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INTRODUCTION

The overall ,urpose of this paper is to highlight some of the major
Vasliat
issues concerning the development of the experiential learning component

in higher education. Thé intent is to provide the reader with a fairly

broad national perspective concerning the major issues of exmeriential

 léarning, the contributions of professional schools to the development

of experiential learning, current trends at the high school and under-

-graduate levels, 'and administrative consideration$ in carrying out expéri-

ential learning programs.

To .facilitate this discussion, a number 6f examples are drawn from a
"case study" carried out in 1971 é.nd»1972 at the Univérsity-of Pittsburgh.*
This study represents an attempt to document the current picture of what is

‘happening in experiential learning settings at the University of. Pitts-

Jburgh from the point of view of those most responsible for administering

and implementing such programs and is. offered.as Part II of this reporc.

‘The major emphasis is on professional _schqols, although some references are

‘also made to Arts and Science courses at the undergraduate level. In

order to assess current tfénds, 1t is hecessary to begin by asking about
the nature of recent changes, the major problems encountered, and what
the future holds for these experiential programs. For the case study,
answers to these questions were given by.fa.culty representatives from
various professional schools at the University of Pittsburgh through open-
ended interviews., At least three faculty members from each school were

interviewed; in larger schools as many as eight persons were seen.

*¥Michael Sugg, Explorations in E eriential Learning, Part II, A
Descriptive Inventory of Selected Experiential Learning Programs at the

University of Pittsburgh, Office of the Secretary, University-Urban Inter-

face Program, 1972. :




Conorete illustrations from the cease study are frequently drawn upon in

the following pages to supplement the discussion of the more genefal cohtext.

During the course of the case study, the investigator explored
ﬁany sources to learn more about the historical and contempory national
picture with respect to experiential learning. The presentation of

opinions concerping these in the following pages may, at times, seem

- .somewhat biased in supﬁort of experiential. programs. However, it must

be stressed that those who have written most on the subject are often
very strong proponents of experiéntial learning and are inclined towaid
emphasizing the advantages and underplaying the pfoblems. ﬁévértheless,
opposing opinions are préséntéd as far as. feasible, and there is no:
intention to present a biased piéture. Rather, it is hoped that a
delineation of the issues can assist others interested in this area to

a clearer understanding 6f the current phenomenon of expanded interest

in experiential learning.

Experiential Learning Defined:

The term "experiential" has potentially veryfbroad scope. Although
this is not necessarily the case, an experience of any kind can involve.
learning. For the purposes of thié study, a working definition of
experiential learning was adopted, composed of the-following parts:

(a) A learning experience that tekes place outside the classroom;

(b) but within the context of and -sponscrship of an academic

department;

(¢) the purpose of which is to include in the curriculum a "learning

by doing" component to supplement the students' acquisition of
academic skills;

(d) and entails a clearly identifiable learning éxperience by the

abové ériteria of at least two months cumulative duration.

,
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Of course, learning "by‘doing" has been the primary method of learning
since the beginning of man., Yet, it is only recently in man's history
that such learning has become organized, systematized, structured and
principled at the university level, in an effort to promote a competernt
level of service. Prior to the industrial revolution, this type of
learning took place at home or in the craft guilds. In essence, it is
. the kind of learning that is done by acting and experiencing the conse-
quenées of action. Thus, it iﬁplies the notion of responsibility and
learning "in the school of hard knocks.," The significant issue in relation
to this changing scene is that the‘schéol today represents the means by
which to "fill the vacuum that the changes in the family and workplace
created."’ The student role of young pérsons- has become enlarged to the
poiﬁt where that role constitutes the major ﬁortion of their yoﬁth.
"Bﬁt the student role is not a role of taking action and eXperiencing

consequences. It is a relatively'passive role, always in preparation for

ection, but never acting."2 Through the enlargement of the student role,

a major transformation of iearﬁing took place, one that was so obvious as

to be easily overlooked by many. The teacher became the major mogel from

which to learn, thus replacing action as the medium through which learning
had taken place in the family or workplace.

Although the lack of experience on the part of our young people may
have caught up with us, universities aré also bound by their historical
traditions and conflicts. It is necessary, then, to consider these
briefly for they also bear on the_présent confusions and conflict about

educational goals in higher education.
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‘Historical Perspective:

Phe Iirst universilies of America were concerncd with "ihe developmenl,

of mental and moral facilities, focusing.omidnlellectually men.nl disci-
pline, by which it meant the sharpening of the mind on the whetstone of
Greek verbs. The curriculum was prescribed; relevence to later life was
ignored, although this training was quite relevant to, say, a future

3

minister."

Early universipyugéucatipn and the historical ties with England
shaped the type of undergraduate education a studéent receivéd, and the
liberal arts college s@ili reflecgs this influence.. HoweVer,‘as students
and fgéulty pursued advanced research, graduate schools developed. This
evolution of knowledge seeking through scientific methodology was promoted
during the 18th century when "the University cf Berlin became the proto-
type with its emphasis on research and the advancement of knowledge rather

than on teaching and the growth of its students,"h

In spite of the increasing emphasis 6n research;” American universities

also became conmitted to service as a part’of their function. ‘The estab-
lishment of the Land Grant Act of 1862 by the federal government gave
formal recognition to this agpect of educafion. This, in turn, had the
effect of admitting new subject matter (agriculture and engineering) as
weil as & new type of stﬁdent. Such a change also "provided an enormous
democratization influencé, legitimatizing new professions and new age
groups for university study. Universities began to develop extension
programs, got involved in political reform, and established service

bureaus and experimental stations."5

e

Py

p

»

———. [

L —

jorame. oo




A

To ol A, it nigoy
v b V

De

Thus, universities today reflect a diversity of roles as evidenced by

~ the historical influences of British, Germen, and American educational

systems. However, to.assume. that these various influences and methods of
learning operate in a harmonious fashion would be to avoid some of our
basic conflicts within the university today. "The essential conflicts
over the purposes of universities were never resolved in this country.

Instead, they were all brought into an uneasy balance, leaving their impli- ‘
6 R

cations subject to even greater conflict!" -
In relation to experiential learning; conflict continues "between the

view that knowledge reéides primarily within academic walls and the feeling
. ) r
that the real knowledge lies outside these walls, Today, this manifests

7

itself in confusion over experienc - versus classroom."' For professional

schools, however, the combination of theory and practice are both essential.
There is no either/or attitude concerning theory and practice, although
there may certainly be a heavier emphasis on one type of learning, even
within a professional school,

Aside from these internal philosophical differences, there are other
recent influences that have affected the expe}iential learning of students.,
Most prominent among them are what can generally be described as the "urban
crisis" which includes racial, polluticn and poputation distribution
problems., The following statement describes the crisis situation:

During the mid-sixties to the present time,
two major crises have emerged; one is the university's
response to urban crisis; the second is the crisis
within the universities. Thus, pressures from with-
out and within the university have promoted change
and greater commitment on the part of many universi-
ties, to the contemporary problems of the urban
interface. From the Berkeley riots in 1964 which
spread to other universities across the nation and

world, universitieg have been required to meet
increased demands.
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The increased demands were primarily concerned with attacks againzt soc;al
injusiice, particularly in reference to minority groups and a demund for
"more relevancy" in the educational process.

It is beyond the saope T this paper to enlarge upon the préblems of’

coﬁtempcmary universities in setting priorities and allocating resources

given conflicting views on the functions of the university. The afore-

. going is onl& an attempt to set forth the conteit in which current trends

in experiential learning emerge.
-
Present Concerns Relating to Experiential Learning in Higher Education:

As has been noted, underlying the.issue of whether the university
should provide more experiential learning opportunities at the under-
graduat} level is the basic concern for what the university represents.
For example, the uni&ersity was not originally conceived of as being the
"guiding light" of the community. At the same time, it must be recognized
that most univerisites are very much involved with the immediate community
through their consultations, seminars, and continuing education programs.
Rossman discusses the issue of university go;ls more emphatically and
critically when he says: ) ’

There is little clear and useful discussion
of what the university's function ought to be, or
might be; of whether it serves its present func-
tions well; or indeed, of whether it should serve
them quite differently. We do not know what the
institution is good for..., if education is the
process that ought to give people the ability to
meet their individual and social needs, our edu-
cation is disastwously inadequate,d

If this is the case, then the issue of experiential learning will have tc

be debated within this context, wherein educational goals are not clearly stated
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and well understood. This is a painful reality with which educators are

confronted.

The Growth of Experiential Learning and Problems of Context, Definition,

and Evaluation: Although experiential learning is not a new phenomenon {a

*
university education, the use of experiences of various kinds as a means of

educating the individual s gaining reccgnition on several fronmts. The co-
operafive work-study plan has been exterded widely through govg;nmencal
encouragement in economic-opportunity brograms. Study abroad programs are
available at hundreds of colleges. Certain law and other professional schools
are providing comﬁunity gxperiences for their students. Some medical schools

are bringing clinical ‘experience into the first year of study. College studencs

-everywhere are insiéting on participation in decision-making, and this too is

potentially educative. Some of the newer educational methods themsel.es
emphasize personal experience (for e*ample, programmed learning and independent
study). These methods are in contrast with the more passive ones that dominate
most college Seaching.lo Algo D, Henderson, formcr President of Antioch Coliege,
summarized his philosophy concerning experiential learning in higher @ducation
as follows:
One. could use experience as one of the primary methods
in developing the wholc personality, which includes .
increasing the ability to think effectively and to couple
the thinking of the individual with his acting and living.
The aim is to make the learning process more genuine, more
meaningful to the student, and to teach him how to make
his thinking on social problems applicable to the culture
in which he lives, 1l .
At the same time, Henderson points out that all experience is not educative.
"Experience can be either educative or miseducative. John Dew2y made this

distinction clear. He called miseducative those experiences which engender

callousness and lack of sensitivity and responsiveness."l2 On the whole,

however, Henderson is a proponent of experiential learning, as are others who

argue that today's youth, more and more of whom enter college, lack expurience
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due to the lenghthy nature of their educational sojourn. Henderscn and others
argue that college students should have an opportunity to engage in experiential

learning early in their collegiate careers, rather thaa waiting to determine

.. -
4

career choices and interests at the graduate level. On the other hand,

there are those who would oppose this view. Caleman13, for example, feels that

educational institutions should not be burdened with the responsibility for

providing these kinds of opportunities. Rather, hé believes that such learning

should tage place in economic institutions' outside of the school; that is, in

the institutions that are responsible for the economic development of our society.
Internal to the programs there.is contention about what constitutes a

valid experiential learning situtation,which will continue until some acceptable

guidelines have been determined. There is a need to differentiate between

apprenticeehip training, or the job training, and experiential learning situations

with no job implications, Until such differentiation occurs, it is difficult to

find ways to evaluate experiences in terms of credit to be received.

A reiated issue is the complex question of what is meant by a "quality"
educational experience. This is particularly difficult to establish in new
experiential situations where the specific needs of the students are expected

to take precedence over traditional courses, credits, and academic standards.

Under these circumstances, criteria for evaluating new experiential situations

in terms of student performance and educational objectives are very hard to
develop. Even the professional schools, who have long been in the business of
evaluating experiential learning performances, have problems in this area.
Although the professional schools do have guidelines for evaluating performance,
the way in which faculty understand and use these guidelines can be different,

®

There are therefore subjective variations in assessment of student performance

in experiential learning.

it

(S 2

& e g c§

Lrrewii. v rtmont | P sonpnne g L msm o

Xt




i g

4

bt

Lt &

1 ———y

protesr i gy Ny
4 * I v i

szt

Supervision, Student-Faculty Ratios, and Learning Sites: There is a

'continuing shortage of supervisors for students in experiential learning programs,

and this ceems to be related, at least in part, to accreditation standards devised
by professional associations. These standards very much restrict the range of
persons whc can bé recruited for student supervision. They must have what are
considered full academic qualifications. There are those who feel that standards
for accreditation should be maintained, yet could be made more flexible, so that
persons who have not completed their qualifications could yet be considered
competent to supervise learning experiences. A second alternative for alleviating
shortages which has been suggested is the lowering of barriers between schools so
that different schools could cooperate and pool their supervisory resources.
Without more flexibility of some‘kind, the shortage of supervisors is expected to
continue., Henderson argues: "The standards of accrediting agenciss by their very
nature as watchdogs for the establishment relate to the past and present and take
little accoun; of the future. Where licensing or .accreditation are involved, the
laws, together with the regulations of the licensing boards, define the educational
standard; and lag far behind the cufrent scene. Ways must theréfore be found to
take advantage of'equivalents' and to work with the licensing agenciés in an
effort to secure liberalization of the provisions."l4
Established or accepted faculty-student ratios are also subject to-examina-
tion in light of the shortage of supervisors. Very often faculty believe a certain
ratio is optimal, and, in expériential learniﬂg programs, this usually means a
very small number of students assigned to each instructor. In the case study of
experiential learning programs at the University of Pittsbwrgh, for example, it
was found that the ratio of one supervisor for every l-5 students was most
frequently used in the professional schools. Medical schools, which traditionally

have been slow to expand enrollments, have often based their reluctance on an

unwillingness to increase student-faculty ratios. Yet there is some question as
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whether the number of students involved per instructor has an effect on the
quality of the education received. For example, Sanazaro who researched this
problem in medical schools, concluded: 'The available data support the
conclusion that class size itself is unrelated to objectively definable major
components of the educational process in medicine, and it can be concluded that
medical education of acceptable quality is relatively more economical in the
larger schools,"1% A possible method for alleviating shortages and reducing
costs into the bargain, then, is té increase the number of students assigned

to each suﬁervisor. Other means which have been suggested inclpde the increased
use of visual aid media for at least some specific léarniné needs.

There' is also a shortage of appropriate experiential learning sites which
must be realistically acknowledged by those interested in promoting such progran;.
This is probably particularly difficult for evolving programs whose worth has
not yet been proven or recognized, but it is also a problem in the schools of
education at the present time, In‘the case of evolving programs, many community
agencies and institutions are wary of taking on students, for whom they must
" shoulder part ﬁf the responsibility for training without being sure that any
rewards will accrue to themselves. Even at the level of medical and dental
schools, some community groups havé rejected the notion of allowing students
to "practice on them", even while they urgently need health services. In a;y
community there is a limit on the number of suitable sites available. At the
University of Pittsburgh, in fact, some of the graduate and professioﬁal
schools (psychology and hospital administration) have had to search for sites
outside the Pittsburgh area in order to place their students. Since the
limitation in sites available forces curtailment in enro}lment, alternatives
have been sought. For example, in some schools simulation games or exercises
have been introduced to expose the student to a wide variety of problem-solving
situations. Role playing and listening to tapes have been used in education for

some time, and they too may offer helpful guides to understanding real 1ife
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situations. There is also potential for developing experiential learning
equivalents’ in the new and rapidly developing field of visuai aids in education.
There will, however, be resistance to using "artificial” modes in experiential
learning. Perhaps combinations of simulated and real situations can be worked
out to conserve the use of learning sites.

Remuneration and Expansion: Students in experiential learning situations
at the undergraduate level generally do not receivé remuneration for their
contributions (the work-study program.is an exception). However, graduate
students are often paid through’governmenta} scholarships, or By stipends, or
by agencies, or, as-in the case of graduate students in education, by school
districts, Medical studenté do not receive any remuneration until they are
interns; intern pay is usuali§ in the form of free meals and lodgihg at the
hospital., Currently, tﬁeré is pressure in some medical schools to have those
students having earlier experiences in internship (during the senior year of
medical school) receive remunération. This relatés to an older and still
unresolved controversy as to whether the student'teachera the medical intern,
the social work student deserves to be paia for activities in the community.
Some think that, during the educational process, the student is not yet a
fully-fledged professional and therefore not er.titled to remuneratioh. Others
believe students, in certain programs at least, are providing‘éervices which
should be monetarily rewarded. In view of the changing composition of graduate
students, many of whom today are married and have begun to raise families (and
all of whom are having to cope with spiralling costs), th;re is likely to be
increased pressure for more and earlier remuneration for students in internships
and other experiential learning. The pressure in part will be supported
by the argument that payment of students makes them even more aware of their
responsibilities and commitments to provide adequate service, Counter-arguments,

however, will be raised on the grounds that students who are paid are likely to

become agency-oriented rather than learning-oriented, and that this entails a

i




narrower view of learning objectives,

The issue of expansion in the professional schools should also be discussed:
Expansion of enrollments is related to problems whicﬁ were discuséed in the
previous section, that is, those of supervision, faculty-student ratios, and’

learning sites., At this point, however, the primary concern is with financing

and market considerations. By and large, the numbers of students in the

professional programs across the country have been gradually increasing, although

there ‘are some exceptions. Recently financial cutbacks, particularly from the
federal level, have curtailed support for certain schools. To give examples
from the case study, the enrollment at the School of Education at Pittsburgh,

1like other schools in the nation, has had to be reduced rather drastically.

Financial cutbacks also have affected the School of Social Work where a large

percentage of the students found themselves without scholarships or government
funding. These students may have to drop out unless they can manage the

finaacing of the remainder of their graduate educations by loans or other means:. .

In spite of these exceptions, however, there is a generally recognized Beed for more

proféséionals and auxiliary personnel, and the climate is moderately expan-
sionary within the limits of available funding and other key resources.

Levels of enrollment are to a large extent dependent on visible demand in
the labor market. ﬁut the situation is somewhat moré complicated than the
concept of supply and demand would indicate. Reduced financial support for the
schools of education in the country, for example, is justified on the bagis of
over=-production of teachers relative to the needs of the schools. Yet at'the
same timg, there is abundant evidence that many ingtitutions, perhaps particularly
those harboring the handicapped, the retarded, and otherwise disadvantaged, qould
use many more teachers, not to mention other professional personnel, Whether
or not perceived needs for more personnel will be filled, and how much and in

what areas expansion should be undertaken, does not then depend entirely on

what can be determined about current and future demand in the labor market.
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The broader issue, rather, is one of political and economic priorities for the

country at large.

Summary

An attempt has been made in this introduction to elucidate some of the
concerns which have been generated with respect to an increased interest-in
experiential learning pfograms. Such programs are firmly established in
professional schools which have traditionally relied on internsﬁip programs,
yet even here changes are t:ak'ing place. Experie;ltial learning programs are also
spreading into professionai schoéls and graduate programs where they have not
in the past been part of the curriculum, and they seem to be filtering down to
thé undergraduate level as well. These aeVelopments have been praised by some
who feel that today's youth entering college do not have much opportunity to
develop awareness of and responsibility ‘to their overall environment. AF the
same time the new interest in experiential learning has created controvery

among educators, and raised a number of problems yet to be resolved.
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CONTRIBUTIONS OF PROFESSIONAL SCHOOLS TO THE IEVELOPMENT
OF EXPERIENTTIAL, LEARNING
Nationally, professional schools have ﬁrovidéd the prototype
from which other experiential learning programs were developed, and these
schools are also leaders in introducing modifications of those models.
The original model of the professional schools called for academic learning
and practice to proceed simultaneously, thus linking the acquisition of
kno#ledge to the responsible egercise of skills. As technological advances
and research knowledge accelerated, the requirements for the professional
also increased, resulting in 1ohger periods of training and increased’:
specialization. ThiS'éﬁphaéis on the development of knowledge and skills
appropriate to the competent profession is still the primary one in the
professional schools.
In‘recent.years, however, there has been more attention to commuﬁity
service. A very early departure in professional training in this respect
occurred in the land-grant colleges which offeréd service to the rural
areas through agricultural and engineering schools. More contemporary
departures have involved both coomunity awareness and innovations in
teaching approaches. For example, the medical schools have introduced
commwmity psygpgatry and community medicine into their curricula, with
the result that there is a new kind of exposure in experiential learning

and a greater awareness of community influences in medicine. The nursing

. profession has expanded its programs to include community and public

health concerns, as well as adding training to assume some of the physi-
cians' tasks. Schools of social work have taken on more responsibility
for training paraprofessionals, ‘and have added programs for undergraduates

who now receive training in social work and in health-related professions,
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such as physical therapy and medical technology. Schools of education
have begun to depart from the traditional teaching model and are experi-
menting with team-teaching epproaches. These are examples of changes
wnich result from many forces operating in connection with the intgrface
between the professional schools and the communities in which they are
located, The rapidity with which some of the changes are taking place
tends to belie the image of the professions as representing the more

. conservative elements of universities.

