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PREFACE

The contents of this brochure include:

(1) Summary of Project 1

(2) Case Study 3

(3 )' Abstradt ;Form 41

-The-case-study-dontains,-a-lon4-Witli-othgr-

material, a re= ordering Of statements previously

made in an article entitled "Grades lieve Gone:

What'Then," by Lewis Troyer, ,published in Libe ?al
.,

Education-, _V_O1-. LVI I -VO. 4,_`_De_ceinber, 1570'.

copy-:qf the article- is_ eppended. The abstract form
1..;_ 18 __al :15rief explanatibnof the iplan -ap-pearing in the

"1972 -19.3 College Catalog.

Should the 'Col-lege:receive _re-cognition -for. this

--project toWard the DistingU18hedr_AchieVdment Award,

we have some ideas for a. modest but attractive -

exhibit at the annual meeting of A.A.C-41-..-E.
;

t

Respectfully submit -ET

Lewis- Traver

_Fadulty Representative
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NATIONAL COLLEGE ,,OF- EDUCATIOg

Evanston, Illinois

Calvin E. Gross, President

A NEW PERFORMANCE7BASEDHPATTERN FOR EVALUATION OF STUDENT.

PROGRESS was initiatedin September, 1.969, to apply to each

and every course in 'the Col-lege Ourriculuth fOr the BaChelor

of Arts degree. It is now operating- in its fourth year with

COntinued support of-j.both---faculty-arid-students. It-h-as-

received commendation 'as innovative aria bearing poSsibly--far-
.

reaching implications by the regional accreditation authority.

After extensive study of the.traditional gra ing system,As,a

means for accotaplishing 'the .newly
_

teacher-7education ,ObjectiveS of its eduOationa prOgram,-_,and
,

{with experience in the student teaching "area: With. perforMaxioe
s

criteria,ria, the.College abandoned the older system of _gradeS,

and adopted and implemented a- new pattern which includes:

(i) Identification by instructors of appropriate co petencies

to be demonStrated in each course=; (2)- Student demonstration

of 'ali.the/liSted_competencieS before- completion of the course
,

for credit; (3) Flexible timing for completion; varying from
.

earl- credit -by demonstration to a, maximum- ---dnumperio 6I--.e'7,e,

\ /
,

I
academic terms'; (4) Focus of instructional effort leSs on-pre-

1

1
_

Nsentation of content and more on individualization and personal-
, .

-7r

tiv

interaction in -assisting' st.dents to achieve course goals,_ -andinteraction:
,.

.
.

.



(5) Recording ofachieveMbnt in terms of the actual 'compe-
.

tencies demorthtrate&and courses completed rather than in

lettef'grades or grade-point averages.. Thin-all-institutional

Change has been accomplished Without special or outside

funding.



A NEW PERFORMANCE -BASED PLAN FOR
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With the advent of the 1969-1970 academic-fear National/
CoLlege ofAducation-, Evanston, Illinois, abandoned the

traditional grading Systeftv--"lock, stock, and barrel." This

significant. change was, made essentially because the faculty
of the college, afte±sareful study, became convinced that the
so-called letter-grade. pattern functioned to- subvert- rathet
than to support_ the goals of the curriculum for 'both the stu-
'dent and the institution. A hew -and hopefully_ more effective

scheme of eValuation based on 'the .designatiOn and deinonstra-.

tion of specifid ,sets of competencies appropriate to given
courses and levels of learning was deVeloped, subjected to

_

Scrutiny by both-faculty and ,students, -and reis. currently in
its 'fourth year of- operation.__

Contexts and _ Rationale -

the new _piari. at _Natii-otiaa2ollegO -Education- i-S-
.1obvio part Of.-theinore_ general- teSp-orise_of the ;times to

"do something" about= grades, it embodies'icertafn unique,
features and a combination of pattip_ulars that, go beyond what.
haS been develoPed or tried elsewhere. It is= singularly

for -ecample, from th various- at5InptbiniteS -_WhidhliaVe--matred-.

and eventually- deStro ed ModifitatiOris in grading,

the college MTh-L. -at does not simply substitute words far.
letters .or numerical symbolsz--" fail,." ."pass, ny "honors, " "-high.,

.honors'," eta., for A, B, C, 13, F- -as if a grade by any other
name were not still a 'grade. It is not a "pass-fail" system7---

0
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O

separating the goatS f:Orti the sheep but blithely iignoring. any
. 4

diStinctions among .the sheep. .Nor does it maintain a double.

standard Of evaluation--one for the student, and .another under
- ,- ,the table for Other institutions and employers-. It 1S quite

literally. a new and- different pattern of evalUation with' a

very -different emphasis probably not Eranslatable. at all in
y i

terms of letter -symbolsiand grade=.p0_nt averages.

The measurement 'specialist would 'classify this pattern.

."Grit exion=ef erenced"ative7than-om-reterenced-." It_/
is grounded- on thd:assUmption that_ Students are unique= huinan

beings and that alI of them--or very nearly all=--candevelop
_ .

adequacy an effectiveness if given proper --insithation- and,

grow _for -learn)= _-_ and 7the;-self,esteeitikaf:'eadh_ LS- not
- - --_---

._,- _ -
. _ deStroked. in .insidibus---coinparitiri41.7i.ilk-Others--/SuppoSedly--

-, -_
_:_better,-,-_ amarter,_ -or. -faster.-__ -Th-e-fOt-je'ct, :iS-. to- :maximize _the-_. _,_ ----4-

r

potertial. of al1,47iii_ a',_stidietY.bore -and= -more ,dependent` upon
= 4 -

'alb intelliienta-
:

nd_-perso_ n-. ai d evelOpmdnt of the :tOta1-pOp*-
.

, z . . 4-

lation:,_ rather_than to encourage- continuance of an intellectualthan . -

-elitisSm.-_charadtertst-10 -0-f SOcietieS-i f the past:, --i_The- plat---- .-- .
_"---- z

holds -high but not Unreall-St-IC-_ standards of'-a-CCOMpIiShMent for
___

everyone and 'makes it possible:Vithiti iiroacVlimits of time and
=7-

teachiric effort for each to go as far or as deep or a, high as
he can,.

Under this plan no student can squeak -through by,aving.

"passed" only: ;part of a course,. erits,AUSt meet the
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, .

Isame perf6rmance criteria by demonstrating .ithe reqUired compe-:_._
1 .,,teicies. There 'is no possibility of settling for a C or a B

i

an avoiding the learning necessary to acquire an A. For some

iti may .take -a little Ringer-, as the -Current t'Ar commercial- on --
, -

ta.4-:...-..,:i..1.,.. .

tile gaining -of crowns hag it ,, bUt' all ''S-Eudents, even the slower
1,

____ .-ors, haVe:,a_ireaI opportunity. to succeed. Iri .other words-,-the,
1 -

puts fOauS- on learning and a.c:.hieVeMent for each ihdi,

vidual Student It sees this as the fundamental basis -or
, -reason tor' evaluation. _That,; at -least,,_- must be -accompli-sheds

. firStj: arid all otherpurpciSeS are to -.ape _sgbordinated and made

incidenta l t6.1t.

To proVide some aPpreciation-',6f the. particularity of this

new system of eviatatiOn'ttria-:_tisefUl to reViewbrietfly the
4 -

.background of .6 dricern arid -action' at the :college with n whICh

it
I

emerged. _Some _of this context is unique to the iDa;tictflar

- institution; some Of it is shared- by many other calleg and

u niversities-.. Probably the--mOst- ative factor in th
_

scene
.!Was the = inauguration, in,_1_65-- of a new -curriculum -which- t...- .

----college "community. h- a a . -d- e
t
.
i
fi- ne d-a s. "-lite rb 1,artsrn- techer7

. _
. palpation," The cratf:on4e of this ceiriculuM includes the
-following- pertinent decl4ration.

. -

1!-it is very important for. both'studentS= and teachers to

realize that the prithary focus of the .curaculum is not updin

,acquisition of information or the attainment of 'knowledge as

suah.-n<nowlegge. is 'important; of course, but it is instrumental

_ 5,*
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to something even more important. The primary end sought is
a transf ation or growth in the student.

