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ABSTFACT

The success of educational programs is often
determined by the coincidence of the testing instruments with
instructional procedures and program content rather than by the
actual performance of adults and children in the classroom situation.
Standardized achievement tests, which are the principal instruments
used for assessing program effects, present particular disadvantages
for open classroom models because of the sequence of skill
development implied in the test format, the construction of items,
and the content of the items. These instruments and others available
do not tap the major objectives of open classroom programs. The
roster of objectives for open educational programs include several in
the areas of socialization and problem solving which are central to
the dynamics of the program, but, at present, do not allow for the
establishment of specific measures of program effects. A description
of the interaction of elements within an open classroom model is
presented as a total system in which the assessment of process
assumes a more important function than assessment of products
represented by the concept underlying standardized achievement tests.
Dimensions which show promise for assessment of program effects in an
open system are discussed. (Author)

018 waos O

d

vS 0N QYINDGY

w?




-

g

ED 076673

Rationale

David L. Wickens S 6

FILMED FROM BEST AVAILABLE COPY

US DEPARTMENT OF HEALTH,
EOUCATION & WELFARE
OFFICE OF EDUCATION
THIS DOCUMENT MAS BEEN REPRO
. DUCEO EXACTLY AS REC
Address to be given at A E R A conference, February, 1973, tue rerson on onmmz%f)% Z'L?é‘
INATING IT POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY

The Bank Street program has been referred to as & "developmental-inter-

action" approech to education.

"Developmentel refers to the emphasis on identifieble patterns of
growth and mode of perceiving and responding which are characterized

oy increesing differentiations and progressive integrations as a

function of chronologicel age. Interaction rerers, first, to the
emphasis on the child's interaction with the environment--adults.
other children, and the material world--and second +to the interaction
between cognitive and affective spheres of development. The develop-
mental-intersction formulation stresses the nature of the environment
as much as it does the patterns of the responding child."l
The educationel program vhich reéts on this théoretical foundation is
characterized by individualization and various degrees of flexibility in
cprriculum developmeﬁt and sequence, This approach is in sharp contrast to
the type of program characterized by a predetermined and inalterable
curriculum sequence. In the latter program, performance criteris reflect

expectations which are established as a consequence of the interaction

between curriculum sequence and rate of progress.

Within the Bank Street Approach, program evalustion, to be effective.

must yield information about the cheracteristics of performance which. in

turn, can be used formatively as & basis for program development, In the
other type of program, pe{formance characteristics are predetermined by

the nature of the instructional materials.
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~..underlies. the progrem..

Kohlberg end Mayer heve discussed the basic dilemma which is introduced
into programs sinilar to Bank Street when achievement tests are used to

measure educetional objectives.

“Prom the ethical or philosophic point of view, the use of achievement
tests to measure éducational objectives rests on a compounding of one
type of relativism or anothe{L__EES_EEggg,cozﬁﬁsing an achieverent
test do not derive from any epistemological principles of adequate
patterns of thought and knouledge. bgt rather represent samples of
items taught in the schools...There is no internal, logical or

epistemological analysis of these items to justify their worth,.."2

1l
E.Shapiro and B. Biber, "The Education of Young Children: A Developmental-

Interaction Approach, " in Teachers Colleze Record. Vol.74t ,No.l.September,1972.

2
L. Xohlberg and R, Mayer. "Development as the Aim of Education," in Harverd

Educational Review., Vol. 42, No.k, November 1972.

Since the beginning of Follow Through, Bank Street has been developing
& program analysis system which.is designed to provide formative evaluative
information that can be used for progrem development, Two observation systems
as vell as a series of diaZnostic toéls have or are being developed.

The purposeiof the analysis system is to provide information about the
charecteristics of performance which, in turn, will allow for analysis of the
results based on the logical and epistemological principles underlying the
progranm,

While the system provides evaluative informetion, it also provides class-
room performance data that can be useé to describe the child's level of perform-

ance relative to the developmental and interactional scheme of growth that
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Following are selected aspects of child behavior which are of central

concern for program develcpment within the framework of the Bank Street program.

<

1. The structvrel organizetion of the child's ¥nowledge. This refers to the

differentiated and integrated quality of the child's thought processes.

For example, in the Sociel Studies area of the curriculum, are the child-

;~""“‘““‘-~«~.,._.,__ _
Ten apIc to specify the complex relationships which underlie the orgen-

ization of a society? (e.g. What ere the steps between growing food and
buying it at the local store and how does that affect the price charged
as well as the availability of the commodities? what are the conditions

on the life styles of the people?)

2. The modes of representetion thet are available for expression of knowledre,

How articulately can a child communicate using three~dinensional, two-
dimensionel pictoriel end formal symbolic modes? More importantly, how
cen the child represent concepts sirmltaneously through the modes?

-

3. The personalized quelity of the child's knowledse, How available ere

. personel experiences vhich the child cen use to identify with a situation
end reason through the remifications of the situation? For example, in
an interview centering on social studies, an important dimension of the
analysis is the extent to which children associate their personal
experiences with the picture. In terms of the spatial and temporal limit-
ations of children's thought a@fthis age range vhich has been described by
Piaget, this is en index of the child's ability to structure his ﬁﬁgﬁﬁ%ti
processes by associating and projecting personalized time-space patterns

on a situation and, subsequently; extending his understanding beyond the

personal. level,
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The child's ability to rake inferences end nyvotheses based on his

understanding (throush identification with versonal experience) of a

problem and consideration of the constraints inherent in the problen.

One illustration of this is often found in the drematic play encouraged
in Bank Street classrooms. For example, if a group is studying about
an American Indian culture, they might put together & play about a phase
of life within that culturalTontext— _The_educational goal of the play

is to integrate all the aspects of the culture which have been studied
into a dramatic illustration. The degree of authenticity is the measure
of the child's understanding of the culture. For this age range (6 to 8)
the pley is the equivalent of the presentation of a "sociological" study.
The simmltaneous use of bodily gestures. three-dimensional replicas

of culture artifects (which have been made by the children), two-
dimensionel pictorial representations and lﬁnguage to swmearize and
communicate is an example of the construction of an elaborated and
differentiated time-space pattern sround the study of a culture vhich
hes never been experienced first-hand, It is the transitional stage
between learning from & personal life experience bqunded by temporal

and spatial constraints to learning through vicarious participation,

General information children have about the purposes and processes

related to the functions of persons and objects in his +orld.

This refers to the range of evident knowledge which reflects children's
avarencss of the multiple roles g singlé person might play in the
normal course of life (e.g, mother wife, doctor, teacher, housekeeper)
as vell as the competencies for each role and the tools which enable

the enactment of the role,
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Additionelly, it refers to & more general Xmowledse about the functions
of objects such as machines (e.g. trucks, busses, sutomobiles. etc.) and
the relationships of these functions to meeting humen needs within an

elaborated social orgenization.

Lenguace ability of children. This includes the children's ability to use

languege in a specific menner to differentiate and elaborate these ideas

and feclingses well as p measure of the renge of vocebulary aveilable

to children to describe and label objects which they have had experience

with.