The very nature of the traditional involvement of the. professional
schools with the community through an emphasis on practice and experience
as -essential components of training has caused these schﬁols to be espec-
ially aware of contemporary issues and to move in new directions. Among
the recent changes which have been promoted, not without controversy, and
which will be discus§ed in the remainder of this chapter, are: greater
concern for the céﬁhunity; more emphasis on problem-solving approaches;
trends towerd interdisciplinary teaching; increased flexibility in career
objectives; increased attention to theqretical-experiential integration;
changes in practitioner ro;es; and the involvement of undergraduates in
professional schools. In a final sectidn, some of the difficulties en-
countered by the professional schools in the process of change will be

considered. In this chapter particularly, material from the case studj\

of the University of Pittsburgh will be drawn on frequently for illustrative

purposes.

Community Concern: Whereas traditional "programs of the professional

schools have tended to be career directed, or, as in agriculture, commodity

based, the immovative professional schools are defining for themselves

|
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larger frames of reference, and their aim is to do more than merely prepare
men for niches in their professions."16 At the University of Pittsburgh
this trend toward a larger frame of reference is evidencéd in curriculum
changes and especially in the contexts in which experiential learning

takes place. For example, interns in education increasingly serve their
terms in thé "inner" city rather than in suburbah -areas. In the medical
school, students involved in community medicine are receiving a number of 3
learning experiences in the community in the course of their training.

As in other law schools around the country, students in the School of

Law at Pittsburgh work with disadvantaged persons through Nei‘g.hborhobd
Legal Services and also assist prisoners with law problems. Nurses_entef

the most disadvantaged neighborhoods to assess health needs and offer

" services to residents. In the dental school & course is offered, entitled:

"Professional and Social Perspectives," which is aimed at providing an

understanding of wider community dental needs.

The movement toward the use of non-traditional experiential sites
among all the professional schools at the University of Pittsburgh is,
in part, an effort on the part of these schools to provide more services
wnere the problems are, or, at least, to assist people in finding out how
and where to obtain needed services. It is also apparently a result of
pressures from'sociai-chahge oriented students who have developed their
own ideas about what coqstitutes meaningful service. Although it is too
early to assess the long-réﬁge effect of the trend toward greater concern

and awareness for community needs, it is clear at this point that it is

present and on the increase in graduate schools,
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The Use of Problem-Solving Approaches: For many years problem-solving

in both classroom exercises and in the experiential situation has been
largely confined toc the case study method. Although this method is still
__ _used widely, there has been a shift away from & case-by-case approach toward

" broader problem-solving approacheé in professional schools across the
country. This shift has been activated by the tremendous increase in the
amount of knowledgé available to professionals. It seems quite impossible
to assimilate major portions of this knowledge without moving to synthesis
and analysis at a higher level. Thus, &t the University of Pittsburgh
School of ‘Medicine the time traéitionally spent, by Students in the labora-
tory hés now been reduced in favor of & course on problem-solving aspects
of the sgientific method. The School of Social Work, which has relied
heavily on the case method, has been meking a strong shift toward the
problem-centered approach in the study of cer;ain social problems,
particularly mental health and alcoholism.

The Trend Toward Interdisciplinary Teaching: The broader objectives

of the professional schools imply that "no professional school today can
function without recourse to other disciplines and fields. There must be
interdisciplinary exchanges and interprofessional collaboration. Instances
of the latter occur in the legal, mechanical, and electronic aspects of

medicine. Today, fifty per cent of law schools have medico-legal courses

and ninety per cent of the medical schools offer legal medicine." ! The

trend toward interdisciplinary approaches to learning at the national level
is reflected in a number of collaborative efforts at the University of
Pittsburgh, for example, between sociology and medicine, between social

work and public health, and between social psychiatry and sociology. Most

of the above efforts, however, occur in doctoral probler with research foci,
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Most students working toward masters degrees then would not be exposed

o this kind of “ross-fertilization in thinking and t.eaching. 'The mental

health ield atl Piltsburgh also promoles a considerahle exchange of' know-

ledge and teaching perspectives through seminars and special workshops.

It is not uncommon, for example, for a psychiatric clinic to include in

its weekly staff conference diversified professionals such as psychiatrists,

social workers, and psychologists, in addition . to psychiatric residents 5

or interns and students from other professional schools. '
If trends toward interdisciplinery teaching continue, what is learned

may facilitate the development of theoretical kndwledge related to experi-

_ential learning programs, Many believe that it is necessary to develop

a broad approach to apply to human problems, As Rossman points out,

"The trouble is that all real human problems are transdisciplinary. The
point is...jobs are becoming transdisciplinary, and the wniversity is not
training people this way."18

Flexibility in Career Objectives: Professional schools are trying to

. build more flexibility into their programs in order to provide for a

variety of student interests and goals, The underlying philosophy is

that career possibilities should be individualized, and this philosophy

is represented in the intellectual and experiential components of the
learning process, At the University of Pittsburgh's School of Medicine,

as iq other medical schools across the country, the trend is to recognize
that emerging medical specialties will require different forms of medical
training. In newer careers in public health, in academic medicine, in
community medicine or research, the traditional internship may no lonéer
be required for those medical students who pursue specialties where medical

practic. .8 not involved. In the School of Dental Medicine ut Pittsburgh,
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student’s are allowed to take more or less than the traditional three
years to complete their training, depending on the progress of the indi-
vidual student. "The curriculum committee introduced this proposal which
reflects recognition that individual students will achieve and expand their
competencies at varying rates and that performance, not time, is the most
reliable measurement."19 In the School of Social Work students are allowed
more flexibility in their programs depending on previous educaticnal
experience and ability to function independently in the experiential
situation. Related is a trend in the same school toward & less intensive
" tutorial relationship between student and field instructor, so that the
student's ability to function independently after graduation will be
enhanced. ‘

Prerequisites for entering professional schools generally are becoming
much more flexible. Medical schools have started to require less labora-

tory work prior to entrance, and there wiil be less emphasis on specific

N

course requirements, Instead, examina&ions will be given at the point of
entrance to test a student's overall knowledge and ability. The Law f
School at the University of Pittsburgh, like many other law schools in the

country, has extended its admissions policies to permit persons with less {
qualified academic backgrounds to enter. This program has evidently been
successful, for students from such backgrounds have had no difficulty in
finding positions after graduétion.

Theoretical-Experiential Integration: Professional schools in the

country are concerned about the way theory and practice are related in the
curriculum, At the University of Pittsburgh, the faculty in the professional

schools are very explicit about the necessity to provide students with a

3
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thorough conceptual grounding which can also be applied to their exreri-
ence, In this connection, some of the newer professional schools are
attempting to gain greater control over the experiential situation by
providing their own instructors. This has always been the usual practice
in medical, dental, and nursing schools. At Pittsburgh, as in many other
professional schoois;‘more use is bveing ma&e of simulation exerciées as

a method of relating theory and practice. For example, business stuéents
play games related to their training with the assistance of computers,
Law schools increasingly provide s;mmer internships for their students

in legal aid offices, public defenders* officeé, and legislators' offices.
By giving students this experience, it is possible for law schools to
introduce students to experiences in practice which can then be laid

alongside theoretical materials.

Changing Practitioner Roles: With the increased use of paraprofes-

sional:, associates-in-arts, and spécial auxiliary personnel, traditional
practitioner roles are gradually changing. This is particularly true in
the schools of medicine, nursing, dentistry, and social work. There is
already a new medical nurse practitioner role being developed at Pitts-
burgh and a numbef of other nursing schools. A medical nurse practitioner
program will train nurses to handle preliminary examinations and diagnoses.
The University of Pittsburgh School of Nursing is one of the pioneers in
the development of the "clinical nurse specialist" whose responsibility will
be to work with the total family in health problems which effect the whole
family milieu. In a sense, this is analogous to the way in which the
family physician used to perform, As these new nursing roles are accepted

by physicians, the latter will be enabled to devote more of their time and
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energies to more acute and demanding patient-care situalions. 1n the

ichool of Pental Medicine, oral hypgienists and dental assistanis are

' learnini; lo Lake on some of the denlists' preliminary diapnostic funclions
so that dentists can be freed for more specialized diagnostic and treat-
ment work.

Natjonally, group practice has already been long established among
medical specialists, and dentists are also beginning to move toward this
cooperative framework. More practitioners way find themselves practicing
in neighbo: hood clinics, particularly if some kind of national medical 7
rlan is adopted, Group practice wiil probably rely increasingly on the
use of auxiliary personnel, At Duke University the medical school has
alz:eady begun to tra.ix; physicians' assistants. The tasks to be performed
i:y such assistants include: "screening patients, performing parts of
physical examinations, applying and removing casts, assisting at surgery,
suturing minor cuts, taking x-rays, and performing laboratory tests out-
side office hours, assuming some administrative responsibilities, and
being available to assist the phytician whenever he is an call, day or
night."ao This program will allow students to enter the medical profession
who can neither afford the cost nor the time involved in the lengthy
medical student education and also reduce the cost of medical services.

Undergraduate Programs in the -Professional Schools: Professional

training for students at the undergraduate level is another recent national
trend. At the University of Pittsburgh the two most recently established
undergraduate programs are in the School of Social Work and in the School
of Health Related Professions (medical technologist, physical therapist,
medical records, child care and development). In both instances, the

schools offer training which enables students to provide direct service
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functions after receiving a bachelors degree. Schools of social work

across the nation are moving strongly toward developing undergraduate

programs. Students graduating from such programs will enter public welfare

agencies, and it is expected that this will have the immediate and long-

range effect of upgrading services to welfare clientsﬂ The trend toward

undergraduate programs also implies that graduate programs will become e
more specialized and offer more courses for potential administrators and .

policymakers.
Difficulties Encountered in the Process of Change: As the preceding

pages demonstrate, a number of significant changes are taking place in the
professional schools. At the same time, change has not occurred very
rapidly or withgut opposition. As the uncergraduate level particularly,
opportunities for experiential learning are not widespread: '"Very few

of the 2,300 American institutions of higher education have welcomed

social action programs, opportunities for experimental learning or inter-
personal learning; or major reorganizations of curricula.."21 The situation

is quite different in the professional schools, as has been shown, but

for some educators changes even there are far behind where they should be.

The reasons offered for the slowness with which change takes place in the
professional schools are many:

Faculty members fall into grooves and
find it difficult to accept change either
within their own bailiwicks or through
sharing budgets with new ventures. Occu-
pational orientation is very strong because
a faculty member's reputation in part
depends upon the post-graduate placement
of his students. Immediate incentives
cause the future to be dimly perceived.
Persons long accustomed to 0ld models find
it difficult to accept new ones; most of
the faculty in engineering or business
administration know less about computers
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than do their advanced students. Where
practitioners are used, as in the clinical
part of the medical program, their weighty
voice is apt to be on the conservative
side. Their interest is in conveying
information about existing practice.
Because of the way budgets function within
a university, it is usually necessary to
supply additional funds--not always easily
available--to encourage innovations. Be-
hind all of these impediments, there is
not infrequently a lack of imaginative
leadership within an institution.22

Those who favor the very gradual implementation of changes in cu;?icula,
however, %ould insist that the major reason in proceeding with cautién
rests on the need for proof that alterations really constitute improve-
ments. It is difficult to determine the real extent of change -across
the country; however, at this point, the general direction in which the

schools are moving seems to be clear,
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TRENDS IN EXPERIENTIAL LEARNING AT HIGH SCHOOL
AND UNDERGRADUATE LEVELS

Educators generally may be more aware of the many innovations in

graduate programs than they are of the new developments in experiential

learning which are occurring at the high school and collegiate level,

What is perhaps particularly significant is the speed and frequency with
which changes are occurring at these levels. One observer found that:
"Modest initial attempts to escape the boundaries of the classroom--
Jjuonior year abroad, work-study programs, and correspondence courses--
have paved the way for far more ambitious ventures. New York's Empire
State College, for example, offers students the opportunity to study at
a variety of on- and off-campus institutions but has no campus of its
own. Projects such.as Britain's Open University have abandoned the
classroom altogether in favor of television, radio, and kits of learning
1o

materials. Floating colleges aboard ships and travelling colleges that
employ a variety of vehicles seek a global curriculum. The New York
State Education Department's Regents External Degree Program awards the
baccalaureate to anyone who can pasgﬁaLseries of proficiency exams.“23

Although there are a number ofzpf;éféms developing, it is often‘
difficult to determine what is experiential in any particular program,
let alone what the nature of the educational experience is intended to
be. Nevertheless, the following examples are used in an attempt to give
the reader some impression as to the types of innovative experiments

evolving, both at the high school and the collegiate level. Following

the examples, an effort is made to look at some of the pros and cons of

experiential learning in these programs.
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Experiential Learning Trends at the High School Level

Although it is difficult to document the extent of increased use of
experiential learning at the high school level, there is evidence these
programs are developing. 1In the immediate vicinity of Pittsburgh, the
nationally-sponsored movemenf of the Junior Achievement Program ?s one
such example, In Pittsburgh, the "Junior Achievement Program provides a
‘1éarning by doing' experience for 2,124 students through the help of

executives from 97 area compza.n:i.es."z)+

High school students learn how to
operate business concerns through their association with executives of
various Pittsburgh firms. Dr. William A. Kelly, a professor of business
statistics at Robert Morris Coliege, did his doctoral thesis on this
program. His study indicated that "students gained in leadership and
learned the intricacies of profit aﬂd loss, production and distribution
as well as a more favorable attitude toward profit and loss enterpr:lses."z5
Another example of Junior Achievement is the venture of high school
students at South Bend, Indiena, where they produce and direct their own
weekly television program and earn profits at the same time. Comments
from the viewers are very favorable. Both of thesg examples reflect
creative experiential learning situations wherein both school and
community are involved in a cooperative venture seen as beneficial to beth.
Experiential learning may prove to be beneficial to high school
dropouts as well, in instances where the community gives support to the
effort. At Dunbar, Pemnsylvania, a unique (unique in the sense that it
is assumed there is no other group like this in the state or the nation),
<

non-profit organization entitled thgerned of Pemnsylvenia, Inc. (CPI) set

up a special project to assist high school dropouts and slow learners.

The group is an ecumenical one sponsored by Catholics, Methodists, and

}
A
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Presbyterians along with professional and lay persons. Their first
; project, a housing renovation project, was developed at Smock, Penn-
sylvania. They purchased four dilapidated houses from Fayette County

gﬁd "wooed the country's educators with the idea to train special edu-

et

cation students."26 One comment reveals the popularity of the program
} among the students: "Envy has been grippgng former 'normal learning'
classmates," acco}ding to one student, "a lot of the guys back at the
school say they'd like to be in our place."

4

5 These examples reveal the interest in such programs of both bright[
and slow learners. Such experiences are intended to benefit both the

learners and the community. Tt is conceivable that a large scale project

involving dropouts in similar learning experiences might benefit communi-

- ———y

ties greatly. The progrems also reflect what has long been lacking in

i American education at the high school level--an opportunity to obtain

vocational knowledge -toward a career in a trade.

There is also an interesting development in experiential learning

for graduating seniors in a number of high schools. "Many high school

seniors are taking a year off to explore the outside world through work

} or travel before going on to college. Most colleges and universities now
have established policies for such students. Beloit College has a deferred

} entrance program called "Option II", and 29 of the entering class are

5 t& ing advantage of it. Such one year sabbaticals\are routine at
institutions such as Brown, Radcliffe, Stanford, Hobart, and Amherst.

3 However, large universities have difficulty doing this a3 budgets are tied

to enrollments."27 It is interesting to note that, "the vast majority of

{ these students who choose deferred entrance do go on to their colleges

and reports that they are more mature, stable, self-aware and serious
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about education."28

Another similar project is the one operated by
Dynamy,'Inc. in Worcester, Massachusetts. "It is an experimental project
designed to immerse young people in the reality of American city life.
Students work in a series of unpaid internships which give them a variety
of experience."29

The trend for this type of experience is clearly growing and "admin-
istrators at Harvard and on other campuses suggest some real changes are
in order. Colleges, they say, might enéourage travel or work between
high school and freshman year, and prospective employers might stop
looking for long-tefm commitments from graduating seniors and offer

brief 'internships' instead."3o

Experiential Trends at the Collegiate Level

Although no attempt is made here to discuss collégiate trends in
experiential learning in a representative way, attention is given to
selected examples which may indicaté future trends on a national level.
Both state and federal governments as well as individual colleges have
begun to initiate experiential programs on an increasingly larger scale.

Examples of these programs are discussed below.

State-Sponsored Programs: A few programs developed at the state
govérhm;ﬁtal level demonstrate a significant investment and support to
the development in intern programs, Programs in New Jersey and North
Carolina are recent examples of this trend. The New Jersey Interns in
Community Service program was "initiated in the Spring of 1967 by
Paul N. Ylvisaker, Commissioner of the newly-formed Department of Com-

munity Affairs. The program's goasl is to relieve the chronic manpower

shortage of New Jersey's state and local govermments by attracting

i Te
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highly-qualified college students to neglected aspects of public service.
The intern experience is designed to increase competence in handling
public pfoblems by providing both practical knowledge and an opportunity
to observe the workings of government on a first-hand basis."31

The popularity of this program, based on a number of evaluative
reports, ;uggests that both students and government: benefit a great deal.
In the first year, "there were 327 applicants, and by 1970 there were
1,500 applications for 205 assignments."32 Interns are selected on the
basis of academic ability and prior interest and motivation in community
work, They are paid for their five-day, 4O-hour work week in a variety
of jobs throughout New Jersey.

The program also gained respect among the supervisors: "In many
cases their association with young activists has changed the attitudes
of these officials, made them more receptive to the ideas and ideals of
youth, and inspired them to attempt new approaches to increase the
effectiveness of their departments."33 It also appears that the careful
matching of supervisor to student has made for a more successful outcome.
This aspect is sometimes overlooked in programs that are newly created.
The careful selection of both students and supervisors was no doubt a
crucial factor in the overall success of the program,

The state of North Carolina has a number of programs designated for
the promotion of internship experiences in a variety of service areas.
One program, the North Carolina Environmental Intern Program, was initiated
by a group of students, state government leaders, and faculty in 1970.
The Governor approved the program in the same year, and five state agen-

cies began a small scale program with eleven interns. By the next summer,

the program expanded to include 30 interns to work on environmental
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projects in ten state agencies. In a short time, cooperative ventures
were introduced at other levels of service between the government and
colleges,

The North Carolina Youth Leadership Development project was developed
in cooperation with five colleges and the State Departmeﬁt of Administra-
tion. The goal was to promote youth leadership programs in the Appalacian
area. "By the Summer of 1970, T3 student interns carried out service .
projects in 34 public agencies in the Appalacian area, Twenty-six
faculty counselors were involved in assisting the interns.and over 5,000
young people were provided services by the interns."3h

The North Cerolina Intern Office in conjunction with the School of
Law at North Carolina Central University and the Administration Office
of the Courts initiated a summer intern program for Solicitor/Defender
experiencés in 1971. "Twelve law students representing four law schools
worked during summer months in the Offices of Solicitors and Public
Defenders. Reports of the experience from the law students and attorneys
were overwhelmingly positive, and indications are that the program will
continue to expand."35 The findiﬁgs of the 1° intern report indicated:

"that the internship should last éore than three months; that law schools !
should become more involved with the establishment and operation of
internships; and that the experience justifies credit; and recommended
that legal agencies with manpower shortages should develop techniques to
develop intern programs.“36
In both examples of state supported intern programs, the value of

administrative support and follow-through was of crucial significance,

Both programs began very small and expanded as quickly as they could, !

responding to great numbers of applications. Students also performed a,
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strcng role in the initiation of programs and the speed with which pro-
grams were implemented runs contrary to the image of bureaucratic "red

tape." It is clear, in the instances cited, that experiential learning
programs can receive support among cooperative groups of pplicy-makers

who represent different organizational goals.

Other Collegi®te Programs: Two recent examples of individual

collegiate programs in experiential learning are indicative of the new
trends in colleges. The Uﬁiversity of Minnesota has developed what it
calls tﬁé Living-Learning Center. This center is an interdisciplinary
service iearning unit within the university. "Service learning includes
an awareness of theoretical knowledge in relation to experience gained
and is seen as a complement rather than a replacement of classroom
learning. It is an effort to facilitate off-campus independent study
for all students at the university. Credit is not automatically pro-
vided. To gain credit, a written project proposal must be presented

n37 The service areas are classified as follows:

and carried out.
Public Interest; With Children; With Youth People; In Social Service;
Miscellany. Within each of these areas 18 to 20 courses are offered
which involve research projects, teaching activities, political concerns,
ete., demonstrating s well-organized and interestiné programAbf experi-
ential opportunities from which students can select.

The first institution of higher education that became owned and
operated by blacks, Wilberforce University, at Deyton, Ohio, has begun
8 cooperative education program for its students. In this program

students spend part of the school year in the classroom and part of it in

industry where they are paid for the experience. Interesfingly enough,

the students of the school, "have not demanded academic credit for outside
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work, nor have they asked for a reduced number of credits required for

graduation."38

This implies that the experience in learning is valued
in and of itself.

