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ABSTRACT
Two questions were investigated in this study: (1) $

Does the low socioeconomic Mexican American perceive himself as he is

portrayed in literature? and (2) Are there relationships between

educational achievement, perceived cultural characteristics, and the &

7 specific themes: 1) ethnic isolation, 2) Spanish language, 3)

fatalism, 4) present day orientation, 5) limited aspirations, 6)

"machismo", and 7) family solidarity? A questionnaire was developed Y

for the 100 ninth grade students tested in Corpus Christi while

another was adr inistered to the 76 parents. The results indicated

that Mexican Ar>rican cultural characteristics as perceived by 100 ¢

low socioeconor.c families tested are not in total accordance with

literature. Taere was general agreement on ethnic isolation, Spanish .

language, farily solidarity, and, to some extent, present day .ﬁ

orientation, while there seemed to be general disagreement in the

areas of fatalism, limited aspirations, and "machismo". The findings

showed the Mexican American living in isolation, maintaining the )

Spanish language, and having strong family ties. He was also prone to

function in the present re+her than the past or future, was

non-fatalistic, had high aspirations and generally disregarded the

"machismo" concept. (HBC)
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ABSTRACT

Flores, Juan fodesto. "A Study of Mexican American Cultural
Cheracteristics As Perceived By Members Of 100 Impoverished
Mexican American Families fnd Its Educational Implications."
Doctoral Dissertation. The University of Houston, 1972.

Committee Chairman: June Hyer

Problem

The specific purpose of this study was to investigate
two general basic questions: (1) Does the low socioeconomic
Mexican American perceive himself as disclosed in the litera-
ture? (2) Are there relationships between educational achieve-
ment, perceived Cultural Characteristics and the seven
specific themes: 1) Ethnic Isolation, 2) Spanish Language,
3) Fatalism, 4) Present Day Orientation, 5) Limited Aspira-

tions, 6) Machismo, and 7) Family Solidarity?

Procedure

Two questionnaires were developed by this investigator
for use with ninth grade students and parents in the Corpus
Christi Independent School District. The validity evaluation
of the instruments was made by a five member panel of experts
who have done extensive work in the field of Mexican American
education. The questionnaires were checked for ~eliability
using the test-retest method in the Houston Independent

School District, Houston, Texas. One hundred randomly
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Implications, Recommend.tions, and Conclusions

Ethnic Isolation. The administration, instruction,

and facilities in that neighborhood should be just as good

as anywhere else in the school district.

Spanish Lznguage. There should be more bilingual

personnel who speak and understand Spanish. Communication
from school to home should be in Spanish as well as English
whenever possible. Schools should assess their communities
for the pessibility of using a Spanish or a bilingual approach
to increase parent participation. More and better bilingual

programs need to be implemented with the regular school pro-

gram,

Fatalism. Schools should have more work-study pro-
grams to keep the Mexican American student from dropping out

to get a job. More parents should be hired in these schools

as aides.

Present Day Orientation. More perscnalized and

individualized programs with short range objectives should
be planned in the instruction for the Mexican American stu-

dents.

Limited Aspirations. More scholarships and work-

Study programs should be granted by civic organizations and

federal pgrants to encourage the students to stay in school.




Machismo. Qualified teachers who are sensitive to
the nceds of the Mexican Ameri-an students should be assigned

to these children regardless of sex or ethnic background.

Family Solidarity. The school should be a focal

point of the community to gain the support of the father as
well as the mother.
Based upon findings of this study additional studies
are recommended in:
1. the investigation of the effect of Headstart
on the educational achievement of the Mexican
American child.
the determination of the effect of bilingual

education on the educational achievement of the
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Mexican American student.

the investigation of the effect of ability
grouping on the educational achievement of the
Mexican American child.

The answer to many of the problems of the Mexican
American rests within the educational arena. The problems
which exist for the Mexican American student many times
go beyond the realm of the classroom. There must be an
awareness, a commitrent, and an urgent positive action in
the social, political, and economical arena so that the
"impossible dream" may become a reality for more Mexican

American children.
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Chapter I
INTRODUCTION

To understand why Juanito does not do as well in
school as the c“.2d7en of the dorinant culture, one must
understand the life style of the barrios from whence he comes.
To understand the barrios one must borrow these people's eyes
and hearts so one can see and feel their attitudes toward
education. Juanito's problems cannot be resolved in the {fexi-
can American community alone, because by and large, they are
not alone the problems of the Mexican American people, but

those of the entire American society.

THEORETICAL ORIENTATION

’

Frank Riesman (1962) holds that the effects of cul-

tural deprivation are reflected in the inferior self-concept

and limited aspirations exhibited by many "culturally

deprived" children. These effects are reflected, too, in the
measured intelligence quotients of such children and in the
learning difficulties they face in school.
It has been proposed that many Mexican American
children are "deprived," or "disadvantaged," and that their
4

home environment has not furnished them with the skills or

experiences necessary for success in school. This theory of
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cultural deprivation or disadvantag~ cheory has provided

school people with a plausible account for the roor scholastic
performance of Mexican American children.

In the literature, cultural ceprivation has been
closel,, thcugh noc uniformly, related to low socioeconomic
conditions and these have been encountered in rural areas, in

towas and small cities, and notably in large cities.
PROBLEM

It was the major purpose of this study to investigate
how the "disadvantaged" or "deprived" Mexican American per-
ceived himself in relation to education. The need for tapping
the "grass roots" of the community is important. The following
will illustrate this point:

Reports that the traditional Mexican American
devalues education or sees it as a perogative of the
aristocracy seem to have little relevance today.
Although there is no contemporary, widespread, sys-
tematic research that would verify it, there is every
indication that as a group, Mexican Americans view
education positively, adhering generally to the Ameri-
can belief that 'getting a good education' is a pre-
requisite of upward social mobility. While the idea
of education is well accepted, minority group views
of the school, as an institution, may diverge
considerably from those of the middle class. Neither
the Coleman report (1966) nor the Los Angeles School
Study questioned parents directly about their views
of education or perceptions of the school. However,
children's responses shed some light on the perceptions
of their parents (Carter, 1970).

Thus the specific purpose of this study was to inves-

tigate two basic questions within the "disadvantaged" Mexican
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American cultural theoretical framework: (1) Is there a rela-

tionship between the selected, cultural characteristics as
perceived by "deprived" Mexican Americans and their educa-
tional level? (2) Does the Mexican American perceive himself

as disclosed in the literature?
DEFINITION OF TERMS

Anglo. This term will be interpreted as a person from
the dominant culture. Technically it will be applied to the

Anglo Saxon.

Culture. The life characteristics of a people.

Mexican American. Those people that identify themselves

as Mexican Americans.

Impoverished. As defined by the OEO Income Poverty

Guidelines (Revised OEQ Instruction, 6004-1b., 1970).

Family Size Non-Farm Family Income
1 $1,900
2 $2.,500
3 $3,100
4 $3,700
5 54,300
6 $4,900

7 $5,500
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For families with more than 7 members, add $600 for

each additional member in a non-farm family.

Sclected urban area. Corpus Christi, Texas, 1970

preliminary census 274,410, was the area selected for study.

Mexican Americans make up about half of the population.

Educational achievement. This will be interpreted as

ability grouping in English and mathematics. There were
three sequences: Enriched, Standard, and Basic. There were
many criteria for placement in these groups. Among them
were grades, achievement scores, teachers' and counselors'

recommendations, and the consent of the parents.

Barrio. A Mexi. arr American neighborhood is referred

to as a barrio.

Chicano. This term will be interpretel in this study
as a colloquial name for Mexican American. Raul Nava in b s

book Mexican American: A Brief Iook at Their History, Jsoin.e?d

out that this word was a small form of "Mcxican" .. . ' as
a slang term used in Mexico for country hicks. Hevever, the
young reoples' movement has given this term a positive mean-

ing. For other terms, see Appendix (page 174).
NEED FOR THE STUDY

The Mexican American population in Texas in the 1960

census was 1,417,810. These persons made up the largest




minority in the state (Browning, 1964). The 1970 Advance
Census Report of Tebruary, 1971, does not give a breakdown on
races other than White, Negro, and Other. lexican Americans
are listed as white in this report.

The education of Mexican Americans has lagged behind
that of the Anglos and the Negroes in Texas. The drop-out
rates compared with enrollments listed the Mexican American
with 34 percent, as compared to the Negroes' 27 percent and
the Anglos' 19 percent. The 1960 census showed 78.2 percent
of Mexicun American males between the ages of 20-49 had not
graduated from high school as compared to 62.9 percent of
Negro males and 34.2 percent Anglo males (Governor's Commit-
tee on Public School Education, 1968). As to college educa-
tion among the residents of the southwest, 6 percent of the
Mexican Americans had at least one year of college compared to

12 percent of the Negroes and 22 percent of the Anglos.
REVIEW OF THE LITERATURE

The purpose of the review of the literature was two-
fold: (1) It was an examination of theoretical explanations
of why the Mexican Americans scored so low academically, and
(2) it provided the basis for selecting the Mexican American
cultural characteristics used in this study.

One of the basic questions posed by social scientists
has been: Why do Mexican Americans have such poor academic

achievement? (Vaca, 1970). Was it because he had been born
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"inferior"? Was it because the school as an institution had

been too rigid? Was it beccause of the school role coupled

with the Mexican Americans' "negative cultural baggage?" Or

was it primarily the function of the Mexican American cultural
"values" which had been in conflict with the roles and
expectations of the American school system?

Four major theoretical themes appeared in the current
liierature selected in an attempt to answer these questions.
These four theories had some of the characteristics of other
theoretical paradigms. They were based on assumptions which
were not always valid. They had their advocates as well as
their crities. They gained as well as lost acceptance. The
four theoretical orientations were: (1) the biological
determinism theory, (2) the structural-environmental deter-
minism theory, (3) the structural-environmental and cultural
determinism theory, and (4) the cultural determinism theory.

The biological determinism theory was based on the
"inherent mental inferiority of the Mexican American student."
One of the first writers of this theoretical persuasion was
Thomas Garth (1923) as he compared the intelligence of Mexi-
can and Mixed and Full-Blood Indians. However, in a later
study his results were in contradiction to his first findings.
With the cooperation of Thomas H. Elson and Margaret M. Mor-
ton, Garth (1936) stated that perhaps it was the lack of
English that could explain the low educational score and low

I.Q. score rather than the "inherent mental inferiority."
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Gartn (1937) again with the help of Candor found no signifi-
cant differences between the white population and the Mexican
American population in pitch and rhythm. Carlson and Hender-
son (1950) attempted to control environmental variables to
point out race differences. They were looking at (1) rural

versus urban environment; (2) general socioeconomic level;

(3) total cultural complex; (4) amount and quality of formal

education on both subjects and parents; (5) effects of an
inadequate diet; (6) prejudice on the part of the examiner;
(7) motivation; and (8) bilingualism. The results of this
study were highly questionable as a result of lack of control
of motivation, bilingualism, rural-urban background, and
English and Spanish vocabulary. One or a combination of
these factors could account for the scores. The writers
declined to comment on the native intellectual capacity of
Mexican American children as contrasted to Anglo children
until these factors and perhaps others were controlled. Thus
these investigators appeared to focus on structural environ-
mental factors for biological determinism reasons.

Critics of the biological determinism theory have felt
not enough attention has been placed on the bilingual ard
economic factors in analyzing the Mexican American stucent.
Because of the importance placed on these two factors brief
discussion will follow in an attempt to shed some light on

the situation.




According to the literature, there are two contradicting
viewpoints on bilingualism and its effect on intelligence and
school achievement. One viewpoint held by a large number of
researchers was that bilin:ualism had a detrimental effect on
intellectual functioning. On the other hand, a smaller number
of researchers found little or no influence of bilingualism on
intelligence and no significant difference between bilinguals
and monolinguals on tests of intelligence was apparent (Peal
and Lambert, 1962).

There are few well-controlled and methodological sound

bilingual studies (Carter, 1970). One of the better studies
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was done by Arizona State University (1960). They found no
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significant relationship between intellectual performance and
bilingualism, but significant relationships were found between

sociocultural factors, school success, and test performance.
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Another well-controlled study (Peale and Lambert, 1962) revealed
that bilinguals performed significantly better than monolin-
guals on both verbal and non-verbal intelligence tests. Many
explanations were offered as reasons as to why bilinguals had
this general intellectual advantage. It was pointed out that
they had a language asset, were more facile at concept forma-
tion and had a greater mental flexibility. Carter (1970)
pointed out that although current empirical evidence seems to
argue against the idea that bilinguals have lower mental
functioning, the majority of school peonle ‘nterviewed in his

study subscribe to the idea. Therefore this writer's purpnse




i3 not t> suggest which studies are valid but to point out the
different views which exist. For more information on Mexican

American bilingualism see Colorado State Department of FEduca-
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tion, 1967, . R. Jonzs, "A Critical Study of Bilingualism
and Non-Verbal Intelligence," 1960.

The socioeconomic level factor has been one of the

most important if not the most important factor in explaining

the low educational achievement of the Mexican Americarn.
Keyserling (1964) reported to the 1964 Economic Conference,
Among both families and unattached individuals,

there is a very high correlation (regardless of causa-
tion) between the amount of education and the amount of
poverty. Out of 3% million U.S. poor, 52 percent
reflected deficient education.

Poverty and minority are synonymous for a large segment of the

Mexican American population (Galarza, 1969). About 2.1 million
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young persons 3 to 18 years old were living in households
where the head reported Spanish as his mother tongue. About
17 percent of these children lived in households with a family
income under $3,000, as compared with 8 percent ‘n the tctal
population. About 8 percent reported an income of $10,000 or
more as compared to 35 percent of families whose mother tongue
was English. (Persons of Spanish Origin in +vhe United

States, November, 1969). 1In proportion to their population,
four times as many Anglos were found in professional and
technical jobs as Mexican Americans (Glick, 1969). One third
of the Mexican American men ware engaged as laborers or farm

workers compared to only 7 percent of Anglos. (Persons of
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Spanish Surname, U. S. Census of Population, 1964). Of necarly
450,000 federal employees in the five southwest state area in
1964, 8 percent were Mexican American and they were concen-
trated in the lower-paying jobs (Report to the President,
1964). The same pattern prevailed in employment by federal
contractors (Commission on Civil Rights, 1964). The state
employment followed a similar course.

Several leaders of the Mexica» American community
offered as reasons for the seeming disinterest in government
employment "a cultural aversion to having more contact with
government than is necessary," a generally low level of educa-
tion, language difficulties on written examinations, a lack
of interest in office work of the wom~>, and the belief,
widely held among well-educated Mexican Americans, that thay
have a better chance in private than p.tlic employment (U.S.
Civil Service Commission, 1964). "What might be added,"
according to Glick (1969) "was the reluctance of proud people
to subject themselves to a possible rejection because of
prejudice or discrimination." One Texas Congressman stated
that "racial discrimination in job opportunities and wages is
not unusual." But he added, "education is e substantial part
of the problem." (Gonzalez, 1963). More recently, on June
5, 1970, four companies and 15 labor unions in Houston, Texas

were charged with racial and sex discrimination (Report on

Hearings of Discrimination in Employment, 1970). Commission

Chairman, William H. Brown III and Commissioner Vicente T.
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Xemines accused the companies and the unions o Aiscriminating

in recruiting, hiring, and upgrading of blacks, !lexican Ameri-
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cans, and women in violation of 1964 Civil Rights Act. Mcmbers
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of the Commission heard from some members of the Mexican Ameri-
can population. Gregory Salazar, member of the Mexican Ameri-
can Youth Organization stated that Mexican Americans and
blacks were on the verge of turning to violence in Houston,
which has been free of major riots. Salazar warned,
If it takes violence, then that's what we'll use.

That's an ugly word, but that's the way it is. We

have been under this system 134 years. I would like to

see that freedom and democracy we talk about one of

these days.

Another member, Yolanda Birdwell, said, "We and our black
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brothers are getting tired of the companies telling us we are &E :
not qualified" (Report on Hearings of Discrimination in {;gg
Employment, 1970). i E%

Dr. Hector P. Garcia of Corpus Christi, founder of ?,

the G. I. Forum, told the Commission that withoat federal

VR ediie

intervention in Texas, "I doubt that any progress would have
been made by the blacks and Mexican Americans. Mexican Ameri-
cans have been treated as a colonial group in Texas," he
added (Report on Hearings of Discrimination in Employment,
1970).

Blacks and Mexican Americans each held only 2 percent
of Houston's white collar jobs in 1966, although they make up
respectively 25 percent and 7 percent of the population

according to the ‘~test ccunt (New York Times, 1970).
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Although a large percentage of Mexican American. were
found to be living in dismal cconomic conditions, not all of
them fall into a single economical, educational, and social
category. Onc of the major misconceptions when discussing
Mexican Americans has been the attributing of characteristics
to them which were really characteristics of people living
in poverty. These characteristics were reflecting the lowest
socioeconomic levei and crossing ethnic lines (Casavantes,
1970). The following chart includes those qualities which
have been invalidly attributed to Mexican Americans as part
of their "ethnicity."

CHARACTEROLOGIC OR INTERPERSONAL STYLES:

Attributes of Most People Living
in the Culture of Poverty

ey
R I

LS

S 1 L L . T O

ey
LN

1. Their life within the context of an extended family
incorporates a larger proportion of available time
(than is true of middle and upper class individuals)
in interaction with relatives and with other people
living nearby.

2. They are non-joiners of voluntary associations,
including fraternal, church-related, and political
associations.

3. They have a preference for the old and the familiar,
demonstrated by a reluctance to engage in new situ-
ations, or to form new social relationships, especi-
ally to initiate interactions with strangers.

4. They demonstrate a marked anti-intellectualism, which
expresses itself in little admiration for intellec-
tuals, professors, writers, artists, the ballet,
symphonies, etc., as well as in lack of support for
schools or for the school activities of their children.

5. Males demonstrate "machismo." This is seen as
opposite behavior to being intellectual or engaging &
in such activities as the ballet. Males who demon- £
strate "machismo" brag a great deal about their male :
conquests, and refuse to engage in any behavior which




is associated with femininity, such as diaper-
changing, dishwashing, cooking, etc.

6. There is a great deal of use of physical force, for
example, to settle arguments or in the use of physi-
cal punishment with disobedient children.

7. They appear unable to postpone gratification. The
tendency to live on a day-to-day basis looms extremely
prevalent, and few provisions are made for long-
range activities.

8. They are extremely fatalistic in their view of the
world, feeling that they have very little control
over nature, over institutions, or over events.

Adapted from: Cohen, Albert K., and Hodges, Harold M.,
Characteristics of the Lower-Blue-Collar Class, Winter, 1970.

Writers who accepted these attributes of poor people
regardless of ethnicity questioned the validity of the theories
which held that the Mexican American had educational problems
because he was inferior or because of his culture. Mindiola
(1970), a Mexican American University of Houston graduate
student, charged Celia Heller in his master's thesis as des-
cribing the value system of a particular socioeconomic class
and not the value system of the Mexican American subculture

in Mexican American Youth: Forgotten Youth at the Crossroads.

