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ABSTRACT
This handbook, suggestive rather tkan prescriptive,
is written for Young world Development and/or similar groups
committed to active involvement in community, national, and world
imprcvement. Emphasis is upon organizing high school, college, and
adult courses and action programs in the community which will help
sensitize participants and make them aware of the need for action
toward building a just and equitable society where none go hungry.
The guide which includes resources of readings, films, and other
activities, is divided inta four sections. 1) "EBEducation Action®
describes three courses in development: a high school prepared
curriculum, a teach-in, and a community course. Other activities are
also suggested for bringing people together. 2) "Community Action"
offers ways in which groups can experience conditions of poverty and
racism within their own community. Ideas such as establishing a New
World Resource Cernter, hunger banquets and a weekend of interchange
among minority and middle class groups are provided. 3) “Action
Briefs" focuses upon active involvement and participation in one's
own community in lunch programs, slums, elections,

community-hearings, boycotts, and provision of other services for the

poor. #4) "Organizing: Getting it all Together" sheds light on the
organizing process and provides helpful pointers to groups in their
work. A related Gocument is ED 063 210. (5JINM)

i

o :
NV FTU I

[ ]
.

Nyt




FILMED FROM BEST AVAILABLE COPY

SV SV SN D




ERI

Aruitoxt provided by Eic:




U.S.DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
OUCED EXACTLY A5 RECEIVEC FROM
THE PERSON OR ORGANIZATION CRIG-
INATING IT POINTS OF VIEW OR OriN.
IONS STATED 0D NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EpU-
CATION POSITION OR POLICY

TARGET:

OEVELy, Né“‘\O“

AMERICAN FREEDOM FROM HUNGER FOUNDSTION
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FOR N THIS WORLD A NEW
FORCE IS EMERGING, A RIVER
THROUGH WHICH THE RISING
WATERS OF HUMAN KINDNESS
FLOW, HE WHO STEPS INTO TUE
STREAM, WILL MOVE FORWARD
WITH I'T. IIE WIO STEPS OUT,
STEPS OUT OFTHE WORLD,

b, j. udink
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TARGET: DEVELOPMENT ACTION represents the ideas of Young World Develop-
ment (YWD) people and others who together are striving to build a more
just and equitable world society.

Specijfically, the handbook is a guide to many kinds of action in behalf

of development goals, which YWD or any other group can undertake in their
communities. The stress is on guide; only brief outlines of programs
which have been conducted successfully, primarily by YWD groups, are given.

Any effective action is contingent upon a clear understanding and analysis
of a community. Therefore, all the programs described should be weighed
with one's target community in mind in determining proper action. Sensi-
tivity, innovation, and creativity all come into play in planning a parti-
cular course of action.

We have divided this book into four sections: Education Action, Community
Action, Action Briefs, and Organizing: Getting it Together. While several
ideas naturally fall into more than one section (community and education
action both), we hope that the format will facilitate your use of the

hand book.

Many thanks to all who contributed to this effort -~ for giving us a new
set of tools for our struggle. Without their assistance and encouragement,
this handbook would never have been completed.

Mary Lynne Bergh
Mike Seltzer
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EDUCATION A¥D ACTION AND YWD

THERE 1S A CONTINUING DISCUSSION among YWD people about the relative
priorities of education and action. In fact, action and educa-
tion cannot really be separated. Both are essential parts of
the same process, one by which we hope to more fully realize
the potential which people have for their own human fulfill-
ment, freedom, and development,

WE ARE SEEKING CHANGE. Dudley Seers, a British economist, says it well:
"' ... Above all, the aim must be to change international atti-
tudes so that it becomes impossible for the political leaders
and social scientists of Europe and North American to continue
overlooking, and aggravating, often inadvertently, the obscene
inequities that disfigure the world.

AND WE SEEK TO CHANGE things programmatically, not randomly. We hope
to affect the entire national society of the United States, and
thus that of the international community, through programs for
change in cur local communities: changes in attitudes, changes
in priorities, changes in people's living standards. This is
obviously a tremendous job. Change is never easy.

ONE OF OUR IMPORTANT GOALS is to help eradicate the condition of pover-
ty. But it js impossible for someone to work toward the eradi-
cation of a condition that she or he doesn't understand. And
since poverty is a condition of life -- not just a bunch of sta-
tistics -- it is important that we understand the feelings as
well as the facts of the condition of powerlessness, hope less -
ness, and despair that characterize much of the ljves of the
poor. Therefore, our educational job is a combination of living
and of learning, then communicating what we know.

OUR JOB, THEN, BECOMES even more challenging. HNot only are we trying to
change our society, but to change ourselves, too, through experi-
ence and study. But, as the old Puritan axiom says, few things
worth doing are easy to do. Read these words of authors Frank
Riessman and Arthur Pearl, who wrote New Careers for the Poor:

" ... There should be no confusion on one point. Poverty will

not be easy to eradicate. Poverty is not a superficial blemish

on an otherwise healthy structure. It is not a passing phase of
a society in flux. The causes of poverty are deep~seated. Short-
term stop-gap measures will not bring about permanent solutions

to the problem ...
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YWD'S EDUCATION/ACTION PROGRAM

ANY PROGRAM THAT 1S badly directed or ineffectively carried out can do

more harm than good, and can even aggravate the conditions it

is supposed to improve. That is why it is so important that
each YWD group carefully analyse its problems and the problems
of jts community -- as well as realistically evaluate the capa-
bility of the YWD group itself -- before deciding upon a pro-
gram, especially if this program seems to promise to your com-
munity that it will affect or achieve signi ficant change. But
what are the necessary steps to design the best program for your
YWD group? .

~= UNDERSTAND the nature of mankind's problems in the worid, and
of your community in relation to these global probiems.

-- DECIDE TOGETHER what is possible for your group to do.

THERE ARE AT LEAST THREE essential steps your group must take to achieve

understanding and to make decisions. Skipping any of them will

necessarily decrease or eliminate the effectiveness of your pro-
gram.

1. YOU MUST HAVE CREDIBLE INFORMATION regarding development
issues. This comes either from indirect sources: through
films, speakers, books, articles, and so forth. Or directly:
through your personal experiences.

2. YOU MUST EVALUATE THIS INFORMATION together, to determine its
meaning, its relative importance to you and your community,
and how it fits with other information you have about your=-
self and others.

3. YOU MUST TAKE ACTIGN based on your evaluations, in order to
get things moving, to test your conclusions, and to gain fur-
ther information for your YWD group's next “round" of
decision-making,

REMEMBER:

Continued learning of facts or discussing alternatives -- that is,
"fnon-stop education" -- is inappropriate and unjustified when so
much needs to be done,

But action based on incorrect or partial information and analysis
will be equally inapprcpriate, and finally counterproductive.




EDUCATION AND ACTION PROGRAMS MUST BE IN BALANCE!

“Egucation programs' can be very "active' -- such as when a
YWD group decides to undertake activities designed to educate
the public,

""Action programs'' can be very ''educational'' -- such as when a
YWD group, in working with local projects, learns what its
community's problems really are.
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INHER ACTION AND INTERACTION

One of the most important commitments that 3 person can make is to cnieself.
So Much of what we are trying to change *“out there" in the big bad world
resides in ourselves. It has been pretty much established that it isn't
primarily technology that is standing in the way of the world that we all
dream of,, it is the ignorance and atiitudes of people, of us, and the in-
stitutions that evolve as a result. Just 3s there has never been lasting
peace or freedom for all, there has never-been a real solution or under-

* tanding of what is means to be human. So the changes we talk about myst
fir.t take place in oursclves.

A very important key to an understanding of self is awareness. Wi muost be
sware of the fact that every man, woman, ond child on this earth is a human
being, like ourselves, motivated by the same nceds and desires. Everyone
needs food, clothing and shelter o be biologically satisfied, Many peo=
otv are denied these basic needs, as well as frecdom, companionship and
love, control over one's own destiny. The way to understand another per-

~on, another culture, another nation is to understand oneself and one's own
»otivations.

So much of the feeling of existence is lost in this crazy, hectic world,
Self is subordinate to schedules, institutions, money, busi-ness. We be-
come mechanical, de-sensitized, deacd. There is no time to be creative or
to just revel in the joy of a precious moment or two. |t is easy for us
world-savers to be caught up in this same cycle. We must not ba. The way
to bridge the gap between the Ideal and the Real is to live the ideal, to
the fullest possible extent. |f we are not aware of or o not appreciate
the good that there is or could be, where is the motivation to preserve or
bring it about?

Communication and interaction are so often limited to verbal bump-cars.
Talking and thinking become compulsive, a defense against exXperiencing the
other person and the world. The tension that mest people produce in them-
selves because of the day-to-day strain leads to automatic behavior, based
on rules and role-playing, the way one should be, instead of the way one is.
Real honesty and confrontation is such a frightening concept to most people
that relationships are usually a ring-around-the-roses process, a continual
guessing game that breeds insecurity and misunderstanding. To be honest

is to take a risk that most people are not wiiling to take.

Awareness jtself can be healing. We must also be aware of what we as in-
dividuals embody as a person. We, too, have been brought up in this soci-
ety, with all of its problems and prejudices, and it is a very hard thing
to overcome our own socialization and conditioning. We have no other
model to go on. But we must begin to probe our very souls and to question
all that we have held to be true and to leave no part untcuched,




-

Last, but not at all least, our lives must be examples we are not
ashamed of. Everything we do is important, from the way we treat the
people around us to what we cat and throw away. We must not live in

3 palace while our brothers are starving. We must not buy cameras or
cars if that means supporting wars. 'Let your light so shine upor men,"!
Christ said once.

-y

So what have we discovered? 'w have met the enemy and they is us,"
says Pogo. Through our owr. lives comes permanent change. We can help
bring it about by understanding, sharing and celebrating our mutual
jlumaness. Llet's rejoice in life, search out our sculs. Be glad we
have the chance to right what has always been wrong.

Let's keep our heads and our hearts together. Peace,

Mary Roberts
YWD Board Member (i1321-72)
Richmond, Virginia

tomoye

(Shite Symbed)
Revelation of the Universe
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COURSES IN DEVELOPMENT

YWD groups, for some time, have stated that development education is
one of their major purposes. To effectively raise development issues
in the community and/or devise action programs requires some under-

standing and knowledge. Included in this section are three types of

education programs geared to helping groups come to a deeger under-
standing of the issues:

A. How to Use a Prepared Curriculum, Deveiopment: Bridge to
Peace

8. The Buffalo, New York Development Teach-in (formal, in-
school use)

C.

The Hadison, Wisconsin YWD-sponsored Community Development
Course (informal, out-of-school use)

¥
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HOW TO USE THE PREPARED CURRICULUM, Development: Bridge to Peace

Development: Bridge to Peace is a resource unit from which a course
can be constructed. It is o study guide for independent work or
group work in or out of school. It is not a step-by-step procedure
ready for a teacher to use. It has to be rearranged and adapted to
the neceds of a class and/or a course. The guide is available from
the American Freedom from Hunger Foundation for St.

Your basic decision will be between its use within the school (formal
use) or outside the school (informal use). If you have a group of
fellow students who are already wel l-motivated, you may wish to or-
ganize the course informally. Find an interested teacher who might
be helpful in making the best use of the course if you want to use it
formally.

SUGGESTED SCHOOL ysSES

A. An elective (interdisciplinary) class within your high
school offered with credit during school hours

B. An extra-curricular course

€. A resource guide for courses such as American problems,
sociology, political science, history

D. A course implemented through your high school district

E. A 'free university" course

F. A course offered with or without credit at your college

IMPLEMENTATION IN HIGH SCHOOLS

A. After reading the curriculum guide, share it with an in-
terested teacher. Most teachers, especially creative
ones, are excited when students hring forward something
that they would like to learn about.

B. Explore the possibilities of adding a course in your high
school, for the regular year or in summer school.

€. Point out the experimental nature of the course. The teach-
er may have concerns about his/her expertise in this sub-
ject. Explain that everyone would learn together and would
share in the responsibilities of research, class presenta-
tion, etc.

D. At this point it would be good to have the names of several
people who are interested in the course. After discussing
it with students, teachers and administrators, it may be
helpful to seek student council backing for starting such
3 course in your high school.




As 1ife is action and passion,
it is required of 3 man that

he should share the passion and
action of his time, at peril of
being judged not to have lived.

== 0livar Wendell Holmes

ERIC

PAFullToxt Provided by ERIC




ERIC

Aruitoxt provided by Eic:

IMPLEMENTATION WITHIN A HIGH SCHOOL DISTRICT

A. Learn what process is involved in getting an elective within
your school district. Talk to people who have recently gone
through this process, for example, those who initiated courses
in black studies.

B. Questions to answer:

1. Who must formally propose curriculum changes? (Social
Studies Department?)

2. What happens when a school district mskes a curriculum
change? Is it mandatory for all schools? Do you think
this course can be as effective if it is mandatory?

3. What are the strengths and weaknesses of your school
board? Have they shown ability to listen and respond to
student interest groups? Have they encouraged, or at
least been tolerant of innovative structures (such as
independent study) and experimental curricula? Are they
greatly influenced by political affiliations and public
opinion?

€. Develop some strengths to work with the school board.

1. Explain your proposal to civic leaders to gain their-
support. Get endorsements from them and professional
teachers' groups (Social Studies Council, etc.) who are
frequently strong local lobbies for new curriculum de-
velopments.

2. Arrange through parents, teachers, or friends to meet
personally with a member of the school board who may be
interested. Bring the above mentioned credentijals.
Additional materials describing use of development cur-
ricula in other school districts can be obtained from
AFFHF, and may be helpful. You may wish to be accom-
panied by your teacher or principal, or have a letter
of introduction from them. Youwill want to ask the
board member's opinion of the unit --he should have ad-
vance opportunity to look it over -- as well as his ideas
as to its implementation, which may involve your meeting
individually with more school board members or attending
one of their meetings,

D. Remember that this procedure takes time.

SUGGESTED INFORMAL USES

. Self-study for an individual student
- Self-study by a YWD group

- A seminar sponsored by a YWD group, a church group or civic club,
for the community.

(e I~ 2b -3
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THE BUFFALO, NEW YORK, DEVELOPMENT TEACH-IN

In preparation for International Walk Pay, May 8-9, 1971, Buffalo YWD or-
ganized a teach-in from April 26-28, designed to involve high school s tu-
dents in developrent issues. The 3~day curriculum reached 20,000 students
in 25 schools.

A.

A.

ORGANI ZAT 10N

One person in each of the 40 high schools in Buffalo was con-
tacted; 25 responded. This group met every Sunday for 5 weeks
orior to the teach-in.

3efore these meetings, a core group of 4-6 YWD people in Buffain
orepared a set of readings on various issues of domestic and
international development. During the first part of these
meetings, the group discussed the content of the materials. One
day they focused on welfare, another on imperialism, another on
health care, etc. Individuals did additional reading to prefre
for these meetings. The second part of each meeting was spent
discussing, in small groups, the implementation of the materials
in the teach-in.

The contact person in each school requested that all English or
bistory teachers devote three days of their classes to the de-
velopment teach-in. The contact also chose one or two people
in each c¢lass to facilitate the discussion.

The schools printed their own materials. Each contac! was pro-
vided with a master copy of these materials to have printed for
each person in the participating classes. The materials included:

1. 2 survey of attitudes and information
2. excerpts from The Cycle of Despair (Life Reprint =50),
The Great Ascent, Wretched of the Earth, World 8roken

by Unshared Bread, etc.
outTine of the book Death at an Early Age by Jonaihan Kozol

other short readings on development issues in the U.S.
and in the rest of the world

E~a WS

EVALUAT I ON

Although each school contact was asked to hold after-school meetings
with the class facilitators to prepare them, few attended these
sessions. The entire project rested on the success of classroom
discussion. Although the materials were good, some of the facili-
tators either didn't know how to lead a discussion or didn't under-
stand the materials sufficiently.

