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Mini-Course 14 Information
Starpower

Black and White

Other

None

FOLLOW-UP

General intent--noncommitted
Specific plans

None planned-- or necessary
Closed on this, but opened another
Continued to prod

OVERALL JUDGMENT

Enthusiastic
Good

Seems positive
Questionable
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ABSTRACT

The Social Studies Field Agent Training Program was a
two year experiment supported by funds from the United
States Office of Education and the Ford Foundation. The
primary goal of the program was to test the feasibility
of employing Specially trained social studies teachers,
wvho were referred to as social studies field agents, to
increase the rate of the diffusion of innovations in
social studies.

The following report contains the rationale for the
program, descriptions of the training and follow-up
years, results of a third-party evaluation, and recom-
mendations for future programs.

The evaluative data support the conclusions that social
studies field agents can be recruited, trained, and can
increase the rate of diffusion and adoption of social
studies innovations. The personalities of field agents

and the degree of local commitment to change appear to

be major variables in the success of inside change agents,
such as the field agents, Follow-up support for persons

in such roles also appears to be important to their success.
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I. INTRODUCTION

The Problenm

Education has been notorious as one of the institutions of
American society that is slowest to change. In visiting
“their children's schools, parents find little has changed
since their own school days. The lack of change, however,
does not come from a lack of nev lknowledge and availability
of innovations in education. Rather, the problem is in the
slow rate of diffusion of innovations through educational
systems. In numerous studies, Paul R. Mort and his associ-
ates at Columbia University have found that "the average
American school lags twenty-five years behind the best pruc-
tice."* Since the launching of Sputnik, it appears that
diffusion of new programs in math, science, and foreign
languages--as well as technological innovations like pro-
grammed instruction—has been more rapid. Now we are hear-
ing complaints both that some schools are "still in the
Middle Ages," and that other schools "go hog wild over
anything that's new no matter how good or bad it is."
Havelock and others have spoken ¢f the need for knovledge

dissemination and wise utilization of the innovations that

* Paul R. Mort, 1953, as reported in Everett M. Rogers
and F. Floyd Shoemaker, COMMUNICATION OF INNOVATIONS: A
CROSS CULTURAL APPROACH. New York: The Free Press, 1971,
p. 59.
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are produced by the research and development agencies.*

The need for knowledge dissemination and utiliz:uation has
been particularly acute in social studies education in the
past ten years. Increased efforts in research and develop-
menh generated new assumptions about good teaching and
learning and new products that are based on those assump-
tions. However, it looked as if only a small percentage

of social studies teachers would be using "“the new social
studies" products, which teach social science concepts,
generalizations, and problem solving skills. Unfortunately,
only those individuals who were already tuned in to the
social studies education communication channels and who
happened to be in a situation with all the necessary sup-
ports for change seemed likely to adopt the innovative pro-

grams.

Reporting new developments in journals that are read by

a relatively few people, who alone cannot promote signif-
icant changes, and relying on publishers representatives
to promote the changes contained in the new products were
simply not enough to bring about significant change in the

majority of social studies classrooms.

* Ronald G. Havelock. PLANNING FOR INNOVATIONS THROUGH
DISSEMINATION AND UTILIZATION OF XNOWLEDGE. Institute
for Social Research. University of Michigan, Ann Arbor,
Michigan. pp. 1-1, 1-2.
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In 1959 Indizna University established z Coordinitor
for School Socizl Studies whose charge was to improve the
veaching of social studies in the schcools of Indiaﬁa.
The Coordinator spent much of his Lime informing socin
studies teachers of alternative products and ideaus, demon-
strating some of the innovations in the schools and ussist-
ing local people to choose among those possibilities that
seemed to them most promising. Most of those contacts
vere of a one-or two-day nature, often with {rustratingly
few results. While chere are meny diffusion activities,
particularly at the avareness-interest stages, which lend
themselves to one day contacts, there are many othars,
especially =2t the installation stage, that require sust:iined

attention.

During the same time, the staff of the Social Studies
Development Center at Indiana University was becoming
aware of a need for systematic attention to diffusion und
installation problems associated with their development
activities. While conducting the national Civics Dis-
semination Institutes, the co-directors, Marker and
Mehlinger, were further persuaded that schools wanted help
in installing some of the ideas and products of "the ncw

social studies.™

It was becoming increasingly clear that an important

3
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element in the change process was missing. Someone with
& deftailed knowledge of the local situation and of social
studies innovations was needed to remain on the scene to
nurture and encourage the trial of new materials and pro-
cedures. It was this need which led to the idea that what
was needed were field agents in social studies similar in

function to the agricultural extension agents.

Choosing a Direction

In 1969, Professor Mehlinger conducted a study for the
Ford Foundation on the problem of diffusion of innovation
in the social studies. The study sought answers to four

questions:

1. Is there a need for "field agents" in social
" studies?

2.  Are there people who could be recruited to
fill the field agent role if the need is
established?

3. If people were recruited as field agents,
what kind of ins%itutional affiliations would
be most desirzble?

Y. If there is a need, if field agents could
be recruited, and if they could establish
an appropriate institutional base, is it
likely that the schools would pay for field
agent services once they were available and
once the services could be demonstrated to
be useful and effective?

During his two-month study, Professor Mehlinger inter-
viewed nearly forty persons, including university faculty

members, school teachers and administrators, U.S. Office




¢f Zducation personnel, foundation officials, and indivig-
uzxls currently engaged in social studies research, develop-
ment, and dissemination. 411 of them agreed that it is
very difficult to reach classroom teachers and school uzd-
ministrators with information about current developments

in the social studies and that current efforts to dissemi-
nate and to demonstrate innovations were mostly ineffective.
Some noted that the transmission of information should

flow in both directions. While teachers need information
about efforts of researchers and developers, the latter

must become more aware than in the past of the concerns

Indiana University seemed to be the logical institution

to pilot a social studies field agent program. The Co-
ordinator's Office, the Development Center, the summer

NSF Institutes, and the large social studies teacher
education program at Indiana University were 2ll devoted
to improving social studies education. Since the intent
of the field agent program was to diffuse innovations in
social studies and not to change the school as an institu-
clon, Clark and Guba's Research, Development, Diffusion

and Adoption iodel (R,D,D, and A),* with modificatinns,

* Egon Guba. "Development, Diffusion and Evaluation"

in Eidell, T.L., and Kitchell, Joanne M. (eds.), KNOWLEDGE
PRODUCTION AND UTILIZATION IN EDUCATIONAL ADMINISIRATION,
Eugene, Oregon: University Council on Educubional Adminisbra-
tion and Center for Advanced Study of Educabional Administri-
tion, University of Oregon, 1968.




seemed most appropriate as a basis for the program. The
social studies field agents were to engage in dissemination
and adoption activities. As the program progressed it
seemed wise To place more emphasis on user needs and the
local environment in which change was to occur than had

been suggested by the RDD & A Model.

Planning the form of a field agent training program wvas
influenced by the constraints of the funding agency as
well as by a model of the change process. It was necess-
ary that field agents meet the University requirements
for an M.A.T. degree and that they take the twelve hours
needed for a major in political science. Instruction
experiences related to change and to "the new social

studies” replaced the regular M.A.T. electives.

The primary short term objective of the field agent pro-
gram was to train a group of eleven social studies teachers
who would return to their schools and serve as field agents
for their geographic regions. Specifically the training
program would:
1. Increase the participants' knowledge of
tne basic concepts, principles, and analytic

skills in history and the social sciences.

2. Familiarize participants with a wide range
of curriculum materials and teaching strategies.

3. Introduce participants to the many university
resources upon which they could draw after

6




their return to the field.

L. Give participants an opportunity to participate
in the development of curricalum materials.

5. Give participants experience in planning and
conducting diffusion workshops and conferences.

6. Teach participants principles and generali-
zations regarding the change process enabling
them to apply this learning %o their locail

o4 settings.

7. Encourage the developmeut of attitudes sup-

portive of innovation and change, e.g., open-

mindecdness, flexibility, tolerance of ambiguity,
rational decision-making.

The long-term objectives of the program vere to:
1. Dewmonstrate that social studies field agents

can be recruited and trained.

2. Provide a training and utilization model for
other colleges and universities.

3. Broaden and strengthen the social studies
education program at Indiana University.

4. Assist the university in more adequately
serving the needs of the schools in its
region of influence.
In late March, 1970, as soon as word was received that the
program had been funded, a brochure was prepared describing
the program and urging interested and qualified persons
to apply. This brochure was sent to the mailing list of

the newsletter sponsored by the Office of the Coordinator

for Social Studies, entitled, News and Notes on bhe Social

Sciences, which reaches about 1,200 teachers, administrators,

and libraries; and to officials of staté educational depart-




ments in Michigan, Ohio, West Virginia, Kentucky, Illinois,
znd Indiana. (This territory covered all school systems
within a three hundred mile radius of Indiana Univers;ty.)
Each chief state school officer (i.e., state superintendent)
was sent a batch of fifty copizs to be passed on to interested
schools, and copies were also sent to state social studies
supervisors. In addition, the Social Studies Coordinator

end other faculty members distributed information about

the program wherever they traveled during the recruitment

period. (See Appendix item A.)

There were a number of requirements that undoubtedly re-
duced considerably the number of interested teachers who
actually applied. First, they were to apply only if their
participation in such a program, entailing their absence
from their. jobs, was approved both by their principal and
by their superintenaent. Moreover, the latter administra-
tors had to make certain commitments to the program. They
had to promise to support the field agent after his return
to the school by adjusting his teaching load in order to
give him released time to work as a field agent; to facil-
itate his attendance at national and state social studies
conventions; to attend follow-up workshops at Indiana
University; and to try to generally provide whatever
financial and administrative assistance the field agent

would need to carry out his objectives. A '"statement of




intent"” outlining these commitments had to be signed by

voth the principal and the superintendent of each applicant

in order for him to be considered. (See Appendix item B.)

A total of thirty-four applications were received from
prospective trainees. The applications were carefully
screened in an attempt to seek bright, energetic young
social studies teachers or supervisors who wished to take
a one-year sabbatical to acquire new skills in social
studies. The following criteria were used in an attempt
to select applicants who:

1. Were social studies teachers or supervisors
in a school system within a three hundred
mile radius of Bloomington, Indiana.

2. Could demonstrate previous academic achieve-
ment that would predict success in the M.A.T.
program (who were capable of being admitted

to the I.U. Graduate School).

3. Had demonstrated leadership traits in their
own schools.

4. Possessed other persoral qualities that

suggested they would be effective as field
agents.

On the basis of these criteria, the number of prospective
trainees was reduced to sixteen. Of these, fourteen
applicants came to Bloomington for personal interviews,

and the eleven field agents were selected from that group.




Characteristics of Persons Selected

The eleven trainees represented the states of Kentucky,

Ohio, Michigan, West Virginia, and Indiana. Those from
Indiana were from Indianapolis, Gary, Marion, Mount Vernon,
Columbus, Lawrence, and Wabash. They were teachers of a
variety of social studies subjects, including government,
civics, humanities, citizenship, economics, American history,
geography, non-Western studies, social problems, comparative
poiitical systems, sociology, social dynamics, world history,
and international relations. Five of them already had
master's degrees, and several others had already done some

graduate study.

Four of the trainees had served as chairmen of social
studies departments, and one as acting chairman. TFive were
already members of the National Council for the Social
Studies. The trainees were all relatively young, ranging

in age from twenty-two to thirty-two. Most of them had
been active in several school activities, including coaching
in sports and serving as advisors to student government,
yearbook, drama clubs, honors programs, and work affairs

clubs.

In addition to the eleven field agents, two doctoral

associates were selected to assist with the program.*

¥Carole Hahn and James Dick were selected as the two
doctoral associates.
10




Both were advanced students in socizl studies education

who had shown zn interest in field agent type activities.

It was intended that they would get experience in doing
in-service work with social studies teachers and, hopefully,
would be interested in duplicating the field agent program

in other universities where they might be employed upon

graduation.

11




II. THE TRAINING YEAR

The Academic Program

A1l of the trainees in the field agent program were

enrolled in the Social Studies M.A.T. program and received

a Social Studies M.A.T. degree upon éompletion of their

year of training. The academic program began in September,
1970, and ended in August, 1971. During the first semester,
the participants were enrolled in nine hours of history
and/or social science, a one-hour internship, and a special
three-hour seminar dealing with "Improving the Teaching

of Social Studies" (R519) taught by Professor Marker.

They were counseled in their selection of history and social

Science courses to insure that they enrolled in courses

emphasizing social science inquiry.

During the spring semester, the trainees were again en-
rolled in nine hours of history and/or social science,
another one-hour internship, and a three-hour seminar on
"Sociological Aspects of Educational Diffusion" (R670)
taught by Professor Alice Jwaideh. The program of studies
for the 1971 Summer Session included six hours of history
and/or social science, a one-hour internship, and a three-
hour seminar entitled "Practicum in Diffusion Techniques™

(R590) taught jointly by Professors Marker and Jwaideh.

13




Thus by the completion of the formal training rrogram,

participants had completed the following hours of course

work:
Political Science 12 semester hours
Other Social Sciences and History 12 semester hours
Special Seminars 9 semester hours
Internships __3 semester hours
TOTAL: 36 semester hours

Internship Program

The internship program rotated four participants per
semester through those university agencies that .could
provide direct, practical experience relevant to the tasks
to be performed by the field agents upon returning to their
schools. Thus, each trainee spent one semester as an
intern in each of the following:

1) The Social Studies Development Center where
he received instruction and practice in
development.

2)  The social studies teacher education program
which enabled him to participate in the train-
ing of pre-service teachers.

3) The office of the Coordinator for School
Social Studies which provided him with oppor-

tunities to do in-service work with social
studies teachers in Indiana.

Several field agents had some unique experiences during
their internships. During his internship in the Develop-
ment Center, one field agent developed a game, Escape,

that deals with housing segregation. The game was pub-

14




lished in Social Education (volume 35, number 7, page

7%6) .

Another field agent and the two doctoral associates
accompanied Gerald Marker on two trips to evaluate the
Social studies program at a high school near Jamestown,
New York., It gave the group the opportunity to establish
criteria for evaluation, to make appropriate observations,
and to work with local personnel in making recommendations

for program improvement.

While doing his internship with the Coordinator's office,
another field agent wrote an article, "Dangerous Parallels
and the Classroom Study of International Relations,"

which was published in News and Notes on the Social

Sciences (Spring, 1971).

Four other field agents put on an in-service program on
"Maps and Globe Skills and Individualizing Instruction”
in Gary, Indiana, in response to a request that was made
of the Social Studies Coordinator's Office. The session
was attended by about seventy upper elementary and junior
high school teachers, Through the Coordinator's intern-
ship, other field agents put on a program on "Question-

ing Skills" at a meeting of the Central Indiana Council

15




for the Social Studies in Indianapolis. The field agents
were active at the Indiana Council for the Social Studies
convention. Severzl field agents conducted z session on
the uses of videotape in social studies and two others

set up a "Iilm festival." They all took turns "manning"

4 booth for the ERIC Social Studies/Social Science Clearing

House in the exhibit hall.
Most of the field agents made trips with the Assistant
Social Studies Coordinator to observe social studies

instruction in Indiana schools.

Special Seminars

The three special seminars enrolled only bthe eleven field
agents and were designed specifically for their needs.
These seminars focused directly upon the various kinds of
skills and knowledge that the participants would need

in order to perform the field agent function.

S919: Improving the Teaching of Social Studies
The first special éourse taken by the field agents during
their training year was "Improving the Teaching of High
School Social Studies." This course vas incluled in the
training program in order to achieve multiple goals. First,
it was apparent from their applications that some of the

field agents had only a limited acquaintance with the nature

16




of the new social studies. If the field agents were %o
serve as demonstrators of the new materials, they would
have to understand znd practice the reguired behavior.

It was alsc assumed that with an understanding of the
substance of the "revolution" in social studies instruction
would come & commitment to the reform movement znd the
maferials which play such an important role in it. The
rirst goal of the course, then, was to devslop : thorough
understanding of the nevw social studies materials and

texching methods.

A second goal of the course was to engage students in

many of the same activities which they might nse in in-
service sessions upon their return to their home dictricts.
For example, when performance objectives were the topic
for study, the students were required to lecarn how to
write and use such objectives in a manner similar to that
which they could employ the following year. A similar
approach was followed with respect to other aspects of

the inquiry approach, including the sequencing and teach-
ing of concepts, hypothesis formulation and validation,

and value analysis and clarification.

A third goal of the course was to acquaint the students
with a wide range of social studies materials and the

components of an "awareness net" which would enable them

17




ctny zbreast of future deveiopments in the field.
Cludents were given the opportunity to apply the Curriculum
Materizle Analysis System to most of the new curriculum -’
packuges and their reports vwere duplicated and exchanged.

Viriouc activities introduced the field agents to persons

v

> who could serve =

2

s continuing sources of information about
developmen®ts in social studies, e.g., James Becker, who

at thet time was the National Director of the Foreign
Policy Association's School Services Division; Robert Barr,
Chairmun of the Nationazl Council for the Socizl Studies
Publications Committee; and Lee Anderson, Director of the
American Political Science Association's Political Science
Education Project. The seminar also included sessions on
the location of available materials, such as the use of the

Educational Resources Information Center (ERIC).

Finally, another goal of the course was to introduce the
field agents to some of the skills and knowledge that was
somewhat peculiar to their role as inside change agents.

[N
JI‘O-

Early in the course the various model.s of change were in
duced, such as the RDD & A Model, the Social Interaction
Model, and the Problem-Solver Model. A modified version of
the Havelock Diagnostic Model was employed by each of the
field agents in analyzing the needs and characteristics

of his local scliool setting. Some class sessions wvere

devoted to early planning of the kits of materials which




ezch field agent assembled anc took with him when he re-
turned to his school. Students also role-played some of
the situations which it was anticipated they would en-

counter, e.g., trying to convince a reluctant colleague

that inquiry materials were worth trying.

R670: Sociological Aspects of Diffusion

The seminar on "Sociological Aspects of Educational
Diffusion" began with an analysis by each field agent of
the roles which he expected to perform upon his return

to his school system. This was followed by a study of

the literature dealing with the role of the change agent

in education and the factors that have been found by re-
search to be related to change agent success. Later in

the semester, a week was devoted to role-playing sessions
in which the field agents were assigned the roles of var-
ious members of a school faculty holding specified attitudes
toward the new social studies. The member playing the role
of the field agent had to try to persuade his "colleagues®

to try the new curriculum rmaterials,

Topics covered through lectures, readings, and discussions

included the following:

1. Diffusion: elements in the diffusion pro-
cess, the adoption process, innovation deci-
sions, adopter categories, characteristics
of innovations, types of innovations, models
of the diffusion process.

19
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2. Individual variables relevant to diffusion:
personality Char“CuLPTSuTCS, 1pclud1ng
confidence and self-esteem, values, ne
authoritarianism, etc.; pa 1
1n;ormatwon~see51pg pattern

[/ EV]

3. Interpersonal and group influences~ inter-
nersonal relutionships; participation in
decision- -making group cohesiveness
conformity and social support; 5001gl in-
tegration; similarity; stz tus; group norms.

Y. Institutional znd organizational variables:
educational institutions as social systems
including the role of superintendents,
pr1n01pals, teachers, school boa :rds,
parents, students, etc.; ;nber-role
relationships; ﬂﬂSuitutional barriers
uo educptwonal change; and apolications

rom researcn findings de alwng with organ-
14au10nal change.

5. Political and economic aspects of change:
including the role of government agencies,
the role of community power structures
and interest groups, and the role of
new economic developments such as account-
ability and performance contracting.

%

Bach participant selected a topic of special interest to him
on which he did research and raported his findings to the

rest of the class.

One session was devoted to the use of media techniques by
change agents. A member of the university's Division of
Instructional Systems Technology gave a series of demon-~
strations on the preparation of audio-visual support mat-

erials.

ERIC

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

s

R590:

Practicum in Diffusion Technigues

The "Practicum on Diffusion Techniques" was devoted

mainly to the ase of various kinds of group techniques

applied to issues of enacara to the field agents, an

overview of educational evaluation, the planning of a

series of in-service training programs, and %he development

by each participant of a detailed plan for a diffusion/

adoption campaign in his own school system.

£ list of the group techniques covered, together with the .

particular content employed in conjunction with each

technique, is given below.

Tecnnique

Smalil-group discussions

Huddle method (2 sessions)

Buzz groups

Panel discussions

Interrogator panels

Committee hearings
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Content

Reasons wnhy teacrers should
try new socisl stwdies
materials

(a) Problems to be antici-
pated in use of nev mater-
ials, and kinds of aelp
iield agents can provide
(v) Things tc do and not %o
do in conducting demonstra-
tion lessons

Analysis of the primary
characteristics of each
set of curriculum materials

"Divisibility" of the in-
quiry materials

The role(s) of the field
agents .

Defense by each trainee
of the main set oif materials
he will be diffusing




Techniqgue Content

Large-group discussions Bvaluation data on the new
social studies materials;
teachers' and students!
reactions

Brainstorming (5 sessions) Planning of workshops ang

in-service programs on:

a. Evaluation of ingquiry
skills

b. Performance objectives

c. Games and simulations

d. Questioning techniques

e. Values and value clari-
fication

The other major project for the Diffusion Techniques Practi-
cua was the preparation by each field agent of a detailed
plan for a diffusion/adoption campaign. This plan, on vwhich
the trainees worked for about a month toward the end of the
training program, included the following components, together

with a rationale for each component:

-

1. Analysis of the innovation itself, including its
background, purposes, primary characteristics,
advantages, evidence of effectiveness, persons
for whom appropriate, teacher-training require-
ments, management considerations (cost, funding,
etc.), divisibility, physical facilities needed,
preparation required, assistance available, prob-
lems that may arise in its use, and possible sol-
utions to these problems.

no

Selection of the audiences to be reached, including
administrators, teachers' organizations, school
board members, community groups, parents, etc.

3. Analysis of each audience group in terms of its
major characteristics, including attitudes,
values, needs.

k.  Selection of the optimum diffusion Strategy for
each group (e.g., rational, didactic, psychologi-
cal, economic, political, authority, value, etc.).
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5. Determination of appropriaie content and themes
for each group (e.g., financial, child-centered,
teacher-centered, community-centered, educational
"currency", leadership.

6. Selection of media to be used for the various
audiences (e.g., slides, filmstrips, transparen-
cies, motion pictures, newsletters, brochures,
articles, speeches, etc.).

7 7. Determination of the optimum timing, i.e.,
stages and scheduling of the campaign for each
audience.

8. Selection of appropriate techniques (a) for
diffusing the innovation Te.g., telling, show-
ing, helping, involving, training, in.ervening) ;

b) for involving persons affected by the change;
(¢) for building relationships with individuals;
(d) for utilizing group interaction; (e) for
dealing with key personsj; (f) for dealing with
opposition; (g) for using outside experts; and
(h) for conducting demonstrations.

