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) Pragmalinguistics, combining knowledge of linguistics

-and civilization,; is a field under develorment within the realm of .
applied linguistics. It is concerned with the pragmatism Jf speech
acts, which calls for knowled@e -of the relation’ between one

" linguistic elemeiit. and the perscns prcducing, using, and receiving it
during the communicative situation. Pragmalinguistics attemgts to
develor a systematic inventorv of all that belongs to communicative
competence. Ccmmunicative’corpetence includes not only grammar. but
also the way cf.living—and the view of life specific to the competent

- -speaker, since he needs thew to make use cf his ability to perform

" Speech acts. Foreign language instruction should include these
dimensions, as well as instruction in casual speech and fast sgeech

¢ rules in second language learning, since the highly conventional
style taught by high scrJol teachers is inappropriate for the
-majority cf ccnversatio.s the student will have. (Author/vM)
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This second symposium held in Saalbech b

N \

v the Council of

-~

Europe is not - as the first was - concerned with iinguistics. °

Nevertheiess the organisers of "this svmposiunm deemed it necessary’ -

to establish a connectirg link between the first highly successful

=

sympesium and the second oine.
I shall talk about the relationship between linguistics -
rud the civilisaetion and relic (C-E) lessonc from the linzuistic
point of viev:s Ladies and gentlemen, let me tell you that ny
. . . R . - . . /-
. way of treating .the subject is a partial one, so to Say the

#linguistic pcint of view whick is necessarily onesided.. ) s

-
PR P

. I shall maintain two main theses:

(1) In foreign language teaching a neat distinction between
larguege teaching as such and C-R teaching is unnecessary and
useless- o2 ’ .-

o - - L - ) 1
’ -~ - (2) Modern linguistics hes developed a separate branch,
- . - pragmalirguistics, which can combine lipguistics and C-R if being furtk

further developed witnin the field of upplied linguistics:®

Thirdiy I shall treat an important bdbut very riuch »
. P neglected specral ficld in this context, on which part of my -
scientific activities are concentrated; fast cpeech rules. The )
main issue of discussion in all this %11l be to apply the new fields

S

‘of research of general linguistics to foreign language .eaching. °

<

}

. First I would-like to define "pragmalinguistics". -
Pragmalinguistics, a fairly recent’ field of research is
- / i
concerned with the pragmetism of speech acts. Pragmetism.is the

relation between one linguistic clement and the persons producing,

using, and receiving it during the communic¢ative situation. The

" Lanni] -
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Szalbach II (cont'd).
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- - English linguist John Firth:dést1ngulsh:d betwe=zn three meanings

. 3y

" " > : : ",
of the term con.ex§ of situation : R

~

l. relation to human experience

<

7 .- o~

2. setting (situation and speech)
Cg N ‘ )

— . —o

3. purpose and cocpe . .

o _ Esﬁecialfy the firsﬁ'point shows clearly the relstiorn between’

- pragmatism and C-R courses. However, the pragmatism of setting

hd Y
~

contains much more. Dieter Wunderlich mentions the folloﬁing

-_— . b - N 4 e >

- » -

elements: R : -

—— ?

.

— . 1. Characterisvics of the transmitter of a message.

— :
2. . Characertistics of ‘the .receiver of message:
. ’ 4 - .

Y 5
[

Both points arc relevant for C-R courses when the intention is to .
« ‘ make pupils familiar with the characteristics of representatives’

of different ﬁations.

—

ol / *
&

7

)

\_a:‘-d . R . M ! ’ B
3. 7 The lapse of time necessary for transmitting the méssage
N , L

=

~

| , b Place of transmission: this point is particuilarly

~-

- N ) L ’ ! - L . -
important for C-R courses.in the context of pragmalinguistics.

P,
[

P LS
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“

5. Preliminary knowledge and ability to receive and to transmit

(&) ' e
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Saalbach II {(cont'd) h . —~

-

This §s a-sigbiél item. vhere -to my knowledge the C-R has failed.

~
> - B .