Suggestions to improve the teach-in:

1. Have a larger core group, maybe 7-8 people. (With a core
group of 3-6 people, it took 2 months to organize.)

2. Devote more attention to training class facilitators.




THE MADISON, WISCONSIN COMMUNITY COURSE

Members of Madison YWD, in the fall of 1970, decided to initiate a "eom=
munity" course' in development. They felt that something had to be added
to the Walk program in order to make people aware of development issues,
and to involve members of the Walk committee on a continuing basis. The
major focus of the course was showing the relationship of the U.S. to the
developing nations, and asking what we could do about the problems. They

wanted to examine what relevance Walking for development had to real de-
velopment.

MECHANICS OF ORGANIZATION

A. The education committee decided to offer such a course about a
month prior to the Walk, but’it did not sit down to plan the
course and hammer out the methodology and syllabus until two
weeks before the Walk. Six people were on the commi ttee; they
met with a history teacher, a welfare mother, and a participant
from the University of Wisconsin Center for Development,

B. The committee decided that there should be no ""teacher', and that
films, panel discussions, simulation games, speakers, and re-
searched reports by participants would be used in the course.

€. Because the local Welfare Rights Organization at that time was
giving six-week educational courses on welfare and poverty at
various churches around the city, the committee decided that it
shoulc concentrate on international issues.

0. After getting a place (a church in the center of town) and finish-
ing the syllabus, the committee announced the course to all com-
munity groups. The course outline was sent to young people vwhom
the group thought might be interested, and a special effort was
made to reach high school teachers. Prospective course members
were asked to respond by phone. About 30 people -~ five adults
and 25 youths -- signed up.

€. The decision as to what and how things should be done in the
class was decided collectively by the members. /' 1though the syl-
labus was subject to chance, it was generally adhered to. The
group decided that it needed to meet for at least Ig weeks if it
hoped to even scratch the surface of the syllabus, and therefore
decided to meet twice 3 week -- every Monday and Thursday from 7
to 9 p.m. The group met from mid-November 1970 until February 1971%.

F. A grant from the AFFHF for $200 was used to establish a development
library and buy materials for the course. A course fee of $3.00
was also requested from the participants; this was spent on print-
ing and mailing costs.

Q L
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G. Two people from the education committee were in charge of arrang-
ing for speakers and films and providing reading materials on the
topics to be covered. They typed up and printed articles from
books and magazines, etc. At the end of most sessions, materials
were handed out to be read in preparation for the next session.
Each session was usually planned over the phone immediately after
the previous one, according to the wishes expressed by the class.
These two people also compiled and distributed notes on each
meeting to all the participants.

TOPICS COVERED

Participants first concentrated on their own emotional reactions to poverty,
by discussing a film, playing Baldicer, and taking a field trip to Operation
Breadbasket in Chicago. The group then proceeded to Study development in-
tellectually. See the attached syllabus for a good explanation of what
topics were discussed.

MATER IALS USED

The group used a variety of sources, too numerous to list. Third world
sources were used as much as possible. Materials were chosen which con-
trast the traditional capitalist economic perspective with the socialist-
liberationist philosophy being espoused by more and more third world peoples.
Readings for some sessions were extremely difficult to find, so the education
commi ttee wrote its own. Many speake:s came from the Center for Development,
especially third world students. Two Americans from the Center were instru-
mental in translating technical information about development into language
the group could understand, and in helping to plan the course. This was
essential to its success.

CONCLUSIONS OF THE COURSE

The major conclusion reached was that the United States is at the core of
the ''development problem”, because it is preventing -- through economic,
military and political means =- the development of the third world. It is
therefore necessary to change the U.S. It was decided that the economic
structure of the U.S. would have to be changed as well as the political
climate; the economic system makes U.S. domination of the world a necessity.
The economic system also is responsible for the internal situation in the
U.S., with its mixed-up priorities. Our major goal, therefore, must be to
work for drastic changes within the U.S., if we want to help the poor in

the third world and at home. Just exactly how this should be done was never
decided, and no specific plans for action came out of the course.

EVALUATION
A. The final meeting of the course was spent on evaluation, with a
view toward offering another, improved course in the future.

Particip*nts were generally glad that they took the course, al-
though ti.cy felt it could have been more concentrated (shorter).

12 .
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gh the rich end of the town
poid living with the poor end,
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The. felt tnat the field trip should relate more specifically
to the topic of the course or it should not exist at all. The
course should have been more structured at the beginning than
at the end, since the further one gets into the course, the
more one knows what she or he wants to do. More speakers and
films could have been used. Readings were very useful, except
that they reminded people too much of school -- they should
always be short and concise. Notes from the sessions were very
helpful also -- especially if someone missed a session == but
the task of taking notes should have been rotated. Having par-
ticipants do research and then present reports was good, al-
though in the beginning they didn't exactly know what to look
for.

One of the most interesting benefits of the comnrse w~as having
adults and youth participate together. The adults felt they

had a better understanding of how youth think and why, and the
youth said that they didn't know adults agreed with them as much
as they did. Everyone thought it would be a good idea to try to
get to know each other as well as possible at the beginning of
the course, since one of the things that made the course go much
better at the end was a ''group'" feeling.

As a result of the evaluation, two new courses were drawn up:

a six-week church course, designed to fit into adult and youth
education classes, and an improved version of the community
course. These have never been implemented, however. The church
course proposal was mailed out to some churches but no response
was received, and the Second community course was never completed
due to lack of interested people and lack of time (International
Walk Weekend was imminent.).

GENERAL OUTLIME OF PROPOSED COURSE (SYLLABUS)

First week

Session 1: Introduction.

a. review of world poverty situation in 1969/70; com-
parisons of rich and poor nations; 2/3 of the world
malnourished; haif of the world under 18 -- most in
Africa, Asia, and Latin America; 80% subsistence
farmers, etc. .

b. description of what it is like to be poor (effects
of malnutrition, susceptibility to disease, absence
of choices about fiving conditions, unemployment,
size of family, etc.); contrasts with rich world.

c. projections for the future

d. briefing and background on the proposed field trip




S

Session 2:

Weekend:;

Second week

Sessions 3
and k:

Third week

Sessions 5
and 6:

Fourth week

Session 7:

Session 8:

Fifth week

Session 9:

Session 10:

ERIC
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Simulation Game. The purpose of this game is to introduce
the class members to the problems facing third world peo-
ples. (See section on simulation games, in this handbook.)

Field Trip. A one-day trip to an area of considerable
poverty and hunger ~- somewhere in Chicago -- is planned
in order to enable the members of the class to become more
familiar with poverty,

Discussion of field trip and simulation game, in terms of
what the class members have experienced and discovered.

Historical background: pre-colonial history of underde-
veloped nations, history of exploitation of human and ma-
terial resources, and the contribution of this expolitation
to the industrial revolution and the wealth of the 01d

and New Worlds. Also the development history of the rich
world; why it was that Europe and the U.S. ""developed' and
most of the third world did not.

The Environment of Underdeve lopment

a. The Natural Environment. The land -- soil chemistry
and structure; erosion; desert; mountains. The
climate -~ drought and its effects. Insects and pests.

b. The Environment of Poverty. Interacting effects of
poverty, both physical and psychological. Includes
lack of facilities, medical care, proper nourish-
ment, etc. Examines the cyclic nature of poverty.

Developing the Environment. Examines some of the technical
advances which could be applied in solving the above en-
vironmental problems, such as irrigation, improved farming
methods, fertilizers, etc.

Problems facing third world governments. These include
insufficient capital and revenue, lack of trained per-
sonnel, illiteracy, population growth, urbanization, cor-
ruption, miljtary establishments, foreign pressure, etc.

Solutions to these prohlems. Both proposed and attempted,
and the difficulties and merits of each. Specific examples
as well as general policies will be studied.
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Sixth week
Session 11:

Session 12:

Seventh week

Session 13:

Session 14:

Eighth week

Session 15:

Session 16:

Ninth week
Sessions 17

and 18:

Tenth week

Sessions 19
and 20:

Continuation of Session 10.

World Trade, Study of the effects of the present system

upon development of the third world nations and some pro-
posals for change,

Aid. Examination of the rcle of foreign aid in developmen®
and non-deve lopment ; when aid is negative and when it is
positive. Proposals for the future.

Neo-coionialism. What is the tole of private investment,
trade, aid, political pressure, and military intervention
in preserving and extending the present situation where
the rich get richer and the poor get poorer?

U.5. responsibility overseas. What is our "debt" to the
rest of the world? How should we go about paying it?

U.S. responsibility (domestic). What is our responsibility
to the poor and oppressed in the U.S., and how does this
correlate with our responsibility to the third world?

Replaying of the simulation game and discussion afterwards.

Discussion of what can be done politically or otherwise to
bring about change in national policies, both at the local
and the national level. Includes discussion of the role of
development education.

For further information on the Madison seminar, write to Bob Peterson,
Hadison YWD, 216 North Hamilton, Hadison, Wisconsin 53703.

Washington, D.C. aiso held a 12 session development seminar in the summer
of 1971, similar to the Madison program. For information on this seminar,
write to Paul LeBuffe, 1944 Kimberly Road, Silver Spring, Md. 20903.




TEACH-INS

A teach-in is a short, intensive course which can involve the entire com-
munity. Because most teach-ins are planned for one day, outstanding re-
source people can be asked to speak and/or moderate discussions. Wide-
spread excitement and commitment to participate in follow-up activities
characterize well-planned teach-ins.

TOPIC SUGGESTIONS

A. International: Global Problems of Urbanization, International
Trade and Unemp loyment, The Green Revolution, The Population
Explosion and Agricultural Development, Liberation Movements ,
The Clash Between 01d and New: Problems of Modzrnization.

B. Oomestic: Explcre the real issues facing your local community.
Housing, Welfare, Unemployment, Health, Racism.

SPEAKERS

A. Be able to articulate the concepts you wish to communicate and
select speakers who reflect a broad outlook. Since the purpose
of a teach-in is to communicate with the people of a community,
be careful to select a speaker with this in mind.

B. Possible contacts for speakers:

I. Civic organizations in your area concerned with your topic.
Sometimes League of Women Voters, United Nations Association,
Council on Foreign Relations groups can be helpful, Also
the Committee of feturned Volunteers.

2. Professors from local universities who teach subjects related
to your topic, and visiting students from developing naticns.

3. State and national politicians from your area, or their as-
sistants, who have worked on committees or with agencies
dealing with development.

L. For speakers on domestic issues, go to local organizations
such as minority group organizations, Welfare Rights Organi-
zaticns, American Civil Liberties Union, Community Action
Agency, church federations, local Urban Coalition, etc.

PROGRAM PLANNING

Note: The teach-in may be scheduled for an afternoon, entirs dav and
evening, or even for a twenty=-four hour period, Several activities

(films, simulation games , workshops) may be scheduled simultaneous ly
for one part of the program.
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A. MWorkshops or small discussion groups

B. Panels: speakers with different points of view or different areas
of competency

C. Films: see AFFHF Guide to Films About Development
D. Simulation games: Baldicer, Star Power, Blacks and Whites, etc.

LOCAT 108

A. Schools: If your effort is primarily involving high school and
college students, you may want to select a school as the sjte of
your teach-in. Special effort should also be made to invite com-
munity members. If you would like a high school or college to
Sponsor your teach-in, request that the administration declare a
special teach-in day to replace the regular schedule. Stress
that as an educational institution, the school has a responsibi-
lity to communicate with the community.

B. Church and civic groups should be contacted. Often they have
facilities needed to sponsor a teach-in: an auditoriva or hall,
smaller rooms for workshops, a public address system, parking
lots, etc.

llote: PRemember that you want to involve the entire comaunity and
not only members of the campus or the civic or church group
sponsoring the teach-in.

PUBLICITY

A. Design a quality leaflet or flyer that is attractive and educational.
Leaflet local commuter trains, churches, shopping centers, schools,
etc.

B. Send letters of invitation to the student governments , editors of
newspapers, deans of students, social studies department chairmen

of each of the nearby high schools, and to colleges throughout
the state or region.

C. posters and flyers should be distributed to schools, local stores,
civic organizations, churchas, etc. Ask these organizations to
publicize the teach-in to their members.

D. Hold a press conference for representatives of local television
and radio stations as well as the press several days prior to the
teach-in.

MISCELLANEOUS SUGGESTIONS

A. MNoke large posters with statistics and factual information to display
on the day of the teach-in.
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8. Have handouts ready to distribute to participants (e.g., copies
of NEW WORLD, "Development: It's Why We're Walking,'" Overseas
Development Council's Communiques, a brief bibliography on the
topic of your teach-in, and a list of appropriate organizations
and where to contact them).

C. Provide 2 babysitting service at the teach~in to encourage
wider participation.

D. Prearrange inexpensive lunches, provision for parking, checking
coats, -etc.
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FILM SERIES - 7

One of "h"e/‘ga_siest ways to bring people 'tbgégher for a series of discussions
is tofput onba{f_il\m series. After viewingia film together, people have a
comrybn‘gromd toibegin discussion. However,\:ist* is important to remember
that Tt is not endugh. to just "“show a movie,'™for, if real learning ~- which
alwa s involves‘“charige_*-,- is to happen, discuss{o’ﬁ.‘and personal interaction
mus t afB\lJ.ow{*tHe film.’\~ T

HOW TO 00 IT =

A film series can be él:ganized around a specific topic (several exampies
follow), or a group may choose to show one or two films dealing with
poverty in the U.S. and an.equal nuwber about global poverty. This sec-
ond alternative may be better for a group just getting started ~- it is
easier to organize becausé you can use films that,afe locally available,
which may save time and ‘g.y. In addition, it is faithful to 3 basic
principle of development s Gdies: domestic and global developrent are
inter-related and part of ane process. ';’(’

- ot
Careful selection of films }s important -- many fi"[r's which are available
are inaccurate, outdated an{:l“reinforce wrong ideas a:nd attitudes. (Hou-
ever, a poor film can be anidccasion of a good Iearn;ing experience, if

its weaknesses are discussed.) A publication of the AFFHF uhich may help

You to select films is A Guids To Films About Devel ment. All the films
listed in this section are gescribed in the guide{}

Be sure to order films one grr‘ttuo months before thé ifilm series begins.
Schedule the film series fof 8 regular time and place before ordering
the films, so that you can felect alternate viewinéfdates. You may de-
cide to charge admission togééver the cost of renting films. 0Often

good films can be obtained free from the public Ijbrary. Have a teacher

check .he films available tbi’%ugh the public schoéi!»_system audio-visual
department, or have a student at the nearby university obtain films for
you from the university film:library. These peOpkzgcan also help you in
ordering fiims, obtaining a?J using the film proj%ﬁor, etc.
IR}
OTHER SUGGEST IONS L

" i

! %
1. Distribute flyers containing the dates and fil ititles tc hich school
college, church and othes'groups, the purpose of. the film-discussion

¢
e

e

series should be clearly articulated in all your ipublicity.
LS %

2. Preview the film, pl’efelia

%
one.
i
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bly with the speaker, ifsfyou have invited
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EXAMPLES
A. FILM SERIES AMD DISCUSSION (Example)

Topic: Black Americans and Africa: Common Problems of Development

1. "My Childhood: James Baldwin's Harlem' -- powerful autobiographi-
cal description of growing up in Harlem.

2. "Omowale: A €Child Returns Home' -~ Afro-American novelist ex-
plores the relationship between the Afro-American and the African.

3. "South African Essay: Fruit of Fear'" -- about apartheid

L. "Tauw'" -- problems of young people in urban areas in Africa,
especially unemployment

B. FILM SERIES, READINGS AND DISCUSSION (Example)
Note: You may increase the educational impact of your film series by
distributing or suggesting readings after one film discussion

so participants will come better prepared for the next.

Topic: Development in Latin America

Ist session: "Miners of Bolivia'" -- short film about rura! poverty.
For the next film ask participants to read €Carolina
Maria de Jesus' autohiography of life in a Rio slum,
Child of the Dark.

2nd session: "Flavio" -- a film study or a l2-year old boy's life
in a Rio slum. Ask someone to read and report on
Paulo Freire's Pedagogy of the Oppressed for the next
film,

3rd session: Report on conscientizacao followed by the film ' ourney
of Fabio Pacchioni' as an example of using the theater
to assist development. Discussion. Distribute copies
of Ivan Illich's essay, "Outwitting the Developed
Countries" (in Helene Castel's World Development: An
Introductory Reader, 1971, Macmillan, $1.95) or any of
his articles in Saturday Review or in Celebration of
Awareness, a book edited by I1lich. (Doubleday, 1970,
$1.95).

