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ALTERNATIVE APPROACHES TO INSTRUCTION

AND

SCHEDULING OF MIDDLE SCHOOL EMR STUDENTS

I. Purpose

The purpose of this project is to implement team teaching concepts

within a middle school EMR program. Emphasis was placed upon the devel-

opment of the team teaching processes related to curriculum objectives.

An integral part of the program involved the development of the team

teaching process as it relates to planning f6r instruction and the

facilitation of individualized and group instruction. The first year's

operation was primarily a developmental year with an emphasis placed

on "Team" process with outcomes in the areas of team role definitions,

curriculum competencies and behavioral management. During the second

year of the project, further development of-the above goals will be

continued in process development as related to product.

The major evaluation emphasis,was at the process level and this

will continue in the coming Year. The following events, entered

in this report by event numbers, then describe, for the most, process

evaluation rather than product evaluation.
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EVENT I

ORIENTATION TO THE TEAM TEACHING PROJECT



Event I Orientation to the team teaching project

A. Orientation

1. Objectives

a. Present purpose of the project

b. Delineate the scope of the project

c. Specify the individual responsibilities within the project

d. Delineate the lines of communication concerning ordering of

materials and equipment

2. Orientation planning session

The first planning session involved all persons directly concerned

with the project and two consultants. The purpose and scope of

the project were discussed among all concerned. The expected out-

comes of the project were discussed in terms of:

a. ClassrooMenvironment

b. Team teaching

c. Curriculum development

d. Classroom management

e. Data collection

f. Evaluation

Questions concerning responsibilities of individuals and ordering

of equipment and materials were discussed. A tentative schedule.

of workshops were discussed and projected. The first workshop

was agreed upon and was to-be on role definitions and functions

of team.members. At the same time the curriculum consultant was

to visit with the teachers concerning curriculum planning and

objectives.



The present team teaching situation was identified and literature

references were obtained and disseminated to the team mmbers. since

all teachers and aides were working together for the first time and

none had previously functioned in a team teaching situation there

were no early indications of team teaching situations.

The purpose of the first workshop was to identify team leadership

roles and individual capabilities. The team members were also given

the opportunity to visit a team teaching situation which they did.

A discussion"of their visitation was included in the meetings with

the curriculum consultant and in the role definition workshops.

Team members were involved early in the gathering of data in the

following areas:

a. Academics - P.I.A.T. (appendix AY

b. Social competency (appendix B)

c. Self perception of students (appendix C)

d. School and community supportive services (appendix D)

e. School progress report (appendix E)

The collection of orientation data concerned:

a. Collection of data on children and teachers (appendix F)

b. Evaluation of the team teaching situation in process (appendix G)

c. Understanding of the goals of the projects

d. Continual assessment of curriculum and classroom needs - equip-

ment, materials, etc.

1



' A second orientation workshop was needed to re-assess the effects

of the first workshop and also to clarify further the roles and

expectations of team members.

During the second orientation workshop the following areas were

discussed:

a. Curriculum development

b. Planning sessions

c. Team function

d. Scheduling of students

e. Behavior management

f. Relationship of local coordination to the project

g. Use of aides

h. Classroom environment

The second orientation workshop included all team members, the

project director, the county .E.M.R. Consultant, the consultant on

curriculum and the evaluation consultant.

a. Curriculum development was the main topic and workshops. were
determined in terms of their content and time lines.

b. Emphasis was also placed on the better use of planning
sessions. This was tobe further developed during the
curriculum workshops.

c. In relation to curriculum, the schedule of individual students
was emphasized as well.

d. A discussion of the first workshop in classroom management was
discussed and a titre was determined. Workshops in curriculum
and management were held concurrently but not in combination.
The combination of curriculum objectives and behavior manage-
ment was to come later in the school year.



e. A further clarification of the relationship of local coordina-
tion was discussed. That is, relationship of coordinator,
principal, etc.

f. A continued discussion of use of aides was pursued ana a
workshop on team-teaching was planned to occur when curriculum
and management were operational.

g. Classroom environment was discussed during the second orienta-
tion period as well as during the process of development.

Such things as providing for an orderly arrangement of materials,
a place to display the children's work, the development of
interest areas, and grouping of instruction were discussed.
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Event' II

A. Roles - Definition and Function

The aim of the activities in this event was. to. attempt to create

cooperative team teaching roles for the individuals within the group

of teachers and aides. That is, a working definition of team

teaching including team interaction, relationships among team members,

and roles of professionals and paraprofessionals. More specifically

workshops' were conducted to:

1. Establish means of effective team functioning

2. To ascertain facilitative individual roles that each group member

could play in a variety of team teaching situations.

3. To generate various team teaching patterns compatible with each

group members skills and group role.

4. To assess personal characteristics interrelationships, and
Personal growth of team members.

B. Workshop # 1

The group consisted of 3 teachers, 2 aides, EMR Consultant, Curriculum

Consultant and Workshop Coordinator.

The order and type of activities was as follow, :

1. The group was administered a group climate inventory as a Pre-test.

2. An explanation of goals and objectives of the Human Relations
Lab., the description of activities, and how these would lead

to future meetings.

