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ABSTRACT
' This innovative, individualized program at Madonna
‘College is based on a systems approach to learning. The primary
_.objective of this program is providing the students with_specific
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competency goals and helping them to acquire these. goals. The most
‘important component of the program is a selected list of critical
. ‘conpetencies based upon a model of individualized instruction. The
procedures is as follows: each term every student in education
e "contracts with a faculty member to develop a certain competency;
‘microteaching, field experiences, and other simulated exercises are
B the media both for acquiring competencies and for evaluating the
= d 'S ‘process of the student. In addition to these, there are a) a ;
] h developmental program of field experiences in the various private and T
s public schools and b) feedback from evaluations from contracts.
S {Appendixes include a description of teaching competencies, a
T definition of goals, and a copy of the competency evaluation form.)
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MADONNA COLLEGE

36600 Schoolcraft Road
Livonia, Michigan 48150

COMPETENCY BASED TFACHFR EDUCATION

Summggx

Recognizing that individualization of the learning process is placing greater
demands now than in the past on the quality of human interaction between students
and teachers and on a high level of accountability from colleges and its teacher
graduates, Madonna College Education Department has developed an immovative, indi-
y%@uaiized program based on a systems approach to learning, The program has four
basic components:

1, A selected list of critical competencies based upon a model of indivie
dualized instruction, == This set of competencies gives direction to students
preparing to be teachers; it also provides the College faculty with a framework
for guiding and monitoring students in the acquisition of these competencies, and
for evaluating its graduates! performance in the classroom, (See Appendix A,
Description of teaching competencies)

2, A series of suggested experiences to facilitate the acquisition of
competencies, == Additional experiences may be designed by the cooperative
effort of the student and faculty member to meet individual student needs,

(See Appendix B, Collection of suggested activities) ,

3. A developmental program of field experiences in the various public and
private school systems of the area, -- Participation as aides in the schools °
at least one half day per week for one term each year provides students with the
opportunity for gradual growth and development in the teaching-learning process,
(See Appendix C, Description of Educ, 200)
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Summary (cont,)’
Le A feedback svstems -- The accumulation of evaluations from contracts
will provide data on the s.udent!'s growth and developmert as a teacher and on the

el ectiveness of this program for accomplishing the goal, The data will provide -

answers to such questions as the following: (a) how realistic are the situations
and activities, (b) to what extent do they contribute to the development of the

) desired competencies, (c) which college courses foster the development of specific
competencies, (d)how critical are these competencies for teacher success, (e) with
what degree of difficulty do studeris acquire the competencies? (See Appendix D.

Competencies and Contract evaluation forms,
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MADONNA COLLEGE
; 36600 Schoolcraft Road

Livonis, Michigen 48150

CO'PETENCY BASED 'TEACHEH sDUCATION

Recognizing that individualization of the learning process is placing

TN

greater demands now than in the past on the quality of human interaction
between students and teachers and on a high level of accountability from

coileges and its teacher graduates, HMadonna College Education Department

D]

has developed an innovative, individualized program based on a systems
approach to learning. The program has four basic components:

1. A selected list of critical competencies based upon a model of
individualized instruction, =~ This set of competencies gives direction

; to students preparing to be teachers; it also provides the College faculty

with a framework for guiding and monitoring students in the acquisition of
these competencies, aad for evaluating its graduates' performance in the
classroom, (See Appendix A, Description of teaching competencies)

2, A series of suggested experiences to facilitate the acquisition
of competencies, =~- Additional experiences may be designed by the coopera-
tive effort of the student and faculty member to meet individual student
needs, (See Appendix B, Collection of suggested activities)

3. A developmental program of field experiences in {he various public
and private school systems of the area, -~ Participation as aides in the
‘schools at least one half day per week for one term each year provides stue

dents with the opportunity for gradual growth and development in the teaching-

learning process, (See Appendix C, Description of Educ, 200)
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Lk, A feedback system, -~ The accumulation of evaluations from con-
tracts will provide data on the student's growth and development as a teacher
and on the effectiveness of this program for accomplishing the goal. The
data will provide answers to such questions as the following: (a) how real-
istic are the situations and activities, (b) to what extent do they contri-
bute to the development of the desired competencies, (c) which college
courses foster the development of specific competencies, (d) how critical
are thése competencies for teacher success, (e) with what degree of difficulty
do students acquire the competencies? (See Appendix D, Competencies and

Contract evaluation forms)

Rationale

Madonna College has always maintained that it has a responsibility for
the performance of its graduates as teachers. In accordance with this be-
lief it has evaluated and supervised its graduates during their first years
of teaching prior to recommending them for permanent or continuing certifi-
cation.

In the past, graduates were certified on the basis of successful com~
pletion of course work and evaluation of their pre~professional and student
teaching experiences. Standardized examinations were taken periodically by
groups of graduates, Correlation between performance on these exams and
successful teaching was difficﬁlt if not impossible to determine, As was
common generally in the field of education, criteria for the evaluation of
successful teaching were not clear, Much evaluation seemed to be based

upon personal characteristics in relation to teaching performance rather

than on the actual demonstrated performance, The standard for comparison

T T

P
ERCE

¥

el
et
CERg

Ll

T T o .
BB BTN g T et 1




W

g 3.

varied among individual evaluators, and among types of evaluators: cocpera~
ting teacher, college supervisor, principal, tenuge coach, etc.

Programming performance objectives in rigorous detail in advance of
instruction was not viewed as an ideal innovation for a variety of reasons:

1. A small student body makes such complex programming unnecessary
since individual stfengths and weaknesses can be readily identified.

2., Vriting a volume of objectives was too elaborate a task for a

small faculty. Accepting the objectives formulated by others leads to a

7loss of ownership essential for complete involvement in a project of this

scope.

3, Evaluation of performance objsctives requires a mammoth system of
record keeping. The problem of measuring how well or how often a behavior
should be performed or to what degree a skill should be acquired could not
be determined a priori.

ko, There is more to gducation than the ability to respond with a
specified performance upon demand, The student behavior is secondarvy. It
is the inference from the behavior which is primary.

5, Performance of isolated objectives defined as sub=-skills of good
teaching is no guarantee that the person can perform those skills in the

context of a real classroom situation,

Descrigtion

As a result of this past experience and research, the Teacher Education
Department at Madonna College decided to develop a new accountability pro-
gram through a critical 1ist of competencies rather than a performance ob=

jectives based teacher education program, The ingredients of the new
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program seemec to be the same as those defined by Elam for performance based

teacher educatior.z1

1. The program is individualized. The rate of progress varies.
The instructional package varies,

2, The program is field centered.

