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. topics related to teach1ng Engllsh -as a second 1anguage. ‘The f1rst

article prov1des a -general dlscuss1on of the development of teaching.
methods for fore1gn language- 1nstruct1on and of the needs that must

be-met for suc¢cessful. 1anguage teachlng. “The .second: art1cle disScusses.

7read1ng and the need- for . oral language prcf1c1ency before read1ng

Ainstruction is 1ntroduced. The third article attempts to show the.
»co-occurrence and non-co-occurrence of tense carrier and the verb in
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A(Cont: from p.,l) .
This Was ng s. second:: vxsrt “fo

Church College: 111968 he came to C. C:H..
- 10 observe -its: new.TESL:] prograni. :He- was:
then -the, Assnstant General Drr ctor .ang
Controller :of* isi
“the’ “British: »Coun’cil
language

specialist. for. ‘the. Ford
-Foundatjon: This -visit. hezi -azmeémber of
-the Enghsh.«Department of. Bngham Young -
Unrversrty in Provo, .Utah:and is prime
smover iy the establishment-o world-wrrde'
ESLp -prograr for-thé Church of: Jesus Chnst .
of Iatter-day Salnts. . - )

‘Dr. King's- vast expenence <28 -an
adiinistrator- for -the British - COUl’lCl.l for -
which: ‘he. - &stablished - -cénters “for the
-teaching- of ‘English-ds a-second> language
throughout the world; -his-knowledge ‘and’
‘experience ‘as a professor at Oxford; and hiis-
clever-and ‘sharp ‘wit-were clear to-all. vho
heard “his- ‘lectures: and met wrth ‘him.‘in.
-conference:_ I

Soon -after-heé-arrived- on .- -campiss; _hé-
addressed- language-mterested faculty *
members-and: ‘students-in.a. special-meeting.
:in’thé little-théatre, He. challenged:téachers- -
of languages and" lrterature t0 _learn ; their-
non-Enghsh speaklng students’ ~cultural
“fo through _the medium: of

roots” and;
English, to: compllment Or-to. develop thesé- - }\
studénts’-own cultuiral’ 1dent1ty T

After.this_lecture ‘and: most -of: he; day
Wednesday, Dr. King-met- thh«Al,qe Pack;,
Director of -the TESL progiam ‘at-C.C: H.,
Dr. Jay -Fox,. chalrman .of “the Engllsh
Department;-and Robert Trppetts, ‘Director -
of Freshiman: Enghsh to discuss the: teachlng
of English on all levels to Polyriésian, Asian, "
and Pidgin Engllsh langtage . speakers.
Discussions of entrance requirements_for.
forelgn studPnts* foreign' -Student-
motivatiof, language and literature- texts, i
writing- -subjécts, modular schedulmg,
adequate general orientation. courses:for a.
multi-cultural:campus, and- other _topics of
concern were held. As the Brigham_ Young.
University is.in.the process of estabhshlng a

An old friend, Dr.. Verber Bickley, - now -at
the U. of H. talks with -Dr. ng “(top
photo). The ESL expert also meét with. Dr.
Wayne Allison, CCH Academlc
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MATESL programa-Dr Krng was also at . J
G.C H. to observe: closely. :ifs. succéssful: - -
1anguage-program-which begrns with 'ESE=
teachlng and. then further develops language A
prof clency for. foreign. students in. its.

an Engllsh and sophomore lrterature

- Gene Crrsmon CCH Reglstrar&Dwayne
Andersen Forergn Student ,Adv1sor, and-.
mary: other _admlnlstrators and faculty
" _mémbers. o : ‘

onment-ofsthe: campus"as a- center for
Itural tudy

g
<presénted for- the nt1re”C C: H“commumty
The - Commlssroner of ducatron of the T s

€e Church operated . .
»:Idaho ‘B.Y.U. in: Utah )

“The Commlssroners Lecture Di. King: . .
presented' this. *lecture- on Wednésday- . : -
evening. :in- the .College -auditoriumm. *His

»
v
-
3

:Subjéct. -was- “The.- therature -of -the~ S .
;Anglo-Saxo “Tradition,” and his.theie was: - .
« the” ‘moral. srgmﬁcance of: Anglo-Saxon S

lrterature ~fDr sKrngs llterary and;-motalr . ~
) was evident.as_he - drscussed .

"Miltoni, -and -Other ~greit T S -
Enghsh poets as. moral and. relrglous writers: \ :

‘When -the Paclﬁc lslands Directors of - .
Educatron ‘Who=were -guests in: Hawan of g
ther East-West Center,JUmversrty ofHawaii, - i
v1s1ted 'C.CH pus on: Thursday, March : : :
16;Dr, King:was-asked to give:the hingheon ‘ ‘
addess, ~Becatise: hé- was known personally E '
“of ithe:educators, ‘the-fecture.was . .
al and. tréated the subject of téaching ;
Eng[ world:wide as the- means. of general-
communication, His~ lecture concluded ‘with
questr ns:and: answers “His - response.to the

ue . Suggesting: .mote :

world-wrde change in: aréas: whére énough : -
change for its-own sake had already taken' : . “
:placesis: - clas ¢. :Dr.” King- -quoted, GKr .
Chesterton's words, “Don’t- -ever ‘take: a
3 fence down untrl you “Know the reason: why

it was put tup. Her.generdhzed -that- - ’

s (Cont: on'p.. 14)