Although the extent to which the above examples represent a general
trend cannot be deterﬁined, it seems probable that other universities
around the nation are aléo moving in this direction. In an interesting
innovation, several universities have joined in-an effort to implement
a new concept in education: the University Without Walls. Part of the
implementation of the program involves wide use of experiential'learning.
The University Without Walls is a prcgram of the Union for Experimenting

39 that have

Colleges and Universities, an association of 25 institutions
joined to encourage research and experimentation in higher education.
Headquarters are at Antioch College. This program began with a "seed
money grant of $415,000 from the United States Office of Education;

The Ford Foundation added $400,000 in supplementary funding. More
recently, UNESCO contributed $10,000 %o begin plans for a UWW abroad."ho
There have been a number of influence3s that have'encouraged the

development of this innovative educational program. '“New groups of
students such as older persons, minority g}oups, and low-income groups
seek college degrees. These groups often require more flexible and
individualized programs. The financial plight of colleges and univer-
sities has grown increasingly serious, requiring them to find ways to
operate under more stringent conditions. Pressing sociul problems raise
many questions about what a college ought to be, who it should serve,
what should -be taught, and how it might best be taught."ul

The University Without Walls seeks alternatives to these problems

by developing highly-individualized and flexible programs of learning.
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In doing so, it places confidence in the ability of the student to learn
on his own, while still providing close contact between student and teacher.
"It redefines the role of the teacher as a facilitator and co-participant
in the planning and design of the student's learning experience, and it
seeks, through its inclusion of a new mix of age range (16 to 60 and older)
to build a new dialogue and trust between younger and older persons."ha

By Fall of 1971, 3,000 individuals were enrolled in all the colleges
involved. Most institutions began their programs with small groups of
35-50 students. Each cﬁllege determines how its program should be run,
and there have emerged a number of different learning guides for students
of these programs. A wide variety of students have enrolled, and some of
the following excerpts indicate the nature of the motivation to enter
such a program:

. A 26-year old, married playwright: "In

the #vts, the most important kind of knowledge

is c..ng knowledge. The artist must experience
in order to be an artist--artistic education
must be process-oriented not product centered,
and the process must also be flexible and
totally experimental in order to meet educational
needs. One must have the right to fail without
failing out of school. This ts the kind of sys-
tem an artist can thrive in,"43

A profile of a mother and housewife in her
early thirties: "She left school *en or twelve
years ago to marry. Her impetus for going back
to school was a deep dissatisfaction with her
children's public school. Together with several
other friends and neighbors, she helped found a
free school in a predominantly white, working
class area of the southwest side of Chicago.

She will be completing her B.A. and requirements
for city and staﬁg certification while working
at this school."
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"Formal schooling ended for me at 1k,
when I became a commercial radio operator
during World War I. I read voraciously for
six years at sea--English, German, French.
Then a few years on newspapers, a radio review
of books, music and art from 1923-1926. An
appropriate academic background seems an essential
prerequisite (a) to do a book on art in archi-
tecture, and {b) to teach others understanding
and enjoyment in the arts, also to organize and
check on more than 50 years of such enjoyment.
At my age (71), any 1ong-ranﬁe program must be
compressed and accelerated, "o

Among the organizing concepts of this educational program is the
emphasis on a wide range of resources for teaching and learning: "regu-
lar course work as desirable or needed; internships; apprenticeships,
and field experiences; independent study and individual and group
projects; field seminars and use of adjunct faculty (persons outside
the college); travel in this country and abroad; and programmed material,
cassettes and other technologically aided xm:.ter:!.ts.ls.“!“6 Such resources
for learning are developed by each college and packaged in a pamphlet
entitled "Inventory of Learning Resources."

Although it is too early to assess the future of this program, a
number of developments have already occurred. "'Spin offs' include the
development of UWW progmms designed for the rehabilitation of drug
addicts and alcoholics, for helping convicts in penal institutions, and
for aiding paraprofessionals seeking advancement. The UWW is being looked
on as a model for improved programs for teacher education and for adapta-
tion to high school programs. Some 40 institutions of higher education
have expressed interest in joining the UWW, and plans for UWW Regional

Centers in some five or six areas of the country are underway. Consider-

able progress has been made toward a research design for evaluetion, and




full scale research is expected to begin in the Fall of 1972 as new
students enter UWW instit.utions."h?
I financiul savings can actually be documented in such a program,
it may very well be that this program hz.a.s great prcmise. Savings would
be a result of student use of non-classroom resources, "such as intern-
ships and field exberiences, and adjunct faculty members from business,
industry, government, and community agencies. The teaching role allows
him to work with a large number of students in an advising and planning
capacity, yet with individualized :I.ns’cruct‘.:l.on."l‘8 The research presently
underwey should provide a clearer answer in regard to the nature of

actual operating costs.

Federal Program--University Year for Action: On July 1, 1971, the

University Year for Action program was launched by ACTION (Vista, Peace
Corps, Foster Grandparents, Retired Senior Volunteer Program, Service
Corps of Retired Executives, Active Corps of Executives). The purpose
of the University Year for Action program is to offer students an oppor-
tunity to devote a year to community service while staying in school
and continuing to earn academic credits toward graduation. Colleges and

49 acknowledge the educational value of this

universities who participate
experience and agree to & tull or partial year's credit to students who
participate. Sometimes a combination of independent study and regular
courses are included in the one year program.

A major departure from the Vista program is the granting of college
credit for a full-time Jjob in the poverty community with the availability
of university resources. ACTION is the primary source of funding for the

university and the student. Each student volunteer ‘receives an average

of $200.00 per month to cover his living expenses. The progrem is
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.expensive, Further breakdown of costs indicates: $400 to train the
student; $500 for ACTION's administrative costs; $3,100 as the student's
living allowance; and $2,000 to the university to cover the administrative
costs of managing this program--a total of $6,000 per student volunteer.
This emphasizes‘?once more the fact that experiential programs are very
expensive, and withnut federal or other governmental support it is aiffi-
cult to envision how a program such as this could be implemented.

The report on ACTION reveals some interesting trends which are
important to note. For example, volunteer activities for the diéadvani.
taged are distributed in the following way: “Approximately 29 per cent
are in education programs; 23 yer cent in community planning; 16 per cent
in health and-related programs; 13 per zent in administration of justice;

"0 pvout half of “he

and 5 per cent in manpower and job development.
SOOI volunteers engaged in the program have had previous' volunteer expe:ri-
ence, and about one-third have anad first-hand experiences with the pro-
blems they are dealing with in ghettos or oth;r poverty area.s.sl It is not
clear why so many volunteers are "repeaters," tut it does seem that many
student volunteers sre familiar with and aware of problems in these areas
and able to commmicate with the residents. The volunteer program students
are distributed as follows: 53 per cent are white; 29 per cent black,
6 per cent Spanish-speaking, and 3 per cent Indian.

The ACTION program in its initial stage appears to offer students
an opportunity to learn and serve in a variety of ways which they find
meaningful. The success of the program, however, will depend very much
upon the degree of cooperziion betw;aen ACTION, university administrators,

aud commnity resource people who provide experiential sites., It remains

to be seen whethei* or not adequate administrative support can be maintained
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amidst this complex cooperative arrangement. The program does provide
universities with opportunities to utilize funds and personnel from
ACTION; however, adequate administrative and faculty support is crucial

to the implementation of the program.

Critical lssues of Experiential Learning in Experimental Programs

Pressures for change including the academic reiorm movement have
persuaded university administrators to adopt new experiential programs,

However, innovators do not always consider the problems in administering

- programs so that they can work effectively within the traditional bour-

daries of university administration. Herbert London, Director of Experi-
uwental Programs at New York University, makes a number of astute comments
concerning some of the newer programs, and some of his major criticisms
are highlighted here.

Cne of the central criticisms that London raises is the issue of
quality. He contends that many universities will become interested in
the University Without Walls program merely because it will "raise
tuition revenue, and at the same time attract new money to support the
expecriment. Quality becomes a secondary cons:i.dera.t:i.on."52 He seriously
questions the university movement into the community when he states,

"If community residents will be plamning student programs, why have
professors at a.ll?"53 In short, he believes that if experiments are to
be conducted they must adhere to accep*e . academic standards. However,
it is sometimes difficult to determin' w one can apply former standards
to experiential situations that do not fit the traditional criteria. A
number of questions arise around the issue of deciding where to give

credit and how much., The following examples illustrate this problem:
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At one eastern college, well-known for
its evperimental bent, a student recently
obtained a degree for bee-keeping. Her
father, a bee-keeper, was her mentor.
Another student at a West Coast college
described his internship as 'hanging
out with the guys.' He means the guys
in a drug-detoxification program that he
entered one year before starting his
college 'education' and that he continued
for credit after enrolling in UWW,>

In another instance one sees the familiar problems of the notion of
"cheap student labor.” "Students took jobs as hospital attendants during
a labor dispute and became vnwitting union busters to their later disma.y."55
Furthermore, London points out that some students may not "learn" anything
even from the most extraordinary experience, and he notes: "As George
Bernard Shaw said, 'You can take an ass round the world and it won't
become a horse.'"56

On the other hand, Iondon commends the UWW program at Chicago State
because, he believes, it has adequate built in controls and good sense
from its administrators. In the last analysis, London does not believe
that experiential (or experimental) education will change the character

of the university since it serves only a small number of students.

James Cass, a contributor to the same issue of Saturday Review, is

a bit more positive about the possibilities of experiential education

‘even though he is éﬁare of all the problems that London has mentioned.

He believes one of the positive outcomes is that many persons who pre-
viously were denied the opportunity to eﬁter college (or were uncomfortable
in the higher education process) can have the chance to do so in experi-
mental programs. For example, '"Vermont Regional Community College is
designed primarily to serve the urban poor. In New York City, the College i

for Human Services reaches out to low-income urban adults. In Washington

.
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State, Whatcom (County) Community College is committed to providing
relevant cducation for minorities, returning veterans, the middle-aged,

= He also points out that a number of the

and public school dropouts.
new programs are sparked by "the accumulating evidence that very often
there is little correlation between academic learning and adult compe-

w58 Furthermore, "the experimental college movement is,

tence on the job.
at least in part, a direct response to the fundamental criticisms of
traditional higher education voiced in recent years by such prestigious
groups as the Carnegie Commission on Higher Education and the Assenmbly
on University Goals and Governance."59
Malcolm Knowles raises questions concerning the education of under-

graduate students based on his experience and research in the field of

" adult education. "After ten years of experience, our learnings from

this experiment in group self-directed learning are based largely on
impressionistic data--a base typical in the first phases of action
research. Our impressions are supported by a growing volume of student
reports collected through course evaluation procedures. First, it is
overwnelmingly clear that undergraduates in our American colleges do not,
on the whole, learn the skills of self-directed inquiry. They enter
graduate school still dependent on their teacher to diagnose their needs
for learning, to formulate their learning-objectives for them, to tell
them what they need to know, and then to evaluate what they have learned.
They have not learned the value of their own experience as a resource for

learning, and they have not learned the techniques for learning from their

. experience. But it seems equally clear from our ten years of experience

that students can learn to be self-directed learners if they are plunged

into educational activities that require it, if they are well-coached
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in the required skills, and if they are supported by a respectful en-
vironment."60

Concern, then, is expressed about the kind of student who should be
enrolled in the experiential program. 1If the student is already self-
directed in his learning, he will probably get more out of experiential
learning. Like Knowles, London feels that, "in most cases this does not
include the average ceventeen-year-old who has just graduated from high
school. It probably also excludes the ritualist who is at the university
because of peer~group or parental pressure. And it certainly does not
include those whq seek a college degree only as the 'calling card' for

w6l These educators continually emphasize the belief that

a better job,
many, if not most, undergraduates are indeed without the skills and moti-
vation to profit from an experiential situation. This is an important
point to consider, for selection procedures could indeed spell success
or failure for the movement as a whole.

The overall underlying conflicts coﬂcerning experimental learning,
then, éeem to revolve around the issue of what a university is and how
it ought to function. Experiential innovators agsume that the school
exists primarily for the educational goals of the student, with as much
variety and flexibility in the selection of his courses as possible. The
more traditional educators argue that the university is imbued with the
responsibility to influence the student's intellectual and social develop-

ment. If this responsibiliiy is taken away, then the institution no

longer has a reason to exist.




|

Lo.

SUMMARY

The historical development and resulting conflicts in our univer-
sities, as well as the fact that many of our svudents feel that they are
"underdeveloped" in the skills of living and working, make for confusion
as to what the geals of a university should be. Changes that have
occurred gradually have apparently "caught up" with higher education.
Along side these forces was the period-of the 60's in which the con-
flicts of war and peace merged with pressing éocial problems to create
significant and previously unfelt demands upon the universities.. The
results of this aftermath seem to indicate that the universities, par-
ticularly the professional schools, did respond to the pressures for
greater social -concern. The response took the form of a number of
curriculum changes in the professional schools and in experiential
learning itself.

Professional schools have often been charged with being conservative
and slow to change. Yet during the last few years, traditions and goals
of training have been modified in many ways. Concepts of quality and
evaluation are being examined in light of new experiential learning
Situations, and also the changing roles of faculty and students. The
problem of financing experiential learning is a crucial issue, and it may
be that universities will increasingly have to seek assistance from a
variety of governmental sources in order to continue expansion of these
programs.

Before embarking upon experimental programs with a major component

of experiential learning. it may be helpful for adminsistrative innovators

to review the contributions of professional schools to the development of
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experiential learning. Of particwlar importance are such recent changes
as: greater community concern; the emphasis on problem-solving; inter-
disciplinary teaching; flexibility in career objectives; changing prac-
titioner roles; the introduction of professional schools at the under-
graduate level,

what is happening in these areas reflects a considerable amount of
change occurring in professional schools. On the other hand, there are
a8 number of obstacles in bringing about new programs in experiential
learning at the undergraduate level. Departmental restrictions in ﬁerms
of tightened budgets, as well as reliance on traditional educational
models, are often impediments to change in the development of experiential
programs. Nevertheless, meny innovative experiential programs have
already begun at the undergraduate and high school level. Some proponents
of experiential 1earning even advise that experiential learning should be
developed at the high school level more than at the undergraduate level,
In any case, some programs do exist and at undergraduate and high school
levels this trend is likely to continue., At what speed and in what form
is not easily determined.

Another interesting development is the cooperation and collaboration
being achieved between state governments and universities in setting up
experiential programs. New Jersey and North Carolina have been developing
such programs since 1969, and other states such as Georgia and Kentucky
and Rhode Island have promoted impressive intern programs. Collaborative
efforts between several universities such as that which occurs in
"University Without Walls" is another significant development in the

movement away from traditional models and former assumptions about what

the university represents, The federal government, through ACTION, has
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also joined in in a way that offers institutions of higher education
subsidies for implementing the program, providing remuneration for the
student and money for administrative costs incurred by the university.

One critical issue confronting experiential learning in the newer
programs i1s the problem of developing and determining. standards that are
acceptable in light of tm ditional academic concerns for quality. However,
this is difficult to achieve since prévious methods of assessing perfor-
mance cannot always be used. Related to this is the thorny issue of
whether to provide credit in such situations and, if so, how much credit.
This can become a major source of conflict and confusion for adm;nistrators
of new experiential programs. On the other hand, many are questioning
the total reliance on traditional models. This issue was raised in the
reports from the Carnegie Commission on Higher Education and in the
Assembly on Community Coals and Governance. As the conflicts and issues
become clearer, perhaps those who will have to deal with these problems
will have a better understanding of the complex concerns in experiential
learning,

Administrators are going to have to come to terms, then, with
experient}al learning. How they go about determining their action will
be a crucial factor in the outcome. Whether they remain remote from
student-fa:ulty opinion and consultation and whether they consider the
value of this kind of innovation will depend on their philosophy as
educators-administrators. Furthermore, if the goals of university edu-
cation are as uncertain and confusing as many educators claim, then it
may well be that it is the department chairmen, key faculty, and interested

students, that will determine the direction of experiential education at

the undergraduate level.
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The chairman's reaction and subsequent decision-making on new
experiential programs will ve & reflection of his understanding of the
pressures for change, the reasons for the pressures, and whether these
will be acceptable to his faculty. Such pressures may represent wishes
for reform on the part of students and/or faculty, or a respc;nse to the
confusing goal issues not clearly established or thought out. The
failure to understand these various forces and issues may also mean the
failure of any true dialogue and discussion of them, regardless of financial
considerations which may be used as an excuse for not considering such
programs in the first place.

The word "experimental" is used a great deal and for sake of clarity,
it is important to recognize that experimental does not necessarily imply
experiential. An experimental program may provide technological or admin-
istrative innovations to promote learning, but are not necessarily experi.
ential learning situations. Some experimental programs such as the
University Without Walls include the acceptance of experiential learning
for credit, others, however, do not. Experiential learning in itself also
has to be differentiated so as to recognige that different educational
needs can be fulfilled in a variety of ways. Such differentiation might
also be viewed in terms of various goals which, in turn, reflect various
needs such as: to relieve manpower shortages in governmental or social
agencies; to promcte youth leadership; to relate class learning to A
experiential learning; to alleviate financial plights through use of
students; to set up flexible programs to meet needs of groups of indi-
viduals not treditionally served by colleges; to offer various services
to the community. Thus, an awareness of various levels or goals is also

needed in order to acimowledge the question concerning what one is trying

to achieve in such a program.
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Frcn the administrative point of view, there are three major areas
of concern to ponder over when discussing the newly developed programs
by participants at the recent Montpelier Conference on Experimental
Colleges:62

(1) The relationship of students,
faculty, and administration is a learning
environment in which traditional roles of
authority have been profoundly modified,
if not rejected.

(2) To define what consititutes a
"Quality" educational program in a sit-
uvation in which the specific needs and
desires of the student take precedence
over traditional courses, credits, and
academic standerds.

(3) Devising means for accurately
measuring and evaluating learning that
takes place in unconvengional ways and
non-traditional places. 3

Although the participants in this conference did not find answers,
they have at least begun to state the issues to which higher education
must address itself when considering these new programs. That many
universities are considering these programs there is no doubt. Recently,
it was ammounced by the UWW that 55 more universities had applied for
participation in the program. Thus, while the issue of community-
university involvement may continue as an intellectual debate on many
campuses, it is becoming an issue of the past on many others.

Another means of introducing experiential learning and which has
been touched upon only briefly in this paper, is the use of simulation
games, An increasing numbir of resource materials are available for

instructors wvho wish to use this approach. Although the approach is

not a real life situation, it can be very close to the actual experience
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and adds other dimensions as well. Such games have been devised in
several areas and are now being used in manager training by several
business schools and corpérations. One of the major contributions of the
games process is that simulation games can condense or expand time which
is not possible in the actual experience. It is conceivable that simu-
lation and actual practice could be combined to produce incressed aware-
ness of processes and concepts with less lengthy experiential time spend
in the "field".

Recognition should also be given to the multi-dimensional quality of
experiential learning. Such learning is not only for the benefit of the
student because the community also receives benefits, as does the uni-
versity for giving the service. At the same time, professional schools
have to be aware of maintaining a balance between teaching, research,

‘and service. The point is, that these three components are not always
in balance, and thus, can cause conflict and confusion.

Iooking at it from the student's point of view, the student who
returns to the university after several years of work experience may
a.dé considerable to the university's knowledge as he relates it through
paperse and as he synthesizes his academic work and experience. Students
entering the university after World War II made this type of contribution.
It is likely that the mid-career person or the changed career person will
become a more common occurrence as time goes on. There should be some
valid ways to give recognition to their contribu.tions.

The issues of experiential learning are indeed complex and provide
many interesting potentialities for education in general, as well as for

higher education. On the other hand, many educators are unwilling to

change styles of learning because ''Few studies have been able to demonstrate
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that student instruction resulted in greater mastery of the subject matter,
These studies suggest that the acquisition of knowledge is largely unaffected

by the use of either directive or non-directive techniques in the classroom.