3. The program holds the student and the college accountable for
teacher performance in a pre~determined set of competencies.

L4, The program is open and regenerative., It has a built-in re-
Search component.

5. The emphasis in the program is on exit and not entrance.

6., Both faculty and stﬂdents are the designers of the instruction.

Providing the students with specific competency goals and helping them
to acquire these is the primary objective of this program. A better in-
strument and method of evaluating students as well as teacher graduates is
the secondary objective of this project. Identifying and counting actual
performances which give evidence of possessing specific competencies is the
design for evaluating this project. The ultimate goal is greater account-
ability by the institution in the preparation of teachers, and ultimately
greater teacher accountability.

The criteria to be used in assessing compctencies and the expected
levels of mastery are left open~ended and not prescribed. Collecting the
types of evidence used to verify competence and the number of times a stu-
dent gives evidence of demonstrating the competency will serve as the data
for program evaluation and improvement, In the future it may be necessary
to describe overt steps in acqﬁiring some or all of the competencies. Per-

formance objectives for these will be written.

:ktanley Elam, A Resume of Performance-Based Teacher Education. Washington,
D.C., A.A.C.T.E., 1972, p.r.
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The prosram is a superstructure to the ordinary acadenie procedure,
Courses on campus are offered as usual, Students register for courses as
previously. Zach instructor has freedom to conduct his classes to best
meet the individval student needs., All define the course objectives in
terms of student's final performance. Many education courses have a
laboratory component,

Rather than specify instructional pfojects in relation to courses,
simu-lab experiences are being designed to acquire the teaching competen-
cies, Eachrstudent is required to contract for at least one simu-lab ex-=
perience each semester., These experiences may be related to one or more

_ courses taken on campus, They may be related to the laboratory component
of a course or supplementary to the course work. Each such experience is
designed to‘develop one or more of the competencies which the student iden-

tifies as the focus of the particular simu-lab experience he contracts to

perform,

Development

An effort to revise instruments for evaluating student teachers and
in-service teacher graduates of the College led to a serious consideration
as to what makes a good teacher different from a poor one. The education
faculty believed that competencies rather than personal characteristics
should form the substance of an evaluation instrument. Behaviors that

seemed to make a difference were identified. When arranged in a teaching-

' iearning process model the competencies resembled the many good accountability

models described in contemporary education literature.

Eighteen critical competencies were identified as essential to good

teaching, The method of identification used was as follows:
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1. informal interviews with principels, teachers, narents

2. formulation and organization of the corments into behaviors
with the help of a team of consultants

3. sequencing, eliminating repetitions and benraviors which were
specif ic examples of a more general behavior already identified

i, formal interview of twelve principals for interpretation of the
meaning of the behavior and the importance of the bechavior in
terms of zood teaching; the principals represented the following

types of schools: lower and upper elementary, junior and senior
high, public and private schools.

S+ revision of the list of competencies to clarify language pro-

hlems, replacing statements considered not too important by the .
principals with other stronger statements more reflective of

their concerns

£y

6., written € .planation of each of these competencies and examples
of evidence that could be observed to attest to some degree of
demonstrated competence to help potential evaluators, instructors,
cooperating teachers, principals,” supervisors in the use of .the
instrument. ’
The compeloncies are broader than a single behavioral objective, They pre-
sume a number of prior skills or competencies and a degree of conceptual
knowledge. (See Appendix D.)

Just how critical is this selected list of competencies remains to be
determined by pirofessional research, Validation of the instrument on'éood”
and ‘poor teachers in the field is a sensitive subject and difficult area to
trespass. Outside support - both financial and moral - would be necessary
for such research,

The collection of simu=lab activities cannot be traced to any particular
sources, (See Appendix B,) They represent ideas selected from education
literature, from visitations to schools, from students' personal experiences,
and from the most effective projects conceived by faculty members.

Three campus study sessions were planned to implement the competency

based program, At the first session faculty and students were informed of

the objectives of the program., A second session was held for the students
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to help them set individual objectives, Currently faculty members are re-
ceiving on the job training in gmuiding and evaluafing students in the pro-
ject., £ third sessicn on evaluation of contracts and acguired competencies

is being planned for the faculty at the end of the first semester,

Evaluation
Each term every student in education contracts with a faculty member

to develop a certain competency. A situation conducive to developing the

competency is either designed or chcsen from a prepared set of simulat ion

activities, Upon completion of the project the student is evaluated on the
basis of:
1. meeting the ohbjectives of the contract

2, givirg evidence of having acquired other competencies in the
process,

Micro~teaching, field experiences, and other simulated exercises are
the medium both for acquiring competencies and for evaiuating student pro-
gress. Accumulation of such evaluations at various stages of their prepa-
ration program will provide the data for determining the student's growth
-as a teacher as well as the effectiveness of the program.

A first sample‘of data will be available at the end of the Fall, 1972,
semester, Data gathered will be of the following types:

1., verbal feedback from faculty and students on the effectiveness
of the materials and the designh of the project

2, student and faculty questionnaires on the same items as given
above

student contracts completed and evaluated
evaluation of students by the faculty at the college or in the

schools to identify the evidence that certain competencies are
being developed
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Y. evaluation of graduates in the veacring field on the vasis of
the same list of competercies.

Case Study

A student in Education at Madonna College declzres his intention to
become a teacher upon admission to the College. =Cach semester the student
contracts for an educational experience related to the acquisition of the
eighteen competencies, according to the following procedure:

l., The student identifies the competency he desires to acquire.

2, The student chooses from the collection of suggested situ;tidns
or he designs an experience that will help to develop this competency.

3. The student invites a faculty member to assist him in designing
and completing his cort.-act.

The contracted faculty will evaluate the student on the evidence he
gives of having practiced the skill he wanted to acquire. The faculty mem-
ber will also indicate areas for further growth and identify evidence of
other competencies that the student already possesses.

Every student is required to have in his personal file a copy of the
contract, the evaluation of the completed contract, and a competency evalua-
tion for each term in which he is a full time student, Transfer and part-
time students will be required to complete at least one contract before
formal admission to the teacher education program and at least three com-
petency evaluations before application to student teaching.

