced writing were
selected to help teachers overcome these
serious deficiencies in their p 3

reparstion 25
vevesled in published surveys. It was hoped,
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{2rials appropriste to them. This was & form
of strenuous inservice educstion, Two fes-
tures of the arrangements were especially
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P !
st the University of lllinois cencer called
Allerton Park, in Monticello, lllinois. The
She teaching,of Enghih, apecily rearch
related mm‘d\e l?“S‘.%(’)ﬁcemof }!".ducation
ject Engiish.” Im-
considerstions of

organizations of themselves on “suate, re-
i and nationsal levels."73 “These reso-
utions were appzoved by unanimous or
. ummmotfs ‘\{lom" of ;he some 80
representatives o kinds of institutions
in all pam‘of the country. f’!‘hus the As-
socistion of Departments of English was
founded.
In their resolutions, the representatives

recent ons in the pro-
fession. But the for the teaching of
literature 35 2 way of overcoming high

erence, .

73“Resolutions Adopted at 2 Seminar of En-

Chairmen,” held st Allerton

December 24, 1962, College English, 24
(March 1963) 473475,
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declared that one of the most unpamnt
iliies of English
andumvemnautoprowdeboth

o Eagluh. They wixly pon o “‘&';’

ers out that

in t’ulﬁllm‘tlnsc::ommum{n‘tmmt

should regularlymwf andh‘e::mﬁmr

training programs for teac assistants

anddmrcoummgmdford'.e p:ep—

arstion of high | teachers.”

ments now have the widely endorsed

Gmdelmectobelpthemhudn:dmme

ofdmr specific courses for

Pmmchmmmhmouud-
mllmy duuthey could have envisioned
int

They also recommended tiit English de-
make suitable provisions for

mcmmdmdswmbefomd thereby
to courses in other departments,
mainly in Education. Although such courses
uthonmgmdtme.mpervmou.adnunu-
tration, ogical and social founda-
tions .of educstion sre undoubredly helpful
for educators for whom they are

they are s poor substitute indeed for the
English tescher who needs s cowse in
modern English langusge, sdvanced writ-
ing, contemporary litersture, or poetry.

The chairmen also emphasized in their

resolutions the imp of English de-
pertments’ cooperstion
with mufd school
teachers of ish,” cflering summer in-
mecmdmnmmfordmn,wd.duough

orduuta‘nggweﬁg;uwuhdws‘fx\:
MLA. ¢ NCTE, the College

Couferenc: on ish Educaticiy, formed
in 1963-64. Had it been in existence in
1962, undoubtedly it, too, would have been
inciuded amor tbepmfesnomlorpm
tions closely to purposes of ;2 other
ps.lufact.dtethreefor{ourpemns
most directly responsible for founding the
%ﬂal:opamy ipated in the Allerton Park

By itself, esch of these resolutions and
others not mentioned here represents s

CEEB institutes and Jater contributed to
the development of the Guidelines.

N 1963 appured two eg»cull influervial
I The Education ofy American
Teachers b y James Bryant Conant® and The
Education of Teachers of English for
Americen Schools and Colleges’® prepared
fortbeNCTEbythe Commission on the
English Curriculum as Volume V of d\e
Cutriculum Series. Conant, former

educstion ir this country
andronmc.lmp:ovedtobeawonhy
vprow o;ubld: 5"“” y phﬁed ‘:o
i ucation exem; Yy
his illm,gous; . Jecessor, Charles William
Elior. Conane md his mﬂ’ 1gaomd by
the Canegie Corporation’ of York,
made s two-yur mvewg.uon of the prep-

arstion of teachers for ele: and

secondary nch:‘l‘s. iucluding non
uiremeats

bes '.t.f‘% also

broed-gs study, he and his
emnined.ugeodfcou{s'e.thepcpauuon of

clementary school teachers related to their
functions ss teachers of English and of
teachers of English for secondary schools.
Conant based his report substantially upon
visits he and his staff made to scventy-
seven institutions in rwenty-two states.
This probe into the preparation and ces-

74 (New Yock: McGraw-Hill Company, Inc.

1963).
T Alfred H. Grommon, Editor (New York:
Appleton-Century-Crofts, Inc., 1963).
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tification of teachers included also an in-
vestigation of the “educational establish-
ment” represented, according to Conant, by
“organized school administrators, state De.-
partment of Education personnel, classroom
teachers of various kinds, professors of edu-
cation, and the executive staffs of such or-
ganizations as the School Boards Associa-
tion and the Parent-Teachér Association.”’?
Whereas Fisher and Slaughter were con-
cerned with their investigations into states’
qua.ntitfative quuit;ments forfthe certifica-
tion of teachers of English for secondary
schools, Conant lz;]mred also into and
analyzed both the educational and political
structures of the educational establishment
in :lhe several states, the relationship:l with
academic departments in colleges and uni-
versities and with the public.eg:nd the in-
fluence of all this upon the preservice and
inservice education. of teachers and upon
standards and procedures of certification.

This is not the place, however, to analyze
and evaluate Conant’s many recommenda-
tions for altering the educational pattern
and: certification of teachers. Those of spe-
cial interest here relate to preparing teach-
ers to teach' English. He believes that pro-
spective teachers for elementary -and for
secondary schools can be adequately pre-
pared in four-year programs.”s

He takes thisstand despite hishaving been
instrumental in establishing at Harvard in
1936 the first MAAT. program, despite the
consistent recommendation by each of the
three national TEPS conferences that five

ears of preparation be required for ele-
ﬁmmy alx’xd secondary scml teachers, de-
spite the rapid expansion and development
of fifth-year MAT. p nourished
by generous funds provided by the Fund
for the Advancement of Education, and
despite some states’ requirements that be-
ginning teachers for secondary schools must
first complete a five-year college program.
But he dpos stress the importance of in-
service and continuing educational pro-
grams and makes excellent, ific recom-
mendations for the kind of “initial pro-
bationary period” school boards should pro-

T The Education of American Teachers, Pp-
15-16.
- "8]bid., pp. 202-3.

. ¢ r"‘"’.:‘
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vide for new teachers
chances of succeeding as
He specifies within the four-year pro-
gram planned for future teachers for eie-
mentary schools a substantial - two-year,
sixty semester-hour program of general ed-
ucation, including a six semester-hour course
Western world's literary tradition. The
rest of the program would consist of . a
thirty semester-hour concentration in aca-
demic subjects and thirty in professional
education. He recommends that all students
have at least 2 three-semester-hour course
in mdug instruction. Those ing to
teach in the kindergarten and the first three
grades should have twice this much instruc-
tion in- the teaching of reading. He offers
specifications for these courses. But

he also emphasizes the great importance of

these students’ having at the same time

extensigee?criencsintachingchﬂdtcn
to read and in practicing techniques of
diagnosis -and particularly of remedial

In his recommendations for preparation
in subject-matter fields, Conant distin-
guishes between the needs of candidates
preparing to teach in the lower grades and
those preparing for the upper. He believes
that those intending to teach in the lower
grades should distribute the thirty hours
of what would otherwise be a concentra-
tion over English, social studies and math-
ematics, and then some “integrated” courses
in the rest of the curriculum in these lower
grades. Those prepari
upper grades should devote the thirty hours
to 2 concentration in English, mathematics,
social studies, or science, in additi;m to re-
lated courses in the program of general
education. He outlines gonrses in the teach-
ing of reading and mentions preparation in
liu:gnturc ftl)lrg children. But he does not
recommend specifically any courses in

™1bid,, pp. 70-72. According to Jeremiah
Finch, Professor of ish, Princeton Univer-
sity, and 2 member of onant’s staff during this
study-, some city school systems have now E;no-
i beginning teachers with the ki b;l
pro-

to improve their
i )

“teaching®

onary arrangements
Connpft. Some internships in fifth-year
grams also provide somewhat similar arrange-
ments,
$01bid., pp. 155-157.

to teach in the -




-
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speech, dramatics, oral interpretation of lit-
erature, and advanced and creaw- - writing.
He does advocate, however, experiences
workir:f with and teaching children con-
currently with courses in child growth and
development, teaching of reading, a series

-—

of workshops in the content and methods -

of teaching subjects ia the elementary
school curriculum, followed by practice
tuching. £- 1 he describes the qualifica-
tions of the nd of clinical faculty he rec-
ommends supervise candidates’ laboratory
experiences and practice teaching in the
schools.$?

For the teacher preparing for secondary
schools, he also recommends a program of
gmeral education totaling sixty semester

ours. He reckons the extent of the aca-
demic concentration, however, not so much
in course hours as in competence that can
somehow be measured by a comprehensive
examination. But he does not specify the
mature of that examination. The rationale
and some possibilities of such an examina-
tion in the field of English, are explored
in some detail, though; by Wayne-C. Booth
in his chapter, “The Undergraduate Pro-
gram,” in Volume IV of the NCTE Curric-
vlum Series, The College Teaching of En-
glish (1964). Booth believes that a kind of
consensus already exists among English de-
nents of what a student majoring in
English should know and be able to do by
the time he completes the program. He pre-
sents some speculative critert based some-
what the aforementioned standards
for teachers of English. In a vein similar to
Conant’s, Booth states that “once we shift
from coverage to competence, we can begin
to make our way with greater assurance
among the various programs and devices
that 2 department might or might not de-
velop.”2 Then he presents a sample “Senior
S‘o;;nhpredl;nsible Exmumth tion,” on::o that
ight serve well the purposes Conant
has in mind. . P

Regarding the concentration in English

for prospective teachers, Conant said that:

One might suppose that an adequate ma-
jor or concentration in English for the

811bid., see Chapter 7, “The Education of
Elementary School Teachers.”
82The College Teaching of English, p. 206.

AB. degree in a college with a-liberal
arts tradition should be more than enough
for the high school teacher. Indeed, such
a major may provide enough hours of
study, but the level of competency in
d;ﬁmnt fm:as is another matter. G1 the
advice of highly comperent persons in
the field, 1 Iil:rle beenP;enrsuag:d that 2
future English teacher should have
studied not only British and American
litcrature in some depth but also the
structure of the English language, and
modarn grammar; in addition, he should
have given some time to familiarizing
himself with adolescent literacure, with
reading probiems, with speech and drama,
and to composition at the advanced level.
Yet many a major in English in our best
colleges and universities may have omit-
ted some of these studies. Indeed, the
omission may be quite .in order if the
graduate is not going to be a high school
teacher.

Obviously, what is essential is a close
cooperation between professors of En-
glish and_the clinical professor in charge
of the methods course and practice teach-
ing. The same is true in every field and
needs no further underlining.%3

The correspondence between these sugges-
tions and those in the Guidelines is ob-
vious. Similarly, the poin. about the im-
rtar~= of close cooperation between pro-
fessors « ¢ English and the faculty member
responsible for courses in methods of teach-
ing English in secondary schools and for
supervising the directed teaching done by
fature English teichers parallels a resolu-
tion adopted in 1962 at the Seminar of En-
glish Department Chairmen: “Teachers of
English education should hold appointments
in English departments whenever possible.”
Several of Comant’s overall recommenda-
tions for the education and certification of
teachers for clementary and secondary
schools are now being tried out in a few
universities and colleges with the coopera-
tion of the certifying agencies in the states
in which these institutions are located.
Northwestern University, for example, has
published 2 brochure describing its pro-

83Conant, op. cit., pp. 172-173.
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gram based upon some of Conant’s recom-
mendations. And, as was mentioned earlier,
some cities are providing beginning teach-
ers with an initial probationary year based
upon his ideas. But his conviction, apparent-
ly based upon his conversations with teach-
ers, that a four-year college program is
“more than enough for a high school teach-
er” is certainly not in keeping with the

conclusion generally accepted throughout .

MLA, NCTE, the more than 100 universi-
ties offering fifth-year- MAA.T. programs,
and several states. that five years of college
reparation should be the minimum for
uture teachers for the elementary and the
secondary schools.

Yet despite the differences within the
profession concerning some of Conant’s
recommendations, the entire profession is
indebted to him for the thoughtful,
thorough, imaginative attention he has
given over the past few years to our junior
and senior high schools, to schools in slums

and suburbs, and to the education of teach-_

ers. In the long run, some of his most radi-
cal recommendations may yet prove fo be
the most worthwhile in nudging the edu-
cational enterprise along.

T}:}‘ *.ucation of Teachers of English
for American Schools and Colleges pre-
pared for the NCTE by the Commission on
the English Curficulum was also published
in 1963. This volume represents by far the
most comprehensive study yet attempted of
the recruitment and the preservice and'in-
service education of teachers for the ele-
mentary schools and teachers of qulish
for secondary schools and colleges. Thirty-
eight specialists in EnFlish, in the teaching
of English at all levels of our educational
system, and in English education contrib-
uted to this report.

They point out that the responsibilitfy for
recruiting qualified future teachers of En-
glish actually begins with the elementary
and secondary schools and the communities
they serve, especially in communities hav-
ing chronic shortages of teachers. In the
colleges, the responsibility belongs to the
departments of English and education.®4
The committee of specialists in elemen-

84The Education of Teachers of English,
6-8
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tary education, principally Dora V. Smith,
Alvina T. Butrows, Ruth G. Strickland,
and Mildred A. Dawson, recommends pro-
grams for the 5en‘eral education, academic,
and professional education of teachers for
elementary schools. Their discussion and
analysis are more comprehensive than Co-
nant’s. As a guide to those planning pro-
grams relevant to a teacher’s professional
tesponsibilities, the writers first present a
detailed analysis of what an elementary
school teacher does on a tKPical day work-
ing with children, in teaching reading, lit-
erature, writing, speech, and listening. ‘The
sample programs selected frony among those
in colleges and universities throughout the
country and the recommendations _illustrate
how preservice and inservice education
contribute to a candidate’s liberal educa-
tion and to his learning how to fulfill his
professional responsibilities as a teacher of
children.

Because on a typical day in an elemen-
tary school class the teacher devotes 40-
60 per cent of his time to various aspects
of the English language arts, the following
requirements are recommended for all stu-
dents preparing to meet the realities of
teaching in elementary schools:

Regardless of the schedule of majors
and minors, all elementary school teach-
ers should be required to take in addition
to freshman English a course in ad-
vanced composition; one in the structure,
historical development, and social func-
tion of the English language; and two in
literature, one covering major writers
in American literature and one in English
or world masterpieces.

Especially significant, also, for all ele-
mentary school teachers are adequate
courses in speech (such as Fundamentals
of Speech, the Oral Interpretation of
Literature, Speech Disorders of Children,
or Creative Dramatics), and in Children’s
Literature and Book Selection.

Students preparing to teach in the ele-
mentary school should have enough
undergraduate work in one academic area
and preferably in two to be eligible later
to pursue graduate courses in them.8s

85 1bid., pp. 90-91.
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Such requirements would help correct the
deficiencies in teachers’ preparation result-
ing from the shamefully low requirements
in certification reported in The National
Interest and the Teaching of English® To
further ensure the adequacy of the prepa-
ration of the beginning teacher, thie com-
mittee recommended that all candidates for
teaching in elementary schools be required
to complete a five-year program. But
whether the program extends for four or
five years, the candidate should acquire
throughout his last two or three ﬁyc:ars of
preparation—rather than during a fifth year
only-the professional knowledge, under-
standing, appreciation, and skills appropri-
ate to his contributing to the education of
children during their first eight years in
public schools. Included also are detailed
discussions of courses essemtial to a program
of professional education, a variety of sam-
gle programs, and specific reccommendations

or the content of these courses.

Recommendations for the preparation of
teachers of English for secondary schools
are also far too comprehensive to be re-
ported here except in general terms. The
committees of specialists in the various as-
pects of English and English education who
wrote these chapters recommend prepara-
tion intended to be in l«i?ing not only
with realities of presem-day secondary
schools but also with discernible future de-
velopments. They urge colleges and uni-
versities .to establish institution-wide com-
mittees on teacher education to help co-
ordinate the full resources of the institu-
tion to the preparation of teachers, par-
ticularly in furthering productive coopera-
tion between academic departments and de-

partments of education in appointing quali-
fied faculty to work with future tughers.
in planning programs and courses, and in
recruiting and advising these students. The
nature and possibilities of joint appoint-
ments are described in some detail in Vol-
ume V.87
thBécause x}o‘ﬂresem:h has yet indi%ated
at a cular program aas proved to
besigmpﬁ‘crrntlybetter than all others in
producing effective teachers of English, the

88The National Interest and the Teaching of
English, pp. 43-49.
8$1]bid., pp. 318-322.

JOURNAL ~

writers offer several examples of existing
patterns and then recommend what they
consider essential and what seem to be
justifiable proportions of emphases: about
40 per cent to general education, about 40
per cent to the teaching major and related
courses, and the rest to professional educa-
tion. .

The essentials in a teaching major in En-
glish closely resemble thoje emerging for
several years and are now stipulated in the
Guidelines: a major of shout thirty-six
semester hours in preparation in the historx
of the English language, modern Englis
language, advanced composition, speech,
oral interpretation of literature, dramatics,
English literature, American literature,
world literature, contemporary literature,
drama, poetry, fiction, principles and meth-
ods of literary criticism, and journalism.
Such a program would fill the serious gaps
in the preparation of teachers of English
in secondary schools as reported in The
National Interest and the Teaching of En-
glish. The content of many of these courses
is discussed in detail in Volume V.

The preparation in professional educa-
tion is also presented comprehensively.
Some special features include the making of
a “case for professional education,” in rec-
ognition of criticisms of elements in the
usual programs, recommendations on the

and substance of essential courses,
and especially detailed descn'E;ions of
courses in methods of teaching English, in
directed observations, and supervised teach-
ing.8% Because graduates of even an ideal

if one ever existed or could be
created, are novices when they begin their
first full-time teaching, the report also in-
cludes extensive discussions and exsmples
of inservice and of what colleges
and universities might do in making follow-
up studies of their graduates.

The many writers contributing to this
report strove to make it comprehensive,
up-to-date, and forward-looking. But many
yroblcms remain. Of these, the authors
identified three deserving special attention:

83For an informative article on what colleges
can do to improve student teaching see John.E.
Reedy, “The Role of the College in Im roving
the ity of Student Teaching in
CEE Newsletter, Number 9 (May 1967) 3-6.
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HISTORY OF PREPARATION OF ENGLISH TEACHERS 515

(1) One of the criticisms of teacher edu-
cation is that “professional educators have

et developed an ad unifyi lish Ed
theory [of teacher cducacionl; ntl such ation widhin The NCTE® Burton was ~ = —

theory [of teacher education]; until suc

schema are available, the design of alternate .

rograms of teacher education must

ging."*® Do we have a unifying theory?glz
it desirable or possible to develop one? (2)
We do not yet have persuasive evidence of
what the indispensable elements of an ideal
p for preparing teachers of English
might be: (3) How will the profession solve
the continuing . problem of recruiting
enough academically talented students for
careers in teaching to meet the demands?

NOTHER msjor development direcdly
related to the education of teachers of
English in elmentary and secondary schools
occurred during 1963-64. In the opening
chapter of The National Interest and the
Teaching of English (1961), “What Has To
Be Done sbout the National Need to Im-
prove the Teaching of English?” the Com-
mittee on National Interest recommends,

__among other sensible ideas, that conferences

be called of “college and university per-
sonnel concerned with the education of
teachers of English.” Among the groups
suggested were chairmen of the depart-
ments of English. As already pointed out,
such 2n organization was founded the next

ear. Another group was the specialists
in English education. To what extent this
suggestion may have been a factor in sub-
sequent developments may not be entirely
clear, of course. Furthermore, several per-
sons grominent in English education partic-
ipated in the Allerton Seminar in 1962,
Nevertheless, about this time, some leaders
in English education—notsbly Dwight L.
Burton, Florida State University; James R.
Squire, then Executive Secretary of the
NCTE; J. N. Hook, Universi? of Ilinois;
Robert C. Pooley, University of Wisconsin;
Stanley Kegler, University of Minnesota—
decided to call a national meeting of
specialists in English education, to be held
at Indiana University in March 1963. More
than three Hundred attended. A similar
number attended the second annual meeting

89 Elmer R. Smith, ed., Teacher Education:
A Reappraisal (New York: Harper and Row,
Publishers, 1962), pp. 14-15.

"held at the University of Hlinois in 1964,

nent Conference on En-
as an organi-

at which a

clected the first chairman of the Confer-
ence, The organization was officially es-
tablished at the third annual meeting, held at
the University of Kentucky in March 1965,
Burton includes in his statement published

in the first Newsletter the objectives of the

Conference as defined in the constitution,
the first of which is “to provide an op-
portunity to discuss the organization and
teaching of courses within the realm of
English education and the preservice and
continuing education of teachers of En-
glish." A realistic, forward-looking agenda
or the Conference—~“Looking Ahead with
the CEE-An Importint Message from
Chairman J. N. Hook and Past Chairman
Dwight L. Burton"—was published in the
CEE Newsletter, Number 6 (October 1966).
Some of the papers presented at the annual
conferences ap in s follow-up mono-
graph entitled Selected Addresses, published
y the NCTE. Additional information
about the activities of the Conference ap-
pears in the Newsletter published three or
four times a year.

