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Foreword

This iv a compendiam of research istruments and procedures
coneernea with the schwol curriculum and instiuctional practices for

developing a duta base to be used in comprehensive educational planning,

e instriments and procedures were designed and tested with the

cooperation of the boards of education, administrators, teachers,
students, and parcvats in the Letcher County and Harlan Independent
sehiool districts.,

Obviously, comprehensive educational planning is an essential
process in the development nf school programs that are relevant,
crfeetive, and «f{: fent, Just as obvious, tic process must be of a
continuing nature, nehodical, thorough, and adaptable. Controlled
cnange, based upon a comprehensive analysis of needs and resources
and projected through logical judgmental processes, is preferable to
¢naotic uncontrolloed change. yet the latter will prevail unless the
rLvessary bime, ¢nccg , aod rasources are marshalled to effect the
tormer.,

The instraments and procedures reported herein have been
devised to provide some guidance to school districts in Region VI,
Title ILI, that wish to apply a logi~al process to planning., The
Letcher Courty Boarnd of Education, with a Title V, 503 grant from the
Kentuceky Departsont of Edvcation, controcted uith the Bureau of School
Service, Universit: of Kentucky, to design and apply research instru-
mentation and procedures in two pilot districts to develop information
profiles in two programming areas: (1) curriculum, and (2) instruc-

tional practices. The research design assumed the ready availability




of profiies and date related to course offerings, materials inventories,

Vinancial resources, cxpenditures, pupils' achievement, holding power,
etoceteras however, it was recognized that other data should be col-

lected as well 1f a sound info.mational base were *“n undergird compre-

i was engaged to research the two program arcas listed above.

instruments and procedures tested in the Letcher County and Harlan
Independent school districss. (The data der‘ved from the administra-
tion of the instruments in the two districts have been reported to each
of those districts.) 1In effect, this is a "kit" of research materials

for use

and procedures:

1)

5)
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iiensive planning cfforts, It was toward this goal that the Bureau

What follows, then, is a compendium of the data-gathering

in educational planning.

In the "kit" are the folliwing kinds of research instiumcsts
g

A device teo obtain a compositce view ¢f what administrators and

tedehinr > ivodrd as che Prrposes of Edvcation,
= N AL

Instruments to obtain the opinions «f professional
educalor- and parctns coacerning tne Basic Needs of their
respective schools.,

An instriment to obtain a quick, vet thorough, inventory of

Instructional Practices.

A device ser determining how .eachers view the present organiza-
tional rtrocture of their sclools and for assessing their
preferences of certain kinds of organizational arrangements.
Inventory wnstruments to provide the views of students as to

the adequacy of their learr ing opportunities in school,
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PURPOSES OF EDUCATION

A fundaicntal need in educational planning is an understanding
of the major goals or purpuses toward which planning is to be directed.
Without clearly idintified and agreed-upon purposes, there is little
ape of developing school programs that are coordinated, articulated,
and viable. The diversity of opinions concerning goals usually found
in any school staff ard community, and the inattention customarily
wiven to goal identification, make the task . f planning inordinately
difficult,

The following instrument--Purposes of Education (Exhibit 1)--
is a response form {or professional perconnel to record their opinions
about ten general statements of educational purposes. Each respondent
Is to be given a response form and a deck of ten cards, each contain-
ing a statement of purpose. Sorting of the cards and the directions
for recording responses are provided on the response form.

The ten gencral statuments of educational purpose are:

1) To teach acaldemic information for immediate and future use;
essentially prometing the learning of knowledge for the
recall of sperifics, methods, patterns, and structures,

2) 7o develop academic skills such as reading, mathematical
computation, writing, interpretation and extrapolation of
informationa! data, aualysis of problem elements, and problem-
solving.

3) To develop interpersonal relationships based upon appreciation
of the contributions others have made and are making toward

cultural, social, and political heritage.




To develop a desire to pursue learning interests for the
sense of satisfaction and accomplishment in learning.

To develop sclf-concepts essential for self-fulfillment
and social interaction,

To develop persistence in the pursuit of worthwhile goals,

To disseminate vocational information to facilitate the

exploration of future vocational pursuits,

To develop vocational skills to enable one to perform

adequately in the world of work.

To promote phvsical health.

To develop avocational and recreational skills and informa-

tion relevant to leisure time pursuits.

These ten statements of educational purpose factor into five
categories:

Academic (Statements 1,2)

Traits (Statements 4,6)

Self-Relationships (Statements 3,5)

Vocational (Statements 7,8)

Health/Recreation (Statements 9,10)

The list of purposes might have been expanded to fifty or a
hundred; the five categories provide the main ingredient of this instru-
ment, If substantial agreement onpriority can be obtained on these
categories, a school or district faculty will have attained a sense of

direction for planning.
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Exhibit 1

13 @ copyv of the response furn for this research
device.,
’ Exhibit 2 I~ a sample of a data arrar produced from Section
IT of this procedure.
i
Tabulation o1i responses to this instrument is a simple
4 frequency count and, in the case of Section 11, a reverse order
veichting of respoases in each i= La.=e to arrive®at a rank order for
ant given group of re<~ adents. If it is desirable to determine the
relationship betr ven or among the ra=k assignments of two or more
croups, the Spearman rank-difference correlation coefficient is an

dppropriate statistic:

F 6 D
%—;is =1 - :i

N (N2-1)

O
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EXHBIBIT I

' PURPOSLS OF THL. SCHOOL.

[

« Ciadon you tecwty, or po Ttjong

"~

<o b reehadary) slgocn e teadks

30 Yewer s of exparience i Ui district (vxclude this year)

Ge Totld years of e¥peticce (cxclude this yoar)

——————— e e 3 ————— e s — e
1. You b e been given 10 ¢y eoch with a stateacnt of schaeol purpose ard card

o Lou. Read this stat., e ot catefully. Now rate the inportance of cach: Pl puse
o the followine oaly:

= Extrendty dmpertant
= Important

= 0f minor impourtance
= Not important

B N N
!

Reeord vour respenae (1, 2, 3, or 4) after each of the felioving card numbers:

1. /] 4. /7 7./
°n /] 5. /7 8. [/

3./ / 6. / / 9. / 7/

10. /! /

4
I1. Usi - 211 cards: Kool theeo 10 statements in ter of needed pricrity in your
scheal. Reeord eard numbers in descending order belo.

(Highest priocity is "a", lovest priority is "M

b. / /

c. [/ é_i
d. /7

ERIC
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TAHIBTIT 1--Continued

! LT B i 7 ' ' 1
11+, Pull out Card: 1, 3,5, ard 7: Rank theose steounts in terns of necded
prictity in your school. Recoird card nuaber s,
(Highest priovity is "a", lowest priority is
lld”)
5 a. /[ /
b. / / ,

r
IV, ull out Cavds 2, %4, 6, and 8: Rank thesc statements in terms of nceded
priority in your schcol. Record card numhors.

(Highest priorjty is "a", louest priority is
"dll)

V. Pull out Cards 1, 7, 9, and 10: Rank these statements in terms of needed
priority in your school. Record card

numbers.  (Highest priority is "a",

lowest priority is ''d")
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This instrument (Professional Form and Parent Form) was

designed to obtain

needs among both professional educators and parents. The Professional

Form of this instrument consists of three parte. Part I contains 55

items clustered in

Items
Items
Ttems
Items
Items
Items

The Parent

some items which refer to somewhat technical needs. These 40 items

are clustered into

Items
Items
Itecms
Items
Items
ltems

Respondents are asked to scale these items in terms of needed

attention in their

tion, Less Attention.)

Part Il consists of a listing of the above six needs categories
and respondents arc asked to rank order these in priority of need.

Part IIT of both forms consists of a listing of learners' needs

(six on the Professional Form, eight on the Parent Form) and respondents

BASIC NEEDS

the perceptions of basic school and learners'

six needs categories:

1-10--Instructional Material Needs
11-20--Non-Instructional Service Needs
21-30--5chool Reorganization Needs
31-40--Curricular Programming Needs
41-50--Physical Facilities Needs
51-55-~Community Involvement Needs

Form is a simplified version of 40 items which omits

six categories as follows:

1-5--Instructional Material Needs
6-15--Non-Instructional Service Needs
16-20--School Reorganization Needs
21-30--Curricular Programming Needs
31-35--Physical Facilities Needs
36-40--Community Involvement Needs

respective schools (More Attention, Present Atten-

are asked to evaluate the adequacy of their school in meeting these

needs.
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Exhibit
Forn) .

Exhibit

Exhibit

Exhibit

Exhibit

15 a replica of the Basic Needs instrument (Parent

is a copy cf the Parent Form of this instrument
shows how data from Part I can be arrayed.
shows how data from Part II might be presented.

shows how data from Part III could be arraved.

Tabulation for al. sections is accomplished by a simple

{requency count.

Part II, which respondents provide a ranking, is

treated by a reverse order weighting process. Spearman rank-

difference coefficients may be obtained in the same manner as

described under the previous section of this report, Purposes of

Education.




EXHIBIT 3

BASIC NEEDS SURVEY

This survey is designed to obtain information concerning the basic
needs of your school(s). Your response to this instrument will

help provide the necessary information for planning for improve-
ments in your school(s), Therefore, wouid you please read the
directions carefully and give thoughtful consideration to each item?

Name of Scnool(s)

School District

CHECK (\/) THE APPROPRIATE IDENTIFICATION FOR YOU, Check only one.