A conference with the college sup2rvisor based upon accumulated evi-

dence from the ~ompetency reports will give direction to the student

teaching experiznce, The nature of this experience and possible supplementary

experiences will be recommended on the basis of this evidence. Recommendat,ions
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for certification will depend upon this additional competency component.
During the first teaching experience of the graduate, a member of the
college faculty, preferably the college supervisor of dirccted teaching,
will visit and evaluate the neophyte teacher. Through observation in the
classroom, discussions with the o nd the principal, the evaluator
will identify as much evidence as is possible of aé;;ired competencies.
Hence the Teacher Education Department will accumulate information on
the growth and devélopment of the teacher in thé‘;émpetency areas, the de-
gree to which the competencies aré being maintained in the classroom of the

graduates, the situations which foster maintenance and growth of the com-

petency. These daia will be the bases for departmental decision making.

Budget
The project has not been directly funded by either public or private
organizations. It is operating on a departmental budget comparable to that
of the previcus academic year. The project design -~ selecting the list of
critical competencies, designing and identifying the experienc:s to aid in
their develcpment, the evaluation design -- was developed as a result of
faculty participation at a workshop on the "Design and Validation of Instruc-

tion" sponsored by the Association of Independent Colleges and Universities

of Michigan,

P:rsonnel

Sr. Marie Karen Shirilla, Ph.D., Assistant Professor of Education, Chairman
of Department of Education

Sr, Mary Lauriana Gruszczynski, Ph.D., Professor of Education, Academic Dean

Sr. Mary Martina Mastej, *. ,D., Professor of Education, Director of Psychc=
Educational Center

TG 2 b e ¢
.




Sr, Edith Marie Agdanowski, M,Mus., Instructor of Music Education

Sr, Dena Marie Baronn, .S., Instructor of Biology and Science
Sr, Mary Rachel Bawol, M.A., Instructor of English

Mrs, Audrey Becker, l4,A.T., Instructor of Instructional Media
Mr, Dennis Bozyk, Ph,D. Candidate, Instructor of Social Science
Sr, Mary Angeline Filipiak, Ph,D., Professor of Art

Mrs, Sandra Frayer, 1.A., Instructor of Special Educatiou

Dr, Edwin Page, Ph.D., Instructor of Speech Correction

Sr, Mary Bridget Roznowski, M.A,, M.Ed., Assistant Professor of Home Economics ”

and Family Life

Contribution to the Improvement of Teacher Education

The prcgram is viewed as a unifying force of the total teacher prepara-
tion at Madonna College. All courses and experiences will find tneir place
in the framework of this program., The additional element of accountability
will enter into all efforts in teacher preparation, Students are being
directed to set realistic goals for themselves and not to wait for the facul-
ty to prescribe instruction in specific courses, Students are beginning to
see the education program as more than the sequence of courses that qualify
them for the degree, They are recognizing the relevance of their college
courses to their preparation as teachers, This program is also helping to

bring current innovative instructional methods into wider use at the College.

~
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Appendix A:

MADONNA COLLEGE
Livonia, Michigan L48150

Description Cf Teaching Competencies TR

1. :Sets general instructioual goals for the student(s).

Reviews texts, administrative statements, etc., to specify what students
& should know in the field.

Evidence examples:
Course syllabus specifies general goals,
Teacher verbalizes an overview of the curriculum,
Goals indicate consciousness of life skills goals,

2. Identifies prerequisite student gkills or characteristics needed to
achieve the goals.

>

Congiders the course goals in order to specify what the student must be
able to do or to know in order to receive instruction.
Evidence: . )
Analyzes goals for skills needed to work toward achieving objectives.
Applies principles of growth and development to determine the
prerequisite skills or characteristics.

Ay

3. Determines student's entry skills or characteristics.
T T T T Examines records and/or tests student(s) to deétermine if he possesses
the skills essential to receive instruction,
gvidence: ]

Determines the student's performance level in the skills subjects
such as reading, arithmetic, writ » spelling, -

Analyzes and verifies information available in student records,
i.e. uses valid data.

Diagnoses student needs, i.e. a student needs asséssment. |
Pre-tests for ckills and learning characteristics.

4. Assists the student ir setting realistic course goals.

Considers student's needs, knowledge, and ability in order to specify
vhat the student should gain fram the course and to discuss this with
‘the student when appropriate.

Evidence:

Students can verbalize their goals, what they are striving to achieve.
f Goals are not consistently the same for each student in the class.
Students recognize intermediate short term gonls.
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Prescribes appropriate skill development and/or remedial instruction.

Prescribes remedial instruction for those students who do not have the
skills required to enter instruction with some assurance of success.
Evidence:

Refers student(s) to appropriate teachers, remedial programs and/or

instructional materials that will help him develop the needed skills.

Works closely with various specialists, community sgencies.
Works with other teachers, aides, student's peers to provide
appropriate development or rémediation.

for success.

Selects appropriate instructional materials which provide opportunities

Specifies objectives in terms of student performance rather than teacher
performance.

Translates goals into objectives which are specific in terms of what the
student will be able to do, under what conditions, and to what level of -
performance. Sequences the osbjectives according to complexity, interest,
and/or logic.
Evidence:

Develops performance objectives or selects them from an available

set of behavioral dbjectives.

Plan book more reflective -of student behavior than teacher behavior.

Daily lesson plan provides*for -individual differences.

Instruction. is. self-paced and individualized. ‘ :

Determiries through observation and/or testing which objectives the student
is able to achieve at-entry.

Pretests if necessary to determine which, if. any, of the instructional
objectives the student is able to achieve before. instruction,
Evidence:
Provides for a varied rate of- advancement in”terms of levels of
.cognition; in terms of number of concepts ‘or- skills to be learned.
Provides for different entry points into instruction.

Selects and/or develops instructional materials

Considers objectives, -student skills, dispositions, availdbility, cost, etc.,
to select from existing printed materials, tapes, slides, films, etc., and/or
develop instructional materials vi.ich help the student achieve the objectives.
Evidence:

Does not rely solely on a text-book. .

Uses a wide variety-of .non=book materials.

Makes good use of the Instructional Materials Center (library).

Creatively designs epprqpriate non=book materials.

Selects appropriate instruetional metheds.

Considers availability, cost, effectiveness, efficiency, appropriateness,
applicability to the obJective, and student preference.to select an
instructional method. )
Evidence:

Methods are related to the objective to-be achiéved.

Student activity rather than teacher activity predominates.

Uses o variety of qpprOpriate technologicel AV pides.

Varies method with content.

Varies method with learning “modes appropriats to student's needs. -
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10.

13.

14,

Uses positive reinforcers appropriately and consistently to evoke or
increase the frequency of desired stucdent behaviors.

