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A NEW PERFORMANCE-BASED PATTERN FOR EVALUATION OF STUDENT

,PROGRESS was 1n1t1ated in- September 1969, to apply to each

,?Dd every course 1n‘the College~curr1culum for the—Badhelor

3

It is now operating in its fourth year w1th

T
—conttnuestupport— fsbothbfaculty—and~students———It_haS“// <

recelved r~ommendc=ttJ.on as 1nnovat1ve and bearlng pOSSlbly far-
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teacher—educatlon objectlves of 1ts educatlona -and

program,

: l\ I
wrfh experlence in the student teachlng area with performance-:/ -

o o2 -9

crlterla, the College abandoned the older system of grades,:

~and adopted and 1mplemented a new pattern whlch rncludes-

(l) Identlflcatlon by 1nstructors of approprlate coApetenc1es i;

“

-

et
of all" the/llsted competenc1es before completlon of the course

for C;ﬁdlt} (3) Flex1ble tlmlng for completlon, varylng from

ear'y‘"reclt by demonstratlon to a‘max1mum period of three

xe
=

ademlc teims; (4) Focus of 1nstructlonal effort less on’ ‘pre~

7 |

sentatlon of content and more on 1nd1v1duallzatlon and personal ”

1nteractlon 1n asslstlng st?dents to achleve course goals, -and -
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‘With the advent of the 1969 -1970 academyc'year Natlona ‘. T
College offkducatlon, Evanston, II11DOlS, abandoned the. ;
trdditional gradlng systeml“lock stock, and barrel " Thls -
slgnlflcant change was made essentlally because the faculty - . ’ —*{ k
of the college after’ careful study, became conv1nced that the . ' ',”

so-~ called letter—grade pattern functloned to. subvert rather :

than to supportvthe goals of the currlculum for both the stu-

i

‘dent and the 1nst1tutrdn. A new‘and hOpefully more—éffebtive
N * »

;iﬂ scheme of evaluatlon based on the des1gnatlon and demonstra—,

tlon of spec1f1c;sets of competenc1es approprlate to glven i -

-

courses and levels of learnlng ‘was developed ubjected to

T L

\
scrutlny by both faculty and students"and 1sccurrently in

1ts fourth year of: oper t on - L e D ;7'
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rthe;new plan at Natlonal College of Educatlon is

part of the more general response of'the:tlmes to I
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”dossomethingﬁ about:grades,,1t~embodresrcértaln:unique ‘f, ’
- A ) N
-features and%a,comblnatlon of partlculars that go beyond what )

has been developed or trled elsewhere. It 1s slngularly free,

for example, from th -

varlous compromlses wh1ch’have marred

E
the college 1evelf it does not slmply substltute words for . §§ = :
letters.or numerlcal symbols--“fall 0 "pass," "honors," "hlgh' %% ' 2{':
" . 5
honors," etc., for A, ‘B, C,'D F-—as 1f a grade by any other ' )
name were not still a grade. ;tils not a "p_ss fail" 4ystem %
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- ( A separating the goats from the sheep but bllthely-ugnorzng any ) X
: ‘ dlstlnctlons among ‘the sheep. Nor does 1t malntaln a double .

= SN

standard of evaluatlon-—one for the student and anotherfunder'

the table,for other 1nst1tutlons and employers. It is qulte SN
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llterally d new and’dlfferent pattern of evaluatlon wrth a- oo s
) R . »
.. = very dlfferent empnaslsiprobably—not translatable,at all in
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. terms of letter symbols]and grade-po;nt averages.f
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1s grounded~on thr;assumptlon that students are unlque human
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adequacy and effectlveness 1f glven pr0per=1nstruct10n and .
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t;ﬁe;&p-érow (or learn), and lf the self—esteemﬁofrea h is'not’

[

-

:;“;;; :;ldestroyediln 1n51dlous com arlson w1th others su osedly
- = ! . pa / PP <

oo
- better, smarter, or,faster.“ The*ohject 15 tolmax1mlze the T4
TEeT , :

potentlal of all 1n a soc1ety more and more

-

= f‘ - ,-; - / 7 ’ —._:77 B
the 1ntelllgence and pers nal d ve10pment of the total popu- e -
. . PUERERIE . : - s 0

latlon, rather than to encourage contlnuance of an intellectual E-é

—

elltrsm characterlstlc of soc1et1es of the past, The p%an

LN - -~

holds hlgh but not unreallstlc standards of accompllshment for ‘

everyone and makes 1t poss1ble’W1th1n broadLllmlts of\tlme and

- =7

- - 4 =

7 Sy
tea‘hlnc effort for -each. to go as far or-as deep or as hlgh as

= - * . '; - - , - . gv - .
he can. g . = .‘ S .
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Under thlS plan no student can squeak through byf

s »

"passed" onlyspartfof a*course? All'
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- ’same performance crlterla by demonstratlng the requlred compe— .
o - o T - L e T
8 ’ tencles. There ‘is no pos51b111ty of settllng for a C or a B . .
- . . a oL } .
; = and avoiding ‘the learnlng necessary to acquire an A. eFor séme )
i 1q may .take a llttle longer, as the current TV commerclal“on--
- “ o g . R
P -’,, G
'tﬁe galnlng of crowns has 1t but all students, even tbe slower 1
o?es have a'real opportunlty to succeed In other WOde{/tﬁé i t 1,/4
= * - v : i :
' plan puts éhe focus- on learnlng and acnlevement for each 1nd1— "1
' ,v;duql student It sees this: ' as. the rundamental bas1s or - . : %
) o [
.- -¥eason for‘evaluatron. ,That rat 1east mu»t be accompllshed - ;.
s k'ffirst and all othenfpurposes are to be subordlnated and made _ R
NE ;[ - . T R . ;
- 1nc1dental to it. ., - ﬂ* T - 5 '
2 - ‘ -~ - .‘ . T o .'—j{’
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To~proyide'somé apprecfatio @f he p rtlcularlty of thl%— -3
new system of evaluatlon 1t 1s useful to rev1ew brlefly the T;;
* ‘X - e :5".
background of. concern and actlon at the college Wlth n whlch . ) ;3
- = - = > - %‘ I'L\ =

it emerged. :§omeng thlS context is unlque to the partlcular, LT

¥
. - institution; some:of 1t 1s shared by many other colleg s and . ;
7,: - - (I iﬁ'
'universities;, Probably the mout formatlve factor 1n £h —sceﬁg - %
Sl “"‘-‘ i ‘% ;
; swas the 1nauguratlon 1n 1965 of a new currlculum which the. : -1
college communlty has deflned -as. "llberal—arts~1n +é8cher- . o '?f?
; T — i
. educatlon, ?hevrat:onale of thLS—cdrrlculum fncludes-the i
b e E - A - ol i -
i AT R - S i
following pertinent declaration. ’ - N % .
N B . . ) - - 3 ;
- B A L e . = - I
"It is very important for, both students and teachers ‘to i,
C P - - "gé‘; - ’: L £ 777 ‘o : jf',
B realize*that the-primary focus of the .curficulum is not upon . i
acqu1s1tlon of 1nformatlon or the attalnment of knowledge as . ; s
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such Knowledgekls 1mportant of course but it is 1nstrumental
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The primary end sought is ) o
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“Thls transformatlon 1ncludes knowing,_but it expresses s
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- ~ /éigelf 1n the : X iilit] g

'development of’ certa1n<1ntellectual abilitjes °© R
\ \ fff ’f‘ 7\
and SklllS‘ in the comprehens1on and appllcatlon of knowledge? . ST

AT in analys1s of elemonts,‘relatﬂonshlp and prlnclples og;
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knowledge- 1n synthes1s of knowledge through communlcaﬁlon, o ’
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"ThlS‘groW'h in- the student moreovef,//lll have a strong

i A
affectlve compo ent denotlng more than a/slmple awareness or -

° .

t’rn of conformlty. J P

lues, commltment :