{t This transformatiOn includes -knoWing,,but it expresses
----- itself ,in the 'development of -certain"intellectual abilities

and- skills:" in the coMpreherision and ,application'of_knowledg41-

\ in analydiS-tif eleMents- relationships, and- principles of/: -,-- -,\ - .-. . _....1 . 1 ifknowledge; in syritheSis of knoledge-through communication,
- --__ . . .

_ . ,41
?-'''

.
-classification and ,eXplanation; dn_eValuation of knbwledge_..

._ l,

. j7
thr-ou4h teaohi-ng.

"This, groW,

as

r

affective cothpo

, iin the; _student bore-overt',40 w/ill have a strong
/. ..ient, denoting more than aysimple awareness or -,.

even, willingn ss to ,acquiesce in a pa rn .Of -_conformity.:
_ _Satisfaction iri leatninq, .f- ulation- of v lue8,-, compHithient

-ancT Viable- per-values, the deVeiopMent':'-o.f an Lntellgen

p8114i, phi-iopophy. Of li-fe- are ideal outcotes.

_expected to change

is hoped 'a better,

_

;_ he-Sliou-1_d-eXpect_ to -become'_ a -different_ i
-7-

,more adequate_, __persory'as- a result of this

The- student is .

opportunity. For this type ot education promotes the resource-
Ailness of personality =which is able to build- on new experi-

_

ence; -which leads-:to continued s-g th in- personal and profess

gional effectiveneV-8thrbughout -This resourcefulness is
fbund in the _attitudes , Values, and understandings of students .

It is--these which _Must -be---changed,- deVeloped,, enriched in a
aollege education."1-
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Such a statement, as amany will no doUbt testify, can

T

app ar in a college catalogue as part of the public relations

dressing typical Of present-day advertising techniques. It

need not -be taken seriously, or literally, by.anyone. But

L
what iif it were ?-;What if k facultyand a student body chose

to use it 'as, the intelleCtual, charter for determining the
.

r "
Validity Of the ob-going :educational. program? How, with these

principles in-mind, would the quality of a curridiaum be
I

1

.

'assessed ? How would: the :achievement by students of these
. .

45]lojeCtives be measured?'.1 . ,

I

( This :patticular institution, through= its factifty, found

\
itself Wrestling -With- Sildh questio4a as. it sought jeo determine

I -

, 1. ifor iitSelf, and in the future ,fOr accrediting- aUthotities,
\

- -

whether. the- neW curriculum was any- better than the old. _A year
. .

, --

of_.apeeial tudy in which inStructional7ObjectiVes for all
_. _...,, . . .,,_ __ ._..,. ____

-A- - . t , -, ..4
. 1. i . ;

4- ...apartments .and- were refotMulated, led to_ the teali;.;,a
.= .1 _

.

the
tion that the letter-grade, systemA_. and grade-point ,averages were

indeed 'queStichai5le means for measurement of the-most important
.*...

.-/--of the acknowledged To- this realIzation
,.'

was

added widespkead_circtlation and perusal of current literature

on the problems- of grading. 'tPlie personnel engaged in super-

visl.on,or student. teacning_nad also .acquired some positive
,-...1 -,,

\,experience over a cOnsiderable time with using performance

,criteria to determine \ptofeSSional growth and readiness.

\-t

(
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t
Consequently, on 10 July, 1968, ,the Council on Academic__,--------

Standards, charged with respontibility for development and '

administration of policy concerning evaluation of student
progress, recorrmende& to the faculty. a, revolution in grading

.: . . . ...
.

1 ,..... .

practiceS to become effective with the opening of the 1969-
,..,... - . .

.1970 school year. It further recommended that the 1968-,c1969_

year be spent in, studying the implications -of, and tooling _up ,

- - - -.
:1

for, the prbpo:.,bd_ ange: -FacUlty" meetings and -wAglOops
_..

i 1 ....'.were -Subsequently held -for .these 'itirlaset, and_ the faculty___rk_,._____ A
.._,,_, . 45, , s: 6 "r.4Ni-i#,ed general approVal OE- the plan in, December:- It reserved

final -enactment, however),, -until the 48tudent bOdy flid had a
,,.. __ _41e4

chance to discuss and:zi,eadt to the :proposal: By the -early
.Weeks of the Spring- term -S-everal meetings =and opinion R-61-ls

.:.

ha d beeni.condut_ ted, "and th_ e Student Senate reportett that t he _

student response, while divided 'over certa=in specific items,-
was favorable to the plans and its prOposed time of implements7

'tioh, -including total-apiilicatiOnitO all Classes. The-fa-cUlty_ .

then CoMpleteaTitS enabling action =. /
Thus, every effort was in- de to invblye the entire campus Com-

munity, or at least ose Who would be immediately

affected, in the decisi:on-making and in accepting this- step`;

as ,a-s---igni-ficant-*xperinvent-In-harmtiny Wri-th-7theun-dam-e4nital

philosophy of the college,. During the-sunim-er of---*-169 a letter
. -explaining the -new_ Venture waS tent: to all parents of currently

-
enrolled and newly accepted-.students, including one-sentence



uI

`which expressed something of the depth pf faculty conviction

and commitment: ."We' think, it has a chande of restoring to

your sons and daughters the zest for learning and. 9.

f

tion of the true values of education."

Undoatedly important in the development of the consensus

underlying: the ,repbrtea-action-mas the growing body
. . .

'`'temporary literature, .pa4ticularli froiri'.pie:-fields. o.t. educa-
.

...,
, . .

tional measurement -.an-an4. psychology of learning, bearing,on thei.. -, .

if

problems o 'grading`: No attempt. can be made here to-give an
.

,-

1 . . ,
. exten9ive summary of` this literature ,--but certb.in crucially

influential itemS needMentioning to complete this orientation
..,

. ,
. , .

. .
,

.

.tto the plan' adopted.

Certai-nly,*first In .sdonSideration_was
$,

2as that sUbmarized by floyt, clearly. indicates that

gtadeS are ..sySteM4lourid 4.n. predictive 'valuethat is, -they.

. ake preftiCtive of, levels =of sUCceSis in obtaining other grades
.\

within -he" edudational. System itself but have little-Or no

value in indicating 'later professiohAl or vocational achieve

ment. Sedondly, there wahe pcbition taken. by ASychologitts

and represented by Robrt ''SlAser,_ in the Spring, 1968', issue

Of Educational Record, where he goes- so far as to 'declare that

'one Cf.-the "ten untenble assumptions" or "major myths" of

. college instruction is "That, course grades teli us what the

Audent knows and can do," is summary of the distinction-

between criterion-referenced Ind horm-referenced evaluation

is especial=ly _to the point.

9



erhaps most influential in affecting the thinking of'

TOculty meMbera,at National College of Education has been

kI' work and writing of Benjamin Bloom'and associates. The

impact of Ulf"- 7ersritiY constructed taxonomies of educational

,objectives clec.r.lv reflected in the statement on the.duk-
-

lricuumupted above from-the:college catalogue,4-EvenX moreq,
, howeVer, have been BildoM's more recent stite-

,.

. /A. k

.,.. ' j
ment conce ing "learning, for mastery." His strOng:,;.cr-it±citbt

Of qie-/ applcation of the normal curve in educational measure-

Ment- his new aAd challenging rendering-of the concept of
. ,

.

Potent in effe

9

titude as a function of time in learning, and hit-recOM-
.

iriendation'thatTrealistib Performance standards:1;5e set and
;-,

V-, .

followed by instructional.procodures,epabling the-iriajority of
0

,-

<
students to attain these/Standarda, Certainly provided theo-

xetical fiDdridatiOns fOr the new departure.