Lith session: ''The Foreigners' -- a candid film in which Peace Corps
volunteeis in Colombia evaluate their work and inter-
view Colombians. The film can be foilowed by reports
and discussion on I1lich's ideas and general discussion
on rationale for U.S. development assistance.
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Note:

Topic:

Topic:
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C. FILM SERIES, DISCUSSION, READINGS AND SPEAKERS (Example)

It is possible to structure an entire course around a film
series. Any number of variations can be tried. Two examples
are outlined here.

Poverty and Minority Groups in the U.S.

"Hunger in America -- Nick Kotz' book, Let Them Eat Promises,
and a Welfare Rights Organization speaker

"Decision at Delano' ~-- Chicano speaker or United Farm Worker
representative; text, Human Love in Action, "“The Migrant Farm
Worker,'" available from 256 9th St. NE, wWashington, DC 20002.
$5.00, for 2 books in series on Indians, Appalachia, welfare, etc.

""The Forgotten American' -- readings from Bur leart at
Wounded Knee, by Dee Brown or Edgar Cahn's Our Brother's Keeper:
The Indian in White America, or Vine de Loria's books. indian
speaker.

"Felicia" or "My Childhood: James Baldwin's Harlem ~-- readings
from Baldwin's books, Malcolm X, Martin Luther King, Eldridge
Cleaver, etc.

“"Christmas in Appalachia' -- readings from Night Comes to the
Cumberland, by Harry M. Caudill; speaker: VISTA volunteer or
some other person with experience in Appalachia.

Problems of Development in India

""Not Enough'' -~ speaker on U.S. foreign assistance; reading --
Overseas Development Council Communique by R. Hunter, "What Is
Development?'' and other 0DC publications

‘Gandhi' -~ history of colonialism and Ind;an independence;
readings ‘from Gandhi's writings. Speaker on the contemporary
government policies of India

"A Future for Ram (Farm Village of India: The Struggle with
Tradition)' -~ shows one family in a typical village changing
traditional patterns. Speaker on the Green Revolution; readings
from AFFHF issue packet "Hunger and Development" and Nectar in
a Sieve, by Kemala Markandaya (Signet, 1954, 75¢)

"I Am Twenty!' -~ young Indians are interviewed about their hopes
for the future. Speaker: Indian student. Readings: Bachelor
of Arts, by R. K. Narayan. (Stories of western educated Indians
caught between traditional and modern ways, by an Indian novelist.)
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MULTI-MEDIA SHOWS

Communication is essential. To develop tools of communication about social
issues creatively, we must be specific, action-oriented and communi ty-
based. Yo communicate is to turn people on.

| DEAS

A. The trick is to use common materials (such as advertisements) in an un-
usual way. A half dozen people sitting on a living room floor listening
to the radio and record player and looking through old magazines for
slide material could construct the basis of a slide and tape presenta-
tion. Clip pictures, advertisements, and phrases from magazines and
newspapers and tape snatches of songs. Coordinate the slides and music
and you have a show to turn on people in a church congregation, a
school assembly, a workshop, teach-in, etc.

1. Clip out the phrase, '*It's the real thing -~ COKE"; turn it into a
slide. Cut out two pictures from UNICEF News or FAO's CERES, of
children using their hands to drink water in Asia or Africa. Photo-
graph these into siides, put them on three screens with the COKE
slide {n the center.

2. Cut out and make slides of two L & M cigarette commercials of the
cool guy and girl staring out at you. Use them for wing slides of
a three-projector presentation and flash a slide of a Cambodian or
Bengali refugee in the center. On the tape, play background music
of "What the World Needs Now Is Love, Sweet Love."

3. Scan magazines cutting out every advertisement or phrase using the
word 'Wworld" in it. Do the same with words like "nation" or "love."
Cut out pictures of families playing together. Also clip pictures
of such things as race riots, student protests, poverty, etc. Make
slides (using chalk on black paper) giving the facts and figures
comparing expenditures on war with expenditures on international
development; gross national product with foreign aid funding;
population predictions to the year 2000 and similar figures. Find
magazines showing astronauts or space photographs of earth. Then,
put together a tape of music and dialogue discussing the "Space~
ship Earth" perspective from the moon.

B. If your community has had a Walk for Development, compile the slides from
the Waik, the projects you funded, slides made from newspaper clippings
and of other development themes to create a development presentation.

If you have a film, throw it on the center screen of a three-projector
presentation showing wing slides of development needs around the world.
Or project the film on the ceiling. Instead of using the sound track
of your film, just put on a tape or record of someone like Country Joe
singing "'Who Am I," or John Lennon singing "Imagine."

24




€. If you are not familiar with photography, find someone who is and who
is willing to experiment with you. For details of the technical equip-
ment and processes needed for sound and light recording, you'll need
the advice of someone who knows, but the basic ingredient in preparing
any presentation is a vivid imagination, :

0. A good multi-media presentation is a product of experimentation and
innovation, Its flexibility and simplicity make it a mind-grabbing
tool for community groups. The key is starting off slowly, thinking
out what you want to say and why you want to say it. Oon't be afraid
to use shock impact, but make sure that you're painting an accurate
development picture. (Be able to substantiate your statements and
statistics). Your first show may be just ten minutes using 100 slides
and one projector. By the end of a year, you may have two thousand
slides and three thirty-minute presentations on three projectors.

You may or may not want or need this. Tinker around and see what works
in your communi ty,

NOTE: An excellent guide on multi-media presentation is put out by the
Canadian Council for International Cooperation, 75 Sparks St.,

Ottawa 4, Canada. ACTION COMMUNICAT IONS ON INTERNAT I ONAL DEVELOP-
MENT: THE CREATION OF MULTI-MEDIA PRESENTATIONS costs $2.00.
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SIMULATION GAMES

Simulation games are models of selected situations. People who play these
games can experiment and test ideas. They can also learn to imagine
another point of view; in this way simulation games are similar to role
playing. In deciding whether to plan a simulation game, a role playing
incident or guerilla theatre -- all are similar in some ways -- you must
decide on your purpose. Simulation games are solely concerned with the
players themselves while guerilla theatre is primarily concerned with
conveying a message to an audience. Role playing may do both.

THEY SAY SKIES )'R@ CHARTREUSE.. .

BUT - SWALLQWS YING ﬂDE DOWN HAVE SEEN
THE SKY TURN_GRBEEFN<

i- pintauro

HOW/WHY USE SIMULATION GAMES

Simulation games may be used in workshops, classes in schodl, seminars,
teach-ins and discussion gvoups. Generally 20-40 people can play a
game at once.

In workshops, classrooms, and discussion groups, they have motivated
people to learn more about development issues and to get to know each
other. Games can affect attitudes, enable players to try out skills
and learn new concepts (such as the inter-relatedness of many factors
in any single situation). Most important, they can begin to involve
an individual personally in development issues -- participants are
more actively engaged playing a game than they are reading a book or
viewing a film.

The time required to play most simulation games is several hours.
discussion afterwards, the ''debriefing! is an essential part of the
game. In debriefing sessions, participants analyze the game critically
and discuss how it {llustrates (or does not illustrate) the real life
situation.

The

You may create your own game, role-playing incident or guerilla theatre
presentation, or use existing games which have been played successfully
by many groups. Each game contains directions for players and sugges-
tions for leaders.

ERI
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GAMES USED SUCCESSFULLY

Games used most frequently by YWD groups:

*

BALDICER: 1In this game, each player is a “food coordinator" responsible
for the survival of 150 mfllion people. The game deals with the questions
of world food production, distribution, and trade. Though one may dispute
how well the numerical equivalents of various factors illustrate the real
life situation, this géme alvays initiates discussion of underdevelopment
and its causes.

Send $25 to John Knox Press, Box 1176, Richmond, Va. 23209. Game for
20-40 players.

* BLACKS AND WHITES and GHETTO GAME: Games dealing with domestic problems,
available for $6-$8 in department stores. (Dynamic Design Games)

* STARPOWER: This game deals with the unequal distribution of wéalth and
pover in the world. Individual players have a chance to progress from one
economic level to another by acquiring wealth through trade. At one point,
the rich are given the right to make the rules for the game. The discus-
sion afterwards, usually about the uses of power, is never boring.

Send $3.00 for directions on how to make your own kit to Simile II, P. 0.
Box 1023, La Jolla, Ca. 92037,

OTHER GAMES AND WHERE TO OBTAIN THEM

1. Two games dealing with deciding priorities in development pianning
(and what proj« ats to fund) have been developed by OXFAM Education
Department and are available from OXFAM America, 1028 Conn. Ave. NW,
Rm. 509, Washington, DC 20036.

a. AID COMMITTEE GAME: for 20 students, Junior high school or above;
free; time needed: 4 school lesson periods. OXFAM provides in-
structions, background papers on Botswana and Upper Volta, 6 pro-
Jects needing funding -- the players decide which projects de-
serve financing with a limited amount of money.

b. THE DEVELOPMENT GAME: & more difficult game for up to 60 people
who have some knowledge of overseas development. Free; time
needed: about one day. Each group plays the role of a developing
nation. They first study background papers provided and then draw
Up a 3-5 year development plan and one major project needing sup-
port. In the plenary session, each 8roup presents its projects
and requests aid from a committee with attitudes of rich world
governments.

Q
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« CONFLICT

This game (for 24-36 players) deals with a futuristic crisis in
a disarmed world, but a world still based on the nation-state
system. In this model, nations are locked in economic and ideo-
logical struggles and racked by distrust and jealousies.

From the World Law Fund, 11 W. 42nd St., New York, NY 10036.
Will be ready in spring, 1972. An experimental version is
available for rental from the Church Center for the United
Nations (CCUN) for $12.50. (For address, sce following section
on Other Sources.)

. CONFRONTATION

This is an interaction game in which teams of players assume
the roles of students and others trying to change the systenm,
and of various establishment groups such as the university ad-
ministration, business, the military, city hall, and others vho
like the system the way it is. Involves the participants in
issues related to group cohesiveness, decision-making, and
tactics employed.

Designed for 4 to 30 players. Distribured by Joha N. Hansen
Co., Western Merchandise Mart, 1355 Market St., San Francisco,
Ca. 94103. Rent from the Chuxch Center for the U.N. for $1.25.

« CRISIS

A simulation of un international crisis over an important
mining area. 1vams of three to six players manage the affairs
of six fictfonal nations. They can use written communications,
debace in the World Organization, and use military force to
achieve their goals: to secure Dermatium (the element in the
nmines) for their people, to prevent destruction of their na-
tion, and to bring about world peace. Intemational alliances,
world police forces, fact-finding commissions, and even summit
conferences may be arranged. (2-4 hours playing time)

Simile II, P. O. Box 1023, La Jolla, Ca. 92037. $3 for sample
set plus $2.50 for set of game forms (for onc-time use) or
$35 for a 25 player kit. Send for free catalog.

Simile II also has two games dealing with interest groups
working to produce changes in American society (PLANS, 3-8
hours to play, $3 for sample set plus $2.50 for a set of one-
time use forms; $35 for a 25 player kit) and in the city
(SITTE, 2-4 hours to play, $3 for a sample set of the game;
$35 for a 25 player kit.)
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5. DANGEROUS PARALLEL

A simulation in which participants play ministerial roles for
6 fictional countries facing a situation approximating that
of the Korean war -- shows factors involved in foreign policy
decision-making and pressures of super powers. (Created by
the Foreign Policy Association)

Scott, Foresman & Co., 1900 E. Lake Ave., Glenview, Ill. 60025.
$60 for entire kit, 18-36 players. Rental from cevN, §7.50.

6. DISINIA

Participants attempt to cope with problems of the Xind Americans
faced from 1781-1789 (the period berween the Amerfcan Revolution
and the setting up of a federal goveiament by ratifying the
Constitution). The setting s 2 new pianet in the year 2087.

It rafses the problems faced by new nations.

Interact, P. 0. Box 262, Lakeside, Ca. 92040. $10

7. THE MONEY GAME

Simulates some of the economic interactioas between deve joped
and developing natfens. A special conf.:rence has been called
by Ghana to deal with the crisis in trade for developing coun-
tries. The game director may advantageously pake research as-
signments for advance preparation for the gime. It requires
three rounds totalling 4 1/2 hours and fs designed for 18
players. Ethical imperatives for use of power and wealth in
relation to development may becone explicit. Published in
March 1970 Concemn magazine.

Concern, 475 Riverside Drive, Rm. 401, New York, NY 10027
25¢ per copy

8. THE ROAD GAME

Four territorial groups wish to build roads through other groups'
territory. Leaders negotiate for permission. This game demcn-
strates the nature and results of group cooperation and competi-
tion. Designed for 12-32 players.

Herder & Herder, 232 Madison Ave., New York, NY 10016. $1.45
for teachers' guide, $1.75 for materials.




9. SWNSHINE

Students become members of different races in a mythical city
and face varfous urban problers, including sgregation.

Interact, P. 0. Box 262, Lakeside, Ca. 92040. $10

-= Interact games cost $10.00 per kit. Interact sells 10 games
(on U.S. history topics, ccology, Vietnam war) which are de-
signed to be 2-4 week teaching units. Fach kit contains 35
copies of a Student Guide and one Teacher Guide (maps, charts,

forms for game, pr.-game and post-game attitude tests, ctc.)
Send for their catalog.

OTHER SOURCES

A.  The National Council of Churches
Church Center for the Unfted Nations
SIMULATION
777 United Nations Plaza, Rm. 10E
New York, NY 10017

"A Bibliography of Education Simulations Available for Rent
from the Church Center for the U.N." A free list of 18

games dealing with international affairs which you can rent
from then.

B. William A. Nesbitt's Simulatfon Games for the Social Studies
Classroon, 1971, 2nd edition, $2.50 from Thomas Y. Crowell
Co., 201 Park Avenue South, New York, NY 10003. Probably
the best single book on simulation games; a 12 page appendix
lists and briefly describes most games available and where

to purchase them. However, author does not list cost of
games.




STREET THEATER

(Adapted from Action Briefs, Universitfes and Youth Unit, Voluntary
Cormittee on Overseas Aid and Development, 69 Victoria Street, London,
SW1, England.)

Street theater is a way of communication, a way to tell people what you
are concerned about, f{.e., world poverty, uncmployment, trade. You can
get your message across in a way that's interesting to do and to watch.
People are more likely to watch than to read a leaflet. {Although you
can have leaflets as well, that explafn vour play and why you are doing
ic.) .

WHAT IS 1712

Acting out a simple plot. The “actors™ aren't on stage, or anywhere far
from the audience, because they want people to join in by asking ques-
tions, making cemments. ‘There's no “us" (actors) uzad “thew (audience).
Street theater is a "do your own thing" thing.

WHERE DO YOU b0 IT?

On the street, in parks, shopping centers, school audttoriums, rock con-
certs, festivals -- anywhere that people pass by and aren't in too much
of a hurry, anywhere that people are waiting. At meetings, after church,
during the lunch hour at school. Get permission frem the authorities
when necessary.

HOW TO DO IT

1. Get a small group of interested people together to discuss and
decide on the subject of the drama.

2. Get all the information you can about the subject and discuss ft.
What seens to be important that people don't know absut or need
to be reminded of?

3. Decide on your “message." This may take some time but it's es-
sentfal to know exactly what you want to say.

4. Decide how to dramatize the idea. (See props section) One idea
is to look at the political cartoons in the papers for fdeas You
can adapt to fit your subject.

5. Write a rough outline of what's going to happen. Either write a
script or improvise by acting it together.

O
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6. Practice. Make it funny or dramatic. You 22y want to exag-
gerate and add new props, costumes, funny lines, etc., as you
go along.

7. Show it to friends and get their comsents.

8. Decide on a location where you will be seen and heard properly.

9. When you are confident, do it. Get bystanders involved in dis-
cussion; give them leaflets.

10. If you repeat ft, cut out the parts that didn't work: add to it.
HINTS

* Keep tihe plot simple.

