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I. INTRODI'CTION
A, Theme. The Scuth Umpqua School District Experimertal Schools preg-
! persoralize and intencify thouse instrucricnal proccsses d;axin
asic 22ucatidr ana career preparation which enhance zacn studen's
to mznage Lis iife, emphasizing access tc individuai:ized progrars,
earring experiences, ard independent siudy. The project wili inl-
izte a concerted vffor: to build on the strengths aud amelivrate the
akresses inherenc 1n the local commuaity.

.
.

(RO I - 200 1Y

ted et

¥,

O e
<

Eeport of Plannieg. A variecy of reperts have been made with respe .t I
the pianning process. On July 13 aud again on Octeber 20, 1972, the proa-
ect diracter was called to Washingten, D.C. partizily for che vurpose of
repertiang orally on the districu's experimental schools prograss On
Septembar 15 and zgzin on December 15, 1972, wr:tien reports of planning
were serit, at the program offizer’s direction, which displavz2d progran
areas bzing emphasiced in planning and severa! outcomes ¢f the planrning
re dzte, Planning has continued since the December 1%, 1672, rapert

The cvrricutar stream coordinators, the Planning Stoering Committee (Sce
Seprembezr 12, 1972, letter %o Ba*bara Rose}, membvers of the staff, d
in:erGSted members of rhe community wrote, revised, selectnd and muteally

agraej ¢po: stream gozls. Nine meetings were dewoted to this act_vity
betwean January & and 10. 1973,

Five ceparate me%‘ngc were heid in January by the district superintsnient
and principals with Intereared faculty members tc c¢iscuss the draft copy
Sium‘tted to the K.I E. eliciting district-wide participation in molifying

the plan.

Prcgram o nc: wore writtza for each implemeatation leve. and proc2ss
(eariv ¢ Jd educaticn, elameatary school, juricr high schoel, high
s:hwoi, 'nn'lquat1ﬁn school), Kough drafts of thesea programs were
discussed ui:& building faculties and mcdifications were recorded in a
second discvezion drafc ¢f chie project z2pplication--a draft disrributed to
the faculty and available tc ihe press, Coordirating Courncil member:z,
srudents, patrons aad paremts, ard Schoaol Board memwbers on January 24, 1973,
Six further meetings were held, ore with the administrative council and one
each with the five buiiding facuities for review and suggested modifi-ztion
of thi3s second discussion draft. Two additional meetings, one with the
Coordinating Councii and one with the Schoo. Beard, resulted in the adoption
of this plan document.

Since July, some sevencty major ideas fer curricular improvament have bear
alvanced. Some of these were major programs requiring massive changes;
some called for increased emphasis on particular basic educative processes;
some suggested ccurse additicns some called tor new and :reative uses of
existing spaces; some called for del:*ion of present curricular patierns
and for the rzplacemant of “he present patterns with new ones; scme man~
dated major administrative changes pa-ticularly in areas of curriculum,
school policy, and shared decision making; and som2 called ior major com-
munity learning ceaters. In addition, the pres nit curricular activities
of the district hare been reexamined in acinrdance with the cutrfcular
stream concept. £Essential restructuring is a massive task, one stiil in
process, and one continuing for the life of the project.
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I1. DESCKIETION OF THE COMMUNITY

A. Cmm:nity. Tae Soart: Umpqua Screol Discrict, id:ated in the Scuth lmpgre
Kiver vailey approximate.v 20G miles scuth of Portiand., Orzgern (Lhe reareci
metrcpolitan cencer). lies inland roughly 3C miles from the Pasific Cuast

a mijpoint betweer. Ecgene and Medferd, the neerest cities. Tre si°trict
Ll1es Fetween Roseburg and Grants Pass, town: cof juzt over .53,000 popr.-
etion. 75 niies apart.

Sitcated 1n the piecdrort of tri Cas:ade Mournta.r:z, 5o trist i c.mpocad
¢f a -entrai, miie-wid2 river vailey and numerocus ng valle;s with
the prpolation disparses widely over 360 square miier 5f fecotnil.s ann
vaiieys. Ife valiey fio2r ranges ifrom 639 to 747 feet above sea level, and
ic ringed by mcuncairs ranging from 900 o 4,500 fee* i ~levarion.

~3
~

no2l oistrict inclules tre small town 3f ¥,rtir Crsek at the rorthern

the vailey and Camvernviile at the socthern end - th popristicns of
ard 987 respectively, An uniucorporated ares calied Tri-Citv, iving
zcathk of Myrtle Creek nesc the high schooi uf the districr. wumters
1.039. Adding the population 1n thre outiying 300 square miies comprising
the esrho2l district, the tocca. approaches 1C,060%.

y
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POPULATION PATTERNS 1930-1370

Populaticn Ar=a g 53 1960

# Canyorniile City ) : 2089
## Myrtie Creek City 14 2231
@ Myrtie Creek Soutkh

Tei~-City 2039 i increase
* Riddi= City 992 1042 : increaze
* Winston Citcy 2395 2468 in-rease
* Glendaie City 748 709 . decrease
* Scuth Umpgqua Division 3737 3166 ., decreaze

Geographic areas immediatei; a:joining our schooi district, # Incorpcrated
ir. 1961, ## Incorporate] in 1903, @ Univcorporited area

The major sources of empioyment for residercte incluie ivmberirg, mining,
and, td> 3 much lesser degree, farming and service s:ccupations--food,
vartering, and nealtk. Scme of rhese are sssoriated with the stace's
burgaoning tourist incustry aithough cur particular ares does snot boas:
one of the state's major tourist attractiosne.

The South Umpqua Schooi Distriet area has the lewest essessed value per
pupil in Oregon, sc that even ar average per pupil expenditure would re-
quire extra commitment and effort from the tsxpsyesrs. Although the die-
trict mekes an average effart tc pay for education, ranking 23rd of 4€ =c
dietricts roughly equal in 3ize. the actual average per pupil 2xpeniiture
i¢ approximately $100 teicw the state's aversge.

[{Tal4]

Although only 10.Y% of the district'e children qualify as economically
disadvantaged children by annuai family income, the percentage ie aztually
m.vh Ligher., Incemes fluccuate by month throughout the school district
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area hecsincs o : ciupatiors avajiiab.e. Ip

welils
-
(%

vely few

i
SLmmar montﬁs cve the $3,000 figure and familics mav live
8

Mot : acverse weather ir the fall ar- centin irz

o late spr‘ng bl s of famllles live or unemployment irsorsnce
or weltara . cear’s urerpicyment srtatistice for our —aunty
are 174::a w5 i just described,

1571

July Octoher
Augist . Rovember
Septenber December 9

anrtval average for Myrtls Creek rosi-

INCOME DISTKIBUTION ~ .S, CENSUS, 197(

Fer Capita Lggregate

Popr tarion Aresz Popalation Income Incone

Doug!

a5 Loenty J $
Canvonriile CZ:y
* G""fd'n Cic

v v
~3 £ e

-

")

NN NON
-

N~ BN

w00 SN SO O

O ke e =

o

# County sea~

income f thz 2varage Oregonian (1969 da<e) waz $3,583,
he twe iroarprrated towne In our dietricl sarr from $778
capita ir.ome aseuatly than the state averag: im Canyonville
l#5s than srate average in Myrtle Creok.

are conspicuous by treir abc.uce in the schoel
t.aren reside in and attend *he disciri-t
“eem roughiv consistent for the past ten vears
g weil inregcated int~ the culture ard scheole

“upaticnal aczidents are 10% kigner each year than the spate
echoal district occupatiora! area. Infa~t mortality rates
tte starne average each year. Infestious dicease
7 lower “han the state averag-,

Tse Myrtle Cresk and Canvonville Scrool Distriers cireolidated

intc the S .ath Urpqua Schocl District in 1965, Total el smentary enroll-

mernf.
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se Czny v, !le eiementary schoels span prades -8 u cne principal aad

trree puildings. Tne Tri-City elemertar:r schoci Pouses grahvs L-6 Lngw

a2 pPrirdip.. in o€ buiiding. The Myritse frezk elomentary : in-
aces 1-8 urder two principals in thrze dulidings--prinavy heoilaing

-3 znz 1ntorpedieze buildirp grat:is 4-5 Lpcer one pripncipar and

the oia Mervle Craek High School building grades € 8 undor one praircips’
Lrpq & High Schocl spans grad:s 3-12 in ome biild.rg tnaer ore prin-

(\.

("l
':
01
.

%,

ict's pupils iivs 17 zowws. Cxzitin

% gareent or 849 cf the distr
school, 77% of zur 2,3:8.

:na st2dents are bused to

LY !u
).

.4 P . . - - - : b .
[0 Z.3%ries sarves approximarely 3,640 free a~d reduzec-yrice lundhos pov .
o th o ap;rcazna: 21y Ze@ cnildren,
L
e 2isrict #FpaOvs 247 Ful.-time perscanel--1l admin:s.ra. ore, 128
teameer 2 ara 113 vorecertiiicaced persennel.
Diata o~ =he pregent aci.rities of thne 1971 graduatiecg ‘léws icllow:
i ’ number percent
?q four year ccllege 29 13.9
B Commarity ccilege 22 i5.2
Busiress or technical school 20 i3.7
Jos iucally 33 26.1
Gt :f cecurry job t 4.1
‘. Military ) 6.3
Foreraover 15 10.3
niefi-ite 7 4.2
5¢u-t Umpgna High Scnocl drepout information fol cws.
Clazs Size
Cia.s 2+t 12%a  9th 10tk 1tth 12th Totel % of class
156¢ 130-i1e 7 4 14 9 34 28.3%
L3639 35.120 5 7 8 3 23 17.3% B
i7°G 63-1€2 ) 2 3 10 21 12.2% ’
157, 163-146 5 2 13 bl 25 16.1%
_ 18.6%
Tasing tae avtritinn vata of a ciass from grades 9-12 and dividing by the
ammrage class size guring the fcur years is the casis fcr computing the
drepene cate  Sohosl trarsfore are eliminated frem the computation by
scnuat hand -court,
Tt fotal 3choo; »:dget approvad by tne district's woturs cor 1572-73 on
Aprii 3, 1972 s $2,223,847.
Q
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er pipi. expanditires 1969-70, $733.33; 19707

expesditeores 19,072, $8537.75. These figures
<6 wIvdec irdesteancese ara federal fords.,

1°Lf are ir cperatior withia che siFotl dis riZite o @ciacar,
- Aﬂademv: g rcardirg zorool with appreximatel, 6 gl
.rceghout the Pacific ctates; and ;evnrrf Do -
*cey errcliing épproximavels o7 :
#1078 witrin the local regisa.

i

TROJECT GUALS

~1 th2 SUES project are delineated beicw. Tre1r purpsi-— i o

Tre goa.:
:herply cefine the rentral treme of the prcject.

eiar:~ca*

In order te translare this theme 1rtuv »¢aca~.ore.
irpiicic merheocs were derived rfrom it: 1) 4iresc oxpes o
Ferscosiization, 3) entancing learning euvirorments, 1) humane

icrzl zodes, L seif-direation anc planning. 6) ramily 1’\;1& wer o,
mois L2 tontinted education, 8) oft-.ampus leoarerg ceat re.