Unfortunately, there is no room here
even to mention many of the papers pub-
lished in Selected Addresses. But one should
be: James R. Squire's address, “The Impact
of New Programs on the Education of
Teachers of English,” given at the Fourth
Conference on English Education in 1966.
Squire is concerned lest a statement made in
a report published by the Fund for the
Advancement of Education be true also in
the field of English: that curriculum reform
in the U. S, does not affect the education of
future teachers enough because people in
teacher education tend not to be directly
involved with curricular developments in
the schools.?* His purpose in this address was

. 9Dwight L. Burton, “An Organization
About To Be Born,” CEE Newsletter, Number
1 (February 1965) 2. .
91 New Trends sn English Education, Se-
iected Addresses (Champaign, lllinois: NCTE,
1967), p. 7. This observation scems to apply to
the 1930s and 1940s when people in i
education spparently did not make the report,
An Experience Cusrictdum, a central part of
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to call to the attention of specialists in En-
glish education the following curricular de-
velopments he thought should be incorpo-
rated in programs educating teachers for
the elementary schools and teachers of- En-
glish for secondary schools: (1) A Recon-
sideration of the Place of Oral English; (2)
A Nzw S:e‘s;s on the {sychology og éeam-
ing; (3) igorous Reappraisal of Super-
ﬁon of Sm?e(::t Tmh?ng; and (O)P.e\rn
Awareness of All Forces Affecti i
Education. He closed with this umely ex-
hortation:

It is not my intent to deprecate the
lendid efforts in the many projects
:Pacribcd st this conference. 1 say only
that those of us concerned about the
future of English teaching must watch
carefully all developments in English re-
search and scholarship so that we see both
the forest and the trees. Let us not for-
the continuing contributions of in-
dividuals [such as Northrup Frye, Wayne
Booth, Owen Thomas, H. A. Glesson, Jr.,
Paul Roberts].

Emerging from the projects are new
insights which clearly indicate a tre-
mendous potential for strengthening
teacher education programs. Whether
the potential can be wisely utilized in
our schools will depend updn the wis-
dom, persistence, imagination ‘of those
concerned with English education and
the teaching of ish. As we consider
new ideas, let us think not only of what
they mean for the schools—but of what
they mean for us. What new fields of
study? What new programs of self-
study? What new advanced research?
What new designs in course structure?
The potential of the, projects can ulti-

the preparation of teschers for clementary
schools and teachers of English for secon
schools. The same question arises currendy: To
ing. peparcd o teach, Englh eeeio. sbow
repared to t
lanngl gsi:;rd\e philosophy, materials, and meth-
gruphs canesging fom the Darmouth Contes
ing from the outh er-
g‘c!:? The same could be asked about the use
of materials developed in the curriculum study
centers.

—

mately be realized only if the boldness
and excitement of many new English
programs are matched by bold new pro-
grams in teacher education. The projects
are showing us the way. But do we know

lenot?x 3 ? Do we have the courage to fol-
ow.

UNFORTUNATELY. the following de-
velopments can be mentioned only
enough to_place them in the chronological
development of the field. Furthermore, re-
cent  documents are readily available,
Among these is the follow-up report of the
N Committee on National Interest,
The National Interest and the Comtinuing
Education of Teachers of English 9 Volume
V contains cha on follow-up studies
and inservice education. But this National
Interest publication on continuing educa-
tion is much more informative on the “State
of the Profession, 1964.” The Committee
presents its comprehensive surveys reveal-
g the inadequacies in preservice and con-
tinuing education programs and in the su-
pervision of teachers of English. It reports
also its findings on the college preparation
of teachers in elementary schools and En-
ﬁl:h teachers in secondary schools, the
inds of courses they tend to take in col-
lege, and the kinds of courses, institutes,
and conferences experienced teachers rec-
ommend and would be interested in attend-
ing. The Committee suggests practical iin-
provements in college programs in teach-
er educstion, in supervision in schools, cit-
ies, and states, and in what districts and
insticutes might do to help teachers im-
prove their professional competence. It also
ints out what was then the relationship
een the amount of federal money
available to teachers in fields other than
English and the infinitesimal dribbles avsil-
able to teachers-of English. The report is a

« rich resource to all those involved with the

preparation and continuing education of
t::cphqrsof English. o

It was no mere hag{:enstance that in
1964, the Congress of the U. S. included
English and reading among subject-matter

1bid, p. 4.
9 (Champaign, Tllinois: NCTE, 1964).
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fields in which institutes weuld be funded
through the extended and revised National
Defense Education Act. The tremendous
efforts made by officers of the NCTE and
closely allied organizations, particularly by
James R. Squire and the Committee on
National Interest, effectively educated
members of the Congress, the public, and
even teachers of English on the lament-
sble state of the profession in many .im-
portant respects and. on the inescapable
need for financial support from the federal
government to support institutes and other
programs to begin as soon as possible to
overcome glaring weaknesses, that is, to

put into force at once the “Recom- ..

mendations Concemnn? the Continuing Ed-
ucation of Teachers.”

In 2 section entitled “A Final Word”
closing The National Interest and the
Teacng‘g o‘)" English (1961), tl}c Commit}ee
states that “Present programs for preparin,
English teschers ml\):st be msegseg ans
new programs developed to assist many
practicing teschers. . . . Research must sup-
ply better answers for some of the English
teachers’ urgent questions.” And contribu-
tors to Volume V also urged institutions
to design and test new programs, courses,
and professional experiences for teschers.

One research project in the English Pro-
gram funded by the U, S, Office of Educa-
tiox} is ;lesiguekd tof experimgnt wid'\‘ 2
variety of programs for preparing teachers
of Englisth’l'he Tllinois S;t,::eliWi e Curric-
ulum Study Center in the Preparation of
Secondary  School English  Teachers
(ISCPET). This project began in 1964 and
will terminate in 1969. It is centered at
the University of Illinois in Urbana, is
directed by J. N. Hc;lok. andd involves
twenty participating colleges and univer-
sities throughtﬁlatu:ﬁe state. Its objectives
are the following:

1. To evaluate systematic improvements
in programs for preparing teachers in
twenty cooperating Illinois colleges
and universities.

2. To conduct 2 number of special studies
designed to arnswer some persistent
questions about teacher preparation.

3. To develop a2 model showing how cur-

%¢Jbid,, pp. 167-178.

ricular reforms in English teacher pre
aration can be effected emauPcnlr):

~  instead of in the widely prevalent

- patchwork fashicn.?®

‘The representatives of the institutions pre-
pared s 2 working guide a Jist of “Quali-
fications of Secondary School Teachers of
English: A Preliminary Ststement,” which
is in this issue of the Jourmal pp. 546-9, and
is available at the ISCPET headquarters in
Urbana, This list has a special feature: the
qualifications are classified into those that
represent_“minimal” competencies, “good”
competencies, and “superior.” This pre-
liminary statement was prepared before the
ETPS project started in September 1965,
but can be used to supplement the Guide-
lines, i

The results of the timely research proj-
ects and studies underway in the ISCPET
will be awaited with considerable interest
by those involved with the improvement of
the education of teachers of English and of
the teaching of English in secondary
schools.

One brief item that q:rned in 1964
should be of interest to those concerned

with inservice education. James R. Squire
and Robert F. Hogan extracted from the
then forthcoming report, The National In-
terest and the Continuing Education of
Teachers of Enmglish, some findi of
ial importance to adnﬁnistntor:.ngls'heir
article, “A Five Point Pr for Im-
g_roving the Continuing Education of
eachers of English,” was published in
The Bulletin of the Natiohal Association of
Secondary-School  Principals, February
1964. In it, they call to the principals’ at-
tention the following “specific areas in

*

95The NCTE Commission on the English
Curriculum, Summary Progress Report of En-
glish Curriculum Study mmd Demonstration
Centers (Champaign, Hllincis: NCTE, 1966),
p. 40. For further information about ISCPET
see the by Michsel F, Shugrue, “New
Materials for the Teaching of English: The En-

glish Program of che USOE,” PMLA, 81 (Sep--

tember 1966 Preprint) and “The Conclusion of
the Initial Phase: ‘The English Program of the
USOE,” PMLA, 82 (Sc&tember 1967 Preprint);
these two repoets include 8 brief description of
research projects and special studies being con.
ducted by each cooperating institution,
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which administrators may work to provide
sound continuing education”: *Teachers
profit from supervision, consultant help,
and departmental lesdership:...from a
library of professional books and teachin
sids made easily available in their school;
+ « « from well planned meetings and v urk-
shops devoted to the problems invcived in
teaching 'English;...fgom attending state,

- Zocall;l::d :fum’oml meeti?gs dev;lotle “t’mti‘g
teaching of English;...from well pla
courses related to the i o% their
subject.” Although each of these suggestions
must seem obvious, of course, to speciali
in English education, the identification and
discussion of esch may serve well the ad-
ministrators seeking help in ulking with
school boards, teachers of English, and
neighboring colleges about practical in-
service education.

HE summer of 1965 saw the culmination
of the NCTE's relentless campaign from
1958 to 1964 dedicated to M

the
Congress to include English and readi
smong the subjects eligible for cmgoriﬁ
NDEA institutes for- ienced teachers
of Enghsh and reading in elementary and
secondary schools. Messured by the needs
of about 900,000 teachers in  elementary
schools and about lo.gi‘ooohmé‘hers of En;
ish in secon ools, the scope o
g'nhe‘hl-:nglish an?l"r’e'ading institutes inpel%s
may seem modest indeed. But when com-
pared to the almost exclusion of English
teachers from the benefits of federal funds
for educational programs? the support for

%The Committee on National Interest re-
ports in 1964 in The National Interest and the
Continuing Edvcation of Teachers of English
that: “During the first four years of foceign
l[‘)enf“m institute p! under the National

ense Education Act, 10,321 teachers re-
ceived isistruction in 218 modern foreign lan-
institutes and that, during 1962 alone, the
stional Science Foundation supported 911 in-
stitutes for some 40,800 science and mathematics
percent of them from the elemen-

tary and secondary schools, . . . During fiscal
1962, slso, four federal agencies expended
$74,906,000 in direct support to improve the
competence of clementary, secon&ry. and
college teachers, yet not one cent of assistance
m(sxmded for English and humanities” (pp.
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institutes for teachers of English and read-
ing seemed like 2 bonanza grander than
8 Las Vegas jackpor: $5,500,000 for 10§
institutes for teachers of English attended
by some 4,800 teachers in the elementary
and secondary schools- who-were taught
by more than five hundred college and
high school teachers.?7 In part, because of the
haste in which proposals for these first
institutes. had to be prepared after the
Congress included Engl:sh in mid-October,
many of the programs offered in the ap-
proved institutes were closely patterned
after the so-called “tripod” curriculum of
the CEEB institutes of 1962. Many of the
:lc:ll teschers Wh:;so had put:’icipated in

e rogram ared proposals
for NDEAPi:sgé:um B\gr?;hers grho had
found the CEEB courses too heavy offered
institutes built sround two subjects, fre-
quently a combination of modern English
langusge and advanced writing, though
others offered literary criticism, logic, criti-
cal thinking. Some were offered for de-
partmental chairmen, supervisors, and spe-
cilists in English education during the
summers of 1966 and 1967. In 1967, one
six-week institute was held in Austria for
American teachers of secondary school En-
glish engaged in teaching American stu-
dents attending Department of Defense
Schools and other kinds in Europe extend-
ing from Norway to Irsn,

A special feature of the institutes in
1965-67 was that each participant had made
availsble to him free a sizable sampling of

imental curricular materials being de-
vetopcd in twenty-five Curriculum Study
Demonstration Centers. This windfall was
made possible by the USOE when it li-

7 Michae! F. Sh “National English
Projects and Curriculum Change,* The En-
glish Curviculum in the Secondary School, The
Bulletin of the National Association of Sec-
ondary-School Principals, Number 318 (April
1967) 97. According to Shugrue, sbout 5,300
teachers attended the 126 English institutes in
1966 and approximately 3400 sttended the 95
in 1967, For an evaluation of the institutes in
1965 see Donald g Gray, The 1965 NDEA In-
stitutes in English, R of a Pilot Study To
Develop Criteria for Evaluating NDEA Insti-
tutes in English (Modern Associstion
of Americs and the Nat Council of
Teachers of English, April 1966).
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censed MLA and the NCTE to establish
the English Institute Materials Center
(EIMC) and provided funds for preparing
and distributing copies of the experimental
materials, Through the superb efforts of
Michael F. Shugrue, Director of EIMC, and
his staff these materials were distributed to
the far-fl institutes, even to the one in
Austria.?® Thousands of English teachers
were thereby brought up-to-date on recent
devel:gments and experimentation in the
English curriculum, These materials were
not then available to~the public. But the
extent to which these materials were used
in the institutes may be quite another mat-
ter. Here was a significant opportunity for
the faculties of the institutes to guard
against being b by curricular re-
forms, as Squire had warned in his afore-
mentioned address, “The Impact of New
on the Education of Teachers of

English.” For three summers, faculties in-
volved in teacher education had opportuni-
ties to incorporate the latest developments
into their Lgrograms for preparing teachers.
But whether institutions have generally
built cthem into their preservice and con-
tinuing education of teachers is not clear.
At this point, the future of categorical
institutes is precarious. They are said to be
guaranteed chrough 1969. By then, how-
ever—and perhaps even before—a new wave
of what are thought by “frontier thinkers”
to be innovative, bold ventures in remaking
nothing less than the whole of American
education may be in. Surely, nothing so
prosaic as helping English teachers im-

" prove their work could ibly be sw
b rize the esablish

ing enough to revolutionize the estsl
ment, or so our visionary new leaders seem
to have decided—-on their own.

Among the NDEA institutes were those
for teachers of disadvantaged or culturslly

98For an sccount of this procedure and an
evaluation of the use of these materials see
Michael F. Shugrue et ol., An Evaluation of the
Use of English Institute Materials Center Cur-
riculum Materials in NDEA Summer Institutes
in English (New York: Modern Language As-
sociation, 1966). See also James D. Barry, “In-
troduction,” and Leo Ruth, “The Uses of EIMC
Materials in 1966; Significance for the Future,’
The Future of the English Curriculum, edited

. by James D. Barry (New York: Modern Lan-

guage Association, 1967).

i

different children and youth. A year or so
earlier, the Congress had agpropriatcd
funds to support the President’s program
for the “war on poverty.” These and other

‘dcvclc:rments demonstrated the country’s

belated but growing awareness of the crises
in the economic, social, health, and educa-
tional aspects of the lives of the culturally
different in our citie; t:‘nd of mi:g::ity :

ups in other of the country. Some
;;‘;othp: .leadet; i?l:“ttl:e NCTEd \;rorkin dip
arge city school systems and long dedi-
catifl t;y offering the best posib';g. most
relevant education to all the children in
their communities were among those who
participated in the institutes for teachers
of the disadvantaged and who took the
initiative in marshalling resources of the
National Council to join the war on pover-
ty but to do so by atracking first impover-
ished, misdirected education for the dis-
advantaged.

IN February, 1965, the Executive Com-
mittee of the NCTE decided that the
Council and the profession needed informa-
tion about educational programs in the En-
glish language arts then being offered the
disadvantaged in many parts of the country.
Thereupon the Executive Committee a
pointed the NCTE Task Force on Teach-
ing English to the Disadvantaged and ap-
pointed Richard Corbin and Muriel Crosby
Cochairmen. The group achieved the im-
ible. By November 1965, the Task

orce working through its crash
had completed its visits and surveys ot 190
programs in 115 districts and agencies in
sixty-four cities and towns, including twen-
ty-eight involving the preparation of teach-
ers, and then wrote and published a three
hundsed p:ge report: Language Programs
for the Disadvantaged

In its chapter on teacher education the
Task Force discusses the work of the En-
glish teachers in schoals and institutes and
also the preparation to teach English to the
disadvantaged offered in twenty-eight pro-
grams and ten institutes. It summarized
some of its findings as follows:

For many an English teacher a class-
9 (Champaign, Illinois; NCTE, 1965), pp. v,
167
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room of disadvantaged students is a cru-
cible. In it, otherwise insignificant handi-
caps are starkly revealed, A gap in prep-
aration, & narrow view of man, a limited
tolerasice for variety in human nature—
any of which might pass unnoticed in
another setting—not only come to the
surface, but virtually guarantee failure.
This failure is rooted partly in
education programs that fail to provide
a broad view of man, in academic special-
iutiz'n .divorc:d from the .dgnunt('l; of the
work, in professional training that pro-
vides neither the rationsle nor the l:lull
needed for teaching dissdvantaged chil-
dren,100 -

As shown earlier, Coulter cautioned in
1912 againse academic specialization di-
vorced from the demands of the work of
teaching children. The issue of relevance
seems etermal,

On the basis of its analysis of the complex
of problems and of the p! designed
to prepare teachers of English to meet some
of these issues and to help the individual
human being who is so insdequately sum-
marized by any identifiable difficulties, the
Task Force makes several recommends-
tions. Among them is that the person pre-
paring to teach English to disadvantaged
students must study cultural anthropology
and urban socioloﬁly and have practical ex-
periences that will help him understand,
smong other factors, “the lives and the
learning styles of children in depressed
aress,” “the psychological and sociological
roots of prejudice and the problems with-
in and between ethnic d{roups.” and “de-
velop a positive attitude toward servi
in prognhm: foz dn?ct!;mg;gxel?dl students,
Throu, study of the hnful
hemufthlqr&::lg’ou;:l‘h:mreo lug:

o language,
%gea'b%uﬂtuchnguagey learning. ‘Languag'
here refers [to] not onlg' its sounds, word
formation, and syntax but also its social,
geographical, and historical manifestations.
Of particular but not sole importance is
the emerging work in social dialectology.”
Essential also are his learning to tesch read-
ing and his reading widely 1n literature ap-
propriaté to these students. It also recom-

100]bid., pp. 167-168.
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mends that teschers not reptnng to teach
the disadvantaged shonrd be hel to
“understand the problems and satistactions
of those who do.” ;: " 4
A valusble guide to the readi ros-
ive and ngemrvm teachers ofmt‘hepdis-
advantaged should do is now available to
them: We Build Together, A Reader's
Guide to Negro Life and Literature for
Elementary and High School Use, edited by
Charlemae Rollins.12 This timely guide is
a classified, annotated bibliography of books
by and sbout Negroes. It also includes an
informative introduction written by Charle-
mae Rollins snd Marion Edmsn on the
nature of these books, criteris for selecting
them, examples of books judged according-
ly, and on the treatment of stereotypes.
In his preface to the Task Force Report,
Richard Corbin puts the case for educa-
tion in the nation’s campaign-against the
corrosive effects of poverty upon the hu-
man being:

Without the skills, the knowledge, the
understandings that only training of the
mind provides, there can be no durable
solutions to the age-old human prob-
lems of vocationsl independerce, slum
housing, social disjuncture, and intel-
lectual atrophy that are the fated prod-
ucts of poverty. Without literscy and

" without the exscrience of literature, the
individual is denied the very dignity
that makes him human and a contributing
member of our free society.13

MSomewd hat at the other enge::“t!he nmial
and educational spectrum a another
report in 1965: Freedom Pand Discipline,
Report of the Commission of the Col-
lege Entrance Examination Board.10¢ It rep.
resents the Commission's seatement on the
nature of the English curriculum in the
schools, methods of teaching the compo-
nents of language, composition, and liter-
ature, and recommendations on the prep-
aration of teschers of English as a means

1011bid,, pp. 171-181, passim.

102Committee for 1967 Revision of We Build
Together (Ciumgign. Nlinois: NCTE, 1967).

103Lenguage Programs for the Disadven-
taged, ﬁ.v. ‘
104(New York: College Entrance Examina-
tion Board, 1965).

T
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of improving the quality of instruction.
Its mmnom for the academic snd
professional preparation reinforce those im-
plied in the Basic Issues Report, the stan-
dards of tion in The National In-
terest the Teaching of English, snd
those stated in Volume V. The recom-
mendations on conditions in the schools
most conducive to the effective teaching of
En‘glvish are practicsble and highly relevant.
: hec;duwinl%Sdncuhnmonh; the P::fwnde-
y agreements on what ession
was beginning to believe is prm
aration of teachers of ish for
elementary and seco schools. The
climate was highly favorable for the Ad-
visory Board of the English Teacher Prep-
arstion Study to convene in Denver,
1965, to hold its first i
and thereby lsunch the nineteen
study to develop the Guidelines for the
tion of Teachers of English. The

sccount of this Stud elsewhere
in this issue of the gng;ub Journal,

NDOUBTEDLY, the most signi

event in 1966, psintl\;‘ﬁd?.
related to the ing of English in ele-
mentary and secondary schools and in-
direfitsl{ to t!d\: education of teachers of

was the o-American Seminar
onEflgd\eTmhi?‘:?%nglkhheldqu—
mouth College ug’\engtlun;ﬁxmmg‘“]?h\:
two reports on conference by
Dixon of En and Herbert Muller
from Indisna University have slresdy been
mentioned. The NCTE is publishing six
monographs written by participants.

Of specisl pertinence here are the sec-
tions in the two reports on tescher edu-
cation. And yet comments on teacher edu-
cation are meaningful only in the context
of what was said and illustrated aboue the
tuchherer's i pfv’%wmgﬁu}cﬁpmua
teacher of English. The point of view
sentedpcmnnvelythroughoucd\e&mg:‘r
by the school and college teschers from

rest Britsin emphasized, fir, the im-

105 -one representatives of schools snd
colleges in Great Brisin, one from Canads,
twenty-five from U.S. schools and colleges
for slmost a month. Twenty-one consultants
the Seminar for brief periods.

v

portance of the teacher's concepe of
subject and of the relationship of it and
himself to his students, and, second, the
inescapable importance of the individual

child’suﬁnnca, ially those with
:ll?np: is striving for some concepe of

.huencounte:sm‘wid\lifeinmdoutof
school, his use of language in tlking snd

ing #8 8 means of trying to shape him-

experiences, his engagement

periences undesl as & means

ofaeemgh:maelf mlﬁswoﬂdmoncleu-

K.elnshou,uuheuneed“hclpinndizing
full importance of in society
*nd in the development u’n"i:dividnds

nality and view of reality.
P“I:his summary of tln\:lgnrqnouth.dis-

int
his subject, and his ils is refreshing.
mm&ons_rrovidedpl‘:}g the British sre
impressive. To many Americans at the
Seminar, especislly to professors of Engli
all this came as 8 life-giving breeze

d:oqam Dixon, Growtb through English, op.
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THUScomuto:clotet!\ishhtoryéfd\e

men':kufmn of teachers of Englsh. It is
i to draw g.ention to a succession
of evems, documents, and people; esch
seems to represent nt only 8 tion
of scattered tendencies but also a gsthering
of forces for  fresh look shead. Among the
many persons xnd contributions that might
have been considered, the following may
have served this dual : the structurs
m functions (of the > the of Ten

its Report (1892-1894); fessional
contributions of Fred N. Scott (%33-!9!3);
the founding of the NCTE in 1911; Hosic's
Report om the Reorgamization of Englith
in Secondary Schools (1917); the work of
Walter Barnes (1918-1935); the achieve-
mission under chairmanship .
Wilbur Hatfield (1929-1940), notsbly its
fitse report, An Experience Curriculum
(1935); the :pppiment of the second Cur-

riculam Commission under the directorship

of Dors V. Smith and is five
(1946-1963); the Conference on Basic
(1958); the appesrance of The Education
of Teschers of English for Americen
Schools and Colleges (1963); the NDEA
Institutes for the Advanced Seudy of En-
gid\ (1965- ); and the conv: of the
Conference (1966) in the midse
of the nineteen-month English Tesacher
Preparation Study (1965-1967) that termi-
nated with the publication of the Guide-
lines in 1967. ‘
Because of the attention given .
ou: to the significance of tﬂvnwm
ard workings of importsnt committees and

festures of the English Tescher Preparstion:

Scudy should also be noted in thiis context.
‘The historic between the worth of

credit for taking this iniistive belongs to
the National Associstion of State Directors
of Tescher Education andCemﬁemon

gE 2
bt
i’igfg%%%
i
A

LT

11
i
:
g
i
3

g
|
g%
%§

i
zgg
i

g
i
?.