Poverty appeared to account for so many of the "problems"
Mexican American children had in the classroom. There was
more evidence in the literature to support the case that
these "problems" were due to lack of economic resources and
education and not because it was "in their blood."

The theoretical theme in opposition to biological

determinism was the structural-environmental determinism which

charged the economic and social structure of American society
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45 the cause for the !Mexican American educational problems.
Structural-environmentalists took a long hard look at (1) the
nature of the intelligence tests administered to Mexican Ameri-
can students; (2) the environmental influences which could
retard their educational achievement and affect theip I.Q.
scores; (3) the educational policies and practices toward the
education of the Mexican American children.

Some structural-environmental voices were angry coming
from people in the government, the university, the comnunity,
and the church. The following voices illustrated this point.
Armando Rodriguez, Chief, Office for Spanish Speaking Affairs,
Office of the Secretary (1970), siid:

. . testing has always been a serious educational
roadblocl: for us. In the past, intelligence and achieve-
Inent tests have produced de facto ethnic segregation in
the classroom. Spanish speaking childrer have often
been categorized as 'slow and mentally retarded because
of low scores on tests that Were unrelated to their
cultural experience. . . . But tests are only indicators
of something more essential: the basic attitude of the
schools. The schools are culturally biased. They are
designed to produce and serve students patterned after
a one-culture-mold; at the same time they exclude those
who do not fit the pattern.

One of the earliest advocates of this school of thought
stated, "I have been working professionally in this field for
more than forty years, and I have been critical or our scheools!
efforts for at least three-fourths of those years" (Sanchez,
1966). University of Texas professor Sanchez added,

Still I was amazed at the persistence of the
assertation that bilingualism is bad, that a foreign,

home-language is a handicap, that, somehow, children
with Spanish as a mother tongue were doomed to failure--

1,
4
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in fact tret they were ipso facto less than normally
intelligent.

Sanchez (1966) refused to accept the "language barrier"
issue as *he cause for the low achievement of the child. He
cried,

. to excuse the failure to do the usual job by

accusing the Mexican American of virtually inherent
fault reveals a professional blind spot so elementary

that it is difficult not to question the professional
competence and integrity of the educators responsible.

Angther professor, Ballesteros (1970), exclaimed:

Enough! There is no room for deprived, disadvan-
tagcd, and handicapped students in American education,
refardless of celor or ethnic background. It is an
‘ndictment against our school system. The Mexican
Arorican youth movement which has raised so eloquently
the ¢ry, Ya Basta is focusing its efforts on destroying
the belief that the bilingual-bicultural person is
'disadvantaged. Participants are striking at the
long-held debilitating syndrome that the school can
educate only those whose mold fits the curriculum.
They are saying, if that is the extent of the schools'
capacity, then truly the school is a disadvantaged
situation.
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A member of a Mexican American community was inter-
viewed on his views of the schools (A Father in Texas, 197%).

He said:

I can't tell you much about the new principal but
I cen tell you a lot about the last one. Fe WasS very
bad, a very bad man, I tell you. I do not understand
how they make a man like that principal of a school,

a place where there are children who go to learn.

He was prejudiced, you see. And he let the teachers
in that school be pre’udiced to the students. When they
got angry, they would call the children names, insult
them. And the children--even very small children--were
always punished very hard for little things. But he
let the teachers get away with such things and when
we complain, when the parents go to complain to him,
nothing would happen. We would ask him how come he
didn't call & meeting with these teachers and find out




what their problems were apd why did they feel this

way about the Mexican? And so we would say to him,

'Why are these people working in this school if they
don't like Mexican children? Why don't they go some-
where else?' But he would just make a long speech

about other things to change the subject. That was his
way with us, and he did nothing because he, too,

disliked us. You do not have to have a lot of education,
you know, to tell when you are hated.

Father Henry J. Casso (1970), speaking to a conference
on Increasing Opportunities forp Mexican American Students in
Higher Education, remarked:

Spontaneously the quest has been taken up, parti-

cularly by the youth. Mexican Americans are dealing
wWith an educational institution that is geared to the
exclusion of minorities yet in such a short time the
minorities are already to become inclusive.
He also charges "that higher education does not yet have the
tools, neither does it have the commitment nor the awareness
to be able to shift into another gear."

Father Casso's message rang out clearly the struc-
tural-environmentalist's central theme. They saw a lack of
awdreness, commitment, and resources as they focused their
attention on (1) the location and Physical facilities of the
schools, (2) the policies and practices, (3) the teachers, and
(4) the curriculum.

There has been a relationship between the Southwest's
historical fact of ethnic isolation and segregation of the
Mexican American from the rest of its society and the location
of Mexican American schools. Since schools were and still

are a reflection of the society, many Mexican American child-

ren attended schools where they formed the ethnic majority.
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This concen’ration of Mexican American school population was
most extreme in Texas. In a report to the President entitled

Report I: Ethnic Isolation of Mexican Americans in the Public

Schools of the Southwest, it estimated +that approximately

315,000 students, or nearly two-thirds of the Mexican Ameri-
can enrollment in this state, were located in twenty-seven
counties along the Mexican border or a short distance from
it. In this area, three of every five students were Mexican
Americans compared to one of every five for the state as a \
whole (Mexican Ame»ican Education Study, 1971).

While de jure (legal) segregation had been declared
unconstitutional as cited in the landmark case of 1954 Brown
vs. Board of Education (347.U.S.483), segregation based on
educational purposes, housing patterns, and perhaps other
reasons still existed.

In the Brown Case the Supreme Court held that the
segregation by race of children in public schools was a
deprivation of their basic right to education opportunity.

The same charges were alleged by Mexican Americans as early

as 1930 and as late as 1970. See Independent School District

v. Salvatierra (Texas Civ. App. 33 S.W. 2nd 790, 1930);

Delgado v. The Bastrop Independent School District, Civil

Action No. 388 (W.D. Texas, June 15, 1948); and Cisneros v.

Corpus Christi Independent School District, Civil Action No.

68-C-95, 1970.
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During the 30's and the 40's "Mexican Schools" were
maintained on the grounds that separation was beneficial to
Mexican American children (Carter, 1970). The assumptions on

this educational decision were the lack of English, the need

3 Mﬂmw’mvw4mmmwu=wmww%WVNw'A

to be Americanized (adjusted) before mixing with Anglos, and
slowness in school, which would hinder the progress of Anglos.
Wilson Little (1944) studied the segregation of Mexican
Americans in 122 widely dispersed school districts of Texas.
He found that 50 percent of these districts segregated Mexi-
can Americans through the sixth grade or above and more than
17 percent (about one in six) Separated them through the eighth
grade or higher. In contrast, less than one district in ten
segregated Mexican Americans only through the first two years.
During this time educators felt that Mexican American children
should be taught separately from the other children for the
first two or three years because of language handicaps. Strick-
land and Sanchez (1948) found the same presults. The continued
isolation of Mexican American students after three years indi-
cated that other prejudices, such as feelings that Mexican
American children lacked personal cleanliness and had lower
health ctandards, were probably the true reasons behind the
segregation practice (Mexican American Education Study, 1971).
Other studies have found practices not often docu-
mented but often reported which gave reasons to question the

segregation motive. These included: (1) the tendency for

"Mexican schools" to have vastly inferior facilities, poorly
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gualified teachers, ard larger classes than Anglo schools;
(2) the practice of plceing all Spanish-surname children in
segregated schools, cven thouph some were fluent in English;
(3) the fact that Negro . :ildren were sometimes assigned to
"lMexican schools™ susgests a racial ra+ther than a language
basis tor segregation; (4) the lack of effort to enforce the
often weak attendaice laws; (5) the failure to demand enroll-
ent and attendance of Mexicrir American children while count-
ing them on the school census. This Texas practice was
abolished when the state went on "average daily attendance"
as a basis for financial support; (6) in numerous cases the
discouraging of individual children from attending school at
all, especially in the seccndary-level institution (Carter,
1970). In September, 1971, the Houston Independent School
district was boycotted by members of the Mexican American
population because they were paired with blacks for integra-
tion purposes. Tor more information relating to practices in
Mexican American schools, see Calderon, 1950; Ceja, 1957;

Common Ground, Winter, 1947; Rubel, 1966; Strickland and

Sanchez. 19%48; Taylor, 1a3h5 Trillingham and Hughes, 1943; and
Carter, 1970.

Although conditions were somewhat improving, one still
found schools with a high concentration of Mexican Americans
to be in poor physical condition (Calderon, 19503 Cocr -a,

1955). The State Board of Education gave a final warning of

deficiencies and discontinued state accreditation as of July
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1, 1972, to the West Oso Independent Sclocl Dintrict in

Nueces County. (West Oco is located next to t.r >rpus Christi
school district and is predominantly Mexican fwerican). The
accreditation team visited in 1965, 1966, 1968, and 1970 and
found, among other things, facilities and buildings that were
in poor condition. The report st:<-ed that rooms needed
painting, numerous desks were in disrepair, and there was
little or no storage space available to teachers in classrooms.
The report added that in an eleilentary school, the playground
was filled with dirt containing a large amount of oyster

shell, constituting a possible safety hazard for children.

(Corpus Christi Caller Times, Sunday, September 12, 1971).

In many Texas school districts there is a great difference
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between the physical facilities of redominan®ly minority
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schools and white middle-cl:.:: institutions. A ncw practice

SR

in some school districts was *o replace these o.ier plants

0L

with ncw modern schools. This explains why a f+ - barrio schools

had by far the best faciiitjes in the dictrict. If this trend
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continues, the difference in quality might be reduced.

Part of this inequity was found in the sta’« 3' ability
and desire to support their school districts. The following
table presents the financial effort and the results of that
effort in five Southwestern states. Although no clear cut
conclusion was drawn frem this data, certain differences were
apparent. TFor example, California was seen as spending the

most money, paying the highest salary, having the fewest dropcuts,
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and is second only to Colorado in lowest percentage of draft
rejectees. Texas, on the other hand, was shown as having the
poorest school attendance, lowest teacher salary, lowest
expenditures per pupil, and being in the middle range in num-
ber of dropouts and has the next to the highest percentage

failing mental tests for the draft (Carter, 1970).

Table 10%

Selected Statistics on School Attendance, Graduation,
and Expenditures Per State in Five Southwestern
States, 1965-66

Average Percentage of Children Ages 5-17 Attending School Daily

Rank order
among all
State states Fercent

California 5 93,
Colorado 6 92.
Arizona 21 8y .,
New Mexico 22 8y .
Texas 24 83.

’f.‘“}

Number of Children (Ages 5-17) -7 100 Adults (Ages 21-64)

Rank order

among all Number of
State ctates children

New Mexico 1 69
Arizcna 12 58
Crclorado 18 56
Texas 18 56
California 43 49

“*Table 10 as numbered in original source. See source
footnote, page 23.
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Estimated Expenditure Per ADA (Average Daily Attendance Unit) )
Rank order
among all
State states ) Expenditure
California 9 $613
Colorado 22 571
Arizona 23 568
New Mexico 24 556
Texas 39 hyg A
T .
Public School Expenditure as Percent of Personal Income, 1965 : ;ﬁ
Rank order Percent .
among all of personal
State states income
New Mexico 2 5.4 Z,
Arizona 5 5.0
Colorado 10 4.6
Texas 24 4.0 . v
California 32 3.8 -

Pupils Per Classroom Teacher

Rank order
among all

S || LN (O R TN § HIS S TUTYY R

State states Pupils
Colorado 12 22.3
Arizona 22 23.8
New Mexico 26 24 .y
Tcxas 31 24.9 H
California uy 6.7 .

e

Letimated Average Teachers' Salaries 3

Rank order E

among all }

State States Salary ;

California 2 §8,450

. Arizona 15 7,320 §
New Mexico 20 6,630 e

Colorado 21 0,625 i

Texas 33 6,025 %

(& E
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Public High School Graduates in 196465, as Percent of Ninth-
Crade Class in 1961-62

Rank order Percent of
among all ninth-grade
State states class
California 1 88.9
Colorado 20 78.2
>Xas 3y 69.5
Ne~s Mexico 38 68.0
Acizona 47 62.6

__Percent of Draftees Failing Mental Tests, 1065

Rank order
among all

___ _Stcte states Percent
C::lmnrado 20 14.0
Ca. fornia 25 15.3
AL Zzona 26 20.5
Te :23 35 23.3
New Mexico 38 28.4

Sourca: National Education Association (1567, pp.
12, 21, 5 20, 32, 54),

The st:-a's and the local community's desire to sup-
por® and enrici: the school district was seen just as impor-
tant as the abilitv: to finance it. Carter in his book Mexican

fiericans in Schools: A History of Educational Neglect, (1970),

liccussed the poor facilities in Mexican American schools with
a Texas school administrator. The administrator commented
that it was the feeling of some of his colleagues to provide
inferior facilities arguing that placing such children in
beautiful schools with exciting surroundings would raise their

expectations and ultimately encourage frustration, since "few
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Mexicans can ever reach such levels during their lifetime."
Although new modern school plants do not guaranteec quality
education, it was difficult to argue thil new exciting class-
rooms do not influence the quality of education.

Some school policies and practices actually prevented
Mexican American children from succeeding said the structural
environmentalists. Although there was little empirical data
to reach clear cut conclusions, critics made strong points
against some of the school policies and practices. For exam-
Ple, the "No Speaking Spanish rule" has been inferred by
Mexican Americans as a denial of their home and culture,
according to the current litcrature. This tended to lead the
child's thinking his mother tongue was "inferior." This
thinking was reinforced again by having all instruction with a
few exceptions in English. Punishment for speaking Spanish in
schools has left many psychological scars throughout the South-
west. A Mexican American Principal in California remembered
when his teacher would punish him for speaking Spanish in the
classroom and his friends would hit him for speaking English
on the plavground =o he wouldn't forget his Mexican heritage.
The "No Spanish ~ule" was abolished in some school districts
and in others "English was encouraged." These rules were
based on assumptions that were not always valid. Here are
some of the assumptions according to the selected literature:
(1) English is the national language and must be learned; the

best way to learn it is to prohibit Spanishj; (2) bilingualism
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is mentally confusing; (3) the Spanish spoken in the Southwest
1s a sub-standard dialect; (4) teachers don't undeir'stand
Spanish. Some of the most common complaints from the Anglo
staff are: "I don't know what they arc taiking about. It is
not polite to speak a foreign tongue in front of a person who
doesn't speak it." These statements were seriously questioned
by critics (Carter, 1970). Were teachers and administrators

So insecure in their relationship that they thought the Mexican
Americap students were talking and Plotting against them? Per-
haps it was just the threat element to authority by not know-
ing the "communication code" of the subordinate.

Another practice found especially in lower socioecono-
mic elementary and sjunior high schools is the rigid dress code.
Until recently it was only the Mexican Americans who were
punished for their hair style, mustache, and gecneral appear-
ance (Rubel, 1966). Cultural anthropologists told us each
culture or subculture dictated what was "proper" for a person
to wear. 1In certain parts of the barrio long hair, shirts
vorn on the outside with more than the collar button open, was
the style. Many Mexican Aii-rican students were suspended for
violating the dress code. kipe quetes 3n administrator,

"Each Mexican American child is ttrecmea bofoure he is per-
mitted to enroll, and if he wants 1> ¢ cay, he has to get a
good haircut, cut off the sideburns (emphasis mine) (1966).

Another common practice which ncgated a child's Mexican

heritage was changing or "Anglicizing" his name. . Personality
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theorists have stated that a child's name is perhaps "the
foundation of self-identity." Yet some schools chrange the
Spanish given names to Englich because (1) it is movre conveni-
ent for the Anglo teachers, (2) teachers 1like Anglo names
better, (3) this is the United States. Consequently Pedro is
changed to Pete, Jose is changed to Joe and Mariz to Mary.

The Spanish name that really upsets the schools is Jesus.

That name "has to be changed" to Jesse (Carter, 1970). Afterp
all, what good white Anglo Saxzon Protestant teacher is going
to say, "Jesus, you have to stay after school for specaking
Spanish”! 1In some instances the rnames were changed by the
Students themselves in order to be "accepted" by the parent
society. At the present time there is a trend among some
Mexican Americans, especially the youth group, to keep and use
their Spanish names as a matter of self identity and self
pride.

Another common practice found in Tex.s vias the assign-
ment of Mexican American teachers in predominantly Maxican
American schools. The arguments for this judgment rrsted on
assumptions which were not always valid. These assunptions
were that the tcacher would be seern as 2 model and his ability
and insight in the Mexican American culture would allo~ h:m
to work more effectively with the students. Having a Mexican
American teacher will not guarantee success in teaching ‘exi-
can American students. This intcrview vith a lawyer in 7Texas

will illustrate this point.
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Some people think the answer is more Chicanos (Mexi-
can Americans) on the school board, more Chicano tecachers,
more Chicanos here, more Chicanos there. But what
happens? The Anglos still wind up running things. They
find teachers who have come up through the Anglo system,
who huve been taught to believe that it is bad to be
Mexican, and it is these people that they put in the
classroom. And then they say, 'Here, look, we have
Chicanos teaching in our schools!' But what have they
really got? They just have more Anglos--not by birth,
you understand, but by attitude. But the Anglo superin-
tendent or principal feels goold. He has somebody in
the classroom actually teaching, whose name is Gonzales
or Ramirez. It makes him look very liberal, and he can
go on running things the same old way and feel good about
it.

The Colorado Commission on Spanish-Surnamed Citizens,
stated "Mexican American teachers. . . from upper-middle-class-
urban cultire many have nothing in common with a poor working
class Spanish-curnamed student" (1966).

Another characteristic of schools with a heavy Mexican
American enrollment was a large percentage of poorly trained
teachers. The Covernor's Committee on Public School Educa-
tion in Texas (1968) found a strong relationship between
Spanish-furname percentages in the population and teachers
who were teaching with less than a bachelor's degree. In 1966
Ramirez reported that 10 percent of the teachers had no
bachelor's degrce, 13 percent were teaching on emergency cre-
dentials, and 30 percent were on provisional credentials;
only 57 percent of 1,650 elementary teachers in the lower Rio
Grande Valley were fully certified Texas teachers.

While there is a great need for bilingual teachers,

they don't all have to be Mexican Americans. Blacks, Anglos,

and Mexican Americans appeared to be equally effective
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teaching Mexican American students. These teachers, regard-
less of coler or ethnicity, should have the professional
knowledge, skill, and adaptability to understand and accept
and teach "every child whatever his background is, whatever
his language is, whatever his abilities are, to his fulles*
capabilities" (Howe, 1966).