P

A,

empracis on ciitura:r learrings., 10 lrcreaszed erpla-is oo
da~r;1g ard 11; stared decisicrn making. Ta furan. -ineee =levor
vis were cempoessed irte five ta-i. proces-es wt;“h wili
ard uvperation of the enrire program. 1Ir a
‘he cperariomat trireria througr which ail a
t oze x.L:yred tefﬂre do"'~10f~ are meGe w-

-

ucticr, This process involves irzt: s :1otal
«:1li g1iv designed for tte irdiviaual Iearner, altr.:gh

i
vzaticn irnvolved does rot necessarily precivde smail
22t ion,

This process inciudes thae Jeliterare wr-
prarping prceesse: darirg weickh 1k i ca':
co is Jevermired; and ctne irciusivn of tre oo
tre aducational preresces tratr prodete © ot
IE aperier fes ror .h voung and learning opportucitics for L
remeeTs of Lre community. Thece last oppcrtuaitiss in~igle
which involve curricular planning, evalustive raview, .ou1fivn
. ard medification of present and future educaticnal a-tivisy,

Cent~rc., This approach to learning f. - zin- rra-
ftagee, worksteps and isburatories; *ur ~rrer
wores, Jay care centers, tactories. comma=i4y
service Irervitutionz. in the immzdiate or even :reg: réa.

ived,

siz _cu Culeural Learnings, This area inciudes tte
fmwnt vt cultural vaiues desigred to aid students
rcsing ance buleLng theler own valve systems. Basel on & b-oue
f ore rragitienzl zrd modern -;alues that lead ottars e
parposes and asplirationa, symposia vconcorazd witn valoes,
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o

)

T,
Tooe LIy wRL rtru2 will e corugroted 1o tte
»oiea L. o tDOMT LU feooricoming,

w - 0 oTvroouLlral =rence, amphasizing seclcus arnil oo qurzoz oo

14
n
[

3

bapraszis . Aflaccive Laarnings. AffaIive ieal~, g3
kaetkcr.bs w.rh 3oolal roles, attic 301 ard TeaLcopa, Lt
ip=Tle 1. TRavL a veadingss for rew exparierce tpCoTe Lo o~al s

AL L a e certait cisridence that ooher poop. sas oA L LwToLl o
va. ooorellzd peet B0 meat tnelir obligaticrs oo caipyisLc oot
Th-sy L0 fi7ae ar cr.ertatio . Sowacd ana sr o Ol S oRo LAt ey,
prarcirg and rparlzing as well a: a beliey .o WAy Tf et iy

. Liraer o= otolevgate OF sweigiity includiry Ma mor o ometvatlic coc WOt

7 Cratac " s rellet Chet man can advartce P13 OowT ISEOTOY T f e,

< Telenl xe lustvisurvive justice=-rewards Tazeld o oacval coacriTation
Sl LgetY Lo e jrvelvad i process-cir e process of attcaiiioing ;
Loe wlarat poesnt.elities of the individeai,

B, To z-hleve the Lrcad cempeling purvpeee stat ! i
ard trma ofner purposes adsociatal with fhe ant, - e
of v expe amac-al ttheol: proaject, cervaiv irstegzilcizi poart are
unijaely Apprepriéta T oaid students in becowing suiouom s teyeri o te
t-c- atgrieluiis of kacwradgz:, Theze goal. are:
o T aroreaza divasv experienta of the lasrnsr as contrza o wi:i. .-a-
ionionsl ticacticism,

2. Tu pruri’» cnigue learning experierces zccordinmg = thae m22? prov..es

v i
T3 <o le=zrawvng modes of tne young peop.e.
23t

3ter Laclusion of the familv ac the young stulienns’

CeAZrIag aXperi2nles are teilng planned,

1,07 imuevradea 3 xders irvoivement in plaaning tis own alucatione: puooe
£ s

Jo 1o i ivamase communiiv/stadent/scaff sharing of educe-icaal de~ictlut
a4l In 21l aress that zffect the lives =f the 2itizen: zma 'r-
RIATHERSE R S e T oY SUTINEIN

¢, T o Inewocie cormaal s Dovelvarent in providing lasrning experlerco-

firoema commrity 3 cliiideer.,

ile fo0 grogter comminity azeess te the achsnl as an ineei o

t.o trd o procide for greacer school access to “ha ~ommrinly o =

: £ HLVISUnEenG, -
12 2 depressarized and supportive edacetioral! al.mate Tor

stidant ., parants, sni sther scheol patron: by 2itar.rg .nstrusticrsy

instevetiors? environmments whichk do net 2nhance che nerzou :

-

cr {rrreasw perate treatwens of the young.
2. ¥ oprocid. Lavth 2irecr and indirect learning ewxcevierres taveTluviag nhe
wy o Tira f peraone (F ctbher cuituras or life ctylas,

~relspment zrd maturite,
12 Cependent ups: A0l

cific goals Lor e cﬂrrlﬁtlar
rall

statant goals ac a el

C. muzsc® Graze 1m sesordance wich his personal
tha st 7o o' &@Wility £ manage his own life i
plisimeny «f thore gansrai life goals. Spe
streaam: 2re bolng develcped aring these ow
foing glla, Fath evrriralar stream has a reos
a~tict=crisntad pregrams *o erable stiudents to gain “ha £allewiv, g

C'J
QJ

1C, Mest-=c the aeelel competencies in the ba<ic ski 2
core ard prrctosd tureodesmed necessary Ly tesotere, stalarte arag tro

MM YT .

Q
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of the neeced w=ducational experiences themselves. Members of the community
&ns students share with the School Board in the decision-making process,
serving on decisicn-making btodies at major levels of educational concerrn.

The _tiiizetion of time, space and facilities varies from the conventional
in that greater flexitility in these categories promotes the concept of
incividuaiized attention for the learner. The key time altera.’ .-
planneo inciude: 1) summer school periods that alsc serve as practica for
staff geveiopmert; 2) biocks of time scheduled fer :intensive community
iabcratory or human servize experiences; and 3) extended day and week
patterns providing additional opportunities for students to pursue indi-
vicualiy tailored learning programs. This use of time opens school
facilities in & way that aliows students greater potential for self-
motivated learning. Community facilities and privately owned equipnent are
to te identified and made available for student use. Additionally, the
natural spaces cof the Northwestern outdocrs will be directly utilizes for
a mu~t greater variety of learning activity.

Centzal to the continual renewal of our school procedures and processes

is the evaluation component., Four basic areas of activity will be scru-
tinized by the experimental schools project evaluative system: teaching
process, student parformance, community involvement, and management. The
evaluation design will use flow charts, time-task-talent charts, and
matrix grids to monitor project activity. Several other evaluative
methods will be employed depending on the objectives to be measured and
the criteria imvoived. Various technical reports of the performance of
the experimental schools program will be disseminated by the project eval-
uater and his staff in concord with the project disseminator. This com-
poreut 1is designed to provide information about each program, project and
antivity so that both evaluation of effectiveness and modification of on-
guing programmatic activity can occur through the wvarious governing todies
of the district.

Structural Organization. For the purposes of program implementation, the
sctool district and the experimental schools project is organized into
three lavels: Level I--Project Level, Level IT--Planning Support Level
and Level T11--Implementation Support Level. These basic levels of or-
garizat.on are charted in detail on the next six pages.

Level 111 1s subdivided further into five implementation levels: 1) early
childhood aducation, 2) elementary education, 3) junior high school edu-
cation. The fullowing charts depict five sub-levels of program activity
for each of the five implementation levels. These sub-levels are II1

A) life span support level, III B) program entry, IIl C) program environ-
merit, III D) program process, and ITI E) program duration. All Level III
suppert level acrivities are designed to experience cortinual moritoring,
proce3s evaluation, and level renewal effort.

The overall crganizaticnal structure is viewed as a closed loop sequeace
of policy analysis, program planning, program implementaticen, program
assessmwent, and program and policy revision undergriding a suppor: and
delivery system for providing instructional services to children.
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CUKRTCULUM

The generail purposes c¢f tke South Umpqua Scheol District basiceally para’l ¢
cur concept of a five-stream curricular contiuence. The comtined preces:es
we promcte wili alter the nature of the present curriculum in signiticant
ways, bt specifically the curriculum is a group of streams that runs thro.gh
the whole aducational syscem. Allowing broad latitude in either sampling -r
deep intensive penetration in each stream, many categories of youngsters will
tz able to grasp cpportunities currently denied them. Ccllege-bound yo»ite - ttorn
wiss real leadership experience, work experience, manual skill Jdeveleopmart
in-depth study in the cultural and expressive arts, and independent resear:n
because they sre tco busy preparing. "Non-academic students tuo often arc
denied contact with the best teachers and with student scholars; many 410 ant
aczorded genuine respect as persons, given opportunities to demonztrrate por-
sonal respensibility and seli-direction, or offered opportunities tu work in
ceas of personal strength for a variety of poor reasons.

Tne concapt cf content as a series of parallel streams, separated only meta-
phorically and joined iaterally through a network of fundamental concepts,
departs from rhe traditional conception.of several separate disciplires, aarh
with its own unique pre-existent structure, modes of inquiry, and products
The stream concapt derives from different assumptions and from a Jdiiferent
raztionale than does the concept of subject disciplines. Our use of the
stream is not designed; however, to create a new way of organizing knowiedge
but to alter the focus of our educational efforts. Specifically, the cnﬁcept
focuses on the development, the nurture of the young. It refuses any otii-
gation orn the part of the schools to attempt the transmission of any parti-
cular body of constant knowledge. The details and structure of much kuow-
ledge are far from directly related to the lives of most people who attend
avaepr 18 years of schooling. Although we value our specialists and acadewic
achelars whose labors deepen our understanding, the public school cannct
procaed as if the knowlege of specialists should or could be the provineca of
avary man.

With some, this refuasal will shock and be recognized as educational heresv
With others it will be recognized as a realistic acceptance of severzal fucn-
damental facts: that knowledge is increasing exponentially; that the struec-
turing ot knowledge cccurs after the fact; that systematic modes of inquiry
are aystrantions from behavior, not necessarily a means of organizing for
instruction and learning; that understanding comes from a personal uced, an
interral nscessity to know, depending not on talent or previous kuowledgc;
that the need to know is not a vague necessity schooling can impose on
students but the inherent desire to take advantage of something concretez;
that the man in possession of the world's most detailed trivia may be inept;
that the educated man is not necessarily the specialist in a particular
discipline, but a "man for all seascns,” possessing several generaliza‘tle
attributes which epitomize the stream concept.