- N )]
:
%%
iy
2
1=

]
:
|
?

:




ENGLISH JOURNAL

524

CRCr

F: .mwmm,. m.& ¥T- w_l.mmm 2 mw w,m ig3
R i
! m. wmnw el Relidt
..m. ik 32 mwmmﬁm ol b
13 m@ %x “mmnummm IR RP LT
mmm m wm,....mm 27 wam m.m.mm Mmmwmwmwm |
mmmﬁ R i i
TR PEH e TR L L H A e
it A 8
& 8 ¥ gPul .u

G

R N TR Mm b
ummm.mwm mmﬂmwmmw wmmwmmm mmmm MW wwm;m



-

e R 0
et z ~

*
Y

A i

A b

A S

The History of ETPS

Michael F. Shugrue

Assistant Secretary for English
Modern-Language Association
Associate Director, ETPS

HEN the ecighteen members of the
Seaff and Advisory Board of .xe En-
glish Teacher Preparation Study met for
the first time in Denver on September 13,

1965, they were fully aware of the magni-.

tude and importance of the task they were
undertaking. Previous NASDTEC studies
in science and mathematics and in the mod-
ern foreign languages had dentonstrated
that effective Guidelines for the preparation
of teachers could influence the cerufication
policies of the states and teacher prep-
aration programs in colleges and univer-
sities throughout the United Scates. The
NCTE Committee on_the Preparation and
Certification of Teachers of English, led
by Eugene Slaughter, Donald Tuttle, and
Autrey Nell ‘Wiley, had long urged that
a national study build upon grevms rec-
ommendations and the expertise of schol-
ars and teachers to produce guidelines

which could imp::ve teacher
in English ind\ePiJnited Scates it‘:ﬂ levels.
Now, with a grant of $172214 from the
Cooperative Research Program of the US.
Office of Education to Western Michi
University, NASDTEC, MLA, and NCTE
could b%xh a study under the direc-
tion of jam P. Visll, Executive Secre-
tary of NASDTEC.

At its first ing the Advisory Board
nudedlm'me?;ln‘l;tdecmo"nsaboutry the
directions the Guidelines should cake over

" ference on

. and comment 1

of English. It

cussion, review, and revision to as many
organizations, associations, and individuals
as the Board could reach ‘between Seprem-
ber 1965 and March 1967. ’ )

Between October 1, 1965 and April 20,
1967, twenty drafts of the Guidelines were
presented to thirteen association meetings,
ten state meetings, four regional confer-
Mﬂan&ﬁomlconfmintwemy
states in Washington, D.C. Preliminary
drafts printed in the Bulletin of the As-

socuuonofDe&ammof glish (No-
vember 1966), the Newsletter ot the Con-

English Education (November
1966), and the Round Table (March 1967)
invited more than 4,000 teachers to review
the document. In the
saummer of 1967, the newly-printed Guide-
lines were distributed to 6,000 instructors
and ich in NDEA Summer In-

stitutes in ish, Reading, Disadvantaged
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Youth, and English as a Foreign Lan-

In Se and October 1967,
through PMLA, Elementary English, the
English Journal, and College English, the
C -idelines reached the 125,000 members and
subscribers of the NCTE and the 30,000
members and subscribers of the MLA. In
October 1967 alone, more than 1,200 copies
were distributed as the result of a state
meeting held ar Asilomar in California on
September 29-30. The development of the
ETPS Guidelines is a story worth follow-
ing.

During the o-American Con‘ rence
on the TuchinA;galnd Learning of  lish
at Dartmouth in August-Sep.. nber
1966, Nelson Francis of Brown Uttiversity
wryly-called the ETPS “the oldest, con-
tinuing, floating conference in America.”
The process by which the Guidelines was
revised and polished became, in fact, as
important a way of making the educational
community aware of the need for reform
in teacher preparation programs as the
questioning, and revision demonstrated both,
a keen interest and ‘a growing awareness
of the need for improvement on the
of educational from many. disci-
plines in every -of the country. That
college English tp;cnhers should discuss the
content and implementation of the Guide-
lines at the annual meeting of the Modern
Language Association in 1965 and at the
South Central MLA, the South Atantic
MLA, the Midwest MLA, and the
Mountain MLA was essential. That school
teachers and those who supervise teachers
should discuss them at the national meeting
of the NCTE in Boston in 1965 and again
inl-l.onstoninl%tsd::wellasinaﬁliat;

out was y
neccsay.  Represcotutres o - o
groups, too, reviewed the Guidelines and
offered suggestions for improving them:
the American Association of Colleges for

JOURNAL

School English Teachers, the International
Reading Association, NASDTEC itself, and
the Speech Association of America. Mem-
bers of these associations met with state
school officers, teachers, and members of
the ETPS Staff in ten states to consider
how the Guidelines could improve current
certification policies: California, Florida,
lowa, Maryland, Massachusetts, Missouri,
Nevada, New Jersey, New Mexico, and
Washington. To make the document truly
representative, persons from all levels and
sectors of public education and from every
state in the Union were invited to take part
in the continuing dialogue. To test the
practicality of the Guidelines for collegs
and universities, AACTE selected 100 in-
stitutions to examine the document in 1966
and to prepare written evaluations of the
Guidelines for the use of the ETPS Board.
Someone closely identified with the Study
—usually 2 member of the staff—worked
with each of these groups to outline the
nature of the study and to record sug-
gestions and revisions. William P. Vsi:i
Director, Eldonna Evertts and Michael

:.Shugrue, Associate Directors, traveled
more than 50,000 miles each in the course
of the study to explain its background, to
take part in discussions, to analyze the re-
visions and recommendations which came
from each meeting, and then to draft the
document again.

In preparation for the Northeast Regional
Conference, held in Boston on November
28-29, 1965, the Staff drafted Guidelines
based on recommendations published by the
NCTE, the Commission on English, and
ISCPET, and reviewed by the Board in
Denver. After revisions by the Board mem-
bers, the draft was studied by twenty-
seven chairmen of departments of English
at thie South tentral MLLA on November
4, 1965. A further revision, draft number
three, was ready on November 15 for the
Northeast Regional Conference. Sixty-three

Teacher Education, the Association for_scholars and teachers debated issues and

Childhood Education International, the As-
sociated Organizations -of Teacher Edu-
cation, the Association for Supervision and
Curriculom Development, the College Con-
ference on Composition and Communics-
tion, the Conference on English Education,
the Mlinois Scate-Wide Curriculum Seudy
Center in the Preparstion of Secondary

rewrote sections of the drafc for two
day.s; g:; Staff th;n revzsed thethdocnment

ore copies to (] -
f&a‘:rnpersons mk ’ in the Welghestv.arnty
Regional Conference in Salt Lake City on
January 9-11, 1966. As a result of a series
of conferences with organizations and state
groups, six more “revisions preceded the

SN
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Midwest Regional Conference, held in con-
nection with the Midwest MLA at Jowa
City on April 30—-May 2, 1966. At that
meeting sixty-one persons radically revised
the document. Basic issues such as the
nature of the composin ;;rocess and the
responsibility of the lgng ish teacher in
reading were hotly debated. The Advisory
Board met early in June to consider the
hundreds of recommendations and re-
writings which had been submitted to the
Staff during the first year of the study.
Draft twelve emerged from that conference.
The Staff continued to polish the document
over the summer months until draft sixteen,
approved by the Board, was sent on Octo-
ber 26, 1966 to the seventy peisons who
gzrcicipated in the Southern Regional Con-
erence, held in Charlotte, North Carolina,
on November 13-14, 1966, in connection
with the meeting of the South Atantic
MLA. Although draft seventeen did not
.reach members of the Board until Christmas
Eve, it contained an urgent request from
the Staff to read the Guidelines, comment
n, revise, and return them before the
first of the year. Draft eighteen, a tribute
to the dedication of the Advisory Board,
was mailed to the 132 persons invited to
attend the three-day national conference in

- Chicago on January 26-28, 1967.

The weather intervened. When the snow
began to fall during the night, no Chicagoan
thought that Thursday, January 26, 1967,
would be a day 0 remember. Even the
weatherman had predicted only a snowy,
blustery, winter day typical of Chicago
in January. That morning, teachers and
scholars across the United States packed
their bags, studied the final draft of the
Guidelines, and prepared to travel to Chi.a-

go. Thirty-five NASDTEC members, in
session for a meeting of their own prior to
the national ETPS conference, noticed at
noon that the snow was coming down
harder and wondered if the snarl of traffic
on State Street was a sign that late trains
and planes would delay those coming to -
the three-dag' discussion session on the
Guidelines. late afternoon it was ap-
garent that Chicago was in the grips of 2
blizzard unparalleled in the modern his-
tory of the city. Despite twenty-six inches
of snow, seventy-nine persons began their
deliberations on Friday morning. Some,
- who had_come by train or bus, were de-
layed for many hours. James R. Squire,
Chalrmati of the ETPS Advis&r,y Board,
boarded a bus in Detroit on Wednesday
night, became trapped in the snow drifts
near Gary, Indiana, and did not reach
Chicago until Saturday morning.

Despite the harassments of the weather,
the ETPS national conference successfully
refined the document, bringing it close
to final shape. At the end of the Saturday
session, NASDTEC members retired to
consider the Guidelines; their endorsement
came quickly, subject only to the final
editorial revisions suggested by the national
conference. By late March, after the Board
had discussed draft nineteen, the Guidelines
were finished and had been officially en-
dorsed by the Executive Committee of
NCTE and the Executive Council of MLA.

The history of the project has, then, a
happy ending. That happy conclusion is,
however, really only the beginning. The
Guidelines must now stimulate discussion
and provoke action.throughout the United
Gtates to strengthen teacher preparation

programs in English.
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THE NATURE AND PURPOSE OF THE STUDY

THESE guidelines for the preparation of teachers of English in the secondary schools
and for that portion of the preparation of elementary teachers related to the teaching
of English emerged from the English Teacher Preparation Study, a project conducted
jointly by the National Association of State Directors of Teacher Education and Certifi-
cation (NASDTEC), the National Council of Teachers of English (NCTE), and the
Modern Language Association of America (MLA), with the cooperation of Western
Michigan University, Kalamazoo. The Study was supported by a grant from the United
States Office of Education. The Guidelines were prepared between September 1965, and
March 1967, through a series of four regional conferences and a national meeting, as well

»

as through consultations and conferences with interested agencies, organizations, insti-
tutions, and individuals. Throughout the Study, successive drafts of the Guidelines were
widely distributed for evaluation to those who attended these meetings and to others
who were invited to react to them. From the beginning, classroom teachers, professors
of English and of Education, deans of instruction, and state school officers helped iden-
tify critical issues in the preparation of teachers of English, and helped draft and refine
these recommendations. o

The Guidelines are intended to suggest desirable competencies for teachers of English.

They should help State Departments of Education evaluate a) srograms for the prepara-

b) individual applicants
for certification. The Guidelines shiould also help colleges and universities develop and
evaluate programs which prepare teachers for elementary schools and teachers of English
for secondary schools andp should encourage institutions to select and recruit good teach-
ers for the teaching profession.

These Guidelines should not be applied arbitrarily in the certification process. They
are intended, rather, to set a context within which programs for the Tzreparation of
teachers of English can be evaluated with discretion and imagination. They should be
used to encourage a college or university to experiment judiciously with curriculums
which give promise of improving the teaching of English. They reinforce the responsi-
bility of deparcments of English to participate actively in the development of teacher
preparation programs and suggest that departments of English and of Education, work-
ing together, will need to design new courses and new course arrangements for the
preparation in English of teachers for elementary and secondary schools. )

ese recommendations for the preparation and certification of teachers of English
focus upon personal qualifications, skills, and kinds of knowledge which contribute to
effective teaching: the teacher’s personality and general education; his skills in listening,
speaking, reading, and writiriﬁl and his knowledge about and ability to teach language,
literature, and composition. The document uses the divisions of English into language,
liverature, and composition to describe the various responsibilities of the English teacher,
but emphasizes that, while it encompasses many areas of study and practice, English is
herein conceived of as a unified discipline, Anyone studying and using these Guidelines
must recognize the importance of this conception.

Although English studies in American colleges and universities have emphasized chiefly
the reading and appreciation of literature, the preparation of the elementary school
teacher and of the secondary school teacher of English must include work in the English
language, in composition, and in listening, speaking, reading, and writing, both to extend
the teacher’s own background and to prepare him to meet the full range of his obligations
as a teacher of English,

By language is meant the structure and historical development of present-day English.
By literature is meant chiefly British and American writing of distinction, but also any
other writing of distinction in English or in English translation. By children’s literature
or literature for adolescents is meant literature which has particular interest and value
for children or adolescents. By composition is meant oral and written composition and
the relations of these tw6 modes to rhetorical theory.
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The phrase, “the teacher of Fmglish at any level,” refers not only to the secondary
school teacher of English, a specialist in English, but also to the elementary school teach-
er, who, despite his many other professional obligations, spends some 40 to 60 per cent
of his time teaching English and related skills, The Guidelines identify basic areas of
study for the teacher of English at any level and sufgect ‘;‘)reparation relevant to the
special needs of any elementary or secondary school teacher. However, teachers in-
terested in working with, or assigned to work with, preschool children, junior high
school f'oungsters. students who are disadvantaged, or those learning English 2s a
second language must supplement the basic preparation outlined herein. )

Two basic assumeﬁrtions underlie these recommendations: first, to terh the content of
his subject effectively, the teacher not only must know the varied subject matter of En-
ﬁh‘sh but also must understand how to communicate his knowledge and appreciation to
is students; second, his preparation’ for teaching English should be based upon and
supplemented by a background in the liberal arts and-sciences, including psychology.

The Guidelines are intended not to suggest the efficacy of one kind of classroom or
school organization over another, but rather to emphasize the importance to the teacher
of preparation in his subject and in related fields. :

The Guidelines attempt to identify and emphasize the competence that should be
devetl:}ped by a satisfactory program of English teacher preparation. They do not
identify in any detail, however, specific courses which might exist within a program or
the arrangement of such courses, nor do they attempt to prescribe the specific number of
credit hours in English required for adequate preparation. It was the consensus of those
participating in the conferences, however, that at least fifteen semester hours (or
equivalent) in English above the level of freshman English would be required for the
adequate preparation of the elem classroom teacher and that at least thirty-six
semester hours (or equivalent) above the level of freshman English would be required
for the adequate preparation of the secondary school teacher of English.

The Guidelines do not imply that every beginning teacher will have a mastery of all
the knowledge and skills described, but do identify areas in which the beginning teacher
must have studied and also suggest the direction—as well as the diversity and the depth—
of further study. Not all of the work outlined herein must be taken during four under-
graduate years of college; some students will bring strong secondary backgrounds to
college; others will need to comflete a fifth year of study before they enter the class-
room. The beginning teacher of English at any level has a special responsibility to be
well qualified because he is a2 member of his profession from the moment he begins to
teach, He must have special training in English and he must have a real understanding
and awareness of students, their needs and interests, and the world in which they live.
Although the-teachet of English incorporates journalism, dramatics, speech, and the
teaching of reading skills into his teaching of English, he is not a specialist in these areas.

These Guidelines are indebted, in part, to recommendations on the preparation of
teachers recorded in The Education of Teachers of English for American Schools and
Colleges (NCTE, 1963), Freedom and Discipline in English (Commission on English,
CEEB, 1964), and many studies listed in the continuing bibliography on certification
reported each spring by the NCTE Committee on the Preparation and Certification of
Teachers of English.

Two studies served as immediate precedents for this project. The first, completed in
1963, established guidelines for preparing teachers of science and mathematics; it was
conducted by NASDTEC and the American Association for the Advancement of
Science. The second, completed in 1965, produced guidelines for the preparation of
teachers of modern foreign languages and was conducted by the MLA and NASDTEC.
Both studies were supported by the Carnegie Corporation of New York.
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GUIDELINES FOR ENGLISH TEACHER PREPARATION

1. The teacher of English at any level should have personal qualities which will con-
tribute to his success as a classroom teacher and should have a broad background
in the liberal arts and sciences.

IL A. The program in English for the elementary school teacher should provide a
balanced study of language, literature, and composition above the level of freshman

. English. In addition, the program should require supervised teaching and English
or language arts methods, including the teaching of reading, and it should provide
for a fifth year of study. : :
B.. The program in English for the secondary school teacher of English should con-
stitute a major so arranged as to provide a balanced study of language, literature,
and composition above the level- of freshman English. In addition, the program
should require supervised teaching and English methods, including the teaching of
reading at the secondary level, and it should provide for a fifth year of study, largely
in graduate courses in English and in English Education.
C. The teacher of English at any level should consider growth in his profession as
a continuing process. .
The teacher of English at any level should have an understanding and appreciation
of a wide body of literature. .
The teacher of English at any level should have skill in listening, speaking, reading,
and writing, and an understanding of the nature of language and of rhetoric.
The teacher of English at any level should have-an understanding of the relationship
of child and adolescent development to the teaching of English.
The teacher of English at any level should have studied methods of teaching English
. and have had supervised teaching.

GUIDELINE |

The teacher of English at any level should have personal qualities which will contribute
to his success as a classroom teacher and should have a broad background in the liberal
arts and sciences.

A. Like all other teachers, he should be able to work successfully with children or
adolescents and with his peers. He should have a mature personality and possess
such important qualities as creativity, a sense of humor, self-discipline, and a genuine
appreciation of the variety of linguistic and cultural backgrounds of his students.

B. He should be an educated person who has a critical awareness of himself and of
the world in which he lives. Careful counseling should help him plan a balanced
program from among the many disciplines which can contribute to his intellectual
growth and to his effectiveness as a teacher of English. .

1. History, speech, fine and applied-arts, and foreign language would be particularly
appropriate in a program for the teacher of English at any level.

(a) Because American literature is an integral part of the curriculum in the
secondary school, the teacher of English would benefit from a stdy of
American social, cultural, and iarellectual history, as well as political history.
The inclusion of the works of many British authors in the curriculums of
American elementary and secondary schools suggests the value of the study .. -+~
of British ¢ultural history. The increasing appearance of African, Asian, and*
Latin American literature in the curriculum makes courses in the cultural
history of nonEnglish speaking peoples useful for all, and essential for some,
teachers.

(b) Preparation in speech should help the prospective teacher listen more criti-
cally, speak and read dloud more effectively, and assist students in developing
these proficiencies. Such preparation should also broaden the teacher’s
knowledge of the processes of oral communication, help him relate these
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rrocem at both theoretical and functional levels to other uses of the English

anguage, and provide him with the means of assessing the effectiveness of

his own use of spoken language in varying teaching situations.

(c) Study and practice in the fine and applied arts, valuable in themselves, would
enhance the teacher’s ability to recognize, to nourish, and to evaluate stu-
dents’ creative work and artistic techniques.

(d) A knowledge of at least one foreign language should not only broaden the
cultural background of the secondary school teacher, but also supplement
his knowledge of the English language and of literature written in English.
Instead of merely reading or hearing about ¢+~ difficulties and deficiencies
of translations-and about the differences between the structure of English

*and that of other languages, he should learn about these matters directly
through study of another language, classical or modern.: Especially appro-
priate is the study of a foreign language having a literature that has signifi-
cantly influenced English and American literature. But in the present world,
important advantages accrue from a practical command of any living foreign
language. o

The increasing frequency and intensity of problems of bilingualism and
multi-dialectalism in American schools make it virtually imperative that
both the elementary school teacher and the secondary school teacher. .of
English be familiar with a foreign language, with the methods by which
English is taught to speakers of another language or dialect, and with the
psychological processes involved in learning a second language or dialect.

2. Philosophy, history, sociology, psychology, anthropology, and ge raphy, valu-
able in thcinselves, would help the prospective teacher become familiar with a
Frowing body of information that contributes to our understanding of man, his
anguages, and his literature.

3. The sciences and mathematics would gii:e the prospective teachér some knowl-

edge of these subjects, an understan of their importance in the modern
world, and an introduction to methods of scientific analysis.

GUIDELINE II

. The program in English for the elementary school teacher should provide a balanced

study of language, literature, and composition above the level of freshman English.

In addition, the program should require supervised teaching and English or language

arts methods, including the teaching of reading, and it should provide for a fifth

year of study,

1. The elementar{ school teacher spends between 40 and 60 per cent of his time
teaching English and related skills in almost any pattern of school organization,
(2) His preparation program should, therefore, develop his own skills and in-

crease his knowledge of the components of English.
(b) His program must, in addition, include study of materials and methods for
teaching English to elementary school children.