? = z

, {§ . Satlsfactlon 1n learnlng, formulatron of v

~

£o Values the development’of an,antelllgen and Vrable per—

. j sonal phllos0phy'of llfe areldeal outcomes.
o . pv* - ) /

el b e o 1 A B0 2 e O oy g e kb g bt by g 1 1 N S R B

he- should expect to become a - dlfferent, 1t E
s =7 gt - ¢
is hoped a better,.more adequate, person/as a result of this | -
/ . _- ?

opportunlty. For thlS type of educatlon promotes the resource-

. - -

fulness of personallty whlch 1s able to bulld on neW‘experl—

) "__f___ -
s i

__ ence; WPlCh leads: to continued gr6@th in personal -and- profes-">

gl . .
e: - =

Otk S roth MW\MWU‘»»;F&

slonal effectiveness™ throughout llfe., ThlS resoarcefulness is =~ : s
=~ — i
} . found in the attltudes, values,and understandlngs of students.

s
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It is- these whlch must be changed, developed enrlched ina - 0 ’;* -t o
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app ar in a college ca-alogue as part of the publlc relations
‘ %

o

.

ss*ng typlcal of present day advert1s1ng technlques. it

need not be taken serlously, or llterally, by anyone. ‘But

e

i
what Afrit were’ What if a~facu1ty and a student body chose 1

1

f
o use it as the 1ntellectual charter for determlnlng the
! : .
i
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dl y 6f the on—g01ng educatlonal program° How, w1th these

1ples in mlnd would the quallty of a currlculum be > B - é;
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ed? ‘How would the{achlevement by students of these Cy
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' 1tself’
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+ whethér- the n ew urrlculum was any better than the old A year
. - ) e i
:of’sﬁeoiai_ﬁtudy in whlch 1nstructlonaljfbjectlves for all ) -

LY % ; h
* . - departments and courses were reformulated led to the rearlva-A
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tlon that the letter~grade system and grade—p01nt averages were
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\ 1ndeed questlonable means for measurement of the'm?st 1mportant
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- of the’acknowledged objeotlves.ﬁ To. this. reallzatlon was P -
- . 1 <y

added w1deSpreadrc1rculatlon and perusal of current llterature - % %

BN e | T Sl e A

on the problems'of gradlng. ‘Qﬁe‘personnel engaged in suﬁer-i .
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VlSion of student teaéhlng had also acqulred someé” pos1t1ve
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experlence over a conslderable tlme w1th us1ng performance V¥ L
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,criteria to'determine\professional growth'and readiness. - .
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) Consequently, on lO July, 1968, the Councll on Academlc,,,/w
{. TR ’ v - ’ A
’ Standards, charged with respons1blllty for development and '

-,—5_ —

admlnlstratlon of pollcy concernlng evaluation of student

! *

. . progress,:recoqmended td’ the faculty a revoluflpn in gradlng
;f'f' s practlces to become effectlve Wlth the openlng of'the l969—

l97O school year. It further recommended that the l968-l969 L

year be’Spent ln studyrng the lmpllcatlons of and'toollng,up

S

for, the pr0posed ange. Faculty meetlngs and workshopS‘ T :

were subsequently he for these pur%?ses, and tﬁe faculty
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voted general approval of the plan ln,December. It reserved‘ . o
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f;nal'enactment, howeveatjuﬁtfl the;Stud’ ﬁbody[had had a :
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chance to dlscuss and/react to the proposal By the early _53%’
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weeks of the sprlng term several meetlngs and oplnIon polls
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had been. conducted and the Student Senate reported that the_ ‘E
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student reSponse while lelded‘over certaln speclflc 1tems,h
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was favorable to the plan,and’ ts pr0posed time of lmplementa— x

. tlon, 1nclud;ng total—appllcat;Qn,to all classés. The” faculty

T then completed its enahling action. . 2{'
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C 7 Thus, every,effort was ﬁage to involve the entrre‘cagpus dom— , -

e munlty, or at least all :those who would be immédiately ": K
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affected in the de01s1on—%ak1ng and ln acceptlng thls step,
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S phllOSOphy of the college. Darlng thersummer of- l§69 2 letter
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eXplalnlng the new. venture was sen* to all parents of currently

Vrenrolled and newly accepted;students, including,oneﬁsenténce,
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‘Which expféssed,sdmeth mg of the depth of faculty CanlCtlon

'and commltment-""We tﬁlnk,lt has a chance or,restorlng to

¢ & ~

your sons and daughters the zest for learnlng and e reallza-

_tion of the true values of educatlon."c
~ .ag&, -

-
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Undoubtedly 1mportant in the development of the consensus

or
-

un&erlylng the ;eported actlonﬁwas the grOWLng body ﬁ

~”temporary llterature, partlcularly from the flelds,ou educa—

ﬁional megsurement an@-psyChology of learnlng, becrlng on the
v/ - v.-\
problemsvof gradlng.' No attempt can be made here to~glve an
\ s .
exten§1ve summary'of thls llterature, but certh;n crucmally

¢ -

lnfluentlal etems need mentlonlng to complete th;s orlentatlon

T

adopted. ~t L L e
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"‘fto the blap
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as that summarezed by Hoyt 2 whlch clearly 1nd1cates that ‘
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S Sl

graaes are system«bound in predlct1Ve value—-%hat lS -they S

~ 3,

.are predlvtlve of levels of succeés in obtalnlng other grades'

e

1£ but have llttle ‘or no
‘z ”, v

w1thin ‘the educatlonal\system.ztSe

~

velue in indi catldg later professlohgl or vocatlonal achleve~ E
ks !“bp L O -x}
.ment, Secondly, theze was@xhe POSltlon taken by psychOIOQLStS .

Certa;nly*first in ons1deratxonewas_thewenldenceT—seeh—-“—“’”“*”“—T:
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and represented by Robert Gléser in

the Sprmng, &968 Lssue

N

of Educatlonal Record, where‘he goes so far as ﬁo declare that

one oﬁ’tne “ﬁen unteﬂable assumptxons“ or "major myths" of

<

. college xnstructxon Ls."ThaL course grades tell ns what the

&2 \\ 3
- studént knqws and can- dp."

betWeen crxterlon~referenced
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is espec;al&ykto the pOlnt.;%

<
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‘. ';\“REEEiPS most influential in affe ting the thinking of ° o '

%,

Lo ‘ faculty members(at Natlonal College of Education has been o
e th work and_ wrltlng of Benjamln Blpom and assoclates. The ‘\

i lmpact of th(" feraztly constructed taxonomles of educatfonal
- r__g)l:zgectn.ves Te clerrlv reflected in the statement on the. cur—

. . 3, . -

rlculum-quoted above from theecollege catalogue.%»Even/more

Wt |

potent in effegt however, have been ‘Bloom* S more recent staée—

/
ment conce /;ng "learnlng for mastery."5 His strong,crrtxcisﬁ

e PR .

of ﬁhe appllcatlon of the normal curve 1n educatlonal measure- .

—

ment/ h1s new ard challenglng renderlng 6f the concept of

2 &_:_‘, e s ) . ) ..
S a tltude as a functlon.of tlme in learnlng, and his recom- )

3

mendatlon*that reallstlc performance standards be set and

! ~ -

followed by 1nstructlonal procedures enabllng the majorlty of

S
“
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( b students to attaln these,standards certalnly provided theo~ ] o ?*%

\ retlcal foundatlons for the new departure. P . R

’
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ST gttentlon needs also to be called to the, constructlve
. ‘ - -
f¥ “‘,. worh/of Robert Banernfelnd of Northern Illinois Unlverslty in D -

A

. . veloplng for use in his graduate classes-in educational - H ffi

,; easurement a so-called "goal~card" approach to evaluation.6

/ - « ;
N - g ' B 3 ‘

" ' Bauernfeind, it should be noted,” acknowledges finding the sug-
// ges}iﬁe lead for his scheme in the "goal-contract" plan insti- e

,-7/ tuted a quarter of a céntdry ago in the Winnetka, Illinois, . e

. elementary schools un/er the early leadershlp of Carleto;E//////J .

