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PREFACE

Y

$Fe el dd

:

> i The concept of Career Education is currently commanding the atten -

3 tion of educators and the general pubiic. The puroose of this publi- g
. ;u§ - cation cbout Career Education is to clanfy issues, -allay fears,

fjg translate abstractions ond, finally, crouse enthusiasm. The aim of

% Career Education-is _to open the educational process to real-life

53 experiences in ond out of the classroom, thereby making educohon > -

i; exciting and relevant.
. i,j On March 23, 1972, the State Board of Educohon adopted ‘‘A Position

e ond Policy Statement for Career Education.” The State Department

g;% ?‘f Education responded fo this statement with the development of

i ‘A Conceptuol Model of Coreer Education for Nevada Schools.”’

r,;:ﬂ; 5 «

5"§ After extensive study of the ‘Model, the Stote Board of Education

% endorsed the dccument on November 16, 1972, and recommended its .

%; implementation in schools throughout the State.
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-INTRODUCTION

R D et

Career education is based on the premise that career awareness and preparation should represent
a SIgmﬂcant continuing and cumulative learning experience from kindergarten through post-
secondary education. .

Since an individual’s occupation is a major factor in his sense of control over his own destiny,

" the education system must assist each individual to sustain himself through productive employ-

ment consistent with his abilities and interests. Work, or the inability or failure to work, is for
nearly every person a prime determinant of standard of living, family relationships, friendships,
life style, community service, citizenship, and leisure time.

As our society becomes, more.complex, so does ‘the problem of creating and maintaiiing a work
force adequate to meet its needs. The uneducated and unskilled find themselves increasingly

disadvantaged in the labor market, even as the demand grows for higher levels of skills. This

results in .the ‘‘manpower paradox’’ - workers without jobs at a time when jobs are unfilled
because of shortages of qualified workers. Programs are needed to prepare workers for jobs in
existence now and for jobs being created. The fundamental need, then, is for the education
system to be comprehensive and flexible.

The education system must make provisions for every learer to acquire those skills that will
allow him to make a livelihood for himself and for his future family, regardless of the level at
which he leaves the education system. These skills contribute both to individual fulfillment
and to the maintenance and progress of society. ‘

If students are to acquire career skills, the artificial separation of things academic arid things
vocational should be eliminated. All education is career education, or should be.

NEVADA STATE BOARD OF EDUCATlON
Robert |. Rose, President




. LEARNER NEEDS

Every learner, ot each educational leveal, should be assisted in developing his full educational potential.

In order for the” learner to develor this potential, the education system must respond to the following

learner needs:

RELEVANCY

AWARENESS:
EXPLORATION:-
SKILL DEVELOPMENT:

®

All instruction should be relevant to the real-life concerns of
learners, thus allowing them to develop the basic knowledge, skills
and values that are essential for success in any career they might
choose.

All learners must be provided with ample opportunities to explore
knowledge, skills, technical requirements, working conditions,
responsibilities, and social and political environments in all career
fields open to them.

L
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GUIDANCE

CURRICULUM

CONTINUING
EuUCATION

'FREEDOM

TO CHOOSE

%

All Jearners must be assured expert guidance to help them assess
their personal interests, aptitudes and abilities as they make career
choices and plan the appropriate educational programs.

All learners, beginning in early childhood and extending through
all educational levels, should te provided a continuum of career
education programs, curriculum and services designed to ensure
maximum educationci growth.

All leainers must have ready access to opportunities for advanced
occupational preparation in community -colleges, universities, public
and private szhools and /or business and industry.

Alf learners should be afforded the right to choose on the basis
of self-knowledge, adequate information and exploration related
to alternctive educational programs and career apportunities as
well cs the right to modify such choices in the light of changes
in occupational and educational directions as the leamer develops
new motivations, needs, interests and abilities.
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oll. POSITIONe

It is the position of the Nevada State Board of Education that Career Education is needed by and intended
for all people. Ifis a lifelong development process which extends from early childhood through adulthood
and is based upon the premise that all work and purposeful study are respectable. It is responsive to
public demand for both relevonce and accountability.

CAREER EDUCATION

\, represents a core around which other school experiences are organized and made meaningful;
\, provides job information and skill development, helping students E!evelop_proper attitudes regard - -
ing the personal, physiological, social and economic significances of work;

\, is a sequentially-developed, comprehensive education program offering opportunities for career )
orientation and exploration, plus job preparation ~ for all learners.