The curriculum of schools with a heavy concentration
of Mexican Americans was seen to be of a nrgative nature,
based on the criteria to place students in tracks or sequences
and the tendency to keep them there. No one would argue the
fact that there are individual differences even within the
Mexican American population. Tracking was a common device
used to treat the students differently. Tracking was generally
based on achievement and intelligence tests, counselor's
observations, behavior records, teacher recommendations, and
parents' request. However, the principle factor for selec-
tion was the intelligence and achievement scores (Carter,
1870). To no one's surprise the relationship between socio-
economic level and tracking was obvious. Hickerson (1962)
and Parsons (1965) found Mexican American children in dispro-
portionately high percentages in vocational and low ability
tracks. One of the strongest criticisms of tracking was
that 1t is almost impossible to move upward from a track due
to the inflexibility of the school program. However, it

appeared to be ecasier to make progress in the elementary

schools than in junior and senior high schools.
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ilost educators argued for ability tracking on the

grounds that it eliminated extreme abilities, and the curricu-

P R s Te O T 2 R fv"b‘g

lum could better be adjusted to "meet the needs" of students
as a group and as individuals. On the other hand, others
argued against it on the basis that it had ill effects on
attitudes, aspirations, and sclf concepts of the students.
Although no studies on the effects of tracking on
Mexican American students were found during this writing,
studies on the effects of homogeneous grouping have been
generally inconclusive. After surveying the literature rela-
tive to the effects of tracking, Goldberg, Passow, and Justin

(1966) stated,

-
»

Many of the issues concerning grouping (tracking)
remain unresolved, and most questions are still
unanswered despite 70 or 80 years of practice and at
least 40 years of study. Insufficient and conflicting
data are being used to support partisan views con-
cerning the consequences of grouping, rather than to
resolve the persistence issues.

Then in their own study of elementary tracking in New York

City, they concluded:

. . in predominantly middle-class elementary
schools, narrowing the ability range in the classroom
on the basis of some measure of general academic
aptitude will, by itself, in the absence of carefully
planned adaptations of content and met” >ds, produce
little positive change in the academic achievement

of pupils at any ability 1level. However, the study
fourd no sunport for the contentien that nerrov range
ClaBtes are assoclated with negative effects on self-
concept, aspirations, interests, attitudes toward
school, and other non-intellectual factors.

They concluded that tracking was in itself neither good nor

bad:
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Grouping can be at best, ineffective; at worst,
harmful. It can become harmful when ii",1ulls teachers
and parents into believing that becaise there is
grouping, the school is providing dfd ferentiated educa-
tion for pupils of varying degrees of ability, when
in reality that is not the case. It may become
damaging when it is inflexible and does not provide
channels for moving children from lower to higher
ability groups and back azain.

Samora (1963) said this about tracking:

Many communities have had their 'Mexican rooms' for
years and years. This is segregation on pseudo-pedologi-
cal grounds, the reasoning behind being that children
who come to school who are Spanish-speaking should be
placed in a room by themselves in order to learn English.
One community in Colorado had such segregation through
the first four grades as late as 1950. A neighboring
community in southern Colorado just abandoned their
'Mexican rooms' last year after pressure was brought
about by the local Spanish citizenry.

Studies supporting the structural-environmental
orientation were found as early as 1936 and as recently as
1971. Guy A. West (1936) found an extensive area in the
Southwestern states in which a large percent of the popula-
tion is of Spanish extraction and, although some degree of
assimilation and intermarriage had taken place, there still
prevailed, throughout this region, considerable racial preju-
dice. The purpose of this study was to determine whether or
not attitudes of prejudice existed among the teachers in the
public schools and whether Mexican American teachers displayed
racial attitudes differing from thnse of Anglo tcachers.

West (1936) found Anglo teachers "more strongly inclined than

the Mexican Americans to claim superiority for pupils of their

own race." Sanchez (1940) in his book Forgotten People
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remarked, "The unresponsiveness of the school to the environ-
ment of New Mexican children tends to force them out of
school." Another advocate of this theoretical scheme was

Paul Taylor who found the relationship between the economic
system of American industry and the migratory patterns and
conditions of Mexican American migrant workers were in accord-
ance with the earlier works of Adams (1936), Landis (1936),

and Tetreau (1940). Pasamanich (1951) argued more focus should
be paid to structural variables in the analysis of the intelli-

gence of the Mexican American child. Morton Keston and Car-

mina Jimenez (1954) did just that when they set up their

study "to determine whether the bilingual children of Albuquer-
que, New Mexico, should be given the Stanford-Binet Intelli-
gence Test in a translated Spanish version or in the original
English form." They compared the intelligence scores of these
children in the one language with their intelligence test
scores in the other language. The results were that the
children scored higher on the English version than they did

on the Spanish version. Staying away from the biological
determinism theory the researchers stated that the probable
reasons were (1) even though Mexican Americans speak Spanish,
their {ormal training in Spanish was far inferior to their
formal training in English. This point was supported earlier
by Manakian (1939) who found English became the dominant
language of Mexican Americans from the fifth grade on. Since

they rcceived no forimal training in Spanish before the fifth
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grade, English was their only formally learncd language. The
high correlation betueen Lnglich tesl scores and grade point
average, as opposed to a low correlation between Spanish
Scores a:.d grade point average, added support to Keston's

and Jimenez's explanation. Other studies were: T©d D. Tetraray

v w

and Emory Bogardus (1940); Norman Humphrey (1941); Charles

Loomis (1943), (1943), (1944), and (1945). One of the latest

PR TR PRI,

studies was reported in the Houston Chronicle on September 4,
1971. Dr. George W. Mayeske of the U.S. Office of Education

and Dr. Jane R. Mercer of the University of California at
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Riverside conducted a study in 1971 of nearly 124,000 grade

<
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school pupils and found white and minority-group youngsters

—
b
et
-

L

~

scored almost identically on school achievement tests when

A
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environmental and social factors were statistically cancelled
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Dr. Mercer added that I.Q. scores of average Mexican American

U

and Negro pupils were essentially the same as for white
Pupils when social and cultural disadvantages were taken into

account. Dr. Mercer stated:

Although genetic factors undoubtedly produce differ-
ences in ability within the various ethnic groups, the
difference between the coverage test scores of black
and Chicano students and the scores of Anglo middle-class
students can be accounted for by environmental factors.

The third theoretical theme was the combination of

the structural-environmental and cultural-determinism theories.
These theorists blamed the economics, the language, the

school, and the cultural conflict between the Mexican American
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and the Anglo society for the poor cducational progress of

the lMexican American students. The blending of the two

theories in a complementary nature was not always successful.

Sometimes they even contradicted each other in the same works.
Paul Walters (1939) was one of the carly writers

taking this viewpoint. He investigated the problems of rural

oriented New Mexicans cncountered in an industrialized society.

He stated such values as fatalism, dependency and traditional-

ism stifled their progress. On the other hand he offered some

evidence which contradicted his first premise. For example,

he commented on the cities' irrigation project for improve-

ment which indicated they didn't lack in initiative and self §§s
reliance (Vaca, 1970). The dry farming attempt by some villa- ;é§:
gers to increase their income was an indication of not being ) ;
tied to traditional methods and a willingness to change. 'tjg

Emory S. Bogardus (1943) used this theoretical frame- .f;
work to explain the behavior of the Mexican American gang. %
de said the behavior was due to: ;

(1) unemployment as a result of the Mexican American 3

indifference toward work, (2) low intelligence quotients,
due to inbreeding (they were born subnormal), (3) boys
growing up in culturally underprivileged neighborhoods
where they lacked the same type of recreation that

others had, (4) finding themselves discriminated against
occupationally.

R I Y

Two other works appeared in later literature which
utilized this theory. One was Dr. Jack D. Forbes' Mexican

Americaens: A Handbook for Educators (1966). Iie blames the

Mexican American parents and the schools. Forbes remarked,
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Unfortunately, many younger Mexican Americans edu-
cated in Anglo-oriented schools have not been able to
relate in a positive manner toward the north Mexican
or Hexican Anglo mixed cultures primarily because their
parents have been unable to effectively transmit the
Spanish lunguage and Mexican heritage to then.

He charged the schools with "attacking or completely ignoring
that heritage." Torbes added that students subjected to this
type of pressure have not ordinarily become Anglos though

because of a feeling of being rejected by the dominant soci-

ety (because of frequently evp:rienced prejudices and dis-

crimination) and by the schoo”- (because the curriculum is so
totally negative as regards their own personal and cultural

background). He concluded that these students hav= often

i

created a mixed Anglo-Mexican subculture built around a lan-

L 1A

N

guage incorporating English and Spanish words and a "gang"

it AL

style of organization.
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In 1970, Dr. Dell Felder used this structural-environ-
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mental and cultural-determinism theory in her article, "The
Education of Mexican Americans: Fallacies of the Monoculture
Approach.” 1In the beginning of her article she used the
cultural determinism frame of reference to contrast the Anglo
and Mexican American values. Dr. Felder stated,

In contras: to the importance Anglos assign to
progress and change, the Spanish-speaking value tradi-
tion. While the social roles of Anglos reflect the
egalitarian principle, the social relationships of
Mexican Americans express the values of familism and
paternalism. Anglos believe they can control the
future; they strive to manipulate the environment to
suit their needs. The Mexican American is more likely
to be fatalistic, disposed to believe that altering
the present will have little effect on the future.
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She added,

Children socialized in the Spanish-speaking
culture, therefore, internalize disposition toward
social relationships, success, efficiency, goal orienta-

tion, and time which oftern conflict with the values of
the American school.

Later in the same article she switched from the cultural-

determinism view to the structural-environmental position.

She stated

Add to this the fact that most of these children
come from eccnomically deprived homes. Then imagine
the difficulties faced by a Mexican American child, who
must relate to an instructional program presented in a
language other than his own.

Finally in her suggestions for curricula reform she combined

both theories by stating, "A second important step would be

to recognize that economic deprivation and cultural differences

generate serious handicaps to learning" (emphasis mine).
The fourth theoretical Paradigm was cultural deter-
minism. This theory held the Mexican American culture res-

ponsible for the students!' failure in school. Cultural

determinism rested on three assumptions. The first assumption

was the basis of Mexican American culture revolving around
"values," value orientation or value systems. The second
assumption was that Mexican American values were the opposite
o Anglo values. Finally the third was the Mexican American
values were not only the opposite of Anglo values but were

in conflict with the schools' expectations resulting in

academic failure.

m*waj

= v nde Mk M

il

]
[}

£ T T AR O SIS A ) Al L

i

!




36

Cultural determinism appeared in the 1930's and at
present holds the dominant position over the other theories
according to the current literature (Vaca, 1970). 1In 1933,
Loaz Johnson produced a study disclosing the Mexican American
educational failure. This study was important because it
came at the time biological determinism was dying out and
there were few advocates for structural environmental deter-
miniem. Johnson pointed out that the Mexican American was
of a different race, therefore his motives, his tendencies,
his philosopny of life, and his customs were very different
from those of Anglo Americans. She added that since he used
a different language in his life, his idioms of thought must
necessarily be different (Johnson, 1938).

In 1943, Norman D. Humphrey was the first wpiter to
discuss the Mexican American culture in terms of "values."

In his work, "The Concept of Culture in Social Case Work," he
stated, "Each ethnic group was created, or has utilized,
specific symbols; has assigned meanings to distinct objects
in the environment." Then Humphrey evolved from "symbols"

to "norms" and later inserted values fop norms. Humphrey's
work rested on two assumptions that have not been empirically
rroven. One is that there do exist different values and that
the Anglo values are superior to those of the Mexican Ameri-
can. Later, Humphrey changes from the value orientation
concept to bchavioral patterns using language and family
structure as an index to measure the degree of assimilation

of Mexican American families into the "American way of 1life."
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David Senter (1945) also held the behavioral pattern
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viewpoint rather than a Mexican American culture made up of
"values." He pointed out that minority groups faced three
possibilities of adjustment:

(1) They may attempt to maintain their original cul-
ture, (2) they may attempt quick acceptance of the new :
culture, the situation leading to eventual assimilation, !
although the path will be roughened by prejudice, (3) ’

5 they may develop something foreign to both their b
ancestral culture and that of the present majiority
g oup.
In 1946 he reaffirmed his position with the cooperation of
Florence Hawley focusing on parental roles, customs on dating,

and patterns of behavior to instruction in the Mexican Ameri-

can family.
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But it was in the middle 1940'sg and the early 1950's ~

1

when cultural determinism promoted the notion of Mexican

1

-
A

American culture compc.zd of values., During World War II

many Mexican Americans were fo ind functionally illiterate

oy -
l"‘\ ey

and were placed in special educational centers. The Mexican
American cultural baggage was given for not meeting Army

standards (Altus, 1943).
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Sister Frances Jerome Woods (1949) studied Mexican

e -

fmerican leadership in San Antonio basing it on cultural
differences adding paternalism, courtesy, and a "gcneral lack
of value for money." 1In the same year, Louis F. Harvey (1949)
used the same theoretical scheme to eXrlain the behavior of

"The Delinquent Mexican Boy."
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Duri.g the 1950's, Florence K. Kluckhohn really
clinched it for the value orientation advocates as she wrote
articles in 1950, 1951, and 1953 based on her doctoral thesic,
"Value Orientations of Anglo Americans and Mex:can Americans."

Watson and Samora (1954) were atir-.ted to the value
orientation scheme and used it as *hey stud’ed leadership in

a Mexican American community. In the same year Lyle Saunders
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published his book Cultural Differences and Medical Care. H-

based his work on Florence Kluckoln's dissertation thesis of
1937. Saunders placed Mexican American "values" opposite

Anglo American values. He stated on time: "Unlike the
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Anglo, the Spanish American or Mei:ican American is likely to

=
=2t
be strongly oriented toward the present or the immediate 5‘%%%
past." On change: "There is probably nothing the Anglo more :g;%
coiipletely accepts than the notion that change is good and ii;g.
progress inevitable. . . The Spanish-speaking person coming 5??
from another background has a somewhat different orientation ;
toward change and progress." 0On acceptance and resignation: ;
"The Spanish-speaking people have a somewhat greater readi- §
ness toward acceptance and resignation than is characteristic g
of the Anglo." g
By the late 1950's the notion of the Mexican American -

besed on value orientation was well accepted. The following
writings during this period will illustrate this point: %
Cultural Vilues of American Ethnic Groups, by Woods, 19563 g
%

"Variations of Selected Cultural Patterns Among Three
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Generations of Mexican Americans in San Antonio, Texas," by

Francesca, 1958; llealth in the llexican American Culture, by

Clark, 1959,

The trend followed into the 1960's. Horacio Ulibarri
(1960) wrote that the American school was based on middle
class values in "Teacher Awareness of Sociccultural Differences
in Multicultural Classrooms." Again Julian Samora (1961) dis-
cussed the Mexican American culture in terms of value orienta-
tion in "Conceptions of Health and Disease Among Spanish
Americans." Then in the same year Florence Rockwood Kluck-
hohn with the help of I'red Strodtbeck emphasized the value
orientation people again. Their most basic assumption "was

that there was a systematic variation in the realm of cul-

tural phenomena, which is both as definite and as essential
as the demonstrated svstematic variations in physical and

biological phenomena." Their book, Variations in Value

Orientations, made such an impact in the field that the

majority of the writers in Mexican American culture used it
as a basis and a springboard. This work even changed the

mind of Herschel T. Manuel from structural-environmentalist

to a cultural determinist as illustrated in his book, Spanish

Speaking Children of the Southwest (1965). Perhaps no other

work has rested so heavily on the cultural deterministic

theme as Cecilia Heller's Mexican American Youth at the

Crossroad. Hcller strongly suggested that the Mexican Ameri-

c n cultural set of values must be replaced by Anglo set of

A R S

SN MR AL A AN S R B s A




40

values if he is to be successful. But then again Heller made
£ome assumptions which were questioned by HMindiola, Vaca,
Romano, and others.

I'or more information on the Mexican American as seen
from the cultural deterministic viewpoint see Clark Knowlton,
1862; William Madsen, 1964; Louis Zurcher, 1965; Fernando
Penalosa and Edward McDonagh, 1966; Louis Hernandez, 1969;
John . Moore and Alfredo Cuellar, 1970; and Thomas P. Carter,
1970.

The reason for felecting the Mexican American cultural

characteristics in the cultural deterministic scheme is three-
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fold: (1) It is fair to say that the reigning theoretical
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paradigm for the analysis of the Mexican American is that of
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cultural determinism based on a definition of Mexican American
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culture as composed of values detrimental to success in the
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American way of 1ife (Vaca, 1970). Many of the works based

ven s

on this theorctical theme are used in graduate and professional

" schools throughout the nation to explain the Mexican American

way of 1life. (2) These characteristics appear more often in
the field. (3) According to the selected literature, these
characteristics seemed to handicap the educational progress
ol the Meuicen Americar child.

Here are the selected Mexican American cultural
characteristics:

1. Ethnic Isolation. Mexican Americans tended to

live together in one section of town called barrios o,
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colonias. According to Kibbe (1946) this section was often
Set apart by a railroad track, a highway, or a river. A
colonia was defined by Burma (1954) as a "satellite community,
Sepurated from the parent community by psychic and social
lsolation.™ Generally they would occupy buiidings in the
older and neglected parts of town, where rent and ownership
costs were low and community services and facilities were at

a minimum (Saunders, 1954).

2. Spanish Language. The hodge podge language which

the child brings to school is a dialect of American Spanish
incorporating thousands of words of English origin. This
Janguage is sometimes referred to as Tex-Mex or pocho. Some
social scientists and educators stated that Spanish inter-
fered with the correct speaking of English. Not only were
therc differences in sounds but also in concepts between the
two languages. The language problem was seen as a serious
one by Madsen (Madsen, 1964). A recent survey revealed Mexi-
can Americans knew some English but used it infrequently
(NEA, Tuscon Survey Group, 1966). Up until the late 19u0's
Mexican American children were in separate buildings of
schools based on the rationale that these children knew
little or no English upon entering school.

3. ialalism. ‘lhe concept that man is the helpless
object to whom the things happen, rather than the master of
his fate with an active part in his own destiny. According

to Madren, the Mexican American believed that his dcstiny
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was predetermined. Tor this reacon the Mexican American
tended to mect difficulties by adjusting to them rather than
by attempting to overcome them (“aunders, 1954)., TFatalism
manifested itself in many ways (Edmondson, 1957). The Mexi-
can American felt that he was "subjugated to nature" rather
than being master over nature (Kluckhohn, 1961).

4. Present Day Orientation. Since most Mexican

Arericans belong to the lower socioeconomic levels of Ameri-
can society, their orientation has been focused on the present
rather than the future. Lacking future orientation for

planning ahead, (Madsen, 1964), the Mexican American preferred

a present alternative to future alternatives (Kluckhohn, 1961).

Because he felt that the present could not e ignored (Saun-
ders, 1954), the Mexican American would be considered presump-
tious to plan for tomorrow (Madsen, 1964).

5. Limited Aspirations. Few Mexican American ~arents

encouraged higher education or intellectual efforts in their
homes (Heller, 1966). An "educated" person in a Spanish-
speaking home was one who had been well trained as a social
beinz. An informal education within the family was regarded
as more important than formal schooling. Because achievement
vas not stressed in the Mexican American home, Heller cew
this lack of emphasis upon "making good" in conventional
terms as being consistent with the thcmes of fatalism and

resignation that ran through the Mexican American culture.
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6. Hachismo. The ideal male role was manifested by
the concept of machismo or "manliness." The man was con-
ceived as having "superior" strength and intelligence which
Placed him above ceriticism (Madscen, 1964). Deronstrating
his sexual prowess by secking extramarital affairs was viewed
as an affirmation of his manliness and this was also a means

; ., ©f winning him prestige among his male acquaintances (Madsen, :

1964; Ldmonson, 1957). Also, maintaining a mistress in a

P

second household known as the casa chica was the most con-

vincing way of Proving his machismo and financial ability

(Madsen, 196u4).