#ttention needs also to be called to the, constructive

work/of Robert Bauerrifeind of*orthern 'Illinois University in
;

veloping for use in his graduate- classes -in educational

easurement a so-called "goal-card" approach to evaluation.6

Bauernfeind, it should be noted,' acknowledges finding the sug-
.

gestiVe lead for his scheme in:the "goal-lcontract" plan insti-

tuted a quarter of a c ntury ago in the Winnetka,

elementary schools uri er the early leadership of Carleton

,-----`14ashbll-rne.7 Many members of the National College-Of .Ed_.1tc ion
f

faculty have been well acquainted with the Winnet a-experience.

10
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Since the orientation of the college for 86 years -has

been toward the production-of_elementary teachers; ,this facUlty,

esn
_

learn rig:from the insight and experience 'of elementary educa-

tion. -P'erhOpS this-also helps to:adcount f r theeMphasis in

.the dol egephilosoph-on:the Student as a unique and total

being and:on his developffieht as a person as ceritral to the

'ediTcationa -elaterprise.

has had little disposition to feel itself above

a , 4.

In summ ng reaSOriis .for.adopting the new evaluation

system, the p' posal of tp,,e"Council on Adademic Standards cot-

tains both a 1 ting of serioUs.drawbacks Of the_trad4.tional, I

grading pattern d a positive statement 'of the criteria to

be met y-ány,SubStitutd-system:

-The apparent drawbacks -include:' (1) the tendency of

present ols (lettets) to becoMe empty ofcontent and

meaning and thus to encourage legerdemain and illusion; (2) the

reliance upon dubious 'statistical procedures suchas the G.P.A.

and the normal curve, with simplistic faith that 'these reflect

educatiOnal,realitY; (3) -the iacis of suffidient-feedbadk so

that the student may know where he really stands and what he

really kridlas; (4) the emphasis on comparison, Sometimes,cer
.

= . .4* - -
tainly in idious, 'Of student. with student, or, of individual

student with 'a numerical group or category] rather than upon

intrinsic factors of achieveMent in and by the student himself;

(5) the deleterious effect, already widely evident among

O

11.
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entering high schoolgraduates, of the pursuit Of, grades (or-.,

. -.,

resignation to low
,

grades) on the health o\ f\the student,
, \

prticularly his self-esteem and openness to further-learn--

4qq; (6) the iriaaequay of the' sy

honest self-evalu tion and accura

of e systdtito en'coura '1e a mora

"beating the systet," at the-expe

deVeIopment.

stet fOr self-appraia4,

to diagnosis: (7) the tendency

lity of getting by and'of\

nse of genuine personal

A
.

_satisfactory systdm>:,in cOnttast, wouid.(1) aid the
,

learner to assess realistically his Own strengths and weals
-1 -, -

-

_

'nesses::(2) provide both teacher-and learner with insights

helpful to both learning and "teaching, (3) be 'consistelit with

values and pUrposea_aokhoWledge-Ukth,individtClea

and institution; (4) be broad enough to en6Otpass total purposes,

both 'personal and institutiOnal: ('5) prodUod rectirda approlir&i7

ate to the pxirpoSea of both student and institution-.

The "plan adopted, and presented in detail 'below, while

certainly not considered-perfect by

(
belidved,a means of overcOming,the

th .traditional\'system'and of fulfi

anydne, provides, it-is

apparent/ ,deficiericesf-in

criteria.ling' th positive
,

One faculty member spoke the vielipoint--qf 9bst%of his cOl.,

agues-in saying:. This-new plan cans\f a chain of events

in which the student has a' nutter of conc ete opportunities to

show his competencies. -it affords a cha ce
'address

himself directly to th,, attainment o

12

for the student to

these competenciesp

-t



a and thus to his own learning and personal development. It

views success and failure in terms of situations realistically

defined and -mphasizes a positive rather than a negative, a

constructive rather-than a punitive psychology. It recognizes

fully the significanCe of individual differences in growth

patterns, learning, and, indeed, in the end-product of edtica-
,

--
.

,
, \\

. ,

tion. It provides the instructor, as Well as thestkIdept,

with a less ambiguous-oppOrtunity,ytCLbelaluthentic in hisown
. \

efforts and to realize himself in his levning and. teathih4;"

Eleinehts Of the_New_,Plan

The following is the official version of the newly imple-f

mented evaluation plan as it_appears in the r4olution passed
/

by the faculty. -;-,,
: , i

.

_-- 1: -

i"I. The academic standing.'bf _a -student in a course taken
e ,

--___ . for credit towatiisgfiadUatidtiNrith a Bachelor of ArEs is
\ , \- ,

';_, , \I
5

- -
reported by theinStructOr'to ther_Registrar,:atthe-'end,:othe

,term of registration, or at such other times .as may indvcate
.

,
ti/:# t-J .

f
.
.

completion of dourse requinements. Only courses
, -_,

are listed on the official transcript off:the student.:

% 1 ,

"If a student has n-t dompleted the requirementd of a
i

.

course by the end of the t rth of first registration, he mayerse by. no

later than the clOse of, the net term in- residence An incom-
,

-plete is-not-autOmale-ically gi4enAat-the-end offthe first term-

3'

\

13



'

of registration: it must be specifically requested by he,ttu-
.

1

dent, and this fact reported to the Registrar priOr to enrol-

ment'in-a new term, or registration in the Course d:8 cancelled.

The same rule holdt also for the removal of the incomplete,__

when course requireMents,haVe been met not later ,than the, end

of the SecOnd'terM of registration. ft is a_departmental

prerogative to determine with whom, and inwfit k.

student May resolve anindOmpibtb: S16adents who have, not com-

pleted the requirements of a course by the end

term in*esidnee following first registration

may havean opportunitito attain the required'

of the second

in the course

.coMpetencies

throUgha'second-regigtratiOh at full-tuition cost the next

time the course is offered. For required dOurses,sucgrepeti-
A

tiori ofAhe-course fat -Credit Is mandAtOry. ,Zhen;- if-no

Credit it obtined after the second registration, theTounoil_
4 ,*

on Academic-Standards considers the advitability of further

enrolment in the-oallege-In-fUrther goyernipg the itattek eif_ _

1
incompletes, ,Lhe?-fol3:owing rule pertainita;rthe total reg5,s-.

1 . rtered course load of the ttudent: on the assumption that an

incomplete represents on a portion of.cOurte-to be com-

'4.pletec, the load scale is yiree new courses plus one incomplete;

two-newcourtes plus two indompletes; or one new course

-three---incompletes-

6,
"iI. For each course in ,whifh a-student registers he will

-be- provIded-wIth-a-'-competency-listyhi-chlaillzdetignate-the

\

14 \

- !



specific competencies or demonstrated accomplishments expected

all who complete the course: This list will' include accom-
,

plishmnts appropriate to all-college, departmental, and
specific course objectives. To

must have each item. on the list
the -signature of the instructor

complete the course, a student
checked by the instructor, and

must pe entered Upon the space.
proyided for sit. An Official dopy, thus 'checked and signed is

flied with the -Registrar at the time 'of \ coinpletioi-05f the
t

course. A signed 1-Statement- in- Case- ok an incomplete is also

filed by the iriStruct?a With the Registrar' i *h tudept_ has

under the proper -condition equeSted= it. Th-4- copy o_ f the A

completed list and/or Staternentol incomplete is -made a -part-
_, I,of the student's cuMulative- file.

e 0
, _ -- ,\nan . A regularly registered' student int,a,- given Course ::'.

may, equest the privilege of _demOnsttaiing. ie\cu-iiIred-16b n e
I . .

.

tericie at: any time frOm the regi stratio n:-date_to, the.,final_
..,

deadline for reitoving -an incomplete_, except as ;otherwise indi--'
'

.,cated below'. If doMpetendieS are cOmpleted_,before the-:end of
-, , - , :--._

the .registration periOd for the current- term, .the student -may
-_.

elect to-secure" credit fot the course under the rule
viding examination for redit, and may. enrol at once
replacement course if \he\ so choOses..

