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AREAS EXPLORED:

There is a distinction between
professional counselling, which
might be seen as corrective, and
supportive counselling, which is
information sharing relationships
needed by many women.
A component of the training and/
or professional development of
the professional counsellor should
involve the recognition of women's
,special needs.

The difference in functions per-
formed based on the difference
in numerical relationships:

a. one to one
b. small group
c. large group

Groups for self-development,
peer support, and information
sharing among women should be
more widely developed And
strongly supported.

The content of "counselling":
a. solving specific problems
b. building sel esteem
c. sharing information
d. making decisions
f. skills: -- confrontation

manipulation
decision making
setting objectives, and being
aware of conflicting objectives
communication skills
trust developing Ln other women

Alm.%
How to reach women to counsel them?
How to keep in touch with the
profession: part-time work,

occasional work, volunteer?
Need for tool courses.
Need for the current labor picture.
Need for volunteer opportunities.
Need for institutional awareness.
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Need for setting an
equivalence of experience

and entrance requirements
to a variety of courses,
how to measure the quality
of life experiences. Need

new measurement techniques.
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Women returning to work

- - need to be encouraged

- - too many ridden with guilt *
- - problems with competition
- - feelings often frustrated

by cultural modes

* Guilt

-- feelings they do not have the

right to develop themselves
-- taking jobs away from men and

young people

yths: Attached to women *

-- women's working j; IDA for children
- - education for women, only a means to

employment
- - only working for pin money

- - only women have menopause
- - women are more emotional

- - do not want responsibility

-- rather work for men

1111111111=111111

* See Royal Commission report on Status of Women

for detail



In our present economic structure, funds
are very difficult to find for:

a. experimental programs
b. sustaining experiments that

work, but by virtue of their
structure do not qualify for
sustaining funds under trad-
itional sources

c. financial aid for women who
lack discretionary funds

But funds are needed in all these areas.

14 Three possible funding sources were identified:

a. Governments -- need for pressure to be applied to convince
governments of their obligation to support
minority groups. This could be provided in
a number of ways:

1. establishing a formal grant structure for
new and experimental grograms, both credit
and non-credit

4

2. pro-rated support for part-time education

3. tax e:emption for funds channeled into
experimental educational projects by
industry

b. Corporations -- suggested holding several conference days on
the social responsibility of industry, using
the facilities of several major university
campuses, so as to involve. students *

c. Foundations -- a Directory of conditions and application dates
is now available

Need Ar as°

a. self-organized ±nfornation sharing
b. people to help train others to apply for funds
c. coordination among funding agencies including inter-departmental

cooperation in government
d. change in the regulation of funding:



- - reduction of locking in clauses, manpower
student loans
obviate the need for annual renewal and the need to make
multiple applications, all of which tend to become
major objectives in program planning

* for additional information, Assistant Dean Hilda Kahne, Radcliffe Institute
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Power

-- free to choose
-- already have in:

consumer
voter
teacher
economic

4'

Authority

_k -- committed to a system
-- often tied into it

Difference
freedom

1

Women must come to terms with power. They must learn to understand
the mechanics of power at every level, from inter-personal to

governmental. Women must be effective at seizing power for them-

selves and others. This involves everything from learning to deal
effectively with hostility to learning to use technologies and
bureaucracies, to their on ends.

Women need to become politically aware, and learn to use community
resources, as schools,for women's programming and women's action

groups.

TO QuOTE

" Let's have a national conspiracy of women.

" Drop a rock and watch the ripples. If you watch the rock

you may sink with it. If you change women, you change
children, husbands, families. Look at the whole picture."





A number of areas were indicated in which changes or
innovations need to be made to reduce discrimination
against women in education and employment:

a. vocational and pre-employment courses

b. day-care -- terribly important as
women on night shift, eg. cannot
get municipal day-care help
as they aretin the house in the
day time, therefore they get
no sleep

c. higher minimum wage

d. changes in welfare regulations
regarding deducations for money
earned

e. funding for extraordinary expenses
eg. eyeglasses, for low income
families

f. funds for schooling

in+



Need

-- to learn how to:

run meetings
write minutes, agendas
weite a brief
communicate verbally

Need a retraining centre for welfare women anu
middle class women.

One program:

Thrusts decisions at women and expects a decision as
to a change in the direction of their lives after the
first six weeks. Assumes dissatisfaction to begin
with, or they would not be in the program. Set out
goals and objectives in the first week, and share this
information with others.

As a result of the program:

one third go to work
one third go for further upgrading
one third go home to be better persons

1-11.6-146:57 PRioei-ry CFr6Goey
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-----Objectives:

The transitional woman is faced with conflicting objectives:
- - is she better to replace a man, thus gaining authority, or

to concentrate on changing attitudes in order to gain power

- - can and should unintended consequences of any action be
controlled for? does the specific problem belci.g to me?
to another? or to us both?