7. TFamily Solidarity. The family was seen as the é%
major focus of social identity with certain roles and :.;g
expectations (Madsen, 196L4). Persons were first identified eﬁé
as a member of a family than as an individual. Authority {55

S
rests with the father, ruler and decision maker of the house~ :fﬁ
hold. The mother s role of making a home for the husband ;

) and children was regarded as subordinate and restricted. é
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Chapter 2

TIE DEVELOPMENT AND ADMINISTRATION

OF THE INSTRUMENTS

DEVELOPMENT

The instruments were developed by this writer. (Sce
Appendix). There were two schedules designed for the study;
one was for the students and one for the parents. The one
for the parents was translated into Spanish for persons who
did not speak or understand English. Some of the question-

naire items were modifications from previous studies done in

Mexican American communities (Carter, 1970; Grebler, Moore,

and Guzman, 1970; Kluckhohn, 1963; Manual, 1965; and Rivera,
1568). The rest of the items were specifically developed
for this study by this writer.

The questions were arranged logically to avoid con-
fusion and misunderstanding (Parten, 1950). Transitional
statements were made between the different categorical ques-
tions so the respondent could grasp a change of subject
nacter and not interpret and rcact to in the light of carlier
questions. The usual precautionary method of alternating
the position of the responses was utilized in an effort to

avoid a response pattern.
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The questionnaires were divided into seven categories
as follows: (1) Ethnic Isolation, (2) Spenish Language, (3)

Fatalism, (4) Present Day Oricentation, (5) Limited Aspiration,

(6) Machismo, and (7) Family Solidarity. The students'

schedule contained eighty-three questions while the parents'

English and Spanish questionnaires had seventy-eight questions.
Questions which yielded information on Fthnic Isola-

tion were 1 through 14 on the students' and parents' schedules.
Example:

Do you think there is any chance of your moving in
the next 12 months?

a. Yes

b. No

Items 15 through 39 on the students' questionnaire and
items 15 through 35 on the parents' questionnaire obtained
information relating to the Spanish language.

Example:

What language do you speak in your home?
Mostly Spanish
Mostly English
Only Spanish
Only English
Both

Items relating to Fatalism were 40 through 51 on the

students' questionnaire and items 36 through 44 on the par-

ents!' questionnaire.

Example:

Everytime I try to get ahead something or someone
stops me.

a. agree

b. disagree
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Present Day information was obtained from questions 56
through 59 on the students' schedule and questions 49 through
52 on the parents' schedule.

Example:

a. Some people believe it best to give most atten-
s tion to what is happening now in the present.
- They say that the past has gone and the future
is much too uncertain to count on.

b. Some people think that the ways of the past
were the most right and the best, and as changes
come things get worse.

c. Some people believe that it is the ways of the
future which will be best, and they say that
although there are sometime disappointments,
change brings improvements in the long run.

Which one of these ways of looking at life do you
think 1is best?

a.
b.
c.

Limited Aspiration questions included 60 through 69
on the students' questionnaire and 53 through 64 on the par-
ents' questionnaire.

Student Example:

What do you think you should do about school?
drop out and get a job

finish high school

finish high school and get a job

go to college

finish college and get a job

lll
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Parent Example:

What do you think your son (daughter) should do about

school?
a. drop out and get a job
b. finish high school
B c. finish high school and get a job
d. go to college
e. finish college and get a job
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Items 41, 52, 54, 6€, 67 and 71 through 84 obtainecd
information on the Machismo concept on the students' ques-
tionnaire. Questions 45, 46, 47, 61, 62 and G5 through 78
on the parcnts' questionnaire yielded information on Machismo.

Example:

Men are always smarter than women.

a. asree
b.  disagrce

Family Solidarity was covered by questions 41, 55, 66,

67, and questions 71 through 84 on the students' schedule.
On the parents' schedule Family Solidarity questions included
48, 65, and 66 through 78.
Example:
Your family is more important than you.
a. agree
b.  disagree
Validity

Helmstadter argued that the most common variety of
content validity (or any type of validity, for that matter)
is face validity. Face validity refers not to what a test
actually measures, but to what it appears, on the basis of
a subjective evaluation, to measure (Helmstadter, 1964).

The evaluation of both questionnaires was made by a five-

membcr panel of experts who have done work in the ficld of

Mexican American education. These educators have served as

local, state, and national cons.ltants in the field of educating

the Mexican American student. The five members were as
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follows: (1) Mr. Alonso Perales, Curriculum Director, San

Antonio Indcpendent School District, San Antonio, Texas; (2)

Mr. Conzalo Garza, Area V Superintendent, Houston Independent
School Distirict, Houston, Texas; (3) Mr. Carlos Rivera, Assis-
tant Superintendent for Mexican American Education, E1 Paso
Inderendent School District, E1 Paso, Texas; (4) Mr. Salvador
Alvarez, Foreign Language Consultant, Corpus Christi Indepen-
dent School District, Corpus Christi, Texas, and (5) Dr.
Josephine Sobrino, Professor, Spanish Department, University
of Houston, Houston, Texas. Dr. Sobrino and Mr. Alvarez
assisted in translating the questionnaire into Spanish so

the persons in the barrios would have a better understanding

of the instrument.

Reliability

The instruments were tested for reliability using the
test-retest method (Helmstadter, 1964). The questionnaires
were administered to 30 Edison Junior High ninth graders and
60 parents in the Magnolia area in Houston, Texas. Magnolia
was sclected because it was vory similar to the Zavala area
in Corpus Christi. The Houston area was predominantly Mexi-
con Amnerican, had well-defined boundaries and considered low

gsocioeconomically (Rivera, 1968).




ADMINISTRATION

Informants

The use of local bilingual interviewers became of
vital importance while doing research in the Mexican American
barrios. First there was the language factor. Second there
was the inherited suspicion of outsiders. Interviewers from
the barrios established rapport quicker and gained the confi-
dence of the respondent which was needed for an effective
study. Using marginal informants was in agreement with other
studies (Pearl and Riesman, 1965; Rivera, 1968).

Although there were some social scientists who ques-
tioned the utilization of lay persons for interviewing,

others like Pearl (1965) argued that the poor can interview

by ) ll\_u_i.-{:nl‘

the poor more effectively. He claimed that the interviewer

[

who was "only onc step removed" from the client will improve

the giving of service as well as provide useful and meaning-

ful employment for barrio residents.

Sample Area

Corpus Christi with a population of 201,548 was
chosen as the site for the study (1970 Advanced Census Report).
Mexican Americans made up approximately 49 percent of the
total population. According to the Bureau of Business Research
at the University of Texas the city listed eight major indus-
tries: (1) Agriculture, (2) Fishing, (3) Manufacturing,

(4) U. S. Naval Air Station and Army Maintenance Center,




(5) 0il, (6) Port, (7) Ranching, and (8) Tourism. The educa-
tional system consisted of one senior (u year) college, two
junior (2 year) colleges, five senior high schools, 12 junior
high schools, and 42 elementary schools. At the time of

this writing the State Coordinating Board approved an upper

level college in Corpus Christi to be administered by Texas

A and I University at Kingsville.

There were several reasons for selecting the Zavala
neighborhood area for the study. First, it has been one of
the oldest Mexican American neighborhocds in Corpus Christi.
Second, it had well-defined boundaries which included High~
way 4L and three major streets (Port, Baldwin, and Morgan).
Third, it was primarily a residential area located in the
west part of town. This section of town has had much crime.
(murders, narcotics, burglars, and vice). Fourth, the area
is relatively isolated from downtown, major suburbs, and the
greater community. Fifth, the median educational level for
persons 25 years and over was reported at the 3.7 grade on
the 1960 census. (The 1970 figures for this area were not
available at the time of this writing). It was interesting to
note that the Zavala Neighborhood Council in light of their
low educational achievement listed a four-year state supported
college as one of their top priorities for the 1970's, second
only to more jobs for their teenagers. Sixth, this area has

been defined by the local OEO Community Action office and by
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the school district as a low sociocecoromic ares w’ th a median

Of ot e S Lty Ll

income of $3,031 per family (1260 Census).

ISR IR PR

The Zavala neijhborhood had very few recreational

facilities. Meadow Park recreational center and Ella Barnes

Rt L P TR LR

swimming pool were the focus of much activity due to lack of

facilities around the barrio.

While Zavala was predominantly a residential area
there were many Mexican American and other small businesses
which served the community, e.g., small grocery stores, a tor-
tilla factory, a newspaper printed in Spanish, Mexican cafes,

Mexican bakeries, and several bars.

)
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Procedure

L

Most of the reasons for using sampling procedures
rather than making complete enumerations of the population in
a survey have been well known and generally accepted (Parten,
1950). One hundred Mexican American ninth graders were

randomly selected from over two hundred Ella Barnes Jjunior

PR SN N

high school Mexican American students. The reason for choos-

“h e

ing ninth graders was these students were approaching the age

of seventcen, the legal age for dropping out of school.

Wt e e e

Soseral YMexican Amerlican students reached their seventeenth

- A

birthday in the ninth grade because they had been retained for

one or more years. In hardship cases where there is little

e ey ne

income in a family, fiftecen and sixteen-year-old students have

bcen known to get work permits and drop out of school (Arias,

S L Ty ey
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1971). This writer administered the cuestionnaire to the
students.

Each selected student was given two letters, one in
English and the other in Spanish (see appendix) explaining
the study to the parents.

The parents of the selected students were inter-
viewed by four 2-member teams; one interviewer asked ques-
tions while the other recorded responses.

Prerequisite to the training of good investigators
was the hiring of promising candidates. Eleventh and twelfth
grade Mexican American students were hired after being
recommended by teachers, Neighborhood Job Corps coordinator,
counselors, and principal, and being interviewed by this
writer.

A workshop was conducted for the investigators by
this writer and two members of the Corpus Christi School Dis-
trict, Mr. Herbert Garcia, Neighborhood Job Corps Supervisor
and Mr. Albert Villarreal, Title VII Bilingual Director.
These persons were chosen to help in the orientation because
they were bilingual and had worked for several years in the
7avala neigbborhoed arca. Topiecs which were covered in the
workshop were as follows: (1) Purpose of the study, (2)
Location of the respondents, (3) When to call, (4) How to
appreoach, (5) How to close, and (6) Demonstration interviews.
The demonstration interviews were conducted in English and

Spanish.
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A boy-girl teem was chosen over a tvio-boy tcam or a
two-girl team after the pre-test interviews. It was the
feeling of this writer that a girl-boy team was not only a
Precautionary method but that some men were reluctant to be
interviewed by young women. The women did not seem to mind
being interviewed by either young men or young women.

Time for each interview varied from 45 minutes to one
hour. A total of seventy six schedules were administered.

The rest of the parents appeared to be suspicious, uninter-
ested, or had moved away without leaving a forwarding address.

The administration took five weeks to complete.

ERI

PAFullToxt Provided by ERIC
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Chapter 3
ANALYSIS OF THE DATA

This chapter will deal with the treatment of the data.
Chi square and analysis of variance were used for analysis.
For the analysis of variance some of the responses were
artificially dichotomized to meet the assumption of ordinal
data. The analysis will be presented in four parts: (1)
Descriptive Analysis, (2) Analysis of Relationships, (3)

Analysis of Variance, and (4) Frequency DListribution.
DESCRIPTIVE ANALYSIS

Students and Parents

The two samples for this study included one student
and cne parent group. A total of 100 ninth graders were
administered the questionnaire discussed in Chapter 2. Of
these students 55 were male and 45 were female. Of this
population, 31 were classified as high, 42 as medium, and
27 as low educational achievers. This classification was
Srtemindd by their placement in ©nglish oad modhemaia s
sequence. These students were placed in either sequence 1
(enriched), sequence 2 (standard), or sequence 3 (basic)

based upon their school grades, achievement scores, recommenda-

tion of their teachers, counselors, and parent consent.
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Upon the recomrendation of local school officials, Lnglish
was used as the basis for classification as the following

chart will illusteate:

Chart 1
Course and Educational
, Sequence Achievement Total
English 1 high
Mathematics 1
English 1 - high
Mathematics 2
Fnglish 1 - high
Mathematics 3
31
English 2 - medium
Mathematics 1t
English 2 - medium
Mathematics 2 ~
English 2 - med ium
Mathematics 3
- 42
English 3 _ low
Mathenatics 1 ~
English 3 - low
Mathema:ics 2
English o - low
Mathematics 3
27
GRAND TOTAL 100

i1 total of 76 parents were interviewed by means of
the questionnaire described in Chapter 2. Of this total 21

were males and 55 were females. The median years of educa-

tion was six. Out of this group 53% had some elementary,
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40 percent had some Jjunior and senior high education. Only

7 percent had graduated from high school or had some college

education. Out of this group 63 percent were earning $3000

per year or less while 37 percent were earning between $3500

to $5000 per year.

ANALYSTS OF RELATIONSHIP

Relationship Between Students' Perception of Cultural Charac-
teristics and Educational Achievement

The data collectea for investigation were analyzed
by means of chi square. The analysis indicated no significant
relationships existed except in few cases which might be
attributed to chance between cultural characteristics and
educational achievement at the .05 level of probability.

There were only 10 significant of 116 possinhilities.

Ethnic isolation. On the theme of Tthnic Zsolation

there were no significant relationships out of a possible 25.

Spanish language. The Spanish Language category

yielded only two significant relationships out of 26. They

were:




Table I
Item 19

Do you ever go see ilexican movies?

Total (%) High (%) Medium (%) Low (%)

85 ( 85.9) 31 (100.0) 33 ( 80.5) 21 ( 77.8)

14 ( 14.1) 0 ( 0.0) 8 ( 19.5) 6 (22.2)

(100.0) 31 (100.0) 41 (100.0) 27 (100.0)

A2 = 7.532% at .05 level Df=2

Table II
Item 40

Do you think the Headstart program will help
students like yourself?

Total (%) High (%) Medium (%) Low (%)

1
6) 29 ( 96.7) 32 ( 78.0) 17 ( 63.0)

.1) 1 ( 3.1) 2 ( u4.9) 3 (11.1)

.3) 0 ( 0.0) 7 (17.1) 7 ( 25.9)

0) 31 (100.0) 42 (100.0) 27 (100.0)

X< = 10.701% at .05 level  Df=bh

fatalism. There was one significant relationship

out of 9 from the Fatalism category. It was:




Tahle 111
ITtem 43

Good luck is more important than hard work for success.

Total (%) High (%) Medium (%) Low (%)

NR 1
Agree 15 ( .2) 5 ( 16.1) 2.4) 9 ( 33.3)

Dis-
agree 8y .8) 26 ( 83.9) 40 ( 97.6) 18 ( 66.7)

Total 100 0) 31 (100.0) 41 (100.0) 27 (100.0)

A2 = 12.120% at .02 level Df=2

Present day orientation. Present Day Orientation

yielded one out of four possibilities. The item was:

Table IV
Item 58
How do you feel about raising children?

A. Children should be taught the traditions of the
past (the ways of the old people) because the
old ways are best. When children do not follow
the old ways things go wrong.

Childrcn should be taught some of the old tradi-
tions (ways of the old people), but it is wrong

to insist that they stick to thesec ways. It is

neeesasary Jor children to leavrn abovi and accept
whatever new ways will best help them get along

in the world of today.

Children should not be taught much about past
traditions at all except as an interesting story
of what has gone before. Children would be
better off when they are taught the things that
will make them want to replace the old.
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Table IV (continued)

Which idea do you agree with:

High (%) Medium (%) Low (%)

NR 1
A. (Past) 6 ( 6.1) 0 ( 0.0) 2 ( 4.3) 4 ( 15.4)

B. (Present) 59 ( 59.6) 24 (. 77.4) 23 ( 54.8) 12 ( 46.2)

C. (Zuture) 34 ( 34.3) 7 ( 22.6) 17 ( 40.5) 10 ( 38.5)

Total (100.0) 31 (100.0) 42 (100.0) 27 (100.0)

i L VY U 1Y

7(2 = 10.168% at .05 level Df=u

Limited cspirations. The theme of Limited Aspira-

tions had two significant relationships out of 28 possibilities.

They were as follows:

Table V
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Item 64

How many years of education do you think your future
children should have?

P N TRV P

Total (%) High (%) Medium (%)

No Response 3 ( 0.0) 1 1
Canme o5 oea su ( 35.1) 3%.7) £) 3 30.
Less than you 6 ( 6.2) .3) 0o ¢ 0.0) & 19.

More than vou 57 ( 58.8) 18 ( 60.0) 26 ( 63.4) 13 50

Total 100 (100.0) 31 (100.0) 42 (100.0) 27 (100.

yQ = 10.768% significant at .0b level D=k




Table VI
Item 65

Do you think your future daughters should try to get as much
education as your sons do? If answer is No, why?

Girls belong in the hone.

Total (%) High (%) Medium (%)

No Response 3 0 3 0

Checked 18 ( 18.6) 1 (¢ 3.2) 11 ( 28.2) 6 ( 22.2)

Not checked 79 ( 81.u) 30 ( 96.8) 28 ( 71.8) 21 ( 77.8)

Total 100 (100.0) 31 (100.0) 42 (100.0) 27 (100.0)

72 = 7.463% significant at .05 level Df=2

Machismo. There were three significant relationships

out of 18 Yachismo items, item 66 mentioned above and the

following:

Table VII

Item 53

-

Men can do anything they want to do but the women should not?

Total (%) High (%) Medium (%)

No Response 0 0 0 0

Agree 33 ( 33.0) S ( 16.1) 15 ( 35.7) 13 ( 48.1)

Disagree 67 ( 67.0) 26 ( 83.9) 27 ( 64.3) 14 ( 51.9)

Total 100 (100.0) 31 (100.0) 42 (100.0) 27 (100.0)

r%Z = 6.933% significant at .05 level Df=2?




Table VIIT
Item 41

Wlould you ratner have a male or a female teacher?

Total (%) High (%) Medium (%) Low (%)

1 1 1
Male 7. 0 C 0.0) 2 ( 4.9) 5 (
Female 22 ( 22. 4 ( 13.3) 15 ( 36.6) 3 ( 11.

Makes no
difference 69 ( 70.4) 26 ( 86.7) 24 ( 58.5) 13 ( 70.

Total 100 (100.0) 31 (100.0) 42 (100.0) 27 (100.

X? = 15.582% significant at .01 level Df=4

Family zolidarity. The Family Solidarity theme yielded

-
.
~
i
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only one significant relationchip out of 15 items. The item

~a s

P

is no. 66, the same one described above for Machismo and

LLimited Aspirations.

Relationship Between Students' Perception of Cultural Charac-
teristics and Sex

This data was also analyzed by means of chi square.
The results showed little significant relationships between

Cultural Characteristics and Sex. There were only 12 statis-

tically significant relationships out of 116 possibilities.

ILthnic Isolation. Out of 25 Lthnic [solatlion items

only one was significant. It was:




Do you have any relatives such as children, cSarents, brochers,
and sisters who live in another neighbtorhcod?