.

- °Washburne.7 Many mémbers of the National College of .Edue

: * .« faculty have been well acquaxnted with the Wr/pet a-e xperlence. — T T
é .’\: .g/‘%“‘ / . - K . - En . )“;
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Slnce“&he%total orlentatron of the college for 86 years. has

g"“**-—-_,__

been toward the productlon~oflelementary teacbers{sthls faculty,

NS e f tly. has had llttle dlsposltlon to feel" 1tself above \
kY
By \
learn ng from the 1nsmght and experlence ‘of elementary educa— \\
tion. Pelhaps this- also helps to ‘account fgr the“emphacls in % )

A d
-
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gradlng pattern d a pOSltlve statement of the crlterla to
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be met by -any- substltute systemz .. . L v Y -
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present symbols (letters) to become empty of content and o ‘. f\

W

meanlng and thus to encourage legeldemaln and 1lluslon~ (2) the
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rellance upon dublous statistlcal procedures such as the G P A,
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and the hormal curve with slmpllstlc faith that these reflect

educatlonal reality; (3)'the lack of—suffrclent-feedback-so

o w80 by e 4
b |

that the student may know where he really stands and what he

T

really knows~ (4) the emphas1s on comparlson, sometlmes .cer-

t
° \

talnly 1n61dlous, ‘of student with student, or,. of 1nd1v1dual

.
P ot e |
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student with a numerlcal group or categoryJ rather than upon
\ 1 .
1ntr1ns1c factors of achlevement in and by the student himself;

(5) the deleterlous effect already widely evident ~among

. 7 I - ll




~ ) - N ° ’ . i
; - - . ) o - i
- . \ ! .

o

g

i

enterlng hlgh schcol graduates, of the pursuit oﬁ.grades (ox-

\
!

res;gnatlon to low grades) on the mental health of\the student

‘ \

.
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» 4 ¥
partlcularly\on hlS self-esteem and openness to further learn-~ - :
. ]

\ \

1ﬁg,\(6) the 1nadequauy of the sysfem for self-appralsal

- £ .

T ' honbst self-evalu 1lon and accurate dlagnos1s- (7) the tendency" j li

, . i ;
@ ) of_/he system to encouraqe a morallty of gettlng by and’ of 1 3
- P 3, N * ’. L . %f

- . N ! i
> o . "beatnng the system,d\at the expense of genulne personal AN L T
g ; B
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Deoa - development : SN . : * N e
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: ) - : A/satrsfactory systemA,Ln contrastp would (l)*ard the -- N o
N Cps
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T ’ _learner to assess reallstlcally hlS own strengths and wea%;

RO

E ) 5g”‘nesses, (2) prov1de both teacher -and learner w1th 1ns3ghts

7 & e &
?‘d,: . . helpful to both learnlng and teachlng, (3) be cons1stent w1th .

values and purooses acknowledced Bﬁébﬁih 1nd1v1dual studeﬁt TN
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| and 1nst1tutlon- (4) be broad enough to enéompass total purposes, i

- ~

both personal and 1nst1tutlonal (5) produce reﬁords appropr\f i
-~ & ; .
N\

: . ate to the purposes of both student and 1nst1tutlon. N
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‘ - The: plan adopted and presented in detail below, while -
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A certalnly not con51dered“perﬁect by anyone, provides: it-~is
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] : beliebed,\a means of overcoming :the apparent: deficiencesyin -
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' th tradltlonal system and of fulfd llng th pos1t1ve crlterla. /
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- One faculty member spcke the VLGWPOlnt\Of mbst§of his colé */ )
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1@”655 1n saylng- "ThlS ‘hew pian calls\for a chain of events
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- J show his competenc1es. It affords a cha?be for the student to. ;
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and thus to his own learnhing and perseonal development. It

views success and fallure in terms of sltuatlons reallstlcally
%

" deflned and mphaslzes a posltlve rather than a negatlve, a

constructlve rather-than~a punltlve'psychology. It recognlzes

fully the ngnlflcance of 1nd1v1aual differences in growth ]

i

patterns, learnlng, and Lndeed. in the endbproduct of eddca—

_v-' - ]

tion. It prov1des the lnstructor, as well as the&s udent

with a less amblguouseOpportunltM\t, be aﬁthentlc in hls\own
- . \
efforts and to reallze himself. in hlS learn:ng and. teachlngx"

“»
- : . ..
B N s 2
-

Elements of theﬁNew Plan ﬁ S /
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The follow1ng is the off1c1al version of. the newly lmple—'

- -
v\t % /r

mented evaluatlon plan as it appears ‘in the resolutlon passed

‘fby the faculty.

I The academlc standlng of a student ln a course taken

-\ <

’"for credlt toward\graduatlon Wwith a Bachelor of Arts degreé is

. Y
7

‘rAported by the 1n¥ tor to theYReglstrar,at the end ogfthef--f

term of reglstratlon, or ‘at such other tlme§ as\may 1ndrcate
& ﬂi*; ¢ - 5‘ i
completion of course requlrements. Only courses\completed )
A ..f ¥
- are listed on- the official transcrlpt of the studenth
- %- ;- . ;,

<
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"If a student has not\completed the requlrementg of a
. i .

course by the énd of the t rm of flrst reglstratlon, he may

~plete _is-not - automatlcally glven\at~the end ot’the first tem
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of registration: it must be speC1f1cally requested by the stu-

P

L

dent, and this fact reported to the Reglstrar prior to enYol-

ment in -a new term, or reglstratlon 1n the course is cancelled . ﬁ

The same“rule holds also for the. removal of the incomplete

%

-
when course requirements. have been met not later than the end . ?“j

_of thé second' term of registration. It is a départmental T ‘j

prerogatlve to determine Wlth whom, and 1n"What fashlon, a_ . /

4 - .

student may resolve an 1ncomolete Students who have not com~ - ‘f

k)

-, :
pleted the requlrements of a Fourse by the end of the second T

term 1nfreS1dence fOllOWlng first reglstratlon 1n the course

’
\ A -

“may havexan opportunlty to attaln the requlred competencles )

through*a second reglstratlon at full tultlon cost the- next
| 3 .. / . :,:’—
tlme the colirse is offered For requlred courses suc

?

tlon of the course for credit is mandatory. ;Qhen, 1f 1o

- - - LR

Y -
» credlt is obtalned after the second reglstratlon the‘Councll .
4 . :.‘ R - . oo °
on Academlc Standards cons1ders*the advxsablllty of further R

1ncompletes, themfollOW1ng rule pertalns to the total reg§s~

\

tered course load of the student° on the assumptlon that an

LI A 91

1ncomplete represents onl¥ a portion of~&'course"to be com-

.

pleted the load scale is three new, courses plus one 1ncomplete~

two ‘new. courses plus two 1ncompletes' or one new course plus ‘ -

|
N T
‘ three*lncompletes.lul. c L ' S e~ a

"II. For each course in wh'ph a student registers he will ?7‘l

f=-~““;*“*4‘4r“*“ —be- prOVLded~wlth~a competency-lfst Wwhich ‘will deslgnate“the T T
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Specific competencies or demsnstrated accomplishments expectéd c

"+ of all who completé the course This list will- include accom= 3 %

.