Problems

- - a need was expressed for a
better understanding of the
processes and developments that
have brought us from the old-
style, or token, successful
woman, to the current transi-
tional status.

-- there is a need to develop a
profile of the steps along the way
in order to deepen our understand-
ing, enabling us. to plan for the
future.

- - there is a need to explore more
fully the effects of age, education,
economic status, marital status, etc.
on the developmental stages passed
through by various women in order to
meet all women where they are and to
ensure continuity of positive
experiences

- - there is a need to work with
women's support systems ie. families,
employers, communities, to help them
to change with the changing woman.

Definition

-- is in both worlds
- - not yet into free female roles

-- has the needs and situations
described in the Royal Commission
Report

- - may need a radical position to
gain a moderate one

- - may move into the existing
structure and achieve power, then
what do you do in the structure

- - not striving by replacing male
power group, by female power group

Four strategies

operating in the
transitional period:
- - traditionalist

- - reformist:

Status of women
modification of
customs, attitudes,
laws

- - women's liberation
-- radical feminist

The conference reiterated the need for
women to develop a society of trust in order
that they can feel they are speaking for
each other.

WOMA.AIT
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ACM
1. A strong need was expressed throughout the discussion for a

centralized information source and for lobby group to prdmote

these issues at appropriate levels of responsibility. The

group felt strongly that the CAAE could be expected to act in

that capacity.

2. This conference wished to express its concern that a very
important vehicle of communication for women in continuing
education has been lost with the cessation of CONTINUUM.
We wish to urge that the CAAE take the responsibility for
re-establishing this publication as soon as possible. Its

form could vary from the original publication, by having
the information flow from a provincial editorial board,
made up of coast to coast representation, to the central
point, which would then collate the information for
distribution.

3. A major effort on the part of each participant to develop a
package of Canadian content around a local project that could
have national implications, using all of the media. These

packages would then exist as the beginnings of a central
information back housed with a national organization (CAAE).
* See Appendix A for details of the proposal.

4. Tapes could be circulated among conference participants
regarding local activities that might be of wider interest.

5. Local workshops for warren and use of the media both as a
service and as a technology should be set up. (For a model,

see Women and Films: International Festival, 9A Charles

Street West, Toronto, Ontario M4Y 1R4.)

6. Progress reports on the situation in each participant's
local community should be submitted by the end of June in A
order to be used as planning documents for a future meeting-

7. Based on these reports and the Canadian content packages that
will be developed, a working conference be held in Saskatoon,
Saskatchewan, October 3-5, 1973.



"i111
8. That the CAAE look for funding for both the Canadian content

package and for the working seminar in October, and a_lt as a
central station for materials produced, at least initially.
These then could be distributed for sale, as educational
materials in the continuing education of women.

.....*
0. There is a great need for a more broadly based directory of

funding sources, including critical analysis of various
sources by those who are fmailiar with them. This would
assist those looking for funds, both in locating possible
sources, and in writing effective proposals.

AC:0'1KM XX01.""-
..........

1. One area for action identified at this time was a need
to meet with the media to help in efforts at changing

attitudes.

AIMIMla.
2. A news release on the conference was suggested, as was

an approach to Chatelaine regarding an article on the
continuing education of womemtheme. Specific groups
mentioned were the welfare women, the traditional
woman, and the volunteer.

_

3. A request was made that the "Status of Women" package
be circulated with the seminar report.
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We are all
working in
isolation
and
frustration.,

I think our group
particularly needed
the seminar because
of the double kind
of isolation we
feel. Now we
have the
refreshment to
continue.

and we need
to communicate
with each other
in many ways . . .

I appreciated the
opportunity to meet

win people with
such wide diversi-
fication of interest ..

Feelings ran high on the Saturday miming-- common links were
established among many of the participants around common
concerns and problems. Viewpoints were stimulated by others
with different views and different experiences, and yet the
similarity of experience in being transitional women was
potent.

A common purpose was established in producing media material
for use on local stations, with local groups, drawing on the
resources of groups all across the country struggling with
similar issues. The fresh look at back-at-home situations
provided an excitement, and a closeness to those present.

Support

Trust < S t imul at i on

Coac ern
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SUMMARIES - Faumo, Worth, Wright Reports

Faure Report -- Learning to Be

-- Every individual must be in a position to
keep learning throughout his life.

-- education should be dispensed and acquired

THROUGH a multiplicy of means. The important
thing is not the path an individual has followed,
but what he has learned or acquired.