Total (%) Female (3%)

No Response 2 1 1
Yes 66 ( 67.3) w2 ( 77. 24 ( 54.5)

No 32 (. 32.7) 12 ( 22, 20 ( 45.5)

100 (100.0) 55 (100. 45 (100.0)

1?2 = 5.951 significant at .02 level Di=i

Spanish language. The Spanish Language thcme yielded

just two significant relationships. They were as follows:

Table X
Item 39

Do you think bilingual education will help students more
than just teaching them in one language?

Total (%) Male (%) Female (%)

No Response 2 1 1
Yes 53 ( 5u4.1) 23 ( 42.6) 30
No 0 ( 0.0) o C 0.0) 0

Don't know 45 ( 45.9) 31 ( 57.4) 14

Total 100 (100.0) 35 (10 .0)

2 ,
K" = 6.393% at .05 level Df=2




Table XI
Ttem 27

Can you write in English? (If yes, has your ability
to speak English:

(%) Female

No Response 1 0
Helped you to write English 20 ( 20.2) ( 11.1) 1y ¢
Not helped you to write English 20 ( 20.2) ( 25.9) 6 ( 13.

Made no difference 59 ( 59.6) 34 ( 63.0) 25 ( 55.

Total 100 (100.0) 55 (100.0) 45 (100.

?12 = 7.0123% at .05 level of significance

Fatalism. There were no significant relationships

between the variables sex and nine Fatalism items.

Present day orientation. There sere no significant

results betwe=en four P. esent Day Orientation items and sex.

Limited aspirations. There were five significant

relationships out of 28 Limited Aspiration items. Two were

significant at the .001 level, two at the .02 level, and

one at the .01 level. They werc as follows:




Table ¥II
Tiem 60

What would you most like to do as a 1ife work?

-oy .

Tctal (%) Female (%)

No Response

Professional ; 49.0)
Managerial ) 11.2)

White zollar 22.4)

Skill or trade 16 ( 16.3) (

Unskilled 1 C 1.0) 1 (

Total 100 (100.0) 55 (100.0)

2
Z = 33.906% significant at .001 level

Table XIIT
Item 62

What do you think might keep you from doing the work which
you would most like to do?

would rather get a job

Total (%) Male (%) Female (%)

No Response J 0
Yeo $3 ( R”R3.0) 81 C 7n.%)

-7 (17.0) 14 ( 25.5)

120 (100.0) 55 (100.0) 45 (100.0)

6.192% at .22 level of significance Df=1
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Table XIV
Item 66

Do you think your future daughters should try to get as much
education as your sons do?

Total (%) Male (%) Female (%)
No Response 0 0 0
Yes 83 ( 83.0) 41 ( 74.5) 42 ( 93.3)
No 17 ( 17.0) 14 ( 25.5) 3 C 6.7)
Total 100 (100.0) 55 (109,0) 45 (100.0)

‘A2 = §.192% at .02 level of significance Df=1

Table XV ‘
Item 67
If No, (to above question), Why?

b. girls belong at home to learn housework.

Total (%) Male (%) Female (%)
No Response 3 3 0
Checked 18 ( 18.6) 15 ( 28.8) 3 ( 6.7)
Mot checked 79 ( 81.4) 37 ( 71.2) 42 ( 93.3)
Total 100 (100.0) 55 (100.0) 45 (100.0)

- 7.852% a* ,01 level of =siynifican.c.
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Hachismo. Out of 18 Machismo items three werc signifi-
cant. Items 66 and 67 dezcribed alove also vere used to yield

attitudes toward !lachismo characteristics. The other sipnifi-

cant item wcs:

, Table XVI
Item 41

Would you rather have a male or a female teacher?

Total (%) Male (%) Female (%)
No Response 2 2 0
Male 70 7.2) 1 (¢ 1.9) 6 ( 13.3) -
Female 22 ( 22.4) 16 ( 30.2) 6 ( 13.3)
Yo difference 69 ( 70.%) 36 ( 67.9) 33 ( 73.3)
) Total 100 (100.9) 55 (100.0) 45 (100.0)

/{2 = 7.645% at .05 level of cignificance Df=2

Family solidarity. Family Svlidarity theme dis-

closed only one significant relationstip out of 16. Tt was

item number 67 which was also used in the Limited Aspirations

and Machismq theme described above.

Relationship Betwee i “arer -.oCervon of Cultural Charac-
T T = ey e i - c g =
teristics and Educaiion~, ¢~ g%

. a—

Chi square w:s used to investigatc the reclationship

betuecen the Cultural Characteristics and Lducation. The

csults chowed very few items which were significantly
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related. There were only 7 significant relationships out of
121 possibilitices.

Ethnic isclation. There were two significant rela-
tionships out of 2% items in the Ethnic Isolation group. They
were:

r s
Table XVII
ltem 4
Do you have any close relatives such as children, parents,
brithers, and sisters who live within walking distance
of your home? (Check all applicable)
Parents Total (%) Low (%) Medium (%) High (%) )
No Response 0 0 0 0
Checked g ( 10.8) 1 (C 2.6) 5 ( 16.7) 2 ( 40.0)
Not checked 68 ( 89.2) 38 ((97.4) 25 ( 83.3) 3 ( 60.0)
Total 76 (100.0) 39 (100.0) 30 (100.0) 5 (100.0)
}(2 = 8.236% at .02 level of significance Df=?2
Table XVIII
Item 12
Do you think there is any chance of your moving in
the next 12 months?
Total (%) Low (%) Medium (%) High (%)
No Response 0 0 0 0
- Yes 9 (12.2) 1 (C 2.8) & ( 20.0) 2 ( 40.0)
ne 67 € 87.7) 38 ( 97.4) 74 ( 80.0) 3 ( 60.0)
Total 76 (100.0) 39 (100.0) 30 (100.0) 5 (100.0)
0. 7( ? = 8.710% 4 02 ool i el e are =




Scanish language. The Spenish lanpgucre catesory

vielded thrcec significant relationships out of 21 peosibil. . ies.

They vere:

Table XIX
Item 25

Do you speak English?

Low (%) Mediun (%) High (%)

No Response 2 2 0 0
Yes 64 ( 86.1) 27 ( 73.0) 30 (100.0) 5 (100.0)

No 10 ( 13.9) 10 ( 27.0) 0 ( 0.0) 0 ( _0.0)

76 (100.0) 39 (100.0) 30 (100.0) (100.0)

7(2 = 10.985% at .01 level of significance Df=2

Table XX
Ttem 27

Can you write in English?

Total (%) Low (%) Medium (%) High (%)

No Response 1 1 0 0
Yes 60 ( 79.5) 24 ( 63.2) 29 ( 96.7) 5 (100.0)

No 15 ( 20.5) 14 ( 36.8) 1 C 3.3) 0 ( 0.0)

76 (100.0) 39 (100.0) 30 (100.0) 5 (100.0)

72 = 12.918% at .02 level of significance Df=2
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™id you speak English before you entered school?

Total (%) Low (%) Medium (%) High (%)

No Response 2 1 1 0

Yes 20 ( 26.4) 7 C18.4) 7 ( 24.1) 5 (100.0)
No S4 ( 73.6) 31 ( 81.6) 22 ( 75.9) 0 ( 0.0)
Total 76 (100.0) 39 (100.0) 30 (100.0) 5 (100.0)

4

2
J~ 7 = 15.265% at .001 level of significance Df=2

Fatalism. There were no statistically significant

relationships in the Fatalism group from a possibility of nine.

Prasent day orientation. There were no scatistically

significant relationships in the Present Day Orientation

theme out of four items.

Limited aspirations. There was one sigrificant

relationship out of 31 Limited Aspirations items. It was:
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Table XXTI
Item 55

What would you most like your ninth grade daughter to
do as a life work?

Total (%) Low (%) Medium (%) High (%)

No Rerponse 27 11 15 1

Professional (tea- 33 ( 66.0) 21 ( 35.0) 6 ( 40.0) 4 (100.0)
cher. nurse, etc.)

Managerial (manager, 14 ( 29.8) 7 (25.0) 7 (C 46.7) 0 ( 0.0)
etc.)

White collar (secre- 2 ( 4.3) 0 ¢ 0.0) 2 (13.3) 0 ¢( 0.0)

tary, etc.)

Total 76 (100.0) 39 (100.0) 30 (100.0) 5 (100.0)

A% = 9.691% at .05 level of significance Dfey

Machismo. There were no significant rclationships
between the educational level of the parents and the Machismo

items at the .05 level of significance.

Family solidarity. There was one statistically

significant relationship out of 15 Family Solidarity items.

It was:

T
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i
g
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B Table XXIII
| Item 48
Your family is more important than you.
|
i
! Total (%) Low (%) Medium (%) High (%)
‘ ’ No Response 0 0 0 0
- Agree 74 ( 97.3) 38 ( 97.4) 30 (100.0) 4 ( 80.0)
Disagree 2 (. 2.7) 1 (C 2.6) 0 ( 0.0) 1 ( 20.0)
X Total 76 (100.0) 39 (100.0) 30 (100.0) 5 (100.0)
).2 = 6.525% .t .05 level of significance Df=2
- Relat@onghip Between Parents' Perception of Cultural Charac-
N teristics and Sex
‘: This data was analyzed by means of chi square. The
E results indicated few statistically significant relationships
: between Parents' Perception of Cultural Characteristics and
: Sex. The chi square test of significance disclosed 13
3 significant relationships out of 121 computations.

Ethnic isolating. The Ethnic Isolation theme dis-

closed one significant relationship out of 24. It was:

{
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Table XXIV
Ttem 5
1f yes to guestion 4 (Do any of your cloce relatives such
as children, parents, brothers, and sisters live within
walking distance of your home?) Which relatives live
within walking distance? (Check all applicable) ‘
, :
Sisters Total (%) Male (%) Female (%)
Checked 15 ( 19.7) 1 (¢ 4.8) 14 ( 25.5)
Not checked 61 ( 80.3) 20 ( 95.2) 41 ( 74.5) '
Total 76 (100.0) 21 (100.0) 55 (100.0)
A% = 4.108% at .05 level of significance Df:1 ‘
Table XXV o
Item 10 f
7
How did you move here? ?
Total (%) Male (%) Female (%)
No Response 1y y 10
Came with parents 20 ( 34.5) 2 ( 13.3) 18 ( ul.9)

Came with hushand or wife 38 ( 65.5) 13 ( 86.7) 25 ( 58.1)

Total 72 (100.0) 19 (100.0) 53 (100.0)

‘A% = 4.008% at .05 level Df=1

Fatalism. There were no statistically significant

D T

relationships in the Fatalism items.

§
g
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Present day orientation. Present Day “rientation

items werce not significant when compared with Parents' sex.

Limited aspirations. Out of 31 Limited Aspiration

items there were no significant relationships.

Machismo. Out of 17 "achismo items six were statis-

tically significant. They were as follows:

Table XXVI
Item 65

Here are some things that might be done by a husband or wife
in the home. Think about your home as I read them tc you,
Are these things usually done by vou, by your husband
(--ife), or by both of you? If neither, if it were
done by one of you, which would it be?

Total (%) Male (%) Temale (%)

(1) Painting rooms in the house?

No Response 2 1
Husband 22 ( 31.0) ( 50.0) 12 ( 23.5)
Wife 17 ( 23.9) ( 5.0) 16 ( 31.4)
Both 32 ( 45.1) ( 45.0) 23 ( 45.1)

Total 73 (100.0) (100.0) 52 (100.0)

2. 7.422% at .05 level of significance Df=2




Table Y¥V7 (continued)

Total (%) HMale (%) Female (%)

(2) Setting up at night te take care of the children if they
cry?

No Response 1 0 1
Husband 2 ( 2.7) 2 ( 9.9) 0 ( 0.0)
Wife 54 ( 73.0) 8 ( 38.1) e ( 86.8)

Both 18 ( 24.3) 11 ( 52.4) 7 ( 13.2)

Total 75 (100.0) 21 (106.0) 54 (100.0)

;tZ = 19.424% at .001 level of significance Df=2
(3) Picking out more expensive things like furniture or a car?
No Response 3 1 2
Husband 8 ( 11.4) 3 ( 15.0) 5 ( 10.0)
Wife 24 ( 34.3) 2 ( 10.0) 22 ( 44.0)

Both 38 ( 54.0) 15 ( 75.0) 23 ( 46.0)

Total 73 (100.0) 21 (100.0) 52 (100.0)

ZQ = 7.342% at .05 level of significarce Df=2

(6) Taking care of the children when they are sick?
No Response 1 1
Husband . 3 ( 15.0) 2 ( 3.8)
Wife 5 . 7 ( 35.0) 38 ( 71.7)

Rotk : : 10 ( 50.0) 13 ( 24.5)

Total . .00. 2. (100.7) 54 (.00.0)

v 2 . . e
/ .834L% at .02 level of cignificance Df=2




Table XXYT (continued)

LN SR L EPRS A -Ta g 22 7SRNG RN

Total (%) Male (%) Pemrale (%)

(8) Buying the grocerics?
No Response 1 0 1

Husband 6 ( 8.0) b ( 19. 2. C 3.7)

DL oL S ISR T

Wife 49 ( 65.3) 10 ( u7. 39 ( 72.2)

-

Both 20 ( 26.7) 7 ( 33. 13 ( 2u4.1)

Total 76 (100.0) 21 (100.0) 55 (100.0)

ATy A

/- 6.337% at .05 level of significance Df=?

(10) Goes to P.T.A. Meetings?
No Response 2 1 1
Husband 5 ( 7.7) 2 (11.1) 3 ( 6.

Wife ( 56.9) 5 ( 37.8) 32 ( 68.

S e e R ANRY Y AP O M L i s

Both ( 35.4) 11 ( 61.1) 12 ( 25.

Total 7 (100.0) 19 (100.0) 48 (100.

Xz = 8.749% level of significance Df=2

(13) Does ccoking?

No Response ]
Husband ( 4.1) 1 ¢ 5.0)
Wife ( 89.2) 15 (C 75.0)

Both ( 6.8) " (. 20.0) 1 ¢ 1.

——

Total 75 (100.0) 21 (100.0) 54 (100.

level of significance Df=2




ramily solidarity. Thcre were six significant rela-

tionships out of 15 possibilities. The relaticnships are

mentioned above in Table XXVI.

Relationship Between Parents' Perception of Cultural Charac-
teristics and Incone

This data when analyzed by means of chi ccuare dis-
closed nine statistically significant relati-ns<hips out of

121 possibilities.

Ethnic isolation. There was one significant rela-

tionship out of 24 Ethnic Isolation items. It was:

Table XXVIT
ITtem 5

Do any of yovr close relatives such as children, parents,
brothers, and sisters live within walking distance of
your home? (If yes to above question, which
relative?)

Tarents Total (%) Low (%) Medium (%) liigh (%)
N Response 0 0 0 0

Yes 8 ( 11.3) 5 ( 26.3) 0 ( G.0) 2 ( 8.7)
No 68 ( 88.7) 14 ( 73.7)20 (100.0) 21 ( 91.3)
Total 76 (100.0) 19 (100.0)20 (100.0) 23 (100.0)

2
7L' = 6.983% at .05 level of significance Df=2
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e

Gvinich language. The Spanish Languar. theme had one

steiistically significant relaticnship out of 21 items. It

WS

Tablie XXVIII
Item 32

“hat lanZuage do your children understand better?

Total (%) Low (%) Medium (%) High (%)

No Response 0 0 0 0

Spanish 7 ( 6.5) 1 ( 5.3) 2 ( 10.0) 1 ( u4.3)
English 32 ( 41.9) 2 ( 10.5)11 ( 55.0) 13 ( 56.5)
Both 37 (51.6) 16 ( 84.2) 7 ( 35.0) 9 ( 39.1)
Total 76 _(100.0) 19 (100.0)20 (100.0) 23 (100.0)

X2 . 12.716%* at .02 level of significance Df=y

Fatalism. Out of nine Tatalistic items there was’

cnly one significant relationship. It was:

Table XXIX
Item 4y

People like me whe are born pocr will be poor all their lives.

Total (%) Low (%) Medium (%) High (%)

No Rc~vonse 0 0 0 0

Agrec 13 (17.7) 0 C 0.0) 4 ( 20.0) 7 ( 30.4)

PDisagree ¢3 (_82.3) 19 (100.0)16 ( 80.0) 16 ( 69..)

Total 76 (100.0) 19 (100.0)20 (100.0) 23 (100.0)
A? 2 6.707% at .05 level of nignificance  DF=2
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Precent day cricntation. There were no significant

relationships out of four Present Dav Orientation items.

Limited aspirations. There was one significant

relationship out of 31 possible relationships. It was:

Table %xXX
Item 57
What do ycu think might keep your son or daughter from
doing the work which you would most like him opr

her to do? (Check all appropriate).

c. Not enough noney

Total (%) Low (%) Medium (%) High (%)
Checked 28 ( 38.7) 13 ( 68.4) 5 ( 25.0) 6 ( 26.1)
Not checked 48 ( 61.3) 6 ( 31.6) 15 ( 75.0) 17 ( 73.9)
Total 76 (100.0) 19 (100.0) 20 (100.0) 23 (100.0)

)LZ = 10.199 at .01 level of significance Df=2

Machismo. Ther2 were two significant relationships

in the }Machisimo theme. They were as follows:
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Table XXYZT
Item 68

Here are some things that might be done by a husband or wife
in the home. Think about your home as I read them to vou.
Are these things usually done by you, by your husband (wife)
or by both of you? 1If neither, if it were done by
one of you, which would it be?

Total (%) Low (%) Medium (%) High (%)

(1) Painting in the house?

No Response 1 1 0 1

Husband 22 ( 27.1) 5 ( 29.4) 4 ( 20.0) 7 ( 31.8)
Wife 17 ( u5.4) 9 ( 52.9) n ( 20.0) 2 ( 9.1)
Both 32 ( 47.5) 3 (17.6) 12 ( 60.0) 13 ( 59.1)
Total 73 (100.0) 18 (100.0) 20 (100.0) 23 (100.0)

;(2 = 12.663% significant at .02 level Df =4

(2) Getting up at night to take ca.e of the children if they cry?

No Kesponse 1 0 1 0

Husband 2 ( 3.3) 0 ( 0.0) 0 ¢ 0.9) 2 ( 8.7)
Wlife 5¢ ( 68.9) 17 ( 89.5) 14 ( 73.7) 11 ( u47.8)
Both 18 ( 27.9) 2 (10.5) 5 (.26.3) 10 ( u43.5)
Total 75 (100.0) 19 (100.0) =20 (100.0) 23 (100.0)

7(2 = 10.097*% at .05 level of -~i-nificance Df=U4

Family solidarity. There were two significant rela-

tionships out of 15 pos#ibilities. They were items 65 (1) and

(2) deseribed above “n the Machismo category.