Mekes access to rewards contingent upon desired behaviors; recognizes that
reinforcers (incentives) may sometimes conflict.
Evidence:
Identifies reinforcers that are common to all or most students
as well as reinforcers that are unique to individual students.
Uses a variety of rewards (a reinforcement menu) eg. praise, games,
library privileges, activities, independent study corners, )
helping, etc.
Varies the rate of reinforcement from consistent to intermittent.

Does not reinforce undesirable student behaviors.

Withholds reinforcement or presents mild punishment for undesirhhle
behaviors,
kvidence:
Providing a student who misbehaves with a diversion is reinforcing
undesirable behavior.
Sending a child out of a room reinforces both the teacher and
student for bad behavior.
Reinforcers sometimes conflict, eg. peer approval.
Relates to behavior problems on a l-1 basis.
Discipline problems on the decrease.

Encourages students to respond to internal motivators rather than exteﬁnﬁl .
rewards. .

Pairs external reinforcers with consciousness of feelings of success
and satisfaction so as to move students from a dependency on
external reinforcers.
Evidence:
Recognizes that success is a very powerful motivator.’
Students are happy at their work.
Students are self-motivated; self-directed.

Demonstrates consistency when meking agreements, promises, and/or threats.

Exercises care to be true to his word.
Evidence: ,
If contracts are made between teacher and student(s), they are kept.
Teacher is responsidle for what he says.

Reward- system is congruent with the importance of the objective.-

Demonstrates positive attitude toward students.

Uses actions and words, eg. smiling, displaying physical affection, avoiding
critical, sarcastic, and threatening remarks, so that students recognize
that they are respected as persons, and/or liked by the teacher.
Evidence:

Listens to students.

Respects cultural differences., .

Gives signs of reassurance, affection, warmth, a smile,

Avoids sarcasm, threats, negative criticism.
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15.

16.

17.

18,

Demonstrates adequate knowledge of content.

Mokes no obvious errors, does not repeatedly say "I don't know".
Adequate knowledge as judged by a content expert.
Evidence:
Is up~to-date and informed.
Feels comfortable in the teaching field.
Recognizes the inter-relatedness of knowledge.
Encourages student's freedom of choice in pursuing related
topics.
Communicates effectively in oral and written English.
Encourages student selfslearning.

Evaluates the student on his accomplishment of objectives rather than on
a set of norms. ’

Monitors student progress toward achieving objectives. Accordingly
interim and terminal test items reflect the objectives of ‘the course.
Evidence: . )
Prepares a plan of how to observe and record relevant behavior.
Test items are based upon the objectives of the course or a
sampling thereof. , ’
Keeps a student record of objectives achieved.
~Informs-students  when—obJectives are veached. "
Periodically communicates with parents regarding student progress.

Evaluates the instructional process on the degree to which students
were sble to accomplish objectivés. e

Analyzes those instructional objectives which students were unable to
achieve to see what steps should ve taken to improve the instructional

- process, eg. delete, resequence, or rewrite the ‘objectives; provide
- additional or different instructional materials and/or activities.

Evidence: ‘ . )
Collects and records appropriate student data.
Maintains an efficient record keeping system for each student with
respect to objectives to be achieved.
Keeps a class record of objectives achieved.

Redesigns program based on evaluation and examination o. goals and objectives.

From feedback obtained through evaluation, delétes, resequences, or rewrites
goals and objectives for the course; adds, deletes, or modifies instructional
materials and activities.
Evidence:
Alters objectives on the basis of the evidence i.e. valid data
collection. . »
Adjusts to the unexpected and deals with the unsuspected.
Continuously revises the program of instruction on the
basis of evaluation not just at the end of a fixed period.
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MADONNA COLLEGE
36600 Schoolcraft Road
Livonia, Michigan 48150

Student's Name: Project:

Please evaluate the student on the following teaching competcnties:
Yes MNo

1. Sets general instructionnl goals for the student(s).

No evidence

¥vidence:

2. Identifies prerequisite student skills or characteristics
needed to achieve the goals.

Bvidence:

3. Determines studerit's entry skills or characteristics.

Evidence:

4. Assists the student in setting realistic course goals.

Evidepce:

5. Prescribes appropriate skill development und/or remedial
instruction.

Evidence:

6. Specifies objectives in terms of student performance
rather than teacher performance.

Evidence:

7. 'Deternines through observation and/or testing which - -

objectives the student is able to achieve at entry.

Evidence:

8. Selects and/or develops inssructional materials.

Ev}dence:

9. Selects appropriate instructional methods.

Evidence:

Qver




Name of student:

Please evaluate the student on the following teaching competencies:

10,

11.

12.

13.

1h,

15.

16.

17.

18.

Yes No No evidence

Uses pcsitive reinforcers appropriately and eonsistently to evoke
or increase the frequency of desired student behaviors.

Evidence:

Does not reinforce undesirable student behaviors.

Evidence:

Encourages students to respond to internal motivators
rather than external rewards.

Evidence:

Demonstrates consistency when making agreements, promises
and/or threats.

Evidence:

Demonstrates positive attitude toward students.

Evidence:

Demonstrates adequate knowledge of content.

Evidence;

Evaluates the student on his accomplishment of objectives
rather than on a set of norms.

Evidence:

Evaluates the instructional process on the degree to which
students were able to acoomplish objectives.

Evidence:

Redesigns program based on evaluation and examination
of goals and objectives.

Evidence:

Other Competencies:

Evaluator's Signature: Date:
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MADONNA COLIEGE
Iivonia, Michigan 48150
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DEFINING GOAIS

Activity
Contact a teacher who is willing tc bs interviewed for 20-30 minutes about

a clagaroon goal or problem on which he wonld like to work toward a solution.
Yeur goal 1s NOT to propose a solution for any problem., Instead it is to get
the problem out in the opem, state it in clear behavioral terms and set up a
method of measuring ths relevant studeat behavior,

Ferformancs Criteria:
You will be evaiuated on achievement of the following objectivess

{ 1. stating goais in measurable terms
i 2, setiing priorities among goals
3. developing rudimentary measurement plan(s) for collecting
relevant data
Lo maintadning rapport during the interview
S0 writing brief record(s) useful to the teacher,

You are responsible fors

a) making an sulio-tape of the interview

b) completing an Interview Memo and a Problem Document

c) coupleting a self~amalysis of the interview tape

d) arranging for a conference within the veek following completion
of the project,

The following aids are provided to help you achisve the oblectives:

a) A set of guidelines for interviewing

b) Two formss (1) Interview Memo

¢) (2) Protlam Document

¢) Ouidelines for writfng the memo

d) A checklist for determining your imterview rapport.