-- educational action to prepare for work and
active life should aim less at training young
people to practise a given trade or profession
than at equipping them to adapt themselves to
a variety of jobs, at developing their capaci-
ties continuously in order to keep pace with
developing production methods and wbrking

conditions.

-- access to different types of education and
proessloiaEnTIMYEgraEhMid depend only on
each individual knowledge, capacities and apti-
tudes, and should not be a con3equence of ranking
knowledge gained during the practice of a pro-

fession or in private studies.,

-- the new educational ethos makes the individual
master and creator of his own cultural progress.
Self-learning, especially assisted self-learning,
has irreplacable value in any educational system.

( Page 7 of Suimnary of Report)



Worth Report -- A Choice of Futures

A minor shift will occur in the economic, social, spiritual functions
and significance of work in the lives of many people. Changes in the
nature and conditions of employment reflecting technical development;
improved welfare Uystems, or guaranteed annual income; growth in the
amount of leisure time; and breakdown of the work ethic suggests that
attachment of jobs and work organizations will be more tenuous for
more people. Moreover, the harnessing of techniques for human purposes
can be expected to render work for remuneration neither feasible nor
possible for increasing numbers.

The merging of work and leisure, coupled with the development of a
self-fulfillment ethic, anticipates another shift in future functions

of work. For women, work will become a preferred activity, serving
much the same purpose as leisure now does for certain individuals,

( page 3 )

Greatly increased educational opportunities over a longer time are
essential, both to keep pace with change and to maximize development

of the individual. Today, lifelong learning is primarily a matter of
individual choice or occupational necessity. Tomorrow, it must be

available to all.

Lifelong learning is more crucial than mere additions to existing

programs. It involves a totally revised concept of studentship -

one which dissociated the term student from any Particular age range.
It deliberately blurs dividing lines and provides for a merging or

early, basic and further education.

Tomorrow's efforts in the day-care field aught to be thought of as
primarily educational, rather than as a welfare or health activity.
In all probability the number of working mothers will increase, and
their children will, as a result, need a substitute for the home
learning environment.
( page 67 )

The career lock-out of women is disturbing, but it is a relatively
minor irritation in comparison to the frustration and despair induced
by constant thwarting of less tangible social, intellectual, spiritual

and emotional requirements.

In order that work experience can alternate with formal learning exper-
iences, a system of educational leaves will have to be established
whereby each employee is entitled to leave of absence on a periodic basis.

( page 111



Wight Report -- The Learning Society

The responsibilities of the post-secondary educational system to
the needs of women in post-secondary education, should be guided
by the principle of equity. There should be no discrimination on

the basis of sex among those employed in post-secondary education,
whether among the faculty or in administration, in regard to pay,

rank and rate of advancement. Appropriate procedures regarding
promotions should be adopted for women employed in research and

part-time teaching. Moreover, post-secondary institutions should
increase the number of Part -time faculty and staff positions with
career lines, so that individuals, both male and female may more
readi y combine family and other responsibilities.

There should be no discrimination on the basis of sex with regard
to acceptance into any course of study, eligibility for financial
aid or right of access to faculty clubs, student centres, housing

and athletic facilities. Further, all programs offered in Ontario
under the Occupational Training Act should be open to women who

wish to re-enter thy, labor force. At present, many of them are
disqualified from sach programs because of length of time that
they have been detached from the labor force. Finally, the post-
secondary system should recognize the biological and parental role
of both students and employees by providing ful]-time and part-
time maternity leaves and by creating day-care centres.

Clearly, the responsibility for the relatively low participation
rates of warren in higher education does not rest solely with

institutions and governments. The mores and structures of

society constitute the larger context of responsibility.

"We now plane the responsibility for change where it properly

belongs. Each institution, in consultation with the appropriate
organizations and councils, should prepare and publish specific
plans, indicating by what means, at that rates and at what speed

na322.e.oeeswillbeincreaseditsroortionoffex. Simultaneously,

the proposed councils for urbersities, colleges and the open educa-

tional sector should establish policies that will increase the par -
ti' ipation of women, both as employees and as students in post-

secondary education
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Continuing education of women is only one aspect of the current

local, national and international problem in education. Educat-

ion for warren can only be discussed in the context of education

as a whole. What T find most interesting is that many of the

issues raised by wamcm about their educational and employment
needs are the key present day issues in everyone's education.
Women are focusing attention on the issues of flexible access,
varied life styles with varied educational needs, the drop-out -
stop- out - drop -in phenomenon worrying so many of our universities,
and the need for freedom of choice as to when, how, where and

for how long learning occurs. As the Faure report stresses,

"education should be dispensed and
acquired through a multiplicy of

means. The important thing is not

the part an individual has followed,
but what h3 has learned or acquired."