ANALYSIS 0T VARTANCE

Analysis of Variance Between Students' ond Poreats' Tepception
ci Cultaral Characteristics

Table XXXII

Students and Parents

Cultural Degr. 23 Sisni i-
chuarac- Sum of Mean of F- cance
teristic Source squares square freedom ratio level

Ethnic Between Groups 217.1 217.2 1 17.972 .000%*
Isola- Within Groups 2102.6 12.9 174
tion

Spanish Between Grougs 42.2 42.2 . 6.631 .011%*
Langu- Within Groups 1108.2 6.3 174

age

Fatal- Between Groups 2.0 2.0 1 471 .49y
ism Within Groups T43.4 4.2 174

Machismo Between CGroups 129.2 129.2 1 14,427 .000%

Within Groups 1558.7 8.9 174

Family Betwecn Eroups 55.4 55.%4 1 5.2u49 .023%
Solid- Within Greups 1838.0 10.5 174

arity

Present

Day Between Groups 3.5 13.5 1 6.342 .013%
Orienta- Within Groups 370.8 .21 174

tion

1 26.101 .000%
174

Limited Between Groups 66.
Aspira- Within Groups uy].,
tions

=N
N

)

%p £.001



Anal-sis of Varience Between Students' Perceprion of Mul«.-al

Characterisiics and Lducaticnal Achievermont

Table XXXITI

Students - Education

Cultural
charac-

teristic

Degrees Signifi-
Sum of Yean of F- cance
Source squares square freedom ratio Jlevel

Ethric
Isola-
tion

1.970 .1us

Between Groups 41.3 20.6
Within Groups 1017.3 10.y 97

Spanish
Langu-
age

Between Groups 9.
Within Groups 700.

Fatal-
ism

Between Groups 11.
Within Groups 297.

Machismo

Between Groups
Within Groups 53h.

Family
Solid-
arity

Between Groups 5.
Within Groups 741.

Present
Day
Orienta-
tion

Between Groups
Within Groups

Limited
Aspira-
tions

Between Groups
Within Groups
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Lnalysis

of Variance

Between Students'

82

Perception of Cultural

Characilericlics and Sex

Table XXXIV

Students - Sex

Cultural Degrees Signifi-
chardc- Sum of Ifean of F- cance
teristic Source squares square freedom ratio level
Ethnic Between Groups 60.8 6.08 1 5.974 .01l6*
Isola- Within Groups 997.8 10.1 98

tion

Spanish Between Groups 16.0 10.0 1 1.413 .237
Lang- Within Groups 699.3 7.1

uage

Fatal- Between Groups .56 .56 1 .181 .672
ism Within Groups 308.1 3.1 98
Machismo Between Groups 20.1 20.1 1 3.837 .053

Within Groups 515.5 5.2 98

Family Betwecen Groups 13.3 13.3 1 1.777 .186
Solid- Within Groups 734.0 7.4 98

arity
Present

Day Between Groups 97 .97 1 434 512
Orienta- Within Groups 218.9 2.2 98

tion

Limited Between Groups 2.0 2.0 1 .609 437
Aspira- Within Groups 327.5 3.3 98

tions

“p<.001
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Analysis of Jariance Between Parents' Perception of Cultural

haracteris+tics and Educaticnal Level

Table XXXV

Parents - Education

tion

Cultural Degrees Signifi-
charac- Sum of Mean of F- cance
teristic Source squares square freedom ratio level
Ethnic Between Groups 9.6 4.8 2 .340 .713
Isola- Within Groups 1034%. 1b4.1 73
tion
Spanish Between Groups 34.6 17.3 2 3.476 .036
Langu-  Within Groups 364.0 49.8 73
age
ratal- Between 3roups .892 .uLb 2 .075 .928
ism Within Groups 433.7 5.9 73
Machismo Between Groups 10.3 5.1 2 .373 .690
Within Groups 1012.6 13.8 73
Family Between Groups 10.3 5.1 2 .349 .707
Solid- Within Groups 1080.4 14.8 73
arity
Present
Day Between Croups 7.4 3. 2 1.891 .158
Orienta- Within Groups 143.4 1.9 73
tion
Limited Between Groups 1.0 .527 2 .3u8 .708
Aspira- Within Groups 110.8 1.5 73
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Analysis of Variance Between Parents' Perception of Cultural

Characteristics and Sex

Table XKXXVI

Parents - Sex

Cultural Degrece Signifi-
charac- Sum of Mean of F- cance
teristic Source squares square freedom ratio 1level
Ethnic Between Groups 32.2 32.2 1 2.360 .129
Isola- Within Groups 1011.7 13.6 T4

tion

Spanish Between Groups 14.0 14.0 1 2.695 .105
Langu-  Within Croups 384.7 5.1 T4

age

Fatal- Between Groups 4.0 4.0 1 .702 405
ism Within Groups 430.5 5.8 T4
Machismo Between Groups 57.2 57.2 1 4.388 .0u0

W.thin Groups 965.7 13.0 T4

Family Between Groups  73.9 73.9 1 5.383 .023%*
Solid- Within Groups 1016.7 13.7 74

arity
Present

Day Between Grours 72 .72 1 .359 .551
Orienta- Within Groups 157.1 2.0 74

tion

Limited Between Groups 1.6 1.6 1 1.109 .296
Aspira~ Within Groups 110.2 1.4 T4

tion

*p £.001
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Analysis of Variance Between Parents' Perception of Cultural

Charaecteristics and Income

Table XXXVII

Parents - Income

Cultural Degree Signifi-
charac- Sum of liean of F- cance
teristic Source squares sauare freedom ratio level
Ethnic Between CGroups 77.4 38.7 2 2.925 .060
Isola- Within Groups 966.5 13.2 73

tion
Spanish Between Groups 8.7 4.3 2 .823 .4y3
Langu- Within Groups 389. 5.3 73

age

lFatal- Between Groups .63 .31 2 .053 .9u8
ism Within Groups 434.0 5.9 73
Machismo Betweer Groups 67.0 33.5 2 2.560 .08y

Within Groups 955.9 13.0 73

Family Between Groups 81.2 u40.6 2 2.937 .059
Solid- Within Groups 1009.5 13.¢ 73

arity
Present

Day Between Groups .19 .095 2 .0u6 .955
Orienta~- Within Groups i50.6 2.0 73

tion

Limited Between Groups 2.5 1.2 2 .862 427
Aspira~ Within Groups 109.3 1.4 73

tion
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Students

Parents

Sex N
Boy 55
Girl 45

Sequence (Educational Achievement)
High 31
Medium 42
Low 27

Sex
Male 21
Female 55

Position in Household
Head 45
Spouse 29

Education (years of schooling
completed)
Elementary

OO ;& WN M

10
11
12
High School Graduate or GED
Commercial College
Vocational Training
College
1
2
3 -
U -
College Craduate -
Post Graduate -

) NN NFEFOOMNEHOOONN

o

FREQUENCY DISTRTIBUTION OF ST''DENTS' AND PARENTS' KESPONSES

31.
42.
27.

27

60.
.19

39

[

[
NHHWOWUONWENDON W

et

T o
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.63
72.

37

81
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87 .
Hocw many living at home? N %
1 1 T1.37
2 - -
3 7 9.59
L 13 17.81
5 12 16.u4y
6 11 15.07 ‘
7 6 8.22
8 8 10.96
9 5 6.85
7 10 8 10.96 ,
11 - - !
12 2 2.74
Sex of 9th grade student ‘
Boy 31 46.27 1
Girl 36 53.73 |
Questicnnaire Items
Parents Students - e ‘
N % N %
How long have you lived in your - -
present hcuse (apartment)?
a. 0-3 years 1p 18.4 21 21.2
b. -6 years 12 15.7 15 15.1
c. 7-10 years 12 15.7 14 14,1
d. 11-20 years 27 35.5 12 12.1
e. all your life 11 14.y4 27 37.3
Do most of your close relatives such as
children, parents, brothers, and sisters
live in Corpus Christi?
a. yes 51 68.92 85 85.0
b. no 23 31.08 15 15.0
Do you have any relatives such as children,
parents, brothers, and sisters who live 1in
another neighborhocd other than this
neighborhocd?
a. yes 48 65.75 66 67.35

b. nro 25 34,25 32 37.65

i
H




Do any of your close relatives such as
children, parents, ctrothers, and sisters

live within walking distance of your

home?
a. yes 38 52.78 66 67.35
b. no 34 47.22 40 u40.0
L9
’ (1f yes to above question) Which relatives live within walk-
ing distance? (Check all applicable)
Parents
Not

Checked % Checked
a. Grandparents 3 4.0 72 96.0
b. Parants (either f{ather or 8 10.53 68 89 .47

mot: ~ . voth)
c. Brother(s) 18 23.68 58 76.32
d. Sister(s) 15 19.74 61 80.26
e. Children 7 9.21 69 90.79
f. VUncles 3 3.95 73 96.05
g. Compadres 7 9.21 69 90.79
Students
Not

Checked % Checked
a. Grandparents 11 11.11 88 88.89
b. Parents (either father or y 4.0y 95 95.96

mother or both)

c. Brother(s) 16 16.16 83 83.84
d. Sister(s) 1€ 16.16 83 83.84
e. Children 2 2.02 97 97.98
f. Uncles 33 33.33 66 66.67
g. Compadres 12 12.12 87 87.88

(If yes to above question) How often

every day

. once or twice a week
once or twice a month
very little

almost never

never

ooaan T

do you talk to them?

Parents Students
N % N
3% T56.67 24 34,29
8§ 13.33 22 31.43
y 6.67 y 5.71
8 13.33 16 22.86
3 5.00 y 5.7

.
i
¢




P

N %

Ytere wcre you born?

a.
b.
c.

56
13
y

Texas

Mexico

In the United States but not
in Texas

Where did you live last?

a.
b.

(If you

How long did you live

a.
b.
c.
d.
e.

How did

37
35

In Corpus Christi
Out of Corpus Christi

lived outside of Corpus Christi)
there?

a few months

1-3 years

4-6 years

7-9 years

more than 10 years

you move here?

39

arents

[

Students
M %
/6.71
17.81
5.48

92.00
4.00
4.00

92
Iy
u

a.
b.
c.
d.
e.

came with parents

came with husband or wife
came alone to find work
came with friends

other - explain

Why did you decide to move to this part of
(Check all applicable)

Checked

83.64
1.82

14.55

Corpus Christi?

Parents
Not

% Checked

0,
] o

7
27
7

rent 1s inexpensive
close to work
couldn't rent or buy
anywhere else

had relatives here
had friends here

3

22
3

2

Checked

9.21
5.53
9.21

69
49
69

8.95
3.95

.
73

Students
Not
% Checked

)
)

]
9
7

rcent is inexpensive
close to work
couldn't rent or buy
anywhere clse

had relatives hero
had {ricnds here
came with parents

5
!
38

1

4

1.05 gy
9.47 86
7.37 88

.84
.21
0.0

79
91
57




Do you think there is any chance of
you moving in the next 12 months?
a. yes
b. no

(If yes) Do you plan to stay in the
Cortus Christi area?

a. yes

b. no

(If yes) Do you plan to stay in Texas?

a. yes
b. no

Do you speak Spanish?
a. yes
b. no

(If answer is yes) How well do you
speak Spanish?

a. Very well
b. Well
c. Fair
d. Poor

Do you listen to radio programs from
Mexico?

a. yes

b. no

(If answer is yes) Do you have any
problem understanding them?

a. no

b. vyes

c. a little

Do you ever go to see Mexican movies?
a. yes
b. no

90
Parents Students
N % N %
9 11.84 21 21.88
67 88.16 75 78.13
47 87.04 56 88.89
7 12.96 7 11.11
54 9y .74 68 97.1u
3 5.26 2 2.86
73 96.05 99 99.0
3 3.95 1 1.0
27 35.53 y 4.0u
34 yy . 74 b1 4yl.u4l
15 19.74 50 50.51
- - y 4.0y
59 37.63 30 30.0
17 22.37 68 70.0
43 64.18 25 51.02
21 31.34 5 10.20
3 4.48 19 38.78
57 78.08 86 86.0
16 21.92 14 14.0




(If answer is yes) Do you have any
problem understanding these movies?
a. no
b. yes
c. a little

Lo you ever read a newspaper, magazine
or letters printed in Spanish?

a. yes

b. no

If your answer is yes, how well do
you read?

a. very well
b. well

c. good

d. fair

e. poorly

Can you write in Spanish?
a. yes
b. no

If your answer is yes, how well do
you write?

a. well
b. good
c. fair

Do you cpeak English?
a. yes
b. no

(7f your answer is yes) Do you think
your ability to speak Spanish has:
a. helped you to speak English
b. not helped you to speak
English
c. made no difference

Can you write in English?
a. yes
b. no

91

Parents Students
N % N %
41 59.42 42 45,16
22 31.88 8 8.60
6 8.70 43 L46.24
53 70.67 58 58.0
22 29.33 42 42.0
18 28.57 3 3.95
25 39.68 12 15.79
12 19.05 9 11.84u4
5 7.94 34 uy,7y
3 4.76 18 23.68
54 72.00 54  54.0
21 28.00 4 46.0
27 ue.55 7 11.29
22 37.93 17 27.42
9 15.52 38 61.29
64 86.u49 96 96.0
10 13.51 y 4.0
27 38.57 27 28.13
7 10.00 13 13.54
36 51.u43 56 58.33
60 80.00 98 98.99
15 20.00 1 1.01



(If vour answer is yes) Has your
ability to speak Spanish
a. helped you to write in
English
b. not helped you to write in
English
¢. made no difference

Did you speak English before you
entered school?

a. yes

b. no

Do your children speak both English
and Spanish?

a. yes

b. no

What language did your children learn
to speak first?

a. Spanish

b. English

c. Both

What language do your children
understand better?

a. Spanish

b. Inglish

c. Both equally the same

If your child speaks and understands
both languages, do you think it is
important for him to learn to read
and write in Spanish as well as
Englich?

a. yes

b. no

Parents
_ﬂ %
30 L4uy,12

8§ 11.76
30 4uy.,12
20 27.03
54 72.97
71 94.67

y 5.33
4y 57.89

5 6.58
27 35.53

7 9.21
32 42.11
37 u48.68
74 98.67

1 1.33

What language do you speak in your home?

a. Mostly Spanish
b. Mostly Lnglish
c. Only Spanish
d. Only Englich
¢.  Boulh

28
2
6

bl.

.95
.63
.58

BH

92

Students
N %
20 20.2
20 20.2
59 59.6
50 %1.02
48 L48.98

Not
applicable
Not
applicable
12 12.0
34 34,0
54 54.0
89 91.75
8 8.25
37 37.0

9 9.0
15 15.0

2 2.0
37 37.0
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Parentis Students
N % N %
Do you think Bi-lingual Cducation will T
help your children more than just
teaching them in onec language?
a. yes 67 88.16 53 54.08
b. no 6 7.89 45 45,92
c. I don't know 3 3.95 ~
Good luck is more important than hard
work for success.
a. agree 21 28.00 15 15.15
b. disagrce 54 72.00 84 84.85
Everytime I try to get ahead, something
or someone stops me.
a. agree 26 34.21 51 51.52
b. disagree 50 65.79 48 u48.48
People like me do not have much of a
chance to be successful in life.
a. agree 27 36.00 24 24.0
b. disagree 48 64.00 76 76.0
Doing schoocl work makes the future
casier.
a. agree 61 81.33 87 87.88
b. disagree 14 18.67 12 12.12
School will not help my children
in the future.
a. agree 12 15.79 9 9.0
b. disagree 64 84.21 31 91.0
School will not help my children get
a better job.
a. agrece 12 16.00 7 7.0
b. disagree 63 84.00 93 93.0
People like me should not expect too
much of life so that I will not be
disappointed.
a. agree 28 39.36 61 61.0
b. dicagree 45 61..64 39 39.0
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Planning my future ahead of time is
a waste of time beccauce I cannot
alter my futurc.

a. agree

b. disagree

People like me who are born poor will
be poor all their 1lives.

a. agree

b. disagree

Men are always smarter than women.
a. agree
b. disagree

Men can do anything they want to do
but the women should not.

a. agree

b. disagree

Women cannot always do what they want.

a. agree
b. disagree

Your family is more important than you.

a. agree
b. disagree

ay
Parents Students
N % N %
21 28.77 41 ul.ul
52 71.23 58 58.59
13 17.11 7 7.0
63 82.89 93 93.0
17 22.97 10 10.10
57 77.03 89 89.90
35 46.05 33 33.0
41 53.95 67 67.0
yy 57.89 74 74,0
32 42.11 26 26.0
74 97,37 79 79.0
2 2.63 21 21.0

Here are some other ways of looking at life:

a. Some people believe it best to give most attention to
They say that
the past has gone and the {uture is much too uncertain

what is happening now in the present.

to count on.

b. Some people think that the ways of the past were the
most right and the best, and as changes come things get

viorse.

c. Some people believe that it is the ways of the future
which will be best, and they say that although there are
somctime disappointments, change brings improvements in

the long run.
>
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Which one of these wavs of lcoking at 1ife do you think

i1s best?
Parents Students
N % N %
a. Present 20 26.32 30 30.0
b. Past 13 17.11 14  1u4.0
c. Future 43 56.58 56 56.0

Three young people were talking about what they thougt
their families would one day be as compared with thei
fathers and mothers. They =2ach said different things.

a. The first one said: "I expect my family to be better
off in the future than the family of my father and mother
if we work hard and play right. Things in this country
usually get better for people."

b. The second one said: "I don't know whether my
family will be better off, the same, or worse off ihan
the family of my father and mother. Things always go
up and down even if people do work hard. So no cne can
ever really tell how things will be."

c. The third one said: "I expect my family to be about
the same as the family of my father and mother. The
best way is to work hard and pian ways to keep up things
as they have been in the past."

. Which one of these young people do you think had the
best idea?

Parents Students
N % N %
a. 31 ©0.79 16 16.0
b. 33 39.47 51 51.0
c. 15 19.74 33 33.0

How do you feel about the future of your children?

a. I really expect my children to have more than I have
had if they work hard and plan right. There are always
good chances for people who try.

b. I don't know whether my children will be better off,
worse off, or just the same as I am. Things always go

up and down even if one works hard, so, I can't really
tell.

c. I expect my children to have just about the same
as I havc had.




Which idea do you agree with?

Parents Students
N % N %
a. 5y 72,00 16 16.0
b. 17 22.67 51 51.0
c. Yy 5.33 33 33.0

How do you feel about raising children.
different ideas.

Here are three

) a. Children should be taught the traditions of the past
+ (the ways of the old people) because the old ways are
best. When children do not follow the old ways things

g0 wWrong.

b. Children should be taught some of the old traditions
(ways of the old people), but it is wrorg to insist that

Wy s

they stick to these ways. It is necessary for children
to learn about and accept whatever neu ways will best
help them get along in the world of today.

c. Children should not be taught much about past tradi-
tions at all except as an interesting story of what has
gone before. Children would be better off when they are
raught the things that will make them want to find out
for themselves new ways of doing things to replace the

old.
-
g ) Which idea do you agree with?
. Parents Students
. N % N %
’ a. "8 10.53 6 6.06

b. 37
c. 31

What would you most like your 9th grade

work?
a. professional
b. managerial occupation
c. white collar
d. skill or tradesman
e¢. unskilled worker

46.68 59 59.60
40.79 34 34.34

son to do as a life

K

Parenta
N T,
28 §7.83

4 7.55
8 15.09
10 18.87
3 5.66




What do you think he will really do if he finishes high

O QN T

Parents
N3
professional 24 42.11
managerial occupation 4 7.02
white collar worker 9 15.79
skill or tradesman 14 24,56
unskilled 2 3.51
armed scrvice 4 7.02

school?
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What would you most like your 9th grade daughter to do as
a life work?