:Dr. ng had his-informial. moments (top and-
'r'o ver; ;photos) ‘He -also: met: “with: Enghsh
‘Departmeént; members, {center)-Dr. Jay.Fox,. :
left, and Robert Tlppetts, nght : R
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. Vital Role of Longuoge RequreS
~Best fESL Methods, Know/ec/ge

By Elrzabeth Lund - - The seéond. stage develops the’language

- LT o the omt of ractrcal usager 1
In -our, trmes when the. need for . be p

1 r ordmary Pe°Plel ;stagg_four‘there shoul
“_ 1d e clear enough to lead to: sympathy: © “normal ¢o ersatlon

f any, language depends:

fou Two -of -these’ afe:
: ed: : : o all normal- people = theability to
language If present 1trends :continue our‘ - hsten ‘and+the: ahxhty ‘to .¢peak. The: other‘

. Hative: tongue could*supersede all: othéfs_as two, the -ability- to read:and the:ability to -
- the dnternational medrum= £0F. writg-must:be. developed by education. Past -

commumc tion;. =approaches ‘to: the - teachmg of languages

. Thee:leatning of $econd- language ‘presents. eveii-nativé xones,atended 10- concemrate on
to- both <pupil .and. teacher several basic -

Ellzabeth Lund |s 'currently
workmg 0. oomplete the: T:ES:L
Degree sin. 1972 She has taud\t in
Enyand where she was tramed and in°
- ‘Australia; Her- -work .has -beén. -in {
anary educatlon _and Cumculum— - . insteadfof’ “grammar
Development She is “well known in,

,ho'w 0§ ak them "'he clumsy
-of: “examples "quoted- -in _ the
I ?‘books “hardly equated.the living
Ve eant- to illustrate : and.
“being,a short cut to
- ‘language- ‘it became -a-stumblingblock for
‘Queensiand .as, an.. ‘innovative- hundreds of pupxls and: effectwely robbed—
educator.. .. ~'oyrm leammg ‘In many. places
problems Thesé.! ‘arisé from drfferences in- the -old- methods Stlll persrst and At takes
_.sounds..used; drfferences of “séquence-and  dbnormalzneed- of midtivation. for sfudents.
. seftence’stiicture;-the-natutal - tendency to .to persrst untxl a language thus taught-
““retain:familiar: patterns: and- translate-word- becomes an " .efféctive - means~ of
by word. ‘Wheén' basics- are: mastered ‘there  -communication.
stxll refmains the -difficult task of 7. In England and; Europe at-the* begmmng‘
) understandmg the.- cultural carry over ifto- of the:20th. century :the- most progressive
- -the new-lahguage, its-mannerisms, ‘humour,. schools began to-use.a_new: method proved
allusions, double-meanings;. and 7the: social effective- in intensive -programs -used in
thenes :that afe significant. in ‘the: lives.of language ‘institutes.. “This Was-the '“Direct
‘the niative spéakers of that langiage. . Method?* which. was; lahguage ‘learning -by
E. A -Nida -in- Learning " a. Forelgn direct conitactiwith" Tnative.speakers: -of -the.
Language describes: ﬁve,,progresswe Stages target language The: learnmg of’ phonetrcs
«in-thé learniing:of 'a fiew; language“The first - and’ phonetic;traiiscription- was ‘part.of this
of thesé:requires a vocabiilary-of 200300 method. There~"Was  also, interchange. of
Words which. are " sufficient -for ‘the - students-between. Contifiental. and- <English-
-éxpressing- of ‘elemental’ needs, also all- the -Seligols. .which: helﬁed—?fo ‘make’ language*

basic adJustments for: the- productxon,ﬂof - learmng Jmoreé- :than: a- prerequxsxte for.
ifamiliar _sounds: and the-~elements :of ‘eftrance-£6-Univer t°y ‘Howevet, ‘in: most-

mtonatron and-sfress. \,(Cont on p. 13)
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‘Lafiguage has beén definéd'as a system-of
-arbitrary.-sound. symbols by -which. himan.
beings: react to- each: other. Wntmg is:the

“-graphic. .iépiesentation of. -those *Sound-

symbols -and .réading; is, Tecognizing “and
understandmg <the- wntmg Learmng to.
speak -and understanid -a, language -means
leammg the. language ‘bt -reading and-
writing-imply- ‘that the language“is: known,
and.we are learning a. graphrc description_ of
it: Readmg involves :two- -differenit skills -
TecOgizing- and- gettmg ‘the- méaning of -a
word™ To read is: to-grasp: languagé patterns
from. theit wriiten forms.. In a-.second-
‘language, readmg is. usually taight to
students -who. are .already litérate m the
natwe tongue.. ]

Kenyon Moss 8 workmg on hls
T.ES,L: Degee at, CCH- -and has.
taught,m the ELI progam for two'

. years..He served a:mission in- Mexlco
for the- LDS Church:and-was in Viet
s Nam in the Marme Corps . .