3. Relaxation and non-verbal exercises

4. Verbal Exercises

a. Lost on the Moon Game
b. Brain Storming Ideas
c. Listening Exercises

d. Discussion of dimensions of group processes



5. Handouts

a. Feedback'
b. Constructive Oneness

c. Case of the Hidden Agenda
d. Team Teaching

6. Group is administered group climate inventory (as a post test)

C. Activities

1. The group was administered the group climate inventory for the
Purpose of determining the effects of the workshop.

2. During the first working session the participants were oriented
to the objectives of the workshops. These objectives included
establishing'relationships among team members by increasing
cooperative functions and setting the stage for group non-verbal

and verbal interaction.

3. The relaxation procedures and non-verbal exercises -were conducted
for the purpose of reducing individual anxiety and setting the
stage for group communication.

The non-verbal activities progressed from free isolated individual
exercises to group communication. These included having individuals
"do their own thing" in relative isolation to making non-verbal
contacts with others in the group.

4. The verbal exercises included a game and test called "Lost on the

Moon." This was intended to illustrate that group decision making
can be more effective than individual decision making. The results
of this activity, as measured by the test, indicated that. grown
decision making is more effective in reaching appropriate decisions.

The brain storming exercise was intended to create guidelines for
creative high frequency idea production, which would be of service
in establishing an effective weekly program, using the and

inputs of all the teachers, and agreed to by all as a grollp decision.

The listening exercises were used so that effective communication
techniques, including feedback, could be developed within the group.

The group then disdussed their actual and potential roles within

the group. It was decided that a chair- person would be appointed
to chair a daily meeting during which the three teachers would plan
for a whole week of activity together, with the basic aims of a

team approach in mind. It was agreed that the EMR Consultant
would sit in on some of these sessions. They were to report back
on the progress made using this approach at the next workshop.

During this session, it became apparent that none of the teachers
wanted the formal role of leader.



A number of problem area were identified, such as:

1. The teachers generally felt inadequate in dealing with

behavior problems.

2. Each teache,- wanted a permanent aide and their own classroom

space which is not conducive to the role of team teaching.

3. The aides were not comfortable in disciplining .and managing

the students.

1.. The aides were obviously aware of the lack of leadership.

The results of the pre and post administration of the group climate

inventory indicated that in general, while they felt communications

had increased and. that they felt warmed toward each other, their

feeling of 4-dependence did not increase.

They left this first session with:

1. A plan of action to maintain throughout the week, that is,

the planning sessions with a team member as chair person.
. J 1 .

2. Enthusiasm for the human relations lab and its continuance

the following Saturday.

3. The EMR Consultant was to meet with the teachers on a once

per week basis to provide supervision on the planning sessions.

D. Workshop II (November 13, 1972)

The group met from 9 a.m. to 3 p.m. The order and type of activity

were as follows:

1. Re-explanation of goals and objectives of human relations lab.

2. Feedback on planning sessions of first week.

3. Relaxation exercises

4. Brain storming task

5. Discussion of relationships of group functions and group roles

toward establishing a "working" team teaching definition.

6. Discussion of various team teaching models

7. Administration of appraisal of personal growth in teamwork

inventory.



The first part of the session was spent on involving a third aide

who had been hired betwecn the first and second sessions.

Feedback was provided on the planning sessions during the first

week.

The three teachers indicated that the meetings were productive in

terms of program planning, but there was a lack of involvement and

participation on their part.

The brainstorming task was productive in the sense that some feelings

of conflict which had arisen were resolved.

Various models of team teaching were discussed using the literature

provided in handouts the week before as a base. We discussed again,

their roles in the development and use of curriculum and materials.

This literature included "Dimensions of Group Process" from the

Journal .of Applied Behavioral Science, vol. 4, no. 4, 1968, Authori-

tarian vs Democratic Leadership: A New Look at an Old Program, by

Richard J. Evans, plus additional writings.

E. General Conclusions

The group of teachers appeared less motivated as a group than they had

in session one. There was generally a feeling that they felt them-

selves to be inadequate as a group in relation to their job. Basically,

the same problem areas which were identified in the first week's

session remained.

F. Workshop III (November 20, 1971)

Since this was the last session, and because not much change appeared

evident between the first and second sessions, we decided to discuss and



evaluate any progress that had been made. Also,, it was decided the

group members would decide how they intended to use the human relations

lab in terms of establishing a working definition of team teaching.

In summary, the objectives mentioned above were discussed and methods

of initiating team teaching activities were presented.
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Event II - Continuation

A. Classroom Management

Consultant met with teachers at Osceola Elementary School for

purpose of initial contact with teachers and teacher-aides. Dis-

cussion covered previous experience with behavior management techniques,

present classroom management problems, classroom environment problems,

and any other pertinent information. Plans were initiated for the

teachers to discuss with the students the kind of reinforcers they

would like in the classroom. A workshop was planned for Saturday,

February 19, to implement a classroom management system.

Visitation was made to the class, at the request of the teachers.

Purpose was strictly observational so that I could assess specific

techniques which were either used or not used by the teachers. This

enabled me to utilize the workshop planned February 19. Functionally,

that is I could train the teachers in classroom management procedures

by using specific examples from their classroom.

The purpose of this workshop was to introduce the teachers and aides

to the token economy system. Since they were, somewhat acquainted

with this system a review was all that was required.

We then set about discussing the logistics of implementing such a

system in the classroom. The following nine questions formed the

basis of this discussion.