. _ Elementary Teacher (Grades 1-6 or Grades 1-8)

2. Junior High Teacher (Grades 7-9)

3. ________ High School Teacher (Grades 9-12)

4. _______ Priacipal

5. _  ____ Board of Education Member

€. ______ Central Office Staff (Superintendent, Supervisor, DPP, etc.)
7. . Student

8. Parent (with children in schooi)
9. School Patroa (ro children in school)

iC. Other (Specifyv) _
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EXHIBIT 3--Continued

PART I

Check the following educational nceds according to 1
the degree of attention Yyou feel should be given
them in vour school at this time. Check (/)
either More Attention, Present Attentio1, or Less
Atteation, CHECK O:LY ONE DEGREE OF ATTENTION FOR
-7 EACH STATEMENT Or NEED,

More Presecat Less
Attention Atteation Attention

I, MNeced fcu library beooks and reference

materials ¢ ) ) ¢ )

+ 2. Need for newspapess and magazines (G () ¢ )
3. Neced for films and filmstrips () ¢ ) ()

4. Need for supplementary textbooks (¢ ) (¢ ) )

Lood ror plosical models of human
an foanv, ani ol life, phvsical
peograpliy ete, ¢ ) ¢ )

6. Ne'd for charts, pictorial diagrams,

maps, etc. ( ) () ()

7. liced for audio and video tape
P
recordings o1 recocds (¢ ) () « )

8. leed for corniercially prepared
overhead transparencies ¢ ) () ¢ )

9. Need for manipulative materials such
as alphabet blocks, slide rules, etc. (¢ ) ) )

10, Need for workbooks, programmed
learning materials, etc, ) ) )

il. Nced for guidance and counseling
services in the elemcntary school ( ) (¢ ) (¢ )

12. Need for guidance and counseling
services ia the junior high school () ) ¢ )

| 13, Need for guidance and counseling
services in the high school ) () )




14,

15.

16.

17.

18.

19,

21,

22.

23,

24.

28.

29.

30.

11

EXHIBIT 3--Continued

Need for hcalth and safety services

Need for breakfast services for
students

Need for lunch scrvices for
students

Need for transportation services

Need for wclfare services such as
clothing, eyeglasses, etc.

Need for hearing and speech
correction sevices

Need for home visitation and social
work services

Need for non-gradcd school programs

Nced for flexible scheduling of
students in their daily programs

NLeed for longer school year for
elementary pupils

Need for longer school year for junior

high or high school students

tieed for team teaching in which two
or more tedchers work toscther

Need for indepcrndent study time
for elementary pupils

Need for independent study time
for junior high or high school
students

Need for smaller classes for
elementary pupils

Need for smaller classes for junior
high or high school students

Need for part-time attendance for high

school studerts who need to heip
support themselves

More
Attention Attcntion
¢ ) ¢ )
¢ ) ¢
¢ ) )
¢ ) )
¢ ) ()
() ()
¢ ) (G
¢ ) ()
¢ ) ()
¢ ) ¢ )
¢ ) ¢ )
() ¢ )
() ¢ )
¢ ) ()
¢ ) ()
¢ ) ¢ )
() ¢ )

Present

Attenton

(

Leas

)




31.

32.

33,
34,

35.

36.

37.

38.

39,

40.

41.

42,

43,

44,

45,

46,

47.

12

EXHIBIT 3--Continued

Need for pre-first grade programs
such as kindergarten

Need for improved programs in art
and music

Need for improved reading programs
Need for improved English programs

Need for improved mathematics
programs

Need for improved social studies
program

Need for improved science programs

Need for improved physical education
programs

Need for improved vocational
education programs

Need for improved health, mental
health, and sex eduration programs

Need for new school buildings to
replace prescat buildings

Need for space additions to present
buildings

Need to provide for pupil comfert such
as heating, lighting, air conditioning

Need tu remodel present buildings to
provic.. for more rlexibility

Need to provide projection equipment
such as movie, [ilmstrip, and over-
head projectors

Nced to provide equipment such as
duplicators, p-inters, ete., to
produce materials

Need to provide gymnasium and play-
ground equipment

~

More
atlention

()
()
()
()
()
()
()
()
()
()
()
()
()
()
()
()
()

Prescnt

Attention
()
()
()
()
()
()
()
()
()
()
)
()
()
()
()
()
()

(

Lcss
Attencion

)




55.
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EXHIBIT 3--Continued

More Prescnt
Attention Attention

Nced to provide self-instruction
equipment such as tcaching machines

Need to provide audio and video
equipment

Need to provide equipment for voca-
tional and occupational education

Need for dissemination of school
news in newspapers, radio, etc,

Need for public advisory groups to
counsel board of education

Need public advisory groups to
counsel teachers concerning school
improvement

Need for PTA
Need for greater use of human

resources from tie community
in the school program, ¢ ) ¢ )

Less
Attention
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EXHIBIT 3 -- Continued

PART 11

Rank the followiny si1x categories of neecds according
to the attention you believe should be given tnem in
your school. That is, place a "1" before the need
you feel needs the most atteation, a "2" belfore the
second most critical nced, . . . and a "&" before the
need you feel requires the least attention at this
time,

- ————

RANK

I. Need for additional or different instiructional materials.
2. Need for more adequate buildings and/or equipment,

3. Need for more appropriate or adequate curricula (course
of study).

4. Need for organizing the school in different ways so
as to group pupils differently, scheaule the time of
pupiis differently, etc.

5. Need for greater community involvemeat in school affairs
and more school-community communications.

6. Need for more adequate non-instructional services for
pupils such as health services, counseling, food services,
transportation, etc,
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EXHIBIT 3--Continued

PART III

This section is designed to obtain your opinion
of the adequacy of your school's program in
meeting certain needs of learners. Please check
(V') whether you feel your school's pregiam is
Strong, Adequate, or Weak in meeting the follow-
ing student needs:

Strong Adequate

LEARNING SKILLS ( ) ()
(Those skills necessary for learning

the basic knowledge; e.g., reading,

writing, speaking, listening, etc. . )

BASIC KNOWLEDGE « ) ()
(The krowledge in those areas commonly
considered to be subject-matter.)

BEHAVIORAL TRAITS ') ()
(Personal traits of persistence, dis-

ciplined behavior, appreciation for

the worth and contributions of others,

etc., . .)

PHYSICAL AND/OR MENTAL HEALTH ) « )
(Knowledge, attitudes, and skills

necessary for good physical and

mental health.)

VOCATIONAL KNOWLEDGE AND SKILLS ¢ ) « )
(The knowledge and skills related to

the world of work to help one be-

come economically productive and

self-sufficient.)

RECREATIONAL AND AVOCATIONAL

KNOWLEDGE AND SKILLS ¢ ) )

(The learnings which enable one to
make wise use of leisure time,)

Weak
¢ )
)
¢ )
)
)
¢ )




EXHIBIT 4

LETCHER COUNTY SCHOOL SURVEY

Dear Pare..t:

This questionnaire is part of an effort to obtain important
information concerning the Letcher County schools. The Letcher
County Board of Education, with University of Kentucky help, is
collecting information necessary for planning future programs for
your schools. Such programs need to be developed with the desire
and understanding of parents of the boys and girls who are being

educated. Therefore, would you please fill out the attached
AY

questionnaire and return it promptlv to the teacher who sent it to

you? If, by some chance, you have received two or more copies
of this questionnaire, fill out only one and return it and the
others to your school.

IT IS VERY IMPORTANT THAT YOU PROVIDE US WITH THE INFORMATION
CALLED FOR IN THIS QUESTIONNAIRE, PLEASE TAKE THE TIME TO HELP

THE BOYS AND GIRLS OF YOUR SCHOOL,

THANK YOU FOR YOUR ASSISTANCE.

16
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EXHIBIT 4--Continued

PART 1

Check the following educational needs according to
the degree of attention You feel should be given
them in your school at this time. Check (V)
cither More Attention, Present Attention, or Less 1
Attention. CHECK ONLY ORE DEGREE OF ATTENTION FOR

EACH STATEMENT OF NEED,

More Present Less
Attention Attention Attention
l. Need for library books and reference
materials ) « ) ()
Z. Need for newspapers and magazines () () )
3. Need for films and filmstrips () « ) ()
4. Need for supplementary textbooks ( ) () ()

5. Need for workbooks, programmed
learning materials, etc. ) )

6. Need for guidance and counseling

services in the elementary school « ) « )
7. Need for guidance and counseling

services in the junior high school () « )
8. Need for guidance and counseling

services in the high school () )
9. Need for health and safety services () ()

10. Need for breakfast services for

students ( ) « )
11, Need for lunch services for

students () ()
12, Need for transportation services « ) « )
13. Need for welfare services such as

clothing, eyeglasses, etc. () ()
I4.  Need for hearing and speech

correction services « ) « )
15, Need for home visitation and social

work services ) ¢ )




21,

22,

29.

30.

3t.