Pt

pllshments appropriate to all- college, departmental and . 331 %
speclflc course obJectlves. To complete the -course, a student ’

\ .
'ust have each 1tem on tne llst checked by the 1nstructorl and : .

b

the s1gnature of the lnstructor must be entered upon the »pace

% l‘
prOYlded forflt An off1c1al copy: thus” checked and slgned is

flled with the Reglstrar at the tlme of\completlon of the

Fd
e v

course. . A s1gnedsstatement in case of an lncomplete is. also

N
flled by the lnstructb with. the Reglstrar ff the student has

3 4

\eouested lt.’ The * copy of the” : - T

under the proper—conditron_1

completed llst and/or statement of\lncomplete is made a part

iy

o o

of the student S cumulatlve flle.'

o - . - - ° - o

o 1 et s e earalen - : T
"III. A regularly reglstered,student insal glven coursezf . S
: ' - X gpt %, i

, : S ST 4
may,request the privilege of.demOn tratlng r:auareddcdﬁﬁ S T

tencles at any tlme from the reglstratlonAdate to the flnal,.-",f e

deadllne for' remov1ng -an 1ncomplete, except as otherWLse 1nd1d

cated below. If competencles are completed before the end of

4

b goher ¥ nwmlmuw Al

yoort e,

the reglstratlon perlod for the current term, the student may

[N

yldlng examlnatlon for

redit, and may,enrol at oncé in'a” e

replacement course if\hé so chooses.. '
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Demonstratlons may bé in terms ofAslngle competencles
- B

llsted or groups of such competenclesl or of the entlre llst ) -
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. The 1nstructor shall, however, determlne how, when, and w1th

twhom the demonotratlons may be made, and shall arrange a

-

normal schedule for thlS purpose to take into account the

1
o

_—

natural sequence gf 1earn1ng experlences prOJected for- the

COUESG .

Y

Where part1c1patlon in certaln typ

of class activi-

tles is an 1ntr1n51c.part of the objectivés of-a course, and

'." -

L

.

AW

a fortlorl of the achlevement of SpelelC competencles, such *

i % s

P
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£

A partlcrpatlonvmay be llsted among the competenc1es requlred.

.

4

[

" ‘The student should at all tlmes be fully aware of the general

T - . .

1mportance of attendance and of the " fact that someé competencles‘

Full Tt Provided by ERIC.
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may not be ach1evable W1thout belng present where“the actlon

1s taklng place.
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“A student who has requested a’ demonstratlon but subse-

v

.

quently failed to, recelve approval may not thereafter request

- I3

separate pr1v1lege to repeat the demonstratlon, but must

-

adhere to themscheduleuset up&for the course~as a- whole by the

S 1nstructor. A student who has completed all requlred goals>

of a coux ‘se prlor to- the end of the term may have the optlon

of dlsengaglng from the. course at that p01nt, or of electlng

1,3

further 1ndependent study for depth and enrfchment of his own

'educatlon. .

7 "IV, épacé is providéd on,the‘competency Scale,forirecord4—

ihg, above and beyond~the requlred accomp Jshmenﬁs‘ completlon
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. superior achievemefits among the established godls. The instruc-

tor- may recommend, the student for honors recognitionx Such -
= ] ] - . . ' ?

extra participation and achievement are reported by the

. Y - . - P - . . i

Registrar to-the CollegeiHonors Committeeiin'the cases of fresh-
o man aild sophomore studénts, to the—chairman of the Pepartment
- Pl ,A' ! L - - 1. ~ "
}f”/ providing the student's field-of concentration for junior and

senior studénts, and to the. Chairmar of the Education Depart--
f_.t in connection,gith coursés- in the Professional Sequence.
=f .

- ’
- .
" E4

. t" ‘ Certification~by one'or more of these authorltles prov1des the 7

A,
7 ; N L ey

g o ‘basis. for speclal recognLtlon at the annual college honors Lo L

= EN - — - .
4 e

convoca@ion. At the tlme of‘graduatlon thernumber of terms';“* D

> x

B - ) in whlch honors have been rece1ved lS noted on the OfflClal {gﬁ Lt ”;:9
- . (. _,_ L4

record but such honors srgnlflcatlon is not attached (as a b

/ , - . = —"

5 {3 : . grade would be) to spec1f1c-courses.» Record*o such achleve—'(,,,»%~jf7+
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,ments is also malntalned as a part of the student s permanent - -

- h = z — - E e .=
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txﬂr, record offcompetcnclesnachleved ThlS lnfermatlon may be clted
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o in letter ,of.recommendationa" ) ey
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"V. A student is placed on academlc probatlon whenever a
i tcvmlnated course. WLthout credlt is, reported. HlS case is

o, ~ E=
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from the college by action of the N

1

N rev1ewed perlodlcally the ihfter untll he succeeds in clearlng
e

deflCl HCleS or lS dlsmlss

[T I

Coun ll on Academlc Standard Academ”c probatlon as such -
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in good standing only as he- makesﬁhbogress in the degree S S
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7 %%gram Whlch he has planned,W1th his college adv1sers. Should‘ :
(. - N
’ he fall to achleve this- progress over a reasonable perlod of )
time, he-will be drgpped from,enrolment because of deficient '
, . o “ ' , - &
. -schokarship. It is the student's responsibility to meet all E
. . o s . -
requlrements for contlnued enrolmen For purposes of academic
. i class1f1catlon a student thererore, is in goodgstanding as '~ £ ©k
) i »Alongias he ;svpermltted to rémain enrolled,in the,college;ﬂ .
: +*«. Minor chan@es-have been made - 1n thls orlglnal pollcy state—
§ o 'mentras experience has requlred. These are reflected tin the: .
o Abstract Form attached to- this -Casé btady.’ The Abstra/t Formvim
é Rl —presents the detalls of the-?lan as 1t currently obtalns. S
—-; T :p?”* '.,z'{ D
: - - _ - b oo
B Examples of Competengz,Listsr R Ca
e “ e g = i - E
= ,,ompetency llsts have been preparedhby facult§ members .
IR s i T
fand departménts for‘al\\courses 1n the present schedule of
. - \ gi,
: —classes. Whlle it would be 1mposs1ble to 1nclude*here all or
- 7 ) feven many of these llStS, 1t 1s necessary to a. farrly complet’ :
£ , .- 7 N, - g = ' o
. .plcture of the system to prov1de a sampllng of the whole. o,
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. ‘ Record of Competencies
- o ‘Student's Name: B s B
:- ~ . E ii o . . »- A ) i N N . ] },, =
P Course: English l, Communication T . - .» Seetion__
.. - .Teim Registered: F__~. W___ 8§ . Su..__ - ¥r. -

Rl Date of Completlon . UL Incomplete } -5
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AT ) - - o7 v
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'i-: o l Pe~morms dutxes apprOPr;ate to brof%ssmonal role; is

LS

~

L "'“xellable T fulfxllmng oblzgatyons I
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. : Record of Competencies \\a\\f\$ﬁ

ﬁame of Student:

o

Q

Course: Phil.-R. 53/8o. Sci. lS:-Hist. & Phil. of Ed. Sec:

Term Registered: F W

S z Su Yr.

/
Incomplete:

Pate of Completion:

pre

~

Competencies®*
Y

A

T Content* -

Riicwledge"

3
)

ideas) -

facts,

ey

£

3
1

'general-

dization)

tion,
les)
logic)

a
s !'-
interpretation
critefria)

x

relations,

nal. evidence,
cedure (Communi-—
cation,

(Transl
cation,

princip
ext.

kd

(Responsiveness,

Analysis” (Elements,

Syrithesis (Unifi-

Comp

Evaluation (inter-

Skills of Pro-

Involvement

Commitment -

( Education
Society

for a Closed

%

Education
Society

for an Eloquent

. Education
: Society

for a Sacral

-Education
&entric

for a Theo~
Society

Education
Society

for a’Wo:ldly

wy

Education
e Society

for a Worldly

Education

for an Enlight-

ened Sociéty

Education for a Progres-
sive Society

' Education for a Free
.Society

=
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Record ¢f Competencies

Name of Student: . .

Course:'So.§bi. 10/Phil.~-R. 7, Soc. & Pol. Phil. Sec; A
=< —-——-\—_\

Term Registered: F W S Su Yr. \ _ |
s N < .
Date of Completion: Incomplete:
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V. Enduring Questions I - \’ : -
N ( . v
% 1, Nature of Politics . i
RS S ! i .
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3. Forms of )
Government . ,
. : . i
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. P B /
5. Equality
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- Record of Competencies:

e g ?_t ; \ g “‘_

_ Name of Student ) | -
] ™~

e, o
\“4-\

\
Course: P;ychoifgy 2, Bs ych. of Earlx Chlehood Sectlon~

. Term Registered: F W Sv_\ ._?Sp~‘ Yr. :
3 \ -
ot 3 ' .
Date\of Completion: \Incomplete:
* & o \ '
ot . -
o s \\\\s \ Demon- Optional
Required Competencie \_ stxated Comment
\ 1. Obsexnve children in preschools- ~and \
\ . prima classrooms. ~ Record and: 'Su A -
\ rize observed behaviors .. . . . ng&. \ B
\ .
\ '~ 2. Discuss\the develOpmental tasks of theaxl }
. preschool and primary years—~1ncludlng '

relevant \theory and research as well ag™
‘bservati nal data,.. . . . . . . . . .