Components of this sequentially-developed education program should be designed to ensure development
of student characteristics at certain key ages approximately as follows:

\/ By age 9, the learner understands the concept of work, appreciates: the values of work and of *
workers, and- is familiar with o wide variety of types and fields of work. 2

\,By age 12, the learner is familiar with the broad families of occupations; is aware of the pre.

requisites for employment in various types and fields of work; and understands how progress -
is made from one occupational level to another. °

\,By age 135, the learner is able to assess his own potential and to participate in making informed '
decisions regarding his immediate educational and occupational goals.

\,By age 18, every learner is able to choose and plan the next step in his occupational and r -
educational career.

\,Adults and out-of-school youth will have lifelong access to career education programs for new .
training, retraining, and upgrading their career skills.
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e lll. POLICY @

It is the policy of the Nevada State Board of Education that every learner develop

\j ;:ompetencies necessary for living and earning a living;
and
\, appropriate attitudes toward work and the worth of the wo;'ker.
Learners should
\, bg made ¢ :are of a large number of oc:C:upaﬁons and careers;
V be involved in the exploration of selected occupations and careers;
and

V acquire competencies and/or academic backgrounds for a career.

A
. &
The goal is for Nevada to develop a comprehensive systam of career education programs and services.

This system will serve the career education needs of all persons.

The State Department of Education and county school districts must, through cooperation and coordina-
tion, use Nevada's total education system to effect career education. Without question, more than educa-
tion is involved. There must be changes in the attitudes and expectahons of government, business aond
industry, teachers, parents and students.
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~ PARTTWO
A CONCEPTUAL MODEL OF CAREER EDUCATION
.. . FORNEVADA SCHOOLS ~

I. STATEMENT OF NEED

For many students, diopping out is more sotisfying thon remoining in school. Mony of those who remoin
and groduote from high school find themselves foced with o frustroting, sometimas overwhelming, problem
of being ilkprepored to porticipote willingly ord constructively in sociely. Mony young people do not
identify with the direction thot this society is toking. How can they identify with society when they must
moke decisions about their lives without ever hoving the opportunity to explore ond practice being @
contributing member of society? In most instances, decisinns they moke ore without odequote knowledge
obout themselves, about the mony corezer opportunities ovoiloble, or obout the relotionship of leisure
time ond work octivities to feelings of self-fulfillment and odequocy. To moke meoningful decisions
obout their lives, young people must hove odequote kncwledge obout the *‘reol world’ =the school, the
home, the zommunity, the work ploce.

Merely providing students with informotion ond troining needed to exist in the world todoy is not enough.
They must be prepored for the world of tomorrow as well. Due to on increose in technology and the in-
creasing mobility of scciety, people must ocquire ‘new skills os jobs become obsolete. They must be
prepored to odjust to new employment potterns (which 'moy require odopting to new incomes), to new com-
munities, ond to new life-styles. As the work week becomes shorter, there must be ossurance thot people
hove ocquired the competencies necessory to the suczess of their leisure time octivities ond to the sofe -
ty and progress of their communities.

Educotion should not be limited to the concept thot success is achieved only in relation to work. While
educotion is indispensoble for survival in the morketploce, it must olways be more thon a tool for eorning
money ond, therefore, must not be geored only for work, but olso for leisure. Educotion should provide
the individuol with some inner resources so thot when he is not loboring, he con enjoy his own compony
ond thot of others. It is olso the responsibility of the educationol system to provide leorning experiences
for “‘the thinker'' —opportunities for the mere pleosure ond sotisfoction of study.
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This model identifies the components of the leaming environments. The school is recagnized as being
in a significant position to caordinate and facilitate structured learning experiences which utilizes, in
addition to the schoal facilities, the ather learning environments of the home, the cammunity, and the

wark place.

The narrative for this Conceptual Model describes the parameters of the cancept. It provides definitions
and includes statements of clarificatian. It does not pravide infarmatian as to methads of implementation,
but it does set the concept in the form of illustratians and examples. It provides planners with a definite
concept which shouid be utilized to implement Career Educatian.
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il. "A CONCEPTUAL MODEL OF CAREER EDUCATION

Career Educatian as ccaceptualized in Diagram 1 facuses an the learner within the real world. The real
world as applied to Career Educatian is the .- verse of human experience affecting ndividual life.
styles-that is, everything that contributes ta human development. This diagram af Career Educatian

shaws that the faur learning environments (the schaal, the hame, the cammunity, and the wark place)
are interrelated and dependent an ane anather.