18

Need tor longer school year for
clementary pupils

Need for longer school year for
junior high or high school students

Need for smaller classes for
elementary pupils

Need for smaller classes for junior
high or high school students

Need for part-time attendance for
high school students who need to

help support themselves

Need for pre-first grade programs
such as kindergarten

Need for improved programs in art
and music

Need for improved reading programs
Need for improved English programs

Need for improved mathematics
programs

Need for improved social studies
programs 3

Need for improved science programs

Need tor improved physical education
programs

Need for improved vocational
education programs

Need for improved health, mental
health, and sex education programs

Need for new school buildings to
replace present buildings

Need for space additions to present
buildings

EXHIBIT 4--Continued

Morc
Attention
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )
()
¢ )
¢ )
¢ )
()
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )

Present
Attention

¢ )
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )
)
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )
¢ )

Loess
Attention

¢ )

¢ )

¢ )

¢ )

¢ )

¢ )

¢ )

¢ )

¢ )

¢ )

()

¢ )

¢ )

¢ )

)

¢ )

¢ )
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EXHIBIT 4--Continued

| Mo ¢ Present Lt s
| Attenton Altention Atlentron
]
t A Need to provode tor puprl comfort
such as heatane, drghting, air
; , conditraving, ( ) () « )
i KN Need to remodel piesent buildings to
L provide for more flexibility (G ) () )
!
|
} 35.  Need to provide equipment for voca-
| tional and occupational education. ) (G « )
30, Need for dissemination of school
news in newspapers, radio, etc. () () ()
37. Need for public advisory groups to
counsel board of education ) ¢ ) )
3. Need public advisory groups to
counsel t achers concerning
school im rovement ¢ ) () )
9.  Need for PTA ¢ ) () ¢ )

0. Need for greater use of human
resources from the community
in the school program ( ) ( ) (

N’
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EXHIBIT 4--Continued

PART 1]
FEovou hod o choose, which of the [ilowing needs
would youe Tike (o see attacked firat+ Sccond? Third?

Fourth? I'i{th? Last? Read the six need statements,
then piclk out the one need which you fcel should be
given attention first and place a 1 before it. Then
pick out the one need which should be attacked as

the second priority and place a 2 before it. Place
a 3 belore the third priority need, a 4 before the
fourth priority need, a 5 before the f;fth priority
need, and a 6 before the need which vou feel should
be given the least attention and effor at this time.

Need for add-tional or different instructional materials.
Need for more adequate buildings and/or equipment.

Need for mo*e appropriate or adequate curricula (course
of study).

Need for organizing the school in different ways so
as to group pupils differently, schedule the time of
pupils diffcerertly, etc.

Need for greater community involvement i1n school affairs
and more school-community communications.

Need for move adequate non-instructional services for
pupils suci as health services, counsel ing, food
services, Lransportation, etc.
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EXHIBIT 4--Continued

PART 111

How well is vour school serving the pupils of your
community? Please check (V') each statement below

according to whether you feel your school is doing an
"Excellent," "Fair," or "Poor" job,

Excellent Fair
Helping pupils acquire the skills
necessary for learning, such as
reading skills, writing skills,
and speaking skills () (

Helping pupils obtain knowledge in
subjects or courses, such as history,
mathematics, literature, and science « ) (

Helping pupils learn to become
responsible citizens ( ) (

Helping pupils acquire the knowledge
and skills necessary for good physical
and mental health () (

Helping pupils gain an understanding
of and skills in how to earn their
living in the world of work ( ) (

Helping pupils who have special
needs because they have physical
or mental handicaps ) (

Helping pupils who have financial
handicaps or special social needs ( ) (

Helping pupils learn how to get
along with each other, have
wholesome human relationsg

Poor




€1C ¢ [B'81 € [0°0S 8 | 68 L [7 97 8 |1'I1 ¢ ] £°99 O1|L°9¢ % [0°0 0 s3Topnas
103 S3D1AI3S ISeINPa1q I103J paaN "GI
0°6/ CI[B8T € |29 1] 84 %ilgec % 000 0] 009 6 |0°9C % [L°9 1 | ses1aies 39385 pus ya[eoy 103 pooN - #1
£°9¢ 6 {2°9 T [2°9 1 %Yy 8 [9°S T (070 0 £°¢L 6 |0°0% 9 [L°9 1 100Yds Y31y ay3j ul sadTAIas
Sutiasunod pue adcuepind 103 poaN ‘€I
8*89 T1(s°C21 ¢ (0°O 0 1°i9 TI1|£°91 € (0°0 0 €°€S 8 |0°0C € [L°9 1 1004ds Y31y IoTURT BY] UT SOO1AI3S
Suiiasunod pue aduepInd 103 paaN ‘7
0°6L z1(s"¢1t ¢ [0°0 0 6°88 9T (|T°IT T |0°0 0 0°08 <211L°9 T1L°9 1 [00Uds AIBJUBUWITa BY] UT SIaJTAIBS
Suiiasunod pue aduepind 10J paaN "I]
6°¢9 01 [€°1€ & |2°9 T 6°88 9T (I°11T ¢ |00 0 0°09 6 J€°€€ S [0°0 0 *0319 Tsieliajeuw JuTuIEa]
pouueiSoad ¢sijooqdiom 103 pasN ‘Ol
B'€Y [ B'81 € |G°/L€ 9 8°LL ®T|L°9T € |9°6§ T L°9% L |L°9% L |L°9 1 932 “s9INnI 3pI(s 'syo0[q 3oqeydie
--sTeriajew aarje[ndruew 103 paaN ‘g
6'¢9 01[8°81 € (8’81 ¢ 7°%6 L11]9°S 1 100 0 £'99 01]0°0C € (L°9 T sa1douaiedsuel] peayiano
peiedaid L{je1doiaumod 103 paoN ‘g
8°89 T110°SC % |T°9 I B*LL w1 [C'CZ *+ [0°C 0 £°98 €1]e'€1 ¢ |0°0 0 Sp10J91 pue S3UIpI0I3I
adej ooplAa pue olpne 10J pooN -/
& STLE 9 ET9S 6 [¢°9 1| %we L1]o°¢ 1 ]0°0 O 008 Ztjoroz €100 0 *>39 Tsdew Tsweideip
1e1103291d “sjieys 103 paaN ‘9
8°89 IT[E°IE G |0°0 0 0°00T1 81 [0°0 0 |0°0 0 L°99 OT]E€°€E S |0°0 0 *539 TAydeidosy
1eo21sdyd ‘3317 jewtue ‘Awojeue ueumy
Jo siapow jed1sdyd 103 pasaN °¢
0°6L C1I B8 € |[2'9 1 %% [19°6 1 |0°0 0] 0°0% 9 |€'€E G |L°9Z % $3{00q31%33 Aiejuawaijddns 103 pasyN °4
0°0S 8 pP°0S 8 (0°0 0] ¢"eL €1 B°LZ G |0°O0 0] L°9% L |L°9% (L |L'9 1 sd113sw[1} pue sW[1J 10J paaN °f
£°9¢ 6 21 ¢ (€°1¢ ¢ 0°0§ 6 fp'%7 8 |9°¢ 1 £'99 01|0°0C € |[€°€1 ¢ sautgedew pue siodedsmau 10J paaN ‘g
£°96 6 [E°L€ 9 |79 T 1°9 IT €L 9 [9°6¢ 1 0°0% 9 |L°9% [ [€°€1 T Sieliajew adu3is
-321 pue sjooq Ai1eiql] 103 pIaN °]
% " ON % ON| % “ON % ‘ON| % "ON{| % .Qﬂi % ‘ON| % "ON| % "ON
210l juasaigd ssa7 210l | juasaag ssaq] = 210 | jussaag ssaq
91 = N 81 = N ST =N
Tooyss Z Tooyss 1 Tooysg X %T‘
S19yoea] Aiejuowalqg
AQALS STIIN DIsvd
S I IdIHXT
@)
"= L N N — P
i

E




AN

23

O -

EXHIBIT 6

RANKING OF BASIC NEEDS CATEGORIES

Response Group Ranking

Elementary|Secondary|Parents
Teachers Teachers

Need N = 191 N =73 N = 264

Need for additional or different
{ instructional materials 1 3 5

Need for more adequate buildings
and/or equipment 2 1

[

Nced for more appropriate or adequate
curricula (courses of study) 4 2 4

Need for organizing the school in
different ways so as to group pupils
differently, schedu:le the time of
pupils differentlv, ctc. 3 4 6

Need for greater community involvement
in school affaits aad more school-

community commtnications 6 5 3
Need for more adequate nun-instructional

services for pupils such as health ser-

vices, counseling, food services,

transportation, etc. 5 6 2
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EXHIBIT 7

' RESPONSES TO LEARNERS' NEEDS

[ Teachers

Elementarv Teachers N=191l High School Teachers N=73
Strongl Adequata:| Weak || Strong Adequatg_ Weak
N %W N % |N % N %| N % |N %

LEARNING SKILLS
(Those skills necessary for
learning the basic know-
iedgey e.g., reading, writH
in, speaking, listening,
cles) 48 25.1] 89 46.6 7 19.4] 15 20.5 43 58.9]14 19,2

BAS1C KNOWLEDGE
(The knowledge in those
dreas commonly considered
to be subject-matter,) 22 11.5[124 64.9 p6 13.6 7 _9.6]50 68.5]15 20.5

BEHAVIORAL TRAITS
(Pevsonal traits of per-
sistence, disciplined
behavior, appreciation
for the worth and contri-
hit.ons of others, etc.) 8l 42.4/ 70 36.6 P4 12.614 40 54.8{24 32.9} 8 11.0

PHYSICAL AND/OR MENTAL
HEALTH
(Knoulcedge, attitudes, and
skills necessary for good
phsical and mental healti)]bs 34.0198

(a )
p—
w
Lo
[RS]
o)
(98}

27 37.0{ 41 56.21 4 5.5

VOCATIONAL KNOWLEDGE AND !
SKILLS
(The knowledge and skills
vrelated to the world of
work to help one become
cconomically productive
and «clf-sufficient,) 112 59.2{50 26.2 |9 4.7 28 38.4/37 50.717 9.6

RECREATIONAL AND AVOCATIONA
KNOWLEDGE AND SKILLS
(The leainings which en-
able one to make wise use
of leisure time.) 06 51.8{62 32.5 10 5.2 (154 74.0{17 23.3[1 1.4




INSTRUCT IONAL PRACTICES

Ubviousl:, a4 questionnaire cannot determine fully what

instructional practices teachers utilize in their classrooms. W.at
teachers do has been subjected to a considerable volume of research
7 cffort; some effurts using verbal analysis techniques, some employ-
ing video episodic procedures, others relying on skilled observa-
tion. A carefull: designed questionnaire, however, can elicit
iesronses from teachers and provide generalized profiles of tvpical
tvaching practices for use as a point of departure for discussion
vl further elaboratior of such practices. This questionnaire
Josigned by the Burca: of School Service (Exhibit 8) was intended

for this purpose.