40-

"Demonstrations may be in terms of -single competencies

listed, or groups of such competencies, or of the entire list.

pro-
. _in a-



The instructor shall, howeyer, determine how, when, and With

whom the demonstrations May be made, and shall arrange a

normal schedule for this purpoSe to take into account the

natural sequence ci,f learning -experiences projected for- the
course. Where- -participation in- certaih ty of class activi\

is an intrinsic. part bf the objectives of- a "Course, and
a fortiori of the adhieyeMent of Specikic competencieth, such.,
participation may be listed among -the competencies _required..

The student should fime-s be fully aware of the general

importance of attendance and :of the -fact that some competencies

May not be- achievable- without being preserit-where-the- action
s.-

is taking place.

"A_ Student, who haS requested, a' demonstration but "subse
,,_

quently-sfailed- t6, receive approval may not, thereafter request, -.---; =, '.- - ,,
TsseParate_ -1Drivilege -to:"±epeat the -dem-OnStratic5ii,- but must_i , \
_adhere-it,55,.,the-schedule,--set-up;--fOr -the -datir_Sei5-ftS- a-whole- by -the

, .,

instructor. -A Student who has !Completed- all re-quired_ goa-ls..required= s . )3
-

. -
. ,

of a course prior to the end of the term may yiave, the optioll. y .

of :disengaging frOth the ,:cdurse at that point,- or of electing

further independent study for depth and enrichment, of his own

education.

Space

ihg, above- and

Of one- Or more

is provided oon .the scompetencai Scale
/beyond-the-required accomplj. shin exits-,

Optional study projects,_ or other

,. s.
for record--

completion

Clearly .



1'

superior achievemerits among the. established goals. The instruc-
.

for may recommend,the student for honors recognition. Such

participation and- achievement are reported by the
1

Registrar tothe College-Honors Committee in the cases of fresh-

man and sophomore students, to the Chairman of the Department
-,..

providing the student's field.of concentration for junior and

senior students, and to the Chirmanof the HduCation Depart --

_ .

C.--it in connection with courses_in the Professional Sequence.
/

Certification-by one or more of these authorities provides the
:,..,. .-

,

,- -basis for- special recognition at the. annual college honors
-.3 .

-convoca . At the--time of graduation-the-number of teirts-

-.

in which hohore have beeh received-is noted -'on the official
.

1-

recOrd,-but such honors p.i4hifidation is not attached' (as
.

, . , , --
---gradeyould be) to specific-courses. RecordOC;iCh achieve-.

1

ments is also maintained-as apart_ of the student's permanent
, . _ -

------

record of competencies-achi, eyed. --This nfGrmation may be :cited -},
, _._

i
.$

in letter of xedoimendAtion.

"V. A-student-ts:placed-onadadeMic,probatiOn whenever a

te.!:tinated coursewithout credi-t- Is reported, His case is-
.

_ ,

alter-until he_suceeeds in clearing-reviewed
. .

-periodicaily the

defici ncies or is dismiq6e from the college by action of the

Coun il on Academic Standard% Academ c probation as such

doeS not, howeer,.iMply lack d standing:.

40F:-="After forma Admissio t,--college a student continues
. c.

in good standing only as he makes ogress in the degree ,"

t



'"

r

A .

Pt-6gram which he has planned-with his college advisers. should,
4 .

he fail achieve, this progress over a reasonable; eriOd oi
time, he- will be dropped from enrolment because of deficient

eT

scholarship. It is the student's responsibility to meet "all
continuedrequirements for Continued enrolmehi:.. For purposes of academic..,_.,, .

claSsifieat-ion 4 student therefore, 'is- in good :Standing as
.

.as he is permitted` to remain enrolled in the college." .\
, \

Minor changes- -have been *made this original poliCy. state-
r_men -as experiendez haS required. -These are t'eflectedlin- the=

.

Abstract *Forth `attached to this Vase study. The Abstr ct Form
-"presents the details-- of the plan- as it _currently obtains.--4

Examples of-Competericv Lists=

'--7.COnpetency_ lists -hal& been -piepa re e_b_y =faculty _menibeis-

anda,:deParittrrets-:for--4-7,--cOUrSes in the present sdhedule--iof
= ....., -

'.- g= .
-- 7..7. .,' ,._,

--cla_sses.-_. While it -would be itnposs:ible to include/there all or.... ,

--listS, it is _- necessary to a. fg.ir,ly complete-,
._-= \ .

,4--.-..-1.
...s ,,-- \ ------___.

picture ok the system to provide--S. sampling of the 'whole.
rf

17_8

Y

'll

= _

A

=



I.

Record of Competencies

Student' s Name:

Course: English _°

Term RegiStered:

Date of 'Completion Incomplete.

Communication I Sedtion
,

'SU. Yr._

Required Competencies

. Vritten_Communidation

1. ,USe of library, and information
_sources- .

v

Demon= Optional
stratecr ,Comment

2-:-70rganization-of-=source- rt-Ta-teria-le:

3 Understanding- -o-f -(14LA)_.

4. AnalystS, .organization;, and develop--
,

merit of ideas

5 Command of baSic mechAnics of

grammar and punctuation and

.accurate proofreading,
-;

Acquisition ; content

--a &,,apiptolDr-iate :treat=-

ment and style
t

. Acg4sitidif-Tot-sicial-S-neede.d for
r

=v yi rig of'e-asay - examinations

B. 'Spoken--,xrommuniCAtion,.

1-.; AnaliSiS of:!apprOpriate ,ideas, their

selection-, :organization, and
-pre-Seritatidh

s.



2. Application- of techniques and skills
of effective _speech . /,

3. Acquisition of skills relevant to
=

panel and group participatiOn
,.

iteadi

r. Comprehenaion of ideas, through
. ,

lain
in

g arid aumina
rizin-..

-':'. r". ' "-
. ,.-../. ...

2. Analysis,. i-nteiprettion, and .eValua-

Lion -of materia16:,_ -concepts -jof -style,.

structure, -- and author or --s purpose_ -an__,.

view;- uniVetgdIlt original-
ity, applaCation .

3. ,DeMonetzated ma'S ell.-of appropriate
-

baSic subject_ matter . .

=D-.Listenincr_ Cbrapetencr
_

1. Comprehension;..of thtbugh

-explain iliq' and summarizing

2. AnalySis' Of relat=ionships- of ideas

3. Serisitiv ty to.-ideas as related to
, .

taking
4.- Logic -an,d critical= response to ideas-

.

'pres nted--,-to illogical argimient And.
/eMoitional appeals- . . .....

Optionar-;Projects

Aneacilotal statement of instructor (not required for completion
/ -of course): .



Record :of Competencies

Student ' NaMet

Coarse: Mathematics 1, Math. I Sectiqn
- TerM Registered: F. lot S 'Su Yr.

Date of Compietich: Indoimplete:

.1
*.4.

Required iCoMpetencies
7-..

Communicate= accurately s_ O.e0-ted principles

laws
. 7.-> \.,concepts-and- prccesSes

=
. ,

I. Define -basidz.ftiatheitati*Cal terms, . .

-List anct/or -State. Va'0--(C_-axibitts_- and

xpZan mathematical pracedur'eS . .

Solve problemSrby 'the ''"applida.tion of '19g1C.
,

Formulat,-and- test hypOtheS46-- .

2.. Valkdate argumeri-Es ,,
3. AnalYze -aid-,COmparep Various ' ma:thethati

. Completed`

algdrithms - .

4 . nthrpt-et----i*ItiCihs, -and efunctions . ..,-
'C-.--...-.Apply;'.'imoViedie ga-i-ned to avariety of, situations

1. Compute by a -variety of -- algorithms-

2'. ParteiVerdIatiohs andpatterhs . -. :- .
...,--,

, .,,_

3. Synthesie -new tprodeduret, frOm old '<. ,
_ 'itit*, . -- \.,

4: Write :number-6- in 'i-a- -Variety- of way's . .
-,..

5 : _Sol ve- _p roblems -cdm m of- _to t he ._physical world --
--,-

4

in wh1 'ch We live





ry.

-

Student's Name,.

