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Evaluation of Migrant Education — Numero Uno
" Title I-M Programs in the State of Oregon

September 1971 — August, 1972

- v et

INTRODUCTION

The Migrant Education Section of the Oregon Department of Public Instruction is
responsible for providing educational and ancillary “services to children of migrant
agricultural workers. Title I of the elementary and Secondary act, public law 89-10, as
amended by public law 89-750, provides payment to state educational agencies for
assistance in educating children of migratory agricultural workers. Funds provided by the
United States Officc of Education are used to meet special-educational needs of migratory
children and to coordinate these services with similar programs and projects in other states.

The following definition of a migratory child is contained in Public law 89~750. “A
migratory child of a migratory agricultural workers is a child who has moved from one
school district to another during the past year with a parent or guardian who was seeking or
acquiring employment in agriculture including related food- processing activities such as
—- canning.” -

A migratory child of a migratory agricultural worker may continue to be considered
such a child up to five years, with a concurrence of his parents and therefore, may remain
eligible for participation in migrant projects for that period. The purpose for extending the
cligibility for five years is to admit former migratory children into the program and to
provide children already in the programs witli continued services after they have ceased to
migrate. . -

~ The following organizational chart depicts the organization of the Migrant Education
Section of the Department of Public Instruction in Oregon. The program is under the direct
supervision of the Superintendent of Public Instruction who in turn coordinates the program
through the Coordinator of Migrant Education. He in turn supervises the'local areas who are
conducting projects for migrant students and he also coordinates the efforts of the Migrant
Education Service Center which provides ancillary services to the local project directors. . o

ORGANIZATION CHART

Migrant Education *
- i State of Oregon

Superintendent of Public Instruction

eruty Superintendent of Publi¢ lnstruction1

&scciate Superintendent — Management Services and Program Suppoﬂ -

l Director — Federal and Temporary Programs1

Coordinator — Migrant Education L__L

l State Project Development] Ilnterstate Cooperatioﬂ L District Projects j )

Migrant Education Service Center Eastern Oregon College Contract

Record Transfer Teacher and Teacher Aide Training
Monitoring and Evaluation District Program Services

Projects Development - ’ Teacher and Aide Inservice .
Teacher and Aide Inservice :
Preschool Progiams
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MIGRANT EDUCATION

1o order to assist the local educational agencies develop pririties for thenr programs.
the migrant education program. with the assistance of the advisory comnnttee, et the
following obijectives.

8.

STATE PROGRAM OBJECTIVES

<

Provide diagnostic and prescriptive. each-one-teach-one or tutorl educational
services for all migrant students who do not have the educational bachground to
function in a regular classtoom situation,

Provide career ladder educational opportunities for target group non-certificated
personnel, ’

Provide both educational and -cultaral iuservice programs for all project
administrators and migrant education staff members.

Develop format and guidelines for a third party evaluation and contract for
evaluation of all migrant education programs.

Generate records on 10 less than 95 percent of all migrant students enrolled in
Oregon public schools.

Develop a guide and provide special inservice training for preschool program
implementation.

s

Provide home-school consultant services for ail migrant education programs.

Provide free lunch and Liealth services for all students ng these services.

These objectives were impleriented by the local educational agencies in their areas and
supervised by the migrant education program at the state level,

The area project directors for the participating districts, their staff and local advisory
committees, prepare and submut preliminary proposals to the state advisory committee and
the Oregon Board of Education. These proposals are reviewed by the committee and the
Oregon Board of Education at a meeting in which the area project directors participate. At
these meetings suggestions and improvements for the proposals are often presentedaid at
the termination of the meeting the Oregon Board of Education and the project directors
negotiate any changes that are to be made in the project and then the final proposal is
presented to the <. 2on Board of Education for approval,
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* State Plan Summary

Title I-M ‘
Elementary and Secondary Education Act
Migrant Amendment -

Fiscal year 1971-72

In the fiscal year 1970-71, a policy of area wide program planning and administration
was incorporated into the state migrant plan. By coordinating the programs of several
districts into one area project it was anticipated that this would increase the continuity of
the educational programs for the migrant students, provide more comprehensive programs,
insure closer project supervision and make possible better auditing procedures and better.
control of project activities. Available evilence after the first year's implementation of this
type of program indicated that the area concept was accomplishing the above stated 'gouls.
thus, this concept became a policy. )

This concept required that in each area an area coord¥aator be appointed to assist the
districts in project planning, coordination, proposal wriimg, project administration and
evaluation. It was the area coordinators responsibility to assure that the district programs
were conducted i such @ manner as to be compatible with the activities projected in the
project proposal.

The area coordinator was contracted through the largest district or an intermediate
education district, whichever was most applicable for an area, Experience indicated that his
assignment was more ¢asily accomplished if his base was at the intermediate education
district level rather than at a local school district. A listing of the area coordinators can be
found in this report,

In fiscal year 197172, eight regular term area projects were funded. They provided
diversified educational, health, nutritional and social services for migrant students from
kindergarten through high school. A complete description of these cight regular term

" projects can be found in the project description section of this report.

Although the wajor emphasis projected by the state plan was on the developinent of
regular term projects. provisions were also made for summer school programs. Eight area
projects for summer programs were-funded and implemented during the summer of 1972,
The summer projects were designed primarily for children ages 5~14 and were directed
towards improving reading and communication skills, diversified school and field trip
experiences and health and nutritional services. A complete description of the summer
school programs can be found in this report,

The regular term projects and the summer school projects were designed for children
at the preschool through twelfth grade level. These programs formed the major core of
migrant education in the state. In addition to these programs, there were two programs
designed to serve post-secondary students, One was an undergraduate program in bilingual
education located at Eusterh Oregon College and the other was a high school equivalency
program located at the University of Oregon. Both of these projects are described in this
report, -
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Migrant Education Service Center

Introdurtion: -

The Migrant Educauion Service Cenver (MESC) was contracted to funetion as 3 sertice
cznter for project and nonproject districts that served migrans students. The Oregon Board
of Education employed only a nugrant education covrdmator and 4 secretary. and this wis
aot sufficient stff to provide all the supervisory activities required  for adequate
administration of the total migrant progrs therefore, certam  tesponsibilitics were
delegated to the MESC staff, Their aayor activ - s were 1 coordmate state-wide .nd district
inservice programs. implement the National -nterstate Migrant Student Record Transter
Systen. serve as a library for educational materials and equipment aind function as .4 laison
with other agencies who were providing services for migrants in Oregon. The MESC was also
involved in prograin monitoring, evaluation and development,

To implement these responsibilities the MESC was starfed by two consubtants, Mr.
Alton Byrd served as director of the MESC and coardinated the Migrant Studemt Transfer
System and he was also involved in monitoring wcivities. Miss Kay Birge was the other
consultart and she coordinated the inservice program for the areas at the state and Joea!
levels. She was also involved in program development at the preschool level, Theweavere two
terminal operators-secretaries, Sierric Nevies and Karen Willett, who worked with the
Record Transfer Systeni and performed seeretarial services for the Center, A media nnager.,
Mr. Rick Hoefling, served as the coordinator of the educational materials and equipment, He
also provided video taping services for any of the areas in need of this type of assistance,

Each of the nujor roles of the MESC are explained in more detail in the following
paragraphs, . : -

v

v
*

Inservice -

One of the mijor inservice goals of the MESC was 1o plan the state inservice
conference which was held in the fall. This conference was designed to remediate an
identified need of -the project areas, and was tollowed with 2 number of Jocal conferences to
further reinforee and implenient"the ideas provided at the state conference, In order o plm
this conference, meetings were held with area directors, loeal admunstrators and resource
teachers to determing their needs and priorities. From these mwetings, and after reviewing
the proposals submitted by the area coordinators, 1t was determined that the conference
worid concentrate on the role of the resource teacher in the teaching of reading, The
consept of individualization in reuding was also emphasized. The state conference was held
for twvo days with 150 participants. Drs. Nicholas Silvaroli and Warren Wheelock conducted
the conference and they provided instruction in the use of informal reading inventorics.
vocubulary evaluation and word attack skills. From this coniference, ideas were generated
that were used in monthly follow-up sessions conducted throughout the state by the MESC.
The subject of these meetings varied depending on the urea in which they were conducted
but they included follow-up on the skills presented at the conference s well as suggestions
for the implementation of rescurce centers and the teaching of reading in these centers.

The following schedule is an outline of the inservice programs that were developed.

1. September -October. Identification of local area program objectives and needs.

November. Selection of a date, consultants and place for state conference.

i

December. State conference for teachers, administrators and aides.

January, Develop with local education associations and area personnel, regional
follow-up schedules, ’

Januwary - May. Conduct regional follow-up in Malheur and Klamath Counties
and Willametie Vailey.
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In addition 10 the reading-centered amsenvices, & ot of monthly preschool meetmgs
were conducted throughow the state. The two njor s.umnphu arcas senved were the
Willunette: Valley amd Malheur County. The focus of the meetings were on program
development and implemenation of cunculum matenab, In sdion 16 these monthhy
aweetings, two state-wide preschool conferences were Lield, one i the fall and one i the
spring. The fall conference emphasized implementation of instructional programs and the
sprng conference served as an evaluation and review for the year,

A schedule of the inservice mectings conducted by the MESC during the 1971.72
school year is provided (sc. delow). A summary of these meetings indicates that: (1) 30
programs were conducted dealing with language arts for 72 hours attended by 671
participants; (2) 14 programs for preschool teachegs and.aides for 54 hours attended by 266
participants; (3) cight programs dealing with rhythms and P.E. activities for 21 hours
attended by 178 participants; (4) ten programs on cultural differences for 17 hours attended
by 213 participants: (5) 13 programs concerning the record transfer system for 14 hours
attended by 192 participants: (6) six programs concerning orientation to the Title 1-M
program for six hours attended by 112 participants; (7) four programs concerning objectives
and evaluation for summer school programs £or four hours attended by 77 participants.

Schedule of Inservice Meetings — 1971-72

Date Subject
SEPTEMBER
21 Onc-hour insservice for 20 Klamath County administrators, teachers, and
aides concerning Migrant Student Record Transfer System.
OCTOBER
8§ Oie-hour in-service for 21 preschool teachers and aides 1calmg with the
Migrant Student Record Transfer System.
9 Two-hour in-service for 21 preschoo! teachers and aides mvolving use of
rhythms and folk dances.
9 Two-hour in-service for 21 preschool teachers and aides reviewing Oregon's
Preschool Curriculum Guide.
12, One-hour in-service for 10 teachers and aides at Marion Elementary School
dealing with Migrant Record Transfer System.
14 One-hour in-service for 21 administrators, teachers and aides in Matheur
" Courty for Migrant Student Record Transfer System.
19 Two-hour in-service for 19 participants in Hillsboro dealing with folk dances
and rhythms.
26 One-hour in-service for 17 participants in Hillsboro dealing with Culturat
Differences.
NOVEMBER
10 One-hour inservice at Gervais for 21 participants dealing with Cultural
Differences.
23 Three-hour in-service relating science activities for primary zrades for 30
teachers and aides.
24 Three-hour in-service on intermediate reading methods for 30 teachers and
aides.
30 Two-hour in-service on science activitios for 15 preschool teachers and aiges

- in Mailieur County.
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DECEMBER

JANUARY
-

31

FEBRUARY
9

17-19

19

MIGRANT IDUCATION

State Conference on Reading for 150 teachers and administrators, A tme
breakdown for the 10 hours included 2 hours on infornml reading inventory
2 hours demonstrating ind interprering informal reading inventories, 2 hours
on marerials tor kmguage development. 2 hours on word attack skills. and 2
hours dealing with individual problems in word attack.

Three-hour in-service dealing with mformal reading myentories and word
attack skills for 10 teachers and admimstrators at Butte Creek.

Two-hour in-service on’ learning games and how to use them tor 10 ic.ldxcr\
and administrators at Butte Creek.

One-hour in-service on Migrant Record Transter System for 20 teacher aides
in Yamhill County.

Two hour in-service on Oral L.mLuaﬂc Development for 15 Willamette Valley
preschool teachers and aides

R ¢
One-hour in-service on Oral Language Development for 20 Malheur € ounty
preschool teachers and aides.
Three-hour in-service on Diagnostic Methods in Reading. Word Attack-Skills.,
and Syllabication -for 25 administrators, teachers. and aides m Klamath
County.
Oneour in-service on Oral Language Development for 20 Maiheur C ounty
preschool teachers and aides.

Two-hour in-service on Cultuml Differences for 18 participanis at Eastern
Oregon Col!coe

Three-hour in-service for 30 reading teachers in Willamette Valley on the
Ontario Learning Centers.

Two-hour in-service on specnl reading materials .md equipment for primary
grades at Butte Creek for 10.

Two evening sessions and Saturday moming tor 10 hours dealing with
Mexican art, food, dance, and customs for 25 W|Il.muttc Valley preschool
teachers and aides.

Two-hour in-service for 20 participants at Mt. Angel about rhythms and folk
dances.. - R

Two-hour insservice on Dayton Learning Center for 20 teachers and aides in
Mallieur County.

Two-hour in-service on Oral Language Development for 20 teachers and aides
in Malheur County. .

Four-hour in-service for 32 Willamette Valley teachers and aides dealing with
Task Analysis and Nyssa Lc.nrnm;:, Center.
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FEBRUARY (cont.)

24-26

29

Two evening and Saturday repeat of 17 -19 inservice for 20 Matheur County

_preschool teachers and aides.

Three-hour in-service on Oral Language Development for 29 Klamath County
tecachers and aides.

Two:hour in-service on intermediate grade readiug matenals and equtpment
to 10 teachers and aides at Butte Creek.

Three-hour in-service on Task Analysis and Word Attack Skills for 31
Klamath County teachers and aides.

Four-hour in-service on Development of Motor and Perceptual Skills and
Behavior Modiication for. 15 Willamette Valley preschool teachers and aides.

Three-hour- in-service on Development ot' Oral Language Skills for 25 7
Willamette Valley teachers.

Two-hour in-service on Behavior Modiflication and the Readmg Process for 30
Malheur County teachers and aides.

‘Two-hour in-service on Basic Concept lnventory and Behavior Modlfcatlon

- for 15 Malheur County preschool teachers and aides. —

Two-hour in-service cn Development of Perceptual Skills for 35 Malheur
County preschool teachers and aides.

0ne~hour in-service on \igrant Student Record Transfer System for 10 West
Stayton teachers and aides.

Four-hour in-service on Speech and Hearing Abilities for 15 Willamette Valley
preschool teachers and aides. )

Two-hour inservice on Klamath Falls Training Center for 20 Malheur County
teachers and aides.

Two-hour in-service on Language Development and Reatiing for 25 Malheur
County teachers and aides.

Three-hour in-service on Dayton Leaming Center for 30 Klamath County
teachers and aides.

Three-hour in-service on Behavior Modification Applied to Reading and
Central’s Learning Center for 55 Willamette Valley teachers and aides.

Two-hour in-service on Speech and Hearing Abilities for 10 Malheur County
preschool teachers. .

Two-hour in-service on Speech and Hzaring Abilities for 10 Malheur County
preschool aides.
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Two-hour inservice on Migrnt: Student Record Transter System for 235
Malheur County sdministrators. teachers and aides.

Final State Conference for preschool teachers and aideswizh 12 hours dealing
with Writing Behavioral Objectives. Principles of Behavior Modification.
Perceptual Development. and Development of Actwitics.

Three-hour in-service on Perceptual and Motor Skills for 23 Klamath C ounty
teachers and aides, i

Two-hour in-service on Washington County Learning Centers for 20 Malheur
County teachers and aides,

Three-hour in-service on Dayton Learning Center and Ogperation for 30
Wiilamette Valley teachers.

PO
One-hour in-service on Orientation to Title 1-M for Oregon State University
graduate class of 30.

Two-hour in-service on rhythms and folk dances for 25 Valley Child
Development Center staff,

Seven-hour workshop on rhythms and folk dances for Idalro Summer School
personnel,

Six-hour in-service for 24 Summer School personnel at The Dalles dealing
with 'Diagnostic Methods in Reading. Cultural Awareness, Migrant Student
Record Transfer System. Rhythms and Folk Dances, Objectives for Summer
School Programs, and Orientation for Title 1--M.

Five-hour inservice for 8 Summer School staff at Milton-Freewater dealing
with Diagnostic Methods in Reading. Migrant Student Record Transter.
Orientation to Title I-M. Objectives for Summer Schoo!, and Providing
Cultural Foods in the The Lunch Program. ) ;

One-hour in-service on Goals and Objectives for Summer School to 40
Washington County Summer School personnel at North Plains.

Two-hour in-service on_rhythms and folk dances for 5 Milton-Freewater
teachers and aides.

One-hour in-service on Migrant Record Transfer to 10 Summer School
personnel at West Stayton.

One-hour in-service on Cultural Awareness for 60 Marion County Summer
School teachers and aides.

Six-hour in-service to 15 Summer School personnel at Hood River concerned
with Orientation to Title 1-M, Diagnostic Mcthods in Reading, Cultural
Differences; Migrant Record Transfer System. Goals and Objectives for
Summer §&:hool and Orientation to Title 1-M.

One-hour in-service on Informal Reading Inventories for 5 teachers and aides
at Milton -Freewater, v

One-hour inservice for 10 Malheur County Summer School personnel on
record keeping for individualized instruction. i
" - [N

s
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Oue-hour in-service for 10 Summer School pursonml at Mt. Anad on Migrant
Record Transfer System. -

Three-hour inservice on Rhythms and Folk Dances for 12 Summer School
personnel at Dayton.

One-hotr in-service on Migrant Record Transfer to S staff members at Albany
Child Care Center.

Three-hour in-service on Rhythms and Folk Dances t0 12 Yamhill County
participants.

R

Three-hour in-service on Cultural Awareness to 13 participants at Chemeketa.
Three-hour in-service on Cultural Awareness to Il Yamhill County
participants.

Migrant Student Record Transfer System

The National Interstate Migrant Student Record Transfer System enables schools to
obtain school related information on migrant children as they travel from schooi to school
and state to state. The aim of the system is to make background information on migrant.
children available to local educational agencies within 24 hours after receipt of a request tor
the -information so that programs can be planned for the child and efforts will not be
duplicated. The National Migrant Data Bank is located at the University of Arkansas Medical
Center, Little Rock, Arkansas. Schools in Oregon enrolling migrant childien are connected
to the Data Bank Computer by a telephone and teletype communication system.

The System was implemented in Oregon through three terminals which provided direct
access to the data bank in Little Rock. Two of the terminals were located in Salem and one
in Ontario. Terminal operators called local schools on a weekly basis and transmitted
information on igrant students to. the data bank in Little Rock, Arkansas. Newly enrolled
migrant students had their records sent directly to the schools from Little Rock.

In order to serve all schools in Oregon that enrolied migrant students, each terminal
operator had a scheduled list of 20 different schools to call on a daily basis. The terminal
operator in the Ontario area could also contact the schools she was serving on a daily basis.

Management of Materials and Equipment

) The MESC had a library of educational equipment and materials available for loan to
the areas serving migrant children. Materials were loaned on a temporary basis and stored on -
a permanent basis at the MESC. Equipment and materials included; Hoffman Readers,
Language Masters, film strip projectors, motion picture projectors, overhead projectors and
sewing niachines. A variety of reading materials were avatilable as well as language materials
and other miscellaneous educational materials and programs.

Another service was the production of video tapes and 35mm slide-audio-tape
progranis depicting the learning or resource centers in several of the areas in Oregon. These
programs were used in the inservice program at the regional meetings. Each areas progrim
was put mto a 40—60 minute presentation and used in these meetings. Progranis were
available on the projects from the Polk County area, Malheur area, Klamath area,
Washington County area, and the Yamhill County area.

Miscellaneous Activities .

The MESC along with a consultant from the migrant program at the state level,
conducted monitoring and evaluation activities throughout the state. Monitoring of projects
was done in the fall and winter and this involved interviewing area coordinators, district
administrators and nigrant staff to determine the type of programs being conducted in the
arcas.  Figure | shows questions used in conducting the monitoring. Once the required
information had been ucquired a2 report was submitted to the area coordinator and,
whenever possible, program recommendations were discussed in conference with him.
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Figure }
MONITOR REPORT

Check List
] for
Migrant Education Programs

Date of Visit Observer

Project Visited Area

| Basic Information
Locations visited: office. school buildings, leased facility, portable classroom, etc.
People interviewed: project director, teacher, aide, school superintendent, etc.

Check inventory and determine if equipment and material purchased with Title |, Migrant Amendment
funds are being used in the migrant program.

d.  To what extent has service of MESC been utilized?

Student Identification and Recruitment

To what degree does the district cooperate with the MESC in implementing the student record transfer
system? .

Recruiting activities

1. Who does the recruitment; what is the time commitment?
Are Certificates of Eligibility completed for all students enrolled in the migrant program?
What percent of the students are inflow students?

Number of migrant students enrolled

1. Pre-kindergarten and kindergarten

Elementary

.
—————

Secondary - - ——em e e

What criteria is used for grade placcment?

ERI
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Are staff assignments compatible with those projected in project prqposal: indicate exceptions?
What experiences have staf:f members had in working with migunt or disadvantaged children?
Number of staff members .

l. Fromr target group

2. Bilingual

What preservice or i;\service training has been provided for staff members?
In what activities do the aides participate?

Has any effort been expended to irtvolve volunteers or tutors in the program; if so, what are their duties?

. Curriculum -

What provisions are made to identify and accommodate individual differences?

What methods and materials are used for language dé‘vel‘oApment?
1. Kindergarten ’
2. Primary
3. Elementary
4. Secondary
Are the program and activities compatible with those projected in the ;;roject proposal?
What is being done to instill in the students an appreciation (;f their own cultu;es?
Is there any evidence of development of students’ self concepts?
Do the students appear to be compatible in and identify with the school environment.
Is the program acce mmodating the needs of the children in the area of:
1. Academics
2. Vocational Training
Health
Nutrition

Clothing
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V.  Coordination and Community Relations

a .. Does the school involve the target group pareats in the school activities?

b.  Does the school seck and obtain support from the community?

C.  Are the services of other agencies and institutions. both public and prvate coordinated to enhanee the
program?

d.  Does the school communicate with the parents regarding the students needs and progress?

V1. General -

4. What evidence is there that the district is or is not complying with the requirements of thethird party
audit? ’

b.  What do the project staff members feel are the major strengths and weaknesses of the program?

¢.  What do you consider the major strengths or weaknessés of the program?

. . o , L8

d.  What modification of the program do you recommend?

e.  Which project staff members did you interview while visiting the program?

. What recommendations did you make to the project director or school administrator?

Q
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During the spring of the year, evaluation information was gathered from the area
coordinator concerning his migrant program. Figure 2 presents the questions used in
gathering this information. When these data had been acquired they were formulated into a
report and returned to the area coordinator for his information. :
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Figure 2

PROGRAM EVALUATION GUIDE
TITLE I, MIGRANT AMENDMENT

Describe exemplary projects.

What is procedure for grade placement? (age, tests, teacher opinion, record
transfer, etc.) What instruments are used?

Briefly describe degree and manner Title I and Title I, Migrant programs are -
coordinated. . v .

How are programs coordinated ‘with services provided by other agencies? (i.c.,
health, Valley Migrant League, dental schools, day care, church groups,
community action groups, etc.)

Describe in-service programs. Include number and classification of personnel
served, time of participation, type of training. How many staff hours were spent
in intraproject in-service? (teachers, aides, tutors, volunteers, home-school
coordinators, etc.) )

Describe how nonpublic school children participated.
How are parents involved in the program planning? Dates of advisory committee
meetings? How are parents and other members of the community participating

in classroom activities and in the extracurricular activities?

Describe services in vocational education or job opportunity training; the
number and grade level of students involved and type of training.

Describe how equipment or construction purchased enhance the program. Are
inventory cards updated? Is there an audit trail for disposed of or missing
equipment?

How is the migrant program intégrated with the regular school program?

How are staff members used? (teachers, aides, volunteers, resource personnel,
tutors, etc.)

Describe new programs implemented this year.

Give general critique of program. What are strong points? What are weak points?
What are your recommendations for change?

What is the student recruitment process? Are signed Certificates of Eligibility on

file? What services does the home-school coordinator provide?

Have the conditions of the Statement of Assurances been complied with?

Through the use of the monitoring and evaluation reports the Migrant Education
Program at the state level was able to supervise the activities of local areas and the local areas
received feedback concerning their program as viewed by state personnel.




ERIC

Aruntext provided by eric I

-,

CMIGRANT EDUCATION

The MESC provided liaison with local school districts and comznunity agencies such as
Community* Ceordinated Child Care Agencies, Migrant-Indian_ Coalition. Oregon State
Health Department and the Mid-Columbia Community Action Council. The reason for the
liaison was to assist in the development of complete and adequate programs for migrant
children. Results of these effarts were extended day programs for migrant children through
day care centers, health care services and a more complete educational program for the
children in some areas. The staff of the MESC was also involved in program development.
‘This involvement assisted existing programs in improving their educational components and
it also assisted new programs in their planning. Preschool classes and resource centers were
visited by MESC staff and teachers and aides were provided with suggestions for modifying
and improving their programs. Suggestions were provided in an open discussion with the
teacher, her aide and the”consuitant from the MESC. Often times the objectives of the
program were discussed, to determine the extent to which they were being met in the daily
program.

As a result of the preschool activities two unique types of evaluation formats were
developed. The first centered around the Preschool Academic Checklist, a Checklist designed
to give a quick assessment of academic readiness skills. Once the teacher had made the initial
assessment, she was provided directions on how to plot the information acquired onto a class
profile. The teacker could then plan specific instructional programs to meet the identified
deficiencies of individuals as well as small groups of children. As the children acquired the
skills presented, the teacher indicated on the profile when the child had learned the
particular skill. In this way she was able to continuaily monitor and evaluate the child’s
progress and thus there was no need to give a posttest on the Checklist. This also helped in
providing evaluation data on children who left the program prior to the end of the school
year. If the records were up-to-date the child’s progress could be assessed and reported no
matter when he left the program. In order for the teacher to summarize the progress of the
total group, a summary sheet was provided for the Preschool Academic Checklist. Figure 3
presents this summary sheet. Each of the skills assessed on the Checklist are listed. There is a
place for the teacher to indicate the number of children who could successfully complete the

tasks when they were initially assessed and the number of children who could complete the .

task at the end of the school year. This formed the basis of evaluation in all.of the preschool
programs during the regular programs as well as during the summer programs.

This type of format was also used with the Northwestern Syntax Screening Test which
was used to assess the abilities of the children in Standard English. The test is composed of
40 jtems at the receptive and expressive levels. In designing the evaluative format the
teachers were first instructed on how to use the test. The various language skills assessed
were identified and placed on a class grid sheet and the teacher then indicated the language
skills that the child successfully completed on the test. When the teacher had compieted this
for her entire class she was able to identify children who were deficient on specific language
skills assessed, She then followed the same type of procedure as described with the Preschool
Academic Checklist. A summary sheet was also designed for this test and is shown in Figure
4. This summary sheet shows the language skills assessed and a column is provided to
indicate the number of children who could successfully complete the language skills when
they were initially tested and the numbér who could complete the skills at the end of the
program. This type of format was used at the preschool level and many of the summer
programs to provide evaluative data on the children’s language progress.

Not only was the MESC responsible for providing this type of program ‘development
but they were also instrumental in assisting areas in developing their proposals and
educational progtams. This type of service was provided to a number of the areas.
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Figure 3
Preschool Academic Checklist
Summary Sheet -
Task Pre Post Task Pre Post
Knows his name Recognizing Words:
cat
dog
Arithmetic red
Counting chair ”
Counting 1-10 door
Counting [-20 boy
Counting Objects 110
Naming Numerals 1-10
Matching Numerals to Objects 15 Writing
Recognizing Shapes: Writing My Name
Rectangle Writing Nunibers
Circle
Square
» Triangle Colors
Recognizing Size: Identify by Pointing:
Big red
Little blue .
Knowledge of Time: green
Get up orange
Eat lunch yellow
Go to bed white
black
brown
Reading Identify by Naming:
Recognizing Right and Left: orange
Right black -
Left red ’
Recognizing Difference Between green
Words and Pictures yellow
Recognizing the Same and Difference blue
Shapes brown
_Letters white
Recognizing Letters: ]
d
i Telling Time,
n " Clock 1 —9:000r 11:45
P Clock 2 — 4:30
t
m SN
Recognizing Sounds: Recognizing Coin Money
3 Penny
m * Nickel
t Dime
n Knowledge of Money
p Five pennies/one nickel
d Dime/tw ickels
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Figure 4
NORTHWESTERN SYNTAX SCREENING TEST

RECEPTIVE

TASK

EXPRESSIVE
TASK

Pre Post

Nouns
Plurals
Possessive

Verbs

Present tense

Past tense

Future tense

3rd person

Prepositions

in

on

under

behind

Pronouns

he

she

her

g

their

himself

A o

Nouns
Plurals

Possessive

Verbs » .

Present tense

e b it e e e 4L

Past tense

Future tense

3rd person

Prepositions

in

on

under

behind

Pronouns

he

his

she

their

himself

Not Statement

Reversal of Subject/Object

This and That Concept

J—

Question Words

“who

what

where

Understanding sentences

statements

questions

Not statement

Reversal of Subject/Object

This and That Concept

e et e e NS

Question quds
who

what

where

Understanding sentences

statements

questions
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Evaluation Plan

The Migrant Education Section of the Department of Public Instruction for the State
of Orcgon determined that the migrant education projects should have a third party
evaluation in order that the degree to which projects were successful might be determined
objectively.

In Junc 1971, the Teaching Research Division of the Oregon State System of Higher
Education was contracted to design and implement a third party evaluation plan for the
migrant education programs. )

After the projects had been selected for funding by the advisory committee in May,
1971, Dr. William Moore from the Teaching Rescarch Division and the coordinator of
migrant education programs for the state, Mr. Elton Minkler met with each of the arca
coordinators prior to the commencement of their projects. The purpose of this meeting was
to finalize the evaluation plan for their particular project. This final evaluation plan entailed
the determination of which measurement instruments were to be used and the method of
conducting tliese measurements with these instruments. The same procedure of meeting with

_ the area coordinators was followed ‘for those projects which were funded for the summer

period.

During the school year the Teaching Research consultant visited each project twice to
insure that the evaluation procedures were being provided as planned. Staff from the MESC
and a consultant from the State Department of Education also visited the area projects, not
only serving as advisors to project directors in the conduct of the project but zlso concerning
themselves with the progress of the evaluation. In addition, the coordinator of migrant
programs visited cach of the projects as a further. check to insure that their progress and
evaluation procedures were procceding in accordance with the plan.

A like procedure was followed for the summer projects although the Teiching
Research consultant was able to visit each of those projects only once.

After the final report of each project was prepared and submitted by the area
coordinator the results were examined, treated statistically where necessary and
determination made as-to how successfully the project achieved its stated purposes. The
results of that determination are reported here.

The cost to the state for this third party evaluation by the Teaching Research Division
was $17,500, which included not only initial planning with project directors and visits to
project sites but also the drafting of this report including computer usage and statistical
computations.
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Review and Discussion of State Program Objectives

This section provides a description and review ot the results of the 19712 Migrant
Education Program in Oregon. A more complete description of” each project conducted
during the year can be found in the description of the separate projects in this report. This
section will provide only a brief overview,

Objective 1. Provide diagnostic and preseriptive, cach-one-teacl-one or tutorial
educational services for all migrant students who do not have the educational background to
function in a regular classroom situation,

This objective was met in all programs as this concept formed the major emphasis of
migrant  education in Oregon. Disgnostic and prescriptive assistance was provided 10
identified migrant children by the resource teachers and their aides. The resource teachers
and aides worked with migrant studems who did not possess the educational skills to
function in u regular classroom situation. They helped provide these needed skills in a
resource room or in the regular classroom setting. At no time was the child egrolled in a
self-contained, segregated classroom or program outside the regular school situation. A more
complete description of the resource teacher and aide role in the projects can be found in
the individual program descriptions.

Objective 2. Provide carcer ladder educational opportunities tor target group
noncertified personnel. >

These opportunities were provided to the aides, the nwjority of whom were
representatives of the target group and were noncertified. The inservice prograss were
provided both by the local arcas and by the Migrant Education Service Center. A description
of one of the programs conducted by the Migrant Education Service Center can be found in
the Marion County regular year report.

Objective 3. Provide both educational and cultural inservice programs for all poject
admiinistrators and migrant education staff members.

This objective was met through the work of the Migrant Education Service Center.
Fhey provided a variety of inservice programs throughout the state in both the educational
and cultural arcas. A complete listing and brief description of these inserviee programs can
be found in the description of the Migrant Education Service Center which is in the
introduction of this report.

Objective 4. Develop format and guidelines for third party evaluation and contract for
evaluation of all migrant education programs. .

This objective was met through the contracting of Teaching Research to conduct third
party evaluation of the migrant programs in the state. This report represents the outcome of
that evyluation, A _complete description of the evaluation plan can be found in the
introduction of this report.

In reviewing the third party report. it should be pointed out that this was the first year
that the area coordinators had the responsibility of working with a third party evaluator. In
most all tespects, the required evaluative: data was collected, however, in some arcas the
evaluative data was not obtained. When this occurred, the arca coordinator and his staff were
alerted and they were encouraged to acquire the needed information for evaluative purposes.
It should be noted that the state Title 1-M migrant program did not impose state-wide
testing upon the local arcas. It was felt that the best way to gather evaluative test data was to
use the results of testing that was normally conducted in the local districts. In most cases
this proved sufficient data to evaluate programs, however, in some areas the district testing
program did not allow for adequate evaluation of educational outcomes. In these areas, it
may be necessary for the area director to assume more responsibility for testing children and
gathering evaluative data. A concept that appeared in almost all of the project proposals,
concerned the development of a positive self’ concept of the children in the programs.
Because of this, the state program provided a self-appraisal inventory to be used in the
evaluation of this objective. Many of the arcas did not administer the test and those who did
found that the results indicated that the test was not adequately measuring a child’s
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self-concept. Results of this testing can be found in the project deseriptions. For further
information concernimg the seltapprnsal inventory provided by the state. contact Dr.
William Moore at Teaching Rescarch, Monmouth., Oregon. -

In reviewing the sesults of the various projects, one should keep m mind that ouly

those students who were experiencing, difficulty in the regular school program received
special ussistance. Thus, only those migrant children who were the most deficient m the
cducational system were served. This should be remembered as one reviews the results of the
programs. .
T major program emphasis at the preschool and primary level was in the area of
language development and reading. Results at these levels were analyzed through the use of a
1 test for group means to determine if significant growth had been made. Those districts that
presented results in language, especially those reporting the Basic Concept Inventory scores,
miade significant growth in this area which indicates the strength of the language programs
being conducted. Also those districts that evaluated the development of sight vocabulary
generally made significant growth in this arca. On measures of more general rexding ability.
significamt growth was not shown, however, -the majority of the district results did indicate
that the children were making progress in reading. The only exception to this would be for
those students at the junior and senior high school levels where growth was very minimal and
in some cases, no growth was shown. Generally speaking, the programs were very effective at
the” preschool and elementary level in providing the children with the needed skills in
language and reading, however, the programs were ot as effective for the older group of
children. Specific descriptions of the programs along with recommendations for change are
provided in the description of the projects m this report.

Objective 5. Generate records on no less than 95% of all migrant students enrolled in
Oregon Publie Schools.

The programs were able to generate records on approximately 82% of all migrant
students enrolled in Oregon Public Schools. Thus the program failed 10 identify
approximately 13% of the students needed to nweet this objective. Tables 1 and Il provide a
breakdown of the pupils identified by grade level. Other statistical data is also included.

Objective 6. Develop. a guide and provide special inservice training for preschool
program implementation,

With the help of the Migrant Education Service Center and the assistance of Kay Birge,
the preschool teachers developed a curriculum guide that is used in implementing the
preschool programs throughout the state. Continual stave-wide inscrvice programs were
conducted for the preschool teachers where they planned the guide and reviewed its
implementation. It should be noted that Oregon does not provide state supported public
kindergartens and the program for preschool migrant children conducted by Title 1-M is
considered exemplary within the state, because it provides needed services for disadvantaged
or learning handicapped migrant preschool children. A complete description and listing of
the inservice programs conducted by the Migrant Education Service Center can be found in
the introduction of this report. :

Objective 7. Provide home-school consultant services for all migrant education
programs, :

All areas provided this service and a description of the services can be found in the
separite project reports.

Objective 8. Provide free lunch and health services for all students requiring these
services,

Each individual arca project provided these services to children in need. A complete
breakdown of this can be found in the supplementary statistical data in Tables 1 and 11.
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TABLE 1l
Regular Year Projects Summer Projects — 1972
1971-.72
- Migrant Students Enrolled
Migrant Students Enrolled )
Grade - Enrolied ADM
| .
Grade Enrolied ADM preschoot 449 2417
Preschool 392 2n.2 First 245 205.5
First 585 389.7 Second 222 129.2
Second 490 3423 Third 189 170
Third 481 3343 Fourth 132 99.5
Fourth 459 663.3 Fifth 130 75
Fifth 450 329.7 Sixth 133 146.4
Sixth 340 279.7 Seventh 13 4.7
Seventh 287 205.4 Eighth 2 14
"7 TEighth 239 3911 Ninth 1 1.0
Ninth_ 240 189.3 Tenth .
Tenth 169 126.4 Eleventh
_. Eleventh 137 944 Twelfth
Twelfth 100 1724 Total 1,566 918.1
Total 4,385 3,1549 .
Certified Personnel Employed
- Certified Personnel Employed Bilingual
- Target 10
Bitingual 10 Other N 15
Target 1
Other 1 English-speaking
. . Target 19
English-speaking Other 44
Target 2
Other 27 Total 66.9
Total 52
Supplementary Statistical Data
“Supplementary Statistical Data .
Total Bus Miles 72,556
Total Bus Miles 77,294 Health Examinations 683
Health Examinations 354 Health Referrals 237
Health Referrals 489 Dental Examinations 1,139
Dental Examinations 416 Dental Referrals 400
Dental Referrals 310 Breakfasts 32.448
Breakfasts 63 Morning Snacks 27,728
Morning Snacks 21,856 “"Hot Lunches 38,553
Hot Lunches 17,268 Afternoon Snacks 30,553
Afternoon Snacks 21,376 Number of Teachers 69
Number of Teachers 54 Number of Aides
Number of Aides Target 55.3
Target 82 Other —— 5
Other 435 Bilingual 61 Total 82.2
Bilingual 78 Total 1265 Number of Volunteers 3
Numbher of Volunteers Target - 19
“Target 38 Other 44 Total 63
Other 11 Total 60
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REGULAR YEAR PROGRAMS

1971-72
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HOOD RIVIR COUNTY

Area Name:

County: Hood River
Funding Allocated: $18,210

Project Beginning Date: Sepfember 7, 1971

Project Ending Date: November 24, 1972

Hood River County School Listrict -

School Session: Fall ]
Number of Migrant —

Students Enrolled: 172
Introduction:

Hood River County School District was the only district
participating in the program. The total number of public
school migrant students enrolled (172) were divided into
grades preschooi through twelfth as seen in Table I. There
were no nonpublic school migrant children participating in the
progranl. The personnel participating in the program were: 3
teachers. 6 aides and 2 volunteers. Table Il presents the
number of certified personnel employed (FTE).

TABLE 1

Migrant Students Enrolled

Grade Enrolled ADM
Preschool .
First 11 i .30.5
Second ) 40 29.6
Third 28 . 214
Fourth 2i 15.5
Fifth 18 125
Sixth 9 6.6
Seventh 6 5.2
Eighth 5 4.3
Ninth 4 33
Tenth
Eteventh
Twelfth
TOTAL 172
TABLE 1l
Certified Personnel Employed

A. Bilingual

1. Target group 0

2. Other 1
B. Engiish-speaking ’ .

1. Target group 2

2. Other
TOTAL 3

Supplementary statistical data gathered during the
operation of the program are shown in Table I1L.

e

TABLE Il

Supplementary Statistical Data

"A. Total Bus Miles 0
8. Health Examinations {Doctors} 5
C. Health referrals and screened and treated 47
D. Dentat _Examinations, flouride
application and oral hygiene 47
E. Dental referrals 17
F. Breakfasts 0
G. Morning Snacks 62
H. Hot Lunches i 172
1. Afternoon Snacks 172
J. Number of Teachers 3
K. Number of Aides
1. Target Group 0
2. Other : 5
3. How many are bilingual? 2 Total 6
L. Number of Volunteers
1. Target Group 2
2. Other Spanish class 0 Total 2

Obijectives and Evaluation Plan:

Primary Grades 1-3

1. Given 54 days of instruction at least one and one half
hours a day in reading skills in oral reading, accuracy, speed
and comprehension, the student will show 2 year or more
improvement in grade level achievement.

This objective was to be evaluated by administering the
Gates-MacGinitic and/or Harper-Row Achievement Test on a
pre- posttest basis. .

2, Given 54 days of instruction, 40 minutes a day in
computation skills, the student will improve his arithmetic
achievement one half year.

This objective was to be evaluated by administering the
Inter-American Test of General Abilities on a pre- posttest
basis.

.
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3. Given 54 days of various learning activities in the area of
self-image development the child wili show a growth in
self-concept and in self-image.

This objective was to be evaluated by administering
self-concept, self-image test on a pre-posttest basis.

intermediate Grades 4-6

4.Given 54 days of instruction at least one and one half
hours a day in reading skills in oral reading, accuracy, speed
and comprehension, the student will show % year or more
improvement in grade level achievement.

This objective was to be evaluated by administering the
Gates-MacGinitie and/or Harper-Row Achievement Test on a
pre- posttest basis.

5.Given 54 days of instruction, 40 minutes a day in
-computation skills, the student will improve his arithmetic
achievement one half year.

{This objeetive was to be evaluated by administezing the
Inter-American Test of General Abilities 'on a pre- posttest
basis.

6. Given 54 days of various learning activities in the area of

_self-image  development the child will show a growth in

self-concept and in self-image.
This objective was to be evaluated by administering a
self-concept, self-image test on a pre- posttest basis.

.Secondary Grades 7-9

~1. Given 54 days_of instruction at least one and one half
hours a day in reading skills in oral reading, accuracy, speed
and comprehension, the student will show % yedar or more
improvement in grade level achievement, )

This objective was to be evaluated by administering the
Standford Diagnostic Test on a pre- posttest basis. -

8.Given 54 days of instruction, 40 minutes a day in
computation  skills, the—student will improve his math
achievement one half year.

This objective was to be evaluated by administering the

Inter-American Test of General Abilities on a pre- posttest
basis.

9. Given 54 duys of various learning activities in the area of
self-image development the child will show a growth in
self-concept and in self-image.

This objective was to be evaluated by administering a
self-concept. self-image test on a pre- posttest basis.

Msthodology: ‘

In order to implement its migrant program,; the distnet
employed three teachers and five teacher-aides to work during
the three month period that the migrants were in the area. The
three teachers had self-contained classrooms in which they
work exclusively with migrant children in all subject areas

except music and physical education. For these subjects, the ~

children participate in the regular school program. In the
schools where it did not justify having a full-time migrant
teacher, the migrant students were enrolled in regular classes
and were assisted by teacher-aides hired by the migrant
program. This assistance included remedial help for students,

HOOD RIVER COUNTY

assisting teachers in preparing classroom materials and helping
to conduct extracurricular activitics in the areas of art. music.
and physical education.

The major emphasis of the program was in language and
reading improvement us ‘these were the two academic areas
that were stressed in the total program. The teachers used a
variety of materials to teach these academic programs. At the
primary  level such materials as Peubody  Lunguage
Development Kits, record players. teacher-made materials,
charts, and filmstrips .were used. At the elementary level,
Peabody Kits, cassett tape recorders, SRA reading materials,
workbooks, listening posts, teacher-made materials films and
filmstrips  were used. These materials were used for
instructional purposes either by the teacher or her aide. In
order to assist the teachers and aides in developing more
comprehensive fanguage programs, an inservice training session
was conducted in oral language development by the staff of
the MESC for the migrant personnel in the district—

In addition to the ussistance provided by the migrant
program, regular Title I personnel assist the migrant students.
In Parkdale Elementary school, the Title | Reading Specialist
provided remedial reading instruction in the second and third
grades one half hour a day. At the MidVulley Elementary
School the Title I Reading Specialist provided instruction in
developmental reading to migrant children. The Title 1-M
supervisor helped with the evaluation and program planning
with both migrant and Title I teachers in-the district. He also
assisted the classroom teachers in the schools in which the
migrant children were enrolled in the regular school program,
In addition to this assistance, the home school coordinator,
who worked primarily in recruitment activities, conferred with
the teachers and aides concerning the social and economic
conditions of the students. o

A number of cultural activities relating to the
Mexican-American children were introduced and conducted in
the program. These included the use of Spunish songs, and
games. Of special note was the utilization of two
Mexican-American high school students as tutors in the
program. It was reported that this was a very successful
venture and the high school students provided much needed
help as interpreters in working with young children. It was also
reported that it gave the high school students a sense of
responsibility.

A day-care center in Parkdale provided care for primary and

“elementary age children at the end of the school day. They

went to the day-care center and remained until their parents
had finished their work. The day-care center not only provided
this service, but it also provided clothing for families in need.

Results:

Primary Grades 1-3 .

I.Given 54 days of instruction at least one and one half
hours a day in reading skills in. oral reading, accuracy, speed
and comprehension the student will show % year or more
improvement in grade level achievement.
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Table 1V presents the Harper-Row Reading Test scores for
the children in grades 1-3. These scores are reported as
percentile scores. .

It can be noted on Table IV that children showed
improvement in reading. The scores on the posttest show an
increase from the 50th percentile to the 100th percentile. This
could indicate that fewer children were scoring at the lower
percentile and more children were scoring at the higher
percentiles. More scores were reported for the pretest than
were reported for the posttest, indicating that some of the
students did not take the posttest. It shouid be further noted,
that as reported in Table I, 154 students took the pretest and
133 took the posttest, however, the district enroliment figures
indicated only 109 migrant students in grades 1-3. This
suggests that there were approximately 40 extra scores
reported in Table .

2.Given 54 days of instruction, 40 minutes a day in
computation skills, the student will improve his arithmetic
achievement one half year.

No results were reported for this objective.

3. Given 54 days of various learning activities in the area of
self-image development the child will show a growth in
self-concept and in self-image.