. The fifth-year program may be taken either prior to teaching, during summers,
of through accredited extension or inservice courses taken during the school
year, but it should ordinarily be completed within the first five years of teaching.
The elementary school teacher should study English and English Education to
supplement his basic preparation. His needs, deficiencies, or special interests, de-
termined through careful counseling,. may suggest undergraduate or graduate
work in these or other areas.

The program in English for the secondary school teacher of English should consti-

tute & major so arranged as to provide a balanced study of language, literature, and

composition above the level of freshman English. In addition, the program should
require supervised teaching and English methods, including the teaching of reading
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H at the secondary level, and it should provide for a fifth year of study, largely in
$ graduate courses in English and in English Education.
; 1. The secondary school teacher of English i: a specialist in English:
~ (2) His preparation program should, therefore, develop his own skills and in-
crease his knowledge of the components of English.
(b) His rogram must, in addition, include study of materials and methods for

[y

t English at the secondary level.
2. The fifth-year program may be taken either prior to teaching, during summers,
or through accredited extension or inservice courses taken during the school

year, but 1t should ordinarily be completed within the first five years of teaching.
The secondary school teacher of English should ordinarily study English and
English Education at the graduate level. His neceds, deficiencies, or special inter-
ests, determined through careful counseling, may, however, call for undergradu-
ate or g aduate studies in these or other aress. .
C. .The teacher of English at any level should consider growth in his profession as a
continuing s .
1. He should broaden his knowledge and understanding of the content and teaching
of English through reading, observation, research, formal course work, inservice o
study, workshops and institutes, and travel.
2. He should read publications which regort investigations of the organization and
content of the English curriculim, describe new and improved methods and
materials for the teaching of English, report relevant research, and examine the
hilosophical bases for the teaching of English
?le should seek further professional ‘gro

o g 4 0 AR S 011 e S 5

P

1 .
wth through such activities as member-
ship in local, state, and national professional organizations, study in the United
States and in foreign countries, and experience as an exchange teacher.

GUIDELINE lii

The teacher of English at any level should have an understanding and appreciation of a

wide body of literature. N

A. His undergraduate program should have prepared him to read for his own enjoy-
ment, to gain insight into himself and the world around him, and to understand and
appreciate how writers order experience.

1. He should have developed a strong commitment to literature as an experience
to be enjoyed both in and out of school classes.

2. He should have developed the habit of reading beyond clasroom necessity so
that he can bring to his teaching a wide experience ‘with literature and with the
mwl:ss. of stimulating his students’ creative responses and reactions to literary
wor '

B. He should have studied- literature systematically. : |

1. He should know a wide range of significant works of literature recognized as
classic and, in addition, examples of other well-written discourse.

2. He should have studied such major literary genres as drama, poetry, fiction, and
the essay.

3. He shot}x’ld be able to relate contemporary writing to the traditions from which
it grows,

4. ngshould have studied important writers and writings of English and American ‘
literature both to extend his knowledge of literary history and convention and to g

5 develop his critical skill. :

He should have studied some representative works from literatures other than

English and American.

6. He should have studied in depth some major authors (such as Shakespeare) and
at least one literary period.

,_m
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He should have uxﬁred critical and scholarly tools.

1. He should be-able to use his knowledge of langusge and rhetoric to anslyze
literature more ively.

2. His study of different ways of analyzing a work of literature should include
some formal training in the theories of literary criticism and practice in close
textual criticism,

3. He should be able to analyze and discuss langusge s it is used in various media
and literature as it is presented in such medis-as radio, television, motion pictures,
and theater. i

He should know literary works sppropriate for the level at which he teaches.

* L The elementary school teacher should know a wide body of children's literature.

2, ’I;he secondary school teacher of English should know & wide body of literature
of adolescents. . - .

He should have studied and practiced the strategies of mchmg literature to students

who have & wide range and variety of individual and group differences.

1. He should be able to foster in his students a taste for literature,

2. He should be able to demonstrate processes of literary analysis to his students

through critical techniques appropriate to the literary 'work ‘and to the level at
which he is teaching.
3. He should have a knowledge of the theories and methods of teaching children
and adolesceats to read literature with skill and perceition.
4. He should be able to insure s fuller understanding of literature through his own
oral readi:g and through classtoom activities such as individual oral interpreta-
tion, choral reading, and appropriate dramatic activities of all kinds.

GUIDELINE IV

The teacher of English at any level should have skill-in listening, speaking, reading, and
writing, and an understanding of the nature of language and of rhetoric.

A. He should have develo‘fed skill in speaking and writing.
su

B.

1 H;d should have had supervised practice in speaking and writing in a variety of
modes. .

2. He should have scquired a functional understanding of the activities essential to
the composing process, and of the qualities and properties of children's writing.

3. He should have had supervised practice in describing, analyzing, and evaluating,
for purposes of teaching, various kinds of speaking and writing, both historical
and contemporary. )

4. He should have had special work appropriate to the level at which he will teach:
(a) to develop his skill in reading nfou and in sto; ing; -

(b) to develop his ability to help students contro] and expand their linguistic
resources for conversation and other forms of oral discourse, such as story-
tclh'ni, informal or structured discussions and reports, or fully developed
speeches for public occasions; .

(c) to develop his ability to help students find adequate means of expression in
both imaginative and factual writing;

(d) to increase his awareness of the origins, the objectives, and the potentialities
of composition teaching in the schools;

(e) to prepare him to teach spelling, handwriting, and other conventions of
written expression,

5. He should have had instruction in writing beyond the college freshman level,
cither through an advanced course in composition or through supervised indi-
vidual inst:n:ictioxlx’e and pract‘ilce. " :

Not only should he be prepared in the technical and"exposito. ts of composi-

tion, bu); he should alls)o ave explored the e:reativexpa?:dl ]ge::gnecg fum':tionpso of
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and writing and the relations between such creativity and other forms of
expression, .g., painting and i
C. He should have 2 well-balanced descriptive and historical knowledge of the English

lmﬁ:ge.

1. He should have some understanding of phonology, morphology, and syntax; the
B sources and development of thgml-:iglisﬁhvocaﬂry; mnotgcys. and social, re-
Lo ﬂonal. and functional varieties of English usage. )

By 2, an:l should be acquiinted with methods of preparation and uses of dictionaries

grammars,
3. He should be well-grounded in one grammatical system and have s working
S , acqusintance with at least one other ; ’

3 - . Ce » 0 » . .
& 4. He should have studied basic principles of language learning in order to apply
ih his knowledge st various grade levelsplto the problems of those learning to spesk,
s H wmﬁwﬁw?'mﬁgdf'&e‘w d £ linguistics and
o 5. He ve an understanding o ive domains of linguistics an
b rhetoric, and of the range”of. choice available within the structure of the
£ D. He should be able to utilize his knowledge of language and of language learning to
develop his own and his students’ ability t8: read and to listen. His knowledge should
5 include an understanding of the components of reading and Jistening processes and
o of the variety of ways in which people read and listen. y
é E. E}!‘e should have acquired a functional understanding of the nature and substance of
. rhetoric.
v 1. He should have some acquaintance with the principles of classical rhetoric, and
B should understand their relationship to modern rhetorics.
X 2. He should have some acquaintance with the influence of rhetorical theory on
o the teaching of c:;néo&ition. .
S 3. He should have sufficient acquaintance with the tErinciplu of rhetoric and the
i nature of the writing process to be able to use the former, where relevant, in
v analyzing the latter or products thereof, whether written or oral.
4. He should have sufficient acquaintance with the ‘ll)rinciplw of rhetoric, as related
= to the writing process, to be able to use them, where relevant in his own writing
2 and speaking, and also in his teaching.
5
: GUIDELINE V

The teacher of English at any level should have an understanding of the relationship of
child and adolescent development to the teaching of English.

A. He should in a formal way have studied human behavior, with emphasis upon the
age level at which he.plans to teach, and should explore relevant research on child
al‘icslh. adolescent development for its possible implications for the curriculum in En-
g * R oL 1
1. He should have studied the language development of children and adolescents:

their interest in language, their growth in using vocabulary ard syntax, in under-
sunding and using figurative speech, as well as their growth in the ability to
istinguish among several varieties of

g
. ;

e A, e
o T g e T TR
)

SRS

e 2. He should be aware of the growing knowledge about the relationships between
@ ge development and personal development,

. He should be aware of the growing knowledge about the specific relationships
between contr:iL;f spoken language (sentence patterns, vocabulary, dialect) and
success in reading.

He should recognize aspects of child development that will help the teacher
select literature which children or adolescents are likely to undesstand and enjoy.
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Because h; :mst conmmhnd evalb:ge tl;)e pegf:lnnme :f his students an:ld the effec-

uveness of his own,t ) subjectiv and measuring

student performance, he shu:)guld understand they techmci;mes, and limita-
tions of testing and of grouping students by interest, aptitude, achievement, and task.

He should be familiar with theories of reading and be sble to apply appropriate

methods to improve the reading abilities of students st various levels of vement

and with various rates of progress.

1. The elementary school teacher should have an understandirg of developme..cal
resding from éarly childhood to adolescence and be sble to utilize that under-
standing in his teaching. .

2. The secondary school teacher of English should have an understanding of devel-
opmental reading, particularly at the junior and senior high school levels, and be
able to utilize that undemnéng in his teaching.

GUIDELINE VI

‘The teacher of English at any level should have studied methods of teaching English

and have had supervised teaching, - -
A. He should have considered and analyzed thé purposes of English instruction in the

B.

b I o

&R

schools.

The elementary school teacher should have had supervised tesching or an internship
which includes the language arts guided by ers and supervisors prepared in
this area, should be able to relate the language arts to other elements in the curricu-
lum, and should be aware of recent developments in the teaching of English.

The secondary school teacher of English should have had wsﬁemud md::g oran
internship at the level at which he plans to teach. He should be guided by a
supervisor who has successfully esught English at that levei and is aware of recent
developments in the teaching of Engli

He should have learned to use in his teaching what he knows about children,
adolescents, and the ology of learning.

He should have } to analyze units of instruction,-to prepare-individual Jessons
and teaching materials, and to understand and evaluate the development and design
of courses of studK.

He should know how to create or find, evaluate, and use significant instructional
materials from various media: texts of all kinds, films, kinescopes, tapes, records,
slides, and programmed materials,

He should know how to select, adapt, and develop activities and materials appro-
priat:: to different age groups distinguished by maturity, culture, ability, and
achievement, and to individual students.

He should have learned how to :mnin students who have the kinds of differences
or d&;abllmes in the language which should be referred to specialists for
attention.
He should have anal and practiced a range of teaching techniques, with par-
ticular attention to the techniques of inductive ing.

He should have learned how to correlate the contents and skills of listening,
sp“;l.n;f. reading, and writing with -one another and with other subjects in the
c um. -

He should have studied and practiced ways to foster creativity in the speaking and
writing of his .tudents. -

He should understand the kinds of problems which censorship and nda can
bring to the school and have learned procedures for handling specific situations.
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IV Classic Statements on Teacher Preparation

in English

e The 1958 NASDTEC Declaration of
t;‘;.Polfcy on Teacher Education and Certifica-

The changing needs of soci make
i ing_ demands on teach\\rl:tyfor the

-education of all citizens. If the teacher

is to. meet these demands, his education
must be broader and more intensified than
ever before.

Every state requires a license for those
who direct the education of children and
youth in order to protect and promote the
educational welfare of its citizens. Similar
provisions exist for licensing in all pro-
fessions. The stat directors of teacher
education and certisication are the admin-
istrators of this legal authority for state
licensing of teachers. The National As-
sociation of State Directors of Teacher
Education and Certification, recognizing
the obligation of states to provide com-
petent teachers for their youth, will con-
tinue to work for the improvements needed
in the education and certification of teachers.

NASDTEC believes that the growing
and changing demands on society in the
:;st half of the twentieth céntury require

at:

(1) Prospective teachers be carefully se-

lected from smong our more capable -

college students.

(2) The beginning teacher have com-

pleted 2 well-planned college pro-
of at least four years, .

(3) All teachers have a broad education
in the ares, the sciences and the
humanities; intensive study in the
subject-mateer field(s) to be taughe;
an thorough p .parstion in the edu-
cational process.

(4) School districts sssign teachers onlz
2 subject-matter ﬁdd(:n)'ed in whic

ey are adequately prepared.

(5 Suxdards :nqd proce}:!ur'e for approv-
ing colleges and universities which
prepare teachers be strengthened and
enforced,

(6) Reciprocity in teacher certification
among the states be accorded to

graduates of approved teacher-edu-
cation programs in colleges and uni-
o

NASDTEC believes that the quality of
the educational am is direcdy affected
by the quality of the teacher. Furthermore,
the associstion believes that to attract and
retain competent teachers, it is necessary
that increased funds be provided to raise
the economic status of teachers and to im-
prove teiching conditions.

NASD‘I‘ngill continue to work for the
objectives which its members consider vital
to the needed improvement of our system
of public education. The members in their
respective states, as well s in their national
association, will continue to work closely
with lay and professional groups and per-
sons to imyprove programs of teacher edu-
cation throughout the United States.

o From The Basic Issues in the Tmhllu‘ﬁ
of English and “An Articulated Engl
Program™

The report of the “Conference ... Basic
Issues in the Tcaching of English” states
clearly the motives for studying “English,”
and presents thirty-five interrelated issues
(together with th: - complex implications).
The conferees defined an “issue™ s an
unscttled point on which the possitility
of taking opposed positions exists, and on
which agreement is likely tv be difficult.
The. mission of the Conferences was to
define such issues, to present them s show-
ing the parlous situation into which the
teaching of lish in the United States
had drifted, to provide a basic “work

4

1The Basic Issues, published in 1958, emerged
from four conferences held under the auspices
lc::s:he American s"“'di”w'dm the Col-
Engllsh Associstion, odern
Associstion, and the National Council of -

ers of English a1:d su Pctted 2 t from
- the For%ng‘wndation.pAn Arg{uluse?n Faglish

P " written by some of the members of

the Basic Issues erences snpesred in PMLA-

(September 1959) 1319,

§37

o
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psper” for concemtrating the sttention of
members of the profesion on developing
solutiomOfdnd\iny-ﬁveBuichm.

ten were concerned with the i
mdcer&ﬁcndouofmchmﬁ»rge schools:

22

23,

24.

Elementary Level .
Howmuchmdﬁmtd;henddmm-
in English elementary
gcherhwe?Oftentbe ;
erh:dmemiq. :nd
possibly s course. Is _chis
? Should he be expected to
some specific fraction of his

college program in ish’ courses?
Whulmkofcommm ight be
defincd for him? tmb'j:‘:m

essentisl? Should he have more train-
ing in writing? Should he have s
course in children's literature?

Whae skills should sn elementary
school teacher have in order to de-

vel :gemmin ils to learn to
rngp nd write 'pu? The child’s
environment outside of school seems
n:lw to beolfmlfavonfblr:‘:l?ng the mge-
 { Opl'nﬂ‘lt 8 love O
desire to write well than it used to be.
How c::d th:h teacher, th:ib schoo! pro-
grem, e school most
effectivel uimuhuetheuur:e};t'sin-
terest? How can the teacher-in-train-
ing scquire the necessary skills?

How muchofthemehu’suﬁn‘i:s
should be in educstion courses

how much in courses primarily de-
voted to and li ?

This issue is not i

25.

26.

27.

in English ‘or the procpecnve:g? ele-
mentary teacher?

Secondary Level
Ideally, how muct college stv | » of
langusge and litersture is desirable

for the secondary school teacher?
Erbich, Bot theie sach f&&l‘g
tesching o
i y to be sounder if they also
ot masiies, someting of
umanities, [

social sciences and natural sciences.
Should courses in language and licer-
sture occupy, say, one fourth to one
i college curriculum of the

b i
now o Rer-
sture. So;‘nee mdn‘g“ d be avail-
sble vo guide school administrators
and princi 13‘1 to ensble x

blic to judge uality oz
rcuhools it pays for. ql'lm s large
professional group can actuslly sgree
upon s clear statement of such stan-
dards has recently heen demonstrated
by the teschers of modern foreign
What should be the stan-

dard qualifications in English?

What is the nsibility of libers!
arts colleges in tion of ef-
fective teachers ish? What

provisions can be made for -
menting the knowledge of arts

. &:nm and for giving sppropriste

expurience, in order_to
eqnipdsefx:forwoouduymchmw
minimum time? Contrary to the
eral impression, most secondary

leges and universities; only s small
peoportion come from teachers col-
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leges, which generally concentrate
upon preparing elementary teachers.
Ype(t, thg hbcrzlgam college frequendy
recognizes little or no responsibility
on its part to qualify its students to
teach. More exploration is needed in-
" to what kinds of courses would in-
crease the student’s command of En-
glish language and literature and at
tghe same time count as educational
training of value toward certification.
What are the possibilities of spread-
ing to the rest of the country such
programs as the Master of Arts in
Teaching at Harvard and Yale? Or
such well-established fifth-year pro-
grams as are found in some states
where 2 master’s degree or equivalent
is required of secondary teachers?
Or the three-summer teacher-training
program of the State of New York?

28. What kind of training in i
methods does dlt;ammgfmre mwoc::txyg
school English teacher need? It seems

-cleir that the teacher should know
how to stimulate and satisfy the in-
tellectual curiosity-of the adolescent,

.- but the pe ical methods by
whichthisis‘ ne are not so clear.

What of | ica ini
focuses on_ developing the habit of
reading and fi -a love of liter-
ature? How much is known about
this subject? It seems evident -that
much closer cooperation between De-
partmenis of English and Depare-
ments of Education is if

- this issue is to be resolved.

2 How can the Master of Arts degree
ve made more effective in the rep-
aration of secondary school teach-
e;s?'l‘hisissuereferstod::Mzster
of Arts in the regular graduate de-
partment of English. This degree
might serve well the needs of the
secondary school teacher of English
except for the fact that he is some-
times excluded from taking it} be-
cause of inadeq

aration in ish and so takes
[, o o o
sometimes with a te provision
for content courses n English and
sometimes without. The ambiguous

M.A. in English is sometimes: con-

]
ergraduate

sidered a baby Ph.D. degree, some-
times a consolation prize for those
who cannot achieve the doctorate.
Thoughtful reconsideration of the
pnrposes andhcontent osutshe MA.
rogram might make this degree
ﬁmch nwremgrvicuble for the secon-
teacher and contribute signifi-
t;a‘anr{ly to the -whole sequenuzl_'ngnafd
cumulative nature of the ideal En-
. glish curriculum. :
33. How can we achieve articulation of
teaching aad teacher training at all
levels in - English? If .the Engiish
rogram is to become ideall en-
gal and cumulative, thereymﬁ“be
much closer communication and co-
operation among the teachers at the
various levels. Sc- e states and some
national organizations have made ef-
forts tcoward better articulation in re-
cent years, but much more remains
to be done. The ere of murual
cordality at the Green Con-
ference in 1958 and the success of
recent conferences of high school and
college English tezchers under the
auspices of the Advanced ‘lemﬂut
Program are encoura a
greater degree of argc?iz:g:s can be
obtained.

34. How can opportunities be made for
continued education ard intellectual
growth for English teachers on all

~ levels? Because English is a subject
which requires rersonal involvement,
the intellectual liveliness and interest
of the teacher are likely to be re-
flected in the student. Yet many En-
ish teachers have such heavy teach-
loads and isory ducies that
ggy cannot ﬁ:?et‘l.v:c time for read-
ing, writing, playgoing, and studying
tinxft would keep them alive and -
ing. Would fellowships, travel grants,
summer workshops, and conferences
_ remedy this situation?

Teacher preparation for ali levels de-
mands 2 more th knowledge of both
literature and the prucess of writing than is
customarily demanded. Every English tesch-
ef, no matter at what level, should have
had 3 course in advanced writing.

The teacher’s job, on all levels, is to
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fur ** the student’s mind, to stimulate it,
an. .¢ suggest (and hold to) high standards
of student pérformance. A. teacher un-
Sed with knowlddge of myth, folk-
lore. iblical lore, and fairy tale can furnish
no young mind with it, and lacking saru-
ration in it and enthusiasm can er adapt
it to norst::uhteduechild’s n::;lr::rnt.
The same holds in increasing for
the secondary school teacher of English in
the widened sphere of literary knowledge
he must have, and it is axiomatic for the
college teacher. ‘» P
The besenting problem of the elementary
school teachers of English is
litde literature. The besetring problem of
the English teacher in secondary school
is the same, compounded by the problem

~of adapting the at-present rigid sort of
~=EF " spacislized knowledge he gains from the

paern of graduate courses to effective
use in hnghg;:hool classes. Further prob-
lems of teachers in both elementary and
secondary schools derive from the sterility
of their continuing professional and intel-
lectual development. The M.A. tends to
become mrmnul,mf routines of committee
work set in,

D el oe It s e vach.
ens isolated, and the still rather formalized
pattern of graduate school programs
(keyed to the PhD. as the research de-
gree) offers lirte for them.

Every elementary school teacher should
have a minor in English with special courses
in children’s literature which include read-
ings in the fields of myth, folk and fairy
lore;~and-national legends, and courses in
the teaching of reading and writing.

E secondary school tucher of the
mb)::ymlled English should have a sound
English major, of the comprehensive type
mentioned above, and acquire the master’s
degree-in_English for advancement. The
need is apparent for instituting 2 course
beyond the M.fA.‘Phi%eadmhg )p‘elrths t a
Ph.M. (master o osophy) degree, espe-
cially for teachers in semor.sPe
school the first two years of collegr,
but which, broad in content, might equip
him to teach at higher levels too.