The Ingtructional Practices Survevy instrument consists of (
. - N ’ - v . . |

Lace mager sectione: (1) Planning, (2) Classroom Organization,

¢ (3) Inctruction. A simple frequenc; scalivyg f{ormat is used,

ad the tabulation o1 vesprooses o simple frequency counting.

Lniibits 9-16 1ilustrate how to array the data yield from the

administration of Lhr  instrument,

25
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EXHIBIT 8

INSTRUCTIONAL PRACTICES SURVEY

This survey instrument is designed to obtain information
concerning some of the instructional practices of your
school. Your response to this instrument will help pro-
vide the basic information necessary for planning for
school improvements. Therefore, will you please give
thought ful consideration and response to each item?

PLEASE RESPOND TO ALL ITEMS

Name of School

Schoc¢l District

CHECK ( V/) THE APPROPRIATE IDENTIFICATION FOR YOU.
Check onlv ane.

l. Elementary Teacher (Grades 1 - 6 or | - 8)
2. Junior High Teacher (Grades 7 - 9)

3. High School Teacher (Grades 9 - 12)
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EXHIBIT 8--Continued
] SECTION T PLANNING

1
|
i
I. Teachers generally use some guide in planning classroom instruction.
Check the frequency with which you ordinarily use the fol lowing: |

Occasion- Rarely or I

Always Usually ally Never

1. Adopted textbooks « ) « ) « ) « )

7 2, Other textbooks « ) « ) « ) « )

3. Guides developed by vou « ) « ) « ) « )

: 4. Guides developed by your school « ) « ) « ) « )
5. Guides developed by your school

district « ) « ) « ) « )

6. Other:

I1. Teachers generally pre-determine the central focus of instruction : i.e.,
they plan with certain general objectives in mind. Check the frequency
vith which the following objectives apply in your planning effort:

Occasion- Rare:. u.-
Always Usually ally Never

7. Have all pupils attempt to learn
the same information or skills « ) « ) « ) « )

8. Have all pupils studv the same
information or skills, but learn
these in varying degrees « ) « ) « ) « )

9. Have all pupils try to learn
the same information or skills, but
use dif{ferent materials to acquire

these « ) «C ) ¢ ) ¢

10, Differentiate the concepts, in-
formation or skills to be learned
in terms of the differences among

pupils « ) C ) « ) ( )
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EXHIBIT 8--Continued

1. Teachers wwe a varicty of devices and strategies to plan instruction,
Check the trequency with which you employ the rollowing:

Occasion- Rarel: or
Always Usually ally Never

11. Written lesson plans are devised ( ) ( ) ( ( )
12. Behavioral objectives are written ) ( ( « )
13. Textbock manuals are followed

14. Cumulative records are consulted

15. Pupils help plan

16. Other teachers are consulted

SECTION 11 CLASSROOM ORGANIZATION

I. Assuming that vou change the organization of vour classroom to fit
changing circumstances, check the frequency with which vou use the
following organizational structures:

Occasion- Rarelv
Always  Usually ally Never

Pupils are taught as a total
group

Pupils are sub-grouped within
the classroom

Pupils are grouped with pupils
from cotiher classrooms for
common instruction
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EXHIBIT 8--Continued

Occasion- Rarely or
Usually ally Never

I1. Assuming that pupils are sub-grouped within your classroom sometimes
what criteria are used for such grouping? Check the frequency with
which you use the following: .

Always
20. Achievement levels as determined
by standardized test « )
21. Achievement levels as determined
by observation and diagnosis « )
22. A corbination of standardized
testing and teacher observation ( )
23. Interests of pupils « )
24, Capability of pupils in working
independently « )
25. Other:
« )
SECTION III INSTRUCTION
I. The following describes some t»pical practices in instruction. Check the

frequency with which these are used by you.

Frequent
Practice

26. Pupils are given the daily
assignments and on the follow-
ing day there are class dis-
cussions of what they have studied. (

27. Pupils are given long-range
assignments and daily discussions
of learning and progress are
carried on. (

28. Study and work assignments are
identified by pupils in relation
to a framework suggested by the
teacher and the outcomes of these
assignments are synthesized in
classroom discussions. (

)

Occasional Rarely Followed
Practice Practice

« ) « )

« ) « )

« ) « )
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EXHIBIT 8-Continued

Frequent  Occasional Rarely Followcid
Practice Practice Practice

29. Pupils arc pre-tested to

determine individual needs in

relation to a concept or skill

arca, individual study assignments

arc either pupil or teacher

identified, and post-testing is used

to assess the learning progress of

pupils ¢ ) ¢ ) ¢ )
30. After a pupil has his learning

assigmment, he may bhe excused

from the classroom to go else-

where to study. ( ) ( ) « )
Check the frequency with which you use the following media:

Occasion- Rarely or
Daily Weekly ally Never

31. Textbooks «C ) ) « ) « )
32, Films « )y ) « ) ¢ )
33. Filmstrips ( ) « ) «( ) « )
34. Audio tapes «c )y ) « ) « )
35. Video tapes «C )Yy ) « ) « )
36. Workbooks « )y ) « ) ¢ )
37. 1TV ¢ )y ) « ) ¢ )
38. Charts or graphics « )y ) « ) « )
39. Models or manipulative

materials «c )y ) « ) ¢ )
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EXHIBIT 8--Continued

III. Teachers arc guided in their instructional efforts by the beliefs theyv
hold about tecaching, pupils, curricula, et cetera. Check the intensity
of your beliefs concerning tne following:

Strongl, Strongly
Agree Agree Disagree Disagree

46, There is a specified amount
of learning material that should
be taught at any given grade
level or subject area. ( ) ( ) « ) « )

41, At least ten perceat of pupils
can be expected to progress
satisfactorily if they are
permitted to study independently
and not be forced to participate
in all class activities. «C )Y ) ( ) « )

42. All any teacher can do is
identify the levels of pupils
in any given subject or area
and try to teach them from

this base point, « ) ¢ ) ¢ ) « )

Thank you for your cooperation. Please return this completed form to your
principal.

Bureau of School Service
College of Education
University of Kentucky
Lexington, Kentucky 40506
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EXHIBIT

10

CENTRAL FOCUS OF INSTRUCTION
Elementary Teachers

e e ——————

A e ———— ————— ]

X School N =19 Y School N =12
Frequency of Practice Frequency of Practice
Rarely/ |Occas- Rarely/ |Occas-
Never ionally Usually | Always Never ionally |Usually Alwavs
Focus No. % |No. % INo. % |No. % lNo. % INo. % InNo. %_|No. %
Have all pupils attempt to learn the
same information or skills 1 _5.3] 4 21.1 6 31.6] 8 42.1{] o 0.01 1 8.3]11 91.71 0 0.0
Have all pupils study the same informa-
tion or skills, but learn these in
varying degrees 1 5.3 2 10.5 8 42.1 8 42.1 0 0.0 0 0.0 9 75.0 3 25.0 w
Have all pupils try to learn the same
information or skills, but use Jdif-
ferent materials to acquire these 1 5.3 3 15.8 /10 52.6{ 5 26.3{l 1 8.3] 2 16.7 | 3 25.0] 6 50.0
Differentiate the concepts, information
or skills to be learned in terms of the
differences among pupils 0 0.0 1 5.3 110 S52.6 | 8 42.1 0O 0.0 2 16.7 2 16.7! 8 66.7
——— . , so \~FL
&l
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INSTRUCTIONAL ORGANIZATION

Among several important factors, eifective program planning and
development requires: (1) knowledge regarding the primary types of
organization and procedures currently in use and (2) knowledge regarding
the professional staff's perceptions as to possible directions for
program modification and change.

The Instructional Organization Questionnaire (Exhibit 17) may be
used to obtain these kinds of information from the professional staff
of any school system making preparations for program modification or
change. Individuals respond to each of the items in the questicnnaire
as to: (1) the presence of the type of organization or procedure de-
scribed in their school and (2) their own attitude toward the type of
organization or procedure described.

Persons utilizing the Instructional Organization Questionnaire
may desire to add or delete items to make the instrument more appro-
priate for the needs of their specific needs.

Data collected via the Instructional Organization Questionnaire
may be easily hand-tabulated and arrayed in usable form. Exhibits 18 and
19 are illustrative of how such data might be preseanted for interpretation.
The graphing technique shown in Exhibit 19 provides an excellent picture
of a professional staff's perceptions of the desirability of the type of
organization or procedure ir tu.estion thereby suggesting the more

feasible directions for change.