(
Source: Geis, George, Chapman, Reuben, and Smith Chauncey W,
I;nmcn;u]. . » For::l.u hum;o Innmtiv; %
W. - (056), Michigan State Dept. of Education,
Q ‘ [ ’
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PROBLEM DOCUMENT

Meeting date Interviewvee
Date of
next meeting . Interviewer

I. List Delow all prodblems interviewee presents. Rank them in order of
$mportance. Select one problem to work on and note how many students

it concerns.

II. Describe the goul.

1. Is the goal to: reduce, eliminate, increase,
replace current behavior?

2. Give an example showing how the student(s) should behave while
engaging in the desired future behevior:

3. Does the teacher agres that the specification of the future behavior
is complete? __ » If not, list specifically what she would
edd or delete:

PP

B 2ot




The present gitusbticn.

1.

BT M APAIE P IF D LT LY YFL 1 1 1)

Give an sctuel example of this pyoblem occurring:

Describe by glving an axamdle ery econditions in the classromn
you have identiZied that lead up to the problem:

Glve exnmplas of current attempts to solve this problem:

If you are working on a nrtivaticonal or behavioral problem rather
than achisvemen®, the fol.owing two items apply:

a. Give typical examples of how the teacher currently behaves
dAuaing and immediaiely foilowving an instance of the problem:

Cive typleal exaupiee of how che non-prchblem students behave
curing and smrediately follomring an instance of the problem:

IV. leasuremeant plaa.

Deseribe tow curreant bahavior will he pensured.




o

(

An fpplaartion o Guzidsllauoes for Ilaterviewing

3en 1o« TIST ALL 2CELEMS
onsana

- A

Moke’as st of all the problems you and the teacher bring up in the interview. A
record of tuese provlens will be uvseful in the future,

1y 5o get th: peoblems cut ia the open early in the session.

£5ep 2 « SELECT ON7 PROBLEM

Fzcm your list salect one problem: Chodose it on the basis of: (a) its importence to
the teacher and studenis; (b) time avalluble to work on it; (e¢) the likelihood of
fuiriy rapid zolution; (&) coratraints and resources available.

Semztimes it ig wise $0-1ook caly at a part of a problem, especially if it oan easily
be divided into sub-problems.

Cooperation oa this problem and future ones is more likely if the first problea ehosen
is falrly simple and leads rapidly to an acceptable solution.

Step 3 ~ DESCRIBE THE GOAL

Get 23 many sxamples as you ean of whet the student(s) or situation will look like when
the protlem ig golved.

The ore speeific, the better. A description of & single student or the examination
rapexs of & clags will be mors valuable than lots of gcneral statements.

Step b - GET EXPLICIT NESCRITTIONS

lMeke surs that the exmuples and problems you cbtain in steps 1 and 3 avre s in
mezcuredle terms. When the tascher says: "They just have to get mcre work done in class",
try to get ber to state exactly what kinds of work and how much more.

Like a physician searching for symptoms of an fllness so that he cen
diagnoslis and neasure the ssverity, you should search for specific symptons
problem.

m ~ CONSTRUCT A MEASUREMENT PLAN

Work out & way of cbserving and recoxding the Ireseiit behavior of the students relevant

to the goel. This mey involve counting occurences of a behavior in class, totaling

how masy hamework aasigmments are completed each week, recording test marks, etc.

:hf course, ihe seme measure can de used in Cetermining whether students are appeoaching
e goal,

Suppose you vant your living roos at home to have s constant temperature of 72. Your
tharmometer is needed to tell you the present tempersture (i.e. is it below 72 degrees
now?) and to tell you when your yoom reaches 72. Without the thermometer you

caunot accuratoly tell: (a) whether or.not you have a problem (1.e. temperature is
balow or sbove 72) or (b) whether your solution to the prodlem (e.g. turning on the
heat) is really working! The messurement Plan is like the thermometer.

s
E

© 8tap 6 « ARRANGE TO MEET AGAIN

At this interview arrange a next meeting tine %o review the measurement, and cantinmue
working.
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MEMC GUIDELINES

Your Meass o teachers should include the fallowing points:

1.
Za

3

A statement of the goal that ms been chosen.

An gxnnplie of the problem occurring (i.e., present situation).
An example of wbat the cbjective will be like (goal situation).
A description of the measuresent plan,

A statement asking for information adout Problem Document items
that were not answered or for whiech information was not awvailable.

Spacific things the teacher will do before the next meeting.
Date of next mseting. .

, Advantages of Memos are the following:

~ Memos are a handy reminde: to you of the facts of a problem.

« Memo3s remind the teacher that you are interested in helping her.

- Memos remind the teacher what she has agreed to do,

_ = Questions in » Memo structure the next interview.

-Mem:smybemdbyvnitm and gsupervisors as signs of yeur
worK,

P el Y R S
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Interviewer

INTERVIEW MEMO

Date Person Interviewed

of Interview and Problem

Action to.be taken by Interviewer and Person Interviswed
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#2 '
TUTORING
SETTING GOALS = SVALUATING PROGRESS

hetivity

ldsntify 2 siudent{s) in & subjeot area and grade level of your choice and
tutor hin on &% least eight different occasions., Jetermine his entry sevei
skills, his strergths and weaknasseg, Help him toward a higher level of

achievement then he had when you began to work with hinm.

Performancs Criteria
Yeu will keap a log of your work with the studeat, The log which will be
submitted to the fustructor should include the followingt
1. a ststemmnt of the problem you selected to handle
2; a description of what you and the student did during each session
30 your observations sbout the child

ko a record of changes in your plan of acticn as a result of observations
and other valid data.

A couference after the initial sud {inal session is required in which you
wvill triafiy explaia your performapve objectives and measuremeat plan, ad

what motivational techuiques yor ars employing.
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#3
TEACHING VALUZS
MULII - CULTURE

Aotivity

Oiven a midti-cultural group of teenagers (about 20) prepare and teach a
lessen in values related o one of the social proklem areas, (such as drugs,
aleohol, sbortien, pilfa;'z'ﬂ.ng, polution, ete,).

