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In CERI's Programme oxn Institutioral Fanagement in Higher
Education, eight universities were Brought together to set up teams
within their institutions to wory on their respective pre-selected
problem areas.l These te&ns have worked over varying lengtas of
time, none of waich exceedeéd two years, The resilts of their vork,
together with the resulis of the in-house research of the Secrvtariat
#as presented before a wide audience of university executives ani
mansgers and Government representatives from the UECD Member coun- .
tries at an Evaluation Confereénce held in Paris on 2nd-5th November
1971.

The Programme’s work has now produvced analyses of the major
problem areas or university management and the general directions

in whick solutions to these problems must be sought. By coucentrat- .

ing the effort in selected university énvironments the approaches
developed may not have -the atiraction of gererality, but this has
been more than offset by the- demonstration of concrete ways of.
tackling the speci“ic problems of university mancgement.

This effort re,resents significant contributions in, at least,
four areas: '

.

First, conscious of tne fact that universiiies have become major
consunmers of financial resources, ii his been rossible to indicate
methods for evaluating the requirements of resources and their costs
not only for the university as a @hole but especially for its differ-
ent components. This has involved thc use of the budget as a planning
tool by linking the ex;enditures, as far as possible, to the

B

1) These universities are the Free University of Berlin, Universiiy

- of Bradford, University.of Copenhagen, Chalmers University of
Technology, Gothenburg, University of Lancaster, University of
Nijmegen, University of Novi Sad, Université de Paris X-Nanterre.
The University of Copenhagen-project was, however, carried cut
by a team from the Technical University of Denmark.
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objectives of the programmes for which these expenditures have been
incu;red. .

Second, it has been possible 4o demonstrate the costs and the
consequences »f different decisions concerning selected university
matters votu £Hr current operzations and for expansion, in order that
policy-makers : ay choose desired courses of action. Such an approach .
offers an opport:nity for effecti&ely reducing the arbitrariness or
decisions concern.ng the allocation of resources, and thereby improv-
ing the general efficizncy of operatioas. :

Thi~d, from early in the development of the programme it was
found that the basic information requirement for university-wide
managemeni was either lacking or was too dispersed among various
bodies for its efrective utilisatisn by decision-makers. It was
possible, in the programae, to carry out pilot exercises not only
to determine information availability and requirements, but also to
prozose the creation of an information base within the university
geared to the needs of the decision-makers.

Pour, computer-based mathematical techniques and models have
been constructed and tested to demonstrate their potential usefulness
in providing a range of resulfs quickly and eificiently, not only for
the specific problems of the university for which they Were construct-
ed, but al§o for similar problems in a large number of different
universities.

The studies carried out so far have clearly demonstrated that
despite great diversity of environment in which the university func- -
tions and the variety in the pattern of their organisation, they
nevertheless share common dproblems which can be tackled through inter-
institutional/international effort.
The present study was 2 result of the Project launched in March
1970, during the first phase of the Frogramme, and was jJointly spon-
sored by the Organisation for Economic Co-operation and pevelopment's
Centre for cducational Besearch:and Innovation and by the United
Kingdom Department of Education and Science. The purpose c¢f the
project was: 4

"i) to explore the problems raised by the elaboration,
discussion and implementation of major development
plans for universities, and

ii) to improve cost effectiveness",

- Vi -




The report prerared by the lancaster University team directed
by Professor ii,i, Simpson takes a comprehensive view of the Univer-
sity. Such elements as teaching loads, staff requirements, admission
poiicy, expenditures within devartments and the library are examined
in the various chapters, 1t is worth noting that the implementation
wor< on the results of the analyses will be continued by the Univer-
sity in the future within the context of plannings the exgansion of
tue university Tor the quinquennium 1972-1977.

Acknowledgement must be given to Dr‘—C.F.‘Carter, the Vice- —
Chancellor of the University, who as Chairman of 3Jenate and of the
Development Committee of the Universiiy has occupied a central role
in fashioning the development plan, and who has tzken a direct inter-
est in the work of the project as well as CERI's in~house activities
in this field.

The members of the vepartment of Operational Research partici-
pating in the project were:

M. Siﬁpson (Project Leader),
D. Falcon, .
Xau Ah Keng,

R. ‘N. Kenpedy,

D.H. hoble

and J.M, Norman

Mr. H.F. vhite was the Cniversity Finance Officer contributing
to the work

Dr. Abdul G. Khan was the staff member responsible for the
CJRI Programme on Institutional Management in Higher Education, and
as such has played an overall co-ordinating role for the whole
Programme. He was assisted by Mr. Paul . LeVassgur.
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Chapter 1

VERV:EW

- —

Introduction

This proprumme, concerned with ti~ wiaping of a university for
a five-year period, was not a "closed form" research vroject. lior
was the series of individual studies degeribed in this report the

outcome of u formal plan of campaign, in which the total research
patiern was specified initially and adhered to. It was ¥Tather the
result of a dynamic process cuarried out over a veriod of scme twenty
months during which the lancaster Development plan for 1972-77 was
largely formulated. hany individuals and bodies wvere involved in this
development and the project team contributed as und when they were
able. k

There were certainly some casily identifinble pieces of research
which could be specified ecarly on and which were pursued throu:shout
the course of the project. But the precise woys in which these were
to be used, amendiments wnich might be necessary and the requirements
of new areas of work could clearly not be identified beforehand.

Thus the process of this research natches the general philosophy
agopted at lancaster for this work - that the facilities of a joint
Operational Resenrch/Administration project team should be made

aveilable within the University to contribute to, and to exercise an
influence on, the planning work as an on-going activity. But before
describing the study in detail, and its effect on tu quinguennial
development process, its context must be estzblished,

The Academic Shape and Stvle of the University of Lancaster

The following section, taken from the University Prospectus,
indicates the range of stndies available ia 1970/71,
All first degree courses at lancaster, in science as well as in

arts, are desiyned to lead to the degree of Hachelor of Arts with

Honours®. They normally last three years, with the exception of the

* Other than courses leading to the B.2d. degree.
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Table 1,1:.

s4

e

Hanso of studjen nt Lancnater

Natural Sciences
{Bourd of Studies A)

khathematics, technology
and business studies
(Bourd of Studies B)

Soeial, historical and
philosophicnl studies
{Board of Studies C)

Language, literature and
area studies
(Board of Studies D)

Biological Sciencen
Chemistrey

snvironmental Sciences
Phyaics

tehaviour in Organisations

Commercinl Systems Studies (in
Dept,” of Systems Engineering)

Sonmputer Studies

Engineering

Pinancinl Control

Karketing

Hathematics

Operationnl Kesearch

Systems Sngineering

Econonici
Education

Biastory
rhilosophy
Politics
delifious Studies
Sociology

Clasasics

Czechosloviak Studies
snglish

French Studies

Russian and Soviet Siudies

following which last four: kngineering, French Studies, Russian and
Soviet Studies (for those who have not studied Kussian to the stan-
dard required for the three-year course;, History ané Russian (for
those who have not studied Hussian to the standard required for the
three~year course), =nglish and French Studies, latin and French

Studies,
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The course structure for first degrees at Lancaster provides
flexibility, by ensuring that wherever vossible qualified students
have a choice between two or more different major courses aftex their
first year of study; sufficient depthn, by allowing considerable
specialisation in a major subject or a group of conbined major sub-
jects; balance, by the 1nclus;on in schemes of study elther of a
minor course closely rélateu to the major interest or of at least
one other major course in combination; and breadtn, by providing
bﬁportunities for students to take a course which gives insight into
a subject and method of thought different Irom their major interests.

All courses leading to the B:A. include a three-subject Part I
in the first year, with Part II taken over a :further two (or three)
years. .

The University recognises that various fields may profitably
be studied together and a number of combined major courses have

-therefore been established. In designing these courses, the aim has

been to extend the range of specialisation possible in the later
years of the course but at the same time to retain the rigour and
discipline of the course concentrated upon a single major subject.

The major fields of study available were in 1970/71 divided into
four related groups. Bach of these was controlled by a Board of
Studies which is responsible for the regulation of the Schemes of
Study governing the major fields in its grdhp and for the admission
of undergraduates to Part II studies in those fields. Some combined
major courses are controlled jointly by two Boards of Studies.

The above is mainly concerned witnh the undergraduate degrees.
But, lLancaster, like most other universities has a substantial post-
graduate activity. In particular, one-year "taught" Masters courses
are highly developed and many char%Eents run substantial programmes
of this type. Unlike the.undergraduate degrees, such Masters pro-
grammes are normally the responsibility of individual departments,
and the planning of resources for these is a less complex affair than
that for the undergraduate programmes with their numerous inter-
departmental relationships, Additionally, of course, most departments,

and particularly the science departments, have substantial numbers of

research students.

Virtually all the subjects listed in the table above match with
departments at the University. But as pointed out above, subjects
are also grouped together to indicate the Board of Studies structure,
which at Lancaster replaces the traditional U.K. division into




Q

Facultiés. These Boards of Studies*, tnough inportant in matters of
course development and academic procedures generally, and having an
important role to play in the assessment of development -lans, do

not at Lancaster channel all material between departments and Senate,
or the central administration. Departients in fact retain substantial
autonomy. Thus 'in the Lancaster system there are twin structures
beneath Senate level whniich are important in considering and in insti-
tuting development pians {(i.e. Boards and departments) and both are
referred to in some of the studies below.

The Size and Growth Rate at lancaster

Lancaster is 2 relatively new and still expanding University.
Tazing its first studenis in the academic year 1964/65, ‘Table 1.2
below shows its development to date in terms of student numbers:

B

Table 1.2: Student Number Trends 1964/1970

1964 1965 1966 1967 1968 1969 1970

Under-

graduate 294 700 1,039 | 1,233 | 1,664 | 2,069 | 2,440
Graduate 34 69 "152 186 310 3673 451
Total 328 769 1,191 1,419 1,974 2,432 2,891

. e
[

Thelgg;yersity is expected to congg;;; its growth for several
years, the immediate target figure being 5,400 students in 1977.