Diagram 1
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REAL WORLD: The universe af human experience affecting individual life styles.
Everything that cantributes ta human development.

WORK PLACE: The areas where one performs labar, tasks ar duties which affard
people their accustamed means af livelihaod and/ar results in
persanal satisfactian.

COMMUNITY: An interacting papulatiun of various kinds of individuals in a
cammon lacatian, linked by camman rules, laws, ar values.
HOME: A place where a persan lives, either alane or with athers.

SCHOOL.: A place far farmalized teaching af persans thraugh a series af
structured experiences. .

LEARNER: Any persan.
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The learning environments are defined ond described as follows:

A, HOME - A place where a person lives, either alone or with others.

Some examples of educational experiences at home:

Television Viewing
Reading for Enjoyment
Moral Standards
Family Travel

o ¢ o

The home exposes learners to the real world as home members see it. Different homes see the
real world differently. Some homes are extremely protective of the learner while others place
the learner into the real world early and suddenly.

B. COMMUNITY — An interacting population of various kinds of individuals in a common loca-
tion, linked by common rule-, laws, or values.

Some examples of educational experiences in the community:

e Consumer Product Information
o Political and Voter Information
# Organizations

@ Religious Instruction

Learners are continuously being educated merely by being members of the community. Come
munities are deeply involved in and concerned with educational efforts. People learn from peer
groups and rely heavily upon what they observe as they participate in the community.

C. WORK PLACE - The areas where one performs labor, tasks, or duties which afford people

theit accustomed means of livelihood and/or results in personal satisfaction.

Some examples of educational experiences at work:

Volunteer Training

Employer Training Programs

Apprentice Programs

Supervisor-Employee Conferences

Salary Negotiations and Union Activities

®» & @ & O




Learning takes piace as employees carry out day-to-day tasks. New problems continually arise
and more experienced employees and supervisors offer suggestions on how to respond to new
situations. Employers offer continuous educational programs to insure that their businesses
remain solvent and competitive. In addition, volunteer workers are engaged in nearly all occupa-
tions, particularly in areas of public service.

D. SCHOOL - A ploc:e for formalized teaching of persons through o series of structured ex-
periences. ) ;

Some examples of educational experiences at school:

Y

® Communication Skills
@ Computational Skills -
@ Social Skills

® School Activities

? }
Public education does not have a monopoly on the education process. However, schools have

the legal responsibility to provide education for people and have provided a structure to allow
learners to gain knowledge, attitudes, and skills.

ERIC ‘.

Aruitoxt provided by Eic:
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CAREER EDUCATION is an integration of learning and doing which merges the learnirg environments
of the school, the home, the community, and the work place into a challenging and productive whole.
Career Education is a process of structured experiences as opposed to random experiences. Such experi-
ences will facilitate learning interaction with real world situations. Career Education is a comprehensive
educational program focused on careers beginning in kindergarten or earlier and continuing throughout
the adult years. Career Education not only provides job information and skill development, but also aids
students in developing attitudes about the personal, psychological, social, and economic significance
of work.

It is imperative that learners not be perpetually isolated in any one component of the real world. As
each person prepares to cope with real world situations, attitudes must be developed that are flexible
enough to change as the real world changes. The learer, therefore, is the focal point of this model
of Career Education.

. . .
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. THE SCHOOL AS A FACILITATOR OF CAREER EDUCATION

Traditionally, educators have structured learning experiences independéntly within each subject area,
within each department of instruction, and within each grade level. Career Education will provide for
the structuring of learning experiences among all subject areas and departments and among all grades
within the school system:

Field trips, cooperative training programs, work experience programs, visits by speakers, youth group
activities, and community involvement are recognized as providing valuable experiences for many of
our youth. However, these experiences have been offered at random, at the discretion of a teacher or
administrator, or as funds are available, and usually only for selected or volunteer students. Career
Education will open all doors of the school, at all levels of instruction, and for all students. Each
student will have opportunity to explore Career Education experiences in the environments offered by
the home, the community, and the work place—at a location where. a.particular ~xperience can best be
offered. For example, if the community can offer the best Career Education experience for the'learner,
then the learner should receive such an experience in the community.