This objective was to be evaluated by administering a
self-concept test on a pre- posttest basis. Results submitted
indicate that only 20 children were given the pretest and only
six took the posttest. Testing was not sufficient to provide
information concerning change in the children’s self-concept.
However, it was reported by the staff that they felt the
children were communicating better with adults than they
were when they entered the -program and that they had
become more **bright and cheerful.” They also indicated that ~
the migrant children were relating better with their peers and
they were being accepted more easily by the other children in
the school.

TABLEIV

- PRETEST | POSTTEST | DIFFERENCE

N | Percentite | N | Percentile | N | Percentile

6 0-10% 1 0-10% -5 0-10%
22 10-20% 7 10-20% -15 10-20%
32 20-30% 16 20-30% -—16 20-30%
38 30-40% 15— - 30-40% -—-23 30-40%
38 40-50% 26 40-50% =12 40-50%

9 50-60% 20 50-60% 1 50-60%

8 60-70% 32 60-70% 24 60—70%

0 70-80% 4 70-80% 4 70-80%

1 80-90% 10 80-90% .9 80-90%

0 90-100% 12 90-100% 2 90-100%

154 133
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TABLEV
PRETEST | POSTTEST l DIFFERENCE

N l Percentile I N l Percentile l N | Percentite

8 0-10% 2 0-10% -6 0-10%
21 10-20% 18 10-20% -3 10~-20%
28 20-30% 17 20-30% —11 20-30%
42 30-40% 12 30-40% -30 30-40%
31 40-50% 35 40-50% -4 40-50%
16 50-60% 23 50-60% 7 50-60%

6 60-70% 20 60-70% 14 60-70%

2 70-80% 6 *30-80% 4 70-80%

1 80-90% 8 80-90% 7 80-90%

0 90-100% 2 90-100% 2 90-100%

155 . 143 -
Intermediate Grades 4-6

4. Given 54 days of instruction at least one and one lhalf
hour a day in reading skills in oral reading, accuracy, speed.
and comprehension, the student will show % year or more
improvement in grade level achievement.

Table V presents the Gates-MacGinitie Reading scores for
the children in grades 4-6. The scores were reported in
percentiles although the objective indicated that the children
would show improvement as measured by grade level
achievement. ‘

Results indicated that growth was made, as fewer children

scored in the lower percentiles on the posttest as compared -

with the pretest. More students scored at the 40th percentile
and above on the posttest than on the pretest. Again it should
be noted that the district enroliment figures indicated that
only 48 intermediate children were identified in the program,
but scores for 155 children were reported on the pretest and
143 were reported on the posttest. These results must be
questioned as to where the 100 other scores were obtained.

5.Given 54 days of instruction, 40 minutes a day
computation skills, the student will improve his arithmetic
achievement }4 year.

No results were reported for this objective.

6. Given 54 days of various learning activities in the area of
self-image development the child will show a growth in
self-concept and self-image.

This objective was not evaluated.

Secondary Grades 7-9

No scores were reported for grades 7-9. The final evaluation
report submitted by the district indicated that children in
these grades were not covered in the migrant program.
However, the district enroliment figures indicated that 15
children were identified in grades 7-9, and that a program was

- conducted at Wy’East Junior High School.

Third Party Evaluator’s Comments:
In reviewing this project’s results there are some factors that
deserve commendation. Qne is the use of the day care facility
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to provide assistance to the migrant children and thei parents.
The use of these facilities for after school programmimg s an
excellent idea, especially for the younger children whose
parents are still working in the orchards when the school day
finished. The day care center was also able to provide other
kinds of assistance to needy families. The use of high school
tutors js a concept that should be explored more fully, not
only by this district but by others serving migrant children.
The objectives and evaluation plan for the program need to
be revised. The results of the reading test were reported in
percentile scores when the objective stated that improvement
would be noted by grade level achievement. Also, more
children were reported as taking these tests than were
identified by the district enrollment figures. Discrepancies of
this type should be avoided and only those scores for migrant
children actually in the program should be reported. It was
impossible to ascertain from the results which scores applied

HOOD BNV R ¢ vy

to nugrant pupils and which wete those of non-migrants.

Some of the objectives stated in the proposal were not
measured and this was especially true at the mtermediate level.
It was also indicated in the district final report that a progran
was not conducted at the secondary level (grades 7 -12). and
thus no evaluation was conducted on the stated objectives at
this level. However, 15 students were reported as being in the
program at the junior high level and the monitoring and
observation reports preparsd by the Oregon State Title 1 M
personnel indicated that a program was- conducted at the
junior high level:

It is recommended that the district set more realistic
objectives for the students with whom they are working. These

-should be set by the teaching staff in conjunction with the

area coordinator. Data should be reported for only those
students who are identified as migrant and are recewving
assistance under this project.

sauads §
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JEVFERSON COUNTY

Area Name: Culver School District :
County: Jefferson
Funding Allocated: - $5,107

Project Beginning Date: September 29, 1972

Project Ending Date: October 30, 1972 : ' 1
School Session: Fall
Number of Migrant
Students Enrolled: 31
T
Introduction: ) Supplementary statistical data gathered during the
Culver School District was the only district participating in operation of the program are shown in Table 111.

the program. The total number of public school migrant
students enrolled (31) were divided into grades preschool
through twelfth as shown in Table L. There were no non public TABLE 1l
school -migrant children participating in the program. The
personnel participating in the program were: 2 teachers, no

Supplementary Statistical Data

aides, and 2 volunteers. Table Il presents the number of A. Total bus miles—{None in Addition
certified personnel employed (FTE). 1o regular route) .
B. Health Examinations 16 N
C. Health Referrals 5
D. Dental Examinations 12
TABLEI E. Dental Referrals 7
: F. Breakfasts . 0
- Migrant Students Enrolled At G. Morning Snacks—{One Kindergarten
] Number Days child for 10 days) 10
Grade Envolied Enrolled H. Hot Lunches m -
- 1. Afternoon Snacks 0
Preschool 1 10 J. No. of Teachers 2 .
First 9 148 K. No. of Aides -
Second 2 30 1. Target Group 2 T e
Third 6 206 2. Othar
Fourth 2 27 3. How many are Bilingual? 2 Total 2
Fifth 4 55 L. No. of Voluntesrs
Sixth 5 270 1. Target Group 0
Seventh 2. Other 0 Total 2
Eighth
Ninth 1 123
: Tenth ’ - --
Eleventh 1 102 Objectives and Evaluation Plan:
Twelfth

1. To provide educational programs for migrant children in

ToTAL 3 m the areas of language, writing, arithmetic and communication.
To evaluate this objective, whenever possible, standardized
TABLE HI testing was to be conducted to determine the academic ability
of these children. If testing was not possible, teachers were to
Certified Personnel Employed report specific areas of improvement in academic areas where
Numer of Certificated Personnel Employed {rTE)  all children were involved.
A. Bilingual 2. To improve the nutritional standards for migrant chitdren
;- B‘;;‘gee" Group - in the progran.
. ; To evaluate this objective, the number of free hot lunches
B. Englishspeaking i
1. Target Group 2 for 6% served to the children was to be reported.
Q 2. Other ) 3. To provide medical and dental services for the migrant-

E MC TomAt 2 children in the program.

Aruitoxt provided by Eic:
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To evaluate this objective. the number of children screened
for medical and dental services was to be reported. In addition,
the children referred for treatment and those children
receiving treatment was to be reported.

Methodology:

The project was initiated by first examining the enrollment
figures of the Culver School District to determine the number
of Spanish speaking children attending  school. Thirty-six
children were identified and threugh test ing it was determined
that special help in phonics and reading was necded. It was felt
that a concentrated program in reading and phonics would
help remediate thejr educational needs.

Due to the minimal number of migrant children in the
school. they were all enrolled in the regular program leaving
two aides fice to conduct the concentrated phonics and
reading program. The aides worked with as many as six groups
of' children divided between first through sixth grade. They
used the Fairchild  Sound Teaching  for  Instant
Reading-Spelling method as well as texts from the Sullivan
progriammed Reading Series. Phonics charts were also used
with the children and these wére reviewed with the children on
a daily basis and it was reported that they all were able to go
through the charts individually, providing the proper names
and sounds of the letters and blends presented on the charts.
Each child read individually to one of the aides on a daily
basis. In addition, listening stations. tapes. films. records and
phonics games were used to reinforce the program. The
majority of these materials were made available to the project’
by the Migrant Education Service Center.

It was reported that the program for the migrant children
differed very little from the regular program except by the
emphasis placed on the phonics and reading program
conducted by the two aides. It was further reported that a
great deal of individual help was provided to the children and
this help was assisted by the teaching materials that were used
in the program.

Results:

1. To provide educational programs for migrant children in
the areas of reading, writing, arithmetic and comnmmication,

This objective was to have been evaluated through the use
of standardized testing if possible and if it were not possible
the teachers were to report specific areas of improvement, in
the above mentioned academic areas for children involved. No
standardized test scores were reported, although it was
reported that testing was conducted. Specific areas  of
improvement were not reported by the teachers for the
academic areas in which the children received special help. It
was reported by the staff of the project, that the program this
year was more beneficial to a greater number of children than
ever before. It was reported that testng was done on the
children at the end of the six weeks program and that all of

the children had made definite improvement, any where from
one to two grade levels in some instances. However. the test
used was not identified and the results were not provided,

2. To improve the nutritional services for migrant children
in the program. .

Nine hundred and seventy-one hot lunches were served to
the children during the course of the six week pioject.

3. To provide medical and dental services for the mgiant
childres: in the program. )

Sixteen children were provided with medical examinations
and five of these children were referred for further treatment,
In addstion, twelve examinations were conducted and seven of
thees ~gildren were referred for further dental treatment.

Third Party Evaluator’s Comments:

This project can be deemed successful in terms of the fact
that a phonies and reading program was conducted for
identified migrant children in the school. In addition. medical
and dental services were provided for those children in need.
Also. the free Tunch program provided nutritional meals for
the children in the program.

It was felt that the project could be improved if the aides
working with the children could provide objective data on the
academic improvement being made. This could be done cither
through standardized testing or through teacher made tests. h
is recommended that the selected tests be used to initially
indentify the reading and phonics skills the children are
lacking and then be used at the termination of the project to
measure the amount of growth shown by the children. It was
stated in objective 1 that writing and arithmetic instruction
would be provided for the children. However. there was no
indication that this type of programming was presented.

The system for identifying the children to include in the
program appears to be. based on identifying childien with
Spanish surnames. It is recommended that 1 system  be
adopted that would identify both the Anglo and Mexican
migrant children in the school. If Angto children are being
served, it was not indicated in the report.

Some of the objeetives stated in the oroposal were not
measured and this was especially true at the intermediate level.
It was also indicated in the district finaj report that a program
was not conducted at the secondary level (grades 7-12). and
thus no evaluation was conducted on the stated objectives at
this level. However, 15 students were reported as being in the
program at the junior high level and the monitoring and
observation reports prepared by the Oregon State Title 1-M
personnel indicated that a program was conducted at the
junior high level,

It is recommended that the district set more realistic
objectives for the students with whom they are working, These
should be sct by the teaching staff in conjunction with the
area coordinator, Data should be reported for only those
students who are identified” as migrant and are receiving
assistance under this project.

.
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Area Name: Klamath County School District
County: Klamath

Funding Allocated: 3‘80,6‘5047

Project Beginning Date: September 8, 1971

Project Ending Date: June 9, 1972

School Session: Fall-Spring .
Number of Migrant )
Students Enrolled: 250
Introduction: Supplementary statistical data gathered during the

Merrill Elementary ard Junior High, Malin Elementary, Lost
River High School and Bonanza Elementary and High School
were the districts participating in the program. The total
number of public school migrant students enrolled (250) were

distributed in grades 1-12 as shown in Table L. There were no

nonpublic school migrant children participating in the

operation of the program are shown in Table Iil.

TABLEI
Supplementary Statistical Data

program. The personnel participating in the program included: A. Total bus miles 0
2 resource teachers, one family consultant, and 10 aides. Table B. Health examinations 27
1l presents the number of certified personnel employed (FTE). C. Health referrals 27
- D Dental examinations 12
E. Dental referrals 12
F. Breakfasts 0
G. Morning snacks 0
TABLE! H. Hot lunches 0
H 1. Afternoon snacks 0
Migrant Students Enrolled 3. No. of Teschers )
Grade Errolied K. No. of Aides
1. Target group 9
Preschool 2. Other ) 0
First 29 3. How many are bilingual? 0 Total 9
Second 34 L. No.of Volunteers -
Third . 30 1. Target group 0
Fourth 32 2. Other 0 Total 0
“Fifth 30
2:1';“‘ f; Objectives and Evaluation Plan:
Eighth 1
Ninth 5 Primary Grades 1-3
Tenth 10 1. To improve the oral language competencies of primary
Eleventh n age children.
I"o"f::: 25: To evaluate this objective the Northwestern Syntax
Screening Test was to be administered in Bonanza, Malin and
. Merrill.
TABLE I 2.To improve the arithmetic competencies in numbers,
. shapes, competition, and counting of primary children.
Certified Personnel Employed To evaluate this objective the California Achievement Test
Number of Certificated Personnel Employed (FTE) was to be administered in Bonanza, the Wide Range
A. Bilingual — Achievement Test was to be administered in Malin and the
;: (1;"::‘%",‘ group ] g Stanford Achievement Test was to be administered in Merrill.
B. Englishspeaking 3.To improve the decoding und comprehension reading
1. Target group - — 3 skills of primary age children, -
TO‘?AE ther g To evaluate this obiective the California Achievement Test

was to be administered in Bonanza. the Metropolitan

ERIC

Aruitoxt provided by Eic:




Achievement Test was to be administered in Malin and the
Stantord Achievement Test was to be admin istered in Merrill,
+.To improve the self-concept and sclf-image of primary
age children.
To evalnate this objective the Sclf-Appraisal Inventory was
to be administered in Bonanza, Malin and Merrill,

Intermediate Grades 4-6

5. To improve the arithmetic competencies of intermediste
level children.

To cvalumte this objective the California Achievement Test
was 1o be administered in Bonanza, the Wide Range
Achievement Test was o be administered in Malin and the
Stanford Achievement Test was 10 be administered in Merrill..

0. To improve the decoding and comprehension reading
skills of intermediate level children.

To evaluate this dbjective the California Aclievement Test
was to be administered in Bonanza and the Metropolitan
Achievement Test in Malin and the Stanford Achievement Test
in Merrill.

7.To impiove the' self-concept  and  selfrimage  of
intermediate level children.

To evaluate this objective the Seif-Appraisal lnventory was
to be administered in Bonanza, Malin and Merrill.

Secondary Grades 7-12

8. To improve the math competencies of secondary level
children,

To evalnate this objective the California Achievement Test
was administered in Bonanza, the Wide Rauge Achievement
Test in Malin and the Stanford Achievement Test in Merrill.

9.To improve the decoding. and comprehension reading
skills of secondary level children.

To evaluate this objective the California Achicvement Test
wis to be administered in Bonanza, the Metropolitan
Achievement Test in Malin and the Stanford Achievement Test
in Merrill,

10. To improve the self-concept and seif-image  of
secondary level children.

To evaluate this objective the Seif-Appraisal Inventory
was 10 be administered in Bonanza, Malin and Merrill.

Methodology:

The Kilamath County Program was somewhat unique in
the State of Oregon in that the migram population that i
served was almost totally Anglo, the per cent reported by the
district as being 95%. The greatest influx of nigrants came
during the fall when they were in the area to harvest the
potato crop. To serve this population of migrant children.
programs  were developed in four different arcas; Malin
Elementary School which served children in grades 1-8, Lost
River High School with children in the 9-12 grades, Bonanzy
Elementary and High School which served children in grades
1-12, and Merrill Elementary and Junior High Schiool. The atea
employed ten. aides and two resource teachers in tliese settings
to serve the migrant children. In addition. a home-school
consultant was also employed.

KLj\.\l:\’lH COLNTY

The area refied heavily upon the Learmng Center resonrce
teacher concept to serve its migrant children. At Bonanza
there was a Learning Center and an Instructional Matenal
Center to serve the children. Lost River had resonsce facilities
within “its library. Malin Elementary also nsed its library as a
learning center. Merrill Elementary had developed a1 two-room
learning center in combination with its library. All of these
centers contained a variety of instructional materials to avwst
the migrant children in their educanonal programs,

In implementing the learning center-resonrce teacher
concept in the Klamath Area. a sereening test was st
administered to all of the Title 1-M children in the program.
This was generally some type of standardized achievemest test
and it was often scored by the resouree teacher and her aides,
Students who received low scores on these tests were referred
for_more specific diagnostic testing. Children conld also be
referred who were not working up to their potential in the
regular program and these children were identified by the
classroom teacher and referred 10 the resonrce teacher.
Children referred in this manner were tested with specific
diagnostic tools such as a word recognition tests, informal
reading and phonic inventories.

Once this diagiosis had been completed, the resource
teacher would prescribe an  educational program to bhe
implemented with the child either by herself. the aide or the
classroom teacher. These programs were to be initiated on a
one-to-one basis or with groups of children who had similar
deficiencies. The resource teacher wonld also, as part of her
responsibilities. see some students on a regular referral basis,
Resource teachers used and recommended the use of such
instructional materials as Sullivan Program Readers, SRA
Reading Kits, Reader's Digest Skill Builders. Hoffiman Readers
and the Merrill Phonics Prograin. Also, many resource teacher
or teacher made materials were used with the children.

The aides in the program worked under the direction of

the classroom teacher or resource teacher. They assisted
.. children in leaming basic skills and they pariicipated in a

variety of educational tasks with the children. The aides might
confer with the classroom teacher, the principal or the
home-school consultant  abont the specific problems  the
children were liaving. They also assisted the resonree teacher in
preparing informal tests and they developed reading materials
to be used with the less capable children. Becanse of the
varicty of tasks that the aides performed. it was difficult to
identify any one task as their major role. 1t could be said that
their majoi responsibility was to assist children in all ways
possible,

-The area had a swdent tutorial program which was in
operation at Merrill and Bomanza. At these two schools, junior
and senior high school children worked with elementary level
migrant children who were experiencing difficulty in school,
These junior and senior high school students wonld assist the
younger children at a specifie time each day.

The resource teachers participated in a statewide inservice
training program for resonrce teachers conducted by the
Migrant Education Service Center. This training assetsd them
in acquiring infoimation concerning the operarion of learnng
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TABLE IV

Overall Test Results
Primry — Grades 1-3

Average Scores
Test Pre Post Difference P
Bonanza : o -
NWSST—Receptive (N=8) 34.25 34.38 A3 -
NWSST~Expressive (N=8) 39.50 34.13 -5.37 -
Cal. Ach-Arithmetic (N=11} 1.70 2.16 46 ) 05
Cal. Ach-Reading (N=11) 1.96 2.35 .39 > .05
Malin(Grades 2.3 only) . ’
*NWSST—Receptive (N=14) 31.50 29.85 -1.65 -
NWSST-Expressive (N-14) 36.14 35.35 - .79 -
WRAT-Arithmetic (N=14) 2.88 3.35 A7 >.05
Metro. Ach. Reading (N=13) 222 3.84 1.62 D05
Self-Appraisal (N=14). 2450 25.93 143 > 05
Merrill .
NWSST—Receptive (N=29)* 3458 37.51 293 05
NWSST~Expressive (N=29) 35.27 38.24 297 .05
Stan. Ach-Arithmetic (N=29) ~ 267 . 1.04 > .05
Grades 2—-3only)
Stan. Ach-Reading (N=19) 247 3.09 62 > .05
{Grades 2-3 only)
*Northwestern Syntax Screening Test
TABLEV
Overall Test Results
Intermediate — Grades 4-6
- Average Scores
Test Test Pre Post Difference p
Bonanza
Calif. Ach-Arithmetic (N=20) 457 5.36 .79 > .05
Calif. Ach-Reading (N-20) 4.67 5.09 A2 > 05
Malin
WRAT-Arithmetic (N=16) 4.18 5.38 1.20 >.05
Metro. Ach-Reading (N-16) - 5.27 6.00 73 >.05
Seif-Appraisal (N=16) 5212 51.00 -1.12 -
Merrill
Stan. Ach-Arithmetic (N=13) 4.08 5.24 1.16 > .05
Stan. Ach-iteading (N=15) 451 4.99 .48 > 05
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TABLE VI

Overall Test Results

Grade Equivalent Scores

Secondary — Grades 712

Average Scores )

Test Pre Post Difference t p
Bonanza
Calif, Ach-Arithmetic (N-12) 7.60 855 95 1.06 >.05
Calif. Ach-Reading (N=12) 125 823 98 1.07 >.05
Malin (Grades 7—8 only)
WRAT-Arithmetic (N=6) 443 6.35 1.82 - -
Metro Ach-Reading (N=6) 6.82 6.83 01 - . -
Self-Appraisal (N=6) 4.47 5.12, .65 - -
Merrill (Grades 7—8 only) )
Stan. Ach-Arithmetic (N=11) 5.66 6.49 .83 <1.00 >.05
Stan. Ach-Reading (N=11) . 7.04 7.13 09 <1.00 >.05

centers. They learned methods for diagnosing children’s
learning  deficits, planning and implementing educational
programs and conducting educational datz collection.

Results:

Table IV presents the results of the language, arithmetic
and reading tests for children at the primary” level.
Self-appraisal scores for Malin are also included. § lf-appraisal
scores were not reported “for Bonanzi, because a different
number of subjects took the pretest as compared to the
postiest. No self-appraisal scores were reported for Merrill. No
significant difference was found on any of these test results,
however, it can be noted that the children at Malin made more
than a year’s growth in reading and those at Merrill made more
than a year’s growth in math. Language scores for Bonanza
and Malin indicate that no growth was made by the children in
this arca. Average language scores for Merrill do indicate
growth for the group.

Table V presents the overall average test scores for the
intermediate group in arithmetic and reading. Self-appraisal
scores for Malin are also included. Bonanza's self-appraisal
scores could not be compared as a different number of
children took the pretest than took the posttest. Merrill did
not report any self-appraisal scores. No groups made
significant growth on any of these tests. It can be noted that
the children, as a group, at Malin and Merrill made more than a
year’s growth in reading while the group at Bonanza made
more than a halfiyear’s growth in arithmetic. The average
scores on the self-appraisal inventory at Malin indicated a
decrease in the development of a positive self-concept.

Table VI presents the overall test results for the secondary
group of children. No groups obtained significant differences
on their test results. However, the seventh and cighth grade
groups at Malin made more than a year's average growth in

arithmetic as reported on the Wide Range Achievement Teut.
It should be noied that only six children reccived pre- and
postiests at Malin. The group at Bonanza made almost 1 year's
average growth in both arithmetic and reading.

Third Party Evaluator’s Comments:

The overall test results from this area indicate that the
children were making growth in the subject areas assessed. The
one exception 10 this was the language scores of the children
in Bonanza and Malin. Scores on the Northwestern Syntax
Sereening Test (NWSST) for these iwo groups indicated no
progress. The average scores on the pretest of the NWSST
indicated that the children were quite strong in language and
their average scores in some cases almost equatled the highest
score obtainable on this test. This would be a score of 40 on
cither the receptive or expressive subtest, These results would
suggest that the children already had adequate skills in oral
English. The minus scores obtained on the postiest could be a
result of chance errors since the children, as a group, scored so
high on the pretest. ’

At the secondary level, test results indicate good progress
for the children at Bonanza. The children here made almost a
year’s growth in arithmetic and reading. This was quite
commendable, for remedial students at the senior high school
level generally show the least amount of growth,

1t should be noted that the first grade scores for math and
reading in Merrill could not be compared since the pretest
scores were not reported in grade equivalent scores. Also there
were no self-appraisal scores provided for any groups in
Merrill. Self-appraisal scores were not analyzed for Bonanza, as
only group scores were reported and a different number of
children took the pretest as compared to the posttest. It
should be noted that a program was conducted at Lost River
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Higle School but o evalugiive data was reported, One of the
objectives of the ared was 1o improve the health services
available 1o the cluldien the urea made 27 health referrals and
27 health examinations were provided for the children. Also,
12 dental exummations were provided for the migrant children
served,

The majority of the groups assessed showed growth in the
arcas cvaluated. This was true in all areas except’ language. As~
the majority of the children in this area are Anglos, it may be

KLAMATH COUNTY 3

that Janguage problems are not a major factor. However, the
statf should be encouraged 10 contmue (0 evaluate pnimary
age chnldren in language as some individuals may  possess
language problems that need remediation prior to the
introduction of reading programs. The tinal report from this
area indicated that some Mexican-American children were
coming into the arca but at this time there were very few
enrolled in school. If the number of Mexican-American
children increase, the arca should be cncouraged 1o evaluate
these children’s abilities in oral English.

s et
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Area Name: High School Equivalency Program
University of Oregon
Eugene, Oregon

County: Lane

Funding Allocated: $10,000

Project Beginning Date: September 1, 1971

Project Ending Date: August 31, 1972

School Session: Fail-Summer

Introduction:

This project differs from the others reported in that iy
deals  with  post secondary students in a high  school
equivalency program conducted at the University of O1egon
for economically disadvantaged migrant students, The $10,000
allocited 7o this project was for the purpose of purchasing
clothing and recreational activities for students in the program,
The total program was funded through  grant from lln. Us.
Office of Education for $249.000.

The specific goal of the project was to offer youngsters
from low-income migrant families un oppartunity 1o obtain i
high school credential. Onee this was completed they were
encouraged to seek higher education enrollment  or
cmployment. Al students who graduated from this program
were cligible for admission to the University of Oregon. The
program emphasized the recruitment of migrant students from
the Willamette Valley, eastern Oregon and Washington. No
screening of students ‘based on assessment of intellectual
ability or level of education attained was conducted. The main
criterion for selection into the program was an expressed desire
to better one’s self’ through education.

All students selected were expected to partieipate in five
required courses. These five basic courses dealt with subjects
that  were covered in the High Scliool Equivalency
Examination. In addition 1o these courses there were elective
classes in the afternoons and cvenings. These clectives were
particularly important to the students who were progressing
towards a more universitysype structured curriculum. The
clective courses were used to stimulate university activitics and
they provided the studemt wuh an opportunity to explore
intellectual activities. Teachers of the afternoon and evening
clectives offered courses in ethnic studies, typing, music.
Jjournalism; photography and drama.

The project planned 1o serve 150 students with 50
students being enrolled each quarter. The staff consisted of six
post secondary teachers, 2 administrators. 3 secretaries, 4
counsefors, | coordinator and 1 recruitment officer. There was
also a half’ time recreation coordinator, and his salary was paid
from the grant from the Title I-M program. In addition, the

Title 1-M funds were to be ased to purchase tickets to e ampus
and  commumity movies and  plays. provide funds for
educational tours for the students 1o such places as the Orezon
Museum of Science and Industry, Warm Springs Indian
Reservation mnd the Undersea Gardens at the Oregon coast. In
addition, field trips to Oregon Technical astitute. Postland
State. College and Oregon State University were pranned.
Funds were also set side for students to visit the Medical
School and industries that might provide future cmployment.

Objectives and Evaluation Plan:

It should be noted that these are the objectives stated for
the recreation aspect of the program and do not necessarily
pertain to the total project.

1. Students will show; improvement in the development
of a positive self-concept,

“To evaluate this objective records were to be kept on the
number of students served either by the University Counseling
Center or those who received counseling from a member of the
project staft. The reason for counseling and the disposition of
the student was 10 be reported.

2. Students will show improvement in the development
of leadership ability.

To evaluate this objective a record was to be kept of the
leadership activities in whicn project students were involved.
In addition records were 1o be kept in regards te campus life
activities in which members of the project participated.

3. The project will provide educational and voeational
options to the project students.

To evaluate this objective a listing was 10 be provided
outlining placement, leaving school and entering the service.

4. Students will improve in their academic ability.

To evaluate this objective records wese to be submitted
concerning the number of students pessing the High Sclool
Equivalency Test.

Resuits:

This project did not submit a final report so the staced
objectives were not evaluated. This evajuator visited 1he
project or two different occasions and hie was able to view the
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program in operation and interview the staff. On one visit the
plan was to visit three classes but two of the ¢lasses had been
cancelled and the third had only four students out of 15 in
attendance . In interviewing staff members, they cxbresscd
concern about the project because attendance was consistantly
low in all classes and they felt that many of the students
enrolled were not interested in the program as it was
organized. The staff expressed discouragement about the

L ANE COUNTY )

e
‘s

project because of the lack of mterest by the students and
they expressed senous coneern about the continuation of the
project af 1t were to function as 1t were. They felt that the
project was not serving the students as planned and before 1t
was continued there should be some major changes. the most
important being the dewising ot a way to get students to attend
classes.
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MALEH LR COUNDY

Area N,ame: Malheur District 8C
County: Malheur

Funding Allocated: $250,500
Project Beginning Date: August 30, 1971
Project Ending Date: June 25, 1972
Schoo! Session: Fall-Spring

Number of Migrant
Students Enrolled: 994

Introduction:

Ontario School District 8C Nyssa School District 26 and
Adrian School District 61 were the districts participating in
the program. The total number of public school migrant
students enrolled (994) were divided into grades K-12 as
shown in Table 1. There were no nonpublic school migrant
children participating in the program. The personnel
participating in the program were: 12 teachers, 18.5 aides. 4
volunteers and | home-school coordinator. Table I presents
the number of certified personnel employed (FTE).

Supplementary  statistical data gathered during  the
operation ot this program are shown in Table HI.

TABLE 111

Supplementary Statistical Data

. Total bus miles - - 13410
. Health examinations 2
Eye examinations 17
. Health referrals 2

Eye referrals

. Dentat examinations
. Dental referrals

. Breakfasts

TABLE |

32
2
2
0

. = Migrant Students Enrolled

Grade Enrolled

Preschoo! 181
First 117
Second 95
Third - 115
Fourth 105
Fifth 98
Sixth T 78
Seventh 40
Eighth - 36

© Ninth 32

Tenth 52
Eleventh 26
Twelfth 19
TOTAL 994

TABLE 11
Certified Personnel Employed

Number of Certificated Personnel Employed
A, Bilingual '

1. Targel group

2. Other

B. English-speaking
1. Targel group
2. Other
TOTAL

Morning snacks
. Hot tunches
. Afternoon snacks
. No. of Teachers
. No. of Aides
1. Target group
2. other
3. How many are bilingual?
N. No:6f volunteers
#= 17" Target group
2. Other Tolal 4

FAC-FIOTMOO®)

2

. Total 18.5

Objectives and Evaluation Plan:

Preschool

I. To improve the language of preschool level children.

To evaluate this objective, the Basic Concept Inventory was
to be administered on a pre- posttest basis.

2. To improve the academic development of preschool level
children. -

To evaluate this objective the Preschool Academic Cheeklist
was to be administered.

Primary Grades 1-3

3. To improve the onal language ability and vocabulary
development of primary level children.
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To evaluate this objective the verbal section of the
Inter-American  Test  of  General  Abilities was to  be
administered on a pre- posttest basis to first year level children
and to those children at the second and third year levels that
had extreme language problems.

4. To improve the reading skills of primary level children in
the area of phonics, sight vocabulary and comprehension.

To evaluate this objective the Ontario and Nyssa programs
were to administered the Betts Visual Discrimination Test or
the Dolch Word List or the Migrant Reading Inventory on a
pre- posttest basis. The test to be administered was to depend
upon the severity of the child’s handicap. The Adrian program
was to administer the same instruments as the Ontario and
Nyssa Programs except the Sivaroli Reading Inventory was to
be used in place of the Migrant Reading Inventory.

5. To improve the self-concept of primary level migrant-

children.
To evaluate this objective the self-appraisal inventory was
to be administered on a pre- posttest basis.

Intermediate Grades 4-6

6. To imprémhe oral language ability of intermediate
level children.

To evaluate this objective the- Verbal section of the
Inter-American Test was to be administered on a pre- posttest
basis. -

7. To improve the reading ability of intermediate level
children in the area of phonics, sight vocabulary and
comprehension.

I'o evaluate this objective, the Dolch Word List or the
Migrant Reading Inventory or the Sivaroli Reading Inventory
was to be administered on a pre- posttest basis. In addition,
where appropriate  test results from the Spring, 1972
administration <+ + Metropolitan Achievement Test were
reported.

" 8. To improve the
intermediate level children.

To evaluate this objective the Self-Appraisal Inventory was
to be administered on a pre- posttest basis.

self-concept and self-image of

Secondary Grades 7-12

9. To improve the language development
communication of secondary level children.

To evaluate this objective the Verbal section of the
Inter-American Test of General Ability was to be administered
on a pre- posttest basis.

10.To improve the reading ability of secondary level
children.

To evaluate this objective the Sivaroli Reading Inventory
Test was to be administered in Ontario. In Nyssa the Gates
Reading Survey or in some instances the Sivaroli Reading

and oral

Inventory Test was to be administered on a pre- posttest basis.

11.To improve the general academic achievement of
secondary level students. -

To evaluate this objective, where applicable, the
Metropolitan Achievement Test scores were to be reported for
students T Ontario. In Nyssa, the lowa Test of Education
Development was to be used with students in the ninth and
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cleventh grades and the Metropolitan Achievement Test was to
be used for students in the seventh and eighth grades.

12. To increase school attendance of secondary level
children.

To evaluate this objective the number of children served
by the Skill Center was to be reported. This number was to be
reported as to the number of children who remained in school
during the year and those children who dropped out of school
during the year. ;

13.To improve the self-concept and self-image of
secondary level children.

To evaluate this objective a self-appraisal inventory was to
be administered on a pre- posttest basis.

14.To increase the migrant chid’s participation in
school-wide activities.

To evaluate this objective the Director of the Secondary
Skill Center was to administer a pre- posttest measure to
indicate the amount of school-wide participation in which the
children were involved.

Methodology:

The Malheur Area Title I-M Program was closely intergrated
with the Title I program in the county. Target schools had
been identified where the greatest concentration of
disadvantage children were enrolled. The target schools in the
Ontario area were May Roberts and Lindberg. In addition,
Pioneer and Cairo Elementary Schools had programs during
the peak months of migrant inflow which occurred during the
early fall and late spring. The junior and senior high schools in
Ontario had also been identified as target schools. in Nyssa,
Nyssa Elementary and the junior and senior high schools
served migrant children. Adrian Elementary School also served
migrant children. They had two programs, one for the heavy
concentration of inflow migrant children that occurred during

“the early fall and late spring and a regular program which was

conducted during the entire year.

A pre-school program was conducted in the Malheur area
for the Title 1-M and the Title I children. Since the district
provided no regular kindergarten program, this was the only
pre-school program available. The major emphasis of the
pre-school program stressed the development of oral English
skills and the involvement of children in social experiences in a
classroom setting. A major role of the pre-school teachers was
to prepare the children to be socially and academically ready
for first grade. The curriculum and instructional activities were
geared to teach the children basic concept in cognative skills
essential for first grade survival. Curriculum planning designed
to build success in beginning reading was also stressed.

There were three Pre-school Centers in the area located in
Ontario, Nyssa and Adrian. The pre-school program at Ontario
was composed of four pre-school classes serving children ages
four through six. Each class had a teacher and 2 bilingual aide.
The class for the six-year old group was for children who
couldn’t function in the regular first grade, primarily because
of language problems. In the Nyssa area there were two
preschool programs serving four and five year old children.
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Each class had a teacher and an aide. In Adrian there was one
pre-school program where children ages four and five were
enrolled with a teacher and an aide. The program n Adnan
was in operation for five months. September. October.
November, April and May. These were the impact months
when the greatest majority of inflow migrants were n the area.

As indicated, the development of oral English skills was
stressed in the pre-school. In order to implement this program,
a number of language materials were used. These included
Peabody Language Development Kits and SRA Inquisitive
Games. These were games to help children organize verbal
information and concepts. A program published by
Scott-Foresman entitled “Talk Starters™ was also used. These
were 18" x 247 photos of real life situations and were used to
stintulate  oral language discussions. Economy Company
Picture Card material was also used. Picture Story Bouk
Library, puhhshul by the Bomar Company was also used to
help develope English sentence patterns and vocabulary. A
major part of the language program, especially in the Ontario
area with the six year old group. centered around the Distar
Language Program. It was used to teach children the basic
sentence patterns and grammatical constructs of standard
English. In addition to these commercially produced materials,
a number of teacher made materials were used in the
pre-school readiness skills.

In developing programs for the pupils, the teachers assessed
the children in the area of school readiness through the use of
the Pre-school Academic Checklist. In addition, language
ability was evaluated through the use of the Basic Concept
Inventory. Information from these two instruments was used
to plan individual programs for children based on their
identified needs, .

A Bilingual program was* conducted at the pre-school in
May Roberts Elementary School. This was initiated in
September of 1971 and was conducted by Mrs. Nora Ballou.
Children were taught simple concepts, color words and basic
vocabulary in both Spanish and English. In addition, songs and
singing games were presented in Spanish and English.

An elementary program in grades one through six was
conducted in Ontario, Nyssa and Adrian. In Ontario, the
schools involved were May Roberts and Lindberg Elementary:
in Nyssa, Nyssa Elementary and in Adrian. the Adrian
Elementary School. In addition, impact programs were
conducted at Pioneer and Cairo Elementary Schools. The
program at Pioneer and Cairo emphasized helping the children
who had language problems that affected their learning in
English. These children were provided with instruction both in
oral English language development yid reading readiness.

The emphasis in working with children at the elementary
level in all schools was to assist those children who were having
learning problems in the regular school program. Initially, all
children were placed in the regular school program. Assistance
was then provided to the children through resource teachers
and teacher aides working directly with the classroom teacher.
Some students worked outside the regular classroom for brief
periods of time, receving special instruction in areas such as

oral English languasge development, reading readiness and math
remediation.  As indicated by the districts.  clnldien
expcriencin\g learning  difficultics were also experiencing
problems in developing a positive self-concept. It was reported
that success in the school academic areas assisted the childien
in developing a stronger self-concept. which affected their
overall incentive to learn, and thus influenced their desire to
remain in school and to continue through the junior and semor
high programs.

The clementary curriculum revolved around the resource
teacher, material centeis and the teacher aides. A resowce
material center was avatlable which contained special materials,
packaged programs and teaching aides. These were cither
commercially produced or teacher prepared and they were
designed to remediate speaific problems of the childien. The
resource teachers in these centers assisted the regular
classroom teacher by helping her test and diagnose Lk ning
disabilities of children. Once this wformation had ocen
acquired, the resource teacher with the assistance of the aide.
would help organize and develope special programs for the
child. The resource teacher assisted the classroom teacher by
providing materials that pupils could use in the regular
classroom setting. Another role of the 1esource teacher was to
train the aides to use the materials and programs that were
prescribed. As the aide functioned in her role, she not only
assisted the children, but she also provided useful instructional
information to the classroom teacher and she also provided
feedback to the resource teacher concerning the progress made
by the children. As the aide reported this progress to the
resource teacher, together they planned continual programs
for the ¢hildren.

A number of special materials were available for language
instruction.  These included programs which taught basic
English language patterns and a program of oral English
development. In addition, materials such as Peabody Language
Development Kits, Audio Flash and Language Masters, flannel

kel . .
boards and pattern drills were used. Special programming was

also provided for the children who needed assistance in the
area of reading. Again a diagnostic prescriptive approach was
used and the program was implemented in the regular
classroom through the help of the aide working directly with
the children and assisting the classroom teacher. Reading
materials such as the Aud-X-Beginning Reading Program, the
Hoffiman Reading Program, Reader’s Digest Skill Builders and
Sullivan  Program Reading Materials were used. The
Aud-X-Beginning Reading Program was very popular in this
area and the resource teachers were istrumental in instructing
the_classroom teachers and aides in how to use this program.

At the secondary level, which included grades 7 through 12,
a sKill center approach was used. Most of the children at this
level were tested at the beginning of the year to deteimine
their strengths and weaknesses in academic areas, especially
language and reading. With this information, programs were
developed which were implemented in the skill centers under
the direction of the teacher and mde. The clnldren attended
the skill center for assistance in areas in which they were
expe,,encing learning difficulties and returned to the regula
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chins program  for  those subjects which  they could
satfactorily manage. Students were prumanly assigned to the
skill centers dunng their language arts andjor study penods.
The number of hours a child spent in the skill center depended
on the severity of lus problem. Material used at the junior high
level, included the Hoffman Reading Program, the
Audio-Flash Oral Language Program, Controlled Readers,
Aud-X Word Attack Skills, SRA Reading Kits and Reader’s
Digest Skill Builders. This represents only some of the
materials available to the children.

The skill center concept was also used at the senior high
level. Senior high children were assigned to the skill center
after their skill deficiencies were identified through testing by
the resource teacher or her aide. Students attended the skill
center class during their study periods andjor independent
study time. The primaiy reason for assigning students was
because of a language or reading deficiency. Whenever feasible,
individualized programs were conducted, based on identified
needs. Often times, programs were planned in conjunction
with the child himself and the resource teacher. Once the child
had begun working in the program he was provided with as
mueh continual assessment as possible, and his work was
evaluated both by the skill center supervisor and the aides.
Reading materials similar to those listed for the junior high
skill centers were available in the Senior centers. The skill
center classes were scheduled on nine-week intervals and the
work that any child was assigned during this period was varied
depending upon his progress in the program. A student
remained in the skill center until it was determined by the
classroom teacher and the resource teacher that he was ready
to cmer a regular English and/or social studies program. Often
times students returned to the regular program but would
continue work in the skill center for specialized assistance.

A Grant in Aid Assistance Program was developed for junior
and senior high migrant children. This program was designed
to provide part-time employment for students and was
especially designed for those students who were having
problems staymng in school due to financial reasons. The work
experience was planned around school activities and included
such programs as tutoring in the elementary target schools,
clerical assistance and other types of work in school programs.
This program had been in existence for two years and, as
reported by the area coordinator, was a benefit to the children
who were in financial need. Not only had it provided financial
help but the work experience had also provided the child with
a sense of responsibility that helped build self-concept and
therefore kept him in the school program and prevented him
from becoming a drop-out.

Results:

Preschool
1. To improve the language of preschool level children.
Tables 1 through IV present the results from the Basic
Conceept lnventory for preschool children in the Ontario and
Nyssa arcas. A t test of significance was computed for

.. correlated means. All four groups made signiticant growth in

the area of language development as measured by the Basic
Coneept Inventory. It should be noted, that on this test a
lower score 1 indicative of improvement since the number of
errors are counted to determine the score.

2. To improve the acadenue develepment of preschool level
children.

Tables V through X present the results of the Preschool
Academic Checklist which_was used to evaluate the academic
readiness of the children. As can be noted, children made
progress in virtually all areas assessed. The largest amount of
growth for the majority of the cluldren was in the reading
arca. Most children began with few or no skills in reading but
at the conclusion of the program many of them had progressed
in this area. There was also indications that teachers did not
work in certain areas of the cirriculum with some groups of
children. It can be noted with the four year old groups, that
little progress was shown in reading words and telling time.