Another measure of the development of the University is the
range of subjects covercd — starting with sixteen departments in
1964 it has established one or two new departments in most years
until it now has twenty—five'departments. It now has reasonably
broad coverage of subject matter and degree courses - though there'
is neither (major) Law nor Hedicine, and engineering has only been
set up rather recently.

¥ In Table 1.1 above only Boards of Studies A-D are mentioned. A
further Board (F) has recently been ‘established, effectively
splitting the o0ld Board .B into the new Boards B and F. There is
also a Board of Graduate Studies which is responsible for the
regulation of all research studies and the approval of the admis-
sion of students to advanced courses; and a Board of Bducational
Studies which is responsible for approving courses undertaken under
the. auspices of the School of rfducation.
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-consists of the Vice-Chancellor, four members of Senate (representing

In 1970/71 therefore Lancaster is, at least by U.K. standards,

a medium-sized and "gencral" university. It is from this situation

that the quinquennial planning exercise was launched - with few

obvious academic gaps remaining to be filled and with some depart-

ments already at what might be expectzd to be a viable size. :
it should be roted that the “"political" pressures of planning

in such an expansionist environment are perhaps less extreme than in

a steady state or contracting situation. For within universities (and

perhaps generally) most weople seem to be empire builders at heart,

and while the Unirersity is increasing in size each department and

f e i

ancillary activity can expect growth to some degree. Thus there is
rather less bickering about parity of treatment and certainly much
less than if one department could only grow at the implied expense
of another. Thus while the methodoiogy of planning models would seem .
to be reversible and applicable to both expanding and contracting -
establishments, the possibility of implementation of such results
may well be much affected by the environment in uhich it is carried
oute.

The Administrative Structure of the University - Lo ~

Apart from the academic shape and style of the University, the
admin;§3£§tiVe and committee structure is clearly important. ilthough
the égverning body of the University is the University Council, the
responsibility for the academic life of the University lies mainly
with the Senate. A large body, including representatives of depart-
ments, Boards of -Studies, Colleges and students, it naturally dele-
gates much of its work to smaller committees. The particular committee
which most concerns this study is the Development Committee, which

different segments of the University's academic activities), together
with (for some of its business) representatives of Boards of Studies
and students. Because of the nature of its tusiness the Academic
Registrar and the Finance Officer, as well as the University Secretary,
are often present at its meetings,

This committee clearly has a major role to play in fcrmulating
development plans - in assessing alternatives and in proposing par-
ticular courses of action for Senate decision, The project team,
which included one member of the Devélopmen? Committee and the
University Finance Officer, acted sometimes as a "special projects
unit" for the Development Committee. *
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Although Senate has the final responsibility for academic
decisions and while the Development Committee plays an essential
role in sorting ideas and in formulating policy, departments and
Boards of Studies are involved in planning decisions and {(later) in
implementation. For with departments as the mair academic operating
units and with Boards of Studies involved in much academic policy
formulation, both have to be consulted in setting the academic shape
of the University.

Finally, with respect to functions within tke University which
are of not a strictly academic nature, the colleges have an important
role to play - either individually or through the Committee of
Colleges. There are currently six colleges at Lancaster, and two more
are at an advanced stage of planning. The colleges are intended to
provide the main focus for the social life of the University, and
the system of student government is centred on them. The colleges
are also concerned with the welfare of students and control their
general discipline.in non-academic matters. The governing bodies of
the colleges are the College Syndicates, which are committees of
Senatq. Syndicates have complete freedom to discuss and put forward
progosals on any matter of University policy. Figures 1.1 and 1.2
attempt to illustrate the above points in diagrammatic form.

Quantitative Models - Master or Servant?

The phrase "cost effectiveness" and the background of the mem-
bers of the project team (Operational Research and Accounting) suggest
an "a priori” bias towards the use of quantitative models within this
study. Certainly the project team did (and stil) do) feel that numer-
ical assessments are invaluable in such work. But it was never envis-
aged that the whole development process could be manipulated alge-
braically and, in some sense, an "optimal" solution or plan generated.
For in planning the development of a university, any attempt to
replace the whole of the planning process by algebraic relationships
would have to specify some means of measuring in quantitative terms
the "output" of a university. One would in fact be forced to compare
(in some way) all the various outputs of a university on the same
basis. Thus degrees awarded (weighted by class?), the quality of

have to be measured in some common terms. Clearly some of these are
exceedingly difficult to measure at all in any quantifiable way, let
alone to relate one %o another.
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. Figure 1.1
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If tnis were not sufficient hazard, one would also be forced
to specify some particular criterion to be maximised in deve.lopnental
planning. But where should one look for such a criterion of efiective-
ness? Perhaps cost per degree awarded? But this is clearly inappro-~
priate, for it would immediately spell death for most science depart-
ments. There seems in fact, to be no single and appropriate measure
of effectiveness.

Thus in studying university developmental problems, a completely
formal approach is not feasible, and methods must be generated to
cope in some way both with the various outputs from a university and
with many measures of effectiveness. Thus modellinf cannot "take over"
the planning process, but the approach adopted was based on the hypo-
thesis that by making as explicit as possible the logistical impli-
cations of developmental plans, the planning process can be improved,

There have, of course, been many examples, both in universities
and elsewhere, ot planning decisions involving highly subjective
matters being taken with little or no real reference made to the
quantifiable aspects. In fact the existence of the former is often
used as an excuse to ignore the latter - surely a most unfortunate
attitude. There is no suggestion in this study that the merits of
various courses snould be judged solely by guantitative aspects, but
rather that the relative merits of one course rather ihan znother
should primarily reflect the academic judgements of those best in a
position to make them. Nevertheless, those who are responsible for
applying resources %o courses should be aware of the implications of
these decisions. Indeed, the central theme of the work was to study
the consequences of alternative plans so that those making the
decisions were (and are) as fully aware of these implications as
possible,

Thus although the study may demonstrate that one course is much
more expensive in the use of resources than another, it may well
happen that the first either has such academic merit that it is
nevertheless preferred, or perhaps it may fit better with the other
resource constraints existing withain the University - of space
availability cr of the interaction with other courses, All these
judgements should in our view involve academics — but the quanti-
fiable aspects should also be taken into account.

Hopefully therefore, the numerical bias has been tempered with
a realisation of the limitation of such approaches and the knowledge
that very important factors in the total equation cannot.be satis-
factorily quantified. The next two sections, summarising the
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development of the quinquennial plan, indicated wher: the use of
such models has been particularly beneficial ana where subjective
Judgements have still dowinaied the planning decisions.

Quinguennial Planning - General Framework N

Forward plarning for U,X. universities is carried out within a
quinquennial framework in which three main stages are involved.

(1) There are discuss.ons witain each university as to what develop-
ment would be desirable both in aggregate and relatively within
each discipline. Proposals are then made to the autonomous
University Grants Committee (UGC)*, together with fainancial
estimutes and justification for each proposed new development,

(2) The UGC states student "targets" (for a few broad categorics)
and allots a block grant for each year of the quinquennium, It
may also indicate that some develoymonts are supported, and that
others have not been taxen into account in establishing the
grant; but on some issues no zuidance will be given.

(3) The plans of each university are restructured to take account
of the UGC decisions, and subsequently minor modifications are
made year by year through the guinguennium.

The timing of this research project matched the major part of
the preparatory period tfor the quinquennium covering the academic
years 1972/73 to 1976/77 (i.e. from October 1972 to October 1977).
Thus the study was concerned with preparing data and research results
to be embedded into the planning for the 1972/77 auinquennium and a
number ¢f ad hoc projects arising during the course of this period.

From the University's poiﬁ% of view one of the aims of the study
was to see to what extent it was possible to ease any "last-minute"
planning problems which might arise, for example, at the time of the
quinquennial settlement itself (stages 2 and 3 above). kor the time
scale of the negotiations and discussions within the University Grants
Committee and between the UGC and the Government means that quin-
quennial settlements may be announced rather late, leaving little
time for careful reconsideration of plans. (Indeed, in the current

¥ For the benefit of readers wao are not familiar with the organis-
ation and operation of the British University Grants Committee,
Appendix 6 gives a suort account of the working of that Committee.

- 10 -
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quinquennium and in the one being considered in tiis project the -
five-year pattern has been replaced by a "one plus four" year

pattern - the first year being a holding year related to the previous

quinquennium, while the remaining four cover the development period

within each university.) .

¥ith these time delays there is great pressure within any
university to appraise the settlement once itﬁis announced and to 6
finalise internal policy so that any new developments may be pursued
without delay. For naturally the academic year introduces major time
"steps" into the planning schedule and it may be necessary to take
decisions very quickly if the current four-year period it not to be
in effect reduced to three! There is therefore a danger of important s
decisions being taken quackly witiout being sufficiently considered
because of this time pressure; and this is clearly much more critical
if the settlement suggests a substuntially different level or form
of development than had been proposed by the university initially
in its submission to the UGC {(stage 1 above). )

It was thus considered desirable not only to prepare the most
appropriate initial submission, but also to have the ability to adapt
the developmental plans rapidly according to circumstance. A:s
mentioned above some modification is required continuously to take
changes from year to year into account, but again the nature of the
quinquennial process makes this much more pressing at the time of _
the settlement.

Preparing the UGC Submission - The Area of the Project Coverage

The formal terms of reference for the project are shown in
Appendix 1. But it is the purpose of this section of the report to
elaborate on the context within which the project was carried out
and the method of approach adopted,

The formel timetable for the 1972/77 quinquennial planning
process can be summarised ass

Mid-1970 - UGC letter of guidance on the form of the quinquennial
submission, indicating initial targets as to student
numbers for 1976/77, by Arts and Science.