.+ In the French courses the.xusprian high school stu@ént iearns

something about French chlture, history ge&éraphy, and institutions,

9. - DR ~ 34

He shall acquire thé~necessary basic knowledge of the foreign country

. )

and the féreign people. He gets:to'knpvpbésic elements of .what
. R B . . i ] i .
- a Frenchman knows of France. Infggn;gﬁ; the Austriean pupil hardly

'léafns anything of what 4, Frenchman knows apout Austria., ,Ih - ’,“

order to -ensure successful communication, it is necessary that o .

*

. ~ . . /
speaker A is fully aware "what his conversation partner knows of himself
T wvhat speaker B is expécting from him (what the others thjnk“aﬁout P -

hfﬁse;f). An;Au%trian high school .or university studé;t'ought

o

> ,

- to learn in the French C-R coursé what-a Frenchman usually knows. -
s R - - ’ * -
Tl - about Austria, what he expects of an Austrian. It is also useful ' - C o

> - B ‘"
3 ’

to know something ahout -<(-ui the prevailing misunderstandings and e

prejudices. 3Successful communication reugires sll interilocutors to, .

ger— " . "

know sogething about tne partners‘ knowledge abtout -zach other. ) ' ,

In c6n§equence the lessons in C-R.shqﬁld partly be contrastive: the -

£

: supposed._capabilities of the communication partiers are also
-t T ’ ' . U - : .

‘important: usuclly an American does expegt less o%,a fofeignen”yho__“

> -
. . .

spgaké English than 'a Frenchman does of ". Frenchspeaking fd}eigner.

So far we havd mentioned the'fiéq characteristics of

pragmatism ~ transmitter, receiver, time and place of’ ) : .
coﬁmuniéation, preliminary knowledge and capgbiliéy of the

communication partners.,

J ¢ . v d

In addition to this the following points are worth menticning.

. . The relations between the social conditions of the transmitter and
p ‘ . - - N ' . . .
-that of the receiver of message. The sociological problems of . ° ; .

P T

3 N -

! SO ~ pragmalinguistics will ‘be given special consideration later on. .

~

At this moment I should like to talk aﬁqpt,a~second\probled of the ' .

’
Y — e ’. ‘ —
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commun1cat1ve sxtuatlon vhere to mz knowledpe the C- lessons b

are 1nsuff1c1€nt. What are the socialireldﬂions like befweén a

- I .

LI TS g

foreigner, for instance a, student of lagfuages ‘in a fore;gm

country and a-native speaber he is meeting there for-the sake of

- s . :. _
commun1cat1ve 1nteract;on. Cf what social prestige does

s
&
»

e traveller of country X in'co"ntrv Y“dispose of ? “Thc C R

lessonanparently lays too much stress on the FuLposltlon that in

the target country, Eng land for. lnstance, tbere are onl~ Englishmen

- I

wh1ch means that. only the soccial relat;ons “and communicative

- »

1nteract;ons hetween Engllshmen,aré to be treated. -~At the best, -

[

. . - - 3

relations and interactions between Englishmen and AmerFicans are
.’ BT - . ’ N <
treated in order to contrast the characLeristics of the twvo

N - - > . ) s

Anglo- Saxon nations and to polnt out the differences befleen

s

Brltlsh.and Amerlcan qullsh.- If an Austrlan h'gh school student

is to successfully handle the;speech 31*uét1on~Ln’Eng1and he has

¢ ~

to be 1nformed also of soclal relatlons between fvrelgners and
< ° “ a% ' v
- N - M - N - - : ’ -
native speakers. Thls requires agaln contrastive lessons in C-E.
T. The speaker's and the réceiver's intentions: are essential
elements nf the speech situation. Theso elements of ﬁragmatism

N

sbould appear‘ln two ways, in forelgn language tPachlng. First
- . —.(“”

the pupil must know how to. express certaln commu.ioatlve'

1nteractlons in the fo elgn language. Too offen the tedching of

ot
¢ ' . - - R4 f,:-f”

forelgn langu&ges seems to be concentrated on the followlng !