With kncwladge in a state of such constant transition and with academi~ ani
operational skills so quickly subject to obsolescence, emphasis and criteriz
of success will be increasingly upon the school's success in prcducing personai
attributes which transcend ingestion of subject matter. These include such
attributes as appreciations, attitudes, ways of tackling problems, command . f
effective procedures for activating the devices and social structures in
existence for acquiring knowledge and understanding, and adherences to well-
chosen values. Stated another way, the attributes are: the inclination to
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dizciver kn.wiedge and the capability to do so; the capability to produce
kacwledge; ard the capability to utilize knowlege for serious purpcses and
:3pirations,

Lest ir Te <hought that the foregoing commitments portend a denigration of
iblect metter ana endless exercises in frothy, intellectual play, we

baster tc add thet out of the universe of subject matter avaiiable, the
tralitional cstegories and organization of content will be honored ard utilized
tn r edecs~ioual efforts., We do not decry instruction in the lasic gk:ils,
ratter we applaud, roror and promote fundamental and cszsertial excelionce ic

Ct @2 kev aveas, Well-taught subject matter is the schoo!'s chief instrumenc
fir =tim:icting the intellectual growth and development - f students. Our
¥ty@am gla.s and processes are designed to facilitate the integraticr. of troad
5% jerr matter areas with those personal attributes that lead to success.

The siccam goai= that follow are subsets of the comprehensive theme of the
“¥ferimenta.l :-hools project and the project's student, instructional, and
ItsriTuticnar gosls, We have attempted in our stream goals to develop a
catiorsl iitegration of our community's values, goals, processes and proce-
cures,

Comn.~i: S‘vasm G:aile and Core Learning Experiences

T

Ir> fi7e streams share responsibility for infusing learring situations with
verisin common mental processes, personal and group aspirations, and socio~
cviriral activities. Students working in each stream will Fave experiences
io:
Rz.ognicing and making analogies, comparisons and sfyllogisms, Solving
protlems and finding logical answers by making inferences.,
Fr.d:oirg ard solving complex problems and evaluating their solutions,
Statial rearoning activities to enhance speed, acuity and accuracy of
vieval uuaingical perception,
Rercprizing inocnsistent reasoning., Reinterpreting information and find-
ing mén, ditferent ways to solve a problem,
Creating original information, invention and ideas.
Form:lating gu:estions, definitions and scientific problems in specific
terms preparatory to devising a solution.
Interacting frequently utilizing the language,
Playi.g i~ individual and group activities involving a range of physical
ani mactal <kills,
Cle=<ifying. organizing, and quantifying observable phenomena.

irg eoitural awareness,
Disvtseving abstract principles and values.
Progressirg from random play to appropriate behavior in structured en-
it snments,
Explcricg and responding to the natural environment.
Comprehetding the meaning of time, place, and space,
KResponiirg to scvecial institutions (family, clan, community, state, nation,
snd iuternaticnal community).
Acrieving succes<fully geals set by the individual.
Devaloping perceptions of cultural heritage.
Urderstanding spiritual heritage,
Being ~hailenged in physical growth.
Crzatively expreseing a view of the world,

ERI

PAFullToxt Provided by ERIC




ERI

PAFullToxt Provided by ERIC

19

During the course ot the planning process since December 15, 1972, from 12-35
goals tor each stream have been develcped into concise written statements not
included 1n this plan, but contained in the January 23, 1973, draft. These
goals w1iil te utilized in continual planning and implementation of stream pio-
gtems  Many ot these goals for most streams are those typicaliy associated
with btasic skilis development and standard content. Their orientation, however,
1> distinctly consistent with the central theme of the experimental schools
plan, and they attend to the distinctions between the cognitive, affective

sp3 psychomotor domains of learning.

The follcwing overview of each stream contains goal statements only tor the
personat development stream and one aspect of the mathematics/technolog:/
sulencte stresm. These goals are included to demonstrate new areas of Spe -
¢ifi¢ curricalar emphasis, with the joint understanding that the overail
projext goals aiso contain emphases that are new to our school district.

A  The Personei Development Stream, This stream develops the affective and
«ultural skills of the inward, more private person. A galaxy of research
hés peen done within the last twenty years that argues for the primacy of
the selt, The essential powerlessness, which marks the students in our
scheels, and the ditficulties experiences by those of use who have been
nurtured in rural circumstances as we have moved into adult activities
spesk directly to the need for substantive change in rurai educational
practice which touches personal development.

The personal development stream invades all other streams since all
activities of the school deal in some way with the development of the
individual. This pervasiveness does not, however, negate the school's
responsibility to deal instructionally with the content, attitudes,
Provesses, and experiences which aid individual personal development.

Goa's

We have tried to understand what kind of personal development we would
like to see in the children whose lives we touch. For this development
to heppen, all of us involved in schools--parent, teacher, and child--
need to be personally committed to and working toward the realization of
these goals, Students will, therefore, receive encouragement and
assistance:

1. To teei good about themselves (positive self-concept).

- Tuv retain and stimulate their natural creativity and curiosity.

3. To know and accept themselves--strengths, weaknesses, imagination,
interests, values, beliefs, fears, hopes: total personality and
tehavior--as fully as they can at any given life stage and to use
thi® knowledge for the enrichment and improvement of their personal
and social lives.

To develop an ability to deal constructively with emotions (parti-
~ularly anger, hostility, frustration and failure).

To have the desire and knowledge to take care of their bodies,

To be competent in basic reading, writing, and math skills according
tv their ability,

To understand and participate, personally and humanely, in as much
of the worlds of nature, society, the arts, drama, music, literature,
priiosophy and religion as they are able and willing to,
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Te uud=rsrand in an emphathetic way the basic ideas ot the ma jor

world religions,

To wnserstand man's Precarious relat.onship to his environment o that

“rev might 1 lve more harmoniously wich nature--wisely,

T. .rderstana their relationship to their fellow human beings so

that they might more harmoniously and gratetully live within the

tamily ot man accepting both their individuality and commonness,

Tu be tolerart, caring tor People who vaiue the equal worth and

Jigolry ot each person and of all classes, coitures and peoples,

Io be henest aud tair with themselves and othets,

To be abie to approach 1ntormation criticall. sud to separate

fact. hatt-vroeth, falsehcod and opinioen,

To te avie to pilan and choose rationally among nossible options,

Tv te 1esponsible for their actions and redlize the impiications

Ct thelr acrious emoticnally, physically, tinancially and morally,

I Fave l-isure time activities that support «nd en:ich their lives

and thu:e ¢t others,

Tc bave ihe courage to chose and implement their ¢wn ttyle of

iiving,

T> have the courage of conssience to oppese ail that violat.:s their

10iividuat teiiefs and values and vo work hard to rhape rhe world

they wanc,
Tt 2 Mat? ematic:/Technology/Science Stream. The unremitting growth
¢t tecnrology fueled by what is Perhaps the major intellectual achieve-
ment »f Westvern man--scientific rationality--~seems likely to con.inue
its growth, Students 1n rural schools historically lack strength in
mathematical and scientifice thought processes, Everyone in our schools
mist nave more than ample opportunity to become competent in manipula-
ting numbers and in thinking quantitatively. 1In early grades arith-
meticar processes gre important, but higher mathematics must be seen
ard grasped as an integral element of the many intellectual tools which
gre Gdred extensively by the scientific or technological man. We will
Provide smple opportunity for youngsters to move into the scientific
way of thought, not only as a kind of acculturation, but also as a
way mar.y youngsters find individual fulfillment, or work toward a
speciglty in the sciences, capitalizing upon our district's fortuitous
grograptic location,

Goalis

Develop rezpect for the human condicion, man's plight and his

sutiar life while coping with the forces of his natural environment,
Develcp sety of techniqies that make it possible to analyze the
nal.ire of the technological and natural world,

Have a <ense of the untinished business of man's development,

Scicnce
Lyichlce

We wiil a=:sist students to develop their ability to employ scientific
Prevefses and attitudes as they explore and actempt to explain nacural
thenomens., Studente will:

l. Use the siienrific method.
2, Macipslsve tools and apparatus,
3. Ltilize metheds and attitudez to interpret scientific problems,
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" ApPr T scleat e Tnowiedue to speciific situations,
_') i
fo Integrate fictn cad o jacipler fate coucepts amd theorics.

7. Know the simificant scientific facts principles nd proce-sas,

8. cearch for scientiric facts and principles.

e st bl Ta s and srinciate: to solve practical probloms .

Instructi-nal processes in science will focus on thirteen 1r-ms:

I. ubseiving., Students will practice using the five senses to obtain
intormat ion about objects and cvents and in using the measuring
and sensine devices by vhich we extend the range of human obser-
Vation.
vsing space-time velationships, Students will practice describin:
spatial relationships and their change with time. This effort
will 1nclude study of shapes, symmetrv, motLion and rate of chan-,
Classifying, Students will practice the scientific impositiom
of order on collections of objects, events, and ideas.

Using numbers, Studants will use numbers as a basic process ot
science as scientists acruallv use numbers in finding answers t-
1eal questions,

deasuring,  Students will utilize instruments to reasurc length,
mass, time, weighv, and volume., They will apply rules tor calcu-
lating derived quantities from two or more measurements,
Communicating. Students will practice the clear, precise, unam-
biguous manner of communicating most desirable for objective re-
porting of observations.,

Predicting. Students will use the tools of mathematics and
science to forecast future observations.

Inferring, Students will use formats for reporting observations
that require drawing inferences from scientifically generated
evidence,

The following integrated process goals will be increasingly emphasized
in the junior high school and high school science program.

9. Controlling variables.
10. Interpreting data.
11. Formulating hypotheses.
12, Defining operationally,
13, Experimenting.

chhnologx

Broadly, technology means the body of knowledge available to a civili-
zation that is of use in fashioning irmlements, processes, in practicing
manual arts and skills, and in extracting or collecting materials. By
"technology" we also include the meanings of technic--the theory, prin-
ciples or study of process. Allied to our de.inition is our concern

for the study of the tools and techniques by which we extend human capa~
bility, whether those tools,énd techniques are "hard" (mechanical) or /
"soft" (intellectual). Students will:

1. Analyze¢ and compare scientifically the tool-using activitics of
historical man.
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Stud, the -cientific aspects of key techn:i:ai processes of man-
kind. ogrcnomy mining, transportation ravigation, « ymmur.tcation,
sterdge, ecnérgy usage, architecture. byucology, macicine military
§ 1¢#ni.e. 1ndustrialization, urbanization, education. food Process
1ng  awto ipa.ce teennology, centralization, fcrest management
astroncmy., meteorclogy, cybernetics and (thers.