Autumn 1971 - The University sends the submission to the UGC
indicating the forms of development proposed, the
corresponding student numbers and including cost
estimates.

- 11 -
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Late 1971 - The UGC informe the university of the recurrent
grant allocation for 1972/73, bused on 1971/72 levels
of expenditure.

Late 1972 The UGC announces the recurrent crant allocation for
Lancaster for 1973/77 plus sore comments on individua)
areas of development proposed and possibly further or
revised suggestions as to student numbers,

Late 1972/ The University revises its plans in the light of the

karly 1975 UGC's settlement ane institutes specific areas of

development,

Tais process in itself introduces one important factor - the
detailed growth pattern projected durine the years 1972/77. For most
new developments and signiiicant growth must wait till after the
settlement is announced. Apart frou minimal calculated risks, little
can be initiated in 1972/73, and in so far as levels of recurrent
grant in 1972/75 will match those ¢f 1971/72 the University population
(in student terms) is necessarily held at much the same level. As
explained in some detail later Lhis mnkes smooth growin (even if thig
could be defined satisfuctorily) rather difficult to sustain and the
relative advantage of alternative growth profiles were studied in
some detail, (Chapter 4.)

But the planning process within the University covered a longer
period than the formal timetable above., In fact in 1969 ideas for new
areus of development, either witkhin exictin, disciplines or implying
the éstablishment of new departments, were canvassed and discussed
extensively throughout the University, and in early 1970 the views
of departments were sought on what in their view constituted desir-
able developments wituin their oun aepartments - muinly in terms of
staff and students. This latter exercise was carried out in the
context of a hypothetical iotal stuaent population for the University
in 1976/77, and departments were invited to say whether they would
like to have "taeir share" of the implied development or a rather
different rate. Perhaps not surprisingly in retrospect, the total bids
by derartments substantially exceeded the' planning targets - with
virtually qll departments wanting at least their share of the total
expansion and some making cases for significantly more than this,
Some of this is doubtless due to ewpire building, wuile other cuses
arose where adequate coverage of the subject or the attainment of a
viable size for groups of academic staff witnin a discipline were




clearly important, Bul it is also vossiile tha the internnl vniver-
sity logisties syvstem may have contributed 1o some extent. For aparg
from the very early years, the aathoris:ution of new stuaff uppoint-
ments to departwents has' been fairly strictly calculuted on the basis
of staff-student ratios - with weigntings ror andunte students based
on the UGC "regource weiphts" then in use. (This jr discussed nore
fully in Chapters 3 and %.) These culculations have been carried
out annuully and apart from specinl cages ol Saall amd uewly estabe
lished departments have been a mujor factor in determining aepart-
meniel growth rates, Tnus for ae ortments wiznine to have more aca-
demic staff for one reascon or another it nas veen necessary o
increase studeni loads. fnis may well have been inken 1into account
by some nt least in makins tueir bids for future stgcents nunbers®,
But at this stage, suffice it to say that the Jevelopment Committee
was faced with numerous proposals for cevelopments and pressures for
expansion beyond tnose unich one couls reasonzbly expect 1o be
authorised,

burings this period, the major pari of the research stuay wns
put under way - the develonm nt of teacuing load el for the
courses and teucnine methousn currently veliny used ot lancaster, This
work is cescribeu fully in Chiapier ». The main puriose of itnese
studies was to see¢ Lo what exient the curreni studeny weichtine pro-
cedures were justified, to evaluate changes 1n course siructares and
to establish the most ap,roprinte relmtionsnips betteen starf and
student numbers to assist whatever systien o) cuntrol was later 0 be
adopted. This work corvtvinued throu-h most of tae periou of the project,
covering nine departments in 2ll, anc it aes been tue basis of deter-
mining "consistent" stusent numbers by debariments throughout the
quinjuennium,

Also at tais stage of the projeet the first atienpis were made
to srapple with some of the elusive “serviee” activities within the
University. Prime amou: tnese was ltue library, representing a very
signiricant proportion of the total Universiiy expenciture (as is

* Ag described later, wuis siaffing volicy aoes of course nlso nave
the effect that the acadenmic snaie of the Universiiy cannot be
precisely specified by Senate or ineeed by anyvody else, but is at
least partly the result of free cuoice by stadents, of de:artmental
pressures on this cioice, and of stutisticul calculintions, This hes
now led to changes in the planning rationule ror staf: ullocation
procedures proposed for the next guinquennium,
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clearly desirable in a new university anc one not within eusy reuch
of existing mujor libraries), This work is cescribea in Chuapter 5 and
indicates the conributjon which specific numerical model-builaing
can make in one of the more aifficult arens of "count effectivencas"
witain unjversities - not of course that tne problem of determining
how much should be allocated to =z library cun be “solved" in any w2y,
but the work has shed some lirhi on tais problem unc hopefully has
enabled discussion of the allocuatiun of ex;enaiture 10 take place
more rationally. A less extensive but still dmportant study conducted
at much the sume period was on the level of secretarinl and adminise
trative staflf witnin Jepurtments us described in Chapter 7.

During the summer of 1970 the Development Committee sifted the
suggestions tor further development and reduced the student number
bids to fit the target numvers sugrested by the UGC, hut at this
Stage no overall cost estimates were generated, Yossible areas for
new development (within existiins depurtments or otherwise), student
numbers by subject groups, ana toial library funaing were topics
discussed at n Senate conference in Jeptember 1970, Jitn some modi-
fications to tae student numbers and sone further sirting cf the
possible areas for development, these were then referreé to Boards
of Studies for their views - not only on the balance between differ-
ent Boards of Studies but also on the relative merits of the various
developments within their own fields of interest,

1n so far as this Senate conterence was 2 distinct and important
stuge in the generation of the development plan, it must be pointed
out that only relatively straightforward statistical manipulation
was used for the "student number" estimates - to supplement the
largely subjective views from many individuals within the University.
But the library models dev.loped played an important part in the
discussion, And immediately rollowings the Senate conference the choice
of development protile throughout the gquinguennium (see Chapter 4)
was considered by the Jevelopment Committee ane Senate - the formu~
lation by the reseurch team undoubtedly had 2 sigricicant influence
on the growth profile selected,

During the final months of 1870 the work of the research team
continued muinly on the study of furtiier teaching departments in order
tc develop the detailed teaching models, The range of departments
chosen was deliberately made as representative of the total University
as possible - with different disciplines represented and a particular
study of a newly established department. The results of this work were
not only embedded in the totzl study but nad immediate applications

- 14 -




ERIC

PAFullToxt Provided by ERIC

to some problems facing individuul cepartmenis, For example, one
departuent was considering changing its methods of teaching and the
models were nble to provide some useful indications of the implica-
tions of such changes. :
aork also continued in the ﬂ;milur arens of the study 0i stusent
wastage rates and of the tendency of students 1o switch tfrom one
intended major course to another (particularly at the Part 1/Part Il
interface)®, and similarly their choice of minor subjects, All of
these factors clearly have an effect on the total distriluzion of
teaching loads corresponding to a given intake o undergradunte
students initially registered for various of the lancaster degree
courses. In combination with the previcus work on the rowth or the
total student population expceted over the quinguenniwm, :nis work
would then be exgectcd t0 lead to estimates of student tumbers by
exr, by course - and associated with the teacainy loads model,
corresponding “fair" staff numbers by year, by departauvnt,

In December 1970 the University Grants Coumitiee roderated the
target siwudent number {igure somewhat and raised it from the 4,850
previously sugsrested tc a new target of 5,400 students, This meant
the numbers vhich had been useu for the overzll planning uspects had
to be revised somewhat, but no changes in methou were incorporated
at that stage. But the most important n-w concept introtuced at this
period of the planning process was that of the "bualence of studies”,
As mentioned above the staff allocation precedures within lancaster
had previously depended almost entircly on the number of students
for whom they had tecaching responsibilities, But the rationule behind
the quinquennial planning being earried out was that oenute should
be able to exercise some resl control on the ncademic shape of the
University. There are clearly various ways in which the academic
shape might be defined but the number of staff by discipline was Telt
to be at least as good n measure ag any other. The suggestion was
therefore made (initianlly witain the Develoiti'nt Commitiee) that
staff numbers by discipline should be nominated for each year across
the quinguenniws and it would then be up to departients to censure
that they controlled tieir own teaching lond to wiat they regarded
as reasongdble limits. This would involve not only their control of
tae intake procedure for neu undergraduate students (and graduates
too, of course) but also the ways in w.ich depnrtments might have
some influence in the choice of minor courses and in the switching

¥ part I is exanined separately.
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Clearly the change of policy in this respect does nct imply
that the previous work on teaching models was inappropriate, for
some mechanisms to determine the teaching load are still needed, But

ERIC

PAFullToxt Provided by ERIC

it was clear that the change in policy might moderate the switching
possibilities of students and indeed perhaps their choice of minor
subjects. Jo work on these aspects has continued. At this same period
other work on teaching load models was being developed elsewhere,
Both the UGC and the Vice-Chancellors' committee are studying this
problem and although the resulis are not yet published it is under-
stood that their estimates of graduate studens weigntings for teach-

ing loads are likely to be significantly lower than the previous UGC

resource weights - previously used at lancaster for staff allocation
purposes; whereas our work suggests that the effort put into graduate
course work at Lancaster is very similar indeed to the UGC regource
weightings. This is discussed more fully in Chapter 3, but it is
perhaps not surprising that the effort devoted to graduates matches
fairly closely the "rewards" which had been given under the previous
lancaster staff allocation procedure.