* if you think you won't be heard, mime the plot, and have a narrator
wita a aike.

* Be careful that vou don't get in vach other's war while acting == hus
you doa't have to folicw cosplicated rules asuit soverents Like vou
do on stage.

*

Try to iave a "pattern” for the action so people see what's happen-
ing, i.e., plenty of novement fron vae parz of yvour " "
anotiier, maybe one actor up sunewitere iigh to show he's
cveryone moving towards one side of the "stage” where
tiing interesting to sece.

ere's aome-

14

* lake props, labels BiG. (zagperate costumes. .cear erdinary elothes
50 yor don't look like actors == use bits of costuws: a hat, « cleak,
part of a uniform. ilave lebels on pecple s well s on ings.

STRELT THUATER IDEAS

A, PROPS:

1. Collect: a ivaf of bread, a step=Ladder fto show vhe's
“on top"), tey yuns, charity wollecting tins, posters.
iland puppets, etc.

2. dake: 2 giant boot out of papier-racie (to show people
being trodden o), money bags rade outr ot fabric,
steffed, with big § on the outside, fantastic machines
mide out of boxes, tubes, etc. They could be wildly
complex (Rube Goldberg-type stuff) or sirple, showing
sone process. Get ideas from cartoons.

.-
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g. IBa FOR & PLAY: A man (rien=locking) is suticring from puilt be-
cause of werkd povertv.  Be sits moaning with
pain. A doctor coemes along and diagnoses "guile."
A large label raried GULLT is placed by him, The
doctor says, "It vou aced is an inavculation
ol @y special GIVE A PN PERNINS TO THE POOR

nixture.” Me gives hin an injection fron a riant

SYRISCE.  fhe rman recovers and goes oif Dappity.

dut the next patient (a large globe, the WORLD)
Is still sick, and another doctor says that they
still can’t afford the redicive to onre him,
End with the linc "Who are we trying to cure?”

Leaflets follow, asking that question, and poing~-

ing out that action for development has to con-

cern itself with modifying underlying structures :
that cause poverty and be based on an intellectual

conviction of the necessity for this kind of change.
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Aruitoxt provided by Eic: -




TARGET:

COMMUNITY ACTION




NEW WORLD CENTERS

=== Torc in o gac bet.een what seems desirable and what actually
exi.t< at a particular point in time ---

v ne aas wtened what a liew World Center is, what it does, or what
noens lor snould hiappen) there.  There are no "rules" for creating

¢ ..nter, aintaining a Center, or for who should do it, where, or when.

Treoidea has tanen shape in many peoples' minds simultaneously. Only
e inere are o, lew World Centers will we know what one should be.

wive mono sarticular order, are sbme ideas which have caused peop le

wat New dorld Centers (MWCs) should exist:

[ SUEE ATV YV

Tv twre Th 3 general deeling that one of the objects of our working
togetner s to erposer the individual and the community to deal
AU te cravlen/possibilities which seem critical to them. ...

s van. wople feel the necessity to create local, national, and inter-
cationat coaditions tor netuorkhs) of people who have chosen to de-
fine tnerselve~ as world problem-solvers. There are not many such
people .

== taere i> 0 gap .etueen what people with problem-solving potential
a1e voing and uhat they could be doing. A major missing link is a
Center tin a community) or a network (in the nation) which permi ts
~eople vho share goals and ideas to be together ...
It is important to understand hat there is no such thing as one NWC.
Taere rust be many (and some are beginning to operate) or there are none.
Certaioly, a JWC is o place in a community: but it is also a national
a1d international netuori of oeople sharing concerns, goals, ideas, in-
fornation. Of course, it <oesn't have te be called a NWC to be one;
“ies Jdorld Lenter" {5 convenient jargon for an idea .

INTERRUPTI OM

#nanalogy ray be heloful here. We are presently engaged
in noving threugh a mirror. Industrial-era sociezies Saw
a varticular view of reality in their mirror and, until
recently, it sas functional. The industrial-era no longer
provides a satisfactory view .f reality for many. People
nave roved == or are trying to move -- to the communication
side of the mirror. This proves extremely dilficult, for
the patterns of action which were leasible and appropriate

ERIC s
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in the industrial era do not work in the comunications
erd; indeed they are often contradictory. Ffor exarple, in
the industrial era, one brought about change by finding a
policy which could gather a masssof suoporters: then they
made their power knoun. In the communications era, one
gathers a small group which can create a more attractive
policy and then lets the policy attract support. The
future isn't what it used to be.

M- O PN A .4

A New World Center might begin as a reSource center where oeople, pamph-
lets, ideas, information, and action programs are gathered together,
stored, organized, etc. A library; a meeting place; a vlace for friend-
sihio and bu: lding understanding and for enhancing one anotlers' commjt-
ment; an organizing headquarters for communi ty/national/international
acticn programs like the rodels presented in this tandbook: a living and
visiting place; a place where decisions are taken by people who want to
pe tand wuno should ve) working together; a developrent house.

Decisions about relevant actions will normally bring a need for space,
typewriters and duplicating machines, film projectors, tapes and tape re-
corders, hooks, magazine subscriotions, a telephone, office suoplies, ete.
But these are mechanical and secondary and there are many who can helo
with these machanical details.

More important is to start building a communications netiork for develogp-
ment action and education vhich will stretch from city to city and coast
Lo coast across the United States.

The regional and national offices of Y9, along with similar headguarters
of other organizations, are willing and able to keep such a net.ork alive
by helping to move ideas about issues and actions throughout the netiork
as it grows. This is already beginning to haopen to a small extent, .ut
there is a need for many more people in many other olaces to begin de-
fining and overating their oun ilWCs.

The Centers, no doubt, will be very different. But in the case of develop-
ment issues and actions, many varied means of social expression are helpful
rather than destructive, There is a rather general belief in America that
one course of benavior, or one way of doing tnings, is aluays better than
another. This is not true with respect to the New Yorld {enter concent,

Most "centers' of activity or concern are centripetaly they tend to dras
people and ideas into themselves. But a Hew World Center reaches out. It
does tring people together; byt their actions move out from the Center to
the community/nation/world. Ideas and information move around, among,
betueen NWCs, not into them to be stored away .
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CAUTION: A NWC is not a glorified coffee house. It is not a place where
poverty and misery are romanticized. It is not a house of guilt or anger.
It is a positive expression of social concern by peoplie who want to, need
to, and should be working together to share ideas, skills, decisions,
actions, and the joy of discovering one anothers' human potential.

Here are some excerpts from letters written by people who have begun to
operdate New World Centers:

We see the NWC concept as an effort to coordinate existing
resources and ideas about communication, to brainstorm new
ideas, and to implement these ideas in the community

The Rap Room is our main room. Communicative arts such as role play-
ing, tapes, drama, films, multimedia shovings, and rap sessions will
take place there

The Library will be 3 constantly moving storehouse of recent
development information. 1t will contain books, catalogs,
periodicals, films, records ... We have plenty of shelf space

The Office will keep files of YWD contacts throughout the city and co-
ordinate the scattered high school YWD groups by phone and mail com-
munications and meetings ...

The success of a NWC depends on whether the community is in-
volved. We are now trying to organize. the mony adult sup-
porters and activate the 30-odd deeply involved kids. As
far as existing communication resources, we have been of fer-
ed 30 minutes of radio time weekly on a widely listened-to
radio station ..,

We have ideas and plans about regular film festivals, street theatre,
3 bookstore, and a cash-and-commodities drive that we are eager to
implement

We are offering draft counciling, family planning, and drug in
information besides our main goal of development cducation.
So everything is OK and we're keeping busy

We've been through the mill of hassling un-real estate, book distribu-
tors, and the general money game. We are officially open now. We are
selling books and records to keep it self-sufficient

We've decided to ask for voluatary contributions to help
keep the development seminars going. Each session, the
participants are asked to contribute whatever they can
to cover the cost of the pamphlets, Xerox, etc. | think

ERIC 3




There is pain, there is pain,
there is pain, and there is
joy. there is joy. there is
jor. And perthaps, when we do
our work well, there will be
little patches of pez:e
- Baez
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to cover the cost of the pamphlets, Xerox, etc. | think
we've taken in more money than if we had charged a tuition
fee in the first place. People are willing to keep some-
thing going that is useful ...

Our NWC has centrally located floor space donated in a building also
occupied by the local National Welfare Rights Organization, a Day
Care Center, and a draft counselling center ...

The impetus for the kind of learning we do must come from

our participants. The staff and participants must work
together to bring about the activities of the Center. We

will meet with people and organizations on their levels of
consciousness and bring people together where we are located ...

........ A e R

- DON'T FORGET -

It is a great deal easier and quicker to decide for others
what they should be concerned about than to go through the
slow, often tedious, process of allowing the individual and
the group to discover the areas in which they want to be

active. There is no time left for destruction, for hatred,
for anger. We must build, in hope and joy and celebration.

TOGETHER
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HUNGER BANQUETS

A 'hunger banquet' is a contradiction in terms. One typical hunger ban-
quet menu included rice and tea for 185 people and a full course roast
beef dinner for 15. This vivid demonstration of the world's nutritional
inequities is proportional to actual conditions. The dinner, like the
rest of the program, should be educational. Several YWD groups such as
Easton, Pennsylvania's, have held successful hunger banquets. A news-
clipping of Easton's banquet is included in this section.

give a man a fish and you feed him for a day,
teach a man to fish and you'll feed him for life

40
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By RANDALL MURRAY

Last mght’s Hunger Banguat
1n Badon wav Omar Khayyaia
1 tated

But invtead of the Rubansat's
*loaf of biead  the meal that
greeted the neards 2wm atten
dance was icplate of nce and
hdney beans Supplanting "
I of wane™ was i cup ed ten

The company  bol nawiv o
comforting as Khavvam
“thou” was the stark. trame
face of hunger, Marvation and
hleak poverty foand i thus vale
fex the countay samad lus wonid

Spowsored by the Daston Walk
tor Desclopment Committee to
ranse funds to freht angcr et
#1ght’s Hoangor Banguot brow
ame to the gowd m N Jobny
Lutheran Chineh the nessage
*hat there are nuttons of <Lt
»ing persons o the world

Accordmg te Urated Nabas
Latisties, ot ¢f evay 15 e
~ofi> 10 I W id st on b
sundard diet Lt e, ene of
Boattendimy pacendd a0 it
=ast bed dimner, with baked
potato, salad wisd G

Walh for Desdlepment i~
muject spotsaresd on g nisnak
‘ovel by the Amaen Frecdom
Fiom Hura Uoirdtation The
diner was @ precatser wa the
May 3 walh abso wdicduled ta
raine mobey ta fipht hunger

Baveally, a walh yencpates
funds thus Wy Sponsors — andie
sdinds, groups fnms — agree
to contnibide & catan smonit
ta the ¢ommdtee for cach nute
of it predetuimned comse hiked
by s represemtaine  Basten's
walk will cover 205 inles

Punds rased by the walh wit
o toward tua selthelp pros
Brams — one local, one f cipn

OQuhining the foteign progain
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Hunger Banquet Like Omar Khayyam
—But With Rice-Beans, Cup of Tea

CONTRANT ~ Shm meal of nee and kidney beans of Jan Snyder gleft) i<

moanarked contiast with Paul Harrnson's plate of roast boef

nt potato

Hunzer Banquet toastinaster Walt Aitchell (vight) awails mcaeer lare of

beans and rice,

Most untorgettable for ma gme

maden, hmeger erodes hfe An

wis Padl o, director of Podd value was the shosang of Alibann dlack  noman e
the Peace Cops Schools Pagte €3PS from the conttoverstal Gamted ko the federal zovern

nership Program The comute
tee has chowen to fund wweh a
wehoo! in Botvwana, Afriea,

An Easton pedutienas, B
Barbara DiSalvo, thavhed the
group for ity agreement o pro-
vude extia money to her puos
gram, the state--ponsored Eas.
ton Child Health Conference bt
fer known as the Well Baby
Chaie.

Mike Seltzer, field representa.
tive for the Hunger Foundation,
resealed that 190 walks nation.
wide last ycar raised $25 nul-
lion for vartous projects

CBS tchevirvga feature, “Hunger
m Anenica”™ When offered on
TV an 19682 the candid, Soching
pretote ol hasiy,  poversy
stchen Aircercabs stired
uprorisr that reached igh m cit-
cebs of bavernment

The mood of the diner was
Jovial, with haughter and yohes
grectng the arrnal of the siim
dmper  pichings  The  atmos-
phere was subdued by the image
of a sickly. starving child, ery-
ing in a fly-corered cnib,

The feature showed how
chronic poverty and its hand-
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ment pod hee Landlord 1o allow
testle wronnd fo Fe fallow while
Per il esited one a diet of
ey avd e

Mitzar, ntmg the  apathy
wheclt sunounds upeete efforts
1o dutifs *he prcture of peed, re-
rnded the group that a mere
thiee votes hept the federal food
stnnp program from defeat dast
Yeeernber in the U.S. Hou-¢ of
tepresentatives.

“Hunger has ceased to be an
issue,”™ he said.

Hatrison sumnmed np is fecl-
ina 10 the audrence “There’s a

behef here that sometlupg cat
he done And o ahat bohef s
stong enough, then romething
can b done

Two of the sount people back
m dhe wadh and diner were
oserwhelmed with last mght’s
fesponse and tutront

"1 thought it was a great 1oe
cpnen” dedared Jan Snader
bappiiy =1 think this mndicates
the beginmng of great total come
mumi anvolvenent i the
walk ™

"l thmh we teally got the
message across,” stated David
Zippel,
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Hunger Banquet Like Omar Khayyam
—But With Rice-Beans, Cup of Tea

By RANDALL MURIY

Lust mght's Yhnger Bangue
m Haston was Owar Khasyan
1evisted

Bt mstead of the Ry
*Joal of bread ™ the meal that
sreeted the nedah 200w o
dance was 0 plate of nce and
hidney beans Supplanting ™
Just of WIne™ was o cnp of fea

The compamy 1ot pearhh s
camivrtsnyg ws Rhayvaan
“tho” was the stk tragi
fuce of hunger, stanvation and
Bleah poverty found i ghis vk
fey ths conptny and s wortd

Sponsored by the Easton Wik
tar Developmient Connuittee 1o
fane funds to fridht bagor tast
rght’s Hungor Banguet brow bt

wne to the crowad i MU lohn s
Lutheran Chiunch the eoage
*hat there are s of Sty
» g persons i the world

Aocosding To trated Nt ons
Lalties, 1 out of v 1S -
~ofts 1 the world st on e sab.
standard diet Last might, one of
Boattendmg tecened o tu't
spast bedd dines, wath bakal
Podato, satad ated Gade

Wath for Daovdlopment as o
brojpedt ~ponserad on s ratienal
‘ol by the Mmceroan Frecding
from Horgar §omtdation The
e s a precarsor o the
May 3 wadh. wbo seheduled to
Faise ones to fipht hunger

Basrcally, w walh zenerates
funds this way Sponsoss = indi
Gidids, gfronps s = agice
to contnibute « certain Aot
to the commmttee for cach nule
of a predetamined course Jihed
By representiine  Easten's
wath wall cover 20 5 abes

Funds rarsed by the walh wit
o towatd tue sclthelp proe
Rrams — one Jocal, one foreign

Outlinmgz the foreign progiang
was Paut Ikatison, director of
the Peace Corps Schoots Panie
nerstp Program The commte
tee has chosen to fund sweh o
wcheol in Botswana, Africa,

An Easton pediatician, D
Baibara DiSalvo, thadked the
group for ats agtcement to pro-
vide cxtta money 1o her pro-
gram, the statesponsored Kase
ton Child Health Conference bet-
ter known as the Well Baby
Chae,

Mike Seltzer, Nield representa.
tne for the Hunger Foundation,
revealed that 190 watks nation.
wide last year raised $25 nul
lion for various projects

CONTRAST — Shin meal of nice and Kidney beans of Jan €m der left) i
in niarked contrast with Panl Harrison's plate of roast boef and potato
Hunzer Bananetl toastinaster Walt Aitchell (night) awaits micger lare of

beans and rice.