. Reading iri_a“second language is part of
the. leammg -of -that. language- and* should
naturally follow ‘lisienifig: and-speakKing ‘in
that' language,~sas. it ‘does.:in- the native

language. The stident Jleamed. to-listen,

understand and- speak his own language
before he. leamedﬁto read, understand and
wnte it:

Learmng -to" read- Enghsh -is_not just

learning a- new vocabulary. The most

difficult’ part -is-mastering_the new-sounds
and. strictures " of English and ‘the ‘best
predictor. of successful. readmg is oral
language proficiéricy.” It is only .after

stidents can. say -the - material -well.énoigh ~

that. they should- be allowed:.to- see -it.
‘Réading is-done faster if the- sounds of the

-, language are_known because many. students

tend to make the sounds in"the throat- when
.feading. Leammg -to read” before oral -and

aural- proﬁcrency have " been attained-can .

only lead to.the “réading which’i is similar to
decodmg In" order to read withi ‘ease ‘and’

£
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v‘ral Aural Proﬁcwm%Requzred

-enjoyment; ‘students- ‘must: know. -the

sounds; -Stricture; ‘and: vocabulary - of - the

NEW. language and ' be familiar withSome of
the culture. of: English speakers so that:they
may understand the
apprecrate it better

‘What-has:been leamed préviously. about
readifig: in the Tative language of “the
student  must also. bé ‘takei into
.consideration: ‘Most “students of English as a
second’ language-have the following-béfore
Jearning to téad. English:

1. A knowledge of lthe sound--and ¥

-structufe- pattems "of the native languagé:
2:-An awareness of :the fiéchanics_of
readmg

3; An -ability- to recogmze printed
symbols:_

4; BExperience with a- lrmtted number
of. ‘basic patterns - of English “sounds’ and
structure .

. 5.:Sonie. knowledge of. the culture of
speakers of English .

If thése -are- fuound- lackmg“'m the
students, -the teacher- should take -time to
mtroduce ‘them before-starting: the reading
_program. In the begmnmg, the- readrng

(Cont..on-p. 12)

‘Summer. lssue
To ,EX"pI'a?m -
‘CCH Changes
There are a:number-of changes ~underway

presently in the Enghsh Language-Institute
and ‘BATESL programs of thé Church

-College of Hawaii.

The. two .programs, which - Pplay an
important role in the college' language

“trairing and teacher training- offerings, will

change in ‘format and admrmstrattve
orgamzatron $.

A .complete -story with-pictures”is bemg
preparedxfor the ‘summer issue.of The TESL

‘Reporter.

L3
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By Yao Shen L
The formatlon of. ;simple- predrcate
expanslon by :méans’ of ‘continuous - strmgs
- and. d1scont1nuous strlngs ‘has+” been
described: - _previous: -afticle;
“Supplementatron of .Opposites-in Sunple
o Predicate Expansion;” TESL Réporter, Vol
: 4 Nos I:4 (Fall; 1970-Summer 1971). n
-af. expanded predrcate, ‘the -string ‘begins
with. an auxiliary ot a modal an'd‘énds.with
the: verb:In-an unexpanded predrcate “there
:is-no7 string, ¢ since-the-verbisnot préceded: .
by .either” an. auxrlrary "or--a- ‘modal. “The
present artlcle attempts to. ‘show the
-co-occurrerice and i non:co:occurrence of-the.
I tense carrier- and the vetb: in. s1mple

both ‘teactiers and studénts.of- ESL: an area-

- where words-such as:havé, be, do;.can, will
~ aresometimes called auxrhanes'and modals,
and-at -othei - times’ ‘Verbs. Illustratlons are
afﬁrmatrve statements

Co-occurence and Non- — -

Tense Carrler ond Verb

,--—,, A1

’ Verb base

: The word: :if‘ a- simple- predrcate which - ) T
.carries; tensé:or:the: tense- carrier: begins the -
,predrcate
. simple

the: word- which  carries. -thém -is also “the -
-Verb.In. other words the:tense carrier and

- predicates:. The" puipose -is- t0. sifn lify-for. -
pr PUIHX pLy- .the verb: CO-0CCUT: Such tensé carriers can-

Yao Shen “is
contnbutor 10 this magazine. She
‘isa professor in the Department of
Endigh at'the Umversnty of Hawau
and™ ap authot -of over 80.
-publwatnons in eleven dlfferent
countries:

a former .

. belexrcal verbs
. Tense carrier = _ Cy
verb (lexical) -
Joe  eats LT
Joe ate - :
Joe watches  color T-V.
Joe, watched _color TV

. Tense 1n Enghsh is elther present or. past
1€ past:tense-is marked ‘by-vowel:, change

of the: addition of the “dental'suffix” inthe
pronunclatron of ~t, -d; or -id-to the- verb

base. For example.