9. Installation of the innovation, including plans
for limited trials, funding, provision of necess-
ary materials and equipment, selection of per-
sonnel, provision of necessary training, distri-
bution of responsibilities, and establishment of
reward system. :

10. Evaluation and modification of the innovation to
meet local needs.

11, Follow-up activities.
- 12. Evaluation and modification of the diffusion/
adoption campaign.

These plans were prepared in consultation with Professor
Marker and were evaluated and critiqued by three faculty
members before being returned to the field agents. Some
of the plans were extremely detailed and complete, running
up to about fifty pages in length. In cases where the

trainee would be returning to a new or changed position
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or school situation, the plans of necessity contained
certain gaps which were to be filled in upon the field

agent's return to his community.

Special Activigies

Evening Seminars. In addition to the formal course-

work and internships, a variety of special activities and
programs were arranged for the trainees. These included

a series of evening seminars, often featuring guest speakers
who dealt with topics relevant to the field agent progranm.
Resource persons brought in for these seminars included
Mary Lou Nay, who talked about Sociological Resources for
the Social Studies Project; Professor Jack Fraenkel of
San Francisco State University, one of the developers of
the Taba materials for elementary social studies; Professor
Dorothy Skeel, who reviewed projects and trends in elemen-
tary social studies; Professor James Mahan of the Center
for Innovation in Teacher Education at Indiana University,
who spoke on his experiences in curriculum installation
while he was wiih the ERIE Regional Educational Laboratory;
and Professor Jchn Brown of.Fhe I.U. Urban Education pro-

gram, who spoke on the special problems of urban schools.

One special seminar was devoted to a study of the World

History Project, and four members of the project's staff
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participated.

At another session, representatives of the

Ginn Publishing Company described an urban multi-media kit

for junior high school social studies programs. The field

agent trainees themselves conducted several of the evening

seminars, dealing with such topics as role-playing, prob-

lems of slow learners, games and simualations, and the

teaching of international affairs.

The trainees participated in two sessions on interaction

analysis systems, and received training in the use of the

Flanders system from Mr. Lee Kern, an expert in this field.

Field Kit Development. At the beginning of the

training program, supplementary funds were obtained from

the Ford Foundation for the development by cach trainee

of a "field kit" of innovative materials to take back with

him to his local school district. The purpose of the

kit was to support the trainee's efforts to promote the

diffusion of innovations in social studies. The Ford grant

allowed for the expenditure by each field agent of $500.00

for this purpose.

It was originally expected that the field agents might

vish to develop some materials themselves to supplement

those which were commercially available. To assist them

in accomplishing this goal, two AV consultants were assigned
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to help them. Although a few of the trainees did produce
original filmstrips, slides, and transparencies, it turned
out that because of time pressures, most of the money
allotted for kit development was used to purchase or dup-

licate materials that had already been developed.

Kinds of things which the trainees acquired for their kits

included:

1. Cassette tape recorders

2. Sample copies of exemplary social studies
curriculum materials

3. Copies of outstanding new social studies
textbooks

4.  Books on the change process and diffusion
techniques

5. Supplementary reading materials for use
in teaching social studies .

6. Copies of games and simulations

7. Copies of transparencies

8. Materials on some of the special skills

needed in teaching the new social studies,
such as preparing performance objectives,
value analysis and clarification, question-
ing techniques and hypothesis formation.

Administrators' Conference. Early in the spring

semester, administrators from the field agents' school
districts gathered in Bloomington for a two-day confer-
ence with the trainees and IU faculty members involved

in the training program. The school personnel who attend-
ed the conference included superintendents, principals,
curriculum directors, department chairmen, and teachers.
There was at least one administrator from each of the
trainees' school systems, and each of them was urged to

bring with them one or more social studics tcachers
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interested in change.

The program included talks by the Dean of the School of
Education and by the Co-directors of the training pro-
gram, a panel discussion by four of the field agents,

a report on the baseline evaluation data obtained through
field interviews at the trainees' schools, and brain-
storming sSessions on how to maximize the impact of the
field agents upon their return to their school systems.
An important effect of this conference was that a number
of the administrators publicly committed themselves with
regard to ways in which they would support the field
agents during the coming school year, such as giving

them released time for field agent activities.

NSF Social Studies Orientation Conference. Rep-

resentatives from seven publishers of new social studies
curriculum materials came to Bloomington for a special
twelve-day conference during the summer of 1971, and

the field agents were invited to attend their talks and
demonstrations. This conference, which was sponsored

by the National Science Foundation, was designed pri-
marily for the purpose of introducing curriculum directors,
supervisors, and principals to some of the latest social

studies development projects.

Other Activities. In addition to the above
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Seminars and meetings, various field agents attended
several other conferences during their formal training
‘year. These included a conference on international
education held in Evansville, Indiana; a dissemination

conference on Man: A Course of Study held at Ohio State

d University; and the Indiana Council for the Social Studies
Annual Convention at Indianapolis. The field agents and
Professor Marker also visited their home schools during

the spring semester.

. J
=

Unexpected Developments

There were several factors that influenced the training
program which had not been anticipated during the plan-
ning stage. It had been assumed that the field agents
were themselves master teachers and therefore would not
need a methods class and micro-teaching experiences. It
was planned'in the social studies seminar that the field
agents would become familiar with new social studies
materials which they in turn could bring to the attention
of otner teachers. However, it developed that the field
agents felt a need to master the abilities to write be-
havioral objectives, to teach a concept, and tc conduct
a problem-solving lesson themselves. They frequently
expressed a desire for such instruction and practice and
said that they did not think a methods class would be
"talking down" to them.
X ”




Bringing eleven people together for a full year in a town
where they had few other friends and putting them through
a program where they were together in classes several
hours a day, sharing thoughts and problems and meeting
the same academic requirements resulted in %he development
of close personal relationships. An esprit de corps soon
developed and frequent group social events were planned
to include field agent families. But during the year,
the atmosphere broke down into one of occasional conflict
and sustained competition among individuals and cliques
within the group. A common phenomena with groups that
have been isoluted together over a long period of time
seemed to be aggravated by the competition for grades in
the social science classes which the field agents took.
If programs like this aim to promote cooperation and
sharing of ideas within social studies faculties in ,

the target schools, the field agents themselves should
have positive experiences in group planning during their

training.

The original expectation that field agents would develop
materials for a kit they could use the following year
proved unrealistic. Once again the weaknesses in be-
lieving that each teacher can and should develop his

own materials became evident. The field agents simply

did not have the time or expertise to develop the best
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possible instructional materials. For the most part they
used their kit money to buy existing products that were

created by professional developers,

Similarly, field agents did not have the expertise to
develop the diagnostic instruments teachers in their
schools would need or instructional programs for teacher
education. Unfortunately there are very few profession-
ally developed and tested in-service materials available

for people like the field agents.

Another problem that had not been anticipated was that
several of the field agents were not informed of their
teaching assignments for the following year until just
before the end of the training year in August. As a
result they did not know what experimental set of mat-
erials to order and were not able to plan how they could
use their own classrooms as a demonstration center for the

innovations they hoped to diffuse among their colleagues.
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ITI. THE FOLLOW-UP YEAR

Importance of Follow-up Year

Perhaps the most glaring weakness of many training pro-
grams is their lack of follow-up support for their purti-
cipants. This inability to sustain a supporting relation-
ship often stems from the fact that the training institu-
tion has no on-going commitment to planned diffusion
activities. Such is not the case at Indiana University-
Bloomington, as has already been pointed out. Through

the Coordinator for School Social Studies, the National
Diffusion Project, and the Social Studies Development
Center, the University is in a position to support varied

types of diffusion activities.

This ability and willingness to provide follow-up support
to field agents is important in three ways. First, the
field agent needs access to resources in addition to those
available in his school. It is imperative that he be

able to pick up a telephone and request a specific set

of instructional materials, information about standurd-
ized tests, help in planning an in-service workshop, or
request a visit by university personnel. This ability

to tap outside resources enables the field agent to more

rapidly respond to requests for his services and in so

31




doing enhances his local credibility. Second, follow-up

support is concrete cvidence to the field agent and those
with whom he works that the University has a continuing
commitment to his work. This evidence of continued sup-
port was very important to establishing the crodibilivy

of the eleven field agents in this program. They reported
that, with the exception of student teacher supervisors,
most school people seldom see any evidence that the faculty
at Lhe universities know or care what goes on in their
school. Merely to have his colleugues know that someone
from Bloomington had taken the time to stop by and see

the field agent made his role something special.

Finally, developers are somebimes criticized for not

being atuned to the wishes of adopters, a charge especi-
ally leveled at advocates of the Research, Development,
Diffusion, anG Adoption model of change. Continuing
contacts betwzen the field agents and the university
support mechanism provides an avenue for this feedback.
Follow-up activities provide a steady flow of data about
the teacher's prcblems, feelings, and needs. Freaquent
contacts between university based developers and diffusers

are a built-in protecction against "ivory towcrism."

One is tempted to maintain that the operation of u« follow-

up support system for field agents is the single most




—

powerful factor wnich contributes to their success.
Caution and experience leads one to qualify such an un-
equivocal statement, but it still underscores the im-
portance to the field agent of an active link to a sup-
posting organization. In time a need may arise for an
additional middle-man role, a field agent's field agent,
such as Rogers has described in the field of agriculiure.#®
That need will not arise until tnere are many more fizld

agent.s.

The overall goal of tﬁe Social Studies Field Lgen: Pro-
gram was to promote an awareness of, an interest in, and
the trial and adopéion of innovative social studies muter-
lals and procedures. More specifically the follow-up

year objectives were:

1. Information about new social studies products
and practices will be disseminated to social
studies teachers and administrators in field
agent areas more rapidly than would have been

- the case were it not for the field agents.

2. Field agents will build conviction about the
"new social studies" among those persons with
whom they come in contact.

3. TField agents will, in their own classrooms
and in demonstration lessons, serve as examples
of inquiry-type teachers,

* Everett M. Rogers. DEVELOPING A STRATEGY FOR PLANNED
CHANGE. Paper presented at the Symposium on the Application
of System Analysis and Management Techniques to Educational
Planning in California, Orange, California. June, 1967. Mimeo.
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10.

11.

12.

13.

1k

Te

15.

Teachers and administrators will contact the
field agents and ask them to visit their schools,
speak to Jdepartmental meetings, teach demon-
stration lessons, display materials.

Field agents will speak to organizations such
as the PTA, informing them of reforms currently
taking place in social studies.

Field agents will convince some of their colleagues
to try some of the new social studies curriculum
materials and will assist in planning simplified
field evaluations of such trials.

Field agents will provide the appropriate persons
at Indiana University with information about

the needs and desires of schools in their areas
regarding new materials, consultant help, in-
service training, and the skills and knowledge
required of new teachers.

Field agents will execute the problem-oriented
programs which they develop during the training
year.

Field agents will secure the services oi resource
people needed to meet the needs of area teachers
and school systems.

Field agents will gain the reputation in their
area as "the person to see about what is going
on in social studies.”

Field agents will be assigned to committees and
be given other responsibilities which carry
curriculum decision-making power in their schools
or districts.

Field agents will actively seek new contacts
with social studies teachers and organizations
in their areas.

Field agents will assist teachers in their area
to become more critical consumers of new social
studies products.

Field agents will assist schools in their areas
in adapting new social studies products and
practices to local needs.

Field agents will demonstrate their desire to
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keep informed of changes in social studies
by Jjoining local, regional, state, and
national social studies organizations.

16. "ield agents will conduct themselves in such
manner as to effect change without unnecess-
rily antagonizing those around them.

oo by

17. Administrators in the field agents' schools
will provide explicit support for the ficld
agents and their activities.

i8. Field agents will be provided additional
support during the 1972-73 school year by
their school systems.

These objectives form the basis for the evaluation vro-

cedures and data discussed later in this report.

llear the conclusion of their training, as the field

agents prepared to return to their schools, they developed
lists of specific services which they felt ready to pro-
vide. For example, one field agent developed the follow-
ing announcement which he distributed to the sociul studies
teachers and administrato~ 4in his school system.

In the fall of 1971, secondary school social studies
teachers will have new services available to them
through the Social Studies Field fgent. I am cur-
rently consulting with teachers and administrators
to 1identify areas that need attention and to deter-
mine priorities. Next year I will be teaching half-
time at the High School with the rest of the day de-
voted to FField Agent work. As Field fgent I will

be dvailable to work with interested individual
teachers and groups of teachers who wish assistance
in improving their teaching skills and strategies.

I will also be working in cooperation with teachers
to generally facilitate constructive change in sec-
ondary school social studies and to utilize local
and outside resources more effectively. Your ques-
tions, interests, and nceds will be the determining
factors in shaping the role of the Social Studies
Field Agent for the Schools.
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Another field agent listed the following possible functions

in an early report he made to his school board and super-

intendent.

[9S)

10.

11.

12.

Disseminate general information of new mater-
ials, ideas, and teaching techniques available
in the field to all social studies teachers.

ind and channel relevant information to teach-

ers of particular subjects (e.g., curriculum
materials available, community resources in
economic education).

Aid teachers who wish assistance to find more
effective means of teaching their subject
matter (e.g., the Bill of Rights, inflation,
prejudice, the Industrial Revolution).

Search for solutions to the felt needs of
teachers.

Assist teachers in deveioping ideas they have.

Facilitate course development by taking care
of some of the bureaucratic details of ob-
taining new materials or helping to determine
the feasibility of a new procedure.

Bvaluate available curriculum materials and
teaching practices for teachers and/or assist
them in this evaluation.

Demonstrate new materials and methods for
teachers (in their classroom or mine).

Assist teachers in trying dut new ideas for
the first time in their own classrooms (e.g.
simulations, inquiry).

Assist teachers in obtaining experimental
materials to use and evaluate (this would
include both published materials and those
still being developed in curriculum projects).

Serve as a link between teachers and available
university educational resources.

Assist teachers in improving their gencral
teaching skills when and if desired (e.g.,
question asking, concept development).
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13.

1k,

15.

16.

17.

18.

19.

20.

Assist new teachers in their first months of
teaching in areas they feel they would like
some help.

Facilitate communication of ideas and activi-
ties between social studies teachers.

Help devise and implement methods of evaluating
the effectiveness of an innovation in a parti-
cular setting.

Help modify innovations as necessary to meet
the needs of a particular situation.

Nurturing innovations after they have been
adopted by maintaining the physical and psych-
ological conditions necessary for their suc-
cessful continuation.

Raise the level of awareness of my colleagues
and others in the community chrough activities
such as departmental and in-service meetings,
talks to PTA's and service clubs.

Serve as a consultant to other school systems
in the area (perhaps by "trading" for the
services of someone from the other school
system),

Help organize a K-12 committee to facilitate
evaluation and testing of new materials, to
improve coordination between grade levels

and schools, and to more systematically develop
the total social studies curriculum.

Others of the field agents used less formal channels for

describing the services which they were prepared to render,

but all found some way to cope with the necessity to

inform others of their new role.

Refresher/Diagnosis Workshops

The field agents returned to the Bloomington campus three

times during the follow-up year for two-day workshops.

These meetings were designed to serve a dual purpose:
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¥irst, to assist the field agents in keeping abreast of
developments in social studies; and second, to provide
& structured opportunity for them to share their problems
vith the group in the hope that solutions to them might

be found. The sessions served a third, unanticipated

d function, i.e., to reinforce the role image of the par-
7
ticipants through the process of their publicly des-
criping their work.
The first refresher/diagnosis workshop was held in
Bloomington on October 8-9, 1971. The program was as
. followvs:
FRIDAY
10:30 a.m. - 11:00 a,.m. Tom Collins, Director of
School Programs, Center
for War-Peace Studies
Topic: "Ways the Field
Agents and CWPS Can Be
of Mutual Assistance.®
11:00 a.m. - 12:15 p.m. Reports from Field Agents
(10-15 minutes each)
12:30 p.m. - 1:30 p.m. Lunch
1:30 p.m. - 3:00 p.m. Finish Field Agent Reports
3:30 p.m. - 5:00 p.m. Identify common problems
and discuss possible
solutions
5:00 p.m. - 7:30 p.m. Dinner Break
9:30 p.m. Informal get-together
SATURDAY
- 9:00 a.m. - 10:%5 a.m. Plan November meeting in Denver
l « 38




10:45 2.m. - 11:00 a.m. Break
11:00 a.m. - 12:00 p.m. Bob Pireson,
"Evening TV Con-

sidercd as Another
Bducational Resource.

Ine presentations by Tom Collins and Bob Pireson intro-
duced the field agents to two additional types of re-
sources. Three and one-half hours wesre devoted to brief
reports by each field agent about his activities during
the {irst few weeks in his new role. While these reports
were q&gte helpful to the university support staff, the
Tield agenis indicated later that they felt it was nol
efficient for them to sit through the descriptive reports
of the ten other persons. Later workshops were altered

accordingly.

The field agent reports surfaced two early problems:
overload and role confusion. All of the field agents
had returned to their schools fearful that no one would
request their services. The opposite proved to be the
case. Faced with near normal teaching loads, the felt
need to get out into other schools in their areaz and
many requests (some of them trivial) for their services,
the field agents ware confronted with the difficult task
of setting priorities. The field agents felt that they
should be models of inquiry tcachers and their daily

preparations for that role btook even more bLime than they
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had anticipated. This too added to the overload problem.
Louis and Sieber later reported -hat a similar problem
was encountered by the education information consultants
sponsored by the United States Office of Education.*
Havelock had also predicted the overload problem, both
in personal conversations with the Co-directors and in
earlier articles.** While the dilemma was a happy one
for the field agents who had feared that they would be

ignored, it was no less a problem for them.

Despite their many advance efforts to inform their
colleagues about what a field agent was and what he
could do, many of the field agents reported that they
were seen as errand boys, supervisors who were there
to evaluate their colleagues, representatives from the
downtown office, etc. By the close of the first year
these misconceptions had been corrected, but initially

they proved very frustrating for the field agents.

The first workshop also dealt with the formal and in-

formal contact report forms which all field agents had

* Karen Seashores Louis and Sam D. Sieber. FIELD AGENT
ROLES IN EDUCATION, PART I. Materials from the USOE

Pilot State Dissemination Program, Bureau of Applied Social
Research, New York, January, 1972. Mimeo.

*¥*# Ronald G. Havelock, "Dissemination and Translation
Roles," KNOWLEDGE PRODUCTION AND UTILIZATION IN EDUCATIONAL
ADMINISTRATION. Terry L. Eidell and Joanne M. Kitchel, eds.
Center for the Advanced Study of Educational Administration,
University of Oregon, Eugene. 1968. pp. 64-120
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beel asked to file (see Appendix items K and L). Carole

@

Hehn ond James Dick, doctoral associates, gave the results
of a tally of the reports filed betwe:n Septvember 1 and
October 1, the period just preceding the workshop (3o

aopendix items N and 0).

Even at this early date it was apparent tnat this system
of reporting field agent activities was not going to
Tunction as anticipated. Though one of the forms was
redesigned in a check-off format (see Appendix item M)
vo reduce filing time, the field agents generally got
further and further behind in their reporting. By the
close of the school year in June about one-half were no
longer bothering to file the reports and, with one or
two exceptions, those who were generally did so with
little enthusiasm. It was understandable that busy
field agents should grow weary of a task that was so
time consuming and the results of which primarily ben-
efited the university support staff, though it does
seem important to find some means of collecting such

data.

The second refresher/diagnosis workshop was held in
Eloomington on February 18-19., 1972. More than either
of the other two workshops, this one focused on

informing the field agents about various new social
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studies programs and development efforts.

was as follows:

FRIDAY
9:00 a.n.

10:00 a.n.

10:15 a.m,

12:00 p.m.
1:30 p.m.

2:00 p.m.

3:00 p.m.
3:15 p.m.

5:00 p.m.
Evening
SATURDAY

9:30 a.m.

10:45 a.m.

12:00 p.m.

10:00 a.m,

10:15 a.m.

12:00 p.m.

1:30 p.m.
2:00 p.m.

3:00 p.m.

3:15 p.m.
5:00 p.m.

10:45 a.m.

12:0C p.m.

The program

Coffee and conversation
with Harry Stein,
Director of School
Services, the African-
American Institute.

Ammouncements and house-
keeping details.

Briefing by Jim Becker
on the activities of
the National Diffusion
Project; by John
Patrick on the World
History Project

Lunch

Demonstration of the
ACTION MAP. Program by
Dick Segall

Report by Bob Hanvey
on the Current Status
of the Anthropology
Case Materials Project

Coffee and Coke Break
Demonstration of WARD 23
Data Bank with field
agents as students.
Ad journment

Informal get-together

Some Do's and Don'ts of
Proposal Writing by
Howard Mehlinger

Mutual assistance with our
"Common and Most Pressing
Problems"

Adjournment




The third and final workshop was held in Bloomington on
May 5-6, 1972, and was devoted almost exclusively to de-
briefing the field agents concerning their year's activi-

ties.

NCSS Denver Convention

In addition to the three two-day refresher/diagnosis work-
shops, the field agents also met in Denver at the Annual
Convention of the National Council for the Social Studies.
Ii1 all but one case, the field ag;nts' schools paid the
expenses associated with this trip, a provision of the

letter of agreement which each school system had signed.

The field agents were free to attend any of the many
activities of the convention. Some of them assumed the
role of presenter when they conducted a session on how

to use games in teaching social studies. One day w=c set
aside for activities organized by the Co-directors.
During that morning the field agents had informal dis-
cussions with Fred Newmann, a majior developer of the

Public TIssues Series, published by American Education

Publications, and Jonn Neal, chief social studies editor

for Ginn Company, publishers of American Political

Behavior. Both gentlemen were interested in the problems

and techniques the field agents were using to diffuse

their respective materials, and the field agents had an
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opportunity to learn about diffusion from the publishers:

and authors' points-of-view.

In the afternoon the field agents and the Co-directors
traveled to Boulder where tﬂey visited the Human Sciences
for the Middle School, a project of the Biological Sciences
Curriculum Study Program. James Eckenrod, a member of the
HSMS development team, explained to the field agents how

a major development project goes about creating and test-
ing a course which combines science and social science.
Some of the field agents indicated a willingness to try

to arrange for trials of the new program in their schools.
The final stop of the afternoon was at the Social Science
Bducation Consortium and the ERIC Clearinghouse for Social
Science/Social Studies. There the field agents heard
explanations of the services of those two organizations
and had an opportunity to browse in the SSEC's extensive

curriculum library.

Both the convention and the day of special activities
again served to keep the field agents in touch with
developments in social studies. It also again identified
them, both to themselves and others, as a special group
playing a somewhat unique role. In retrospect, these
frequent reiﬁforcements of their role images evidently

were important in sustaining their conception of what it
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newnt to be field agents.

v

Echool Visits

T
o
ot

major activity (in terms of time and expense) during

=

’

W

the Zollovw-up year was visits to each of ihe field zgentts
schools. Each field agent was visited once, some as many
45 three times. On some visits the Co-directors or other
university support staff had direct responsibility for in-
service programs or presentations at departmental meetings.
At other times the visits were very informal with someone
merely following in the field agent's steps for that day.
Almost &ll visits included talks with the principal of

the field agent's school, and sometimes the superintendent
made time in his schedule to see the person from Blooming-
ton. The visits appear to have been important for a num-
ber of reasons, but perhaps the most important was that
they were tangible evidence that the university main-
tained a continuing interest in the field agent and his
school. Field agents often commented that such *showing
of the flag" was important reinforcement to thei£ field

agent images, especially those held by their colleagues.