Piat. cumpiex processes and strategies using standard planting
1nerr.ments and strategies: statisticai famp.ing. maragement
gridi, ficw rharis, PEKT (harts, change strategietr PPBES te-r -
nigiex. mapping, predicti n, forecasting and stati-ti.cai g:aphing.
Init1ate a planned 1ntervention or process,

Evaivate the operation of & proces:s or 1ntervention Js1tg standard
evslauative techniques including moritoring ana observatien,

Repvre the resvits of evaluatien to apprepriate agencies for system
telicWal,

The_Career Development Stream, This stream builds on the traditional
voiaticnal-tachniral carriculum but goes much further., It includes a
broad -based development of inteliigence about work , teginning at the
earLiest levels of elementary school ard vor.tinuing rhrough develop-
ment ¢f :pecific vareers, Of the many career ¢lusters that have been
develcped, none in”ludes a professional career -iustver por # fcman
<1ViL sarvice Clutter, We will enrich present -car-er programs and
add otlers sach 55 the two above. And 1ir tarndiem with the civic adu-
cation stresn (Lelcw), the on-the- job experience soncept is broadened
To imvivde tre concept of community intermship where scudents wil
spend ona juarter during their high schooi experience working either
or.-tbe-jub for pay or in Luman or community service organizaticns
threughcut the county, including the schouls.

Ire Civi. Eauiation Stream. We will utilize the entire commenicy as

6 kind of covial lsboratory with full parti:zipation ty chiidren and
youtl as may ove appropriate at each stage, The quality of s=ocial

life 15 profuundiy influenced by man's relaticnship to his environment,
For thi- reason, environmental education with the entire geographical
area as dr ernvironmertal Iaboratory infuses into the civic education
Str~am &u lonterdisciplinary area of study, The communiLty experience
centat voncept wiil be implemented, cxtending the range of responsible
chiice 1t woiupasions  leisure time behavier , comuuity and “uman
SeIVl. > af1 interpersonal relationshkips,

The Commupicacriuns Stream. Pervasive to all other streams, the com-
munlvelicns :itream incluaes what we traditionally c¢sli the language
arts, but is more extensive. It inciudee a cultivation of artistry
and creativity in symbolic communication. Perhaps more basic, it
cditivares 3 censitivity in hearing others and in establishing fully
cpen commutiaticn.

Foreign lavguage instruction basically fits into the commuci.ations
curric:lar stream, However, the authentic study ¢f foreigr cuitures,
iltetatires. arts, life styies, and lives will be achieved in our
schoole wirthout waiting two years for youngsters tc develop 4 ptimi-
tive speaking and translating ability, Addivicnaliy, the areaz nor-
mally embeaced by the arts: music, drama . creative writing, the
Virual avd graphic arts, sculpture, dance, t1lm and other ot the tra-
diticnil Pumevities and communication-r~entered sociat ivicmc es dre

16 1vded ir che .omminications stream,
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V1. COMPOMENT DESCRIPTIONS

Aithough scme cf the components described below are subsets of larger compo-
nents, the descriptions relate specifically to major items for which funds
are requested. These items include:

o

Froject Management

Staff Development

Curriculum Planning and Core Learning Implementat ion
Program Evaluation

Program Dissemination

Life Span Support Levels

1. FEarly Childhood Support Level

. Elementary School Support Level

- Junior High School Support Level

. High School Support Level

- Community Coordination and Cultural and Leisure Enrichment
. Special Education Support Level

€

<

HEoD N w

s

N wN

A. Project Managenent. This area includes policy analysis and formulation in-
voiving the School Board, Experimental Schools Coordinating Council and the
varicus advisory committees currently in operation. It includes as well
pProject direction, the shared curriculum decision-making processes, and the
covrdinaticn of both direct and indirect instructional services. Direct
instructional services are described as distinct components in later sec-
tions of this plan, but indirect instructional services are the services
which have historically supported the instructional activities of the dis-
trict. Maintenance, food service, transportation and business systems have
operated under the control of the district business manager since the sum-
mer of 1971. The only change envisioned in this entire aspect of manage-
ment is thre institution of a planning, programming, budgeting and evaluating
system. This change is designed to effect increasing sophistication in the
management of educational resources, with greater emphasis on systematic
plarning for and control of resources at every staff level throughout the
district,

B. Staff Development. As the spirit of reform mounts both from within and from

cutside the Scuth Umpqua Schools and permeates the entire community, ihe

' real pressure to change ultimately impinges directly on the teacher in the
classroom. Educational solutions to imagined problems or educational alter-
natives whose efficacy has not been authenticated by experience and data are
continually offered in the form of demands. As demands by other communities
are increasingly published in popular journals (demands for free schools,
open classrooms, disestablishment schools, demonstration centers, alterna-
tive patterns of educatinn, street academies, store front classrooms, and
other departures from the traditional), severe doubts are raised about tradi-
tional instructicnal approaches to children and class crganizational struc-
tures as perpetuated throughout our own formal educational system.

At ancther level of concern, increasing pressures to humanize education, to
individualize, to eliminate "joyless" education and accept expressiveness
and spcentaneity as important goals, to concern ourselves with the affective
and sccial no less than with cognitive dimensions of learning--these, too,
transfer extraordinary weight to the shoulders of schocl faculties. Con-
cerns with the relevance of both the content and process of the school
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experi:ince. with the inadequacy of present general :urricula t- prepare
young peé pié witn "entry level" skills needed 1n aailt society, witzt tre

¢omminity -centzr:sd and community-centrclled schocl--as a matrer of face,

the revival -f interest in the sccial bases :f ed:catizn and 1n thre place
of tre s racit in the scci1al crder--ali raise seri-us questicns akcut our

I's present ability to respend,

sSIrl.

Reccgnlizing *hese 1ncreasing rressures and cor <wn inclinatisres to im-
fFr.ve cur =ifsrts ts educate youngsters, we have ales: reccgnirea for some
timé <ir need for additional education and training in improved means of
azicmplishing the task. We are ccgnizant of tne fact that the great
majr?rity °f us have the kind cf traditional training that does nct pre-
par~s ¢s to mezt tke instructicnal demancds cof the present scciety  Our
insigrts ints many cf the problems we enccunter as we seek necessary re-
foim are taltering at best.,

acker zducaricn instituticns that continue the =ducation of thre cover-
n=iming majority of South Umpqua‘’s faculty have kept pace with current
*dagng.cal 1ccas and practices and the rew political pressures cn thz
outiic s2rcols. Yet for a variety cof understandable rzascns, these iu-
stitoticus have cencentrated on the individual in isolaticn from his own
Fr>fessicral envircenment and by this very act have rrevided educational
experiences that are singularly unresponsive tc mcst of the educator's
real needs. In our own circumstarce, the present absence of any direct
relationship between the public schools and the educaticnal institutions
whicn supply us with staff is enrering a period of serious testing.

Late in September. 1972, partially to determine whatber or not any direct
relationship can be established and tc begin cur cwn planning for tie
training we will need to match practice with vision, the South Umpqua
Scrocls entered into a planning agreement with cur nearest ins-ituticn of
higker esducation, Scutherr Oregon College in Ashland, 85 miles to the south,
As a result, 21 members of the staff spent six hours rer week together in
Oct:be~, November, and December vsing a systems analysis approach to de-
velop a statf training prcgram, The specific aim of che planning was to
teniertrate on @ training program for professionais that went bayend but
tutk intc atcount concerns with meeting minimal certificatior requirements.
Itr2e of the six hours were spent in jeiet planning sessions invclving

} oath Umpqua school staff wembers and the ad.cation faculty of Southk-

Oregon C:1lege. Through this joint effor:, a weaith of written state-

ment s has been generated; and each ¢f thLe statements end in proposalz fer
cne :ollege co.rse or another in several troad categories,

Srae of these courses will te offered locally during the coming morths
wneii fall, 1973, but this traditicnal arrang-ment wiil not suffiz- fecr
the foir project vears. The distance to tnhe nerarest t zacher educaticn
instituticn alsne impedes its chance of effectiverezs. To a large exten..
th1s arrangemsrt precludes the establistment of clcse ties with coilege
rescur :rs other than an education department. For us, maintaining close
ties wirt liberal arts and other departments is equally important for
thkcse svaff members with content specialties. Mcre impcrtantly, these
coliege cocurses are so often divorced from the pressing demands of the
classrcor, the unique needs of a district, and tke other insistent de-
mands sn the public schools that they generally dc not contribute to the
neczssary comprehensive direction of a schoosl system. For staff members
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why must satisfy certification requirements with prescribed courses, the
«.llegiate arrangements we have established will make a definite contribu-
ticn to them,

E'w-ver, to satisfy the staff development requirements of the experimental
s<Fcols project and to focus directly on our district's precise needs, we
additionally will institute a district staff development center, sco that
regelar training and follow-up in the classrooms (or wherever the profes-
simmal staff member plys his art) will become standard district practice.
In ¢rder that "courses" may be more closely tailored to both the district's
and the individual teacher's needs, the district will petition the state
cystem of higher education to offer credit for training received at the cen-
ter, with the stipulation that such credit will be allowable toward satis-
tying state certification and advanced degree requirements., The University
of Oregen School of Education has already indicated a desire to cooperate
in piloting this type of arrangement with a local school district,

C-al setting fcr staff training and development is a continuous and dynamic
r0: ess, but the following statements generally express the continuing ob-
,ectives ¢f the staff development center.

1, Ceneral Purposes and Principles

a, The center's purpose is to provide services that improve the quali-
ty of education in the South Umpqua School District by:

1) Creating educational offerings for the staff who want to work
more effectively with children.

2) Providing educational traiaing services for which there is a
demonstrated need and which cannot feasibly be provided by
other cutside organizations.

2) Developing a collaborative relationship between the South Ump-
qua School District and other educational institutions which
promotes effective problem solving and aids in bringing about
change which might not otherwise be possible.

4) Creating, in conjunction with schools in individual attendance
areas, training programs clearly tailored to meet high priority
needs and integrated with curricular programs important to the
comprehensive direction of the experimental schools project,

: 5) Werking with the different organizational components of the
schools in developing training programs and promoting close
ties between formal classroom and direct experience learning
using carefully selected follow-up procedures.

€) Drawing upon faculty talents already available within the
school district and creating means for collaborating with other
institutions which might aid in training,

b. The center's operating principles are:
1) 1In selecting its training programs:
* To concentrate its resources on a limited number of high-
priority areas.
* To focus on issues where the schools are under pressure to
respond,
* To focus on problems common to the entire school district.
2) In carrying out its training programs:
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* To assist individuals and groups of staff members in de-
fining their own needs.

* To integrate its efforts with the experimental schools
rroject's comprehensive efforts.

* Tc assess the effectiveness of its own work.

3) In its internal operations:

* To focus on facilitating a supply of needed resources rather
than attempting to supply all resources itself.

* To develop and maintain communication and mutual support
among staff members.