L

Vowel charige

Verb base - eat, come, Sing
-Past ate; came san‘_g

. Déntalvsufﬁx o

Verb base walk; enjoy, attend-
-Past. ) walk-t, enjoy-d attend-ld

In the present tense, the tlurd person

* Y
- % «

'2, “of -lZ Suffix ln pronuncratron to- the -
verb base. . . - :

. eat, come ‘watch . ~
Thlrd person smgulareat-s,.,come-z, watch-lz

“Three ilhistiative. .groups: of
afﬁrmatrve statements are taken

up. . 4 ':._}.
Group 1. In an unexpanded predrcate, —

Group 2 An expanded predicate
conidgins’ a string which begins with an : .
auxiliary or-a modal, The verb -terminatés _ S
the sstring.. The auxiliary or -the, modal i ; -
carries tense, the verb does not. In an . .
expandedvpredlcate the tensé carrier and

the verb do not co-occurz, . - y
_ Tensé carrier = R - g
auxrllary or modal
Joe’s-book has. -
Hls poems " have -
zms fables. T were
-His students do
His friends ©ocan. .
His ideas - would
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-

co-occurence of
in Sim

.

* Verb
- arrived
been _ published
il witifg
being * énjoyed-
Lo study
be singing
——-— ‘have been

Group 3. Auxiliaries and modals- which
carry tense in expanded-predicates as those
above may. occur withOUT being~in 2
string. In-such cases, they are also the verb.
There.is co-occurrence of the tense-carrier.
and verb.

. Tense carrier = verb .
(auxiliary or modal)’ ’

Joe’s book has
- His poems . have “
Joe is
His fables were”
* His students do
His friends can, -
His ideas would

_ Frequently teachers'and stpdents of ESL -

dwell on the concept that the verb, usually,
a lexical verb, carries tense. This is quite
true with sentences as'those-in” Group 1 in
which the tense carrier-and the lexical verb
co-occur. When the concept.is applied to
sentences such-as those in Group 2.in which
the tense carriéer and the verb ‘do. not
co-occur (tense here is carried by auxiliariés
or..modals, and not by the verb), it causes
difficulty. In fact, the difficulty is further
complicated by-sentences such -as:those in
Group 3 in which tense is' carried by the
same. words which are auxiliaries and
modals in:Group 2 sentences: But here they

~-- ~are the verbs. - .

le Predicates

accepted __ \’

«

2

It .seems ‘that the importance.of

- -identifying the tense cirrierin the-predicate

.should be brought {0 thefoce.If ‘there .is 2
string. in.the ‘preditate; the -word in the
string whi¢h carries tense bégins the string
and thé word in-which ends the string is.the
verb, If there is no.string, the-tensé carriér

- itself is-the-verb, be it a word with lexical,

meaning or one that is an auxiliary or a
modal efsewhere.

" There are now-two types of sentences, X
and'Y, rather than three groups. In type X

are sentences from_Group 1 and Group 3. ___

The predicates of these sentences are
unexpanded; tense -carrier and verb
co-ueeur. In Type Y are ser’...ce$ of Group
2, the predicate 0f which is expanded. Here
the tense carrer and the verb do not
co-occur.” The co-occurrence and
non-co-occurrence of the ténse carrier and
verb.in the two types of simple affirmative.
statemients are given.below. v

(Cont. on p. 10)

SUMMER SCHOOL

. ©CH CIASSES

Education 5§97

- ~Workshop in Teaching English as a Second
. Language. ‘Section 1 June 19 to June 30;

Section-2 July 3 to July 15.

ELI 101, 102, 103,.104

Foreign Student Skills Program ___ "
ELI 101 . -

" Special Program in English:, for
International Exchange Japanese Students
(30" _students)  Registration closed; _SNoh
Credit). ‘ .

ELI 101 .

Special Program for Japan International
‘Student Union, (40 students) Registration
;I(;)sgd; (Non' Credit) August 10 to August
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POSSIBLE. CONSONANT CLUSTERS IN ENGLISH

BY Gerald Dykstra and- Alice C. Pack o S
1 - N
J e

B
.

-

-
> - -

ESL students and teachers whose_native languages contain very few consonants and no consonant !lusters fecl that learning these in English .is :n
these comblnanons As this chart shows, consonant clustess.in- Englnsh are highiy structured and extremely limited, Oral practice on a few spec

without too much dlfﬁuclty ’ . .

(1) L& 2 ngnv.

J 1olt|de4Lg.ipnbjflm[n ,h ;v

?

]

-

. (Y ’ r 14 ew 14 l )
. !
1. Any one of these consonants may appear before the vowel, ’

2. Any one of these consonants plus r may ‘appear before the vowel. (}’ r T, 1)
*3. Any one of these consonants pius | may appear before the vowel.
4. Any of these consonants plus y may appear before the vowe!. |
5 Any of these consonants plus w may appear bafore the vowel.
" 6. s plus any of ‘these consonants'may appear before the vowel. . g s

7. s plus any of these consonants, plus one of the consonants in () [when attached below] may ;ppear before the vowel. This
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{- JBLE CONSONANT CLUSTERS IN ENGLISH (INITIAL)
- " c ’,‘;";" . ‘
h.is.an very few consonants and no consonant clusters feel that learning these in English is an almost impossible task because of the multiplicity of
M ?pe'c ters in:English are highly structured and e)ﬁremely limited. Oral practice 6n a few specific combinations should help a student master these- .
vl , 0 , t, dlLikYig lﬁp‘i'b"lfl'mln by vy -
[ I N | 1 l' A i L - J - e ol | .
[ 1 ['§ - 1 § i i] }
1 3 L ' LR B | | N T S AT
, . e ' N
J —1 | . | 3 . g — W] — Vowel
H l—'-l - - l—-l . U
[ I ped e i L 3 L [ .
(y, r) .
- = L -
(y, x, w; 1) .
o ~ ﬂ - . [} P amenamd
e the vowel. ’ “ . . . »
R before the vowel. (}" r, 1) .
| -Ji before the vowel. L
ore the vowel, , . e
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) . o .
s l{lcmsonqnts in () [when attached be'ow] may appear before the vowel. This chart is based on studies by C.C Fries'and B.L.-Whorf,
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Co-occurence and Non-co-occurence..