“ >
»

problem: "If you say XY in your mother tongue, how can you express

’

1t 1notne forelgn langtage”" In my oplnlon thetpragmatlcal problem

is of equal 1mportance. T ’ A - : P

K
e\ T oe— oL

~ . e . I

. . - v

' ’ - ’ - - . - ° ’ - - o‘
'Wantlng to :do, or .to achleve, or to express something -in a
~ o . . . / e ’

—

v

J P R SO, S i

-

given sitvuavion, wnat is one supposea To ,do, or say as a 1ore1gner Ln,

"

‘f~




o . - ' o ol

. Saalbach II fgont'd)

a
a-

~say England?" The othor problem when ond is abroad is guessipg the
cee L. R Ty R
. . . ., 7
. . . native interlocutor!s intention. How shéuld one get to know
. , : . :
P . i . , . B - . . .
without being telepathic? This reveals at once .a crucial lack in

. reseafch,and=tgaghing.~‘We know much too little about the typical
’ noh-verbal behaviour of the different language communities. Or

[y 4 . -
B «

father,-thére are of course myths and'prejudices about the mimicry

and about the characteriftic gestvres of "other nations, for

e .
- B

instance the humber of movements performed during speech by.an'

- ° N
4 — . 2

| A . Italian or an-Englishman, the body movementis a person.useés to say

” 7.

. . "ye's" ‘and."no .But the-scientific investigation into non-verbal

<7 ¢ “

"

. . ‘co@huniéhtion has not gong very far.yet. The following important
: ) 3 - . . —TT——— ~

prohlem —Ithgt of pragmatisﬁ:"affords a slightly more optimistic
view, = ' - - L ) -

°8.  How are certain speech intentions expressed in a certain

'}gnguagg? We may pall to mind the 0ld Theory of;Functionsamu
. ‘ T T = ‘ T _ . -
J‘ established by ithe Viennese linguo-psychologist Bithler: communication,

.
’ 7

_information, resppnse release; .Recent-Egagmalinguistic& has followed
13 4 ’ ’ “ .

, . P otther ‘theories to be sure, especially those of the English . .

o i *
.

philosopher J. Austin, The concept 6fl}llocutionary force is'of

PE

1 inportance."Illoction is not what a person says but what

[

speci

.

he implies when he'speaks. If, for example, a husband comes home

.. ’ !&nd says to his wife ?I'm“hungry" the sentence he has. uttered and -

0

: its illocutionary function are.not are not identical, For the

hungry husband does-not want, so much to inform~h%s wife about the

i

condition,of his stomach as to implicitly call upon her to prepare
. . c ., \
; ' : 'something for him to eat. " ° : . ‘

Thgs the-illpocutidnary function of "I'm hungry" according to
G - »

E]KU: . ' Biihler is not an information but a'response releaser. So




Saalbach II, (cont'd) - T 1

.

ppaéﬂalinguisis have tried to find_theAunivensaISwﬁf illocutionary

’ : ‘. ‘ £ .- . -
force expressions. Yet for foreign-language teachling the investi-

) éétionlinto speech-specific ways of exuyression would be equally—
. PR '

important. . . ‘ L. oo I

In consideration of C-R however, another of Austin's

N <

3

categoriesaﬁhich has bzen neglected,, is 51gn1f1ca t, too, hamel&n - “
] N ;

that of perlgguti@gpry,ﬁd#ee. This is to designate the strsight-

4 - PR . ® B
\ - « .

forwardness and successfulness of a certain expression in relation

-to the speech .aim. = Let.us take up once more the exsmple of ‘the Ca

. . o 3 ’

AN " ° . .
hungry husbaid coming h®me: What should he say to make his wife--
prepare ‘Something for him to eat as quickly #&hd as safely as ’ P

possibleé? 1In this'regard, the expressions may well var& from

e

fhnguage to language.. And C-R lessons ought toppoint\out the

differences in habits and. conventions betwecn the target language
and the mother “latiguage.

| ‘ R
/

— , Vs

B

Politeness is a pgfticulérly important aspecfc fn German

* " as well ‘as in many other languages there is a.difference- between
"missen™ (E. "must") and "diirfen" (E. "may"). "Miissen" ‘expresses

. constraint and thus i less polite than "diiufen". Yet at a party,

the situstion is quite different. When the host tells a guest

"you must have a piece othhis ~ake" she is politer than if she said
ey - P
“&ou may have a plece of this cake" In the latteg case, she

-

N glVes the-lmpres51on of condeScendance, treatlng her guest more -or

less like some subordlnate or dependent person; be51des, the host'
]

behaviour in the situation presupposes that she considers

~ " -

/her csake very good one and thus she openly v01~es thet sort of self-

H apprec1at10n vhich agaln is impolite; and finally she presupposes

kY

that the guest is longing for the cake, to be eager to teke a picce

wo—

ooy d

VD o
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Saelhach'IT (coht'd) -, S - ;.