* To develop effective coordinaticn among organization com-
ponents,

* To maintain a durable school district base, becoming an
integral part of the entire organization.

2. General Prccess Objectives

a. Establishing and maintaining center direction:

1) The center training programs initiated during the 1973-74
scheol year will adhere to the priorities set forth in the
experimental schools project and as established by project
decision-making bcdies.

2) The priorities will be systematically assessed and reviewed
befcre priorities are set for subsequent years.

3) New priority areas will be explored and training programs
planned in depth and tested so that sufficient information
surfaces for timely and orderly decision making,

b, Building communication and cohesiveness:

1) Staff meetings and informal communication links will operate
in such a way that the center staff is reasonably informed
about project operations, within the limits of increasingly
decentralized functions.,

2) The decision-making processes in the center will be differen-
tiated sc that operational decisions within priority areas
are delegated and planning decisions regarding new priorities
result from an orderly process of full staff involvement.

3) Concerted effort will be exercised and there will be evidence
by the end of the 1973-74 school year that the center staff has '
been involved in the major operational areas of the project.

c. Activities for continuous development:
1) Continued professional training will be provided throughout
the year to the center staff,
2) oOutside consultants will be regularly and systematically in-
volved in center planning in a manner which assists the staff
to achieve center objectives.,

d. Functional processes:
The center will use in its own instructional programs the procedures
and processes that the experimental schools project requires for the
instructional interaction between teacher and children,

The center will operate a community learning network making known
and available to teachers information about the wide range of
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résource people available to help teachers satisfy their instruc-
ticnal skill needs. The center staff will work to establish a
relationehip of mutual respect for the skills, activities, and re-
sources which the teacher and the rescurce pecple bring to each
~ther,

In-service education will provide follcw-up help and an on-going
supportive relationship for the trainees. Teachers will be given
thé oppertunity to work out their cwn srluticns actively rather
thar by being expcsed to or having the sclutions of "experts" im-
rosed,

Center Operaticn. The staff develcpment center will be operated under
thke contrcl vf a board of directors censisting of nine members--five
certificated staff members (one from eachk of the schools) two non-
certitficated instructicnal staff members and two community members.

The sraff{ memters will be zlected by the staff, the community members
will be ap;cinted by the Schcol Beard and non-certificated instruction-
al staft sembers will be jointly appointed by the superintendent and
th: fresident cf the Classified Employees Association. Term of office
for tne tcard of dgirectors will twe years with staggered terms.

The responsibiiities of the board of dire.tcrs are as fellows:

a, Implement tne staff develcpment portion of the experimental schools
rlan,

k. Evaluate the effectiveaess of the overall staff development program
in terms cf individual staff and district needs.

¢, Delermine the need fcr program modification,

d., Plan pregram mcdifications.

2, Mdake recommencdations for program modification to the District Cur-
ricclum Decision Making Board.

f. Implement rhe revised plan.

g. Estallish pclicies for supervision and direction of the student
teacher and intern program,

Tc discharge their respeonsitilities, the board of ditectors of the staff
develipm2ut <enter has the AUTHORITY to:

a. Establish meeting time and place,

E. Ditermine internal organizational structure.

¢. Re-zmmend program modifications to the District Curriculum Deci-
sivn Making Board,

d, Determine their own prisrities for work.

€, Arrange fcr consultants to assist in ccmmitcee work.

f. Develip a standard format for presenting program modification.

g, Call ~n the resources of the evaluation section to assist in evalua-
tirg.

h, Foid rhe director accountable for the implementation of programs.

i. Require adterence to poiicies of supervisicn and direction.

Center Statfing. The staff develcpment center will be staffed with a
full-time director with one secretary. Building instructional leaders
will perform part-time instructional functicns in the caenter, and the
direztcr will have the financial resources available tc contract with
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edu-s*icnal consultants for instructicnal services. A full-time
Jir=ctor «f staff d-velcpment will contince as a permanent staff func-
t1ip in rt 2 Jistrict after the fcur-year life of the exrerimental
serc-1s project,

Ci-ri-clum Flanning and Core Learning Implementaticn (administration, or-
ganizaticn ard governance). The Scuth Umpqua School District patrern for
administrat i n and governance cof the schocls has been the traditional
kierar:rical system with emphasis on decisions being made by hclders of
sper1fiad prs1t1 ns within the bierarchy. Only the school superintendent

Fas in the past peen avtticiized to recommend program changes directly to

tté Sihwi Eoard. As a part of the experimental schocls project, the dis-
trict wilL gevelop administrative pelicies and system-wide reorganization

5o that tte decisicn-making prccess will be broadened to include all staff
memters. many students, and an increased number of community representatives.

Ikis revganirati-n envisions new organizational patterns relative to three
districe furiticns:  curriculum planning, curriculum decision making and
indiviouai sihcel implementation of curriculum. In the curriculum decision-
making function. the group responsible will alsc have authority to recommend
prigram .tanges diractly e- the School Beard independent cf the schcol super-
in’-nd:nt,

1. Cursicvium Flanning

4, (urriculum Stream Ccmmittee, Fach curriculum stream committee will
b= responsibtle for the refinement and development of the educational
prcgram in the appropriate curriculum stream. Each committee will
¢ 'nsist cf nine permanent members--one elected member from the staff
«f eact cf the five schools without regard to certification or posi-
ticn within the building, two community members and two students
apreinted by the School Board. Each member will serve two-year
staggered terms. In addition, any staff or community member may
join any ~f the stream committees as a voting member for the purpose
cf working cn a particular project or propcsal, providing he is will-
ing to ¢xmmiv the time necessary to follcw the prcject or proposal
thraough te a final decision.

he resp-nsibilities of each curriculum stream committee are to.

{) Menitor the implementation of the stream program,

Z) Articalate the educational program in each stream,

3) Detzrmine the need for program modification.

%) Plan pregram modificati-ns,

>) Se:sure staff, community and student reaction t= program modifi-
cations,

6) Make recommendations for program mcdification to the District
Curricuium Decision Making Board.

7) Mraltsr implementation of the revised plan,

8) Esvablish meeting agenda and distribute it to the staff,

In 2rasr t aischarge these responsibilities, each curriculum stream
committer has AUTHORITY, within the guideiines specified in the
Dec zmber 15, 1972, preliminary plan draft to:




Estabii:l meeting time and place.
lermermine 1nterral organizational structure.
ke>.wmena program medificatioms to the Districc Curriculum
becision Making Board,
szquite an acccunting from each school regarding the implemen-
tation of stream programs.
Require velease time for the purpcse of program monitoring.
tvaluate the effectiveness of staff and programs,
Getermipne treir wr priorities fer work.
Pe<enine wm irnf:rmation needs.
it rmat icn and servizes from all other departments
scteel disirict,
corangs fop consuitants to assist in committee werk,
Fevzisl 2 starnaard format for presenting program modification
». Tmendations,
errine agendas for meetings,
; «wn deadlines for completion of work,

Dist=izt {urricvium D=cisicr Making Board. The District Curriculum
Derisi~n Maling Board < nsists of nine members--five staff members, two
50UGFT .2 ané “w& Iwmunity members. The staff members will be elected,

TE AT cach s¢tan’, and the tws students and tws community members
wili bz appsintad by the Schocl Board., The assistant superintendent

t
WLLl sery as execuhive secretary to this decision-making board. Each
r

'rve two-y2ar staggered terms.

e recpensibllities of the District Curriculum Decision Making Board

=

Yonlt r #5f imglemencation of the five stream programs.

Aczl Liar: aro caordinate overall curriculum thrust,

Derarmira the need for program modification,

Plan program o>dification,

Make reoc.mmendatisns for program modification to the School Board.
Mrcitor impTlsmentation of the revised plan.

{star’i37 mparing agenda and distribute to the staff.

Jocrder roodischarge these responsibilities, the District Curriculum
i = Ma<irg E-ard bhasg AUTHORITY, within the guidelires specified in
[

£

ke Pe.saber 15, 1972, rreliminary plar draft to:

4, FEs’ablish mzeving time and place.

b. e%2wrine internal <rganizational structure.

: [ 6 frigvam modifications to the School Beard.
Retcme>ud materials and textbooks to the School Board.
Dete-wirz thFeir ~um priorities for work.
Fstabiiar pricrizies »f work for curriculum stream committees when
afprorciate,

g« oOffarmine own infornation needs.

te Reyuire infuovmazion and services from all other departments of the
Lhecl dlstriet,

i Arcangs f.i aorsuitants to assist in committee work,

Yo Devzl'p a szandard formar for presenting program modification
rees o iat iona,

1
-
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k., Determine agendas for meetings.
:» Establish own deadlines for completion of work.

Sctcol lmpiementaticn and Operating Unit. These groups, one for each

+f the five schrols, will be responsible for the implementation and
~vai.atin ¢f thke curriculum stream program at the school building
ievels, The committee will determine its internal organizational
structure, but must consist of at least five certificated staff members,
tw) svudents (a® the junior bigh and high school levels only), one nocn-
certriticated staff member and one parent. Each memver will serve for
¢re year. The schnol principal will serve as the unit's executive sec-
rerary and the instructional leader will serve as an ex officio member
vf the unit, In aadition, any staff member may join the committee as a
voting member for the purpose of working on a particular project or pro-
gosal, providing he is willing to commit the time necessary to follow
thé preject or proposal through to a final decision.

Tte respensibilities of this body are:

a. T: determi-e internal organization,

t. TIo implement stream programs.

o To articulate pregrams and to coordinate time and facilities.

d. To establish resource allocation priorities.

e. Tou evaluate program,

f. To determine reed for modification.

g. 1o secure staff, parent, and student reaction to results of program

evaluation,

» To make recommendations to stream committees for program modification.
o In implement revised programs.,
» TIn rstablish meeting agendas and distribute them to staff.

In order ro discharge these responsibilities, the School Implementation
and Operating Unit tas AUTHORITY, within the guidelines specified in the
December 15, 1972, plan draft to:

Establist- mecting time and place,

t. Determine internal organizational structure,
Rec mmend prcgram modifications to individual stream committees.
Determine cwn pricrities for work.
Determine own information needs and require reports from all person-
nel,
Decermine vesources needed for program operation and submit budget
reqiests to the budget officer.

g- Evaluare program for effectiveness.

b, Irplemeént recommended programs.

1, Determine agendas for meetings.

Jo Establish own deadlines for completion of work.

k. Require the services of the staff development center.

1. Autrorize pucchases by line item in building budgets.

m. Allczate building space and time.