The school will act as the facilitator to implement Career Education through the use of existing schoo!
programs. Learning experiences will be related to careers through the development of learer objectives.
These objectives will be based on Areas of Career Experienceand 15 Career Familiesat all  Edycational
Levelsas learners are exposed to Guidance ard Counseling, Subject Areas and Supportive Services. The
relationship of these components, and their definitions is shown in Diagram 2 and are described in the
following pages. )




Educotionol

CAREER FAMILY:

AREAS OF
CAREER EXPERIENCE:
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N Coreer Experience l
COSNULLH

A grouping of occupations requiring similar knowledge and skills.

Experience areas that allow students to interact with the school,
home, community and work place to achieve specific learner career

. objectives identified and facilitated by the school.

SUBJECT AREAS AND
SUPPORTIVE SERVICES:

EDUCATIONAL LEVELS:

All existing curricular areas, ancillary, and pupil personnel services
in schools.

All graduated levels of education in schools, kindergarten through

life.

13
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A. AREAS OF CAREER EXPERIENCE

Areas of Career Experience, shawn in Chart 1, are statements that provide a comprehensive base for
the development of learner objectives and activities within the learning environments. Experience areas
allow students to interact with the school, the home, the community, and the wark place to achieve
career objectives. These Areas of Career Experience, identified by the school, are to be used at all
levels and in all subject areas and supportive services.

CHART 1
AREAS OF CAREER EXPERIENCE

Learner Experiences will be structured in the following areas (not ranked as to importance or priority):

10.

B

12.

13.

14,

Recognizing the relationships of one's interests, aptitudes, and achievements to the realization of
career/life aspirations.

- Understanding and using the concept of “‘role’’ as a way of learning about oneself in relation to

1
one's culture.

Accepting and respecting one’s own uniqueness both in terms of past development and as changes
occur as a result of learning, growth and maturation.

Recognizing and understanding the forces in one's environment that influence development (i.e.,
social, political, technological, economic, educational, cultural, etc.).

Recognizing and understanding that self-knowledge is reluted to a set or system of values that is
unique to oneself.

Learning the importance of establishing (although tentative) personally relevant goois upon on under-
standing of oneself. :

Recognizing that learning is a continuous process that occurs both in school as well as outside of
school. ™

Recognizing that one’s educational experiences are a part of total career education and development.
Recognizing that various career directions are related to different types of education preparation.
Recognizing the significance of education (i.e., the deveiopment of language, computational and
reasoning skills and mastery of content knowledge) as a primary means of achieving career and life
goals. '

Understanding the variety and complexity of occupations and career opportunities in the world of work.

Understanding the way in which occupations and careers relate to the goals, needs, and functions
of the society.

Determining the basic characteristics and qualifications related to preparation for the performance
of the major tasks associated with various occupational roles.

Understanding that ‘‘career’” involves progression through stages of preparation and performance of

occupational roles and may involve a change in basic vocational direction.
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15.

16.

17.

18.
19.
20.

21.

22.

23

24,
25.
26.
27.
28.
‘ 29.

30.

1and materials associated with carrying out those processes.

15

Understanding the relationship between an individuol's career and his overall life style.

Understanding the range of social and economic benefits associated with various occupational roles
and careers that are acquired in addition to one's cctua! salary or pay.

Understa-. 1:ng how economic wealth is accumulated by means other than those related directly to
most cccupations or careers (i.e., investments, interest, insurance savings, etc.) and how these
may influence one's career and life style.

w
Relating one’s present and anticipated economic status to the economic status of the nation, state
and community and understanding the possible effects various trends and changes may have on status.

Becoming proficient in the process of identifying, gathering, and using resource information as part
of the process of making decisions (related to career).

Understandiry that the decision-making process includes responsible action in identifying possible
alternatives, selecting the alternative most consistent with one’s values and goals and in taking

the steps necessaiy to implement the chosen course of action.

Developing the planning and process skills required to solve problems logically.

. Developing anunderstanding of themateria! used and processes associated with business, commercial

and industrial activity, production and being competent in the use of the basic tools, equipment,

Developing understandinng of the fundamental types of interpersonal relationships generated as o
result of the interaction: »f various occupational and coreer roles (i.e., employer, employee, supervisor,
worker, associate, pr~essional, paraprofessional, etc.).

Developing the educatinnal and occupational competercy regarded as basic and important to moving
on lo the next stage of preparation for andlor entry into the career area of one's interest.

Developing the required entry level skills appropriate for gainful employment in the area of occupa-
tional interest.