When someone from Bloomington participated in a meeting,
' specific atlempt was made to insure thai the field
agent's colleagues understood thal the visilor was there

to help the field agent, not to run things or tell him
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what to do. It was alway. the field agent's show.

In addition to the regular visits by the support staff,
Carole Hahn conducted workshops for teachers in some
of the field agents' schools. She was employed during
the second semester of the 1971-72 school year by the
Indiana University Social Studies Development Center
(with funds provided by the Ginn Company) to conduct
awareness workshops about thv newly developed civics

course, American Political Beravior. Since she was the

primary presenter in such activities, they were the
one exception to the helping role stance taken in all

other school visits.

Telephone Consu.tations

During the follow-up year field agents often called
Bloomington to request assistance with all types of
problems, and sometimes just to talk. Perhaps the
most typical call was to request help in locating a
particular type of material to meet a specific client
need. Sometimes the calls were the beginning plans of
an in-service meeting or to discuss the details of a
visit by someone from Bloomington. A few times during
the year, field agents asked for help in convincing

administrators of the merits of an idea and occasionally

to persuade an administrator that what a field agent

had been asked to do was unwise and/or impossible, e. g.,

L6
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to develop a K-12 curriculum guide in a few weeks.

Newsletter and Cassettes

If the field ugents are to keep themselves current in
the field of social studies, they obviously have to read
many newsletters and journals dealing with that area of
the curriculum. Such "keeping-up" activities require
initiative and often some cash outlay, but supposedly
this willingness to keep one's self current is one of
the distinguishing characteristics of the field agents.
Fortunately, the Coordinator for School Social Studies

at Indiana University already published News and Notes

on the Social Sciences, a newsletter issued three times

each school year free of charge to interested persons.
During their internships, some of the field agents wrote

News and Notes copy and all became well acquainted with

the publication. Field agents continued to receive

News and Notes during the follow-up year and will con-

tinue to receive it as long as they wish. News and

' Notes was not initiated for the field agents, nor is
it devoted only to items of interest to them. The
newsletter does, hovever, represent still another
type of service which can support local change agents

by tying them into a larger information nct.

Unlike News and Notes, cassette tapes werc made spe-




cifically for use by the field agents. Three times
during the follow-up year tapes were prepared, multiple
copies made, and a copy sent to each field agent. Like
the refresher/diagnosis workshops, these taped messages
had two primary objectives. First, they were still an-
other means of informing field agents about new materials,
projects, and trends in social studies. Wnenever possible
prices, addresses of publishers, phone numbers to call,
and other specific information was included. Though

all the field agents received many more publication
notices, brochures about training institutes, and other
promotional mail than they had prior to the training
program, most of them reported that the tapes usually
carried information about materials or activities which
had not, for one reason or another, crossed their desks.
Put another way, information contained on the tapes was
usually not redundant, and in the evaluation several
field agents suggested that even greater use be made of

this mode of information transmittal.

The cassettes had a second, and equally important, ob-
jective. As mentioned earlier in regard to the school
visits, the field agents indicated that it was impor-
tant to them to feel that they still had strong ties
to the support staff in Bloomington. Toward that end,

the tapes often contained newsy i%ems, zongratulations
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to specific field agents for a job well done or a pub-
lication or program that had gone well. A% times the
message bordered on a soft-sell pep talk. Again, the
field agents were never talked down to but were ‘always

treated as colleagues.

Consultants

Each field agent had $300.00 which he could use to
employ consultants. One field agent arranged for a
visit by a professor from a nearby university. The
professor visited classes, talked with teachers, and
wrote a brief evaluation of what he had observed.
Another field agent employed Jjames Dick, one of the
doctoral associates, to assist him in writing a set
of curriculum recommendations for his school system.
Still another field agent arranged for a university
team to conduct a one day in-service program for the
teachers in his school. Most field agents chose not
to use their consultant funds, The most common explan-
ation for this was simply that they felt no need for

such additional help.

Diffusing the Field Agent Program

In addition to providing follow-up support to the field
agents, the Bloomington staff engaged in activities
designed to inform others about the program. Both of

the Co-directors made speeches about the program at the
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National Council for the Social Studies Convention in
November. During the winter a 22-minute slide tape
about the program was developed and later used to pre-
sent the program at the Annual Convention of the Asso-
ciation for Supervision and Curriculum Development.
Later some of the field agents used the slide tape in
presentations fo their school boards. A professional
journalist was employed to prepare a news release brief-

1y describing the program.

A written description of the training portion of the
program appeared in the May, 1972 issue of Viewpoints,
i.e., Alice Jwaideh and Gerald W. Marker, "Training
Teachers as Change Agents: The Social Studies Field
Agent Training Progrém," pp. 111-137. Viewpoints is
published by the School of Education, Indiana Univer-

sity, Bloomington, Indiana.

A description of the program will also be included in

a longer work on the topic of change in social studies
also by Jwaideh and Marker. That change booklet will

be published by the ERIC Clearinghouse on Social Studies/

Social Science at Boulder, Colorado.

During the 1972-73 academic year, the Co-directors and

doctoral associates will continue to write and speak
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about the field agent program. For example, the second
in a three year sequence of Action Labs on Change is al-
ready scheduled for the ASCD Annual Convention to be held
in the spring of 1973.

Summary

The real test of any diffusion program occurs in the
field when the change agents begin to work with their
clients. Yet it is at exactly this point, i.e., when
the change agents conclude the training program and
return to the field, that most programs end. For the
new change agents it is "sink or swim," hardly a defen-
sible training procedurs for those who advocate planned
change. The Social Spudies Field Agent fraining
Program was designed not to leave the field agent on his
own at the very time he most needed support. The pre-
ceding discussion of follow-up year support activities
describes what types of assistance were provided by the
Bloomington-based staff; Essentially the same support
will be available to the field agents during the 1972-

. 73 academic year made possible by carry-over monies
remainipg in the U.S.0.E. and Ford Foundation accounts
as well as the funds of the office of the Coordinator
for School Social Studies. It is important to note that
the Coordinator's activities represent a long-standing

commitment on the part of Indiana University-Bloomington,
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having been initiated in 1959. Even when U.S.0.E. and
Ford monies are exhausted (June 30, 1973), the Coordina-

tors Office will continue in its support role.
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IV. [EVALUATION

Introduction

Because of the rather unusual nature of this program,

it seemed important that a careful evaluation of its
:mpact he done by a disinterested third party. Arrange-
ments were made with Services for Educational Eval-
uation, Inc. to conduct the evaluation. This group of
evaluators, while based at Indiana University, was in

no way connected to the program and had no vested in-
terest in seeing it succeed. It appeared to the pro-
ram Co-directors that such an evaluation group would

be most likely to produce an objective assessment of the

rogram's success, or lack of it.
1Y ’

There were two major areas of focus for the evaluation
effort. One area included was the program objectives,
training program, and follow-up activities. The second
was the activity of the field agents during their first
year back in the schools. 1In this regard an attempt was
made to find out to what extent the program met the
eighteen follow-up year objectives. Specific data
collection procedures are described in connection with

each of the evaluation areas.
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FieldAAgenE Ratings of Program Objectives

Earlier in this report the program's objectives, as
formulated by the Co-directors, were presented. It
is well to remember that these objectives were for-
mulated prior to the beginning of the training year.
After a year of field experience (spring, 1972), the
field agents were asked to rank and comment on the
program objectives (see Appendix item G). Their re-
actions to the types of activities called for in the
objectives should prove useful to others who are con-
templating training and supporting persons in such

roles.

Field agents ranked the objectives in the following

order (by mean scores):*

1. Information about new social studies products
and practices will be disseminated to social
studies teachers and administrators in field
agent areas more rapidly than would have been
the case were it not for the field agents.

Mean 1.1 Rating 1234¢9
Frequency 8 1

2. Field agents will, in their own classrooms
and in demonstration lessons, serve as ex-
amples of inquiry-type teachers.

Mean 1.1 12345
71

3. ' Field agents will gain the reputation in their
areas as 'the person to see about what is going
on in social studies."

Mean 1.2 ) % g 345

* One is the highest rating, five the lowest.
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100

110

Field agents will demonstrate their desire to keep
informed of changes in social studies by joining
local, regional, state, and national social studies
organizations.
Mean 1.2 Rating 12345
Frequency 8 1

Field agents will build conviction about the "new
social studies" among those persons with whom they
come in contact,
Mean 1.3 1234595
63

Field agents will be assigned to committees and be
given other responsibilities which carry curriculum
decision-makiné power in their schools or districts.
Mean 1. 12345
6 21

Field agents will actively seek new contacts with
social studies teachers and organizations in their
areas,
Mean 1.4 1234 ¢5
6 21

Field agents will assist teachers in their areas to
become more critical consumers of new social stud-
ies products.
Mean 1.4 12345
5 L

Field agents will assist schools in their areas
in adopting new social studies products and practices
to local needs.
Mean 1.4 12345
6 21

Field agents will convince some of their colleagues
to try some of the new social studies curriculum
materials and will assist in planning simplified
field evaluations of such trials.

Mean 1.6 1234¢5

531

.Administrators in the field agenbts!' schools will

provide explicit support for the field agents and
their activities.
Mean 1.6 12345
6 12
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12. Field agents will conduct themselves in such a
manner as to effect change without unnecessarily
antagonizing those around them,

Mean 1.7 Rating 12345
Frequency 522

13. Teachers and administrators will contact the
field agents and ask them to visit their schools,
speak to departmental meetings, teach demonstra-
tion lessons, display materials.

Mean 1.8 12345
351

1%, Field agents will be provided additional support
during the 1972-73 school year by their school
systems.

Mean 1.9 12345
5121

15. Field agents will secure the services of resource
people needed to meet the needs of area teachers
and school systems.

Mean 2.0 1234%5
3411

16. Field agents will provide the appropriate per-
sons at Indiana University with information about
the needs and desires of schools in their areas
regarding new materials, consultant help, in-
service training, and the skills and knowledge
required of new teachers.

Mean 2.1 12345
: 243

17. Field agents will execute the problem-oriented
programs which they develop during the train-
ing year.

Mean 2.7 12345
1323

18. Field agents will speak to organizations such
as the PTA informing them of reforms currently
taking place in social studies.

Mean 3.4 12345
6 21

The preceding ranking of objectives supports the

contention that the field agents had adopted the

broad diffusion goals of the general program. The

first ten objectives are much more directly related
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to the diffusion of innovations than is the last group
of eight. This commitment to diffusion also surfaced re-
peatedly in the problem-oriented discussions which took
place during the three refresher/diagnosis workshops.

A typical coﬁment was: "I will be a field agent next
year whether they suﬁport me or not. I just can't help

but be after this year."

What the Co-directors thought would be an important

area of activity turned out not to be. Prior to the
training program it seemed logical that the field agents
would be asked to speak to community groups such as par-
ent teacher organigations and civic clubs. That turned
out not to be the case. Such invitations were not
forthcoming and most of the field agents indicated that
they would feel uncomfortable fulfilling them should

they come.

While support was available for each field agent to
employ outside resource persons, only four of the

eleven used such help. These resource persons were in
addition to the support services provided by the Bloom-
ington staff. While there were various reasons given
for not making use of outside perséns, the major one

was a feeling on the part of the field agents that they
could do the job as well themselves. Other field agents




reported that their schools had had some bad experiences
with previous in-service programs conducted by outsiders,
and they vreferred to avoid being the sponsor of another

program which really "turned off" their colleagues.

In summary, the field agents' ranking'of the program
objectives may not prove very useful. to others who plan
such programs simply because they may only reflect a
preference for certain objectives due to the fact that
those objectives were also considered most importunt

by the program staff. The major exception to this was
the fact that the program Co-directors considered ob-
jective 1% (as ranked by the field agents) as a pri-

mary objective for the second year of field work.

In response to the final item on the Objective Rating
Sheet which asked about the selection procedures used
for the program, the field agents offered the follov-
ing comments:

T believe that women should have been repres-
ented in the program--recruited if necessary.
The interview, the letter of recommendation,
and past record of achievement was a fair and
systematic manner of selecting trainees.

T believe the F.A. candidate should have made
at least verbal agreement and commitment to
stay in the public schools for a minimum of
two to three years.

In order for long term benefits to be gener-
ated, people who are selected should be com-
mitted to working in a patrticular system for
several years. The selected people also should
not be very interested in moving into full

time administrative positions. The experiences
of the F.A. program promote mobility in the
profession.
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My knowledge on the procedures is limited, how-
ever, the specifics of the follow-up year should
be more clearly enumerated in the agreement.

The school system as well as persons should be
evaluated at the time of selection. Without

a firm commitment for support, the Field Agent
will have nothing but trouble.

It was satisfactory.

I feel that consideration might be given to
choosing those applicants who are in power
positions or have definite support from those
wao hold such positions.

I have no suggestions here because I am not

sure just what procedures were used. The

group of which I was one seems to me, upon
reflection, to have been excellently com-
posed--i.e., Varying ages; backgrounds (per-
sonally and academically); schools (geographical
area, size, urban, rural, etc.). Innovation
should know no boundaries.

Field Agent Evaluation of the Training Program

As a part of the evaluation, field agents were asked

to rate specific aspects of the training program. This
survey was conducted in April, 1972, about eight months
after the conclusion of the training program which
enabled. the field agents to view the experience from
the perspective of a year of experience (see Item G

in the Appendix for a copy of the questionnaire). The
various components of the training program were des-
cribed earlier in this report, thus descriptions ure not
repeated in this section. Rather, each question is
shown with the field agents' responses in terms of
frequency and means. These are followed by comments

about each component of the program as they were mads
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by the field agents. Finally, a swmmary of the program

concludes this section on program evaluation.

Twenty-four hours of social science and history.
Mean 3.2% Rating 1 2 3 L 5
Frequency 7 2

-Varied greatly with course--high ratings to
Thompson's course and Olson's course.

-I feel it is imperative that a F.A. type be well
grounded in subject content before being able to
discuss materials and ideas. Many of the courses
taken were too narrow to be of much value.

-In terms of strictly F.A. activities it was not
very useful.

-Twelve hours of Political Science not really use-
ful to the program although it did fit my major
(history and political science).

-Provided general knowledge most of which was in-
applicable to the field agent role.

-While the course work was fruitful, it served very
little in the way of assisting the field agent.

S5519: Seminar on Teaching Social Studies
Mean 1.0 Rating 1 2 3 L% 5
Frequency 10

-Placed everyone on common ground, frame of ref-
erence.

-This was the most helpful aspect of the program.
This seminar should have continued for the entire
year.

-We began getting socialized here and thinking in
terms of the new social studies and our roles as
diffusers. Also examining curriculum materials
was very important.

-The program needed at least another session of
this sort.

-Very practical.

-Best course in many ways. It provided good in-
formation and techniques.

R590: Seminar on the Sociological Aspects of

Diffusion

Mean 3.3 Rating 1 2 3 4% 5

Frequency 2 4 3 1

-Content was certainly relevant but the teaching
left something to be desired--more application
of knowledge via role play, etc. would have been
helpful.

*One is the highest rating, five the lowest.
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-Too theoretical.

-Not very practical or relevant to anything which
I've done this year--course would nhave been use-
ful for those training us.

-The theoretical knowledge has not been useful.
More time could have been spent on how to diffuse;
operationalizing the various strategies would
have been more important.

-This needed a bit more direction by the pro-
ject directors.

-Should have worked on technigues and planning
rather than being so heavy in content.

-Good information, problems in course wers to a
great degree our fault.

R590: Seminar on the Techniques of Di
Mean 1.5 Rating 1 2 3
Frequency 7 2

-Much mere practical than first.

-The thing that made this class more valuzble
was frequent assignments making us apply the
knowledge (content) to activities field agent
would likely engage in.

~-This seminar was more practical and many of the
sessions vwere of direct benefit with regard to
problems I've encountered this year.

-I have found valuable in my own thinking but I
implemented little of what we discussed together.

-This one had direction by the project directors.

-Occurred too late to really help in planning.

-Much better.

Internship in teacher education
Mean 2.8 Rating 1 2 3 4 5
Frequency 3 1 1 3 1

-Time problem. :

-I would have liked to have gotten more involved.

-The instructor did not give the intern any di-
rection.

-It was a very valuable personal experience but
not for F.A. purposes. I have not been in a
teacher training role in a big way.

-0f little utility.

Internship in the coordinator's office
Mean 1.9 Rating 1 2 3 4 5
Frequency 2 7 1

-Good information.

-More involvement needed.

-Very useful.

-The trips to schools, analyzing materials, and
the new social studies speech were helpful.

-More time and credit should have been made avail-
able. I suggest this as replacing R590 and intern-
ship with Social Studies Methods CGlass.
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10.

11.

Internship in the Social Studies Development Center
Mean 3.6 Rating 1 2 3 b
Frequency 2 2 L 2

-My experience was mostly library research which I
already know how to do.

-Personally I found this very rewarding, but much
less so as field agent. I suggest eliminating this.
-I gained an appreciaztion of problems of development,
particularly with games--simulations that have been
nelpful this year.

-Useful--but a regular schedule would have helped
give more fruitful results.

-Could have been very.good but we drew June, July,
and August.

-Specialized instruction in games and simulation.

Colloquia (evenings at Carole's and Doug's)
Moan 1.7 Rating 1 2 3 4% g9
Frequency 4% 5 1

-Some were guite good, others served very little.

-Good.

—The information was generally useful particularly
regarding materials.

_Credit should have becen given and time designated--
too much to ask of people who had no time to spend.
-Good chance to share ideas.

Demonstration lessons taught by field agents

Mean 1.7 Rating 12 3 Lk 5
Fregquency 4% 5 1

-Very userul.

-1t made us act on knowledge.

-More of this.

-Need more time for follow-up improvement steps.

-Definitely more of this was needed.

CMAS exercise (Curriculum Materials Analysis Systems,
done in S519 Fall seminar)
Mean 2.0 Rating 1 2 3 & 5§
Frequency 3 3 3
-Due to time factors, I did not do much in this
area--could have been very good.
-Good and I have used CMAS reports.
-1t made me think about materials more carefully,
but I have not used CMAS because of 2 lack of time.
-More time should have been devoted to this exercise.

Diagnostic evaluation (done in the 38519 Fall seminar)

Mean 1.7 Rating 1 2 3 4% 9
Frequency & 4% 1
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-Made us take a long systematic look at our school.
-It made me think about my situation but I see no
dramatic results.

-Interesting--could have been more useful with
follow-up.

-Needed to spend more time in this area.

Diffusion plan (done in the summer seminar)
Mean 1.9 Rating 1 2 3 4 5
Frequency 4 1 3

-Have not been able to follow completely; a lot
of work for one small phase.

-Should have been begun sooner.

-Should have done more than one.

-This hasn't functioned for me--initial direction
of my thrust was wrong perhaps!

-It was useful to think a plan through but its
usefulness was limited because it was over-
planned. Most of the planning was not necessary
because cf little resistance.

-Very useful even though plan has had to be mod-
ified considerably.

Thirty-minute video taped speech on the new social

studies

fean 1.8 Rating 1 2 3 Lk 5

Frequency 3 2 2

~Usefu. even though I haven't had to give such a
formal presentation yet--the critique of each
speaker was also helpful.

-Not all of us had that assignment; I was one who
didn't. I think it should be an assignment for
all participants in future programs.

-It made me formulate my thoughts on the subject
coherently.

-This was valuable practice.

-Didn't do it.

Attendance at the Indiana Council for the Social
Studies Conventi n _

Mean 2.7 Rating 1 2 3 4% 5

Frequency 1 2 §5 1

-Would have been good to attend during the train-
ing year also.

-Interesting but of little use to me other than
the free materials I got.

-It was good to participate in a program.
-Should continue to be an integrzl aspect ¢f the
program.

Visits to schools with Tom Brown, Assistant
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17.

18.

19.

Social Studies Coordinator
Mean 2.0 Rating 1 2 3 4 5
Frequency 3 3 1 1

~Very difficult to find the time to attend these
schools. Required to skip classes in order to
fulfill that obligation. Visits should have been
better planned with follow-up trip.

-It reduced my myopic view of scnools to see differ-
ent contexts.

-This is an eye-opener.

-More needed.

In-service meetings planned and conducted by field

agents

Mean 1.8 Rating 1 2 3 4 5

Frequency 5 2 1 1

-Much more needed.

-Should have been done more frequently.

-Gave tremendous help for this year.

-I have done nonée of that this year.

-I did not participate in any of these.

-I gave them a high rating, but we spent too little
time in the endeavor. We should have prepared
in-service presentations to utilize this year as
part of our seminar work.

Stacks of handouts
Mean 1.k Rating 1 2 3 4 5
Frequency 6 4

-I have used these often.

-Some handouts have been very useful, others no
value but generally a very excellent way of getting
information.

-Many of them have become useful unexpectedly.

-These make useful files.

-5%ill use these for various requests, in-services.

-Generally very useful.

Spring conference for administrators
Mean 1.2 Rating 1 2 3 4% 5
Frequency 8 2
-Good
-Useful to involve the administrators, buf in some
cases (or at least one) I don't think it took.
-The contract was good and generated enthusiasm
back in * * *,
-We should have held additional conferences--one
at the beginning and another at the end of the
training.
Assembling kits
Mean 1.9 Rating 1 2 3 4% 5
Frequency 4 3 3
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-1t was important but I often felt lost as to

how to do it.

-Very useful--additional money each year to add
nev items would be excellent.

-Need more time and advice.

-Who really has any idea of what will work and
whzt won't work. I wish I had included some ma-

terials from all the_projects on a large scale--

large enough for classroom trial. Example: 2

episodes from SRSS; 2 or 3 simulations, etec.

~-Needed more direction.

-More time and planning needed.

-I felt I could have better purchased some of the

books, theory books less used by teachers.
As indicated from the preceding field ageni reactions,
certain aspects of the training program activities were
nuch more productive than others. Certainly the 24
hours of work in the social sciences left something to
be desired and apparently could be deleted from future
training programs. This is not to say that it is un-
important for field agents to know their subject well,
but it does seem to indicate that the typical univer-
sity social science course is not highly relevant to
persons being trained in the area of diffusion. This
1s an interesting (and somewhat disturbing) finding
since one would think that social science would have
much to offer a person interested in how change occurs.
The few social science courses which were given high

ratings generally were in some way related to teaching,

e.g., "World History for Teachers."

Even the seminars thought to deal specifically with
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diffusion were rated quite differently by the field agents;
i.e., 8519 (Seminar on Teaching Social Studies), mean of
1.0; S59C (Sociological Aspects of Diffusion), mean of 3.33
R590 (Techniques of Diffusion), mean of 1.5. Evidently
it was the theoretical content of the middle seminar which
made it seem less useful to the field agents than the other

two seminars.