Mot untorgettable for s ame miaden, bugger crodes hfe An

pact valne was the showng of

Alabamy plach  wowan  aes

aveerpts from the contionerstal connted hon the federal govean-

CBS televinoy fo
i America ™ W

ien olfcred on

e, “Hunger ment pad ber landlord to allow
teattbe ground o de fallow winle

TV 406 the candid, Dachind Feg foamfy eninted on 3 diet of

prulare of hunmiy,
sschen Mnaecans stred o
uprorar that seachied high in e -
cos of bovermment,

The wood of the duber was
wval, with Jaghter and Johes
grecting the artnal of the shim
dner  pichicgs  The  atmos.
phete was subdued by the image
of a sickly. starving child, cry-
ing ik a fy-corered cnb,

The  feature showed how
chronie poverty and it< hand.

a2

poventy o and nee

Seitzen, poting the  apathy
whichy sansonrds sncere cfforts
vs Lands *he preture of noed, res
rmded the gronp that a mere
three votes hept the fedend foad
stamp prograim from defeat Jast
Oecenber an the U.S. Hone of
Lepresentatives,

*Hunger has ceased to be an
issue,™ he said.

Hairison summed up is fecl
ingx to the andience, **There's 4

heliel here that somcthing ean
he done A o abat behel s
srong cnough, then something
cutt be done *

Twoof the young peaple hache
g the wath and dinsier were
overwhelmed with last might's
resporse and turont

> thanght it was 2 preat ye-
wpton” declared Jan Snyder
bappily 1 thuk Hus indicates
the beginningt of great total conte
mutt anvohement m the
watk "

“I think we 1cally got the
niessage across,” stated David
Zippel.




COMMUNITY SURVEY AND ANALYSiS

A community survey is one way you can discover the specific problems
facing poor people in your community. Such problems may be inadequate

or substandard housing, lack of food and medical services, unemp loyment ,

3 poor educational system and/or a need for voter registration. Not only
is it important to identify communiiy needs, but it is necessary to seek
ways in which your group and/or other community resources can be mobilized
to meet these needs. This particular survey is designed Lo give your
group an overall view of domestic development issues.

RESEARCH

A. Determine what local, state and federal anti-poverly programs are
operating in yous area.

B. Locate any putlic agencies, private organizations or individuals
already working with programs in the areas of housing, unemploy-
ment, etc. nd determine how effective their efforts are.

C. Identify any organized groups of poor people vorking to achieve
their rights and work with them ihrough every phase of the survey
and follow-up action. Poor mothers in Chapel Hill, Horth €arolina,
found thax their children were not receiving free school lunches
in the monner prescribed by law. They organized and pressured
school officials and the school board to conply with the law and
grant needy children free and reduced priced school lunches under
non-dr.criminatory conditions.

D. 1f possible obtain census information about your town and county,
County/city government offices, the welfare department, your lo-
cal Welfare Rights Organization or League of Women Voters should
be able to help you obtain information on the following:

Population

Racial or ethnic make-up

Number of families or individuals in each income bracket

Number of families or individuals eligible for welfare assistance
Nurber of families or individuals participating in welfare programs
Number of families or individuals below the poverty line

Number of families or individuals eligible for food assistance
Number of families or individuals participating in food programs

m

Know your congressional district and who your state and national
representatives are.




F. MWith the information from D and E put together a profile of
your communily or county, indicating whether it is urban, rural,
or suburbanj what the major arcas of employment are: if there
are scasonal or miqrant workers in the area; whether there is
public transportation, what kind and how expensive; what the
general cost of living is, etc.

Note: All members of your committec should take part in the research.
This is as important & part of the learning process as the actual
interviewing and follow-up action.

TRAINING

A. All committee members should meet together with a skilled com-
munity worker(s) before doing the actual interviewing.

B. Share and assess the results of your research.

€. Decide the kind of information you want to get through your sur-
vey. (How do people view specific poverty problens; what do they
feel are the causes of the problems; are they aware of communi ty
anti-poverty programs; what do they think of them and/or how
should they change ti:am?)

D. Compile survey questions and discuss their meaning and how they
should be phrased. poor phrasing can influence the answers and
deprive you of honest responses.

\ E. Give consideration to what the group might do with the results
even though you can't make specific plans at this time.

F. Youwill want to zalk with poor people themselves. Vista volun-
teers, social workers, VWelfare Rights Organization leaders and
retisious leaders in the poor community will be able to help you
contact poor people to interview and work with.

G. Potential people to be interviewed:

poor people
Hayor, city council members and county commissicners
Welfare board members and case workers
Federal Food Program administrators
Housing officials
School board members, superintendant of schools, principals
and teachers
- Business leaders
| Office of Economic Opportunity staff
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INTERVIEWING

RESULTS

Public health officials .
Newspaper editors and reporters who deal with social issues
League of VWomen Voters members

Religious leaders

VISTA volunteers

In many places poor people have been surveyed to death. People come
in and ask many questions and are never seen again and the problems
are never selved. Make it clear that should you decide to undertake
any action, it-would be in cooperation with them.

Make appointments with people you want to interview.

Respect the time
of all people, whether it be the mayor or a welfare mo

ther.

Always carry your "'credentials"

and be able to explain your purpose.

Plan to take no more than a half hour with cach interviewee, but be
flexible.

Perhaps two people should go on each interview as
talk freely and take notes at the same time. If note-~taking makes

the person nervous, just jot down the main points. lemediately after
the interview write down all the facts and your impressions in detail.

You may want to tape some interviews if the person is comfortable
with that.

it is difficult to

Be familiar with the questions so that
a natural, conversational manner and be

you can conduct the survey in
able to ad lib.

0o not take a patronizing attitude or argue with people.

Let them
fully express their views.

The results of your study will

give you many ideas for action.
pile them in logical form.

Com-
Example:

Community profile and rescarch data
A section on the interviews with a page for each interview

Analysis and evaluation of community needs and problems

1.
2.
3.
h. Alternatives for action

Hopefully you will be able to discern from the results what some of
the more pressing needs of the poor are in your community. Some uf
the specific issues you may find include:

How are Title 1 (Education Act) funds being used to help disad-
vantaged students?




2. s every needy student getting a free or reduced price school
lunch?

3. Are all eligible people aware of and participating in federal
food programs?

k. Is there job discrimination?

5. Are poor and minority students getting an adeguate education?

6. Is public housing being built to meet the need and to economi-
cally integrate neighborkoods?

7. Are poor people being represented on education boards, communi ty
action program boards and other institutions which affect their
lives?

C. Rank these problems and needs in two ways.

1. The first is according to which problems, if solved, and needs,
if met, would be most beneficial to poor people. {As in every
step of the survey, work closely with poor people on this section.)

2. The second 1s according to what problems your group can most
realistically tackle according to resources, times, finances, etc.

D. Analyse positive and negative torces in the community wheneve " you
rank the issues and your ability to solve them. List positive forces:
people with coacerns similar to yours, poor people already organized
to fight for their rights, good laws not being enforced, etc. Public
opinion on certain issues may be positive or negative or non-existent.
List the negative forces. Consider all aspects and then decide on
what issues to tackle.

EXAMPLES OF COMMUNITY SURVEY FOLLOW-UP

A. In Chapel Hill, North Carolina, one YWD mesber investigated the
federal Emergency Food and Medical Services (EFMS) program and
found that money was not being mage available to the poor as ra-
quired. He wrote letters of inquiry to HEW about the program and
this :pecific case. Regional Office of Economic Opportunity (0EC)
people .oon contacted him and the program director. They discover-
ed that the director, in preparing his budget for the coming year,
had al located unnecessary amounts of money for staff, leaving little
money to meet the needs of the poor. O0EC regional people went to
work with him to revise the budget. 1t was also realized that an
advisory council should be formed for EFMS. This was done and,
according to the law, poor people were made part of the council.
Hovcever, shortly afterward, federal officials determined that there
no longer exists o food emergency in the United States, so EFMS is
being phased out. In Chapel Hill, poor people are using the program
now vhile they can.  There is talk of uzing some of the remaining
EFMS money to start a food cooperative for the poor.

Q
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B. In Quincy, Massachusetts, the YWD veople investigated the local
school breakfast and lunch programs within their cily and found
that none of the city's tuenty-five elemeatary schools were
operating a lunch program. Four of those schools had been in-
vited to join a pilot free breakfast program under Title | of
the School Lunch and Child Hutrition Ac:. Two of those schools
had responded unfavorably to the program.

A nutrition workers whose eight children were affected by the lack
of school breakfast and lunch programs was contacted. She orga-
nized a group of 15 other concerned mothers who met with the YWD
group to draft plans for introducing a school lunch program in one
elementary school. Together they organized a public meeting, con-
ducted a telephone survey of surrounding towns and discovered that
all of them provided lunch programs, sent letters to civic groups,
and canvassed every home in the district giving out informational
flyers. As a result of the overwhe Iming community support that
they were able to generate, a school lunch program is now in op-
eration in the Snug Harbor elementary school in Germantown, Mass.
Work continues, however, to expand these benefits to other schools
and to insure that the program won for Snug Harbor is upheld.
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RESOURCES ON POWER STRUCTURE ANALYSIS

"Use a Survey to Fight Poverty” from the New Jersey Community
Action Training Institute, 2465 South Broad Street, P. 0. Box 4078,
Trenton, New Jersey 08610.

This booklet gives specific information on haw to conduct a survey
for problems such as housing, consumer fraud ("'the poor pay more")
and unemp loyment.

It is important to realize who has power, influence, and control in
your community if you are to be successful in creating lasting social
change. If you talk with a poor person, you will soon see that he or
she did not choose to be poor. There are forces at work in society
that have olded poor people into their present position and operate
to hold them there. Therefore it would be naive to work solely with
the poor vithout taking into account the vested interest in the com-
munity and society a large.

If you are interested in pursuing this idea further, see the Power
Structure Analysis of Madison and Dane County, Wisconsin. The re-
port pages; is available from Wind Directions Publishing, Box 243,
Madison, Wisconsin 53701. The price is $1.00.

Getting and Keeping People Together by Alan McSurely, from Southern
Conterence Educational Fund, 3210 West Broadway, Louisville, Ky. 40211

25¢.

Hunger Action Agenda by Patricia Young, from the Board of Natjonal
Missions, The United Presbyterian Church in the U.S., 475 Riverside
Drive, New York, NY 10027, 10¢.

NACLA Research Methodology Gujde by North American Congress on Latin
America. Write NACLA, P. 0. Box 57, Cathedral Station, New York, NY
10025 or NACLA, P. 0. Box 226, Berkeley, calif. 94713, 25¢.

The Organizer's Manual by the 0.M. Collective. Bantam Books Inc.,
Fifth Avenue, New York, NY 10019, $1.25.

*The Organizer's Manual also recommends the following additional re- '
sources :

a) Where It's At, A Guide to Communi ty Organizing, from
New England Free Press, 245 Roxbury Street, Boston,

Mass. 02112, $1.00.

b) How to Research Your Own Hometown, from Radical Educa-
tion Project, Box 561-A, Detroit, Mich. 48232, 15¢
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c) The Care and Feeding of the Power Structure by Jack
Minus, from Southe n Conference tducational Fund,
3210 West Broadway, Louisville, Ky. 40211, 15¢.

G. Source €atalog (An Organizing Tool) by the Source Collective.
Volume I: Communications. Swallow Press, Inc., 1139 S. Mabash
Avenue, Chicago, I11. 60605, S1.50.

The Source is designed to put people in touch with projects and re-
sources. Later volumes will cover: Communities and Economics,
Third World == U.S.A., Justice -- Repression, etc.

developmen{:
is not the new mame

fob ever:yfhing!




DIALOGUE  WEEKEND

A new type of workshop, a dialogue weekend, has been tried success ful ly
in Los Angeles, but can be doue anywhere. The basic idea is to get a
number of young people from a minority and/or poverty group together
for a weekend with an equal number of white, middle class young people.

Many groups are asking how they can become involved with minority and/or
poor groups. Nearly everyone, hopefully, wants to avoid o paternalistic
approach to poor people -- the "We are coming to the ghetto to help you"
approach -- because a feeling of superiority underlies this attitude.

We are searching for ways to begin to combat racism in our own communi-
ties and our own lives. People from different backgrounds need to com-
municate, to come to recognize and respect each otherc' di fferent~-ness,
to understand themselves and each otker. It's a two-way street; each
must help the other in this learning process.

Instead of a predominantly white YWD group going to the ghetto (or bar-
rio or reservation) to initiate an action program they think is good --
the overtone of this is '"We are coming to help' =~ and being met with

a "We don't want or need your help" response, an honest dialogue should
take place. Middle class young people can honestly say 'We need your
help."

HOW TO ORGAMIZE

If the entire weekend is planned solely by the white middle class
kids in their part of town, the weekend will have failed before

it starts. All planning should be done jointly by representatives
of the two groups. In Los Angeles, an initial contact was made
with some chicano groups in East Los Angeles by calling members

of existing teen clubs. Students who were interested in the idea
came to tne first planning meeting.

TIME REQUIRED

It takes several months to plan such a weekend, since representatives
from all groups are involved. Most of the planning meetings were
held in East Los Angeles, because it was easier for the '"anglos"

to get transportation. However, these meetings were a great suc-
cess; nearly twice as many came to one of these meetings as we

could accommodate at the camp for the weekend itself.

DECISIONS WHICH NEED TO BE MADE TOGETHER

1) AIMS OF THE WEEKEND. One of the things to talk about at the first
meeting is the PURPOSE of the dialogue. (The goal may simply be to
get to know each other or it may be to work out some action plans and
start an on-going relationship.)

LRIC ;
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2) WHERE THE WEEKEND WILL BE HELD. This includes room and board ar-
rangements. In Los Angeles, the County Human Relations Council
had an abandoned detention camp in the mountains and, to encourage
this type of get-together, would provide free room and board to
groups composed of at least 50% minority and/or poor people.

3) WHEN IT WILL BE HELD. The decision on the date needs to be made
early. (Because of the number of people interested, you may need
to schedule more than one weekend. Or, successive dialogues may
be planned.)

h) WHO To INVITE. The group in Los Angeles limited it to an equal
number of high school-age chicanos and anglos, so that the groups
would be evenly balanced.

5) HOW MUCH IT WILL €OST. In Los Angeles the planners wanted to keep
the cost the same for everyone -- yet it had to be very low.
(Someone from East L.A. got a school bus and driver, so all each
person had to pay was $1 for gas.)

6) SCHEDULE. Work out discussion topics and questions together.
Rather than beginning with a discussion of "race" directly, our
group decided to talk about specific topics such as education,
family life, etc. (See attached schedule.)

7)  TRANSPORTAT I ON

8) LIST OF WHAT PEOPLE SHOULD BRING

9) SELECT ADULT ADVISORS AND DISCUSSION LEADERS. One of the keys to the
success of the L.A. weekend was that four chicano college students

who believed in the possibilities of the weekend moderated the dis-
cussions -- and at times acted as mediators.

WHAT €OULD BE DONE BETTER (BASED ON L.A. EXPERIENCE)

A. Perhaps because of the idealism of the planners, they were surprised
when some participants said that they became polarized and felt like
there were two opposing groups =-- when they hadn't felt this way
before the weekend. Because most of those who came had little con-
tact with persons frow very different background, this was a natural
reaction. This could have been expected, and should have been dis-
cussed directly in the beginning before the workshop began.

B. Mo follow-up was planned. At the end of the weekend everyone wanted
to stay longer, people exchanged phone numbers and they wanted to
get together for a picnic a month later. But the weekend was en-
visioned as complete in itself. What we could have done was to de-
cide on a common action project -~ what can we do together to help
"our' community? The benefits of the weekend would have spread --
and what could be a better way to start an action project?




SAMPLE SCHEDULE

Friday:
6:
7:

Saturday:

9:00

9:45-11:30

11:30-1:00
1:00-
3:00-
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3:00
5:00

30-7:30 dinner, introductions, listening games
30-9:30 film "No Reason to Stay" followed by

Discussion on Education:

What do you expect to get out of your education?