The development of this new policy and the decisions taxen on
the future shape of the University illustrate the dichotomy running
throughout this study of the role of subjective and of quantitative
contributions, In deciding the staff numbers,’ subjective aspects
included the feelings about the relative strengths of disciplines
not only within the U.¥. generally but also within the departments
at Lancaster; but these were supplemented by a study on the statistics
or applications rates for places at Lancaster (and irends in these
rates) and in the apparent availability of jobs for graduates of
various disciplines. Certainly no formal model was used but many
pieces of information, both subjective and quantitative, were taken
together in this particular work.

But the analysis stemming from the change .n policy relied upon
the quantitative models to a marked degree. For the reversal from
the previous student-staff policy to the new st~ff-student policies
neant that essentially the teaching load models had to be "stood on
their heads" to determine numbers of students by discipline which
would be consistent with "fair" teacning loads within each department.
Although there were some uncertainties now in the weights which should
be used for graduate teaching in particular, the models were used for
this process, as is described more fully in Chapter 4 which represents
the end point of the largest study within the project,

-17 -
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The new policy of planning outlined above is one example of
the atiempts to delegate to departments more of the responsibility’
for running their own affairs. Thus rather than rely largely on
Boards of Studies and on the central administration to generate the
teaching loads that they are required to meet, the implied suggestion
in the new policy is that departments should have more influence on
the way in which they spread their teaching facilities between the
various options open to them, e.g. to encourage minor courses (at
the expense of "major" students) or not - and to determine their own
"teaching loads" to some degree. A similar exercise in possible
delegation is that represented by the study of administrative staff
within departments outlined in Chapter 7. This in fact was carried
out rather earlier in the study. But early in 1971 a study on the
possibilities of introducing additional "virement" into departments
was pursued. 1f this had in fact been successful the departments
would have had more opportunity of controlling their expenditures on
various activities than is possible at the moment. But as pointed
out in Chapter 7 this did not in fact prove to be acceptable to
Senate.

Virtually all the project is concerned with the issue of
recurrent expenditure, though a major factor in university planning
is the provision of new buildings. It so happens that at Lancaster
rather a small amount of new building is expected during the next
quinguennium but one particular building did come under some study
from the project team. This is described fairly fully in Chapter 8,
and concerns the problem of how best to allocate the total space
between the set of departments planned to occupy the building, The
familiar difficulty arises of uncertainty in the number of staff
expected by department - i.e. precisely which figure within the staff
number range should be taken as the planning base. Yet the methodology
of the architectural profession, particularly when building to the
fine cost limits required in university building, calls for such
precise estimates - and small changes may have significant effects
on design,

Finally, in spring and summer of 1971 the cost estimates were
prepared for the UGC submission. As discussed in Chapter 9 both the
areas which were the subject of detailed study within the project and
the other cost headings which were not so studied were included in
the form of simple cost models. This is to gpable not only the sub-
mission to be put into an appropriate form for the UGC but to provide
the foundations for the future work wnich will be carried out in 1971
and 1972 in provi&ing the facility to moderate the plans in the light
of the UGC settlement itself in late 1972.

- 18 -
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Chapter 2

UNDERGRADUATE COURSE PREFERENCE

The Course Structure

All first degree courses at lancaster are designed to lead to
the degree of Bachelor of Arts and, with the excevtions of kngineer-
ing and courses including French or Russian as a major, they last
for three years. kach course is divided into Part I and Part II.

Part I occupies the first year and consists of three subjects of
equal weight. A student's cnoice of Part 1 subjects conferms to rules
stated in the Univer<ity prospectus which relate an undergraduate's
choice of Part I subjects to his intended major field in Part II.
Each first-year undergraduate may be assumed to spend ¥+ of his year
with each of the departments in which he has chosen to read his ~
Part I subjects, and we may ascign ¥ of the load of each first-year
student to each of these three departments.

A student is allowed to proceed to Part II if he passes all
three papers in the Part I examinations, one of which is in his
proposed major subject, and in which he must obtain a relatively
high mark compared to the required pass mark in his other two papers.
Part II occupies the remaining two years, in which a student is not
restricted to a single major subject (e.g. gconomics), but may read
two major subjects as a cowbined major (e.g. Economics and Politics)
or even three, as a triple major (e.g. ceonomics, Mathematics and
Operational Research). In addition to the major courses to be follow-
ed, a student is required to read other minor courses, the number and
lengtn of which will depend on the type of major chosen. Generally,

a Part II science student will have to follow a one-year minor course
in his second year., An arts student tasing a single major will
typically read a one-year minor in his second year and a two-year
minor in both his second and third years. Part II final examinations
(with minor exceptions) consist of nine units; 2 unit being examined
partly by class or practical work or other "course work assessment",
and partly by a formal "finals" paper. A science major may typically
take eight papers in his major subject and one paper in his minor;

an arts ma)or may typically take six papers in his major subject, two
papers in his two-year minor and one paper in his one-year minor., It
thus seems reasonable to assign a weighting of 3 to a minor course
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lasting one academic session, implying thal a s~cond or third-year
student syends % of his year on such a minor course, These weights
are also consistent with the teachiny hours given in the respective
major and minor courses. Usii,; such weishts as a basis, a complete
Part II weighting system cun he shown as follows:

Taple 2,1: Studeni weights

2nd Year Arts 2nd Year ucience
Type of 2~-yr l-yr’
Hajor kajor Minor Minor Hajor l-yr Minor
: 3 2 2 A 2
Single 3 ) ) 3 )
Combined T% each - % T% each %
Triple e each - - i each -
o 3 3
3rd Year Arts 3rd Year Science
Type of 2-yr l-yr
Major Major Minor Minor Major l-yr Minor
32 mer 1 2 _ 3 -
Single g ) 9
bined 1 sch iy P
Combine P eac - - > eacn .-
Triple % each - - % each -

Using this weighting system, the teaching load of each depart-
ment can be measured in terms of "student equivalents", so that the
total load for all departments measured in student equivalents is
equal to the number of students actually at the University.

Course Switching and Wastage

Although students are required to state their provisional choice
of major vhen they apply to the University, these choices are not
binding. Students are still allowed to coange their intended major
when entering Part II provided their Part I examination performance
qualifies them to do so. For instance, a student who intended to
major in Politics when he entered the University may decide to major
in Hconomics instead wnea entering Part IXI, He is usually allowed to
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switch if he can satisfy the requirements for him to major in
Economics, in particular that he has passed Part 1 Economics with
at least a "majorable" mark.

There are a number ol reasons why a student may decide to
switch from his provisional choice after one year of study. Some
possible ones are:

.

(1) he may have developed new interest in another subject field;
(2) he may find himself more competent in another field;

(3) he may be attracted to a new ma;.r field which has just
been offered;

(4) he may have been uncertain as to where his interest lay
when admitted to the University;

(5) he may -have applied to do a subject where competition for
places was not great in order to get easy admission and to
switch later.

During the first year and between the first and second years
of the undergraduate degree course a small percentage of the Part I
students either fail Part I or withdraw voluntarily from the course.
Based on the 1968 and 1969 entry figures, the mean wastage is about
9 per cent: clearly this may vary from year to year and from one
department to another, and wastage was indeed rather high in those
years.

Students who éass Part I will then carry on to do their Part II.
It is at this stage tﬁét any switching of major subject will normally
occur. Since the}e is no examination between year 2 and year 3,
student wastage at this stage is negligible. Thus, the pattern of
student switching becomes a very important factor in estimating the
Part II teaching load.

Based on the 1968 and 1969 entry data, we were able to construct
two switching matrices. A switching matrix (Si ) indicates the pro~
portion of first year students who intended to major in Department i
but switched to vepartment j in their second year, Each of the ele~
ments of the switcaing matrix is calculated by:

A, .
s ¥
bij = T where
i
Ai = number of students who intended to major in Department i and

passed Part I (i.e. after wastage has been taken off).

-2l -
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A_; = number ol students who intended to major in Department i at
admission but switched to Jepartment j when entering Part I1I.

A, = A,

and i3 i.

J

vwitehing can be substantial, As an illustration, the following
table s..ows the percentage of Part II students <ho ojted to follow
tieir provisional choice of major. Althouch it is not possible to
generalise as ibe sample is small, some points do emerge. For
instance, there is relatively little switching in the science depart-
wents, with the notable exceptions of hathematics and Operational
Research., Of the arts departments, Philosophy has a switching rate
significantly higher than the average.

Tavle 2.2: Proportion of students who did not switch their
intended major between Part 1 and Part 1lx

Department of Intended Major Year of Bntry
1968 1969
Biological Sciences .91 .95
Chemistry .92 .19
Computer ltudies - .83
Zugineering - .15
~nvironmental Scicnces .75 .72
Mathematics 42 .51
Physics .84 .82
Financial Control - .83
Operational Research .20 .00
sconomics .66 .68
Politics .68 .61
Sociology - .69
History W13 .59
Philosophy .32 .28
feligious Studies .70 .75
£nglish .75 .76
French .75 .74
Russian .90 .89
Classics .84 .80

¥ For the complete switching matrices, see Appendix 2,
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staft solely according tO‘the nunber f: tudenta intcnding to mnjor
=in eiéh department (the major‘oquivalents). Sone account must. be
taken of service teaching and minor courso prererence.‘and it-is to
take. such agc¢ount that +the avalues have ‘beéen- ‘computed: their ude in -
the quinquennial staff planning exercise is described later in
Chapter 4.
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compute uhat load (of a given "mix,) can- be carried by a givcn number -

Tyt [f0

of mémbers-of statf. a8 suggested ‘in. the following pmgraphs. It is
t0 carry out this last step that we need to nnswer the question of
teaching loads. - ‘ .