1. What will we use for tokens?

2. What can we_ use as reinforcers?

3. How will we dispense the tokens? (Who will dispense them?)



4. When can the students engage in reinforcing time?

Anytime

Certain times

5. Haw will we arrange the classroom?

6. How will students engage in tasks? Where will he spend his

time at each particular subject?

7. What will our rules be concerning classroom behavior? (social

and academic)
Remember we must, as teachers, obey the rules too.

8. When will we. begin the token economy classroom?

9. In what ways would you like the consultant to function?

Specifics were cited for each question and the final phase of the

workshop consisted of actually making up charts and getting the room .

organized for system utilization. The following questions were

answered.

1. Set up room
Task area
R.E. area

2. Decide which behaviors will be reinforced both social and aca-
demi cally and make up charts.

3. Make up chart stating rules.

4. Decide how tokens will be kept and how and when they will'be
spent. (Chart)

5. How to dispense tokens.

6. Will you auction ofT jobs such as cleaning blackboards, lunchroom
monitor, etc.

March 1, was chosen for visitation since it allowed the teachers and

aides two days to use the system. They felt that in this way they

would be aware of any problems which might arise and thus be better

Prepared to ask relevant questions. My primary duty was to watch



the teachers and aides and make suggestions. A check list was

used to answer the primary questions concerning the application rf

the token economy.

1. Are charts in a place where easily seen?

YES

2. Do the teachers go over rules in the morning?

YES

3. Are tokens handed out along with explanation of why they were

earned and social praise?

NOT,ENTIRELY. TEACHERS HAD TO BE REMINDED.

4. Do the aides keep control over number and time spent in R.E.

area?

TO SOME DEGREE. SUGGESTIONS WERE GIVEN TO.IMPLEMENT BETTER

CONTROL AND PUT INTO EFFECT.

5. Are special priviledges auctioned off to students?

NOT IN EFFECT.

6. Are the rules for token spending enforced?

YES

7. Are the rules for earning tokens enforced or followed by the

aides and teachers?

SOME DIFFICULTIES BUT THESE WERE DISCUSSED AND WORKED OUT.

8. Do the students have some way of keeping the tokens?

A METHOD WAS DEVISED FOR BANKING THE TOKENS AT THE END OF THE

DAY.

Specific procedural discrepancies occurred during the day but these

are too numerous to mention and were alleviated immediately.

The teachers thought it would be a good idea that I visit the class

once a month to observe and make suggestions and I told them to call

me if any problems arose in the management system.



B. Summary

There was a definite feeling after observing the classroom and talking

with the teachers and aides that a system had to be initiated using

concrete positive reinforcement. Since it was already the middle of

the year, and contingencies were already established between students

and teachers which were detrimental to learning, the most efficacious

approach was to impldment a token economy system. The reception of

this system by teachers, aides, and students was generally positive.

Workshops were set up for the teachers and aides in order to each

them the practical aspects of initiating a token economy system. Time

was spent in formulating classroom rules, desired behaviors, and

reinforcers. The latter was determined by the children themselves.

Upon implementation, the consultant and a student assistant made

visitations to the classroom for the purpose of observing teacher

behavior in regards to the token economy. Where discrepancies were

noticed they were recorded and pointed out to the teachers and aides.

Plans were made for a visitation by the consultant at least once a

month or when the teachers felt they needed' instruction.

Since there was only one visitation after the token economy was

initiated the success or failure and reasons for it are not available.

C. Projection

While the token economy is a most effective management procedure it

is often difficult to implement within.. the public school classroom.

There are two critical aspects we must evaluate when designing a

learning environment which is individualized and effective. What are



the skills, academic and social, which the child possesses and how

is he motivated, extrinsically (materially) or intrinsically (love of

learning). When we have evaluated these amects we can begin to set

UD a classroom environment which will benefit each child and which

will gradually create motivation for learning. With this in mind

the person who is concerned with classroom management must work

closely with the curriculum specialist and the program director so

that the goals for each child, and for the group, can be formulated

and successfully,carried out.
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Fvcnt III

A. Curriculum Objectives

The Curriculum Skills List developed in Marion County involves areas

of Communication, Math, Social Competencies, Esthetics, Motor and

Recreational Skills and Vocational Competencies% The goals for the

Middle School Curriculum were to be developed within this framework.

The goals were to be further developed in effort to solve the following

problems:

The Problems of Adjusting to Personal Limitations

Problem of Communicating Ideas

Problem of L1ving with Others

Problem of Living Healthfully

Problem of Living Safely

Problem of Learning the Essentials Necessary for an Adequate Living

Problem of Acquiring Skills for Useful Living

Academic Instruction and Learning

Pre-Vocational (Exploratory) Learning and Skill Development

Clarification of the goals for developing a curriculum for these problems

will be in Appendix H.

The curriculum workshops were set up in the following procedure: Two

full days of planning with ;:onsultants, coordinators, teachers and

aides, then six 11 your periods after school were conducted with con-

sultants, teachers and aides. These periods of time were spaced over

a three month span.