The ratings of the various internship experiences also had
a wide range, from 1.9 to 3.6. Again it would seem that
the more directly the internship was related to diffusion,

the higher its rating.

The one clear message that comes through the comments about
the training program is that more practice exercises are
needed, and this is in spite of the fact that a real attempt
was made to include a fair number of such experiences in
the program. In many ways this is the same type of demand
being made by students in teacher education programs. Per-
haps as much as Y0 or 50 percent of a field agent's train-
ing should consist of very practical applications where the
principles of change are used in solving or at least in
confronting the everyday problems faced by people in the
field. When such activities were included they received

high marks, e.g., demonstration lessons, diagnostic eval-
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nations, diffusion plans, video taped Speech.
’ ) Y I

Field Agent Self-Assessed Impact

In addition to items concerning the training year activ-
ities, the Field Agent Rating Shect (sce Appendix item
G) also asked the field agents to evaluate the extent

and nature of the impact which they had made on their
clients. Admittedly the field agents were hardly neutral
Observers and may have tended to overestimate the im-
pact of their efforts. Despite a justifiable prej-
udice, the field agents' assessment of their efforts,
while usually slightly higher than those of their col-
leagues and administrators, were still close enough to

be believable.

Question 1 in part two of the Field Agent Rating Sheet
contained the following threc items:

FA Frequencies Means
l 2 3 % 5% Fs Teach Adm

1. Would you say you have 5 5 1.5 1.8 1.6
noticed definite inno-
vation in your depart-
ment in the past year
in methods and mater-
ials?

Would you say these 5 4 1.% 1.7 1.5
changes were greater
than in previous years?

*One is the highest rating, five the lowest.
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FA Frequencies Means
1 2 3 4% 5 FA Teach Adm

Do you feel that you could 5 9§ 1.5 1.7 1.9
attribute these changes (if

there have been some) to

your influence?

Field Agents' Comments:

-1 think that more games are being used or considered
for use and I think that our in-service on this is
partially responsible.

-My Department Chairman worked closely with me and
then I took over his job.

-There has definitely been more talk ~nd action be-
tween department members concerning new Social Studies
activities. Teachers have been more willing to share
and to try new materisls.

-There are many variables involved in change. The
situation is one. Since the situation in * * * is
ripe, I've been able to make some progress given a
favorable situation.

From these results to question 1, one can infer that the
field agents had a definite feeling of accomplishment
about their work, an important factor if other field
agents are to be recruited and if those already in the
roles are to choose to remain there.

FA Frequencies Means
1 2 3 4% 5 ®A Teacn Adm

2. Do you feel that new social 7 2 1 1.% 1.7 2.0
studies products and prac-
tices are more easily obtain-
able now than in the past?

Do you feel that this is a 6 3 1.3 1.8
direct result of your efforts?

Field Agents' Comments:

~Generally I found large numbers of teachers wno woab
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to try new social studies curriculum once they
become aware of them. Awareness has been my major
task--most teachers just didn't know what was avail-
able.

I don't know now or if this will continue if or when
my effort ceases (not institutionalized).

I feel this is a combination of the fact of marxet
availability and my «fforts. I recently visited a
large school in sout:srn Indiana and none of theirv
teachers had heard of the New Project materials.

I am not real sure. We certainly have more infor-
mation on "new" social studies and maybe certain
things are more obtainable.

When teachers and administrators were asked about the
availability of materials, it was the teachers who most
felt the results of the field agents' efforts in this
area. Certainly given the one-to-one type of contacts
that most field agents reported, it was easier to im-
press one's colleagues about the availability of mater-
ials than the administrator who was one step removed
from the scene.

FA Frequencies Means
l 2 3 % 5 PFA Teach Adm

3. Do you feel that more 6 3 1.3 1.7
teachers have become
aware of the ‘'new
social studies?"

Do you feel that these 2 2 6 2.4 2.1
teachers feel "committed™
to the innovations?

Field Agents'! Comments:

-Some are willing to try these "new" things but
("committed" to innovation) is too strong a
phrase to describe then.

-Many teachers have frequently made a commitment
to the new social studies who had not previously
done so. Others have made a commitment not to
accept the new social studies.

69




-This nmust be answered on an individual basis, some have,
most have not.

-Again as a general statement.

FA Frequencies Means
1 2 3 4 5 PFA Teach Adm

4., Do you feel that more L 4 1 1 1.9 1.8
teachers have beconme
aware of what it means
to be an inquiry-type
teacner (such as from
a demonstration lesson)?

Field Agents' Comments:

~-Lesson at in-service helped here. And I see more
lessors of inquiry-type going into different classes.
-Many (8) teachers are much more aware than they were
in the past.

-1 believe this is a slow process--one in which teach-
ers move gradually along a continuum from very tra-
ditional noninquiry to innovative inquiry teaching.
-To the extent that it has happened it has come through
using inquiry oriented materials.

FA Frequencies Means
1 2 3 4 5 FA Teach Adm

5. Have teachers decided to 9 1 1.1 1.4
try any new social studies
cuarriculum materials?

Were you able to assist L 3 1 2.0 2.1
them in conducting simple

evaluations of such try-

outs?

Do you feel that their 5 4 1- 1.6 1.7
reactions were gener-
ally favorable?

Field Agents' Comments:

-1 believe this area is my greatest success--many
teachers are using new materials exclusively in

their classes. Evaluations have been very simplistic
but teachers are beginning to think about evaluation
and discussing it with myself and others.
~-Need for more material which is a system problem.
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-1 have made available certain items. Not yet
Generally speaking the reaction has been "well,
maybe it's worth trying."

-On second thought--evaluation was based on less
than total, well-planned objective tests.

Again, in questions % and 5 one finds close agreement
between the ratings of the field agents and their col-
leagues. Since one of the primary objectives for the
program was to move social studies innovations to the
trial stage of diffusion, the means of 1.1 and 1.4% for
the first part of question 5 are significant. It should
again be stated that for trial to result in a decision
not to adopt does not necessarily mean that diffusion
was unsuccessful. It could be that the trial proved
that the materials or procedures were not suited for the
particular students or teachers of a given school. A
"no adopt" decision on the basis of a local trial is
quite different, and from this program's point of view,
batter than not to adopt because of a lack of awareness.

FA Frequencies Means
1 2 3 4% 5 FA Teach Adm

6. Do you feel that your 5 3 1 1.6 1.7 1.6
public relations in ’
attempting to implement
change have I n positive?

Field Agents' Comments:

-The results are mixed and must be eviluated indi-
vidually.

-In most cases, but there are some instances where
I'm seen in a very negative way.

~Comments to field agent have been very positive,
but limited to too few cases.
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-llo strong push. Just, here are some '"nmew" things
that might help.

-I've had favorable reception with higher administra-
tion, the school foundation and from students. No
response, negative or positive from the "public."

Public relations was certainly more of a problem for

some field agents than for others. The field agents'
personalities were an important variable in this regard.
Some of the eleven field agents were naturals with the
soft-sell, while others found it an uncomfortable style
and related to their colleagaes in quite different ways.
Even though most of the field agents complained from time
to time (and in their questionnaire comments) about the
lack of feedhack regarding their public relations, their
ratings were very consistent with those of their col-

leagues and administrators.

FA Frequencies )Means
1 2 3 4% 5 FA Teach Aduw

7. VWould you say that you 5 2 3 1.8 1.6 1.4
have received support '
for your activities from
the administrators in
your school system?

Field Agents' Comments:

-Money has been tight; from department chairman on up
everyone has been most supportive of my suggestions,
etc.

-Verbally and monev for trips to convention; bacic
proplems are because of the social studies sup.rvisor.

-On certain types of activities- yes, on other types-
no; i.e., (1) In-service, yes (they got something
cheap). Zz) On buying materials, no (they plead costs
are too high).

-Support outwardly has been good, but on critical
issues (purchasing materials, etc.) they have been
less willing to support.




-Qualification: the superintendent for instruction
is one who allows change but doesn't work for it.

FA Frequencies Means
1 2 3 4% 5 FA Teach Adm

€. Do you feel that your 2 4 1 1 2.3 1.7 1.7
chances of receiving
support during the next
school year are good?
Field Agents! Comments:
-Not applicable as I'm a coordinator and this is al-
ready an institutionalized role.
-Since I received almost none this year, the system
is making little sacrifice. A4ll indications are
that they will.
-I would feel lucky if I got half my expenses to NCSS.
-I have no idea.
-Money is very tight and teachers will have increased
loads but support for attending the National Conven-

tion, State Convention, 2nd refresher/diagnosis
workshops are fair.

3

" In terms of both questions 7 and & the field agents were
more pessimistic than the teachers or administrators.
Field agents were probably in a better position to judge
the amount of support than either of the other groups. Not
all schools kept the pledges they made in their letter of
agreement (see Appendix item B) with the most common
failure being in the area of providing travel money for
the field agent. Perhaps this is understandable since
two of the field agents' schools were closed during the
year, one because of lack of funds and the other from a
strike resulting from a drastically cut budget. In
neither situation were the school administrators, signers
of the letter of agreement, in control of the situation.

As mentioned in the section dealing with the teacher and
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administrator questionnaires, only time will tell how
accurate are the predictions of question 4.

FA Frequencies Means
1 2 3 4% 5 FA Teach Adm

9. Would you say the social 73 1.3 1.9 1.8
studies department in your
scnool nhas made progress
away from traditional (i.e.,
textbook-centered) methods
in the past year?
The field agent questiionnaire ended with a question about
the degree to which social studies was moving away from
the traditional, textbook-centered courses so typical
of that subject across the nation. Here field agents
were more optimistic than teachers or administrators.
It is difficult to know who has the more accurate per-
ception in this regard. Perhaps the field agents were
looking at the world as they wished it to be, but one
could also argue that they were in the best position to
really see what changes had occurred. The field agents
knew of every case where change had taken place, yet
this would not have been true of most administrators
and many teachers. Field agents' couments also scem to
reflect a general optimism:
-Yes, we have made definite progress this year. I
feel we have some distance yet to travel.
-Basically my department is now aware and attempting
to change traditional approaches to teaching.
-Although the traditional text is here we are using
more games, A-V materials, short lessons, etc.
(sometimes the things we use aren't, in my opinion,

good inquiry; but it is a step away from traditional
text domination of the social studies courses).
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-Again, certain individuals huve, bHut not nll--
some 1n »ower positions.

-4t the secondary level, with the exception of
one school.

-For some yes, for others no.

Teacher and Administrator Questionnaires ind Telephone

Intervieus

&%t the February refresher/diagnosis workshop each fiel

©
jo)

agent was askad to list at least three administravor

[dv]

>

L
<

and six or more teachers or others who could provid

information or their reaction to the field agentv pro-

e

gram. Each person listed was sent either an administrator
or teacher guestionnaire on vwhich they were to respond
to various aspects of the training and implementation
program of the field agent project. Most guestions
asked respondents to indicate their evaluation on 2
scale from one to five. A& total of 84 teacher question-
naires were mailed with 55 being returned and of the

40 administrators surveyed, 3% responded. As a validity
check a random sample was drawn from the list of
teacners named by the field agents. A total of sigteen
teachers were ianterviewed by telephone--at least one,
sonetimes two, from each school. (See Appendix items

H and I for samples of the teacher and administrutor

questionnaires.)

75




ERI

[€)

Aruitoxt provided by Eric

The fcllowing discussion is organized urow:i the wctual

qu:stions used in the teacher and adminisir:tor question-

naires. Precading the discussion, the guastion or quastions

stated along with a fregquency count and mezn for the
survey populations. Because the teacher instrumant

considerably longer than that for the administrators,

guestions. In addition, the evaluators' summary of the

tel

gphone interviews is also quoted.

first four guestions on the teacher guestionnaire

the first two on the administrator guestionnaire dealt

with the general status of the social studiss program

IN GENERAL: Frequencies HMean
1 2 3 b 5

Would vou say the T 19 27 7 1 1 1.¢

social studies de- A 16 12 3 2 1 1.2

partment in your school
has made progress away
from traditional (i.e.,
textbook-centared) methods
in the past year?

Would you say you have T 30 1% ¢ 4 2 1.8
made more uss of new

materials and mesthods

in teaching in the past -
year than in previous

vears?
Would you say that this T &5 13 17 8 10 3.1
school system gives L 6 10 12 2 3 2.6
"rewards" for in-
novating?
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:, How would you rate changes
the socizl studies currlcz
CHECK nPPROpRIAT PHRASES Tezcner Responses
a. give © har onnoLbuni roLo

try nnw uhngS 52
b. often disregard proven

teaching methods 1

too slow ia coming about zZ0

c.
d. overwnelm the teacher with

irrelevant and 4ill{lcult

materials 2
2., oo often empnasize change

for change's sake alone 10
£. are atuemntlng to institut

itute
radical rather than gradual
inmovzition 5

Answers to the first four guestions in the guestion-

their social studies programs are moving away from

ct
jn
o
ot
!
-
e
ct

ional textbook-ceniered courses sitill so
typical in schools today. During the trainin
the field agents often reported that there was a
general lack of rewards for innovative teachars, and
the data would seem to bear this out. The means of
3.1 and 2.6 are the lowest of the four, and %hat

question generated teacher respondent commants

typified by the followin

-1 consider rewards as being time to developn
a nevw program--everytaing must be done on

your own %ime.

~-Not other than kind words from the administravion

from time to time. -
-They are pleascd as long as there is not much

financial stake involved.
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Ldministrator comments to question 3 also confirm the

general lack of rewards, 2.g.:

-Central administration, “yes;" community,

"no;™ voo many uliraconservatives hear.

-Encouragement and compliments, no othar
forms of rewards.

-The rewards that we do give are emharrassingly
minimal.

-I don't understand '"rewards.!" Teachers are
given additional time znd lots of encouragement
to "try" their ideas.

~Sometimes, but somewhat unpredictably.
Intrinsic rewards may be perceived as students/
teachers reacting favorably. Extrinsic rewards
are few.

-This depends on the meaning of "rewards." If
you mean money, no; if you mean praise and
recognition of the program, yes.

-Primarily through promotions, departiment
chairmanships, supervisors, etc.

-Yes, but degree of reinforcement is limited by
funding available.

The following evaluation sumnary of the telephone
responses to the gquestion of rewards for innovation

confirms the questionnaire responses:

In general, teachers agreed that administrations
tend to encourage innovation. However, this
encouragement comes in the form of the admini-
stration's laissez-faire attitude toward wiaat
goes on in the classroom, rather than in the
form of monetary support. Teachers have s
large area of freedom, if they are willing to
buy materials or if they can find foundations
that will supply the materials. 3But if the
school must supply financial support, the
encouragement 1s much less enthusiastic. One
or two of the teachers mentioned taat the
encouragement from the admiaistration for
changes did not -come about until par=ntal
groups had complained about what was going on
in the classroom.
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more spacifically assess the resulis of the efforts of

v
2
1

documents.
B. A5 £ RESULT OF UHE EFFORTS Fregquencies
OFf THE FIELD AGEWT: 1 2 3 4% 05
1. bionld you say you have T 27 1% 5 2 3
noticed definite in- A 19 5 2 1 0
novations in your de-
partzent in the past
year in methods and
materials?
Would you say these T 31 15 5 0o Lk
changes vere greater 8 22 = 2 1 0
than in previous
years?
Would you attribute T 25 21 6 1 O
these2 changes %o the 4 1y 11 % 2 9

influerice of the
field agent?

Not surprisingly, administrators tended to give the
field agents slightly better marks in this area than

did the teachers. Perhaps it is because the teachers
are more in touch with reality and less conscious of the
public relations advantage to claiming %that change has
occurred. Both teachers and administrators agreed

that the changes could be attributed to the iafluence

of the field agent, an agrecmant which tends to lend
validity to the judgments of both groups. Represonia-
tive teacher comments on question B-1 were: -

-He has provided excellent in-service mectings and
materials to implement innovations.
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-The shower has becomz a downpour (1nformau1on)

-¥es, ne was able to Dersuade 2 publisher to
underwreite the cost of test ing new tynpes of
vtexts in American Government course--American
Political Behavior,

-Mr, * & ¥ has personally written over one hun-

dred thirty pieces of correspondence for now

materials and nas made the material and replie

available uo all teachars 1n the area.

-Field ageni's S“ledu_v, mmitments to other

schools and PkauCh”r cuWa" activities make hinm
- relati ively inaccessiple to our teachers.

Probably his biggest contribution has been in
instruciion sessions in group nmeetings of sociazl
studies teachers.
-Change due %o textbook = adoptions and curriculum
more than presence of sgent.

Some administrator comments in connection with

question B-1 were:

. -Mr. ¥ * * has had only one unassigned norio od,
and he has used uncounted evenings and free-time
hours in this program He has worked with the
compl e supnoru of the Director of Instruckion

and at some times as 1 part of system-wida
1n—sevv1¢e programs.

—Somewﬁﬁt, althongh we all fait his influence
4S a teacher.

-1 should mention here that I have one teacher
who had her "mind blown" over the teachers
around hor wno are urylng sons ne‘ mathods
and has seen out of school for % monkths because
of it.

-Enthusiastic "sof{" sell approach has found
buyers.

-Department chairmen and individual %teachers
have publicly stated this

-Our agent..,has been a superb resource,

The social studies faculty has changn=d because
of his efforts.

-Simulation gamos and team Dlannlng have becn
strengthened in the are~s of "slow learaers"
by "input" Lf field agent. Articulation betwaen
sunior high and high school has been strengbhened
by sequent1a1 planning.

-A most dynamic fiec.d agent has sold Lhe program .
and is making it go.

-The field agenlt is responsiple for most of
change.

the

30
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The tolephone follow-up on quastion B-1 was 218 follows:

£11 teachers responded that they had noticed dofianite
changes i1n Lhe avallability of new materials in the
pusi year. Howoever, some said Lhat, even bthough bhoy
were avware of the now wierials, they had not been
able to employ the new aaberial becausoe money was i
problem. All the teachoes answered bHaak Laey had
ubilized some of Lhe new aaterials, and they agroed
thal they had used them wore Lhuan in previous yeurs.

A5 to the evalaation of new waterials, #2c responses
coverwl Lhe enbire spocheam Prom very bad b0 very

$ood, but the aujority of the tenchers agraod band

the materials weee gobbting bobbor aad bant Ly wore
quite good rigal now., VWhen asked wnether tiey knew

of ther toeachers who had used the new anterials,

bhe Leachers all agreed baat othor teachers wore

usiag them. Some Eeachers oven montionod benchors

in obther sdepavimenls, sach as English and antia, thatl
had been stim Tated €9 nse new wilorials beesgse

of whnt was golng on in Lhe soci-l studios progrn.,
When asked whelher the Loeachers Solb thed Enesa chanrees
were o result of the effuris of Lhe Cield agent,

agnln vhe wnole spectrum appearad Svom definiccly

yes Lo deflinilely no. Only one Lencher Siad Lhnd

the Field agent was not L ALl responsinle for thoe
change thal had oceurred.  Mosl agreed Lhal the

Fiold agenis hnd had some inpub inlo khe progriul ikl
Lhal Bhne Tield agont had done goud job of croeatiag
awarennss of Lhe matoerial s,

Q1L -2 Pocused o the avallabilily of Lhe new

socit sbhalias maberiadls -oad Lie Fiold aeonics eole in

O
Vil acliviby.,

Froequencios Mei
. ; N
_'L_. 2 —dem

Lo you feel that new T 2
social studies A 53
producls and praclices

are more ¢asily ob-

talnable now than in

the pasi?

Do you fecl that this T
is a dirccl pesult of *
the ellorls of tl.
field agent?

*This question did not appear on the administrator
questionnaire.
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Thougn the differeace bebween bhe %Lsacher (1.7) and he
(9

adninistrator (2.0) means is small, it may reveal the

b=ty

g perspectives of the two groups concerning the
avzillability of materials. Siance field agents returned
©o their schools with many social studies materials in

Sheir kitbs, It may have appeared %o teachers that there
was indead an increase in the range and availability of
materials. On the other “and, administrators might have
seen that the materials budget for the social studies
department was not increasing (in many cases it could
not because of bhudgetary limitatiouns) and thus concluded

that there was not as great an increass in the avail-

apility of maberials as the teachers saw Prom their

<

anbtage point.

The following teacher comments seszm to say that when the
field agent does not actually have the materials, he
at least knows where to get bhenm.

-Our field agent is involved to such an extent
in other things and inclined to be ralher
absent-minded, that he has been known to for-
get to share materials. This is not criticism
of his intent.

-Although materials are available, knowing wnere
to find them is the key and our agent knows bthat
job.

-Yes, I have learned how to get many free materials
that were escaping me before. .

~-He knows.

-We know where they are! We are vorking on how Lo
get them.




The administrators comment 3.

-Field ~geals nhave provided nost of them.
-Agent xnows vhat, where, and how.

-We have supplied everything requestad, I D
This has not been a prodvlem in oiler years
-Tne agent knows exacily how %o obbtaia Lhes
newer materizls.

-Information about these 2nd sample mnZerials
materlals for extensive use, no.

It generally appears that the field agents were suc-
cessful in nmaking a greater range of curriculam macerinls
avzilable to teachers. Certainly the avallapility ol
materials is a crucial first step in crenting an avire-

ness of them. Such an awnreness is roeflectad in bhe

respcnses vo the first
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. 3. Hav2 you beecn T 29 17 5 3 1 1.7
made more aware
of the "new social
studies?®

o

Do you feel
"committed® to
the ianovations
of wanich you have
becomne aware?

3
'_J
O

18 11 1 3

Teacher responses to part two of question B-3 seem %o

. indicate a cautious attitude toward bthe now wmaterials
| and their accompanying teaching strategies. A larger
than usual number of respondents (11) chose a middle
ground response and a sample of the teacher comments
83
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to this question also confirms this cautious attitude.

-I still have an open mind about thosz of which
I am aware. I feel that some of these methods
are still experimental and have to be modified for
use in the large classes of today.

-We are moving with caution. There are many things
on the market.

-1 have always been commitcted to new and innovative
teaching. Flexibility is my personal thing.

-Yes, simply from the standpoint that traditional
methods seem to turn off many students and inquiry
approaches at least get most students involved, -
reacting and thinking.

Telephone interviews likewise turned up this same

"go slow" attitude.
The teachers agreed that more teachers were aware
now of what it means to be an inquiry-type teacher.
They mentioned, however, that some Leachers were
afraid to try it in their classrooms. Several
teachers who had tried the inquiry method siid
it was good with their fast class, but it could

not be used profitably with a slow or an average
class.

It is obvious that despite the best efforts of the
field agents, teachers are reluctant to commit them-
selves to The innovations in social studies. Such

a stance is not necessarily bad since the pursuit of
educational fads would be impeded by a "show me the
evidence that it works® attitude on the vart of
adopters. One wonders if the reluctance to commit
is at 2ll related %o a desire for empirical evidence
of the innovations' effectiveness. Other evaluation

data do not support such an asswnption though
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Havelock describes the very useful functlon performed

sy the "defender" role. ¥

4. Have you become T 26 18 & 1 1 1.3
aware of what it
means to be an
inquiry-type teacher
(such as from 2
demonsiration lesson)?
Do you feel this T 22 16 13 4% 0O 2.1
type of teachin
is effective?