40
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Summary

The instrument discussed in this section provides a relatively
simple method for obtaining information on the perceptions of staff
members regarding possible directions for program change. Such infor-
mation should provide valuable assistance to those responsible for

program developmeat and improvement,
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EXHIBIT 17

INSTRUCTIONAL ORCANIZATION QUESTIONNAIRE,
Teacher's Copy

Teacher

' ‘ School
|

You are requested to respond to each of the following items in two ways. First,are
| you presently involved in the use of this type of organizztion or procedure in your
school? Secondly, what is your personal reaction concerning the use or potential
i use of this type of organii:ation or procedure in your school?
3
l

Presence in

Personal Reaction
School

Regard.ng Use

Circle the appropriate numeral

Circle the uppropriate symbol
in the Jeft margin

in the right margin

1--1 typically make use of this FS--Favor strongly
type of organization or

: procedure.

2--1 usc this type of organization F--Favor
or procedure only with a few
students or on an experimental -
basis. (Please indicate on the lines U~-Undecided
below each item the curriculum areas
and approximate number of students
involved). D--Dislike

3--1 do not make use of this
type of organization or

procedure. DS--Dislike strongly

1 2 3 1. The usual grade level, self-contained classroom type FS F U D DS
of organization.

1 2 3 2. Homogeneous grouping of children within a given grade FS F U D DS
level on the basis of some established criteria, i.e.,
reading ability, 1.Q., social maturity. A ziven
teacher would then teach grade la, 1b, 1lc; 2a, 2b,
2c, etc.

1 2 3 3. A flexible grouping system where chiidren within F5 F U D DS
a given grade are grouped and regrouped frequently
and variously for different subjects and instruc-
tional objectives.

1 2 3 4. A type of multi-grade grouping where children from FS F U D DS
two or more grade levels are gruped for the year
Q in a self-contained classroom under one teacher.




|

, EXHIBIT {7-~-Continued |

1 2 3 5. A type of multi-grade grouping where children from FS F U D DS
two or more grade levels are grouped and regrouped
frequently and variously for different subjects and
instructional objectives. Different teachers would

be responsible for selected portions of a student's
5 program, ’

1 2 3 6. An ungraded plan where children are grouped for the FS F U D DS
year according to some established criteria such as
ability, I1.Q., or social maturity. Instruction takes
place in a self-contained classroom setting.

1 2 3 7. An ungraded plan where children are grouped and re- FS F U D DS
grouped frequently and variously for different sub-
jects and instructional objectives. Different teachers
would be responsible for selected portions of a student's
day-to-day program and the groups of which he is a
member at a given time would be based on the student's
needs, interests, and abilities and the competencies
and personalities of the teachers involved.

1 2 3 8. A semi-denartmentalized plan where children receive FS F U D DS
most of tneir instruction from a homeroom teacher but ‘
certain specialized areas such as art, music or
science are taught by a special teacher.




2 3 9.
2 3 10
2 3 11.
2 3 12.
2 3 13,

44
EXHIBIT 17--Continued

A fully departmentalized plan designed to take max-
imum adv.antage of the subject matter specializations
of tecachers.

A track system where certain relatively standardized
patterns of subjects are established. One group of
students takes a college prep pattern, another a
vocational pattern, etc.

A system of "contract learning" wherein students
enter into a contract with the teacher to master a
given amount of subject material. Usually the
successful accomplishment cf the contracted work
1s recognized by some form of extrinsic reward.

FS F U D bps

FS F U D DS

FS F U D DS

A "team teaching" approach with two or more cooperat- FS F U D DS

ing teachers working and planning together.

A "team teaching" approach with a master teacher and
one or more teachers working under her direction.

FS F U D DS




3

14,

15.

16.

17.

EXHIBIT 17--Continucd

A "team tcaching" approach using both certified and FS F U D DS
non-certificd personnel in the instructional progranm--
a form of differentiated staffing.

A "teacher-as-consultant" approach where teachers FS F U D DS
have a minimum of regular class sessions, spending
most of their time in consultation with individuals
and small groups. Such a program could begin in
the first grade and continue on throughout the
student’s seccondary education. Emphasis is on
providing the student with increasing amounts of
free time for self-directed learning.

A type of classroom procedure wherein students are FS F U D DS
systematically and regularly utilized in the instruc-
tion of other students.

A modular form of floxible scheduling with small FS F U b DS
time modules which may be put together for longer

periods of instruction. (Many such programs use

20 minute modules. These modules may be combined

to form 40, 60, or even 80 minute blocks of instruc-

tional time according to program demands.)
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EXHIBIT--19

‘ 49

INSTRUCTIONAL ORGANIZATION ET.EMENTARY SCHOOLS

Item

Percentage

1.

20

- ———— e ——

30

50

60

“0

'
vt

+

A

80

90

160

70
The usual grade level, self-contained :
classroom type of organization.

-
oy e N P
Y G A PR I
1
+

|
|
|

2. Homogenous grouping of children within
a given grade level on the basis of some
established criteria, i.e., reading ability,
I1.Q., social maturity. A given teacher
would then teach grade la, 1b, lc; 2a, 2b,
2c, etc.

bl

3. A flexible grouping system where
children within a given grade are grouped
and regrouped frequently and variously for
different subjects and instructional ob-
jectives.

4. A typ: of multi-grade grouping where
children from twn or more grade levels are
grouped for the year in a self-contained
classroom under one teacher.

5. A type of multi-grade grouping where
children from two or more grade levels are
grouped and regrouped frequently and var-
iously for different subjects and instruct-
ional objectives. Different teachers would
be responsible for selected portions of a
student's program.

6. An ungradeu plan where children are
grouped for the year according to some es-
tablished criteria such as ability, I.Q.,

or social maturity. Instruction takes

place in a self-contained classroom setting.

7. An ungraded plan where children are
grouped and regrouped frequently and var-
iously for different subjects and instruct-
ional objectives. Different teachers would
be responsible for selected pcrtions of a
student's day-to-day program and the groups
of which he is a member at a given time
would be based on the student's needs, in-
terests, and abilities and the competencies
and personalities of the teachers involved.
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‘ EXHIBIT 19--Continued
Item
0 10 20 30 40 S0 60 70 80 90 1G0
8. A semi-departmentalized plan where chil-[l.a' et L,E{ fLifLifL. A B
1l [N RN PRSI S PSP IR N

dren receive most of their instruction from ‘ N N R R
a homercom teacher but certain specialized
zreas such as art, music or science are
taught by a special teacher.

- ——t- —

¥ 9. A fully departmentalized plan designed
to take maximum advantage of the subject
matter specializations of teachers.

10. A track system where certain relatively
1 standardized patterns of subjects are es-
tablished. One group of students takes a
college prep pattern, another a vocational
pattern, etc.

i

I
-

|

|

!

—— e g e

11. A system cf "contract learning' where-
in students enter into a contract with the
teacher to master a given amount of subject
material. Usually the successful accomp-

lishment of the contra-~ted work is recogniz-:
ed by some form of extrinsic reward.

|
. -_.‘_% .
!

J
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P
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. v
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1
‘
¥
'
-
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1
1
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|
L

ter teacher and one or more teachers work- .- Tl
ing under her direction. SRS DO

12. A "team teaching' approach with two or ,Tf%i —fii - e el
more cooperating teachers working and plann- . -'p:- - N - IS S |- |
ing together. AL Aot ik N SR — i, }’ S
Baliee Eautd R=ll e s nertil R R
13. A "team teaching" approach with a ma=z- |~ 7 [1.1 i e “% :
{— 1
- !
|

1. A "team teaching" approach using both
certified and non-certified personnel in -
the instructional program--a form of differ-{ —:-
entiated staffing.

15. A "teacher-as-consultant" approach

where teacher. have a minimum of regular

class sessions, spending most of their time
in consultation with individuals and small
groups. Such a program could begin in the L
first grade and continue on throughout the A A
student's secondary education. Emphasis is (- QLL’

-5 |- -

T R

f|? ' [iadie]
H don
on providing the student with increasing ?tf ﬁLLf'Jlan4“L
. . R SO T U5 VRV IR GRS
amounts of free time for self-directed b B i R
. PR ewied oo v bl
learning. R IR sl e RRl RNt
J Ty -ty 4 Rt
1.' R R N B
b cacdabe ) e e ) ool -
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A FullToxt Provided by ERIC

STUDENT PERCEPTIONS OF THE SCHOOL

Following are three instruments used in the studv. Two of these are
captioned:; YOUR SCHOOL DAY,

The first, of onl. one page, is for gredes 5-8, It provides for
an eight-period da-. If the school dav has fewer or more periods it
should be modified accordingly before being reproduced, or special 1in-
structions given to students as it is administered. (Also, the lunch
or homeroom period mav be out of place.) It is meant to evoke the
student's verbalized perceition of what his school day is like. Since
it asks him to report on events of the immediately previous day, it
should not be administered on Monday, or anv day following one when there
was no school.

The sccond YOUR SCHOOL DAY form (6 pages), for high school freshmen,
sophorores, and juniors, provides for a six-period day, and likewise
should be moditied 1{ the schedule ic less or more periods, or lunch or
homeroom periods out of place. In addition to obtaining the information
sought in the elementary form, this one 1s meant to identify role exper-
iences tie school provides students and the c¢lasses or activities which
supply those experiences.

The form, WHAT ASSIGNMENTS ARE MOST EFFECTIVE? (18 pages) is for
seniors. It attempts to get students' perceptions of:

1) What the assignments werce like which have challenged them most,
as well an which seemed to them the greatest waste of time, during
their high school careers.