={

The curriculum
goals developed are explained in Appendix H. The

sequentiardevelopthent of the curriculum was based on the Marion

County Curriculum Skills List. The assessment procedures were

accomplished at the six - l hour workshops. Use of tne materials,

equipalent and space were discussed in detail during the two full day

workshops but these thrae items were never fully utilized during the

school year. The modes of presentation were developed during one of

the l hour periods and were assessed and revised during another work-

shop period.
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EVERT IV

A. Supplemental Data

Included within the collection of student data are confidential

folders housed within the school center. These folders are avail-

able to teachers at any time and include such confidential informa-

tion as data from intelligence tests, social worker reports, and

other confidential information.

Information from the cumulative folders are presented below in

narative form in terms of activities engaged in, progress made

and individual limitations of students. The information from the

cumulative folders is composed with information obtained from achieve-

ment testing using the PIAT, a behavioral checklist, a self attitudes

scale, and school attitudes.

B. Progress Report Information

1. Activities Engaged In:

The following activities engaged in are dependent upon the parti-

cular needs of the individual student. For the purposes of this

report the activities are presented on the basis of group data.

All students were involved in Language Arts, math, social studies

and science. Such activities as map reading, community awareness,

and geographical awareness were emphasized in the area of social

studies. Math activities including addition, subtraction, multi-

plication, division, fractions, measurements, time and money Were

engaged in by the students. Language Arts activities ranged from

basic oral communication skills to reading levels for each student.

Writing included the dcvelopAent of ability in appropriate and

meaningful correspondence.



Science activities included the study of mammals, insects,

food and nutrition, body awareness and health.

2. Progress Made

The progress of individuals as stated in the report was arrived

at by teacher judgement.

3. Reading

Of the 35 students on which subjective data was collected by

the teachers, 14 were considered to show progress. Data collected

through the use of the PIAT 'will be presented but progress will

not be determined until the test is administered during the next

phase of the project.

4. Math

Subjective data from the progress report suggests that 11

students improved in Math. These 11 students were also included

among the 14 who achieved in reading. Math data was collected

using the PIAT but comparisons for the purposes of determining

progress cannot be made until the'next phase of the project.

5. Social Studies

No subjective indication of progress in social studies could

be obtained from he progress report as completed by the teacher.

6. Science

No subjective indication of progress in science could be obtained

from the progress report as completed by the teacher.

C

Of the three teachers involved in the project one had a master's degree

with no years of experience. Two teachers held BA degrees, one with

one year of experience and the other had two. The teachers expressed



inadequacies in specific academic areas. One taught reading as she

felt it was her strongest area. Another emphasized social studies

and science.

A teacher competence questionnaire was administered and scored by

consultants, the coordinator, and the director. One teacher obtained

two ratings of fair, two inadequate, and two poor. Another teacher

received three inadequate ratings and three poor ratings. The third

teacher received one good rating, three inadequate, and two poor

ratings. In geneYal, the observations made during the school year by

consultants and staff and as expressed on the rating forms suggest

that the teachers performances were less than adequate in areas such

as:

1. Organizing the instructional program

2. Planning for daily and weekly lessons

3. Controls classroom effectively

1i. Care and arrangement of classroom

5. Has adequate provision for independent work activities

An example of the rating scale can be located in appendix (G).

Student attitude was measured by the "How I See Myself" (see appendix C)

scale and the "Student Attitude Scale" (see appendix C). The "How I

See Myself Scale" was adapted into a "yes",, scale which required

the student to answer questions concerning his perceptions of himself.

The "Student Attitude Scale" samples such attitudes as to the student

relationship's to teacher, the school situation, academics, and other

"yes"
I 1

activities. It is a 'yes' 'no' scale.



A high percentage of students ranging from 96% of the studerf s to 70%

indicated that they liked the teachers, and the situation. 96% of

the students stated that they enjoyed the things they were doing in

class. They also felt 70% that the teachers could make them work

harder.

In academic areas the students preferred math to reading. Physical

Education was of high nriority with the students indicating that

their venture into regular physical education classes was generally

.

successful. Shop class was not given as high priority as it surpassed

reading activity but not math. Shop class may not have been as mean-

ingful to the boys as it could have been.

A follow-up and description of shop activities is needed during the

next year. Other information as to their attitudes can be obtained

by checking the results presented in Appendix C. Out of eleven items

concerned with student school attitude 9 students answered them all

positively. Fifteen students gave from nine to seven positive answers

out of the eleven. Seven students were absent when the scale was given.

The "How I See Myself Scale" was given and a score of 30 or more

positive responses were considered to indicate a general high positive

view of oneself. Of the 35 students who took the pre-test 9 scored

over 30 points. Fourteen students scored between 25 and 30 points

which generally reflects a "good" attitude about self. Eleven scored

below 25 with the lowest score being 9. One student was absent when

the scale was given.



On the poet-test only 27 students were tested. Eleven of these 27

2howed more positive re=onces. E -ht scored between 25 and 30 and

eight below 25. The post data, gathered on fewer students (35 vs 27)

indicated that there were changes in the extreme ends, students who.

saw themselves as Positive increased ana those who saw themselves

as relatively low decreased.

The highest frequency of Positive responses during the test was

centered around the following items:

1. I like to try.pew things

2. My clothes are nice

3. I do well in school work

4. School is very interesting

5. I like school

6. I learn new things easily

The highest during post-test were:

1. I like to try new things

2. School is very interesting

3. I learn new things easily

4. I do well in school work

5. My clothes are nice

The highest negative responses covered such questions as:

1. I am good at drawing

2. I am good at math

3. I 'am smarter than most of the others in the class.

During the pre-testing 17 stated that they were not good in math as

compared to 7 during Post-testing. At the beginning of the year-17

stated that they were not smarter than most of the others in the



class and only nine stated such duringApost-testing. Although only

27 of the 35 were post-tested. The results indicate a higher ratio

of change.