Recognizing and understanding the advantages, disadvantages, and responsibilities associated with
working independently as a member of a cooperative team andlor in being supervised or directed.

Relating information about one's interests, aptitudes and gqualifications to selecting, learning and/or
performing duties or occupational roles assigned to or chosen by oneself.

Developing the basic work habits and attitudes regarded as necessary for entry and performance in
the occupation and career of one’'s choice.

Recognizing that once a task or job is accepted, there are certair responsibilities to oneself and
others.

Recognizing differences in others and developing tolerance and flexibility in one's interpersonal
relationships. )
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These Areas of Career Experience have been developed from Fundamental Concerns for Human Develop-
ment. They are as follows:

SELF-AWARENESS LEADING TO SELF.IDENTITY

The entering student has some knowledge and attitudes about himself, what kind of person he is, and
what he hopes to become— self-awareness. The learner will become involved in a planned, sequential
process of self-assessment and self-evaluation which results in self.identity; that is, he knows who
he is and what he is like.

CAREER AWARENESS LEADING TO CAREER IDENTITY

The individual entering school possesses some knowledge about, attitude towards, and interest in
careers. He knows something about career performances, associated life-styles, rewards, leisure time,
working conditions, and the education and training of some persons in some careers~career awareness.
The learner will be assisted in understanding the broad range of careers available and what is involved
in the development, growth, behavior, training, and rewards of persons engaged in specific occupations,
He will experience active career exploration and preparation which leads to career identity as he selects
a role or roles within a career.

- APPRECIATIONS AND ATTITUDES LEADING TO SELF-SOCIAL FULFILLMENT

Appreciations ond attitudes are included as a means of focusing attention on the affective component
of Career Education. Through Career Education experiences, the leamer will develop an internalized
value system which includes the valuing of his own career role and the roles assumed by others. These
positive attitudes toward his own career role and the roles of others in society should lead him to active
and satisfying participation as a productive citizen and, thus, provide for both s2If-fulfillment and social
fulfillment. Self-social fulfillment is the modification of his value system enabling him to appreciate
his own role and the role of others.




ECONOMIC AWARENESS LEADING TO ECONOMIC UNDERSTANDING

The learner has observed and participated in the economic system to some extent prior to school entry.
Building upon this base of economic awareness, the learner is lead to on economic understanding as he
experiences a systematic and thorough exploration of the economic system as it relates to career develop-
ment and to the community.

SKILL AWARENESS AND BEGINNING COMPETENCE LEADING TO EMPLOYMENT SKILLS

The learner has some awareness of the skills needed by workers in certain job roles and career fields.
Building vpon this skill owcreness, the Career Education program will provide opportunities for the
learner to participate in activities that develop employment skiils.

DECISION-MAKING SKILLS LEADING TG CAREER DECISIONS

The leamer has some understanding of decision-making and some decision-making skills. Through Coreer
Education experiences he will develop increasing skill in decision-making; he will practice making
decisions and come to accept the responsibility for his decisions. Career decisions made during his
Coreer Education program will be tentative and flexible. However, a learner should reach a decision

that sets his career direction early enough to provide for the development of entry-level skills in a career
plan of his choice,

EMPLOYABILITY SKILLS LEADING TO CAREER PLACEMENT

Employobility skills have to do with searching for, locating, and obtaining corcer plocement on both
an initial and advanced basis.

EDUCATIONAL AWARENESS LEADING TO EDUCATIONAL IDENTITY

Learners have some owareness of the relotionships between education and training, whether formal or
experience-based, and the life roles assumed by “self and others. From this basic educational owoareness,
the learner will continue to develop and refine a thorough understanding of education and training in
relation to career development. Educational identity combines an understanding of the relation between
education and training, knowledge of himself, his leaming style, pace, capabilities, and capacities.
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B. CAREER FAMILIES

A Career Family is a grouping of occupations requiring similar knowledge and skills.

All known occupations listed in the Dictionary of Occupational Titles are represented by 15 Carcer
Families. The 15 Career Families ore:

Agribusiness & Natural Resources Hospitality & Recreation
Business & Office Manufacturing
Communication Media Marine Science
Construction Marketing & Distribution
Consumer & Home Economics . Personal Service
Environment Public Service

- Fine Arts & Humanities Transportation
Health

-

As leamers study Career Families and careers within Career Families, they will find their programs
of study more relevant to the real world, and they will develop an understanding of the interrelationships
of a variety of careers and career opportunities. For example, some occupations representative of the
Health Career Family are practical nurse, xray technician, surgical technician, nurses aide, health
side, ward clerk, medical assistent, medical laboratory assistant, hospital housekeeper, physical therapy
ossistant, occupational therapy assistant, doctors, dentists, and associated specialists. These, then,
provide an overview of occupations for which exposure and/or *raining can be provided the learner.