It would -be natural to suov the tneme of the last pamgraph in
a diagrim like the fonouing. . - -
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wishing to aunch to a :aa:]or
s~hould -be- nmite&.

All.of this dépends on our ability to estimate ¥astage, switchs
mg and course preferem.e. on the. one hand,.and: teaching lcads on
the- *other. The £irst set of tactors cnh-be studied historicauy -by
determining how many students have dropped out in the past and their
pattern of course switching and. minor course- preference. The -second
“factor has been the subject. at Lancaster. of an empirical Study.
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Ee) 8tall o
T = “post-morten” time per student per-course
LxJ= laviest wnols ruaber not. exceeding x.

The-expression. for the total teaching load s a. department
(measured in hours):has three parts, apart from:the speéial load of
‘practicals or laboratory sessions; The first ¢oncerns iectures giver
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‘8roups- and - thus altogether:

,nwaber of aeminar groups

B

since 11‘ n is the muber of studcrﬁs in each seminar group. then Jor
a 1eeture/semimr series i attended b,v N’ atudanta t!'ere uin bc:

3[&;1.]‘ n 3 [;]* 2 éi;oupé.
- ad - B St .

The third part we have described loosely ‘as - post-morte. :I.le"*
in which ve include all other time spent with students -on. acaduic
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taken preparing for anﬂ actually giving lectures. estzimates 6f this
time variea .f;rom 250 to 450 hours. Ii' 4% were thought batter to have
- he. "overhead" then at line showing (say) 45 hours per weighted student

=

+— - ani-assuiing that-each meiber of Staff can be-allocated 900 hours 6f < - j
teaching load; then-we can compute-stafs” requirements for any student - { T
f

®  intake profile over ‘(say) the next seven yeéars. A crude jixétiﬁcation ]
foF the figire 6£°900 hours is-that it is equivalent to 30 hours -
attributable time in each of the thirty veeks ‘of three tenweek terms, e
It is also consistent with estimatés of the average total timé spent T L
‘by members of staff on teéaching and directly associated -work which i B
we calculatéd from the teaghirg load -data, SuppoSe we consider the i -
profile below, derived according to-criteria discussed in more detail
later; in which.a balance has been Kept ‘bétween gradual growth in - .
the studént population ahd gradual growth in first<year intake:; The I
staff requirements for this _student profile are given in the last s - 0§

o © + line of table 3.2. ' ]

> ] The staff requireménts and the student population have been

e drawn, in Pigure 3.4, on scales such that 180 staff has the same

ordinate as 2,.72 students, It is easily seen that as intakes increase

" (from Year 4 onwards) the staff requirements lag behind owing to the

relatively small load for eéach Part I student, giving an implicit
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'baeis -of equality over etudente in all three years of study, I
: ° That a Part I student-made only half the demand on staff time e

of a Part. II student-was-not anticipated before the etudy, and we B T
therefore tried to verify this by means of a.student survey. -
YOt questionnaire. was.sent during the Spring Tern to- 20 under- ’{?
graduates in each-year of etudy. asking (in effect) for a copy of
thelr individual timetables. together- with an estinate of the number . "
of &tudents attending -each session. 35 completed proformas were -
; returned, a response: raté of about 60 per cent, -
é N j The following table shows the average nimber 6f lectures and . )
E i ’éf eeminare {or tutorials) attended, and the median group size, Prac- . .

N [ tical classes and language labOratories have been excluded.

i . . E If it is true that Part I undergraduatés are less demanding of.
- - . i staff time than Part 11 undergraduates, then we would expect to find
evidencée of this in the table, It is cléar that the lecture 1load is
much less in Part I ‘than in Part II: even though the avérage numbér
of lectures attended in the thirvd year is less than the sverage nume
ber attended in the first year, the average number of stuuents
attending a lecture is smaller still, However, lectures account for . E -
a small proportion of a member 6f staff's teaching ldad,
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: . lectures . - | -Séminars/tutorials . ' o

; “Year - Average .| Hedian- |° Average |- Median | . ] e i :
H of-- | vumber ~| group | -number | -group .Res8ponses - ; -
t study 1 attended z size - attenaed 1 size o i

T w | o
B-0F 9- 1, .

In our: analysis, ie- took the load due tc} giving and grepaijiﬁg
‘seminars as (roughly)s :

N ~
- 3(1 3)

L

s b

. 7 7 whepe : Tl -
! N = number of students - . : :
{ s-group-sige- . 0 0 oo 0 0o 0T E
RS -q & preparation time for a seminar topic L. i
. . ‘8-= average ‘nuiber 6f Seminars on the saime - topic taken by a *
( n member of staff, i N

Tablé 3.3 gives éstimates of n, and thé average number of i e
seminar sessions attended by each student, Thus the total nunber of
seminars held ‘in a week for Part I- -for Iilastudents is éstimated by
_Ul _1 Similarly, the total number of seminars held in a week

N,
for Na Part II students is roughly 52 » Thus the proportional load
- of a Part I to a Part II student is given approximately by the
expressions

(2 + —l)/(l + ==) ,
8p

. . . It seems reasonable to take 8, = 1 as there is very little
duplication of seminars in Part II, and 9 =a, (= q say) as there
seems no reason to assume that the seminar itself is more or less
di:t‘ficul+ to prepare., To give an ihdication of the possidble Part I/
Part -1I seminar preparation ratio, we therefore compute values of

tl‘xe foregoing expression for various values of q and 819 thus:

A FullToxt Provided by ERIC
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I : 21 a7 6 6 6
31, .6 .5 .5 o4

It can-bé séén that for quite-a.wide range.of valués of q and- s,
the- load due- to- preparing and: giving -semindyrs- in Part Iis- ‘more oOr ]
less: about half whiit it 18 in: Part II. R : s -
Even-at this earlx_stage gf.xhe-analysisfwsome—usefui‘saei”fance :
could be given.at & departmental level to ‘those plannihg-new courses.
For examplé, in.one arts departmeént; it was proposed to give twice .
as many Seminars in Part T but fewer lectures: We were able to give B
an estimate of the change in staff work load which would result, Ve ;
estimated- that it would rise from 2,745 %o 2,945 hours = the depart= o
ment had felt that the effect of its:new plans would be "a slight : - :
increase® in the teaching load., Again, a formal structure could help - t -
in spreading the téaching load w;tain a departmént “fairly . It is ) i ]
v : ) probably trué that preparation time ‘for senior members of staff is
’ generally less than that for junior members; indeed We sometimes
suspected that an individual's estimates of p and q might be more a
: , neasure of his experience than of his industry., Fair loads need not
- . ) necedsarily be equal but a formal model of teaching loads could help
' : . to spréad a department's teaching load among its members fairly,

Lol

o - . "fi Postgraduate Teaching loads

Various attempts were made to derive weights for postgraduate
students, with varying success., One attempt was made concurrently
with the undergraduate teaching load study.

Staff members we‘talked to in all four arts departments thought
thaf-;ﬁiAO;hours~was“a‘reabonable:estimate of the teaching loal of
a postgraduate research student, If we take 40 hours then the appro-
priate weight is 0.6 relative to the average undergraduate weight of
' - 1.0,

The net teaching load of a postgraduate research student in
science or business situdies is more difficult to estimate: there was
- considerable variation between departments: the smallest teaching

- - 38 -
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-load in a départment was 240 hours, and the biggest conaiderably
more, Such figurés are difficul: to 1nterpret, Bince they do not

take account of the contribution to tedching made by research students.

The teaching load due to po.tgraduate students taking courses is
also difficult to estimate: it is certainly variable; as Figure 3.5
shows. The straight line representing an average load ot 260 -hours
per student -has beeén drawn as ‘a guide. Pos8sibly there . -may be a
difference between-the drts -départments on -thé- ohe ‘hand and the
science departments.-on- the- other. -

Théveé. are ‘grounds tor dlscounting somé of the points because
they ‘&re special cases: 82 because it is in part. supported by UGC
earmarked Apump-priming" funds and 83 because it i8 in part Supported
by outside- earnings, If this weré done, .then the appropriate line
would be much flatter..

In addition to these grounds for treating the data with caution,
it is known that the postgraduaté weights which might be appropriate
to-the data-in the graphs-are different from the weights implied by
staff returns to a "Use of Time" survey carried out by -the Committee
of Vice-Chancellors and Principals in the same péricd. Nevertheless,
the data do represent the allocation of resources felt to bé appro=
priate by departments: they are; we believe, honest assessments of
the perceived graduate course loads., All these remarks émphasi-e
the value of sensitivity analyses on the effects of differeht post-
graduate weightings on departmental loads,

In the past; though not as a measure of relative téaching load,
the University Grants Committee has used a weight of 2 for an arts
poatgraduate and 3 for & ascience postgraduate, relative t6 a weight
of 1 for an undergraduate, These are the weights which havée been
uséd at Lancaster. Until receéntly, departments at Lancaster have
been grouped in four Boards of Studies with Board A including the
science departments, Board B the business and technology departments
(including Mathematics and Economics), Board C social studies and
Board D language and area studies.

In accordance with the so-called "UGC norms" suppose we weight
postgraduate students in Boards C and D by a factor of 2, and then
determine appropriate weights for Board A and Board B to compare them
with the norms, our object being to check whether the actual staffing
matches the allocation policy determined by UGC norms. We might
expect the appropriate weight for Board A to be 3 and that for Board
B between 2 and 3.
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If the weights for Boards A, B, C and Dare a; b, cand 4
(c = d =2 in this case) and N is the total number of weighted
students at the-University; ‘then: -

K = number of undergraduates + a x number of postgraduates in

.?5’& 7

Board A
N + b x number of postgraduates in
. . Board- B
+ ¢ X number of postgraduates in
Board -C
+ d. X humber of postgraduates in
. Board D :
and if there are M staff, we can define = g as the staff-student
ratio. s
Inhl:.iai §1ntI4uNldEI2dsn&!.s&.:nﬂ.ﬂzssnka:.lﬂlﬂ
. Y‘ .| - Postgraduate®— | - “Undergraduate 7
Soard ©, students students | Sterr
A 109% 487 67
B 210 497 106
c 140 835 89
D 41 . 472 o 52
Total . 500% 2,291 ’ 314

Table 3.5 gives staff, postgraduate and undergraduate students
in each Board of Studies at end-December 1970. We thus have:

68 = 48T + 10%a

106w = 497 + 210b

89w = 835 + 140c

524 = 472 + 414, .