In general, the students viewed themselves positively and exhibited

a greater trend toward positive self responses.

The administration at Howard Middle School provided positive support

to the program. The principal originally scheduled the students into

blocks including such activities as Art, Music, Physical Education,

Vocational Agriculture and home economics. Students were also

provided counseling by the principal when needed. Counselors,

did not involve themselves with students in most cases.

Support, however, was given to students and teachers by the helping

teacher as she counseled the children and gave the teachers help in

curriculum and field trips and was generally a positive factor. She

gave more than what should be expected of her considering the fact

that she was responsible to the total middle school.

Psychologists were available and eager to work with teachers in

evaluation and counseling with children who exhibited behaioral

problems.

Social workers were available for home visits. These same social

workers provided case studies on some of the children and were avail-

able if the teachers needed any information concerning any one child.

In-school resource people in the form of regular classroom instructors

in the fields of vocational education and art and music worked with

certain students in small group situations on special projects.



The County's Health and Nutrition Consultant provided support in the

form of materials and demonstrations in the area of nutrition.

The Community provided opportunities for the EMR students by opening

attractions and businesses for educational field trips.

A local pediatrician provided free medical services in order for the

students to compete in the State Special Olympics.

Speech therapy was available for those students in need of therapy.

This service was provided on a one to one basis.

Consultation in crisis situations was provided by the County's

Consultant in Emotional Disturbances. These services were contingent

upon request by the teachers working with the students:

Support by the county staff was provided through the following

resources -- equipment and supplies, orientation, help in planning,

curriculum development, and response to specific individual teacher

need and general administrative coordination of services.

-30-
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Appendix'A

Student Number

P.I.A.T. RSULTS

(General Competencies)

.
. "

t+0 to .
C fj c,

44
"

411.0 . .17 514 C t. C C.
c '

C4 0 4...,4 c4

4.0

4.4
0.4
0
ti

rj
44 440 01, H

1 2.5 1.6 2.0' 1.7 1.4 1.9 6

2 1.4 1.3 2.1 . 2.2 3.8 1.9 8

3 2.1 1:2 -. 1.2 1.6 1.3 8

4 3.5 1.4 2.4 2.0 1.6 2.2 7

5 2.5 1.6 2.2 2.5 0.5 1.9

6 3.1 1.6 2.1 1.8 4.3 - 2.6 7

7 2.3 1.1 - 2.0 2.7 1.6 6

8 '5.3 1.3 2.1 1.5 1.4 2.2 6

9 3.0 2.8 2.4 2.7 1.4 2.3 8

10 3.3 1.8 2.4 2.5 3.8 2.7 8

11 2.5 1.6 2.1 2.3 1.9 2.0 6

12 3.1 2.0 2.8 2.8 3:0 2.6 7

13 2.6 1.6 2.0 1.7 1.9 1.9 6

14 2.2 1.8 2.8 3.0 1.6 2.3 6

15 2.9 1.8 2.5 2.3 2.4 2.3 6

16 2.9 1.8 2.2 2.0 3.2 2.3 8

17 3.1 2.6 2.5 2.4 3.6 2.6 7

18 3.3 3.3
a.
3.5 3.7 4.5 3.6 7

19 3.7 2.8 2.7 3.2 4.4 3.4 6

20 2.4 2.0 2.2 2.2 3.8 2.3 7

21 4.6 2.6 2.9 3.8 0.5 3.0 6

22 2.7 3.6 2.8 5.6 2.9 3.2 6

23 3.4 2.2 2.6 2.8 0.8 2.5 7

24 2.5 2.4 2,8 3.2. 4.3 3.0 __6

25 4.9 5.6 4.7 4.2 3.4 4.3 8

26 3.5 4.4 3.6 4.4 4.7 4.2 8

27 2.5 3.1 3.5 4.2 4.6 3.6 8

28 3.4 3.5 2.7 -4.1 0.1 3.0 8

29 2.6 2.8 3.2 2.7 0.3 2.3 8

30 4.6 '2.8 2.4 2.9 . 3.0 3.0 8

31 3.4 2.2 3.1 2.4 4.2 3.0 7

32

33 2.2 2.0 2.5 2.0 1.4 1.9 8

34 2.3 3.0 2.8 2.7 3.0 2.6 7

35 3.7 2.2 2.7 2,5 1.0 2.5 6



hoe
Te.cner

r..

SOCIAL COIIPETE:ZgIES SCALE.

ADULTS, AGES 13 Oa OLDER

County

School

Cneck tIlz.. 6kills which the child consistently demonstrates.

'I. Inclep:ndent_Funioning
A. Eating SkilI:.

1. Feeds self with spoon and fork - neatly.
2. -Uses table knife for cutting or spreading.
3. Uses knfcke and fork correctly and neatly.
4. Ablc: to order a complete meal in restaurants.
5. Drinks wiShout spilling, holding glass in one hand.
6. Eats soups and solids equally well.
7. Chews food with mouth closed.
8. Does not talk while eating._ 9. Uses napkins properly.