TABLE 1

Basic Concept Inventory Scores
Preschool - CA S

Ontario District No. 5§

Pretest Posttest Difference

éwmxxmmbumu

-t
-

Basic Concept Inventory
Average Scores
Preschool — CA §
Ontario District No, 8C

Pre Post . Difference

Average Score
N=16 74.12 41.17 3295
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TABLE I TABLE Vv

Basic Concept Inventory Scores Basic C . Scores
Preschool — CA § asic Concept Inventory Scores

Preschool — CA 6
Ontario District No. 8C )
Nyssa District No. 26
Subject Pretest Posttest Difference

42

7
32
23

Pretest Posttest Difference

41
26
26
25
34
26
58
26
100
100
35
18

VO HWN —
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Busic Concept Inventory
Average Scores

Basic Concept Inventory Pxegchool CA 6

Average Scores

Preschool - CA 6 Nyssa Dnstnct No. 26
Ontario District No, 8C

Pre Post Difference

Average Score

Pre Post Difference N=9 56.67 29.67 27.00

t4.66
p<.01

Average Score

= t3.65
N 12‘.‘ 66.91 4291 24.00 p¢.01

Primary Grades 1-3
3. To improve the oral language ability and vm.al)ul.lrv
. development of primary level children.
Basic Concept Inventory Scores Table XI presents the results of the language tests
Preschool - CA T administered to the primary level cluldren. These included the
Nyssa District No. 26 verbal section of Inter-American 7 est of General Abilities and
Subject Pretest Posttest Difference the Basic Concept Inventory which was administered to first
53 44 grade children and children at the second and third grade levels
27 who were experiencing ianguage problems. Results on the
Basic Concept Inventory indicate that the -pupils made
significant growth in language. however, this was not indicated
on the Inter-American Test, It can be further noted that the
children in Adrian had a lower mean score on the posttest of
the Inter-American Test than on the pretest which indicates a
decrease in language ability as measured by this test.
4. To improve the reading skills of primary level children in
the arca of phonics, sight vocabulary and comprelension.
Table XI presents the reading tests results for the primary
level children. The Dolch Word List was administered on a pre-
posttest basis in Ontario and Nyssa. Scores from the Betts
Visual Discrimination Test were also reported. Children tested
in Ontario and Nyssa both made significant growth in the area
of sight vocabulary development as measured by the Dolch
Basic Concept Inventory tests. Only five scores were reporfed on a pre- postiest basis
Average Scores for the Betts Visual Discrimination Test and a t test was not
Preschool — CA § computed for this small of a group. However, results indicate
) that growth was made in reading.
Nyssa District No. 26 - 5. To improve the seip-concept and self-image of primary
Pre Post Difference level children.
Average Score ' 10,96 To.cvuluulc this objective a Sclf-ApPruisaI Invcmf)ry was
N=21 45.00 _ 37.29 < .01 administered on a pre- posttest basis. This test was designed to
measure the child’s self-concept. Results on Table Xitl

TABLE i1
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TABLEV
Preschool Academic Checklist
Summary Sheet
Preschool — CA 6
Ontario District No. 8C

MALHLULR COUNTY

TABLE VI

Preschool Academic Checklist

Summary Sheet
Preschool —CA §
Ontario District No. 8C

. Task _

Task

k4
®

Knows his name

Knows his name

-
o

Arithmetic

rrannly
Counting 1~5
Counting 1-10
Counting 1-20
Counting Objects 1~10
Naming Numerats 1~10
Matching Numerals to Objects 1~5
Recognizing Shapes:
Rectangle i
Circle
Square
Triangle
Recognizing Size:
Big
Little
K nowledge of Time:
.Get up
Eat lunch
~ Go to bed

Q=W OO0 N

Arithmetic

Counting 15
Counting 1-=10
Counting 1-20
Counting Objects 1—10
Naming Numaerals 110
Matching Numerals to Objects 1~5
Recognizing Shapes:

Rectangle

Circle

Square

Triangle,
Recognizing Size:

Big

Little
Knowledge of Time:

Get up

Eat lunch

Go to bed

-
Wt INOO

WOO WW Wi

Reading

Recognizing Right and Left:

Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:
a
]

n
p
t
m

Recognizing Sounds:
5
m
t
n
p
d
Recognizing Words:
cat-
dog
red
chair
door
boy

OCO0000 OO0OO0O0 N=NNNN Obdb © O®

-
-

B

OOO0O0O00 WM WNNNNO OV

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference
Shapes
Latters

Recognizing Letters:
a

Recognizing Sounds:
s

Recognizing Words:
cat
dog
red
chair
door
boy

OCOO0OO00O0 OO0O0OO00O0 OO0OO0O0O0O0 WW U &b

-t ot
(S X4

-
~

- ab
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OO

Writing

Writing My Name
Writing Numbers

[A VY

Writing
Writing My Neme
Writing Numbers

N

Colors

Identify by Pointing:
red
blue
green
orange
yellow
white
black
brown
Identify by Namihg:
orange
black
red
green
yelliow
blue
brown
white

Colors
{dentify by Pointing:
red
biue
green
orange
yeliow
white
black
brown
identify by Naming:
-orange
black
red
green
yellow
blus
brown
whitae

-t b st B

PN X P

Tetling Time

Clock 1 — 9:000r 11:45
Clock 2 — 4:30

Telling Time
Clock 1 —9:00 or 11:45
Clock 2 — 4:30

oo

Recognizing Coin Money

Penny
Nickel
Dime
K nowledge of Money
Five pennies/one nickel
Dime/two nickels

Recogrni~ing Coin Money
Penny
Nickel
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickels

O NnON
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TABLE vii
Preschool Academic Checklist
Summiry Sheet
Ontario District No. §C —~ Preschool CA 4

MATHIUR cOUNY

TABLE VIl
Preschool Academic Checklist
Summary Sheet
Nyssa District No. 26-Preschool K--5 vears

Task

Task Pre Post
Knows his name 5 20 Knows his name 33 33
Arnthmetic Arithmetic
, Counting 15 17 20 Counting 1-~5 30 33
—~ Counting 1~10 1 19 Counting 1-10 32 33
Counting 1~20 o] 8 Counting 1- 20 29 33
Counting Objects 110 12 20 Counting Objects 1~10 26 33
Naming Numerals 2 19 Naming Numerals 1-10 28 33
Matching Numerals to Objects 15 1 17 Matching Numerals to Objects 1. § 28 33
Recognizing Shapes: Recognizing Shapes:
Rectangle 1 18 Rectangte -
Circte 16 20 Circle 30 33
Square 12 19 Square 27 32
Triangle 13 19 Triangle 27 33
Recognizing Size: Recognizing Size .
8ig 16 20° 8ig * 31 33
Little 20 20 sittle 31 33
Knowiledge of Time: Knowledge of Time:
Get up o] 2 Get up 25 33
€at lunch 0] 0] Eat lunch 27 33
R Go to bed (o] 1 Go to bed 28 33
Reading Reading
Recognizing Right and Left: "Recognizing Right and Left:
Right 2 17 Right 30 33
Left N 2 17 Left 30 33
Recognizing Difference Between Recognizing Difference Between
Words and Pictures 9 18 Words and Pictures 27 33
Recognizing the Same and Difference Recognizing the Same and Difference
. Shapes 9 19 Shapes 27 - 32
l.etters 9 20 Letters 12 33
Recognizing Letters: Recognizing Letters:
a o] 5 a 4 8
i ] 4 i 3 8
n o] 1 n 4 9
p 4] 4 [>] 3 8
t . o 4 t 6 10
m | (o] 3 m 5 10
Recognizing Sounds: Recognizing Sounds:
H 0] 6 H . 3 i1
m 0] 1 m 2 9
t (o] 2 t h 2 10
- n o 0] n 2 7
4 [} (o] 2 [>] 3 10
d o 0 d 3 7
Recognizing Words: Recognizing Words:
cat 0] 0 cat 7 12
dog et 0 0] dog 7 10
red - - red 1 4
chair - - chair 1 4
door o] 12 door 1 4
boy o] 18 boy 8 9
Writing Writing
Writing My Name 4] 19 Writing My Name 20 37
Writing Numbers [s] 10 Writing Numbers 20 37
Colors Colors
Identify by Pointing: {dentify by Pointing:
red 10 19 red 29 36
blue 10 18 blue 29 36
green 10 19 green 29 36
orange 1" 19 orange 29 36
yetlow 13 19 yelfow 29 36
white 10 18 white 29 36
black 15 18 black 29 36
brown 9 18 brown 21 36
1dentity by Naming: ldentify by Naming:
orange 9 19 orange 21 36
black 13 18 black 21 36
red 8 18 red 21 36
green 6 17 green ~ 21 36
yellow 9 19 yellow 21 36
blue L] 17 blue 21 36
brown 9 18 brown 21 36
white 9 18 white 21 36
Telting Time Tetling Time:
Clock 1 — 9:00 or 11:45 o] S5 Clock 1 ~ 9:00 or 11:45 21 32
Clock 2 -~ 4:30 1] o] Clock 2 -« 4:30 9 21
Recognizing Coin Money Recognizing Coin Money
Penny 13 19 Penny 29 37
Nickel 8 19 Nickel 30 37
Dime 7 16 Dime 23 36
Knowledge of Money Knowledge of Money
Five pennies/one nickel o] 6 Five pennies/one nickel 5 18
Dime/two nickels o o Dinve/iwo nickels - [ 16
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TABLE IX

MALHIUR COUNTY

Preschool Academic Checklist
Summary Sheet
Nyssa gistﬁcl No. 26-Preschool CA 4

; TABLE X
Preschool Academic

Checklist

. Summary Sheet
Adrian District No. 61 — Preschool CA 4-§

31

Task

Pre

Knows his name

-
o

58

Arithmetic

Counting 1-5
Counting 1~10
Counting 1-20
Counting Objects 110
Naming Numerals 1-10
Matching Numerals to Objects 1 -5
Recognizing Shapes:
Rectangle
Circle
Square
Triangle
Recognizing Size:
Big
Little
Knowledge of Time:
Get up
Eat lunch
Go to bed *

[AX ] YARNE

WON wv unvl
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[ X X-F- ¥

-t b
snd 00 ol

Reading

Recognizing Right and Left:
Right
Left

Recognizing Differance Between
Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:

3~va-e

Recognizing Sounds:

QU3 3w

Recognizing Words:
cat
dog
red
chair
door
boy

i oo

(O A ]

000000 000000 0000

-t b
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000000 O«wwausud ON=SNNW bbb

Writing

Writing My Name
Writing Numbers

O =

(AR}

Colors

identify by Pointing:
red -
blue
green
orangs
yellow
white
black
brown
identity by Naming:
orange
black
red -
green
yellow
blue
brown
white

[ DRI I A I
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- ab  wb b b ab
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Task Pre Post
Knows his name 16 22
Arithmetic
Counting 1-5 - 1" 21
Counting 1-10 S 20
Counting 1~20 0 13
Counting Objects 1~10 3 18
Naming Numerals 1~10 1 12
Matching Numerals to Objects 1~5 1 13
Recognizing Shapes:
Rectangle - -
Circle 4 21
Square 4 21
Triangle 4 20
Recognizing Size:
Big 12 21
Little n 21
Knowiledge of Time:
Get up 2 15
Eatlunch - 1 7
Go to bed 4 15
Reading
Recognizing Right and Left:
Right 8 15
Lefy 8 15
Recognizing Difference Between
Words and Pictures 8 19
Recognizing the Same and Difference
Shapes 4 20
Letters 4 20
Recognizing Letters:
a 0 3
i 0 5
n 0 1
o] - 0 4
t 0 5
m 0 3
Recognizing Sounds:
s « 0 1
m 0 1
t - 0 1
> N -0 0
(] R e ] 1
d - 0 ]
Recognizing Words:
cat 0 0
dog 0 0
red 0 0
chair 0 0
door 0 0
boy ] 0
Writing
Writing My Name . 0 15
Writing Numbaers 0 21
Colors
Identify by Pointing: .
red 8 19
blue 8 20
green 8 20
orange 9 22
yellow 8 21
white 8 16
black 10 20
brown 7 19
Identify by Naming:
orange 8 18
black 8 19
red - 9 18
green 6 16
yellow 9 18
blue 6 16
brown 7 17
white 5 16
Telling Time
Clock 1 — 9:00 or 11:45 0 0
Clock 2 -- 4:30 0 0
Recognizing Coin Money
Penny 6 15
Nickel 4 15
Dime 3 "
Knowiledge of Money
Five pennies/one nickel 0 1
Dime/two nickels 0 1

Telling Time

Clock 1 — 9:00 or 11:45
Clock 2 — 4:30

11

!

Recognizing Coin Money

Penny
Nickel
Dime
Knowiedge of Money
Five pennies/one nickel
Dime/two nickels

[
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TABLE X1
Language Test Resuits
Primary — Grades 1-3

Average Score
Test and District Pre Post Difference t p
Inter-American (N=33) 21.78 24.18 2.40 1.75 >.05
Ontario
Inter-American (N=59) 24.14  26.17 2.03 1.32 »>.05
Nyssa
Inter-American (N=7) 28.71 2857 -.14 - -
Adnan
(Grades 2—3 only)
Basic Concept
Inventory (N=20) 31,65 19.85 11,80 944 {0
Ontano
Basic Concept * .
Inventory (N=32)  25.19  16.81 8.38  7.00 <.01
Nyssa
TABLE X1l
Reading Test Results
Primary — Grades 1-3
Average Score
Test and District Pre Post Difference t p
Dolch (N=26) 165.38 198.96 3358 4.12 .01
Ontario
Dolch (N=80) 11648 193.24 76.76 . 1096 <.01
Nyssa
8e1ts Visual
Discrim (N=5) 96.00 116.30 20.30 | - -
Ontario .
TABLE XHl
Self-Concept Test Results
Primary —~ Grades 13
Average Score
Test and District Pre Post Difference t P
Self-Appraisal (N=33)  20.18  24.90 4.72 2.77 £.01
Ontario
Self-Appraisal 22.00 23.60 1.60 - -
Nyssa
Self-Appraisal (N=7) 24.28 28.57 4.29 - -
Adrian
TABLE X1V
, Language Test Resuits
Intermediate — Grades 4—6
Average Score
Test and District  Pre Post  Difference t P
“loter-American (N=50) 23.62 27.13 356 243 <.05
Ontario
Inter-American -
{N=114) 24.04 28,05 4,01 1.79 > .05
Nyssa
Inter-American (N=9) 25.1§ 40.36 15.18 - =

* Adrian

MATHEUR COUNTY

>

indieate the children i Ontano made signifieant grawth i tns
area. A U test was not computed for the group at Nyaa or
Adrian. The number ot eildren taking the test a1t Nvsaa was
not reported and only seven children ook the test on 4 pre-
posttest at Adrian.

However, results indicate that the average growth of the
children in self-concept development was positive, -

Intermediate Grades 4-6

0. To improve the oral language ability of intermediate
level ehildren,

Table XIV presents the test scores from the verbal section
of the Inter-American Test for the children tested i the
Malheur area. Results indicate that the children in the
intermediate grades in Ontario made significant growth in their
language development. Children in Nyssa showed an average
growth in Janguage but the difference between the means was
not significant. As only nine children took the test in Adrian. a
1 test was not computed. However, the mean difference was
15.18 indicating that for the nine children tested. growth in
language development, as measured by the Inter-American
Test was taking place.

7. To improve—the reading ability of intermediate level
children in e arca of phonics. sight vocabulary and
comprehension.

Table XV presents the - reading test vesults for the
intermediate level children. Results were available for
children in the programs at Ontario and Nyssa only, Results
are provided on the Doleh Word List, the Metropolitan
Reading Test and the Reading nventory, which is an informal
reading inventory. Results on the Dolch List indicate that the
children, as a group. made significant growth in their sight
vocabulary development. None of the other resuits are
signifivant;

TABLE XV
Reading Test Results
Intermediate — Grades 4-6

Average Score

TFest angl Oistrict Pre Post Difference t [

Doich (N=15) 125.60 184.00 68.40 4.06 <.01
Ontario

Dolch {N=92) 189.78 213.61 28.84 261 <.05
Nyssa

Reading
Inventory (N=41)* 2.87 4.09 1.22 <1.00 >.05
Ontario

Reading
Inventory {(N=50}* 2.88 4.36 1.48 1.06 »>.05
Nyssa

Metro Reading (N=34)* 3.35 4.21 86 <100 >.05
Ontario .

Metro Reading (N=87)*  3.42 4.30 88 <1.00 .05
Nyssa

*grade equivalent scores
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TABLE XVI
Self-Concept Test Results
intermediate — Grades 4-6

Average Score
Test and District Pre Post  Ditference t p
Setf-Appraisal (N=50}) 45,52 49.10 3.58 1.36 > 05
Ontario
Self-Appraisal 36.67 47.34 10.67 - -
Nyssa
Self-Appraisal (N=12) 4058 41,92 L1348 <100 505
Adrian” * -
TABLE XVIH
Language Test Results
Secondary — Grades 7—-12 .
Average Score
Test and District _ Pre Post  Ditference t p
inter-Amencan (N-21) 1895  20.12 117 1.06 > 05
Ontario
(Grades 7-9)
Inter-American (N=11) - 17,00  17.36 36 <1.00 D05
Ontario
{Grades 10-12)
Inter-American (N=100) 21.83 24.48 2.65 1.37 >.05
Nyssa :
TABLE XVHI
Reading Test Results
Secondary — Grades 7—12
Average Score -3 - -
__Tast and District Pre Post  Ditference t P
Reading -
Inventory (N=22)°* 232 3.32 1.00 1.14 505
Ontario
*(Grades 7—9)
Reading
tnventory (N=8)° 3.50 4.25 .75 - -
Ontario

(Grades 10-12)

Gates Reading (N=25) 9.32% 8.16% -1.16% - -
Nyssa

*grade equivalent scores

8. To improve the self-concept and self-image of
intermediate levelechildren, ’

Table XVI presents the results of the sclf-concept test. As
the results indicate, none of the groups tested made sinigicant
growth in this arca . A t test was not computed for the Nyssa
group as the total number of children taking the test was not
reported. Average results do indicate that for all three groups
growth was shown in self-concept development.

Secondary-Grades 7-12

9. To improve ‘the language development and oral
communication of secondary level children.

Table XVII presents the language test results for secondary
level children, grades 7 throngh 12, The language test used was

the Inter-American Test of General Abilities. Results ot the t
test indicate that none of the differences for the'group average
seores were signiticant. Minimal gains were made in the area of
language by secondary level students.

10. To improve the reading ability of secondary level
children.

Table XVIl presents the results of the reading tests
administered to secondary level children in the Ontario and
Nyssa districts. None of the reading scores for the groups were
significant. The scores on the Gates Reading Test tor the Nyssa
group showed a decrease in percentile from the pre- to
posttest. As only cight children, 10th through 12th grades, had
pre- posttest scores in reading in Ontario a t 1est was not
computed.

1. To improve the general academic achievement of
secondary level children.

Table XIX presents the achievement test scores for the
secondary level students. It can be noted on the Metropolitan
Achievement Tests from Ontario, for grades 7--9, pre- postiest
scores were cexactly the same. On the Metropolitan
Achievement Test from Nyssa, less than one years growth was
shown. On the lowa Test of Educational Development for
children, grades 9-11, approximately one percentage point of
growth was shown. None of these differences were significant.

TABLE XIX
Achievement Test‘Scores
Secondary — Grades 7—12

Average Score

Test and District Pre  Post Differsncs t [
Metro Achievement®

(N=24) 4.01 4.01 0 - -

Ontario ’

{Grades 7—9)
Metro Achievement®

N=38) 5.33 5.77 44 <100 .05

Nyssa -

(Grades 7-8)

fowa Test of Eucucatonat
Development (N213) 13.77% 14.85%
Nyssa
{Grades 9-11)

1.08% < 1.00 >.05

*grade equivalent scores

TABLE XX
Seif-Concept Test Resuits
Secondary — Grades 7—12

Average Score
Test and District  Pre Post  Difference t p
Self-Appraisal (N-12) . 217.00 21183 -5.17 - -

Ontario
(Grades 10—12)

Self-Appraisal (N=100) 19603 192.60
Nyssa

~3.43 - -
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12, To increase school attendance of secondary  level
children,

No specific data were reported for this objective, I was
reported that during the  1970-71 school year, fitty-one
students were involved in the skill center at Ontario. During
the 1971.72 vear, there were 01 children, which indicates that
ten more children were participating m the skill center than
the year before. Results do not indicate how many of these
children completed the tull academic year in the high school.
No data was reported trom Nyssa on this objective,

13. To improve the self-concept and  selftimage of
sccondary level students,

Table XX presents -the resulis of the Selt-Appraisal
Inventory, and both groups showed a decrease in their postiest
seores as compared to their pretest. This suggests that the
groups us a whole made no progress in developing a positive
self-concept as measured by this test.

- 14, To increase the migrant child’s participation in
school-wide activities,

In Onario. of the 61 children involved in the study skill
center. 43 participated in 44 extra curricular activities in the
regular school program. This represents an increase in the
number ot students participating in school-wide aetivities as
compared to the 1970-71 school year. Results from the Nyssa
Secondary  Program  also indicate the same trend. More
students were becoming involved in extra-curricular activities
within the total sehool program. For example, during the
1971-72 school year, sixteen pereent of the sophomore class
otticers were from the migrant program. The editor of the

school newspaper during  the present school year was a -

migrant. It is interesting 1o note that during the 1970-71
school year, 25 percent of the Teacher Cadet Corps were from
the Migrant Program whereas during the present year, 40
percent of the students in the Teacher CaderCorps were from
the Migrant Program. This may indicate that migrant children
are identifying with the teaching profession and selecting this
as a possible profession to pursue after graduation. )

Third Party Evaluator’s Comments;

The Malieur Area Project is one of the largest migrant
programs in the state and they are serving approximately
1.000 migrant children from pre-school through grade 12,
Results indicate that satistuctory progress wis being made by
most children being served in the pre-school, primary and
mtermediate levels. However, children in the secondary
programs were making minimul growth in the areas evaluated,

All results from the Basic Concept Inventory for the
preschool groups showed significant growth. which indicates
the strength of the language program at this level. 1t should be
noted that no Basic Concept Inventory scores were reported

~for the fouryem old group in Ontario and this group should
have been tested with this test. The results of the Preschool
Academic Checklist indicated that the majority ol children
were making growth in aequiring school readiness skills.
Teachers had been trained to use the Preschool Checklist as an
watial information souree to identify the deficient skiils of

MALIHUR cOtNTY - '

childien and then plan mdividual programs to remedate e
deficiencies. As this tvpe of programming becomes more
prevalent, it is felt that contnued growth will be made by
children in the preschool programs and this growth will be
reflected imfurther uccess for these children in the primary
grades,

Language test results at the primary” and intermediate level

~indicated that the majority of children were making growth i

this area which suggests that the mstruction at this level was
etfective and necessary. It can be soted that the scores in
language  development at the secondary level  were Jeas
encouraging. 1t can not be expected thar all secondary fevel
students have complete mastery of standind  English and
language development programs should be stressed at this level
too. .

In examining the reading results, it can be noted that 4l
groups tested ar the primary and intermediate levels, she ved
signiticant growth as reported by their Dolch Word List scores.
This test measures the child's ability 1o read sight words and
the results suggest that the program was highly successtul in
this area. However, on the reading tests that measured abilities
other than  sight vocabulary. none of the, groups made
significant growth. This may be indicative of the fact that
more emphasis was placed on developing sight vocabulary
rather  than  teaching  more general word  auack  and
comprehension skills. In examining the scores on the Reading
Inventory, which is 1 form of an informal reading inventory,
and the Metropolitan Reading Test. it can be noted that the
average pretest scores for the fourth through sixth graders
ranged from 2.87 through 3.42 and the postiest scores ranged
from 4.09 throngh 4.30 which suggests that the intermediate
level children were one to 1wo years behind in 1eading when
they began the year's program and they made less than one
year's growth in reading. At this rate. these children will
continually  fall behind in reading as they move thiough
school. Both the Nyssa and Onwario distriets placed myjor
emphasis on their reading programs and they are commended
for this. However, results indicated that continued effort
should be placed in this area. especially in areas other than
sight vocabulary development, )

Reading test scores at the secondary level were even less
encouraging. It can be noted that the average reading scores on
the pretest for the seventh through twelfth graders in Ontario
ranged from 2.32 to 3.50 and on the posttest they ranged
from 3.32 10 4.25. These students were behind in reading and
it is recommended that more specific reading  programs,
designed 16 remediate their identified deficiencies  he
developed. On the Gates Reuding Test, the average scores from
Nyssa indicated a decrease in reading ability for the secondary
students,

Results at the secondury level, in both reading and general
achievement. would suggesi the implementation of 1 more
individuglized program based on student’s identificd needs
would be more-beneficial, This type of programming was being
implemented at the primary and intermediate levels by the
resource teachers and their aides and it nay be, that u
structured  diagnostic prescriptive program of this vpe is
needed at the secondary level ift more progress is to be shown,
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Overall results of the self-uppraisal mventory mdicated that
the pupils were m:Ymg little growth in developing a positive
self-concept as measured by this test, Differences in scores for
the primary and intermediate level were small and only one set
of seores were significant. 1t was encouraging to note,
however, that both at the primary and intermediate levels.
differences were all in the positive direction, In examining the
secondary  results, the scores indicated that there was a
decrease in the posttest scores. Whether this decrease in
self-concept was an artifact of the test or a true feeling on the
part of the students is difficult to determine. However, in
noting the general lack of academic progress of these children,
it'may be that they were developing a negative school-related
coneept. . .

It is this evaluator’s feeling that the Malheur County
Program was conducting an adequate program for migrant
children. At the preschool. primary and intermediate levels the
program was especially strong. The preschool program and the
resource teachers in the elementary schools provided a strong
individualized program for the children. The use of resource

¥

teachers may be of benent at the secondary level. 1t nght be
advantageous to have the resource teachers m the Malheur
Project provide assistance to the Skill Center personnel i the
junior and senjor high school. Posubly the teachers in these
centers could begin using some of the techniques applied by
the resource teachers at the lower levels.

This observer would also encourage the arca to examine the
reading program being implemencwd. At the primary and
intermediate levels, the children were making  significant
growth in developing a sight vocabulary. However, uverall
reading growth docs not. as measured by informal reading
inventories and standardized reading tests. appear to be as
strong. It may be that more instructional time needs to be
devoted to teaching reading skills other than sight vocabulary.
This would include *Word Attack™ and *Word Aualysis™ skills
as well as reading comprehension. As can be noted on the test
results, the average reading scores for students in the
intermediute and secondary levels were from two to four years
below grade level. These results would certainly suggest that all
aspects of reading instruction need to be emphasized.

ERIC - ,
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Area Name: Marion Cmmt} IED Migrant Education Project
County: Marion
Funding Allocated: $395,341
Project Beginning Date: September 1, 1971 -
Pr;)ject Ending Date: June 8, 1972
School Session: Fall-Spring
., " Number of Migrant )
\ Students Enrolled: 1,683
| . Introduction: The total number of public school gt students

7ol -V B UL PP NP

9.
10.
1.
12

13,
14.
15,
16.
17.
18.
19,
20.
21

The following distriets participated in the project:
- Aumsville Elementary District 11,

Brooks Elementary District 31,

- Buena Ceest Elementary District 60,

- Cascade Union High Sehool District 3,
. Eldridge Elementary District 60.

- Gervais Elementary District 76.

Gervais Union High School Distriet 1,

- Marion Elementary District 20,

Monitor Elementary District 142-J,

Mt Angel District 91,

North Marien District 15,

North Santiam Elementary District 126.
Parkersville Elementary District 82,
Pioncer Elementary District 82.

St Paul District 45,

Salem District 241,

Stayton Elementary District 77-3,
Stayton High School Bistrict 4-J.

Turmer Elementary District 79,

West Stayton Elementary District 61, and
Woodburn District 103. .

TABLE 1
Migrant Students Enrolfed

enrolled (1.432) was divided m grades K through 12 as shown
in Table L. There were no nonpublic school migrant chiidien
participating in the program. The personnel participating
the program were: 19 teachers. 30 aides. 38 volunteers and 8
home-sehool  counselors. Tuble 11 presents the nuber ol
certified persomel employed. o

TABLEI
Certified Personnel Employed

Number of Certificated Personnel Employed {FTE)
A. Bilingual

1. Target group 5

2. Osher 4
8. Cnglishspeaking

1. Target group

2. Other . 1
TOTAL 20

Supplementary  statistical  datn gatheted duting the
operation of this program are shown in Table 11,

—

TABLE i

Supplementary Statistical Data

A. Total Bus Miles 41,233
Grade Enrolled ADM B. Health Examunations 127
e C. Health referrals 291
Preschool a3 70. D. Dental examinations 152
Rt 182 126.79 E. Dental referrals 78
Second 148 101.58 F. Clothing Purchases 63
Third 164 11535 G. Morning Snacks 8,256
Fourth . 144 103.76 H. Hot tunches 5,608
Fifth _ 149 113.09 1. Afternoon snacks 7.775
Sixth 126 102.26 J. No, of Teachers 20
Seventh 110 65.72 K. No. of Aides
Eighth 90 63.20 1. Target group 36
Nenth 97 70.76 2. Other 10
Tenth 42 34.73 3. How many are bilingual 35 Total 46
Elsventh 49 34.95 L. No, of volunteers
Twellth 38 276 1. Target group 32
TOTAL 1,432 1.029.79 2. Other -5 Total 38
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Ohbijectives and Evaluation Plan:

Preschoot

I, The (huldren will be able to name and wdentity several
colors and symbols by the end of the year,

To ecvaluate this objective the Preschool Acadenue
Chiecklist was to be administered on a pre. postiest basts,

2. The children will gain confidence m tiwwr ability to
express ideas and experiences through language to others m
various situations by the end of the year,

To cvaluate this objective the Basic Coucept Inventory
was to be administered on a pre- posttest basis.

Primary Grades 1-3

3. The children will show improvenient m their ability
to read in the English Language.

To evalnate this objective a staadardized reading test was
to be administered on a pre- posttest basis. 1f a pretest was not
administered, reading scores from the spring of 1971 were to
be used as the pretest.

4. The children will show improvement m overall school
achievement by thie end of the year.

To evaluate this objective a standardized achievement test
as administered by the district was to be administered on a
pre- posttest basis. 1f 1 pretest was not administered scores
from the previous spring of 1971 were to be used as the
pretest. !

Intermediate Grades 4-6

5. Children will show improvement in their ability to read
in the English langnage.

To evaluate this objective a standardized reading test was to
be administered on a pre- posttest basis. i a pretest_was not
administered in the fall of 1971, test scores available from the
spring of 1971 were to be used as a pretest.

6. Children will show improvement in overall school
achievement by the end of the year.

To evaluate this objective a standardized achievement test
as administered by the district was to be administered on a
pre- psottest basis. 1f the tests were not adininistered in the fall
of 1971 then the scores from the pruvmus spring of” 1971 were
to be used as a premt o

Secondary Grades 7-12- .
7. Children, will show improvement in their ability to
ruad in the English language. - :
" To evaluate this objective a standardized ruadmg test was
to he administered on a pre- posttest basis. 1 a pretest was not
admiiistered in the fall of 1971, test scores available from the

spring of 1971 were to be used as a pretest. ——

8. Children will show improvement in overall school
achievement by the end of the year.

To evahuate this objective a standardized achievement test

as administered by the district was to Be administered on 2
pre- posttest basis. If the tests were not adiinistered in the fall
of 1971 then the scores from the previous spring of 1971 were
to be used as u pretest.

Methodology:

There were five nngrant preschool classes m Marion

County. The major emphasis of these programs was to pr.vide
academnie readmess actmaties for the chldren. The readiness
program centered around such activities as counting skills,
recogmtion of shapes, reading activities such as recogmizing
letters and their sounds and words. recognition of colois.
wnumg skills and some mtroductory skulls m the telling of tune
and recognizing woney. In additon to these programs,
language activities were also conducted. The basic langnage
matersal used in the preschool program was the Pesbody
Language Development Kits and they were used to give the
children basic oral language skills in standard English. In
addition, a number of other activities were conducted which
centered around music. art and physical education. €ultural
activities were conducted for the preschiool cluldren and these
mvolved Spamsh songs and games. Many cultural activities
were also planned around Mexican holidays.

At the primary level, the major emphusis of the acadenue
program was on reading readiness activities. Due 10" the fact
that the area was serving such a large number of districts. it
wus impossible to identify any one system as being used in the
total area. However, the major emphasis was to individualize
the instruetional programs as much as possible and provide
instruction to children in the areas of identified weaknesses:
Individual or sinall group mstruction was conducted by
resource teachers andfor aides, A wariety of instructional
programns were usc ! throughout the area.

In the four smallest schools in the arca. instractional
assistance was provided by a resource teacher who operated
out of a portable van that she drove to cach school. The van
was a self-contained unit where the teacher could bring
children for instruction. Here she conducted needed diagnostic
testing and planned mstructional programs for children. These
programs centered around_language development and
beginning reading. In schools where there was a larger
population of migrant children, a resource teacher and aide
were employed. They usually worked in the regular classroom,
assisting the acher with inigrant children who were
expericneing learning difficulties, and “thus. they were able to
help the teacher mdwidualize her progran to a greater degree.
The major emphasis was on instruction in the basic skills,
language development and reading readiness. Whenever
needed, English as sccond language programs were
conducted.

In some of the larger schouls. resource rooms were operated

where the resource teacher and aides worked with the children”

on academic programs. These rooms were operated at North
Marion and Nellie Muir Elementary Schools. The :esource
teacher worked with the identified nmugrant children
conducting diagnostic testing witls them and once their needs
were identified she implemented small group or mdividual
progrmus for them. Migrant children not experiencing learing
difficnlties remained in the regular classroom sevting, The
wajority of migrant children were served in the regular
program and the only tme they left the classroom was when
they worked with the resource teacher or, her arde m the
1iexouree center,
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At the secondary level, the primary meins of serving
migrant students was through the use of aides assigned 1o the
tegular classroom. The aides helped the students in the
subjects where they were experiencing difficulty. In addition
to this help, remedial help was also supplied, in some cases. l.)_v
resouree teacher. The resouree teacher not only assisted the
students in academic areas but she also provided general
counseling service for them. At Woodburn High School. there
Was a resource room where the childgen were provided with
intensive help in the area of reading. The resource room hud a
variety of remedial reading materials as well as materials that
eiphasized the Mexican-American culture.,

At North Marion High School. the home-school consultat:t
conducted a career survey class. This class was held at
Chemeketa Community College and it explored a number of
different  occupational training programs available at the
college. The purpose of the program was to give the students
an opportunity to learn about the ditterent vocational choices
they might select if” they began a carcer training program alter
gruduutiop.

The Migrant Program conducted a course in individualized
diagnostic and remedial techniques in reading for many of the
reading teachers in the county. Emphasis was placed on
teaching the basic skills in reading and programs and materials
in this arca were presented. Teachers taking this course
weeived credit thirough the Division of C ontimang Education.

A teacheraide career ladder program was also conducted.
This program was developed to provide the aides with the
needed skills to develop professional competencies in
education. This was done through on-thejob training and
formal classroom instruction. The program was held in
cooperation with the Career Opportunity Program in Salem
School District 24-J and the EPDA program in the Marion
County IED. :

Parental involvement in the -schools was encouraged |

through the creation of local advisory committees. This was
done with the assistance of the home-school coordinators in
the various districts. They were in charge of organizing the
advisory commniittees. secing that meetings were scheduled atag
informing the parents of the time and place of the meetings.
The major emphasis of this éffort was to demonstrate the
importance of the educational program to the parents and
encourage them to keep their children in school and obtain as
much education as possible. It was 2t that these committees
allowed @ more open communication between the school and
the local community, since they provided a vehicle by which
the parents could present their concerns to the school. The
ome-school counselors were also volved in a yeur long
training - program conducted by the arca coordinator. The
purpose of the training sessions wis to provide the
home-school connselors with information and skills in dealing
with the problems parents typically presented 1o the s hool.

-

Results:

Preschool -

L. The children will be able 1o name and wdentity several
colors and symbols by the end of the e, '

Tables IV through VI present the results of the Preschoel
Academic Checklist for three of the five preschool programs,
Table 1V presents the results from the Brooks-Geivais
rrescheol and Kindergarten Program. Results indicate chidien
showed progress in most all of the areus assessed. Especially
strong growth was tsticed in the area of identitving colors and
recognizing money. At the beginking of the year none of the
childréi™were able to recognize letters, sounds or words. but
on the posttest a number of the children were able to
accomplish this task,

Table 'V presents the results from the Noith Marion
preschool. The mujority of the children showed progress in
almost all areas assessed. It can be noted that number of
children knew the skills assessed on the pretest and this was
possibly due to the fact that they had attended summer
programs where they had been provided with readiness
activities.

Table V1 presents the results from the preschool program at
North Santiam. As can be seen. the children made growth in a
number of areas. especially i recognizing the names and
sounds of letters. Also, many were able 10 recognize words at
the end of the program.

This was all the data submitted at the preschool level.
Objective 2 called for the administraiion of a self-concept
inventory. This was not done as the area coordinator indicated
they were going to develop a test which was more relevant to
the Mexican-American children. however this was not done
either. Objective 3 called for the administration of the Basic
Concept Inventory to measure language development. but no
results were reported.

Tuble VII presents the average reading score from the
California Test of Basic for pupils in grades 4-9. None of the -
differences were significant but all groups showed progress in
reading, with the 7th and 8th grade groups showing more than

>

a year's growth.

Third Party Evaluator's Comments: -

The data presented for the preschool program and the
reading scores were the extent of the evaluative information
submitted for this area. This was unfortunate’ since this arex
enrolls the Firgest number of migrant children in the state.
This evaluator would encourage the area coordinator to make
a maXimum effort to acquire evaluative data on his program, [t
this is not done he will have no way of determining the
impitct thie program is having on the academic ability of the
students being served. Without this type of information he
cannot judge the effectiveness of the educational program or )
initiate meaningful changes, if changes are needed.

The home-school consultant progran in the Marion County.
Area Migrant Program is unique in that the area emiploys more
home-scheol consultants than any other area. m the state. The
consultants are provided with 4 great deal of ﬁ:l;llnlg so they
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TABLE IV TABLE V
. . Preschool Academic Checklist
Preschool Academic Checklist Summary Sheet
Summary Sheet North Marion
Brooks — Gervais
Task Pre Post Task Pre Post
Knows his name 6 17 Knows his name 15 15
Anthmetic Arithmetic
Counting 15§ a 17 Counting 1~5 15 15
Counting 1~10 a4 16 Counting 110 11 15
Counting 1=20 1 12 Counting 120 1 12
Counting Objects 1—10 3 16 Counting Dbjects 1~10 12 15
Naming Numerals 1- 10 2 12 Naming Numerals 1-10 2 11
Matching Numerals to Objects 15 1 12 Matching Wumerals to Objects 1—5 13 14
Recognizing Shapes: Recognizing Shapes:
Rectangle 1 16 Rectanule 12 14
Circle 1 16 Circle 12 14
Square 1 16 Square 12 15
Triangte 1 13 Triangle 11 12
Recognizing Size: . - Recognizing Size: )
8ig 11 17 8ig 15 15
Little 11 17 Little 15 15
K nowledge of Time: Knowledge of Time:
Get up 1 12 Get up, 6 7
Eat lunch 1 12 Eat lunch 0 4
Go to bed 1 12 Go to bed 9 10
Reading Reading
Recognizing Right and Left: Recognizing Right and Left:
Right 6 12 Right — - 7 11
Left 6 12 Left e 7 11
Recognizing Difference 8etween Recognizing Difference 8etween
Words and Pictures 6 12 Words and Pictures 10 15
Iecognizing the Same and Difference Recognizing the Same and Difference
Shapes 1 15 Shapes 7 13
Letters 1 15 Letters 7 13
Recognizing L etters: Recognizing Letters:
a 0 5 a 1 11
H 0 6 i 3 9
n 0 5 n 0 8
p 0 7 [} B 2 8
t [o] 6 t 2 8
n 0 4 m 2 9
Recognizing Sowu:nds: " Recognizing Sounds:
s 0 7 s 1 9
m 0 7 m 1 9
t [o] 8 t 0 . 9
n [o] 7 n 1 7
[+ [o] 8 -] 1 7
d (o] 7 - d [o] 6
Recognizing Words: Recognizing Words:
cat 0 2 cat 0 4
dog (o] 2 dog (o] 4
red 0 1 red 0 10
chair 0 1 chair 0 0
door 0 - 1 door 0 4
boy [} 2 boy o 5
Writing Writing ,
Writing My Name 0 12 Writing My Name - - 9 10
Writing Numbers 0 12 Writing Numbers 0 10
Cotors Colors
Identify by Pointing: Identify by Pointing:
red 4 17 red 14 15
blue 2 17 biue . 14 15
....green 2 17 green 12 15
orange 4 17 orange 15 15
yellow 3 1?7 yellow 14 15
white 3 17 white 12 13
black 3 17 black 15 15
brown 3 17 brown 13 15
Identify by Nam’ng: Identify by Naming:
orange 2 17 orange 12 14
black -2 17 black 11 14
red 2 17 . red 13 14
green 2 16 . green 12 14
yellow 2 16 yellow 13 15
blue 1 17 blue 12 13
brown 2 16 brown 9 12
white 2 17 white . 10 14
Telling Time Telling Time -
Clock 1 —9:00 or 11:45 0 1 Ctock 1'—9:00 or 11:45 o] 9
Clock 2 - 4:30 - -0 1 Clock 2 — 4:30 0 2
Recognizing Coin Money Recognizing Coin Money
Penny 1 17 Penny 13 12
Nicket 1 12 Nickel 8 10
Dume 1 1 Dime 4 8
Knowledge of Money - Knowledge of Money
Five penmies/one nickel 0 7 Five pennies/one nickel 3 9
Dume/tNvo rickels 0 1 Dime/two nickels 3 5
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TABLE VI
Preschool Academic Checklist
Summary Sheet
North Santiam,

MARION COUN DY

- - ~Task Pre

Post

Knows his name

o

=1}

Arithmetic
| Counting 1 -5
Counting 1~10
Counting 120
b Counting Objects 1—10
Naming Numerals 110
Matching Numerals to Objects 1—~5
Recognizing Shapes:
Rectangte -
Circle
Square
Triangle
Recognizing Size:
Big
Little
Knowledge of Time:
- Get up
F Eat lunch
Go to bed

W
OO0 OO NGO sOGINOO

AU OO OO0 OO

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference
Shapes

° Letters
N Recognizing Letters:

9~v3 =0

<]

gnizing Sounds:

]

ec

Q‘OJ"’BV'

Recognizing Words:
cat
dog
red
chair
door
- boy

OCO0O000O0 O0O0OONODO O=NNWW TIel O WW

W=SO0UON HUWOODO OOOOOD OO0 O OO0

Writing
Writing My Name
Writing Numbers

owu

oo,

Colors
Identify by Pointing:
red
blue
green
orange
yellow
- - white
black
brown
tdentify by Naming:
orange
black
red
green
yellow ~
blue .
brown
white

QOANHOOOOO OO =0

DO ND OGO OOOD

Tethng Time )
Clock 1 ~ 9:00 or 11:45
Clock 2 ~ 4:30

oo

NO

Recognizing Coin Money
Penny
Nickef ——=——— —
Dime
Knowiedge of Money
Five pennies/one nickel
o Dime/two nickels

0O ubbd

20 OO0

ERIC

Aruitoxt provided by Eic:

*

TABLE vii
Average Test Results
California Test of Busic Skills--Reading

Number Average Scores
Tested Pre Post Difference t )
- Grade 4 :
39 3.01 3.63 62, ¢1.00 > .05
Grade 5
5 3.10 3.71 61 - -
Grade 6
39 4.83 5.51 .78 1.03 > 05
Grade 7
4 3.61 4.64 1.03 ~ -
Grade 8
13 5.81 6.85 1.04 146 - > 05
Grade 9 ' B
6 5.98 6.28 .30 - -

can more effectively peiform the tasks to which they have .
been charged. One of their major roles is to assist the parents
in becoming more awzre of the migrant education. program,
the rational being that as parents become more aware of the
program and academic training which is being provided. they
will encourage their children to stay in school for longer
periods of time. Thus the overall goal is to increase school
enrollment of migrant children especially in junior and senior
high school. It will be interesting to note the progress this arca
makes in increasing the school attendance of migrant children
*with their emphasis on the home-school consultant program.
However, if this is to be effectively done the area must begin
- to gather adequate data so that evaluation of this type can be
conducted. The area was quite deficient in gathering evaluative
data and if they are to effectively measure all facets of their
program they must gather data that will reflect the type of
program they are conducting. )

e .
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POLK COUNtY

Area Name:

County: Polk

Funding Allocated: $56,250

_Project Beggining Date: “September 7, 1971
Project Ending Date: June 9, 1972
School Session: Fall-Spring

Number of Migrant
Students Enrolled: 321

 Central School District 13-J

Introduction:

The Central School District 13-J, was the only district
participating in this program. The total number of public
migrant students enrolled (321) are broken down into grades
1-12 as shown in Table 1. There were no nonpublic school
migrant children participating in the program. The personnel
participating in the program were; six teachers, eight aides, and
one family counselor. [Table I, shows the number of certified
personnel employed (FTE)].

The supplementary statistical data that was gathered during
this program is shown in Table 1il.

TABLE I
Migrant.Students Enrolled

Grade - . . Enrolled

Preschool
First
Second
< Third -

Fourth
Fifth

_Sixth
Seventh
Eighth
Ninth
Tenth
Eleventh
Twelfth
TOTAL

TABLE 1lI

Supplementary Statistical Data

. Tota! bus miles 3,762
. Health examinations ‘14
. Health referrals 14
. Dental examinations 28
. Dental referrals 29
. Breakfasts 0
. Morning snacks 1,368
. Hot lunches 0
Afternoon snacks 1,268
Number of teachers 6
. No. of Aides
1. Target group 6
2. Other 2
3. How many are bilingual? 6
. Number of Volunteers
1. Target group 0
2. Other 0

AT ITOMMOOD® >

Total 8

Total 0

TABLE 1l
" Certified Personnel Employed

A, Bilingual
1. Target Group
2. Other

B. English-Speaking
1. Target Group
2. Other
3. Total

C. -Family Counselor
1 Bilingual

l C 2. Target Group

ERI
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Objecti\;es and Evaluation Plan:

Preschool

. To show measurable gains in language concept
development. s

To evaluate this objective the Basic Concept Inventory was
to be administered on a pre- posttest basis.

2. To show measurable improvement in social skills.

To evaluate: this objective the Central School™ District
Evaluation Checklist was to be administered on a pre- posttest
basis.

3. To show measurable gains in specific sch >~ related
academic areas.

To evaluate this objective the Preschool Academic Checklist
was to be administered.
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Primary — Grades 1-3

4. To show measurable gains in reading,

To evaluate this objective at the first grade level, the
Mctropolitan Reading Readiness Test was to be administered
on a pretest basis and the Gates-MacGinitie Reading Test was
to be administered as a posttest, For the second and thir!
grade evaluation the Gates-MacGinitie Reading Test was to be
administered on a pre- posttest basis.

5. To improve the self-concept of primary age children.

To evaluate this objective the Self-Appraisal Inventory was
to be administered on a pre- posttest basis.

Intermediate — Grades 4.6 -

6. To_improve the reading skills of intermediate level
childreen. .

To evaluate this objective, the Gates-MacGinitic Reading
Test was to be administered on a pre- posttest basis.

7.To improve the sclf-concept of the intermediate
children.

To evaluate this objective the Self-Appra:sal Inventory was

_ to be administered on u pre- posttest basis.

Secondary — Grades 7-12 *
8. To improve the reading skiils of secondary level children.
To evaluate this objective the Gates-MacGinitic Reading
Test was to be administered on a pre- posttest basis.
Y. To improve the self-concept of secondary level children.
To evaluate this objective the Self-Appraisal Inventory and
the Central School District Social Skills Evaluation Checklist
were to be administered on a pre- posttest basis.

Methodology:

The Central School District Migrant Education Program was
combined with the Title I program at ail levels in all buildings.
At the preschool level, the program was totally funded by
Title 1 and Title 1-M funds, as the district did not operate a
preschool program. At the primary and intermediate levels. the
program was based on the use of resource teachers whose tasks
weie to diagnose learning needs of children and provide
rémediation on an individual basis. At the junior high level, the
program was integrated with district reading program and was
operated jointly by the district and Title 1-M. The high school
program included both language arts and socia! science classes
conducted on an individualized basis for students who were
experiencing difficulty in regular class settings. Again, it
should be remembered that the Migrant Program was
combined with the Title | program throughout the district. .

The preschool program was conducted in three
self-contained portable classrooms, tvo of ‘which served as
classrooms with the third serving as a storeroom and restroom
facility. The program was conducted by two teachers and two
aides. Each teacher conducted two half day sessions. The
preschool program received assistance from practicum students
fiom Oregon College of Education and in addition, two high

school girls worked at the center two hours per day. A speech”

therapist with the Intermediate Education District also worked
in the program one day per week for halt an hour. She assisted
pupils who were in need of speech therapy. A family counselor
assisted in home contacts.

- Jot

POLK cOUNIY

The major emphasis of the preschool program was to
prepare children to be academicaily and socilly ready Vr the
first grade. Educational actvitics at the preschool  jevel
emphasized oral knguage development and reading readiness.
In addition, arts and crafts activities. rhythms, and singng
~tmes were conducted, The bilingual aides in the program
assisted in the English as a second language instructional
program with Mexican American Children who were just
learning oral English. Instructional matenals such as Peabody
Language Development Kits, the Cahfornia 1H-200 Language
Program, and the Distar Language Program were used both by
the teachers and aides. The Houghton-Mifflin.
Getting-Ready-to-Read Progiam, was used in reading readiness
instruction, .