6k

Student reaction is just as mixed." Perhaps the dilemma of experiential

learning can best be illustrated in the following excerpt:

A junior high school studen: was dis-
cussing her English assignment with her father,
Her job, as she explained it, was to read several
short stories and explain the meaning of each
story and its title. She felt she had done this
rather successfully except for one story, Clothe
the Naked, by Dorothy Parker. Here she hd some
difficulty and needed to call on her father,
the fount of knowlédge and funds. After her
father read the story, he suggested that perhaps
Miss Parker had a different kind of "knowing"
in mind when she wrote the story. "Fine," said
the daughter, "explain it to me." "Words fail
me," said the father. "I suppose one can say
the story is better understood than explained."
"That's fine," she said, "but what do I tell
my teacher?" "Perhaps," said the father, "you
could explain that not all knowing is of the
one-plus-one-equals two variety or that being
able to explain actions and events is not the
same as understanding them in an experiential
sense." "Oh, well," said the daughter, "I gyess
you don't know what the story means either."®>

The above examp]:e.points out the problem of communicating knowledge
that has to be experienced in order to be understood. It also signifies
that a good deal of such learning is highly intuitive and therefore
difficult to assess. Perhaps we need to assist people in communicating
this kind of knowledge in order to understand it better, for much of
decision-making, though many administrators might deny it, relies on
intuitive hunches or guesses.

Whether or not experiential learning becomes a larger component of

higher education remains to be seen. On the other hand, those who argue

that it might better take place at the high school levels may overlook
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the problems of administration at that level. "The system also isn't
working because it has bred its own line of successors. Teachers have
become princirals, and principals have become superintendents. Many
administrations have become characterized by empire building, rigid
controls, and highly protective systems. In many systems the superin-
tendent has become the prorsonification of the status quo."
The future of these programs, then, appears to rest with higuer -,
education to a greater degree than may be recognized at the moment.
Perhaps sound decisions can be i)a.sed upon the evaluative material of

these newer experiential programs. It will be very interesting to note

this trend in future yeers but for many, the future years are already here.
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PART II

A DESCRIPTIVE INVENTORY OF
SELECTED EXPERIENTIAL IEARNING PROGRAMS
AT THE UNIVERSITY OF PITTSBURGH
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INTRODUCTION

The primary purpose of the case study at the University of Pittsburgh
was to obtain a representative inventory of the current status of experien-
tial learning programs at the University of Pittsburgh. The major fécus
is on the professional schools, although there was also a questiﬁnnaire
survey of the College of Arts and Sciences. The case study is offered
as a companion piece to a more general overview of national trends.*

The case study was designed to explore and describe ongoing programs
with particular attention to major changes in programs, major problems
encountered, and perceived future changes and sdvantages. By collecting
this material in one relatively coneise document, it was hoped that a
useful service could be performed for administrators, faculty members,
and students who are concerned with experiential learning. By receiving
information about other schoois, it seemed possible that ways would be
opened for an exchange of information about programs between involved
schools and departments,

What is meant by the concept "experiential learning" has been des-
cribed in Part I of this report, but, for the sake of clarity, the defi-
nition is repeated here. For the purposes of the study, experiential
learning is:

(a) a learning experience which takes place outside the classroom;

(b) but within the context and sponsorship of an academic department;

(c) the purpose of which is to include-in the curriculum a "learning

by doing" component to supplement]the students' ?cqnisition of

-~

academic skills;

*Michael Sugg, Explorations in Experiential Learning, Part I Experien-
tial Learning in Contemporary Education, Uffice ol the Secretary, University-

Urban Interface Program, 1972.
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(d) and entails g clearly identifiable learning experience by the
above criteria of at least two months cumulative duration,

Method of Study: Lengthy, largely open-ended interviews were con-

ducted with at leagt three and, in the case of larger schools, as many

as eight faculty members in each of nine Professional schools, The inves-
tigator took detailed notes during the interviews which he Supplemented
from memory immediately afterwards, In addition, where it was possible
for personnel in the schools to Provide detailed statistics, questionnaire
forms were Supplied which were filled in ang returned to the investigator,
For those schools or programs within schools on which statistics were
available, a brief resume of important information is DPresented in the
introduction of each of the nine chapters devoted to the schools investi-
gated. A questionnaire was sent to each of the departments of the Arts
and Sciences, Thirty-two questionnaires were sent out to chairmen, ang
twenty-three (72 per cent) were returned ang completed. The information
collected from this Survey is presented in a Separate chapter on the

Arts and Sciences.

The information Presented in the following nine chapters is distilled
largely from the interviews with key faculty members. In the process of
collating the information collected, the investigator has had, to some
extent, to use his own discretion about how to best present the extensive
material in g reasonably concise fashion, Every effort was made to produce
a report which faithfully mirroreq what was learned in the interviews;
however, any omissions or errors which do occur must be considered the
responsibility of the investigator, Following the nine chapters on the

professional schools, a chapter is includeq on the Arts angd Sciences, based
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on the questionnaire ‘data and a few selected interviews in departments
where experiential learning seemed to be fairly well developed. The
final chapter constitutes a summar;y of the findings in the case study

as a whole.

3.




THE SCHOOL OF MEDICINE

Introduction
More than 450 medical students and over 60 graduate students are
enrolled in the medical school's 18 clinical and basic science depart-
ments and seven programs in graduate medicine. The school is very inter-
ested in finding ways to revise its curriculum and is investigating the
potential of imnovations such as the use of audio-visual materials, elec-
; tronic teaching devices, and computer-aided study.

The experiential component of medical schools such as the clinical

b

experience (first four years of medical school), the internship (one year
! following the fourth year of medical school), and the residency (three

b years of specislization), reflect the heavy emphasis on practice as part
j of the educational curriculum. To some extent, med! al schools find less

conflict between academic tradition and community involvement than other

it §

depertments and schools, since the nature of medical practice has always

included a community component. Nevertheless, new methods and aprroaches

ik .y

in community medicine and community psychiatry are also providing medical

students with exposure ‘.0 more complex urban health problems,

[

In an effort to obtain a current picture of experiential learning in
the University of Pittsburgh medical school, three faculty members were
g interviewed. It was not possible to conduct more interviews or co.lect
detailed statistics in the mgdical school because of the very heavy demands

on faculty time. The interviewer therefore chose to focus on: (1) obtain-

e

ing a general description of experiential learning in the medical school,
! and (2) obtaining descriptions of two departments specializing in community

aspects of medical care.

%




Major Changes in Program

program as well,

Experiential Changes: The clinical experience of the medical student

has not changed drastically, although some new ways have been introduced.

The Student Preceptorship, & program designed and initiated by medi-
cal students two years ago with the Cooperation of the Division of Community
Medicine and the Regional Medical Program, is designed to give students an
opportunity during the summers following their first and second years in
mediéal School, to gain experience in fami;y Practice ang community medi.
cine by entering into g Preceptorship relationship with a physician in
family practice and on the staf: of g community hospital, rreferrably in g
small or outlying community. One of the main purposes of the program is
to interest students ir family ang CoMMW... 3y medicine, and to make them
aware of the need for physicians in certain areas, and the rewards to be
gained from pPracticing in these areas, so that eventually the distribution
of physicians throughout the state will be favorably effected,

Most medical students now begin actual work with patients by the end
of the secongd year rather than, as formerly, during the beginming of the
third year. fThis work is termed the clinical clerkship., The majority of
students currently choose to have their internships in teaching hospitals
affiliated with medical schools, Formerly, students interned in hospitals
not Specifically designed for teaching. About three-quarters of the

clinical (experiential) instructors are now faculty whereag formerly pri-

vate practitioners were used for this part of medical teaching, Nearly
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all faculty at the medical school are involved in clinical instruction of

medical students.

Major Problems Encountered

Financial: Two-thirds of the students in the medical school are
supplied with scholarships and loans to complete their medical education.
However, since some medical students have family respons bilitie-, and
the cost of living has risen, there is some pressure to remunerate all
medical students. Whether or not this will come about, hbwever,'is still
a matter of controversy.

Instruction: Increasingly, the enrollment of the medical school is
larger. However, there are not enough faculty to train students. The
problem then is to locate preceptors who have the time and interest to
do this. At present, the University recruits about twenty-five percent
of its clinical instructors from the ranks of the private practitioner.

Placement: At the clinical level, the intern and resident experience
are, in a very real sense, controlled by the kind of patient care required.
The intern experience, which is a year long, is assumed to cover a wide
variety of medical situations, and this is usually the case. However,
in some settings, certain specialities are over-emphasized or under-empha-

sized due to the nature of the progrem at that hospital or medical school.

Perceived Future Changes and Advantages

Although the experiential componenté of medical training are essen-
tially the same, there is a gradual .but growing trend toward a more flexible
as well as & less lengthy educational process. There is evidence of more
relaxed pre-medical requirements in some science areas. In medical school,

lab cowrses are'being reduced in favor of overall scientific methodology




courses aimed al problem-solving approaches. The internship is no longer
necessarily required, especially for those who wish to enter administrative
or research careers. The changes now in process will result in an overall
reduction of educational time spent by medical students. Thus, instead of
spending four years of pre-medical, four years of medical school, and

four years of internship and residency, there will be a graduasl shift to

o 3-3-3 combination--shortening the total'length by three years.

In addition to the structural changes mentioned above, medical stu-
dents will be provided with less compartmentalization., "Education in
ethies, philosophy, sociology, management, politics, economiecs, should be
continued not only in medical school, but in graduate medical education."l
There will be increasing emphasis on working together with other profes-
sionels. "The educational program at the graduate medical education
level should include opportunities for the nurse, the social worker, the
physician's assistant and the physician to work together in that environ-
ment which might be characterized as a model of (some part of) the health
care delivery system. They should learn io wﬁrk together by learning. and
training together."2

The changes will no doubt eventually affect the tradilional role of
physicians in some respects, especially if auxiliary nursing personnel
will be used. However, it is difficult to envision how so much can be
learned in a shortened length of time. It may be that pre-medical train-

ing will be more balanced in both science and the arts to accomplish the

overall aims of medical education.




Medical Specialties with a Community-Medical Emphasis

As slated earlier, these speciall.ies were chosen for sludy as they
represent explicitc course and experiential components related to the
community-university interface. This is not to say that other departments
of medicine are not involved with the community; traditionally, they always
have been. Nevertheless, these more recent specialties represent inter-
esting and sometimes innovative responses to medical problems, perspectives,
viewed from social, psychological, group and political process in addition

to the physiological aspects of medicine.

Department of Community Medicine

The community medicine specialty has been in existence at the Uni-
versity of Pittsburgh School of Medicine for 12 years. By definition,
community medicine is concerned with evaluation and solution of health
problems, of populations rather than individuals, The tools ot evaluation
include epidemiology, statistics, health surveys and screening, cost
accounting, etc. The interventions include ﬁealth education, immunization,
organization and allocation of health resources, nutrition, etc. A brief
listing of current student projects reveals a variety of interests and con-
cerns: research into the politics and social structure of medicine; evalu-
ation of methadone in treatment of heroin addiction; development of health
programs to meet medical needs of Navajo Indians in Arizona. A few of the
investigative projects being conducted jointly by faculty and students
may be listed here: Description of Emergency Care Services, Facilities,
Use and Needs in Allegheny County; Estimate and Assessment of Disease in
a Defined Urban Population; Planning Community Health Services for Special

Needs; Use of the Telephone to Provide Health Supervision to Low Income

Populations; Evaluation of the Effectiveness of Physician Post-Graduate
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Education: Evaluation of the Effectiveness of the laternal Infan!. Carc
Program in Allegheny County.,

Iuring Ltheir course wvork, a number of communily experiences are
available for the student of community medicine. In one program, students
becoﬁé involved in comprehensive and rreventative aspects of child care
which provides the student with broad experience in the care of children
with acute episodic illnesses, certain chronic diseases, and other problems
commonly encountered in pediatr;c practice. Visits to the home and to
community agencies are sometimes made to broaden the student's acquaintance
with the problems of childhood. Clerkships in public hea.lth' are gval lable
on the Navajo Reservation in Arizona, Students live in government quarters
at Fort Defiance and work under the Supervision of U.S, Public Health
physicians, who have appointments as clerical faculty members in the
School of Medicine. It is interesting to note that these physicians are
University of Pittsburgh medical school graduates who themselves participated
in the program as students, Emphasis is placed on health program planning
and implementation. Students also study and ohserve problems and techniéues
associated with organization of health care services for a low-income
inner-city community, delivery of health care to it and evaluation of
program effectiveness. The School of Medicine provides complete health
care to this 5,000 persan community in a modern health center located in
the community, A multi-disciplinary group provides the student with an
acquaintance of how non-physician personnel can extend the effectiveness
of a physician in delivering health care,

Quantitative approaches in clinical ané¢ community medicine are also

taught. Students can investigate in depth specific areas such as sampling

and survey techniques, bioassay, clinical therapeutic trials, computer
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diagnosis and methematical models of physiological functions. Students
also are able to gain knc.. dge of the organization and delivery of health
services through the Health Cente.' administrative and-planning sections,
the Regional Medical Program, the Allegheny County Medical Sociéty, the
Allegheny County Health Department, and other community agencies.

At the clinical experience level there is an emphasis on problem-
solving and opportunities with real life situations are provided to

accomplish this end, However, the mejor change is the increasing shift

of emphasis from a strictly case method of study to & recognition of
principles within a given community health process. .

Thus, community medicine, a new specialty in medicine, is aimed at
an analysis of community medical problems and at finding ways to meet
medical needs of groups that are not receiving adequate medical atten-
tion at this time. Practioners of community medicine, though few in
number, may be found in government-related programs ( federally-supported)

that attempt to diagnose community medical needs and make it possible

for better allocetion of medical resources to communities.

Department of Social/Community Psychiatry

Social and community psychiatry is taught to medical students,
interns, and residents at Western Psychiatric Institute ana Clinic (WPIC).
Social psychiatry emphasizes research related to the social aspects of
an individual, group or community. Community psychiatry pertains to the
application of the principles derived from social psychiatry, through
the techniques of consultetion, collaboration, and conjoint planning
for mental health. The programs of social psychiatry and community psychia-

try are closely related to vue Cummunity Mental Health and Retardation
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irogram at WPIC, which, in turn, provides educational and experiential
learning for medical students, teaching fellows in psychiatry and
child psychiatry, nurses at the B.A. and M,A, level, as well as students
in psychology and social work. Pre- and post-doctoral students from
the behavioral sciences are also involved in these programs.

Medical students in the four-year medical program may choose
community psychiatry as one of their electives. The clinical clerkship
" experience lasts for six weeks. During this time the medical student
is exposed to a number of aspects of social and community psychiatry
through field risits, interdisciplinary conferences, sitting in on
consulting teams, home-visits with caseworkers, etc.

In Pemnsylvania, a traditional internship is no longer required
for physicians entering psychiatry. During the first of the three
years of training, the medical school graduate spends six months in
psychiatry and six ~onths in medicine. The psychiatric training program
itself is more flexible, with the third year being entirely elective.
An additional year of training in social psychiatry is available on a
fellowship basis.

A1l psychiatric residents are exposed to community psychiatry
through4seminars in the first year, and assignment to community teams
in the third year.

Social and community psychiatry have their roots in psychiatry,
public health, anthropology, sociology, and psychoanalysis. Indivi-
dual psychology, psychopathology, group dynamics, epidemiology, and
cultural and sécial phenomena all contribute to the social psychia-
tric conceptualizations, and the formulations upon which community

psychiatry draws. Thus, the training program rests upon the colla-

o
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boration of representatives ol a number of disciplines.

It is hoped that as the social and community psychiatry programs
gain definition and strength at the intern and residency training levels,
additional practical experience will be developed for medical students

as well.

j
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THE SCHOOL OF NURSING
Introduction

The School of Nursing offers academic programs ranginé from the
baccalaureate through the doctoral degrees. In the Fail Term, 1972
there were 8753 students enrolled, 193 of whom were matriculated at the
graduate level, In addition to the undefgraduate degree program, the
school offers clinical master's degrees in the areas of medical-surgical,
maternal, and psychiatric-mental health n;rsing as well as nursing care
of children. Three doctoral programs are available: in Pediatric Nurs-
ing, Maternity Nursing, and Psychiatric-Mental Health Nursing.

Five departments exist within the school: General Nursing,
Medical-Surgical Nursing, Obstetrical Nirsing, Pediatric Nursing, and
Psychiatric-Mental Health Nursing, A faculty of 112 full-time and 5
part-time members provide instruction and guidance to the expanding
student enrollment which has quadrupled in the past five years,

Nursing has long been recognized as a profession in which
experiential learning has been an essential element in the educacvional
preparation. Until rather recently the emphasis has bzen placed upon
settings which provide nursing care to acutely ill patients, e.g.,
genera. hospitals., Students in this school, for example, contributed
774,536 hours of direct nursing care in 1971 at Presbyterian-University
Hospital alone, one of seven hospitals which provide opportunities for
these experiences,

As new trends become noticeable in health care in our society,
new experiential learning is incorporated into the nursing programs.,

The aging population has resulted in the utilization of extended care

facilities.
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Current emphasis on health promotion and maintenance has led to
consideration of the expanded role of the nurse with outreach into the
comnrunity through clinics, out-patient facilities in urban and rural
settings, satellite centers of hospitals, and a whole host of community
organizations, Mental health programs are much more community-oriented
than was previously the case. . S

Positions have been taken by both of the national nursing organ-

izations concerning the role of the nurse., In the 1967 annual report
the National League for Nursing is stated, "The collaborative efforts
of nursing must extend far and deep into the community so that ther
will be an unrelenting voice in planning for health services.' The
American Nurses Association in its official journal supports the con-
cept of an extended scope of nursing practice as set forth by an inter-
disciplinary committee constituted by Elliot L, Richardson, Secretary
of Health, Education, and Welfare.h The Preface to the original docu-
ment states,

We believe that the future of nursing must encompass a :
substantially larger place within the community.of the health '
professions. Moreover, we believe that extending the scope of
nursing practice is essential if th%s Nation is Fo acyi?ve theé5
goal of equal access to health services for all its citizens.

Another force in nursing education with implications for experi-

ential learning is the report coming out of the National Commission for
the Study of Nursing and Nursing Education.6 One recommendation of
this study suggests that two essentially related but diifering career
patterns be developed for nursing practice:

(a) episodic, which is essentially curative and

restorative and is usually provided in hos-

pitals or in-patient facilities, and
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(b) distributive, which is more oriented to health
maintenance and disease prevention, and is
usually provided in the community or emergent
institutional settings,
This recommendation in its present form is questioned by mem-
bers of an NLN Task Force, who believe that it needs further study and

possibly experimentation on a small scale prior to widespread adoption,

Maijor Changes in Program

Curriculum Changes: About five years ago the nursing cu?riculum
was changed, Prior to that a separate prbgram existed for Registered
Nurse students working toward a bachelor's degree who had received
their basic preparation in hospital diploma programs. In the new pro-
gram all students take the sé;;ucourses; however, opportunities do
exist to determine knowledge and skill brought to the program by these
students in order to individualize their requirements,

Some changes incorporated into the new curriculum are presented.
Community health concepts are introduced early in the prog:am and then
integrated throughout in comnection with clinical courses. Deviating
from a medically-oriented model of organizing content around body sys-

tems, signs and symptoms, and treatment, a newer theoretical framework

utilizes the nursing process. Students learn how to observe and inter-

pret patient behavior objectively and subjectively, interpret labora-
tory findings, design individualized plans of nursing care, carry out
a therapeutic role, and evaluate the nursing care. This model is

applied to patients ranging widely in age, medical diagnosis, and

location,

pe-d
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While still involved in actually carrying out certain tech-
niques and procedures, a nurse today is taught to interact therapeutic-
ally with those needing nursing care, For this reason, psycho-social
concepts are integrated throughout., The nurse learns to teach effec-
tively and to provide leadership to other members of the nursing team,

Experiential Changes: Experiential learning is valued as
highly today in nursing as it has been in the past. Differences exist
in how these experiences are arranged and provided. The educational
institution arranges with each health care agency for the nature, time,
and quantity of experiences. In some cases formal contracts are dréﬁﬁ/
up. Instructors from the school accompany the students, preparing them
in advance and helping them to evaluate their experience afterwards,
Very little responsibility i. placed on personnel of the agency for
the educational experience, )

Years ago many schools stressed the service aspect of experi-
ential learning. Due to accreditation standards and other changes in
our society, there has been increasing emphasis upon the educational
aspect, even in hospital schools,

Newer kinds of experiences are being provided today, such as
visits to residents of apartment buildings designed for the elderly, to

community mental health centers and to primary care centers,

Practice Changes: Across the nation changes have been occur-

ring in the traditional role of the nurse. Increasing knowledge about
and complexity in the provision of health care have led to *“e evolution

of the role of Clinical Specialist. Although this role is uefined

various ways in specific institutions, essentially a Clinical Specialist

A
s




is a nurse prepared a: the master's degree level to provide increased
knowledge and expertise in a delimited clinical area,
Esther Lucille Brown states that the:

. » » clinical specialist generally stands outside the
organizational line on the chart in order that the nurse may
have more freedom tc move where and when she thinks she is
most needed, She is a consuvltant who also acts as a prac-
titioner, teacher, and supervisor; her primary role, in
cooperation with the physician, may be viewed as that of
representative of the patient's interests within the con-
cept of comprehensive, coordinated, and continuing care, . .