This course should a full yur's
it mkgr‘::ln;‘;s.oingum and the
literary bac
teaching of writing. )

JOURNAL

We recommend further that teachers
colleges articulate their work in English
with the substance and directions suggested
above for the liberal arts colleges, and that
liberal arts colleges work with them to
achieve this.

o “A Standaxd of l’tepmhon To Teach
English™2

Whatnsagoodstandzrd of preparation
to teach English? Basic to all efforts to
-upgrade ..the quality of teaching is the
identification, of competent teachers. To
thatmd,aspeazlcommntaeoftheNmoml
Council of Teachers of English has sug-
gested “the essential qualifications of an

teacher—in the clementary school,
the secondary school, the college, or the
university. Teaching by persons who can-
not meet this standard will not produce the
communication skills or the sense of human
values needed so urgently in our nation.
Certainly both beginning and experienced
tuchersymust. through study and pmcucal
experience, work further to achieve and
maintain the highest qualifications. The
standard outlined represents only the qual-
ity of education in English ieedcd by
teachers to achieve the goals idemtified in
the foregoing chapter; it is realistic and
can bemet.

While the committee’s statement assumes
a2 common basis- for teachers of English,
it allows for appropriate specialization to
teach in each of the several positions from
the elementary school to the university.
The capable, industrious student should

fulfill the requirements of the statement -

by the end of his baccalaureate or master’s
degree, to the extent that these apply to
lus preparation as a teacher in ele-
entary or secondary school, and by the
end -of his doctoral study as they relate
to college teaching. Let's assume that our
prospective English teacher has good op-
portunities to learn language and htmture
during his childhood and youth. Much of
the basic knowledge of English as L

2The “Standard of Preparation to Texch

English,” initially prepared by the NCTE Com-

miteee on the reparation and Certification of

Tud:cbcts. is tzl:be:' fr:fn ;’b;” h;nmmd Interest

“and Teaching ", (Champaign:
NCTE,1961); pp. 39-42.
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mative language—which he understands,
reads, speaks, and writes—he should have
by the time he enters college. Likewise, by
that time he should have read a number
of major works that belong to English
and American literature and some foreign
pieces in the original language or English
translation. He should consequently have
developed 2 fair ability to judge and 2 taste
to choose among literary works. During
his four or five years of collegiate study,
he should extend and sharpen his funda-
mental knowledge of the English language
and literature and should acquire the special
knowledge of English, together with the
science -and art of teaching it, which he
will need for his work in the elementary
or secondary school. If he intends-to teach
in the college or university, he shculd
shape his program of studies to that end.

Those who subscribe to this statement
hope that the teacher of English (1) has
the personal qualities which make an ef-
fective teacher, (2) has reccived a well-
balanced education, including knowledge
of a foreign language and 2 basic grounding
in science, mathematics, the social sciences,
and the arts, (3) has received the zppfro—
riate training in psychology and profes-
gioml education, ang (4) has dedicated him-
self to humanistic values.

A Standard-wg. Preparation to Teach En-

glish

L The teacher of English should have 2
cerain fundamental and specialized
knowle: > of the English language and
its literature, together with certain
abilities and skills which enable him to
perform experty in his discipline.
A ln hngul;;e,d he should ha?r)e:

1. A fundamental knowledge of the
historical development and pres-
ent character of the English lan-
‘giage: phonology (phonetics and
phonemics), morphology, syntax,
vocabulary (etymology and se-
mantics), the relations of lan-

' and society.

. xg\mgespecul izedcl:nyowledge.of the
English language which is ap-
propriate to the teacher’s partic-

ular field of interest and responsi-

3. An taformed command of che ants

of language—rhetoric and logic;

ability to speak and write lan-

guage which is not only unified,
coherent,. and correct but also
responsible, appropriate to the
situation, and stylistically effec-
tive. -

B. In literature, he should have:

1. A reading background of major
literary works which emphasize
the essential dignity of the in-
dividual man. This background:
a. Implies 2 knowledge of major

works, writers, forms, themes,
and movements of the ‘litera-
ture of the English-speaking
people.

- Reflects intensive study of
many literary pieces.

. Includes familurity with some
of the outstanding literary
works in English translation,
or in the original language, of
the Greek, Roman, Norse,
Italian, French, Spanish, Ger-
man, Slavic, and Orienal

les.

. A pes‘;gcialized knowledge of
whatever writers and literary
works, forms, themes, media, and
movements are appropriate to
the teacher’s particular field of
interest and responsibility. '

- An ability to analyze and evalu-
ate independendy the various
forms of imaginative literature as
well as the utilitarian forms of
verbal expression, and the insight
to use suitable critical approaches
in order to discover their literary
and human values.

IL The teacher of English should have cer-
tain abilities and knowledge which be-
Iong to the science and the art of teach-
ing language and literature.

X‘.g Thi::gbilitiu include:

1. The- ability to envision how his
students may develop their poten-

- tialities through the study of
language and literature.

. The ability to excite their in-
terest and direct their learning.

. The ability to help them under-
sund and use Eaglish-practically
sod crestively.
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4. The ability to elevate their taste
and critical powers.

5. The ability to lead them to a
perception of human problems

and 1n appreciation of human -

values,
. The ability to evaluate their

progress and the efficacy of his
™ own rglethods.

ese abilities presu not onl
the fundamenta;l, butgl?szscthe spe;ial):
ized knowledge and skills of thé En-
glish language and literature which
the teacher needs o fulfill his pro-
fessional responsibility.

C. These abiliues imply .knowledge of

the philosophies of education and the

psychologies of learning as they re-

late to the study and teaching of the
lish lan and its literature.
g:gh knowlggge

1. Reveals how an individual un-
folds and grows through his
use and understanding of lan-

and literature.

. Supplies the teacher with a variety
of methods for use in teaching
his students the skills and arts
which are appropriate to their
level of attainment in English.

3, Informs the teacher of the rela-
tion which each phase or level has
to the total school, college, and
university pragram.

4. Includes an awareness of the
basic issues in the teaching of En-

glish.

o “Resolutions Adopted at a Seminar of
English Department Chs'vaen™
The General Obligation of the Profession

The preparation of teachers of English
and their continuing education as
teachers are among the important re-
:lpom’bilitis of college and university

epartments of English. These respon-
sibilities may call for the development
of sustained pr: of teacher edu-
cation. Departments should regularly
review and evaluate their training pro-
grams for teaching assistants and their
courses designed for the preparation

3From College English, 24 (March 1963) 473-

475,

. reduction in teaching

of high school teachers. Such efforts
to strengthen the teaching of English
should be accepted as professional ob-
ligations; hence their vigorous pro-
motion should not be contingent upon
the receipt of Federal funds.

Activities within the Individual Institution
2. English teachers returning for post-

baccalaureate study should be encour-
aged to enroll in courses in -English
and American literature and language.
For those teachers who are ineligible
to enroll in graduate degree programs,
English departments should consider
providing suitable courses and special
graduate certificates.

. The teaching of English and research

in teaching will profit from joint ef-
forts by specialists in English, English
education, psychology, and other areas,
and from cooperation, wherever this'is
appropriate, with such agencies as the
United States Office of Education,
state departments of education, and
local schools and school systems.

. Research in teiching and in the in-

struction of teachers can contribute to
the same ends as a liberal discipline,
inasmuch as teaching brings into focus
the issues of li and linguistic
theory. Faculty members engaged in
research in the teaching of English
should be considered eligible for any
loids that is
available for those engaged in literary
or linguistic research, and the results
should be evaluated by criteria com-
parable to those applied in literary and
linguistic disciplines.

. Teachers of English education should

hold appointments in English depart-
ments whenever possible.

Activities Involving Otber Groups
6. College and university departments of

English should expand their programs
of cooperation with elementary and
secondary school teachers of English
by providing, for example, more de-

tal consultants who will work

with the schools and by develoﬁ

special programs for teachers such as

summer workshops, institutes, seminars

during the regular scademic year, and
ial conferences.
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{

7. Continued support should be ht
from Federa.lpand other agencsi::gas
well as from university and college ad-
ministrations, for:

(a) Summer institutes for teachers
of English, patterned in general
after thosé offered in 1962 under
the sponsorship of the Com-
mission on English of the Col-
lege " Entrance Examination
Board. '

(b) Seminars patterned in "general
after those sponsored by the
Commission on English in 1961
for college and university teach-
ers of English who are prepar-
ing to serve as directors and in-
structors in institutes or inser-
vice training programs. ]

(c) Institutes, courses, and demon-
strations in English' language,
composition, and literature (with
or without credit) for elemen-
tary and secondary school teach-
ers in service.

(d) Seminars enabling college teach-
ers of English to extend their
knowledge of literature and lan-

guage.

(e) The preparation and production
of printed and audio-visual ma-
terials for use in teacher-train-
ing programs.

& “Major Recommendations for Educating

Teachers of English for the Elementary
Schdol™

1. Higher standards of selection of candi-

dates for elementary school teaching

are being set ug‘“throughout the

country. A candidate’s “qualifications

should include a dynamic personality,

adequate mental health, acceptable aca-

demic scholarship, interest in children,

and appreciation of the function of

the public schools in a democracy.

ive evaluation of the candi-

date’s fimess for the professional pro-

gram should occur at intervals during

4The recommendations are taken from Alfred
gromr;on, ed., The Edu&aéiﬁx’: of Teachers of

nglish, prepared by the Commission on
the Englh B arriccions (New Yok Appleron-
Century-Crofts, Inc., 1963), pp. 18-19.

his course, especially before he is per-
mitted to enter student teaching.

. In this.and other aspects of the pro-
- gram of preparation for teaching, both

academic and professional staff should
cooperate.

. Because of the importance.of the can-

didate’s cultural and professional prep-
aration for teaching, his program
should include a relatively equal em-
phasis upon (1) general education, (2)
professional educatiors, and (3) an aca-
demic field of concentration. The aca-
demic area should preferably be a
broad one such as in natural and physi-
cal sciences, social studies, or the lan-
guage arts, combining literature, lan-
age, speech, and composition.

. In English he should have ample prac-

tice in the effective use of both oral
and written language for socially valid
urposes. He should understand the
historical development of the English
language, the processes of linguistic
change, and the social bases of usage.
He should also have opportunity to
read major works of English and
American literature with some under-
standing of literary types and stan-
dards of selection of books. For this
purpose, shorter courses than the usual
long introductory ones offered for
majors in English should be made .
available to him. Some acquaintance
with the myths and hero stories of
classical literature would also be useful.

. For this purpose the following

of courses are recommended as a mini-
mum for all elementary school teach-
ers: at least one course in advanced
composition beyond freshman English;
one in the historical development,
structure, and social functions of the
English language, taught with the non-
majoring student in mind; and two in
literature, one covering masterpieces
of American literature and'one in En-
glish or world masterpieces.

. In the professional program, teachers

should understand the functions of
education in a democracy, the prin-
ciples of child development and learn-
ing, and the processes of curriculum
plannin g and instruction for elemen-
tary school children. Directed obser-




544

vation and practice in the elementary
schaol classroom .are indispensable, So
also are a course in children’s litera-
ture and book selection and one in the
principles of speech, including atten-
tion to creative dramatics and the oral
interpretation of literature.

7. A prospective elementary school
teacher should have enough under-
graduate work in one acedemic area
and preferably in two to be eligible
later to pursue graduate courses in
them. Academic departments might
well consider permitting such students

as are otherwise well qualified to enroll

in whatever courses they.need for
strengthening their backgrounds.

8. Institutions preparing teachers for ele-
mentary schools should move as rapid-
ly as possible toward five-year pro-
grams planned ‘as 2 unified and well-
articulated sequence in bou academic
and professional work.

e “Major Recommendations for Educating
Teachers of English for the Secondary
School™®

1. Recruiting able students for teaching
should begin in secondary schools and
continue in undergraduate years.

2. The entire college faculty should ac-
cept responsibility for planning pro-
grams, selecting candidates, and
strengthening standards of admission
for teacher education.

3. The -prospective secondary school
teacher should give at least 40 per cent
of his study to general education, at
least 40 per cent to academic speciali-
zation, no more than 20 per cent to
professional preparation.

4. Instruction 1n general education, the
major and minor, and professional
preparation should emphasize the basic
structures of disciplines and the inter-
relationships among them,

5. The minimum major or minor in En-
glish should include at least one course
in composition beyond the freshman
year, courses in the history of the
languagé’and in modern grammar, and
training in public speaking, in addition
to a balanced program in litcrature.

Sibid., p. 144.

ENGLISH JOURNAL

6.'A -minimum professional program
should include study of the psyclglolo-
gical, social, and philosophical founda-
tions of public education, a practical
course in methods, observation in
schools, and practice teaching.

7. All segments of the program in teach-
er education should be subject to con-
tinued evaluation and intelligent re-
vision.

8. While present requirements should be
consistently enforced, teach~s in
schools and colleges, through :heir
subject matter organizations, scholarly
societies, and professional associations
should seek jointly to strengthen certi-
fication requirements.

e “Recommendations to Improve the Qual-
ity of Instruction™

For five years members .of the Commis-
sion have talked and worked with En-
glish teachers in all parts of the country.
Their inescapable conclusion from data and
direct observation is that a high propor-
tion—perhaps a majority—of English teach-
ers know much less about their subject
than they should know in order to teach
it even reasonably well. The reasons for
this condition are many and not easy to
correct, but further decline is inevitable
unless immediate efforts are made to im-
prove training, to tighten certification re-
quirements in subject study, and to make
the English teacher’s job more arttractive.

The recommendations that follow repre-
sent not an ideal set of standards but a

reasonable’ minimum for sound, vigorous

teaching of secondary school English. Some
school systems already require and provide
more than these recommendations set forth,
and the fact that their graduates regularly
perform better than the averagé in national
examinations such as the College Board Ad-
vanced Placement Examinations is evidence
enough that these recommendations mark
a level below which schools cannot oper-

6The recommendations are raken from Free-
dom and Discipline in English: Report of the
Commission on English (New York: College
Entrance Examination Board, 1965), pp. 9-13.
The recommendations on curriculum are not
included.
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ate without imnpairing the quality of instruc-
tion they offer.

Professional Standards

Certification standards in most states are
far too low to guarantee that teachers ad-
mitted to the classroom: are adequately
prepared for the work they must do. The
argument that short supply makes increased
requircments impossible is self-deféating.
Experience in other professions has shown
that in_the long run both quality and sup-
ply increase when requirements rise, be-
cause able students are attracted to those
professions which set high standards for
admission. Because the machinery of state
certification is complex and difficult to
change, the onus at present must fall on
college and university English departments
to set, independently, sound requirements
for graduation with teaching certificates in
English.

Recomnmendation 1. That certification to
teach secondary school English be based on
evidence of creditable work, at the mini-
munm, of the following kinds:

formal study of the history and structure
of the English language

study in rhetoric and composition above
the level of freshman course

work in critical theory and practice with
attention to bibliography and library re-
sources

at least one course in speech and the oral

548
one course in the methodology of the
subject (selection of materials, lesson
planning, curriculum development, re-
view of relevant research)

one course in the history of American

educational theory and institutions

onc semester of full-time practice teach-

ing under close and competent supervi-

sion,
Recontmendation 3. That temporary certifi-
cates be valid for only one year at a time
with renewal dependent on evidence of
professional study, in the subject or in
redagogical processes, ‘whichever may be
acking in the candidate’s preparation to
meet the requirements listed under 1 and 2.

Recommendation 4. That school systems
assume some responsibility for the expense
of study beyond that required for certifi-
cation, through stipends, tuition-free
courses, and substantial salary increments.

Teaching Conditions

Although situations differ so greatly that
what may be reasonable teaching conditions
in one place will be unreasonably difficuit
in another, the consensus of English teach-
ers is that unless a ceiling for the teaching
assignment can be established (Recommen-
dations 5 through 7) there is little hope for
materially improved instruction.

Recommendation 5. That the English teach-

R TR ORI Rt

interpretation of literature er be assigned no more than four classes.

two semester courses in American litera-

cure ——Re
four semester courses in English litera-
ture, of which one should be the study
of a single writer (preferably Shake-
speare) in depth, and of which others
{ should reoresent approaches not exclu-
sively historical .

at least one course in English social and
cultural history

Ty

commendation 6. That the average class
size be no more than 25 pupils.

ot

Recommendation 7. Thar the English
teacher be responsible for. supervision of
no more than one continuing extracurricu-
Jar activity during a school year.
Recommendations 8 through 11 go beyond
teaching assignments to spell out provision
for space, equipment, and clerical assistanc::
that would be taken for granted in businfss
or in another profession but are far too
seldom available to the teacher.

enough study of one foreign language to
guarantee reading facility.

Reconrmendation 2. That, in addition to the
minimal requirements ir subject matter,
study in pedagogical procest . the
following:

one course in the psychology of learning

Recomnnendation 8. That specific class-
rooms be set aside for English.

Recommendation 9. That each of these
classrooms be equipped with reference
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books -and filing cabinets and wired for
audio-visual ‘rnachines, and that all English
teachers have access to a record player,
tape recorder, television set, slide machine,
motion-picture projector, and an opaque or
overhead projector.

Recommendation 10. That space be pro-
vided for an English office equipped with
a typewriter and a duplicating machine, and
that clerical assistance be -available for the
cutting of stencils and the production of
teaching materials, -

Recommendation 11. Thar in addition to
the annual budget for the school library,
at least $1 per student per year be allotted
for purchase and rental of special materials
in English (books, slides, photographs, spe-
cial issues of magazines, films, aad the like).

e “Qualifications of Secondary School
Teachers of English: A Preliminary State-
ment™?

The llinois State-wide Curriculum Center
for Preparation of Secondary School
Teachers of English (ISCPET) is supported
by funds supplied in accordance with a
contract with the U. S. Office of Education.
Representatives of the twenty institutions®
involved in ISCPET are conducting a five-
year study of ways of improving teacher
preparation. They have prcE:;ed as a2 work-
ing guide the preliminary lists of qualifica-
tions that follow. The resentatives,
drawn from Departments of English and
Education, base this stacement upon their
own experience and observation; upon the
recommendations of an advisory committee
composed of twelve nationally known per-
sons in English, Speech, and Education; and
upon additional recommendations from II-
linois authorities on certification, school ,
administrators, secondary school English

From College English, 27 (November 1965)

consultants, English department heads, and
English teachers.

The lists have these five headings:
Knowledge of Language; Knowledge and
Skill in Written Composition; Knowledge
and Skill in Literature; Knowledge and
Skill in Oral Communication; and Knowl-
edge and Skill in the Teaching of English.
- Although no specific list of competencies
in general education has been prepared,
there is a consensus that any teacher of En-
glish should possess at least basic knowl-
edge of soci science, natural science, and
the humanities other than English, includ-
ing at least a fair command of a foreign
language. No attempt has been made to list
the personal qualities that are involved in
successful teaching. Such 2 list, incorporat-
ing as it must such varied items as integrity,
willingness to work hard, liking for chil-
dren, and 2 pleasant voice, would be little
more than a catalog of virtues desirable in
any human being.

Persons responsible for planning _college
curriculums based upon the competencies
must realize that no one-to-one ratio exists
between competencies and courses. That is,
the artainment of one competency may re-
quire more than one college course, and,
conversely, a single course may sometimes

-provide sufficient instruction to cover sev-

eral of the competencies.

In these lists, the “minimal” level of quali-
fication describes the competencies to be
expected of a secondary school English
teacher who has no more than a teaching
minor in English, It may, however, also
describe the competencies of an English
major whose ability is only mediocre or
whose college preparation has been of less
than average quality.

The “good” level of qualification de-
scribes competencies reasonable to eerct
in able or fairly able English majors whose
ability and’ college preparation have been

166-169. h average or better in quality.
SAurora College . Knox College Rockford College
Bradley University Loyola University Roosevelt Universicy
De Paul University Monmouth College St. Xavier College
Greenville Coll Mundelein College Southern Illinois University
Hlinois Stace University North Central College University of Chicago
at Normal Northwestern University University of Illinois

Illinois Wesleyan University ~ Olivet Nazarene College

Western Illinois University
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The “superior” level of qualification de-
scribes competencies to be expected in high-
ly able persons whose college preparation
has been of very good or excellent quality;
it is likely to include graduate work and

may require some years of teaching ex- tained at least the “good” level. S
perience.
The “minimal” qualifications are not rec- J. N. Hoox

ommended. Rather, they are basic to atrain-

ing the “good” qualifications. Each college
or university engaged in preparing secondary
school_teachers of English should, in the
opinion of those responsible for this report,
attempt to prepare teachers who have at-

University of Illindis

“d

1.- KNOWLEDGE OF LANGUAGE

Minimal

Good

Superior

An understanding o how Tan-
guage functions

A reasonably detsiled knowl-
edge of one system of English
grammar and 2 working famili-
arity with another syscem

A knowledge of the present
standards o% educated usage:
knowledge of the various levels
of usage and how those levels
are determined

A derailed understanding- of

how language functions, includ-
ing knowledge of thie principles
of semantics

A detailed knowledge of at
least two systems of English
grammar

A thorough knowledge of levels
of usagé; some knowledge of
dialectology, a realization of the
cultural implications of both

A knowledge of the history of
the English language, with ap-
propriate awareness of its pho-
nological, morphological, and
syntactic changes

> trate richly and specifically

o

Sufficient knowledge to illus-

the areas listed under “good”

2. KNow1EnGE AND SKILL 1n WRITTEN COMPOSITION ) |

Superior ‘

Minimal Good .
Ability to recognize such char- A well-developed ability torec-  In addition to “good” com-

acteristics of good writing as
substantial and relevant content;
organization; clarity; appropri-
ateness of tone; and accuracy in
mechanics and usage .