At the elementazy level there were two settings where
migrant children were served. One was in ‘ndependence
Elementary School which served children in grades one
through three, and the other was in Henry Hill Elementary
School which served children from grades four through six. In
each of these settings a resource teacher and two aides worked

~with the migrant children. The resource teachers assisted the
regular classroom teachers with migrant children who were
identified as needing remedial help. The primary emphasis of
remedial assistance was in the area of reading. The deficiencies
of the children were identified and an individual program was
then designed, based on the needs diagnosed by the resouice
teacher. The resource teacher operated centers where smail
groups of children who were in need of individualized help and
assistance were instructed for 30 to 45 minutes per day. To
identify these children, the district tested all children in
reading. Those migrant children who received low scores were
referred to the special cducation and resource teachers for
further diagnostic assistance. When a more complete diagnosis
was obtained on the children an individualized program was
initiated. These programs were conducted by both the
resource teacher and her aides. In the resource centers
instructional materials such as Peabody Language

“Development  Kits. phomies charts, word games, Sullivan
Programmed Readers, and SRA Kits were used. It should be
noted that the aides who worked at the elementary level not
only assisted the resource teacher but they also assisted the
regular classroom teachers. They assisted these teachers
primarily in the area of language arts and provided assistance
to those children who were still learning oral English.

At the junior and serior high levels, the migrant children
were served primarily through learning centers. At the junior
high level. a half time resource teacher was employed to work
with small groups of children who were expetiencing learning
problems in the regular class setting. The classroom teacher
referred children to the resource teacher and he, along with
the teading teacher in the building and the director of special
education for the district, conducted evaluations in order to
develop a prescriptive remedsal program based on the
identified needs of the students,

At the senjor high level a full time resource teacher was
employed to assist those students who were experiencing
learning problems due to lack of competency in the basic
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shalls. The emphasts of the program was on remedial reading
activities. Students participatmg w the resource room, at the
semor high level, elected to take this class for a two period
sesston which took the place of their regular language arts and
social science classes. The resource teacher tanght three such
sessions with a hnuted enrollment so that he could provide
individual nstruction as needed by the students.

At the junior high level, the district utilized Oregon College
of Education practicum students to work in a tutorial
program. The practicum students assisted the children in
reading and math. The principal of the school coordinated the
program with the teachers and college supervisor. At the high
school level, a carcer counselling program was offered to
migrant students who desired to pursue job training in field
centered settings. Approximately fifteen migrant students
enrolled in this program, which was conducted by the resource
teacher. Students enrolled in the program were encouraged to
take aptitude tests to determine their area of interest and
ability.

Results:

Preschool
l. To show measurable gains in language concept

development.

Table IV presents the scores of the preschool children on
the Basic Concept Inventory. It should be noted that a
decrease in score indicates growth as only errors are counted.
As can be noted all children showed a decrease in their
posttest score as compared to their pretest score. This
indicated that all children progressed in their standard English
language development as measured by the Basic Concept
Inventory. It can be further noted that ten out of the sixteen
students received scores of twenty or less on the posttest as
compared to the pretest.

TABLEIV

Basic Concept Inventory Scores
Preschool — CA S

Subject Pretest Posttest Difference

57 37 -~20
38 18 -20
61 23 -38
30 14 -16
45 28 ~17
109 46 -63
48 31 =17
75 46 -29
69 31 -38
88 67 =21
45 18 =27
34 -27
31 -18
34 -2
~20

-15
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2. To show measurable improvement m social sklls,

The Central School District Social  Shills - Evaluanon
Cheeklist was adnumstered on a yre- posttest basis to the
preschoul children by the classroom teachers. Two aidas of
this chechlist were used for evatluation and they were. social
skills which dealt with class participation. peer relationships.
and relationships with adultst and class participation which
dealt with active participation versus passive participation in
classroom settings. This test was scored on a five point
continuum from low to high. Results on social skills indicated
that seventeen children were ranked in the lowest area on the
pretest, but on the posttest, only one child was ranked in one
of the two lowest areas. Three of the children were-ranked at
the high end of the scale. In the area of class participation.
sixteen of the seventeen students tested ranked at the two
lowest ends of the continuum while one ranked in the middic
on the pretest. On the posttest, two children ranked at the
lower end, two ranked in the middle and thirteen ranked at
the high end of the continuum. Resuits indicated that the
classroom teachers felt that the children improved their social
skills and class participation involvement during the school
year.

3. To show measurable gains in specific school related
academic areas.

This objective was evaluated through the use of the
Preschool Academic Checklist. This checklist was used to
evaluate the child’s abilities in a variety of academic readiness
areas. Results of this checklist are presented in Table V. The
skills assessed on the checklist are presented with the number
who could accomplish the skill at the conclusion of the
project. Results indicated that children showed growth-in all
areas assessed by the checklist. It can be further noted that the
largest amount of growth was shown in reading readiness
especially in the areas of letter, sound and word recognition.
This can be attributed to the emphasis placed upon this area

* by the preschool teachers.

The teachers also reported that a number of children
exceeded the limits of the checklist. Many of the children were
orally counting as far as 100 and many were able to identify
the sounds of all the consonants. Some of the children were in
a beginning reading series and they were involved in writing
language experience stories. It was further reported that all of
the children had a sight vocabulary well beyond the seven
words presented on the checklist.

. -Ptimary — Grades 1-3

4. To show measurable gains in reading.

Resuks of the pre- posttest from the Gates-MacGinitie
Reading Test administered to children in second and third
grades are presented in Table VI. Results indicated that all
children made growth in reading. It can be noted that at the
second grade level, six out of the seven children made nine
months or more growth in reading. Half the children at the
third grade level made a year or mores growth in reading. Only
one first grade pupil was assesséd in reading and initially it was
indicated he needed remedial assistance but at the end of the
year he had a grade equivalent score of 1.9 which indicates
that he was reading at grade level. In reviewing these score. it
should be remembered they are for the children who have
been identifed as remedial cases and thus represent the pupils
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TABLEV . who are experiencing the most difficulty m the acadenue
Preschool Academic Checklist program.
Summary Sheet 5. To improve the self-concept of primary age childien.
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Pre Post

Knows his name

3

Arithmetic

Counting 15
Counting 1~10
Counting 1=20
Counting Objects 110
Naming Numerals 1=10
Matching Numerals to Objects 1-+5
Recognizing Shapes:

Rectangle

Circle

Square

Triangle
Recognjzing-Size:

Big

Little
Knowledge of Time:

Get up

Earlunch

Go to bed

-
WWH

U
-0 Ob_byO OH®

ooo

Reading
Recognizing Right and Left:
Right
. Left
Recognizing Difference Between
Words and Pictures

Recoynizing the Same and Dlﬂerence

Shapes

Letters
Recognizing Letters:

a

i

n

[ #]

t

m -
Recognizing Sounds:

Recognizing Words:
cat
dog
red
chair
door
boy

gy
-

N O

OCOO000O0 OOOOOO N==0W=

Writing
Writing My Name
Writing Numbers

Colors
Identfy by Pointing;

red
blue
green
orange
yellow
white
black
brown

_ldentify by Naming:
orange
Black
red
green
yellow
blue
brown
white

Teiting Time
Clock 1 -~ 9:00 or 11:45
Clock 2 — 4:30

Recognizing Coin Money
Penny
Nickel
Dime *
Knowledge of Money
Five pennies/one nickel
Dime/two rickeis

llm objective was evaluated thiough the use of » paper and
pencil Self-Appraisal Inventory . This mventory was compased
of items divided into the categories of pecr. tamily. general
and school. Each item on the test was classified in one of these
categories and these can be noted on Table VI which presents
the pre- posttest results of the Invemany. Results of the total
scores indicate that ten of the fifteen children showed an
overall improvement in their self-csicept o5 measured by this
test. It can be further noted that ten of the fifteen children
improved in self-concept as related to the school setting.

6. To improve the reading skills of intermediate childien.

Table VI presents the pre- posttest scores of the childven
in grades four through six on the Gates-MacGinitie Reading
Test. Only those migrant children referred for 1emedial help
were tested. It can be noted that six i the ten children made
more than a years growth in reading. Only subjects two and
four at the fourth grade fevel failed to make growth in reading
as measured by this test.

7. To improve the scll-conupt of intermediate level
children.

This objective was cvaluated. by administering  a
Self-Appraisal Inventory. The inventory consisted of cighty
statements to which the pupil responded cither. t ue or
untrue, depending on whether the statement was true or

_untrue about himself. The eighty items were divided into the

categories of general, family, peer and scholastic. In scoring
the test, only those-items that the child marked positively
were counted. Thus, a total score represented the number of
positive responses made to all of the categories listed. Table 1X
presents: these scores and it can be seen that the total score of
six of the ten children showed an increase from pretest to
posttest, which indicates o arowth in self-concept as measured
by this test. It can also be noted in the scholastic area. which
refers to a child’s feeling about himself in school, seven of the
ten children made more positive responses on the posttest than
on the pretest, indicating an increase in positive feclings
towards school.

TABLE Vi

Gates-MacGinitie Reading Test
Grade Equivalent Scores
Grades 23
Subject Pretest Posttest Difference
Grade 2 o
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TABLEVII

Self-Appraisal Inventory
Primary — Grades 1-3

~

Peer Family Generai School Total
Pre Post Pre Post Pre Post Pre Post Pre Post

9 10 12 1
10 12
7 8
10 9
7
9
10
10
13
10
10
1"
1"
10
9
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TABLE VIl

" Gates-MacGinitie Reading Test
Grade Equivalent Scores
Grades 4—6

Poﬁtest Difference

TABLE IX

Self-Appraisal Inventory
Intermediate — Grades 4—6

Peer Family Generat School Totat
Subject Pre Post Pre Post Pre Post Pre Post Pre Post

6 1 2 7 9 12 26 4
9 - 16 _13 10 12 34 49
7 - 10 8 9 10 37
16 . 17 13 17 54
6 0 9 11 40
9 12 9 9 39
12 ] 10 13 18 55
14 13 12 17 56
5 5 7 6 33
9 . 7 9 29

OV HWN =

-

levels. these were the chidden who obtained the lowest scores
in reading from the total population of students tested.
Results of the testing are presented on Table X. Fifteen
students were tested at the seventh grade levei and of those
fifteen, thirteen showed overall growth in reading as measured
by this test, with aine children showing more than a years
growth in reading. At the cighth grade level, seven children were
tested with five of them showing growth in reading, and three
of them showing more than a ycars growth in reading. At the
ninth grade level ten children were tested with six of them
showing growth in reading and fous showing more than a years
growth in reading. At the tenth grade level, seven students

. were tested, five making growth, three showing more than a

years growth in reading. In the eleventh and twelfth grades,

TABLE X

Gates-MacGinitie Reading Test—Comprehension
Grade Equivalent Scores
Grades 7-12

Posttest  Difference

Secondary — Grades 7-12
8. To improve reading skills of secondary level children.
This objective was measured through the administration of
the Gates-MuacGinitie Reading Test on a pre- posttest basis.
The scores reported are for the students in grades seven
through twelve who were in the skills center at either the
junior high or senior high school level. and as at the other
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TABLE XI

Self-Appraisal Inventory
Secondary Level — Grades 7—12

Peer Family Generat School Total
Pre Post Pre Post Pre Post Pre Post Pre Post

41 46 47 4 40 169 177
50 53 43 52 198 209
57 53 53 210 217
57 54 58 223 235
48 . 43 190 220
51 51 203 193
53 . 55 201 204
55 227 245
44 200 215
43 150 213
51 213 232
45 i90 221
47 207 214

only three students were tested and all three of them showed
growth, two showing two or more years growth.

9. To improve the self-concept of secondary level ehildren.

This objective was evaluated through the use of a
Self-Appraisal Inventory. This inventory contained eighty
statements to which the student was to indicate either strong
agreement. agreement, disagreement, or strong disagreement
with each statement. The cighty statements were divided into
arcas of general. family, peer and scholastic. Points were
assigned-t0- tlwaswdcnu Tesponses in the following-way: 4 -
strong .xgrcemem 3 - agreement; disagreement: |
strong disagreement. The total score on the test was the total
of the values assigned to each of the students responses.
Therefore. the higher the score the more positively the child is
reacting to himself as measured by this test. An increase in
postiest score over pretest score would indicate the child was
responding more positively about himself in relation to the
categories listed on the test. As cun be seen on Table X!,
thirteen children took the pre- posttest Self-Appraisal

a4

Imventory. Twelve of the thnteen meressed their totad score
indicating an increase in positive feclings about themselves as
measured by this test. t can be further noted. cight of the
thirteen slrowed mmprovement m  their feelings  about
themiselves in relation to school as measured by this test,

Third Party Evaluator's Comments:

The overall results of this project indicate the m: fjority of
children were making growth m all areas assessed. The Central
School District conducts an extensive program for migrant
children ar all levels and this undoubtly helps expliin these
results.

It should be remembered that the children whose scores
were reported were only those who were experiencing learing
ditficulties in the regular classroom setting, These children
were identified through district-wide testing and then provided
special remedial help. primarily through a 1esource room or
skill center setting. In addition. some of these childien
received special assistance from the aides employed by the
program. Migrant children who were not expenencing Ic.mnnL
difficulties in the regular classroom setting were not served by
this project.

Results from grades seven through twelve are strong, sinee
remedial students at this level often show the least amount of
progress in academic areas and usually are reluctant to
participate in classroom activities. Of the thirty-nme students
assessed at this level in reading. twenty-nine showed overall
progress in reading with nincteen gaining 1 year or more. The
diagnostic-remedial approach being used i the study skill
centers at the junior and senmior high levels is providing the
type of assistance needed by these children,

The results of the Self- -Appraisal Inventory mdicated that
the majority of children were \howulg. overall growth in their
self.concept as measured by this test. This was especially
noticable in the total score as well as in the category of school
or scholastic, which was most reflective of how the child felt -
about himself in school.

 —
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Areas Name

County: Union
Funding Aliocated: $81,939
Project Beginning Date: September 1, 1972
Project Ending Date: August 31, 1972
School Session: Fall-Summer

Number of Migrant
Students Enrolled: 19

Bilingual Education Program
Eastern Oregon College

Introduction:

The bilingual education project is a program for
post-secondary students enrolled in the regular college
program at Eastern Oregon College. Because of the nature of
this project the format for reporting will differ from the other
reports found in this document,

Objectives and Evaluation Plan:

1. To provide 36-45 term hours of special education,
incliding Bilingual Curriculum  Development, Bilingual
Teaching Strategies, Chicano Literature and Poetry, Spanish
for Native Speakers, plus electives which will not include more
than one half of the total minor that will be offered the first
contract year of the bilingual program,

To evaluate this objective]a deseription of the program was
10 be provided.

2. To afford access to the total Eastern Oregon College
curticlum  for those students enrolled in the bilingual
component,

To evaluate this objective. the number of full time students
admitted to the colicge in the bilingual component was 1o be
reported.

3. To develop bilingual proficiency in spoken and writter

SpanisiiTor Bilingual component students.

To evaluate the spoken component of this objective,
speaking proficiengy was to be measured by using the United
States Department’s Foreign Service Institute (FSI) absolute
rating systemy. To evaluate the written component of this
objective a paragraph containing 75 words was to be dictated
1o the students and the number of errors made in these 75
words was to be reported. To further evaluate the written
component 4 coniposition of at least 100 words was to be
written on a specific subject provided for the student, Number
of errors made in this composition were 10 be reported.

4. To participate in summer ES.E.A. Title M programs.
encouraging student internship programs.

To evaluate this objective. the munber of students who
actively participated in summer programs was to be reported,

Where they participated and the role they played in the
program was also to be reported.

5. To guarantee that students recruited to the bilingual
component sign a “willingness to serve migrants in Oregon™
pledge. This pledge stated that one year of service would be
performed for one yeuar of stipened study. providing
employment was available.

To evaluate this objective. the number of students who
signed the pledge was to be reported.,

6. To recruit students to the program on the following
basis: .

admit twenty students to the program:

encourage male students to apply:

encourage enrollment so as to have at least 65% of
the group from Mexican-American origin:

, fecruit students whose families have been active in
the migrant stream and who have had farm lubor
experience: :
encourage recruitment of students who are
committed to public education, ‘

To evaluate this objective, a description of the students' was
to be provided. This description was to include the above
points. -

7. To seek to mobilize community resources in La Grande
so as to provide stable employment for dependents of the
students in the bilingual component program.

To cevaluate this objective, the jobs acquired were to be
described. .

8. To have the students in the bilingual coniponent
program participate in the overall state program us follows:

a. facilitate in the evaluation and dissemination of
materials supportive of bilingual education ;

b. participate in local and state-wide in-service training
programs: -

c. encourage student internships in existing state
projects: .

d. attempt to identify other sources of funding for

‘bilingual education in an effort to complement
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efforts of ES.E.A. Title I-M funding:

¢. 10 seek to establish within the regular teacher training
program at Eastern Oregon College programs of
greater impact for minority education programs:

f. endeavor to coordinate migrant teacher education
activities on the Eastern Oregon College campus with
the other social service agencics.

To evaluate this objective, 2 description of the participation
of the bilingual students in social service activities was to be
provided. The number of students who actually participated in
these projects was also to be reported. -
Methodology: -

Since the objectives and evaluation plan for this project
were deseriptive of the total project itself, 3 description of the
methodology of the project was included in the results section
of this study. '

Results:

I. To provide 3645 term hours of special education,
including Bilingual Curriculum Development, Bilingual
Teaching Strategies, Chicano Literature and Poetry, Spanish
for Native Speakers, plus electives which will not include more
than one half of the total minor that will be offered the first
contract year of the bilingual component.

The bilingual education program was initiated 1o train
teachers who would be capable of providing specialized
instruction for bilingual migrant children. Of extreme
importance was the necessity 10 also eXposc young migrant
children 1o successtul role models, teachers with whom
Mexican-American children could identify. )

lnstruction focused on combatting the problems of the
Spanish speaking children at the elementary school level, The
primary concern of the college program was to give the
prospective teacher the skills to function in% classroom that
contained a high ratio of Spanish :s'peuking children,

Courses included in the Bilingual Education Program at
Eastern Oregon College are as follows:

RL 217, 218. 219. SPANISH FOR NATIVE SPEAKERS. 9
hours for three terms. A course specially designed for native
Spanish-speaking Americans, Basic grammar  and
orthography. composition. techniques in transcription,
vocabulary building. techniques in identifying and
remedying errors, communication skills and business
correspondence, advanced oral expression. Conducted in
Spanish. .

RL 317. SPANISH AMERICAN FOLKLORE. 3 hours for one
term. A course designed 11 explore and discuss in Spanish
the myths, folklore, traditions. and beliefs of the old
Southwest and Mexico.

"RL 318, CHILDREN’S LITERATURE IN SPANISH. 3 hours
for one term. A review of bilingual children’s books,
evaluation of the reading level, and selection of high
interest reading material. Also. an experience in writing
children’s stories in Spanish,

RL 319, CHICANO LITERATURI: AND POETRY 3 hours
for one term. A kalerdoscopic view of a vanety of Chicano
and Mexican contemporary works in English. Spamsh, .nd
Pocho,

ED 330. CULTURAL DIFFERENCES AND AMERICAN
EDUCATION. 3 hours for one term. Foens on edueationl
problems of minority groups meluding migrants. Spanish
speaking. Negro. and American indian. Speenl- attention
given to the role of the teacher m changing the educational
cnvironment. Extensive use of films, especially 1o
document those situations oo far removed for direet
observation,

ED 371. MATERIALS FOR BILINGUAL INSTRUCTION. 3
hours for one term. Critical examination of available
bilingual materials in all phases of elementary teaching
including English as a second language. Spanish, social
studies, arithmetic, and science. Attention given 1o total
integration of Bilingual curriculum.

ED 372. MATERIALS FOR BILINGUAL INSTRUCTION: 3
hours for one term. Emphasis on teacher-developed
materials for the bilingual classroom. Attention pliced on
individualizing and adjusting materials to specitic classroom
needs. Students will develop materials which can be used in
actual teaching situations. Prerequisite: Ed 371,

ED 381. BILINGUAL TEACHING PROCESS. 3 hours for one
term. Application of specific techniques  in bilingual,
texching. Students apply skills in developing objectives and
lesson plans o bilingual situations. Extensive use of
microteaching. Prerequisites: Ed 352, Ed 371, Ed 372,

ED 409. PRACTICUM (BILINGUAL). 3 hours for one term.
Students participate in summer school sessions with
bilingual children.

ED 410. METHODS AND RESOURCE MATERIALS:
TEACHING OF ENGLISH AS A SECOND LANGUAGE.
Emphasis on techniques and materials for teaching English
1o non-native speakers. Open only students in the Bilingual
Program. )

2. To afford uccess to the total Eastern Oregon College
curriculum for those students enrolled in the bilingual
component.

Seventeen students enrolled in the bilingual program at the
beginning of the fall term. Two more enrolled at the beginning
of the winter term. Of these nineteen students, one droppeil
out after the fall term to get married, one dropped out during
winter term for employment and one quit spring term due to
personal problems.

3. To develop bilingual proficiency in spoken and written
Spanish for bilingual component students.

Table { presents the oral proficiency ratings from the
Foreign Service Absolute Rating System for students who
took the pre- posttest. Scores on this test were determined by

£
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listening to the student orally use Spanisli and then rating this TABLE Nl

perfonmance on 4 scale of 1 to 5, The following criterion were

used in assigning a value to the student’s performance: 1 . Seventy-five Word Dictation Test
indicates the ability to satisfy routine travel needs and Number ef Words with at Least One Error*
minimum courtesy requirements; 2 dicates the ability to :
satisy routine social demands and limited work requirements;
2t - indicates that an individual exceeds the 2 ratiug primarily
in fluency and in either grammar or vocabulary; 3 - indicates
the ability to speak the language with sufficient structural
aceuracy and vocabulary 1o satisfy all normal sociat and work
requirements und handle professional discussions within a
special field; 3+ - indicates exceeding 3 primarily in
vocabulary and fluency or grammar; 4 - indicates ability to
use the Janguage fluently, accurately. and normally on all
levels pertinent to professional needsy 4+ ~ is a rating just
below 5, which indicates speaking vroficiency cquivalent to
that of un educated native speaker.

As can be seen on Table 1, nine of the ten subjects received
ratings of 3 or more on the pretest. Posttest scores indicate a
minimal amount of improvement in this arca. As reported by TABLE 1l
the project director. this was to be expected as the spoken . :
fluency in Spanish is generally quite high for students at the . One Hundred Won! Compositior: Test
college level who are uative speakers of the language. Percentage of Words with at Least One Error*

Pretest - Posttest Difference

17% n - 6%
13 2% -11%
21 7 =14
19 9% -10
14 8% -10
9 -11%
1% -7
20 1% - 8%
28 19 -9

£
§

LCONOINBWN =

* Accent error counts .

TABLE I Subject Pretest Posttest Difference

25.0 9.1 ~15.9
6.8 4.9 - 19
100 ° 28 - 172
126 124 2
M7 o132 15
9.1 - 8.8 3
1.2 - 4.2 30
101 9.3
133 13.7
139 111
16.6 79

Oral Proficiency Rating '
Foreign Service Institute Absolute Rating System

" Subject " Pretest -Posttest
2+ 3

3 3+
3+ 3+

4 4

3 3

3+ 3+

4 4+
4+ 4+ ’

3 3 - TABLE IV
3

3+

=S OWRNONHLWN -

11«1 U1 %1

8
4
8
7

2.
8.

b b

*Accent error counts 4.

QW OONOONDWN=

b

Sign-Rank Test Applied to
One Hundred Word Composition Test

Tables 11 and 11 present the results of the word dictation
test and the composition test. The number and percentage of Rank of
errors were tabulated between pre- and posttest and Absolute Ranks with
differences were computed. As can be seen on Table 11 all Subject Difference Difference  Minority Sign
students improved in the word dictation test and Table 1l -159 )
sliows that the percentage of crrors on the 100 word -19
composition test decreased for all subjects except two. in - 72
order to determine it the growth shown on the 100 word
composition test was significant, the results were uanalyzed
using a Sign-Rank test. Results of this analysis are shown on
Table IV and they indicate that the differences were
significant at the .01 level. 1t should be noted that the number
of errors on the written tests were greater than on the oral
test, This was due to the fact that many of the students had
never received instruction in written Spanish and this was the
first time they had received such insti,ction,

b

= OWRNONHBWN -
b

[ I I
Lo, W, o=,
Normowuni

b
ONWHBONN=SON =
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L To participate in summer ES.EA. Title 1-M programs,
encouraging student internship programs.

Five studemts participated in Title 1M summer programs in
Oregon. Two students worked as aides in thie Ontario e, two
worked in the North Plains program as day care instructors,
and one served in Mt Angel as an instructor in the day care
prograni. Several other students would have attempted 1o
work in summer programs, but they felt the need 1o fing
employment which wouid allow thiem financial secunty for
the following school year. Some stvdents were unable 10 work
on swinmer jobs because of family responsibilities.

5. To guarantee that students recruited 1o the bilingual
component sign a “willingness 1o serve migrants™in Oregon™
pledge. This pledge stated that oue year of service would be
performed for one year of stipend sdy. providing
employment was available.

Nineteen students signed this pledge.

0. To recruit students 1o the program on the following
hasis: )

2. admit twenty students to the program:

b. encourage male students 10 apply: .

¢. encourage enrollment so as to have at least 65% of the

group from Mexican-American origin;

d. recruit students whose families have been active in the
migrant stream and students who have had farm labor
experience;
encourage recruitment of students who are committed
1o public education.

Of the nineteen studems admitted to the program cight
were male and ¢ ateen were of Mexican-American decent. All
students enrolled had cither worked in farm labor or had
parents who had been active in the migramt stream. Of the
students enrolled, eleven had experience in public education,
most having served as teacher aides.

7. To seek 10 mobilize. community resources in La Grande
SO a8 10 provide stable employment for dependems of the
students in the bilingual component program.

There were only three individuals, all husbands of program
students who sought full time employment. All three found
jobs at Boise Cascade Particle Board Plant at the beginning of
the fall term.

8. To have the students in the bilingual component
program participate in the overall state program as follows:

(]
.

a. Facilitate in the evaluation and dissemination of

materials supportive of bilingual education,

Durng the year. a great deal of effort was devoted to the
search for materials 10 be used in bilingual classrooms. An
intial lack of bilingual materials delayed the program's ability
to assist local school districts in acquiring education.?
materials. However, the program was able 10 assist bilingual
Kindergarten teachers in Ontario throughout the year,
especially in acquiring fanguage development materials in both
Spanish and English. ™uring the spring and summer quarters
the program assumed an important role in outlining the
curriculum for the Ontario first grade bilingual class, as well as
offering recommendations for the trilingual project to be
undertaken in Monitor, Oregon,

b. Participate i ocal aud stateswide dmervice tramng
programs,

Participation by students m areas supportive of nugrans and
bilingual education was lmuted. Because this was the Project’s
first year as an undergraduate program most students were
cither at the freshman « sophomore level: only three were
Juniors and there were no semiors. However. tliere was
considerable participation dring the year, In September, five
students attended the AS.C.D. conference in Ontano which
dealt with crosscultural communications. Five  students
perticipated in a Woodburn in-service for Kindergarten and
carly primary teachers on February 18 and 19, Fouy
participated in May at the Chicann Student Union
presentation on the Oregon State Universuy campus, Six
students participated in a program which explained the need
and direction of bilingual teacher training in Osegon. Also m
May. three- students attended a presentation in Woodburn
concerning the teaching of English as a second language. In
addition to this, several students gave 3\ to education.
anthropology. and sociology classes on the 1*astern Oregon
Carpus,

¢, Encourage student internships in existng state projects.

During the 1971-72 school year there were no studeats who
participated in an intern program, However, during the year
plans were set for placing twelve students in intern programs
during the 197273 school vear.

d. Atempt 1o identify other sources of funding for
bilingual education inan effort 1o complement offorts of
ES.EA. Title 1M funding.

Because of the uncertain nature of the furding from Title
1M, the program attempted 1o find supplemental funds from
other sources. Title VI was examined as a possible fuading
source, as well as the bilingual teacher training section of
E.P.D.A. Approximately 140 inquiries were sent to ditferent
foundations in search of funding monics.

¢. To seck 10 establish within the regular teacher training
program at Eastern Oregon College programs of greater
impact for minority education programs, .

The staff’ has encouraged enrollment of nonprogram
students in classes forming the bilingual minor. Some of the
classes offered by the bilingual program may be taken for
partial fulfillment of requirements for a minor in minority
education.

f. Endeavor 1o coordimate migrant teacaer education
activities on the Eastern Oregon College ¢ampus with the
other social service agencies.

No results were provided for this objeetive.

Third Party Evaluator’s Comments:

Results of this program indicate that the objectives were
being met and the staft’ was actively involved in training
bilingual teachers, It was felt by this evaluator that the type of
teachers being trained in tlus program were needed in many
public schools in Oregon. Graduates from this program should
be able to fill a void in Oregon education. As the need for
bilingual  programs increase . and educators and legishators
become aware of this weed. there will defimtely be
requirement for the type of teacher this program is training.
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Y
197273 school year. As these students become actine in therr
mtern prograns the quality of the overall traming program

As indicated. there was ¢ need to place these students
intern progrann throughout the state. Duning this yvear, the
project was not successful in placing students. However. there should increase immensely.
are a number of students with placement opportunities for the
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Washington County |ED

County: Washington
Funding Allocated: $164,386
Project Beginning Date: September 1, 1971
Project Ending Date: June 6, 1972
School Session: Fall-Spring
Number of Migrant_

Students Enrolled: 582
introduction:

North Phins, Hillsboro Elementary, Hillsboro Secondary,
Forest Grove. and Banks were the districts participating in the .
program. The total number of public school migrant students
enrolled (582)- were divided into rades K-12 as shown in
Table I. There were no nonpublic school migrant children
participating in the program. The personnel participating in
the program were: 6 teachers, 14 aides, 6 volunteers and 2
home-scirool consultants. Table 11 presents the number of
certified persennel employved (FTE).

TABLE|

Migrant Students Enrolled ,
Grade Envolled ~ - ADM -
Preschool 28 224
First 73 569
Second 72 54.0
~Third 60 504
Foizrzh 67 549
Filth 70 65.1
Sixth . 64 © 525
Seventh ) 51 . 408
Eighth ) = 3 273
Ninth 23 188
Tenth 18 123
Eleventh —— 13 83
Twelfth 12 110
TOTAL - 582 . 47917
TABLEII .
Certified Personnel Employed
Number of Certificated Personnel Employed {FTE)
A. Bilingual - -
1. Target group 2
* 2. Other 5
B. English-speaking -
1. Target group 0
2. Other 0
TOTAL 7

A.
B.
C.
0.
E.
2
G.
H.
I
J.
K.

Supplementary statistical data gathered during the
operation of this program are sliown in Table {11.

TABLE Il
Supplementary Statistical Data —

_Total bus miles
Health examinations
Heaith referrals
Dental examinations
Dental referrals 1
Breakfasts _

Morning Snacks

Hot lunches

Afternoon snacks

No. of Teachers .

No. of Aides

1. Target group

2. Other

3. How many are bilingual?

N
~
©

moocoR8RR

(-3

Total 14

- L.-No. of Volunteers

1. Target group

2. Other 6 Totat 6

Objectives and Evaluation Plan:

Primary Grades 1-3
I. To improve the reading skills of primary level children.
To evaluate this objective the reading section of the Metro
70 Achievement Test was to be administered on a pre- posttest

" basis.

2. To improve the arithmetic skills of primary level
children. ’ )

To evaluate this objective the arithmetic section of the
Metro 70 Achievement Test wus to be administered on a pre-
posttest basis. '

3. To uuprove the speech and heuring deficiencies of
primary level children in the program.

L mme e s
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To evaluate this objective the number of children who were
referred for specch and hearmg problems was to be reported.
Treatment reccived and disposition of the children was also 1o
be reported.

<+ To improve the communication and
between lome, schooi :imd community.

To evaluate this objective the number of children who were
visited by the home-school counselor was to be reported. In
addition the number of presentations the various area
persomnel provided to the community and local groups was
also to be reported. Also any type of special event withiu the
school that helped communicate to the parents the type of
activities the children were involved in was 1o be reported.

5. To encourage schuols to participate in social and cultural
activities of the minority culture.

To evaluate this objective the number and type of cultural
activities that were conducted in the school was to be

understandmg

reported. Also any other activities that reflected the cultural

aspects of the minority gioups was to be reported.

Intermediate Grades 4—6

6. To improve the reading skills of intermediate level
children.

To evaluate this objective the reading section of the Metro
70 Achievement Test was to be administered on a pre- postiest
basis.

7. To improve the arithmetic skills of intermediate level
childven. )

To evaluate this objective the arithmetic section of the
Metro 70 Achievement Test was to be administered on a pre-
postiest basis.

8. To improve the study skills of intermediate level
children. .

To evaluate this objective the Study Skill Section of the
Metro 70 Achievement Test was to be admimstered on a pre-
posttest basis.

9. To improve the speech and hearmg deficiencics of

preschool level children in the program.

To evaluate this objective the number of children who were
referred or speech and hearing problems was to be reported.
Treatment received and disposition of the children was also to
be reported.

10. To improve the communication and waderstanding
tetween home, school aud communsty.

To evaluate this objective the number of children who were
visited by the home-s~hool counsclor was to be reported. In
addition the number of presentations the area personnel
provided to the community and local groups was also to be
recorded. Also auy type_of special event in the school that
helped conmmunicat* to the parents the type of acitivity that
the childrcu were imolved i was to be reported.

. To encourage ~schoor to patiapaie in social and
u'mlml actwities that retlect the oy cubtare.
To evaluate this objectie the numbe. and type ot cultural
aetivities  tlhat weie 4 the schwl were 1o be
Fihe cultural

cpoitea

NIRRT By

reported. Abo any otler aorivities tha, ety
apects of the wine, i grogps were (ol
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Secondary-Grades 7—12

To improve the reading skills of secondary level
children.

To evaluate this objective the reading section of the Metro
70 Achievement Test was to be administered ona pre- posttest
basis. 7

13. To improve the arithmetic skills of secondary level
children.

To evaluate tlus objective the aritlunetic section of Metro
70 Achievement Test was to be administered on a pre- posttest
basis. 7 7

14: To improve the study skills of secondary level children.

To-evaluate this objective the study skill section of the
Metro 70 Achievement Test was to be administered on a pre-
posttest basis. -

I15. To improve the speech and hearing deficiencies of
secondary level children in the program.

To evaluate this objective the number of children who were
referred for speech and hearing problems was to be reported.
Treatment received and disposition of the children was also to
be reported.

16. To improve the communication and understanding
between home, school and community.

To evaluate this objective the number of children who were
visited by the home-school counselor was to be reported. In
addition the number of presentations the area personmel
provided to the community and loca! groups were also to be
reported. Also any type of special event within the school that
comnmunicated to the parents the type of activity the children
were involved in was to be reported.

17. To encourage schools to participate in social and
cultural activities that reflect the minority culture.

To evaluate this objective the number and type of cultural
activities that were conducted in the school was to be
reported. Also any other activities that reflected the cultural
aspects of the minority greup were to be reported.

1t should be noted that in reporting scores on the Metro 70
Achievement Test, pre- posttest scores were to be reported in
grade equivalencies scores.

Methodology:

The Washington County Migrant Edmanou Program was
designed to meet the identified individual needs of migrant
children they were serving, many of whom were bilingnal and
bicultural. The program in Washington County served children
in tive different school_districts and the program varied from
district to district’ due to the ditterent philosophies of the
districts involved. Each of the prograws in the five districts are
described individually.

In “the” North Plains Elementary School District a skill
center was established to serve migrant children. The teacher
m the skill center wrved two separate groups of migrant
children, one group n the morning and one in the afternoon.
T"e children were reverred to the skill center by the regular
classroon: feachers and they were encouraged to refer only
those children who had the most severe acadenue problems.
Referred children were given diagnostic assessments by the
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resource teacher to determine  their ;peuh«. Iang.ud“c and
reading deficiericies. Iustructional progranmming emphasized
development of basic skills in language arts and reading and a
varicty of approaches and materials were used. Reading was
taught through a phonics approach and use of supplemental
language experience stories designed by the children. Children
participated in small group and individual activities and many
games and reading drill activities were used,

In the Hillsboro Elementary School District, one teacher
and two bilingual aides worked in four different elementary
schools. Children worked with the teachers and aides on a
halt-hour basis outside the regular classroom and because of
this. continual efforts were made to maintain communication
with the classroom teacher regarding the child’s progress in the
Title 1-M Program. As much as possible, the teacher and aides
provided instruction that would supplement the child's work
in the classroom. Children who were referred to the migrant
teacher were those expenencmg the most difficulty in the
regular classroom setting. Once referred, they were provnded
with diagnostic assessment and programs were designed around
their identified needs. In implemerfting these programs, a
varicty of methods and materials were used. Materials included
Distar Language and Reading Kits, Peabody -Language
Development Kits and high interest—low vocabulary reading
materials. To implement individualized instruction in reading,
the Aud-X Reading Program, Sullivan Programmed Readers
and the language experience approach to reading was used.
11-200 materials were aiso used in the language development
program. The teacher aides were able to provide individualized
instruction on a one-to-one basis in most cases.

The secondary program was implemented in a skill center at
Poynter Junior High_ School. Students were referred to the
skill center in the junior high by teachers, school counselors

and the director of the skill center, who was employed by the -

Title 1M Program. Normally, students were referred to the
center because of special academic needs, primarily in the area
of reading and/or math. Once a child was referred, he was
given a diagnostic assessment and when his specific deficiencies
were identified, the teacher and aides assisted him in
developing weekly contracts in which the student agreed to
complete a set amount of academic work. As the student
worked on his contract, the aides and teacher provided as
much individualized assistance as possible. The skill center
personnel provided continual feedback to the classroom
teacher concerning the type of work the child was doing and
the progress he was making. A variety of special material was
used- but as much as possible, high interest —low vocabulary
curriculum material was used.

In the Forest Grove Unified School District two teachers
were employed, cach working in two separate elementary
schools within the district. These schools were Central, Dilly,
Joseph Gail and Cornelius. Children were referred to the Title
I-M teachers and aides by the regular teaching staff in these
four buildings. Migrant children were served who were
experiencing the ‘most difficulty in leaming in the regular
classroom program and once the children were rclem.d they

WASHINGTON COUNTY

were given dmgnostic testing to adenuty thenr  specific
academic needs. The Forest Grove School District relied
heavily on Distar Instructional Materials. both m language and
reading, and these materials formed the major basis of the
curriculum. The goal was to nuprove the language and reading
skills of the children.

At the Joscph Gail Elementary School. in addition to work
in Distar, the children participated in oral reading activities
which were supervised by either adult aides or volunteers who
listened to the children read on an individual basis. Comelius
Elementary School used a skill center in which the children
were given individualized or small group instruction in both
Distar Language and Reading. Volunteers also worked in this
setting under the direction of the teacher and they provided a
resource for individualized programming in a variety of reading
areas. -

In the Banks Elementary School. two teacher aides
provided individualized instruction and assistance for migrant
children. The children receiving help were identificd by the
regular classroom teacher and then served by the aides. The
aides either worked in the classroom under the direction of the
classroom teacher or in i setting outside the regular classroomn.
One of the aides was trained in the use of Distar Materials and
she worked with several children in Distar Reading. _ .

In each of the five districts, programs cmphasized an
individual curriculum based on the children's identified needs.
The Title I-M staff worked closely with the classroom teachers

so that the migrant program coincided as much as possible *

with the regular classroom program.

Two home school consuitants were employed by the area
to assist in- communication between home. school ,and
community. One of these consultants was paid and the other

- worked on a volunteer basis. The home school consultants

helped inform the parents of the various school activities
which were being conducted. The consultants also provided
transportation for parents to parent-teacher conferences.
Besides these two people making home visits, the classroom
teachers and resource teachers also made home visits
throughout the year. It was reported that 120 familics weré
registered with the Title I-M program and approximately 600
home visits were made. -

PR J T

It was the responsibility of the cntire Title 1-M staff to
inform the public as much as possible about the program being
conducted in the Washington County Area. The area
coordinator was very active in making presentations to civic,
religious and educational organizations throughout the county.
Several classroom and
presentations to different orgunizations in the area. All of
these presentations were done in order to better inform the
public about the project.

In order to further share with the community the activities
of the migrant program and to give the Mexican-American
children at thejumor high level an opportunity to participate
in their own Lultura'l activities, a group called Los Tapatios was
formed. This was a Mexican folk dance group and they
presented prgrams throughout the arca which reflected the
Mexican cuiture. They performed many of the songs and

resource teachers also made

LY
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dances of Mexico and dutmg the school vear they gave 26
dilterent performances. ’

Results:
>
Primary Grades 1—3
1. To improve the reading skills of primary level children.
Table IV presents the overall test results in the area of
readmg for the primiy grades. As can be seen none of the
results reached significance on a € test compuzed for correlated
means. However, all resalts indicated that the children were

maKing growth in reading and the Wide Range Achievement .

Test (WRAT) indicated that more than a year’s growth in
reading a5 made. The evaluation plan called for the testing of
childien with the.Metro 70 Achievement Test. however, results
were reported on the Wide Range Achievement Test and the
Gates-MacGinitic Reading Test. These scores were included in
the results although they were not specified in the objectives.

TABLE IV
Overall Test Results
Reading
Primary (Grades 1-3)

Average Score

Test and District Pre Post Difference t p

1.39 D05
{1.00 05

WRAT (N--38) 1.50 2.90 1.40
80

Metro Ach. (N--2) 150 230 .
Gates—MacGinitie {N—10) 1.90 2.90 1.00

2. To improve the arithimetic skill of primary level children.

Table V presents the overall test results for the primary
children in the area of arithmetic. As can be noted significant
-difference-was not achieved. however the results indicate the
children  were muking growth in arithmetic. Again, this
objective called for administering the Metro 70 Achievement
Test on a pre- posttest basis, but this test was not used and the
Metropolitan Achievement Test was used instead.

TABLE V
Overall Test Results
Arithmetic
Primary (Grades 1-3)
A

! Average Score

Test and District Pre Post Difference t p

Metro Ach. (N—13) 155 -234 -.79 {100 »05

Intermediate Grades 4—6

6. To improve the reading skills of intermediate level
children.

Table VI presents the overall test results in reading for the
intermediate grade children. Significant ditferences were not
obtained, however, children as a group did make growth in
reading as indicated by the Wide Range Achievement_ Test and
the Gates-MacGinitie Test. )

TABLE VI
Overall Test Results
Reading
Intermediate (Grades 4--6)

Average Score

Test and District Pre Post Difference t p

WRAT (N-15) 4.36 5.07 68 ({1.00 ) .05
Gates—MacGinitie (N-16) 2.83 3.54 71 1.00 .05

No other test results for any of the other objectives were
reported.

Third Party Evaluator’'s Comments:

In reviewing the results of this project, it can be reported
that the programs described in the proposal were conducted
and the test results indicate that growth was made in the arcas
assessed. It can also be noted that the urea was attempting to
involve the cultural resources of the Mexican-American
children in the school program. This was reflected in the Los
Tapatios group at the junior high school level. Involving
children af this age level in the cultural activities of their
heritage appears to be an excellent way to build interest in
school. As they becomé more interested in school their
attendance in school should increase.

In reviewing at the overall results. it must be noted that
many of the stated objectives were not evaluated and those
that were, were not measured with the instruments indicated
in the evaluation plan. The objectives that dealt with the
speech and hearing proficiency of the children.
‘communication and understanding. and the social and cultural
aspects were not evaluated as described in the evaluation plan.
It was also indicated that the Metro 70 Achievement Test
would be administered at the primary, intermediate and
sccondary levels to measure the children’s growth in reading
and arithmetic. At the interinediate and secondary levels it was
also to be used to measure growth in study skills. Results were
reported for some of the children either on a pretest or
posttest basis and in a few instances on a pre- posttest basis.
However, grade equivalent scores were not reported and many
times only raw scores were reported. It is recognized that the—
school districts conducted the testing and the migrant program
used these scores for evaluation. In many instances the tests
used were different than those called for m the evaluation
plan.

It is strongly recommended that the area coordinator. along
with the resource teacher and other staff members devise an
evaluation plan which can be implemented by the migrant
program and that this be conducted on. a pre- posttest basis
with as many of the Title I-M children as possible. It is
recognized that these children move a great deal and
posttesting is not always possible. The gather:ng of evaluative
data on some type of continual bavis may be an alternapve to
posttesting. _ )
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i Introduction:

The school districts participating in this area’s migrant
program were Amity, Carlton, Dayton, McMinnville, Newberg,
Yamhill and Yamhill-Carlton. Table I presents the number of
migrant children enrolled in the program and the grade levels
in which they were enrolled. Table Il presents the number of
certified personnel employed in the program.

TABLEI
Migrant Students Enrolled
Grade . Enrolled ADM
Preschool ) © - 65 - 43
First - 67 - - 54
Second ) 68 57
Third . 54 48
Fourth 61 52
Fifth - 55 47
Sixth 36 30
Seventh 44 39
Eighth 40 - 36
Ninth 46 39
Tenth : 30 ’ 24 .
- Eleventh 20 16
Twelfth 17 - 13
TOTAL 603 498
TABLE 11

Certified Personnel Employed

Number of Certificated Personnel Employed (FTE)
A. Bilingual

. 1. Target group 2

2. Other - 0

B. English-speaking
1. Target group
2. Other
TOTAL

NWwo
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Table I1T presents the supplementary statistical data for
the project,

TABLE il
Supplementary Statistical Data

A. Total bus miles - 18,210
8. Health examinations 27
C. Heaith referrals 15
D. Dental examinations 67 : .
E. Dental referrals 60
F. Breakfasts - 0
G. Morning snacks 3,700
H. Hot lunches 1,500
. Afternoon snacks ) 3,700 I
J. No.bf Teachers .3 T
K. No. of Aides
1. Target group 1
2. Other 12- B
3. How many are bilingual? 12 Total 23
L. No. of Volunteers
1. Target group 0
2. Other 0 Total 0

Objectives and Evaluation Plan:

Preschool » - 3
1. To improve the oral language skills of preschool children.
To evaluate this objective the Basic Concept Inventory was -
to be administered on a pre- posttest basis.
2. To improve the nutritional level of preschool children.
To evaluate this objective the number of hot lunches and
snacks served to children were to be reported.
3. To improve the personal hygiene and health conditions
of preschool children.
To evalr te this objective, the number of dental and
medical referrals were to be reported.
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Primary Grades 1-3

4. To improve the reading and arithmetie, skills of primary
level children.

To evaluate this objective the ieading and arithmetic
sections of the Metropolitan Achievement Test were to be
administered on a pre- posttest basis.