Question B-4 asked wnether teachers xnew waab it meaat
to be an inguiry teacher and whether or not they fell
this type of teaching was effective. Supposedly one
of the general ideas that field agents were promoting
was a greater commitment to inquiry types of materials
and teaching strategies. One must renlly doubt the
validity of the answers to such a question since the
definitions of inquiry teaching vary greatly. What
the potenbial adopter perceives as inguiry teaching
may not, in fact, be that at all; out, whatever the
teachers saw, it was different enough froa what they
were accustomed to for them to have reservations about

its effectiveness. Teachers comuented:

-I was always an inquiry-type teacher. I do not

* Ronald G. Havelock. PLANNING FOR INNOVATIONS THROUGH
DISSEMINATION AND UTILIZATION OF KNOWLEDGE. Institute
for Social Research. University of Michigan, Ann Arbor,
Michigan. pp. 1-1, 1-2.
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feel it 1s effective with slow students. .
-There 1s nothing more deadly than coatinued inguir
teaching. It has its placé, but not a daily diet.
This turns the kids off as much as continual text

teaching.

-Yes, except that I do not think that it should be
useé exclusively.

-Yes, but to do this the students do not learn as
much factual knowledge as in lecture/demonstration.

As with the new materials, teachers are cautious. The
field agent training program advised the field agents
to, as much as possible, always ground the theoreti~al
inguiry model in specific materials designed for student
use in the hope that such examples would help clarify
the concept. The traininé program was never designed
to prepare the field agents to teach others how to use
inquiry as a teaching style, though some of the field
agents were called upon to do just that. The telephone
interviews confirmed “that the teachers knew of the
demonstration lessons and some of those interviewed
even expressed resentment at not having more such

demonstrations.

Question B-5 asked teachers if they had asked the field .
agent £to teach a demonstration lesson or display new
materials. Over 50% of the respondents answered with
a definite yes and 24 of the 30 said the results had

been satisfactory.
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Have you ever r 30 10 0 3 o 2.1
contacted the field

agent to teach a

demonstration lesson

or vo display new

materials?

A2t

Were the resulis T 2% 13 3 2 1.6
satisfactory?

Teachers commented as fcllows:

. -Excellent--he also brought in publishers' people,
— expert in the APB materials for an eatire day.

-Mr. * % % gave ai least two demonat ,ation lessons
at the in-service program for social studies
teachers.
-At faculty meetings (departmental) demonstration
lessons and materials have been presented.
-A nevw game concerning cities was used i1 one of
my classes.
-Results were satisfactory only to those teachers
who desired something new.
-He assisted me with a lesson.

Thus field agents did teach demonstrations and generally
with catisfying results. One must remember, however,
that thé teachers were cautious in admitting commibment
to what they saw and heard. One way to %est the effec-~

tiveness of demonstrations is to see how many teachers

decide to try some of the new curriculwn materials.

Question B-6 probes in this area.

Freguencies Mean
1 2 3 4 5
6. Have you decided T 39 8 3 0 2 1.4

to try any new social
studies curriculum
materials?

Were you able to T 2L 9 7 4 3 2.
conduct simple
evaluations of such




Frequencies Mean

1 2 3 4% 5
2L & 7 L 3 2.1

try-outs with the
field agent's
assistance?

3

Was your reaction T 49 12 8 0 0 1.7
to these try-outs
favorable? -

Typical teacher comments were:

-Textbooks were given to us after adoption. Teachers

had little say (except a few on curriculum council)
on choice.

-Simulation games in govermment helped my class under-
stand state legislature.

-We were previously committed to some of these pro-
grams and materials. ;

-He advised m2 on the choice of materials to be
added to our department for this year (1971.-72).

To have 39 of the 55 teachers indicate that they had
decided to try new curriculum materials is a significant
factor, as is the fact that 21 of those who tried them
reacted favorably to the experience. 1In a sense, all
one can ask of a diffuser s that he move the innovation
to the trial state. Failure to adopt after a trial

may, in fact, indicate a wise decision on the part of
the adopter rather than a breakdown in diffusion.

uestion B-6, of. course, nrovides no data concerning
b 3 & S

a final adoption decision.
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Qe Have you «ver T
receivzy special
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Vas this assistance T 317 5 2 1 1.6
helprul?

'-h

It is difficult to interpret aguestion R-/ since it

-~
o

not clear tiat the fisld agent was, in fact, the resource

person being referred to. What is significant is that

l-h

about 63% of the teachers responding nad had some type
of help during the year. This is probably ynasually

high since most teachers revort thai their job is in-

deed 2 lonely one.

Question B-3 was an important one in terms of the
follow-up year objectives. The philosophy of the field

agent program included tne notion that one of the
field agents' primary objectives was to work them-
selves cut of a job by helping their colleagues learn
how To get along without them. One of the many ways

to accomplish this was to raise the level of thei

™

sophistication concerning the selection of materials.
Again, while one must depend upon the teachers' seclf-
perceptions of their abilities, question B-8 seems to

indicate that almost 50% of those rasponding felt tals
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was the case,

Frequencies Mean
A 2 3 M 5
8. Do you feel you T 2% 19 6 1 3 1.9

nave become a more
critical consumer of
new social studies
products?

Question B-9 also probed for information in an area
considered crucial dy the program Co-directors. One

of the characteristics of a2 field agent 15 nis wide
acguaintance with resources, both material and human.
In fact, it is a capability sumned up by people feeling

"ne is the person to see about..."

Frequencies Mean

1 2 3 4 3
9. Vould you characterize T 39 13 2 1 1 1.%
the field agent as A 25 L+ o 2 2 1.5

"the person to see
about what is going on-
in social studies?"

If not, what are the
names of people at this
school whom you could
contacht aboutv social
studies materials and
teaching problems?

Teachers and administrators both felt that the field

agents had developed the hoped-for image. In this
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2’ e Laoardment chalmen o0 Social
stadies supervisor in those systems where the field
agents did no% kdld that rols. The telzsphone iaterviaus
were swamarized as follows:

Some teacners felt that the field- agent was "then
person to sez, howsver (e majority s onded thak
he was "a" person to see. The other person usuzl iy
meniioned was the aeoarumenu head, &nd some teachers
felt that they themsalves could ﬂwc the informabion
by doing their own research. One veacher 4did re-
spond that he hnas been firmly instruci2d to go Lo
the department hezd for assistance and not to go

to the field agen®%. All the teachars zgreed bhab
no one parson was more nelvial taan "y “ield
agentv, thongh soms 721t Lhat there ware one or two
persons wno were just as helpful.

Given the fact that field agents were often in coun-

evition with persoans in official posibtions where they

'

gre supposed to be well-informed and helpful in the
area of social studies, the field agents did quite

well in establishing their reputatious.

Frequencies Mean

2_ 3. M5 ...

10. Would you say the T L
field agent has A I

been instrumental

in effecting change

in your school?

O

1
1.1
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e
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Frequencies Mean
1 2 3 4 3

Do you feel that the A 29 &+ 3 2 0 1.5
affect of the work of

the field ageat has deen

generally positive?

If ihere was a make-or-break question ia the evaluation,
this one is it., Whatever else the Tield agent had done
could pe summariza2d by question B-1D (B-3 on the admin-
istrator questionnaire). Because of the question's im-

portance all teacher and administrator comments are given.

Teachers

~-With youager teachers it is often easier 5o intro-
duce innovations. It becomas more difficult with
thos2 who have had many years of experience.

-In wy opinion he has offered new ideas %o all the
teachers.

-The program was initially established by the Board
of Education. Our field agent has aided us in
changing from the old concept to the new.

-Has been instrumental in a quick, desirable change
in our system's American history and government
courses.

-More change in attitude than anything else.

-He does a lot of traveling to local schools and
works very hard with other teachers.

-Again, he has offered; few have accepted.

-We are planning an entirely new approach to social
studies next year that should make things exciting
for teachers and students.

-Change in our scnool is controlled by supply of
monay.

-Not really.

-Duz to his effort there is much more material
available than ever before.

-He has been highly effective witn some, somevhnl
effective with others, and inetfective with a few.

-1 think it's hard for our agent Lo change our
curriculun since social studies is merged with
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language arvs and our agenst's aren isn't language
arts bui socizl sitadiszs. '

-In the socizl rcisnce depurtment.

-¥is very helpful €0 one aew i2acher wao nns since
switecnad tO rcieacs, tTaking wethods along wita ma i
success. as been availabls (within time limits)

- . by

‘

for consultation. However, much change was also
aﬂoagnb aboult by change in text and county approach.
I found meetings with field agent helpful.

-H2 has given me materials to use; I'm changing wmy
mcbhods- this is not school wide, bub it is a
beginning. This is why I rate this auestion with

e 1.

-I believe so, but we'll know more next fall, if
some of our programs are 2ccepted by the Board

oi Bducation.

.

Administrators

-In his classes.

-The fact that he has had time Yo visit teachers
and work with them has been most helpful.

-Much more progress has been made this year in

the Middle Schools than in other years.

~His difficulty arises from being spread too %thin
between =lementary aand sccondary. Also someo
teachers are parried to the textbook.

~-f am not able to say how much the Junior Highs
have gained. Next year's second Senior High

will be greatly helped.

~-Effecting change is a slow process. His presence
has insured that change can take place and ia a
sound educational nature. To effect change,

more than six months is necessary.

-He has done an outstanding job.

-The field agent has affected change in the schools
in which ne has worked. He has also heiped in
county-wide in-service mzetings.

From the point of view of those most closely involved,
the field agents were indeed credited with having
nelped change things in their schools. As indicated

by the second part of the question and the teacher and
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administrator comnpents which follow it, field agents
were generally able to promote change wnile maintaining

good public relations.

Frequencies Mean
1 2 3 k4% 5
¢ Would you say T 33 17 6 0O O 1.7
his public re- A 21 5 5§ 2 0 1.6
lations in attempting
to implement change
have been positive?
i
Teachers

-For the most part, yes, although in a few instances,
he has not been too receptive of those whose pro-
grams and feelings are different from his own.

-Mr. * * * has peen most thorough in explaining his
program: he has given his time and ¥nowledge mos%
willingly to see that it is implemsnted successfully.

-He has met some resistance from the Curriculum
Coordinator which is exasperating.

-We have a good Board of Education! Community
relations excellent.

-Has used a soft sale approach.

-Time limitations are to a large part responsible.
There have also been personal resentments due %o
what some teachers considered %o be competition.
(Game playing versus more formal instruction.)
Other factors such as age, sex, etc. make this
difficult to simplify.

-I think that public relations have improved very
much over last year but some problems still exist.

~-* % & has not "pressured" anyone to innovate; some
"old timers" resent a relatively new teacher
"telling them how to teach."

-Mr. * * * has made himself and new materials
available to the area but the reception given has
only been luke warm.

-0ften the field agent, by offering 2 teacher a
particular teaching item, has tactfully helped a
teacher that was in difficulty about what to do
with a class situation.

-Good P.R. man.

-Could have put out short newsletter. Doubt if all
social studies teachers really know he exists.

9




-He has the type of personality and approach which
mzke most people respond positively to his suggestions
and idens.
—Lencrll1y very mach so.  Some teachers fail to
tage advantage Qnd then complain bheciuse thoy Jon't
"get the word.'
—The teacners were very impressed with our fi=2ld
gent and grateful for his frankness and forth-
rlgnune S.

Administration

~-Very little done in public relations except in-
service traliniag.

~There has not been quite as much dissemination s
we had hoped. What there has been, auxs beon
positive, '

~-S5t1ll needs to work with “total" staff.

-He's tops!

-A very diplomatic approach has been used.

-Two school board presentations have been well
received.

-Bxcellent.

-Most decidedly!

-A dignity and togetherness has been shared with
the parents and community.

Frequencies Mean
l 2 3 % 5
11. Would you say that T 3% 11 6 3 1 1.6
the field agent has A 22 9 1 1 0 1.k
received support for
his activities from
the administrators
in your school system?
12. Do you feel that T 32 13 % 1 4 1.7
the cnances of the A 18 6 &5 1 1 1.7

field agent re-
ceiving support

during the nex% school
year are good?




-

The responses to question E-11 illustrate that teachers
and administrators do not always agree on what constitutes
support. Administrators, who may have been in the best

position to know, felt that they had given the [ield

agent stronger support than did the field agent's colleagues.

The reverse was true concerning the probability of the
field agent being supported during the 1972-72 school year,
with teachers a bit more optimistic than administrators.
Again, perhaps more weigahb should be given to the ad-

ministrators! predictions.

As this report is written no data other than the pre-
dictions in question B-12 are available regarding field
agent support for the next year. The problem is compli-
cated by the fuzziness of what exactly constitutes
nsupport.” In some systems, it may mean sending the
field agent to the National Council for the Social
Studies Annual Convention in Boston. Ofther schnools

need to continue the field agent's reduced teaching load,
and in two cities it means keeping the field agent in

a social studies supervisor's positon. An important
question for field agents in the spring of 1973 will

be, "Were you supported in your field agent role to a
greater or lesser degree'this year than last?" In four
cases this will be a meaningless question since one

field agent will have returned to graduate school to work
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on his doctorate, two will have zssumed positions in

difi'erent school systems, and one will have taken
the job of State Social Studies Supervisor, pointing
up the mobility of teachers in general and well

trained ones in particular.

Teuchers commented on guestion B-12 as follows:

-The field agent program hecause of lack of funds
will probably be out next year. Our field agent
did, I feel, a great job, but Indiana is in a
financial pinch as far as education and the field
agent program will likely suffer next yeur.

-Again, T can only answer for myself. I know I will
be using more new materials next year, 2nd he
will have support from myself und my principal.

-Yes, I think so.

-If funds are available.

-Field agent leaving our school. Going bHo new
high school at Bloomiagton.

-The field agent is well qualified and made 2
lasting iLupression on bthose with whom he works;
therefore, hre should receive the sapport
necess<ary.

-1 feel the {ield agent program has been a great
success. EBvery teacher should have the oppor-
tunity to participate in such a program.

-Very good chance.

-Money too short; naturally the Board will feel
this job is one of the unimportant ones!

-I certainly hope so.

-He will be at our new high school next year--
he will be heard!

-The extra school hour given to Mr. * * ¥ seams
to have vanished. Therefore what little support
was available has vanished. It is a good pro-
gram, and I regret the fact.

-0ur budget is currently being cub.

-At the Junior High this woulcl be especially true.
It seems a bit more progressive.

-He is going into a new school with a new progranm
and should be able to influence greatly the direction
it takes.

-Perhaps more time will be devoted o specinl problems
of field agents and teachers during the coming year.

-1 suppose so.
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07 auministrators vo item B-12

rress of tight budgets can 2lso be seen in the coments

-By being a part of a new school staff which will be
utilizing entirely new approaches, the agent will
be of grea®t assistance.

-Like many other school systems we are looking for
ways to "hold the line" financially and even cut
back.

-I am not certain that our Tield agent will be
retarning. We would welcome him back.

-He will not be with us. He has accepted employment
in another school corporation.

-Yes, but I doubt that one will be available.

-He will not be returning, otherwise, yes.

-We are going to try.

-Financial support may be limited put moral support
vill be unlimited.

-Money not available for extensive innovation in any
ares.

-Pernaps his time will be limited some because of
financial pressure.

~-May have to teach a full load.

-At this time it is difficult to say. I hope that
it can be at least as much as last year.

-He will be in a new high school in this corporation
with a new administration.

random telephone interviews confirmed the results of
questionnaires regarding the possibility of support

the field agents during the 1972-73 academic year.

A few of those responding to the questionnaire took the

time Lo weite general comments on the program. Following

W}

re

those made by the teachers.

-The effects after one year are good, but many of
the new materials actually won't be put into use

(B~7 on the administraior




2T LY ANy tensnars.  rod chol i hyese
znother sdrvey next yeu
ety

|

k -Plense understand shnt my ceiliczl comenbts nre

| not alrected =t Mr. ¥ ¥ ¥, He is busy wich Student
Comneil, Photography Clab nad demonsornting in
other schools, and our schedules do no! meet for
helpful conferences.
~The siudentc Yzel unlacky if they were not ussizned

A
breause he is the only gne effectivel,s
ne new systen. The other tenchners and

o
-

2 do nob like the bexts nor bthe "new
no matter how .uny variations I try. I
tolerate gume-pluying methods too
frequensly. It's hard o change =fter so wany
yeurs.
-This questionnuire took more than a fevw minutes
indicated in’the instructions. Shame on you!
~-I have very little fuith in evalaation questiomiaires.
This particular evaluation has not changed my wind.

. Bl

Sfdministrators comnented a5 follows:

-The field ugent projecht has been the mosit
effective agent for change in * % i, I we
consider progress in a single year, then we
hiave been fortunate to be a part of it in the
past 5 years.

-This has been an exciting year with the social
studies becoming alive. Most studenbts and
parents are commenting favorzbly about the
program. I hope it coniinues. We will do our
part to see that it does.

-Given the limitations in funding throughout
the district, Mr. * * * has done effective
work. He has learned a great deal, and his
effecviveness will increuse within the nexi
year as funds will be available for bthe Tirst
time in %Swo years.

-# * & is a highly professional person, and he
has been of worthwhile assistance in fhe
launching of our new program this yeur.

-1 am sure the field agent will be called on
o help in socizl studies in-service nexi
yeur, and I am just as sure that he will.

-It nis been a pleasure to have the assisbance
of the field agent. This is a very worth-
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while program, and I hope that Indiana University
will be able to continue it.

In summary, the field agents® colleagues and admini-
3%rasors gave them high marks for the first year of

work after the training program. The evaluation team,
based upon their random telephone interviews with persons
who had completed tne questionnaire, was convinced thai
the data were valid. Certainly these two populations
should have been in a vosition to judge tne effechiveness

of the fi  agents.

summary of Site Visits

At‘least one person from the evaluation team visited
each of the eleven field agents. Daring the visits the
evaluators sought interviews with superintendents,
principals, teachers, and the field agents. The site

visit was intended to provide the evaluation team with

'some "feel" for the actual settingc in which the field

agents worked. The only changes which have been made in
the evaluation team's report were to remove references
to specific names of persons and school systems. The
field agents had been promised that their schools would

rema’ 1 nameless when evaluation results were reported.

Following is the evaluation team's swmmary of their visits,
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vhich were made in April and May, 1972.

SITE #1.

For this site there is no administrator interview
since the administrator was out sick bthe day we
were there. However, we did contact the field
agent, and these impressions are the result of taat

contact.

At site #1 they have the use of a substantial

resource center which seems to be well stocked with
material. The field agent said that the teachers he
worked with seemed receptive to change; they were
willing to try new materials. One complaint he had

was that they were not very ceitical of their materials;
they would try anything if it were new. He mentioned
that there were four teachers who were actively re-
sisting his efforts towards innovation. The field
agent at this site is responsidle for planning the

new high school's curricnium in social studies. He

has conducted several in-services and several demon-
strations and worked on the social studies curriculum
comnittee which ha been planning a model social studies
curriculum. He did mention that he had been able to
use his problem-ociented program, bub valy partially,

and he was afraid to evaluate its effectiveness.
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Most of his contacts have been informal, an
this is the most effective method of contacting %eachners.
Bis main contact with other schools in the system was
through a model U.N. which had been conducted in the fall.
Since the fall, he has not had many contacts with the
other schools with the exception of the new nigh school

which he is involved with continually.

As to the field agent's personal feelings, na feels
committed +o his role as a field agent. His main prob-
lems are time and money. He also feels that he needs
someone to show him how to conduct evaluation of materials.
He feels inadeguate in this area, and he feels that he
does not know enough about how to evaluate materials.

As for changes in the program, he suggested that the
schools!' administrators should travel to I.U. at least
twice to get more involved in the program. He &also was
desirous of having more in-services sent to him and some
tapes which were prepared by I.U. With regard to the
kit, he would like to see money built in for a five-year

progran.

He felt that his major accomplishments were creating
awareness among the teachers, steps he had taken towards
forming a local social studies council, and creating co-

operation among the social studies teachers.
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SITE #2.
We talked to the field agent and the principal of the

junior high school. The principa:
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of the field agent's efforts, and the field agent here
was fortunate in having quite some leeway to obtain
materials. This school had the year before acquired
a variance from the state textbook commiitee with
regard to a science book that they wanted to use

and which was not on the state list. This created
quite a bit of knowledge in the school concerning the
steps that had to be taken to get a variance. Vhen
the field agent decided to make use of nev materials,
he had a2 school that was experienced in bringing
about change. He has taken advantage of this knecw-
ledge, and he has already set up several new pilot
programs which shall be usa2d next year in the school,

and auite a few are already being used this year.

The administration seemed to be very supportive of
the field agent's work and hopeful that his coming
would provide an impetus for change, not only in the
social studies, but in all other departments through
the school. He has employed his problem-oriented
program, and he feels the response is quite favor-
able. He seems to have made heavy use of outside

resource people, including persons from Indiuna
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University, salesmen from publishing companies, repre-

sentatives of national organizations, etc.

In the area of problems and suggestions, the [ield agent
felt that he needed more visits from persons from Indiana
University at his school to provide visible support to
nim and to increase his credibility with the administration
and with other teachers. With regard to his kib, he felt
that if he had it to do over again, he would put in less
material for himself and more material which the teachers
cculd use in their classrooms immediately. In terms of
changes in the program, he felt that there should be

more Ifield work during the training year and that the
field agents should be involved in visiting several
schools across the country. He felt that funds should

be provided for visiting special conferences, and that
the program should provide maximwm exposure %o class-
rooms where new and different things were being done.

He also felt that the program did not fund enough to

logistically support the second yeacr.

In the area of accomplishments, he felt that his major
ones were in the dissemination of materials and programs.
He used the demonstration lesson very effectively %o

get materials implemented. As he stated, his job as

a field agent has expanded way beyond what he envisioned.
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The principal at the field agent's school seems to

be very much behind the field agent project. He did
suggest more money be made available to the field agent,
maybe even by paying a portion of his salary, so that
the field agent could be given more time off from his

duties at the school.

SITE #3.

This field agent is also devartment chairman at his
school and social studies couasultant for all the

city schools. These several jobs have been of some
help to him in that both he and his assistant principal
feel that a title helps him get through doors and see
other people and gives his suggestions more weight.