2y What are the "high points" and the "low points'" of their high

school careers.
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' 3) What activities they have been in during the past and current
year, and the degree of their invo!vement--whether as observers,
active participants, or leaders.

4) What role experiences they have had in school (as for the form
used for freshmen, sophomores, and juniors.

These forms should be administered to students under supervision,
with the monitor, ordinarily or teacher or guidance counselor, to answer
questions, or in the case of extremely poor readers, to help them inter-
pret questions. Particularly in sections of the form for seniors it is
important to have them note instructions against checking more than one

answer to a question.

ERIC

Aruitoxt provided by Eic:
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EXHIBIT 20
YOUR SCHOOL DAY--For Bureau of School Service, University of Kentucky

54

What grade are you in? ___ . Date today . Sex? [ [ Boy, [/ _/ Girl.

Name of your school:

How good is your memory? Can you remember what you did from when you left home
for school yesterday to when you got back? We are trying to get a picture of what your
school day is like. We want you to tell us briefly what activities you are in for a
sample day, which in this case should be yesterday.

Approximate time you left home: . How did you get to school (walk,

bus, ride with friend, etc.)?

What did you do in school each period? What subject did you have? Did you
recite, or study? Did you write, or discuss, do problems, experiments, ¢tc.?

Subject What you did
Subject What you did

Opening or "Homeroom" ‘
Period

.First Period

Second Period

Third Period

Fourth Period

Lunch Perfod

Fifth Period

Sixth Period

Seventh Period

Eighth Period

After school (Play? Work? Study? etc.?)

A;proximate time you got home: — How did you get home (walk, bus, ride with

friend, etc.)?

Do you have any part-time work, at school, at home, elsewhere? When, how much, and

where?

How about lessons to do at home? Did you do homework? On What? How Long?
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EXHIBIT 21

YOUR SCHOOL DAY--For Bureau of School Service, University of Kentucky

What grade are you in? . Date today . Sex? [/ [/ Boy, [ / Girl.

Name of your school:

How good is your memory? Can you remember what you did from when you left home
for school yesterday to when you got back? We are trying to get a picture of what your 1
school day is like. We want you to tell us briefly what activities you are in for a
sample day, which in this case should be yesterday.

Approximate time you left home: . How did you get to school (walk,

bus, ride with friend, etc.)?

What did you do in school each period? What subject did you have? Did you
recite, or st.'y? Did you write, or discuss, do problems, experiments, etc.? If the

period was an activity period that day, indicate what activity you were in.

Subject What you did

Homeroom and/or
activity period

First period

Second period

Third period

Fourth period

Homeroom and/or
lunch period (may be
before or after
fourth period)

Fifth period

Sixth period

After school (Play? Work? Study? Sports? Etc.?)

Approximate time you got home: How did you get home (walk, bus, ride with

friend, etc.)?

Do you have any part-time work, at school, at home, elsewhere? When, how much, and

where? _

How about lessons to do at home? Did you do homework? On what? How long?




56

| EXHIBIT 21--Continued

l TYPES OF ASSIGNMENTS YOU HAVE HAD !

1f we analyze the assignments teachers give their students, we find
them falling somewhat into types--though many fall between types too.

Below are some types of assignments teachers give, with made-up 1
labels for each type. Notice that these types are not pure, that teachers

7 will blend types in an assignment. Please try, however, to think of those

you have had which are closust to each type. Notice that they are arranged
as a "scale" between two extremes, the first being one end of the scale, the
last the other end.

The Do-this-now type. For example: "Do problems (or exercises) 3

and 4 on page 65 and turn them in at the end of the period.”

The Do-somethirg-if-and-how-you-wish type. For example: ''Choose

your own subject and write (or prepare an oral report) to be
completed before the term is out, if you would like, for
extra credit.”
Notice that the first tells you exactly what to do and when to do it.
The last leaves a great deal up-to you--letting you decide what, how, and in

great part when to do it.

Please look over this list and try to remember what assignments you have

had since school began this fall which might be classified by these types and

estimate how often you have had each type and in what subjects,as called for

in the table.
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EXHIBIT 21--Continued

Roughly How Often

l TYPES OF ASSIGNMENTS YOU HAVE HAD THIS FALL

Types of Assignments In What Subjects DailyfWeecklv[Seldon |Nene

a) Do-this-now type:

' You were told exactly what
to do and how and when to
do it, and instructed to
start immediately,

- b) Do-this-by-a-given-time type:
You were given a deadline,
with time to do a good job,
and tuld exactly what to do
and how to do it,

c) Choose-what-to-do-within-
limits type:

You were to do a project of
your own choosing, with reason-
able deadline for deciding
what your project would be
and how you would do it under
rather strict guidelines,
then given enough time to
do it.

d) Choose-it-yourself-and-get-help-

if-you-need-it type:
You were to do a project of
your own choosing, with a
reasonable deadline, and
expected to call upon the
teacher only if you felt the
need for help.

Do-it-all-yourself-but: type:
You were to do a project of
your own choosing, in vour
own way without help--with a
strict requirement that it be
done by a set time, usually
well ahead.

Do-somcthing-if-and-houv-vyou-
wish type:

You were to do a project in
your own way and only if you
wished--and get help from any-
one, including the teacher--
and turn it in sometime before
the end of the term (if you
wished extra credit).
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EXHIBIT 21--Continued

'ROLES YOU HAVE HAD IN SCHOOL

All of us find ourselves in various roles or assignments. WQ must wear
various "hats," depending upon what is required of us in life. Sometimes we
are leaders, sometimes followers; sometimes we are getting others to work with
us--organizers or coordinators. School is a place to learn how to fulfill
various roles, to develop our resourcefulness in doing various kinds of jobs,
both for satisfactions now and in the future. Some of these roles come because
of class assignments, or in outside-class activities when we are selected or
elected, or when we just happen .o be there when needed.

Below are some rgles in which you may or may not have found yourself in
connection with school, either in class or in out-of-class activities sponsored by
the school. (Remember, we are thinking of both.) Please check those you have
found yourself in--regardless of how we'l you may fezl you performed in those
roles--since school began this fall. Then write in the name of the course or
activity in which you were p.aced in that role.

Since school began this fall, which of the following have you been?

Please check:

Check In what activity or course
Role Here were you given this role?

Executive, manager, or
director

Chairman, or one who presides
over group which decides matters

Salesman, promoter,
campaigner

Assistant to someone, with little
or no suthority vyourself

Work with others under direction
of scmeone

Onlooker, cpectator, listener

Organizer, coordinator, liaison
person, arranger

(Continued)
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EXHIBIT 21--Continued

Check
Here

In what activity or course
were vyou given this role?

' Judge, referee, or umpire

Reporter or commentator

Inspector, reviewer who 'passes
Or _approves or rejects

On"

Secretary, recorder, accountant

Editor of paper, maga:cine,
or book

Host at affair

Master of ceremonies, announcer,

or introducer

Artist (picture or sculpture,

or poster work)

Tean member

Teacher, or coach

Guard or policeman

Parent (or substitute
for parent)

Expert, consultant,
adviser

Musician performing alone
or in small group

Musician in band,
orchestra or chorus

Actor (in play or reading)

ERIC

Aruitoxt provided by Eic:

(Continued)
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EXHIBIT 21--Continued

In what activity or course
were you given this role?

Check
Here

Designer, planner, architect (of a
piece of furniture, a float, a
display, a building, a play-
ground, etc.)

Builder, maker, design executor,
creator (of a piece of furniture,
a float, a stage set, a new tool,
etc.)

Mediator, arbitrator, peace-maker,
negotiator, (a "go-between" who
helps others agree to something)

Researcher, sleuth, explorer,
detective--who "tracks down'
solutions to problems (of any
kind)

Critic, advisor, counselor--who
evaluates what others do,
presumably to help them do
better

Other roles you can think of
not clearly indicated here
(list below)

--Bureau of School Service
College of Education
University of Kentucky
Lexington, Kentucky 40506
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EXHIBIT 22
' WHAT ASSIGNMENTS ARE MOST EFFECTIVE?

Dear High School Senior:

Now that you are in your senior year in high school, you should be able to reflect a
bit regarding the value of your study experiences. We should like to have your help
fn a small study aimed at improving the school program. We hope you will look back

over the class assignments you have had as a high school student and give us the bencfit !
of yout judgment. Here is the idea:

et . SN R T

We want to know what kinds of assignments generate the most learning, since L
getting the student to learn something is the real purpose of every assignment !

a teacher makes. You have, no doubt, had many little and short-term assign-
ments--1like:

"Do problems 3 and 4 on page 65 and turn them in at the end of the period."
¥

And you've had some of the opposite type too:

"Do a term paper on a subject of your choice, and turn it in before the
last week of the course."

(Probably, also, you've had assignments in between, which made you plan ahead
more or less and which gave you more or less details about what to do. There
seem to be advantages favoring all kinds oi assignments, but your report may
suggest what kinds need more, and what kinds less, emphasis.)

Here are some questions we hope you will answer for us:

1) What assignment in a course which you had since you became a high school
student challenged you, taught you the most and gave you the greatest
feeling of pride in what you had done when you completed it? Please
describe here briefly this assignment and what you did to fulfill it:

2) How did you feel about this assignment when you first got it:
[::7 Enthusiastic, 1::7 "Just another assignment." j::7 Uneasy at the
prospect. /[ / Disliked the whole idea. (12)
3) All of us as students get some assignments.which turn out to be a waste
of time. Can you think of such an assignment you have had? If so,

please describe it briefly and explain what you did chat was a waste
of time?
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Q EXHIBIT 22--Continued
4) What was your attitude toward this assignment when you first got it:
i _ _
/_/ Enthusiastic. [/ "just another assignment."
' L/ Uneasy at the prospect. [/ Disliked the whole idea. (13)

What are the characteristics of the two assignments you have just described--the
! one which challenged you the most, and the one which was a waste of time?