A basic understanding of the
processes of composing

Ability to analyze and to com-
municate to students the spe-
cific strengths and weaknesses
in their writing

Ability to produce writing with
at least 2 modicum of the char-
acteristics noted above

ognize such characteristics of
good writing as substantial and
relevant content; organization;
clarity; appropriateness of tone;
and accuracy in mechanics and
usage

Perception of the complexities
in the processes of composing

Ability to analyze in detail the
strengths and weaknesses in the
writing of students and to com-
municate the analysis effectively

Proficiency in prodncing writ-
ing with at Jeast considerable

h in the characteristics
noted above

petencies, a detailed knowl- ;
edge of theories and history |
of rhetoric and of the devel- 1
onment of English prose |

Perception of the subtleties,
as well as the complexities,
in the processes of compos-

ing
Ability to give highly per-
ceptive  analysis oty the |

strengths and weaknesses in
the writing of students, to
communicate this exactly,
and to motivate students
toward greater and greater

strengths

Proficiency in producing
writing of genuine power;
ability and willingness <o
write for publication
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3. KNowLEDGE AND SK1LL IN LirzmatTune

Minimal

Good

Superior

Acquaintance with the most im-
portant works of major English

. and American authors

Awareness of the patterns of
development of English and
American literature from their
beginnings to the present

Ability to read closely an un-
familiar literary text of average
difficulty with comprehension
of its content and n%ent liter-
ary characteristics

Familiarity with the important
works of major English and
American authors; knowledge
of the characteristics of various
genres and of major works in
English and American literature
in the genres

As part of the awareness of pat-
terns of development, a knowl-
edge of such backgrounds of
English and American literature
as history, the Bible, mythology,
and folklore

Ability to read closely an un-
familiar literary text of above-
average difficulty with good
comprehension of its content
and literary characteristics

Familiarity with a considerable
body of literature suitable for
adolescents

In addidon to the “good”
competencies:

Intensive and extensive
knowledge of one or more
major authors and of at least
one genre, and one period;
know%:dge of major works
of selected foreign writers,
both ancient and modern,
and of comparative literature

Familiarity with major criti-
cal theones and schools of
criticism

4. KNOWLEDGE AND SKILL 1N ORAL COMMUNICATION

Minimal

Good

Superior

An understanding of basic prin-
ciples of preparing and present-
ing an oral report

An awareness of the role of
listening in communication

An ability to speak with clarity
and in conformity with present
standards of educated usage

An abili?' to read aloud well
enough for ready comprehen-
sion

An un:.ersmnding of the princi- «

ples of group discussion, group
dynamics, oral reporting, panel
discussions, classroom dramati-
zations, and choral reading; an
understanding of the relation-
ships berween speaking and
other facets of English

A knowledge of current infor-
mation relative to listening tech-
niques

An ability to speak clearly and
effectively, and in conformity
with present standards of edu-
cated usage

An ability to read aloud well
enough to convey most aspects
of the interpretive art—mean-
ing;-mood, dominant emotions,
varying emotions, overtones,
and variety

In addition to the “good”
compctencies:  touches of
expertise and showmanship
that a professional speaker,
oral interpreter, or actor
p .ssesses
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5. KNOWLEDGE aND SkiLy IN THE TeacinG oF Excrisu

Minimal

Good

Superior

Some understanding of basic
principles of educational psy-
chology

Introductory knowledge of
American sec~.dary educatic

A basic understanding of the
content, instructional materials,
and organization of secondary
English programs

A basic knowledge of ways to
teach English, with an aware-
ness of the importance of devel-
oping assignments that guide
students in their study of lan-
guage, written and oral com-
munciation, and literature

Some knowledge of corrective
and developmental reading tech-
niques

Understanding of basic princi-
ples of evaluation and test con-
struction in English

Knowledge of educational psy-
chology, especially of the learn-
ing process and adolescent psy-

chology

Knowledge of the philosophy,
organization, and educational
programs of American second-
ary education now and in his--
torical perspective

A good understanding' of the
content, instructional materials,
and organization of secondary
English programs, and of the
role of English in the total
school ‘program

A wide knowledge of effective
ways to teach, English, to select
and adapt methods and materials
for the varying interests and
maturity levels of students, and
to develop a sequence of assign-
ments to guide and stimulate
students in their study of lan-
guage, written and oral commu-
nication, and literature

]

Moderate knowledge of correc-
tive and developmzittal reading.
techniques :

Broad understanding of basxc
principles of evaluation and test
construction in English

Competence in the knowl-
edge and application of edu-
cational psychology; derailed
knowledge of the stages of
language growth in children
and youth

A thorough understand~ ; of
the content; instructional ma-
terials, and organization of
sccondary English programs,
and of the role of Eng ish in
the votal school program;
knowledge of principles of
curriculum development in
English

A thorough knowledge of

~the most effective ways to
teach English, to select and
adapt methods and materials
for the varying interests and
maturity levels of students,
and to develop sequential as-
signments that gude, stimu-
late, and challen%e students
in their study of language,
written and oral communica-
‘tion, and literature

A relatively thorough knowl-
edge of corrective and devel-
opmental reading techniques

Thorough understanding of
basic principles of evaluation

and test construction in En-
glish

o “Resolutions of the Anglo-American Con-
ference on the Teaching and Learning of
English™

9For reporn on the Conference, see John
Dixon, Growty Through English (Reading,
England: The National Association of Teach-
ers of English, 1967), and Herbert J. Muller,
The Uses of English (New York: Holt, Rine-
hart, and Winsron, Inc., 1967).

A blueprint for redirecting the focus of
English teaching in Anglo-American coun-
tries emerged from the deliberations of
mor¢ than fifty scholars and specialists in
the teaching of English at a month-long
meeting at Dartmouth College held in Au-
gust and September 1966 under a gram
from the Carnegie Corporation of New
York.

\
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In concentrated sessions conferees from
the United Kingdom, Canada, and the
United States reviewed current practice,
research and development, and promisin
new ideas affecting tﬁe teaching of Englis
and the preparation of teachers for all edu-
cational levels.

Calling for determined action to review
and reform the teaching of English in
British and American schools, Seminar par-
ticipants reported general agreement on the
following eleveri-point program:

1. The centrality of pupils’ exploring. ex-
tending, and shaping experienices’in the
English classroom.

2. The urgency of developing classroom
approaches stressing the vital, creative,

matic involvement of children and -
%_‘:’“S people in Janguage experiences.

3. The importance of directing more at-
tention to speaking and listening for
all pupils at all levels, particularly those
experiences which involve vigorous in-
teraction among children.

4. The wisdom of providing young peo-
ple at all levels with significant op-
portunities for the creative uses of lan-

guage—creative dramatics, imaginative
writing, improvisation, role playing,
and similar activities.

5. The significance of rich literary ex-
periences in the educative process and
the importance of teachers of English
restudying particular selections to de-

ENGLISH JOURNAL

termine their appropriateness for read-
ing at different levels.

6. The need to overcome the restrictive-
ness of rigid patterns of “grouping”
or “streaming” which limit the lin-
guistic environment in which boys and

irls learn English and which tend to
inhibit language development.

7. The need to negate the limiting, often
stultifying, impact of examination pat-
terns which direct atrention of both -
teachers and pupils to aspects of En-
glish which are at best superficial and
often misleading. -

8. The compelling urgency of improvi
the conditions under which Englis
is taught in the schools—the need for
more books and libraries, for better
equipment, for reasonable class size,
for a classroom environment which
will make good teaching possible.

9. The importance of teachers of English
at all levels informing themselves about
the scholarship and research ir e
English language so that their class-
room afproaches n & guided ac-
cordingly. o

10. The need for radical reform in pro-
grams of teacher education, both pre-
service and inservice.

11, The importance of educating the pub-
lic on what is meant by good-English ~
and what is meant by good English
teaching.

The Importance of the Study
(Continued from page 471)

lish teaching really requires. Some peo-
El!::gthink themxgequke}r'rle:l%s of the Gur;:le-
Enw are unrealistcally difficult. Others feel

that they are so general that they cannot .

be effective. These criticisms may be valid.
But the reactions of the hundreds of ex-
perienced individuals involved in this study

rsuaded me and ded the other
members of the Advisory Board who sat

through the countless conferences and meet-

ings all over the country that led up to the

guidelines that any English department—og-
any school system that will try honestly-
to plan a program in accord with these

guidelines will “professionalize” its teachers

and thereby improve its English teaching.
to a striking degree.
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\'} Ceﬂificafiﬁn Reqdirements To Teach English
in Elementary or Secondary School—1967

Eugene E. Slaughter

Head, Depariment ~Ff Eng1ish
Southeastern Oklahoma State College
Durant, Oklahoma

- L

HIS report on 1967 teacher certification
updites the similar study of 1964 and
continucs the surveys by John H. Fisher of

" the requirements to teach English in the

high school and by an NCTE committec of

. the requirements to teach language arts in

the elementary school. The data have been
obtiined from the 50 states, the District of
Columbia, and Puerto’ Rico and compared
with the comprehensive studies of Sunnett
(1967) and
Differences between the figures in the man-
uals and those contained here'are not noted
unless they affect an imergretation. Two
definitions which are used here to classify
all certificates from the manuals’ use.
A regular initial certificate is taken to mean
a probationary or provisional certificate is-
sued, and renewable or continuing, on state
prescribed requirements, in contrast to an
emergency o5 temporary certificate granted
by special dispcnsation. A standard certifi-
cate is a regular certificate which is perma-
nent or may be continued on a prescribed
number of years' use in teaching and with
little or no further preparation.?

1Seudies veferred to are these: John H. Fisher,
“We Look to the High Schools,” College En-
glish, 16 (March 1955) 362-365; “Certification of
High School Teachers” College Engli:b,'hl:
(May 1958) 344-348; “1960 Certification ¥

ocllner and Wood (1967-68). -

State requirements for tescher certifica-
tion consider age, citizenship, health, moral

character, college studies, and teaching com- -~

ence. Regarding preparation, they imply
mt 2 tcachg:rnec sp(l) a Jiberal education,
(2) one or more concentrations in subjects *
of areas of knowledge commonly taught in
the schools, (3) a professional education
that includes the psychological and socio- .-
logical foundations of the teaching-learning
process, teaching methods, and student
teaching, and (4) for the clementary school,
a subject matter specialized for teaching to

virements,” College English, 22 (January 1961)
371-275; Eugene E. Slaughter, “1964 Cenifics-
tion to Teach English in the Elementary or the
Secondary School,” College English, 25 (May’
1964) 591-604; NCTE committee, The National
Interest and the Teaching of English (1961), pp.
3948; T. M. Stinnett, with Edna N. Frady and
Genldine E. Pershing, A4 Manual on Certifica-
tion Requirements for School Personnel in the
United States (Washington, D.C.: National
Education Association, 1967); Elizabeth H.
Woellner and M. Aurilla Wood, Requirements
for Certification, 1961-68 (Chicago: University
of Chicago, 1967); NCTE guidelines for the
preparation 1o teach English and the
ares in the elementary and the secondary schoal
were gablished*ian fred H. Grommon, editor,
The Education of Teacbers of English for
f%»;e)ricm Scbhools (A pg.:ton-Contury-Crofts,

N 1) -
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children. Among the statcs, although the
statutes specify certain requirements to be
enforced, there is an increasing practice 'of
publishing guidelines for planning and judg-
ing programs of tcacher education, of ac-
crediting colleges and universities, approv-
ing their programs, and depending on the
institutions to recommend thie graduates as
to character, ;m:‘ion, and com
. before the cerd are isseed. Ind
most states repore using the approved-pro-
gram ap_ﬁoach to some extent (see Sti: . vete,
p. 35). There is also an incressing practice
of granting a provisional first license on the
spproved college program and permitting
successful teachers to convert the initial cer-
tificate into one which is valid or renewable
as long as they are teaching. For the conver-
sion, there is 2 tendency to require s fifth
year of college as well as successful class-
room emerience. and to recognize by cer-
tificate the stydy- done beyond the master’s
degree. Certificstion is intended to ensure
minimum eration and” Competence in
elementary and secondary school teachers—
when they begin and as they continue to
teach. Proper sssignmen’ of licensed teach-
" ers according to their q: ufications
upon the professional integrity of the school
administrators and the teachers. It is en-
forced by a state’s granting of funds snd
accreditation t¢ the public schools that ob-
serve the teachers’ credentials, and the with-
uclding of funds and accreditatinon from of-
fenders. Standards for sccrediting schools
are included in this study when they enforce
a minimum preparation of teachers.

The total amount of college credit re-
uived for certification varies considerably.
the 52 states (this term will hereafeer in-
clude the District of Columbia and Puerto
Rico), 46 require the bachelor’s degree for
the Jowest regular elementary school cer-
tificate, and 6 (Idaho, Nebraska, North Da-

" Kota, Puerto Rico, South Dakota, and Wis-

s by epions smcistons, pecidly
- influenced ional sssociations, dally
tthoahCZn;:flAsociztimof and
Secondary Schools for 19 states and the Nocth-
-vest Associ:"ion for 7 states. The NCA requires
that the high school English tescher have st
lustll.mbmind;le o na.w:t‘&
sdequate preparation in esch subjecr taught;

.;N‘S.a.\.atptl;stuhmmwidnwwnmmh

je
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consin) require 2 years of college. For the
standard elementary certificate, 48 states ro-

" quire the bachelor’s degree, and 11 of these

require a fifth year of college within 10
vears after the teacher begins teaching: Ari-
zona and New York, § years; Pennsylvania,
Rhode Island, and Washington, 6 years;
California and Indiana, 7 years; New Mex-

ico, 8 years; Connecticut, Kentucky, and’

Maryland, 10 years. Until new regulations
become effective, in 4 states an clementary
teacher with a provisional certificate may

obtain successive renewals on s few more

college hours and so teach a long while be-
fore completing the bachelor’s degree: in
rural Nebraska, 24 'vears, in North Dakota,
Puerto Rico, and South Dakota, indefinite-
lv. For the lowest regular secondary school
certificate, the District of Columbia requires
the master’s degree, and the other 1 states
require the bachelor’s degree. For the stan-
dard secondary certificate, all states require
the bachelor’s degree, and 13 of them re-

uire a fifth year of college within 10 years:

istrict of Columbia as prerequisite, Ari-
zona, California, and New York, § yearx
Oregon, Pennsylvania, Rhode Island, and
Washington, 6 years; Indians, 7 years; New
Mexico, 8 years; Connecticut, Kentucky,
and Maryland, 10 years?

INCE 1964 there has been an increase in
the college preparation required for cer-
tification, and a further increase announced.
For the standard elenientary or secondary
certificate Kentucky requires s fifth year of
preparation to be completed by the tenth
year of service. Idasho has moved from a
3-year college requirement to a bachelor’s
geﬁgcree for the lowest reg, '.. secondary cer-
ificate. For the initial elementary certificate,

3Because he defines the lowsst regular cer-
tificare differendy, Dr. Stinnett reperts Cali.
foenia as having & S-year minimum co"ege prep-
sration for the clementary. or secondary school
teacher, Idaho requiring the bechelee’s .:.‘&?
as 2 minimum for the elementary schoo] 3
and Arizona serting 8 fifth year of coldege s 8
minimum for the sccondary school teacher. Cal-
ifornia i~.c2s a conditional credential on & bach-
elor’s degree for sccondary teachers through §
years of service, and for elementary zeachers
through 7 years. Arizona ts an initial sec-
ondary certificate, valid § years, on s ba-helor’s
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Nebraska has raised the minimum from 40
to 60 semester hours, and Montana from 2
years of college to a bachelor’s degree. An-
nounced increases in minimums for the low-
est regular elementary certificate are these:
Idaho, 96 semester hours in 1968, bachelor’s
degree in 1972; North Dakota, bachelor’s
degree in 1969; South Dakota, bachelor’s de-
gree for independent school districts in 1968,
for rural schools in 1970; Wisconsin, bach-
clor’s degree in 1972.

The tables at the end of thi: survey give
the clementary certificate requirements, ex-
pressed in semester hours, which each state
reported for 1964 and 1967 as minimums in
English (including {speech, dramatics, and
journalism), in professional education, and
in reading methods, childrey’s literature, and
combined language arts fer the elementary”

- . school. For the English area, the require-

ments range from 6 to 24 hours, with clus-
tering at 6 and 12 hours, for both years;
median 8 hours in 1964, 6:hours in 1967 In
1967, 5 states reported higher minimums,
and 1 state lower, than in 1964. The states
and their changes of English minimums
from 1964 to 1967 are as follows: Virginia
increased from 15 to 18 hours; Mississippi,
12 o 15; Arkansas, 6 to 12; Delaware, 8 to
12; and lllinois, 8 to 9; Vermont decreased
from 18 to 15 hours. For protessional educa-
tion, the r yuirements range from 16 to 36
hours in 1964, 16 to 40 hours in 1967; for
both years, median, 24 hours, with cluster-
ings at 18, 20, 24, and 30 hours. In 1967,
6 states reported higher minimums, and 4
states lower, than in 1964. The states and
their changes of education minimums from
1964 to 1967 are as follows: Puerto Rico in-
creased from 21 to 24 hours; Kentucky, 24
to 33; Idaho, 20 to 24; North Carolina, 18
to 24; Ohio, 21 to 28; Wyoming, 20 to 23;
Alabama decreased from 30 to 27; llinois,
18 to 16; New Hampshire, 27 to 24; Utah,
30 to 26 hours. Most states did not report

-specific requirements in elementary school
" language arts, even though th:ﬁv indicated a
By the

" requirement in the area.

states that
specified, 2 to 3 hours each for reading
methods and children’s literature were re-
ported in 1964 and 1967; and for combined
language arts a range from 2 to 12 hours,
‘median, 3 hours, for both years. e

The tables at the end of this survey also

give th secondary certificate requirements,
expressed in semester hours, which each
state reported for 1964 and 1967. The re-
quired professional education ranges from
12 to 30 hours, median 18 hours, for both
vears. In 1967, 6 states reported higher min-
imums for education, and 2 states, lower,
than in 1964. The states and their changes of
education fequirements from 1964 to 1967
are these: Puerto Rico increased from 21 to
24 hours; Kentucky, 17 to 26; Ohio, 17 to
18; Montana, 16 to 18; Arizona, 24 to 30;
Utah, 18 to 21 hours; the District of Colum-
bia decreased from"18 to 15 hours; Alabama
24 to 21 hours. The minimum in E'nglish
(often including speech, dramatics, and
journalism) required for teaching English
as a full load of 3 or more classes ranges
~from 12 to 40 hours, median, 2% hours, for
both years. M- . speciﬁcally, in 1967, for’
teaching Eng >h as a principal assignment
in high school, 3 states require the teacher
to have only 12 hours of college English;
5 states, 15 hours; 2 states, 16 hours; 9 states,
18 hours; 1 state, 19 hours; 2 states,:20.hours;
1 state, 22 hours; 14 states, 24 hours; 1 state,
28 hours; 8 states, 30 hours; § states, 36
hours; 1 state, 40 hours. In 1967, § states
showed an increase, 6 states a decrease, as
compared to 1964 English minimums for. 2
major teaching assignment. The 6 states
whose reports indicate a decrease in the
English requirement are Puerto Rico down
from 36 to 30 hours; New Mexico, 24 to 18;
Oklahoma, 24 to 18; West Virginia, 24 to
18; Alaska, 16 ro 12; Colorado, '8 to 12
hours. The states showing increasss in the
English pre; aration required for teaching a
full English 16ad are these: Minnesota from
15 to 36; North Carolina, 30 to 36; Virginia, v
24 to 30; Wyoming, 24 to 30; Utah, 12 to
15 hours. The 13-year box score on the rela-
tion of the states’ education and English
requirements for the English 2acher in high
school is as follows:

1954 1957 1960 1964 1967

Less education
thanEnglsh 11 15 25 32 29
Same amount
of each 7 5 7 5 6

More education
Ahan English. 31 29
Total states 9 ¥

20 15 17

52 52 952
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The major, especially a teaching major in
the area of English, is receiving increased
attention. In the 1960 reports, 23 states
marked the requirement “unspecified,” in
1964 only 9 states failed to supply statistics
or description for the English major, and in

© 1967, with the trend continuing steadily to-

ward the use of an approved program for
teacher education, only 4 states replied “un-
specified,” three of whom declared they
were permittifig the institutions to plan the
major program. The tables, below, with the
notes on them, reveal a desire to haf:cltl pro-
spective English teachers follow a pat-
tern of cfﬁgge studies in literature and the
English language, not only in the bachelor's
program but also in graduate courses. Guide-
lines issued by the states for a teaching area
in English require from 24 to 51 hours in
1964, 18 to 54 hours-in 1967, median, 30
hours for both years. These requirements
reported for 1967 are distributed as follows:
1 state, 54 hours; 1 state, 51 hours; 2 stares,
50 hours; Z statcs, 48 hours; 1 state, 42 hours;
1 state, 40 hours; 8 states, 36 hours; 1 state,
34 hours; 3 states, 32 hours; 16 states, 30
hours; 1 state, 28 hours; 1 state, 25 hours;
9 states, 24 hours; I state, 18 hours; 4 statcs,
unspecified.

The credit which is allowed on the En-
glish certificate for college coursesin speech,
dramatics, and joumalfs:gen is often unspeci-
fied (19 states). When reported, it ranges
from-0 to I8 hours in 1964, from 0 to 36
hours in 1967; median for both years is 6
hours. Sometimes this allowance appears to
be a compremise made to obtain enough
teachers to fill school positions, but it also
reflects:a conviction that an English teacher
needs college preparation in these areas.
Effects of counting speech, etc., on the En-
glish minimum are illustrated by the 1967
reports of 16 states. New Mexico provides a
composite of 54 hours in the English area,
allows 36 hours for speech, etc., nets 18
hours for language, literature, and composi-
tion. The comparable figures for others run
thus: Connecticut, District of Columbia, and
Virginia, 12 of 30, net 18 hours; Missouri,
5 of 24, nets 19; West Virginia, 3 of 20, nets

JOURNAL

17; I ..is, 8 of 24, nets 16; Utah, 27 of 42,
nets 15; Kansas, 9 of 24, ncts 15; South Da-
kota, 10 of 25, nets 15; Arizona, § of 18, t-ts
13; Alabama and Wyoming, 6 of 18, net 12;
Idaho, 18 of 30, nets 12; Nevada and North

Dakota, 6 of 16, nets 10 hours. Only 13.

states in. 1967 (2 states fewer than in 1964)
require every one who teaches English in
high school to have at least 20 semester
hours in English language, literature, and
composition, zot jncluding speech, dramat-
ics, and journalism. They are Florida, Indi-
am, Kentucky, Louisiana, Maryland, Missis-
sippi, New York, North Carolina, Ohio,
Puerto Rico, Tennessee, Texas, and Wash-
ingron.