N. Require release time and evaluate programs,

stafting Pattern. The staffing pattern envisioned for the experimental
scheals preject is based on a basic recognition of a wealth of recent
researth evidence documenting the key elements of change. Intensive
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studies of change strategies and theories of change have shown that
simply adding program support resources--money, time, teaching and

aide staff, materials, buildings, and equipment--alone, neither in-
spires nor guarantees the kind of changes that affect the education
~hildren receive. Resources are indeed required to make significant
and lasting improvements, but other key elements include first, the
commitment of key figures in the educational system--the superintendent
and his staff, building principals and supervisors; second, staff, stu-
dent and community involvement in long-range planning, with planning as
evidence that change is a fact of life that cannot be fought or reject-
ed, but managed; third, readiness on the part of the teaching staff,
with time and training easily available as required by new processes;
fourth, adequate and readily available progress and product feedback
data; and fifth, a system-wide communications network that keeps cru-
<ial infermation flowing. '

The key changes in the staffing patterns, therefore, integrate the tradi-
tional hierarchy with a new involvement structure in which long-range
planning, decision making and school level implementation are decentral-
ized and freely shared with staff, students and community. Leadership
and teacher roles are differentiated along two tracks:

* Planning and providing support services on the one hand, and
* Delivering individualized instructional services to children
on the other.

To aid both teachers and building administrators in implementing the
experimental schools curricular revisions and program processes, in-
structional leader positions will be established in each school and
will cperate as a functioning part of the staff development center as
well, The instructional leader will help others identify their needs,
understand the resources available to them, and help them seek their
own sclutions to their teaching problems. The instructional leader
will marshal all the resources he can which will be useful to his col-
leagues. The instructional leaders will be generalists who will also
serve as liaison with all curriculum and operations committees, con-
sclidating in their persons the twin project functions of curriculum
rlanning and implementation.

As displayed in the program structure chart and the narrative in the
staff development section of this plan, the significant new staffing
pattern incorporates the director of the staff development center, who
prcvides training services to staff members engaged in implementing
the experimental schools processes, as a continuing part of the new
structure. In addition, the evaluator will provide the data required
by teachers as they make daily decisions about the individual child's
instructional program,

The entire staffing pattern, including a disseminator in addition to
the interns and student teachers who are rarely employed in schools

our distance from a university, and the paraprofessional staff, is
designed to place a greater diversity of personnel, training, and plan-
ning resources at the disposal of the teaching staff members as they
attempt to meet the individual needs of pupils.
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Finally, a community coordinator will concentrate on alleviating the

high dropout rate by working throughout the schools and community to

place students in part-time jobs and help them continue their educa-

ti:n. He will werk similarly in the areas of identifying places for

learning experiences outside the schoolis, organizing leisure and cul-
tural enrickment activities and in the summer educational program.

D. Prcgram Evaluation. In crder for the evaluation plan to coincide with the
ideclegical framework of the comprehensive design of the South Umpqua Experi-
mental Schocls project, the evaluation plan concerns itself with two major
areas cf emphasis--the processes being instituted to affect the "climate" of
ths «ducational milieu and the product derived from the changed processes.

’ Tte overriding purpose of the South Umpqua Experimental Schools project is

t: "rersonalize and intensify those instructional processes dealing with

tas:: eduratior and career preparation which enhance each student's ability

tc manage his life, emphasizing access to individualized programs, direct
learning experiences, and independent study."

As vhis brcad precept 1s interpreted in the school district, the experimental
sCt 2018 prr.jeéct emphasizes neither content nor product in conventional terms;
tdairet it positively emphasizes the content of mathematics, reading, science,
vmmuni<dty-n arts or cultural studies but concentrates on processes, pro-
cesses tha: are important to the total growth of the individual child. The

¢bjecriv=s »f ths evaluation plan are, consequently, heavily oriented toward
the implementation of processes,

Specifically, the evaluation plan is designed to address five major indica-
tcrs percinent to all education: teaching, student performance, community
Iny>ivement, management, and resource allocation,

1. Gen.ral Goals

a. To provide a flow of data to decision makers within the process of
education, viz., educational managers, community members, appropri-
ate decision-making bodies, teachers, and program funding organi-
zativns,

t. Tc¢ monitcer the effectiveness of the project in terms of teaching,
student pertormance, community involvement, management, staff devel-
¢pment and rescurce allocation processes,

“» Tc institute continual renewal planning processes for the purpose

~f maintaining change within the South Umpqua schools,

«o Tc¢ provide a consulting service to program developers,

A more specific outline of the objectives and procedures to be utilized
in monitccing each of the five educational indicators is presented in

tte #vaivation plan, a separate document not included in this program
rlan, What is delineated in the remainder of this discussion is an over-
view rf the general principles of evaluation which will be employed in
monitceing the progress of the SUES program, and an outline of the par-

ticular ways in which those precepts will be implemented with respect to
tne five educational indicators,

<. Lvalivatiun Parameters

a. Evalvdtian, co the whole, will be a matter of provision rather than
imoesition,




In essence, this means that the evaluation plan and the con-
sequent cvaluvation data for any given program will flow from
the operation of that program and will not be external to it.
Tha one exception to the internal facet of evaluation will be
the use of a standardized achievement test, a uniform survey
of student attitudes and a regularized survey of community
feelings toward tke SUES project

All programs developed for incorporation into the SUES project

will conzain objectives that are commensurate with the goals of

the SUES project goals and that focus upen each cf the five cpera-

tional processes which envelop those goals.

* This guideline is designed to ensure that the relevance of
each programr and the notion of comprehensiveness remains with-
in the entire SUES project.

The evaluation scheme for each program will be based upon behav-

ioral objectives that designate the behaviors which a student must

perform in crder to successfully complete that given learning ex-
perience,

* This principle is consistent with a performance based,
diagnostic-prescriptive notion of curriculum organization.

The set cf objectives developed for a given area of study
(large or small) offers a diagnostic tool, a prescriptive de-
vice, and an opportunity for diversifying learning experiences
¢n the basis of individual learning style and level of compe-
tence. The set of objectives also supplies basic information
to the student from which informed choices may be made.

Lvaluaticn of programs operating within the SUES project will be

differentiated primarily by the student behaviors which the program

is designed to teach, not diversified in terms of some artificial
guideline such as grade level, skill level, or activity label.

* The nucleus of this precept, in combination with parameters b,
and c. above, is that the evaluation procedures utilized with any
given program will be constant over all programs., The variation
in the application of those constant evaluation procedures will
arise from the variation of particular student behaviors that are
emphasized. Modification of evaluation practices on the basis of
the "artificial" guidelines alluded to above is unjustified be-
cause any given area of study may be offered to students at any
grade level, involves basic skills as well as complex ones, and
is labelad merely at the whim of the designer of the learning
experience.

The evaluation staff will act as a rescurce to program developers

and planners ard will be involved in the program review process be-

fore a particular program is incorporated into the SUES project.

* There is a conditional! limitation on this parameter, however.
Tnat is, the evaluative review will be concerned only with the
measurement aspects of the program, not with the content as-
p2cts. This latter concern lies within the domain of the pro-
gram develcpers.

Classroom teachers wiil be primarily responsible for the collection

of internal evaluation data relevant to the teaching process, stu-

dent performance and community involvement educational indicators.

* This principle is a natural implication of parameters a. and c.
for it is the teacher who is in contact with the student and is
managing the operation of the student's learning environment on
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a daily basis. It should alsc be reiterated that data being
coliected will be that which would necessarily be needed in
crder to operate the ;iocess of education in line with the re-
quirements of parameters b., c., and d. And finally, while

the data will be different from those which are presently being
2cllected by classroom teachers, they will not be in excess of
that which is now being gathered.

Tre ieaching Prccess. As has been previously stated, one of tke high-
est priorities of the SUES project is toc provide a "learning climate"
that is ccnducive toc learning for all children in the South Umpqua

School District, The behavior of the teacher is one of the primary in-
fluences upon the climate of learning., The general results of research
concerning the efficacy of given instructional programs, as well as the
results of research concerning the interaction between the attitudes of
teachers toward their students and the resulting performance of students,
bear out this claim,

In an effort to monitor this rather significant education indicator, the
evaluaticn plan will analyze the teaching process according to the speci-
fic criteria delineated in the SUES evaluation plan. Those criteria are
an expansion c¢f the project instructional goals and will be incorporated
into the present evaluation scheme mandated by the district Board of
Education,

Student Performance. Student performance, as interpreted by the SUES
project, is concerned with three aspects of learning: the cognitive, the
affective, and the psychomotor. The sense of cognitive performance may
te considered to be within the traditional notion of "basic skills" or
"course cfferings." That is to say that evaluation of cognitive perform-
anc¢ is concentrated upon describing students' mastery of reading, mathe-
matical, cultural-historical, scientific, and communication skills. How-
ever, the focus of the description of student performance begins with an
assumption that is not traditional; this assumption is that it is incum-
tent vpon professional educators to provide programs that suit students
rather than to impose learning experiences upon students and subsequently
require students to conform to the guidelines of the learning activity.
Moreover, the SUES project has redefined the traditional mode by which
the curriculum is organized and articulated. This redefinition has delin-
eated five learning experience streans, as opposed to knowledge content
areas. These streams are: personal development, civic education, math-
ematics/technclogy/science, career development, and communications.

The <-nnotation of affective performance may be construed to reflect the
perscnal feelings cor attitudes a student holds about himself as well as

the sccial behaviors or skills that an individual needs to practice '"the
creative individualism that it takes to survive and live decently under

modern e¢onditions,"

The criteria for the evaluation of student performance state the kinds
of behaviors expected to accrue if the pProject student goals are accom-
plished and are presented in detail in the evaluation plan. They are
consistent with a performance based criterion-referenced approach to
evaluatien., Within this framework, it is expected that a student would
mascer all, or nearly all, of the objectives established for a given
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level of learning cr a particular course of study before continuing to
ancthcr level or engaging in another course. Moreover, as students
gain independence and assume more control over their own learning ex-
periencas, it is anticipated that they will take an active part in
specifylng their cwn objectives and levels of success.

Community Involvement. Community i»volvement is another vital indicator
ct the well- or ill-being of the process of education. The SUES project
is committed tc a mcde of broad participation in the educaticral process
~a the part of community members. This commitment is thac:

Ire district will open the schools for direct parent involvement
in planning and executing children's learning activities....The
quality of the relationship between parents and their children
in which self-determination, their right, enhances their feeling
of competence and self-esteem will be developed as fundamental
t~ the entire process. (Letter of Interest)

In additizn, the role of community involvement is increased by section
VI. C.

The cbjectives for the community are concerned with processes which may
influence the educational environment and include efforts to monitor

participation in the planning, operation, and renewal of the process of
education. The specific objectives are outlined in the evaluation plan.

Management. A fourth crucial indicator of the process of education is
that ¢f the functioning of management. With respect to the SUES project,
management of this program includes the management of the South Umpqua
School District as well, and hence, includes the institutional goals of
tha pr.ject because those goals deal with changes in the behavior of the
entire system,

The prcject management staff is comprised of the project director (the
district superintendent), the project coordinator, and the project
evalcatcr, The overall task for this group is to monitor the direction
ard progress cf the SUES project and, in essence, the process of educa-
ti7n within the school district in cooperation with the variety of people
1ncluded in the new organizational and instructional arrangements for the
rraject. The specific objectives for the management educational indica-
tcr are delineated in the evaluation plan.