Please indicate which types they most nearly fit (:ealizing they may not fit
exactly) as viewed in the three questions which follow.

5) Type according to task requirement? {Check only one) (Check only one)
Most like the Most like the
assignment which assigament which
challenged you was a waste of
mos t m;g

A) Do-this-this-way type:
You were told exactly what
to do and how and when to

do it, L/ L/

B) Problem type:
You were given a problem to
solve or a question or
questions you were to answer,
with rather clear guidelines
but responsibility for the

job left to you Y L/

C) Exploration type:
You were given or chose a

subject to explore, with
loose guidelines if any,
and considerable freedom to

follow your own interests and
do the job as you wished.

- L 7 (14, 15)
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6)

7)
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EXHIBIT 22-- Coatinued

Type according to time allowed?

{Check only one)

(Ct -k only one)

Most like the
assignment which

Most like the

assignment which

challenged you was a.waste of
most time
A) Short-range (at end of period
or up to ten days) L/ L/
B) Medium-range (more than two —
weeks but less than term) ya [/
C) Long-range (any time before end - -
of term) [/ [/ (16, 17)

Type according to teacher's role? (Check only one)

(Check only one)

Most like the
assignment which

challenged you

most

Most like the

assignment which

was a waste of

Lime

A) Teacher-directed type:
Teacher was explicit and
exact in specifying each

step you t. %, [/

B) Teacher-z-close-prompter type:
Teacher urged yo® to get on
with the job and checked to
make sure you moved it along -
and got any help you needed. L/

C) Teacher-available-if-needed type:
Teacher left you alone for the
most part, but was available
when you wished help and willing -
to give you advice when you asked. L/

D) Left-on-your-own “ype:
Teacher offered little help, made
you feel you should "carry the
ball" yourself, and left you (or
forced you) to make most of your
own decisions about how to do

the job. L./

(18, 19)
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EXHIBIT 22:--Continued

After you finished the assignments--that is, the most challenging one, and the one
which was a waste of time--what happened? That is, what "feed-back" did the teacher
give you regarding what you had done for each of them?

(You may check more than one here--
check means yes.)
8) How teacher followed up on what you Most like the Most like the

had done: assignment which assignment which ]
challenged you was a waste of
mos t Ltime
-, A) You never got a grade for the job
p and you never found out what the —_ .
teacher thought of it, L/ )

B) Teacher returned your work with a
: grade on it or told you the grade,
but nothing more. I/ [/

C) Teacher displayed or reported your work
so others Jould know of it, [/ L/

D) Teacher referred to good (or bad)
eiements of your work as an
example before the class. [_/ [/

E) Teacher conferred with you personally
about strengths (or weaknesses)
in the job you had done and showed
conscientious interest in the out-

comes of your study. [::7 1::7 (20, 21)

9. Assignments vary in another way. Some are to be done entirely alone--as
an individual., Some allow work with others, or require work with others--
are team projects, or assignments which cannot be done without the help of
others. Some leave a person in a lonely positiuii--as the judge who must de-
cide the fate of a man who has confessed to a capital crime; others provide
the "security" of numbers--as members of the jury who can share responsibility.
Even in team activities, there are points of being alone--i.e., when you get
a solo part in the orchestra, or a high fly comes to you in the outiield, or
when you are made chairman of the committee and must report to the claas.
Generally, however, team members share, rather than take responsibility

separately,

Still reflecting upon what kinds of assignments have taught you the most, how
would you describe the assignments you mentioned in questions 1 and 3, the .one
which challenged you the most, and the one which was a waste of time?
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l EXHIBIT 22--Continued

(Check only one) (Check only one)
9) Continued Most like the Most like the
assignment which assignment which
challenged you was a waste of
J most time

A) You worked alone, seeking out sources
(books, museums, libraries, businesses,
people to interview, etc.) on your own
as necessary to carry out your assign-

ment. L7 L7

B) You got help from your teacher--or
others such as parents or older brothers
or sisters who could advise you--but only -
for suggestions, not directions. L/ L/

C) You were part of a committee or group and
you all worked together, with each getting
credit separately for his part in the -
project or effort. L/ L/

D) You were part of a group (or "team'") and all
shared in the credit or blame for the per-
formance of the group, with no one singled out

for credit or blame. L/ L/ (22, 23)
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EXHIBIT 22--Continued

11} Now, again reflecting upon your total time in high school, what experience
) (in class or out) do you regard as the high point of your high school carver
so far? What happened? What did you do? What was the situation? Why did
it really mean so much to you? Please describe in a few words:

12) Again reflecting--what has been the "low point" in your high school experience:

when you were most frustrated, or disappointed, or embarrassed, or just bored?
What happened? What did you do? What wess the situation?

In class or out?
Please describe briefly:
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EXHIBIT 22--Continued

Wiaat do you think of youvself?

Each of us has certain

Seven points in the scale
column of any set of words,
word on the left and that you tend .to feel "good"

put an "X" in the last
the work to the right.

fcelings, ideas, opinions about himself. There are
below. If you put an "X" mark in the number 1

it means you are placing high importance to the
about yourself, 1If you
7ourself as being more like
in a column near the center jof the

column, it means you see
If you put an "Xx"

scale, it means you sce yourself as being either like the word to the left
or like the word to the ri ht.

For example,
column means you see

let us take the pair "useful--useless."

An "X" in the first

yourself as being highly useful; second column, quite

useiful; third means usceful; fourth--neither useful nor useless; fifth--

partly useless; sixtih--

Please place an "X"
honest judgment of

in

yourself

quite useless; and the seventh--completely useless.

one column for each set of words, using your own
and not cansidering what other people may think

of you one way or the other:

1 2 3 4 5 6 7
Useful Useless
Pleasant Unpleasant
Beneficial Harmful
Good Bad
Interesting _ - Boring
Fair Unfair
Easy Difficult
Rewarding Unrewarding

Satisfactory

Unsatisfactory

€66-67)
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EXHIBIT 22--Continued
khat do you think of your school?

Each of us has certain feelings, ideas, opinions about his school. There are
scven points in the scale below., If you put an "X" mark in the number 1
column of any set of words, it means you are placing high importance to

the word on the left and that you tend to feel "good" about your school.

If you put an "X" in the last column, it means you see your school as being
more like the word to the right, If you put an "X" in a column near the
center of the scale, it means you see your school as being either like the
word tou the left or like the word to the right.

For example, let us take the pair "useful--useless."” An "X" in the first
column means you se2 your school as being highly useful; second column,

quite useful; third means useful; fourth--neither useful nor useless;
fifth--partly useless; sixth--quite useless; and seventh--completely useless.

Pleasc place an "X" 1n one column for each set of words, using your own
honest judgment of your school and not considering what other people may
thirnk of it one way sr the other:

1 2 3 4 5 6 7

Useful Useless
Pleasant Unpleas~nt

Beneficial Harmful
Good Bad

interesting . Boring
Fair Unfair
Easy Difficult

Rewarding Unrewarding
Satisfactorv Unsatisfactory (68-69)
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15)

16)

17)

What
L7
Y]
L7

L7
L7
L7
Your

Name

70

EXHIBIT 22--Continued

do you expect to do nex. year?

Go to college, probably at

Go to a vocational school, probably at

Go into a job-training program, probab

ly preparing for:

Go to work, probably doing:

Look for some kind of job:

Other:

(70)

name:

of your school:

. You are a: [::7 Boy, [::7 Girl. ( 5)
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EXHIBIT 22--Continued
STUDENT EXPERIELCLS ‘
A Survey of the Activities of High School Students

in Letcher County and He'lan Incepeadent School
Districts by Bureau of School Scrvice

Your Name:

—_ — —; —

Sex: Boy / [/, Girl / /. Class: Freni, i Soihe [/ Jumier 1) seer oy 4

Your major subject:

Name of school: Date today:

Listed in the table which follows are a number of school activities.  We
would like you to indicate (by drawving a cirele zround the answer) whe ther or not
you have had any part in then during this year and last. For instance, if vou
have taken part in a .choo! band performance o rehearsal since school boegoen n

fall of 1969, you migit answer thuss

School band No MM “("/‘-’.:M.ﬂf

If you had only attended a school band activity, but not been a band mewber,

you might answer thus:
School band @ vo g Xlomln 47/M Cov2L¥
f

If you had neither beecn a band member nor attended one of their performances

you would respond thus:

School band Yes @ B

It is just this simple. Please remember, we are iaterested in activities

sponsored by the schuol, not those which have no school connection. Also, we

want you to include all s | activities since September a year ago--that is,
September 1969. Furthermore, we want you to report both those you have attended
and those you have actual.y participated in. Include, also, those which are
class-connected, such as band or science or art club, which may take both 1in-class
and out-of-class time, or "activity" periods. Also, ve want you to add other
activities our list here does not include. We have left space for you to write
them in. You may have participated in some of the activities we list here, but

under slightly different titles--so include them if the titles seem at all close,




EXHIBIT 22--Continued

18) gpec:al Interests, Hobbics,

What vou did

Activity i
. Art Club Yes No . Ty
2. Baud (or Pep Band) Yes No ('
. Baton Twirling Yes No (3
4, Bible Club Yes No ] )
5. Choir or Cherus
(or Mussetts) Yes No (75)
6. Craft Club Yes No L)
7. D. E. Club Yes No G )
6. Drama or Dramatics
Club . Yes M (™%
9. FBLA Club Yes No (v,
10. FHA Yes No (.8)
Il. French Club Yes No (9D
12, Future Teachers (FTA) Yes No (i0)
I3. Gun Club Yes No an
14, 4-H Club Yes No a2
15, Health Carcer Ciub Yes No (OR))
;0. Home Ec¢ Club Yes No (14)
17. Horticulture Club Yes No (15)

16, Junior Achievement

Project Yes No (ie)
19. Latin Club Yes No &
20. Literary Club Yes No (18)
21, Majorettes Yes No ay)
22. Math Club Yes No (20
23, Nurse's Club Yes No e
24, Pep Club Yes No (22)

(Cont inced)
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EXHIBIT 22--Continued

special Interests, Hobbies (cont'd.)