It has caused some problems in terus of time. His
assistant principal stated that he feels the down-
town administration has not always used the field
agent in the right way. He feels that the people
downtown do not fully understand what a field agent is
or what his role is. He stated that they tended to
misuse him. The assistant principal went on to say
that he feels this lack of understanding about tae
field agent's role has limited the field agent's
usefulness in schools other than his. However, he
feels this situation will change next year as the
field agent has recently been wade department chair-

man, and this should make doors open for nim move




ezsily. The field agent himself felt that the several
hats he was wearing caused him severe problems Wwith
regard vo budgeting his time. 3But he also felt that

the titles were 2 help in giving him credidility. With
regard to special problems, the only one mentioned by
the field agent .was lack of communication between him-
self and the downtown office. He felt that the down-
town office hindevred change—that the downtown office
was quite willing to speak of change but unwilling to
take any action. As to his suggestions for the program,
it was the field agent's feelings that supplying Indiana
University with information of needs and desires was of
limited help. He also suggested these changes in the
make-up of his kit. He would put in more in~service
materials and practical materials that teachers could
use in the classroom. He would leave out much of the
theory-oriented materials. As for the training pro-
gram, he would spend less time in the academic area and
more in the actual implementation, more in defining
wnat the role of the field agent actually is. He felt
that a shorter program would be suitable-- one which
would concentrate on the implementation of change cather
than discussion of theory. He also feels that he

neecds more free consultant time and more support from

the dowantown office.
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SITE #+

These impressiouns are solely those gained from dis-
cussions with the field agent as the principal was un-
available the day we were in this city. The field
agent feels that his role and that of the department
chairman are synonymous. He believes that the field
agent role makes up the job that the department chair-
man should be doing. Fortunately, this causes no
confiict for him, since he is also department chair-
man. He says that he has internalized the role of
social studies {ield agent and that he would continue
to work in such a role even if he were not called a

field agent.

In the area of problems, he feels that the administra-
tion has hindered his work somewhat, that the admin-
istration doesn't delve deeply enough into the
curriculum, and that he would like to sec the news-
letter more often. He said he got only one all year.
He would also like some information on how to go abonl
tapping resource persons at nearby universibies.
Another problem has been a little bit of disillu-
sionment. The field agent felt that change would be a
lot faster in coming. He sees now that it is a slow
process. However, he has also had some unexpacted
pleasures in that some changes have gone beyond what

he expected.
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In the area of changes, he feels that he would put into

his kit materials more usaful to %teachers--sample

w
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they could look alt and materials they could use immedialoly
in the classroom. In the program, h2 would have fewer
political scisnce courses, fewer economnics and history
courses, and more material on projects--more on how tne
materials were developed, hov the materials vere tested,
how 1o use the materials., He also feels that the intern-
ships should bhe expanded, should be more intensive, and

should be given more credit.

In the area of accomplishments, he has had a chunce to
implement nis problem-oriented program, and he feels
very good anout it and feels that it has been very

effective.

LITE #5

As a general feeling, the field agent is either in a

very unigue school system or he is not as far into the .
role as are other field agents. For example, every other
field agent mentioned had knowledge of informal ways

of getting around the formal procedures for getting new
materials into the classrooms. fhe field agent at this

site had no knowledge of any informal methods of get-

ting new materials into the classroom. He seems to have

been hindered quite a bit by his department chairman.
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He also stated that due to money problems, ha had been
mnable to buy mach material tnis year. de cabagorized
the amount 21e had purchased as very little. But he

did feel good about the number of teachers whom he had

convinced to try some new methods in the classroom.

In the area 6f problems, the one that really seems

to stand out seems to be the department chairman.

The field agent feels that tnis is partly because of
the department chairman's philosophy--he is cautious
and slow in bringing about a change--and partly because
the department chairman is‘insecure and feels threatened
by the field agent. Midway through the year, the (ield
agent was placed on a committee with a curriculum
decision-maiking power. He expressed the oprinion that
it was esscntial for a field agent to be in a position
of power or to have the support of a person in power.
As for accomplishments, he feels that in spite of the
fact that he won't be within the system next year, ne
has converted a number of teachers and these teachers
will continue to agitate for change even after he has

left.

In the area of changes, he suggested that the training

program should involve snore practical ase of the materials

and should bhe less oriented toward the academic areas.
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He said that half of the courses he had during the year
at I.U. were poor, that the otner half were good, hut
most of them were not applicable to what he is doing now,
de felt the most beneficial program he was involved in
was the program in which he worked as an assistant. He
feels the practical experience in thai program was very

good.

He would like to see more follow-up on the part of
Indiana University, more practical one-to-one experiences,
more role-playing. One good point about the program that
he mentioned was that the group consciousnecss among the
field agents was strong, and he felt that this was im-
portant. He was the only field agent who made specific
mention of the fact that at some time during the year he

had been visited by one of the other field agents.

SITE #6.

It was evident that this field agént has good admin-
istrative support for his role, and that he has been quite
active during the year in making contact with the other
teachers throughout the system. He kept a list registering
each time he made contact with another teacher and pro-
vided us with a copy of thab 1list which seems to indicale
contact with approximately 95% of the social studies

teachers in the system. He seems %o have more materials
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availablz to him than most of the other field agents.

=

t ses that the administration has been very willing

&3
7

to adopt materials that he has suggested, in place of

+

mabtart

o

1s that were state-adooted. The only problem tnat

4

he mentvioned was lack of time To Xeep up with all-that
is happening within his field. He and the principal

both feel that one of his main accomplishments is the
improvement of the program for slow learners. He also
feels that one of his accompiishments is doubling bthe
nuaber 0f teachers who are willing to employ ganes and
game-theory in the teaching of social. studies. ie has

also arranged some major trials of new materials for the

jO

next school year.

He makes the standard suggestions about changes in the
Kit-- put in more materials that teachers'could try out
and leave out the academic reference materials which he
feels were useless. He makes also the standard suggestions
with regard to changes in the ﬁrogram. He stated that
the academic part of the program was not helpful, and
that there is a need for less theory and more practice
in making personal contacts. He also suggested that a
follow-up program in the sumner would be helpful. IHe
feels that the field agent shonld be teaching only

one subject and that the administrabtion should con-
sider the field agent role or position as a separate

preparation htime.




SITE #7.
This field agent is a social studies veacher 2t 1 junior
high school, and sessions witn his principal indicate

<-

that he is doing quite well =among the socizal studies
teachers in the junior high school and in the elementary
schools. Howeaver, the principal feels that 72e is not
doing quite as well in the high schools. The principal
feels that this is not due to any shortcomings on the,
field agent's part, but rather to the fact that he is
younger than the high school teacners and that they re-
sent taking any suggestions from a younger, less ex-
perienced man. The princival felt that this problem
would work itself out in time. His suggested time period
was ten years! The principal suggested some changes.
Among them was informing schools about new materials

in geography. This area was listed as the weak area

in the social scudies currviculum, and the principal
feels it needs help immediately. The principal also
suggested that the field agent program contain some work
in public relations. He feels that this was a rather
weak spotv in the field agent's work at the beginning,
though it seems to have ironed itself out now. OJne

part of that problem will carry over to next year,
nowever, since the administrative support, in terms of
finances, will be less next year Cthan it was this year.
The principal felt it was partly due to the fachk that

the field agent was too self-critical; and that, although

112




he was bringing about good changes in developing a
good program, he was unhappy because it was not
perfect. Because he criticized himself so much and

so often, this criticism tended to stick with members
of the Board of Education who then gathered the im-
pression that the program was ineffective and cut back
the financial support. Another urea that the principal
would like to see changed involves materials aimed at
the slow learner. He feels that many of the materials
available nowv are good. He cited in particular a book
in political behavior which he feels is very good, but
he thinks that it may be too difficult for the slow
learners to read. He suggested that some materials be
put out for use in the high school for the students

who read at the second or third grade level.

The field agent has been quite effective within his
own school, but as the principal suggests there are
problems with the teachers at the high school level.
He says that he, too, has internalized the role of
being a field agent, and his response is that the

one who helps him the most is his principal. He also
feels that approximately one-third of the teachers
within the system are committed to the new social
studies and said that he has used his problem-

oriented program half-way, and that he feels the

'_l
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mos% vseful part of it was in drawing it up. He has
three new sets of materials being used within his school
this year. In two cases, these new materials are being
used in place of the state-adopted text. And he is
adding three additional sets of new matverials next year.
He was also able to arrange it so that next year all the
social studies teachers at his school will ha&e a comnon

preparation time.

He suggests the standard changes: material teachers can
take into the classroom and use immediately, less material
oriznted towards theory. In the training program he would
like to see more firsthand practical field experience;

he would like %to see the academic material lessened, but
he suggests that this might be quite difficult to 4o in
practice because many might not participate if they do not
get a degree. He also suggests that a 1little more initial
guidance would be helpful at the beginning of the program

in terms of what to put into the kit.

SITE #8.
This field agent is not in a schoolj; he is working out

of the central office. He is a supervisor, an admin-
istrator for the entire school system. He is obviously
in a decision-making position. He has conflicting

feelings about this. First, he feels that it is quite
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useful, and it is the best way to operate in terms of
long-range plans and long-range elfects. dowever, he
feels that the lac’ of personal contact with the teachers
hinders him somewhat. His pdsition also might hinder
him from informing teachers ébout informal ways to get
things into the classroom or in £inding out about these
informal ways himself because he is in one of the formal
rositions which the teachers will try to byvass if they
want to bring about quick change. This field agent

was in the happy position of having no money complaints.
This position was unique to him as the school system

had severe money problems over the last two or three
years, but it seems now trat things look quite good

for the immediate future. His immediate supervisor
feels that the field agent is doing a very good job.

His one complaint was that although he is guite kaow-
ledgeable in the area of Secondary materials, he is not

S0 knowledgeable with regard to primary materials.

The field agent seems %o feel that he is doing a gooa
job. His immediate supervisor seems to feel that ne
is doing a good job. Howaver, the two of them have
never communicated this feeling to each other. One

of his complaints was the fact that he has no feed-
back at all in his position--he does not know if h2 is

doing a good, bad, or indifferent job. It secms to
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be more the fault of the superior than it is of the
field agent. The superior seems to be in and out of
nis office and is quite busy. The evaluator managed

to get in to see him an hour after the schedulad :ime.

The Tield agent doesn't feel that anyone is hindering
him particularly. His biggest hindrances are time

and money. He listed his secretary and Dr. Marker as
the two pesople who are helping him the most. His main
complaint was the lack of feedback-~-that he gets abso-
lutely none from Indiana University or his superiors

within the head office.

It is hard to judge his accomplishments. He 15 not in
@ particular school, therefore he is not offering a
classroom example to other teachers, and he is not in
the school constantly so as to be able to tell whethep
or not other tzachers are trying out new methods, but
he seems %o be starting out slowiy with the intention
of leading up to a big climax. He 1lists next year as

his target year for getting changes into the classroon.

This field agent is unique in tnat he would make no
changes in his kit. However, with regard to the
program, he suggested more "doing™ classes, more

involvement classes, more working with the school
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system duriang the training year, fewer academic classes,

and additional consulting time from Indiana University.
He 1lso {eels that the program was 1 bit too long. He
suggests September to June as the ideal tim2, and he
belisves that the swmaer could be left for field work

rather than academic work.

This 1ield agent seems to have guite good support from

r~
o

e

the administration of 72is school. He says iaat he
peing used more than he had anticipated. Part of the
reason for this is that the administration does support

hin and leans on him for information quite 2 bit. The

administration said that the lowest grades on siandari-
ized tests were in social studies, and they are quite

grateful for naving a field agent there--they feel

£,
=
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this will help bring about 2 change. He is doing
good job. He is not in a decision-making position,

bui he expects tc be placed in one next year. He fecls
that he works well with all of the teachers, taat

many of the teachers have been convertad or are being
converted. However, he says that those who 4o not appear
as though they will be converted fz2el this way because
they are fearful of change, or of anything that gives

the students more power. But he suys in spite of a1l

this, they have taken no steps t» mov. nchLively -gains




him or hindered his work with the other teachers.,

He said that one of the things he needed was a set of
good pre- and post-tests. He feels that the publishers
of textbooks could provide these, and that he needs
then to provide some visible, credible evidence tﬁé%*
the new social studies is as educational as the old.

He also fezels that one thing that would help him more
in his job would be if tae social studies department
had a common planning time. He feels that it would
serve iwo purposes: 1) to diécuss classroom changes

Y

and 2) to make the department s more cohesive unit.

His work appears to have carried him beyond briaging
about changes in the social studies. He has conductad
several demonstrations this year. Both he and the
administrator at his school mentioned the fact that
people from other departments had taken part in each
of these. The two departments which were specifically

mentioned were math and English.

With regard to his kit, he wounld put in more materials
that aid in giving demonstration lessons. He would
put in more information on standarliz2d teshts and more
books concerning games and game strategy. There was

nothing that he would leave out of his kik. In terus
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of the changes in tne program, he suggested more {isld
experience, and tnis could be brought about, he suggestad,
by teaching for nine weeks in a local nhigh school. He

3.

also suggested tnat some class be formed whicn teaches
field agents how to select and evaluate materials. He
mentioned that this had been done in a seminar, bhut

sald he felt it had not been gone into in great depth.
With regard to the I.U. support staff, he said he needs
some visible support from them. He suggests an early
fall visit. He also suggests a conference during the
follow-up year which will involve the cur'iéulum advisors,
vhe school system's supervisors, and the I.U. staff.

He mentioned that he had had only two visits all year,

and botn came at the end of the year and on the same

day, one from this evaluator and one from Dr. Marker.

SITE #10.

This city seens to be the only stop on the tour where
a real problem is currently present and visible. The
problem is communication. The field agent nas had
absolutely no communication with his principal, and

the principal feels this and resents it. This can

r

¥

be changed by the training program. The other aspec:
of this problem may not be able to be changed by hLue
training program and that is the matter of race. The

field agent is white; his principal is black, and many
3 I I ’
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of the teachers at his school are black. The principal
xentionad this is a problem because the fiszld agent gets
many extra considerations in secretarial help. None of
the other teachers understand wny, and they are a little
resentful of the fact that a new white teacher at their
school gets these and they do not. Another reason that
there are problems is that the principal is new at his
school, and the field agent is also new. Neither one

of them know each other, nor do they know the school.
They have not been able to sit down and iron out those
differences which have arisen. 1In spite of all these
problems, the field agent seems to have done a Lairly
good job because the principal said he thinks the pro-
gram is worth continuing for at least another year, and
that he intends to get more deeply involved in it next

year.

This sives is also unique in the fact that two adninistra-
tors were talked %o rather thén ong. In addition to

' talking to the field agent's principal, we also talked
to the social studies supervisor for the city. The
social studies supervisor is a woman, and she is white.
She has worked quite often and quite well with the field
agent during the year. She is very positive about the
prograa. This in itself has also hurt the field agent

at his school, though, becausec the fact that he works
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with this downbtown supervisor is evident to everybody,
and the fact that he goes to this downtown supervisor
when he wants something done rather than to his own
principal, creates more rescntment. All of this leads
to some Jdoubt of the elfectiveness of the (ield agent
at this site. The principal said that the field agent
had threantened scveral times to leave the school syst-m,
and then offered the opinion that nobody carel one Wiy
or anotacr whebther he left or stayed. The field agent
himself said that he felt teachers saw him as an effective
person, one who would agitate for change, one who was
knowledgenble in his field. He said thesc (eelings,
however, &Xisted before the strike wnich was currently
going on. He feels that when the strike ends much of
his effcctiveness will have been destroyed due to the
fact thab ne crossed the pickel lines carly in the

strike.

He listed as his probloms the administration and the
school principals (the general category, o one in
particular). He said that the admiaistration did

not encourage innovation, and that principals were men
who were concerned witn discipline and the making of
schedules, rather than with cducational reform. The
unique problem he had was the teacher strike. He also

said that department chairmen werc a hindrance to him
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(another general category--nob any particular person).
He s+id the department chairmen do not take responsibility
apon themselves for bringing about chaﬁges,nor do bthay
take auy action whatsoever. Another problem he listed
w13 the union. He feels that the union has created miuch
strife within the school system and has made the admin-
istration more reluctant to try anything rew for fear

of causing a confrontation. He also mentioned that he
was zubiing no feedback ab all about bhe amount of work
he was doing. Part of this problem conld have been
cleared np by his own efflorts, however, if he could have
talxed once or btwice to his principal. His principal
made a point of saying that in spite of the lfact that
the Cield agent's office was just a couple of doors dowi
the hall, the principal had not once been invited in to
tali nor nad he ever come into the principal's oflice to
try to explain what he was trying lto do, nor had he ever
invitad the principal into his classroom to wateh him

teach. -

In spite of the fuct that he does not geb aloag tvo well
with his principal, he has instilled within the supervisor,
the downtown administrator with whom we talked, a great
deal of enthusiaswm for the field agent program. He has
also managed to get some materials adoptad this year and

he fecls that he has made the teachers wmore aware of




things that are happening in social studi=es and more
willing to listen to new pcople who come in with new

idans.

With regard to the kil, he would pul in more simple
gamas and simalabions. He would put ia more in-secvice
progeans, and he would put in more books on technique
and fever books on theory. He said that he would leave
out of his kit almost all of the books on theory. As
to changes in the progran, he suggested reduced emphasis
on the academic area, more eiperimental types of items,
more in-services. Also, he would like to sec the (ield
agents being involved in moce planning during thelr
training year. He favors more role-playing in dissem-
ination courses, less theory, greatly increasecd contact
with bthe btarget school system during the year at I.U.,
and a stronger coatractual arrangement with the school.
He makes this last suggestion due to tne Tact that many
promises were made by Lae school when he fiest came and
that several of them were not kept. He also suggests

a follow-up summer program of three wecks duration
which woald be 2 refresher program and one for ex-
tensive evaluation. With regard to support services

at I.U., he would like to sce I.U. maintain a collection
of in-services which could be dispatched to a ficld

agent upon request. Another change which nhe would like
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t0 322 is some feedback of the nositive variaty., He foels

that i3 is a needed reinforcer. He feels bhat the orograa
as consiructed now contains much discouragenment with very
few rewards. The change that he wanted 55 shross W45 Thab
more worx be done witn the target school system during bLae
training year. He feels this is needed to help prepare
the school system for working witn the field agent. One
last change he suggested was thai more tapes be sent during
the year to the field agent, letting the field agents know
wnat is happening within the field. He also w»oald like

t0 see a written outline accompanying thesec tapes so tnat
he can know at what parts of the tape certain materials

are discussed.

SITE #11.

This field agent is one of the Tield agents who did not
recurn to his particular school. He has a position
working from the superintendent's office. We did not talx
with his immediate superior as he wus not available the

day that we were at the site.

Since we could not talk to his superior, and because the
field agent is not working within a school, it is hard
%o evaluate his effect upon bringing about classroom
changes. He does seem to have established himself, how-

ever, as the person who the teachers turn to for infor-
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mation with regards to social situdies materials. He avls3o
ceems to have had some involvement with community groups
and has managed to gev both the community and tne tenchners
to listen to him and accept some changes. The‘only T
olem he mentioned was with princinals who nave hinderad

him.

With regard to the kit, he would put in more filmstrips
giving an overview of the new social studies. He would

put in more packaged in-sarvice programs. e would lzave
out some of the professional books. He said that even

he has not read all of them yet. With regard ito program
changes, he said that the social sciance component of

the program was enjoyable but of questionuble wortn.

He feels the program should also have inecrcased cmphnsis

on the development of in-service programs. Another change
he suggested was refresher courses for field agents on
alternavive summers. He also fecls that positive Teed-
back is a necessity. Becaus2 he has received none

from nis people within his‘system, he has looked to I.U.
for positive feedback, and evidently has found none there
either. He did say that gebtting hack with the group was
important. Mor this reason he would 1like %o sze more
confzrences involving the wnole group at Indiant University.
He feels that when the vhole group gets togebher, they can
provide positive reinforcement for each other, and that one

can look to the others within the group as resource persons.
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V. SUMMARY EVALUATION OF THE SOCIAL STUDIES
FIELD AGENT PROJECT BY THE EVALUATION TEAM

Through the various evaluation activities, the eval-
vation team was able to form a good general impression
of the field agent project. Overall, it is evident
that the field agents have been very effective and
have progressed a great distance toward accomplishing
the objectives set down at the outset of the project.
In most cases, those who are influenced by the project,

i.e., teachers, department chairmen, principals, curric-

_culum supervisors, etc., react with great enthusiasm

to this attempt at innovation. Any minor deviations

from this general support are the exception, rather

than the rule.

The field agents have been very efficient in dissem-
inating information about new materials and in

getting teachers to try them. Some have done better
than others, depending on their particular personalities
and situations; but, all have definitely created a new
awareness and a willingness to try new things. Many
times they have either been able to supply teachers
with the materials, to put their fingers on a source

of funds for new materials, or to suggest people to

contact for advice or materials. In all cases, they




are mentioned (often along with department chairmen) as
the persons to see for information about new products and
practices. They are definitely recognized as resource

persons.

In most cases communication is good between persons in-
volved, although there are exceptions tc this. There is
some indication that there has been overlap into other
areas besides social studies; that is, teachers in math
or science have manifested a desire to try new things.
Many have expressed the idea that the program should be
expanded to include K-12.

One major benefit of the program is that it seems very
likely that the field agents have developed a trend,
an atmosphere, and enthusiasm that will continue in
following years whether the field agent is there or
not. (In four cases the field agent is leaving his
school.) Some have established a regular newsletter
to disseminate informationj; one is attempting to
establish a local social studies council in his areaj
some have worked to get committees established to work
on curriculum plans and objectives; and several are
working toward, or have already arranged, having a
common preparation time for all the social studies

teachers in their schools so that ideas can be readily

proposed, shared, discussed, and evaluated. Many of
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the field agents have also arranged major trials for

next year.

One of the greatest advantages of the project was
having the materials available to put into the hands
of the teachers. All of the field agents mentioned
that this was the most effective aspect of the program.
In cases where some factor, such as money, precluded
the possibility of having the material readily avail-
able, the program did rotv go quite as well. It seemed
evident that the majority of teachers were not inter-
ested in the objectives, advantages, or evaluative
effectiveness of any of the new materizls, buit rather
in the fact that they had something in their hands
that would "get them through tomorrow's class.," All
of the field agents agreed that teachers certainly
were not critical enough of new materials presented
to them. Some of the field agents requested more
instruction and assistance to give them a firmer
background in evaluation; but, since it was also
often mentioned that teachers and administrators

vere not really interested in that kind of informa-
tion, it is questionable how beneficial it would be,
It seems that a major shift in the manner of thinking
and doing is needed. Perhaps this can come through

the efforts of the field agent, perhaps not.
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It was unanimously agreed that the most effective ploy
used by the {ield agents was the personal., one-to-one
contact. Some all but abandoned other means in favor

of this one. One kept a record of the numper he had
made. These contacts definitely brought about the

most results. For this reason, in systems which were
larger or where the field agent was in an administrative
position where he was responsible for many more teachers
and could not have had the same degree of personal con-
tact as a teacher within.a school, the results were

definitely not as visible.

It is apparent that the success of the project is
dependent on the situation in which the field agent
finds himself. To some degree, it may also be de-
pendent upon personality, although in this case
eleven quite different field agents have zll been
quite successful. t is not known whether this is
due to an effective screening procedure, whether
the training program effectively accommodates vari-
ous types of people and enables them to completely

internalize the role, or whether personality really

does not matter that much.