We have supposed that ¢ = d = 2, Adding the third and fourth
eguations together, we obtain as an estimate of W,

1 + 6 .
~lledeix2 2669 g,

® Part-time postgraduate students have been counted as +.

-4 -




In Board A, We may estimate the implicit postgradunte weighting
using this estimated value of w = 12, by

- E:' 7 ) ‘dr
B - a= élaliéé;..iﬁl = %%%* 2 3
which does indeed agree with thé UGC norm, 7
:;;, In Board B, with a similar cpleuldtion; we obtain -
b= dxdzesel (20 o 5 =
7 which is higher even than the UGC norm for science postgraduntes. -
oz The reason for this is that some of the departments in Board B,
= particularly thogse concerned with business studies (Operational
= Research, Systems Engineering and others) carry out practical projects
: - with staff-student téams which need relutively intensive staff )
. - o involvement and conséquéng}y a more favourable staff-student ratio ’ B §
.. - e which lizs "beell maintdinhéd in part by income earned from the projeécts. i -
It gseems likely that in the near tuture, the Development .
Coumittec may decide that the weights for postgraduate students used \ £
p . . up to now are too high. The appropriate weight for an arts post-
: " igruduate has been suggested as equal to thut for an undergraduate®.
- With the same data, we czn compute appropriate weights, implicit in
present staff numbers, for each Board of Studies. Suppose that in

Board D the appropriate postgraduate weighting is 1, so that w is

estimated by 5; % 10,

Then 8 = 919i5§§§1 % 1.67
“and b =19ﬁ’-£64—91¢ 2.68.

1t does not seem feasible (for reascns of campus politics, if
nothing else) to weight business postgraduate students heavier than
science postgraduate students, so we may weicht ihem both at 2:1 thus:

~»

* This is of course only one of an infinite number of possible
weigh’ ings, but it seems not unreasonable that a postgraduate
student in an arts department should b2 weighted the same as an
undergracuate,
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Table 3,6: "Sgtimated™ and actu o =Degy: ¢

s T

(1) (i1) (i11). EET NN ORI FETIN B )

N Ugighted' Total - Estimated -
Board | Under= | Post- | Weightéd | Staff at | Actual
_|Sreduates | eraduates | Students| 10:1 vatio | Staff
A 1 | a9 | w6 | m | e
B 437 40 | 97} .92 | 106 .
¢ | 85 | w0 '} 975 | - 98 89
LI SN D W S 0
Total f2eor - &0 |sm | wme | s

‘The reasonableness of taking a weight of 2 for postgraduate
students in science and business depariments is partly chécked by
noting that with w = 10 and ¢ = 1, the equation for Board C is
approximately satisfied, and that thé weighted siuff-student ratio
(3111 £ 324) turnas out to be very nearly egusl to 10.

nz Undercraduate Adnignic

- w7

Let us sec how these results could be used in planning the
development of departments. We toke it that we are given the number
of staff in each department both now and at the end of the quine
quennium, an estimated total of 522 at lancaster in 1976/77. Such
numbers, under thé new policy, are a ciégr indication of the way in
which the University is desired to develop. They inmply a notional
"reserve™ of staff to be used to reinforce departments which are
seen during the quinguennium to be overloaded, or which it is desired
to develop. Suppose also that we are given the number of equivalent
postgraduate students in each department currently at the University
and the proposed numbers of postgraduate students in each department
at the end of the quinquennium, Given a possible distribution of
postgraduate students by Boards of Studies thus: )

Table 3,7: ble pcs duate stu in 1

Board A 290
| | s
B 370
c 27
D 50

===

- 43 -




conforming to a graduate/undergraduite ratio of 16 per cent in a
postulated university of 5,400 students at the-end of the guinguens
o ‘niuwm, we can compute the-staff-student ratio v as

N 3 ) Y ¥ = 7 - 522 = = 1;.4’2,

Thus the nunber 0f members of staff-required to:teach these poat-
améuatﬁ students = %?2 L3 126. The nunbers or atntt -in sach.
department uavailable ror tedching undergmduates can be i‘om\d by
subtractinyg the nuu‘btra required for ‘postgruduate students from the
pmpoacd miniaaal staff allocations at the end -of the quinqaexmim.
“These staff: numbers- may -be- multipned by 2A1.42 to- give ‘the Hunbers
of -equivnlent students which éan- be dcalt with by euch department,-
It is at this point that thew -values discusced in the previous
. chapter can be useds Strictly, if we expect By students majoring in
0 & load li i ip Department j, then to

Departwent i to give rise to
= convert the teaching lo=d in each depnrtrant in terms of equivalent
X - students (say M;) to equivalent students majoring in that department
- ’ ) (k ) we necd to solve the following eguations (one for each depart=
ment): -
f“i‘?iﬁ 1] !-Ij. “ ‘ .
Bearing in mind the wncertainty of the« 13 values, solving such a
system of linear equations seems unnecessurily cumbersome ang ve
have instead adopted the procedure of dividins each t-i by its
correspoﬁ"ain.gai to compute an estimate of Ili, and then normalising
to ensure that the sum of the Ji; is equal to the sum.of the Hi' i
any case; if there are any éonétmints on the number of students
pernitted to major or minor in any department, it io at this point
that allowance must be mnde. Using these N IC for each year of study,
as estimates of undergradunte numbers at thﬂ end of the guinguennium,
a profile of undergradunte numbers can be produced taking account of
the constraints on smoothed intokes and smoothed student growth. The
way this is done is described in the next chapter, -

Teaching Loadg in New Lopartments

The remark above (page 43) that as intakes increase, staff
requirements lag beh:ind student numbers owirg to the relatively small -
load for each Part I student, does not hold in the first few years
of a department's existence. This Section looks at the workload of

-44 -
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epartmefit, Uéuéﬁy; in a néw ciepaz“‘tméht,i‘s"ta‘.fr' are hot allox
trict staff” student basis, -and: indeed many départments.

'\,A.e* - -

with very- ew students, ‘oe ieving that this will involve them

This is ssumed to hold separately (i.e. with different parameteér
values) for each year of study. In a particular technology department
“at Lancaster, the only difference in parameter values concerns k,

-and we may writes. ) -

i~’i + NIiKII),+ u(l ¥ t) o .

L=8@ +p) + XN

where thé suffixes I and II deénote Part I and Part II respectively.
What characterises a hew departiient as regards teaching load is

that lectufes and practical géssions have to be prepared ab initio;
there is no bééi{iog of lecture material and pre ared practical
material to draw on. Suppose” therefore we let bé the numbér of
lectures being given for thé :I.th time, and p i be ‘the average number
of hours required to prepare such a 1ecture, with u i and ¢ i
defined similarly. Then. -

L= El(i)(l + p(i)) + (Nl.k + '

Nygkr) A+‘,iu( )(1 + t(i))

‘Phe coefficients p(i) and +'1) are the vorkloads associated with
one hoiur of léctures and one hour of practical sessions, It is a

gl 1 sy F 13
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commonplace that lecturés and praéticals being. given for thé first

time také more time in‘preparation than thosé for the aecond -time,
However, considerable revision and preparation are-still needed for ~
the secopdvdelixerga and (so it is,tpqgght in this-department)—only
on<the thifd délivery. has-an-équilibriufm beéi-reached; beyond which

the workload changes very’ li%tle. Typically 8. départient. might run
lectuve courses and practical courses-for about four years before

inew lecturers and -new. courses replace “the> o’d ones. This re;cvcling
7takés place- all the time in department wnich has e ched a steady

AR A Wt ¢

for the tec ology’department at Lancaster already referred to. Some
of the parameter values are- kngyn \fqﬂfeiﬁﬁple, the _number- of ‘Part 1
¢ éither ésiimated or have béén agreed

88 reasonablé by nembers of staff ‘of the department.

1students in Year 1) but most-

I = 15 and kII = 45 aré known, and Tables 3.8a and 3.8b giVe
values for thé néw parameters.

"
)

DA s i 0
.