S. To improve the health, hygiene and dental needs of
primary level children.

To evaluate this objective the number of children sereened
for medical and dental purposes was to be reported. Also those
children who were referred and treated for medical and dental

“purposes were 1o be reported.

6. To improve the child’s self-coneept in attitudes towards
school.

To evaluate this objective a self-concept test was to be
administered on a pre- posttest basis.,

7. To provide cultural experiences lhrou“h field tnp
activitics.

To evaluate this objective the number of field trips taken.
the number of childien involved m these field trips and the
destination of these field trips were to be reported.

Intermediate Grades 4—6

8. To improve the icading and arithmetic skills of
intermediate level children.,

To evaluate this objective the reading and arithmetic
sections of the Metropolitan  Achievement Test was to be
administered on a pre- posttest basis.

Y. To mprove the health. hygiene and dental needs of
intermediate level children.

To evaluate this objective the number of ¢hildren screened

for medical and dental purposes weie to be reported. Also

those children who were referred and treated for medical and
dental purposes were to be reported.
10. To improve the childs sclf-conccpl in attitudes towards
school.
To evalnate this objective a self-concept test was to be
administered on a pre- posttest basis.
A1 _To _pravide cultural experiences through field trip
activites. ,
To evaluate this objective the number of field trips taken,
the number of children involved in these field trips and the
destination of these field trips was 1o be recorded.

Secondary Grades 7—12

12. Toi improve the general achievement of suond.lry level
children. oL

To evaluate this objective the Metropolitan A;Incvcmcm
Test was to be administered on a pre- posttest basis.

13. To improve the attitudes towards self' and school of
secondiny level children.

To evaluate this objective a self- sconcept test was 1o be
.l(lmmlsluru(l on a pre- postiest basis.

To pmvulc vocational and woik study programs for

scco.nlury level children, -

To evaluate this objective the number of children involved
in vocatioml and work study progrnns was to be reported.
The 1y pe of vocational and work study experiences provided
for these children was also be be reported

s x

Methodélogy:

The migrant progiam in Yamhill County was totally
integrated with the regular school program. Both the Tule |
and Title 1-M programs were an mtregal part of the total
school program. There was no segregation of students m Title 1
or Title 1--M programs.

The migrant program m Yamhill County conducted two
preschool programs. One of the programs was for four year old
children and the other was for five year old chidren. The
major emphasis of the program was on the development of
oral English vocabulary and sentence patterns. Materials used
to teach language skills were the Distar Language Kits,
Peabody Language Dcvclopmcm Kits, and the television
program “Sesame Street.” The teacher of the four year old
group taught language usmg the Distar Program and her mde
used the Peabody Language Development Kit materials. In
addition to the language progiam. a pxc-.lcadcmlc readiness
program was conducted. Children were assessed on their
readiness skills and then provided with wstruction 10
remediate their deficits. The culture of the young Spamsh
children was emphasized in the program lhroug,h dances, songs
and games. In addition, the program conducted many art,
mwsic and field trip activitjes,

At the elementary level the migrant children used the same
curriculum material as the children in the regular program.
Migrant children who were experiencing learning difficulties in
the regular program were provided with assistance from the
Title I-M aides in the program. These aides provided individual
instruction in order to reinforce the lessons taught by the
regular classroom teacher and they emphasized the reading nd
language aspects of the curriculum. The classroom teache.
identified the children that the aides were to assist and the
aides worked with them, either in the classroom or outside the
classroom. ‘

At the secbndary level some of the schools had reading labs
where the children were taught. At Yambhill-Carlton High
School there was a reading lab which was under the direction
of a Title I resource teacher and she had a Title 1-M aide
working with her. Children who had deficiencies in 1eading
were encouraged to enrcll in the class. While in attendance.
they were provided with needed remediation in their areas of
weakness.

The migrant program cmployed the services of a resource
teacher and she served the entire area, assisting the aides n

- their assignments. There was also a home-school consultant
hired by the project and his role was to provide counseling for

children as well as develop a positive home-school

environment. He assisted parents in obtaining transportation”

to parent-teacher conferences and would serve as an
interpreter if needed.

At Dayton Elementary School. i reading lub served many
of" the migrant children in the school. In the lab, five aides
worked on i full time basis with mdividual clildren on a thirty
minute schedule. Those children wentified as havig reading
problems were assigned 1o the reading for femedsal help.

Malerials wsed in the I.lb included the flofMman Reader.
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Language Master. Cyclo Teacher, Aud-X. workbooks and film
stiips.
The migrant program in Yamhill County also conducted a
tutoring program at the Eola Village which is a United States
__Agriculture  Labor Camp. Students from all grade levels
attended classes three times a week for two hours each .
evening. Before any tutoring began, a general meeting was held
at the camp to acquaint the parents with the program. The
1esource teacher in the aea contacted many of the teachers of
the children enrolled in the tutoring program in order to
inform them of the program and gather any evaluated data the
teacher might have. )

Results:

Preschool -

1. To improve the oral language skills of preschool children.

Table "IV presents the average test results for the two
preschool classes on the Basic Concept Inventory. As can be

~seen both groups made significant growth in language as
measured by the Basic Concept Inventory. It should be noted
that the number of errors are counted to determine the score
on this test. Therefore, the lower the score the better the
performance. -

2. To improve the nutritional level of pres ool children.

All of the preschool children received free hot meals and
snacks as part of the regular program.

3. To improve the personal hygiene and health conditions
of the preschool children.

All the preschool children identified as needing dental,
medical or vision assisiance were provided with this help.

The teachers also worked on readiness activities as a major
facet of their program. Although this was not one of the stated
objectives, data v.as collected on the children’s growth in this
area using the Preschool Academic Checklist. Table V presents
the results of the four year old group and Table VI presents the
results of the five year old group. Both groups of children
made growth in their readiness skills during the year. It can be
noted that most of the four year old children were able to
count and recognize shapes and identify colors at the end of
the year. The five year old group also improved in their ability
to perform many of the readiness tasks assessed. Many of them
learned to count, recognize various geometric shapes and
identify most of their colors. Not much progress was shown by
either group in reading readiness, especially in the areas of

TABLEIV
Average Test Results
Basic Concept Inventory

Dayton Preschool CA4 & 5
Average Score ’
Test and District Pre Post Difference t p
Basic Concept Inventory , -
CA4 (N-16) 48.18 2593 —-22.25 597 (.01
Basic Concept Inventory |
CA5 (N—-13) 33.00 20.07 -12.93 3.59 (.01

YAMHILL COUNTY

TABLEV .
Preschool Academic Checklist
Summary Sheet

Dayton Preschool CA 4
Task Pre Post
Knows his name 10 14
Arithmaetic
Counting 1—5 13 13
Counting 1~10 10 11
Counting 1—=20 3 12
Counting Objects 1~10 9 9
Naming Numerals 1~10 1 12
Matching Numerals to Objects 1 -5 . 2 13
Recognizing Shapes: -
Rectangle 8 13
Circle 12 14
Square 8 13
. Triangle 7 12
Recognizing Size:
Big 12 14 °
Littte 14 14
Knowledge of Time:
Get up 0 4
Eat lunch ] 3
Go 10 bed 3 7
Reading
Recogniz2ing Right and Left: ,
Right - 6 13
- Left 6 13
Recognizing Difference Between .
Words and Pictures 9 13
Recognizing the Same and Difference
Shapes 8 13
Letters 6 14
Recognizing Letters:
a 1 5
i ' o] 5
N n 0 4
°] - ] 2
t . " 3
m ] 4
Recognizing Sounds:
H 0 ]
m 0 1
t - o] 0
n 0 0
p 0 o]
- d ] ]
Recognizing Words:
cat e R 0 0
dog 0 o]
red 0 1
c*air 0 0
door 0 0
boy . 0 o]
Writing
Writing My Name 1 6
Writing Numbers 0o 2
Colors e
Identify by Pointing:
red - 11 14
blue .. _...8 14
green . 10 14
orange 11 14
yellow 9 14
white 9 14
black . 12 14
brown ~ . 11 14
Identify by Naming: )
orange 13 13
black 11. 14 :
red - 10 14 .
green 9 44~
yellow , 11 14
blue 8 14
brown 11 14
white - - 9 14
Telling'Time x -
Clock 1 ~9:000r 11:45 0 0
Clock 2 ~ 4:30 1] 2
Recognizing Coin Money
Penny 14 14
Nickel 12 14
Dime 12 14
Knowledge of Money o
Five pu. nies/one nickel 3 6

Dime/two nickels B} . 1 5
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TABLE V1
Preschool Academic Checklist
Summary Sheet
Dayton Preschool CA 5

tecognizing letters, sounds and words. 1t was reported by the
teachers that the year was sonicwhat disruptive because they
changed from a full day progrn to two half-day sessions und
they added and diopped children it this time. During spring
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vacation another Kindergarten class was added to the school
with the result that some of the migrant children were
transferred to the new class ard some new children came into
the existing progiam. It was reported by the teacher of the five

- year old group that she had 51 different childien in her class

during the year but only 14 were there for the whole year.

The evaluation of the academic growth of the childien at
the primary. intermediate and secondary grades was 1o have
been done with the Metropolitan Achievement Test. However,
this test was not administered to any of the children at these
levels. Some children received pretesting, with cither the
Stanford Achievement or the Gates-MacGinitie Reading Test.
However, none of the children tested received posttesting with
the same test on*which they were pretested. In other cases,
children who were given a pretest recetved no type of posttest.

The children at the primary. intermediate and secondary
levels were to have been administered a self-concept test but
this was not done.

All primary. intermediate and secondary level children who

were in need of medical. dental or vision assistance were
provided with this help. Ali children in the program were
screened by a county health nurs: and any needs that she
identified were remediated. )

Children at the primary and intermediate levels went on a
number of field trips to such places as the Portland Zoo, the
Oregon Muscum of Science and Industry, other muscums. the
State Capitol and the coast. )

At the secondary level the children were provided with
vocational work study programs. This was done through NYC
officials. who help place students in the summer migrant
program. Also work study cxperience was provided for
students in the instructional material center at the junior high.
Some students worked as secretarial aides and others worked
for the Valley Migrant League as office aides. A number of

_children worked in the schools vocational training program as

office assistances.

Third Party Evaluator’s Comments:

Evaluative results for the project objectives were not
provided in mosi instances. Testing that was required to
cvaluate the academic aspects of the program were in many
cases not conducted or if they were they were done in such a
way that it was impossible to analyze any of the results. The
only area in which required data was provided to indicate: the
amount of growth being made by the children was at the
preschool level. This data was collected and reported because
the preschool program was under the control of the migrant
program and they provided llu C (ests “gnd made provisions for
atfiering the ddta.

The children in the primary tnough secondary grades who

were in the regukir school program weie to be tested by the
district and these results were to be made available to the
migrant program for cvaluative purposes. However, as
indicated carlier, the results were very fragmentamy and it was

%

Task

Knows his name

Anthmetic

Counting 1--5
Counting 1=10
Counting 1~20
Counting Objects 1~10
Naming Numerals 110
Matching Numerals to Objects 1~5
Recognizing Shapes.

Rectangle

Circle -

Square

Triangle
Recognizing Suze

Big

Little
Knowledge of Time:

Get up

Eat lunch

Go to bed

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:
a

i
n
0"
t

m
Recognizing Sounds:
s .

t

P
d
Recognizing Words:
cat
dog
red
chair
door
boy
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Writing

Writing My Name
Writing Numbers

Colors

Identify-by Pointing:
red
blue
green
orange
yellow
white
black
brown
Identify by Naming:
orange
black
red
green
yvellow
blue
brown
white

Telling Time

Clock 1 — 9:000r 11:
Clock 2 — 4:30

Recognmizing Coin Money

venny
‘Nickel
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickels
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impossible to use the data to determine growth. This evaluator
would encourage the migrant program in this area to develop
ways of gathering cvaluated data on the children they serve.
This could be done by having the aides test the children with
whom they are working and report these results for evaluative
purposes. _

The one resource teacher in the area was working with aides
in seventeen different schools and this made it very difficult
for her to provide all the assistance needed by them. It is
recommended that “ more than one resource teacher be
cmployed by the program to assist the aides in the
programming of the students. As noted, the aides worked
under.. The%tion of the classroom teacher and they

Y AMHILT COUNTY

.evaluative data.

provided remedial help tor children. 1t s further recommended
that the aides conduct some type of diagnostic evaluation of
the children with whom they are working so that they can
more specifically identify the skill needs of the children. If
more than one resource teacher were avalable it wouid seem
feasible to assign one resource teacher to a certain number of
aides and they could work under her direction. If this were
done, it is recommended that the resource teacher be a
certified person who has had experience working in remedial
programs. The present resource teacher employed in the area is -
an excellent, well qualified person but the arca is much too
large for her to cover. If two resource teachers were employed
they could also assist the aides in gathering the required

O
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Area Name: Hood River County School District 1

County: - Hood River

Funding Allocated: S§11,362

Project Beginning Date: June 19, 1972 ‘

Project Ending Date: July 28, 1972 .

School Session: . Summer . ‘

Nurmber of Migrant * o
Students Enrolled: 29 )

Introduction: Table 1§ presents supplementary statistical d:ut; gathered

Hood River County School District 1 was the only district

participating in the summer program. The totai number of

migrnt children enrolled (29) were divided into grades
preschool through 8th as shown in Table 1. There were no
nonpublic sehool migrant children participating in the
prograni. The personnel participating in the program were two
teachers, three aides, three volunteers and one supervisor.
Tuble 1 presents the number of certified personnel employed.

during the the operation of this program,

——

TABLE 11l
Supplementary Statistical Data

A. Total bus miles 1,715
B. Health examinations e 25+ T8 Test 22 Referrals O
C. Health referrals 6
1. Vision Exams .
2. Vision Referrals *
D. Dental examinations 25
E. Dental referrals 21
F. Breakfasts 0
G, Morning snacks - 150
H. Hot lunches ) 440
I. Afternoon snacks 440
J. No, of teachers 3
K. No. of aides
1. Target group _ 0 .
2, Other 3 o
3. How many are bilingual ) Total 3
L. No. of volunteers .
1. Target group 0
2, Other 3 Total 3*

mwcludes Supe/wso;

TABLE |
Migrant Students Enrolled
Grade Enrolled ADM
Preschool 10 6.8
First 0 .0
Sccond 6 4.0
Third 7 5.1
Fourth 2 .8
Fifth 1 2
Sixth 1 N
Seventh -1 1.0
Eighth 1 4
Ninth
Tenth
Eleventh
Twelfth
TOTAL 29 .
. - i _ _
TABLE 1l
Certified Personnel Employed

Number of Cenificatfd Personnel Employgd {(FTE)
A, Bilingu}al

1. Target Group 0

2. Other 0
B. Englishrspeaking

1. Target group 0

2. Other 3

*Volunteer for Special Occasions

Objectives and Evaluation Plan:

_Preschool 7
I. To improve the academic readiness ability of preschool
i [l T pmaa R T e o o RS o
children. :

To evaluate this objective the Preschool Academic Checklist
was to be administered initially to the children when they
entered the program and subsequent to this continual data was
to be collected as 1o the pumber of new skills aequired.
Improvement was to be noted as to_the number of new skills
acquired.

2. To improve the receptive and expressive syntactieal
language abilities in standard English of preschool childien.
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To cevaluate this objective the Northwestern Syntax
Screening Test was to be administered initially to the children
when they entered the program and subsequent to this
continual data wus to be collected as to the number of new
Language skills acquired. Improvement was to be noted as o
the number of new language skills acquired.

Elementary

3. To improve the academic readiness ability of elementary
age children.

To evaluate this objective the Preschool Academic Cheeklist
was t0 be administered initially to the children when they
entered the program and subsequent to this continual data was
to be collected as to the number of new skills acquired.
lmprovement was to be noted as to the number of new skills
acquired,

4. To improve the receptive and expressive syntactical
language abilitics in standard English of clementary age
children.

To cvaluate this objective the Northwestern Syntax
Sereening Test was to be administered initially to the children
when they entered the program and subsequent to this
continual data was 1o be collected as to the number of new
language skills acquired. Improvement was to be noted as to
the number of new language skills acquired.

These two objectives were only to apply to those
clementary students who in the teachers judgment were so
deficient in academic readiness and language development that
they could not benefit fiom a formahzed reading program.
Objective 5 below was to apply to those students involved in a
formalized reading program.

5. To improve the reading ability of elementary childre.

To evaluate this objective a diagnostic reading test was to
be initially administered to the children and subsequent to this
continual data was to be collected as to the number of new
reading skills acquired. Improvement was to be noted as to the
number of reading skills acquired.

-
Methodology: z )

The summer program at Hood River was held in the
Parkdale Elementary School where two classes were conducted
for migrant children, One was a preschool class which- was held
in combination with the Headstart Program and the other was
4 program for children at the primary and clementary level.
The preschool program enrolled very few migrant children and
only four children were evaluated at the preschool level. Af
the primary and elementary level, sixteen children were

- enrolled with an average attendance of ten to twelve childreh

per day.

The preschool program followed the format of a Headstart
program with a variety of group activities planned each day.
These activities centered around art, music and crafts. Some
readiness and language programs were conducted but these did
not form the major basis of the curriculum. The primary
emphasis was on the development of social awareness.

The program for the older children was a more
pre-academic readiness program. The day began with group

exererses and was followed by a thirty 1o foriy dive mmute
language penod. During this session the teacher worked with
the older children while the wide worked with the vounger
childrer, using the Peabody Language Kit and phonies games.
After a recess break, individual reading mstuction was
provided through the use of Sullivan Program Readers snd
other reading materials. Often times the teacher was able 1o
work with the older children who were more skiliful in reading
and math while the aide worked with those clujdren who were
experiencing learning difficulties in these areas. Following this,
a math and thythms program was conducted. Interest centers
were developed around the room where ¢hildren could use
such materials as phonies games, puszles, coloring books,
language masters. controlled readers, math and  reading
listening stations, film strips and library books. In these
interest centers the children would work on thewr own or
under the dircetion of an older student, the teacher or aide.

The teacher used a system by which the children could earn
points as they successfully completed an mstructional task or
engaged in appropriate social behavior. At the end of the day
the children totaled their points and traded them for
inexpensive toys or candy that were available in the classroom.
Children wishing to save points coutd do so and trade them tor
an item that was worth more points that they camed in one.
day. This system worked in keeping the children interested in
the learning tasks that were presented. Bt was also effective in
keeping children in the program once they had initially
attended, ’

The projeet director attempted to gather information from
the parents concerning their feelings about the program. He
was able to interview six families who had a total of
twenty-two children in the program. The majotity of parents
interviewed felt their children were excited about school and
looked forward to attending. The parents had not discussed
the program 1o any great degree with their children but some
of the parents reported that the children talked about the ficld
trips and they appreciated these opportunities for their

children since they had very little time to take the children

anywhere. The parents felt the most important benefit of the
summer program was the supplemental educational
opportunities, the child’s enthusiasm about the field trips, the
medical evaluations and followup treatment that wis
provided. The parents did not offer any suggestions for
improving the program. -

¥

Results: . .

Table IV presents the results on the Fieschool Academic
Checklist for the preschool chiléren. Results indicat, that the
four children tested did not acquire many new skills assessed
on this Checklist, as deficient skills identified at the beginning
of the program were not, in most cases, remediated.

Table V presents the results for three preschool children on
the Northwestern Syntax Screening Test. In comparing the
pre- posttest scores, it can be noted that the children made
very little g.owth in language during the six weeks program.
This was the case at both the receptive and expressive level.




Q

ERIC

PAFullToxt Provided by ERIC

HOOD RINTRCOUNTY

Lable VII presents thie scores on the Preschool Acadenue
Checkiist for the older gronp of children. As can be noted. the
majonty of children could successtully complete the tasks on
the Checklist when they entered the program and thus not
much growth was shown, however some growth was shown
the area of sound recognition.

Table VI presents the results of the Northwestern Syntax
Screemmg Test for the older group of children. Resulis of ths
assessment indicate that very httle growth was skown by the
children m language development. The number of children
who could successtully complete the Tanguage tasks on the
protest was almost the same as the number who were able 10
complete the task on the posttest. This was true both at the
receptive and expressive levels. Some growth vas shown i the
groups ability to recognize and use the past tense of verbs.

Objective S was o0 improve the reading ability of
elementary children. The children who were participating m a
reading program. Nine children were assessed mnd the results
mdicate that little change was shown in the children’s phonics
abilities as the negerity of children possessed the phonics skills
assessed on the cheekist when they entered the program,
Third Party Evaluator’'s Comments: )

The program was condueted in accordance with the plans
of the proposal and the project was suceessful in providing a
program for preschool and primary-clementary level migrant
children. As reported by the project staff, fewer children were
earolled than was originally planned.

The point system used in the primary-clementary class
appeated to be an excellent way to motivate children 16 come
to school and remain in school, 1t was felt by the staff that the
pomt system was a major factor in keeping children coming on
a regulay hasis,

The initial testing was done on all of the ehildren i the

- program. This was sompleted with the Preschool Academic

Checklist, the Northwestern Syntax Screening Test and
phonies test. The evaluation plan called for continual data
collection on the childiens progiess in these arcas and an
inservice training progiz 1w was conducted for the staff m this
area. Tlowever, there was a lack of continual data collected on
the childien and @ number of them left the program before
any type ol progress could be determined. The concept of
gathering continual dats on children was deemed 10 be
important, especially during a short summer program. The
staff is encouraged to try and implement this type of record
keeping system for children in futwie projects. Possibly, with
mole experience in this area and further training. they will be
able te do this on a more regular basis. The staff should also be
alerted 10 the lack of progress shown by the children on the
evaluative instruments used. They may want to consider using
a device that would measure reading and arithmetic skills at a
more sophisticated level. The use of an informal reading
inventory, for example. might be more appropriste in reading.
In aithmetic, evaluation of basic computation facts might be

_valuable. Results suggess that the Preschool - Academic

Checklist and the Northwestern Syntax Sereening Teat were
not approgsiated measures at the primary and clementny
fevels since the majority of children assessed already v ssessed
the skills when they entered the program,

TABLE Vi

Preschool Academic Checklist

Summary Sheet
Hood R ver Summer Program CA 7 - 8§

Fall  Spring
Task Pre Post
Knows his name
Arnthmetic
Counting 1--5 6 6
Counting 110 [ 6
Counting 1 - 20 5 6
Counung Objects 1--10 [ R ]
Naming Numerals 1 10 6 6
Matching Numerals to Obyects 1 -5 [ [
Recognizing Shapes:
Rectangle 5 6
Circle z [+
Square 6 6
Triangte G |\
Recognizing Size:
Big ] (]
Little 6 G
Knowledge of Tine> N
et up 5 (8
Eat lunch 2 5
Go 10 bed [ 6
Reading
Rezogmizing Right and Left:
Right ]
Lefy [
Recogmizing Difference Between Words
and Pictures [
Recognizing the Same and Differonce
Shapes . )
Letters [}
Recognizing Letters:
a 5
i )
n (]
P [
1 - [
m (]

Recognizing Sounds:
s

m
t
n
(3

d
Recognizing Words:
cat
dog
red
chair
door
boy
girl

ABLWWOIBDd NNNDBWN OOOOOEC OO O OO

dLdOBd by

Writing
Writing My Name
Writung Numbers

(L] -]

ao

Colors -
identify by Pinting:
red
blue
greon
orange
vellow
whie
binck
brown
Identify by Naming:
orange
black
red
green
vellow
blue
brown
white

#
P e

aoooaaon

00000000

QOO0 OOGIOOOO

Teiling Time
Clock 1 —9:000r 11 45
Ciock 2 — 4:30

-

NO

Recogn.zing Coin Money
Penny
Nicket
Dime _
Knowldge of Money
Frve pennies/one nickel
Diumes o nickels

ong

(Al

omoe

we
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Preschool Academic Checklist

TABLE IV

Summary Sheet
Hood River Summer Preschool CA 5~6
Task

HOOD RIVER COUNTY

Knows his name

o

Arithmetic
Counting 1~5
Counting 1—-10
Counting 1-20
Counting Objects 1—10

Naming Numerals 1—-10
Matching Numerals to Objects 1—-5

Recognizing Shapes:
- Rectangle

Circle

Square

Triangle _
Recognizing Size:

Big

Little
Knowledge of Time:

Get up

Eat lunch

Go to bed

B

{
!

¥

&b ONNN NO

NO =

N=W &b BNWMN b= buWe

Reading

Recognizing Right and Left:

Right .
Left

Recognizing Difference Between

Words and Pictures

Recognizing the Same and Difference

Shapes

Letters
Recognizing Letters:

a

i

n

p _

t

H
m
t
n
p
d

Recognizing Words:

m It
.. 7
Recognizing Sounds: -~

=N b WW

1wl Jllwwa

LTt

P11l Tl=liwn lnllmm S0 & b

© Writing

Writing My Name
Writing Numbers -

N

Colors
ldentify by Pointing:
© red -
blue
greén
or 1ge
yellow
white
black
brown f—,
Identity by Naming:.
~ orange
black
.. red,
green
yeliow
blue
brown
white -

-

i

WWHLLAWW WWWWWHLHL

bWHHLLLALL WhbbbbLL:

Telling.Time
Clock 1 — 9:0(¢ or 11:45
Clock 2 - 4:30

o0

oo

Recognizing Coin Money
B Penny
Nickel

Dime .

Knowtedgeé 6" Money

Five pennies/one nickel

Dime/two nickels

[ALNR

-

anNbs

-

B~ ]

NORTHWESTERN SYNTAX SCREENING TEST

" TABLEY

Hood River Summer Preschool CA 5-6

EXPRESSIVE TASK

Pre

Post

Nouns

Plurals

Possessive _
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

behind -
Pre+ouns

‘he

she

her

their

himself
Not Statement -
Reversal of Subject/Object
This aned That Concept
Question Words

who

what

where
Understanding sentences

statements '
questiogs

- -

TRNWN=SNWW WWNN | =anN

(AR N =]

el

=N

- N

NNWN=SWWW WWwww

WK =

EXPRESSIVE TASK

i
]
-
L]

Post

Nouns

Plurals

Possessive -
Verbs

Present tense

Past tense

Future tense

rd person
Prepositions

in

on

under

behind
Pronouns

he -

his

she

- their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where
Understanding sentences

statements

questions

| O=w W=

WWN WINO=SONN NW=W

\w
i

i

| == u_o‘

WWRN Wl WW=EWNW Ww=w
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HOOD RIVER COUNTY

TABLE VIl
NORTHWESTERN SYNTAX SCREENING TEST

Hood River Summer Preschool CA 7-10

RECEPTIVE TASK
)

EXPRESSIVE TASK

Pre

Post

Nouns

Plurals

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

m

on

under

behind
Pronouns

he

she

her

their

himself
Not Statement
Reversal of Subject/Object
Tihis and That Concept
Question Words

who

what

where
Unders anding sentences

statements
;  quest.ons

Nouns _

Plurals

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

m

on

under

behind
Pronouns -

-he

his

she

their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who -

what

where -

- _Understanding sentences

statements
questions

[ Y-N-N-

. . ‘
ol cosavwoww

©©vo

COVOVOLYL D©®W

Py
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County:

*Project Beginning bate:

MALITUR COUNTY

Area Name:
Malheur
Funding Allocated: $57,592

June 12, 1972

Project Endino Date:

July 21, 1972

School Sasao Summer

Number of Mlgfant
Students Envolied: 290

Malheur Area School District 8C

Introduction:

Adrian 16, Nyssa 26, Ontario 8C.~Vale 15, and Annex 29
were the districts participating in the program. The total
number of public school migrant students enrolled (290) were
divided into grades K-6 as shown in Table I. There were no
nonpublic school migrant children participating in the

- program. The personnel participating in the program were: 18

teachers, 14 aides, and 5 volunteers. Table 1 presents the
number of cemf’ ed personncf employed (FTE).

TABLEI
Mlgt:mt Studen‘ Enrolled

Grade Emmq

" Prescho)t 45

First
Second
Third
Fourth
Fifth
Sixth
Seventh
Eighth "
Ninth _
Tenth
Ele\’/gnth
Twelfth
TOTAL

TABLE If
" Certified Personnel Employed

Number of Certificated Personnel Employed

A. Bilingual
1. Target group
2. Other

B. English-speaking
1. Target group
2. Other

TOTAL

Supplementary statistical data gathered during the’
operation of the program are shown in Table iil.

TABLEIN
Supplementary Statistical Data

A. Total bus miles 13,394
8. Health examinations 6

C. Heatlth referrals 4

D. Dental examinations 234
. Dental referrals - 808
. Breakfasts
. Morning snacks
. Hot lunches

Afternoon snacks
. No. of teachers
. No. of aides -
1. Target group
2. Other N
3. How many are bilingual
. No. of volunteers
1. Target group
2. Other ) Total 5 -
Eye Exams -
Eye Referrals

Total 14

Objectives and Evaluation Plan:: ]

1. To improve the receptive and expressive standard
English vocabulary of children in the program. .

To evaluate this objective the receptive and expressive-
vocabulary inventory was to be administered to the children
when they initially entered thc program and pcrlodlcally
during the six- weeks summer session. Growth was to be
reported as to the increase in vocabulary items identified.

2. To improve the rcadmg vocabulary of childrep_in the
program.

To evaluate the’children’s reading vocabulary growth, the
Dolch_Basic Sight Word List- was to be administered when the
child initially entered the program and periodically during the
six weeks summer session. If a child could identify more than
190 of the Tolch Busic Sight Word List he was ro be assessed

with the vocabulary items from the Mirant Readigh

H ‘rst'




MALHILR COUNLY

luventory. Grow=1 was to be
vnc:lhulur\' items ientified,

3. To improve the academic readiness ability of the
..Iuldun in the program.

To evaluate this objective the Preschool Academic Checkiist
was to be administered when the childirn initially entered the
pmgr:ﬁn and periodically during the six  weeks  session.
lmprovement was to be reported as tee the nennber of new
skills acquired. This objective was 10 apply only to those
children who received instruction i academme readiness
activitiesh .

Methodology:

The Malheur Area used a snique system for reporting their
obictives. activities., materials aud cvaluation plan for cach of
their summmer classes. The above mentioned sectious of the
program were set out in chart form. Tliese charts have been
included i this report and they provide the description of the
project. JTHSTES an excellent way 1o report the objectives.
activities, materials and evaluation plan that are used in the
program. This type of reporting svstem lias been used in other
federal and state programs, but this is ‘the first time this
eviluator has. seen this type of reporting used in a migrant
program. b is felt that it is exemplary and should be
comsidened for use by other arcas.

In addition to the academic programs. a music program was
to further develop both Englisl and Spanish vocabulary of the
students and help thew appreciate sheir eulture through songs
and dunces. The music program was terminated with a fiesta
_which was given for thesyprents ind fricwds of the children.
The children entertained with ongs and dances that they
learned dafimg thiesdmner nusic prograny.

\ P.E. program was also conducted and this prograim was
designed to introduce, organize and instruet the students in
physical exercises. An ewphasis’ was placed on tmubling,
gvomastics and  physical ftness skills for each child. A
svimming program was also conducted and it was reported
that approximately
end of the six weeh program. The ten and cleven year old
students were taken 10 a nearby bowling ceuter for two weeks
_ of bowling mstruction. To culminate their lessons a bowling
tournament was hekd with wrophies-awarded to lour ten yeur
olds and four eleven year olds. . -

Physical education and music instructors organized the fast
day of sunumer sehool as a play day. Participants included all
the staff and students. Special awards were presented 10
children according to their abilities. The program was
composed of a sing-along in the school gym which was

25 wonswinmiers were able to swim at the

"7 followed by a swinuning party. In the afternoon track events

were held for the teachers. aides aud students. First and last
place trophies were awarded in these events, ’
Results: B} .

Tables IV und V present the results of the Presel.ool
Academic Checkbst for the two five year old classes. InTable
IV. scores for eleven students ar, reported while on Table V

reported as to the inercase m”

TABLE IV
Preschool Academic Checklist
Summary Sheet

Matlieur Summer Preschool - CA 5

Task

Knovss his name .

Arithmetic
Counting 1~5
Counting 1-10
Counting 1-20
Counting Objects 1-10
Naming Numerals 1-10
Matching Numerals to Objects 1-5
Recognizing Shapes:
Rectangle
Citcie
Square
Triangle
Recoynizing Size:
1 Big
R R 11
Knowledage ot Time:
Get up
Eat lunch
Goto bed

-
NeREWLe

NWW 0o eNoon

Reading

Recognizing Rught and Left:
Right
Left

Recognizing Cifference Be.ween
Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:

izing Sounds:”

-
R “

Recognizing Worscs:

D
cp:n;agg-ua-u

- girl

CumuwON WNN=WN

COCO==w

ON N WW

VNNLBOUN Uemwaah OVWOOWN

-
- 000

-,
- -

»

»

i

Writing
Writ:ng My Name
Writing Numbers

S

Colors
Identify by Pointing:
red

blue

green

orange

vellow

white

black

brown
Identify by Naming:

orange

black -

red_.

green

yellow

blue

brown

white

- -
VOV=000

-
WNNOvVOVNY

L N QN

Telling Time
- Clock 1 -~ 9:00 or 11:45
Clock 2 - 4:30

i
.,...)

Recogrizing Coin Money
Penny
Nickel
< Dime
Knowiledge of Money
[Five pennies/ong mickel
Dime/two nickels

\4—?5%%&\ for six studentsarereporfed. As can be seen on both
[ lC“"‘“‘ ,

Pru |m-‘ Provided by ERIC

.
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=

Mary Ann Burrows, Nora Ballou, & Lillian Yashimishi

Teachers: Malheur Migrant Summer School
Ontario, Oregon
Aides: Susan Aguilar, Angie Serrano, and Margaret Toscano )
Age group: 5 and 6 year olds — Preschool : /
L4
Objective Activity Materials Evaluation
To introduce a heginning English  Experience Charts Oral Language Outline
program to non-English speaking Individualized instruction ./

students

according to needs

-

“To improve a childs’ receptive

"
Field trips

Hap Palmer Rhythm

Receptive and Expressive

and expressive English Language experience stories Activities (Records) — Vocabulary Test
vocabulary and charts Peabody Kit
. Individualized instruction Films from I.E.D. o
— " according to needs Records and Filmstrips
Language development Flannel board
groups Oral Canguage Outline _—
i Distar Language System —t -
Beginning Fluency in English -
To develop reading r)gdinm Individualized instruction Cuisinair Rods Preschool Academic Checklist
skills < . Wooden Puzzles - -
) ) Continental Press
Flannel Board B
- Visual Discrimination Charts
and Transparencies
- Alphabet Bingo
First Talking Alphabet -
To develop simple math and Small group participation - Cuisinair Rods Preschool Academic Checklist
color concepts Individualized instrifction - Flannel Board
- ) . Number Bingo I ——

Sullivan Math Readiness

To provide cultural information

Arts & Crafts — Pinata
Bilingual instructicn

Spanish Records
Culturally oriented Books

Boise Zoo — Albertsons Bakery —

—

.

Field Trips

A

Fire Station = Duck Hunting-Oregon Slope Quarry — Boise Airport — Window shopping at Plaza
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Teachers:

Aides:

Age Group: 7 year olds

MALHFUR COUNTY

Norma Ferrel and Mel Munn

Olivia Garza and Maria Sifuentes

Malheur Migrant Summer Schoo!
Ontano, Oregon

R

Objective

Activity

Materials

Evaluation

To introduce a beginning English
- program to non-English speaking
students

ESL Program

introducing English
Spanish paperbacks

To improve a childs’ receptive
and expressive English
vocabulary .

Language development
groups

Language experience stories

Field trips

Peabody Language

Development Kit
Ora!l Language Outline
Beginning Fluency in English
as a New Language
Sounds | Can Hear

Receptive and Expressive
Vocabulary Test

To develop reading readiness
skills =TT -

Individualized instruction

Continental Press

- First Talking Storybook

Preschool Academic Checklist

To develop simple Math and
color concepts

Individualized instruction
according to needs

i
Continental Press
Peabody Language
Development Kits -

Preschool Academic Checklist

s

To identify beginning letters and
sounds

A

Individualized instruction
according to the child’s
needs ~

Hoffman
First Talking Alphabet _

Preschoo! Academic Checklist

vt i 2.

To improve a child's reading
vocabulary

Language - experience stories
Dolch flash cards .

Ginn Basic Cards
Dolch Crcssword Puzzies

Dolch Basic Sight Word List

To improve a child’s self concept
and understanding Aof others

Classroom discussions and
small group meetings

Developing Understandiné of
Self and Others Kit

To provide cultural infofmation™ ~

Daily Music Classes
Oral Reading to the
classroom

-Bi-lingual instruction

Spanish Arts & Crafts -

. Spanish Records

Spanish printed books
Culturally oriented books

Field Trips

Argus Observer — Home Dairies — Caldweil Fire Station — é{over Club Potato Chip Factory

Manns’ Creek Forest — Albertsons — Boise Airport — Boise Zoo — Livestock Commission

.

/




"~ Teachers:
Aides:

Age Group:

e

8 year olds

\l.\‘L!ll"l'R COUNLY

Jack Putnam and Cathy Cramer

Cathy Pina and Roma Gallegos

~

Malheur-Migrant Summer School
Ontari0, Oregon

Objective

Activity

Materials

Evaluation

To introduce a beginning English
program to non-English speaking
studeiits

ESL program

Introducing English
Spanish paperbacks
My Pictionary

To improve a child’s receptive
and expressive English
vocatulary

Language development groups
Field trips ’
Language experience stories

&

S.R.A., Language
Development Kit

Sounds | Can Hear

Beginning Fluency in English
as a New Language

Peabody Language
Development Kit

R eceﬂg_t_;ive—E xpressive
Vocabulary Test

To develop reading readiness
skills .

Individualized instruction
according to needs

a

Continental Press
Firs( Talking Storybooks

Preschool Academic Checklist

To develop simple math & color
concepts

Individualized instruction
- according to needs

Continental Press 7’

Peabody Language
Development Kits

Motivators Math Path,

Preschool Academic Checklist _ -

To identify beginning letters and
sounds -
- 1

lndividualizéd instruction
“according to needs

Hoffman First Talking
Alphabet
Second Talking Alphabet

Preschool Academic Checklist

To improve a child's
vocabulary

reading

-

Language Experience
Dolch Words groups

*
[N

Durrell Murphy Kit

Scott Foresman Linguistic

Scott. Foresman Match and
Check Blocks -

Dolch Rear 2rs

Phonics Game Kit

Lyons and Carnahan -

Dolch Basic Sight and Word

List .

To provide wlfuﬁl iriormation

Daily Music Classes
Oral Reading to
clascroom ;

Bilingual instruction
Spanish Arts & Crafts

the

Spanish records
Spanish printed books
Culturally oriented books

To improve a child’s self concept
and understanding of others

Classroom discussion and
small group meetings

Developing -Understanding of

- self and others kit

Field Trips

Boise Zoo — Boise Airport — Air National Guard — Ann Morrison Park — Idaho Déily Statesman
Caldwell Fire Station — Manns Creek Forest Park — Eddy s Bakery — Clover Club Potato Chip Factory —Albertsons

L3
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MALHEUR COUNTY

Teachers: Virgil Seward and Dean Seward - Malheur Migrant Summer School
4 Ontario, Oregon
Aides: Cathy Sugahiro and Elsa Rosales
Age Group: 9 year olds
Objective Activity Materials Evaluation
To introduce a beginning English _ ESL program Introducing English

program to non-En_g}ish speaking
students - ’

Spanish paperbacks
My Pictionary

To improve a child’s receptive
and expressive Entgiish

Language development groups
Field Trips

Peabody Language

Development Kits

Receptive-Expressive
Vocabulary Test

vocabulary Language Experience stories Sounds | Can Hear
: Oral Language Outline
Schools Families and
Neighborhoods
. Words in Action -
 _F

Rt ‘ -
To identify beginning letters and
sounds

Individualized instrpcfion
according to needs

Hoffman- ;
First Talking Alphabet

To improve a child’s reading
-vocabulary

Language Experience
Tutorial Grouping
Dolch Words Groups

Continental Press
Dolch Readers

Plays for Echo Reading
Readers Digest

Dolch Basic Sight Word List
Migrant Reading Inventory
Word List . -

To improve a child’s self concept
and understanding of others

Classroom di<cussion and
small group meeings-

Developing Understanding of
Self and Others Kit

-

To provide cultural information

Daily Music Classes

-Spanish records

- Oral Reading to the Spanish filmstrips and records

Classroom of Spanish folk tales

Bilingual instruction Spanish printed books
. Spanish Arts and Crafts Culturally oriented books
. Field Trips )
Boise Zoo — Manns Creek Forest Park — Roundhouse in Nampa — Air National Guard i
- = Overnight trip to Hells’ Canyon — Lake Lowell-swimming
’ - - -
Qo o

ERIC =
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" Teachers:

Aides:

Age Group:

10 year olds

MATHELR COUNTY

Roy Takahashi énd Doyal Snyder

3

Linda Sanchez and Leone Frasier

Malheur Migrant Summer School
Ontario, Oregon

Objective

Activity

Materials

Evaluation

To introduce a beginning English
program to non-English speaking
students

ESL program

Introducing English
Spanish paperbacks
My Pictionary

To improve a child’s receptive
and expressive English
vocabulary

]

Languzge development

groups - ..
Field trips
Language Experience- Stories

Peabody Language
Development Kits
Oral Language Qutline
Bumpass Materiais
Auditory Discrimination
- Program :

Receptive-Expressive
Vocabulary Test

To improve a child’s reading

vocabulary

Tutorial Grouping

- Language--Experience Stories

Skits
Dolch Word Grougs

Hoffman
EDL Materials
Success Saries Books
Reading Games-Lyon &
Carnahan ’
_High interest-low level books

Dolch Basic Signt
Word List

Migrant Reading
fnventory Word L.ist

-To provide cultural information

Daily Music Classes

Oral Reading to the Classroom
Dancing L«  ons for the fiesta
Bilingualinstruct. .n -
Spanish arts and crafts

Qur World Neighbors —
Filmstrips on Mexico
Spanish Music

o

Boise Zoo — Clover Club Pota

—

Fiel@ Trips

to Chip Factory — Roundhouse at Nampa — Boise Airport — Manns Creek Forest Park
‘ ] .
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" "To improve a child’s self concept

MALFEUR COUNTY . 83

Teachers: Bob Milosh and Gail Shimojima Malheur Migrant Summer School
Ontano, Oregon
Aides: Vickie Fugate and Narcie Rivera
Age Group: - .77 year olds )
Objective T Activity. R Material Evaluation
To introduce an English program  ESL program Introducing English -
to non-English speaking students Audio Flash Cards - LT
My Pictionary ~ . N
A Spanish printed books -
' \ve;rrl <

To improve a child’s receptive Language development

and expressive English groups
vocabulary Field trips
Language experiences stories
—.and charts

Receptive-Expressive
Vocabulary Test

4

Bumpass Materials

Oral t.anguage Cutline

Peabody Language
Development Kits T

Auditory Discrimination
Program i .