3. Compare gog}s and methods of a varlety ‘
of nursery schools . . . . . . "« ... . \\\\

3 -

v -
Read and dlS uss implications of current . \\\\
articles and books involving appllca— N

childhood educatl  » O

6. arize and evalyate important aspects
of films, lectures,\ and conferences with
educators involved in early childhood
education . . . . Ao ..o 0. ...

. . "

7. Compile\ a folder .or ngtebook including
weekly progress reporge observations,
outside Yeadings and ‘summarizations of °
films, discussions and Eesourqgs~—
supplemen\ed by 1nd1v1dual xnterpreta—
tions- . e e e e et e fe o 0 ere Wl

thibnél Projekts: . L7

.
Hoh e |
T

Anecdotal\statement of instructor: (not reéquired for comple-
, tion of -Sourse\) . N ' . : P
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v . \ \ \ . -
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Date: Slgnaépre:
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Goal Work Sheet'-

Student 's-Name: '. _ , Classification:
Course: Sciépce I, Life Science _ '
Term: F . ] ny s % sy Yr.

Date cémpleted;x : ’Inco%glete:.

-
*
3

.

Progress toward

- Demonstrated Competencies

A. Communicate accﬁratélv: selected prin-
tCiples, laws, concepts and processes.-

1. Improve from pre-'to post-test . . .

2.

fhylum Chlorophyta through Tracheo- .(
phyta;é e 4+ o . . . . . ‘o . o . . .

1

Phylum Porifera through Chordata . .

AN

3.

4.
5. Systems: skeletal, Muséular, Nutritive

6. Systems: Circulatory, Nervous, Sensory,

Excretory, Reproductive, Endocrine

Solve problems by using the scientific
method

l. Identify regioﬁal florxa . . . . . . .
2. Exﬁériment, record and conclude:

. Protista . . . . . . . . . . ...
b. Lower plant; L
c. Tracheophytes” . . . . . . . . . .

Hydra . . . . « ¢« &« . . {:. e e .

origin of life, taxonomy, and protista |

Planaria s . . . . 3 . o . . . . .
’ f;"Earthwé%m e e e e e e e e e e
g. Digestive system . . . . 4+ « .. . .

Com

aletiop'

b3

’

29




ERIC

Aruitoxt provided by Eic:

Y

- . L3
o | . | )
Science I, Life Science (cont.) - Progress toward
K . ' - Completion
. '- o A 13
3+ Draw and label obsérvations scien-
) - ti .‘c§llyﬁ, e .. . e e » . . e ‘e .o - .
a. Digestive system . . . . . . . . . .
b. Reproductive system . . . . . . . J
B 4. Manipuldte skillfully the appropri- ‘
ate apparatus . . . . . . . . . .
a. Light microscope . .-... . . . '.'l
b. bissécting SCOPE . « ¢ & & v o .« &
c. General laboratory procedureé . .. B
., Point out, in iabogatory<§racticals, 10w
anatomy and functions of repre- ’
sentative specimens . . . . . . . ..
: .a. First pfaétical e e e e e e ]
. - . . , .
b. second (or mid-term) practical ...-
'/g,/Ffﬁél practical. . .. . . . . .. ;
C. Apply knowledge gained to various situa- *
tions .. . . L L0000l e e e L )
1. Compare two authors' -views$ on a .
-single topic . . . . . . ..., .
2. Summarize and react to two curren
periodical- articles . . . . . "> .
. . .
Recommended for honors on the basis of:
~
& - Date . Bl Instructor
‘ . i
- 3d
. Y
- . }H
N 2 Yy o =

i

o
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»Problems and Prospects ® .
It_is accepted as axiomatic that the proof Ef the pudding
is in the eating and that problems will no doubt“arise in the
attempted implementation of the new evaluatdon design. The
. first‘Qears of &peration have become,:therefore} a Reriod for
"working out the bugs:" EGén|the possibility that t\e design
3 might prove ineffective was admitted from the first, iéhout

as yétvcutting‘the nerve. Success, as.well as failure Bit is
o ~ assumed, may fé‘self-pgé;hesyiﬁg; Nevertheless, réél sﬁccess
. | will continue to depernd upon meeting .squarely and ovéréominga
the proﬁlems that arise. It may-be the better part of wisdom,

=

therefore, to acknowledge that some such problems have

i

_already taken on recognizable shape. : \
The perceptive 'reader will perhaps have noted a tenden
at’ least toward inconsiﬁtehpy of concept in the cémpe‘tency'5
lists presented above. The imprgssion'would be gfég;ly
strengthened by- perusal of alfléf the lists so far developed.

Most participants are apparehtly‘in favor of the general
\

approach, but there are still wide differences ih the specific
denotationﬂgiven to the term "competency." This variation at
éresent extends from the one éxtreme, whiqh holds that any

- prescribed unit of externdl behavior constitutes qtcompetency;
to the opposite exffemeﬁihat competenéies are really "states
of mind" which cannot be measured at all. While tie strict

behaviorist tends toward an overly reductive position, the™

/

/

4
{
13
.
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A

staunch subﬁectivist finds it difficult to give any measurable

concrete form to his objectives. Experience tends to draw

t
-

these extremes together, - - ~

It is interesting, moréovér, that the departments appar-

~ently most successful in their acceptance and formulation of

the competency approach, so far, have been those departments

in the humanities division which, because of their natural

emphasis on intangibles, m%@ht be expected to be in trouble

- -

e T : ; ey
“with this type of s§§§em.'uThe departments normally stressing

3
4 .
5

objective knowagﬁge: on the other hand, still evidence..the need

5§ 5
1

for reformulatién. Theroint is that considerable effort is
- - ‘1}3 =

rieeded to achieve basic conceptual consistency within the
h g :

total design}t‘ﬁecogniiing the nature of college-—facul®ies,
. l‘ 4 : ! e 3 ”-—"“'——‘—'_ﬂ - - -
one is perhaps too sanguine to expect cotmpleté consistency. .

It shoula-éo withoutisayinqy however, that the term "consist-
3 oy ’ s
cy" as used here does not preclude the listing of essentially

o

different.compétencieé in different courses or aspects of the

curriculum. ‘

A problém‘raised early and late by both faculty and stu-

1

derits has to do with the probable reaction of other institutions
to the records of students who wish to transfer or to enter
graduate school. Since the answer depends upon others outside

the immediate context of the plan, final asSufqnce_on any scale

’ -

of generality cannot be given at this time. Some preliminary

survey of institutions in the same région indicates varied

’

responses.

i
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Favorable«response from graduate schools seems to depend

upon (1) the reputatlon accorded to the college, (2) the rela

K\\\\\\\ tlve strength of applicants on entrance or natlonally
K\ standardlzed subject—matter examlnatlons and (3) the adequacy

of understandlng and completeness of reportlng of the new

-

\ evaluation system. Institutions whlch equated‘the new plan

Ay;th pass~fail systems tendéd to be*negative. Some'help comes .