7

e o o It [role of clinical specialist] is designed to.
replace the technical-managerial role now employed by staff
nurses generally and the non-nursing administrative-super-
visory role that has cccupied so much of the attention of
head nurses and supervisors,

Increasing emphasis upon health promotion and maintenance as
well as upon prevention of illness in our society has led to a re- ,
evaluation of delivery of health care, Clinics, outpatient depart-

ments, ambulatory care centers, group practice, and home health serv-

ices are becoming increasingly important, The role of the Nurse Prac-
gy e e

titioner has been evolving to enable nurses tc¢ function more effectively
in these settings, The Committee of the Secretary of Health, Education,
and Welfare stated:

As health care becomes increasingly valued in our society,
nurses will be expected to take more responsibility for the
delivery of primary health and nursing care, for coordinating
preventive services, for initiating or participating in diag-
nostic screening, and for referring patients who require
differential medical diagnoses and medical therapies.

The School of Nursing has operated a continuing education pro-

gram for preparation of Pediatric Nurse Practitioners since 1970, Cur-

rently 2 new program for Adult Nurse Practitioners is being designed.

Eventually it is anticipated that opportunities will exist for bacca-
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laurecate and master's students to have these additional skills built
into their programs, at least as an elective,

Practitioners gain skill through internship and preceptorship
arrangements extending over a ten-month period and utilizing various

hospitals, health care centers, or group practice settings,

Major Problems Encountered

Instruction, Faculty from the School of Nursing plan for and
participate in the experiential learning of students. In any field
where close clinical instruction is involved, student-teacher ratios
must be kept as low as possible, Naturally this affects the cost of
educating professionals.

Much administrative effort goes into arranging for the wide
variety of experiential learning which occurs. Many agencies can only
accommodate a few students at a time, thus necessitating wide-scattered,
extensive travel for instructors and coordinators.,

In some agencies joint appointments have been effected t6
enable individuals with a primary appointment in the agency to assist
in establishing a positive learning environment and to interpret the
program to patients and personnel. While joint roles are generally
recognized as desirable and necessary, it has been difficult to imple-
ment this concept here except at the Clinical Specialist level.

Due to the physical arrangement, the University Health Center
of Pittsburgh would appear to an outsider as a very logical place for

extremely close cooperation to exist between agencies and educational

programs, However, due to the voluntary nature of the Center and the
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loose organizational structnre, it is often difficult to implement
nursing goals or interdisciplinary efforts,

Local settings do not always keep pace with national trends, A
school cannot prepare large numbers of individuals for new roles before
agencies create opportunities for them to function in new ways, Also,
faculty must be prepared for new roles before they are able to prepare
the students, ) .

Some health care agencies which might be able to provide experi-
ential learning are greatly restricted to students because the patients
or clients believe that experiential learning represents "second class"
care, .

During this tr;nsition period much confusion and mixed emotion
exists over the overlapping roles of medicine, nursing, and social work.,
Health professions are under pressure to create new roles which will even

further confound the issue, e.g., physicians' assistants,

Perceived Future Changes and Advantages

Since we are caught up in a dynamic society, changes within the
School of Nursing will be intimately affected by changes in the nation-
al and local health care delivery scene as well as changes in higher
education,

If opportunities for nurses to function in an extended role
increase, and if solid financial support for professional education in
a university setting continues, it would appear that many options will

be available to the school, The Clinical Specialist and Nurse Prac-

titioner programs will be continued, strengthened and perhaps modified
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to mcet unique needs of different types of health care agencies,

The undergraduate curriculum is currently being evaluated in
terms of providing more flexibility for individual interests, earlier
opportunities to consider specialization, and a broader range of experi-
eatial learning including rural settiags,

Means of evaluating experiential learning obtained outside of
the educatiénal program are continually being evaluated and updated.
Better articulation between campus branches of the University of Pitts-
burgh as well as between community colleges and the University will
help to expand the number of nurses with strong professional prepara-
tion, This school is vital to the state as well as to the nation since
Pennsylvania has long ranked first or second in all of the United States
in the production of nurses. The range has averaged between 10 and 12.
per cent over the last fifteen years,

Simulated experiential learning is being developed in the
rather extensive Learning Resource Center which the school has established,
Faculty are becoming more proficient in using educational technology to
achieve educational objectives.,

Closer working relationships between the School of Nursing and
health care agencies must be cultivated in order to ensure production
of manpower to meet the nursing needs of the region and to ensure that
its educational programs are highly relevant,

If licensure and certification of nurses becomes linked to
mandatory continuing education, it is predictable that this school will

become a vital liusk in a state-wide and nation-wide system, Even if
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that possibility does not materialize, much more effort to provide up-
dated experiential learning through continuing education will probably

occur,

i
i
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THE SCHOOL OF DENTAL MEDICINE

Intreduction

There are a number of recent innovations in both curriculum ang
the nature of experiential learning within the dental school. For
exéﬁple, the School of Dental Medicine mekes it possible for students
"to apply for graduation when qualified, regardless of their length of
study in school."lo There is also an expansion of professional experiences
in the fourth year, largely elective, program. 1In addition, as with
most other dental schools in the nation, there is an increased emphasis
in offering emergency services to residents of the community, Although
most dental training in the experiential area takes place in the dental
school's own out-patient clinic at the University, some students have
been able to provide services in outlying clinies.

Unfortunately due to limitations of time, statistical data on the
School of Dental Medicine were not collecied; the following descriptive

material was compiled during faculty interviews.

Major Changes in Program

Curriculum Changes: There is & new emphasis on preraring the dental

student for an expanding role of professional concern and awareness, and
in providing more and better dental services to communities. For example,
there is a specific area entitled, "Professional and Social Perspective,"
which is designed to increase the future dentist's inelination to communi-
cate with other professionals, and his concern for unmet dental needs in

the community. The above philosophy about curriculum developuent has led

to other changes: "The core didactic portion of the curriculum is completed
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within three years. Expanded elective study opportunities in clinical

and biological sciences and the humanities occur early in the third year.

It is also possible during the fourth year, to combine a degree program

in another discipline or profession. Six dental students are currently
working toward mester's degrees concurrently with the dental program, in areas
such as: Public Health, School of Health-Related Frofessions area of

Child Development, School of Education, and the student doing a master's
thesis in Anthropology, Biocommunications within the Speech Department."
Seven other students are enrolled in the Master of Science program offered
by the Pharmacology Departmeat of the dental school as an element of the

core curriculum,

Experiential Changes: At the practice level, a dental student is

trained to be a generalist. In so doing, he must also have a grasp of
several sub-specialty areas in order to accomplish this goal. Early
dental training stressed the need to be competent in only one or two
areas. At the graduate level (and there is considerable pressure among
students to expand graduate education), students further their competency
in specialized areas. "In addition, third-year students spend a miniﬁum
of four weeks off-campus in hospitel service or community service.
Clinical development, which begins in the first year, is enriched and
expanded by mid-term of the third year. By mid-term, 20 per cent of the
third-year class had progressed to clinical-levels that could reasonably
lead to completion of the program in three years."12
In spite of the individualized approach, it is interesting to note
that according to a faculty member: "There is no precipitate rush for

the nearest exit; it seems reasonable to interpret the current mode as an

indication of student confidence that faculty will provide an expanded
13

and valuable elective fourth-year program.”




Major Problems Encountered

Instruction: The most seri~ - - ‘m carrying out the dental
program is that of understaffing ~ ¥ Loy were lost to federal
programs and newly established s......s, and it is difficult to recruit
qualifiec persons due to the extremely - etitive atmosphere today.
Full-time faculty average about 30-40 * . responsibilivy at the
school, This means that there is little v no time for community involve-
ment or faculty development in other areas. The present student-staff

; ratio is altogether too high for the type of clinical teaching that is

required for implementation in the school,

Placement: It is difficult to find suitable learning experiences
in the community because often no supervision for the student is avai lable.
(It is impractical to place faculty i1 the field as they are heavily
~~mmitted to the University clinics.,) Also, "there have been problems

related to student participation in community progrems. The current

j Structure of most community health programs provides support for prr<zssional

rersonnel to fill roles formerly assigned to students or volunteers. 14

The School of Dental Medicine is presently trying to find alternate

community learning <xperiences,
Evaluation: Evaluation of student progress continues to be a pro-
blem as it is with other dental schools. "The elementary problems of

objectivity, machine scoring, and data recovery have, of course, been

resolved. But objectivity is neither a guarantee of validity nor an

assurance of a reliable sampling o." the student's knowledge. 'Mock

board' test treatments and other conventional approaches are not providing
} reliable measures of students' typical performance. The first steps of
! progress will be to improve inter-rater reliability and at the very least,

to systematize subjective observations,"L



Perceived Future Changes and Advantages

Two of the more significant services the dental school will provide -
in the future are emphasis on prevention and providing dental students -
with the knowledée of how to assist people in the community to obtain
needed dental services. In thelatt._. area, students are expected to 1
analyze the whys of neglected dental service and articulate what is
needed and how it r.git be obtained.

Another significant change in the future will be the expanded role
of oral hygienists and dental assistants. These valuable awxiliary
persons will take on some of the dentist's preliminary diagnostic
functions, thereby freeing the dentist for more specialized diagnostic
treatment. Auxiliary dental persons will also be used in the preventa-
tive commnity aspects of dental medicine.

Finally, the private practice of dentistry seems to be changing .
rapidly. There are now several I >des of dental health care: the tra-
ditional sclo; group practice; and public practice through government
services. Some studznts are alr=zady involved in social programs. A
case in poih% is the dental school's involvément in a family care plan
based at a methadone treatment center in inner-city. This program,

" “which wil%;deliver comprehensive dental services to families in a faculty-

-+ supervised satellite facility, was initiated by the action of the dental

student committee.
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THE SCHOOIL: UF EDUCATION

Introduction

There are two types of experiential learning in the School of Educa-
tion: student teaching ang;ipternships. Stu t teaching is for under-
graduate majors in education who spend part of their time learning how to
teach in regu}ar school settings. Internships are specifically for gradu-
ate students in education, and the intern exper ience can bg differentiated
from student teaching since interns are "more concerned with reformulation
of school curricula and professional teacher roles whereas student teachers
are observer assistants in the social change process".16 In addition,
interns are often teachers of five or more years' teaching experience
who are expected to oper;te in a highly independent and self-directed manner.

Experiential learning at both undergraduate and master‘'s levels is
requifed for all students. Doctoral students may choose the option of a
research project. This means that {here is a very significant interest and
an involvement with the community through the school system, since there
are approximately 1,500 (1,208 full-time; 349 part-time) undergracuate
students and about 2,800 (756 full-time; 2,102 part.-time) graduate students
in £;;'School of Education. The School of Educatioh comprises 20 different
departments, and it was not possible with'n the limits of this study to
talk to people in all of these departments. However, interviews were
conducted with faculty from eight different areas: Elementary Education,
Secondary Education, The Triple T Program (master's level), Educational
Psychclogy, Counselor Education (master's and doctoral), Counselor Educa-
tion (specialist diploma), Educational Administration, and the Department

of Special Education and Rehabilitation. It was also possible to collect

some general statistical information.
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Student teachers at the underg-aduate level in the School of Education
do not receive remuneration for their services; graduate intecns receive
the equivalent of half of a beginning teacher's salary. The number of
faculty involved in instructing students in experiential learning programs
and acting as consultants in the schools is very high. In the .eight pro-
grams where interviews were conducted, a total of 141 faculty members are
at experiéntial sites where their time is spent instructing students,
offering consultation to school principals and teachers, institutional.
and agency personnel, and participating in team teaching. Although there
may be some overlap between programs, this appears to represent mdre than
half of the to%tal faculty of the school., There are also a large number of
non-University persons involved in the instcuction of students in the various
schools. Cooperating teachers (teachers in the schools who are assigned
to instruct the university student teacher or intern) znd qualified other
professionals make significant contritution to the student's experiential
education. In addition, principals in each of the schools and agency and
institutional directors are involved in planning..nd implementing the
experiential aspect of the student's education.

There are limitations placac on the number of students assigned to
each experiential instructer. A ratio is determined based on the size of
the particular school through the cooperation of the School of Education
and the schools in the community. In the elementary schools, the average
ratio is approximately 18 student teachers to cre cooperative teacher,

In some cases, team teaching reduces the :»atio to sbout eight to one.
Students are generally seen on an average of once a week for instruction
and guidance. The length of the graduate internship is generally nine to

twelve months. Student teachers in the undergraduate programs spend from

three to six months per year in experiential learning.




23.

In addition to the traditionel involvement with public schools, there
are a considerable number of student teaching and internship positions
within non-school settings. For example, the departments of Counselor
Education and Special Educati&n and Rehabilitation provide many such
placements in state institutions and other governmental settings. This
emphasis reflects a significant contribution and concern for the émotional

and educational growth of students who may not be able to meet the normal

demands of the public school situation.

Major Changes in Program

Experiential Changes: The Sc..vl of Education is involved in inno-

vative efforts in education, and some of these affect the experienfial
component. TInnovations have, in part, been encouraged by the federally-
funded Triple T Program (Training the Trainers of Teachers), the primary
purpose of which is to increase the effectiveness of the nation's elemen-
tary and secondary schools by changing the system of training educationai
personnel, Besides this progr%m, many of the school's instructional
activities take place in six. or seven "clinical centers". The centers
are actual operating public and private schools where educators-in-
training receive at least one full ierm's instruction on fﬁe site. The
proéram.began two years a;c in the elementary school and is now used in
other departmental speecialties.

In more recent objectives, there is an explicit philosophical
intention to include both faculty and siudents as change agents at the
university-school interface. In line with this objective, there is a
pronounced effort to concentrate student %eachers and student interns in

inner-g;ty rather than suburban training sites, Besides the movement
r—

toward urban sites, student teachers now have a continuous teaching

-
»
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experience in secondary educetion (block placement), whereas for 2rly
the experience was alternated with periods of classroom work. Students
in elementary education have incx;eased the amount of time spent from
approximately 21 to 31 hours per week,

Traditionally, student interns had a summer internship followed by

one-half year of further experience. Interns were usually hired for
teaching positions following their internships. At prgsent, students
have several possible internship options; however, due to a shortage of
placements, there is, in fact, often no choice but to accept whatever

oprening is available.

-4

N ¢

Instructional Changes: Traditi‘.onally, interns and student teachers

were supervised by one University faculty member who kept the, student

informed as to his progress. Within the last five yea+s, this approach

has been changed to what is described as "clinical" supervision, where

interns and student teachers are perceived as part of a partmership both
with one another and with the cooperating teacher. This new ar. angement

is primarily a result of the increased usz of the team teaching concept.

Major Problems Encountered

Financial: Recent financial cutt :ks are definitely affecting the
intern. The employment market will have a continued and perhaps crucial
impact on the future of intern progrems. In addition, the fact that the
Triple T Program is to be discontinued. as scheduled, at the end of 1972-
73 scademie year, will also a2ffect & considersble number of students and

the intern programs as well.

——

Instruction: There is a shortage of faculty to carry out student

instruction in ~thg<gxp§riential settings. There is also a lack of a ,

full-time faculty person to coordinate school placements. i
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Placement: Jocating placements for secondary student teachers has
always been a problem. The reasons are: "(1) We must compete with other
universities who place secondary student teachers ir. secondary schools;
(2) a number of secondary schools limit the intake of student teachers due
to favoritism or traditional ties with a particular university; and
(3) some universities sign contracts with secondary schools."17

In some instences, the school. is not suitable for a learning experi-
ence due to political problems within the school-community or simply
resistance to new teaching concepts. As one faculty membe; pointed out,
"We can only place an intern in a school by invitation. ThiéAimplies
18

that the school board and parents must approve of our intern program."”

Other Problems: Not all faculty support the notion of the internship

experience, Disruption of schools due to political and other reasons

does affect intern and student teaching opportunities and is a direct
-

reflection of the impact of the urban crises on training. One faculty
nember suggests that traditional internship programs will suffe.’ from
competition with new ideas, and the major problem will be to Justify their

continuing existence,

i

Perceived Future Changes and \dvantages

For the future, it is projected that there will be a lengthening of
the internship and student teaching experience and an increasing invesément
of faculty in the problems "out there" (faculty presently spend as much as
two and one-half days a week in off-campus departme: .1 consultation and
teaching roles away from the University). 1In addition, some departments

are making increasing use of non-traditional settings. There will also be

& continued use of "clinical or teaching centers" as a tool for teaching,

-
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and student interns in particular are encouraged to promote social changes

during the intern experience and after graduation.

)
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THE SCHOOL OF LAW

Introduction

The law school at the University of Pittsburgh has a total énrollment
of 525 full-time students. There are 16 full-time and seven part-time
faculty at the school. The internship program within the law school has
undergone changes over the past several years. A fev brief comments
will be made below on the traditional internship before the present
program is discussed.

In the state of Peﬂﬁsylvania until very recently, law students were
sponsored by an individual lawyer (preceptor) or a law firm. The individual
lawyer or firm was to provide the student with 90 days of practical training,
usually during the summer months. However, dquring the past five or six
years, this type of experiential learning situation has been discontinued
because students were often found to be doing unstructured and unrelated
assignments which seemed to have little reference to their training.

Since the discontinuation of the preceptor program has been gradual and
recent, programs in experiential learning at-;he law school are somewhat

limited at the present time. The following material, obtained through

interviews with faculty members, is therefore descriptive in nature.

... Major Changes in Program

Curriculum Changes: There are interdisciplinary courses offered to

3

law students in addition to their regular course work. There is a course

in healtis law established in ccoperation with the Graduate School of Public

Health. This program allows a student lawyer té work on a graduate degree

in public hea;th while augmenting hi§ studies ir fields such as hospital
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legislation and environmental and public health law. Other recently

added programs include Md@ern Social Legislation, which deals with laws
concerning housing, employment, and social security; and & combined

course in evidence, constitutional law, and criminal law offered as a part
of the University's graduate program in forensic chemistry, or chemistry
related to the investigation of crime.

Experiential Changes: 1In the area of public service law, the school

has established a Legal Clinic course designed to provide lawyers-in-

training with an internship through the federally-funded Neighborhood
Legal Services. 'The purpose of this program is to assist citizens who
may not be able to afford a practicing attorney's fee, with consultation
about their legal problems. During each trimester, approximately 60-70
students spend one-half to vne day a week in a Neighborhood Legal Ser-
vices office. There<is a practicing attorney in each of these neigh-
borhood offices, and the student is directly responsible to him. Quite
frequently the student serves in an "intake" or "screening" capacity
to assess the actual legal problem of the citizen. Although the caseload
of the student will vary according to the neighborhood, he may be required
%0 handle as many as 150 cases in one semester.

In addition, there is a developing experiential component involving

law students with prisoners' legal problems at Western Penitentiary.

Approximately 36 students .spend one day a week dealing with prisoners’
legal problems. Most of the problems are connectedrwith post-conviction.
situapions and deménd a good deal of analysis and fact-gathering, 1n
this experiential setting the student provides a service to the court

by clarifying legal requests of prisoners, at the same time, he is giving

& service to the prisoner, !
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In addition to the zbove-mentioned programs is a summer "interrship”
for a limited number of law students in seven or eight of the larger law
firms.in Pittsburgh. Appligation for these internships are open to all
law students at the beginning of their second year of training. However,
only a limited number of students can be considered by these few law
firms. ©Only about 10-15 stgdents in a secbnd-year law class of 265
could be accepted. Students are paid for their work in these firms.

The major purpose of this summer internghip is for the law firm to
assess the student's potential in the firm. A majority of these students
are hired by the firm at the end of their third year and are made an
offer of employment at the end of their summer placement. 1n a sense,
this "internship” is a carryover of the traditional sy. — except that
it is very selective and more to the benefit of the law firm than to
the learning that the student might oﬁtain.

Finally, it should also be mentioned that many law students find
their own summer or part-time jobs with smaller law firms. It is spec-
ulated that about fifty per cent of the law students work part-time in

variéus law firms. However, this is arranged by the student himself.

Major Problems Encountered

Placement: Aside from the two formal programs in connection with the

Nedighborhood Local Services 'Centers and the Western Penitentiary Program,

—

there are not enough availeble sites for internships. Although'there are

about 20 large law firms in Pittsburgh and 239 law firms in Allegheny
County, only seven or eight of these firms are able to provide summer
internships. Even within these se%en or eight firms interns are selected
from other major law schools as weii.
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Alth_..zh the reasons are not entirely clear as t¢ why other f{irms -
in Pittsburgh do not provide internships, it may be & result of lack of
time for a lawyer in private practice to supervise students, as well as

smaller firms not being able to afford the monetary sacrifice of employ-

ing such students.