*

b




C. FDUCATIONAL LEVELS AND CAREER EDUCATION

All areduated levels of instryction in schools, hinderga. ten through life, shown in Diagram 3, (elementory,
middle, secondary, ond continuing educotion) will utilize Areas of Career Experience ond Coreer Families
to implement o comprehensive ond systematic progrem of Career Education. This will necessitote meon-
ingful structuring of octivities in the home, the community, and the wark ploce.

Diagram 3

:ﬂmm—— (@

Awareness —

g N N\
7 Yo X LEARNER ‘m&b‘"‘"
/!xplonﬂon/ : ¢ Lo S Speciolization
3 \\\\

N\

Continving Educetion
Further Specialization

LT

AWARENESS: To hove ar demanstrote realizatian, perceptian, or knowledge.
EXPLORATION: A systematic search.

SPECIALIZATION: To devalap a porticular aptitude or skill.
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The clementary pragram will focus on the learner as he develops an awareness of careers. Career aware-
ness includes the study of occupatians essential to human existence, the sozial importance of: work,
the dignity of work, and how and why men work.

The middle school progrom will involve exploration of careers and career opportunities availasle to
people. The learner will recch a level of understanding nf the carsers available in relationship to know-
fedge about himself, his aptitudes, interests, and abilities. As the leamer broadens his knowiedge
obout careers, he will continue to develop his basic skills (computation, communication, and social).
The learner will gain an aworeness and understanding of course selection, career planning, decision-
making, and self-oppraisal.

The secondary program will enatle the learner to specialize within o Career Family as o tentative choice
ond to select o curriculum with assaciated experiences. This will assist him in ocqumng entry-level
job skills and/or prepare him for further educatian.

Continuing education programs will enable the learner to begin, modify, select, or cantinue training in
o coreer of his choice. Community colleges, past-secondary public schools, universities, ar private
schools are the institutions offering continuing educatinn opportunities.

D. A SUGGESTED SCHEME

The educational enterprise willi be involved in implementing Career Education. Hawever, before the
concepts set forth in this document can lead ta a functianal Career Educatian program, a scheme for
coordinoting the existing school system with Coreer Education components must be designed, The
components are as follows:

#Career Education goals of Elementary Awareness, Middle School Exploration, Secondary and
Continuing Education Specialization

3 Coreer Families

@ Fundomental Concerns for Humon Development and Areas of Career Experience

o Student Performance Objectives

®Coreer Education Student Experiences in the School, the Hame, the Community, and the Wark

Place




A suggested appraach far caardinating an existing schaal system with the abave Career Educatian cam-
panents is implied by Diagram 4 and Schematic 1. Diagram 4 represents the interrelatian of a guidance
and caunseling, language arts, business and affice educatian, hame ecanamics, and bialagical science
‘pragram hypathesized far a learner wha has a tentative interest in a Career Family, Health Occupatians.
The schaal system can cantribute ta this learner’s tentative career aim in Health Occupatians by:

1. ldentifying the Areas af Career Experience apprapriate far each subject and support service.
2. ldentifying the knawledge and skills apprapriate ta the Health Occupatians family.

3 Determining career related gaals anc writing apprapriate perfarmance abjectives far leamer
activities.

Diagram 4
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Schematic 1
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SUBJECT AREAS, GUIDANCE AND COUNSELING,

tut;gunge Arts

Biological and Physical Sciences -

Guidance and Counseling -

Secondnry and Continuing Specialization

Area of
Experience:
Goal:

Performance
Objective:

Developing the basic work habits
and athtudes regarded as necessary
for entry and performance in the
occupation and career of one’s
choice.

The student will have knowledge
of the human anatomy.

At the completion of the instruc-
tional upit the student, given a
model of the human anatomy, will
dexonstrate knowledge by ‘identi-
fying the major organs, Performance
will be measured by a teacher-
developed test and the student will
be expected to attain 100% accuracy,

EDUCATIONAL LEVELS
Middle.Schoo! Exploration

Experience:

Performance

Accepling and respecting one’s own
uniqueness both in terms of past
development and as changes occur
as a result of learning, growth, and
maturation.