(Cont. fromp. 7)

»

Type X: Co-occurrence

1

. “YTense carrier

r ve:b’
. J T eats
. / Jg: ate
Group l<\ Joe watches color T-V
. . Joe watched .color T-V
- - ’ g“
Joe's book -has
/ His poems have
is
Gxoup 3 Hts fables -were
N Hisstudents  do
His friends can
Hisideas would
-
Type Y: Non-co-occurrence
Tense carrier Verb
Joe's book has arrived
His poems have been published
.lI{oe fables bei wnungd
G 20 is fables were - being enjoye
roup His students do stﬁ‘dy
His friends can be singing
Hisideas would have been  accepted

It is hoped that the idea of convergence
(co-occurrence) of -tense carrier and verb,
and the divergence (non~co-occurrence) of

tenss carrier aiid verb will help teachers and
students in ESL in the formation of simple

affirmative statemients with expanded and -

unexpanded predicates.

—
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"How the Bxfitish Say: it" can Add P iol:lem
= To Cross-Cylturql Comnpunication -
By Jason Alter '”— o . |
_‘\Fomizn_students Lvho -come -to the 12 ::The film’s ‘Qinz to start 1n a
-United. States to study- often- come from mMinute, -of, “movie’s”
areas whers British influence has been- 13, %l daresay they asked us...” = - -
Erepond,er@m. -especially -in- the- realm of o f, “really think”- /-
English-teaching. “For example, ~many 14. “bother about collecting her’ '
students-tend {0 -say- *“zed” for “Z"-ete, T ¢f. “picking her up” .
‘Such students-may maintain that they are 15..Elsie Roak was a good sort” . .
" thetéfore less well-equipped to. handle. of.. “a’ good sport,” “cooperative” : ”
English proficiency -tests' given on our 16. “‘we‘d not have to” S /
-shores, R . cf. “we wouldn't”
' 1 A S 17. “You've still-not-seen t& your chair” .
-Jason B.-Alter is Dirsctor of the . cf. “taken care of,” “fixed"
‘English Language ‘Institute; 18, “It'll have to-do service one more
University of Hawsii in Honolulu. time.” '
He will spend a ssbbatical yesr and of. “be uied”
an_ additionsl yesr of leave 19. “between two minicar:” -
taching at Nanysng University in . ] ¢f. “compacts”
* -Singsore Mey 1972-1974. 20.“I'll follow on"’ ) "
- - ————— ] * ci.“come along.
Rather than take a position on this issue, While the items absve are not
‘the writer merely. presents excerpts from a-  ypincelligible, ricet: would tend: to bé
story)in the Jan 30, 1971 cory of The New  pyrked 25 “unnatural” to a speaker o1 .- )
Yorker, “The Night Out,” by Ted' Walker.  jiganer in. the other vernacular; The
 Mtems for comparison are underlined, language teacher-is well-advised to be avrare
followed by a. likely American-English ¢ these differences, -that he-may prepare . s
equivalent. -Many of .the expressions re . his students to cope-with them at least on 2
distinctly different, ard would make for ‘recogniion level. At-issue here, partially,is  ,
coT "’_:;‘}'ingi . ?i;grees of difficulty i o “fuently”- the’ fbreimstu&nt?wishe's O
communication, . e ; R ;
1. “put the invitations infthe post 10 fitinto the ‘“V"°M°2E' .
) ) P .“in emai," ST )
2“Thecheek ofit.” ~ ~, . TESL REPORTER .
cf. “nerve” ) _— R . : §
“: ; "- A quarterly pubdication of the English
3. “if you ring back now of, “call” h&m 'l!':t‘;ti!té* and the BATESL
4.*a simple case of having the sulks” " program of The ‘Church College of -
5 g ecing moody." “feling blue | Howl . . S
. ““as a matter of bloody annoying fact” L . . Y
. “ _¢f. zero (used for :mpp?.sis) Editor me“':o':' (S"E‘:;:;"m‘ég‘l‘f
6.“V'm sorry, Jove,'ve let yqucg Ypd‘eai" Staff .. .. Api Hemi, Paul Thonas,
7. %I shan't botheﬂ' s ‘ ) - “. B_afb‘fl E'klﬂg‘tOﬂ
- . y : cf. “won't” N —
} - 8. “the annual bun-fight at the club® . Articles relevant to 'ﬁ:c';"?wf:‘#t‘;: .
| vt s 0 e |58, cnd e b Mo,
- 9. “That was Mum and Dad of. Mo submitted to the editor throd oh Box
10, % f 06 dihfarv.'d". - 150, The Church Colleg'e:&‘:l'hmii,
“0-“afarlot of god that did” Laie, Hawaii 96762 Manuscripts
) cf. zero (used for emphasis) - “<h "'eid e doubléspaced and typed. | - T
0 11. “They've fixed up for'her to.come -|- "should be doublé-spaced and typed, |-
. v : A i -not exceeding three pages. - .
over !:f-'?“?J}SCd" — —_—
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TESL and Reading.. S