Vo it o

: Tablé. 3,8a
: ‘ |
-, i 1 2 3 4 -
. poe T o e . P - |
. ‘ P 9 s 2 23 SR
PACUNNEE SRR TSR T T ' i

-

Using the data above, the workload can be computed to give
. Pable 3, 8b.
S The ‘table as shown implies that it is possible to split leGture
e and practical courses so that in the steady state, there is a con-
stant workload related to the introduction of new courses: there are
many ways of splitting thé courses, one of them is shown in Tabile
3.9, a and b, in which the suffixes indicate for how meny yéars the
course has been givén, If such course~splitfing is not possible,
then irregularity in new course workload is inevitable, and will be
éven more pronounced in the first few years of a department's life.
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Table 3;8b
v} > i
steady
Year 1 2 3 4 5 state
. 20 40 80 00 120 145 :
Ny 0 12 32 50 70 105 -
(1) . _ :
90 300. 300 200 200 200
(2)* . - - -t - - - "; H 7-: -
40~ 300 500 200 200 b
(3) - T L ;
L 90 200 200 200
(4) : o
- 90 200 200
(1) . , . . ) +
o 60 230 230 130 130 130
: : (2) ] N , .
; 60 230 230 130 130 Z
: (3) . . .
) 60 150 230 130 ,
Z (4) B b —
S 30 30 130 L,
P Table 3.9a: Lectures and practical classes in a new déepartment
* 3 R -
o i _ i B
— - s Year 1 2 3 4 5
o Year of ; S
) Study 1 9ot 902 90° 90* 100!
to lectures N . _
; 2 50! 3002 150! 1502
j ' _ 200° 200
3 3001 300° 200°
% . 50 502 i
. 100t
o , 1 6ot 60° 60° 30‘:' 30%
' practicals 30° 302
) - 2 230! 2302 100! 100%
1307 1002
304
‘ 3 230t 2302 230°
- =47 -
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i z.l‘gb;e 3.,9b: The resulting teaching load can be computed as: . -
£ Yo 1 2 3 4 5 steady
- : state
L 1,410 5,590 8,680 9,240 10,115 = 12,065

Valués for load (L)-and equivalent student numbers (-N + Nn) are

plotted in Pigure 3.6. The lag of Student numbers benind workload is

noteworthy. It should be rémarked that the workload does not inélude

research or. administrative work: it is ofton alleged that.during the

first few years-of a- new départmenty the workload -on members of staff s R
is such that théy havé very little time for researchs ’

- Since tlze pi'epéi‘é.tion for a course précedes its delivery by some
- time, it may be realistic in practice to smooth the workload and

) bring it forward; It is the practice of departments to have staff o
-4 . before students because of this and other preparatory work. It is R s o
T clear from Figure 3.6 that unless members of staff are appointed an -

Lo épprééiahle time before the arrival of students, a strict application

‘ of a staff-stulent ratio would unfairly penalisé new departments, .

s ) For a new department at lancaster, numerical estimates were made of ; b :
the amount of resources needed above those called for by the ovérall
University staff-student ratio. -
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Chapter 4

ADMISSIONS POLICY IN 1972/77  --- - - -

»

The General Growth Pattern

This chapter describes how, given proposéd undergradunte student
numbers in each- department at the end .of the quinquennium, under-
graduate intakes can be plannéd. to satisfy various criteria. That
.this really is a problem is not immediately obviouss a linea.r inter=
polation rule, with undergraduate intakés rising by the game amount
each year, dnd total undérgraduate numbers in consequence (8ince the
B.A. is a three-year course) rising by three times that amount seems
on the face of it an entirely reasonable admission programme. The
reason that it is not 1ies in the way the quinquennial planning
system works.,

The next quinquennium covérs the five years 1972 to 1977. In
the last year of the current quinquennium (1971/72) each wniversity
must "balance its books", that is, it must spend no more than its
‘income from the University Grants Committee. On top of this, the .
U.K. in general, and universities in particular, are currently
suffering from the effects of inflation, Together, these two factors
ensure that undergraduaté numbers must stay roughly constant in
1971/72, compared to 1970/71.

The full settlement for the next quinquennium will be announced
around November 1972, at which time each university will know its
income from the UGC for the next five years. November 1972 is already

-part way through the $irst year of the next quinquennium, and it

therefore seems prudent (on account of the anticipated cash £1ow) not
to plan for significant expansion in 1972/73, The year 1972/73 must
be a "holding" year, with little if any increase in student numbers,
unless a real risk is taken on the form of the final settlement -
and many universitiés "guessed wrong" last time! For the remaining
four years of the quinquennium, however, it seems reasonable to plan
the expansion in undergraduate numbers which has been suggested by
the University Grants Committee and accepted by the University (more
or less a doubling in size) in accordance with two criteria:

1) to make increases in total student population as smooth as
possible,
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2) to make ircreamses in toial student iniake as smooth as
possible,

The reason for the first criterion is mainly that increases in

N ’ total student numbers give rise to corresponding requirements for
facilities, especially residential accommodation, The assumption is
that steady increases in the student population are easier to deal
with than intermittent, relati..ly large increases. The reason for - =
the second criterion is in part related to that for the first: some -
facilities for first-year students are already fully loaded (eogs
lecture accommodation for certain Part I courses is alreadv so
strained that further increases might mean.& radical change in the
way the courses are taught). Another reason is one 6f treating B
intending entrants, and particularly school leavers, fairly. It ) |
seems right that increases irn student intakes should not be subject
to large changes since this could mean that those attempting entrance
to the University one year would be unfairly penalised in comparison

.- with those attempting entrance in the next. Sonethin: can be done to
smooth the efrect of such changes by offering deferred admission,
and this solution may have other benefits to the intending student,
but it seems unlikely that it will be itself sufricient to take up
the .effects of large fluctuations in student intakes.

There seem in conseguence to be two strategies:

(1) to have student numbers still accelerating fast over the last
-three years of the quinquennium, This would enable a smoother
build-up in intake numbers, but could cause major transitional
problems in the overlap from Quinquenniui 1972/77 to the follow-
ing Quinquennium 1977/82, especially if 1977/78 is again a
- . holding year, like 1972/73.

. (2) to accelerate as hard as possible in mid-quinquennium and tuen

e level oute. This would cause significant unevenness in student
intake numbers, and large imbalances between Part I and Part II.
student numbers. It would, however, make the University less
vulnerable to discomfort in another holding phase in 1976/78
than would Strategy (1),

For each of the two growth profiles in these two strategies,
two levels of student intakes in the next two years were explored:

(1) The financial difficulties at the end of the current quinquennium
have made it unlikely that the previously planned intake of 790

- 52 =~
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in 1971/72 can be significantly exceeded. A further 790 in
1972/73 would keep total undergradunte population about
constunt:

(2) If inflation were to be met from the University's own resources,
R and if the University wished to "squeeze" no further, (e.g. to
maintain the current teaching loads and staff-student ratio)
) then the same expenditure per student in constant value terms
-7 would be’implied. If inflation were to run at 10 per cent over
o the next two years, and if half of this had to be met by
—— - - reducticns in student numbers, then total -Student population
) would anve to be reduced by about 5 per cent in each of the
next two years, Intukes of around 670 in each year would achieve
this, Happily, it appears unlikely that the Government will'
leave universities to absorb inflation at anytshing like a 10
per cent rate: so this second intake strategy is probably
redundant,

R "

There are thus four cases, combining the two ‘intake strategies
in 1973/77 and the two intake levels in 1971/73. Ye have numbered
the four cases frow 1 to 4, thus:

(1) intake 670 in 1971/73, gradual increases in 1973/77
. (2) intake 790 in 1971/73, gradual increases in 1973/77
(3) intake 6707in 1971/73, rapid increases and then levelling
off 1973/77 ’
(4) intake 790 in 1971/73, rapid increases and then levelling
off 1973/77. -

For each of the cases the remaining flexibility in intakes has
been used to meet the two criteria as closely as possible.

Past data were used to estimate switches in students' intended

. majors and loss rates (as described in Chapter 2). These were used

to calculate Part JI undergraduate numbers in terms of equivalent
students, When changes from current to future intakes were signifi-
canty~theyswere smoothed as much as poasible in accordance with the
two criteria, #hen reductions were inevitable across the whole

.

University, they were applied equally,

The most important results were produced. in the form of fraphs
(Pigures 4,1 and 4,2) which were presented at a meeting of the,
University's Development Committee when a decision was made on the
most preferred pattern of growth. Finally, the student profile shown
as Case 4 was chosen, corresponding to sustained intakes in 1971/72
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Figure 4.1
Undergraduate Student intake over the next quinquennium
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Figure' 432

Total undergraduste student population over the next quingueniium
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and 1972/73, and fast growth in student intakes in 1973/74 and
1974/75, tailing off a litile in 1975/76 and 1976/77: The choice of

this profile implied (at the time) a commitment (among other things) -

to 2 worgsening stafi-student ratio in the next two years, and greater
pressure on accommodation (relative to Cases 1-3) in the middle of
the quinguennium.

After the presentation of this materinl, the University agreed
to plan to increase its undergraduate numbers from 4,150 to 4,520,
One consequence of the earlier presentation to the Development
Committee was that agreement was soon reached on a student profile
comparable to Cnse 4 but ending in 1976/77 with the newly proposed
total undergraduate numbérs,

A Computer Prosramme to Compute Admissions

The Development Committee were also shown the proposed develop=
ment of student numbers in each department corresponding to ¢ach of
the four cases. These numbers were produced by a computer programme
"Quingnos" whose outline is as follows. The main loop of the pro-
gramme may be represented:

The data (box 1) comprise:

¥

‘a) Present numbers of major equivalents by department for
each year of study.

b) Vector of wastage rractions by department.

¢) Switching matrix.

d) Planned numbers o/er the next two years by department,

e) Pirst-year intales over the next six years.

f) Planned student numbers for the seventh year by department,

In box 2, the programme works out the way in which the propor-
tions of undergraduates in each department would change over the
next seven years in order to reach the planned target, and then
converts these to numbers for each department's intake.

In box 3, the first-year figures for each department have the
appropriate wastage fractions removed and are then multiplied by the
switching factors to give the following year's second-year structure.

The programme smooths out year to year fluctuations in the
balance of studies, as represented by the ratic of the number of

(equivalent) students taking science courses to tne number of
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Figure 4.3 Flow chart for computer program “Quingnos”

READ DATA
1)

i

CALCULATE PROPORTIONS AND

INTAKE NUMBERS ¢OR WEXT

6 YEARS .
. )

CALCULATE 2ad YEAR NUMBERS

FROM THE ABOVE BY TAKING ONT
WASTAGE. AND THEN SWITCHING

E)

1

CALCULATE TOTAL NUMBER OF
STUDENTS IN EACH YFAR OF
. THE QUINQUENNIUM

i

PRINTOUT RESULTS

(equivalent) students taking arts courses, The development Committee's
plans implied an incrense in the proportiun or science students and
the programme ensures that the rate at which this increase takes
place will be consistent with the increase in total student nusbers
implicit in the preferred student growth profile.