2. How do you feel about bussing kids from one
neighborhood to another?

3. How do you feel about the raised University of
California tuition? Does it affect you? Does
it or will it keep people from going there?

b, If you could revise your learning experiences,
what would you do?

breakfast

film "Joshua" followed by Discussion on Relations
Between Cultures:

What do you mean by cul ture?

2. What do you mean by the black culture? the
Mexican-American culture? the anglo culture? etc.

3. How do you feel about white society? How does
white society feel about Mexican-Americans?
about the black community?

L. should there be a plurality or a melting pot?
(Should there be black/white/brown separate cui-
tures existing together =- each with its own
identity?)

5. What do you think about “integration'?

6. Do you sce violence or non-violence as a means
to improve the situation of the minorities?

Barbeque

Scavenger Hunt, recreation -= creative projects, sports
films "Hangman", '"That's Me', “Unanswered Question,”

35
1.

2.

3.

minutes. Discussion on Social Responsibility:

Do you see any changing attitudes or conditions
in your own neighborhood?

Is there any way you can involve yourself in im-
proving unjust situations in your community? Do
you want to?

What does the term ''the American society' mean to
you? Are you part of it? Do you want to be?

preparation for Mass (songs)/Mass
dinner
speaker, discussion
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Sunday:

9
11

9:00 breakfast

:45-11:00 conference: open-ended evaluation and discussion/
Happening

130-12:30 clean up, pack

12:30 lunch, leave camp

2:00 arrive back at high school

RACISM IS...

ROOTING FOR THE INDIANS TO BEAT JOHN WAYNE.
ASKING WHAT IS MEANT 8Y THE “3rd WORLD"

A SALE SIGN APPEARING NEXT DOOR TO THE BLACK FAMILY THAT JUST
MOVED IN.

SAYING " WE DON'T WANT ANY" TO THE BLACK CANCER VOLUNTEER.
BELIEVING THAT COLUMBUS DISCOVERED AMERICA.
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I¥VOLVEMENT OPPORTUNITIES CATALOGUE

An Involvement Opportunities Catalogue is a listing of local social action
groups needing volunteers which youth can choose from in helping to build
a healthier community. compiling this catalogue is a valuable project
which a YWD group can do in a relatively short period of time with an
organized effort.

GOALS

The reasons some groups have already undertaken this project are (in
their words) :

A. To get students personally involved with other people and ongoing
projects, mainly as a sharing experience to learni from others and to
broaden one's concept of the many sides of development.

8. To become acquainted with various communi ty .projects and programs
which are available to learn from and to support.

€. To provide & variety of meaningful choices for students who are now
in schools with schedules enabling them to use school time for com-
munity action involvement.

0. To provide this variety of choices for individuals wishing to help
after school or on weekends.

IMPLEMENTATION

A. A group wishing to undertake this project should compile or obtain
a list of community agencies and programs. Call a meeting of in-
terested people to determine the purpose and uses of such a project.
Divide the agencies and projects into categories (such as the elder~
ly, environment, day care, etc.), with each person being responsible
for one or more categories. Within a week each person should report
back after calling the agencies they have been assigned, and find-
ing out the information for each group.

B. The information in the catalogue should include:

1. the name, address and contact person for each organization

2. the listing of the age requested for volunteers, the times they
could work, job descriptions and qualifirations required of the
volunteers.
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SUGGEST I ONS

A.

You might list the agencies alphabetically with cross references in
such areas as types of projects, geographical locations, age of
volunteers, and qualifications and time.

Be selective about which projects you list. If you are not sure
about a project from a phone call, set up a personal interview
with the agency contact.

Those who have done catalogues suggest that careful thought be put
into the introduction as to the purpose and goals.

You may want to mail it out to your reguiar community mailing list

3s well as to every school counselor and student council president.
This may give you valuable contacts in schools, but more importantly,
it may help more people to get personally involved and committed to
the work neecded to be deone in their communi ty.

YWD could act as a referral agency, but they could also check to
see if an already existent volunteer citizens bureau could handle it
to avoid duplicat on of services.

FOR_FURTHER INFORMATION

Two YWD groups which have done projects involvement catalogues and would
be willing to send out copies or information on them are:St. Louis YWD
and Washington, p.C. YWD.

Write: St. Louis Involvement Catalogue,

Greg Darneider
1114 South Kings Highway
St. Louis, Mo. 63110

or
Chris Thomas

936 23rd St., NW
Washington, 0¢ 20037.
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SELF TAX CAMPAIGN

The principle of self-tax is a personal, individual decision to reduce
one's income by a fixed amount or percentage each year. The amount saved
is called the self-tax. It goes to help development projects. While the
government taxes people forcibly, self-tax is a voluntary decision.

HOW BIG IS THE SELF-TAX?

This is up to you. To take an example, you could decide to pledg. $3
each month to a specific development project. That would be a seif-tax
per year of $36. Or you could decide to pledge, say, 2% of your income.
You then figure out your annual income and pay out whatever is 2% of it.
Suppose you have an income in 1972 of 36,000. Rapid calculation on your
internal 1BM computer shows that 2% of $6,000 comes to $120 per year. This
is the same as $10 a month -- so your self-tax is $10 a month. Let's say
you get a raise at the end of 1972 so that your income for 1973 is going
to be $9,000. You go back to the computer and figure out that 2% of
$9,000 is $180 per year, which is $15 per month. So for 1973 your self-
tax is $15 a month.

Using percentages is a neat way to work out the amount you decide to tax
yourself, because if you are a fat cat you should be paying out more than
if you are scraping the bottom of the barrel. (2% of Rocky's income would
be a neat sum.)

WHERE_OOES THE MONEY GO?

This depends entirely on what the organizers of the self-tax scheme decide.
Most of the self-tax schemes now operating in Europe provide their funds

to development projects, both international and domes tic. By far the most
effective technique in self-tax is when the person joining the scheme has

a choice of where his or her money should go. To make this more specific
to YWO, a group could set up a self-tax scheme with a choice of four de-
velopment projects. The funds would then be divided amongst the projects
in accordance with the individual choices made by those participating in
the self-tax scheme. The self-tax money could also be used for educational
purposes. The important point is that the self-tax scheme should allow
each of the people joining it to decide how their money is to be used.

WHO IS INVOLVED?

fhe key to the success of self-tax schemes is getting many people involved.
It may be heroi¢c if you are self-taxing yourself at 99% of your income, but
if you are alone it's not much use. The key to a successful self-tax scheme
is the formation of a self-tax union. (A union is a grouwp of more than 100
people. The initial aim of a self-tax campaign is to form more than 100
unions, i.e., involve more than 10,000 people.)
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One of the great features of the self-tax jdes is that it can involve
all different kinds of people. High school and college students, pare
parents, teachers, businessmen, professionals, church congregations --
everybody. 1f you are providing 2% of your income, it's difficult for
someone earning far more than you to wriggle out of contributing 2% of
their income. You try to involve a good range of people in each uaion,
$0 that this self-tax scheme is not Jjust a young people's idea.

EDUCATIONAL INPUTS

So far we've only mentioned the financial aspects of the self-tax scheme.
In terms of funds the idea is powerful because 100 unions can produce an
annual income of over $250,000 per year. But this is not all -- another
exciting part of the self-tsx idea is the chance it offers for meeting
and discussing development with people on a one-to-one level. The idea
cannot spread by mailings or simply casual discussion. People do not
commit themselves to the self-tax principle without seriously looking at
the ideas behind it. To involve somone in the self-tax scheme you have
to talk with them, discuss, arque the case for development. This neans
you have to be well-informed. During the discussion you have to combat
all the hoary old arguments with the facts. THIS MEANS YOU ARE DOING AN
EDUCATIONAL JOB. Most people don't know what “"development" is. They
hardly know the first thing about international and domestic problems,
But they have to take seriously someone who comes to see them and asks
to spend sone tit2 discussin the issues. They have to take seriously
someone who has himself or herse’f entered into a long-term commitrent.
The self-tax scheme provides you with the opportunity to communicate o
other people about development in the context of a specific campaign.

It tests your ability to communicate what you know successfully. After
all, if you are unable to communicate what you know to others, then all
this educational idea is just a bunch of bull. Spreading the self-tax
1S nOt easy. But It will expose you to all the rationalizations that
people use to shrug off their responsibility for the state of the world.
You have to respond to these rationalizations creatively, and thus shoot
them out of the sky.

The most important educational weapon you have is your own brain and
body, but of course, a well-organized self-tax scheme muSt also Rave
first-rate educational materials. Many of the existing materials pro-
duced by YWD's education staff can be used, but some new materials spe-
cific to the self-tax scheme should be developed. Every person joining .
the self-tax scheme must automatically be plugged into an educational
network. At the simplest level this means that everyone joining must
receive a series of good materials. One of the best features of the
self-tax scheme is that someone who has joined by comitting their cash
resources on a regular basis has a strong built-in incentive to s tudy
the materials they receive. Those who are organizing the recruitment of
new people to jein the self-tax scheme also have a prime incentive to
educate themselves on the issues. Without this education they will

not be able to persuade anyone that development is worth fighting for!
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1,000 students within three weeks. By July of 1970, some 15,000 British
college students had joined 3Wi'and today's membership is over 25,000 -~
which is 8% of Britain's total college population. The students are
contributing an average of $10 per year to international development pro-
Jjects and to educational projects. 3Wl has organized an educational arm,
which provides all members with the Third World File, a folder of basic
development documents, and The Internationalist magazine. The Interna-
tionalist, which was launched by 3Wl, is Britain's only popular davelop-
ment magazine. |t no~ has a circulation of 41,000 copies. 3Wl has
active college groups all over Britain, and supplies all its groups with
a range of educational services such as films, speakers, and campaign
ideas. 3Wl organizers visited Algeria last summer to gain sore direct
experience of conditions in one important Third World country. The 3WI
campaign continues strongly today. Besides expanding its base amongs t
college students, 3Wl is now making deliberate efforts to reach out into
the wider communi ty.

- PERSPECTIVES ON SELF-TAX AS A POWERFUL ORGANIZING TECHN IQUE

One essential point: the main justification for a self-tax scheme
is as a means of getting people involved in developrent issues.
While the self-tax scheme can raise large amounts of funds, there
are certainly more effective fund-raising techniques (for example,
the Walks). The strengths of the self-tax scheme are that those
getting involved are taking on a small but definite long-term com-~
mitment; that it provides all kinds of educational ‘inputs; thot 1t
is a way of involving people who would other wise stay out of the
issues or else simply toss a few pennies in a bowl for the starving;
and that it offers a specific organizational focus in which people
can work and succeed in proportion to their efforts. Successful
self-tax schemes can also be a highly valuable lever in getting
capital out of local powerholders to start, for examle, a ilew World
Center. Self-tax, like the Walks, is only a step. It is not an

end in itself. But with this in mind self-tax can be 3 valuable
organizing method, as the 3Wl experience has shown.

HOW TO FOLLOW UP IF YOU ARE INTERESTED

This brief summary has not dealt wiith the many practical und specific
questions which must be arswered if a successful self-tax scheme is to
get off the ground. For example: how are the funds collected? What is
the mechanism for ensuring that people do make the repeat contributions
they have pledged? What should the self-tax form look like? What kind
of supporting literature is required? etc. These questions are all
being actively reviewed now. Mike Seltzer and Phil Maxwell are working
to develop some pilot ideas. (Phil was co-founder of 3Wl.) For further
information, contact Mike or Phil at the Northeast Center, AFFHF/YWD,
Holmes Road, Holmes, New York 12531.
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A further prime educational input comes from the meetings of the self-
tax union. These meetings are timed to follow each successive self-tax
drive. Your group can play a vital role in making these meetings suc-
cessful, using all the materials and techniques they kaow.

THE MECHANICS OF ORGANIZING THE SELF-TAX

A. There are two vital techniques in the building up of a self-tax
union to the level of 100 people or more. The first technique
is the "friend to friend" system. Say there are six people in-
volved at the start. They want to build up to 100. First they
adopt the self-tax for themselves ~- signing the self-tax forms.
Then each ore involves five friends. This bujlds the merbership
to 36. A meeting is then held of all 36 merbers. (Or as many
as possible of them) At this meeting, all the ideas of the self-
tax scheme are thoroughly discussed and the new members get ex-
cited about expanding merbership.

3. This is where the second technique comes into play -- the setting
of a target. For example, the group could set a target of 70 in
three days' time and 150 in ten days' time, with two meetings
scheduled to take place in three days and ten days. Everybody
present at the meetings must take responsibility for involving
at least two more people by the next meeting. It's then up to
the organizers to really work hard to involve new members, to keep
phoning existing members to get them into action and to meet the
targets. The great advantage of this is that everyone has some-
thing to aim for. As targets are achieved people become more and
more confident that they can go on to achieve more. The campaign
is exciting because many people are invoived. In this way, self-
tax unions can be quickly built up.

SUCCESSFUL SELF-TAX SCHEMES; THE 3wl EXPERIENCE

Successful self-tax schemes are already operating in Britain, Germany,
Sweden, Denmark, Holland, Switzerland and Australia. The exact formula
varies -- but most of the schemes are percentage schemes. In Switzer-
land, the members of the Berne Declaration Group pledge 23 of their in-
come. In Britain, members of Third World First (3wW1) pledge any amount
between 1% and 33. Many church groups operate schemes whereby the self-
tax is for the equivalent of one day's pay. Total world menbership of
development self-tax scheres, not counting church schemes, is probably
around 80,000 people, (0f course very much larger numbers of people are
involved in giving funds on an irregular basis to fund-raising agencies.)

The experience of the Third World First (3Wl1) Group in Britain is probab-
ly the most relesont to YWD. 3WI started in 1963 with two Oxford College
students. The self-tax idea spread quickly in 0xford involving some




THIRD WORLD SHOPS

Third World Shops originated in Holland and now operate in several
European countries. They are designed to educate the public about
specific international trade issues, and global political and economic
Structures.

There are nearly 100 shops in the Netherlands which attempt to show
the significance of unjust trade structures of the rich countries by
importing and selling certain products from the deveioping countries.
Leaflets are distributed with product sold to explain how justice is
being obstructed by:

A. The rich countries imposing heavy import duties upon certain
products of the developing countries so that they are unable
to export their goods.

B. The rich countries, through their investments in the deve lop-
ing countries, controlling so much power that the poor nations
caanot sufficiently determine their oun political and economic
develcpment.

C. The rich countries giving only limited support to commodi ty
treaties or trade agreements.

A few YWD groups are setting up Third World Shops based on the European
plan. They will sell crafts and products made by the economically poor
in this country and in third world countries. They also hope to involve
the community in a cross-cultural experience about the issues of develop-
ment, with trade as a starting point.

HOW TO SET UP A SHoP

A. Have a core group interested in setting up a shop work out a
basic philosophy and purpose for the shop.

B. Find reliable people who can help with the financial and legal
aspects of setting up a shop.

C. Analyze your community situation to decide how and where a shop
might best be set up and run. A shop could possibly be set up
in a New World Center. It can also be located in a church,
youth center, low-rent or donated room, ho‘ze, etc., The one
important consideration is that the location be easily accessi-
ble and where many people pass by.
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Work out the staff, schedules, salaries, and responsibilities.
If an all-volunteer staff is impossible, perhaps one or two
regular workers could receive minimal salaries. Economically
poor people could also work in the shops and/or sell their
own products. It is also important to find workers who will
be dependable and enthusiastic not only for the first few
months, but on a long term basis.

Contact domestic and internationai groups and/or individuals
who will supply crafts and products and work out financial
arrangements with them. The craftsmen themselves should re-
ceive a large proportion of the profits to aid their own
deve lopment.

Print educational leaflets to accompany each item to be sold,
describing how unfair trade practices affect both consumers
and those living in the developing countries, especially in
those nations with one-crop economies.

Create an international atmosphere with third world art ex-
hibits and music which could be provided by communi ty groups,
foreign students. projects people, etc., You may even want

to present cultural or development evenings with plays, films,
speakers, dancers, musical groups, etc. communicating their
ideas in various forms.

Set up a literature section on deve lopment to include paper-
backs, pamphlets, magazines such as The Internationalist,
newspapers, and books about various aspects of development.
One type of booklet which could be appropriate is a consumers®
guide mentioning products to boycott and those to support and
why. Information about and in support of liberation movements
in countries under some kind of colonialism and/or exploita-
tion could also be available.