(Cont. from p. 5) -

should be largely oral and imitative, using
pictures, the blackboard, flash cards, etc.
striving for recognitioni.of the symbols:and
getting’ meaning- from-them.. Recognition-
begins-to develop in-this stage. = _ °
The next step-should be-book reading.
The material found in reading booky: may
-be-classified in three areas: )
" 1. Material ‘which has already. been
- produced orally; both stnicture and
vocabulary. This should cause no trouble
and will probably be familiar to the
" students.
2. Material which has not been
produced orally but which occurs
throughout the reader.

American Readings, A Saxon Series in
English as a Second Language by Robert M.

. Grindell, Leonard R. Marelli and Harvey
Nadler. McGraw-Hill Book Company. pp.
223 Paper Back. $3.50. .
American Readings contains selections

and exercises for vocabulary development
for aduit students who are at or above the

intermediate stage in language proficiency.

The chief intent of American-Readings is to
provide for-intensive practice in American
" English. Intensive reading calls for close
attention to vocabulary and the structure
within which this vocabulary occurs; it also
calls for thorough study and- careful
preparation. There is strong emphasis on
. practice with a great number of exercises to
develop the student’s’ command of the
language. The essays in -this book are the
work of well:known American authors and
“'the tliemes range from the hum6ious to the
philosophical to the factual. The éxercises
following each ssay provide for frequent
recurrence of vocabulary items to expedite”
the permanent addition of the items to the
student’s total active and passive
vocabulary. The fifteen units of the book
provide ample material for one semester,

Api Hemi

3. Material needed .for one selection
only.
The reading may be accompanied by a
tape recorded lesson of the material-or.by
the teacher: The-teacher.may-want .to.read

- aloudiso-that the stiidents do"fiot réinforce-

incorrect -sounds in -their:silent”spéech and
so they will comprehend words which they -
have heard spoken but-have riot seen. -

-As teachers, we need to understand
certain things about reading: .

1. The ability to read will increase .
much faster than the ability of expression.
(True in relationship of ['stening
comprehension and’speaking; also.)

2. Children vary. in their levels- of
maturity and growth; this affects the ability
to learn.

3. The desire to learn to read depends
on the interest the student has in the
content of the reading material. The
.teacher should be careful to select material
of interest to the students and which will
benefit them in learning new vocabulary,
pattemns, etc. .

Teachers need not postpone reading until

complete mastery of the language has been
achieved. They may teach the reading of a
pattern immediately after it has been
mastered orally, thus starting reading
comprehension with the first lessons.
The mgjor job of the teacher is to provide
experiences in the second language before
beginning intensive reading in- that
language. A.second language teacher may
have to substitute realistic situations for
real life experiences and limit the selection
of experiences to basic matters. If
motivated properly, the students will-try to
read new material,

-
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Language Requires TESL Methods...

-(Cont. fromp. 4)

schools lack of teachers trained-to work in
this way -meant a continued persistence of

_ old methods. The great advantage of this

“Direct Method” was-that it substituted for-
tex: book grammar real’ language contact
and .the- use-of -the- language in-spéech.and
writing  superseded “translation -and
dlctatlon~ Students began to *think’ in
the -new language without trarislating each
word: ‘Provided-that high motivation-could
be maintained this method- was very
effective Partwularly when. visits to the
country of origin could be arranged.

Linguist Needs Grew

After World War Two there was a

wing need - in America for trained
linguists .to assist occupying forces in many
parts of the woild. This led to the
development of new courses for the
effective dnd speedy leamlrg of languages
for the training of service personnel. Need
provided high motivation. The course-was
intensive and there was no competition
during the learning period from any other
courses of instruction. Native language
speakers were employed as informants and
the success of the scheme roused interest in
educators in general.

Several years passed before Leonard
Bloomfield’s theory as it was developed in
the Army Language Schools, The Language
Training Mission, and The Peace Corps
Training School was applied in the normal
school classroom situation. The basis -of
Bloomfield’s learning - mod¢l is that the
command of language is a matter of
practice until new habits..of speech are
formed. He stresses “‘memorization” rather
than *utilisation”; and "developed practice
dialogues using basic sentences in varied
combinations to ensure an automatic
response to a given “clue”. -

This “audlo-lmgual" method also uses
““pattern practice” which is manipulation of
sentences to bring out the grammatical
structure of the lmguage This is intended
to simulate the natural way in which a child
'samns the structure of his native language
,nd in this phase as well as in the

““mimicry-memorization’ - process
over-learning has to také place for- the
establishing of firm habits. Lado guotes

the teaching of a second language. Inthe

Bloomfield as saying “The command of a
language is a matter of
practice ... language learnmg is
over‘learmng, anything else js bf no use”. .