Evaluative Criteris
Yeu will bs evsluated om both tire planning procedure and on the astuzl clasgs-
room perforiaros,
1, The planning should considers
objectives
materials

&) technique
4) evalnation

Rl o
s,

€. The classroom performance will be judged upom demonstration of
such ekills st
a) 2sking provocative questions which encourage thinking
b) stimulating all students to participate
¢) accepting other porsons point of view
d) holding a personnl value system
e) nct inflicting ones value system on others by verbal or
aon=verbai behaviors,
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fh
GROUPING
LIFE SKILLS

Activi

Given a group of about 30 youngsters at a grade or age level and a subject
area of your choice (eg. reading) the teacher candidate will group the young-
sters to study a topie or concept, will identify and give reasons for such
choice, Design and monitor an instructional package for each group so that
all may individually achieve the same life skills major objective,

Performancs Criteria
You will be evaluated upon
1. the appropriateness of the grouping prooedure,

2. the appropriateness of the learning modes and materials for each
grMPe

3o the appropriateness of the learning sequence to the life skills
objeative,

You may either simulate the situation on paper or execute the hehavior in
a clagsroom situation,
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EVALUATION
RECORD KEEPING

Aetivity
Develop and maintain an individual student progress chart and an evalustion

record-keeping system for a& group of 30 youngsters in & subject area and grade
level of your choice, The evaluation system is to be kept over a period of

at least two weeks, The record-keeping system should provide informaticn about
each students' progress as well as the groupc' performance in acquiring the

set of objectives or basic skills,

Performance Criteris
You will be evaluated ont
1, the efficiency of the record keeping system

2, the appropriateness of the objectives or basic skills you chose
40 evaluate, '
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#6
DESIGN AND VALIDATION OF INSTRUCTION
INDIVIDUALIZATION

Aetivi

Choose an area of achievement appropriate t0 a partioular grade level and
develop a wnit of instruction to achieve its mastery., Design & strategy

to individually anslyse the eatry sikill deficiencies of as lsast five students
and to validate the instrustional package, Individumlise the wnit with
students in a group situatiom,

Performance Criteria
You will be ovaluated on the followings
1., pre-test identification of the basic skills necessary to receive
instruction

2, fulfillmsnt of the oonponents of a validated wmit of instrustion.

a) identification of the oriterion iteme
b) provision for the differemtiated entry levels of students
¢) sequencing the iastruction

3. the piroentage of students in the group who acquire the desivable
concept or skill mastery from your validated wait of imstructiom,
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f7
BEHAVIOR MANAGEMENT
REINF(RCEMENT -

Activin
Observe a clzssroom(s) in operation in order to ideatify and deseribe 4 or §

different kinds of disruptive behavior situations, With help from talking
vith the child; his peers, the teacher and/or parents

1, dsseribe the behavior

2. sesk to determine the cause of the behavior

3. suggest & possible treatment or describe the treatment used

ko analyse the possible or actual effects of the treatment.

Performance Criteria

Tou will be evaluated on the above criteria, You may either simulate the
situation on paper or exscute the behavior in an actual olassroom situation,
Chocss an apprupriate media for your report, eg. case study, outline and
conference, small group discussion with tape,
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<IAK WORK

In a group of 3 or Y workisg %ogstasr, caoose & ski1) or concept area at an
arpropriate grade leval amds

1, Peckify 3 g0t ot bagie #2111 needed to achievs mastory

2, desigy a device for assascing studsnts’ eatry skills

3, cansutuet a sagueuace of aativities to help students achleve these
bvesis alkdiln,

Darfermsge Criteriz
L. Submit 2l work as a group giving credit to perscas whers it is S,

e—

Log taw time %aken %6 reach dewisions and accorplish the Lasks.,

[\
n

Egs a} %0 get the group togeihny
hj %o deside upon the convept or skill o be learned
c } %o devalop thq st o hasis skille or concepts
d} % produce a list of antivisies
} %9 collect anl locate tis materials nesded
} {5 1denidfy > consirvel measuring dsvices

3o Arrange far o confarsnsu with ihe coordinater to discuss the slfeciivencns

o7 the afferd 4s teims of $ine teken and task acecaplished.,
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LEARNING GAMES
VALIDATED INSTRUCTION

Aetivity
In a grade lovel and subject area of your choive develop s lesruing gams
that wil) motivate the students either to

a) develop mastery of a skill or

b} develop & higher lsvel of cognition, eg. application, analysis, syathesis.
The game must have an instructional performance objective, Be sure to validate
the game with a mmber of playings in vhich you have had an opportunity to observe
and record the feedback,

Peformmoe Criteris
Submit the game with purpose, rules, procedure, technique for eccring,
Evaluate the game and indicate the revisioms or areas where improvenent was
made as a result of gams playisg. The game will be evaluated fors

1) its internal consistency

2) evidence of your analysis of the learning task

3) ereativity, or power of motivation,
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# 10
MUITI - MEDIA

Activity
Prepare a 5 to 10 minute presentation in a specific skills ares at a grade

level of your choice using three types of audio-visual materials. Plan and

dirsct a follow-up instructional project to be campleted or performed by the
children,

Performance Criteria
You will be evaluated on the basis of:
1, the effect of the multi-media presentation in motivating the children
2, the childrea's success in reaching the objective through the mediwm
of the imstructional project in which they were engaged,
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INTERPERSONAT, REIATIONS
WP WK
beitvity
Given 2 grovp of stuisate (5=30) coeduet 2 group meeting with the children
to identify end sceX a seclution %2 & previem in order o demonstrate the

enility to promote succeszful internction ia the clasgroom,

Parformaes ©riteriz

Tou will be svalvated cu your demesictrated abllity te achieve the cbjastive
27 tha mesting zods

1o to invelvu mawy shildren in the group discussion

2, to integrals the jsolated iigliked chdild

3o U develop positive feelings in the students toward sach other
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# 12
MOTIVATION

Activi

Observe a classroom for a few days to identify 3 or 4 students having wotiva-
tionsl problemg, Asalyze their behavior, Classify and describe the factors
which seem to account for their negative motivation or lack of motivation.
Personally talk with the child in order to discover sources or reasons for
the behavior, to help the student realize what is happening, and to help the
teacher with cues for designing an enviroument conducive for change.

Performance Criteria
You will be evaluated on the basis of the oase studies you report.
They should give evidenoe of

1) wmderstanding growth and development

2) nature andeffect of reinforoemsaut

3) nature of the interpersonal relations

ls) understanding the effeot of the treatmeut if one was being

administered.
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PYADING
LIAGHCT 15 AND REMEDIATICH

Aghivity

3iver a oirid 3% eny prade level with readisg defiziencies, idansify 4hrough
toutiny “ha anllisi’s raading skill necds zand help the studsut durming ths term
eTRFCOMS WO e gagres Dis defliciencies by vsing sz appreprizie readiag
apparas o Thae avgeos of dmproverent geguiced will oo dagided by ke inetructer

3 R, oaim z remynedt (desd s 6 T gs Ata a0 3o 1 Yo pymerr ol Ao -
AR o vandidats sfNer e ehiid's peeds bave beon deferatned.