For teaching English in high school less
than half time, 12 states-do not require as

much college English as for teaching a full *

load. Delaware, Minnesota, and Pennsyl-
vania require 36 hours for teaching English
" full'time and 18 hours for 2 classes; likewise,
New Hampshire, 30 and 12; Puerto Rico,
30 and 24; Wyoming, 30 and 18; Vermont,
30 and 15; Oregon, 28 and 20; Nebraska, 24
and 18; Arkansas and Hawaii, 24 and 12;
“Massachusetts, 18 and 9. The minimums for
a part load of English which are given in
the tables below range from 9 to 40 hours of
college English (sometimes allowing speech,
dramatics, and journalism), with clustering
at 24, for both years; median is 20 in 1964,
18 in 1967. In 1967 these minimums are dis-
tributed as follows: 1 state, 40 hours; 2
states, 36 hours; 4 states, 30 hours; 12 states,
24 hours; 1 state, 22 hours; 3 states, 20 hours;
1 state, 19 hours; 13 states, 18 hours; 2 states,
16 hours; 6 states, 15 hours; 6 states, 12
hours; 1 state, 9 hours. In 1967, 4 states re-

ported higher minimums, and 7 states lower, . -

than in 1964. The 7 states showing a decrease
are Puerto Rico down from 36 to 24 hours,
Vermont from 30 to 15, Delaware and New
Mexico and Wyomiing from 24 to 18, Colo-
rado from 18 to 12, Alaska from 16 to 12.
The states reporting an increase in mihi-
mums for a part load are these: North Caro-
lina from 30 to 36 hours, Virginia from 24
to 30, Minnesota from 15 to 18, Utah from
12 vo 15.
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1967 ELEMENTARY SCHOOL CERTIFICATION REQUIREMENTS . !
- TO TEACH ENGLISH LANGUAGE AR

: N i Expressed in Semester Hours
: =area. G=graduate credit. U=unspecified. U-R =unspecified-:

A1) - -Specialized Subject Matter in English Language Arts (5)
- Coltes ot (2) 3) 7 g bty
STATE {including speech, Reading Cln‘sdren's Language Arts (standard
etc.) Methods Lit in general certificate)
i 1964 1967 1964 1867 1964 1967 1964 1967 1964 1967
- Puerto Rico 24 24 U U 7] U U-R U-R 21 24
) Kentucky 18 18 U v 3 3 [ U 24 24+9C
- 2 1] U v U 3 U 18 18
[1] U U-R U-R U 1] 27 27
U U 3 3 3 3 24 24
3 3 3 3 3 3 38 39 -
U U U U 3 3 18 18
3 3 U 3 U U 20 20 .
U U U U U [ 30 27
U U [ U U U 30 30

based on the 68-bour normal  tion, and 3 hours of children’s literature as part of 21 - .
¥ out ; taty edooats

the bachelor’s degree, the certificate requires  hours in specialized e
- teaching of
. * ] . .
Vermont. The state is phasing out ek cer-
1 education m&wmkmxmh?'s - 1950
those on years of college prepara-
position, literatute, and tnﬂece.xﬁﬁgs:e::l’:uedmahcbc_b{o:demm
teich.¢ education or a bachelor’s degree, pius 18 hours - +
S gf profesiona] education which facludes 3 oo and
N Zuage arts & ol cuftricy
glich shown in the table tcachm‘:l-'otacemﬁmea ¥ 4 teacher must
e plete an approved bachelor’s program for

West Virgi Both i 2
g g g . . hﬁutemnuelShonnova#lishmposiﬁoa.mm—
. . . mar, literature. and speech, 20 bours of education
Indiana. vaxsoiznélnmhﬁuhe mect?;:lls hours in- with 3 hours in reading metbods.
ion, world ildren’s literature. Professio=al
e, based on s d » requires . [ [ . *
of graduate credit in each subj to A'tbama. 1967 data in table arc for class-B elemen-
sy 3 ificate, which is valid for 8 years.
. . . . . The 14 hours of English must include one course in
speec... A el tary professional certificate, valid
Louisie Usual requi in ek tary language 10 years, requires a master’s degree iu elementary edu-
arts is 3 hours of speech and 3 hours of children’s It~ cation; class-AA el Y ihrofesional certiicate,
ersture as part of 22 hours of elemen islizati valid 12 years, requires completion "":b"'mml,

tary specialization, gam of graduate study (a year s
egree) in a standard fustitution approved for a doc-
* wpnldeme.Al_Hhmec‘hmofmﬁﬁcgten-ybeconi
tinued evidence of a specified period of successful
Class-A elementary school teacher's cer- tuchh:p:rnaddiuoul study. :

3 bours of s & &

.
bsurs of reading methods and 3 hours of lan; arts Maine. Provisional certificate is renewable every S
eo)::binttimu‘pcnoflshouninmfmion‘:l.ﬁuw years upon teaching and 6 hours of additional credit.
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1967 ELEMENTARY SCHONL CERTIFICATION REQUIREMENTS
TO TEACH ENGLISH LANGUAGE AR
Expressed in Semester Hours
G=graduate credit. U=unspecified. U-R=unspecificd-requi

A1) Specialized Subject Matter in English Language Arts

(2) 13) (4)
ed;g Dtenm:: in :eu‘eeral
1967 1964 1967 1964 1967

1Y

U
U
LY
U
U

21

U-R 18+12G 184-12G

21

24 -

clajalalelaialvachq e
- EHE G S O

tifcate

include the required professional

dary Requirements for note on use of examinations
iGeats

nations ( jate Seld) in
500 st bachelor’s degree 600 at master’s degree

Ohio. No North Dakota. Data in table were reported as typical

e e e Py . for teacher assignment. Whether the certificate is

gronted on 64 _honrs or the bachelor’s degree, the re-

Pennsylvania. Data above are for the nent cer-  quiremrnt in English and elementary specialization are

tificate, visional certificate requires 12 hous in set by the accredited college, and the minimum in edu-

humanities, 18 bours of educstion, and 18 bours cation is_16 hours. Bachelor’s degree will be required
elomentary specialization including language arts ss & minimum after July 1969.
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1967 ELEMENTARY SCHOOL CERTIFICATION REQUIREMENTS
TO TEACH EM:L!SH LA.\GUAGB AR
Expressed in Semester

. A=area. G=graduate credit. U=un<poarfied. U-R—unspouﬁedonqulnd.
- “——Specislired Subject Matter in Eoglish Arts (8)
- ) co‘“"’"z..""'.m (2) (3 hm(n:- Eiocation
t4 . lm
STATE ( speech, ’s Language Arts (standard
] : oc) Sothods Lite n ger cortificate)
B 1964 1967 1964 1967 19684 - 1967 1964 1967 1964 1967
i Missouri 8 [] 2 2 2 2 2 s 20 20
South Dakota 7 7 ] J U U U-R U-R 26 20
California [] [] [1] [] U U [1] U 20 20
Connecticut [] 6 ] U ] 1] U U 30 30
F New Jersey [] 6 U-R U-R U U-R UR U-R  30+U 30
New Mexico [] [] U ] U-R U-R 3 2 2446G 30
_ Oklahoma 6 [] [1] U [1] [1] 6 [] 21 21
Missouri. Regular mﬁate S hours of com- New Jersey. ides J0 hours of educational theory,
position, rhetoric, and us 3 hours of speech i ing methods and languago asts, the regu-
or Eaglish. Of 20 l'eq in education, 4 to i requires 150 clock hours of student teach-
S must be in reading methods and language arts; and of  ing, 90 of which must be room emer-
-bouummtbeiatbildrcn’slima- ta certifcate may be issved on
ml’mml ts deficiencies of 24 90 hours of college

bours, but
.
Ncw Mexico. Deta above apply to the cootinuing
South Dakota. Both the baccalaureate and the 60- ekmwnwmmmmm
1 i6 S 7 1 ciul?;;l.ih:com ition a provisional ( cemﬁcltepm'be bours of

: 5, speech 2. The 26 bours of education requi the B, £ bous of nguace ars sod shdrets b

: thw.w'mhmﬁm m(nlcm24hwtsofelem:rv$?¢;llé?l ion, and

60-hour certificate requirc. 1S bours of ion_ For "“‘"“"‘“ m"""’p:vwwwmg:‘ .mbe n

certification teachers must have at lesst a bachelor’s new«lbewnd total of 8 © For the fo-

degree to teach in independent school districts after  gritl TDORC B F D K D B Sased on &

. July 1968 oc in rural schools after 1970. - im&reonmwgrm Y w‘m Taat

unspeci honl:m-y in as part

. . * * * . of 12 bours in Gnmdedu-

California. An applicant for a certificate must ha; lsu.‘mum‘-m&bﬂl&w%h«;ﬂn

. < . ve concentration,

nyuxofﬁulishg;d‘ ted ¥ in com- &t graduate level. A language arts specialist in the

Esiﬁon for the bachelor’s degree. He may ako have tlementary school must have 2 nlu!elemutyeuhli
t‘ishnst_betaquitd?‘inorormjof,ahemy cate with & minimum of 38 bours in language asts. -
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196. LLEMSNTARY SCHOOL CERTIFICATION RE&U!REME\'TS
10 TEACH ENGLISH LANGUAGE
Expressed in Semester Hours
A=garea. G=graduate edit. U pecified. U-R=unspecified-req.. ed.

{TOrye e enan

- (1) Specialized Subject Matter in English Language Arts (3)
- M Professional
STATE (incl l:::pgel:chii. Re(o%zng aﬂ)ms hngv.(u‘x)e Arts m
etc.) Methods Literature in general certificate)
1964 1967 1964 1967 1964 1967 1964 1967 1964 1967
Alaska U U u U U U U U 24 24
Arizona 6 U u 3 U 3 6 6. 24 24
Colorado U U U U U uU U uU U
D.C. U U U-R 3 U-R 3 12 12 24 24
Florida 8 U 2 2 U U U U 20 20
Georgia 13 U U U-R LH U 3 U 20 20
Hawaii U U U-R U U U U U 184U 1§+6C
lowa U U U U U-R U U-R U 20 20
Kansas 12 U u U U u U-R U 24 24
Massachusetts U U U U U U v U 18 18
Michigan 12U U UR__U UR_UR__UR__% 20
Alaska. For the segular certificate the 24 hours of mhﬁcatesareahotssned- one based on a master’s
sispien et el S i oy E S Gl BTSSR S = .

gency Satcsaremndtopeu;omboldq" ) the t g fields), and one based on
bac!u:lots degree but lacking some required professional  sixth-year | pro‘xam (a year ond the mastet’s de-
educa grec) e b The two years of uate study should be

s * * * . tezd\m‘ &lds. 10 hours of ed:neahoual psychology. and
.. Initial certi valid 5 . programs prob!
enal education ‘in five felds which mmmp
tion and_humanities; ic jon_may * * * .
:‘ hdﬂ.’l 30] rl:lmmlf“li t:ml lm‘olﬁz:il;:l ls:mmﬁ “e’,: Houaii. Provisional certificate requires 18 hours of
: master’s degree or 30 hours of ap d smmk fe mhﬁc;&eﬁ-thd:mofwhch
upper-division or graduate work increasing total d
fessional education to 40 hours. Aone-yea:,‘non-rea':’: 'd ':‘ "‘*" Lcettificates rear ie practice 'ﬂd\hc or
able to teach in elementaty or sccondary school 2 years g exp the
may sued to holders of a bachelor’s degree includ-
z( 18 hours of professional preparation with student * . . . .
.uing.
Towa. yp:ally approved jnstitutional programs, all
. * P P ™ which pi eawnledncalmcoreof4obonn
and oonee:- don in an area, i En-
~+Trrado. For the certificate (T A), re-  glish, children. * rature, and language arts methods.
ne: s every § 13, the teacher may ify by any
g od n‘a‘:. details und:z the Re- s * s e =
. . . * * Kansas. An initial elementary school certificate, valid
three years and after 2 muoftuchmgmb
District of Columbia. No comment. S years, is issved on an approved bechelor’s
gram which requires 50 hours of general education (in-
* * * . . cluding 12 hours of oral and written communica

literature, and foreign lauguages), 24 hours of profes-

Floddc. The 20 hours of professional eduution sional ersucntion. am? 15 bounwspeciauedelen&:ury
of :ea;;m o‘nd teachin, ternship. Inst d :;:bool contern“l)tng 'I:‘seq 'coﬁum (w'm nclude

mdnn; & g in p. Instea n; e ai ubsequent five-year ire
of the intemship of 6 hours, a teacher may present 2 spegxuﬁ‘gi additional experience and college ue'\:i?u A
years of mdmlg with 3 hours of directed teaching or  one-year certificate may be issued to an out-of-state ap-

3 years of teschin lg. Three ranks of clementary certifi-  plicant who has a nda!dcemﬁcutebuedoua de- -_—
cate are Ir:neg wil ultements n‘sn follows: hl:;n:d 0l me“dglrawnt oi‘nclnd‘:s 35 mn geoeral educa-
bachelor’s elemen uca- i tion.
:lon ora bacbeﬂ?’ 21 hours in elementary on 7% OF professional ecuca!
education including malcmls for teachin, & children, na-
ture study or science, social stndies, health and physical * * * * *
ad;’nution.au.munc.md'aﬁ ; hlhnk h—l;!en;s- o husetts. No N s
degree wil fndm e major in elemen! - X
cah:n oramast s mm 27 hours in elementa“ %
education including the areas specified for Rank IIf; . - - - *

Rank 1—-a doctor’s degree with a doctoral major n

elementary education or a doctor’s degree with 33
= Michigan. Altbough preparation for the elementary
mﬁed (.R' nl“snk ‘,ﬁ,‘{.-,,‘,’“,,",‘,“f; lcxmn,L),n‘:ﬁsh ?!'lmcemﬁm- school certificate vntu:s.‘!I approved prornms in Michi

institutions ire language arts luding readin

tion, see the note under Secondary Requirements. thods and children's Iietature. The provicional mf

* . . . . tificate, bn.ml on an approved bachelor’s degree pro-

rr-m. is valid § th 3 yun of teaching under

Georgia. Data refer to the regular certificate based ndnnuddi 0 hours of college credit, a
on a bacbelor’s degree. Elementary school professional hhuodapmnmm
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1967 ELEMENTARY SCHOOL CERTIFICATION REQUIREMENTS
TO TEACH ENGLISH LANGUAGE AR
Expressed iu Semester Hours
=area. G=graduate credit. U=unspecified. U-R:=unspecificd-required.

(1) Specialized Subject Matter in’ En(!ub Language Arts

e English (2)

Speech. ﬁ

Cbiﬁ:)rn': L:nm(n: )e Arts
0 £

in general

"1964 1967 1964 1967

1963 1967 1961 1967

Minnesota U

Montana U

Nevada

New Hampshire

New York

U-R

Oregon

U-R

Rhode Island

clajacla,qiac

Utah

Washington

U-R

Wisconsin

Wyoming

clg(elalalnla|ela|ala

[=]X=]

2
U
U U-R
U 10 U

Minnesota. No comment.
» » »
Montana. Requirements for the i :nddtbee.

'mndnd cemﬁule.ml.:*b based

qlhonwhlchmpandtbete
tificate, based an
-lso.nihble.m o

» » x »
Nevada. Data above ap » the shndard cettifica
Although course wotk is n. a requirement of
6 bours in basic subjects mcludes methods of tenclnng
language arts. Upon req
an eme;?enci elementary cetuﬁcate my be issued on 3
lcze vrewnhon.-nd'l'l::e S-year cmergency

let tbebaehelor d to ﬁ
P e ezrce remain in

certifcale is on a
masttt’sdegme

» » » * »

New Hampshire. Standard elemen cestificate is
isuedonapl:uhche aw le-

Oregon. Data are for the basic clementary norm.
Rmdmgmdhodslsapattof..obounmeleuwnwy

.med on ' planned five-year couene p-eganhon plm
o

& , Teq
wluchmybemhnmem

» . » » »

Rhode Island. Guidelines for the aprmved
stipulate only the amount of education, chx is 30
hours for the provisional certificate. The fifth year com-
pnses 36 bours in a program of smdna /oot nev«anly
P P for the preparation
of el v school o

» » »

Utah. roved institutional

i on a bachelor’s

Washington. Guidelines of a  ear program require
35pereentinlibemlamands fri t in an
area of } ble to lhe } (possibly En.
glish), 20 percmt in education (mchdmg hnm

arts methods), and 10 percent in electives. The &fth
yur (reqmre«i within 6 years after the teacher begins
sen—iee) must further the preparation for elementary
academic and professional

s in l(d
9 hours in mstmctioml '11 nnd methods
ing the teaclnug of the bnsic sldlls), and 10 bours (800
clock boms) of lupetvxsed teaching. For the same school
level, the permanent certificate requires 80 hours in
ol Clocation ead k0 of supeoried waching; the
Oof su
master’s degree or 30 hours) must

For a teacher in nursery school, ele-menury school,
secondary school throu, gh Grade 9, the
are the same as those bove. except_thal
English teacher 80 eloc the
-supervised teaching must
demic concentration in English must
fortbepmvkonalwﬁﬁcau.sehounformepm-
including the same areas for
school c;mﬁa) te in English

ing; must inclue
education.

» »

Wisconsin. m nmany includes

Engbsb in geneml ucahon reading mcthods and

language arts as part of education. The teacher with
an initial 64-hour certificate must carn the bachelor”

within 7 years, the 96-hour teacher within 6

1972 the initial certificate will require a

m lor’s degree. For kindergarten certificat’ \n a teach-

er must have a bachelor’l degree in kindes, trten edu-

.

En lish is part of humanities, and lan-
included in'8 hours ol‘ elementary meth-
.l.’or the :énnaar‘d clfind ficate. Endorsement
certificate for ergarten requires s
wzﬁm teaching, for remedial readin,

field. A profmlonul eettiﬂam is
degree or equivalent and teaching ex-
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1967 ELEMENTAR\' SCHOOL CERTIFICATION REQUIREMENTS
O TEACH ENGLISH LANGUAGE ART

Expressed in Semester Houu

=area. G=graduate credit. U=unspecified.

(2) (3) (4) (5)
Mmimnm for Minimum for Sundud M Allowed for Professional
full b‘fn ' Education
STATE oiunhrw dramatics, (standard
(2 cl ) dnn minimum certificate)
1964 1067 1964 1067 1064 1967 1964 1967 1964 1967
Washington _40A 40A 40A 40A 40A+ 40A+ U U 2410  24+UG
Delawars 36 36 24 18 36 36 3 3 18 18
Minnesota 15 36 15 18 24 36A ) 18 18
New York 36A 36A 36A 36A S51A SIA. U U 2% (Y]
Nortth Carolina 30A 36A 30A 36A 30A 36A 6 8 18 18
Pennsylvania 36A 36A 18 18 36A 36A U U 18+12G 18+12G
Connecticut 30 30 30 30 30A 30A 12 12 18 18
D.C. - 30 30 30 30 30 30 U 12 18 18
Florida 30 30 30 30 30A 30A 6 6 20 20
New Hampshire 30 30 12 12 30 30 U U 18 18
Puerto Rico 36 30 38 24 36 36 U U 21 24
Vermont 30 30 15 30 30 0 3 18 18

speech, 3; linguistics or
modern grammar of hxstory of English language, 3.
Hi ngbly recommended elccmlr.u are lnf;l}in; of reading

* * * * *

Minnesota. A full load of English teaching requires
s college major 1‘:: Enghs(t‘n (tyglully luwts lo?d?

cludmg one or two courses in speech, etc.; a half
English requires & minor (18 hours).
» . * » L]

comm
t, structure, and function of the language;

En; American, and world literature; oral interpre-

of lit oral position; imp ment
rea ing; literary s for_adok t 'ermanent
certificate in Enﬁhsh reqmm 15 hours of advanced En-
glish. Provisional certificate reqmru 18 houls of edu—
cation, the permanent cettificate 24 Pr
an English this emonal
education specifies & distz Hution of 8 bouu
social, philosophical, and
educational_theory and practice, 8 hours in m-tcrhls
and methods of teaching English, and 80 class periods
{about 2 semester hours supervised teachin;

s L] * * s
North Carolina. Minimum scores on National Teacher
and a ppmgri-u Beld) are also
required—m 8 the minimum st bachelo”
degree level, 600 at master’s degreo

s . . s

Pennsylvania. T mao—wzn area of the

iondeuuﬁu‘:o o'hm.inm
u&nd-for:podd te work

include 12 hours of scademic subjects (possibly En-

ghsh) and 12 hours of education, In y. for

3 ycaxs an English teacher may bave only 18 bours of
nglis

* * * . *

C nnecticut. Data apply to both provisional and
Stan. «d certificate. Wﬂﬁm 10 years the provisional
cettificate must be converted into the standard, which
requires 3 years of teaching and completion of an ap-
proved fifth-year program.

s s s s e e
District of Columbia. No t
L I

Florida. The 20 hours of professional education in-
¢ludes foundations of education, general methods, teach-
ing of English, and teaching internship. Instead of the in-
ternship of 6 hours, a teacher may present 2 years of
teaching with 3 hours of directed teaclnnxl or 3 years of
teaching. Three ranks of secondary school English cet‘-:

}‘lﬁnteb:nhebr’ mth lhlmenb uin l-%lmuhsh
~a bac s vn & major or s
bachelor’s with 3 houn m English mcludmg

freshman En
m fnmmar. and Ameriun anc'l Enghsh hmmrc.
glish or a masler’s degree with 38 hours in Engllsh in-
cluding the areas listed in Rank III; Rank I-a doctor’s

with a_doctoral major in English or a doctor’s
degree with 42 bours (at t 6 at cuduale level) in
English including the areas in Rank III. Florida uses
exsminations as prerequisite for te:nlar certification.
Minimum scores required are 500 on National Teacher
Examinations, 800 on Gmaduate Record Examination,
verbal and quantitative,

* * * . *

New Hampshire. With either 2 30-hour maior or a
12-hour minor in Enylish, the leacher must bave 6
hours in the mbiect taught The junior high school cer-
tificate requires 9 hours for Jess than a load, 18
hours for more, with 6 hours in the subject uu;hl.