To develop reading readiness, Individualiz>d instruction

math and color concepts

Peabody Language Preschool Academic Shecklist

Development Kits

To improve a child’s reading
vocabulary ) =

— ~The Story-Plays

;
7

Dolch Basic Sigiﬁt Word List
Migrant Reading Inventory
Word List

Alphabet Bingo
Sullivan

Dolch Games and Cards
Dolch story books e
My Pictionary s

Hoffman

Success Series Bocks

Word Craft Frogram

Readers’ Digest

High interest-flow level books

Spanish Arts & Crafts

and understanding of others’and  Bilingual instructior

1 provide him with cultural Daily Class discuss ns
information - Daily Music classes o~

- Dancing lessons for the Fiesta

Spanish poetry records
Spanish oriented books .
Spanish Music

v~

- Field Trips

Albertsons — L/_/n]ber Yard — Gentry Ford & Co, — Oregon First National Bank — Holy Rosary Hospital — Manns Creek Forest Park

Y




_ MALHEUR COUNTY

TABLE V
Preschool Academic Checklist
Summary Sheet
Malheur Summer Preschool CA 5§

TABLE Vi
Preschool Academic Checklist
“Summary Sheet
-Malheur Summer Preschool CA 6

¢ Task Pre Post . Tack . Pre Post
Knows his name 6 6 Knows his name . “10 14
Arithmetic i Arithmetic
Counting 1-5 6 6 Counting 1=5 1 14
Counting 1—10. 6 6 Counting 110 5 9
Counting 1-20 5 6 Counting 1—20 0 5 1
Counting Objects 1—~10 6 6 Counting Objects 1~10- 10 14
. Naming Numerals 1—-10 2 5 _ Naming Numerals 1=10 4 7
Matching Numerals to Objects 1—5 6 6 Matching Numerals to Objects 1—5 7 12
" Recognizing Shapes: Recognizing Shapes:
Rectangle 3 6 Rectangle - 2 9
Circle - 5 6 Circte 6 11
o4 Square 6" 6 Square 5 10
\ Triangle 4 6 Triangle 8 . _J2 -
Recogniziny Size: . fiecognizing Size: o -
Big. 5 6 Big { 10 1a .
Little 5 6 Little ) 8 12
Knowledge of Time: - Knowledge of Time: *
Get up 3 5 Get up - 0 11
Eat lunch . 1 3 Eat lunch — - 0 1
: Go to bed { 3 5 Go to bed e - 4 9
Reading ‘ Reading
Recognizing Right and Left: B Recognizing Right and Left:
Right a 5 Right 8 14
N Left 4 5 Left ¢ 8 14
Recognizing Différence Between Recognizing Difference Between
Words and Picutres 5 6 Words and Pictures 5 10 -
Recognizing the Same and Difference Recognizing the Same and Difference [
Shapes ‘ 4 6 Shapes - 8 \ 11
Letters ) 6 Letters - 8 11
Rerognizing Letters: ] Recognizing Letters:
.. o] 5 a 5 7
i , 0 4 i a 5
n o o] 2 n ., 3 6
P / , 0 1 P ~ 3 5
t - o] 1 - t 3 5
m - 1 2 m : a4 6-
Recognizing Sounds: T Recognizing Sounds:
H J 6 H 4 7
m 4] 2 m 4 7
t ] 1 t PR B
n . [} 1 n ' . 3 6
<] 0 P | p 3 4
d [} 1 d 2 4 s
Recognizir.3 Words: . Recognizing Words: ~
cat 0, 6 cat 2 5
dog -0 5 - dog 1 3
~ -~ red . 0 - 6 red 4 9
chair - 4] 6 chair . [s] 2
door - 2 6 door 3 4
boy 5 6 boy - 1 7
gir! 4 6 girl - ] ‘B
Writing - Writing - o
Writing My Name 1 6 - Writing My Name 10 12
— ~Writing Numbers . i} 5 Writing Numbers - ’ 3 7 e
o Colors _ Colors -
identify by Pointing: identify by Pointing:
red 6 6 - red . 12 14
blue - 6 .6 blue 13 14
green 6 "6 green 10 14
orange . 6 6 " orange ) .12 14
yellow 6 6 yellow . 1 14
white o 6 6 - white ) - 9 14
black 6 6 black . 12 13
brown 6 6 brown 1 13
Identify by Naming: - Identify by Naming:
orange - 6 6 orange R 10 13
black 6 6 black . 9 13
_ red -6 6 red - 13 13
green - - - 5 6 green’ - 7 - 13
yellow 5 6 yellow 10 13
blue_. 6 6 blue 10 13
brown ’ / 5 6~ brown RS 2 13
white J 6 6 white - 6 12
Tolling Time ! - Telling Time .
Clock 1'—9:00 or 11:45 ] 4 Clock 1 — 9:00 ¢r 11:45 - o] 2
. Clock 2 — 4:30 [»] 3 Clock 2 —~ 4:30 — - 0 [}
Recognizing Coin Money Recognizing oin Money . .
_Penny 6 6 Penny ¥ 10 11
Nickel 5 5 Nickel -~ ) 10 11
Dime 5 5 Dime 10 11
Knowledge of Money Knowledge of Money 3
Q Five pennies/one nickel 3 3 Five pe.vies/one nickel S 6
l: MC Dime/two nickels 0 [»] Dime/two nickels 2 2
B
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TABLE Vil TABLE-VIll
Preschool Academic Checklist Preschool Academic Checklist
Summary Sheet Summary Sheet
Malheur Summer Program CA 7 Malheur Simmer Program CA 8
Task Pre Post Task Pre Dost
Knows his name - - K nows his name -
Anithmetic Arithmetic ‘
Counting 15 18 18 Counting 15 i 9 9
Counting 1-10 . 15 16 Counting 1—~10 * 9 9
Counting 120 16 16 Counting 1—20 9 9
Counting Objects 110 17 18 Counting Objects 1-10 9 9
Naming Numerals 1—~10 12 14 Naming Numerg!s 1—~10 8 9
Matching Numerals to Objects 1-5 17 18 Matching Numedalsuae Objects 15 9 9
Recognizing Shapes: ‘Recognizing Silapes:
Rectangle .1 12 Rectangle 5 9
.. Circle 17 18 Circle 7 9
< Sqguare 14 16 Square 8 9
p Triangte 12 14 Triangle . 8 8
. Recognizing Size: Recognizing Size:
Big : 18 18 Big 9 9
Littie 18 18 Little 9 9
Knowledge of T'me: Knowledge of Time:
Get up 7 8 Get up LI 5
Eat lunch 7 8 Eat lunch —-B—r G
Go to’bed - 12 14 Go tobed 4 8
Reading - Reading
Recognizing Right and Left: Recognizing Right and Left: .
Right 15 16 Right 9 9 |
Left 15 16 Left 9 9 i
Recognizing Difference Between Recognizing Difference Between !
Words and Pictures  c.... 16 18 Words and Pictures 9 9
. Recognizing the Same and Difference - Recognizing the Same and Difference
= Shapes - ) - 14 16 Shapes 9 ]
Letters 18 18 Letters 9 o}
Recognizing Letters: Recognizing Letters:
a 16 17 4 a 9 9
i - 15 18 Ly i o 9 9
' n 14 16 n I 9 9
/4L-' - 15 18 [ — 9 9
t - . 16 18 t 9 o
m . o 13 16 m - 8 9
Recogni2ing Sounds: » _ — Recognizing Sounds: :
s 16 " 18 s 9 9
m 13 18 m 8 9
t - . 17 - 18 t
n 12 18 n 6 9
p 14 18 [ 5 7
o 12 18 d, N 2 5
A~cognizing Words: Recognizing Words:
cat 12 14 cat ¥ 8
dog 10 14 dog M 6 8
red i 13 14 red 7 7
chair 1 7 8 chair . 5 7
door j 7 12 door 4 6
-~ boy 10 14 boy 7 7
girl ! 10 © o2 girl ——e 7 7
Writing Writing
Writing My Name ¥ — - Writing My Name 9 9
Writing Numbers — —_ Writing Numbers 9 9
Colobs™ ~ i - Colors
fdentify by Pointing: . identify by Pointing:
red - N 18- 18 red 9 9
blue 18 18 blue 9 9
green - 18 18 green 9 9
—t orange . 18 18 orange 9 9
. yellow . 18 18 yellow ] 9
white 18 18 white 9 9
black - 18 18 black - 9 9
brown hd 18 18 brown 9 9
Ildentify by Namingt Identify by Naming;
orange . 18 18 - orange Q9 9
«  black 18 18 black 9 9
red 18 18 red 9 .9
green 18 18 green ] 9
yeltow 18 18 vellow 9 9
blue : R 18 18 blue Cr 9 9
brown |} - . 18 18 brown P 9 9 -
white 18 18 white 9 9
Telling Time . Telling Time ~
- Clock 1.~ 9:00 or 11:45 17 18 Clock 1 ~9:000r 11:4J5 2 2
- Clock 2 - 4:30 17 - 18 Clock 2 - 4:30 3 6
Recognizing Coin Money . Recognizing Coin Monev
Penny 15 18 Fenny 9 9
. Nickel 15 18 Nickel 9 9
Dime 15 18 Dime ’ 9 9
Knowledge of Money Knowledge of Money
Q Five pennies/one nickel. 10 12 Five pennies/one nickel 5 6
l: MC Dime/two nickeis o 10 13 Dime/two nickels 5 6

Aruitoxt provided by Eic
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TABLE IX

Preschool Academic Checklist—

Summary Sheet
Matheur Summer Program CA 8

Task

i '\ii\lill'l LRCOUNTY

TABLE X )
Preschool Academic Checklist
Summary Sheet

-

Malheur Summer Program CA 11-12

»

Knows his name

Task Pre

Arithinetic
Counting 1=5
Counting 1—-10
Counting 1—-20
Counting Dbjects 1-10
Naming Numerals 1~10 -
Matching Numerals to Dbjects 1--5
Recognizing Shapus:

Rectangls
Circle
Square
Triangle
Recognizing Size:
8ig
Little
Knowledge of Time: »— ..
Get up
Eat tunch
Go to bed

Knows his name

Resding
Recognizing Right and Left:
Right E
Left -
Recognizing Difference Between
Words and Pjictures
Recognizing the Seme ar * Djiference
Shapses -
Letters
Recognizing Letters:
3

Recognizing Sounds:

Recognizing Words:
cat”
dog
red
chair
door
boy
girl

Arithmetic
Counting 1§
Counting 1—10
Counting 1-=20
Counting Objects 1-10
Naming Numerals 1-10
Matching Numerals to Dbjects 1-5
Recognizing Shapes:
Rectangie
~ Circte
Squere
Triangle
Recognizing Size:
Big
Little
Knowledge of Time:
Get up
Eat funch
Go to bed v

N=N WL LWLWLWLY WLWww.

Writing
Writing My Name
~ Writing Numbers

Reading .

- 3
Left 3
Recognizing Difference Between
Words and Pictures : 3
Recognizing the Same and Difference
Shapes
Letters
Recognizing Letters:

Recognizing Sounds:

: d
Recognizing Words:
cat
dog
red
chair
door
boy
girl

NW=NNNN NNNNNON

WOLWWW N

Recognizing Right and-Left:— ~= - —— _—vom— .
Right

U,

A
NU-‘NjNN NNNNMN QLOWWWW

[ANA]

il

N W

Colors

Identify by Pointing:
red
blue
‘green
orange
yellnw
‘white
black
brown

identify by Naming:
orange
bleck
red
green
yvellow |
blue
brown
white

Writing
Writing My Name
Writing Numbars

,

ww

Telling"‘rime
Clock 1 —9:00 or 11:45
Clock 2 — 4:30

Recognizing Coin Money
Penny
- Nicket
Dime
Knowledge of Money
Five pennies/one nickel.
Dime/two nickels

Colors
identify by Pointing:
red
blue
green
orange
yellow
white
black -
brown
Identify by Naming:
" orange
black
red
green -
yellow
blue _  »
brown
white

WWWWWWLWW LLLLWLLWLWW

WWWWWWWW WLWLWLWWWWW

Telling Time
Clock 1 —9:00 0or 11:45
Clock 2 — 4:30

-t -

- b

Recognizing Coin Money
enny
Nickel
Dime
Knowledge of Money
Five pe. ries/one nickel
Dime/two nickels

WWw WLw

WW LWL
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Tables IV and V nany of the cloldren possessed the ~halls
assessed - arithmene and color wentification when  they
enrolled. Areas of deficiencies were in recognizing letiers,
sounds and words and both groups showed growth n these
areas. Telling time and knowledge of money were 1Wo areas in
which little growth was shown. 7

Table VI presents e results for the six year old group.
Again, many of these children had initial ability in dentifyving
colors. Areas of deficiencies were in recognizing letiers, sounds
and words, and growth was shown in these areas. Telling time
wis an area in which little growth was shown,

Tuble VU1 presents the scores for the seven yeas old group.
The majority of children possessed most all of the skills
assessed when they entered the program. This was upuually
true’in the area of color identification,

Tables VIIE aud 1X present the results of the Preschool
Checklist with the «ioht year old group, and again it ¢an be
scen that the map  «y of the children possesscd the skills
assessed when thiey initially entered the program. Some eight
year old children had deficiencies in the area of knowledge of
+ and telling time and some growth was shown in this area.

table X presents the cheeklist information for the eleven

and twelve year old group. Only three children were assessed

on a pre- postiest basis and it can be seen that the majority of

" them possessed all of the skills assessed when they entered the

program. Areas of deficieneres were in the knowledge of time
and telling of time, !

Dxta was submitted for all groups on the
receptive-expressive vocabulary test, This test mea.ured the

~child's ability to recognize-and provide names for piclures of
objects in English. All students in all groups made growth in
this area. Some preschool teachers indicated that they did not
feel the test was appropriate fos preschool level children.
R tew ‘Hewi‘.;v'ér"flhc' results indicated that preschool children did
nike growth in their developmeni of receptive and expressive

vocablany . The older chistdren showeu the feast amount ot
growtl on tlis language st However, results mdicated tliat
the clildren were learmng some new words m bnghsh, evan g
this older age level, winch suggests that this 1s an area in which
they should be provided instruction.

Children from the eight year age level and up were assessed
on the Doleh Basic Sight Word List and results provided
indicated that all ¢hildren made growth in tins area.

The two older groups were assessed with the Migrant Word
List from the Migrint Reading luventory, but only initial
scores were provided.

Third Party Evaluator's Comments:

The format used by this area 1o describe their project was
exemplary. It provided a clear, concise picture of the major
facets of the program. This evaluator encourages others 1o use
this type of format.

Evaluative data submitted indicated that children nmd¢
yogress during the swmner. The younger children had skiil
needs as identified by the Preschool Checklist and these, .
most cases, were remediated. The majority of older children
possessed the skills assessed when they entered the paogram. 3t
is recommended that the teachers o1 the older group consider
placing the major cmphasis of’ their program m the readg
area and conduct their evaluation in this area. If m. the
teacl s judgment, they have children who are so dev.ciem
they can not work w a reading progiam:. they should be
provided instruction as their needs are identified in readiness
rreas. It is suggested that the Preschool Acadenne Checklist be
used 1 cvaluate only with those children who are in a
readiness  program. Results of the vocabulary assessment
indicate that this should be used with childien at ail levels
since vocabulary appeared to be deficient with both younger
and older pupils. -
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- ] ’ MARION COLATY . ’ -

~rea Name: - Marion County IED Migrant Education Project
County: Marion
~
Funding Allocated: $133,543 '
Project Beginning Date:  June 1, 1972
Project Ending Date: August 31, 1972
School Session: Summer
Number of Migrant
- Students Enwolled: ~ 459
Introduction: . ' TABLE 1ii
The following districts participated in the summer program: X ;
Barlow, Lake Labish, Mt. Angel, West Stayton, and Woodburn. School Directors ml‘id llomee;lScIlool Consultants
The total number of public school migrant students enrolled ', y
" (459) were divided into grades K through 12 as shown on School Directors Home School Consultants
Tablft‘!. '.[’he_re were no nonpublic school mi_gr_ant_ chi_ldren Torget Group 2 Target Group , 6 )
participating in the program. The personnel participating in the ~ Bilingual 3 Bilingual 7
program were 22 teachers, 22 aides, 17 volunteers, 5 school Other 2 Certificated 1
directors and 7 home-school consultants. Table Il presents the TOTAL 5 TOTAL 7
. number of certified personnel empioyed. Table HI presents the P p.
number of school directors and home-school consultants - T ABLi-Z v
employed. Supplementary statistical data gathered during the
implementation of this project are presented in Tabie 1V. Supplementary Staristical Data_
TABLE1 A. Total bus miles 24,330
. 8. Health examinations - 80 -
Migrant Students Enrolled C. Health referrals 49"
D. Dental examinations - 263
,,G""'l — , E':':'a“ — ‘;?; E. Dental referrais 105
Fiest Pt 659 F. Breakfasts =" 14,250
Second 64 344 G. Morning snacks 13,958 -
T;ﬁrd N 54 26-1 H. Hot lunches 16,159
Fourth a6 24'2 1. Afternoon snacks 11,799
Fifth 8 16:7 J. Nn_of teachers 2
Sixth 2 156 K. No.ofaides
Seventh 1 04 1. Target group . 16
Eighth 1 1.0 2. Other B 6
Ninth 1 1.0 3. How many are bilingual 17 Total 22
Tenth 0 0 L. No. of volunteers
~~Eleventh 0 - 0 - 1. Jarget group . 10
- Twelfth 0 0 2. Other 7 Totat 17
TOTAL 459 268.2
. . TABLEH Objectives and Evaluation Plan:
Certified Personnel Employed ) ,
Numbeor of Certificated Personnel Empioyed {FTE) Preschool
A. Bitingual - 1. To improve the acade?flic readiness ability of preschool
1. Target Group - ) 5 children.
2. Other aant 6 To evaluate this objective the Preschool Academic Checklist
" B. English-speaking . was to be administered initially to the children when they
1. Target group entered the program and subsequent to this continual data was
2. Otner 1" to be collected as to the number of new skills acquired.
2 Improveme,,. was to be noted as to the number of new skills
TOTAL R

acquired.
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2. To improve the receptive and expressive syntactical
I.mLuuLc ability in standard English of preschool children.

To evaluate this objective the Northwestern Syntax
Screening Test was to be administered initially te the children
when they entered the program and subsequent to this
continual data was fo be collected as to the number of new
language skills acquired.

linprovement was to be noted as to the number of new
skills acquired. -

Elementary -
3. To improve the academic readiness ability of clementary
children..
- Toevaluate this objective the Preschool Academic Checklist
o-be administered initially to the children when they

- entered the program and subsequent to this continual data was

to-be collected as to the number of new skills wcquired.
Improvement was lo be noted as to the number of new skills
" acquired.

4 To improve the receptive and expressive syntactical
language ability in standard English of elementary age
children.

To evaluate this objective the. Northwestern Syntax
Screening Test was to be administered-initially to the children
when they entered the program and subsequent to this

continual data was to he colkcted as to the number of new
language skills acquired. Improvement was to be noted as to
the number of new skills sequired.

These two objectives applied to those elementary students
who in the teacher’s judgment were so deficient in academic
readiness and language development they could not benefit
from a fornalized reading program. Objective 5 applied to
those students involved in a formatized reading program.

3. To improve the reading ability of elementary children.

To evaluate this objective an informal reading inventory
was to be administered to the children on a pre- posttest hasis.
It an informal reading inventory was not used an appropriate
reading test. was_ to.be used. Improvement was to be noted as
to the dmuruuc in the child’s pre- and posttest scores as
reported in grade equivalent scores.

Methodology and Results: .

Since there were five different districts participating in the
project, the programs used in each district are described
separately. After a deseription of the program the results
obtained by that district are reported. Therefore, this section
of" the report will differ from the other reports found in this
document. The programs are described in alphabetical order.

Barlow: This school provided- services to approximately 18
migrant children. There was both a Title | and day care center
program conducted in conjunction with the migrant program.
An open class format was conducted and there was no definite

%.;:‘.,_';’fcurriculum planned for the children. There were 1 number of

cducational waterials available tor the children to select and
they were encouraged to do so. Besides this type of program
there was a daily afternoon swimming program. The children
were exposed to cultural activities, through films and

Ot
TABLEV
Preschool Academic Checklist
Summary Sheet
Barlow Summer Program CA 4—-6'4
Task Pre Post
Knows his name 15 16
Arithmetic
Counting 15 13 16
Counting {—-10 1 15
Counting 1—-20 S 10
Counting Objects 1—10 10 14
Naming Numerals 1—~10 4 9
Matching Numerals to Objects 1-5 7 12
Recognizing Shapes: . -
Rectangle 4 11
Circle 12 16
Square 8 16
Triangle - 6 - 12
Recogmzmg Size:
Big 15 16
Ligtle 15 16
Knowledge of Time: _
Get up 4 S
€Eat lunch 3 4
Go to bed -3 4
Reading
Recognizing Right and Left:
Right 8 16
Left 8 15
Recognizing Difference Between -
Words and Pictures 14 16
Recognizing the Sarie and Difference
Shapes 14 16
Letters 12 16
Recognizing Letters:
a3 N 3 9
i 4 4
n - 2 -3
- 1 4
t 2 .3
- m . 3 .3
Recognizing Sounds:
H 2 5
m 1. 1.
t 2 2
n 1 1
] 1 -2
d 2 3
Recognizing Words: -
cat 1 1
dog - - 1 1
red 1 1
chair [+] 0
door (] [+]
- boy 1 1
qir} 0 0
Writing
Writing My Name ., S - S 9
Writing Numbers B 2 6
Colors . -
ldentify by Pointing: .
red 14 16
. blue 1" 15
green 10 13
orange . 12 16
yeliow 12 13
white 12 16
black 12 16
brown 12 13
Identify by Naming: M
orange 13 16
black 12 16
red 13 16
green . 1 12
yellow 12 13
bluc 1" 15
brown 12 13
white 1M 16
Telling Time - ¢ .
Clock 1 —~9:00 or 11:45 o 1
Clock 2 — 4:30 [+) 0
Recognizing Coin Money
Penny - 16 16
Nicket ) 15 16
Dime 16 16
Knowledge of Money
Five pennies/one nickel 3 6
Dime/two nickels 4 5
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presentations from different students concerning their enlture.
The children also went on field trips.

TABLE VI
Preschool Academic Checklist

Summary Sheet

Lake Labish Summer Program CA 56 - "

Task

Knows his name

Arithmaetic
Counting 1§
Counting 110
Counting 1-~20
Counting Objects 1~10
Naming Numerals 1-10
Matching Numerals to Objects 15
JRecognizing Shapes:
Rectangte
- Circle
Square
Triangle
Recognizing Size:
Big
Little
Knowledge of Time:
Get up
Eat lunch
Go to bed

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference

- Shapes

Letters

Recognizing Letters:

nizing Sounds:

Recognizing Words:

BN VORNY

11 INo=

Writing
Writing My Name
Writing Numbers

Colors
ldentify by Pointing:

red
blue
green
orange’
yellow
white
black
brown

. ldentify by Naming:
orange .
black-
red
green
yellow
blue
brown
white

Telling Time
,Clock 1 — 9:00 0r 11:45
Ciock 2 — 4:;30

Recognizing Coin Money
Penny
Nicke)
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickals

ERI
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The migrant children in the program were assessed with the

Preschool Academic Checklist and these results are shown on -

Table V.

As can be seen a number of the children learned to count to
10 or 20 und recognize basic shapes. In the -area of color
recognition many of the children possessed this skill when
they entered the program and therefore little change was
shown. Very few children showed progress in the reading arca
other than to be able to differentiate between right and left.

Lake Labish: The summer program at Luke Lubish was
organized around separate leaming centers in  arithmetic,
reading and science. Each learning center was staffed by a
teacher und an aide. These centers were developed for the
older children in the program and they moved from one center
to another during the day. In addition to the learning centers,
there was a primary program designed for children at both the
preschool-and first grude level. )

The ajor reason for establishing the leaming centers was
that it could accommodate a wide variety of materials—of _-
various levels in one central location. The individualization of
concepts to be presented could be more closely monitored and
it facilitated teaching by concentrating on one subject area.
Children spent a set amount of time in each of the three
learning centers and there were three” groups of children
moving through the centers at all times. Children were grouped
across age levels so each group might contain a range from two
to three yeurs. Children from special education clusses were
also-integrated into these programs on a regular basis. It was
felt this experience provided a more normal type program for
these handicapped chiidren. The reading center used
Experience Stories, McMillin Readers and  teacher made
materials to develop reading and language concepts. The

-science and math teachers used a great deal of teacher

developed materials to implement their programs.

There was also a program designed for preschool-and first
grade level children. This was conducted in combination with a
day care center. The children were all assessed with the
Preschool Academic Checklist and a pretest was also given
with the Northwestern Syntax Screening Test. The children
received instruction in the areas in which their needs were
identified. They received instruction in the Alpha I program
which _stressed phonics and letter recognition. They also
received instruction in color recognition, number recognition,

_and in oral English language development. The morning session
included handwriting acitivities and instruction in sight word

development on the Polch Word List. There was also dancing,
singing and exercise programs. An art program was conducted
in which the children had an opporiunity to paint, mold in
clay and make paper-mache models. The afternoon program
was integrated with the day care center and followed a
traditional day care program. -
Tuble VI presents the scores on the Preschool Academic
Checklist for the preschool children. It can be noted that
many of the children knew the concepts assessed when they
entered the program. This was especially noticeable in the

f
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areas of “shape recognition, size recognition, recognizing the
same and ditTerences in shapes and letters and in the area of
color recognition. Children progressed in the arex of letter and

sound recognition. Very minimal growth was shown in woru

recognition and telling time.

Préschool children were pretested with the Northwestern
Syntax Screening Test but no postiest was given and continual
daia was not Kept. There was no other evaluated data
submitted for the children in Cike Labish.

Mt. Angel: The Mt. Angel program consisted of three
preschool classes. one. fist grade, one second and third
combination and onc fourth through sixth grade class. Each
teacher had an aide and NYC volunteer in her classroom.
There was a director and a home-school consultant.

The preschool program provided school readiness activities,
language development in both Spanish and English. and
instruction in writing and science. In addition, art activities,
music activities and a physical education program, which
included a daily swimming program, was conducted. Children
also went on weekly field trips to such places as the Portland
Zoo, the cicus, the Enchanted Forest in Salem and the beach.

The program at the first grade emphasized traditional first
grade activities. which included alphabet writing, instruction in
the Dolch Word List and formalized reading, math and
language instruction. In addition to this music, art and PE
activitics were provided.

The second and third grade program emphasized phonics
development and reading activities using SRA Reading Kits
and the Random House Reading Program. Instruction was also
provided in arithmetic. Langudge programming was corducted
with the Peabody Language Development Kit and a spelling
progeam was also conducted. In uddition, art and science
activities were included.

In the tourth through sixth grade class a reading program
was conducted where children were involved in independent
reading activities and in developing word attack skills. A
number of reading games were also used. A social studies unit
entitled “A Study of Our Environment,” which centered on
the cause and effect of the problems of pollution and litter
was conducted. In this unit children participated in committee
work. learned to use reference material, went on field trips to
tree farms. reservoirs and pulp mills. Math programs were also
provided which emphasized problent solving and development
of basic arithmetic computation skills, A language arts
program was conducted which emphasized activities related to

. the development of positive human and race relations among
students. In addition to these programs, activities such as
creative writing, music, P.E.. art and swimming were provided.

Bilingual programming was emphasized throughout the
total duay with all groups of children. This was an important
aspect of the program tfor many of the children. All children in
the program were assessed on various evaluative instruments to
determine the type of skill instruction they should receive.

Tubles VH, VHI and 1X present the results from the
Preschool Academic Chiecklist for the children in the preschool
program. ‘The groups mide progress in their ability to identify
colors. It can be noted that ail three groups showed minimal

TABLE Vil
Prescliool Acidemic Checklist
Summary Sheet

Mt. Angel Preschool

Task

-
o

Knows his name

-
o

Arithmetic

Counting 1--5
Counting 1- 10
Counting 1--20
Counting Objects 1 =10
Naming Numerals 110
Matching Numerals to Objects 1-5
Recognizing Shapes:

Rectangle

Circle

Sgoare

Triangle
Recognizing Size:

Big

Little
Knowledge of Time:

Get up

Eat lunch

Go to bed

Wb 0B 0OOW ~NGaNGOW

- b -
CO0OY VOLVARO

wwE ©o

Reading

Recognizing R-ght and Left:
Right -
Left

Recognizing Difference Setween
Words and Pictures

Recognizing the Same and Difference
Shapes -
Letters =

Recognizing Letters:
a

i
n
-p
t
m -
Recognizing Soands:

Recognizing Words:

cat

dog

ted

vhair

door

boy

girl

COVOT00 000000 NeuwawuauN VYO © VO

SN = NN NN =edh HBHBNNWE VO

Writing
Writing My Nome
Writing Numbers

[S )]

Colors

Identify by Pomt‘ng.
red
biue
green
orange
vellow
wlh.te
black
brown

Identify by Naming:
orange
black
red
green _
vellow
blue
brown
white

WWWRWWAD DAABBBOWN -

Telling Time
Clock 1 - 9:000r 11:45
Clock 2 — 4:30

Q=

Recognizing Coin Money
Penny
Nickel
Dime
Knowledge of Money
Five pennies/one nicke!
Dime/two nickels
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skills in their ability to recognize letters, sounds and words.
when they entered the program. However, they showed
progress in these areas except for the thiree to six year old
group. All three groups showed improvement in the arithmetic
area.

Tables X and XI present the results of Northwestern Syntax
Screening Test. It can be noted that the three to six year old
group showed growth in almost all areas assessed at both the
receptive and expressive levels. The older group of children,
CA 5-6, possessed many of the language skills assessed when
they entered the program and therefore the number of pupils
acquiring new skills was less than in the younger group. This
older group did show progress in responding to questions at
the receptive levél. One pruschool class was given the pretest
on the Northwestern Syntax Screening Test but no continual
data was kept, so improvement could not be reported.

Table XII presents the scores on the Preschool Academic
Checklist for the first grade children. Tt can be noted that on
almost all the skills assessed, the majority of children had
mastered the skills before they entered the program and
therefore the number of children showing progress in the skills
was minimal. The most progress was noted in the time telling
and knowledge of money arcas.

Table XIIl presents language scores for first grade children
assessed on the Northwestern Sy ntax Screening Test and it can
be noted that the majority of the children possessed the
language skills assessed when they. initially entered the
program and thus few new skills were acquired. Some growth
was noted at the receptive level on plurals, past tense, reversal

. of subject and object in a sentence and the “this™ and “that”

concept. In the expressive tasks, some improvement was noted
in the use of the present verb tense, recognition of the
pronoun “himself” and the “this” and “that” concept. Also
ability to use complete statemems and question sentences
-increased.

Reading scores for. this group of children were reported.
Twenty-five children were assessed with' the Dolch Word List.
Two knew all of the words on the initial testing and two knew
none of the words but learned all of them during the summer.
Five of the children learned all of the Dolch words up through
the first grade level. One child, who did not know, any of the
words when she entered the program, leamed them through
the primer level.

Reading data was provided for the children in the second
grade and third grade and records were kept on the materials
they  covered in their summer program. These records
indicated that all children were progressing through a number
of different reading programs which included the Hoffman
Reader, SRA Reading Kits, Random House Reading Program,
and a phonics program. Individual data was also kept on the
children’s progress in mathematics and language. All data from
the reading, math and language programs indicated that the
majority of children were making progress in these areas. Some
children moved through a nunber of different programs in the
short period of time they were in the program.

The children in the fourth to sixth grade group were not
given any pre- posttest evaluation. Each child was initially

ALARION ('Ql’N 1Y

Preschool Academic Checklist

TABLE vill

Summary Sheet

v

Mt. Angel Preschool CA 3—6
Task Pre Post
" Knows his name 13 13
Arithmetic
Counting 15 13 13
Counting 1—-10 12 13
Counting 1~20 5 5
Counting Objects 1~10 . 9 12
Naming Numerais 1-10 3 7
Matching Numerals to Objects 1- 5 6 12
Recognizing Shapes:
Rectangle 2 2
Circle 10 12
Square 4 12
Triangle 5 12
Recogmzmg Size:
Big 13 13
Little 12 13
Knowledge of Tume. -
Getup 3 10
- Eatlunch o] o
GO to bed 4 10
Reading
Recognizing Right and Left:
Right 9 13
Left 9 13
Recognizing Ditference Between
Words and Plctuces 1 13
Recognizing the Same and Difference
Shapes 1 13
Letters 13 13
Recognizing Letters:
a - 3 4
i 3 3
n 2 2
P 2 2
t 2 2
m 3 3
Recognizing Sounds.
s - ) 5
m 3 3
t 3 3
n [} 0-
P 1 1
d [¢) (]
Recognizing Words:
cat 1 1
dog - R U 1 1
red 1 1
chair (o] o
door [} 0
boy o o
Writing ™
Writing My Name 7 8
Writing Numbers 3 3
Colors
Identify by Pointing:
red 1" 13
blue 10 13
green 9 13
orange 10 13
yellow 1" 13
white 8 13
black 9 13
brown 8 13
Identify by Naming:
orange 8 13
black 7 12
red, 8 12
green 6 11
. Yellow 10 13
blue 7 13-
brown 4 11
white 7 13
Telling Time
Clock 1 —9:000r 11:45 1 1
Clock 2 -- 4:30 s o (]
Recognizing Coin Money
‘Pennv n 13
Nickel 10 13
Dime 9 13
Knowledg~» of Money
Five pennies/one nickel 2 3
Dime/twa nickels 2 3
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tested on the Wide Range Achievement Test and his
deficiencies were noted. Since only pretest scores were given
there were no scores for comparative evaluative purposes.
However, it should be noted that the teacher used this
information to plan individual skill programs. -

West Stayton: The West Stayton Migrant Program consisted
of one preschoo! class for four year old children, a first and
second grade class, CA 5.6, a class for third-fourth grade
children, CA 6-7. and a class for older children, CA 8, and -
above. Each of these classes was under the direction of a
teacher and an aide. In addition there was a person hired to
conduct the evaluative testing.

At the preschool and first grade level,. the Preschool
Academic- Checklist and the Northwestern Syntax Screening
Test were administered to the children when they entered the
program. From the information acquired, individual programs
were  planned- for the children. The Peabody Language
Development Kit. Level P was used in the language program to

* build vocabularv and sentence patterns. Material from this kit

was used for arithmetic instruction in counting and it was used
in color identification activities. In addition to these academic -
programs, activitics such as cutting, pasteing, painting and clay
work were provided. Music and P.E. activities were conducted

. along-with field trips.

The younger children in the program were divided into two
scparate groups based on their ability in arithmetic, reading
readiness and writing. A great deal of instructional time was
spent with the slower group in number and letter writing.
Those children with more’ advanced skills were moved into
more sophisticated- writing and arithmetic programs.

The first grade progrant’s major empliasis was in the area of
reading and word attack skills. A great deal of instruction was
provided i recognizing and iwriting letters of the alphabet,
identifying long and short vowel sounds and initial consonant
sounds. Vocabulary development was also emphasized.
Reading and writing of numbers was also a part of the
instructional program and children learned to read and write
numbers from zero_to one hundred by ones, fives and tens.
Also some simple addition problems were presented. These -
children also participated in art, music and physical education

activities and they went on a number of field trips during the

course of the summer program.

The older” ¢hildren, grades three through six were all
evaluated when they entered the program and three groups
were organized for instructional purposes. The ihree groups of
children rotated between three sepurate programs for
approximately one half hour daily with each of the three
teachers conducting instruction in reading at various levels of
ditficulty. One teacher stressed the development of sight
words with the Dolch Word List and she directed other
activities such as language games, cross word puzzles, and

- _language experience storics. Another teacher stressed general

language development activities and material used in this
program consisted of McGraw-Hill Spellers, phonics material,
I:m'guuggg-;mes and the Merrill Reading Skill Text Series. The
third group used reading materials such as the Hoffman
Readers and the Language Experience approach to reading: h

P

TABLE IX
Preschool Academic Checklist
Summary Sheet
Mt. Angel Preschool CA 5--6

Task - Pre
Knows his name . 8

Post

-
-

- Arithmetic

-

Counting 15
_.Coynting 1-10 -
Counting 1~20
Counting Objects 1-10
Naming Numerals 1~10
Matching Numerals to Objects 1-9
Recognizing Shapes:
Rectangle
Circle ,. .
Square
Triangle
Recognizing Size:
8ig 11 12
Little 1 12
Knowledge of Time: &
Get up 4 8
Eat lunch 2 10
Go to bed 6 6

QUL NOuONOR
-
OOy HAROOCOON

-

Fieading

Recognizing Right and Left:
Right,
Left

Recognizing Difference S8etween
Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:

.

-

LA =

Recqgnizing Sounds:

-

VONNOOO N -
|
1

'U:"'a“" 3""0:“?
|
SWN=NU =B Ny O NV

d
Recognizing Words: -
cat

o
=
S
5
000000

Writing
Writing My Name
Writing Numbers -

R

Colors |

identify by Pointing:
red
blue
green
orange -~
yellow
white
black
brown

Identify by Naming:

- orange

black
red
green
yvellow
blue
brown
white

- -
owvNQOoOOOw

- -
.

NNQONNON wOaoNaaIN
- -
COOOWOIS

Telling Time
Clock 1 ~ 9:00 or 11:45
Clock 2 ~ 4:30

oo
oo

Recognizing Coin Money - -
Penny .
Nickel

- Dime

Knowledge of Money
Five pennies/one nickel =
Omme/two nickels

NN BN
- e
N&E O NDON
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. TABLEX

NORTHWES;l'EkN SYNTAX SCREENING TEST

Mt. Angel Preschool CA 3-6

. - ] RECEPTIVE TASK

» TABLEXI
NORTHWESTERN SYNTAX SCREENING TEST
‘Mt. A.ngel Preschool CA 5-6. -
. RECEPTIVE TASK

.

| Pre Post Pre Post
- - Nouns ) -
Nouns - - P -
Plurals - 10 12 “P'"""_‘ 7 10
P ive 3 ° Possessive B 5 . 8 9 -
- Verbs _Verbs - .,
’ Present tanse k) 1 Present tense - 9 10
- Past tense 6 1~ Past tense 0 10
. Future tense N a © 1 Future tense . Y 10 .
> N 3rd person * 3rd person -
‘ - Prepositions - Prepositions -
’ in 1" 12 n N 8 10
on 10 12 on 8 10
under 9 1 under . 9 10
- * behind 1 1 Behing .- - 8 10 -
- Pronouns - Pronouns . o
he : 10 1" , he .- 9 10 -
she . 10 11 she . 9 10 -
. her _ 7 12 her . [3 10 3
- their . 7 10 their e e 6 9. 2
“himseif ) 10 12 himsaif . a 9 3
Not Statement - 11 11 I&o} Stetement g9 9 - :
Reversal of Subject/Object - 8 1" Reversal of Subject/Object - 3 9
" "This and That Concept 4 6 This and That Concept 2 10
Question Words , Question Words - —* ’
} _ whb - 7 <10 who ) 5 10
ST N what 3 o what ~ 4 10
- C where- 4 9 where - 4 10
Understanding sentences Understanding sentences .
: statements N 5 11 statements 9 ‘10
: questions 5 8 questions : a 10
u - - — % -
N e T - i -
hd o N
v : EXPRESSIVETASK - EXPRESSIVE TASK . -
- Pre Post Pre Post
Nouns Nouns - . B
Plurals 6 9 " Pluraig i . 8 8 .
- Possessive - 5 ‘8 Possessive - 6 - 8"
~Verbs - i Verbs - ) y
Present tense . - " 1 Present tense _ 9 ~g
Past tense 3 7 Past tense 7 - 9 v
- Future tense 3 5 Future tense — 6 8
3rd person 3rd person - -
Prepositions Prepositions . . ~ B -
) - in 10 - 10 in : ’ 8 2
on T 5 8- on - - 8 9
under 5 8 under - 8 9 -
- behind ooc B b ‘9 behind - 8 9
* Pronduns ) - - Pronouns -
he 9 10 . he 9 9 -
B R his 5 6 his 6 6
S~ s 7 - she 0 __ 11 she 9 9 R
’ their A 3 5 their S, 7 8
| . - himself : 10 1 himself g, 9 9
' .~ NotStatement 9. g Not Statement - - - 9 9
. B - Reversel of Subject/Object 5 10 Reversa! of Subject/Object- - - 8 ‘8
-This and That Concept 3 6 This and That Concept - 8 9 -
Question Words Question Words
- who co- 8 8 who S 9: ;
what 6 9 what 8 9
whers "6 8 where 8 9
~ Understanding sentences Understanding sentences _
Q " -~ statements 3 7 statements- 8 9 .
3 3 questions _ 8 9

E MC ’ questions

PAruntext provided oy enic [N
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TABLE Xl
Preschool Academic Checklist
Summary Shee:
Mt. Angel — Grade !
Task . Pre Post
Kunows his name . 13 13 .
- Arithmetic - -
- Counting 15 - “ - 13 13
Counting 1--10 - 13 13
Counting 120 -1 12
- Counting Objects 1-10 . . 12 13
Naming Numerats 1-10 B - 9 12
Matching Numerz!s to Objects 1-5 . * 13 13
Recognizing Shapes: - t
. Rectangle : b~ 6 9
C g i ) Circle . .- . 9 1
! Square [ 10 12
Triangle 9 12
Recognizing Size:
Big 13 13
K Little . 13 13
- nowledge of Time: » )
3 Get up 7 4 -- .9 10
Eat tunch 9 9
E Go to bed 10 n
Reading -
- Recognizing Right and Lefu: -
Right B - 10 3
3 ~ Left _ 10 13
3 , Recognizing Difference Between R
E Words and Pictures - 13 13
o Recognizing the Same and Difference
‘ Shapes T ) 13 13
Letters - 13 .. 13
Recognizing Letters: B - )
a - To- 12 13
. i . . 13 13
n ~ - -13 13
] 12- 12
St 12 12
m 12 12
- Recognizing Sounds: :
s - 12 12
m 12 12
B - 1 12
n _ - 12 12 -
- P - 9 AR
- - d 9 10
Recognizing Words: - .
cat . 9 10
- dog 9 10
red 10 11
chair ) = 8
door B . 5 7 -
boy ) B B 8 9
. gir) . B - - 8 9
Writing . - .
Writing My Name . - . .13 13
Writing Numbers . . ST s o 13 13
Colors -
- Identify by Pointing; - - .
; . red o DR - - 13 13
‘ - blue - , - .13 13-
| green E - 13 13-
| - orange ) - - .13 13
: R yellow 13 13
white B - - - 13 13
[ black - 13 13
| brown . 13 13
fdentify by Naming: _
} orange- ) 13 13
> black - . = - 13 ‘13
| red 12 13
reen 13 13
| - “yeilow o . , 13 -3
} blue - 13 13
‘ ~ brown - ) B , 13 13
_ wnite . B ) 13 1.3
Tetling Time -7 L
- Clock 1 - 9:00 or 11:45 - 3 127
Clock 2 ~ 4:30 1 4
Recognizing Coin Money .
Penny B - 13 13
Nickel © i 13 13 -
Dime 13 13
Q Knowledge of Money_
g Five pennies/one nickel . - 1 9
E lC Dime/two nickels - i - [} 6

Aruitoxt provided by Eic:

TABLE X1
NORTHWESTERN SYNTAX SCREENING TEST: -
" Mt. Angel -Grade I -
RECEPTIVE TASK .-
-
_Pre Post
Nouns . ) - T
Plurals | R . B - 9 12
Possessive ) . 12 14
Verbs ! .
Present tense - - AR 13
Past tense ’ I 12
Futdre tense  ~ } 9 * 12
3rd person . R
Prepositions - - - .,
in . L 14 14
on - : - - 13 13
under - . 14 14
behind . g :, 12 13
" Pronouns i i
he T B 14 14
she T . o . 14 14
" her . . - 14 14
" their - -14 " 14
himselt - - - - - 14 14
Not Statement - e v 14 . 14
Reversal of Subject/Object . - T 7 - 01
This and That Concept ' -7 14
Question Words T .
who - o . 1 13 -
- what . . . " 12
~_ where- . , - _3 14
Understanding sentences
statements - 9 1
questions . S A i 6 - 9
H - i
. EXPRESSIVE TASK °
: Pre Post
" Nouns - B o T
Plurals 10 10
Possessive - . © 9 10

Verbs " -, - -

Present tense i . 7 12
Past tense - . 3 ) ) . - 10 10
~_ Future tense « * 12 13

_ 3rd person -

Prepositions - B
in - o S K 14
on ’ - 1 13
under . - 13 13
behind .. 10 13

Pronouns B o
he . . 12 13
his - _ 12 13
she ) 1 13
ther . : 10 12
himself L 7 9

Not Statement P . .- B .14 14

Reversal of Subject/Object . 2, 3

This and That Concep: -7 "

Question Words - . -

- who - -6 9
what B - : B I 12
whera - 12 13

Understanding sentences ’ -
satements B - 1 1

*questions N - ) 5 10
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TABLE XIV TABLE XV
. . . . .
Preschool Academic Checklist Preschool Academic Checklist
Summary Sheet Summary Sheet
“ West Stayton Preschool CA 4 West Stayton Program CA §-6
Task Pre  Pout Task Pre  Post_
Knows his name 19 19
Knows his name 13 13
Arsthmetic
Arithmetic Counting 1 -5 . 15 15
Counting 1-5 10 1 Counting 110 15 15
Counting 1-1C 5 6 Counting 1-20 1 12
Counting 1-20 L] ] Counting Objects 1-10 15 16
Counting Objects 1—10 6 7 Naming Numerais 110 7 8
Naming Numerals 110 ] 0 Matching Numerais to Objects 1% 9 11
Matching Numerals to Objects 1—-5 0 0 Recognizing Shapes: -
Recognizing Shapes: Rectangle . 5 7
Rectangle - 1. 1 ¢ Circle 12 12
Circle 4 6 Square 10 10
- Square 3 s Triangle 6 -8
Triangle A 2 2 Recognizing Sizer L
Recopnizing Size: - Big . 12 12
Big 12 12 Little . 1 12
Little - 13 13 Knowiedge of Time:
Knowledge of Time: Get up - 2 7
Get up - - N . 5 9 Eat lunch " 3 5
g:: lum ' 2 1‘2 R Go to bed 6 10
- w 9 1
- . Reading —o -
Reading . Recognizing Hight and Lm,
- Recognizing Right and Left: - Right 7 9
Riget ) 1 4 Left - .7 9
Left ) - 1 -4 Ru,ogmzmr Difference B'twoon
Recognrizing Difference Between , : Words and Pictures’ 12 12
Wards and Pictures . *7 9 Recognizing the Same and Difference -
Recognizing the Same and Difference: . Shapes 12 12
- Shapes 6 8 Letters 12 12
Letters 8 " Recognizing Letters: .
Recognizing Letters: B B N 8 9
8 - 7, S g g B 4 -5
i s - : 7T ey - 3 4
- 0 : - 0 0 P 4 6
P - - [} 0 t 4 5
-t - 0. 0 m 5 6
m - - - 0 0 Re +*n2ing Sounds:
Recognizing Sounds: : : - 4 5
s "0 0 N -4 5
m 0 0 2 4
t R 0 ] n . B - 1 2
- - = = P . : 2° 4
[} - - d . R - . 2 5
d - - - Recognizing Words: -
—Recognizing Words: cat B
& S = b
_ 0 r
‘r’:d', 0 0 chair 1 2
chair o - 0 " door 0 - 0"
door 0 0 boy = 0 1
boy : N o "o ] oird . ) o 2.
Writing T - erting“' B _ . . -
" Writing My Name - 0 (1] Writing My Name 10 1"
Writing Numbers R S 0 Writing Numbers G . 6 7
- - em———
Colors - Colors . )
identify by Pointing: = .~ Adentify by Pointing: .
rod - 9 13 red 1 k)
blue -~ . 5 8 biue - 1" 1
green B - . 7 9 green - " "
© orange 9 10 orange 1 1
yetiow -8 8 - yeliow 9 1
‘white 8 8 white * 10 "
black - . - 7 10 black 1" 1
brown 6 8 . brown -z " "
tdentify by Naming: - identify by Namino' -
- orange 8 9- orange - 8 "
" bisck - 6 7 black - 1 1
red 7 9 _red 10 "
graen 5 6 oreen 10 1
yellow - 5 5 yvellow 9 1
. biue ~ 6 ? biue 10 1
T brown B -3 5 brown " A
white 6 7 white " 11
Teiling Time T Telling Time
~ Clock 1 -9000!11 145 0 0 Clock-1 —~9:300r 11:45 — -
- Clock2 —4:30 _ ) - o 0 Clock 2 — 4:30 - -
Recognizing Coin Monay Recognizing Coin Money - -
anny 12 13 Penny : 9 10
Nickef 4 T4 Nickel ) 6 9
Dime 7 7 Dime 8 9
Knowiledge ot Money - . Knowledge of Money
Five pennies/one nicke! -1 1 Five pen...es/one nicke! 5 8
Dime/two nickels [+] 0 Dime/two nickels 2 4




- vowel sounds and initial consonants
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Table XIV prescnts the results of the Preschool Academic
Checklist for the younger children in the preschool. It can be
noted that the number of children who could recogr ize letters,
sounds and words did not increase during the course of the
program. Also in the area of writing, both name and arumbers,
no increase wWas noted. This Was interesting since the program
description for this class indicated that an emphasis was placed
upon recognizing letters and their sounds. Other assessed areas
indicated that some growth was made, however, the difference
between the pre- and posttest scores indicate a minimal
number of children acquired new skills.