-Léarning ‘in " the- way described is a - -
non-intellectual, mechamcal activity -in
which responses. are- gcared -to certain
stimuli. Drill -through-a-series- of -patterns.
with ‘immediate reinforcement, -through-
correct responses and-practice to the point
of over-leaming “certainly enables a student -
to achleve automatic- response: Such
responise,. however, is non-thoughtful ‘and
new ideas now challenge this- behaviourist
approach.__ °

Critics of Bloomfield state that there is
certainly -not enough”f me to be able to
learn enough patterns to be able to produce
the completeg and original utterances of a
native speaker of a language. Language is -
not just a motor skill and psychologists
agree that repetition plays an insignificant
role in the formation of associat?ons of.the
typé needed to enable a student to be
creative in a new language. Since language is
part of living educationalists have for some
ume been using ‘the “envifonmental” or ~ - -
“situational” approach. This method makes
language meaningful and is used in the
teaching of a native language as well as in "

LAY

Rudolf Steiner Schools languages are taught
in, situations that encourage students to
generallze form intuitions and reason
about their studies. Other educational
organisations are now training teachers for
the use of this sitvational approach and it is
possible to obtain excellent “texts and
work-books for classroom use. All four of
the processes of learning are used
simultaneously in this very effective
method and motivation can be kept very
high as. the situations used are stimulating
and interesting. It is possxble to use this
method in the newest of integrated learning
approaches as well as in the normal
“separate subject” clirriculum.

New Dimension’ Given

There is now a ‘“new dimension” in
language learning as John P. Hughes saysin - -
his book Linguistics and Language Teaching. ‘
Th;s is ‘the development-—off-structural .

- .....’___,l - —




_L',. o

> Page 14
Language Requires....

(Cont. from p. 13)-

understanding.. He quotes Chomsky’s
-description of-linguage-as ‘‘a:finite:set or
‘infinite set of-sentences, -each. finite in
length-and’ each_constructed.from a finite -

sét -of ‘elements”. -Also his concept-of- the.

S - “fundamental task-of, grammiaris “t6 providé

- sentences possible in-thai-language and-to
-one -that could- -not occur” in- that.
language.” Transformational .Granimar isa .

. new tool -for the language -teacher which
can--be used particulaly well with the
“situational” -approach- which encourages
students to be inquisitive about the
language- they learn. It makes possible.an
intelligent investigation of. the lingiistic

.structure of: English, which can be defined.

. . Those definitions, however, can be used

according to the rules-of transfofination in
such a way as to produce an -indefinite
number of arrangemenis to form . an
-unending variety of séntences éach one of
which is correct. This is the newest-tool but
- language is a living subsect and there may be

-other tools emerging for its future growth -

g{l‘d change is unpredictable.
'3 » L
. Needs of Teacher

»

Whatever methods' are_ employed and
, whatever tools are used there are two other
elements in>any language teaching program
which must be considered=the_pupils and
the teachers. Students learn for a variety of
reasons, but, unless they are living in a
country where a second language has to be
adopted for trade or communication
purposes, or unless they are adult and
learning a langiage for.a specific need,
.motivation for learning has-to be artificially
stimulated and maintained. The specific
needs of the students must be recognized
and the teachers must be trained so that
they can make the most effective use of

whatever methods they may employ.

Concept Vital

The trained teacher ndeds general
professional expertise as well as- the
special knowledge peculiar to  language

- teaching. This latter may-vary according to
where the teacher is to work. For éxample

a--description- that-will: apply -to -all' the~ _

in: the Berlitz -Language Instifiite a teacher
needs only to-be proficient in the language
to. be taught and has no great need to know
. uch _about methods other- than the
“Direct- Method”. Othérs, however, need to
be- aware of: the advantages and
disadvantages-of-the various methods; need’
to be.knowledgable about.inodern-téaching
‘tools; :Know. ﬁé‘ sresources- availablé; be
aware-of ‘the-special. needs. of their pupils.
They must-have the linguistic background
that will-enable -them. to understand-what
language is and.maintain theirawareness of
significant developments. Teachers need -
also to be- familiar with. new methods of
assessment’ designed to test the mastery, of
units and -patterns that are different’ from
the student’s. native language and whiéh
constitute the learning: problems. In order
that they may appreciate and teach to
mitigate- thése differefices they-must have
somiei knowledge -of the student’s native
langhage. Above all they must :be aware
that their task is to help their students to
understand- and be .understood in a
different language by enabling them to use
the structural units of that language in valid
situations. -~ ’

Dr. King...(cont.) (Cont. from p. 3)
educators and "administrators have been
pulling fences down all over the world
without carefully considering the
implications. Then, changing his language
register and tone, he said, “The bulls are
loose.” Making the.motion-of opening and
closing an umbrélla in the face of a charging
bull, Dr. King, in a loud and ‘excited voice,
shouted, “‘Quick, géntlemen, your
umbfellas. Defend yourselves.”

) ‘Robert Tippetts did his
graduate work at Brigham Young
University and is presently
Director of Freshman English at .
Church College of Hawaii:

During the week, many of us learned the
truth of Quintilian’s- words as quotéd by
Dr. King in his Commissioner’s Lecture,

- “Speak that I may see thee.” His sincerity
of purpose-was clear in the words hg spoke;
the teaching of English on this campus will
go forward with new
confidence-and wisdom-arid with a wider
base as a result. .