10. Eats without dropping food on the floor.
11. Does not play with food.

Appendix B

B. Bathroom and Cleanliness
12. Never has toilet accidents. .

13. rashes hands and face with soap and water at appropriate times....._

1/i. Able to adjust water temperature when necessary without help..........

15. flushes toilet ater use.
16. Bathes regularly.
17. Kees self clean without 'being reminded (skinnails, underwear

reasonably clean).
£3. Does not have strong body odor.
19. Applies toothpasteend brushes teeth with up and down motion.
20. Teeth are clean and without unreasonable amount or decay.
21. (Per females) Cares or self completely for menstruation

without assistance or reminder.
22. Has good posture when standing, sitting, and walking.

-- .2,. Clothes fit properly.
24. Cloning is clean, pressed, and in good condition.
25. C'nooses approprj:::::e clothing for formal and informal Occasions,._

work and pisy, and various weather conditions.
26. Able to dress :n undress unassisted.
27.. Combs and brushes hair well.
23. Does not wear a:: unusual or e:.,:treme hair style.. 29. Uses a moderate souat of perfume or makeup, (nien - hair oil or

cologne) when h..itshe wears it.

.....
30. Shaves frequently (w=en - shaves legs or underarms frequently)......

31. lipes and polishes snoes when needed.
32. Hangs up clothes or puts clothes away without being reminded..
i.". Can tie and untie shoes alone.



way co =unity withoui:

or lons-fistance
aLaeaz.ry.

C. . won as private

noLt.:.-.. raze.), a.n an2... from OC.fiae.
"v. sim7le e.g., cuts, burns, and

the ao=n
how ant. v..er..f ta ol:tsdn C L.QC DS or dentist's help.

in the commu:.ity.

correc::ly -ap z in coins twenty
in

for
"v. Con go to s7,acify different items.
47. ;so hat.per norz.al independeae

,o. phrocz; suca "1-Jlease" and thara. you".
soeial.J1c and tans 1-esntly at neals.

7:.1.:s to oz;,ers group activities, etc.
". Can re:otIler goe.

;enn and can Le re:i.sone6 veroelly.
!inn in ite::s on ;.con form reasonably well.

!.A: willin to 'aelp
%j. l:; :lar.:.o.t%nce co ocher:

2:(. Does helpZul th-:::;;s for oncrs.
ro

interest in af otkers; is not indiffercn:..,"b..Z.r%e.o..are of o:.:1.:erst

or 1 --,ca o. oth:xs when needed.

v-. classmates, neighbors, etc.

1.

cziva:.y or co-11.4-.:f.tivcIy ot'a.:;r in jroU;)
.Lea.:er 0r3ani::er).

in ?,..:oLp acv. and eagerly

t:.0

1)0t

ir.L.er.".ere c.., blocking

i". of. or 110f:tile langua.gC,

r_e teac:,or's or ja'.. time waen !le/c:he



VVe

/3.

.

hobbies,

-Aut me.nners.

"A(..,?ects pen.,on

nt.vt-r

11..: is bc: after leavini..; or

t.1..x2*.: a t.:akinz a,out unrelazed

1:o a tc.sk .3 ::)3 tin fifteen minutes.
CLa 1. t.ize

o.. lz.ze

leaw;s ne=f_ssion.
1.; a n..y,.,-":,loppy" or careless..

er.:;: of

b3. ;:x.tkes , .:esponlity; one esn be
certain thaz 3 be

Lx). Szy wit4 tas::



111A gchavior Checklist:

The following pairs of adjectives and behaviors refer to ways children act.
The two terms or each pair represent a continuum of- behavior, such as from
aggressive to passive. Please indicate how the child usually behaves by
placing a check in one of the seven points along the continuum. For example,
the child who is always hitting and threatening other children would receive
a cheek; next to the agressive end of the aggressive-passive continuum: Example

aggressive vi
:passive

. .

Feel irec'to use any one of the seven points to represent the child's usual
behavior by placing a check there. Please connliete all 24 items for each child.

hurts others : .
. .

.
.
.

.
.

. : praises others....M. W. e0N Wself conscious : . : . . : : confident--Tr-
nondisruptive :..... :

disruptive
outgoing : : : withdrawn

resistive : : :
.
. : : cooperative

. talkative
. . . '. . : : ouiet'_ ....-

.talks without permission 4 : : : :

asks:permissionshy ; : . : : . . : sociable........ ....mrpww. ......WWw Ww.e.00MM 0..... ammomoymb

tense

bold :
responsible

observes rules

passive :
destructive :

. . . ..cooperates : : .
.

. . .calm : .

tranquil
timid

irresponsible
breaks rules

,
'

'
: active.
constructive
fights

: anxious......* ..w.n........ r...re e.rnro

reluctant :
agreeable

-----_--__-___-

impulsive
:

: eager

: quarrelsome
: reflectiveOwm
plays alone

plays with group :

praises others
has few friends

controls temper
attentive

: ..Y
0/40W . 4.0.1WIA

Wmamm... . * 01. 011

threatens others
: has many friends
has temper tantrums

: inattentive

Please circle the term which best ch;..raetei'izes this child:

withdrawn acting_ out
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IWV1St0.1

21. 1 do well in school work: vex no

22. I waht the boys to like me: Yes*': no

23. I like the way 1 look: yes no

24. I want the'girls to like me: .yes no

25. I get sick a lot:

26. I,am a very gbod.dancer:'

27. I write well:

28. I like to work alone:

29. I waste a lot of my time:

30. 3 am very good at making things

with my hands:

31. 14y skin is nice-looking:

yes" no

yes %, no

eyes no

yes. no

.yes no

yes no

yes no

32., School is very interesting: yes no

03. 1 am real good in mathematics: yes no

34. I am smarter than most of the

others in this class: yes "no

35, The boys 11 ke me a lot and

.choose me:
.`,.6s no

36. My,clothes are nice: yes : no

37. I like school:
ISTe6 no

....0,u. I am happy with the way 1 am: 'YcLc. no.