- in doing so, she regards the guest as Dbeing impeliteq vhich is

an imputation in itself. This simple situation wvhich ‘Robin Lakoff

3? oL . has discussed reveals al:ekdydhow;intricately the speech behavicur

is. embedded -in a pragmatic net of rules for politeness (code of:
. o . ) . - a3

poiiteness). The senﬁ:nces "You must take a piece of this cake"

-
£ —

‘ s und you may take a/p*ece of this cake" have quite different.

- ¥alue in respect‘af’politeness when it is & mother fhat ~ ..

~ 3
<

says, them to her-chfld; In that case the sentence using

. "dtirfen" is more-appronrlate, for the_ehlld depends:on the mother

and is conolderedw%o be voraclous. gf.the mother 'says fYou must .

B ' - take ,.." she‘imposé% d disagree’able constraint upon the child,

i . e - ) N s -

who bbviouslm does not want to eat any cake, either “because le
! : ’(VI/ -~ -

v does not’ llke the +aste or because he has already had enough.

3

So here you see something extremely typical of pragmatism: even

B
T~ °

- mlnor changes in speech situation may attrlbute a highly dlfferent

~
i

- ’ value to one and the same sentence.
B

2

In this f1e1d the dlfferences between varlous European languages
ﬁ- \ N
w111 not be very strong ones; there will be a° d1fference maybe as:

¢” 1. tothe decision whether to accept the offerea caﬁe, or to accept

it et once, or to politely decline first, waltﬂng for another offer_

. b
. 4o L,
. T '15 I"""’r-

to keep up appearances~ mayve there w114 be a dyﬂference"wreawgﬁrto

the ‘(question) vhich reveals whether an offer or.a polite_ '

2 o
B

request is meant se}iousl} at all (eg. Portuguese). This, for

©

éxamplé ie the'f%rst probiem that demandstgg:operation between
iénghage training as such and &-R. Or éhink of the cerregg_use.of
~"du" - and "Sie" and of'their respegg've equivalentsain.the Euﬁopeeh
leﬁéuages,‘vhese use Q@téﬁ‘VE?ié? fro lenguage to ianéuege and.

- ~

vhich also varies according to the ﬁga matical and sociological.

4

]

. context within one language. Pragmalinguistics provides the only

‘

possibility of combining linguistics and C‘f in such a case. Feor’
) . ‘ .

A ~
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For pragamalinguistics attempts'at-a»systematical.inventory of all

-~ PN " A
&

- " that belongs td<éommunicative’competénce.3 This is the very point

N ) :——- * . )‘ - » - ’ *
coT .- ..to make: Such communicdative competence is much .more~than mere

—. .__ linguistic cémpetence.’ It comprises not “only the grammar but -also thé
g ) O . : ‘
vay of living and ~ievw of 1ife specific to the competent speaker,
v ) Lo ) - ‘ — V-o“\ .. ‘ ‘
inasmuch as He needs thiém ’to make use of his abi1lity to perform _ g

el .- - -

épeech'acts. In other words foreigimlanguage tcaching foundcd on a

- - —

.
o T T ry B
b > IR Y oS ,/

theory of pxagamlingu istics-cannot do withous tne C—h knowledge o .
s basic t6 speech communlcatlon bblng conveyed._ What do these - | ° _'
. _ g - - ‘ \ -
- . . . conqlderat10n° ‘mean for-the status ¢f C-R in the tralnlnp nf % . .

o ’

. future teadﬁgrs, end universify and high scho¢l~stuaent§? -

e -
. ¥
n - - T oLw -~ - .
. - . E

Formerly, C-R was used.as one linguistic basis of language * g

training malnly.unden,the two followlng aspects: (1) that of so-

called "Vdlker, psychologte (ethnologlcal psychology) whlch,

however, has not acqulred any otner than very subJectlvc and ] :

unstable ones; (2)-,§hat of the."Wort - and Sachen (Words and L

- >

Tningg"); the. latter trled to explain . ¢ etymological connections
~ - - : . : .

s

bétween words by relating them to the realm of .things. I shall-
not of‘ccurse, enlasge upon the.applicability of enéymologies io0

foreign language teaching. In my opinion, etymolcgies are useful

€. .

and may stimulate the studen,, although tney do not play a '
! central ﬁarf. o

- ‘ / o -

C-R, however, shbuld occupy a place in the centre. In the .