CONTACTS FOR MORE INFORMAT ION

Two YWD contacts working on Third World Shops are Menno van Wyk, 763
Belmont Place East, Apt. 303, Seattle, Washington 98102 (206-322-9378)
and Mary Bradley, 6029 26th St., Rio Linda, Calif. 96673 (916-991-2760).

There is also a foundation in the Netherlands which coordinates shops.
They keep in contact with each other through bi-monthly meetings or-
ganized by the foundation and a bulletin which they produce. The foun-
dation doesn't import products, but is an agency for the importer, so
the shops can order through them. They also organize training sessions
for groups wanting %o set up a shop. You can contact them by writing:
Stichting Wereldwinkel, De York 2, 0dijk, The Netherlands.
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SCHOOL LUNCH PROGRAMS

On May 14, 1970, President Nixon signed a new bill (P.L. 91-248) to
amend the School Lunch and Child Nutrition Acts. The new law states
that every needy child must be served a free or reduced price school
lunch. The law apylies to every school in a district receiving
federal funds for child nutrition programs.

Since the legislation is on the books, the present task is to ensure
that all school districts implement it properly.

Students can become involved locally in the following ways:

1. Investigate the school lunch program in your district or school com-
munities.

2. Offer assistance to local community leaders about school lunch
problems.

A. Provide technical assistance to poor people's school lunch com-
mittees so that those committees will not have to depend on com-
munity action programs or public officials for information.

8. Provide clerical assistance at the request of poor people's
community school lunch committees by:

1. mimeographing leaflets calling for school lunch action

2. obtaining and distributing "“School Lunch Bill of Rights"
leaflet from National Welfare Rights Organization, (1419 H
St., WW, Washington, DC 20005, 10¢ - group rate)

3. mimeographing and assisting in mass distribution of self-
certification forms for free school lunches

k. joining community groups in school lunch actions.

€. Help organize school lunch committees where they don't exist.

3. Offer to work with community's school lunch committees to link up
with other committees in an area or state through correspondence
with The Children's Foundation (1026 17th St. HW, Rm. 309, Washing-
ton, DC 20036). Also work with other interested national groups,
such as NWRD, to build coalitions:

A. by helping gather statewide information on implementation of
school lunch program

B. by providing transportation and joining in meetings of committees
in one area with committees in another school djstrict.
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- B
¢ the planet is inhabited
by humans, still in the

age of primitive atomic
weapons.

Their civilisation s based
on a hierarchy system.
One group of about a
billton humans hves mainly
1n the northern parts and
owns the planet They have
a surplus of human needs
But their further evolution
is threatened because they
have not yet diagnosed
the widespread mental
Hlness of chronic
consumerism

The other group of about
two hihion humans hve
mamly in the more

ultra-violet zones and is
therefore recognisable by
a greater melanin content
in the skin. For some
reason this makes the’
difference. This group
seems to have had all its
basic rights taken away,
and they live only about
half as long as the more
northern humans About
three-quarters of their
deaths are induced by
straghtforward
malnutritton and this
threatens their further
physical and mental
evolution

This dwision of humans,
one group threatened by

—

b much, and the other
group threatened by too
little, seems to have /
njustice as its cause and
violence as its consequence,
and shows that the planet
1s even less advanced than
it appears.

There 1s also a growing
munority 1 both groups
which thinks that the
hrerarchy system should
be abandoned and that atl
humans should take a new
direction 1()(;¢1ther‘

'This suggests that the
planet is capabie of
advancing towards
civilisation
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h. With the community group, check the position of politicians running

for office on the school lunch programs.

A. Solicit statements of support fro the expanded school lunch

program from local politicians.

8. Make sure that students campaigning for candidates are aware
of the school lunch law and the position of their candidates
vis-a-vis immediate implementation of the law.
that support of or opposition to a candidate for political
office cannot be done in the name of Young World Development.)

For further information on school lunch programs, write to The Children s
Foundation and request the Student's School Lunch Bag, an organizing

manual (25¢), and their other publications.

(Remember
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WHO OWNS THE SLUMS CAMPAIGN

Physical conditions in dwellings in slums and ghettos often deteriorate
as a result of landlord negligence. To improve these conditions, organize
a '"Who Owns the Slums?'' campaign:

1) Help form a coalition of interested groups and people, including
a large representation from the poor community itself.

2) obtain a
area and

3) oObtain a

map from the local tax assessor's office of your selected
find out who the property owners are.

copy of temant's rights in your community from the local

housing authority or the National Tenants Organization (see ad-
dress below)

b) Send out

3 survey team to check out housing conditions in this area

using the housing authority's guidelines.

5) Compile results and match landlords with properties.

WHAT ABouT

BT WE ARG IN

TIME OF
<HE TNNOCENT. A IF You ARE
BYSTANDERS? REVOLUTIONY A BySTANDER

6) Mail letters to all major landholders who you have found to be
negligent.

7) Issue your results in a report to the press.

8) Plan organizing tactics to ensure improvement of some of the con-
ditions that your work has uncovered.

These campaigns have occurred in Arizona and New Hampshire. For more in-

formation on low-
Organization, 425

income housing for the poor, contact the National Tenants
13th St., N.W., Suite 548, Washington, 0.C. 20004,
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CANIDATES NIGHT

Before a local clection, invite the candidates of all major parties to
present their views on selected issues related to human deve lopment
(domestic and international). Ideas for jssues are:

Domestic:

right to food (free school lunch prog.am, food stamps, com-
modity program)

low income housing

job training

welfare reform

quality education for the poor

International:
~nternational:

world trade

U.S. policies and programs affecting poverty in other nations
U.S. private investment in poor nations

war/peace

U.S. role in development of Third World countries

Often these issues are not discussed by candidates from any party before

an election.

1)
2)

3)

b)
5)

Arrange for a large meeting place in the center of the communi ty.

Plan a publicity campaign to advertise the night emphasizing the "human

issue'" aspect.

Draw up the topics that youwant the candidates to address themselves
to, and invite them to speak specifically on those issues.

Invite all media to cover the proceedings.

Make sure that microphones are staged in the audience for question-
and-answer period.

Further suggestions:

1)

2)

3)

Your leverage in making sure that the candidates will come is your
ability to turn out people for the event.

Be suie that the invitations to the candidates are sent in advance,
stressing that only the attached list of topics are desired for dis-
cussion,

Don't overloock any sector of your community when inviting people to
come. Invite service clubs, school groups, religious organizations,

68

YWD people can change this by organizing a candidates night.
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we must become new men
or be satisfied as we are.
... either way we risk
tragedy.

pintauro

ttc.  The purpose of the mee
people on the issues at hand
people

4 Using candidates night for material if possible (or other sources)
produce a pamphlet for mass circulatjon which contains candidates'
views on specific human development issues. Remember that support
of or opposition to a candidate for political office cannot be don
in the name of Young World Deve lopment,

ting is to begin discussion among all
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COMMUNITY HEARINGS

This s a reversal of candidates night -- Instead of politicians giving
their views to the public, the public gives their views to the politicians,
1) Pick an ijssue that concerns your community presently or potentially.

2) Invite all those who are affected by or involved in the issue to par=
ticipate. Include various organizations -- and many viewpoints.

3) Invite elected officials to hear the views of their constituents.

4) Invite the public at large, and follow other suggestions for a can-
didates night.

‘si9Ajos wejqoad pjiom s]
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CORPORATE BOYCOTTS

American corporate involvement in developing nations gets scant atten-
tion. Yet, in many cases, these same businesscs support or reinforce
situations in a country which directly hinder developrent. Boycotts
of such companies can be a means of forcing a corporation to change
its policies, to become more consistent with development obiectives.
often the issues are complex -- corporate investment and other poli-
cies can also assist development.

TACTICS

' 1) The crux of a boycott's success lies in its educational aspects.
For example, discussion about Polaroid's work in South Africa
brings to light the nature of apartheid in South Africa, and
our support for it. A boycott is merely a vehicle to change
the nature of American involvement -- to refrain from interven~
tion and oppression.

2) TYactics may vary greatly. Leafletting and talking to shoppers
at the entrances to stores is one way to communicate te people.
Publicity in newspapers, radio, and television talk shows is
also effective. Mock trials (guerilla theater) on corporation
policy and teach-ins can also be effective.

SOURCES OF INFORMATION ABOUT BOYCOTTS

Several boycotts are presently underway. They include the following:

The Gulf 0il boycott is sponsored by several different groups in response
to Guif Oil's involvement in Portugese colonies in Africa. Information
is available from.

1) American Committee on Africa
164 HMadison Avenue
New York, New York 10016

2) Guif Boycott Coalition
Box 123
Dayton University Station
Dayton, Ohio 45406

The Standard Oil boycott is directed against the nature of Standard 0il's
involvement in developing nations around the world. Information is
available from the International Boycott of Standard 0il Commi ttee, 343
South Dearborn, Room 1416, Chicago, 111, 60604,

ERIC m
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The United Farm Workers \ ganizing Committee boycott (grape boycott,
lettuce boycott, Safeway boycott) is a means to inform the public of
the plight of migrant workers in this country and of the efforts of
United Farm Workers to improve the situation. Write for information
1o United Farm Workers Organizing Committee (UFWOC), P. 0. Box 62,
Deene, Calif. 93535.

RESOURCES

1) For an excellent discussion on the effect of corporate boycotts,
sec the article, "Polaroid Power" by Michael Reisman, Foreign
Policy, MNumber 4, Fall, 1971 (published by National Affairs, lInc.,
P. 0. Box 373, 0ld Chelsea Station, New York, NY 10011).

2) The Non-Buying Guide for Peace has been recommended for its listing

of products that are related to the exploitation of developing na-
tions. Available for $1.00 from Third World Reader Service, 1500
Farragut Street, N.W., Washington, DC 20011.




PEOPLE'S TAXI

Pocr people need, but often cannot afford, transportation (o get to the
doctor, to do the weekly grocery shopping, to pick up food commodities
of food stamps -- in short, to handle both regular needs and emergencies.

A. The Chapel Hill, Horth Carolina YWD organized a people's taxi in
the surmer of 1970 to help people bring heavy boxes of canned goods
home from the commodity distribution point. Many recipients did
not have cars and had to pay taxi fares which they coulda't afford.
Students volunteered to provide free rides. That fall, when school
started again, the YWD committee got the local chapter of the Women's
International League for Peace and Freedom to take over the taxi ser-
vice.

B. Babysitting is both relatively easy and much needed. A free baby-
sitting service could be organized wish ideas and help from welfare
mothers and poor people in the ccmmunity. Find out the needs, and
make yourselves available to help.

ERIC

Aruitoxt provided by Eic:
-




CANNED EDUCATI L

) . S

?
Indianapolis, Indiana, ha%‘ old comm'hy charity program into
a means for chamging attltudes. Canned f. d dri and money collections
for the poor at}TnanknggmﬂTtﬁgs 3e as Pgaditional as turkey
and pumpkin pié\-- and casyguﬂ__tq&voﬁ the is of poverty the other

3¢3 days of the year. _él‘,ﬂcan e%;ggves ve the potential to
foster ionger range mm@’x%é Aftment.

I\W TICE
Advance preparations an all E&Iicity for these drfves should aim at
furthering awarengss in a Mhity of hunger and foverty.

» contact Ed Weisenbach,

For further informa and organizing materia -
s, Ind. 46205.

Indianapolis YWD, P. 0T qox 55428, IW
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d COFFEE ACTION CAMPAIGN

Modelled on, and °"n cooperation with similar campaigns in various Euro-
pean countries, 3 U.S. Coffee Action Campaign is being planned for
early 1972.

Educationally, the campaign will focus attention on how the purchase
and use of an ordinary commodity such as coffee affects the struggles
of the poor throughout the world. In terms of action, the Campaign
will urge U.S. consumers to put aside a "voluntary tax" on every jar
of coffee they purchase. This tax will be distributed to liberation
groups in coffee~growing countries throughout the world.

Coffec Booklet: a 32 page description of how international systems of
trade, 3id and investments bind tagether the citizens of North and South
Amcrica. The dynamics of these systems are analyzed with emphasis on
one comodity, coffee, and on the life of one coffee worker from EI
Salvador, Juan Rojas. The booklet will be available in March 1572 from
The Christophers, 12 E. 48th St., New York, NY 10017.

Coffce Game: a simulation gam- that illustrates the role of coffee in
intern2tional systems of trade, aid, and investrents. Participants
play the role of coffee agenis, import-export agents, bankers and for-
eign aid ufficials in acting out two years of actual transactions be-
tween the United States and the cot fee-growing countries of Latin Aweri~
ca. The game is best played and de-briefed in two hours, with 10 to 25
participants. It will be available in early 1972. Write to: Tom
Fenton, 110 Charles St., Hingham, Mass. 02043.

For more information about the Campaign, write to :

Tom Fenton
110 Charles Street
Hingham, Mass. 02043

3
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Getting it Together: Organizing

The process to accozplish a certain goal, whetner it be working towards
3 aider constituency for development concerns in a community or direct
action to decrease the gap betweea the poor and the wealthy in your
area, is too often taken for granted. We forget that a se: of skills
are involved; collectively, these skills comprise shap is cormonly re-
ferred to as "‘organizing."

the followiny chapter fron The Grgaznizer's Manual {pp. 3-13), by the
0.11. Collective {Copyright TS7T by Bantam Books, $%.35) sheds light on
the organizing process and provides some helpful pointers to YWD croups
in their work:

1. $rma2ll-3roup Orqani zing

“he »mali peliticai function of seall-group organizing is to enstle
incividuals to grow, and hopefully to oroaden to the point +he-e
they are abie to work with other iadividuals or larger greups,
building metual trest while struggling to actualize changes sithin
~ociety.

I. itow the group becomes self-censcicus and Operat: we

A. An crganizer rust have his oun hesd together personally and
erotiocaliy, even more than politically, before he atterpis
to dea’ with other people and possibly influence their fives.
There is no substitute for this. an crganizer nost also be
understandiag and sensitive to the problems of those k
works with, to enable leadership to develop within the group,
2rd to help the grous deai with its o inrer conflicts, mehe
decisions effectively, and keep itself together wvhile con-
tinuisg to grow.

B. Recruiting a group can be done by leafletting, by invitation,
or by a onc-to-one informal discussion-interview. Usually
discussion-iaterview is the best w3y to organize 3 small
grovp. Contact people and meet with them individually before
arranging the first meeting. This way you will hzv~ 3 better
idea of who will attend and what they see as active ceacerns
and issues for change.

Try to recruit five or ten intelligent, committed, hard-
working people. 1If you can't find that many dedicated workers,
at least get some warm bodies who feel a sense of obligation.
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Try to recruit people whose commitment is deep enough so
that they will stay with the group instead of drifting
off after the first few meetings; political continuity
is something the movement must strive for.

C. Planning for the first meeting is especially crucial be-
cause it sets the tone, anticipating what the next meet-

h ing will bring. Here, the organizer has a chance to see
how the members of the group respond to and interact with
one another. Obviously, an agends should be planned, in-
cluding some mechanical but, nevertheless, important points:

£
»

Discuss how much time each person could, should, and would
put into working for the group.

123
[

Set up a regular meeting time, from two to four hours once
a week at least (you can always adjourn early).

1+

Sketch out a general program and ask for discussion. It is
desirable to make the first organized project of the group
a short-term one that has a high probability of success.
This will give you a chance to get to know each other and
filter out your first impressions, and can be used as a
basis for attraciiag others to the movement.

1

Suggest to people in the group some specific assignments
for the next meeting. This wiil give a sense of purpose
and suggest who in the group will be responsible.

-

Evaluate your own resouices, the resources of the group and
of ary opposition.

At the first meeting, people should discuss their own ex-
pectations and politics and goals.

o

Try and set aside the first available weekend or a single
entire day for a retreat to discuss political objectives.
This conference retreat is essential to a successful or-

ganizing attempt. You should make an attempt to scheduls

your conference beforehand, since you may be competing with

other events. The participants at this conference should .
also attempt to talk about themselves and about the general

assumptions under which the group will operate.
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Structure and leadership is important to a small group.