.on this problem from the experlence of the EducatlonwDepart

—

ment in the placement of graduates in teachlng. Personnel

offlcers(and superintendents of sdhools haVe-generally welcomed

the more clear-cut detailing of performance Capabllltles in

P>
9

contrast to letter grades. Whlle,employers generally prefer
= )

candldates Wlth h1gh level gra es, lt is commonl admltted
Y

{ that a stralght A student does not necessarlly become an out-
!

v

standlng teacher. ESU .= -

- . s - T

On the ba51s of this- 1nformatlonptplus declared faith ln,
"_‘_’-—-"

— et

the lntrlns1c superiority of the new system over the old, the :

3 T~
~ 3

college has expressed its positidn on thlS problem Wlth the

statement: "The record kept of actual achlevements w1ll be so‘
much more precise and deflnltlve Ehan the”old manner of llst—
. — e

LS
e,
e

ing grades and averages that the college antlclpates not“bnlym..

no serious dlfflculty for _students transferrlng or seeklng*

entrance to graduate schools, but dctually lncrgasingNrespect i \\\\\:Q

e

=

{
i

P
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of the new system and witness its products more effectively,

meeting the challenges of life." Whether this turns out to

- s , >

. be true -or not remains to be determined. Experience to date, - |
¥ 2 . ' : \
oo N though ambiguous,”is certainly*hot negative. ' i
- bk X . - e : . .

N B By

- s -~

+

| . . .
'f Evaluation Procedures .
! - - ’ *
i ¥
4

The above discussion of problems and prospects indicdtes
. . .
that the faculty and administrative staff have been mindful

. - from the beginning of the need to make ‘@ continuous and criti-

S

o cal evaluatlon of this plan of assesslng stndent“pregress and —

H . - AT
% B T, f.‘ - - - e
i .

and achlevement. A process of constant revision of competenéx\ 7.7
j

;//ﬂ\ ’ o lists to make them more effectlve in accomplishing the objec-

1 \
/ . '
-

tives of the plan goeb on in the departments, and several

M ' slgnlflcant 1mprovements of this’ type could be c1tedgf The

(- Council ox: Academlc Standards dlrectly confronts th??problems( )

#

|
2 arlslng w1th1n the system: It, has conéhcted frequen dialogue

- /’WJﬂ\Esslons with student groups and- the Faculty Assbc1dtlon, not"””"“‘".ﬂ

,»‘

only to eXplaLn and 1nterpret tHe plan, but to rece1ve .

,.‘ criticisms and new ideas Wlth regard’ to 1ts dperatlon.. So
far general reactlon of both students and faculty has been

enthuslastlcally”ln favor of contlnuance. No bod,tof sentlment

) ““\ 4'

o S is manlfest for serious modrflcatlon or for- returnlng to the

§ . . - x ~

tradltlonal grading pattern.

,,. o N * . s &
o t < 'It should be noted*that the College went through its

: . “.. o~
A~ 3
. )
i

\ regular full-scale accredltatlon visit by the gorth Central

‘ ‘ N Assoc1atlon durlng the second year of the plaq& The final -
) ' 3 . UA
3 7 {,)_ - P . ’r'/
,,’é’.
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report of that agency to the College included a request to be

informed about the further development of the plan, along
. + -
with commendation for .its innovative character and possibly

-~
o

far—reachiﬁg implications for higher education at'large.

a problem which has absorbed cohs;derable attention of

-

faculty and administrative staff has been that of hOW‘to ade-

quately evaluate the’ ourrlculumx the, prlmary concern lndeedh

that orlglnally brought forward the proposal from the Counc1l

-

"on Academic Standards,‘ It wasqfelt, and stroﬁglflso, that

the old grading system yielded dubious dat& on whdch,to judger

Use or these data constltuted

-

*. the quallty of the currlculum.r

¥

at best an internal* system of evidence yleldlng difficult if

‘; X - 3 -

not pohpletely-unsatlsfactory comparisons with other 1nst1tu:;»~f*

. tions. What was needed, it came to oeyagreed was & twofold

‘approaoh«—one facet of whlch could be fully Justlfled in
terms of adh1ev1nq Lnbrlnsxc or internal ohjectlves, whlle_the

 other would prov1de*1ndependent judgment on compara ive vaiues.

*
s

A separate system of testlng, unrelated dlrectlj to evalu-

atlon of student progress was to have been set up and oPerated L

through the offlce of -the Dean of Students. Starting with

the College Board, scores required 4s a part of admission to

. - B . Pl
- the college, special subject matter examinations (CEEB) would
be administered at the end of the freshman, sobhomore, and

-senior years. There was no lntentlon in this of reportlng

1nd1v1dual scores on the student s OfflClal record b“ﬁgﬁg

\ “ b
K
-

v
[
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develop the necessary summaries wﬁich would reveal to the."
faculty how the performance of the. students ccmpazgd‘wwth

nat;onally’establlshed norms. Sone 1dea might thus be

obtained, it was thought, of the relatlve quallty of the col- .

lege s currlcular offerlngs as comparnd with other lnSLLtU“
\

\ ' tions partlcxpatlng in the samn nationwide uestlng pmograms.

\.

-Thls p*Oject has been zn nartmal effect througn the past Py

- N .

couple of years through the Student Sﬁtvxces office and Ln
| .

some departments Hrt “lack of funds hds so gar limited ;ts,

total'gppllcatlon{ \

- % —_—— e

~

>

It'wiliabe seen‘ rom.thls, howaver, t&at tne college has

not abanéoned.the compa tive or norm—rexerenced anproach
. N v P \ -
. ‘ehtlr\iy 1t has QEMDly sh\.fted ltS nse from comparlson of

lnéLVLduéls (cons;dered lna

-~ 4

to comparlson of programs (a procedure ctlll ccnsmdered

é’;«

vxsable and probably fallaczous)

e

important é§ accredltlng agenc1es and nxobably useful for the
purpose Lntended). The'resxstance against employment.pf test

scores aa a meangwgf”meaggr¢n§mmpdlvidual pxogress seems to

"‘*-—-:»... -~

rest upan the obse;vatlon«thak the* Success 5% such evaluat;on

T,

> at lnstxtutlons whlqh have. dhlefly relied on.it depends apon»

rxgorcus seiectxon of stuﬁnnts at h;gh score, levels for . - "o
initial admlsszon to college,, Thls tack dees not apgeaf to

be in accord with fhe basxc educatxonal pbllosophy and experi~

ence of‘thls college. S




.;..v.\ g -
The fact that this Col-eqe cont;uues to place nlnétyw

v ive per cent of its graduates in teachinq positions each
- year in spiteé of cucrent job shortages, may have some rele-

] 4
“;vance also, as an evaluative measure. Their success in the

¢ profession, 1adeed, is probably the ultimate performance-

- H - s ’
™ based criterion. ° S -

N

ot e o — 4 ke e e s e e e ———e L - T —

e - -

. The probléem of evaluation is not easy, especially since . ° .

hY

little sopaisticationh has developed yet, even among statisti~-

L cians, in the identification fiard data snd comparative -

measurgs for th ‘terion~referenced approach. ° Performance~

based criteria whi¢h reduce cognitive and affective compe-
- tencies of high ordér to simple behavioral units may be no

more successful thaﬁlthe—rejected grading txadition. * Never- .

- ,

theless, it is widely recognized ,that the new pattern for

ﬁvaluatxcn of student pxogresswneeds 1tsel‘ to be carefuxty e

“

evalua&ed, and effor to that end is -eﬂtiﬁﬁing

\'.\ B Buﬁcret" - ’ T
T Ig_shou}ﬁ«he obvzous from the forego;ng that a great deal .
/

e .

. of time, ener, . and, indeed, money went Lnto the establxsh«

.men* of thy plan described. «The‘ﬂfﬁ;ce oﬁgtnempean oE e
Academ“iﬁffairs bec@ge a research center befors and during-
vt 1

L e -

.8 "7 the months w@en th@rplan,was being studied anan&ormulated.