-
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A H Mardwardt To Teach
- 2 Summer Clcsses af U @f H

Albert H. Malckwardt Paton-

Foundatron Professor of. Ancnent ‘and
"Modern. ‘Litérature Spec1ahst~m fEnghsh
Language and Literature and- ‘Linguistics of*
Princeton- Umversrty ‘Will - be: - Visiting
-professor ‘in-. the- Department of = Enghsh
University.-of -Hawaii,

-Dri Marckwardt, author and -editor- 6f
over 150 pubhcatrons .including
Introduction .to the English Language,
American English, and- Linguistics -and the
Teaching of English; was the director of the
‘English Language Institute at the. Umversrty
of Michigan-and the- Umvers1ty of México,
held Fuilbright lectureship in Austria; served
on the U. S. Education Commrssron in

Japan, and -was State Departmént
‘Consultant on Teachmg English in
- Columbia, Peru Panama Italy, Eastern
Europe,and India.

-English 403 {3)

.AMERICAN ENGLISH
The course-begins with a oonsrderatlon of the

differences’ in vocabulary between- British and
American English and an examination of the
historical and cultural factors and linguistic
processes responslble for these diffgrences.
Among the ‘latter are borrowing from other

Ianguages, changes in meaning, compoundmg, <

word: «derivation, clipping, functional change, back
formation, etc. leferences in vocabulary among
the various dialects of American English are dealt
with in a similar manner. Differences in.
pronunciation between American and. British
English are taken up next, with attention to
dlfferences in stress and mtonatlon pattern as well
as the qualvty and distribution of the individual
sounds. These, t60, are dealt with -in terms of
hlstonul background, and again the regional
dlfferences in American pronunciation are dealt
with in some detail,

Differences in grammatical form are considered
in the light of their development in the various
social dialects of American English. There is next
.8 treatment of syntactical differences between
British and Amencan English, followed by an
account of spelling differences in the two forms
of the language. The career of Noah Webster is the
focus of a study of American drctronanes. The *
‘course concludes with an examination of British
attrtudes toward the English language in Amenca
“and American attitudes toward British English.

»

- Dr. A: H. Marckwardt
Professor-Marckwardt is a past president-of
the Linguistic Institute, and the National
Council -of Teachers of English. Other
government sérvices include U.S,
Infoimation Agency; U.S. Office of
Education, and- National Advisory
Committee for Exchange of Teachefs.

Professor. Marckwardt is presently on the '

board of directors of the Center for
Applied Linguistics in Washington, D.C. A
member of Phi Beta Kana is a recipient of
the Distinguished Faculty Service Award at
the -University of, Michiran and the David
A. Russell Award for I stinguished
Research in the Téaching of English,
National Council of Teachers of English.
English 745
LINGUISTICS AND LITERATURE

The purpose of the seminar will be to explore

and exemplify certain applications of linguistics

- to the study of literature. Topics to be considered

will include the relationship between sound and
sense, metrics, the portrayal of dialect and'of the
spoken language through the medium of writing,
the employment  of grammatrcal devices to
indicate various types , of social and ., personal
relationships, the- uses Jof deviations’ from the

syntactic norms of Standard English, problems of
translatron and approaches to the analysis of

style. Each student will be asked to make one or
“more oral reports and to write’ 8 term paper
consisting of a close analysls of a short work by a
major writer, in which a linguistic approach is
employed.

e
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Construcnng Sentences by Earl Rand Holt, Rmehart -and-Winston:1969- 197 pp. $3.10. -

.

112 seni-programined: transformatxon drills
for intermediaté-and’ advanced ESL-adult
students and:honstandard’ dialect speakers: *
Students fifst’ produce compound~ and
conjoinéd séntences, -then -move: ‘on" to

complex-and embedded sentenicés- Factnga'

-constructions aré -next, including
nommahzatxon and- adjectivals. -There

are” exercises in- subjunctxves, comparatives,,

passxves, using adjectives ‘as verbs and verbs

~

-

of mental -and’ psychologlcal states..

Examples are given -for:each-eXercise. and-

cofrect - responses are -also. -printéd “below

-éach. line- (semx-programmed formiat) “this

could'be an: disadvantage for-some students,
Most: of ‘the -constructions are excellent
with very few- transformatxons that seem

forced or artificial,

%

Alice C, Pack

Constructing Dialogues Earl Rand Holt, Rinehart -and Winston 1969 158 pp. $3.10:

A series of 86 different

semi-programmed  eXercises in English

transformations for beginning .through
intefmediate ESL student .or levels -for
non-standard: dialect speakers.. Adult level
Emphasis is on proper pronoun and verb
tense wusage. Practice is given .in
substitution, deletion, expansion, and

permutation as students either produce the

]

second and third _responses in a dialogue or
write . the complete dialogue from given
cues. Students receive 1mmedlate
‘reinforcement ds correct _responses- are
_-printed under each line. (This could bé a
* disadvantage to lazy, students) An appendix
" of English verb. classes and megufar verb
forms is included: -

Alice C. Pack
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