Perceived Future Changes and Advantages

Apparently, it is difficult for the law school to envision any
immediate change in the direction of providing additional irt ernships.

On the other hand, there are increasing signs that some law students have
become more involved and concerned with minority problems and with persons
who are unable to afford services of & private lawyer. This group of
students represents about 20 per cent of the student hody, and they are
sometimes able to find "internship" experiences within Legal Aid or other
governmmental service agencies at the federal level, However, internships
at the federal level are very limited. Ehe feua.al govermment is only
able to offer a total of 159 summer internships for all law students in
the country.

At the same time, it should be mentioned  that the Law School has now
adopted a sﬁuulatéd practice course inbo the curriculum and the school has
received a foundation gqvant to support its implementation. * The third year
law s 16 will choose areas of skill development that he is interested in.

Some of the skills mentioned are: decision-making theory, professional

responsibility, advice, negotiation, drafting, arbitration, litigation,
fact investigation, interviewiig, 1obbying; reseaxrch, evaluations, emc-

- tional support and the role of scapegoat. The overall emphasis then of

the third yegy program will be to provide an effective bridge between

law school and the practice of law.
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THE SCHOOL OF - PUBLIC HEALTH

Introduction

The School of Public Health, established in 1948, provides a number
of’ programs for research and study at the master's and doctoral level
such as: Biostatistics, Epidemiology and Microbiology, Occupational
Health, Radiation Health, Population Division, and Public Health Practice.
Faculty interviews were concentrated within the department of Public
Health Practice vwhere there is a large component of expericitial learning
because of already heavy demands of faculty time. )

Public Health Practice includes the programs of health planning,
mental health, environmental health, health law, international health,
maternal and child health administration, medical and hospital adminis-
tration, public health nﬁrsing, public health social work, and public
her Lth social science,

From data elicited from six of the Public Health Practice programs,
the following facts emerged: The Medical and Hospital Administration
prcgram provides the longest period of experiential training among these
programs, 12 months of internship in a hospital. The other programs
average about three months for the experiential component. The Medical
and Hospital Administration ﬁrogram arranges for most of their students
to receive stipends from the héspitals involved in the program. The
recently aeveloped Heaith Planning program also provides a few stijends
for its students, primarily from federal funds. In the four other pro-
grams of health practice studied, there is no remuneration provided while
the student is in the agency, Five of the six programs studied indicated
an enrollment of approximately 12 students per program with the exception

of Medical and Hospital Administration, which has 55 graduate students in
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its two-year program, and Health Planning which has 32 students in its
five term program. All of these programs require students tc have a
period in experiential learning.

In all of these six programs, there is a heavy reliance on non-
University instructors to supervise the experiential component, although
most faculty are also involved. The total number of non-University iastruc-
tors in the six programs is 85, and there are more than 90 organizations
utilized as experiential sites. The Medié" and Hospital Administration
program uses the largesp number of experiential sites.

Generally, students are seen for conferences one to two times weekly
by experiential instructors. However, in three of ihese prugrams, there is
no formal evaluation, and experiential learning is n ° included as part of
the overall grading process. The remsining three programs do evaluate

experiential learning as pwt of the grading process.

Major Changes in Program

Experiential Changes:—Since most of these programs are very new,

major chanées can only be deScribgd for two olde? programs, de;ic Health
Nursing and Medical and Hospital Administration. About ten years ago, a
major change occurred in the Medical and Hospital Administration program,
which moved to include experiential sites outsiae the immediate Pittsburgh
area. This shift was accomplished to provide quality internship experiences
for an increased enrollment, Pfesent outlying sites include hospitals in
Chicago, Indianapolis, Dayton, Detroit, Boston, and New York. The program
at Pittsburgh is one of only seven of 31 accredited schools across the
nation to retain a residency or experiential learning component for its
students. Opportunities for residencies are scarce, largely because of

a quantitative shift in administration practices which, for the time being

at least, has led to & decline in *he acéeptance of student interns.
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In the Public Health Nursing program for the advanced clinical prac-
titioner, changes indicate increased responsibility and self-direction on
the part of the student is emphasised and students also experience more

variety in agency placement, including ghett.o experiences and outreach centers.,

Major Probleins Encountered

Financial: Financial cutbacks within some of the hospitals used by
the Medical and Hospital Administration program have begun to affect the
training of the administrative resident. As of the 1971-72 academic year,
nine hospitals they -rere traditionally utilized for residents in training
could no longer afford to pay s “udent stipends out of their own budgets.
Some of these hospitals stipulate that they should not be required to pay
for the studenv's education. This meant that eight out of 27 residents
were uneble to secure a resident learning experience. e

Although newer programs in public health do not have serious finan-
cial problems, it must also be recognized that such programs as Health
Planning-Practice are largely supported by federal funds on a limited time
basis, and may have to eventually be incorporated into the University budget

for continuation.

Perceived Future Changes and Advantagés

There appears to be a high degree of interest and enthusiasm among
faculty and students concerning the value of the experiential component
in the educational process. This is particularly so in the newer schools
who have recently established this component. The faculty of these recently
developed programs express eagerness to develop these programs to their
meximum potential, Older programs such as the Medical and Hospital Adminis-

tration program are uudec. going an interesting conflict which may be felt

R
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in some of the newly developing professional schools. On thé one hand, H
‘hcspital rgéiﬁen; programs on the national level have moved toward a |
greatly reduced use of the résident program. On the otﬁer hand, data at -
the program Aemonstrate that the average age 2vel of entering students

is iﬁcreasingly in the under-thirty Bracket. It is perceived by both
students .and faculty that the reduced age level means- students do not hg;é
prior experience-of .an administiétivg’hature, and are therefore more in - ‘ | 3
need of a residency than their predecessors. 7 ) 3
7 Faculty have a common concern to have a fu11a§§pe coof&inator for ’ —j ‘
‘ ' the experientiai component, and believe it is to the advantage of the ) . g -

student, agency, and departmentdl program to have -such a pbs;tion. It ) | i &

is hoped that resources can soon be .found for such a posigion.

1




THE SCHOOL OF SOCIAL WORK

Introduction
The Schcol of Social Work, with a,long”tradit£0n of community service
philosophy and pLacticé, continﬂés to expand its invoivemeht with the -
.Qommuniiy, while at the same time extending its educational yrogram at
ibéth the docﬁ&ial éﬁé the undergraduate levels. There are currently

‘twenty students in the doctoral program, L6 studénts in the new

Aindergraduate program bégup,in 1971, and 137 students in the master's

program,. The’undergradurté program does not as yet include an experi-

ential component, although this will be implemented in thé near future.

Historicall&, the program has relied heevily upon non-University
>éxperiential’instfﬁctors, and data from the school indicate thét at
present there are 114 non-University persons supplied by agencies,
institutions, and government offices inh the community. - Fifteen of the
thirty-seven full-time faculty~a1s0 instruéé students in the experiential
§omponent. This represents a departure from traditional faculty res-
ponsibilities since, until recently, instruction by faculty members was
confined to the ciassroom, The School of Social Work places a limit of
two sfudents to an agency experieﬁtial instructor wpich seems realistic
given the commitment of such an instructor to agency obligations. It
represents a movement toward individualized instruction, however, for
an agency supervisor might have been assigned fou? or five students in
the past. Students are seen weekly for confgrences, and there are

several methods of formal evaluation which are included as part of the

grading process. Each student spends a total of 600 hours per academic




year in experiential learning, or the equivalent of about four months

of full-tiﬁe work.

—

’

Major Changes in Program

~

Curriculum Changes: There are three methodologies in the theory

and practice of social wcrk at the master;s level: casework, group-
work, and community organization. Recently, the methodologies of case-
%ork and groupwork have merged in both class and field instruction so
that students experience a combinatién of theory and practice in an inte-
grated fashion, Previgusly,;studeﬁts tended to specialize in oneé of the
methodologies. All students tgké*cod}Ses iﬁ commﬁnity-diganizaﬁions as
well. Thus, théumaﬁoruShift4has béen -from a sbméwﬁat narrower methdo-
1q5ical approach to a problem-solving approach. Community organization
provides a combinatlon of casework and groupwork skills combined with a

knowledge of cormunity proceéSes such as social policyrah& social change.

This sequence attracts increasing numbers of students, particularly

black students, which evidently reflect a keen interest in social change.
There are new courses in administrative and supervisory skills, and-
students are also encouraged to consider the training needs of para-
professionéls in the field.

Experiential Changés: There is an increased use of faculty as field

i instructors. The major reason for this is to allow for more educational
control over the experiential learning component. ?he use of experiential
settings has shifted to more non-traditional agehcies which reflects a
concern for a preventative emphasis rather than 2 rehabilitative emphasis.
For example, casework and group work students are increasingly placed in

health and correctional agencies, while community organization students




are taught the "advocacy role" and are placed in NAACP, the Mayor's

office, and a few governmental offices at the state and federzl level.

Major Problems Encountered

Financial: Funding of students enrolled in the master's and doc-
toral programs has becoﬁe a serious issue during the past two years.

Data received from the school indicate, for example, that half of the
1971-72 students have no outside fundlng 1n the form of federal or other
c;sh grants, and that only a small number of students receive stipends
from agencies. Funds from-the fedezaily-sppnsgred but. state-administered
profess1onal educatlon -program dropped drastlcally from 26 .per é;ﬁ% of
‘Students funded in this manner in 1971 to a 1ow of 4 per cent in 1972.
(1t the national level, the professional education program during the
past ten years funééd about 45 per cent of students enrolled in social
twork schools.)

Instruction: In a few instances, agencies cannot provide qualified
experiential instructors, and the faculty must provide this. There is
often the conflict of education versus service in the field experience,
“and the School of Social Work attempts to bridge this gap by providing
special classes for agency instrﬁctors and involving agency social workers
-on the school's committees. Occasionally, there is difficulty in obtain-
ing a suitable agency. In addition, field instructors have responded to
student demands at both local and national levels for an increased use of
a more flexible instructor-student relationship. The overall aim is to
reduce a too héavy dependence on the field instructor, so that students

will be able to make a realistic transition to a more independent role

when entering employment,
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Perceived Future Changes and Advantages

Curriculum projections indicate that there will be a movement toward
increased specialization in areas of health, corrections, and welfare.
This will -result in combining a sociairwork me%hodology with a clustering
of skills in certain specialized areas. Students arq\now expose& 50 a
new-course on organizatiohal change which is intended to assist students
in becoming more aware of the problems of change within organizaticns.
There is also a plan to deévelop a mid-management sequence for social
workers planning to ﬁove into administrative positions.

’ The community org nization sequence will concentrate more on social
policy aress and will attempt to develop field placements in Washington,
D. C. -There are already few such placements in Harrisburg. It is
projected that increasing numbers of community organization graduates
will enter upper-level management positions, whereas the B.A. graduates
will assume the "grass roots" commuﬁity organization positions.

The School of Social Work greatly expanded black enrollment in 1967.

Although there was a subsequent period of confusion, the belief now

appears to be that this development led to a constructive aftermath and

increased involvement in urban problems.

'
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THE SCHOOL OF HEALTH REIATED PROFESSIONS

-

~

Introduction

-

The School of Health Related Professions was established in 1969 and

P b o 3

is the most récent addition to the University Health Center. There are

four departments: %he Department of Child Development and Child Care,

P

' ' the bepartmen% of Medical Technology, the Department of Physiéal Therapy,
% g o and the Department of Health Records Administration; and one division:
. the Division of Health Related Professions Instructlonal Services. The
. Division offers & B.S. in HRP for licensed oral hygienists who desire
‘added competency in teaching ;ndzadmiﬂiStratibn._ The four departments
offer & Bachelor of Science. The Department of Child Deveélopment and
Child Care also gives 2 Mast;r of Science degree.

The uniqﬁe feature of this school is that it £rains persons for a
profeSSion%} role at the undergraduate rather than graduate level (with

R the exception of the Child Devéldpment and Child Care Department). Stu-

dents enter in their junior year of college. Applications have increased

considerably since the school opened, and the schocl is limited in the

numbgrs.of students it can accept.

{ Data collected indicate that thére is a total errollment of 222 under-

‘ _ graduate-students and 81 graduate students in the Department of Child

Development and Child Care, and there are 28 full-time faculty and 1k

? part-time faculty. All students enrolled, excepting for oral hygienists,
are engaged, for varying lengths of time, in the experientiai learning

! -component. Students do not receive remuneration while learning and work-

) ing in the experiential site. There is considerable reliance on non-

University persons (approximately 150) to serve as exper iential instructors
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in (97) different hospitals and agencies. One fa.:culty member from each

of the four departments is assigned as clinical coordinator of experiential
learning in thfa.t particular department. There is an effort to develop
experiential sites ;.nd work c?.osély with the off-campus experiential
instructors ‘t",hrcught{the use of the clinical coordinator. Meetihgs and

continuing education progrems are also utilized as a means of maintaining

cooperation and communication. T . S

- . i

The formal le;ra.'lua.tiqn‘ Of experiential learning is utilized in all
departments of the schoolr;nd is consider;;d as part of the grading process. b
The Medical ,Téchnolog’y‘ Department has been able to reduce the experiential 7
laboratory work from 52 to 17 weeks by offering laboratory courses in the

department.

Msjor Changes in Program

Since the school has only very recently been established, it is too
early to perceive any major changes in the curriculum or experiential {
area. It may be interesting to note some developments in the school in
comparison with the national level. ) ¢

Medical Technology Program: Traditionally, most medical ‘technology

prograns have been based in hospitals, ‘and this is still true at the
present time. The Medical Technology program at the' University of Pitts- |
burgh, however, has developed a program in which they teach all lecture ;
courses and most laboratory work within their own fa.cili’ty, although the

facilities of six hospitals are also utilized.

Physical Therapy Program: There are & number of gradual changes at
the national level which are reflected in the newly-established Physica.l
Therapy program at the University of Pittsburgh. Greater emphasis is

placed on experiential lesrning early in the curriculum. There is a

wide variety of clinical facilities used in the program. Physical
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therapy involves a broad spectrum of activities including direct patient
Service, administration, research, teaching and community service, R - -
Students are considered learners rather than service persons, There is

greater emphasis on a problem-solving approach in patient care services.

" Major Problems Encountered

Financial: By and large, since che program is smali, there are few
serious financial problems related to_éhe experiential component. All of
the experiential sites and instructors are provided free of cost to the
Laiversity for the benefit of students, although some remuneration in the
way of direct payment or continuing education oppoftunities are being
requested by some experiential sites., In the case of the Medical Tech-
nﬁiogy Department, thefe was some initial difficulty in obtaining enough
money for laboratory demonstrations and technical equipment, although
the department has made considerable: progress in these last three years
having received all funds requested for equipment and laboratories in |

Pennsylvania Hall,

Experiential Instructors: There is a serious shortage of qualified

instructors in Medical Technology. Accreditation requirements in Physical
Therapy, Medical Technology, and Health Records Administration also make

it difficult to find placements that meet standards. The heavy reliance

on agency personnel to provide experiential supervision reflects the problem
of not having enough faculty involved in this area. Without the community
agencies and dedicated professionals, these programs could not survive,

The Child Development and Child Care program does not have so much diffi-
culty in this area, partly because it has evolved over a number of years.,

At one time it was part of the Department of Psychiatry in the medical

school. They also can drew upon a number of different ekperiential settings
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in child care, without having to worry about uccred:ita.tion, since most of
these programs already adhere to professional standards of their own.

Placement Difficulties: Accreditation requirements in a few of

14

these heé,lth-related‘ programs place & ]:im;;tation upon locating éxperi-
ential sites for students, Also, if a student is being trrined in a
hospita.l? he must share the facility with stud/e,nts of.dirferent ’§_chools.
and of varying educational b}ckgrounds. This ;t)rings added conpetition
for experiential site spaces, but also is an advantage in providing exper-

ience with students of other schools and levels of education.

o h

Perceived Future Changes and Advantages

There are a number of anticipated changes, particularly since this

is a relatively new-school. These changes are indicated by departments.

Health Records Administration: Tt. development of a part-time curri-

culum will allow persons who have an associate degree (Assistan cord
Technician) to return for updated knowledge of Health Records Administra-
tion, There is a trend toward a broad concer;l with health records which
will reflect a knowledge of and concern for all areas of health, not just
those found in the medical records departments of hospitals: This means
moving into settingsl such as neighborhood centers, health centers, visiting
nurse associations.

Physical Therapy: There is a definite trend toward the development of

a.dministra.tive, teaching, and research roles at the master's level, and

in a few instances, at the undergraduate level as well. A master's degree
program is being proposed within the Division of HRP“Instructional Services
for this purpose. Interestingly, there are increasing demands from other
disciplines to allow their students to enroll in physical therapy courses.

Medical Technology: A number of new sites will have to be located

so as to meet the increased demand of students who wish to enter the
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program; there will be an emphasis on rural needs in medical technology;

and there will be a.n attempt to draw more men into what is presently

""considered a predominantly female occupation. The proposed master's

degree program in the Division of HRP Instructional Sciences will also
meet the need for graduate level personnel in this profession.

Child Development and Child Care: For the most pmrt, this program

will continue as at present with .B,S, graduates being trained for direct

service roles, while M.S. graduates are likely to;enter administrative
careers in child developmerit. at some point. There is iikely to be more
flexibility in the practicum sites and greater individualization concerning

the student's overall expérience. Another positive feature of this program

is that it utilizes a wide varieuy of settings with a number of different

professionals.
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THE GRADUATE SCHOOL OF PUBLIC AND INTERNATIONAL AFFAIRS

Introduction

An internship experience is offered as an option in lieu of a thesis
requirement at GSPIA. At the termination of an internship, a student
must present a substantive report acceptable to the standards of a master's
thesis to the faculty committee of his department. A recent swurvey con-
ducted by the cog:rdina,tor's office for internships revealed that a.pprcn;i-
mately one-half of the students enrolled at GSPIA are interested in having
an internship experience, Due to the fact that there aren't enough agencies
that have provided in their budgets for interns, the number of students
desiring internships exceeds the number of available internship positions.
Questionuire data were collected from GSPIA, and several faculty members
were interviewed,

A student committee, supported by a nucleus of faculty, were instru-
ment:a.l in encouraging a formal development of an experiential learning
program. Formal institutionalization of the internship program at GSPIA

" was effected in 1970, -with the 'hiring of the coordinator responsible for

the development of internships for the entire schcol, which includes the
departments of Public Administraticn, Economic & Social Development, Public
Works Engineering, Urban Aﬁ.‘a.irs s and International Affairs. At prgsent,
faculty representatives from each of these departments serve on the intern-

ship committee. A breakdown of the number of students involved in intern-

-ships from each of these departments indicates that the highest number are

in Urban Affairs, followed by Public Administration, and International Affairs.
Other data indicate that interns usually receive remuneration from

the organization in which they are placed. Potentially, all faculty are
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available to student interns for instruction and consultation éoncerning
the experiential learning component. However, it may be that.stﬁdents
select faculty members mainly on the basis of an interest in experiential
learning. In any case, not all faculty are imvolved in the program. All
students have agency or organizational representatives who supeivise them
at the experiential site. As of 1971-~72, there were approximately 25-30
'orga.nizations beiné‘ used as experiential learning sites. How often a
student is seen by the faculty concerning his progress in experiential
learning varies, depending on what the student and the faculty member
agree upon. In addition, & number of foma.?. evaluation procedures are

utilized in assessing the student's progress in experiential learning,

i

-

and these evaluations are considered when reviewing the organizatio.s for
future intern placements. Most student interns spend approximately four
months as interns, but the time period can expand to as long as twelve
months. Interns have been placed in many local governmental agencies as
assistants to bo:ough and township-managers. Some of the other ageicies
represented are Urban League of Pittsburgh, Housing Authority of Pittsburgh,
the Pittsburgh Office of HUD, Turtle Creek Valley Council of Government,
Allegheny County Bureau of Consumer Protection, Toronto Metropolitan
Piénning Board, St. louis County Municipal League, Argémne liational Labora-
tory'.s Center for Environmental Studies, Atlanta Housing Authority, United
Nafions' Population Division, Health Planning Council for Central North

Carolina and Management Services Division of the City of Dayton, Ohio.