Table XV presents the Preschool Academic Chiecklist data
for the older group of children, CA 5-6. It can be seen that a
minimal amount of growth was made by this group asmost of
the group possessed the skills assessed when they entered the
program. It can be further noted that in the area of word
recognition there was minimal amount of growth shown. and
yet this was an area repor*ed as stressed in the mstrucuoml
program,

Table XViI presents the Northwestern Syntax Screening -

scores for the first graders. Here again, the majority of children
could successfully complete the tasks when they entered the
program. In addition, data was kept on the children in this
group who succes, ;ully learned thealphabet, the long and sho'«

s. Eight children
were assessed in these areas and all but-two learned the names
of all the letters of the alphabet. However, it should be noted
that five of them knew these when they entered the program.
All children made progress in their ability to produce the long
and short sounds of vowels and initial consonant sounds.

Again it should be noted that three ol the eight children had -

already mastered these skills before they éntered the program.
There were no language scores reported for the preschool
program at West Stayton.

Reading data was acquired for the older group of children

on Dolch Words and the San Diego Quick Assessment Scale.

Results from the Dolch Word List -indicated that ten of
thirteen children knew the Dolch Words up through the third
grade level when they entered the program. Only three
children did not possess this ability at the second grade level.
The three children who did not know all of the words on the

‘pretest did learn additional words durmg the summer. The San

Diego Quick Assessment Scale gives a grade placement for
children based on vocabulary and results indicated that six
children; increased one grade level on this test, two children

© increased one grade Jevel or more and two children remained

the same. It was reported that because of the high degree of
turnover of pupils twenty»ﬁve students were not included in
the evaluation.

Woodbum: The Woodburn program consisted of two
preschool classes, a first, a second and a third grade .class.

There' was alsc a class composed of third graders through -

seventh graders. Evaluative data was reported for the two
preschool programs, the first grade program and - the

-nonreaders in -the 1hir(:€'rade piogram. The second grade

teacher received none of ¥he testing materials to conduct the

-evaluation and therefore she did not gather evaluative data on

the children. The teacher that had the third grade and older
group also reported no evaluative data on her program.

The preschool program's academic instruction was directed
toward the children's deficiencies identified on the Preschool
Academic Checklist. In addition to academic actiwities, the
children participaced in art, music. and P.E. activities. A
number of Mexican cultural activities were mcluded in the
program.

The academic curricula at the first grade level was based,in
part, on information acquired from the Preschool Academic
Checklist. First grade children who were reading were placed
in a reading program while those children whose deficiencies in
the Preschool Checklist indicated readiness needs were given
“this type of help. The reading program was centered around
the Distar Reading Kits. In addition to these reading activities,
art, music and P.E. activities were presented to the children.
The teacher in the third grade identified the nonreaders and
designed a prereading program for them based on their skills as
identified on the Preschool ( iwcklist. She also provided
language instruction in oral English and she designed an oral
vocabulary program which was supervised by an NYC student.
The teacher-aide in the program worked with the children who
had a higher level of reading ability. The teacher designed the -
daily program and it was implemeated by the aide. The
teacher kept continual track of the progress made by the
children and provided appropriate reinforcement fcr them.

-~ She-also conducted oral language Jessons which were designed

so‘sugplement field trips and classroom experiences.

Tables XVII and XVIIE presents the results of the Preschool

- Academic Checklist for the two preschool groups. it can be

noted that many of the children had abilities in arithmetic and
color identification when they entered the program. It can be
further noted that a number of children did not possess the

- - ability to recognize letters, sounds or words and yet this was

an area in which the group showed very little progress. .

Table XIX presents_the results of the Preschool Academic
Checklist for the first grade group. Herz it can be noted that
many of the children possessed the skills assessed on the

7 Checklist when they entered the program. -

Table XX presents the results of the Preschool Academic
Checklist for the nonreading third graders in the program. .
Only four children were assessed on a pre- posttest basis. It can
be seen that the children could not identify shapes of objects
or recognize letters, sounds or words when they entered the
program. A number of the children could not identify colors.
However, at the end of the program it can be noted that all of
the children assessed learned the shapes and a number of them
learned letter sounds and words. In addition, progress was
shown in their ability to identify colors,

The preschool children were assessed with the
Northwestern Syntax Screening Tests on a pretest basis only.
No posttest scores were available. The third grade teacher
provided informal reading inventory scores for 19 children and
these scores indicated all ch|ldren except one increased in
reading ability.
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TABLE XxV1

NORTHWESTERN SYNTAX SCREENING TEST
West Siayton Program CA 5-6 - Grade 1

RECEPTIVE TASK

behind

he
she
her
their
himeit i B
Not Ststement
Reversal of Subject/Cbject
This and That Concept
I Question Words
who
what
© whaere
Undemmdim, sntences
- stetements
guattions

EXPRESSIVE TASK

MAKION COUNTY

TABLE XVit
Preschool Academic Chechlist
Summary Sheet
Woodburn Preschool CA s

Knows his name

Anthmetic
; Counting 1-5

~ Counting 1~10
Counting 120
Counting Objects 1--10
Naming Numerais 1-10 -
Matching Numerasls to th-cu | -]
Recopnizing snm

Rectangie '

Circle'
sa:uu
Trisngle
Recognizing Swze:
Big
Little
nowlod.o of ‘t‘.rm

En h.mch
Go to bed

‘;
vily sdvo~d

-h
»

e d
orw

- e e
NN el OsDOCw

-
-y

Reading
Rcco.mxm. Right ama Left:

I.on
Recognizing Difference Boﬂmm
Words and Pictures
Recognizing the Seme and Ditference
Shapes
Lettars
Recconizing Lettars: -

-

‘e

Recognizing Words:
cat
dog
- red
chaire
boy =
girt

9
[
-2
1

QOOPDONY =N | 1)

o

-t b £~ N}

-
(1]

-
N oON

i

[

3

'
i

[+ 3-2-1-1- 2% -]

Nouns
Plurais
Pomessive

. Verbs
- Prosent tense -
Past tense
Future tense
. Ird person
. Prapositions

in

on

undes

behind

Pronouns
- he

his

she

their

himelf

Not Statament

Reversal of Subject/Object
This and That Concept
Question Words

who

what

whaere

t

L

9
statements
questions

Writing
Writing My Name
Wmm. Numbon

CMon i o
identify hy Pointing:
red

. biue
woon
orange
- ye'low
white
black
brown -
tdentify by Naming:
orange
black

white

"

NNOBSMIL BIONO 1O

Tolling Time
Clock 1 —9: Nov 11.46
Clock 2 — 4

Recognizing Coin Money
< Ponny

v
Nickel
Dime
dee of M
Five pe.. )ies/one nicket
Dime/two nickels
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: TABLEXVIN. - i TABLEXIX ,
*" - _ Preschool Academic Checigljst . l‘mcbool Academc(.lndslm -
) +  Woodbum PreschoolCA 5 . ) . Woodourn Prognm Grade |
- N “Tosk ] _ Pre [ ; DR ,
) ; S . Tack . . e Pon
B Knows his name 10 " - : « "
- Knows his name : 14 14 -
Arithmetic . - = ) -
. Counting 1-§ - N 7- 8 Arithmetic - & o
Counting 1-~10 - . S | ] Counting 1--5 B . 14 14 r
Counting 1--20 - ? 7 Counting 1-10 " 14 14 -
Counting Cbjects 1-1G .6 0B Counting 120 . 2 13
Naming Numerais 1-10 . 2 - 2 Counting Objects 1—10 12 14
Matching Numerals to Objects 1--5 : [ ] Naming Numerais 1.-10 L ] 9 -
Recognizing Shapes: Matching Numerals to Objects 1-5 - N 2 -
Reclangle _ R 3 10 Recophizing Shapes: =0 B v
- Circle o - 8 12 Rectangle - 10 10 -
Square - .- 8 - 1" Circle - 14 14
‘ - Triongle T $ 10 Square B B3 -1
-Recognizing Size: - Triangle ~ - . - 13 2
Big . 9 12 - Recopnizing Size: -
Little - \ 11" 12 [ ] . 14 14 -
Knowledge of Time: . - - Litle 14 14
_ Get up , 3 3 Knowiledgu of Time: -
- . Ent lunch - -2 2 Get up i} 7 .9
i Go to bed . - ) 3 3 Eat Junch " 5 € B
, n Go to Sed - o e 10 13
’ .‘“"' L - E By
Recopniting Right and Lefr: Co Resding B o - .
Right . 7. 10 w:m N.Mond Lth. - o
> Left ] - 10 Right n" 12
Recopnizing Difference Between - Left - " - 1n
. . Werds and Pictures 58 5 Recopnizing Ditferencs Between - - . e
ﬂoco.r-izin.ms-mmd Ditterence - . Werds | Pictures - 1% . 12
- ~Shapes 3 3 - Recognizing the Seme and Ditterence i - - .
n;cL"';." N . - - 8 -7 ?uan : - o :g :g -
opnizing Letters: - Leteers - .
s 0 3 P ecopnizirg Letters: . .
a - o 1 o 1" 13
n 0 [] [ o " 12 .
- 0 4 n . e - 8 ;]
k] - 0 3 A ] - v R 10 n
m- ] 3 . 9 .
- Recoyniring Soomn - N B m — 10 10
3 - - - -0 2z Recognizing Seunds: E
m 0 2 - 1 3 12 12 -
B | Y ] 1 m ) _10 10
n 0 (] t -9 ]
p . G - 3 n - > ] 9
. . . ] 0 - [ .8 8
| T Roco.nmn. Words: - - d i B z 5 T -
: cat ; _ 2 3 Recopnizing Words: - - B
r i dos - P T 2 3 cat - 4 s
- . red 2 3 dog -3 6
- chair o 0 0 red - ] @- "
door . 1 2 chelr 0 - )
o ‘boy - .Y 3 . door .- oo 1 +
-7 . gl - 1 3 -~ boy - _ 1 - & _
Writing \ . ‘ Writing - - )
 Writng My Narrs - - Writing My Name o 14 1L 3 .
« T Writing Numbers i - - - Weiting Numbers - .8 ]
Colors - . i - Colors
identify by Pointing: - - . identify by Pointing: _
red = - 7 10 - red - 14 14 - - LT
blue - 3 7 10 - bive 14 14 . .
. ooen - -7 10 — Green - < 14 14 : -
orshge 7 9 ornge 14 14 .
yeow - B 7 10 - ysllow - - - 14 14
white 7 3 white i o - 13 - 13 N
i . black 7 13 black - . 14 14 -y
it s e} brown 6 ] brown . . 13 e .
idomin by Naming: tdentify by N-mmn' - ST By LT
orange 6 . | orangs 14 14
black [ 9 black - - . 14 14
- - red & - L d red 14 e -
grem - 8 9 woen 14 14
yellow a S g : yellow - 14 14 -
. e 5 9 bive - 13 13 -
- hrown 4 9 brown . 10 10 -
. white - [ ? white - " 11 B
Tolling Time ) - Telling Time - - - -
Clockla-sﬁcor 11*45 - - 1 1 Clock 1 — 9:00 or 11: As o [ 1] -,
o ) Clock 2 - 4:30 - - Clock 2 ~ 4:30 - i B | i
Recognizing Coin Money - Racognizing Coin Money ST
- Penny o - 3 ~f Panny 14 14
; Nicket 0 3 - Nickel _ - 11 13
i Dime ] 3 Dime ) - - 13 14 -8 -
Knowledge of Monay Knowledge of Monay - N L
Five panmes/one mckel 0 0 Five pennies/one nickel 6 - 10 e
Dime/two nickels 1] 0 Dime/two nickels - 6 - 8 -
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TABLE XX Third Party Evaluacor’s Comments:

Preschool Academic Checklist The degree to which evaluative data was gathered mn thi
Summary Sheet area is commendable. As this was the first summer this type of
Wood P - Grad N evaluation was attempted. this evaluator was quite pleased
burn " 3 Non with the results. Most of the teachers attempted to gather the
Task Pre Pom evaluative data as required in the proposal evaluation plan.
Knows his neme s 4 The teachers were encouraged to gather continual data rather
“"'é‘om;‘ s N N than use 2 pre- posttest design. however, this was not generally
g::::m: ;g s s done. Since many of the teachers relied on a pre- postiest
Connﬂ:: Obijscts 1—10 e e format many of the children were not posttested because they
et o o S biects 1-5 s 2 left the area prior to the termination of the © program. This was

Recognizing Shapes: unfortunate.

Rectangle 0 s

il S s There are some special features of this project that should
an Size: 0 . be highlighted. One was the leaming center concept at Lake
; ' 2 s Labish. This appeared to be an excellent format for a summer
Knowseags of Time: ° 3 program. The idea of integrating handicapped children into the
Gs::::-cn g 4 program was excellent. This program could have been even
Go'te bed 3 P stronger if evaluative data had been gathered. The Mi. Angel
) project conducted a number of bilingual activities that the
T ing Right and Left: staffl felt were needed by the pupils. The staff expressed a
M'-:;m Difference Betwesn desire to have these types of activities evaluated as part of

Worde and Pictures
Recognizing the Same and Difference
Shapes

Letters
Recognizing Letters:
[ ]
7
n
[
t

m
- Recognizing Sounds:

303”30

Recognizing Words:
cat

dog
red
~cheir
door
boy

SPOOCOMD =22NO~ 2WAAND b » ad

Writing ~ )
Writing My Name
Writing Numbers

v |o0oc00o c0co0R c0OCOOW W A& WW

s
identify by Pointing:
red - .

blue -
scoen
ﬂm., -
= yeltow
white
black

brown
.ldentify by Naming:
, orangs -
" bleek
red
ween
veliow
blue
brown
white

=“~OUWOWNO OWWOOOOO

ARDABRAL ABRARLUAL

Telling Time
. Clock 1 —9:000r 11:45
Clock 2 — 4:30

-l

Recogniting Coin Money
_ Penny -
Nickel
Dime

Q < nowledge of l'womv
Five pennies/one nickel

l: KC Dime/two nickels

o0 wwa

W ade

wll Toxt Provided by ERIC

their project. This evaluator agrees and would encourage the
area to develop procedures for evaluating bilingual programs.
Bilingual objectives could be developed as part of the project
and they should be systematically evaluated. The Mt. Anpl
staff also felt that the evaluative data being grthered during
the summer program was much more valuable for the regular
classtoom teacher than the information being accumulated on
the Migrant Record Trinsfer Forms. They felt fhat the

- evaluative data gathered on both the Preschool®Academic

Checklist and the Northwestern Syntax Screening Test should
be forwarded to the child’s regular classroom teacher. This
educator concurs and encourages both the staff and the area
coordinator to explore alternatives for implementing this idea.

The staff of the five programs indicated. that they were

gathering specific evaluative dita on children so they could -

plan individual programs for them. It was observed that the
teachers gathered the individual evaluative data needed to
initiate individual programming but the children were given
group instructions and the individual data was ignored. As an
example, the report from West Stayton indicated that, because
of the chikiren’s identified needs, the teachers emphasized
letter and sound recognition in their instructional programs

but little or no growth was shown in this area on the Preschool -

Checklist. It would seem that if the teachers were providing
instruction in the areas of identified deficiencies, improvement
should be noted. Teachers not only need to gather individual
evaluative data on a continual basis but they also need o
provide individual skill;instruction

As mentioned earlier, this observer felt that the overall
efforts by the teachers in the Marion County area during the -
first summer of this type of evaluation was commendable. The
majority of teachers participated in the evaluative process and
they cooperated in gathering academic data so that evaluation
could be conducted. Thanks must also go to the area

_ coordinator «nd the staff of the ant Service Center for
~ assisting in these efforts. L=
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Central Schoo! District 13-J

Polk

$27,270

June 19, 1972
August 4, 1972

Summer

52

introduction: -

Central School District 13-J was. the only school district
participating in the program. The total number of public
school migrant students enrolled (52) were divided into grades
K through 4 as shown in Table I. There were no nonpublic
school migrant children marticipating in the, program.
Personnel participating in the program were: 1.9 teachers, 5.2
aides, 2 NYC students, 2 workstudy students and 1
home-school consultant. Table I presents the number of

certified personnel employed.
TABLE |
Migrant Students Envolied

Grade

Preschoot

First

Second

Third

Fourth

Fifth

Sixth

Seventh

Eighth

Ninth

Tenth

Eleventh

" Twelfth :
- TOTAL - - : 52

TABLE Il
Certified Personnel Employed
Number of Certificated Personnel Empleyed
A. Bilinguat

1. Target group
2. Other

8. Englishspeaking
1. Target group
2. Other

TOTAL

Supplementary statistical data gathered during the
operation of the program are shown in Table H1.

TABLE I
Supplementary Statistical Data

A. To.al bus miles 3,721
8. Health examinations ]
C. Health referrals 29
D. Dentat exsminations n2
€. Dental referrals 15
F. Breakfasts none
G. Moming snacks 1.253
H. Hot lunches 2,664
I. Afternoon snacks none
J. No.of wachers - 19
K. Ne. of siddes

1. Target group

2. Other Counselor, Aide

3. How meny are bilingual
L. Ne.of voluntesrs

1. Target group

2. Other NYC

Work-study

Muwd&almnl’lm

Preschool . - “:

1. Each child enrolled in the program will show growth in
receplive and expressive standard English Language skills.

To evaluate this objective all children were to be
administered the Northwestemn Syntax Screening Test upon
entering the program. In order to provide continual evaluation,
children would be assessed daily on the major language

concepts. Only those children who received a score in the 25th

percentile or_ higher on the receptive section would be
provided instruction in both receptive and expressive language.
Children receiving scores below the 25th percentile in the
receptive section would bé provided instruction in this area.

Growth was to be reported in terms of the number of the

receplive and expressive language concepts learned.




POLK COUNTY

2. Each child enrolled in the program will show growth in
concept development and cogmitive skills.

To evaluate this objective all children were to be
administered the Preschool Academic Checklist upon entry
into the program. Growth was to be reported in terms of the
number of concepts developed and the cognitive skills learned.

Primary Grades 1-8

-3.-Primary grade children who were deficient in standard
English language development will show growth in receptive
language skills. .

To evajuate this objective all children were to be
administered the Northwestern Syntax Screening Test upon
entry uto the program. In order to provide continual
evaluation, children were to be assessed daily on the major
language concepts of this test. Those children who scored
below the 25th percentile in both areas of the test were to
receive instruction in the receptive language only. Those who
scored between the -25th and 75th percentile in both areas
were to receive instruction in both receptive and expressive
language skills. These who scored above the 7Sth percentile in
both areas were to receive instruction in reading. Growth was
1o be recorded in terms of the number of concepts developed.

4. Primary grade children who were not deficient in
standard English language development, will show growth in
reading skills.

To evaluate this objective children who scored at the 75th
percentile or higher on the receptive and expressive areas of
the Northwestern Syntax Screening Test were to be
administered the Sullivan Placement Test of the Siilivan
Programmed Reading Program. They were to be placed in the
appropriate book according to their test scores. Growth was to
betecordedastothenumberofpagesorbookseompleled
above the original book placement.

Methodology: N

The Central School District Migrant Program was combined
with a Title | reading program. Services provided included day
care, preschool, medical, dental, vocational, inservice training
for staff, work experience for NYC students and practicum
experience for Oregon College of Education (OCE) graduate
students. It was estimated that the number of auxiliary
volunteer staff members numbered at least 36.

The original Title 1-M proposal estimated serving
approximately 190 migrant students, however, this number of
students did not enroll and the total number served was 52.
Due to this fact, on June 30th the equivalent of 7 staff
members were released from the program. It was reported that
the decrease in attendance was caused by hbor camp
conditions and a decrease in number of acres being planted in
strawberries and pole beans and other crops needing migrant
labor. Decreased enrollment was also attributed to the new
federal guidelines deiermining a migrant child’s eligibility for

Tept- oo attendance., - - )
After June 30, two classes, one for four and five year olds

and one for children five years of age and older were operated.
- In the program for the four and five year olds, there were-8

four year old children and 12 five yeaf 'old childien. The four
year old academic program centered around the language
needs of the children, and “the major emphasts was in
increasing their English language vocabulary and sentence
usage. As ability indicated. instruction was provided for the
four year old children in readiness activities assessed on the
Presciiool Academic Checklist. The five year old group was
provided small group instruction conducted both by the
teacher and her aide. The emphasis of this_program was to
teach the readiness skills in which the children were deficie-t
as indicated on the Academic' Checklist. Language
Programming was also provided for children who had
identified needs in this area.

In the class for the older group, the children were divided
into small groups in order to facilitate individualized
instruction as determined by their needs as identfied on the
evaluative instruments used. A master’s level practicum
student from OCE organized and taught language lessons 1o .
groups of children according to the needs shown. The grouping
was determined from the results of the Northwestern Syntax
Screening Test. NYC aides assisted in individual instruction in
academic areas. Children identified as needing instruction in
reading were provided this instruction by the teacher. She was
assisted in this area by work-study students from OCE and a
NYC student. They taught small groups using the Hoffman
Reader. The DUSO Kit was used by the aides in teaching
positive self-concept and self-image skills to the children.

Daily evaluation and lesson analysis was done by the
teacher as she directed the daily planning and programming for
the children. Each days instruction was specifically designed
for individual children or small groups, depending upon their
identified needs.

Both classes conducted activities other than the described
academic programs. Children had instruction in such areas as
music, art and P.E. They also went on field trips and
participated in a variety of miscellaneous activiites.

Results:

Preschool

1. Each child enrolled in the program will show growth in
receptive and expressive standard English language skills.
- Table 1V presents the results of the Northwestern Syntax
Screening Test for the preschool group, CA 4-5." Twenty
children in all were assessed on a pre- posttest basis at this age
level. On every language task assessed, results show that the
group acquired new skills. Growth was especially strong in the
areas of prepositions and pronouns. -

2. Each child enrolled in the program will show growth in -
concept development and cognitive skills. : .

Table V presents the results on the Preschool Academic *
‘Checklist for preschool children, CA 4-5. In all, twenty
children were given pre- posttests. As can be noted, results
indicate growth in all areas. The most growth shown by the
group was in the area of color recognition.
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TABLE IV

NORTHWESTERN SYNTAX SCREENING TEST

Central Preschool CA 4-5
RECEPTIVE TASK

Nouns

Plurals

Possessive
Verbs

Present tense

Past tense

Future tense

3rd peson

Frepositions

n
on
under
behind

Pronouns

he

she

her

thewr

himseli
Not Statement
Reversal of Subject/Object
Thus and That Concept

Question Words

who
what
where
Understanding sentences
<“3tements
questions

_ EXPRESSIVE TASK

NNBABNUVW=0 ObdbdWw

-
NWwo

bWy

Nouns
Plurals
Possessive
Verbs
Present tense
Past tense i
Future tense
3rd person
Prepositions
in
-on
under
behing
Pronouns
he
his
she
- their
himself
Not Statement
-Reversal of Subject/Object
This and That Concept
Question Words
who
what
" where .
Understanding Sentences
statements
questions

Y-

NS00 WRW INNd | w20
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Primary

3. Primary grade children who--are deficient in standard
Enghsh language development will show growth in receptive
and expressive language skills.

Table V1 presents the results of the Northwestern Syntax
Screening Test for the children in grades K-2. Twenty-five
children were giver both the pre- and posttest, As can be seen,
many of the children could successfully complete the items on
the test when they were initially assessed and thus the
difference between the pre- and posttest scores are minimal. It
can be noted that a number of children improved at the
receptive and expressive levels in the abihty to identsfy and use
verbs in the present and past tense.

4. Primary grade children who are not deficient in standard
English language development will show growth n reading
skills. 1

Twenty-six children in the older age gronp were provided
reading instruction in Sullivan Program Readers. A number of
these children were in school for three days or less and a
continual reading program was not initiated for them. Of those
children who stayed in the program for more than a week’s
period of time, one child finished Sullivan Book 6 and another
child finished 103 pages in Sullivan Book 6. One 12 year old
girl started Sullivan Book I, which is about the first grade level,
which indicates that she was quite deficient in reading.

Results were also reported for the children at this age level
on the Preschool Academic Checklist. This was not required in
the evaluation plan, but the results are reported in Table VII.
Results indicate that many of the children were deficient in
the readiness skills assessed when they entered the program.
Final resw’ts indicate progress was made by the group in all
areas. This would suggest that many of these children were in
need of basic readiness instruction. As an example, it was
reported that none of the children could write their numbers

" when they started the program but at the end, eleven of them

could do so.

It was reported that there were two Spamsh speaking
children who could not complete any. of the tests in English.
They were assessed in Spamsh and they learned some English
language skills toward the end of the program. They were able
to count to ten in English-and they learned to read
approximately thirty-five words in English. They were
beginning to use English in answering questions and in .-
requesting information from the teacher. These children
needed and received the assistance of the bilingual aides in the
program. \

Third Party Evaluator's Comments:

Results submitted indicate that the-Central School District’
was able to operate a successful summer migrant program. It
was unfortunate that so few children were enrolled, iess than
half of the number anticipated. However, the district was able~
to reorganize their program and conduct a meamngf ul program
for the children who did attend.

- The results of the language assessment indicated that
children were making growth in this area during the six-week
program. Growth was especially noticeable at the- preschool
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TABLEV
- Preschool Academic Checklist
Summary Sheet
Central Preschool — CA 4-5

POLK COUNTY

Task

Knows his name

Arnthmetic
Counting 1-5
Counting 110
Counting 120
Counting Objects —10
Naming Numerals . ~10
Matching Numerals to Objects 1—5
Recognizing Shapes: .
Rectangle
Circle
Square
Trisngle
Roeoniting Size:
8ig

K v Ti
nowledge of Time:
Get

up
Est tunch
Go 10 bed

DWHO VO VO™ ANIMI®D

Reading
Recognizing Right snd Left:
Right

Left -

Recognizing Difference Between
Words and Pictures

Recopnizing the Same and Difference
Shapes

Letters
Recognizing Letters:
[ ] <

i
n _
.
t
m

3

izing Sounds:

ava~ge®

Rec,

nizing Words: --

i§s

i

boy
_ wirt

“N=S=bd NO O S

NN=0QONN

CO=NOM

NOWW=O

==SNWNGD CNOO®

v

TABLE VI

NORTHWESTERN SYNTAX SCREENING TEST ,

2
Central Migrant Program ~ Grade K—2nd -
RECEPTIVE TASK

Nouns
Plurals
Possessive
Verbs
Present tense
_Past tense
Future tense
3rd person

Prepositions

in
on
under
behind

"Pronouns
he
she
her

- their -~

himself

Not Statement .

Reversal of Subject/Object -

This and That Concept

Question Words

- who
what
where

Understanding sentences
statements
questions

EXPRESSIVE TASK

Writing
Writing My Name
Writing Numbers o

-0

b

Colors
Identify by Poinging:
. red .

_ blue
green
orange
yellow
white
blsck

brown
Identify by Naming:
orange
black
red
green
yellow
blue

brown
white

ANONANNG NNOANOIOON

Telling Time
Clock 1 — 9:000r 11:45
Clock 2 — 4:30

. Recognizing Coin Money
Penny
Nickel

Dime

Knowledge of Money
Five pennies/one nickel
Dime/two nickels

Nouns

Plurals

Posessive .
Verbs - -

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

behind
Pronouns

he

his

. she

their

himself -
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who -

what

where
Understanding sentences -
statement~
questions

s
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TABLE VH
Preschool Academic Checklist
Summary Sheet

level whereas the older children did not show as much growth.
Both groups of children showed excellent growth in readiness
abilities. 1t is interesting to note that the older children were
initially quite deficient m this area and excellent progress was

-

Central Migrant Program — Grades K-2nd

E

Q

RIC
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made during the summer. These resuits suggest that more

Task

effort should be directed towards assessing all children in basic

Knows his name

readiness skills and possibly- this should form the major

Arighmeuc

Counting 15
Counting 1-10
Counting 1-20
Counting Objects 1-10
Naming Numerals 1-10
Matching Numbers to Objects 1 -5
Recognizing Shapes:

Rectangle

Crurcle

Square

Triangle
Recognizing Size:

Big

Little
Knowledge of Time;

Get up

Eatlunch

Go to bed

baN OO OKd ANNDBOO

emphasis of the program. even for older students whe would
typically be in a reading program. However, in making this
statement it should be remembered that there was a Title |
Reading Program in operation and four migrant children were
transferred to this program. It might be advantageous for the
district to explore the possibility of conducting the Title I-M
program for thosc children who are seriously deficient in the
_basic school readiness skills and let the Title I program
conduct the reading aspect of the program tor both. Title | and
Title I-M children.

The program_was not_only successful in the academic areas

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:

Recognizing Sounds:
s
m
t
n.
p
d
Recognizing Words:
cat
dog
red
chair
door
boy

ENQWEE QOBYNO YuNLOOO ©O ©

but it also provided the children with enrichment activities.
Many special events were conducted such as Parent’s Night,
field trips and recreational programs. The program was also
successful in providing a training site for a_number of NYC
students, work-study students and practicum students from
OCE. The program helped them develop more competent skills
in working with disadvantaged children.

The district should be congratulated for submitting all of
the evaluative data requested for evaluation.

Writing
Writing My Name
Writing Numbers

ob

Colors

Identify by Pointing:
red
blue
green
orange
yelow
white
black
brown

Identify by Naming:
orange
black
red
green
yellow
blue
brown
white

VOVNOOVOOR PVWOWROWYRO

Telling Time
Clock 1 -~ 9:00 or 11:45
Clock 2 — 4:30

Recognizing Coin Money
Penny
Nickel
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickels




Area Name:

County:

Funding Allocated:
Project Beginning Date:
Project Ending Date:
School Session:

Number of Migrant
Students Enrolled:

- UMATILLA COUNTY

Milton-Freewater District 31
Umatilla

59,368

June 12, 1972

July 14, 1972

Summer

38

Introduction:

Milton-Freewater District 31 was the district participating
in the program. The total number of public school migrant
students enrolled (38) were divided into grades Preschool
through seven as shown in Table 1. There were no nonpublic
school migrant children participating in the program. The
personnel participating in the program were: | teacher, 2 aides
and 2 volunteers. Table II presents the number of certified
personnel employed (FTE). ‘

Supplementary statistical data gathered during the
operation of this program are shown in Table IlI,

TABLE 1
Migrant Students Enrolled

Grade Enrolled_ ADM

Preschool 66
First 142
Second 173
Third 76
Fourth 61
Fifth

Sixth 15
Seventh 8
Eighth
Ninth
Tenth
Eleventh
Twelfth
TOTAL

38 681 (27.24)

 TABLENI
Certified Personnel Employed

Number of Certificated Personne! Emplcyed

A. Bilingual
1. Target group
2. Other

B. English-speaking
1. Target group
2. Other
TOTAL

"TABLE Ill
Supplementary Statistical Data

. Total bus miles 1,700

. Health examinations 12

. Health referrals 2

. Dental examinations 23_ .

. Dental referrals 14

. Breakfasts 912

. Morning snacks 0

. Hot lunches 912
Afternoon snacks ) 0
No. of teachers 1

. No. of aides
1. Target group
2. Other ¥
3. How many are bilingual Total 2

. No. of volunteers
1. Target group
2. Other

AREmTITomMmmpOpO®O>

Total 2

Objectives and Evaluation Plan:

Preschool .

1. To improve the academic readiness ability of preschool
children.

To evaluate this objective the Preschool Academic Checklist
was to be administered initially to the children-when they
entered the program and subsequent to this continual data was
to be collected as to the number of new skills acquired.

2. To improve the receptive and expressive syntactical
language abilities in standard English of preschool children. _
To evaluate this objective the Northwestern Syntax
Screening Test was to be administered initially to the children

when they entered the program and subsequent to this

continual data was to be collected as to the number of new
language skills acquired. Improvement was to be noted as to
the number of new language skills acquired.

Elementary
3. To im rove the academic readiness ability of elementary
children. ‘
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To evaluate this objective the Preschoul Academic Chechhst
was to be administered initially to the children when they
entered the program and subsequent to this continual data was
to be collected as to the number of new skills acquired.
Improvement was to be noted as to the number of new skills
acquired.

4 To improve the receptive and cxpressive syntactical

language abilities in standard English of elementary childien.

To evaluate this objective the Northwestern Syntax
Screening Test was to be administered initially to the children
when* they entered the program and subsequent to this
continual data was to be collected as to the number of new
language skills acquired. Improvement was to be noted as 1o
the number of new language skills acquired.

These two objectives were to apply to those elementary
students whom iin the teacher’s judgment were so deficient in
academic readiness and language development that they could
not benefit from a formalized reading program. Objective S
below, will apply to those students involved in a formalized
reading prograni.

5. To improve the reading ability of elementary children.

To evaluate this objective an informal reading inventory
was to be administerced to the children on a pre- posttest basis.
It an informal reading inventory was not used another
appropriate reading test was to be used. Improvement was to
be noted as to the difference in the child’s pre- posttest scores
as reported in grade equivalent scores.

6 To increase the height and weight of ali children enrolled
in the program.

To evaluate this objective all children were to be weighed
and measured periodically during the program. Improvement
was to be noted as to the increase in height and weight.

Methodology:

The project employed one certified teacher and two aides.
One was 1 recent graduate from the University of Oregon and
the other had one year of college work. In addition, to this
Title I-M staff, there was a Title | reading teacher conducting a
summer reading program and she had provided inservice for
the Title I-M staff in using Distar Reading Materials.

The major emphasis of the progfam was language
development as this was an area in which children had shown
the most deficiencies in vhe past. The program began at 7:30
with breakfast, Classes began at approximately 8:25. The
teachers prepared lessons and daily assignments between 8:00
and 8:25. From 8:25 to 9.00 language instruction was
conducted and during this time the teacher and one of the
aides worked with the older children in reading while the other
aide worked with the younger children in language
development. She used either the Distar Language Kit or the
Peabody Language Development Kit.

In the reading program. children worked at different levels
depending on their grade level ability. Special emphasis was
placed on developing a reading vocabulary based on words that
were needed by the children in their reading program. From
9:00 to 9:30 a continuation of the reading and language
program was conducted. Listening activities were provided at
this time. During the remainder of the morning period arts and

crafts and/or physical education programs weie offered. From
11.00 to 12:00 a dmly swimming program was conducted,
Durmg the afternoon, a music program was provided and the
day was ended with individualized programs m language
development. The younger chuldren returned to the camp at
approximately 2:30 and one of the aides accompanied them
where she provided supervision m a day caie center. The older
children went to a4 swimming proglam at the Municipal
Swimming Pool.
Results:

Table 1V presents the results of the Northwestern Syntax
Screening Test for nine of the chuldren enrolled m the
program. As can be noted the muajority of the group knew the

concepts being assessed on the Test when they imtially enterod

the program and therefore mmimal growth was shown. Four
children did show improvement i their ability to recognize
the difference in the “this™ and “‘that™ concept at the
teceptive level.

Individual data was collected on the words that the children
were learning in the reading program. Thus information was
not summarized for the group but the data indicated all
children developed new reading vocabulary words. Children
learned anywhere from one or two new words to fifteen
words,

Data was kept on the height and weight of the children
when they entered the program and when they finished the
program. This data indicated that the majority of children
gained weight during the five® week session. Height figures did
not change any appreciable amount.

In addition to this data, the teachers kept a task description
sheet on each child. This sheet listed the intent of the child's
program in areas such as language, reading, art, P.E. and music.
It also listed any behavior problems the child might be
experiencing.. In addition, behavior of the cluld m each of the
academic areas was also provided. This gave a good description
of each individual child’s program. )

No other data was submitted in this report. The teachers
did administer the Northwestern Syntax Screening Test and
Preschool Academic Checklist to all children, However, only
nine children’s pre- posttest scotes on the Northwestern
Syntax Screening Test were reported. No data was provided
for results on the Preschool Academic Checklist. )

Third Party Evaluator’s Comments:

Information provided by the project staff and data gathered
by this observer as well as the mon.tering reports from the
Title I-M personnel indicate that this district ran a successful
summer program for its migrant students, The children weie
involved in a number of academic activities and the emphasis
on language activities, which included language development
and reading, was considered appropriate for the children being
served,

This program could be strengthened if it were to keep more
systematic data on the project objectives. This was c<apecrally
true for the objective evaluated by the Preschon  Ac demic
Checklist. Children assessed on the Northwest. 1 Syntax
Screening Test appear to need mstruction mn readmg rather
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TABLE IV

NORTHWESTERN SYNTAX SCREENING TEST

Milton-Freewater Summer Program

EXPRESSIVE TASK

Nouns . Nouns
Plurals 9 9 Plurals 8 8
Possessive 7 7 Possessive 4 4
Verbs ) Verbs
Present tense 9 9 Present tense 8 8
Past tense 8 8 Past tense 3 3
Future tense 8 8 Future tense 7 7
3rd person 3rd person - -
Prepositions Prepositions
in 9 9 in 8 8
on 9 9 on 8 8
under 9 9 under 8 8
behind 9 9 behind 8 8
Pronouns Pronouns
he 9 9 he 8 8
she . 9 9 his 8 8
her 9 9 she . 7 7
their 9 9 their 7 7
himself 8 8 himself 7 7
Not Statement 9 9 Not Statement 8 8
Reversal of Subject/Object 4 4 Reversal of Subject/Object 2 2
This and That Concept 3 7 This and That Concept 6 8
Question Words Question Words
who 7 8 who 5 .5
what 7 8 what 6 6
where 8 8 where .8 8
Understanding sentences Understanding sentences N
statements 8 8 statements 7 7
questions 5 6 questions 6 7

RIC

than oral language development since most of them knew the
language items assessed on this test.

The swimming program in this project is exemplary and the
director receives excellent support from the community in this
effort. The concept of using an aide from the program to

supervise in the day care. program after school at the labor
camp is -an excellent idea. More projects are beginning to
provide extended day services for young children and this
appears to be an excellent way to effectively utilize staff to
provide a much needed service.
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Area Name: The Dalles

County: Wasco.
Funding Allocated: S$714,286
Project Beginning Date: June 12, 1972

~--Project Ending Date: | - July 4, 1972
School Session: Summer

Number of Migrant
Students Enrolled: 136

Introduction: Supplementary statistical data gathered during the
The Dalles School District was the only district operation of the program are shown in Table 111,
participating in the progiam. The total number of public ;
school migrani students enrolled (136) were divided into TABLE HI
grades K through second as shown in Table 1. There were no
nonpublic school migrant children participating in the
“progimn. The personnel participating in the program were: 3
teachers, 5 aides and 10 volunteers. Table I presents the
number of certified personnel employed (FTE).

Supplementary Statistical Data

. Total bus miles 2,345
. Health examinations 20
. Health teferrals 8
. Dental exarninations 59
. Dental referrals 9
. Breakfasts 1,069
. Morning snacks 1,065
. Hot lunches 1,069
— Afternoon snacks ) 1,069
Grade Enrolled No. of teachers 3
Preschool 4 & 5 yr. olds 56 . No. of aides -
First 6 & 7 yr. olds 42 1, Target group
Second 8 through 12 yrs. i 38 2. Other
Third 3. How many are bilingual ., Total 5
Fourth . No. of volunteers )
Fifth 1, Target group
Sixth 2. Other . Total 10
Seventh i
Eighl‘h Objectives and Evaluation Plan:
Ninth

Tenth _
Eleventh Preschocl

Twelfth ‘ . I. To improve the academic readiness ability of preschool
TOTAL children.

To evaluate this objective the Prswriool Acddemic Checklist

TABLE I was to be administered initiall; « the children when they

entered the program and subsequent to this continual data was

Certified Personnel Employed to be collected as to the number of rew skills acquired.

Improvement was to be noted as to the number of new skills

TABLEI

Migrant Students Enrolled

Ar— —r

AL IOTMOODD

Number of Certificated Personnel Employed .
- acquired.

A. Bilinguat 2 To i - et d e actical
1. Target group 2. To u.n'p.rov'L the ru.ep‘uve' an .exprcsswe s.ymamu
2. Other language abilities in standard English of preschool children.

To evaluate this objective the Northwestern Syntax

B. English-speaking Screcning Test was to be administered intitially to the children
;I -(I;:lrmgecrl e when they entered the program and subsequent to this
) continual data was to be collected as to the number of new

TOTAL language skills acquired. Improvement was to be noted as to

the number of new language skills acquired.
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Elementary

3. To improve the academic readiness ability of elementary
children, 7

To evaluate this objective the Preschool Academic Checklist
wis to be administered initially to the children when they
entered the program and subsequent to this continual data was
to be collected as to the number of new skills acquired.
Improvement was {0 be noted as to the number of new skills
acquired.

4. To improve the receptive and expressive syntactical
language abilities in standard English of clementary children.

To evaluate this objective the Northwestern Syntax
Screening, Test was to be administered initially to the children
when they entered the program and subsequent to this
continual data was 1o be collected as to the number of new
language skills acquired. Improvement was ‘to be noted as to
the number of new language skills acquired.

These two objectives were to apply 10 those clementary
students whom in the teacher’s judgment were so deficient in
academic readiness and language development that they could
not benefit from a formalized reading program. Objective 5
below will apply to those students involved.in a formalized
reading program.

5. To improve the reading ability of elementary children.

To evuluyl‘c this objective an informal reading inventory
was to be administered to the children on a pre- posttest basis.
If an informal reading: inventory was not used another
appropriate Yeading test was 10 be used. Improvement was to

~be noted as to~the ditference in the child’s pre- posttest scores

asreported in grade eéquivalent scores.
6. To increase attendance in the summer school program.
To evaluate this objective the number of children enrolled
on the Migrant Record Transfer Form this summer were to be
compared-with the number of children enrolled last summer.

Methodology:

The program employed three teachers and three aides for
the entire duration of the program and two additional aides
were hired during the last week of the program to assist in the
classes with the younger children. When the program was
initially begun, classes were arranged by age of children
enrolled but as enrollment increased, age and ability were
taken into consideration. There was a four year old group with
some five year olds enrolled. The remainder of the five year
olds were in a class with children six and seven years of age. A
more advanced group of seven year olds were in a class with
children up to twelve years of age. This type of grouping

assisted in keeping the class loads evenly divided. When
enrollment in the classes for younger children reached the high

twenties an aide was added. Even with this help the teachers
and aides felt that there were too many children to give
adequate individual instruction.

The four and five year old group were given instruction in
language development with the Peabody Language
Development Kit. They also instructed in such areas as
number, alphabet and name writing. In addition, they had
thythms, P.E. and art activities.

The chuldren in the five. six and seven year old goup
worked on the sounds of the alphabet. wnung actwities.
Peabody Language Development Kit programs. color
recognition and math. In addition, physical education. art and
story programs were conducted for them,

The oldest group of children. seven through twelve years of
age had programming in math, rcading and story writing. In
addition to these academic areas, programs were conducted m
physical education. art and music. Films were ased to increase
their experimental background.

Results:

Table IV presents the results of the Preschool Acadenuc
Checklist for the children in the seven through nine year old
group. As can be noted, many of the children possessed the
skills assessed when they entered the program and therefore
the results do not indicate too much growth. The most growth
was shown by the group in their abiltiy to recognize rectangles
and triangles and in knowledge ot time.

This group of children was also given the Northwestern
Syntax Screening Test when they entered but no continual
data was collected.

This constitutes the total amount of academic information
supplied in relation to the stated evaluation of the project
objectives. Each teacher wrote 1 one paragraph deseription of
each child in the program and this was sent to the parents.
Some of these descriptions were very specific about the child's
skills and abilities while others were very subjective and
provided the parent with little or no concrete information
about their child in the program.

Objective 4 stated that the projeet would inerease the
enrollment of migrant children during the summer of 1972 as
compared to the summer of 1971. It was reported that the
total attendance for twelve days in 1971 was 395 whereas the
total attendance for twenty days during the summer of 1972
was 1,069 children. This would indicate an increase in
enrollment of almost three times the number enrolled in 1971.
However, Table | indicated that only 136 children were
enrolled in 1972, It is difficult to determine the actual
enrollment for 1972 from the figures presented.

Third Party Evaluator’s Comments:

The migrant program in The Dalles was able to provide an
educational program for the children during the summer. The
information supplied indicated that the children were exposed
to academic programming and they had an opportunity to
improve in their school related skills.

The report submitted by the project director indicated that
the teachers did not feel the Northwestern Syntax Screening
Test, The Barbe Reading Skill Test or the Preschool Academic
Checklist were valid tests to use with the children. They went
on to state that they felt that many of the children were not
ready to be tested when they first entered the program
because they were too nervous. It was further reported that
the staff was able to tell more about the child and his gains
from teacher made tests and observations. This is a purely
subjective swtement and is certainly questionable as a way of
gathering evaluative data, If the staff felt that the children




TABLE IV
Preschool Academic Checklist
Summary Sheet
The Dalles Migeant Program CA 7 9

WASLOCOUNTY i1z

were not ready to be evaluated for educanonad purposes when -
they first entered the prograss, they should have wasted'a few
days betore begimnmg thew testing, I)l;rlllg this waimng period
they could have conducted simple group actnaties in
nonacademic areas with the children. Onee the children had
become Tamiler with the school setting and routine they tould
then be evaluated so that meanmgiul academic programmng
could be initizted. This type of progress 18 used by the
uajority of the other migrmt programs and seems to be
working quite well. ,

It is this cvaluator’s feeling that il this mea proposes to
conduct aother summer program, they attempt to gather
educational evaluative data on the children in an objective way
s0 that they can plan activities that will allow the childeen to
gin needed academic skills during their stay in the program.