- e tralnlng of foreign language teachers 1n Austria for example it

>

%hould be palced at-one level wlth linguisties and Iiterature.

»
- - —o~'——~‘a
f

, ’ ] . | . . . . _ -




.~ wheun a class behaves badly, a chapterqon the

o

Should it also become a sepa;ate subject at-sclool? I do not think

so. Gonsidering the small number-of lessons I think igﬁis

unfeas~blé to branch off from foreign lanpguage lessons in order

to extend the history or gedgraph& lessons ™" Such ; tendancy is
"1difffpul§ tqtavoid, thouéh, if, as happens, gupiis are'rdqhiggd
to read a bvook on US giétory:_C-B lessons should not bq\£isﬁar&
lessors where Eﬁglish is spoken. Yetva miniéf;r}al decrg§:fﬁ‘ =. N

) L] ( . ) . “

Bavaria segms to -follow. just this tfenﬁ,_requiring ﬁhé:ﬁistéry,gnd

3

teacher.  Accordingly’

[3]

»

)

for larguege lescons be -put "in the ‘chargé cf one

the Austrian "Matura" (school-leaving examinatiion} coumprises a- .
£ g 19! pY

separate question on C-R. What nonsenfical dctions .G-R ma'y

% . - . < ‘
) :. u . L. . s / R : Cow
perform when 1t grows toé--independent 1is l1llustiated by a practicc .
we find at some schools- teaching C-R as a sort of punishment; -

>

° e, : .
$nglish medieval

kings is dictated to be‘written down in the C-R hook! It is

-

extremely questionable whether such a procedurc makes ' .

K

language teaching and learning very interesting. Nor do-I think

English text books make muéh sense when they feature sepﬁrate »
chapte%s enumerating chafsctéristics of various regions of '~

Great Britain., } ,

- - . -~
” -
:
.

<y

.To my mind the importance‘of C-R in the teaching of foreign

-

. __languages is in providing a foundation for the ,linguistic and

communicative competence.  For as we have just Seén in discussing
. L3 - 2

pragmatism, comtiunicative competence requires a knowledge of basic

C-R facts. Therefore C-RgﬁustAbeta function of the language;

v
- ©
o
- ~

- Thus C-R lessons ought-to be specifically attuned to the




-~ - .2
il . 2"’ :

competence aimed at by’'a studgnt; It for examnle'P.student‘o? " . {

» & .
’phy51cs vants to 1earn Just as much Ra°51an as he _needs; to be

.~ ——h

able to read Russxan books on phyrlcg C-R m9y be practically eltogetihe

disregarded. High school trles to work toward:c-two kinds of .

o—

communicative competenve: ' . ' -

(1) the student will %Ye able to listen to, unde“stand and .

» ¢ actxvely transliate vrltten and spoken texts. h )
'(é) He, v1ll be able to adequately maPe hlmvelg vnderstoodqin R
o .real espeech siguations.- . 1
et . f, o -
| P.om tnls f;llovs, I thinc that o-R~ought to farm part of the T

- «*

'acqulsltlon ot these two klnds of competence. The hlstory and

U . b
-

seography”lesscns about thc target countr.es eiready provide .
a a survey of their history and geography. You may_add]sociology,
. o . ‘ ; : ! .
°history; of art; etc. . The isnguage 1e$sons shodld increase
A -

receptlve competence by means of texts ‘that- provide. relevant

<

s S

llngulstlc as vell as factual knowledge. The same is- trae oi

,translatlng, copying from radio, tape or recorus and watchlng fi lms : ..
2 -
‘or television. - i a'a
. ’ Le
" e‘v : , - - N P . o
< . . ) ) . .