The student is aware that changes
occur in him as he develops and
begins to mature.

At the completion of the group
counseling sessions the student,
given the results of two aptitude
tests (one_in the fall and one in the
spring), will evaluate the results of
two tests and report in writing the
changes that have occurred amon
those areas of his highest aptitude
and his lowest aptitude over the
period of time between testing. Per~
formance will be measured by a set
of criteria developed by the coun-
selor and the student will be ex-
pected to respond correctly on 90%
of the criteria.

Area of
Experience:

Goal:

Performance
Objective:

Elementary Awarsness

Recognizing that various career
directions are related to différent
types of education preparation.

O
The student will know of acti-
vities involving reading, writing,
?_nd arithmetic in familiar occupa-
1ons.

At the completion of the instrucH
tional unit the student, given
a set of 10 familiar school and
community occupations, will demon-
strate cumprehension by namirg
those occupations that do and
those occupations that do not re-
quire skills in_reading, writing,
and arithmetic. Performance will be
measured by a teacher-developed
test and the student will be ex-
pected to attain 100% accuracy.

Educational Awareness ~ -~ 525
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SUPPORT SERVICES _

I . -Home Eéoriomics " Business and Office-Education
« Area of Determining the basic characteris- |Area of Recanizing that various career
Experience: tics and qualifications related to the | Experience ditections are related to different
preparation for the performance of types of education preparation.
the major tasks associated with ’
various occupations. Goal: The student will be able to utilize
. office occupations skills to docu-
Goal: Students will be able to understand ment career related information.
the importance of diet and the basic . )
four food groups. Performance At the completion of the instruc-
Objective.  tional unit the student, given a
Performance At the completion of the instruc- problem in information extraction
Chjective:  tional unit the student. given van- from records, will demonstrate

ous patient diet circumstances and
the basic four food groups, will
synthesize a wntten plan of nutri-
tionally balanced meals for a
patient for a seven-day penod of
time. Performance wil! be measured
by a set of criteria developed by the
teacher and the student will be
expected to attain 100% accuracy.

synthesis by locating information
and compiling a report which in-
cludes a graphic presentation. Per-
formance wiil be measured by a set
of criteria developed by the teacher
and the student will be expected to
respond correctly to 95% of the
criteria.
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Schematic 1 further describes the coordination of an existing school system with the Career Education
components and the’ learner-selected career, Health Occupations. It depicts performance objectives and
relates them to Subject Areas and Supportive Services, Career Families, Fundamental Concerns for
Human Development, and Educational Levels, which are the four bases of the schematic. The perfor-
mance objectives, when written, necessitate involving the student in the home, the community, and the
work place wherever possible. Each learner in a Career Education program can be provided with a simi-
lar coordinated program as implied in the suggested scheme.
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g;; In mast schoals, caurses in the variaus subject areas are planned with little caardinatian taward a stu- | -
v dent's singular life aim—na matter haw established ar temparary that aim may be. Caurses are planned §’
Iz on the basis of predetermined requirements of ane kind ar anather—schaal, district, state, and callege. .
& This is nat ta say that requirements are nat needed. |t does say, hawever, that whena student has a 3%
=y . . s .
gg career interest, the schaal system and each suppart service and subject area should be able ta affer 5
E}; some type af educatianal experience which would help that student taward his interest ar gaal. &
S 3
£ Mcny valuable educatianal experiences are available ta students. Hawever, these valuable leaming -

experiences are anly available to a small partian of Nevada's schaal papulatian. This Canceptual Madel &
of Career Educatian is designed ta help identify, replicate, and make these warthwhile educational ex- .
periences available far all students. The cancept inherent in this madel exemplifies the fact that all
students are entitled to have the appartunity ta practice being a contributing member of saciety. The ¢
enviranments of the hame, the cammunity, and the work place must became as basic a lacatian for leamning -~

B e B

4

% as the schaal. . AL

R . G:
This Canceptual Madel of Career Educatian allaws far relevancy in the schaai programs, and it requires i |
that expected performance be related ta learner success as a means of accauntability. Once this madel J
of Career Education is implemented, an evaluatian of the schaol program will provide Nevada's citizens g |

A

with a mare accurate understanding of the success af Nevada's public schaals.
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