Jerfoeo: 1 xlteris
A Lo oap liay of the lezrning sessions shouvld e kept, The log shouid
include th: folluedng:

1} Diszgpesis of the reading deficiencies

2} Forformange sbjective to be achieved

1} Daily lessoun plans ineluilng objlentive, materiels, prucsdure
and evalvztion

L) Cwer-ail evaluation
A sonfarerca miust Lo achaduled afier the fivst and {insl seszron und

whanevs? clse it is corgldered noocessey er useful,

Advanced detlvity

(vea o group ¢f 3 te § childran considered not o be rdadimg at erpectancy
isael identisy (@i through tes'drg) sheir aress ¢ weakness(sy. auditofy or
perceptual develorment), Jist @s principlos and prvesdures to f2Yiow with
each s%vdeai: ip oprder to help him overcome his daficiencies. Individualise

the learning of this group of siudeants to meet their needs. Design 8 rasccrd

keepirg device to momitor their progress,
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PAREST TEACHIE RELATIONS
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Prepave ar andis tope of &t leasi 30 mirutes, of at least 3 different purent
tescier conferendsie Idautify the purpose of the dissussion.
Bige &) o interprad chili's capabilities to parents
b) tc 4210 paventy their child has serious problens
¢/ % nelp a student with a destructive home situation
4} *o get parants to take 2n interest im the child's werk
#) tc zontact en na.espoosive parent.
Ideniify the level of the imterpersonal relationship established.

Tdensify the amcuzd and nuiuare of the ecoperation tc te expected.

™

Ferferrrace Crileris

Tew i) ta evilualed on %he bazis of your analysis ¢f the conferences,
or on ;eur ¢vn behavior auring the conferencas; 1f these are tupes of yourself.

You mws giml e the conlorence by having a teachsr take the rule of a parent

ard you: vois-pley bha teacher. Prepare the seript of the nature of the problem

in alvancs.,
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CURRICULUM DEVELOPMENT
TEXT BOOK EVAILUATION

Alctivity -
Choose a sslectod area of the elmaentary and/or secondary ocurriculus

ego. measurement; sentence construstion, oultural differences, and do an
in~depth study of st least three text-book series of the sub-concepts and
skills treated, the ssquencing of instruction, creativity of materials,
teacher aids, sognitive lswel of development, grade placement, etc.

Performance Criteria
You wiii vv evaiuislod eitiotvs i
1) an orai whivkiss v e o X8 Seis of CEMUTOGMS A nseesiall

or 2) a oomperative study of the series on the crilecii Jm jwige wmpntisst,
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# 16
TEST CONSTRUCTION

Activity

Develop an end of a year examinatiom, capable of being edminstered in ome hour
period for a subject matter area amd grade lewel of your choice based upon a
clear statement of performance objectives and oriterion items appropriate to
that performance.

Performanse Criteria

You will be evalnated on the basis of an analysis of the test items in relation
to the criteriom items. Explain your choice in the sampling of {tems.

Provide the scoring key and a gystem of grading as well as s guide for
evaluative feedback to the studeamt,




. mw.*
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Activ:}i;g

Given & tavget population, write a series of bshavioral objectives to achieve
zn ingtruetional g 21, Choose a specific standardised test considered
appropriate for the goals and the given population and determine whother the
test is appropriats to measure achievement of the objectives,

Performance Criteria
Tou will be evalwated on the followings

1. appropriatensss of the set of objeotives to achieve the
instructional goal,

2., analysis of the test items to determine their appropriatensss
for measuring achiswement of the objectiwes,

3. modification of the test, i.e, 3dd, delete, rewrite items
to mest the odbjectives,

Your project report should ineludes

a) a description of the population

b) identification of the imstrustionsl goal

cg thelist of objeotives

d) the test items in conjunction with each of the objectives.
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Edwe. 200.1

Participation Giidelines

This 1ist has been developed to serve as a guide for the student and supervisor.
It suggests experieuces that may assist the student in becoming better inrormed of
the classrour teacher's role in the school. The participation experience should
help to develop a more competent and effective student teacher.

Planning and Instruction

1.

Become familiar with policies and practices of specific school system with
respect to planning instruction. Eg. availability of teacher's guides, courses
of stady, resource units, calendar of instruction, etec.

Work individually with one child to help with developing reading or arithmetic
skills.

Make a short lesson for presentation to the class, with the supervision and
cooperation of the teacher.

Work with a small group on a particular learning project.

Prepare the proposed instructional materials for or with the teacher prior to
the teacher's lesson.

Plan instructional activities suited to stated lesson objectives.
Participate in pupil-teacher planning.
Discuss proposed instructional activities with teacher prior to teacher's lesson

(to prepare for coming instructions, to relate these to objectives, to supple-
ment these with aids).

Child Development

1.

Assist in the social learning of one child, perhaps one who is unusually shy or
hostile.

Supervise children at recess or lunch playtime, perhaps organize a group game.

Help produce a play, teach a dance, baton twirling, (coordination activities)
with & small group of students.




Classroom Management

1.

2.

5.

Cbserve methods of instiuclion, elassroaom wanagement, honsekeepling activities,
and organization for instruction eg. drill, motivalion, assipgrments, time
control, participation.

Supervise the classrcom or school activities eg. dismissal, playgrcund, lunch,
gym.

Assist in housekeeping activities eg. get materials ready, assist in distribu-
tion, etc.

Observe,to learn different techniques of social reinforcement, such as through
teacher control and/or peer group control.

Cbserve and learn sbout different aspects of maintaining and fostering good
discipline.

Evaluation and Record Keeping

10

2,

3.
L,
5.

Become familiar with support systems in the school, eg. nurse, librarian,
psychologist, schcol social worker, special area teachers.

Tiscuss evaluation procedures with the teacher, i.e. the purposes they serve,
basis of judgment, policies governing promotion, etc.

Assist in ¥eeping classroom records.
Assist in preparation of reports.

Assist in administering and scoring tests.

General

1.

2.

Witness a faculty meeting, or staff conference of teachers and/or administrators.

llave the opportunity to visit and observe other grade levels within the same
school,

Participate in extra-curricular activities for pupils, committee assignments.