= - ‘ N -

As far as I knov, there has been little attempt at foundlng

- » . ~

the C-R lessons on real tepeech 51tuatxons. For ‘Successful -
1nteraut1ons~to be guaranteed in such situations the student must

be familiar w1th ba51c“Tacts agbout the way of ‘1v1nr and thlnklng

A - RS

of uhe target country.zBBut hov to .teach them systematically is

the problem. Up until now this has depended largely.on kow Iong

€

the teacher h1m°elf has llved in the target country and on his

.

ability to’ integrate hls-lmpre551ons and experlences into the . -

RN - 4

lesson and convey them to the students. But how does one render ke

such tecnniques odjective and put them into .aciion? - Bue . has




- -

v

-~
“

FRIC

Aruitoxt provided by Eic:

" premis: for all.communicative competence. Nobody ﬁill question what
. ) S T ,

‘the pipils have dialogues -with each other in the actual classroom

- .
s B
s > . .

) . . -"il.—:’ R 7. ‘ 3 _,; ;

2
]

insist here tha. it is uaually -less inﬂortqnt for the " i T

k ~

students to .iacrease theirAcompctence in real Sﬂccch 31"at10ns,

to know about lofty cultural achievements of the target country thnn I

~.
to be famxlzar vith trivialities and> generall ies of the life there.’ “ .\

»
4
- . -
< . . .

In Austria for instance this demand so far seems to co
‘ gran _
have beei. taken into considéraéiOntw'teiching British weights and °., y,
VO :

‘measures in extenso. As the use of the metr1c system un Britein .
~ 2 ~ o -

becomes morc extens;v% thxs oasstxme which sonme tcachers kave is.
7y . e

destzned to dzsappear. What' is going.to\ﬁéplaﬂe it and si- 1lar

. -
- .- [y .

onés?

”

.. . i
‘ i T r o~ - I
It could bﬂ ‘one of- the most fruxtful tasks~of tbi< s“mvﬂsxum

- . s

L 4

to dzscuss the problem of how to teach the tr1v1al habzts and vays

]

ot thinking of the _target country because this is, in fact, the -

L}

& -high aim it is to give young penple an insight intn the culture
—E N -

of the target councry. hhat is the use of showlhg them the most

o [

A
-

beautif&l ﬁhotoé and-elides- of the Loire cast’es if he«cannot maﬁn

hxmself understood vhen arriving at the raxlvay statxon in Pazzs.

R .
v« .
—I « ¢« = .
14 .
. N . B , .

] - -

One method of teaching culturezaﬁafoiviiisat§0nois to make’

-

3

sitg@tions. fThis, hovever; seems ‘only to be suécessfuliy-inétituged
. °, - - !

in’ the 2nd and 3rd. forms and, unfortuhately it has not been

applied to the 5th to 8th forms, vhose pupils are the approorlate age

for dxscussxon, culture and cxvxlxsatxon.‘ It would, therefore,

/‘ )

be de51rab1e to exerc1se the method with thmse age groups.

AL .
- , A

”
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= tht has heen. sazﬂ 50 fa., corresponds with Prof —~Sttirzd s-ndea

. thst cul ure and czv*l:sat;oﬂ ought not to be taught to etudents _
< ‘ -~
of modarn l&nguages by historians, geographers, and soc1ologi:ts : :

N

b bugpby phzla»cg;stq or linguists, unfortunctely there, are not

,enough pr%% alingu*sts yet, It is my Oplnlon that the trairing of

pragma;iaguists would Le the first and importsant step fo -take the

oo ¢ L X i
d%recyioy of an efféctive teaching af civilisation courses.

~
. .o f 3 I . ”

V. . s - . - . ~
~ £

o Finnlly, I woidd like to talk about the=fizld of research

4

-

© vhick 1 nm engeged _in ab present ard whieb has a _connectior with

W

,'ﬁhéjio ig»uﬁder considetation. It is that,part of phllology that

is‘ca ~erﬁed wzth oasu*l Speech and fast <peech rules. This field has ‘.