The situation does seem to matter, however. It

appeared that a Jmowledge on the part of the field
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agent of the political situation in a school system
and an understanding of how to fit into that system
without making too many waves went a long way. All
seemed to have some public relations problems at the
beginning. Many were overcome, but some were still
evident after a year's time. Often it was the older
teachers who resisted change, but sometimes problems
arose because of the field agent's lack of perception
of the situation. The evaluation team felt, as one
field agent suggested, that more contact with the
target school system during the training year would
be valuable. It seems evident, too, that it is
essential that the field agent make it clear that

he is there to provide an alternative. In some
cases, his position was very threatehing. One ad-
ministrator even mentioned that he felt one teacher
called in sick 2% days during the year just because
he felt so threatened. In terms of changes in the
training program, the.same statements were heard
over and over again. The field agents felt the
program was weighted too much with theory, and

they wanted more practical experience. All men-
tioned that they would put less mabterial in their
kits dealing with theory and methodology and more
sample materials that they could give to teachers.

Some thought that thes program was too long, but that
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one summer would be too short to become indoctrinated

to the role. Several mentioned that a follow-up summer
program would be helpful. It should be added that the
conference held for the principals of the target school

was well-received and very beneficial.

The major lesson the field agents had to learn was that
change does not usually occur overnight. They returned
to their schools very enthusiastic and expecting to
change the world. They have made unquestionable prog-
ress, and that has been seli-rewarding. Their exper-
ience has also been discouraging at timesj; however,
some have been more disillusioned than others: One

of the reasons for this was a lack of feedback. Many
referred to the fact that no one ever told them they
were doing a good job. Since many of them felt a role
conflict, that they were making efforts in one area at
the expense of the ot. , it is understandable that
reinforcement was needed. Although they realized that
the lack of time and persommel precluded a great deal
of assistance, many felt that more visible support

from I.U. would be very helpful and would lend greater

credibility to the program and to their position.

As several field agents suggested, it is evident that

the success of this program camnot be evaluated completely
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after one year. Change requires time, and this pro-
gram requires an on-going commitment and on-going
evaluation for a period of several years in order

to measure its effectiveness more reliably.

VI. LESSONS FOR THE FUTURE

After reading the preceding evaluation report one

is tempted to ask, "So what did you learn? If you
were to do it again, what would you change?" This
final section of the report attempts to speak to
these questions. It offers advice to those who wish
to learn from the experience of the Social Studies

Field Agent Training Program.

Selecting Participants: Obviously another

training program should include women and persons
from minority groups. Despite our best efforts

at recruitment, our program included only white
males. Perhaps this also says something about the
types of persons school systems are willing to en-
dorse for such a program. While the evidence is
certainly not conclusive, it is possible that field
agents should represent power positions, e.g., de-

partmental chairmen, supervisors, local opinion
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leaders. Even the field agents recommended this despite
the fact that some were not themselves occupants of such
positions. It should also be pointed out that one of the
very effective field agents was young and relatively in-
experienced, so the correlation between power and impact

was not always a perfect one.

Having the field agent's administrators sign a letter of
agreement is still a good idea, despite the fact that
some schools failed to live up to every stipulation of
the agreement. Two major changes should be made in the
agreement. A dollar amount should be set aside for the
field agent to purchase new materials upon his return to
the system and a guaranteed reduction in teaching load
should replace the 26 days of released time. Field
agents were almost unanimous in reporting problems of
overload and a day off now and then required even more

work in preparing materials for the substitute teacher.

The Training Program: A full year is not needed to

train field agents and a reduction in the time re-
quired can be accomplished by drastically reducing
(or eliminating) the time devoted to subject matter
courses. Video~taped role playing and simulations
should be extensively used. TField agents should be

given practice in using the available in-service
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nmaterials, evaluating materials, and other role-
related behaviors. To the extent possible, compe-
tition for grades should be eliminated and specific
attempts to build group cchesiveness and role iden-
tification and commitment should be included. Experi-
o ences should stress real world problems; and, if theory
is employed, it should be tied directly to application
and problem solution. If kits of materials are
assembled, a basic "starter set" should be suggested
by program directors with an emphasis on student and
teacher materials, not books on how to teach or bring
about change. Every effort should be made to insure
that the persons who do the on-campus training also
provide the follow-up support and repeatedly have
experiences in the schools. The training materials
currently under development by the Far West Laboratory
for Educational Development for the preparation of
educaticnal information consultants should be in-

corporated into future field agent programs.

Follow-up Support: Despite the number of support
activities provided és a part of this program, most
of the eleven field agents reported a desire to have
even more school visits, cassette tapes, phone calls,
etc. Role insecurity probably was a major motivator

for the requests for more school visits since almost
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every request from the field agents for a visit was
honored, the only exceptions being schedule conflicts.
In addition, the Bloomington staff initiated about one-
third of the visits. In other words, the field agents
appeared not to have requests for visits which were
going unfilled. Evidently future programs should plan
two or three visits per year even if the field agents

do not.request them.

In a few places in the evaluation data the field agents
expressed the opinion that they received insufficient
reinforcement or feedback from the Bloomington staff,
and/or their colleagues and administrators. These are
puzzling findings in the light of the many visits,
cassettes, phone conversations, letters, refresher/
diagnosis workshops, and convention get-togethers

of the field agents and support staff. This apparent
need for frequent reinforcement underscores the
tenuous nature of the new role and the apparent in-
security of those filling it. Evidently it would be
difficult for future programs to engage in over-kill

in this area.

Two types of field-oriented materials are in glaringly
short supply and badly needed by field agents. The
first is in-service programs that are well developed

and tested. Just as teachers find it helpful to have
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curriculum packages that include ALL the needed
components, so too would the field agents have
profited from complete in-service packages. The
second is evaluation instruments which measure
student growth in inquiry skill and attitude areas.
A major reason that the field agents were not more
successful in assisting their colleagues with the
local evaluation of trial materials was the lack of
ready-made measurement devices (and perhaps a very

low felt need for such information).

Future programs will have to contend with another
aspect of special programs such as this one, i.e.,
a substantial turn-over among those who are trained.

Many are trained and then serve only a year or two

in the new role before mcving on to another position.

Perhaps this mobility would have been less had the
field agents been drawn from those holding super-
visory positons, but our experience with such per-
sons leads us to believe that as a group they also
experience a good bit of mobility. This loss of
trained persons is simply a fact of life with which

future programs should be prepared to live.

The relationship between field agent personality

characteristics and success in promoting change




is at best clouded. The original eleven field agents
varied greatly in this respect and all experienced some
success in the diffusion role. We still have a hunch, and
it is only that, that very outgoing, low-keyed, bright,
open-minded, and secure personalities would tend to be.
more successful in diffusion roles; and we will continue
to try to recruit such persons in the future. Such a
personality may not insure success in Giffusing in-
novations, but it is our experience that it certainly

makes the job easier.

One can certainly infer from the data that school system
variables are considerably more powerful than field agent
personality and style. . The availability of support, both
monetary and psychological, is a major factor in the degree
of success of the field agents. The fact that in some
cases the ONLY new materials available to the field agent
were those purchased as a part of his kit (with monies
provided by the Ford Foundation) is illustrative of this

point.

We were aware from the outset that no one model of

change would serve as the basis for the program. Our
experiences confirm many of the notions contained in
the R,D,D, and A model, but Havelock's Linkage Model

now has much more meaning to us than it did in the
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spring of 1970. However, we remain unchanged in our
belief, now supported by even more experience, that
with a very few exceptions local development of curri-
culum materials is not an efficient use of time or re-

sources.

In conclusion, we have also had to ask ourselves if
the Field Agent Program was a wise investment of our
resources. Could we, for example, have brought about
more change by making more individual contacts with
schools than by training and supporting the eleven
field agents? Should we continue to invest in pro-

viding follow-up support for the field agents?

Change is not an either/or proposition. The ne-
cessary innovations exist and perhaps it is time to
shift the emphasis from development to diffusion.
Indiana University-Bloomington wil; continue to support
the Coordinator for School Social Studies and the
Social Studies Development Center. Both the Co-
ordinator and the Center can operate without the
field agent component, but with reduced effectiveness.
We believe that the field agent program has proven its
worth as indicated by the data in this report. Our
continued provision of follow-up support is evidence
of that belief and commitment. We only hope that our

experiences are instructive to others interested in change.
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INDIANA UNIVERSITY
Coordinator for School Social Studies
101 Lindley EHall
Bloomington, Indiana 47401

Area Code 812
Tel. No. 337-358%

-

LETTER OF INVITATION TO APPLY

Thank you for your inquiry about the Social Studies
Field Agent Training Program. This reply has two
purposes: to provide you with additional information
about the program and to supply you with the necessary
application materials and instructions for their use.

Perhaps the most efficient way to inform you about the
program is to ask that you carefully read the enclosed
brochure (if you haven't already done so). I wish to
stress that this is more than simply a typical masters
degree program. Tne three special seminars will be
designed to provide participants with the knowledge
and skills necessary to perform the field agent role.
The seminars will be open only to those persons in

the field agent program. In addition, participants
will serve one-semester irnternships in three of the
university programs that specifically deal with prob-
lems and topics directly related to the tasks later

to be performed by tne field agent. Again, these
activities will be open only to persons in the
program.

Another unique feature of this program will be the
follow-up support provided field agents during their
first year back in the schools. This will include

a kit of curriculum and in-service materials, three
two-day problem-oriented workshops, and site visits
by various persons from the university. The sole
purpose of the follow-up program is to provide
assistance to the field agent as he plans and exe-
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cutes locally oriented activities.

It is difficult to describe, in advance, the exact
activities in which each field agent wiil engage.

This will depend upon the agent's school situation and
local needs and problems. Generally, we see the field
agent returning to a regular social studies teaching
post but also being provided with: twenty days of sub-
stitute time, the opportunity and resources to try one
or more experimental curriculum programs, considerable
regional visibility, travel funds to enable him to
attend the NCSS National Convention and the state social
studies convention (these not to be included in the
twenty days fo substitute time), and administrative sup-
port for local in-service programs. The field agent
will be able to draw upon university resources whenever
appropriate. In short, the field agent will serve the
role of a disseminator of information about new programs
and practices in social studies, as a demonstrator of
these programs and practices, and as one who stimulates
and organizes change. The university fully intends to
maintain close contact with the agents after their
initial year back in the schools.

All participants will qualify for an MAT degree in
Social Studies upon completion of the program. How-
ever, it is not mandatory that courses be taken for
credit or that the degree be conferred. Each par-
ticipant will receive a stipend of $4,200 plus $500 for
each dependent. He will pay no tuition but must pur-
chase his own books and classroom supplies.

If this program interests you, I urge you to apply

as soon as possible. I suggest that you discuss it
with your principal and superintendent (or his re-
presentative) even though I will be contacting them
as soon as I receive your application. The deadline
for the receipt of applications is May 15, though I
suggest that you net wait that long to apply. Par-
ticipants will be notified of their selection no later
than June 1.

If, after considering the additional information
contained in this letter, you wish to apply, please
do the following:

1. Complete two copies of the Application
for Graduate School Admission.

2. Obtain two copies of the transcripts
necessary to show all oi your previous
coursework (undergraduate as well as
graduate) .
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3. Using the forms provided, have three persons
write Letters of recommendaticn for you.
This should include your superintendent (or
his representative), and your principal or
immediate supervisor.

L. C-mplete one copy of the Supplemental
Application Form (yellow).

5. Discuss this program with your super-
intendent (or his representative) and
principal so that each will be at least
rassingly familiar with it when he is
contacted later.

6. Mail your Avplication for Admission forms
to me as soon as possible; do not wait
until your transcripts arrive. Instead,
have them sent directly to me at:

101 Lindley Ha’1l
Indiana University .
Bloomingtor.,, Indiana 7401

I lookx forward to hearing from you soon. If you have
further questions please call me collect at: Area 812,

337-358%.

Sincerely,

Gerald W. Marker
Co-Director

GWM/ jb

Enclosures
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Gentlemen:

A few days agc I received a completed application for
the Sccial Studies Field Agent Training Program (see
enclosed brochu”e; from . The
purpose of this lettwr is to give you additional in-
formation about the nenefits and obligations connected
wish your school system's pa:ticipation in this pro-

gram, if and when is
selected.

First, let me outline how I think the field agents will
pe different from the graduzates of our oiher masters
cegree program. In addition to having completed twenty-
four hours of social science work, the field agent will
return ¥0 his school as one who:

1. is knowledgeable about, and can denon-
strate, the '"mew social studies.®

2. has a kit of in-service mazterials which
have been cdeveloved specifically to
assist in the solution of local problems.

3. has learned how %o assist his colleagues
and superiors in bringing about change
at the local level.

4

i1} be available to the sys»em, and
perhaps others in the area for sustained
follow- -up, as opposed to the typical
universiivy change advocate who is there
one day and then leaves.

5. will be thoroughly familiar with and
able to drawv upon the many university
resources vhich are related to the
social studies area.

6. will receive continuing support and
assistance from the university during
the year following his return to the
school system.

To put it another way, the U.S. Office of Education

O

ERIC

Aruitoxt provided by Eic:
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is investing a considerable amount of money in each of
these eleven field agents in an effort to see if change

in the social studies at the local level can be facilitated.
Because the field agent will have special kinds of compe-
tencies that will make it possible for him to play a some-
what unique role, we are asking the field agent's school
system to also make some unusual commitments to the pro-
gram, as follows:

1.

2.

Grant the field agent a leave of absence
for the 1970-71 school year.

Furnish the field agent with twenty-six

days of substitute time during the 1971-72
school year. In addition, allow the field
agent the necessary extra days to attend the
annual convention for the State Social Studies
Council. §8ix of the twenty-six days will be
used by tne field agent to return to Indiana
University for three two-day refresher/di-
agnosis workshops. The remaining twenty
days will be used for the field agent to run
locally oriented programs. These will, of
course, ke planpea jointly by the Llela
agent and others in his school system.

£llow the field agent to experiment with at
least one class in which he will use curric-
ulum materials from one of the social
studies projects. The school will agree

©0 buy a classroom set of these materiais.

Give the field agent support and visibility
upon his return in the fall of 1971, e.g.,
make it p0551ble for the field agent to
describe his work to the PTA and faculty
meetings.

Place the field agent on curriculum commit-
tees, in the role of department chairman,
etc., whenever approprlate. In other words,
the field agent is placed in vositions where
his special training can best 'be utilized.

Provide travel funds for the field agent to
attend the three refresher/diagnosis workshops
to be held in Bloomington during the follow=-up
year, 1971-72.

Provide travel and per diem for the field
agent to the NCSS Annual Convention and the
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State Social Studies Council Convention.

%. The superintendent (¢r his representative) and
the vrincipal of the field agent's scnool
dgrea S0 return to Bloorlngxoﬁ twice during

the training year for coni e”=nces dealing with
various azspects of the Field Agent Program.

T realize tnat "le are “"ns the field agent'!s system

5o mare z consid rable ‘contrizuTion to this program.

T hore you will agren wWith me that the benefits that the
system stands %c receive will more ihan offset these
additional obligations. 1f you have any gquestions about
ther please givz me a call. If these conditions seem
reasonable, would you each rake & CoOpY ¥ this letter,
sign shas cory, znd return It to me as soon s 30551019
ir order %nol euenr mor De nlaced in 's
Soldar. Argliceants ol s3heols agreeling o these con-
glsions will receive preference in the selection pro-
cers.

Zerzld ¥W. Yarker
Co-Director
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SOCIAL STUDIES FIELD AGENT TRAINING PROGRAM

A Project to Promote Change
in School Social Studies

101 Lindley Hall
INDIANA UNIVERSITY
Bloomington, Indiana 47401

Supported by the United Tel. No. 812- 337-5272
States Office of Education 337-3584
and the Ford Foundation

May 11, 1972

SPRING '72 LEITER TO ADMINISTRATORS

Dear

This is a letter that I had hoped to write you about

two months ago but was unable to do so because of the
uncertainty regarding the future of the Social Studies
Coordinatcr's O0ffice. I am pleased to report that on
May 3 the Chancellor of the Bloomington campus person-
ally made the decision to continue the operations of that
office and in doing so assured us that we could continue
to provide follow-up support for your social studies
field agent. Ls things now stand your field agent will
be able to draw both upon the services of the Social
Studies Coordinator's Office and those of the National
Diffusion Project directed by James Becker.

I also want to thank all of you for being so cooperative
in assisting in the third party evaluation of the pro-
gram. It will be a few weeks before we receive the
report of that project team but the informal feedback

is that the field agents have indeed made a difference
and many of you have testified directly to that point.

I suppose the true test of whether you believe what your
field agent has done for you this year is worthwhile is
whether you decide to continue to support him next year.
I realize that because of local circumstances you may
choose not to continue all of the conditions which you
agreed to in the letter of agreement which was in

effect for this year and which most of you kept in good
faith. The conditions that prompted us to propose that
agreement still remain. If you are to get the maximum
return on the investment that you have in your field
agent you will need to continue to make a small invest-
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ment in him. In one sense I suppose it's like revarnishing
the gym floor every year or two.

We believe, and I think it can be documented, that your
field agent 1s a very informed person in terms of what is
happening in social studies, what materials are available,
and how one assists locally in the trial and adoption of
new materials and programs, of anyone in the country. I
hardly have to tell you, however, that change occurs so
rapidly in this and other fields that even a year without
vital contacts can throw a person substantially behind.
Sending your field agent to the National Council for the
Social Studies Convention next year in Boston, providing
him with travel funds to visit schools where i1nnovative
programs are under way, paying his way back here at least
one time next year for another two-day conference, and
continuing to lighten his teaching load so that he might
devote time and energy to field agent activities will
insure that the skills that he has this spring will not have
vanished a year from now. 1In other words I urge you to
continue to support your field agent the way you have
this year in order that he might continue to serve the
social studies teachers in your school system.

We will continue to do our part in this process of link-
ing Indiana University with schools interested in moving
ahead in social studies. We have indicated to your field
agent that we welcome his phone calls for assistance ané
that we plan to make periodic visits to your school to talk
wvith him and other interested teachers next year. We
will continue to send him News and Notes on the Social
Sciences and to make casette "update" tapes available

to him periodically. As long as he continues to serve

in the role of field agent we will leave the kit ma-
terials, purchased with monies from the Ford Foundation,
in his possession to be used by him and other teachers

in the system. If at some point in time he should simply
resume the role of a regular classroom teacher or move
from ycur system we will ask that those materials be
returned to Indiana University so that we might make

them available to another person who is willing and able
to serve the field agent role.

Again I would like to stress the fact that we feel that
this has been a most productive year and are confident
that the results of the evaluation team's efforts will
show that. As a group we think the eleven field agents
are an impressive group of young men. Their commitment
to the field agent role is one of the most gratifying
aspects of this past year in terms of my own satisfaction
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with the program. We look forward to another year with
a continuing and strengthened relationship between
Indiana University, your field agent, and the social
studies people in your school system. I welcome your
questions and comments about this past year or our
future plans and say a finai and sincere "“thank you*

to you for your continued support of this very important
progran.

Sincerely,

Gerald W. Marker
Co~Director

GWM: sh




-F 1-

Evalvuation Program March 15, 1972
Field Agent Project
Form #8

OBJECTIVE RATING SHEET

Listed below in random order are the follow-up year
objectives of the Social Studies Field Agent Training
Program. In order to determine if these objectives

should be included or revised for the next training
program, please evaluate them in light of your exper-
ience. In general, a 1 indicates a "highly desirable
ranking of an objective and a 5 indicates an "undesirable"
ranking of an objective.

1. Information about new social studies products and
oractices will be disseminated to social studies
veachers and administrators in field agent areas
more rapidly than would have been the case were
it not for the field agents.

1 2 3 4% 5
2. Field agents will build conviction about the '"new

social studies" among those persons with whom they
come in contact.

1 2 3 4 5

3. Field agents will, in their own classrooms and
in demonstration lessons, serve as examples of
inquiry-type teachers.

1 2 3 4% 5

4, Teachers and administrators will contact the
field agents and ask them to visit their schools,
speak to departmental meetings, teach demon-
stration lessons, display materials.

"1 2 3 4 5§
5. Field agents will speak to organizations such

as the PTA, informing them of reforms currently
taking place in social studies.

1 2 3 4 5




11.

12.

13.
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Field agents will convince some of their colleagues
to try some of the new social studies curriculum
materials and will assist in planning simplified
field evaluations of such trials.

1 2.3 &% 5

Field agents will provide the appropriate persons
at Indiana University with information about the
needs and desires of schools in their areas re-
garding nev materials, consultant help, in-service
training, and the skills and knowledge required
of new teachers.

1 2 3 4% 5
Field agents will execute the problem-oriented

programs which they develop during the training
year.

1 2 3 4 5§
Field agents will secure the services of resource

people needed to meet the needs of area teachers
and school systems.

1 2 3 4 5
Field agents will gain the reputation in their

area as 'the person to see about what is going
on in social studies."

1 2 3 4 5
Field agents will be assigned to ccmmittees and
be given other responsibilities which carry

curriculum decision-making power in their schools
or districts.

1 2 3 4% 5

Field agents will actively seek new contacts
with social studies teachers and organizations
in their areas.

1 2 3 4 5
Field agents will assist teachers in their area

to become more critical consumers of new social
studies products.

1 2 3 4% 5
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1%, Field agents will assist schools in their areas
in adopting new social studies products and
vractices to local needs.

1 2 3 4 5

15. Field agents will demonstrate their desire to
keep informed of changes in social studies by
joining local, regional, state, and national
social studies organizations.

1 2 3 4 5

16. Field agents will conduct themselves in such
a manner as to effect change without unnecessarily
antagonizing those around them.

1 2 3 4 5

17. Administrators in the field agents!' schools
will provide explicit supprort for the field
agents and their activities.

1 2 3 L4 ¢
18. Field agents will be provided additional support

during the 1972-73 school year by their school
systems.

1 2 3 4% 5

In addition, please comment briefly on the selection
procedures used for the training program. Do you
feel they should be changed, etc.

Comment:
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Evaluation Program March 15, 1972
Field Agent Project
Form #7

FIELD AGENT RATING SHEET

INSTRUCTIONS:

Now that you are completing the first year of imple-
mentation of the objectives of the Field Agent Project,

we would like you to express your opinions on the train-
irg program and implementation in light of the experiences
you have had.

Evaluate the following aspects of the training program
from the perspective of its usefulness to you as a field
agent this year. In general, a 1 indicates a high rating
and a 5 indicates a low rating. Circle one. Additional
comments will be helpful and aporeciated.