The various Commission report, Wright, Worth, and Faure, provide
an excellent backdrop ':do discussions on the continuing education

of women. The use as their focus the concept of lifelong learning
which dissociates the term student from any particular age range,
deliberately blurs dividing lines and provides a merging of early,

basic and further education. By offering formal learning oppor-

tunities on an intermittent or recurrent basis over a lifetime,
the threat of economic and social obsolescence is reduced.

(See summaries of each report on the
concept of lifelong learning and con-
tinuing education for women in Appendix C.)





Both the American and Canadian Women's Bureaus report that most
Women in the labor fcrce work because they or their families
need the money. 1 Helen Wolfe in her book, "Women in the World
of Work ", 1969, reported by a study at Bryn Mawr, states that
while economic necessity is indeed impor,ant for many women,
other psychological needs are also very important. In fact
the more education a woman acquires, the more likely she will
seek paid employment regardless of her economic status.

1871 women answered an anonymous 29 question questionnaire, and
the only work value that consistently crossed all demographic
variables was the high need foi work to provide a mastery-
achievement value. The other two most important values for all
women regardless of age, marital status, educational attainment,
etc. were: independence and social needs.

Such conflicting evidence forces us to ask questions about mo-
tivationg - a generally weak area in all of education. American
studies indicate that the lives of U.S. college women are
work oriented... yet the higher education of women is not.
What then should the relationship be between higher education
and preparation for work? The Faure report states:

"... educational action to prepare for
work and active life should aim less
at training young people to practise a
given trade or profession than at equipp-
ing them to adapt themselves to a variety
of jobs, at developing their capacities
continuously in order to keep pace with
developing prpductira methods and working
conditions." 4

How does this kind of recommendation affect our higher education
now?

How then does one prepare for a part-time job?

Another problem NOW is increasing obsolescence and how to keep
pace?

1
"Why Women Work ", U.S. Department of Labor, Women's Bureau, July 1972,
p.17.

2

3

4

Helen Wolfe, "Women in the World of Work ", quoted
Satisfactions & Work Values for Women", Office of

John B. Parrish, "Coming Crisis in Women's Higher
AAUW Journal, Nov. 1970, p. 17.

Faure report, p. 7.

by Boris Blai, "Job
Research etc., p.3.

Education and Work",
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Discussions of women and work leads to distinctions between first
and second phases of her work life -- before marriage and after
child rearing. The two phases are at present a major distinction
between women working and men working. The great increase in

women returning to work has been during the second work stage.
Many programs now are working with women who are in the gap area
between first and second work phases. If indeed the "shoulds

and wills" of the Wright, Worth and Faure reports do actualize,
then the gap will dsappear, replaced by redistributed teaching
in space and time. 2 How do we work toward this redistribution?

The Worth Report in a section, titled: Tomorrows-Futures Forecases

predicts a major shift in the work ethic:

a. a more tenuous attachment to jobs and work organizations
b. work for remuneration will be neither feasible nor

possible for increasing numbers of citizens
c. a smaller proportior of time will

u

spent in occupational

endeavor by all types of workers.

How will this affect women?
What kinds of programming will be needed?

In addition to meeting immediate needs for retraining, upgrading
and keeping in touch, should we not also be vitally concerned with
educating for decision making, educating for alternatives with
useable skills in a number of areas, educating for meaningftl
volunteer work, and not volunteer work for women only?

If indeed many women, particularly thcse with education, work for
maotcry-achievement, independence and social contacts as the American
study states, why do we not do more to educate for work that provides
these satisfactions? Need the work pay?

There are many more questions to be asked, and many more research
studies needed, and many more answers to be found. That is the

challenge

5
Faure report, p.7.

6
Worth report, p. 3, 16.
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Aim:-- to produce 31 hour shows based on local grograms

-- to produce educational material based on 1 hour shows

probably yielding 1/2" hour of good material

The idea was to use local programming already ongoing as original
material for video-taping and TV using local outlets. In

addition,this material would provide excellent educational
material for a variety of groups across Canada, based on

Canadian experience .

It could operate in 4 phases, with CAAE getting involved
at later stages. CAAE would look after the editing of
material sent in from across Canada and actually produce
educational materials, which would then be accessible to

any interested persons.

Phase 1 would focus on low income woman, as the content of the
programming with a sequence as follows:

roluonio

"
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My name:
Address

-14-1 Vir

Telephone number:
Organization:

I'd like to share with the CAAE and others some of the thoughts I
recorded on the backs of pages of the Report, and other thoughts:

ERIC Clearinghouse

JUN 4 1973

on Adult Education