Major Changes in Program

Since the program is a relatively new one, there has not bvecn enough

time to elapse for significant changes to occur in curriculum or experiential

[YS———
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aspects. However, the original decision of the internship committee to

have the internship e?perience after the completion of three trimesters

of course work has begun to be altered to :ome extent. More reqently,

some students have been allowed to have an intern experience at.the com-

pletion of the second trimestér. In some instances, these students are

motivated for an earlier internship experienée due to financial need. o B

However,. most students still enter the experience following the third

trimester,

Major Problems Encountered

Development eof Interaship Progrém: The early stage of implementing

tke ‘intern program was met with resistance onth€ Part of some of the

faculty and even at present there is not a total comnitment by faculty

- to support the noution of the intern experience., However, some faculty

members who originaily preferred a thesis requirement are now less resis-
tant to the idea. According to one faculty member, "their resistance has
broken down because the students have demonstrated its value,"

Financial: Two faculty indicated that there should be a full-time
coordinator of internships from each of the departments in the school
rather than only one coordinator for the whole School, due to the heavy

demands on one coordinator for the whole school. However, the present

-budget does not allow for this.

Experiential Sites: Experiential sites aré in short supply. A most

critical aspect, reported faculty interviewed, is the shortage of agency g
supervisors. In addition, some mid-career women must have a placement within’

the Pittsburgh area as they do not have time to travel or live in other

areas,
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Perceived Fut;ure Changes and Advantages
The changes projected indicate a concern for improving the existing

internship program. Among the suggestions made by some faculty for a

more positive program are: that faculty involved in the program should be

given explicit recognition for their efforts; that each department wit;hin
7~ ‘the school should identify and define expectations of the intern: experience;

that the program should receive more constant review by the existing intern-

ship committee; and that a&ditiona.l financial resources must be made

available if the coordination aspect of the program is to be developed

adequately. Finally, it is anticipated that this type of learning will

become a vital part of GSPIA's éduéa;t';iona.l experience, particularly for .

- those students without prior experience in social agencies.

>
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THE ARTS AND SCIENCES

Introduction

The application of classroom léarning to direct éxperience with

the conmunity is a recent innovation in the Arts and Sciences. Tra-

ditionally, the "urban university has tended to divorce itself and its

academic programs from its surrounding community. At the undergraduate
level, direct experience with these proﬁlems has been virtually non-
existent, except for scattered volunteer activi@ies. Howevef, at the
national level, £ecent trends indicate that universities are beginning
to look outward from the classroom and to Place inéreésing égphasis on
experiential 1earning‘as a valid component of the educational process.
This is particularly so in urban studies and ethhic studies programs."l9
Nevertheless, 'only a few liberal arts institutions have incorporated
community involveﬁént into the regular degree programs to date." 20

It is within this more general context that an éttempt was made to
ascertain the degree of involvement, as well as anv apparent trends, in
experiential learning in thé Arts and Sciences at the University of
Pittsburgh. A brief questionnaire was sent to the chairmen of all
departments in the Arts and Sciences early in 1972.  In the questionnaire,
the chairmen were asked to list any courses or other projects involving
experiential learning for their students. They were also asked for
statisties on the number of students and faculty involved in such courses
and projects, as well as for information on time periods involved in

community experience. The chairmen were asked to fill in data under two

headings, posing two separate definitions of experiential learning:
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(1) Learning which takes place out of the classroom in which the

student is directly iuvolved in providing some kind of communi vy

service. This learning is considered part of course require-
ments and is planned, guided, and evaluated by a combination of
the University, community agency, and student,
It could include a Social Sciénce student helping in a retarded
"children's home; an English student tutoring the disadvantaged;
a Chemistry msjor doing a water resources study.for a small
township.

(2) Learning which takes place out of the tlassroom and whérein the
student is involved through research, field studies, or other
;pecial projects outside the University. However, in this

situation the student is not engaged in providing direct service

to the community, All of these activities are considered part

of the course brogram requirements in your department.

Activities in this category might be a Business major engaged

iﬁ Q.market;ng survey; a éébibgy student undertaking a field
trip; a Political Science major examining voting records at
the county court hotse. |

Of the 32 questionnaires sent out to departments in the Arts and
Sciences, 23 (72 per cent) were returned. The results, briefly summarized,
were as follows:

--- Three departments indicated a community sefvice component in

some courses.
--- Nine departments include courses where learning takes place

outside the classroom, in which the student was not engaged in

providing a direct service to the community.

[
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--- Thirteen departments indicated that their curriculum did not
i inelude either type of experiential learning.
In total, there are seven courses dealing with some aspcet of community

f service: three are graduate courses with an average of 10-20 students

per course, and four are undergraduate courses which averaged 32 students

Ty . per course. There are a total of thirteen courses involving research,
i field studies, or other special prqj ects not characterized as community
l . service: five are graduate courses with an average of 50 students per
s a course, and eight are undergraduate courses with an average of 35 stu-
. dents per course. Those'courses which involve a community service compo-
} nent require an intensive investment of time, that is, at least one
5 - hundred hours in the community placément per semester. Courges involving

research, field service, and speciaf projects have a wider range of time
in the field. Students spent from five to one hundred hours per term,
or an overall average of thirty-three hours.

In the following sections, attention will be devoted particularly to

the several departments which include a fairly strong emphasis in

experiential learning involving community service. These departments are

N
Clinical Psychclogy, Speech and Theatre Arts, and Black Studies. Courses

At e D —— v——————

in which there is no direct service to the commnity at both graduate and
gggergraduéte levels and which at the same time take students into the
community reflect a fairly long standing interest in field work of various
kinds. Students sometimes work as groups and sometimes as individuals on
research or other special projects., One example is Political Science 145,
an undergraduate course where students engage in a variety of projects;
having to do with urban politics, neighborhood studies, documentary studies,

as well as investigations into housing, pollution control and party politics.
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Psychology Department: At the undergraduate level, the Psychology

Nepartment presently offers two courses with an experiential component
to them. Psychology 166 is a new course taught by a graduate assistant
and is concerned with mental retardation. This year field visits were

arranged whereby students in the class could learn more about mental

e

retardation. There were 30 students enrolled, and they visited facili-

ties for retarded children. ;

B

Another new course (Psychology 127), entitled Interpersonal Communi-

S

cations, is'taught at St. Francis Hospital. This course is designed for
students who dg_not plan to attend graduate school, yet want to.acquire,
some basic counEEEEné skills for job preparation. These students (15
selectéd from 52 applicants) were“taught skills in interviewing, group
encounter experience, and individual assistance with their own problems.
They assist each other in the group experience and occasionally interview

an outsider in front of the class. This course originated partly because

students were asking for an opportunity to gain some skills in preparation

for a job, and partly because a faculty member had the interest and skills

required to teach in this situation. Of special interest were the comments
these students made in individually initiated letters to the chairman of ;
the department. In all instances, these studen£s indicatgd that this was ~
the most significant course they had taken in their entire four years of
college. One was left with the impression that there was a considerable
degree of individual and group growth as well as considerable respect for
the teacher.
A third course is being planned for Fall of 1972 (Psychology 116).
This course will be a practicum experience for o limited number of stu-

dents (12) who will be placed in various mentsl health institutions.
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They will be givén supervision by the staff in the institution and the
‘ faculty member teaching the course will provide coasultation for the

supervisors. Students will be in the institution about six hours a

week and will receive three credits for the course. This course came

about as a result of students requesting a field experiénce. The faculty

met the need but wanted to provide a suitable experience so tﬁat students

could réceive credit. ] 8

Although it is anticipated that undergraduate students will continue
to desire courses with an experiential component, it is debaéable as to

how far Psychology or other departments can move in this direction. As

1one faculty member indicated, "University education should be focused on

R |

T education, not training, and the University should no“ become a training

school."21

At the graduate level, the Psychology Department has a Clinical--
Psychology program in which there is a heavy component of experiential faa

1earnipg( Cgprently, there are 49 students in 14 agencies which meet

the accrediting standards of the Professional Psychology Association.
Seven of these training sites-are situated in cities outside of Pitts-
burgh, such as: St. Luke's Hospital, Chicago; Columbia University,
New York; Langley Porter Neuropsychiatric Iﬁsfitute, San Francisco;
Institute for Living, Hartford; Worcester State Hospital, Worcester;
Judge Baker Child Guidance Center, Boston. The primary reason for

having a number of sites outside of Pittsburgh is because many of the

possitle training sites in Pittsburgh. do. not-meet accrediting standards.
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Speech and Theatre Arts: Within the Speech and Theatre Arts program,

there is an experiential component in both graduate and undergraduate
curriculum, The total undergraduate enrollment is 60, and about ten
per cent of these students are engaged in a community service setting for
which they receive credit., Such students observe and perform a service
for child{en in a nursery school and other agencies of a similar nature.

All graduéte students (110)- are required to spend a minimum of two
terms in an agency, school, or hospital. Students receive field instruc-
tion froﬁ both faculty and agency personnel, and there are ten agencies
available for this type of service. There is a formal evaluation made,
and this is considered part of the student's grading process. While in
these settings, students perform clinical services such as testing and
speech evaluation. In fact, to become accredited qu speech training,
it is a requirement, at the national level, for the student to have a
clinical experience.

There is also a program entitled, "Clinical Fellowships", which is
a post-masters' experience. Studel.cs in this program are usually hired
by the agency, full-time, for this training, and it is essentially
similar to an "intern" experience. The amount of remuneration, however,
varies ‘from agency to agency.

The major problem area is the expense involved in p?oviding instruc- .
tion for students. For example, recently some of the hospitals where
students are placed stipulated that the University should pay students

for the clinical experience.

Black Studies Program: It should be mentioned that th¢ information on

Black Studies was collected by interviewing a faculty member, since the
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department feit there were too many activities to be recorded on the
qnestiqnnairg:. Faculty of the Black Studies program are encouraged by the
administrafioﬁ to-include some field work (research, special projects,
experiential learning) coﬁponent in their courses. The extent to which
this is possible, as well as what focus it will take (research/service),
depends on the nature of the éourse, as well as the judgment of the
particular faculty member, For example, in the Early Childhood Education
course, students spend three hours a week in a nursery school affiliated
with the Black Studies program. Upon completion of the course, students
are required to write a report on one of the children they have observed.
During the second part of the course, the student spends eight hours a
week working at the nursery school (students do not do classwork during
this period), assisting the regular teaching staff of the nursery.

Other experiential activities revolve around special projects or
research activities, Some of tye projects have been organized around:
findiné better ways to assist blacks through information media (tele-
vision and newspapers); helping blacks to establish a newspaper; finding
creative ways to develop a healthier black image through television
media; and interviewing local businessmen on special topics. In these
activities, students and faculty plan together, and there is a strong
component of community service, L

In addition, recent research studies by the department, some of which
are conducted in the community by faculty and students, include: a study
of black institutions in the 'community of Pittsburgh; a study of the
political organization of the Panthers; and a study and development of a

new course concerning the history of blacks in Pittsburgh.



Summary
Although it might be anticipated that courses reflecting an experi-
i’ential.learning component would more likely be found in the social

sciences, there is actually a rather broad spread over many departments,
The departments of Clinical Psychology, Black Studies, and Speech and
Theatre Arts are engaged in offering courese at both graduate and under-
graduate levels, which reflect an experiential learning-community service
component. The departments of Clinical Psychology, Geography, Anthro-
pology, Speech and Theatre Arts, French/Italian, Linguistics, Political
Science, Economics, and Classics hgve a community-learning experienéé
without a service component.

Since not all departments from the Arts and Sciences returned ques-

tionnaires, there may very well be a number of other experiential learning

courses or projects. However, the overall results reflect only a slight

‘ tendency of departments.to become involved in commurity-learning experi-
ences, and & majority of those who do, have already.been involved for a
number of years. The slowness with which this shift is taking place
seems to suggest that: the extent to which such activities may be sub-
stituted for classroom learning will continue to be a subject of contro-
versy (as to whether an institution of higher education should become an

_instituticn for training service rather than education); there are a few
mechanisms in universities for incorporqting the necessary planning and
coordination.to implemsnt experiential learning at the undergraduate
level; and faculty caution because of the need for sound educational

supervision in the experiential learning situations.
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In spite of the fact that the community service component dces not
yet represent a major change from traditional classroom learnihg to

experiential learning, present courses which reflect this trend do indi-

cate interest in this direction.




SUMMARY OF FINDINGS

In this chapter, an effort is made to summarize a number of trends,
some of which are common to all experiential learning situations, while
others reflect a particular clustering of trends in special areas.

Recognition is given to the several areas which have been emphasized

throughout the case study: Major Changes in Program, Major Problems

Encountered, and Perceived Future Changes and Advantages. The impli-
cations in each of these areas will be discussed at the end of each

section.

Major Changes in Programs

There is an increased use of "inner-city" experiential sites by
the professional schools at the University of Pittsbu—gh. This is, in
part, an apparent result of the urban crisis and funding appropriated
for the purpose of finding ways to alleviate urban problems. This trend
is particularly evident in the Schools of Education, Medicine, Public
Health, and Law. For example, the medical school utilizes community-
Briented experiences with minority groups, and the law school has exper-
iential learning in neighborhood legal centers and prisons. The School
of Social Work has been more traditionally involved in urban areas, and
the new School of Health Related Professions has begun with an emphasis
on inner-city placements.

The greater emphasis on the urban crisis has also promoted classroom,
research, and experiential activities which reflect a movement toward
concern for social ch&nge. In a majority of interviews, faculty members

reported that students are more concerned with urban problems and social
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change than they were five or ten years apo, and that this ngw”student
orientation has also had some effect on curriculum changes.'&x\;
Professional schools with & strong service component increasingly
stress the theoretical-educational aspect of experiential learning, and
the service aspect, while still ;ery important, gets correspondingly

less attention. In fact, the educational, research, and service compo-

nents are often difficult to separate in current experiential leaming

progranms.,

Patterns of instruction at the experiential level have undergone
some'changes, particularly in the School of Education and the School of
Social Work. Traditionally, in both schools the student works in a one-
to-one rzlationship with & supervisor or clinical instructor. The School
of Education, with its new emphasis on team teaching and the teaching
center approach, is moving significantly away from this model, The
School of Social Work has become more flexible about the degree of super-
vision needed, reflecting a concen for individualizing student learning
needs. In the present sivuation, students with varying degrees of
experience and‘academic background receive differing degrees of super-
vision in experiential learning.

Professional schools evidence an increase in interdisciplinary
approacﬁes and sharing of experiential learning situations between
schools. Professional schools are also increasingly making efforts to
exert greater control over the experiential situation so that the student
is educated according to the goals and objectives of that particular
school/discipline,

There is a shift toward training professionals at the undergraduate

level. Although this is not & propounced trend yet, it is evidenced in
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the recently established School of Health Related Professions and in
the newly created undergraduate program in the School of Social Work.
Although generic training is the general pattern at the undergraduate
and master's levels. there is at the same time an increased v whasis on
.specialists' training at the master’s level.

Professional schools in the Health, Education and Welfare fields
i place increasing emphasis on Preventative aspects of service ycther than
rehabilitative aspects, although rehabilitative service is still a major
component of experiential learning,

Individualizec approaches to the student's learning requirements
are becoming more comnoni. A major departure fyrom tradition is seen in
the dental school's decision to allow students to finish dental train-
ing at their own pace, the emphasis being competency r;a.ther than time
requirements, In line with this is a trend in other schools toward a
more flexible use of requirements which could polentially shorten the
length of training., This is becoming gradually ipparent in the medical
school and in the School of Social Work.

Professional schools which ordinarily prepare students for direct
service roles are increasingly including the learning of a.dministrativ;e
and supervisory skills as well. Persons educated at the Associate Arts
levels as well as paraprofessional level are increasingly used ir_l direct
service roles, B,A. graduates also perform direct service roles » while
the master's degree professional increasingly enters administrative
positions, _

In the newly developed experiential learning programs, students
have played a significant role by expressing their interest in such

programs, Usually, there is also at least a small nucleus of inter-




ested faculty who support the notion and assist in its implementation,
Often there is department-wide support or interest.

The Arts and Sciences survey on experient?al learning* indicates
that, except in a few departments, there is no major trend yet to
include this aspect of learning. However, there is a gra&ual trend, and
some faculty anticipate that students may receive more such experiences .

in the Juture.

Implications Concerning Major Changes

The increased emphasis on "immer-city" problems inside and outside
the University has influenced curriculum planning iﬁ a number of schools
and seems to reflect an diherezsed rzsponsiveness of the University to
"commnity" problems, Although pr.fessional schools have been traditionally
and historically involved with the community to provide experiential
learning opportunities for students, students now play a more active role

“in shaping the learning experience. In general, faculty report that
students of today are much more activistic in their orientation to
problem-solving,

In most instances, the University relies on the community for
facilities and experiential instructors., The Schools of Education,
Medirine, Dental Medicine, and Nursing are exceptions in that their
faculty provide much or even all of the experiential instruction.

1G also appears very likely that reliance on the community will
increase if pfofessional schools are to meet the demand to expand. This
suggests that the public relations aspect of University;commuhit; inter-
action will also become increasingly important.

It may be that patterns of experiential learning will include an

*See Arts and Sciences section.
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increasing component of interdisciplinary knowledge and experience. This
is already occurring to some degree in Education, Social Work, GSPIA,
and Public Health. If continued, there may eventually emerge more
readily identifiable learning patterns common to all students in such
experiences. This might also facilitate the development of theoretical
knowledge concerning the experiential learning situation. In an effort
to develop new and effective teaching models for the experiential compo-
nent, it may be that prof._ssionals from different schools will increas-
ingly share their knowledge. Such cross-fertilization of experience and
knowledge may be a challenge and stimulus for all concerned and may
result in new levels of theorétical integration in this complex area, ’
of learning.

It will be interesting to note the trend toward professional training
at the undergraduate level. It would appear that this trend may become
more pronounced due to the ever-increasing demand for direct service and
administrative personnel in many areas. The increase of such personnel
will free the advanced practitioner for specialization or administrative-
social change concerns.

The preventative emphasis of experiential learning is likely to
involve new types of leérning situations that will call for new skills,
such as meeting members of the public to inform them of prevention programs,
devising innovative and effective means of communicating preventative
aspects through television and the press, increasing sbilities to work in
teams with professionals from varying backgrounds, and establishing
neighborhood centers to deal with problems in their early stages.

The movement toward individualizing student learning experience

reflects respect for individual differences in interests and learning
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rates. Such an emphasis also places much more responsibility on the
student for choosing learning goals rather than on the program or the
system, Hopefully, new responsibility and more latitude in making
choices will have acceleratéd students' intellectual and personal growth.

The trend toward providing administrative skills in addition to
experiential learning skills seems to be & natural outcome of the demand
for qualified persons to administer programs. There is an increased
interest in involvement in policy and decision-making., This interest is
acccupanied by more attention to administrative theory and to the possi-
bilities of cross-disciplinary exchanges in this area. It may be that
those who have a primary interest in administration will spend less time
in experiential situations so that administrative preparation can begin
earlier and become a more specialized field.

Although there is not a significant development of experiential
learning in Arts and Sciences at the University of Pittsburgh at this
Juncture, it seems possible from the interviews with faculty members that
student interest in such programs is on the increase. Whether or not
fhis interest will result in a significant increase in experiential
learning opportunities for students will depend, in some part, on faculty
and departmental time limitations, and philosophical outlooks concerning
the issue of "training" versus "classroom education". Another important
factor is the problem of locating suitable agencies for student placement,
If new experiential learning programs are to be implemented, adequate
supervisory personnel must be found and administrative mechanisms must

be developed so as to provide effective and meaningful implementation

of programs,




.Major Problems Encountered

In a majority of schools and departments, there is a shortage of
available faculty to instruct the experiential learning aspects of student
education. This problem is complicated by the fact that many professional
schools have accrediting standards to meet in the selection of clinical
instructors or supervisors which necessitates a fairly narrow range of
choice among potentially available personnel. In a number of instances,
then, expansion of programs, as well as of student enrollment, is linmited
because there are not enough qualified instructors,

A related issue is the availability of suitable experiential sites.
There is a constant pressure to locate new sites, and in some schools
possibilities for placement actually .seem to be diminishing rather than
increasing. In their efforts to provide experiential learning situations,
some programs have by necessity sought out agencies in areas quite distant
from Pittsburgh., This has been particularly the case in Medical and
Hospital Administration and Clinical Psychology. Although some profes-
sional schools have been able to open up new sites in connection with an
increased interest in the inner-city, they have not been able to get very ‘
much involved in rural areas due to transportation problems and lack of
funding for rural programs.