* retned - PR T

. been uotally neglected by high school teachers who"have alvays

;e'conteﬁ -‘ﬁemnel"c“ with comnunzcat1ng the standard version and

’ .

the f&r ol vay% of exnre551on of any modern language. Tlhus, a,

3

zcachcr-o Cermen will tell his pupils to” pronounce™ "Hast Du" as -
fhast du, not ménﬁjqbing the "allegro forms" of /hasts/ or [/ hast7/

‘Similerly. a %esi4her of French will teach-the standard pronunciation,

.
oI

jc ne sn:zs"‘m.s“, a3d not’ /‘EF&/ or /}‘PQ/. The silent'e’

- which the ?renoh Langﬂhge Instltutes insist on, has almost d1sappeared

- te

lw ever;uuv pronunczatzon.‘nObody will care for teaching his students

that pendent" and “gendarme"-are pronounce& [Pa'na/, and

s - <

< Ao . (o) -
) /za na:gm g/ in casuil srcech. it is the same with English where slang

pronuncaaion is ®¢cnsciously avordea oy teachers; they will,

-

rather

.. defiénd an over-distinet pronunciation that allow the use of fast
N o . . ; 9 > L - ’
speech rules (ef. '“hat do You want?" pronounced as /wat d'wan{t)]. g

;o o aid
L . " ' . . ~

- -
T

-~

E)
-

‘J' 1t is-the pur.lts fete to grow up with a highly formal
- conventional é&y;glwhich is inappropriate for the majorit& of the

3

-, 2 B R .
LAl *
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con?ersatione he w¥11 get engaged in, The result is that he either

gets frustratcd\vhen berng talked to 1nformally bj\‘\\native

——-

-~ ) speaker" or he has d1ff1cult1es in understanding him ‘and answerinp

- ot T i ta

in the same spyle. It-.3s however, true that foreigners abroad are
not necessarily alwa'< addressed in an 1nforma1 way., Our socio-
linguistic 1nvest1gatrons at the Univer51ty of Viénna have shown

that a familiarity.of the partners does definitelz catalyse

. the process of théir adopiing a nonchalant ' 'allagro style -

s\

> -
- - -

-

- . 2

- ~

- - Since modern language teachers have such e contempt fovr the uce

.- "

of fast speech rules, they tend to OVerstress slow~- mov1ng,.
dignified, and formal types of e yle, such as recitation, over-

2
o

exact articulation.in reading etic. Even if pupils eccasidqally get

< -

acquainted .with flowing and infokmal style, they &re never taught

it systematically at secondary school. It.would indeed be desirable

.

‘fcr the whole field of linguisties to abandon tais contemptuous

attitqdeifowards conversational style.

~ . -

- . - . . ~ - - . Fatindlit
"There is a connection between all these remarks and the teachinec
. -

” -~ B -

of civilisation. American philologists have provided evidence

ihat the choice of styie in conversatios is mainly dependent on

—— . c

the actual situation of the speskers. In my investigations of the

<

"Viennese dialect I have found out 1¢ diff%rent styles which

- - 5 . .
¢ z

-range from.thé extremely slow sad artificial to the quiEkly-

-

" flowing, natural style. It all depends on the degree of familiarity

Y

of the partners, whether they belong to the primary group ‘or to

a peer group, whether ‘they are social equals, wnhat their attitude

~ -

is towards colloquial style and dialect, whére their conversation
-takes place, etc. All these are matters of research for the field




- 1h -

-~ civilisation. -

A suggestion for che ‘futureresearch and teaching of civilisation

» - _ <+

Qould be to find ort as much as possible about i'hese séciqlinguistic

-. asﬁects in the tar&et country. ' _ ‘ “

< . ) - - - .

On the iemel of high School edueation‘qhe introduction of

- civilisatioh as a newv and sépargte éubject would eﬁtail a éutt}ng 4'

5 S down of ;he language training of the pupils, which would be . 1
2 -,

irreszonsitle. There is siuply not enough time for the feaching of

. "~ a suffigient communicative cimpeterce in the foreign languare,

. Thus, the aim of improving the pupil's understanding of .the targct -

- -+ country must be reachel by way of communicating a civilisation that

is incorporated in the lahguage ani literature part of instruction.

ot

1
! s

. For this—reason! the fileld of culture and civilisation te be
. MR
H

21 2

institutionalised as a separate, subject at university level is teo

- be rejected; its function can on be au.ancillAry one.
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