* * * * *

Puerto Rico. The certificate cited requires a course in
teaching Englhh as a second language.

* * . * *

Vermoni Syed romgu .ﬁ: buchal&r.’:htveldo-
quire a major ours in English as a
and 18 hours of professional education. s

P, |
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1967 SECONDARY SCHOOL CERTIFICATION REQUIREMENTS
TO TEACH ENGLISH

Expressed in Semester Hours

A=arex. G:==graduate credit. U=unspecified.

1) (2) (3) (4) (5)
Minumum for Minimum for Standard Allowed for Professional
full English part loE.I}rlhh u?'ukement h ucation
STATE 10."3 {often larger dramatics, (standard
(2 cl ) than minimum) | lism . certificate)
1964 1967 1964 1967 1964 1967 1964 °967 1964 1967
Virginia 24 30 24 30 U 30 [] 12 15 15
Wyoming 24 30 24 18 -4 30A 12 [ 20 20
Oregon 28 28 20 - 20 28 28A U U 24 24
Arkansag————— - 24 24 12 12 .24A 24A 6 6 18 18
Hawaii 24 24 12 12 36A J8A U U 184U 18+6G
Winols 24 24 24 24 324"  32A 8 8 16 16
Indiana 24 . 24 24 24 48A - 48A 6/40 6/40 184+6G 18+6G
Kansas 24 24 24 24 24A. 24A 9 9 20 20
Kentucky 24 24 24 24 30/48A 30/48A 18/48 18/48 17 174+9GC

Virginia. The required minimum preparation in the
En:liﬁ: area (in lading ad d gr and English
and Ameri it ) in to 30 Liours in July
1968. A postgraduate professional certificate is also
granted on the master’s or the doctor’a degree.

. . s . .
. Wyoming. Standard certificate based on a bachelor's

gree in an ap P or C 0
bours in English (allowing 6 hours of fournalism and
speech) for endorsement to teach in the area. V/ith 30
hours in the field of English, & teacher may obtain an
endorsement for joumalism with 12 hours of journalism,
and for speech with 18 hours of speech and dramatics.
Accreditation enforces & minimum of 18 hours in a
teaching minor. A professional certificate is granted on a

ter's d or equivalent and teaching experience.

Oregon. The 28-hour requirement (basic morm) in-
ludes ad d position; English language; Ameri-
can. English, and world literature; speech; and reading
methods. To these arcas, the 40-hour requirement
(standard norm) adds literary criticism. Twenty hours
in these subjects are required o teacher who has a
class combining English and social studies. Initial cer-
tificate requires 14 hours of education Inclu special
methods; the continuing certificate requites 24 hours of
education, which must include the teaching of reading.

» L] L] * »

Arkansas. The 24-hour area requirement must include
8 hours in subjects taught, such as composition, English
lit , Ameri Hit An{ one qualified for
standard certificate may qualify for a secondary class-
room teacher's master certificate by completion of a
master’s degree including 6 hours of psychology and edu-
cation and 18 hours of subfect matter courses in field<
commonly taught in the secondary school. Ons-yeas
emergency certificates may be issued to holders of a
bachelor’s degree who iack specific requirements in pro-
fessionnl education, provided they gnve a certificate
teaching field,

» . . . .
Hawaii, Provisional certificate requires a 24-hour ma-

jor and a 12-hour minor in subject fields. The professional
certificate, hased on a Bve-year r;pandonhrequlreo one

teaching field, which for English is 36 hours pius a
course in teaefning English. Practice teaching is requ
in addition to 18

ours of educations! theory. Pro(uslou&
certificate requires 24 hours of education, including
graduate hours.

. . . . .
[, S
Illinois. For certification in English a teacher must
have 32 hours of college work in the area; for accredita-

tion of the school the Engghh teacher must have 24 bours
in the fiéld including 6 hours in rhetoric and composi-
tion allowing not more than 8 hours in spoech and
journalism, He must have at least one course in each sub-
ect taught, such »- grammar, American literature, En-
glioh literature, w 1d literature, reading, d ti

.. » L] L4 L

Indiana. For the provisional certificate: the minor in

English s 24 hours including advanced composition, 3;
advanced English language study, 3; literature, 12 (En-
glish and American required, world literature, '3 bours
allowed); but not lllowinlﬁnspcech or journaitsm; and
the major is 40 hours including advanced composition, 3;
advanced English language study, 5; literature, 20 (En-
rlhh and Arerican required, world literature, 5 al-
owed); spee -, 3; and joumalism. 3. For the profes-
sional certifica:e, 8 bours of graduate work in English is
required, and the master’s m may be taken in En-
glish alone. For junior high 1: Provisional certificate
requires a 24-bour subject tration for t
on an elementary certificate; or two 24-hour minoss, or
a combination of 40-bour majors and_ %S4-hour munors,
oth . Professional certificate requires one 40-hour
major and one 32-bour minos, with 8 hours of graduate
courses in the major, in the minor, and in each subject
endorsement that is conyerted from provisional to profes-
sional status. Provisional certificate requires 24 to 27
hours of education includin methods; the pro-
fessional certificate requires 8 hours of education on tha
master’a degree,

Kansas. An initial secondary achool certificate, valid 3
years and after 2 years of teaching renewahle for 5
years, is issued on an app hacheloe’s dell!ee which
requires 50 hours of gen: education (including 12
bours of oral and written t Lt

d foreign hnzuagesg and 20 hours of professic.nal

tion. Sub t S-year ls req spec.ied

q =y
additional oxg:ricnce and oollege credit. A one-year cer-
tificate may issued to an out-of-state_spplicant who
has a standard certificate hased on a degree pt:f'am
that includes 35 hours of general education and 12
hours of professional educution. The 24-hour minimum
in the English area must include 6 hours in each subject
taught, one course in speech, and 15 hours in En;
position and Ht , with at least one course each
in American literature and ad d positicn. Ju-
nior bigh school teachers must have & minimum of 1%
hours in each feld taught.

» » » » »

Kentucky. The 24-hour minor and the 30-bour major
in English do not ordinarily include of journalism,
but the accredited college decides. 48-bhour English
area contains 18 hours in speech, dramatics, and -
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- 1967 SECONDARY SCHOOL ¢, * [IFICATION REQUIREMENTS
TO TEAC.s ENGLISH

Expressed in Semester Hours

A==area. G=graduate credit. U:=unspecified.

1) (2) (3) (4) (8)

Minimum for Minimum for Standard Allowed for Professional

full English part English requirement speech, Education

STATE long lmuiz (often larger dramatics, {standard

) ) than minimum) journalism certificate)

1964 1967 1964 - 1967 1964 1967 1964 1967 1964 1967
Louisiana 24 24 24 24 36+ 36 0 0 18 18
Maryland 24 24 24 24 1Y 24 6 0 18 18
Mississippi 24 24 24 24 30 J0A 3 3 18 18
" Nebraka 24 24 18 18 U 36A U 12/36 18 18
Obilo 24 24 24 24 24 24 [1) 0 17 18
South Carolina 24 24 24 24 U U U U 18 18
Tennessee 24 24 24 24 U U 0 0 24 24
Texas 04 24 24 24 24 24 0 0 18 18
Wisconsin N 22 22 22 34 34 U U 18 18 ~

California 20 20 20 20 244U 244U U U 15 15
Montana 20 20 20 20 30 30 U U 1€ 18
Missouri .19 19 19 19 24A 24A 5/24 5/24 20 20

B

Emcer 1 odi

Louisigna. Certificate to teach English requires: 12
hours of English in addition to the general education r~
quirement o En%lish 12 hours, English major is usually
36 hours, minor 30. Certificate to teach speech requires
12 hours of English and 18 hours of speech. Certificate
for journalism requires 12 hourss of English, 12 hours of
journalism,

L 4 L 4 L] L ] L]

Maryland. The advanced professional certificate, re-
c}uired after 10 years of teaching under & standard cer-
tificate, is issued on a master’s degree or an approved
program of 34 hours—one half is in content and one half
may be in professional education.

L 4 L] L] L ] *

Mississippl, The class-A d hool teacher’s
certificate, based on an a Erovtd bachelor’s degree pro-
nglish and 3 hours of

gram, l'ct}uim 12 hours o

as part of 48 hours in general educgtion. For this certifi-
cate, the English area of specialization requires 30
hours, which must include 3 hours each ix:! American

and ad d

literature, English literature, Shakesy
and jtior, and may include 3 hours of

speech,
* L ] L ] L] L ]

Nebraska. Data in the table refer to the standard
certificate based on an approved bachelor's prograwn,
which typicnllg requires a major of %4 hours in a
subject or 36 hours in an area, with 18 hours of pro-
fessional education. A minor is usually 18 hours. For
endorsement of a certificate in English (Grades 7-12),
the requirement is 36 hours in English allowing 12 hours
in dramatics, speech, and journalism; for English {Grades
7-9), 24 hours in [augugze arts including a course in

of teaching reading. A professional certificate is
issued on an approved fifth year of college.

L 4 L] L] L ] *

Ohlo, The 24-hour minimum in English inust include
composition and langusge, 9 hours, American and En-
glish literature, 12 hours.

L 4 * L] L] L]

South Caroling. The 24-hour requirement includes
oomposmons. 8; English literature, 8; and American lit-
erature, 6. Speech and joumalism are allowed as English
if the collefe counts them on tho English major. An en-
dorsement ir speech and d q 18 hours in the
area. A one-year provisional certificate is fssued on a
bachelor’s degree which did not include the required pro-

ion. National Teacher Examinations are
used as a prerequisite for initial certification and as an
OP'POrtuni'}' for teachers to raise the level of their

cate,

* L 4 L] L 4 *

1 Both p and temporary certifi-
cates require 24 hours of Enghsh for endorsement, Pro-
fessional certificate requires 24 hours of education, tem-
porary certificate, 4, For renewal every 2 dyet\rs. the tem-
porary certificate requires 8 hours of additional credit
applicable on the professional certificate. An advanced
certificate is issued on a master’s degree.

L 4 L 4 * * *

. Texas. These minimums apply whether the certificate
is on a 4-year or a 5-year college preparation.

Facei, 1

L 4 L 4 * * L]

Wi fn. Mini; P tion approved for the
English teachig& minor is 22 hours, for the major, 34.
Eech accredit colle‘ge determines its specific major
and minor-number of hours, pattern of subjects, and
allowance for esgf:ech and journalism, English me
must be included in the 18 bours of education.

L 4 L] L] L] L]

California. A teaching minor in Emilisb is 20 hours
at any level, a te-chinﬁ major, 24 hours in upper-
division courses. A teacher with an interdepartmental
major in humanities may count 15 liours of upper-divi-
sion or uate English as a subject major. Regular
credential requires 5 years of cullege; conditional cre-
dential (based on bachelor’s deg is limited to a
total life of 5 years.

T . . . .,

Montana. Requirements for the provisional and the
standard certificate, both based on the bachelor’s de-
gree, depend upon the program approved for the institu-
tion which prepared the tcacher. The usua' English
major is 30 hours; minimums for endorsement in Ln-
g}(sh arc a minor of 20 hours in English and 18 hours

profussivnal education,

Missouri, The regular 24-hour English certificate in-
cludes composition, rhetoric, and grammar, 5 hours;
American literature, 5; Eniuh or world literature, §;
and allows 5 hours of speech. The provisional certificate
requires 19 hours of English, allowin} 5 hours of speech;
jt perrits a 5-hour deficiency in :ation
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CERTIFICATION REQUIREMENTS TO TEACH ENGLISH 563
1967 SECONDA 'Y SCHOOL CERTIFICATION REQUIREMENTS
TO TEACH ENGLISH
Expressed in Semester Hours
A=area. G=gnduate credit. U==unspecified.
(1) (2) (3) (4) (8)
Minimum for Minimum for Standard Allowed for Professional
full Englisb part English i t peech, Education
STATE Joa Toa (often larger dramatics, (standard
{2 classes) than mini joumalism certificate)
1964 1967 1964 1967 1964 1967 1964 1967 1964 1967
Alabama 18 18 18 18 . 30A 30A 6 [} 24 21
Arizona 18 18 18 18 30 30 v 3 24 30
Maine 18 18 18 18  30/50A 30/50A U U 18 18
Massachusctts 18 18 9 9 u 18 U U 12 12
New Jersey 18 18 18 18 24A- 24A 6 U 184U 18
New Mexico 24 18 24 18 24/36A 54A Li] 36 28 28
Oklahoma 24 18 18 18 32A° ., 32A 8/32 8/32 21 21
Rhode Island 18 18 18 18 30 - . 30A U U 18+U 184U
West Virginia 24 18 18 18 U 36A/50A- 2 3/20 20 20
Nevadi 16 16 16 16 30A 30A [] 6 18 18

Alabama. 1967 data in tahle are for class-B secondary
professional certificate, valid eight years. Basic require-
ments include ore cor=se in h. Class-A d ﬂ:y

rofessional certificate, .alid 10 Em' requires a master’s
egreo including six hours in English and 6 hours in

education; class-AA_ secondary professional certificate,
valid 12 years, requires completion of a s.xth-year pro-
g;z_n a year ond the aster’s degres)-in a-standard

titution appfoved for u doctoral degree. All three
classes of certificate may be continued upon evidence of
a s‘fcciﬁcd period of s ful teaching or additional
study. :

—

* * * * *

Arizona. High school accreditation enforces 18-hour
English minimum. Initial certificate, valid 5 years, re-
quires 30-hour area in English (with 8 hours aliowed
in speech and related suhjects) and 22 hours in pro-
fessional education. Standard certificate requires (be-
yond an appropriate bachelor’s degree) a master’s de-
gree or 30 hours of ap,roved upﬁer.division or gradunte
work for secondary school teachers. A one-year, non-
reﬁewnhle permit to teach in el tary or dary
school may be issued to holders of a hachelo’s deg
including 18 hours of professional prepcration with stu-~
dent teaching.

. . * e .

Maine. Under the hlanket certificate a teacher may be
assigned to teach English without endorsement, hut ac-~
crediting offici- 3 expect the teacher to be prepared in the
teaching #+1d. The hasic program of teacher education
requires a major field of 30 hours plus a minos of 18
hours, or a £0-hour area of specinlization.

» * * * *
M, 1, #s. No +
* L4 * [ *

New Jersey. Regular certificate, valid § years, requires
an 18-hour minor to teach English. Permanent certificate
requires a 24-hour major for English endorsement. Be-
sides 18 semester hours of educational theory, student
teaching for 150 cluck hours is required, 90 of which
must be classroom teaching.

- [ * * L *

New Mezico. Provisional certificate, which may he
extended for a total use of 8 years, requires as part of
hachelor's deﬁree 18 hours of A)rofessional education
and one of four plans for teaching flelds, namely (1) two

fields of 24 hours each, (2) a field of 24 hours and two
fields of 18 hours each, (3) a composite field of 36
hours and a field of 18 hours, (4) one composite of 54
hours. The continuing 5-year secondary cert.iicate, hased
on & planned, S-year college program with 30 graduate

ours, requires 28 hours of grofmioml education and
for language arts teachers in high school, a ininimum of
36 hours in language arts with at least 10 hours in each
suh}t‘M taught, such as dramatics, journalism, speech,
read

* * » .

.
Oklohoma. Approved prograin must require 32 hours
«n the area of F?nglish, including 8 hours ¢f speech and
ournalism and 24 hours of com osition, linguistics, and
nglish, American, and .vorld literature. Provisi~nal
certificate requires 20 hours, temporary certificate, 18
hours in_the area. High school accreditation standards
require the English teacher to have 18 houn in the field,
with 6 hours in the subject taught. Special :nethods ma;
be part of the English area or of the 21 hours requ
in education for the standard certificate, The provisional
certificate (valid 3 years, not renewahle) requirer 1§
urs of cducation, the temporary certifcatn 12 hours.

* . * * .
Rhode Island. Provisional certificate requires 18 hours
of English for end t; th fessional ce-tificate,

© P
which must be eamed within 6 years of teaching, re-
quires 30 hours in English as a teaching area.

* * * [ *

West Virginia. Provisional and professional certificates
fequire 3¢ hours of English as a teaching field, allowing
ours in speech. A prehensive certificate in lan-
guage arts, issued on 50 hours, includes 30 hours of En-
glish, 15 hours of speech, and 5 hours of journalism, Both
ty;:’es of certificate require 20 hours of professional edu-
cation.

* * * * *

Nevada. For high school accreditation the Northwest
Association requites that the teacher of English have
16 hours in the fickl, with 8 hours in the subject taught.
Standard certificate is based on a bachelor’s degree with
8 hours .of professional education and a major and a
minor in recognized teaching fields. A professional cer-
tificate Is aio issued on a inaster’s degree. Provisional
secondary certificates are granted upon reguest of a
county superintendent; the teacher’s total deficiencies in
preparation cannot exceed 6 hours and must be re-
moved within one year.
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1967 SECONDARY SCHOOL CERTIFICATION REQUIREMENTS .
TO TEACH ENGLISH 1
E~pressed in Semester Hours

b A=area. G:z=graduate credit. U=—unspecified.

(1) (2) (3) (4) (8)
gmmer el Smed,  Mmgle Sl
> STATE ulEopih  PatCNF (Clteniamper dramatics, (standard
3 « {2 classes) than minimum) joumal'sm osttificate)
Toe4 1067 1964 1067 1064 1967 1064 1587 1064 1967
North Dakots 16 16 16 16 U 32A° S 8 16 16
Idaho 15 15 15 15 30A 30A 18 18 20 20 .
Tows 15 15 15 15 30 30A 0 U 20 20 .
Michigan 15 15 15 15/18 24 24 U U 20 20 ’
i ) _South Dakota 15 15 15 15 24A 35A  ©0/24 10/25 20 20
e Utah 12 15 12 15 20/40A 15/43A 0  27/42A 18 21
Alasks 16 12 16 12 U U U U 18 18 . .
Colorad T 18 12718 18 12718 major __ major - U(3) U U U o i
Georgit 2 12 U 12 30A 30A 9 10 20 20 - .

North Dakota. Although the blanket cortificate does 3 years of teachin, g and an -ppwved $fth year of prep-
t, accreditation standards re-  aration includin; hours in subject matter and 8 bours
qulre t'he high school to have tn English teacher with 186  in professional oSuca tion.
hours in the field, all owmz 6 hours in speech and N

ey The dited college defines the major in . \ e . . L N .
e Alaska. For the regular certlficate the 18 hours in edu-
[ * * * * ation must include 3 houss in neconauy

in Provisional and emergen
idaho. An endorsement to teach English (whcther it musmes are jssued to pemm holdin, b:lcbe s dz
is based on a 30-hour major or 20-hour minor) requires but lacking some professions! hication required.
position. 6 hours: A and English literature, 6 ﬂ rthwest Association requires accredited high schools to .
hours. Pr- asional ceicAcate re ires 9 hours of educs- mve English teachers with a minimum of 16 hours in
tion, tho standard certifir “te 20 hours. guage arts, including 6 bours in the subject taught.

* * * * * * - - - -

Iows. Typically, approved institutional programs pro- Colorado. State accreditation of schools requires 12

A e e e g s e fo £ » Nord® Central Associion 18
. For the re renewal

tiP aration 0 guery 5 y the‘“ teacher may qualify by any of ‘hreo

give
'”" &E’i’u‘: 2 "“i°' ;f“z’lif‘ﬁc:‘;‘t‘:“i’;t;°mmm*; rgg h&f (f' completion of an & n}vu‘ program of teach-
a ccﬁleze outside' lowl are ova D o oach toaching  ¢f cducation thiough the bachelors degfee, U8 feca
311, by compurison with standards & vical of approved  ploy d’”‘:’; o sti'c“crmom"'ls tor B vean botore. 1981

n {o} 1 ]
rograms in Jows °° '”‘ . (3 of baccalaureate degree and mcemfui
. . . . . perfo mu\nee on m examination appro by

) :ahg p?:fug‘ ::. qucagg‘n'. ph_xrn 5 yem of wc:{:(. l"or
Michiga tion programs in 10 years; a person qunliﬂe& m the rezulnr certiﬁcne

f}":ff‘.""m‘&“é B e Sl g i must complele 3 years of feaching and & planned pre-
gram of_one n -

(gel;w“t:‘:" u!n:i%o;::'c‘luﬂwhouu for & m‘j%m English. 0 3 degree, plus institutional recommendation,

1 about provisional and permanent certificate. )

. . ] ] .
. * . . .
Ceorgia. Data in table refer to the lar certificate
South Dakota. Speech and joumalism are not nllowed basedo?n a b.lchelo\’s degree“ Sochool t:g:redmtion re-
l; &:résogm tholzg;mu: :I;Lni::;l‘m but may be 10 hours quiremenu enforce & ll2obour e:iinlmum r{fﬁr et:t‘ :n': En- R
at . lch«’ (m‘l “ -
© ol z . fssuod one bued on l master’s degres with 10 hours
. . . . . of educational &-y and cuniculum and 17 bourns
of content in g fields; and one based on a
Utah. Approved institutional programs for the certifi- 5 The two years of advanced study
cate based on a bachelors degree require at least 17 shoul be phnnod !o give the tmher 33 hours in th 1
per cont of the tota] credit to be in psycholo and od content of the teaching Selds, 10 hours in educational
cation, 34 per cent in subjects taugh nnd the rest resycholou. and 10 houn in schoo program and prob-
genenl educatizn, A professional certiﬂene is jssued on ,
P {
3 . / lle - P

Q
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