Assist students in the Instructional Mulerials Center.
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MADONNA COLLEGE

Benefits from Participation in Schools

the Schools:
Aides are useful to teachers and other personnel.

The interchange of questions and suggestions between aides and school personnel
tends to envigorate and update the staff.

Schools participate more in the preparation of future teachers as their
personnel act as resource persons.
the College:

Students combine continuous ongoing experiences from the perceptual set of
teachers to relate to the theory presented in the college ccurses.

Teacher candidates are e pecially well wrepared to do their student teaching in
the same local school system.

The community is served as the student obtains experierce.

The schocl assumes a major role in vreparing teachers.

the Student:
The variety of experiences develop convictions as to grade-level preference.
in
The student discovers through participation, the classroom environment whether
he can effectively function as a teacher.

The student discovers the kind of classroom environment in which he best
functions, eg. open, self-contained, team, etc. .

Education courses are less tedious because theory is built by studying models
from the classroom.

Students develop a feel {or the school system in which they would like to work.
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Apvendix D: Comoetency Evaluation form

To the ¥valuator:
You have observed the teacher (candidate) in the classroom
in a teaching capacity, or in teaching-learning related situations
or activities, Kindly identify evidence that the teacher (candidate)
has demonstrated one or more of the following competencies,
Place a check under the aporopriate heading: Yes, no, or no evidence.
If you checked yes describe the behavior (what the teacher/candidate did)
that caused you to infer development of a certain level of that competency.
In case the meaning of any of these competency statements is not
clear to you, the additional materials provide a glossary of terms, an

explanation and examples of behaviors that may be suggestive that the

W

teacher (candidate) has acquired a degree of that competency.
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Teacher (Candidate): Situation:
YOBAAARECYS, MR M%{P'

teacher (candidate)
Please evaluate the #udanix on the following teaching competencies:

Yes No No evidence

1. Sets general instructionsl goals for the student(s).

Evidence:

2. Identifies prerequisite student skills or characteristics
needed to achieve the goals.

Evidence:

3. Determines student's entry skills or characteristics.

Evidence:

4, Assists the student in setting realistic course goals.

Fvidence:

5. Prescribes appropriate skill development and/or remedial
instruction.

Evidence:

6. Specifies objectives in terms of student performance
rather than teacher performance.

Evidence:

7. Determines through observation and/or testing which
objectives the student is able to achieve at entry.

Evidence:

8. Selects and/or develops inssructional materials.

Evidence:

9, Selects appropriate instructional methods.

Evidence:

Qver




teacher (candidate):

Name of Xtwnbexex

Please evaluate the student on the following teaching competencies:

10.

11.

12.

13.

1h,

150

16.

17.

18.

Yes No No evidence

Uses positive reinforcers appropriately and asonsistently to evoke
or increase the frequency of desired student behaviors.,

Evidence:

Does not reinforce undesirable student behaviors.

Evidence:

—

Encourages studcnts to respond to internal motivators
rather than nal rewards.

Evidence:

Demonstrates  -sistency when making agreements, promises
and/or threa* .

Evidengp:gﬁ

Demonstrates positive.attitude toward students.

Evidence:

Demonstrates adequate knowledge of content.

Evidence:

Evaluates the student on his accomplishment of objectives
rather than on a set of norms.

Evidence:

Evaluates the instructional process on the degree to which
students were able to accomplish objectives.

Evidence:

Redesigns program based on evaluation and examination
of goals and objectives,

Evidence:

Other Competencies:

Evaluator's Signature: Date:

ERIC Position:




Appendix D: Contract forms

To the Student:

Continuous progress in acouiring the teaching~-learning competencies
is an essential component of the teacher education program, Please
complete at least one contract a semester,

To complete the contract:

1, Identify the competency you desire to acquire,

2o Choose from a collection of activities available in
the departmental office, R, 247, or design an experieace
that will provide you the opportunity to develop the
competency, N

3. Invite a2 faculty member to approve your contract and
agree to evaluate you upon its completion.

Lbe If placement in a school is essential, arrangements
are to be made through the departmental office,

™

5. Contracts are to be completed by the last day of
the semester,

A glossary of terms is available to help you in developing the contract,




MADONNA COLLEGE
Teacher Education Department

Term and Year Date Completed

Long Term Contract

As port of my Madonna College Teacher Progrom, I, want
to acquire the following behavior pattern characteristic of effective teaching:

In order to acquire this pattern I will investigate the following concepts:

I will need to develop the following skills to implement the behavior pattern:

Py

Evaluation of my progress will be bused on my ability to do the following:

I plan to complete contract # by

We agree to assist this student by serving as a resource to him, assisting him
in getting up experiences in which he will demonstrate his achievement of his
objectives, and assisting in the evaluation of his progress.

Coordinator

Supervising Teacher




MADONNA COLLEGE
Teacher Education Department

Term and Year

Date Completed

l Evaluation of Contract

Performance Objectives: 1

Self Evaluation:

Faculty Evaluation: Name

—

Other: Name

Summary Evaluation:

Student:




sy

GLOSSARY

Behavior (performance) - any act, or collection of acts, by a person;
a visible activity disolayed by the learner.

Commetency - knowledge, skills, behavior patterns characteristic of
effective teaching, Competencies are derived from explieit
conceptions of teacher roles and made public in advance
to the student.

Criterion - standard or test by which terminal behavior is evaluated.

Evidence - Criteria applied in assessing the competency:
performance - demonstration of a required teaching behavior
knowledge - demonstration of a required cognitive understanding
product ~ demonstrated changes in pupil behavior as a result
of the teaching act,

Goal -'a broad statement »f direction or intent without reference to
tire or specific behavior; statement that proposes desired and
valued competencies, states of being and/or general levels of
proficiency to be achieved,s Goals are achieved through the
accomplishment of objectives,

Level (degree) of mastefy - related to objectives which are quantifiable,
Mastery is inferred from a demonstration of a set of
performances,

Objective (behavioral objective), (performance objective) -
statement which clearly and explicitly specifies a student
behavior which will suggest that the student has mastered
a desired learning; a quantifiable and/or observable
achievement accomplished under specifiable conditions

An objective has four identifiable parts:
(1) it specifies who the learner is,
(2) what terminal behavior is required,
(3) under what conditions it is to be performed, and
(4) the criteria of acceptable performance.

Systems approach - self-correcting and logical methodology of decision
making to be used for the design and development of
. man~-made entities,