“Qﬂxzakt“ﬁxterahuve on g:ad;ng and other means of evaluat;ch'

- % N

had to be asgembleﬁ, digested, and fed to faculty nersonnel

PURPTRr Lo
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and committees. A Faculty Bulletin, sometimes, fondly referred
- § i
to as “"Leaves from the Notebook of a. Dean,® provﬁded biklio-

graphical references, reprints, and summaries of pertinent

-

material. The Counc*l on Academlc Standards met for many extra,

“long~winaed“ sessions. " " Additional facultyfmeeﬁ;ngs and in- .

v\-..,

service workshop sessions were scheduled For all’ of ;hls

-
2.y

effort however, no-eutside . fundlng or éxtra\budgetaryqéllot~ :

ment was provided. The tlme and/efrort were accepted as -a

- pormal part of nrofesélonal load in'a small, prlvate, elemen-

tary teachers collége. The resources of the institutiqn were
marshalled t6 the purpose as something that must be done for

the good of the' total enterprise. It is felt to be worth

mentioning here only becéﬁgémif“is~an%examp;e.of the kind of

thing that can be, and often.m.st be, done in such institutional

settings. it tends, perhaps, to éaution against the supposi-

txon tr zt all develdpment is dependent upon special snbsxdles.

Not that some of that money would fiot have helped, or could

e

bt s okl i‘,;wn‘: .

1

4
+
§

not bé used in carrying forward a worthy project. We simply

had to do with what we had.

- How .th=2 Plan ImprOtes Teacher Educatlon

The temntatmon is to assume that what has been\“iigén
above suffxc;en%ly answers this crucjial question. In th méin.
it does, if the reader knows the xnstltut;on in question. FQI
thuee who" do noet, wwever, it shoulﬁ be made cleax that thls \\\\\

College is totally devoted to the producticn of elementary

-

o

A
u\,‘\

o H !
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———

school te;chers. This means that éverything said about the

curriculum and the cq;géféncy—baséd evaluétion‘system applies
to teachef education in this institution. If the .objectives
of the curriculum and the evaluation proceqﬁres are achieved,

the product must be better teachers. It would seem that a

perfcrmﬁnc%-based program for teacher education may be the

K

next Step forward. Undoubtedly this total approach will allow .

some variants within its total urfolding. If 'so, the adventure

— .

iy ,

La

of one small institution may be a significant contribution.

In summary, then,,what.has been presented in this case
study is an accourt of the establishment and characteristics

of a substitute system for traditional letter grades. The
© @

4

bréad has been cast upon the waters. In due time, the Bible

-

assures, it will return--whether still edible, or with any
increment of wisdom to be gleaned from the experience, only
time will te€ll. Nevertheless, let it be recorded here as one

.

brave new effort‘to do something constructive about an old an&

widely acknowledged weakness ofrAmericén higher education.8
R . :

INational College of Education Bulletin, 1970-71, p. 37.

2Horald p. Hoyt, "The Criterion Problem in Higher Educa-
tion," Learning and the Professors, O. Milton and E. J.
Shoben, Jr., eds. (Athens, Ohio: Ohio University Press, 196€8),
pp. 125-135; "College Grades and Adult Accomplishment: A
Review of Research," The Educational Recoxrd, Vol. 47, No. 1
(Winter, 1966), pp. 70-75.

——— —3ﬁ6$'e£_:t Glaser' UPan Untenable Assumptions of COllege

Instruction," The Educational Record, vol. 49, No. 2 (spring,
1968), pp. 154-159,

»
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4B. S..Bloom, et al., Taxonomy of Educational Objec-
tives I: Cognitivé.Domain (New Yorx: Davyid McKay Company, Inc.,
195¢) ; -David Krathwohl, et al., Taxonogz of Educational -
Objectives II: Affective Domain (New York: David McKay Company,
Inc., 1964). ‘ ’ .

5B. s. Bloom, "Learning for %aétery," Evaluation Comment
(Los Angeles: Center' for the Study of Evaluation of Instruc-
tional Programs, May 1968), Vol. 1, No. 2.

®Robert Bauérnfeind, "Goal Cards and Future Developments

Ty

in Achievement festing," Proceedings of the 1965_Invitational .

Conference on Testing Problems (Princeton: Educational Testing

Service, 1966). : :
/

; 7Carleﬁon W. Washburne and Sidney P. Marland, Jr.,
Winnetka: The History 'and Significance of an Educational Experi-
ment (EnqleWobd Cliffs; N. J.: Prentice-Hall, Inc., 1963).

-

8The very last sentence of the thoughtful study entitled,.

Making the Grade: The Academic Side of College Life, by the
sociologists Howard S. Becker, Blanche .Geer, and Everett C.
Hughes (New York: John Wiley and Sons, Inc., 1968), not only
summarizes their work bpt_expresses the full poignancy of the
current situation: "What is t clear~to us. is that some-
thing ought to be done, for 'as matters nQw ‘stand neither
faculty nor students achieve their Sai

?
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ABSTRACT FORM !

P NEW PERFORMANCE-BASED PATTERN '

FOR EVALUATION OF STUDENT PROGRESS

With the advent of the 1969-1970 academic year National-’

Colleqe of Educatl n abandoned ‘the use of the traditional

grading system as a\means of evaluating student progress

\
toward the completion of undergraduate graduation requlrements.

Whlle many colleges and un1vers1tles are experlmentlng on a
plecemeal basls with alteration in gradlng practicés, this is
perhaps the flrét recent Yy to move to a totally dlfferent
;?ttern acrdss the board For all classes and all courses.
The{chanﬁe was made eﬁsentially because the faculty of
the cdllege ;hfter much care\ful study, becamevconvinced that
the so-called ietter-grade pa tern functioned to subvert rather
than to support\the goals of the curriculum for both the stu-

v

dent, and the institution. A new and hopefully more effective

scheme of evaluation based upon( e designation and demonstra-
tion of specific sets. of. competencies appropriate to given

courses and levels of learning operates as described below.

I. The .academic standing of a student in a course taken for
credit toward graduation with a Bachelor of Arts degree is
reported by the instructor to the Registrar at the end of the
term of registration,hor.at such other times as may indicate

completion of the course requirements.
X {
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\
For each course 1n which a student reglsters he is pro-

g\' ) | . '

-t v1ded with a competency record whlch deSLgnates the SpelelC

P competenc1es or demonstrated accompllshments expected of all.

. who complete the course. This record includes acc%gpllshments
appropriate to all-collegn, departmental, and specific course
objectlves. {@%;complete a course, a student must :have each .
ttem on the ltZt checked by the lnstructcr, and the signature
of the instructor must be entéred‘cn the space provided for it.
An officigl copy thus checked and siéned is filedrbgrthe‘
inst uctor with the Registrar. The copy of the cqmpleted

record and/or statement of incompiete is made a part of the

~

. \\ student's cumulative file.
. .

bt AR e b b e 4 Ve

Ii..A regularly registered student°in a given course may requést

[}

! \ the pr1v1lege of demonstrating requlred competencles at any

L

t

E &
A time from the registration date to the final deadllne for

.
W TR

\ removing an incomplete, except as otherwise indicated below.

CIf competenc:es are completed before the end of the reglst*atlon

xﬂ period for the current term, _the student may elect to secure

RNV T

“credit for theﬂpourse under the prov1s10n for credit by examina-

<

tion and may enrbl at once in a replacement course if he ]o)

Moy

Y

CHOOSGS -

Demonstrations may be in terms of single competeficies,

clusters of such, or of the entire %igt,fﬂwhE'lnstructor, how-
- N ‘—(’Aﬂ__"_,_a—-" »
ever, determines how, when, and with whom the demonStrations

are carried out, and arranges a normal schedule for/fhis purpose

- N ' ' g ’
. / ‘} .
e - 7
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general .importance of attendance and of the fact that some com--

Y .

to take into account the natural sequence of learning experi-

L

ences projected for the course. Certain competencies may be <L

Lo ‘ UL \
Crlwha St e gt B

required as prerequisite to others. Where participation in

certain types of class or group activities is an intrinsic part

‘l‘efﬁ‘n‘n‘f ¢ s

of the objectives of a course, and of the achievement of spe-

cific competencies, such participation may be listed among the ™

IS

wt B
PEEUSI T W IR

ko

competencies required.