Traditionally, political movements have had strong leader-
ship to direct, crystallize, and even formulate the phi-
losophy of the movement. Uhile the centralized group

has the possible advantage of greater efficienty, it also
has many serious shortcomings. Leaders can be “bought out
by the establishment and can be Jdisposed of by lengthy
court actions, personal pressure, etc. Furthermore, lhe
existence of too strong a leader can encourage pouer gases
or factional struggle. Fo: the small group to be success-
ful, as 7any of the particioants as possible must be in-
cluded in. the decision-making process. Rotating the chair
after the first couple of meetings help tn develop respon-
sibility and lzadership arong merbers. In addition, try
sitting in a circle so that each one tan see the other<
and participate easily.

Il. Participation and the decision-making proces*

A.

£

L

3

Brains torming is an all-purpose techaique for gettiny, ten

or ten thousand ideas depending on the number of minutes
spent and the number of people involved. The basic theory
behind brainstorming is that imagination and judgrent are

wo d*-tinct processes in the production of ideas. apd thal
imagination should be given free reign before judgrent is
brought onto the scene. When the aoal is a solution, one
wanls 3as meny creative ideas as po-sible. Temporary wuith-
holding of evaluation generates the greatest aurder of jdeas.

8rainstorming can be done individually or collectively. it
works especially sell with groups of five to ten people al-
though it zan work for iarger groups as well, The leader
of the group poses the problem in a wdy calculated to stim-
ulate thought and permit a wide range of ressonses. One per-
son should be responsible for jotting doun all the ideas that
are called out. 8rainstormars should note the foilaring:

Criticism is out. Everyone should suspend judgment until
evaluation time.

Freewhecling is welcome. The ‘ilder the ideas, the better.
Everyone shouid let his imagination soar. It is far easier
to tame an idea down than to think one up.

Hitchhiking is invited. Each person is encouraged to ride on,
improve on, add to, divide from, and combine with everyone
else's ideas.

Quantity is wanted. The more ideas the beller. Piling up
ideas produces an atmosphere that encourages people to be
spontancous.
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For best results, brainstorming should be iniensive. A

time limit should be agreed upon in advance. It can range
from five to fifteen minutes. When the brains torming ses-
sion is over, the list of ideas should be recopied in read-
able form and submitted for analysis and judgment. Selec-
tion of the best ideas and their polishing can be done later.

B. Division of opinion, and debates in a small group should be
expected. It is important to realize the advantage of cp-
position, and debate, and not attempt to squash them. You
should be prepared to understand your oppositicn. Lister
to what they have to say, and how they are saying it. Try
to attack the issue, and not the person who supports it.
Avoid making statements like "That's a rotten idea" and
"You're crazy!" because that will only give your opponents
cause to attack you personally and distract the discussion
from the political content. Try to establish both the
areds of agreement and disagreement when there is opposition
in the group. Finally, remember not to carry discussion too

- far. If your opponent is tired or in a bad mood, there is
always 3 time when he will be more receptive to your ideas.

You should accept the idea that people will resist change.
How much change depends on how hard you are prepared to
struggle. Politics is a slow and gradual process. You too
have gone through changes. In addition, you mus t remember
that there are times when you will be wrong; you must be
prepared to retreat, and analyze and criticize yourself as
well as other menbers of the group. It is a mistake in small
groups to act unilaterally to push a program without the par-
ticipation of the group. Involve everybody! While you should
have a plan in mind. your plan should have some flexibility
built into it. As it grows, and as gr.up participation pro-
duces new information, you will find the plan itself is modi-
fied. Don't let it worry you; make sure that you see the
political content of the process which leads to changes in
the :nitial plan,

C. In deciding on an action, you should first take into account
what your goals are. Then pick the action after a discussion
covering the attitudes and opinions of the group members, an
analysis of the situation, and an analysis of exigencies,
consequences, and alternative actions. Consider what you
will do if your action is successfu! -- and what you will do
if it is unsuccessful.
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Drawing the lessons from what you have done and how this
contributes to your political goals is an important task
in small-group: organizing. Failures and successes should
uoth provide valuable leads for future planning. Keeping
a record of what you ar~ doing may also reveal new tacti-
cal information for future implementation. In addition it
is important to have group members criticize both how they
have done their tasks and how the group functions. Above-
voard attitudes toward evaluation will not only build group
solidarity, but will also allow political practice to re-
vise outmoded political theory.

I1l. Get!ing the work done

A.

Assignments should be divided up and talked about by the
whole group, with the member(s) responsible for reporting
back even if there is a dead end. One method for getting
work done is THE LIST. You write down everything that must
be done, and check it off immediately upon finishing it --
something that will guide you through the many things you
repress or forget. |If this fails, try bribing yourself

If there are more than a few days between meetings, it is
often important to cal® people to sec what's happening,

A quick brainstorm on the phone can keep everybody posted
as to what's going down, give neu leads where pzople are
stuck, and give you a picture of what the next meeting may
bring.

Scheduling of assignments and reports is crucial, not as an
authoritarian assertion, but to give a sense of seeing wuhen
and hovi work can and should b2 done.

Comeon group problems uysually occur about the thi+d or fourth_
meeting, as members begin to question the group' effective-
ness, or the commitment of individuals. Lateness, at.ence,
and few decisions are the symptoms. Many group problems can
be traced to difficulties in the organizer-participant rela-
tionship. To keep a group together the organizer must balance
his time between the pursuit of goals and the structure of the
organization and the needs of its members. One who worries
only about the goals alienates the people, who feel neglected,
and an organizer who pays attention exclusively to the infra-
Structure of the group will not move it forward.
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Competent organizers can overcome many doubts and conflicts
which tend to arise in all groups. Some pointers are:

Do not get carried away with your position.

Be responsible to both the vocal and quiet members of the
group. Encourage the more silent members to participate as
much as possible so that their abilities and desires become
more known. Watch both facial and body expressions. Look
for disagreement in the expressions of the silent members.

% Talk openly of power struggles, personal interests and hid-
den issues with the group. Don't avoid confrontation --
bring disagreements out into the open.

3

Don't allow yourself to be infected by the despair of others.
Disappointment and despair have disbanded more groups tihan
any other probiem. They are contagious and must be dealt
with as soon as they arise. The organizer must remember that
his attitude will often permeate the group. He must empha-
size the positive successes of the group, no matter how smail.
Talk out anger and despair honestly and openly.

Keep meetings orderly, but at the same time be sensitive to
the personalities of the participants; assure each one of his
equality in the group, and allow each participant to express
himself fully and in his own way. Robert's Rules ., Order

. may be used to stop conflicts and to speed progress. Listen
to all participants carefully and question them in order to
make their views clearer to yourself and the rest of the
group. If the personal interests of a particular member tend
to drag out a meeting with irrelevant discussion, try to make
irreievancy apparent without unduly antagonizing either ‘the *
entire group or the single member. Humor the innocently dis-
ruptive to a point, but cut them off tactfully when necessary.

* Plan specific action projects. Continually monitor progress
. and keep all members informed of specific accomplishments to
date, the roles of each individual, and reasons for the next
3 step. Any project with a lead time of over six months ought
to be supplemented with short-term action projects. Even if
this delays the long-term work somewhat, the effect or group
morale may be valuable.
7’

IV. Communications
A. The office. A meeting place is important to any organization

as a gathering place for information, a communications center,
a place to gather field workers' reports and coordinate work,
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and a storage and supply center (typewriters to prepare re-
ports, mimeograph equipment for leaflets, etc.). Always put
a responsible, competent person in the office; never leave

a novice to man it alone. Do not let the office become a
counterproductive social hangout. The office is a tool for
action, not an accomplishment in itself.

5. Telephone chains. A telephone chain or tree is a network of
people set up in such a manner that a minimal amount of time

and energy is spent in notifying the nembershio of the group
in case of a meeting or an unexpected development. There are
fany ways to set up such a system so that each member of the
group makes one or wo calls to contact other members and
spread the message further. Once set up the chain or tree
should be tested for effectiveness with message drills.

Calling and conducting a public meeting

Many organizations on the left (with the exception of the cadre par-
ties) have consistently kept their meetings puwblic. An open public
meeting usually implies that everyone can decide, evaluate, discuss,
and vote on what is to be done. A small group calls a public mee ting
fcr a number of reasons: to gain visibility and identity, to plan

an action which involves others or to gain support for one, to re-
cruit new members, or merely to propagandize a message.  The public
meeting is a way for the small group to act as an activating mech-
anism within the large group surrounding it. The public meeting is

a primary political activity of the small group.

The: following are some points to remember when calling and conducting
a oublic meeting.

A ®ublicity. The purpose and publicizing of a public meeting are
:nterlosking. The publicity should not only attract people who
will want to attend but also make known the purposes of the meet-
ing and give exposure to your group and its positions. More peo-
ple will probably read a leaflet advertising a meeting than will
actyally attend the meeting.

5. Agenda. Prepare ~n agenda with general headings which allows for
discussion on all issues of concern and provides directioa for
the neeting. It is often wise to open the agenda to discussion
so that additions or revisions may be brought fonvard early in
the meeting, but remember the larger the group, the longer the
discussion. Sometimes individuals or groups will present alter-
nate agendas.
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The order, content and direction of the agenda are significant
political points. The arrangement of the agenda is a staterent
of the relative importance of various issues. An important issue
placed too late on the agenda can be undermined by obstructionists
stalling the meeting and wirning their point by attritior, Plan
ahead, decide on an agenda that can meet the participants' ap-
proval, and try to stick to it.

€. Chairman. Choose a chairman who is generally acceptable to the
people you expect to atlend the meeting. Get someone who wijll
not ke too involved in the discussion of any particular jssue.
Unpopular, incompetent or dictatorial chairmen can doom meetings.
Pick vomen as often as men.

0. Prngosqli. Make proposals short and sweet. Extensive participa-
tion in arriving at proposals will mean more of a consensus. The
iarger the meeting the shorter the proposal, since a large group
is more likely to agree on a short statement. Save mani fes trs
for small groups with relative unanimity. Make proposals complete-
ly clear to all participants and distribute written copies if pos-
sible. 8reak down large groups into workshops to develop and dis-
cuss proposals.

E. Timing. Too long a meeting will fizzle out. Determine the extent
of participation in the meeting by considering time available, as
well as the issues to be discussed, their importance, anu poiiti-
cal differences within the group. Assert Robert's Rules of Order
if the meeting becomes too large, too angry, or is running oul of
time. The best mechanism for dealing with those who would talk
the meeting to death is a time limit for individual speeches.
Remind participants that time is budgeted so that everyone who
wish~2s to speak may do so. It helps to have one or two opet. mi-
crophones so that people can speak directly from the floor.

F. Workshops., Workshop sessions at large meetings need planning in
order to best utilize people who know the issues and can lead
discussinns, Workshops should be used when the topic to be dis-
cussed is complex or your small group feels that a short period
of intensive political discussion wr 1d lead to a better under-
sianding of the issues. Set a tim limit as you break for work-
shops so everyone will know when to return, Remember to disperse
your own small group among the workshops so that you know what's
going on,

G. Factionalism. You and your gratp have two tools to deal vii th
factionalism: politically principles discussion and stanvard par-
liamentary procedure. Pelitical discussion should be consideced
first because it usually axposes the root causes of dissent.

J
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Determine w80 is involved and why. if you think the factionalisn

is being generated by personality conflicts or feuding cligues,

a brief analysis presented to the reeting may isolate the factions -
before people become bored or angered and leave. If a contra-

dictory political line is being pushed by a small nusber of dis-

ciplined politicos or rembers of a cadre party, then argue your

political principles. 1f the argument drags and no one is being

persuaded anyway, institute time limits for individuals or the

topic.

1T tne whole mess gets too far out of hand, the belligerents
should be challenged to show that they are not acting like *'the
Han* and asked to prove hows they are contributing to the growth
of the movement. Remember smart infiltrators would love to keep
people fighting with one another instead of for an issue.

if. Voting. "Voting is the menu, not the meal" {Eugene Debs). In
meeting in wvhich every particioant has the right to voie, 3 sense
©f respoasibility and commitment to decisions made is essentiai
if the aczions voted on are to be effective ~- the group nust sit
at the table and 2at the meal. You and your seall group should
tate the lead in making this point avsolutely clear.

no. shen to call for a wote. Hait too loag and you may lose by
aiirition tne strength of a large=-groun decision. 4n the other
adnu, incomplete undersianding will bring hali-taked aciions.

fou and your small group will develop through experience a feei-
ing about the proper tire to cali for a wote. 3e sensitive to
-ime, mood, dissension, the deve loprent of political discussion,
and the coastituency of the meeting, and the understanding of the
issuve thati most participants have.

Planning future action and delegating responsibility. Meetings
that produce nothing but furtner meetings are perhaps the main
organizational disease of the rovement. The cure lies in focus -
ing upon specific tasks, even if these are only steps touard some
larger, future action, and upon delegating responsibility for
their accomplishment. It is not undemocratic to pin people down
10 specific jobs, with times, places, telephone numbers and all
d2tails made clear. Involve the whole meeting in electing people
for such tasks as negotiating, making public statements, and other
work demanding political judgment. For reutine jobs you can let
people volunteer. Plan a follos-up meeting of the whole body or
an open session of your grovp for reporting back, evaluation, and
next steps. If your large meeting has been action-oriented, these
will not merely be "more endless rmeetings' but will, in turn, lead
to actions which build the movement.
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Expansion of a small-group organization; strengths and weaknesses

Once organized, a well-knit, self-aware small group which is educated
to the issues and problems within its comaunity has great potential.
An effective small group can act 3$ a *'steering committee® for the
activities of a larger group drawn from the community. It can also
be a seed from which other small groups will develop.

In any effective small group there will be memsbers, in addition 2o
the original organizer, who have a potential abilily for organizing.
If the group works properly, as a unit with shared responsibility and
leadership, these potential organizers should not be stifled by power
struggles. After gaining firsthand experience, they can reach out
into the community and form new, secondary groups directed toward
action on related projects. For example, in university organizing,

a small group mey include people from different colleges within the
university, who then may go back and organize small groups in their
oan colleges.

Secondary small groups may or may not remdin directly affiliated with
the original group. They may go off into new areas and new actions
more suited to their particular ability and the segment of the com-
munity in which they will work while still remaining within the orig-
inal political spectrum. Or their efforts may be more closely di-
rected by the original small group.

Eventually, through the formatiorn of many groups, both primary and
secondary, people with experience in small-group activities, and an
acquired talent for organizing, will come together. When such "or-
ganizers' cooperate as a small group an "organizers' collective" is
established. The organizers' collective of experienced people will
probably be more successful in initiating mass campaigns than a small
group of relatively inexperienced people.

In an organization based on small-group components, no member is en-
tirely removed from decision making. Although a few people's opinions
may be extrerely influential, a large number of people will share re-
sponsibility and have an overview of their role. Everyone can relate
directly to the small group in which he functions. When geople func~
tion knowingly and in direct contact with the leadership instead of
mechanically under orders from an unseen source, then the chances of
a gross error or poor decisions due to the jsolation of the leader-
ship are dininished. One might ¢all this “democratic decentralism'.

Educational work can be done slowly and extensively in small groups.
The members can become pclitically sophisticated and knowledgeable
about issues at a rate which fits their own particular needs. Disci-
pline at actions and in general is more easily maintained in a small
group which is thoroughly aware of issues and goals involved. Each
small group can act as an affinity group sensitive to what is neces~
sary for the success of campaigns.
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The most rapid and effective way of developing neu organizers, while
engaging in ongoing activity, is thraugh the formation of many small
groups. Such groups act as workshops for developing leaders. Sources
of neu leaders are crucial for the long-term success of a movement.

The main weakness of the smali-group form f crganization is internal
coordination. Decentralized decision mating means that many jeoole

will take part in each major decision, with normal dgisagreement, pos-
sible inexperience, and the need for thorough debate all complicating
the process. This can slov and interfere with the implementation of
coordinated effort. But these disadvantages :re more than balanced

by the advantages of direct mesber involvement and nany-sided debate.

THINK. ABOVUT IT.
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