Course: Ed. 3, .4, S

Record. of 'Competenc,i.es

S

sTChng,,
Half All Age or
Day Day Grade

Perm Registered:. 'F Sm. Year

Date of Completion: Incomplete

`-RequireLd 'Competencies

1. Pe` lo.rths dutiet,-apliroptkate to i)rof'essio.nal role is
°reliable

,

- "-
iii fulfil.lirig obligatijon'Se

2.. Respects the rights of others
- Seeks and es' Siggestians-

'-pvalUatee pbjectiVely

5. Works dOol;erativ ly with indivii.duals.and,4roups

6. Is resourceful, 'iunteers an 11.11plements ideas
.-- .-

and7. USes, original and discerning approaches to teaching
.

9.., Copes with. demands of teaching ,situa-tions with :poise,
-;,stabil$Lty\ ,,inandaturity ,.., .. .

)
9:Rognzs, e taUseS 'Of hekvib:r'.. h

4 -

1G. Uses dift&Tret14:3n and' .jUs:Iginent in rilakinsf,..Aecisioris

'11. Exhibits sIlifistient qeherar-knowleci4le

Exhibits:::adeguate Skills in written
13. adeguatie -skills in spoken communicat

to tea ch efYeative,11,

mmunication' .

.

listeang skills
-15,:'TEV3 dences knoWledge of curriquiuM al_propriate tO age level.

4
_16. Shots awarenesSof gxoWth and develOpm6nt by,planning

- , .....L..

apperopriate learning activities,
-



17. Uses diagnostic procedures to individualize le4arning

18. Uses adequate procedures for evaluating the.'achievement

and growth of pupils

Optiorial,Cimdment:

\,



Name of Student:

IV

Record of Competencies

Course: Phil.-R. 5/So. Sci. 15: Hist. & Phil.. of Ed.

Term Registered: F W S Su 1 Yr.

Sec:

Date of Completion: Incomplete:

Competencies*

,
.

.
,

.
_.

Co nt ent* '.

.

w -

wm
,E,1 a
--- r0 ...--1

,4
tn,-
'Cr W
0 4.
-1 U
3 m

g ,o

......
Z
0

-,-1

Z -)

00 -m4)
0-,-4.4J,--1

.1-) W
W -al- $4

04i

WW$40-.-1-f-l-f-IZO-f-l>00WZE0-.-1
4 - Z. W
1.) d-4.)-urns
$.4 $4 Z
CZ E-1 -.-4
E ,- '

W
.

4.) -
c
w .

E
.--.0-w0

.41 W W
- Z f-1

-f-1 4.) ..0z
>4 4-1 -i
H W $4
m $4 040z

1

1 .--1
-r4 (a

4.7.1 $4
..-1 W

w-
s-- tn

,-.

W 0 .-1
0,7,1.4-34 i A

4.1 rd ts1

u .71

1

$4
w ...7.

4.) - (1:1
W .f4

..-11,0440
-..-Z w$400

W 4.)
Z rO .H

4.) W
0' f 6'0 41 i

f-1" (t1 X
m 0 01

>

i

-H
g ..
Z C.)

1 E ..-1
tr

ai C.) H
---

..

$4 0
W Z d
41-I, ra i
H W 11:1
-,1 0 0
,Xm

.

Cl)

,Cl)

W
Z
W 4-)
> Z

4..)-..-i a)
Z w E

W 04 g
.> W
H a) , 0
0 -C4' C.)i--e
0
14 ,

Education for a CloSed
_ SOciety ..

.

EdUtation for an Eloquent
Society .

.

Ed Ucation for,. a Sacral .

. ,

ety
-Education for a-Theo-

centric Society .' .. .. ,

Education for a" Worldly
Society

;:,,
.

Education for a Worldly
Society

'Education for an Enlight
Society

Education for a Progres-
sive Society

Education for a Free
,Society

Anecdotal Comment.(Optilnal):

Date:

* 1/- = adequate;

Signature:

\I-7= outstanding quality; \-;--= inadequate

'



Name of Student:

V

Record of Competencies

Course:*So.Sci. 10iPhil,-R- 7, Soc. & Pol. Phil. Sec:
. \

Term Registered: F W S Su Yr.
A

Date of Completion: Incomplete:

Competencies* .

, . ;Co nt e nt*

..
U)

-,-
:-1 in
0 id
&la)to

..4
W

-
TIS) 41
1--i 0
3 id
0 ti-I

g .

,g
o

. .4
g -I-)0O al0...44).-1-inw

.-1 44.- 0)
u) rts s-1----

r-I
a) u).,s4

i g .(41
$4 $4 Z
04H ..-1.-1
E*-;-

8

u)
.p

a)

cl)

W u) 1)--'
g .-10 fl

0) .4 .4
(7) : td) -2
>11-1 -14

W )4
(ES $.1 a

4 ,

I

1 ,-.I
-,-1 rd
LH s-1

'il ()

is
-,-

u) g.4 g o
EW) 2 II
4 4 "111
4.) id N
g 0 r4,in-

I

)4
a) ..--

4.) id
',9 6' 114gcumioo

a) 4.)
0, TS --,1
0 \--i )4

-4 > C.)

ti) a)
0 r4 4

0=1 rd
fri g (1)

>
W

I

4-1ge.,0 0
s!) i TlY

ailu,.-1
- ;s;-4

tHie -
01 a) s~

WI .r.1

1-1 r 10 -1-)
1-1 cl) id
-lit 0 0
rx
co

. -
,U)
An
.0
(Y) -43

4.) ,.4 a)
Z" u) ,5
w g .ii
E 0 -.-1

() fill
1-1 0 00 C.)

> ''''s.

H

I. Why Utopia?

t

i

II. Utopias R.,visited

III. Contra Utopia
---t.

IV. 'Utoian Re oinders 91
. ,

k

V. Enduring_ Questions f_

'' 1. Nature of Politics,
2. Authority

.

3. Forms of
Goirernment

4. Freedom
..--,

5. Equality
_.

26



C

Soc. Sci. 10/Phil.-Rel. (cont.)

Content*

Competencies*

0

0m4,

H 4.)
W P

H
U)U) P
A w
w 4.3

s-1 g

E-I

0

U) 44 P
5 a)

0) 0 0

W

0 a
o 0

-) U) 0 -.4
U) (U >~ U) 4-)

r-I 4J It)HWP.PaIN
rt1)- (04Z0..-1

CD

1

...

a)

H 3-i 0
U) 34 0 0

U) 4-'
r0 rl

0 -.4 S-1 44 -
> 0 0 0

4-) P
al

W
Ul 0 -0.4

0 r-1 4.) 4-)
H X al(t)0(1),-100
rz1

U)
U)

l)

W 4-)

>
4-) W

W E
U) 4-)

E 0 -.4
a) g
> U)

W 0
00

1:4

VI. Enduring/Questions
\ II: //

1. Gov/rnMent and
EConotios.

2. Internatiohal
/Society

VII. TetM Project

Anecdotal `Comment (Optional) :

Dat':. Signature:

+
* adequate; NC= outstanding quality; N.7/= inadequate

27 ,



VI

Record of Competencies\

-1
Name of StUdent---:_-__

,7

\

kr,
'd J

Course: Psycholy 2, Psych. of Early Childhood Section:

Term Registered: F W S- \ , Su... Yr. ,.

,
.

\

,

-

Date of Completion: \Incomplete:

\ Demon- Optional
stated Comment

.^

Required Competencie

1. Obse ve children in preschools\and
pr±may classrooms. Record andAu, a-
rize observed behaviors -. . .

2. Discuss the developmental tasks 6f
preschoo\L and primary years--including )
relevant theory and research as well asp
Observati nal data

\

Compare go'ls and'methods of a variety
ofmursery chools

4. Read and dis uss implications of current
articles and books involving applica-
tions of psYc ology to early childhood
ducation .. .. - ,- . . .