Aclavaty

What you did

e Photostaphy Club Yes  No 23)
Z2o. o School Paper Yes No (243
S Scarence Club (or
Junior Science) Yes No (25)
8. Speech Club (or Speech
& Dramatics Club) Yes No (26)
29. Travel Club Yes No (7
30. Upward Bound Club Yes No (28)
3. World Affairs Club Yes No (29)
32, Year Book Yes No (30)
33. Other: Yes No
Servrce, Class Urgsanizat:on, and Honor C.vups:
Activity How you participated
v Athlethe Booster Club
(or_Concession) Yes  No an
Band Booster Club
(or Concession) Yes No 32)
3. Deta Club Yes No (33)
4. Freshman Class Organiza-
tion (or Committee) Yes No (34
5.0 Hi-Y Yes No (35)
6. Junmior Class Organiza-
tion (or Committec) Yes No (36)
i+ Kev Club Yes No 37
. Letterman's Club Yes No (38)

(Continued)
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EXHIBIT 22--Continued

padtoe, Clase Organizalion, and lonor Groups (cont'd,)
AUV What you did
Y school Lotter Clob Yes  No
0. Sevror Class OFmszation
(01 Committer) Yes No
! Sopiomore Glass 01 an za-
teon (or Committec) Yes  No
0 Student Conneri (o
Student Government) Yes No
"3, Tri-Hi-Y Club Yes No
WoClub Yes No
15, Yoath Counctd Yes No
Ive Other: Yes No
Spoapt.
Sotiuaty Vhat you did
! Banchall Yos N
’ Baskethall Yes o
3.0 Foothall Yes  No
do Gotl (s school actvity) Yes No
, Soithall Yes  Ne
Foobe Tenmas (piv, pons)  Yes No
Track Yes  No
6. Volley Ball Yes No
9, Wrestling Yes  No
0. Other: Yes No

(39)

40)

(41)

(42)
(43)
(44)

(45)

¢6 )
(47
(48)

(49)

(50)
(5D
(52)
(33)
(%
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EXHIBIT 22--Continued

!18) Now herc are some of the activities sponsored by the clubs, organizations, or classes in
your school--and if you participated in some not listed, please add them at the end of

' this scction, Although you may not have belonged to the organization which sponsored the
activity, you may have participated, as a guest for Instance, or as a special helper or
leader, or as part of the audience, Please indicate which ones you took part in and how

' you participated. Also, please add any events not mentioned in the list.

Special Events and Activitics:

’ Activity How you participated and your role

1. Athletic Banquet Yes No (55

2. Basketball Queen Contest Yes No

(56)
3. Sophomore-Junior or
Freshman-Senior
F Charity program Yes No v, (57)
4. D, E. Banquet Yes  No . (58)

5. Fall Carniva!l Yes No

6. FBLA Club Visit to
Business Schools Yes No

7. Football Queen Contest Yes  No

3. Hi-Y to State Convention Ves Nn

9. Homecoming Quewn Contesr oo Mo

10, Junior Class Concessioes Yes No

11. Junior-Senior Prom _ Tes  ho

12, Junior Sprive Fest{ival Yes  No

13. Literary Publicaticn
(poectry, stories, etc.) Yes No

14. Senior Fall Festival Yes No

15, Senior Magazire Drive Yes No

16. Scnior Play Yes_ No

+7. Secnior Ring Dance Yes No

‘ l6. Senior Trip (to
Washington, N, Y.,
l cte.) ) Yes No

19. Sock Hop Yes No

l 20. Tri-Hi-Y Mother-
‘ Daugihter Banquet
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EXHIBIT 22--Continued

Special Events and Activities: (continued)

Activity How you participated and your role

21. Turkey Bowl {alumni-
c udent football ganme

s - holiday) Yes No (75)

22. Other; Yes No

ROLES YOU HAVE HAD IN SCHOOL

All of us find ourselves in various roles or assignments. We must wear
various "hats," depending upon what is required of us in life. Sometimes we are
leaders, sometimes followers; sometimes we are getting others to work with us--
organizers or coordinators. School is a place to learn how to fulfill various roles,
to develop our resourcefulness in doing various k.nds of jobs, both for satisfactions
now and in the future, Some of these roles come because of class assignments, or in
outside-class activities when we are selected or elected, or when we just happen to
be there when needed.

Following are some roles in which you may or may not have found yourself in
connection with school, either in class or in out-of-class activities sponsored by
the school. (Remember, we are thinking of both.) ©Please check those you have found
yourself in--regardless of how well you may feel you performed in those roles--since
school began this fall. Then write in the name of the course or activity in which
you were placed in that role.

Since school began this fall, which of the following have you done? Please

—
-

check and indicate the organization or course with which what you did was connected:

i
|
i
w

P l
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EXHIBIT
19)
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22--Continued

Role

- - - -
In what school club or other
Check activity or course were you
Here given this role?

l. Was chairman, or one who presides
over group which decides matters

Activity Course

¢, Substituted for teacher

3. Tutored students, either those need-
ing help in your own class or youngzer
ones, or helped teacher work with
them

4. Was host at affair

5. “lanned or helped plan special party,
reception, or other affair

6. Was participant in special party
or reception

7. Debated, gave speech, or was
on panel discussion

8. Announced or "MC'd" using PA system
(at game or other affairs) or read
net over radio or public address
iystem

9. Was master of ceremonies, .announcer
or introducer at affair or program

10.. Was executive, manager, director,
or 1n charge of team, or '"captaia"

11. Was team member or member of group
which had special task to perform

12. Was assistant to someone, with
little or no authority myseif

13. Was editor cof paper, magazine,
or book

4. Was reporter or writer for a
putlication

15. Was involved in interviewing or
poiling (for opinions or informa-

tion)

15. Was judge, referee, or ump re, as
an_individual

10-11

12-13

14-15

16-17

18-19

20-21

22-23

24-25

26-27

28-29

30-31

32-33

34-35

36-37

38-39
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EXHIBIT 22--Continued

Role

Check
Here

In what school club or other
activity or couvrse were you

given this role?

18.

19.

20.

24,

‘h,

(3]

30,

33.

34,

Was part of judging team (for show
or contest of some sort)

Activity

Course

Monitored station in corridor or
gate at affair or pame

Directed traffic at school activity
or worked in Safety Patrol

Was promoter or organizer of a drive
for something--for a charity benefit,
or {or civic or school improvement

Jas campaign manager, for election of
<omeone, for instance, or ran for
cifice vourself

Was involved in campaign for candi-
date for school office for others

Parti.ipated in fund-raising activity-+
car wash, "slave day," or concession
(at games, etc.)

Sold something (subscriptions, tickets,
elc.) as individual salesman.

e laved s oral o irstrument

H -y 3y~
Poniie nerjormente

Wa e tor an stage play

fer1ted or read before class or

P ronp

“ . aoetlleader

- s retarv, recorder, accountant

Helped produce art work, poster, model,

fi1a' r display for exhibit or campaign

o omally produced art work, poster,
movel, float or disntav

Heiped as volunteer in Principal's
office or aid to teacher

Did part-time work at school for pay
(in cafeteria, library, etc.)

Did pari-time work outside school

for pav

40-41

42-43

44-45

46-47

48-49

50-51

52-53

54-55

56-57

58-59
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Aruitoxt provided by Eic:

SUMMARY

Comprchensive educational planning is a key phrasc in
education today. 1t is fortunate that this is so since it reflccts
a movement away from the erratic, brush-fire type cf planning that
has long plagued the cducational profession. It provides indication
that at icast some cducators are becoming aware of the absolute
necessity for articulating the various elements involved in public
school cducation in order to provide the best possible instructional
program for today's youth.

The research instruments presented and des.ribed in the
preceding pages may be used to obtain "base-line'" data regarding
curriculum and instructional practices. These data, when fitted
into their proper aiche in the over-all planning process, should
enable a school district to develop an effective, workable instruct-
ional program ruited to the unique nerds and capabilities of the
both stuvdents and staff.

School systems wishing to obtain pre-decisional data in the
areas of curriculum and instr .:on should find these instruments
useful. They may be used individually or as a data gathering "kit".
The user may wish to make slight modifications in certain of the
instruments in order to adapt them to the specific syscem under study.

Comprehensive data are essential te effective planning and
program develocrment. However, it cannot be over-emphasized that
successful program change can only occur when those affected by the
change experience maximum involvement in the planning and implementation

processes.