DAanT

Parents

I —1

professional 30 61.22
managerial occupation 3 6.12
white collar worker 13 26.53
skill cr tradesman 1 2.04
unskilled worker 2 4.08

What do you think she will really do if she finishes high

school?

HO QAN TR

Wwhat do you think might keep your son or daughte

Parents

N %

professional 17 50.00

managerial occupation 4 11.76

white collar worker 11 32.35

skill or tradesman 2 5.88
unskilled - -
armed service - -

all appropriate)

[oF}

an o

+h @

the work which you would most like him or her to do? (Check
Parents
7 Not
Checked % Checked %
nothing specialj
cxcellent chances 17 22.37 58 76.32
not enough ability 8 10.53 68 89 .47
not enough money 28 36.8%4 48 63.16
not good enough in
(his or her studies) 3 4.00 72 96.00
fear of failure 3 4.00 72 96 .00
toc little help from
the family 3 6.67 70 93.33
fceling that he or she
does not have as good a
chance #3 others 3 '+.00 72 96.00

r from doing

g g o

LR NN




W A LW BN, " ECAINIRA . sy L . >V

g8
Farents
Not

Checked % Checked %

h. sickness 7 3.33 68 30.67
i. he or she would rather

get a job 1 1.33 74 38.67
j. some other reason 5 6.67 70 93.33

What do you think might keep you from doing the work which
you would most like to do? (Check all eppropriate)

’ Students
Not
Checcked % Checked %

a. nothing special;

excellent chances 20 20.0 80 80.0
b. not enough ability 16 16.1 84 84.0
c. not enough money 24 24 .0 76 76.0
d. not good enough in (his

or her) studies 15 15.0 85 85.0
e. fear of failure 21 21.0 79 79.0
f. too little help frcm

the family 7 7.0 93 93.0
g. feeling that he or she

does not have as good a

chance as others 14 14.0 86 86.0
h. sickness 6 €.0 gy 9y.0
i. he or she would rather

get a job 8 8.0 92 92.0
j. some other reason 6 6.0 ;L 4.0

What do vou inink your child <rould dc about school?

Parents Students
N % N %
a. drop out and get a job — - "1 1.0
b. finish high school 6 8.11 14 14.1u
c. finish high school and get
a job 10 13.51 31 31.31
d. go to college 4 18.92 14 14.1u
e. finish college and get a
job uy  59.46 39 39.39

How many years of education do you

think your child should have? |
a. the same as you had - - 34 35.05 |
b. 1less than you had 1 1.37 6 6.19
c. more than you had 69 98.63 57 58.76
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Parents Students
N % N %
Do you think your daughters should = T
try to get as much education as your
cons do?
a. vyes 50 86.96 83 83.0
b. no g 13.04 17 17.0

What do you think vour child should get out of his education?

(Check all appropriate)

Parcents
Not
Checked % Checked %

a. learn to read, write,

add, spell, and speak

English 14 18.67 61 81.33
b. 1learn a special trade 12 16.00 63 84.00
c. learn to get along with

people 11 14.67 6L §5.33
d. all of the above 43 57.33 32 42.67
e. other (explain) 7 9.33 68 90.67

Students
Not
Checked % Checked %

a. learn to read, write,

add, spell, and speak

English 33 33.0 67 67.0
b. 1learn a special trade 10 10.0 90 90.0
e. learn to get along with

people 18 18.0 82 82.0
d. all of the above 62 62.0 38 38.0
e. other (explain) 2 2.0 98 98.0

Do you think your daughters should try to get as much education

as your sons do?

Parents Students

N 5 N 5
0 B6.96 83 83.0
b. no 9 13.04 17 17.0

a. yes 6




It anower is No, why?

)

-

'
7‘7 .
1

o

D Q.
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(Cacek all a-sronpic-a)

L el L S P BURAEE S

girls belong in the
home to learn housewcrk 2
girls are not as smart

as boys L

girls do not need an

education 6
Checked

girls belong in the
hore to learn housework 18§
girls are not as smart

as bhoys 6
givrls do not need an
e:acation 2

member of your immediate

(Check all appropriate)
dropped out of school before
high school 21
finished high school 30
dropped out ¢7 high

school 1y
entered college 10
finished college 8

dropped out of scheol before
high school 24
finished high school 41
dropped out of high

school 16
entered college 22
finished college 16

Do you think your children should get
as much education as they can?

a.
b.

yes 6

100
——— Mot
’ Jhecked %
2.70 72 57 .30
5.u1 70 a4 .59
8.11 68 91.89
Not
% Checked %
18.56 79 81.44
6.19 91 93.81
2.06 95 97 .94
Parents
28.00 5y 72.00
40.00 s 60.00
18.67 61 81.33
13.33 65 86.67
10.67 67 89.33
Students
24,24 75 75.76
41.41 58 58.59
16.16 83 83.84
22.22 77 77.78
16.16 83 83.84
Parents Students
N 0 _N_ )
8 93.15 g6 96.0
5 6.85 y 4.0

no




Do you speak both Tnglish and Spanici?

a. yes
b. no

What la.juage did you learn to speak

first?
a. Spanish
b. English
c. Both

Do you think Headstart will help

students like yourself?
a. yes
b. no
c. I don't know

Would you rather nave a male or female

teacher?
a. male
b. female

c. makes no difference

Would you rather have a Mexican-
American, Negro or Anglo teacher?

a. Negro
b Mexican Amcrican
c. Anglo
d Other
e

Makes no difference

What would you most like to do as a

life work?
professional

managerial occupation

skill or tradesman

a
b

c. white collar

d

e unskilled worker

What do you think you will really do

if you finish high school?
professional

skill or tradesman
unskilled
armed service

D AN TN

Students Only

managerial occupation
white collar worker

N

37
3

67
16
17

22
69

48
11
22
16

40

20
12

16

9

(]

97.
3.

67.
16.
17.

79.

1y,

22.
70.

u8.
11.
22.
16.

1.

20.
12.

16.
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Chapter IV
FINDINGS
INTRODUCTION

This chapter will present results of the analysis «nd
the implications to education. Obviously these empirical
results and inferences must be made on the basis of the few
statistically significant findings which might have occurscd
by chance, the methodology, and the sample selection. Thin
statement is not to minimize the findings but to add a word
of discretion when one is examining them. From this fram«
of reference the findings will be examined for indicators,
indices, and pztterns for possible educational implications
and other researchable questions. The results will be
related to the "Cultural Deprivation" theory introduced ir
Chapter I by discussing the two gcneral basic questions:

(1) Does the low socioeconomic Mexican American perceive -
self as disclosed in the literature? (2) Are there relat . ©n~
ships between educational achievement, perceived cultural
characteristics, and the seven specific themes, 1) Ethnic
Isolation, 2) Spanish Language, 3) Fatalism, 4) Present

Day Oricntation, 5) Limited Aspiration, 6) Machismo, anc 1)
I'amily Solidarity, which are within the same theoretical

system.
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PERCEPTION OF CULTURAL CHARACTERISTICS

|

|

Before cne can understand the Mexican Arericaen's view

‘ on education, one must know thc Mexican American's frame of

‘ reference. That is, one must have a relative idea of how
the Mexican American perceives himself. It was with this
purpose in mind that the seven characteristics wecre selected
as reference points and not to engage in theoretical debate.

The results seemed to indicate that the Mexican

American cultural characteristics as perceived by the members
of 100 low socioeconomic Mexican American families were not
in total accordance with the literature. There appeared to
be general agreement on the themes of ethnic isolation,

Spanish language, family solidarity, and, to scme cxtent,

present day orientation, while there seemed to be general

disagreement in the areas of fatalism, limited aspirations,

and Machismo. The findings disclosed the Mexican American

as living in isolation, maintaining the Spanish language,

and having strong family ties. He was also disclosed to a

certain degree as being prone to function in terms of the

present as cpposed to the past or the future, as being non-

fatalistic, as having high aspirations and not adhering to

the Machismo concept. A more detailed discussion on each

theme will follow.
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Relationship Between Perceived Cultural Characteristic:
and Educational Achievement

It has been proposed in the literature and in the

field that there is an association between the Hexican Ameri-

can culture and educational achievement. Thus this di-.cussion
deals with the existence and nature of this relationshij:.
These findings hopefully will add to a better understanding
of the Mexican American's perception on education which in
turn will provide a better basis for developing educat irnal
programs.

The general results appeared to indicate that thore
was little or no relationship between the characteristir :
and scholastic achievement. Therc was some indication ‘/{
association between educational achievement and Spanish lan-
guage, fatalism, present day orientation, limited aspir..tion,
and Machismo. Each relationship will be discussed in !«
following seven specific themes. 1In several instancec ~hc
educational implications will be the same due to the ir. «rrela-

tedn2:ss of the themes.

Ethnic isolation. With educational issues suci. 5

pairing Mexican American students with black students, ~-'i1SS1ng
students from one end of town to another, maintaining ‘-«
neighborhood school concept, and rcnovating schools in -4

neighborhoods, the ethnic isolation theme becomes a v«: -

important dimension to consider in today's educational

Bl S
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The majority of the llexican American f{amilies indi-
catcd that they had lived in the same neighborhcoed for & long
time and would probably stay there because it was close to
their work, &nd they had relatives and friends there. Sixty
percent indicated they had lived 7 years or longer in that
neighborhood. Eighty-eight percent said they would not move
within 12 months. If they moved 90 percent said they would
remain in Corpus Christi, Texas. If they moved away from
the city, 97 percent stated that they would stay in Texas.
The main reason given for moving to that particular neighbor-
hood was that it was close to their work. The second most
often checked response was because they had relatives living ) .
there. Jnly a few people indicated that they could not
afford to "rent anywhere else in town." Most of these L
families lived within walking distance of each other and kept
in close contact. Sixty percent talked with other families
at lcast once a week. When separated by sex there ap-eared
to be more relatives living close by on the female's side.
One explanation could be that the male marries and lives
with his in-laws or close by. The summary scores showed the
boys more isolated thar the girls. The analysis of variance
between parents and children indicated parents were more
isolation prone. This could be a reflection on the age and
educational difference of both groups.

Since the living pattern of the low socioeconomic

Mcxican American is one of concentration with little
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mobilization within cities, school districts should see that
these schools are staffed with personnel who are sensitive
to the nzeds of the Mexican American child. The administra-
tion, instruction and facilities should be just as good as
anywhere else in that school district. Each school should
have some type of wvehicle with which to assess the needs,
concerns, and priorities . its own neighborhood in order

to get a better understi-«:r; of the child from the barrio.

S-anish language. The Spanish language has been a

cultural pond as wzll as a means for communication for the
Mexican American. A majority of educators view the Spanish
language as a barrier to the educational advancement of the
Mexican American child in an English-speaking school system.
This investigation will focus on the usage and comprehension
of the Spanish language in relation to the English language
by parents and students.

The general results disclosed parents more versed in
the Spanitch language, students more versed in the English
language, and both groups believing in bilingual education.

Parents spoke and understood Spanish better than
the students. Over 95 percent of the parents and students
indicated they spoke Spanish. However, the parents per-
ceived themselves speaking Spanish better than their children.
On the other hand, 95 percent of the children could speak

both English and Spanish. Fifty-four percent of the students
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responded that they could understand both lantuages cqually
well, 34 percent said they could understand English better
#.d only 12 percent stated that they could understand Spanish
tetter.

Parents read and understcod Spanish better than the
stalents. Seventy-one percent of the parents reported that
ﬁhqf’read Spanish while only 58 percent of the students
reported that they did. The parents also viewecd themsclves
as reading better than the children.

The findings disclosed 72 percent of the parents
could write in Spanish as opposed to 54 percent of the stu-
dents. The resul+ts also showed the parents writing better
than the students.

The results indicated parents had fewer pronblems
understanding radio programs in Spanish and Mexican movies
than the ninth grade students. Seventy-eight percent of the
parents listened to radio programs from Mexico as compared to
30 percent of the children. The majority of parents and
chil'ren reported having little difficulty in understanding
the radio shows. Seventy-eight percent of the parents and
86 percent of the children reported going to Mexican movies.
However, the students reported a greater number of problems
in understanding them than the parents did. Chi square

computation indicated low achieving students did not go to

Mexican movies.
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The home is seen as fostering the Spanish language.
Only 27 percent of the parents and 51 percent of the students
spoke English before the first grade. Although parents
reported 95 percent of their children spoke English and
Spanish, 58 percent of the c.ildren learned Spanish first.
Abcut half of the parents and students indicated that the
ninth grade students understo . both languages equally well.
Forty-two percent of the pare.iis and 34 percent of the students
indicated the ninti. grade students as understanding English
better. The language most frequently used at home is either
"both English and Spanish" or "mostly Spanish." Sixty per-
cent of the parents said they spoke both languages at home.
Twenty-nine percent said mostly Spanish; 7 percent s*tated
only Spanish and 3 percent mostly English. The children
reported 37 percent speaking both English and Spanish; 37
percent mostly Spanish; 15 percent only Spanishj; 9 percent
mostly Spanish; and 2 percent only English.

The analysis of variance between parents' and students'
Spanish summary scores indicated significant diiferences. This
could be explained largely by the nine years of formal, school-
ing that the students have received as compared to the lower
level of schooling of their parents. 2eseurch also has
indicated that after the fifth grade the Englith ianguage
becomes dominant. T'ifty-one percent of the students indicated

that they cpoke English before school as coﬁpared to 27

roreent of the ~apente Ninetew. -4+ vercensief The etudenla

% ¢
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renorted speaking English as compared to 8£ percent of the
parente.  linety-nine percent of the children could write
in I'nglish as compared to 80 percent of their parcnts.

The majority of parents and students believed in
bilingual education. In item 33: If your child speaks and
understands both languages, do you think it is important for
him t¢ learn to read and write in Spanish as well as in
Englich, 99 percent of the parents and 92 percent of the
students marked yes. In item 35: Do you think Bilingual

Fducation will help your children more than Jjust teaching them

in cne language, 88 percent of the parents said yes, 8 percent

caid no, 4 percent said they did not know. Fifty-four per-
cent cf the students said yes, 46 percent said they did not
know. When sex is used as the discriminating index, the
girl ctudents said yes and the boy students said they did not
know. These students had little experience with a bilingual
program. On the other hand, 80 percent of the students said

¢ percent said no, and 14 percent said, I do not know,
to the question: Do you think Headstart will help students
like yourself? The majority of these students had partici-
pated in Headstart. There was a relationship between high
educezional achievers and the yes response. This could
mean that the high achievers were already motivated, or
thaet ¥eadctart had a positive effect, or both.

There are several educational implications in these

findirzs. Tirst there is a tremendous need for more personnel
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at all levels who speak and understand Spanish in schcols
which serve predominantly Mexican Americzn neighborhecods.
Second, communications from .he school to the home
should be in Spanish as well as Lnglish whencver possible.
Personal coniact with the parents should be made by a bilingual
person. Vritten communications should be in Spanish as well
as English. These schcols should use the newspaper printed
in Spanish, Spanish speaking radio and television programs
to discuss activities, problems, related to their particular
schools.
Third, these schools should ascess their community
for the possibility of using a Spanish or a bilingual approach
to increase the parent participation. The use of Spanish as
well as English increases the probability for better communica-
tion and decreases the credibility gap between the schools
and the Mexican American community.
Fourth, since most of these students are bilingual to
an extent and their parents view bilingual as beneficial,
more and better bilingual programs need to be planned with
the regular school program. [inally, more and better year-
round carly childhood and Headstart programs should be

developed for the Mexican American children.

Fatalism. The low socioeconomic Mexican American has

been displayed in the literature and reported in the field

as beins fatalistic in nature. The findings indicated that
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the Mexican Americans were not in accordance with the litera-
ture.

Both perents and students generally believed in them-
selves, school, and hard work for success. Over 80 percent
of the parents and over 90 percent of the students were not
in accord with this item: People like me who are born poor
will be poor all their lives. On the item: People like
me do not have much of a chance to be successful in life, 64
percent of the parents and 76 percent of the students disagreed.
Seventy-one percent of the parents and 59 percent of the
students also cisagreed on the item: Planning my future ahead
of time is a waste of time because I cannot alter my future.
On the item: Everytime I try to get ahead, something or some-
one stops me, 66 percent of the parents disagrecd while only
48 percent of the students disagreed. This item appear to
be more realistic in nature rather than fatalistic. Another
assumption is that the student is controlled by parental and
school authorities. This could be one of the reasons for
answering the following items the way they did. Sixty~one
percent of the students agreed that: People like me should
not expect too much of life so that I will not be disappointed,
while only 38 percent of the parents agreed. More than 80
percent of parents and students agreed that doing school
work would make the future easier. Over 80 percent of the

parents and over 90 pevrcent of the children disagreed on

the following item: School will not help my children in
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the future. The same percent of parents and students dis-
agreecd on tris item: School will not help my children get

a better job. O0Over 70 percent of the parents and over 80
percent of the students agreed that hard work was more
important than good luck for success. The chi square computa-
tion indicated come association with the low educational
achievers and item: Good luck 1s more important than hard
work for success. This could be an attempt on the part of
these students to remove the blame away from themselves.

The analysis of variance between parents' and stu-
dents' summary fatalistic scores showed no difference.

There appear to be three general educational impli-
cations:

1. Educators should believe in Mexican American stu-
dents and parents for self improvement. Since the Mexican
American already believes in himself, this will reinforce
the seclf-fulfilling prophecy.

2. The Mexican American sees the value of school
as a4 means for a better job and an easier future. This
attitude would imply that there should be better attendance,
study habits, and more cooperation from parents. In reality
the opposite is true. Then it follows that the economic
aspectl should be examined for possibly more work-study pro-

grams, {ree lunch programs without any stigma attache-,

more "how to help students programs" for parents.
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3. Thesc people believe in hard work for success.
More and better educational programs are nceded in these

schecols u

@]

ing parents from the barrios as aides. This would
have a trcmendous impact. There would be some income in
that family, perhaps preventing some seventeen-year-old
Mexican American youngsters from dropping out of school to
go to vork. Also, that parent could unders*and the school
function better and relate it to the other people of the

community.

Present day orientation. The lower socioeconomic

Mexican American is portrayed as focusing on the present
rather than the future. The findings are in accordance to
a large extent with the literature.

The results indicated that parents and students
were proven to be present day oriented as opposed to future
and past oriented. In one ques%ion the majority of parents
chose the future way of looking at life. 1In another item
parents chose the future way and the students the present
way. Finally on another item Loth parents and students chose
the present. The chi square computation indicated a rela-
tionship between the medium educational achievement and
present day orientation. The analysis of variance between
parents and students disclosed that the students were more
present day oriented.

The educational iImplications would be to have short

Veor . N PRI PR S U T A on
' Th oot O S S LA P A e L an.,
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Instruction should begin with the concrete and work tovard
the abstract with several reinforcement strategies. Careful
steps should be outlined to obtain immecdiate reinforcement

in order for every student to succeed at his own rate of speed.