5. D scuss methods of meeting needs of
different cultur 1 groups in early
ch ldhbod education

6. S arize and oval ate important aspects
of f'Ims, lectures, and conferences with
educa ors involved n early childhood
eduCa ion

7. Compile a folder,or notebook including
weekly rogress 7:eport\s, observations,
outside eadings apd 'silmmarii-ations of
films, di cussions and resourches--
supplemented by individual khtetpreta7
tions.

Optional Projet :

\

Anecdotal statement of instructor: (not required for comple-
tion of ourse')

L

01,

Date: Signa-41re:

28'
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VII

Goal Work Sheet

Student's-Name: Classification:

Course: Science I, Life Science

Term: F.: .,;47 S Su Yr.

Date Completed: Incom lete:

Demonstrated Competencies

A. Communicate accurately: selected prin-
ciples, laws, concepts and processes.

1. Improve from pre-' tO post-test .

2. Origin of life, taxonomy, and protista

. Phylum Chlorophyta through Tracheo-
phyta,.

4. Phylum POrifera through chordata .

5. Systems: Skeletal, Muscular. Nutritive

6. Systems: Circulatory, Nervous, Sensory
Excretory, Reproductive, Endocrine

B. Solve problems by using the scientific
Method

1. Identify regional flora

2. Experiment, record and conclude:

a. Protista

b. Lower plants

c. Tracheophytes

d. Hydra

e. Planaria

f.- Earthworm

g. Digestive system

29

Progress toward
Completion

- .

,

, 11



Science I, Life Science (mint.)

Draw and label obsdrvations scien-
--

ti

a.. Diges 4ve system,

b. Reproductive system

4. Manipulate skillfully the appropri-
ate apparatus-

a. Light microscope .

b. Dissecting scope

c. General laboratory procedures .

. kiPoirit out, in laboratorytpracticals,
anatomy and functions of repre-
sentative,specimens

, a. Yi.r-st practical . . .

b. Second (or mice -term) practical

E.nal practical,

C. Apply knowledge gained to various situa-
tions

1. Compare two authors' -views on a
single topic

2. Summarize and react to two curren

7---
periodical. articles ,

Recotthended for honors on the basis of:

Date

A

Progress toward
Completion

I

1

T

Instructor



Problems and Prospects'

It.is accepted as axiomatic that the proof of the pudding

is in the eating and that problems will no doubt arise in the

attempted implementation of the new evaluon design. The

first years of Operation have become,_ therefore', a period for

"working out the bugs." Eien the possibility that the design

might prove ineffective was admitted from the first, ithout

as yet cutting the nerve. Success, as.well as- failure) it

assumed, may be-self-prophesying: Nevertheless, real success
.

will continue to depend upon meeting,.squarely and overcoming

the problems that arise. It may-be the better part of wisdom,

,already taken on recognizable shape.

therefore,* to acknowledge that some such problems have

The perceptive' reader will perhaps have noted a tenden

at least toward inconsistency of concept in the competency'

lists presented above. The impression would be greatly

strengthened by.perusal of all of the lists so far developed.

Most participants are apparently in favOr of'the general

approach; but there are still vide differences in the specific

denotation given to the term "competency." This variation at

Present extends from the one extreme, which holds that any

prescribed unit of external behavior constitutes a,competency,

to the opposite extreme,Ithat competencies are really "states

of mind" which cannot be measured at all. While the strict

behaviorist tends toward an overly reductive position, the

31



staunch subjectivist finds it difficult to give any measurable

concrete form to hid objectives. Experience tends to draw

these extremes together.

It is 'interesting, moreover, that the departments appar7

_ently most successful in their acceptance and formulation of

the competency approach, so far, have been those departments

in the humanities division which, because of their natural

emphasis on intangibles, might be expected to be in trouble
r

with this type of iirtein. The departments normally stressing

objective knowledge, on the other hand,still evidence-_the need

for reformulation. The\point is that considerable effort_is
.

,..

needed to achieve basic conceptual consistency within the

total design'.--liecogn4ing the nature of colLags-Earu- ies,
.------- . _. ,

one is perhaps too sanguine to expect cbmplete consistency.
,

It should go without saying, however, that the term "ConsistL
.

\
i

cy" as used here does not preclude the listing of essentially

different.competencieS in different courses -or aspects of the

curriculum.

A problem raised early and late by both faculty and stu-

dents has to do with the probable reaction of other institutions

to the recordd of students who wish to transfer or to enter

graduate school. Since the answer depends upon others outside

the immediate context of the plan, final assurance on any scale

of generality cannot be given at this time. Some preliminary

survey of institutions in the same region indicates varied

responses.

32



A

.1

Favorable,reSponse from graduate schools seems to depend'

upon (1) the reputation accorded to the college, .(2) the rela
i

tive strength of applicants on entrance or nationally
i

's\ standardized subject-matter examinations, and (3) the adequacy

of understanding and-cdmpletenese of reporting of the new
\

evaluation system. Institutions which equated the new plan

\ with pass-fail systems tended to be-negative. Some help comes,

.on this problem from the. experience of the-EdUtation-Depatt____

ment in the placement of 'graduates in teaching. Personnel

officers and Superintendents of schools haVe-generally welcomed

the more clear-cut detailing of-perormance capabilities in .

contrast to :letter gkades. While: ;employers generally prefer
/

...
,

dandidates with high-level grkieSit is commonly admitted
:

that a straight A student does ilbt'necesarily become an out-
.

:,

standing teacher.

On the basis of this-,information,=plus- declared-faith in

. ,the' intrinsic superiority of the new -eystem over-the old, the _

college has expressed its positidn on this prOblemWith the

statement: The record kept of actual achievements will be so'.

rmuch more precise and definitive than-the-old manner of list-

ing grades and averages that the college anticipates

no seriohe-difficulty for_stUdents transferring or seeking--

entrant6 to gradua'te schools, but actually inciftg-iespect

and .acceptance' by educational authorities andd-prospe-ctive

emplOyers as they are made aware of the philosophy and:praotice



of the new system and witness its products more effectively,

meeting the challenges of life.", Whether 'this turns out to

be true-Or not remains to be determined. Experience to date,

though ambiguous, is certain1P-not negative.

Evaluation Procedures

The abpve discussion of problems and prospects indicites

that the faculty and administrative staff have been mindful

from the beginning of the need to ,make a continuous and ctiti-

Cal evaluation of thiS plan of assessing stuarif-pro4r.@Ss:and
-e-

and achievement. A process of constant revision of cmpetencY

lists to make 'them more effective,in accomplishing_the'objec-(

/

ties of the plan go.-on_in the departments, and sevral,

significant improvements of, this type could be-cited, The

Council on'-Academic Standafds diredtly confronts theldproblems

./'
tit

arising within the system. It,hasscomducted frequen,,,cialogte

-.----\,_ .sessions with student groups and-the Faculty ASSO4ion; not= '----- t-->
q,

only toexplain and interpret the plan, but to rece.l.ve

. criticisms and new ideas with regard'tO its'operati8n.. So
41

far general reaction of both students and faculty[ias been

enthusiastically-iii-Tavor of continuance. No body!of sentiment
, !

is manifest for serious modification or for'returping to the

traditional grading pattern.

*

It should be _noted-that the College went trough its

regular till-scale accreditation visit by the`prth Central

N, Association during the second year of the plan, The final
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report of that agency to the College included a request to be

informed about the further development of the plan, along
4

with commendation for,its innovative character and pcissik?ly

far-reachihg implications for higher education at'large.

A problem which has absorbed considerable attention of

faculty and administrative staff has been that of how to ade-

quately evaluate the curriculuM; the,primaxy concern indeed

that originally broUght forward the proposal from the Council

'on Academic Standards. It was felt, and strongly ,so, that

the old grading.system- yielded dubious data on which to judge

the quality of the -curriculum. Use Of.these data constituted

at best an internal'system of evidence'yielding difficult if
.

not completelY:UnsatiSfactory comparisons with other_institu.--

tiOns. What was needed, it came to begreed, was-.4 twofold

'approach-- -ono facet of which Could be fully justified in

terms of adhieving,in6rinsic or internal objectives, while the

other would providet-thdependent judgment on comparative values.