Many faculty are very much concerned with the type of learning to
which students are exposed on experiential sites. In some situatioas,
students are not given opportunities related to their professional training.
Sometimes this has resulted in the withdrawal of student interns from a

particular experiential situation, as happened, for example, in the law

school. This concern for a systematic experience for the student has led
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to increased efforts for faculty control over experiential learning
programs in some schools,

The recent financial crisis in higher education has affected a
significant reduction in experientiai learning sites in instances where
a school or department relied on financial support in the form of &
stipend from an outside source. The agencies concerned were unable to
provide funds for student support. Intern programs in the School of
Education and in the Medical and Hospital Administration Progrum of the
School of Public Health have been significantly affected by such cutbacks;
Federal cutbacks have affected other programs of experiential learning.
In the School of Education the Triple T program has been inf'luential in
establishing man& internship positions at the graduate level. As has
been diScussed earlier, this federally-funded program is being discof®
tinued. The reduction in student stipends generally has affected many
schools. In the School of Social Work, for example, there has'been a
drastic cutback in support which, for some students at least, puts into
jeopardy the completion of the educational progfam.

The development of new programs in experiential learning has encoun-
tered some internal resistance, but, in general, the support of students
and interested fchlty has led to implementation at least at some level.
The most controversial issue has been the worth of such programs for
educational purposes. .Very directly connected to this concern is the
whole matter of evaluating student performance in the experiential situa-
tion. This remains a difficult task even for instructors of considerable

experience, Although some professional schools have, due to long involve-

ment with experiential learning, well developed evaluative guidelines on
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which there is usually a fair amount of agreement on criteria, faculty in
these schools still perceive discrepancies in weighting evaluative criteria
between faculty members. It has been pointed out that there is at present
no establisﬁed method of assessing the competency of practicing physicians,
social workers, dentists, and so on., Thus, it is not surprising that
student evaluations are not well-established.

The difficulty in evaluating experiential performance is probably
related to the interesting finding that only about half of the professional
schools included in this study count the experiential component as part
of the grading process. A practice in some schools for a long time has
been merely to give a pass-fail grade for experiential learning. If T
experiential programs continue to expand and diversify, the problem of

evaluation will become even more crucial.

Implications Concerning Problems Encountered: The problems of

finding additional experiential sites and qualified professionals to
instruct students in experiential learning are critical, for these short-
ages greatly hinder expansion in any professional school. Faculty in the
schools and departments are faced with the problem of how choices of
sites and instructors could be made more flexible without sacrificing
standards. One perceived way of easing the situation is to provide
full-time positions for the purpose of overall goordination of the
experiential learning program in a particular department or school. The
coordinator role is viewed by «i.. schools as a vital element in the
successful expansioﬁ, as well as the continuance of placement in current
experiential sites. A less discussed aspect of the coordinator role

seems also to be vital: that is, the development of public relations with

community groups and agencies who might be receptive to providing placements




1.

if sufficient attention is given to their own responsibilities and needs.

A concern of at least equal magnitude is reductioﬁ in funding, for
students generally and for student internship experiences specifically.
At present, the only method of campensating for federal cutbacks appears
to be to turn to community agencies and groups for increased financial
suppoxrt. This will mean establishing the usefulness of student trainees
in achieving agency goals. The concern of many faculty for more control
over experiential learning may cause conflict in attempting to obtain
more financial support from agencies.

The twin issues of the meaningfulness of experiential learning and
the evaluation of student performance asre expected to be foci of contro-
versy for some time. There is certainly a definite trend toward including
experiential learning programs in professional schools where they have
not been included before,. To a lesser extent, there is also some evi-
dence of a growing interest at the undergraduate level., Particularly,
in newer programs, relations between agencies and schools or departments
may depend on the ability to work out a mutual agreement as to what con-
stitutes a worthwhile educavional experience for a student, while at the
same time proﬁiding sufficient reward to placement agencies., Evaluation
of student performance in experiential learning situations is still
considered very difficult, in spite of ongoing efforts to provide some
objectivity in assessmenf. In all professional schools; guidelines are
utilized, and in many instances students participate in the total evalua-
tion. However, there are indications from faculty members that, in some
cases at least, inter-rater reliability is very low, reflecting continuing

difficulties even with established guidelines, It would appear that more

research is needed concerning methods of evaluation of individuel
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performance so that rather broad models covering a variety of experiential
situations can be found. Otherwise, the value of experiential learning
will remein questionable in some minds, and it will certainly be very
difficult to ascertain what changes should be incorporated in éxperien-'

tial learning.

Perceived Future Changes and Agvantages

Professional schools in the health and welfare areas will increasingly

stress preventative aspects more than rehabilitative aspects of service.

'Faculty members in these schools believe that dealing with the source of

physical and social ills will more effectively promote a state of well
being throughout the community. The health professions also indicate &
clear intention to become more flexible in requirements and to lessen
the length of time spent in professional training programs. The per-
ceived benefits are responsiveness in meeting varying interests and
needs, reducing the overall costs of education, and produ:ing needed
professionals more quickly.

The health, welfare, and education schools project a marked emphasis
on community aspects of problems in their fields. Such an emphasis seeks
to encourage and stimulate graduates to be forerunners in social change
which will create better services in the community. In addition, the
expanded role of auxiliary personnel in health and welfare and, to a
lesser extent in education, is viewed as a significant step toward allowing
for more specialized professionals., The advantage will be that the more
advanced specialist will heve more time to spend on acute and difficult

situations, whereas non-specialists can be utilized for generalized

diagnostic and rehabilitative services.
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.It is interesting to note the future emphasis on.training profes-
sionals at the undergraduate level, particularly in the health related
professions and in social work. Persons educated at this level will be
used to fill the great need for well-ql;alified persons in direct service
activities, A number of schools, particularly the more recently deveioped
ones, &lso see advantages in introducing mid-level administrative courses
to better prepare professionals for leadership roles rather than direct
service roles, which will be increasingly handled by undergraduate or
auwxiliary personnel. . i

In all professional schools, there is an interest in greater indi-
vidualization of student programs which implies encouraging more self-

direction on the part of students. In addition, the increased movement

ey

toward the use of non-traditional sites, as well as sites away from the

immediate Pittsburgh area, is perceived as a necessary and helpful way

e g

to locate more suitable sites and to gain additional sites. Most of the

schools stress the need for a full-time coordinator for the experiential

component, so as to provide more attention to the overall development

o n

of the experiential program.

Implications of Perceived future Changes and Advantages: Although i

the emphasis on prevention in the health and welfare fields is quite
. . evident, there appears to be difficulty in implementation, largely
because practitioners and administrators are kept fully occupied with
unmet rehabilitative needs of the community. It may be that professionals
ané auxiliary personnel will need to be trained in methods of mass communi-

cations so as to introduce preventative elements with greater impetus to

larger numbers of people.
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The strong comnmunity focus with a view toward social change in health,
education, and welfare fields is very noticeayle. However, whether or
not graduates of these schools will be more active in introducing changes
in community care remains to be seen. It is likely that some profession-
als will show a greater interest in this than others, and it would be
interesting to try to assess, at some future date, the overall effects
of this exphasis on former graduates.

The trend toward shortening the length of professionai training
seems potentially to be a beneficial innovation, and it is in line with
more flexibility and individualization for the student. At the same time,
there is thé possibility that educational paths might emerge which would
not be desirable. 6n the.one hand, shortening the educational process
might lead to the creation of professionals who know a little about
everything but lack depth in understanding in any area. On the other
hand, students in professional schools could feel pushed toward early
specialization whicl could have the effect of narrowing rather than

broadening social concerns.

In view of the expanded‘§ole of auxiliary personnel in the preofes-

sions in the future, it would indeed seem that & trend toward specializa-
tion in the graduate schools, particularly in doctorsl programs, would be
augmented. The development of auxiliary personnsl does seem to have the
Positive potential of reducing the cost of services in the long run,
However, there remains the problem of educating the public to accept
auxiliary personnel as qualified to perform tasks formerly handled by

professionals of longer training.
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It appears then that jncreased specialization at doctoral levels is
being implemented, balanced off by & growing number of programs aimed at
training ge;lera.lists at the undergraduate and naster's levels. The demands
on professionals at both these levels will be great, and it remains to
be seen whether their efforts can be concerted to effect social change

in solving problems of unmet community needs and moving into preventative

programs, particularly in health and welfare areas.,
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APPENDIX A

Volunteer Activities at the University of Pittsburzh ¥MCA

At the University of Pitisburgh, the YMdA is a major channel for
student volunteer service in the community. As such, it represents a
significant alternative for experiential learning at both undergraduate
and graduate levels although most students participating are undergrad-
uates. Approximately 1,420 University students were involved in various
projects during 1971-1972. Projects include a number of activities, and
they fall into five major areas: (1) Companionsﬁip-Enrichment Prograns
with Children; (2) Tutorials and Other Supplementary Educational Programs;
(3) Volunteer Programs in Mental Health and Correctional Agencies;

(4) Student to Student Programs ( drgg‘ and draft counselling, foreign
student activities, etc.; and (5) Leadership Groups.

Thus, this represents one of the largest student organizations at
the University. The funding for this program is largely financed by the
United Fund/Community Chest Agency (75 per cent), through the YMCA of
Pittsburgh. The remaining 25 per cent is supplied through donaticns and
fund-raising activities of the YMCA. There is no financial support from
the University of Pittsburgh, with the exception of free office space in
the Student Union.

Although the YMCA has always been involved in community service, the
local volunteer movement, as it now operates, began about seven years ago
at the University of Pittsburgh. The following are some of the major
highlights as indicated by background data,

The data concerning the above activities indicate that the largest

number of student volunteers are involved in Mental Health and Correctional




Programs, usually within the various mental hospitals and correctional
institutions close to Pittsburgh. The Tutorial Program is a significantly
large program reflecting a considerable number of children and student
volunteers involved. It represents the second largest group of student
volunteers. Companionship-enrichment programs and student-to-student
programs are smaller and may represent a larger investment of time and
may be one of the reasons for less volunteers. The student—£o~student
program represents more coﬁtroversial epproaches in the sense of the draft
issue and drug problems among University students, The leadership groups
at the student level represent student volunteers who are trained as
leaders for various projects in the YMCA. The adult volunteers among

the leadership groups represent, by and large, faculty who serve on the

board of the University YMCA. -

Major Chonges in Program

The present director is attempting to introduce more structure which
will assist student leaders in being more systematic in-the carrying out
of their tasks. Thus, at the goals and objectives level, the volunteer
movement has become somewhat more secularizeda. In other wordé, there is
a concern for the kind of learning that can be provided for the student

(a conscious learning experience).

Problems Encounterel in Program

Financial: The YMCA like many social service agencies has also been
affected by the national economic circumstances, and all programs within
the "Y" must be justified in a cost-benefit manner. That is, because the
general budget of the YMCA in Pittsburgh has been tightened by less con-

muni ty funding available and all programs within the "Y", including the




progran 2> <he University, must be justified. This results in the setting
of new gozis (e.z., an increase of volunteer participation of ten per cent)
as a justification for an allocation of future financial resources.

Gozl Seiting at Experiential Level: At the goal setting level,

sStudents set their own goals and occasionally after a program is under-
way, the goals are not relevant to the needs of the participants being
served, Releted to this is the problem of finding ways to assist the

-, ‘ student lezder with his responsibilities, especially when there is an

-

emphasis on self-reliance in setting goels. Thus, at the goal setting
| level are three levels of needs to be concerned with: (1) the needs of

the person receiving the service; (2) the needs of the volunteers; and

(3) the needs of student leaders.

! Social Concern Issues: Although the primgry emphasis is on direct

\ services, there is a question as to how much the YMCA at the University
; can becore involved in wider social issues which reflect racial and
community vroblems., The director states, "We are not sure how we can
become more constructive in dealing with the racial issues and there are
few black volunteers which seems a result of our 'white image!"

In terms of providing field experiences, there is an increasing

interest emong University students to become involved with delinquents,
but there zre not enough opportunities to do volunteer work in this area.

This is atso true in the mental health field, but to a lesser extent.

Perceived Future Changes and Advantages

In addition to providing more structure for student coordinators,

more concern will probably be given to having students involved in

community trojects. There is already some planning in this aspect for




student involvement within ‘he Oaklan? area, Ti ic nossible
may eventually receive credit for voluntcer activities. The School of
Education, it was learned, is presently éonsidering to offer their students
a basic course in voluntarism, reflecting the importance it has for
professional educators.,

It is most likely that the volunteer movement will continue to
expand within and outside the Universitvy and may eventually result in
students receivihg credit for their activities. Although the University
of Pittsburgh's volunteer activities are primarily through the YMCA,
wnich acts es an independent body from the University, the trend at the
national level is for universities to have a central volunteer agency
within the university structure.

Significantly, such a program can provide the student with a variety
' of learning situations in which to dévelop interpersonal skills which
can result in a considerable amount of personal growth and the establish-
ment of career goals, The fact that major responsibility for setting
project goals rests with the students adds appreciably to their experience
in terms of developing future adminiséraéive-;wareness of "felevance"

and conflict in goal formulation.
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‘Questions for Titure Consideration

“rere are a number of questions and concerns that have arisen as a
result of this exploratory study. Some of these questions reflect gaps in
existing knowledge which may provide the basis for the development of
research in various aspects of experiential learning.

{1) At the outset of this exploratory study, it was hoped that
additionzl exploration and opinions of experiential lezarning could be
gained from the student population as well. Assessment of the student
eXperience might be acéomplished by interviewing students concerning
their views about the goals of the experiential learning component, and
whether these goals are achievable and to what extent. Similar explore-
tory guesiions such as those includgq in this study could be utilized
for co:pa;ison of perception between students and faculty. Two other
groups could also be included, the experiential instructor and the person
receiving the service. In view of the time needed for carrying out the
research, such a study would most likely have to limit its scope to one
or two professional schools.

{2) Team teaching as utilized in the School of Education might
provide some fruitful research of interest in the administrative-political
area, An assumption concerning this experience might be: Team teaching
is a democratic process which leads to greater participation through
sharing of goal setting and goal implementation. Therefore, administra-
tive Jecisions regarding teaching end educational policy might become a
cooperative venture among participants which alters traditional roles of

teachers.and administrators in the school system, Or, stated differently,
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zing" decision-making?

A second question concerning teum teaching concerns the question of
whetner or not team teaching is an effective way of implementing experien-
tiel learning. It may be that team teaching, like many group processes,
m2y spproach a point wheve the participanis do not gain 25 much as they
once did., Is there & point in Lime whevein this can bLe recognizedt Also,
do scme students find that the group process hinders their creativeness
in ieaching? If so, why does this happen?

(3) The professional schools clearly demonstrate that very often
whai 2 student learns in experiential learning is largely determined by
the activities that shape his learning. Therefore, the introduction of
interdisciplinary learning might enable students to réalize a wider
renge of experiences directly and iﬁdIrectly. The assﬁmption being that
interdisciplinery teaching in both class and experiential setting assist
the student in identifying common areas of concern in spite of different
approaches used. In so doing, students broaden their professional view,
vhich, in turn, enables them to work more cooperatively with other
professionals.

(4) There is a trend toward the development o2 experiential learning
and the offering of professional degrees at the B.A. level. This nay mean
thaet the gradual extension of experiential learning at undergraduate
levels will lead to increased specialization at the graduate level. This
may, in turn, increase competition for specialized training which ill
intensify a concern for security and position rather than a concern and

identification with social change problems, ideas, and values.
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(5) Tue goul of all prorezsionul schools is bo educate 2 ssu.ens

become a competent professionzl. Yet it is extremely difficuis to iden-
tify what is meant by competenz. Therefore, efforts should be ma2de to
idantify what is considered cocmpetent within a profession.‘ Srofessionzl
associations are groups that zre established to maintaiin stanisrds and
promote a strong professional image. Perhaps research concerninz the
ideal image and what can realisticelly be expected might be a way of
deter;ining what is considereid competent. .

(6) Some ecperiential programs have faith in unstructured learning
situations and assume that wnstructured learning (i.e., student not told
what he should study), in corzarison to structured learning (assignments,
tests, ete.), leads to greater autonomy (self-awareness, self-direction,
increased confidence) in the long gpn, although the initial uncertainty
experienced by the student can be ve;& difficult. Further anzlysis of
this assumption might enable experiential instructors to identify degrees
of readiness for independent Zesks by noting patterns of student response
to learning tasks. )

(7) Some proponents of experiential learning claim that working among
ninority groups or disadvantaged groups is important in changing attitudes
of students (prejudices and stereotypes). This may be true, but would
have to be evaluated in terms of degree of change. In any event, a further
assumption such as the following might prove useful in deteriining the
validity of experiential learning as a means of changing attitudes:
Experientiel learning provides students with cross-cultural experiences

that lead to greater attitude change and perhaps this might be reasured on

a positive/more positive/negative/more negative scale.

L)




(8) The term inkegration is used a great davd by e Jitorz of auprri-
extial learning to deseridz whai should take place in the <s:2l theory-
Trzctice cducative experience of a student. However, whe:xzr or not one
:zn really assess a level o integration in another perso: or in oneself
Jor that matter, raises a theoretical question conccrning the meaning of
integration. When this is <one, it is seen that a variety cf meanings can
e applied to this co“aﬂpz.l There are philosophical, psychologlical,
socieal, historical, and educational views invoived. It mzy te that a
professional school does hzve a criterion by which to assess =2 level of
integration. However, evex within a professional group, there zre a
veriety of opinions concerning how one arrives at & decisicn z3 to whether
the student has integrated theory with the experiential asz2cis of his
znowledge. It is aiso sustected that it has become a terr loosely used.
Cre that has a principled sound to &ﬁ; but taken for gfantei and not
cuestioned in its common uszges. It may be necessaxry and heloiul for
educators in the professicns to reassess the varipus meanings and means
o assessing levels of integration if it is to have significance of appli-
cztion in experiential leerning.

It may be that there zre special learning situations that promote
integration. That the term is used frequently and with considerable
ezphasis there is no doubt. Whether it is clearly understood moy be
questioned, particularly in the experiential learning situstion,

It is significant to note that there are few recent st:dies or
erticles concerning this concept. The dissertatio.. research stated above
w&S done in the mid-thirtiss and early forties and constiiiutes serious

efforts at understanding the meaning of integration. Wha: literature is

a7ailable on the subject is more concerned with psychological levels of
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integration, though Biber, Bower, Sanford, and Kubie address Lhomselves
to thic problem when they speak of student learning in hisher education.2
Hopkins discusses the concent at length and particularly its rclation to
education and the roles that students perform in society;

Meny, if not most contemporary educutors,
secem to regard education as a specific instru-
ment designed to attack specific problems and

- hence expected to produce specific results. -
This conception runs counter to the integrative
concept., Education is not a tool, nor a kit of
tools. On the.contrary, education is a univer-
sal flexible handle designed to fit all varieties
of tools. Otherwise the student becomes o mere
specielist, and as such will contribute, not to
integration, but tc increased fractionalism.
Finally, he will create a society in which even
he loses his function because neither he nor
anyone else will know how.the specialized
operations are to contribute to the whole. In
fact he will be a person who struggles against
the whole.~ oo

-
6.

The statement is interesting because it was written in 1937, at a
time when specialization was beginning to make its impact felt. In a

sensc, he gave an appropriate warning, for specialization today has come

to fit his description for a number of professionals and laymen. Hopkins

also felt that "Of all types of curriculums discussed, the experience
curriculum offers greatest possibilities for meeting the integrating needs
of pupils and teschers."4’

Since the research effort in this area is scant, it would seem appro-
priate that increasgd efforts concerning the meaning and appiication of
integration in higher education be seriously considered, particularly in
experiential aspects of the professional schools.

(9) Thé length of time a student spends in experiential learning is
often considerable. Some faculty believe this detracts fron a proper

awvareness ol conceptual material and does not allow for the siudent to
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Jzvelop his reflociive capnciities, Is it possible o Zasermiae uhellves
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or not & shorter experience, but with selected learning situations, might

promote a2 better learning experience? For example., whai is the sigificance

concerning the effect of intense and difficult siituatior: over shorter
peric. : of time? Certainly this adds Lo ihc student's ability to deal with
crisis situetions, but might it not also heighien his conceptual awareness?
In relation to this, to what extent do simulation cxercises provide
greater awareness of both experiential and theoretical conce;ns? Simula-~
tion experiments have developed rapidly in the last fow years.aqg.mQy
prove to have a number of advantages as stated by Beecock, Coleman, and
Raser, 3 Hovever, it was only mentioned by one professional educator in
this study, and was not viewed favorably as it was felt to be too arti-
ficial an experience.

(10) A number of new programs: 5articu;arly at tﬁe undergraduate
level, are promoting the implementation of experiential learning among
liheral arts schools. At this point, these programs are seen as "new".
and somewhat anti-academic, However, it will be of interest to not: the
eveluation of these programs into more professional forms of experiential
learning such as an increasing emphasis §n evaluative norms, professional
associations, routinization and bureaucratization. Thus, an interesting

research for the future might be to assess the extent to vhich this educa-

tional movement will bacome professionalized at the undergraduste level.
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