Planning Renewal, The planning renewal process is a function of the
tral schyol district staff, students, and community and is broad enough
in siupe and important enough in content to warrant detailed discussion.
Tne ccucept of renewal has been an intuitive consideration of educators
and a tkeorerical axiom of change process strategists for many years.

In fact, "chang:" might be construed as the outcome of renewal.

Ceincidental with the concept of planning renewal, it is incumbent upon
the district staff and project organizations to provide the stimulus for
acticr,, menitor the process, act as a catalyst, and inject the outcomes
intc future programs and operations within the process of education.

In stert, it is vitally necessary for the entire educational community
tc engage in the process of continual definition, selection, and imple-
mentation of viatle education alternatives,
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Dj-Ztive: trdat tutline the scope of work of the renewal process
L]

P.tomyv oo rtemms of Content but alss in terms of sequence cf action
arr <=t 1 3t in rre evaluation plan.

Erav.a"i t Pr . edur-¢. Tre evaluative procedures. t. be discussed and
tTe1r-d re . are d:sign:d to provide data which can be utilized by
Fe 2ram plar~-rs and educati-nal managers in decision making. In the
Tas. ot e SCES preject, the educaticnal pianners and decisiin makers
irodeg- tve prey-cr scaft, the district educaticn staff, student repre-
€-nTatives, and tke  immonity at large.,

Ty kvil.are the Lbjertives of the teaching precess, a variety of tech-
Glyuss viil be cnpl.yed. The classroem teachers will maintain records
-1 Progress ¢ noerning each student's accomplishment of objectives de-
s1grn-d f r particclar instructicnal prcgrams, In addition, teachers
»:11 maintain the necessary records whick will assist them in accom-
Flis-in2 « 2jectives pertinent to instructional planning, the learning

Lefal~ L6 the lassroom, and <ommunity patticipatior, This will be
ir @c¢. a'i1°nal rianning nctebecok jeintly developed or selected by the
Tvd.ud’-T anc members f the teaching staff who serve on the different
Crila:rn-makirg gr ups.

T.4S8 © m teachers wili review the progress of students cn instructional
<b)-itives ar least weekly, The evaluaticn staff wiil conduct classroom
tbercvatitne ang 4 review of the educaticnal planning notebook on a nine-
~eek iriervat basis for the purpose of assessing the "learning climate,"

Tr- stadent pecfcrmance indicator will be assessed by means of four

“a<ic cval.ative instruments., A student questionnaire and a uniform
a-a-Lie ~f atritud-z: tward oneself will be employed to monitor accom-
tissmen < on - biectives relevant to affective learning. A standardized
~P1€v-m-ut *eés” wilt manifest general cognitive accomplishment. Suc-

8%t . prrf vman.e of (bjectives pertinent to personalized instruction
»il11 * - indi.aced ty individual progress reccrds which will be maintained
t - <a.t sriaen:,

T2 $taidevZ1zen achievement test will be administered annually within

it montt f each school yrar to all students in grades 2-8, 9,
ati (1. Ti- gtndent questionnaire and the uniform attitude instrument
<l be adm ri1stered t- a randem sample of students, drawn by grade, on
a7 a"7.z. rasls 6281 the termination of the school year. Progress of
s't3 w's 1 lostructional ‘bjectives relevant to each of the five cur-
ity streams 4011 v+ summarized on g nine-week basis.

Tniial'y, -valvarion of the ‘bjectives of the community involvement
-dvrart rai in3i & or will be measured by a subjective analysis of the
STr.rtoT4s and 1<rtods boing utilized by thte SUES project to involve

rhe ¢.mm rlty 6 the pre.ess of education, and by a survey questionnaire.
Tn: g -t450 r te ansuered by the ficst prccedure is whether or not the
meabers of the varlous community educational planning groups, viz., the
“C vairating .unc1l, tre DCDMB, and uthers tc be established, feel that
théve © .2 1 Feard and trat their recommendations are being acted upon,
Te: s r4 evaluarive praiedire, the survey questisnnaire, will be used

t o deterrine commoricy fealings regarding educational priorities for the

SUEC j¢ s¢ r. In parriczular. this survey will provide a means of
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gieaning the thoughts of those persons whose input is not usually
scught for educational evaluation.

The subjective analysis of structures and methods will be conducted
timonthiy at the scheduled meetings of the various community groups.
The survey questionnaire will be deployed twice during each school
yvear and will involve mail procedures followed by interviews with non-
r=spondents, Additional sources of data concerning community involve-
ment 1n the process of education will be gathered from the education-
al rlanning notebooks maintained by classroom teachers,

The evaluation procecures to be utilized for the management education-
al indicator are delineated within the management objectives. The re-
mainder of the discussion will deal with describing the flow chart and
the evaluative instruments to be incorporated into the planning re-
newal activities,

Ine flow chart (examples are included in the evaluation plan) will be
used te depict che planned operation of the entire SUES project. It
contains a section outlining the various programs that are part of the
Prcject and a section displaying the time-frame within which each pro-
gram cperates, In addition, there are sections dealing with the grade
levels, the type of management staff, the type of group and number of
rersons, and the SUES project components affected by the program. The
chart will be employed to outline the scope and direction of the entire
scheol district and be utilized to display, in detail, the operation cf
one prcgram, the operation of one curriculum stream, or the scope and
detail of programs aimed at the community. Comparing the areas of em-
rhasis with the goals and priorities of a given program, curriculum
stream, community group, or the entire project will give direction to
necessary medifications,

Tnere are three other evaluation instruments that complement the use of
the work flow chart (see examples in the evaluation plan), Each is a
twi-way grid. One depicts the relationship between the SUES project
priorities and the SUES curriculum streams, Analysis of this grid pro-
vid-s a general overview of the scope of a given educational program,
When compared with the flow chart, a determination of the necessity
fur a given program can be made. A second displays the relationship
becwren specific program objectives and the SUES project processes,

Ao analysis of this grid yields information relevant to determining
and establishing the priority of a given program, if it is a new pro-
gram, cr to outlining the necessary modifications of an existing pro-
gram. The third two-way grid manifests the relationship between the
grcgream orjectives and the SUES curriculum streams. Analysis of this
griad yields intformation with respect to the horizontal articulation

sf the curriculum, If the program objectives are ordered with regard
te the complexity and sophistication of the knowledge or the skill re-
quired for mastery, then vertical articulation of the curriculum is
alsv discernable. As is the case with the flow chart, each of these
trree binary grids may be utilized to show the interrelationships of
the facets of a single program, a group of programs, or the entire
array “t the SUES prcject.
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kescurce Allccation for Evaluation Component., In order to fulfill the
tequivements of the SUES project, the following resources must be avail-
abix ro the evaluaticn staff-

a. Manpcwer tequirements entail one full-time evaluator, one full-time
research assistant, and one secretary,

b. Material and equipment resources that are needed include office
supplies, testing supplies, a technical reference library (test
specimen sets, textbooks, statistical references), access to com-
puter services, and travel allowance,

Program Dissemination, Our planning efforts with both staff and community

grorups have ccnfirmed that a need presently exists within the district for

incrrased effective communication of both a personal and of a somewhat more
r.1mal nature. Newspaper editor-, business leaders, teachers, School Board
members, students, parents, and . Iministrators all have pinpointed the need
for incieased knowledge about school enterprises.

Ou: gresent public information capacity is over-extended now due to wide-
¢rread requests for information., The complexities of the experimental
scheces pian increase our need to communicate effectively both internally
and pibli.ally. To this end, we will employ a public information director
and prcvide secretarial support, establishing a public information section
as a distinct project entity,

: public informatiomsection will:

Monicor and promote efficient internal communications throughout the
schoel,

k=s12nd to routine infcrmational requests,

(v roinate tcurs for project visitors.,

Otficlaliy host all project visitors.

Purlist che project newsletter,

Oversee the production of project occasional papers, guides and other
fut listed materials,

¢ rdinate all photographic records--still, motion, or television,
(inrrei the production of project reports and similar papers,
Anaualiy pilen and implement the project's public information and dis-
semination program,

Life Span Support Level Components. The conceptual structure of the South
lrrqua Exprrimental Scheols program, founded on the premise that the rela-
tisnst (ps amrng members of the community, staff, and student body are com-
tvallingly at the center of the educational process, emphasizes a diversity
£ t<re learning experiences within each stream, differentiated at each age
1evel fur each student, These core experiences are envisirned to include
ealt demain of learning with varying ratios of experience in each domain
deperding mainly upon a thorough assessment of each student's readiness,
br.adly defined te include the student's interest and motivation at a given
rime, for tue next set of educational experiences. Intentionally, the di-
versity f experiences will provide children with a variety of ways to suc-
veed and nct confine activities only to repetitive drill in basic skill areas.

"Cere l.arning experiences," as experiences integral to each stream, is a
t2o ysed in this document and in our district curricular programs to




indicate tbe broad range of educational experiences that a school dis-
trict may legitimately provide because they are essential to a child's
optimum develcpment,

Among tt.e core learning experiences are those key basic skill learnings
and essential career preparation experiences which all children must ac-
quire in order tc survive as adults and in order to thrive while students,
We consider these core learning experiences to be so crucial and so im-
pcrtant that within all but one of the life span learning experiences

(the continuation school) core learning experiences dominate the curricu-
lum stream precesses,

In the early years, grades 1-6, direct instruction in the traditionally
accepted fundamentals, reading, writing, and arithmetic, and physical
skills, is based on an individual diagnostic-prescriptive sequence, cycli-
cally cperational both at the beginning of each school year and periodi-
cally tpereafter during the year., Career awareness experiences also begin
at this level so that the entire first six years of a child's public school
experience are composed, on the one hand, of learnings in these two areas
and cn rhe other of a wide range of choice in aesthetic, social, reinforce-
mznt, and enrichment experiences. A diversity of instructional materials,
equipmsnt, spaces, techniques and time will make it possible for children
to exercise a wide range of choice in prescribed and other core learning
*¥periences. The amount of time a child spends on a chosen, or prescribed,
tearning activity will be governed by what a child is getting out of the
experience, as determined by a continual and careful evaluation sequence,
net by a prearranged time schedule.

The same basic prescription-choice format operates at the upper grade lev-
¢ls, with the range of choice increasing as students mature and with the
career area progressing from "awareness" at the elementary level, through
expleration at the junior high level, to preparation at the upper levels
vt senicr high school.

Each major support level depicted on the program charts is discussed in
d:tail .n the immediately following pages.