& "
*?ﬂ"fiq.* PR

. .~

The student should at all times be fully aware of the

PR g

|

i

[N

etencies may not be achievable without being present where®
the action is taking place. A student is never justified,

except by mutual agreement with the instructor, in absenting

himself from class meetings to work independently Qn compe-

tencies.

. ¢ L
. A student who has requested an opportunity for demonstra-

ek R AR AL e o BB B 9T RSN LRV

tion of competencies ahead of the class schedule but subsequently

o tea b !

|
|

has faiied to complete may -not thereafter request separate
privilege to repeat the demonstration, but must adhere to the
schedule set up for ‘the course as a whole by the instructor.

Because the instructor must distribute his time and eﬁergy to

helping all members of a class to achieve required competencies,

only a limited number of repeated opportunities for demonstra-

e Ao, R B A R At T med 3 e b e

tion can be reasonably allotted to any single student. Every

possible effort will be made by the wise student to be prepared é

for scheduled demonstrations and to reduce necessary repetitions

»
TSP IEANY

to the minimum. ' 7 .
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While the system is flexible enough to provide additional

time for_achievehent of a high quality of accompiishment, this

feature is not megnt as an invitation to drifting or neglect

of personal accountability. Since the emphasis is placed on

actual achievement of personal growth and on learning, for its

own intrinsic value, every student will find it to his own \\\\

advantage to avoid 'unnécessary incompletes or loss of credit,

and to make the most of the opportunity presented to become a

more truly educated person. . . ) R

* -
.

III. If the student has not completed the c¢ :tencies of a
cdourse by the end of the term of flrst regis. tion, he may
elect to receive an-incomplete and to finish course by no
later, than the close of the next ‘term in resldence or the next
term the given ‘course is scheduled if the incompleteirequire-

- -

ments are such that they can be done.only in class. An incom-

I -
-plete is not automatically given at the end of the first term

of reglstratlon. An incomplete should be the result of mutual

agreement between student and instructor so that each is cog-
nizant of the reasons for incompleteness and what may be

expected in the fn//re In c1rcumstances where this mutual

.

N
x

o

L
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understandlng has "been 1nformally achleved or in which emergency

T
factors such illness prevent contact at the end”of the term,

the incomplete may be assigned at the discretion of the

A

instructor. For non-attendenceﬂcr lack of attempts fto complete

¢ S .
s . . F

_ competencies, credit may be.lost for a course at the end of

th erm of first registration.

g -
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An incomplete should be reportéd to the Registrar at the
time provided for term-end reports. In registering for a new
term, the student will be asked to-indicate any ipc6a;1etes to

e

be carried forward so/fﬁat the course load standards may be

o T e TR e

- maintained. The s;udent is well advised to be concerned about
proper reporting of course credit and to dssume peisonal

responsibility for keeping the records correct and up~to—date.

'

It is a departmental preroga;}vg'to determine with whom,
at -what time, and in what fashion a s€§q§nt may resolve an

=

incomplete. All arrangements for this purpose should be made

between the student and the instructor at the beginning of the
=% ® . , i
term in which removal of the incomplete is to take place so

N

c .

that sufficient time for demonstration.of competencies can be

allowed.. -Instructors cannot be expected to assist students who

Pac]

+ havz maé; no arrangements prlor to the last week or so of the

term.

- Students who Have not completed a coﬁrs’e‘“by the end of the
> -~ .
second terméln residence since first registration (or o+her

designated term for completlon) ~may have a £urther opportunlty

} °of~ati:,aihlng the_requlredﬂcompetenCLes_through_a_new_xeglstra—

%

/
o s L ottt i o lln Y L u/ Jurbwitn
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tion QF full tuition cost the next time the course lS offered.
%
For all required courses such repetition for credit is manda-

tory. Ifé?p credit is obtained after this additional oppor-

tunity, really the third term of enrolment, the Council on

( / ) ’

o
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Iv.

determining admlsslon to special programs and to the prepro—

»

A . -.
Academic Standards\ionsiders.the advisability of further )

matriculation in’ the College. 1In furthsr governing the matter

of incompletes, the following rule pertains to the .total
'student: on the assumption that

a portlon of a course to be

—

completed,

plete, two new courses«plus t incomplates, or one new course

plus three incompletes. - A

- _— e - - s - - - - — R — -

Space
tor to add an anecdotal statement of commendation orgtg%?ote
some proBlem or trait which needs further attention§€‘Commend-

atory statements- may_ be used by ‘the College Honors Commlttee

~
-

for purposes of the Honors Erogram. These statements ‘may also

be used .in the advising- and counseling pfocess and 1n judgments

fess1onal sequence. All such statements, however,‘are declared

by administratiVe policy to be internal to the institution and

are not to appeaé in any'official recoxd submitted. to off~campu

L4

persons or institutions.

- T

’ N\

is prov1ded on the competency record for the instruc-

‘g‘

S
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e

§
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_For transfer, admission to’graduate stidy,

r-employment

recommendations, a list of the competencies reqdired in given

courses but not ‘the specific competency records of a particular‘

student w1ll be,supplled if requested in addrtion to\the_

R A ot etk b b 15 g b
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V. A student is placed on academic probation whenever two

incompletes have been_received in.any term or whenever a course

-

is terminated without credit. His case is reviewed periodicaliy .
thereafter until he $ucceeds in clearing deficiencies or is

e ’ N ‘\ e — .. K .
idismissed from the College by action of the Council on Academic 1

"

Standards. ’ .

i e e i

7 -~ mom e
. o

»

After formal admission to the College a student_ continues

! in good standing by making reasonable plrogress in .the degree

‘// ;pfogram whlch he has planned with his colrege adv1sors. Should
) he fail to achieve this progress over any conslderable period

3

) of tlme, he w1ll be suspended from enrolment because of defl—

’

cient scholarship. It is ‘the student's responsibrlity to meet |

all reéquirements for continued eﬂro%ment. For purposes of
e ~ - ‘ Y
( ;. /
academrc cla551f1catlon a student, therefore, 1s*cons1dered in te

1
' .

good standing, even though on probat;on' as long as he is per— ) B

E 2 . i
. 1
mitted to remaln enrolled. . }
( ~ o ?’*’”“b ,,
S VI.. Since this co‘peté“_?‘Bésed evaLuatlon plan 1s s6 dlrfer—z
Y ent from)tradltlonal gradlng systems it may\be useful here to

warn agglnst certain pos51ble‘ﬁrscon53?tlons. It isx

terlon—re&erenced rather -than a norm—referenceéL;ﬂiuL_Juﬁp

empha51zes criteria oﬁ/achlevement by the- 1nd1y1dual student

k-3 ‘\ . -
s rather than measures of comparison between students. it is not . |

o s , [

. .,
e,

. :g pass-fail system as thdt term is generally understood It \i::\\\.

,is not even a pass~incomplete system. It AE a new and differ-
: : k R :
ent pattern of evaluation, probably not translatablle in older
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__/kems of letter grades and averages. It is grounded on the -

Vol

- psychological flnarng that a very large proportlon of human 3 :
. - beings can achleve hlgh qualrtx‘academlc levels if prov1ded _ .i
|

- with adéquate lnstructlen and, sufficient tlme. ' é

- . - L

It holds high but not impossible standards for everyone. 3

—_ No student ‘gets hy with being ocutstanding in Jjust Fa-i‘_'orf a
Z/ " course. All students are 'given full opportunl/x/to succeed ) o '
rather than to .fail. Each meets the challenge of demonstratlng

¢ ’A/ all requlred competenCLes. 'For'some it may take a little

rﬁ_jg,. Ldads W koo s st Sad

b

/ longer, but all who really try‘have t%erpnortunity to fully: -

/ . - .

succeed. Furthermore,,the record kept dftactual achievements —
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« . 1is a true measuxe of educatlonal develOpment $o much more

. B ) mn———y

precxse and definitive than the listing of grades and averages
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- that the lnstltutlon an clpates general and growing respect -

» [} 3

and acceptance bj educatlonal authorities and professmonal N -
employeérs as they understand the phllosophy and practice’of

the new system andghltness its products in llfe sxtuatlons.
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