39. 1 read very well :
yes' no'

40. I learn new things easily:. tiros no ..



Appendix C

TiE CORR-CT ANSWER.

1, liko the idoa of hz.vinr 3.teachors instead of one;

2. 1 tho teachers a;d toaoher-aides arc holpful to me.

VP:1 N;)

j. I think tho th4ngs wo co in class co r important.

YES NO

4. I think tho teachors should work hardor.

ITS NO

5. I think the toachors should make me behave bettOr.

YES NO

6. I like being in this school as well as any other school.

/IS NO

7. I think school is fun.

YES NO

8. l can do as well in school as anyono else in this class.

YES NO

9. I would like to go to high school.'

YES NO

10. I would like to graduate from high school.

YES NO

il. I would like to quit school right now.

YES NO



1, W:-.Lt do you liko tho most in school':

...
2, What do you like tho least in school?

3, is your favorite class bosidos hemoroom?



Circle your answer.

WOULD 1WHER 00 TO;

1. ro::ding class arltanctic class

2. s%op class ...:::`din g class

3. arithmetic class shop class

4, homemaking class

ciao.

reading class

ho,zuwakille class

6. P. E. class rcaoing class

7. arithmotic class P. B. class

WOULD RATHERI

8. read a book

9. play a game

10. Co bowling

11. collect coins

12. live in tho country

15. walk around downtown
do

14. Atindoor work

15. 3 a waitar
or aitross

visit a business in town

do arithmotic problems

watch a football game

collect guns

live in town

go to ri7 favorite class

do outdoor work

be a barber or bcautician



School:

List available -

eif

*MARION COUNTY TITLE VI PROJECT

General Information - - Schools Supportive Services

1. Pupil personnel services:

2. Other business services:

3. Other special education services:

4. Vocational training:

5. Local agencies support:

6. Medical Services:

7. Vocational rehabilitation:

8. Welfare services:

9. Non-profit organizational support:.

Appendix D
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SE

.
-141ARTON-COUCHOOL__SYSTEM--

SPECIAL EDUCATION SERVICES

PROGRESS REPORT

Name

Date:

Appendix E

School

Length of report: From To

Activities engaged in:

i

\

'Progress made:
I

Physical limitations:

Recommendations and comments:

I.

Teacher



Appendix F

2ly the home sf.zuation of the child. (P:oe Visitation)

othe.:7 stuents does the child relate? Who does he relate
with aL: .loma aCG scnool? (2eer Group)

3 W::ac 1,:ind of activities does the student partake in at home and at
schcol?

4. D,!scribe location of school. (Proximity of home to school)

5. WIth wnom does student live? Numher of siblin;s?



TEACF1R INFORMATION

1. What was your last degree, where and when did you receive it?

2. Briefly state your philosophy of education concerning the educable mentally

retarded.

3. Briefly list your sequence of goals or objectives for this year. That is,

what do you hope to accomplish with your E.M.R. class in terms of academic,

vocational and/or social skills?

4. ,What kinds of meetings do you attend that pertain to your role as an E.M.R.

teacher?

5. How do you feel the administrators regard you in your role as an E.M.R.

teacher? (You might include your ideas about how much decision-making

Avower you have, their general opinion about special education, and any other

indications of administrative attitudes.)



Name

MARION COUNTY '!1,.ACHER EDUCATIO0 PROJECT

coNsuurAirr mu nn. sm:ET

School

1

1

1

1

1

1

1

Grade

Dates of

visits made

A!:PECTS 02 CLASSROOM PERFORMANCE

O1iSE7E1):

NEEDED
HELP

HAS SHOWN
INPRWENENT

NEEDS. 1711k-

THER HELP
ADEQUATE

1. Zrganizing the instructional pro3ram

2. Ccheduling and using time allotments

3. Planning for daily and weekly lessons

4. Clearly specifies what children are to do

5. ?ions with children

6. Has adequate provision for independent
wort: activities

7. Makes effective use of questioning
procedures

C. Has good follow through for assigned work

9. Summarizes and reviews work with children

0. Provides for smooth transitions between
activities

1. Secures and uses resource materials

2. Uses curriculum guides

3. Provides good handwriting model

4. Controls classroom effectively

5. Care and arrangement of classroom

6. keeps and uses school records

7. Interacts effectively with staff

8. Responds favorably to suggestions for
improvement of teanhing performance

1

Areas in which,teacher shows outstanding strength:

Defin%te a..eas in which Leacher should show improvement:

CIRCLE. On.