A separate system of testing`,` unrelated directly to evalu-
,

.

;

ation of student progress was to have been set up and Operated (,

through the office of.the Dean.of,Students. Starting with

the College Boardlscores required s a part of admission to

the college, special subject matter examinations (CEEB) would

be administered at the end of the freshman, sophomore, and

-senior years. There was no intention in this of reporting

individual scores on the student's official record, bu o:



develop the necessary summaries which would reveal, ,to

faculty how the performance of the,seudents_compareeWith

nationally established norms. Some idea might thus be

obtained, it was thought, of the relative quaiity.of the col.-

lege's curricular offerings as dompared with other institu-

tions partidipating in the Same nationwide teiting *ocirams.

.This projecthas'been in partial effe'dit through the past

_couple of years thrbUgh the Student Seirvi es office and in

spine departments lack of funds has-so far li;Mited its

total-application. \

It will l-be seen 1..om this, however that the college has

not,abandoned the compa Live or norm-referenced' approach

entit4y: it has simply sh ted its use front comparison of

individuals (considered iriac visable and, probably fallaciouV

to comparison'of.programs.(a procedure still considered

important by accrediting agencies and probably useful for the

purpose intended). The resistance against employment of test

scores as a means of_meaSuringjIndividual progress seems to

rest upon the obServatioivthat the 'Success of id-oh evaluation
-__

at institutions which have chiefly relied on it depends upon-

rigoious seledtion ok students at high score, levels for

initial admission to college. This tack dues not appear to

be in accord with the basic educational philosophy'and experi-

ence of this college.
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The fact that this College coati ues to place nin6ty-

five per cent

year in spite

of its graduates in teaching positions each

of current job shortages, may have some reIe-

jvance, also, as an evaluative measure. Their success in the
1

f profession, iiideed, is probably the ultimate performance-

based criterion.

The problem of evaluation is not easy, especially since

little sopaisticaLion has developed yet, even among statisti-

-, cians, in the identification ard data nd comparative

measur s for th

based criteria which

erion-referenced approach. 'Performance-.

reduce cognitive and affectixe compe-

tencies of high order to simple behavior'al units may be no

more successful than the rejected grading tradition. .11eVer-

theless, it is widely

evaluation of student

evaluated, and effo-

on01.w.

J4Lsbou)4-be Obvious from the foregoing that a great deal

z-

recognized,that the new patternAor:

progreneeds itself to be car,efy

,

to that end is -;.ent.Tirang:.

,-Budaet

of time, energy, and, indeed, money went into the establish-

men4. of thy; clan described. .The- Office of4the_Dean of

Acade 4,1-ffairs became a research, center before and during-', '
the monthS wlen thespltin was being' studied and ,formulated.

Urrant-Ta'eTaCtire on grading and other means of evaluatithl

had to be asisemb10, digested; and fed to faculty personne.l

37

.-'



and committees. A Faculty Bulletin, sometimes,f0dly referred

to as "Leaves from the Notebook of a, Dean," provided biblio-

graphical referenbes, reprints, and summaries of pertinent

material. The Council on Academic Standards met for many extra,

"long-winded" sessiona."Additional facultyfMeet4ngs and in-
\

service workshop sessions were scheduled.; For all`gf phis.

effort, however; no-auto Iiinding or.eXtra\budgetary allot-

ment was proVided. The time an4/effort were accepted as -a

normal part)of'profesdional load in'a small, privat, elemen-

tary teachers college. The resources of the institution were

marshalled to the purpoge as something that must be done for

the good of the total enterprise. It is felt to be worth

mentioning here only because 1E-rs-an-example, of the kind of

thing that can be, and often..n...t,be, done in such institutional

settings. It tends, perhaps, to Caution against the supposi-

iion t:at all development is dependent upon special subsidies.

Not that some of that money would not have helped, or could

not be in carrying-forward-a worthY project. we simplY

had to do with what we had.

Row.F, Plan Improies Teacher Education

The temptation is to assume that what has beenv itten

above sufficiently answers this crucial question. In th main,

it does, if the reader knows ,the institution in question. for

those who -do -not, however, it should be made clear that this,'

College is totally devoted to the production of elementary
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school teachers. This means that everything said about the

curriculum and the compet-dncy-based evaluation system applies

to teacher education in this institution. If the .objectives

of the curriculum and the evaluation procedUres are achieved,

the product must be better teachers. It would seem that a

perfcrmapce-based program for teacher education may be the

next 'Step forward. Undoubtedly this total approach will allow

some variants within its total unfolding. If 'so, the adventure

of one small institution may be a significant contribution.

In summary, then, .what, has been presented in this case

study is an account of the establishment and characteristics

of a substitute system for traditional letter grades. The

bread has been cast upon the waters. In due time, the Bible

assures, it'will 'return -- whether still edible, or with any

increment of wisdom to be gleaned from the experiences only

time will tell. Nevertheless, let it be recorded here as one

brave new effort to do something constructive about an old and

widely acknowledged weakness of American higher education. 8

,1National College of Education Bulletin, 1. 970-71, p. 37.
_ .

Donald P. P. Hoyt,-"The Criterion Problem in Higher Educa-
tion," Learning and the Professors, O. Milton and E. J.
Shoben, Jr.', eds. (Athens,Ohio: Ohio University Press; 1968),
pp. 125-135; "College' Grades and Adult Accomplishment: A
Review of Research," The Educational Record, Vol. 47, No. 1
(Winter, 1966), pp. 70-75.

3
Robert Glaser, "Ten Untenable Assumptions of College

Instruction," The Educational Record, Vol. 49, No. 2 (Spring,
1968), pp. 154-159.
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B. S..Bloom, et al., Taxonomy.of Educational Objec-

tives I: Cognitive.. Domain (New Yor:;=-r4 Da -id McKay Company, Inc.,
1956);David Krathwohli et al., Taxonom of Educational
Objectives II: Affective Domain (New Ybrk: David McKay Company,
Inc., 1964).

5B. S. Bloom, "Learning for Mastery," Evaluation Comment
(Los Angeles: Center-for the Study of Evaluation of Instruc-
tional'Programs, May 1968), Vol. 1, No. 2.

6
Robert Bauernfeind, "Goal Cards and Future Developments

in Achievement_ Testing," Proceeding:, of the_1965_Invitational_
Conference on Testing Probleins (Princeton: Educational Testing
Service, 19661.

/Carleton W. Washburne and Sidney P. Marland, Jr.,
-

Winnetka: Phe Hkstory and Significance of an Educational Experi-
ment (Eng1eWobd Cliffs N. J.: Prentice-Hall, Inc., 1963).

8The very last sentence of the thoughtful study entitled,.
Making the Grade: The Academic Side of College Life, by the
sociologists Howard S. Becker, Blanche -Geer, and Everett C.
Hughes (New York: John Wiley and Sons, 1968), not only
summarizes their-Work-bp expresses the full poignancy of the
current situation: "What is t clear-to. us is that some-
thing ought to be done, for-as m tees nOw'stand neither
faculty nor students achieve their. .ms." (p. 148).
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(3)

ABSTRACT FORM

NEW PERFORMANCE-BASED PATTERN '

FO EVALUATION OF STUDENT PROGRESS

With the adv nt of the 1969-1970 academic year Nati:aria

College of Educati n abandoned the use of the traditional

grading system as a means of evaluating student progress

toward the completio of undergraduate graduation requirements.

While many colleges an universities are experimenting on a

piecemeal basis with al eration in grading practices, this is
int

perhaps the firit'recent y to-move to a totally different

pattern across the board .or all classes and all courses.

The chan was made e sentially

the college, )fter,mpch care

the so- called'. letter -grade pa

than to support goals of

because the faculty of

ul study, became convinced that

tern functioned to subvert rather

tie curriculum for both the stu-

and hopefully more effective

designation and demonstra-

tion of specific setsof,competencies appropriate to given

courses and levels of learning operates as described below.

dent,. and the institution. A ne

scheme of evaluation based upon

I. The,academic standing of a student in a course taken for

credit toward graduation with a Bachelor of Arts degree is

reported by the instructor to the Registrar at the end of the

term of registration, or. at such other times as may indicate

completion of the course requirements.
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For each course in which a student registers he is pro-

vided with a competency record which designates the specific

competencies or demonstrated accomplishments expected of all.