Task Pre Post
Knows s name 16 16
Anthmetic
Counting 1 5 13 13
Counung 1- 10 10 30
Coonung 1 20 -
Counung Obyects 1 10 7 7
Naoming Numerals 1-10 6 6
Matching Numerals to Objects 1 -5 8 8
Recogmaing Shapes.
Rectongle 5] 12
Cucle 16 16
Square 11 16
Tnangle 16
Rocogmizing Swe*
Big 15 15
Lattle - 15 15
Knowledge of Tunce:
Got up 4 14
Eat lunch 4 7
Go to bed S 16
Reading
Recognizing Right and Left:
Right 10 14
Left - 10 14
Raecogmizing Difference Between
Words and Pictures 13 13
Recogmizing the Same and Differences
Shapes 12 14
Letters 7 1
Recognizing Letterss
n S 1
' 7 8
n S 6
p» 4 5
t 5 7
m 7 8
Recogmizing Sounds:
H 8- [
m S 6
% 4 5
n 4 5]
n 4 S
d 3 1]
Recogmzing Words:
cat 3 S
dog 3 S
red 3 4
chr 3 3
door 3 3
hoy 3 3
qirl 3 a4
Wrniung
wWniting My Name [ 5
Writng Numbers 6 6
Colors
1dentify by Pointing:
red 12 15
blua 12 15
qroen 11 13
orange ) 12 13
yeliow 12 15
white 13 13
black 13 13
brown . 12 13
tdenuty by Naonung:
orange 13 14
black = 13 14
red 12 15
Yreen 13 14
vellow 12 15
blue 11 14
brown 14 14
white - 14 14
Telling Tune R
Clock 1 - 9:00 or 11:45 S S
Clock 2 -~ 4:30 2 2
Revognizing Coin Money
Penny 1 14
Nicket 7 12
Dme 8 11
Knowleige of Money
Five penmies/one mickel a4 6
Dime/two nichels 3 4
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Area Name: Washington County 1ED

County: Washington
Funding Allocated: $79,477
Project Beginning Dnta: June 9, 1972

Project Ending Date: August 4, 1972

WASHINGTON €N

School Session: Summer
Number of Migrant

Students Enrolled: 427
Introduction:

North Plains 70 and Hillsboro Elementary 7 were the
districts particpating in the program. The total number of
public school migrant students enrolled (427) were divided
into grades K through 6 as shown in Table 1. There were no
nonpublic school migrant children participating in  the
program. The personnel participating in the program were: 12
teachers, 19 aides. and' 19 volunteers. Table 3 presents the
number of certified personnel employed (FTE).

-

TABLE ]
Migrant Students Enrolled

Grade B Envolled ] ~ ADM
Preschool m 64.1
First 64 37.0
Second i} 65¢ 404
Third 49 32.7
Fourth 67 28.0
Fifth 30 10.0
Sixth 41 15.0
Seventh .
Eighth
Ninth
Tenth
Eleventh
Twelfth
TOTAL 427 227.20
TABLE Il
Certified Personnel Employed

Number of Certificated Personnel Employod {FTE)
A. Bilingual

1. Target group 2

2. Other 8

B. Englishspeaking

1. Target group 0
2. Other 2
TOTAL 12

Supplementury  statistical data gathered during  the
operation of the program are shown in Table {1,

TABLE Il
Supplementary Statistical Data

A. Total bus miles 19,764
B. Health examinations 244
C. Heatth referrals 104
D. Dental examinations 278
E. Dental referrals 179
F. Breakfasts 7.744
G. Morning snacks 8,757
H. Hot lunches 8,757
1. Afternoon snacks 8,757
J. No. of teachers 12
K. No. of sides

1. Target group 15

2. Other . - 4

3. How many are bilinguat 16 Total 19
L. No. of volunteers

1. Target group 2

2. Other 17 Total 19

Cbjectives and Evaluation Plan:

Preschool

1. To improve the academic readiness ability of preschool
children.

To evaluate this objective the Preschool Academic Checklist
was to be administered initially to the children when they
entered the program and subsequent to this continual data was
to be collected as to the number of new skills acquired.
Improvement was to be noted as to the number of new skills
acquired.

2. To improve the receptive and expressive syntactical
language abilities in standard English of preschool children. .

To evaluate this objective the Northwestern Syntax
Screening Test was to be administered initially to the children
when they entered the program and subsequent to this
continual data was to be collected as to the number of new
language sks acquired. lmprovement was to be noted as to
the number of new skills acquired.

=
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Elementary

T T mprove the academic readines abihty of elementarny
<hnbdren.

T ovaluate this objectve the Preschool Academie Cliedklist
was te be admimstered mtially 1o the children when they
entered thie poogram and subsequent to this contimual data was
to be collected as o the number of wew shills acquired.

Lipraveent was to be noted as 1o the number of new shills
acquired. .

4o 1o mprove the receptive and expressive syntact-cal
Linguage abilities e standard Enghish of elementary children.

To cevaluate this objective  the Northwestern Syntax
Screenmg Fest was to be admunstered wntially to the children
when they entered the program and  subsequent to tns
contimual data was to be collected s 1o the number ol new
langenge sklls acquired. Improvenent was to be noted as to
thie sumber of new Language skills aequired.

These two objectives were only 10 . oply 1o those
elementary students whom in the teacher™s judgment were so
deficient i academie 1eadmess m- Lnguage development that
they could pot benefit from a formahzed reading progran,
Objective 3 below was to apply to those students involved in
formalized reading program.

3. To improve the readmess ability of elementary children,

To evaluate tns objective an mformal readmg mventory
was to be admmistered to the clnldren on a pre- posttest basis.
If an informal reading mventory was not used another
apprepriate reading test was to be used. Improvement was to
be noted as to the difference in the childs™ pre- posttest scores
as ieported i grade equivalent seores,

Methodology: -

In the Winhimgton County area there were two districts
partieipating in the sommer  program, North Plains and
Hhilsboro., In cach of these districts, one sehool was nsed,

In Hhibsboro, the summer classes were condueted in the
Peter Boscow Elementsy School and there were four teachers
m dhe progianm, One teacher each worked with the five yeur
old group. the six year old group, the seven vear odd group
the cight 1o twelve vear old group. All four teachers
cmphasized the teaching of academic «kills needed by the
childien to maximize their suceess during the regular school
vear. Teachers woking  with  younger students  stressed
academic readiness activities and  both teachers used the
Preschool Acudenie Cheeklist and the Northwestern Syntax
Screening Test for progiam assessment, The teachers of the
older groups administéred more formalized reading tests to
determine the type of programwming the ¢lildien shouid have.

In addition 1o the academic programs, the teachers
conducted prograns womusie. art and physiexl eduestion. The
wildren also went on nunierous field trips and they were
mvolved in other ty pes of activities designed to broaden their
experiential backgrounds,

At North Phins  Elementary  School. theie were  five
different classes for the vanous age level children served. There
was J i for five yea obds, one for five and six year olds,
one for six year olds, one for seven year okds, and one for

cluldren i grades three thiougl nme. Each of these clises was
directed by g teacher wio also had an ade and an"NYC
student asssting het. All groups were adninistered  the
Preschvol Acadenne Chechlisi for evaluatne purposes and
program activities were desgned to mcet the deficereres
wentified on this Chedhlist, The  Northwestern Syntan
Serecning Test was abo adimmistered to some of the classes foy
evaluative purposes. The older clnldren had assessment in
reading,

The instructional program centered around the children’s
wdentified deficiencies in acadenue areas. As nuny
individualized programs as possible were conducted with the
children by the teacher or her wde. The majority of the
teachers indieated that m the academic area they worked with
the children in both English and Spanish and direct instruction
was provided in fhese Limguage meas. In addition to the
academic programs, the teachers reported conductmg music,
art and PLE. activities, They reported that art programs weie
wed to reinforce the academic piogram. In addition, the
children went on field trips and these were planned in
conjunction with their academic  program. The  teachers
reported using the lnguage experience approach m reading
and the ideas and content for the stories were g=thered on the
ficld trips. Many activities were conducted to broaden the
child’s experiential background. and all of these were geared
towards improving the child’s ability to suceced in the reguln
classroom program.

Results:

Tables 1V and V present the results of the Preschool
Academic Checklist for the five and six year old groups in
Hillsboro, Ia comparing the number of children who could
complete each task at the stag of the summer with those who
could at the end of the program, it can be seen that not muck
growth was shown by cither group of children on the skills
agsessed. 10 most all areas the number of ehildren who could
comiplete 3 task when they CI§CI‘Q(| the program was the same
as the number of children who could suceesstully complete the
task when they left the program., Some growtl was shown by
the six year old group in their ability to recognize words, but
this was s minimal change,

Tables VI through IX present the results of the
Northwestern Syntax Screening Test for the ¢lnldren in the
program, Table VHI presents the results of the five year old
group on the Northwestern Syntax Sereenng Fest as given
Spanish, Overall results mdicated that the magorny of children
did not make growth m language durmg the sunmmer program
as assessed by this test. It can be noted that the number of
children who could successfully complete the kingnage skills
assessed at the begmning of the program was vietually the
same. momost all tasks, as the number of clnldsen who could
complete the tashs when the progeim termmated. However,
some areas growth was shown, Table VI indicates that four
children showed progress m there ability o recogmeze plurals
receptively in English. and  eapressively,  eleven ¢luldren
showed progress. Five cluldien showed progiess nnecepinely
wentitymg the preposition *ia,”
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TABLE IV
Preschool Academic Checklist
Summary Sheet

WASHINGTON COUNIY

Washington County Preschool CA § ~ Hillsboro

TABLE V
Preschool Academic Checklist
Summary Sheet

Washington County Preschool CA 6 - Hillsboro

Task Pre Post
Task Pre Post
= Knows his name
Knows his name 1?7 17
Arithmetic
Arithmetc Counting 1-~5 15 16

Counting 1-5 13 14 Counting 1—=10 13 13

Counting 1—10 = 1 14 Counting 1~20 8 10

Counting 1~20 2 3 Counting Objects 1—-10 7 8

Counting Objects 1-10 12 14 Naming Numerals 1—-10 0 3

Naming Numerals 1—10 1 6 Matching Numerals to Objects 1-5 10 12

Matching numerals to Objects 15 7 9 Recognizing Shapes: -

Recognizing Shapes: Rectangle 4 4
Rectangle 1 3 Circle 14 " 16
Circle 9 10 Square n 13
Square S 6 Triangte 11 14
Triangle 4 8 Recognizing Size:

Recognizing Size: Big 15 16
Big 14 14 Little - 14 16
Little 17 17 Knowlzdge of Time:

Knowledge of Time: Get up - 8 8
Get up 4 7 €at lunch 2 2
Eat lunch 0 1 Go to bed " " 12
Go to bed 6 9

—_— Reading
Reading Recognizing Right and Left:

Recognizing Right and Left: Right 10 12
Right 8 10 Left 10 12
Loft 8 10 Recoghizing Difference Between

Recognizing Difference Between Words and Pictures n 12
Words and Pictures 10 10 Recognizing the Same and Difference

Recognizing the Same and Difference Shapes 14 15
Shapes 6 6 Letters 14 16
Letters 12 12 Recognizing L etters:

Recognizing Letters: a 2 5
a 1 7 i 2 3
i 1 0 n 3 4
n 1 [¢] P 3 4
p 1 2 t - 3 3
t 1 (4] m 2 4
m 1 2 Recognizing Sounds:

Recognizing Sounds: s ) 2 2
s 0 0 m - 2 2
m [+] 0 t 2 2
t 0 (o] n 2 2
n (o] o] p 2 2
p 0 0 d 1 1
d 0 0 Recognizing Words:

Recognizing Words: cat 0 1
cat 0 0 dog 0 2
dog 0 0 red 4 9
red 0 0 chair 0 0
chair 0 0 dJoor 0 0
door 0 0 boy - 0 2
boy 0 o girt 0 2

Writing Writing .
Writing My Name 1 3 Writing My Name 1 14
Writing Numbers 3 S Writing Numbers 4 9
Colors Cotors

Identify by Pointing: tdentify by Pointing:
red 10 1 red 15 16
blue 13 14 blue 1 14
green 9 10 green n 14
orange n 12 orange 13 13
yellow 1 12 yellow 14 16
white n 13 white 13 13
black 15 15 black 13 14
brown 1 1 brown 14 14

Identify by Naming: identify by Naming:
orange n 12 orange n 12
black 9 n black 12 13
red 1 12 red 13 14
green n 12 green 1 12
yellow 1 13 yetlow 13 14
blue 9 9 blue 12 13
bro.wn 13 14 brown 12 13
white 8 9 white 13 14

Telling Time . Telling Time
Clock 1 — 9:00 or 11:45 0 0 Clock 1 ~ 9:00 or 11:45 3 3
Clock 2 — 4:30 (o] 0 Clock 2 -~ 4:30 (o] 0
Recognizing Coin Money Recognizing Coin Money
Penny 15 15 Penny 14 15
Nickel 13 13 Nickel n 13
Dime 15 15 Dime 1 " a3

Knowledge of Money Knowledge of Money
Five pennies/one nickel S S Five pe.. iies/one nickel 2 2
Dime/two nickels (4] (4] Dime/two nickels 2 2




WASHINGTON COUNTY

TABLE VI
NORTHWESTERN SYNTAX SCREENING TEST

Wishington County Preschool
Hillsboro _

RECEPTIVE TASK

MNouns
Plurals
Possessive
Varhs
Present tense
Pas: tense
Future tense
3rd person -
Prepositions
"n
on
under
behind
Pronouns
he
she
her
their
himself
Not Statement
FReversal of Subject/Chject
Thus and That Concept
Question Words
who
what
where
Understanding sentences
statements
questions

EXPRESSIVE TASK

Nouns

Plurals

* Possessive

Verlhs

Present tense

Past tense ”

Future ense

3rdd person
Prepositions

mn

on

untfer

bekand
Pronouns

he

his

she

theye

himself
Not Statement
Reversal of Subject/Object
This andd That Concept
Quesuon Words

who

what

where
Understanthni sentences

statements

qoestions

N -
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In the five vear old goup. as shown on Table VI, the
number of cluldren who could complete the tsks & the
beginning of the program was almost siwe same as the number
of children who could complete tire tusks at the end of the
progrmn, thus indicating little growth in hnguage. This also
can be noted in Table VHI for the cluldren who were assessed
in Spamsh. Table IX shows the results for the six year old
group and it can be noted that some of these children did
inake progress m knguage. Growth was noted in the receptive
arcas in idemtifying the present and past tense_in verbs,
Progress was ulso shown by the group in their ability to
differentiate the “this™ and “that™ concept. On the expressive
tasks progress was shown in the children’s ability to identitly
the past tense verbs and the preposition “behind'™ and the
“thus™ and “that™ coneept. .

The teacher of the eight to twelve year old group at Peter
Boscow assessed the children on their phonics ability and the
results of this assessuent indicated that virtually the smme
nwmnber of children who could complete the tasks when they
entered the program could complete the tasks when they left
the program thus indicating that little or no growth was shown
by the mgjority of children. Some growth was noted in their
ability to recognize consonant disgraphs and short vowel
sounds,

Tubles X through X1 present the resubts of the Preschool
Academic Checklist for the children in the North Plains
program. As can be seen the mujority of children did not show
progress in the areas assessed. but. for some groups progress
was noted. The five vear old group. as shown on Table X,
made some growth in their arithmetic abilities, especially in
counting objects, matching numerals to gbjects and identitying
shapes. They also showed improvement in their knowledse of
time. The five to six year old group. as shown in Table XI.
made virtually no growth on the Preschool Checklist while the
six year old group. Table XH. showed some progress in the
arithmetic area and in their ability to recognize letters of the
alphabet. The data presented for the seven year old group on
Table XHI indicates that all children in the program were able
10 complete all tasks at the end of the summer progrmmn. These
results are highly suspeet as @ number of the children assessed
were only in the program for one day. This would indicate
that all ot these children could complete all of the tasks
without instruction on the one day they were in the program
and this would be highly unlikely. 1t also indicates that they
were given both the pre- and posttest on the same day.

Tables XIV through XVI present the results of the
Northwestern Syntax Sereening Test for the children it the
North Phins program. The children i the five year old group.
whose cesults are shiown on Table XIV made little progress in
laguage as assessed by this test. Some growth was noted in
the receptive area where three children learned the “tl:is™ and
“that™ concept and four children learned the use of the
question statement using “what.”™ In the expressive arca the
majority of the children did not show progress as virtually the
stme number who successfully completed the tasks on the
pretest could complete them on the posttest. The six year old
group showed very little progress in their kinguage abilities.
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TABLE VIl
NORTHWESTERN SYNTAX SCREENING TEST

TABLE vill
NORTHWESTERN SYNTAX SCREENING TEST

Washington County Preschool CA § Washington County Preschool CA 5

Hillsboro
RECEPTIVE TASK

3

Nouns
Plurals
Possessive
Verbs
Present tense
Past tense
Future tense
3rd person
Prepositions
in
on
under
behind

R

Not Statement
Reversat of Subject/Object
This and That Concept
QuestiorrWords

who

what

where
Understanding sentences
statements
questions

-

EXPRESSIVE TASK

-2

W=2BNNNWW WWb= lwwa

N =N

- b

W= BWNNLD bbhbw lwwas

WWW

Nouns

Plurats

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

in :

on

under

behind
Pronouns

he

his

she

their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where
Understanding sentences

statements

questions

PN

LENBOBNLLLDL b bW | ==

NbAN

ANBWLBLLSLE ABLW

-

| ==

NbAN

Hillsboro
" SPANiSH

RECEPTIVE TASK

Nouns

Plurats

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

behind
Pronouns

he

she

her

their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where
Understanding sentences

statements

questions

EXPRESSIVE TASK

-t

-

7
(4]
7
8
9
9
8
7
9
1

2
3
3
4
5

ol

-
s w WN = OJOWY

o i

Nouns

Plurals

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

behind
Pronouns

he

his

she

their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where
Understanding sentences

statemente

questions
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TABLEIX

NORTHWESTERN SYNTAX SCREENING TEST

Washington County Preschool CA 6

Hillsboro
RECEPTIVE TASK

WASIHHNGTON COUNTY

TABLEX
Preschool Academic Checklist
Summary Sheet

Washington County Preschool CA § — North Pliins

Task Pre Post

-
@

Knows his name 18

Pre

Nouns

Plurals

Possessive
Vertys

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

betind
Pronouns

he

she

her

their

bhimself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where
Understanding sentences

statements

questions

EXPRESSIVE TASK

Arithmetic

Counting 15
Counting 1—-10
Counting 120
Counting Objects 1~10
Naming Numerals 110
Matching Numerals to Objects 15
Recognizing Shapes-

Rectangle

Circle

Square

Triangle
Recognizing Size:

Big

Little
Knowledge of Time:

Get up

Eat lunch

Go to bed

17
17

8
17
11
15

——
[ ANA]

13 |
17
16
15

-

19
19

N

15
16
18

OBO NuB VAN wwW-=

-

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same and Difference
Shapes .
Letters )

Recognizing Letters:
a3 -

Recognizing Sounds:
s

Nouns

Plurals

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

benind
Pronouns

he

his

she

their

himself
Not Statement
Reversal of Subject/Object
This a d That Concept
Question Words

who

what
— where . -
Understanding sentences

statements

questions

Writing
Writing My Name
Writing Numbers

Colors

Identify by Pointing:
red
blue
green
orange
yellow
white
black
brown

Identify by Naming:
orange
black
red
green
yellow
blue
brown
white

Telling Time
Clock 1 = 9:000r 11:45
Clock 2 ~ 4:30

Recognizing Coin Money
Penny
Nickel
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickels
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TABLE XI
Preschool Academic Checklist
Summary Sheet

TABLE X1l
Preschool Academic Checklist
Summary Sheet

B

ERI

Aruitoxt provided by Eic:

Washington County Preschool CA 5—6 — North Plains

Washington County Summer Program CA 6~North Plaius

Task

Pre

Post

Task Pre Post

Knows his name

Knows his name 16 1?7

Arithmetic
Counting 1—5
Counting 110
Counting 1-20
Counting Objects 1—10
Naming Numerals 1=10
Matching Numerals to Objects 1—5
Recognizing Shapes:
Rectangle
Circle
Square
Triangle
“ Recognizing Size:
Big
Little
Knowledge of Time:
Get up
Eat lunch
Go to bed

-

- b
- 0Y ~J ~J Nt

-

* Arithmetic

Counting 15 14 17
Counting 1-10 15 16
Counting 1-20 5 8
Counting Objects 1~ 10 14 14
Naming Numerals 1 =10 9 1
Matching Numerals to Objects 15 . 12 12
Recognizing Shapes:

Rectangle 3

Circle 13

Square 15

Triangle 11
Recognizing Size:

Big | 16

Little 1?7
Knowledge of Time:

Get up - : 7

Eat lunch 9

Go to bed 10

Reading
Recognizing Right and Left:
Right
- Left
Recognizing Difference Between
Words and Pictures
Recognizing the Same and Difference
Shapes
Letters
Recognizing Letters:
a

gnizing Sounds:

Recognizing Words:
cat
dog
red
chair
door
boy
girl

9
9
4
2
7
5
4
4
5
4
4
7
5
5
4
4
4
3
3
2
1
1
1
2

—-— -
NN S

-—h
N=S=SahRw 0oddOION OB NO

Reading

Recognizing Right and Left:
Right
Left

Recognizing Difference Between
Words and Pictures

Recognizing the Same-and Difference
Shapes
Letters

Recognizing Letters:
a

- -
ov

-
-]

-
Lo

gnizing Sounds:

Recognizing Words:
cat
dog
red
chair
door
boy
girl

SHROVBUID ONOOOYW OONNNN

Writing
Writing My Name
Writing Numbers

Writing
Writing My Name
Writing Numbers

Colors

Identify by Pointing:
red
blue
green
orange
yellow
white
black
brown

Identify by Naming:
orarige
black
red
green
yellow
blue
brown
white

Telling Time
Clock 1 — 9:000r 11:45
Clock 2 — 4:30

Recognizing Coin Money
Penny
Nickel
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickels

Colors

Identify by Pointing:
red
blue
green
orange .
yellow
white
black
brown

Identify by Naming:
orange
black
red
green
yellow
blue
brown
white

Telling Time
Clock 1 -~9:00 or 11:45
Clock 2 — 4:30

Recognizing Coin Money
Penny
Nicke!
Dime
Knowledge of Money
Five pu.nies/one nickel
Dime/two nickels




TABLE XHil

Preschool Academic Checklist

Summary Sheet

~

WASHINGTON COUNTY

Washington County Summer Program CA 7—-North Plains

Task

S e——

Pre Post

Knows his name

49

-
(L]

Anthmetic

Counting 15
Counting 110
Counting 1--20
Counting Objects 1 ~-10
Naming Numerals 1 ~10
Matching Numerals to Objects 15
Recognizing Shapes:

Rectangle

Circle

Square

Triangle
Recognizing Size:

Bg

Laittle
Knowledge of Time:

Get up

Eatlunch

Go to bed

-

OWO O dHNWN DWOLLOLLY

49
49
49
49
49
49

49
49
49
49

-

49
49

49
49
49

Reading

Recognizing Right and Left’
Right
Left

. Recognizing Difference Between

Words and Pictures

Recognizing the Same and Difference
Shapes
Letters

Recognizing Letters:
a

Recognizing Sounds:
s

m
t
n
p -
d
Recognizing Words?
cat
~  dog
red
chair
door
boy
girl

'

3
2
6
4
5
3
2
6
7
3
3
1
0
4
5
2
2
0
0
0
1

TABLE X1V
NORTHWESTERN SYNTAX SCREENING TEST

Washington County Preschool CA 5
North Plains

RECEPTIVE TASK

Nouns

Plurals

Possessive
Verbs

Present tense

Past tense

Futute tense

3rd person
Prepositions

in

on

under

behind
Pronouns

he

she

her

their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where
Understanding sentences

statements

questions

EXPRESSIVE TASK

Writing
Writing My Natne
Writing Numbers

Colors

Identity by Pointing:
red
blue
green
orange
yellow
white
black
brown

Identify by Naming:
orange
black
red
green
yellow
blue
brown
white

Telling Time
Clock 1 = 9:00 or 11:45
Clock 2 — 4:30

Recognizing Coin Money
Penny
Nickel
Dime
Knowledge of Money
Five pennies/one nickel
Dime/two nickels

Nouns

Plurals

Possessive
Verbs

Present tense

Past tense

Future tense

3rd person
Prepositions

in

on

under

behind
Pronouns

he

his

she

their

himself
Not Statement
Reversal of Subject/Object
This and That Concept
Question Words

who

what

where -
Understanding s¢ntences

statements

questons

ERI
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TABLE XV
NORTHWESTERN SYNTAX SCREENING TEST

Washington County Summer Program CA 6

2 o WASHINGTON COUNTY

TABLE XVI
NORTHWESTERN SYNTAX SCREENING TEST

Washington County Summer Program CA 7

North Plains North Plains
RECEPTIVE TASK RECEPTIVE TASK
" P Post Pre  Pon
Nouns N Nouns
Plurals 16 16 Plurais 16— 37
Posessive 15 15 Possessive . 5 37
Verbs Verbs - R
Present tense v 15 15 -« Present tense 35 37
Past tense 15 15 Past tense 4 37
Future tense L - 13 13 Future tense 4 37
- 3rd person . - - 3rd person
Prepositions ) Prepositions
in 15 15 in - 34 37
on - 17 17 on 34 37
under 15 15 under . 28 37
behind 12 12 behind 28 37
Pronouns - . Pronouns
. he - 15 15 he . 16 37
" she 15 15 she 8 37
her 15, 15 her ,, . 33 37
their 13 14 their n 9 37
himeeif . 13 14 himself 5 37
Not Statement 15 16 Not Statement 4 37
Reversal of Subject/Object 15 15 Reversat of Subject/Object 5 37
This and That Concept * 13 14 This and That Concept 21 37
Question Words Question Words

who 13 13 who - 21 37

what ’ 8 9 what 21 37

where 9 10 where 21 37
Understanding sentences Undarstanding sentences .

statements 16 16- statements 10 37

questions - 13 13 questions - 10 37

e S )

EXPRESSIVE TASK EXPRESSIVE TASK
Pre Post Pre Post

Nouns * Nouns

Plurais - 16 16 - Piurals 2 37

Poswssive - 10 12 Possessive 2 14
Verbs - Verbg h -

_ Presant tense 16 16 Present tense 2 14
Past tense S 14 15 Past tense . 2 14
Future tense B 13 15 Future tense 2 14
3rd person - - 3rd Person

Prepositions . Prepositions
in 15 15 in 33 37
on . 14 14 on - 33 37 .
under . 16 16 under 27 37
behind 14 14 behing 26 37
Pronouns Pronouns *
he - . - 10 " he - 4 37

_his . 12 14 his 10 37

" she " 12 she 4 - 37
their - ) 1" 13 their 4 - 16
himself . 14 14 himself - 4 16

Not Statement 1 1" Not Statement N 7 37
Reversal of Subject/Object 14 14 Reversal of Subject/Object 4 16
This and That Concept 1 12 This and That Concept 3 17 38
Question Words - Question Words -
who - 11 1 who 7 25 38
what ) 10 1 what B 24 24
where 12 13 where 12 38
Understanding sentences Understanding sentences
statements . 14 14 statements - 9 37
questions - 13 13 questions - 8 37

- g




T

Q

ERIC

Aruitoxt provided by Eic:

WASHINGTON COUNTY 123

‘Table XVI presents the results for the seven yeuar old group
and it can be noted that the results indicated that each child
was able to complete almost all of the linguage skills on which
they were assessed at the end of the program. These results are
of concern since muany of the children were only in the
program one or two days. This' would indicate they learned all
of the concepts on this test in that period of time and they
were given a pre- and posttest in this space of time.

The teacher who worked with the older group also tested
the children on a pre- posttest basis with the Wide Range
Achievement Test. These results suggested that all children
showed growth in reading. However, this was the same teacher
whose Preschool Checklist and i:mguuge scores indicated that
virtually all children assessed, acquired all skills and thus her
reading scores must also be questioned.

Third Party Evaluator’'s Comments:

Results of the Washington County Program indicate that
the area was able to conduct a summer program for its inigrant
students and provide them with an educational setting. The
program conducted a number of activities which were
undoubtedly enriching to the students,

-

The teacher who worked with the older group of children
at the North Plains Elementary School obviously did not .
correctly 1ecord the results tor the children in her program, As °
indicated, children who were in her class for a short period of
one'day progressed in all the readiness skills assessed on the
checklist. This was also ihe case in language. These results are
highly questionable since it would be impossible for the
teacher to pre- and posttest the child in all the skills in one
day. If this teacher works in future summer programs, she
should be encouraged to provide evaluative data as accurately
as possible.

Results on the Preschool Academic Checklist and the
Northwestern Syntax  Screening Test ndicated that the
majority of childre.. did not make progress in readiness skills
and language. In most all cases the number of children who
could successfully complete the tasks when they entered the
program were the same as the number of children who could
complete the tasks when they left the program. These results
suggest that many of the children knew most of the readiness
skills when they entered and this would indicate that they
should be provided instruction in more sophisticated reading
and arithmetic areas. This would also require the use of a
different type of evaluative device.

e
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Are! Name: Dayton Summer Migrant School
. County: Yamhill

Funding Allocated: $41,992

Proj;ct Beginning Date: June 12, 1972

Project Ending Date: = - August 4, 1972

School éosion: Summer

Number of Migrant

Students Envolled: 135
Introduction:

Dayton School District 8 was the district participating in
the program. The total number of public school migrant
students enrolled (135) were divided into grades
Preschool—8th as shown in Table 1. There were no nonpublic
school, migrant children participating in the program. The
personnel participating in the program were: 8 teachers, }2
aides and 3 volunteers. Table Il presents the number of
certified personnel employed (FTE).

TABLE!
Migrant Students Envolled
Grade Encolied ADM
Preschool Aged4 &5 40 17
First Age 6 20 B 10
Second Age 7 15 6
Third Age 8 T 14 : 8
Fourth Age 9 15 8
Fifth Age 10 - 14 4
Sixth Age 11 7 4
Seventh  Age 12 10 3
Eighth Age 13 0 - 0
Ninth
Tenth
Eleventh
Twelfth .
TOTAL 138 - 88 .
TABLE i1
Certified Personnel Employed

Number of Cartificated Personnel Employed (FTE).
A. Bitinguai

1. Target group . . ‘1

2. Other 0
B. English-speaking

1. Tacget group ~ 0

2. ptﬁer 7
TOTAL : B

Supplementary statistical data gathered during the
operation of this program are shown in Table I11.

TABLE Il
Supplementary Statistical Data

A. Total bus miles . 5,587
B. Health exsminations 296
C. Hesith referrais 35
D. Dental examinations 145
E. Dental referrals : 49
F. Breakfasts 2,541
G. Morning snacks 2,541
H. Hot lunches 2,541
1. Afternoon snacks ) 2,541
J. No.of teschers 8
K. No. of sides

1. Target group 10

2, Other ) 2

3. How maeny are bilinguai 11 Total 12
L. No. of voluntesrs

1. Target group 2

2. Other ¢ 1 'I:om 3
Objectives and Evaluation Plan: -
Preschool

1. To improve the academic readiness ability of preschool
children, . )

To evaluate this objective the Preschool Academic Checklist
was to be administered initially to the children when they
entered the program and subsequent to this, continual data
was to be collected as to the number of new skiils acquired.

2. To improve the, receptive and expressive syntactical

7 7Ianguage abilities in standard English of preschool children.

To evaluate this objective the Northwestern Syntax
Screening Test was to be administered initially to the children
when they entered the program and subsequent to this,
continual data was to be collected as to the number of new
language skills acquired. Improvement was to be noted as to
the number of new language skills acquired.




YAMHILL COUNTY

Elementary . TABLE IV
3. To improve the academic readiness ability of clemcnurv Preschool Academic Checklist

children, ) Summary Sheet
bayton Summer Preschool CA 4

To evaluate this objective the Preschool Academmic Cheeklist
was 1o be administered initially_to the children when they
entered the program and subsequent to this continual data was * Task
1o be collected as to the number of new skills acquired. - Knows his name

Improvement was to be noted as 1o the number of new skills Anthmaetic
Counting 1-§
acquired. Counting 110

H , H . neti Counting 1-20
4. To improve thie receptive and expressive sym.lcucal Counting Objects 110

language abilities in standard English of elementary children. Naming Numereis 1-10
. . Matching Numerals to Objects 1-5
To evaluate this objective the Northwestern Syntax Recoynizing Shapes:
Screening Test was to be administered intitially to the children Ructangle

when they entered the program and subsequent to this Sauwe

X h Triangle
continual data was to be collected as to the number of new Rocg‘omzmg Size:
language skills acquired. Improvement wis 1o be noted as to Little
the number of new language skills acquired. K urage of Time:

These two objectives were only to apply to those g;“':m
clementary students whom in the teacher’s judgment were so P
deficient in academic readiness and lunguage development that Recognizing Right end Left:
they could not benefit from a formalized reading program. fm' -

M . . : R Recognizing Difference Between
Objective 5 below was to apply to those students involved in a Words and Pictures
formalized reading program. Rocsohonizinc the Same and Difference

5. To improve the reading ability of elementary chuldten Letters

To evalaute this objective an informal reading inventory R“:'" 12ing Letters:
was to be administered to the children on a pre- posttest basis.
If an informal reading inventory was not used another
appropriate reading test was to be used. Improvement was to
be noted as to the difference in the child’s pre- posttest scores -
as reported in grade equivalent scores.

-
-0 N W

-=0000

nizing Sounds:

Mathodology: .

In _this area, an_ academic instructional program was
conducted during the morning and in the afternoon a more
recreational type was planned. There were five separate
classrooms in the summer program at Dayton Elementary Writing

R vané My Name
School. One teacher worked with the four year old group, one Writing Numbers

worked with the five year old group and there was one teacher Colors
PR . . . Identity by Pointing:

working with a group of five and six year old children. There ced

was one teacher working with children seven - ::.“:"

and eight years of age and one working with children nine " orenge

years of age and older. Each teacher had an aide and an NYC white'
student on a half day basis. In addition a reading consultant plack
worked with groups of approximately six children on thirty to "’";"‘.‘mv Naming:
forty minute penods per day. She served children from all black
classes. men
The preschool program emphasized the academic areas of Yeow

language development, counting, number recognition, color - brown
recognition and reading readiness through story telling and Sp——
. g . . elling Time

reading. In addition to these academic or pre-academic Clock 1 — 9:00 or 11:45
programs, activities were conducted in music, art and rhythms. Clock 2 — 4:30
A number of films were shown and a swimming program was  Recourdzing Coin Money
conducted. - gwkel

The six year old group lud an academic program covering Knov::’t::ge of Money
math and language and they were grouped by abilities in these Five penniss/one nickel

. . . Dime/two nickels
E : two areas. Other academic programs included listening

000000 000000 000000

000000 000000
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activities through the use of Peabody Language Development
Kits. Music, art and P.E. activities were also conducted.

The older group of children had individualized
programming in reading and math. This formed the major
emphasis of the academic program. In addition, music, P.E.
and art activities were conducted. These children also had a
swimming program and time was provided for educational
games.

Children at all levels were given experiences in a wide
variety of supplemental areas. These included programs about
foods from other lands, and dances and singing games from
other lands. In addition the children were instructed in both
Spanish and English and they were encouraged to use the
language in which they felt most comfortable. The older group
of children also received a variety of programs other than
those listed above. These included health and safety activities
plus an outdoor camping program. These children went on a
number of field trips to help broaden their experiential
backgrounds.

Resuits:

Tables 1V, V and VI present the results from the Preschool
Academic Checklist for the two preschool classes and the first
grade class. As can be noted i the four year old preschool
group, a number of children showed improvement in their
counting ability, both in rote counting and counting objects
from one to ten. Improvement was also noted in the four year
old  group in color identification. The majority of these
children could not recognize letters of the alphabet, their
sounds or words. Results indicate that very minimal growth
was made in these areas. The four to six year old preschool
group, whose results are shown on Table V, showed growth in
recognizing words and in recognizing coins in our money
system. The majority of these children could already identify
colors when they entered the program. Their math skills were
also quite good, especially in the areas of counting. The six
year old group showed progress in their ability to tell time,
recognize coins and in knuwledge of money. Some growth was
shown in arithmetic and reading skills.

Tables VII, VII and IX present the results of the
Northwestern Syntax Screening Test. On Table VII the results
of the four year old group are shown and as can be noted these
children were especially deficient in their expressive language
skills when they entered the program and some growth was

_ shown in this area. However, the skills in receptive language

changed very little. Table VIII presents the results for the four
to six year old group. This group of children showed growth in
the receptive area and in areas of expressive langauge. The
most progress was shown in the children’s ability to express
the past tense in verbs, the “this” and “that” concept, and in
their ability to use question sentences. Table X presents the
results of the six year old group and as shown most of the
children possessed the language skills assessed when they
entered the program and thus little progress was shown by this
group. Some growth was shown in the use of question
sentences on the exprespive. section of the test.
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TABLEV
Preschool Academic Checklist -
Summary Sheet

Duyton Summer Preschool CA 4-6
Tosk

Knows his name

Arithmetic
Counting 1—-5
Counting 1-10
Counting 1—-20
Counting Objects 110
Noming Numerasls 1-10
Matching Numerals 10" Objects 1-5
Recopnizing Shapes:
Rectangle !

Circle
Squars

Triongle
Recopnizing Size:

x Little
nowledpe 0f Time:
Get vp )

Eat lunch
Go to bed

Recopnizing Right and Left:
Right

Lett
Aecopnizing Ditference Between

N Words and Pictures

Recognizing the Same and Ditference
Shapes

Letters
Recognizing Letters:

a"ﬁ:".

Aec

%

izing Sounds:

v3~ge

[ ]
Recognizing Words:
cat

L d

NONONND NNOBN=S o

Writing
Writing My Name
Writing Numbers

(]
tdentify by Pointing:
red

blue
groon . e
orange

yeollow .

white - - -
bleck

brown
identify by Neming:
orange
bleck
red
preen
yellow
blue

brown
white

Telling Time
Clock 1 —9:000r 11:45
Clock 2 ~ 4:30

Recognizing Coin Mansy
Penny o
Nicke!
Dime -
Knowledg. >f Money -
Five pennies/one nickel
Dime/two nickels




ERIC

Aruitoxt provided by Eic:

YAMBILE COUNTY

TABLE Vi TABLE Vi
Preschool Academic Checklist NORTHWESTERN SYNTAX SCREENING TEST {
— Summary Sheet i
Dayton Summer Program CA 6 Duyton Preschool CA 4 1
Task - Pre  Pomt RECEPTIVE TASK i
Knows his name 15 15 |
- 1
Atithmetic |
Counting 1 -5 13 14 Pre  Post {
Counting 1 — 72 14 4
Counting 1-20 n o2 - o 12 1
Counting Ohjects 310 13 14 ’ . . |
Naming Numerals 110 n 12 ONessive 5 ?
Matching Numerals to Objects 1--5 13 13 Verts
Recopnizin:g Shapes: Prevent tense 13
Rectangle 7. 13 Past tense [ 3 7
Cwrcia 14 14 Future tense 4 -4
Triengs L 3d parson - -
r N
Recogrizing Size: Pn?:ﬁtom s ) R
B 15 16 rocsomons — Capeaex
tanis 14 1% on, " 1
Knovi/iedes of Time: under 72 ]
Cat up 6 16 behind 72 12
Eal funch 15 Pronouns
Go to bed 7 18 he ® 10
she 10 "
Reaiing
Recognizing Right ani) Left: her 10 10
Right 10 13 their | ]
Left 10 13 himeett . " 1]
Recopnizing Ditferznce Between Not Statement 15 15
Worc:. and Piciures " 14 Reversal of Subject/Object 4 4
Recognizing the Same und Ditference This and That Concept 5 s
Shapes 15 15 Question Words - 1
A Lvmo? N 4 14 who 3 e
ecopnizing Lettery:
» - 10 12 what o 1 1
P 10 12 where s s |
n 8 | Undersianding sentences ;
p 9 10 statements -~ -
' s n questions 1 1
m- : ] n
Recopnizing Souncis:
"M 13
m 8 10 _
t 7 " o .
n [ 3 7 -
P ? 9
d 6 n -
Recognizing Words:
cat -] [ —
dog 6 [ -
ved -] 7 -
chair 1 2
door . 2 4 EXPRESSIVE TASK
boy -] [ i -
ol S s . - . B
e, My N 7 4 - Pre Pou
Writing My Name B 1 Nouns
7wrhm. Numbers 0 % Plurats ° s
Colors Posessive 0 2
,ldon:gv by Pointing: v ' Verbs .
[ {
blue TR Pt o o 2
:'Oﬂﬂ 18 5 Future tense 0 0
veliow 18 15 Sed person - - - .
white 18 15 Prepositions
e - I :
own
Identify by Naming: s . ::dov g g
orange
black 15 15 behing o L
red 15 T3 Pronouns
green 15 15 he (] 6
yetow 15 1% his 0 0
blue :g :g she ] 6
brown their 0 4
white b b himset o '
" " Not Statement - -
Telling Time . .
Clock 1 —9:000r 11:45 - ] 10 Reversal of Subject/Object - -
Clock 2 - 4:30 - 0 [ This and That Concept 4 0 1 .
- QL ion Words
Recognizing Coin Money who B -
Penny o 15 what - -
Nickel [/ ] 5 . -
- Dime R o " where - |
Knowiedge of Money Understanding sentences
Five pennies/one nickel [} 15 statements - - |
Dime/two nickets [+ 15 questions - - i
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TABLE VI

_YAMIILLCOUNTY

TABLE IX
NORTHWESTERN SYNTAX SCREENING TEST NORTHWESTERN SYNTAX SCREENING TEST
Dayton Summer Prescheol CA 4-6 Duyton Summer Program CA 6
RECEPTIVE TASK RECEPTIVE TASK
Pre fon e Pomt
Neuns . . Neours .
Plurats 4 7 Piurais 14 14
Pononive 3 7 Posssssive 12 13
Verbs Verts
Prasent tense 1 Prosent tenee 14 14
Pact tonse 3 ¢ Pant tonse 12 12
Future venee ) ? Future temes ] 10
I porsen - - Ive poreen
Prepositions Prepositions -
n ? 1 ™ [} 7"
on - 10 10 o 16 16
unger 10 10 under 16 16
bohing 8 10 ohing 1. 16
Preneuns — == Pronouns
he 10 [ 16 16
he 10 10 ohe 16 16
hor ? 1 hor " 3
thelr * ? 1 heie 7" ”
Mmookt . [ ] 1 Mmookt 14 15
Net Statement 10 10 Neot Statoment 16 18
Reversat of Sublect/Object 3 [ 3 Reversel of Subject/Object 12 3
This snd That Concope 3 This and That Concept 10 12
Question Werds Question Werds
whe 4 ? whe ? 12
what y 3 ? whet [ 7
where B - 1 where n 13
Understanding sentences Undersiending sentences
starements s 10 statements " 12
questiens 3 ¢ auestions 10 "
EXPRESSIVE TASK EXPRESSIVE TASK
Pre Pont Pre Post
Nouns Neuns
Plurshs s b4 Plurals 10 13
Ponessive s s Ponossive . [ 7
Verbs Verbs
Prosent terme s 9 Present tense 12 14
Past tense 1 4 Past tonse . ° 1"
Future tense ? 8 Future tente [} 1"
Jrd person - - Jrd persen
Prepositions - Prepositions
in L4 9 [* * 12 14
on - 4 8 on " 13
under 8 b under 2 14
behind s 9 behind 12 14
Pronouns Pronouns
he » .0 he 12 14
his . ¢ 7 his 10 13
she s s she 1" 13
theis s s their 10 13
himeett 7 s himestt - s 10
Not Statement 10 Not Statement 12 14
Reversal bf Subject/Object 2 3 Reversal of Subject/Object 5 ?
This and That Concept 4 7 This snd That Concept " 14
Question Words . Question Words ]
who 5 8- who 27 10
what 8 9 whet - 7 "
whaere 8 where " *13
Understanding cos Understanding sentences
statements - 6 7 statements 7 9
qQuestions 2 6 questions 6 8"

RIC
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The reading program for the older children was evaluated
through noting the number of Dolch words that the children
leamed, Also, the Scholastic Word List was used with some
children. The' results of this information for both classes of
older children indicated that thuse children who remained in
the program for more than a week made progress in their
ability to read sight words, Only those children who were in
the program for a very short period of time did not show any
growth in this area. Children who were in the program for the
longest period of time learned up to thirty new words on the
Dolch list and fitty-seven words on the Scholastic Word List.

Thied Party Evaluator’s Comments:

Results of this program indicate that the Dayton summer
program was 3 success for the majority of the caildren served.
The program successfully initiated and  implemented an
academic program for children and in addition a number of
other programs were conducted. These included music, art,
swimming and an outdoor educational program.

This project used one of its preschool teachers to conduct
the testing for all of the preschool children. The testing
schedule kept her guite busy and she was not able o get the
initial test information back to the other teachers until more
than three weeks had elupsed. This was due to the fact that she
was not only responsible for teaching the children in her class
but also in testing all of the children in the other preschool
classes. This evaluator feels that it is a worthwhile activity to
have one person do the testing. however. it should not be one
of the teachers also assigned 0 classcoom teaching
responsibilities. 1t might bhe feasible fur the district t¢ hire
someone to do the testing and they should complete this
within the first week of school. Results could then be given to
the classroom teacher and she could use them to plan her
academic program. I this approach were used, it is strongly

[

recommended that the testing person mterpret the test results

ta the Teacher so she will understand the resulis, -

The upper grade teachers decided not 1o use an informal
reading diiventory but instead used an evaluative instrument
bused on growth in sight vocabulary, Tlus is a satisfactory way
of evaluating reading in a short summer program. Otten tinmes
children don’t show ditferences in grade equivalent scores on a
‘pre- postiest format in i short sunumer program: however. by
noting the number of new words a child learned on 2 sight
word list, one could quickly determine growth in sight word
vocabulary developrent. -

As indicated, there was a reading teacher who worked with
the children in this program. Shie wrrked with all lewels of
children and provided instruction in letier recognition and

~ beginning reading instruction. She used the Aud-X Reading

System for the children who could benefit from this type of
programming. It is recommended that a teacher of this type
might consider planning language development programs for
the preschool children. As can be seen in the evaluation of the

preschool children on the Preschool Academic Checklist, the

younger children nade minimal amounts of growth in their
ability to recognize letters, sounds and words in the English
language. 1t might be more advaitageous to provide

instruction in language development for these younger

children. The four year old group had many deficiencies in
express.ve language, as shown on Table VI, when they

entered the programand this should be an emphasized area for

instruction. )

The area coordinator developed a written description of vh.e
summer school program for children and’ their parents. This
was distributed throughout the area and it provided a good
way of Yecruiting childress into the program. To insure that it
would have wide usage by the community, it vas written both
in Spanish and English. It is felt by this evaluator that this is
an excellent way of informing people about a summer nigrani
program.