__J-Xilte 0)e_overall_pyrformapco as, rexcellent cood fair inadequate poor)
...._ _

_____ __ _



Appendix: j1

CURRICULUM PROBLEMS

1. Toe Problems of Adjusting to Personal Limitations

II. Problem of Communicating Ideas

Problem of Living with Others

IV. Problem, of Living Healthfully

V. Problem of Living Safely

VI. Problem of Learning the 2ssentials Necessary for an Adequate Living

VII. Problem of Acquiring Skills for Useful Living

Academic Instruction and Learning

IX. Pre-Vocational (Exploratory) Learning and Skill Development



I. Problems of Adjusting to*Personal Limitations

A. Goals

1. Develop realistic relationship between chronological age
needs and mental ability.

a. providing instructional experiences within range
of the childs functional ability

p. development of self-confidence

c. techniques to help child feel confortable in
classroom

2. Attain some degree of self-measurement.

a. opportunities provided for the child to talk
openly in order to realize what he can do and
what he needs to learn - realistic goals

3. Orient child in the patterns of behavior - acceptable to
differing groups.

a. providing social activities on appropriate occasions
when child can have actual experiences with different
social groups (school, community, etc.)



4.

II. Problem of CommunicatingIdeas

A. Goals

1. Improve speech

a. establish interim goals and work persistently

toward attainment of each goal

2. Develop skill in self-expression

a. providing opportunities for self-expression -

writing notes of request, appreciation, invitation,

etc.

complete sentence (do not accept nodding or

shoulder shrugging)

c. writing assignments functional

d. spelling functional - words needed in-common life

situations

e. providing experiences in music, etc.



III. Problem of Living with Others

A. Goals

1. Improve social behavior and relationships

a. classroom discussions on selected topics -

consideration, and thoughtfulness

b. formulate problems which involve personal re-

r rations common to daily relationships with

others

2. Enrich and increase interest in activities which will divert

attention to wholesome endeavorst
a. working with school or community agencies

3. Learn appropriate care of property

a. providing activities which demonstrate care

for personal and public property. (repairing

books, making book covers,)

4. Help child face uncomfortable situations realistically

a. help child to realize everyone has problems

b. if you cannot establish a relationship which

encourage a level of teacher - pupil talking

out problems, attempt to find someone who

can establish this with child



IV. Problem of Living Healthfully

A. Goals

1. Develop coordination

a. simple play activities - sports program

2. Improve health habits

a. rest - sleep; balance of work and play -
health habits, smoking, drugs

3. Increase feelings of personal inadequacy curriculum and
procedures within range of the Childs mental potential
constantly searching for new ideas to stimulate



ir

p

V. Problem of Living Safely

A. Develop habits of safety

1. get the kids through routine experiences - the awareness
of the fact that the same kind cif accident might well

happen to anyone. (relate accidents to one's own life,

weckness to associate)

2. enforce safety regulations

a. walking

b. fire

c. protection of body

d. sharp tools - eyes

e. give demonstration



VI. Problim of Learning through essentials necessary for adequate
Livin6'

A. Goals

1. Develop an awareness of the value of sch ol

a. teaching in all areas of the curriculum with
the emphasis on wIly (need and purpose) and
how e.::perience will be useful in actual

living

b. continually re-inforce the requirements for
getting a job and maintaining a living

c. solving practical problems in arithmetic;
closely associated with daily living

d. studying community - what one gets from and

gives

e. visiting industrial and civic centers, etc.

2. Reconcile differences between ability and felt needs

a. provide wide varity.of materials on ability
levels (science, social studies, language
arts) where ever practical, certain mechanical
devices, adding,type etc., to add to appeal,
second hand



VII. Problem of Acquiring Skills for Useful Living

A. Goals

1. Learn purposeful, safe and correct use of tools-and
mechanical devices. (shop,mechanical drawing, make
simple things, practice in reading and following
directions)

2. Acquiring an understanding of existing job opportunities

a. listing potential job opportunities which
might be available in community, for both
boys and girls.

S.

4,



VIII.= Problem of Academic Instruction and Learning

A. Goal

1. Increase knowledge of basic skills

a. Reading

(1) provide varied reading materials in
many different interest areas (example:

science, job opportunity, citizenship,
biography, stories with appeal, sports,
weekly readers on ability level, reading

skills

b. Plan activities which make use of - references

dictionaries, encyclopedias, guides, index

files, table of intent

(1) teach kids to assoi:iate reading with
materials which he will use in adult

life (parts of newspaper - oral and

student reading)

c. Practice reading for finding information

d. Lzlguage.Arts

(1) language development - telephone etc.,

skills in communication

(a) spelling should be concentrated on
words most commonly used throughout
the life of an individual - selected
in connection with activities in

the classroom

(b) writing practiced daily - emphasis
on standard of neatness ylv

e. Arithmetic

(1) goal to make sure child is independent in

making measurements, linear, liquid, weight,

dry, square, time (clock and calendar)

common price of money, money signs $ and

making change,, reading and writing simple

deciwks, rominztximerals in connection

with ?telling tine, numbers.of chapters,

dates, percentage - savings and paying

on time



:I

IX. ire- Vocational (Exploratory) Learning and Skill Development

A. Coals

1. guidance in exploratory job chances, providing
experiences

2. acquire realistic understanding of job opportunities
in relation to own skills

3. develop skills necessary to prepare for employment

a. occupational practices in school environment

b. duties in room, plants, etc.