Limited aspirations. Educators generally believe

that a self-motivated student is easier to teach than a child
who hac t+o be motivated. They also believe that a relativelv
high level of aspiration will increase the probability for
success in school as well as in life. This discussion will
deal with the aspiration level of the impoverished Mexican
American.

The general results indicated that the Mexican Ameri-~
can has a high level of aspiration for employment and educa-
ticn. On the item: What would you most like your ninth
grade son to do as a life work, over 52 percent of the par-
ents chose professional work, 8 percent chose managerial
viork, 15 percent chose white collar, 19 percent chose a
ckilled wo:rk and only 6 percent chose unskilled work. Then,
v.uien the item was presented a little differently, the res-

ponses held to a large degree. The item read: What do

you think he will resally do if he finiches high school?

Forty-two rercent of the parents said professional, 7
percent said managerial, 16 percent said white collar, 25
percent said skilled or tradesman, 4 percent caid unskilled

and 7 peccent said the armed services.
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“me responges vere simllar yhen The same twWo GuUesS-

tions were zsked about their ninth grade daughter. Over

60 percent 2F the narents wanted their daughters to go into

a professicn, 6 percent indicated some tyze of nanagervial
occupaticn, 27 percent wanted some type of white collar job.
Two percent chose skilled labor and 4 perccnt chose unskilled
labor. OUn the second iZem, 50 percent of the parents chose
professicnal, 12 percent checked managerial, 32 said vhite
collar, znd only & percent said skilled or tradesman.

The parents' responses on these two items were in
accordance with the ctudents' choices. On the first question
49 percent of the students checked professional, 11 percent
checked menagerial, 2? percent checked wvhite collar, 16 per-
cent checked skilled or tradesman, and only 1 percent checked
unskilled work. On the second guestion, What do you think
you wiil reall ;s do if you finish high schocl, the percentages
were siizhtly lower as were the parents. This time only 42
percent chcse professional work, Y percent chose managerial
work, 21 percent chose white collar work, 13 percent chose
skille¢ verk or tradesman, 4 percent chose unskilled work
and 17 z=rcent chose the armed service as their answer.

Zoth parents and students indicated they should get
as muc- =cucation as they could. The majority of the parents
indica-z- that students chould learn to 1read, write, add,
and s2=.1: speak Lnglishj; learn a trade; and learn to get

alonc w:th pecple. This response is in contrast to the

P
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literature which states parents send their children to

school to learn "how to behave." Both groups indicated their
children should get more education than their parents had.

On the other hand, the chi square analysis showcd the low
~ducational achievers stating that their children chould

have less education than they had. Over 80 percent of the
parents and students indicated girls should try to get as
much education as boys. The high educational achievers

felt that the girls should get an education and not just stay
home to learn housework. These families had a dropout
Lhackground. Thirty-five percent of the parents and 40 per-
cent of the students indicated a member of the immediate
family had dropped out of school.

The level of aspiration appears to be related to the
economic factor. This was clearly pointed out when the
neighborhood council met and listed first, more jobs for the
teenagers, and second, a four-year state supported college
as their priorities for the seventies. Then it follows that
more work-study programs should be implemented and more
scholarships be awrrded. A high school scholarship fund
should be started by private and civic groups. There is
reason to believe some junior high school students do not
have the money to buy lunch or have "nice clothes" so they
drop out to scek employment.

Parents and students agree on the value of education.

Parents and students should not be told how to succeed in
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school but should be shown. Parents should be shown how
they can help their children at home by asci;ning a certain
area for ctudying or by turning off the radio and/or the
television set for an hour or so. Students should be shown
how to assemble all their study materials and budget their
time to fit the needs of each course. These suggestions may
sound elementary to someone coming from a middle class home
but they cannot be taken for granted with the lower socio-

economic Mexican American student.

Machismo. The male in the low sociocconomic Mexican
American family is seen as having superior intelligence and
having a definite manly role according to t..e literature.

He is allowed more privileges than the women.

The results on the Machismo concept items indicated
that the parents and students were not in agreement with the
literature. Over 70 percent of the parents and over 80 per-
cent of the students disagreed that men are always smarter
than women. Over half of the parents and students disagreed
that men can do anything they want to do but the women should
not. When the students were separated by sequence, the low
achievers thought men could do anything they wanted but the
women should not. The majority of parents and students
agrced that women cannot always do what they want. This

could be a reflection on the total scciety and not just on

the Mexican American family. On the item, Would you rather
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have a male or female teacher?, only 7 percent said male,
22 percent said female, and 70 percent said it did not make
any difference. The chi square analysis indicatef an associ-

ation betwecen female teachers and medium achievers.

On the next question: Would you rather have a

llexican American, Negro, or Anglo teacher?, none chose the
Negro, 22 percent chose Mexican American, 6 percent chose

the Anglo, and 71 percent said it did not make any difference.
The analysis of variance between the parents and students
Machismo disclosed a difference. This could be explained in
terms of the age and educational difference between years.

The average age of the students is about 14 years with the
parents average age being 35 years old. The children are

ninth grade students while the parents had gone on the average

only to the sixth grade.

The educational implications appear to be that the

sex does not rcally met ter as far &s the student is concerned,
although there is an indication of favoring the female teachers.
This could Le tha result of having female teachers most of
the *tine. Another implication is that the ethnicity of the
teacher does not matter as far as the student is concerned.
The implication here is that these children should have the
best qualified and certified teacher regardless of sex or

ethnic background. If these people happen to be Mexican Ameri-

cans who are censitive to the needs of these students, so

much the better.
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Tamily solidaritv. In our changing society the most

important basic unit is still the family. Technology and
urbanization has modified the role of the family as well as
its meimbers. The Mexican American family has been reported
to be a close knit unit with definite male and female roles. \
This will be an examination of the Mexican Americans' view
’ on the man's and woman's function in the Mexican American
family cf today.
The results indicate different viewpoints when one
compares the literature and both parents' and students'
responses, and when one compares the sexes of the parents.

The findings also appeared to indicate that there were cer-

tain roles for the male, certain roles for the female and
there were functions where they both participated.

In general both parents and students agreed that the
family was more important than the individual. On the Ztem:
Your family is more important than you, 97 percent of the
parents and 74 percent of the students agreed.

The results showed the chore most often checked by
the Mexican American male was the yzrdwork. The other chores
were done by the wife or by both. Chores done most often
by the wife included getting up at night to take care of
the children when they were sick, making payments, buying
groceries, washing clothes, going to P.T.A. and cooking.
Thinge being done by both included painting rooms in the

- house, deciding where to go on a holiday, punishing the
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chilé:en if necessary, choosing expensive things like furni-
ture or a car, and managing the social affairs.
When an analysis of variance was computed between

students and parents on the Tamily Solidarity items, there

l was a significant difference on their perceptions. The
‘ students had more clearly defined roles for the parents than
the parents indicated. This is a case of what people really
do or what people think they do or should do. This phenomenon
was also evident when sex was used as the discriminating fac-
tor. The male and female views were different. Here again
is the case of having different perceptions of the male and
female role in the family.

The educational implications on these results are
that the school should contact and gain the support of the
father. The findings show the mother or both attending the
P.T.A. meetings but with very little participation from the
father. Both parents should be contacted in case of a dis-
cipiine problem. Too many times the contact is only with
the mother. <t appears that the mother is involved more
with the bringing up of the children. This indicates that
the Mexican American family is really not different from the
dominant culture family. This is due to the other dominant
culture institutions such as economics, politics, science
and education which have modified the lifec style of the |

fexican American family.




Chapter V
CONCLUSIONS

This chapter will present a summary and recommenda-

tions and conclusions based on the findings of this study.
PROBLEM

The specific purpose of this study w.s to investigate
two general basic questions: (1) Does the low socioeconomic
Mexizzn American perceive himself as disclosed in the litera-
ture? (2) Are there relationships between educational achieve-
ment, perceived Culturil Characteristics and the seven
specific themes: 1) Lthnic Isolation, 2) Spanish Language,
3) Fatalism, 4) Present Day Orientation, 5) Limited Aspira-

tions, 6) Machismo, and 7) Family Solidarity?
PROCEDURE

Instruments

Two questionnaires were developcd by this investigator
for use with ninth grade students and parents in the Corpus
Christi Indcpendent School District. The one for the parents
was translated into Spanish for persons who did not speak
or understand English. The questions yielded information

on the following cultural characteristics: (1) Ethnic

12y
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Isolation, (2) Spanish Language, (3) Fatalism, (4) Present
Day Orientaticn, (5) Limited Aspirations, (&) Machismo,

and (7) Family Solidarity.

Validity

The validity evaluation of both questionnaires was
made by a five-member panel of experts who have done work in
the field of Mexican Americar education. These educztors
have served as local, state, and national consultants in the
field of educating the Mexican American student. The five
members were cs follows: (1) Mr. Alonso Yerales, Curriculum
Director, San Antonio Independent School District, San Antonio,
Texas; (2) Mr. F~ralo Garza, Area V Superintendent, Houston 1
Independent Scﬂool District, Houston, Texas; (3) M». Carlos !
Rivera, Assistant Superintendent for fwii@@n&American Educa-
tion, E1 Pas{ Independent School Distvict; El Paso, Texas;
(4) Mr. Sglcgéd; Alvarez, Foreign Languiage Consultant, Cor-
pus Christi Independent School District, Corpus Christi,
Texas; and (5) Dr. Jusephine Sobrinu, Professor, Spanish
Department, University of Houston, Houstorn, Texac. Dr.
Sobrino and Mr. Alverez assisted in translating the ques-
tionnaire into Spanish so that persons in the -arrios would

have a better understanding of the inscrument.

Reliability
The instruments were tested for reliability using the

test-retest method. The questionnaires were administered to

30 Edison Junior High ninth graders and 60 parents in the
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Magnolia area in Houston, Texas. Magnolia was sclected
because it was very similar to the Zavala area in Corpus

Christi.

Informants

The use of local bilingual interviewers became of
vital importance while doing research in the Mexican American
barrios. First there was the language factor. Second there
was the inherited factor of suspicion of an outsider. Inter-
viewers from the barrios established rapport quicker and
gained the confidence of the respondent which was needed for

an effective study.

Sample Area

Corpus Christi with a population of 201,548 was chosen
as the site for the study. Mexican Americans made up approxi-
mately forty-nine percent of the total population. There
were several reasons for selecting the Zavala neighborhood
in Corpus Christi, Texas. First, it has been one of the oldecst
Mexican American neighborhoods in Corpus Christi. Second, it
had well-defined boundaries which included Highway 44 and
three major streets (Part, Baldwin, and Morgan). Third it
was primarily a residentisal area located in the west part of
town. l'ourth, the area was rclatively isolated from downtown,
major suburbs, and the greater community. Fifth, the median
educational level f{or persons 25 years and over was reported

at the 3.7 grade on the 1960 census. Sixth, this area has
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been defined by the local OEO Ccmmunity Action office and by
the school district as a low socioecconomic area with a median

income of $3,031 per family.

Methqg

One hundred Mexican American ninth graders were
randomly selected from over two hundred Ella Barnes Junior
High School Mexican American students. Each selected student
was given two letters, one in English and the other in Spanish
explaining the study to the parents. This investigator
adninistered the questionnaire to the students and the parents
of the selected students were interviewed by U4 two-merber
teams; one interviewer asked questions while the other

recorded responses.

FINDINGS

Descriptive Analysis

Students. A total of 100 ninth grade student: were
administered the instrument. Of these students 55 were male
and 45 were female. Of this population, 31 were classified
as high, 42 as medium, and 27 as low educational achievers.
This classification was determined by their placement in
Lnglish and mathematics sequence. These students were
placed in cither sequence 1 (enriched), sequence 2 (standard),
or scquence 3 (basic) based upon their school grades, achieve-

ment scores, recormendations of their teachers, counselors,

and parent consent.




Parents. Seventy-six parents wverc intervicwed. Out
of thesc parents, 21 were male and 55 were female. Cut of
this population, 53 percent had some elementary education,

40 percent had some junior or senior high school education

and 7 percent had graduated from high school or had some
college education. Sixty-three percent of the parents

earned $3,000 or less per year while 37 percent earncd between

$3,500 and $5,000 per year.

Analysis of Relationchips

Relationship between students' perception of cultural

characteristics and educational achievement. The chi square

test of significance was computed and disclosed only 10
significant relationships out of 116 possibilities, which
might be attributed to chance. The 10 relationships were:
2 significant relationships out of a possible 26 from the
Spanish category; 1 out of 9 from the Fatalism theme, 1
out of Y4 possibilities from the Present Day Orientation; 2
out of 28 possibilities from Limited Aspirations, 3 out of

18 Machismo items, and 1 from the 15 Family Solidarity itcms.

Relationship between students' perception of cultural

characteristics and sex. The data were analyzed by means of

chi square. The results sho'ed only 12 statictically signifi-

cant relationships out of 116 computations. The 12 signifi-

cant relationships were as follows: 1 from 25 Ethnic items,
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2 from the Spanish Language category, 5 from the Limited
Aspirations theme, 3 from the Machismo category and 1 from

16 Family Solidarity items.

Relationship between parents' perception of cultural

characteristics and educational level. The chi scuare test

of significance revealed only 7 significant relationships

out of 121 possibilities. The 7 were: 2 from the Ethnic
Isolation group, 3 from the Spanish Language theme, 1 from

the Limited Aspirations items and 1 from the Family Solidarity

group.

Relationship between parents' perception of cultural

characteristics and sex. The chi square test of significance

disclcsed 13 significant relationships out of 121 computa-
t.ons. The significant relationships were: 1 from the Ethnic
Isolation theme, 6 from the Machismo group, and 6 from the

Family Sclidarity items.

Relationship between parents' perception of cultural

characteristics and income. This data when analyzed by means

of chi equare disclosed nine statistically significant out
of 121 poszsibilities. The nine relationships were: 1 f{rom
the Ethnic Tsolation group, 1 from the Spanish Language
theme, 1 Zrom the Tacalism theme, 1 from the Limited Aspira-

t tong catogory, 2 fron the Machismo theme, and 2 from the

Yamilv Sciidapicy it »ms.
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Analysis of Variznce

The analysis of variance was computed to investigate
differences in the data. The analysis of variance recults

included the following:

Parents and students. The analysis of variance

between students' and parents' perceived cultural characteris-
tics summary index disclosed:
(1) Parents were more isolated than students.
(2) Parents were more pronc to the Spanish language
than the students.
(3) There were no differences between parents and
students on their fatalism perception.
(4) The students were more present day oriented
than the parents.
(5) There was no difference between parents' and
students' views on the limited aspiration theme.
(6) The students were more prone to the Machismo
concept than the parents.
(7) The students were more oriented toward the

family solidarity theme than the parents.

Students' educational achievement and perceived cul-

tural characteristics. The analysis of variance between the

students' perception of Cultural Characteristics and cduca-
P I

tional achievement showed no significant differences.
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Students' sex and perceived cultural characteristics.

The analysis of variance between the students' sex and per-
ceived cultural characteristics resulted in the boys being

more isolated than the girls.

Parents' educational level and perceived cultural

characteristics. The analysis of variance between the par-

ents' educational level and perceived Cultural Characteristics

revealed no significant differences.

Parents' sex and perceived cultural characteristics.

The analysis of variance between the parents' sex and the
perceived Cultural Characteristics disclosed the male per-

ceived himself more egalitarian than the female viewed him.

Parents' income and perceived cultural characteristics.

The analysis of variance between the parents' income and their
perceived Cultural Characteristics disclosed no significant
differences.

The results indicated that the Mexican American cul-
tural characteristics as perceived by the members of 100 low
socioeconomic Mexican American families are not in total
accordance with the literature. There is general agreement
on the themes of Ethnic Isolation, Spanish Language, Family
Solidarity, and to some extent, Present Day Orientation,
while there seems to be general disagreement in the areas of

Fatalicm, Limited Aspirations, and Machismo. The findings
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disclose the Mexican American as living in isolation, main-
taining the Spanish language, and having strong family ties.
He is also dicsclecsed to a certain degree as heing prone to
function in terms of the present as opposed to the past or
the future, as being non-fatalistic, as having high aspira- ]

tions and not adhering to the Machismo concept.
RECOIMENDATIONS AND CONCLUSIONS

Ethnic Isclation

Since the living pattern of the low sociocconomic
Mexican American is one of concentration with little mobiliza-
tion within cities, school districts should see that these
schools are staffed with personnel who are censitive to the
needs of the Mexican American child. The administration,
instruction, and facilities should be just as good as anywhere

else in that school district. Tach school should have some

type of vehicle with which to assess the needs, concerns,
and priorities of its own neighborhood in crder to get a

better understanding of the child from the barrio.

S»nanish Language

First, there is a tremendous neced for more personnel
at atl levels who speak and uncderstand Spanish in schools
which serve predominantly Mexican American neighborhoeds.

Second, commvnication from the school to the home

should be in Spanish as well a: Znglish whenever possible.




Perconal contact with the parcnts should be made by a
bilingual person whenever possible. Written coxrunication
should be in Spanish as well as English. These schools
should use the newspaper printed in Spanish, the Spanish
speaking radio and television programs 1o discuss activities

and problems related to their particular schools.

Third, these schools should assess their community for

the possibility of using a Spanish or a bilingual approach to
increase their parent involvement. The use of Spanish as
well as English increases the probability for better commnuni-
cations and decreascs the credibility gap between the schools
and the Mexican American community.

Fourth, since most of these students are bilingual to
an extent and the.r parents view bilingualism as beneficial,
more and better bilingual programs should be implemented with
the regular school program.

Finally, more and better year-round early childhood
and Headstart programs should be developed for the Mexican
American children since research has pointed out the impor-

tance of preschool education.

Fatalism

Educators should believe in thegllexican American
siudent since he believes in himself. Educators should have
more work-study programs to Xeep the Mexican American from

dropping out to get a job. More parents are neceded in the

schocols to work as aides.
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Present Day Orientation

Programs with more personalized and individualized
short range objectives should bec used in the instruction of
the low socioeconomic Mexican Anerican student. Careful
steps should bc outlined to obtain immediate reinforcement

in order to succeed.

Limited Aspirations

More fcderal funds should be used to create jobs for
low socioeconomic students. More scholarships should be

granted by civic organizations not only to college-bound

students but some aid should be given to high school students.

This financial aid -ould prevent some students from dropping

out of school to go to work.

Machismo
The sex or ethnic background of the teacher should
not matter as long as he is qualified and is sensitive to

the needs of the Mexican American students.

Family Solidarity

The school should be a focal point of the community

to gain the support of the father as well as the mother.

RECOMMENDATIONS FOR FURTHER STUDY

Based upon findings of this study additional studies

are recoimmended:




The investigation of the effect of Headstart

on the educational achievement of the

American child.

Mexican

Determination of the effect of bilingual

education on the educational achievement o?f

the Mexican American student.

The investigation of the effect of ability

grouping on the educational achievement on

the Mexican American child.
The answer to many of the problems of the

American rests within the educational arena. The

which exist for thc Mexican American student many

beyond the realm of the classroom. There must be

ness, a commitment, and an urgent positive action

Mexican
problens
times go
an aware-

in the

social, political, and econcmical arena so that the "impos-

sible dream" may become a reality for more Mexican American

children.
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