\ who complete the course. This record includes accomplishments
*

appropriate to all- college, departmental, and specific course

Objectives. o complete a course, a student must shave each$
item on the list checked by the instructor, and the signature

of the instructor must be entered on the space provided for it.

An officil copy thus checked and sighed is filed by the

inst uctor with the Registrar. The copy of the completed

record\and/or statement of incomplete is made a part of the

student's cumulative file.

A regularly registered student in a given course may requeSt

the privilege of demonstrating required,coMpetencies at any

Attime from the registration date to the final deadline for

removing an incomplete, except as otherwise indicated below.

If competencies are completed before the end of the registration

period for the current term, the student may elect to secure

credit for thei course under the provision for credit 2x1

tion and may enrol at once in a replacement course if he so

CHOoses.

Demonstrations may be in terms of single competencies,

clusters of such, or of the entire list Theinstructor, how-
, ---- --

ever, determines how, when, and with whom the demonStrations

are carried out, and arranges a normal schedule for .his purpose

42



to take into account the natural sequence of learning expei-
.

ences projected for the course. Certain Competencies may be

required as prerequisite to others. Where participation in

certain types of class or group activities is an intrinsic part

of the objectives of a course, and of the achievement of spe-

cific competencies, such participation may be listed among the

competencies required.- ,

The student should at all times be fully aware of the

:ieneral,importance of attendance and of the fact that some con -'
v

/etencies may not be achievable_withOut being present where*

i)the action is taking place. A student is never justified,

except by mutual agreement, with the instructor, in absenting

himself from class meetings to work independently on compe-
-

tencies.

A student who has requested-an opportunity for demonstra-

tion of competencies ahead of the class schedule but subsequently

has failed to complete-may-not thereafter request-separate

privilege to repeat the demonstration, but must adhere to the

schedule set up for!the course as a whole by the instructor.

Because the instructor must distributg his time and energy to

helping all members of a class to achieve required competencies,

only a limited number of repeated opportunities for demonstra-

tion can be reasonably allotted to any single student. Every

possible effort will be made by theewise studepl to be prepared

for scheduled demonstrations and to reduce necessary repetitions

to the minimum.
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While the system is flexible enough to provide additional

time for, achievement of a high quality of accomplishment, this

feature is not meq.nt as an invitation to drifting or neglect

of personal accountability. Since the emphasis is placed on

actual achievement of personal growth and on learning for its

own intrinsic value, every student will find it to his own

,advantage to avoid, unnecessary incompletes or lose of credit,

and to make the most of the opportunity presented to become aO

more truly educated person.

III. If the ,student has not completed the cc atencies of a

dourse,by the end of the term of first regis, tion, he may

elect to receive an incomplete and to finish course by no

Later, than the close of the next `term in residence, or the next

term the given course is scheduled if the incomplete require-
C'

ments are such that they can be done.only in class. An incom-

plete is not automatically given at the end of the first term

of registration. An incomplete should be the result of mutual
=_,- _

ft

agreement between student and instructor so that each is cog-

nizant of the reasons for incompleteness and what may be

expected in the ,future. In circumstances where this mutual

understanding has been informally achieved, or in which emergency

factors such illness prevent contact at the end-'of the term,

the incoMpled may be assigned at the discretion of the
-

instructor. For non-attendance or lack of attempts o complete

competencies, credit may beaoSt for a course at the end of

th erm of first registration.
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An incomplete should be reported to the Registrar at the

time provided for term-end reports. In registering for a new

term, the student, will be asked to''indicate any i, ompletes to
/-

be carried forward so/that the course load standards may be

maintained. The student is well advised to be concerned about

proper reporting of course credit and to assume personal

responsibility for keeping the records correct and up-to-date.

It is a departmental prerogatike to determine with whom,

atwhat time, and in what fashion a stu4lent may resolve an

incomplete. All arrangements for this purpose should be made

between the student and the instructor at the beginning of the

term in which removal oftheincomplete is-to.take place so

that sufficient time for demonstration.of competencies can be

allowed.. -Instructors cannot be expeCted to'assist students who

have mad no arrangements prior to,the last week or so of the

term.

StudSnts who have not completed a course by the end of Ehe

second term in residence since first registration (or other

designated term for completion) may have a further opportunity

3

of atta.ihing the reqpired_competencies_through_a_nem-registra,

tion t full tuition cost the next time the course is offered.
/

Tor
*

all requited courses such repetition for credit is manda-

tory. If no credit is obtained after this additional oppor-

tunity, rally the third term of enrolment, the Council on
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Academic Standards considers the advisability of further

matriculation in;-the College. In further governing the Matter

of incompletes, the fa lowing rule pertains to the.total

registered course load o. the student: on the assumption that

an incomplete represents o ly a portion Of a course to be

completed; the load scale is thtee new courses plus one incom-

plete, two new courses plus incompletes, or one new course

plus three incompletes.

IV. Space is provided on the competency record for the instruc-
t'

for to add an anecdotal statement of commendation or-40 note

some problem or trait which ,needs further attention. Commend-

atory statementMay,be used by.theCollege Honors Committee

for purposes of the Honors program. TheSe statements may als6

be uSed:in the advising-and counseling process and in judgments
r

determining admission to special programs and to the prepro-

fessional sequence. All such statements, however, -are declared

by administrative policy to be internal to the institution and

are not to appear.? in any official record submitted.to off-campus

persons or institutions.

'Por_fransfer, admi-ssian-toQgraduaie at dy-, s r-employment

recommendations, a list of the competencies req red in given

courses but not 'the specific competency records of a particular

student will be.supplied, if requested, in addition to the

transcript.
0
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V. A student is placed on academic probation wheneVer two

incompletes have been_received in. any term or whenever a course

is terminated without credit. His case is reviewed periodidally

thereafter until he Succeeds in clearing deficiencies or is

xaraissed from the College by action of.the Council on Academic

Standards.

After formal adMission to the C ege a student, continues

in good standing by making reasonable progress in .the degree

/ ,program which he has planned with his college advisors. Shourd

he fail to achieve this progress over any considerable period

of time, he will be suspended from enrolment because-of defi-

cient scholarship. It is the student's responSibility to meet

all requirements for continued eAroMent. For purposes 6.f

academid classification a student, therefore, is'-conSidered in

good standing, even though on probatIonl as fongas he is Per-
_

mitted to remain enrolled.

VI.,:. Since this comp-etricy based evaluation plan is sodiTter-,

ent from) traditional grading systems it may\be useful here to

warn agdinst certain possible m onceptions. It is-A-

terion-re erenced rather than ef_erel4

emphasizes criteria of,!achievement-by the-indiVidual student

X

rather than measures of zomparison between _students. It is not .

\
. , A

a pasS-fail system, as that term is generally understood. It

is not even a pass-incoMplete system. It is a new and differ-i

ent pattern of evaluation, probably not trans1ata1.e in older
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`
terms of ,letter grades and averages. It is grounded on the

psycholaica3 finding that a very large proportion of human

beings can 'achieve high qudli academic levels if provided

with addqUate instruction and,suffi-aient time.

It holds high but not impossible standards for everyone.

- II outStandinginAustpart of a

course. All students aregiven full opportunit to succeed

father than to .fail. EaCh meets the challenge of demonstrating
,/

all required competencies; For some it may take a little

longer, but all who really try, have theiopportunity to fully-*
succeed. Furthermore, the record kept df,actual achievements

is a true measure of educational development, so much more

precise and def itive than-the listing of grades and averages

that the institution an cipates generai And growing respect-
.

and acceptance by educational authorities and professional

employers as they understand the philosophy and practice' of

thenew systeM andiPitness its products in life situations.

-
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