TRAINING YEAR ACTIVITIES

1. Twenty-four hours of social science 1 2 3 L4 5
and history
Comment:
2. 5519: Seminar on Teaching Social 1 2 3 4 5
Studies--Marker . .
Comment :
3. R670: Seminar on the Sociological 1 2 3 4% 5

Aspects of Diffusion--Jwaideh

Comment:
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L. R590: Seminar on the Techniques of 1 2 3 4 §
Diffusion--Jwaideh

Comment :

5. Internship in teacher education with: 1 2 3 4% §

> (Circle one) Smith Ehman Barr Mehlinger
Comment :
6. Internship in the Coordinator's 1 2 3 4% 5
Office
Comment :
7. Internship in the Social Studies 1 2 3 4% 5

Development Center

Comment:

8. Colloguia (held evenings at Carole's 1 2 3 4% 3
and Doug's)
Comment:

9. Demonstration lessons taught by the 1 2 3 4 5
field agents

Comment:

10. CMAS exercise 1 2 3 4% 5

Comment:
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' 11. Diagnostic evaluation (done in 1 2 3 4% 5
the S519 fall seminar)
Comment :
12. Diffusion plan (done in the 1 2 3 4% 5

summer Sseminar)

Comment ¢

i aadl

A

13, Thirty-minute video taped speech 1 2 3 4 §
on the new social studies

Comment:

14,  Attendance at the ICSS Convention 1 2 3 4 5§

Comment:

15. Visits to schools with Tom Brown 1 2 3 4% §

Comment ¢

16. In-service meetings planned and 1 2 3 4 §
conducted by field agents

Comment :

17.  Stacks of handouts 1 2 3 4 5

Comment
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18. Spring conference for administrators 1 2 3 4% 5
Comment:
19. Assembling kits 1 2 3 i 5
Comment :
Evaluate the following aspects of your implementation.
In general, a 1 indicates a definite "yes," and a §
indicates "no." The other numbers indicate milder re-
actions, a 3 being a "not sure" response.
AS A RESULT OF YOUR EFFORTS:
1. Would you say you have noticed 1 2 3 4 5§
definite innovation in your de-
partment in the past year in
methods and materials?
Would you say these changes were 1 2 3 4% 9
greater than in previous years?
Do you feel that you could attri- 1 2 3 4 5

bute these changes (if there have
been some) to your influence?

Comment :

2. Do you feel that new social 1 2 3 4
studies products and practices
are more easily obtainable now
than in the past?

Do you feel that this is a 1 2 3 &

direct result of your efforts?

Comment :

wn

»
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18. Spring conference for administrators 1 2 3 4 5

Comnment

19. Asserbling kits 1 2 3 4 5

Comnment:

Evaluate the following aspects of your implementation.
In general, a 1 indicates a definite "yes," and a §
indicates "no." The other numbers indicate milder re-
actions, a 3 being a "not sure" response.

&S A RESULT OF YOUR EFFORTS:

1. Viould you say you have noticed 1 2
definite innovation in your de-
partment in the past year in
methods and materials?

w
£
wi

Would you say these changes were 1 2 3 4% 9
greater than in previous years?

Do you feel that you could attri- 1 2 3 L4 9
bute these changes (if there have
been some) to your influence?

Comment :

2. Do you feel that new social 1 2 3 4 5
studies products and practices
are more easily obtainable now
than in the past?

Do you feel that this is a 1 2 3 4% 5
direct result of your efforts? .

Comment:




3. Do you .feel that more teachers have 1 2 3 4 5
become aWare of the "new social
studies?®

Do you feel that this is a direct 1 2 3 4 g5
result of your efforts?

Comment:

4. Do you feel that more teachers
have become aware of what it means

P
[\
w
4
Ul

2s from a demonstration lesson)?

Comment:

5. Have teachers decided to try an 1 2 3 4 5
nev social studies curriculum
mzterials?

Were you able to assist them in
conducting simple evaluations
of such iry-outs?

P
[\
w
4
Ul

Do you feel that their reactions 1 2 3 4% 5
vere generally favorable?

Comment

6. Do vou feel that your public 1 2 3 4 5
relations in atteompting to
implement change have been
positive?

Conment
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7. Would you say that you havere- 1 2 3 L 5
ceived support for your activities
from the administrators in your
school system?

Comment :

8. Do you feel that your chances 1 2 3 4 5
of receiving support during the
next school year are good?

Comment :

IN GENERAL:

1.

Would you say the social studies 1 2 3 4 5
department in your school has

made progress away from traditional

(i.e., textbook-centered) methods

in the past year?

Comment :
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Evaluation Program March 10, 1972
Field Agent Project
Form #4+

TEACHER QUESTIONNAIRE

Please answer each question by circling one number at
the right of the question. In general, a 1 indicates

a definite "yes," and a 5 indicates a definite "no."

The other numbers indicate milder reactions, a 3 being

a '"not sure" response. Any additional comments you care
to make would be appreciated. Thank you for your help.

A. IN GENERAL

1. Would you say the social studies devartment in your
school has made progress away from the traditional
(i.e., textbook-centered) methods in the past years?

1 2 3 4 5

Comment:

2. Would you say you have made more use of new ma-
terials and methods in teaching in the past year
than in previous years?

1 .2 3 % 5

Comment :

3. Would you say that this school system gives
"rewards" for innovating?

1 2 3 4% 5

Comment :
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L. How would you rate changes in the social studies
curriculum?

(CHECK APPROPRIATE PHRASES)

a. Give a teacher the opportunity to try
new things

b. Often disregard proven teaching
methods

C. Have been too slow in ccming about

d. Overwhelm the teacher with irrelevant
and difficult materials

e. Too cften emphasize change for change's
sake alone .

f. Are attempting to institute radical
rather than gradual innovation

B. AS A RESULT OF THE EFFORTS OF THE FIELD AGENT:

1. Would you say you have noticed definite inno-
vations in your department in the past year
in methods and materials?

1 2 3 4 5

Would you say these changes were greater than
in previous years?

12 3 4k 35

Wouid you attribute these changes to the
influence of the field agent?

1 2 3 4 5

Comment

2. Do you feel that new social studies products
and practices are more easily obtainable now
than in the past?

1 2 3 4 5~
Do you feel that this is a direct result of the




efforts of the field agent?

1 2 3 4 5§
Comment:
3. Have you been made more aware of the "new
social studies?"
1 2 3 4 59
- Do you feel "committed" to the innovations
of which you have become aware?
‘ 1 2 3 4% 5
Comment:
4. Have you become aware of what it means to
be an inquiry-type teacher (such as from
a demonstration lesson)?
1 2 3 4 59
Do you feel this type of teaching is
effective?
1 2 3 4 5
Comment:
5. Have you ever contacted the field agent

to teach a demonstration lesson or to
display new materials?

1 2 3 4 9
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Were the results satisfactory?

1 2 3 % 5
Comment ¢
6. Have you decided to try any new social studies
curriculum materials?
1 2 3 & 5
Were you able to conduct simple evaluations
of such try-outs with the field agent's
assistance?
1 2 3 % 5
Was your reaction to these try-outs favorable?
1 2 3 & 5
Comment ¢
7. Have you ever received special help from a
resource person or outside source?
1 2 3 % 5
Was this assistance helpful?
1 2 3 4k 5
Comment :
8. Do you feel you have become a more critical
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consumer of new social studies products?
1 2 3 4% 5

Comment:

9. Would you characterize the field agent as
"the person to see about what is going on
in social studies?®

1 2 3 4 5

If not, what are the names of people at
this school whom you would contact about
social studies materials and teaching
problems?

10. Would you say the field agent has been
instrumental in effecting change in your
school?

=
o

3% 5

Comment :

Would you say his public relations in
attempting to implement change have been
positive?

1 2 3 4 5

Comment:
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11. Would you say that the field agent has re-
ceived support for his activities from the
administrators in your school system?

1 23 % 5

Comment:

12. Do you feel that the chances of the field
agent receiving support during the next
school year are good?

=
o

3 0% 5

Comment:
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Evaluation Program March 10, 1972
Field Agent Project
Form #5

ADMINISTRATOR QUESTIONNAIRE

Please answer each question by cirecling one number to
the right of the question. In general, a 1 indicates a
definite "yes," and a 5 indicates a definite "no."

The other numbers indicate milder reactions, a 3 being

a "not sure" response. Any additional comments you care
to make would be appreciated. Thank you for your help.

A. IN GENERAL:

1. Would you say the social studies department
in your school has made progress avay from
traditional (i.e., textbook-centered) methods
in the past year?

1 2 3 4 5

Comment:

2. Would you say that this school system gives
"rewards!" for innovating?

1 2 3 4 5

Comment:

B. AS A RESULT OF THE EFFORTS OF THE FIELD AGENT:

1. Would you say you have noticed definite
innovation in the social studies department
in the past year in methods and materials?

1 2 3 L4 5

Would you say these changes were greater
than in previous years? i

1 2 3 4 5
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Would you attribute these changes to the in-
fluence of the field agent?

1 2 3 4% 5

Comment:

Would you say the teachers in your school have
been able to obtain new social studies materials
more easily?

12 3 4 5

Comment :

Would you say the field agent has been in-
strumental in effecting change in your school
system?

1 2 3 4% 5

Comment:

Do you feel that the effect of the work of the
field agent has been generally positive?

1 2 3 4% 5

Comment:

Would you say his public relations »n attempting
to implement change have been positive?

1 2 3 4% 5

Comment:
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Would you say that the field agent has re-
ceived support for his activities from the
administrators in your school system?

1.2 3 4% 5

Comment:

Do you feel that the chances of the field
agent receiving support during the next school
year are good?

1 2 3 4 5

Comment:

Would you characterize the field agent as
"the person to see about what is going on
in social studies?!

1 2 3 4% 5

If not, what are the names of people in this
school whom you would contact about social
studies materials and teaching problems?




BIOGRAPHICA! DATA ON THE FIELD AGENTS

SOCIAL STUDIES FIELD AGENT
TRAINING PROGRAM

Indiana University--Bloomington

Meet the Field Agents

A0BERT T. ADKINS

¥adisonville-North Hopkins High School, Madisonville,
Kentucky. American history, government, economics,

sociology, international relations, and world geography.

Since the begimming of the 1964-65 school year, he has
been social studies department chairman.

Bob received the A.B. degree from Kentucky Wesleyan
College in 1961 and an M.A. in education from Western
Kentucky University in 196k.

Bob and Judy Adkins have three children: Tony. age 7;
Terri, age 6; and Teddy, age 2.

RALPH K. BEDWELL

Broad Ripple High School, Indianapolis, Indiana.
Government, citizenship, economics, and American
history. During the 1969-70 schooil year, he was
tennis coach and sponsor of the school variety show.
He has’also served on the Indianapolis Public Schools
Evaluation Committ:e, a joint teacher-administrator
committee that dev loped instruments for teacher
evaluation.

Ralph has both a B.S. degree and an M.S. degree from
Indiana State University, Terre Haute. His major area
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for the undergraduate degree, obtained in 1962, was
social sciencej; the major area for the graduate degree,
obtained in 1967, was guidance and counseling. He
maintains membership ir national, state, and local ed-
ucation associations, and the National Council for the
Social Studies, state and regional social studies organ-
iza*ions.

Until recently, his wife, Beth, taught English in the
Brown County Schools. They are expecting their first
child in late April.

JOHN A. HARROLD

Be.zer Junior High School, Lawrence Township (Indianapolis),
Indiana. Seventh grade social studies, non-Western studies
and geography. He is also a member of the Belzer Faculty
Advisory Board.

John has received two degrees from Indiana University-

Bloomington, a B.S. in education in 1961 and an M.A.T.
in social s%udies in 1967. He is an active member of
the Lawrence Classroom Teachers Association, the Indiana
State feachers Association, the National Education

Association, and the National Council for the Social
vudies.

John's wife, Anna, also an I.U. graduate, teaches fourth
grade in the elementary school at New Paiestine. They
have two children, a son,John, age 7 and a daughter,
Rebekah, age 3.

DENNIS HORN

Wiabash Junior High School, Wabash, Indiana. American
history and civics. He has been chairman of the junior
high social studies department and has been head track
and cross-country coach at Wabash High School.

Dennis graduated from Manchester College in 1963 with
a B.S. in social studies and from Indiana University in
1966 with an M.S. in education. :
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His family includes his wife, Carol, and his 3~year old
daughter, Angela.

PHILLIP A. MATTINGLY

Meadowdale High School, Dayton, Ohio. American history,
American humanities, civics, and social problems. 1In
addition to his teaching assignments, he has served as
acting chairman of the social studies department, advisor
to the junior class, student council sponsor, and advisor
to the Human Relations Council.

Phil attended the University of Dayton, David Lipscomb
Coliege in Nashville, Teanessee, and the University of
Dayton in 1967 with a B.S. in secondary education. 1In
1970, he rezeived an M.Ed. in szcondary administration
from Xavier University, Cincinnati, Ohio. He is a mem-
ber of Phi Delta Kappa, the National Council for the
Social Studies, the Ohio Council for the Social Studies,
and the Dayton Area Council for the Social Studies.

Linda, have two young sons, Christopher

Phil and his wife,
p &n ick Donnaker.
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JAMES NAY

Columbus Senior High School, Columbus, Indiana. American
history, government.

Jim is an Indiana University graduate with a major in
social studies; he received a B.S. degree in education

in 1967. He belongs to the National Council for the
Social Studies, the Indiana Council for the Social Studies,
the National Education Association, and the Indiana State
Teachers Association.

Jim and his wife; Mary Lou, live in near-by Brown County
where she teaches sociology, government, and econcmics
at Brown County High School.

P




RICHARD SEGALL

Pulaski Junior High School, Gary, Indiana. Seventh grade
social studies. He has also worked with Purdue University's
program for student teaching in the inner-city and piloted
his own revision of a serenth grade social studies course.

Dick transierred from Texarkana Junior Ccllege to Indiana
University where he obtained an A.B. in history in 1967.

The Segalls have a daughter, Jennifer, who is 20 months
old.

RONALD LEE VAN SICKLE

Yarion High School, Marion, Indiana. Sociology, com-
parative political systems, and economics.

Ron i. a graduate of Ball State University where he was
a memL T of the university's honors program; he received
a B.A. in education in 1969. He has done specizl work
in social studies education with an emphasis on teaching
the skills of value analysis.

ilis wife, Linda, is also a Ball State graduate, and a
social studies teacher.

BRUCE D. SMITH

South Middle School, Grand Rapids, Michigan. Social
dynamics. Before enrolling in the Field Agent Program
he was social studies department chairman for his school.

Bruce graduated from Western Michigan University.in 1965;
he has a B.S. degree with majors in history and sociology.,
He has done additional graduate work at Western. For

two and one-half years he worked for the Job Corps in
Battle Creek. Included in his professional -affiliations
are memberships in the National Council for the Social
Studies, the National Education Association, the Michigan
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sducational Association, and the Grand Rapids Education
Association.

During the 1970-71 school year, his wife, Mary, is
working in the Spanish department at Indiana University
and completing work for an M.A. degree at Western
Michigan.

DOUGLLS WALTERS

ohn Adams Junior High School, Charleston, West Vir-
rnia. American history, civics, and humanities.
adcitional roles whilc at Jjohn Adams included the
e

§=

: Student council advisor, yearbook acvisor,
> sponsor, ané membership on the faculiy

for the National Honor Society. EHe was also
ne social studies depariment.
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is a graduate cf Mgorris Harvey College in Charles-
he received a B.£. in political science and French
65; he has azlso completed several graduate hours
cal science cdepartment of West Virginia
Graduate Center in Charleston.

M5. Vernon High School, Mt. Vernon, Indiana. American
nistory, geography, world history, anéd international
relations. Along with his teaching assignments he has
coached track and football, sponsored z world affairs
club and participated in a project which counseied
teenagers on probation from the state reformatory.

Gene attended Wake Forest College, and he graduated
from Georgetown College in 1967. "He has completed
additional graduate work at Georgetown.

Gene and his wife, Becky, married in 1

1967, have a
ten month old son, Christopher.
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INFORMAL CONTACT REPORT FORM

WVHO (e.g., Mrs. Smith, social studies teacher,
Central Junior High School; Mr. Jacobs, Principal,
Nor;h High School; Mrs. Brown, President, local
PTa).

CHARACTERISTICS OF PERSON (e.g., opinion leader in
senior high; leader of the "reluctant to ex-
periment® principal group).

WHEN AND WHERE (date and approximate time, e.
after school on September 19, 1971; lunc
period, November 1, 1971).

g s
n

HOW WAS CONIACT INITIATED (e.g., two weeks ago at
an in-service meeting I suggested that I would
drop by her room some day after schoolj; co-
inci?ental, just happened into him in the lunch-
room) .

PRIMARY MESSAGE CONVEYED (e.g., 9iscussed the
Flanders VICS System and I described how I used
it in my class and suggested ways she might like to
use it; I told her about the demonstrations I
was planning for next week).

WHAT, IF ANY, RESISTANCE WAS OFFERED?.




HOW DID YOU RESPOND TO IT?

MATERIALS WHICH CHANGED HANDS (e.g., I left her my copy
of THE ROLE OF THE CLASSROOM TEACHER; none.)

FOLLOW-UP (e.g., I agreed to video tape my class and to
go over the tape with her next Thursday after school;
I invited her to Tuesday's SRSS demonstration).

OVERALL JUDGMENT OF THE CONTACT (e.g., encouraging, she
appeared interested and willing to give it a try if I
would tape my class rirst; doubtful, seems as resistant
as ever, we seem to talk past one another, bet she doesn't
show for the demonstration).

OTHER COMMENTS:




FORMAL CONTACT REPORT FORM

(Formal activities are those which are planned well
in advance, e.g., in-service training session, speech
to a community group, presentation to a departmental
meeting, all school faculty meeting, presentation %o
a local social studies council).

. How much time was spent planning for this
activity?

2. What were the dollar costs of the program and what
was tl= socurce of the funds? (Does not include
costs of released time for teachers, your time,
etc.)

What was the size and composition of the audience?
(e.g., 23 senior high school social studies
teachers, four senior high principals.)

(&%)

. Where and when Gid the meeting take place?
(Attach any programs which are available.)

5. How long did the meeting last? For what portion
of the total meeting time were you responsible?
(e.t., &5 minutes of the two-hour meeting.)

6. Were teachers released for this meeting? For
how long?

7. What were your purposes (objectives) for the
meeting? (e.g., to create awareness of and
gpterest in the materials of ivhe High School
Geography Project.)

8. What was your role in the meeting? (e.g., I
made a 30 minute presentation about HSGP ma-
terials and then introduced a colleague who taught
a demonstration lesson using the materials. We
both handled the Q & A session which followed.)

9. What materials were used, distributed? (e.g.,
all participants were given mimeographed copies of
pp. 1-32 -7 Sanders CLASSROOM QUESTIONS and the
attached. work sheets were .given to--all participants.)




10.

11.

-L 2~

What follow-up do you plan? (e.g., another in-
service on questioning is scheduled for March 23,
and at that time all teachers have agreed to pre-
sent their questions for each level of questioning.
In addition, I will meet with Mrs. Jones, Mr. Brown,
and the principal next Tuesday to show them the
brochures on Minicourse #l, with the hope that

they will agree to recommend that we preview

with an eye to purchase.)

Other comments.




Name

Feb Mar April May June
Week 1 2 3 L

REVISED INFORMAL CONTACT REPORT FORM

1. WHO: NAME CHECK TITLE:

Social Studies Teacher in Own Schcol

Department Chairman in Own School

Non-Social Studies Teacher in Own School
______Principal/Assistant Principal
Superintendent/Assistant Superintendent
Curriculum Coordinator/Social Studies Supervisor
Teachers or Department Chairman in Other School
University related personnel
Other

2. CHARACTERISTICS

Innovators -
Earliy adopters
Early majority
Late majority
Laggards
Gatekeepers

3. HOW WAS THE CONTACT INITIATED?
a., By the field agent

b. By the client directly

¢c. By a third person

d. Tt was a planned follow through from an
earlier commitment

e. Accidental, it sort of just happened
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PRIMARY MESSAGE CONVEYED--DESCRIBE

DID YOU MEET ANY RESISTANCE?

Yes Ne Cautious, not either
open or really resistant

e " T —————"

IF THERE WAS RESISTANCE, DESCRIBE IT AND HOW YOU
DEALT WITH IT.

IF YOU GAVE OR RECEIVED ANY MATERIALS, DESCRIBE
THEM AND THE SOURCE.

DESCRIBE FOLLOW-UP.

YOUR OVERALL JUDGMENT OF THE CONTACT--HGW DID
YOU FEEL ABOUT IT?

___ Bedly

__ Slightly Negative

___ Can't Tell--Neutral
Positive

Enthusiastic

OTHER COMMENTS.
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RESULTS: FORMAL CONTACT FORMS

1. Planning:

One hour or less
1 - 3 hours
4 -10 hours
11-40 hours
No response

Ll \LJONAN, §\ V)

2. Costs:

None

Slight

Kit Supplies
No response

(PSRl \C N

3. Size of Audience:

Less than 10
11-20
21-50
51-103

=P

Composition:

Secondary Teachers 238
Elementary Teachers 27
Librarian 1
Superintendent/ Asst.
Superintendent 3
Urban League Rep-
resentative 2

L, Where:

School
Urban League Office
Educational Park

=0

N
L]

How long:

2 hours or less 10
3~5 hours 3
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Percent of program done by Field Agent:

100%

50 - 100%
50% or less
No response

nDw = &

6. Were teachers released?

Yes
No, voluntary
Not applicable

= PO

7. Objectives:

Inform of field agent role

Assess needs of teachers

Assess community needs

Provide information on text ma-
terials and games and simu-
lations

Inform of resource people

Improve guestioning skills

Solve problems related to use of
new social studies, i.e., Fenton

oo

= RPRPwo

8. Field fgent role:

Gave a iormal talk
Inforual speaker, answered questions
Admnistered survey
Gave a demonstration
Directed activity using games
Directed activity to improve

. questioning

v Discussion participant

== [NCN\ON ol Ge) \V)
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N

RESULTS: INFORMAL CONTACT FORM

September 1 to October 1, 1971

7 l. wHO

o

Social Studies Teacher in Own School
Department Chairmen in Own School
Non-Social Studies Teacher in Own School
Teachers or Department Chairmen in Other Schools
Principals, Assistant Principals
Superintendent, Assistant Superintendent
Curriculum Coordinator, Supervisors
University-Related Personnel

. Data Processing/Research Consultant

-
N -FAN OO b -

3]

CHARACTERISTICS OF PERSON

Eager, early adopter 18
Open, middle adopter 27
Traditional, but willing to change 2
Closed, laggards ) 3
Opinion leader 1k
Unsure of self 5
Gatekeeper 9

3. WHEN AND WHERE

During school 51
Catside of school 10
Office 33
Hall, Teachers lounge 14
Meeting 3
Classroom 1

- b, HOW WAS CONTACT :NITIATED
By field agent 34




By client

By third person

Follow-up of previous commitment
Accidental

PRIMARY MESSAGE CONVEYED

General description of materials
Description of specific materials
Description of process

Discussion of In-service plans

Helping teacher with a lesson

Generai discussion of field agent role
I.U. resources )

Interaction analysis

Other

WHAT, IF ANY, RESISTANCE WAS OFFERED?

Yzs

No

Cautious

No response

HOW DID YOU RESPOND TO IT?

Persuasion
Specific help in overcoming a problem
Didn't

MATERIALS WHICH CHANGED HANDS

AEP

Fentorni

Massialas-Zevin

From Subject to Citizen

Man: A Course of Study

The People Make a Nation

Classroom Questions

Clarifying Public Controversy
Instruction Objective in American History

= =
Fw~awn
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