The prog}amme was used in conjunction with the planning of
undergraduate admissions, described in Chapter 3. On each run the
results were printed in four main sections and, as an illustration,
a sample from each seé¢tion, relating to one of the arts departments,
is shown in Tatle 4.1. The figures shown are based on the 1970/71
course preference structure, Given current student numbers in the
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department and planned student numbers at the end of the quinguennium,
the preferred total student growth prorile gave the major student
equivalents shown in Table A. This table and the one beneath it are
based on the assumption that no course switching is allowed, i.e,
that a student reads the major course which he intended to read on
adwigsion to the University., The second table shows teaching loads
and staff requirements in termg of equivalent students. Postgmduate e s K
student numbers are shown changing linearly from their currert t:lrure
to the estimated number in 1976/77. Staff numbers werc calculated on
the basis of the 1:11.42 staff-student ratio derived in Chapter 3,
It will be seen that except for third-year students, this department
is a net loser, in that the load of its own students doing courses
in other departmentsis much greater than that of students from other
departments doing its own courses.
The third table again shows pajor Student equivalents, this
time assuning switching is maintained at present levels. Naturally, ‘
firsteyear intakes are unchanged, but it can be seen that this
departuent is also a net loser of major equivalent students, i.e.
5 that students intunding to major in it on admission tend to change
. their minds, Similar remarks may be made about Table D as were made
about Table B, The effects of losses through switching are apparent.
One result of the analysis has besen that it enables us to
estimate bounds on the effect of the new policy on computing student
numbers described in Chapter 2, In 1969 and 1970, & student st the
end of.the first year who wished to change his major and was qualie
fied by his Part I results to take his new maior could do so., Thus
, the 1969 and 1970 switching matrices used in the programme .elate
to times when students had considerable frecdom in their choice of
major. Staff were then allocated to departments on the basis of the
resulting load.
Under the new system, it may be that not every student who
wishes to change his major and is qualified to do so will be allowed
to (because the department in which he would like to major might
become overloaded). Thus the two pairs of tables (A, B and C, D)
represent two bounds on the forecast operation of the proposed
system; first with no switching aliowed at all, and secondly with -
complete freedom to switch. The number of students who want to, are
qualified to and are permitted to switch under the new system would
probably be somewhere between the two extremes, thiough precise fore-
casts ol the effect cf the new policy on switching would clearly be
exceedingly hazardous. )
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Ihe Determination of un Adnigeion Policy

Results like those szown in Table 4.1 are the culmination of
the teaching léads study deserit>d in Chapter 3 and the work on

course switching, course preference, anc wastage described in Chapter

2, These results are in -effect one link in an iterative chain, as

shown in Pigure 4.4, This chart is an expansion of the simple diagram

shown in Pigure 3.1,

Table 4,1¢ Sample printout fros computer-vrosramse "Quinonos”

All Yr. Total

3rd Yr. Total
All ¥r. Total

Starf (UG)
PG Nos,
Starf (UG+PG)

rajory entss ) v

. 1st Yr, Hos, 58 61 61
2rd Yr, Nos, 46 51 535
3rd Yr, Nos. 63 46 51
Stars (UG) 15 13
Bi_Teachine loadg: no switchins
1st Yr. Total 34 36 3%
2nd Yr, Total 34 37 39
3rd ¥r, Total 60 46 51

128 119 126

Stare (UG) 12 1 1
PG Nos. 16 16 16
Stagf (UG+DG) 13 12 13
C: Faj !
1st Yr. Nos, 58 61 61
2nd Yr, Hos, 46 44 45
3rd Yr, Nos. 63 46 44
" stare (Y6) 15 13 13
D: Teachins loadg: switching
1st ¥Yr. Total 34 36 36
2nd Yr, Total 34 32 33

60 46 45
128 114 114

12 10 10
16 16 16
13 1) 1
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53
53

16

52
39
53
144

12
16
14

45
45
14

52
33
45
130

16
12

113
74
53

19

74
54
53
181

15
15
16

113
6
45

17

74
46
45

165
13
1y
15

128

99

74
25

m
75
236

20
15
22

128
82
61

22

63
63
210

18
15
19

123
112
99

29

a5

106
278

25
15
26

123
92
82

25

85
72

244

21
15
22
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In box 1, the preferred total student profile is input t6 the
computer. In box 2; proposed undergraduate and postgraduate numbérs
(based initially on reasonable foreeafts) for each department in
the 1ast yéar o6f the- qulnquennlum, aré alse input, In Box 3, student
course preference, switching ana wastagé are applied t6 box 1 and
box 2 to give undergraduate and postgraduate numbers and 10ads, “by
dejartment, fof éach year of the quinduennium. If box '5,thé results
of the teaching load study are applled to--the departmental Studént
fumbers and 1éads of - Box. 4 to glve statf requlrements for under-
graduate and- postgraduate loads by :j mént ; agaln for each year
of‘the qulnquennlum.These staff'ﬁg'requlrements (box 6) can fhen be
comparsd -With' the- proposed stafflnc flgure put forvard by Senate
(box 7); and- 1f the flgures d6 -not-agreé (box 8) adjiStménts:can
be -iade 6 the- humbeérs- 6f - undergraduate -and postgraduate students
in départments or Student switchihg and course prefernnce can be
reéstrictéd. The cycle is then re<entéred-at box 2 and Tepeated until
a sufficiensvly ¢lose agreement is reached.

At this point; baséd on:

”[-
|
¥

.

¥
e P K S

1

. :
e g s o e L it it

- the preferred total student profile in 1971/77

the proposéd undergraduate and postgraduate st-.dent numbers

in each department in 1976/77 (adjusted if necéssary)

- estimated student wastage, course préférence and switching
(restricted where necessary) L

’ /// e - the results of the teaching load mod&ls

2
"

|
" -
"o 4
[ o
PR e TR .
K P
Gt S
i "
.
~

N - we have producéd the désired schedule of:

f i s = planned undergraduate and postgraduate student admissions
' : in 1971/77, consistent with the proposed minimal numbers
. : : of members_of staff in each department in each year,,

— : - - P~ e emphasise the dependence of the" results on the parameter

" ) ; 7 values we have taken, if teaching methods were to change, the rela-

- } tive Part I/Part II student weights night also change. The Develop-

A ment Committee may well request further results btaséd on different
ways of weighting postgraduate students. There are two points here:
farst, that results .8uch as these need to be the object of a sensi-
tivity analysis to determine the stability of the results in the face

s of variations in parameter values, and second, that there needs to
be a continual up~-dating of the parameter values. The second point
alone would be a wortnwhile reason for continuing the activities of
the project tear. An extensive sensitivity analysis is: currently
under way,
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Chapterv‘)' .. RS e ¥
- ALIOCATION. OF FUNDS TO THE LIBRARY

Introduction ) —-

This chapter describes work whi¢h is designed to assist the
decision' HoW much should be: allocatéd for re""“rent libFary éxpen=.

s diture? The work: entailed -thé ¢onstruction of a model which computes

the. disaggregation of a givén total budget anongst' differént expens

I diture heads, and ‘80- demonstrates the- level of overall funding neces- . ) *
sary to attain Specified levels of 8érvice. =
) S .. Much of thi$ repoft is ¢oncérned with thé diréct teaching/ - - B

learning process as_carried out by academic departiments. Im addition
to these activities, any university maintains a number of "central
services", all of which contribute in som_e_J way to its overall per-
formance,

- - = “The- principal central Services are shown in Table 5.i.

- Pablé 9,1: Principal central services
7 Administration
. Library -
‘ Computer - ' ) ) —
27 Audio~Visual Aids _ :
Buildings and Grounds Maintenance -
. : Residence and Catering Facilities
Recreational Facilities

&

/

The problems of preparing a budget estimate for a central service
depend Very much on the particulur service under consideration. The
Iy v . maintenance of buildings and grounds is simple to cost, given the
) standards of heating, cleaning etc. which are to be maintained. Nor
is it very difficult to estimate savings that can accrue from a
reduction in, say, cleaning standards. On the uther hand, given that
the university population is reasonably satisfied with the standards_
attained, there is no cogent reason why more money should be spent
on improving service.
However, when one considers the Univergity Library, such
simplistic comment: do not hold. The university population is rarely
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happy with the level of service a library is able to give, since
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there-are-many démands for service which are not satisfied, in
addition to which library mé.haéément is convinced that there is a
large latent demand. Also libraries in universitieé have to do more
than attempt to salisfy immediate demand. They bear a responsibility
for building a collection 6f journals and books, and a retrieval
system, winich will be available for future users, and t‘hére is thus
no point at which the marginal value Of spending moiey on theé library
becomés zero. However, therée is clearly a point at which his margin-
al value i§ leSs than that which would accrue from-$pénding the méney
e],%éivlie're :i:n the wiivérsity, and value judgements have to be médé in
determining appropriate résourceé allocations. Obviocusly research of
the nature described in this study can only assisgt such value judge=-
ments, and cannot replacé them.

Organisaticn of the Lancaster University Library

There are no significant departmental libraries at Lancaster.

All books, periodicals and other bibliographic material are housed
in two buildings, one of which is temporary accommodation to be
vacated when_ all teagh}.ng departments are on the main site. The
library is under tae control of the University Librarian, with two
sub-librarians resppnsible for reader servicés and administration
respectively. A‘numi)er of assistant librarians maintain close con~
tacts with zjeadfqrs. by assisting with all facets of library use from
the selec,fiort{ﬂofl néw books to the conduct of detailed literature
searchés. Roiitine library work such as book ordering and cataloguing,
arranging inter-library loans, issuin<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>