1. Eariy Childhood Support Level, The early childhood component is de-
signed to provide educational services for children from birth to school
entry age, Participation in these services will be based on the child's
needs and parental consent., This component will include a specialized
education unit, an institutional. zed educational services unit, and a
non-institutiovnalized educational services unit.

Ihe_specialized edu ona will function as a part of

the district's special education section to screen children under school
entry age for visual, auditory, speech, nutritional, and neuro-physio-
logical deficiencies. This screening service will be available to par-
ents upon request. The unit will have available sufficient resources

to acquire the specialized diagnostic services of area physicians, the

D :glas County Family Service Clinic, the Oregon Crippled Childrens
Clinic, the Center of Developmental Disabilities at the University of
Oregen, the Oregon Association for the Retarded, the Oregon School for the
Deaf and Sch.cl for the Blind, and the Diagnosis and Evaluation Section
¢f the state Mental Health Division. In addition to the screening
function, this section will also he responsible for monitoring the




temediavion of any identified deficiency and for providing, when
appropriace, specialized educational programs to accommodate to the
child’s special handicap. This unit will rely upon both institutional-
iz«d and nrn-1nstitutionalized programs to meet the needs of the
<nildren served,

Tte staff for this section will include one professional teacher with
a briad background in special education and two highly trained para-
professicnals. Previsicns will be made for the in-service training
of the teacher and paraprofessionals in the application of behavior
modificaticn techniques to learning situations and in the use of a
variety cf diagnostic instruments.

Ite institutionalized educational services unit's primary function is
to privide educat ional services to children whose parents either cannot
6r choose nct to participate in the non-institutionalized program, A
major ¢lement of the institutionalized program will be the day care
center which will serve approximately 25 children and function as a
learning station for high school students (see high school program).
The day care center will also train adults in the community to operate
home day care centers for up to five children. The day care staff
will work closely with local welfare agencies in designing a training
Fr.gram sc that participants can meet state home-day-care center
licensing requirements, The training program will include, at a mini-
mum, instruction in child growth and development, food preparation,
nutritional requirements, fire regulations and prevention, and prin-
ciples and techniques cf providing learning experiences for young
children. The day care center staff will share responsibility for the
overall supervision and quality of the home day care center operation
with the local welfare agencies. The day care center staff will be
directly responsible, however, for the design of the curricula, the
Preparation of educational materials, and training of the home-day-
care center operators in the use of the materials for the educational
prcgrams in the home-day-care centers. The day care center staff
will aleo have authority to provide similar services for Head Start
perscnnel and lIccal private kindergartens,

Tte staff of the day care center will include a full-time coordina-
ter and assistant in additicn to the high school student trainees.

The high schoel principal, through the home economics department

head, will supervise the operation of the day care center. The center
will be cpen during the regular school year and follow a modified
schedvle during the summer months., Most of the training of the home-
day-care center operators will be conducted during the summer months,

Ine ncn-institutionalized educational services unit will be respon-
sible for previding learning experiences to children from visits by
highly trained paraprofessionals who present activity packets for use
by parents wirn their own children. This presentation will include
the modeling activities for both parents and children every six weeks
as well as a six week summer school experience for incoming first
graders,

The staff training and curriculum materials preparation will be the
responsibility of the primary school coordinator. The staff will
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include, in addition to the primary school coordinator and his secre-
tary, a paraprofessional supervisor and thirteen FIE home visitors.

Although this component is an integral part of the comprehensive de-
sign, except for the special education services, early childhood
services will be supported with resources other than experimental
schools funds.

Elementary School Support Level. At the beginning of the 1973-74
school year, each elementary school student's readiness (broadly de-
fined to include interest, motivation, self-concept, cognitive and
physical ability, social skills, independent behavior, and past suc-
cesses and failures) for core learning experiences will be systemati-
cally assessed utilizing normed and criterion-referenced instruments,
medical examinations, teachers', parents' and specialists' observa-
tions and pupil records. On the basis of this personalized assessment,
the child will be appropriately placed in the grade 1-6 curriculum,
The placement means that given the child's present demonstrated need
and readiness to master a hierarchy of basic skills and participate
successfully in a diversity of core learning experiences, the child
will be assigned to accomplish specific behavioral tasks, and as often
as the conventional limits permit, the child will be able to choose
his own means of accomplishing the learning task from a variety of
activities, personnel, techniques, and resources. Classrooms will be
self-rcontained with the teacher assuming major responsibility for the
instructional program of each child in the class., Yet within the open
classroom concept teachers will have available for their tasks, and
the tasks of each child, additional personnel, materials, facilities,
time, training, and techniques not generally available this year.

Specific Components

a, Tutoring, Evaluation data and our past experience demonstrate
that few of our children in the elementary school have learning
styles, abilities, interests and needs that can be accommodated
by a single instructional environment or process, Of the total
number of pupils in grades 1-6, slightly more than one-fourth,
about 400 students, respond well to individualized tutoring under-
girded by the diagnostic-prescriptive sequence of success. In
its most negative connotations "tutoring" means only remediation,
but realistically in the context of the experimental schools proj-
ect it means arranging a match between a particular child's learn-
ing experiences that are designed to move him along his own
carefully delineated continuum of learning, not only in basic
skills but also in all core learning areas,

Tutorial services will, therefore, be provided for 400 students in
grades 1-6, students identified and referred through the referral
process currently operational in the district. Students will be
selected only after a complete assessment of potential and need

and after a staff conference involving the teacher, a parapro-
fessional who may serve as tutor, the principal, the primary school
coordinator and, when feasible, the parent and child., Children

at all ability ranges may be accepted, depending upon the nature
of the particular need and the range of tutorial services that

can reasonably be provided on a permanent basis,




In all instances tutorial services will be provided in close
collaboration with the classrocm teacher, Progress assessment
will provide continual feedback, s0 that nc child will be inflex-
ibly placed in a "track" of learning experiences.,

A variety of resources will be required to implement this program.
Currently, 14% FTE paraprofessionais are serving 274 children in
basic and social skills areas. In srder toc serve approximately
126 additional children in these two and several other core learn-
ing areas, seven FTE additional paraprofessionals are required.
Currently expenditures for instructional materials and equipment
in the tutorial program average $5.92 per child, a satisfactory
per child expenditure for the 126 additional children,

Paraprofessionals, both the four who are presently employed by
the experimental schools project for this program and the seven
additional that will be required, will receive intensive summer
training for the tutorial activities.

Free Flectives. The experimental schocls preject has this year
begun a program of elective activities for children at the ele-
mentary school level. These electives, three to six weeks or
longer in length, are selected by the children strictly on the
basi8 of interest. This program is designed to increase the range
of learning activities available to children, relating skills
children have developed in classroom skill building activities
directly to the child's experiences outside the school, intro-
ducing new skills and knowledge and reinforcing a variety of
skills. These electives emphasize as well activities that
generally stimulate a child's creativity and enhance his natural
curiosity. Ranging in length and content from two Fridays of
candle-making to six Fridays of study cf the Spanish culture,

the electives naturally promote greater freedom of action in the
classroom, requiring the use of improved teaching techniques, and
provide a greater variety of concrete aids to learning,

These elective opportunities will continue because of their
triple educational benefits--they impel us toward better tech-
niques of capturing students' interest in learning; they maximize
personalization of education; and they allow a freer style of
learning that is more natural and, therefore, more suitable for
most children.

This year $2 per child has been available for these activities.
This amount has proven unrealistic and impractical for anything
more than a rudimentary program. A tctal of $6 per student fis,
therefore, requested.

Home and Travel Experiences. Recognizing that the patterns of

childhood learning are quite intricate, with a great deal of a
child's world shaped by unique family experiences, the schools
will assist parents on a volunteer basis in planning and imple-
menting educational activities at homa.

This assistance will consist mainly of helping parents plan to
utilize usual or vacation ‘travel for educational benefits to
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the children, with attention to the basic skills associated with
planning the trip, computing mileage, reading maps and directional
signs, observing geography and differing land forms, and other
similar activities. 1In addition, the schools will develop and
distribute to parents a series of booklets detailing the variety
of educational experiences available in the home typical of the
area, in the environment, and in the mechanical devices of both
tke home and the community,

Individual parents may plan such experiences with the child's
teacher or take advantage of specialized short-term parent
courses that will be offered in the evening continuation school
for parents desiring them. Guidebooks to community learning
opportunities will be prepared for parents. To facilitate in-
dividual parent-teacher planning, inservice will be available to
teachers through the staff development center,

Field Experiences. The range of field experiences available to
elementary school children will be neither as intensive nor ex-
tensive as they will be for children at higher levels. Never-
theless, field experiences of a richer variety will be planned
and conducted on a more systematic basis than has been typical

in the past, including observations of community service agencies
in operation by children at the primary level and excursions to
forests, farms, and towns for the purpose of scientific and civic
education data collection and analysis at the intermediate school
level,

In the science stream our present program, Science a Process
Approach--SAPA, is weak in natural science content. And, typl-
cally, the civic education program at the elementary school level
consists of a social studies textbook program high in abstraction
and low in concrete learning activities. Man--A Course of Study
is currently being utilized in one fifth grade and will be intro-
duced in five additional classrooms during the forthcoming school
year and on a phased basis for the four years thereafter until
all fourth, fifth and sixth grade classrooms are utilizing either
MACOS or a program with similar processes and materials. Supple-
menting the SAPA and MACOS programs at all elementary school
levels, field experiences devoted particularly to core learning
éxperiences in the natural scilences and civic education will be
planned on no less than a monthly basis., Training in the optimum
utilization of field experiences will be available to the staff
through the staff development center,

Media Center and Music. The libraries at the elementary school
level have made progress toward becoming the hub of learning ac-
tivities, but through the experimental schools project, the
libraries will be reorganized and equipped with a wider variety
of manipulative and process-oriented materials designed to re-
inforce and enrich the skills children are developing in their
other learning activities. These materials include those related
toe both cognitive and affective learnings. Paralleling the or-
ganization of many of the classrooms, six learning centers will
be equipped with listening, viewing, and manipulative materials




related to each stream and core learning area. These materials
will specifically encourage individual progress and interest in
math and science, art, music., and the language arts in tke ccom-
munications stream and a begiuning interest in careers. Cur
music pregram will receive special attentisn thrcugh making a
variety of musical instruments and music lesscns or tutoring
(see Tutoring) available to children whose readiness assessment
indicates an interest.

As the music program at the elementary leve! is clarified and
reorganized (see the high school statement), ten weeks cf key-
board experience will be provided for all children at the fourth
grade level utilizing the electronic piano system sirilar to a
language laboratory, to be installed in eaci media center. Other
instrumental experience with pre-band instrumerts will be available
for all children at the upper elementary levels. Inexpensive
recorcders and similar instruments for which geod music has been
written or adapted will be provided. A beginnirg string program
will be initiated at the fifth grade level.

At the primary level as the School Implementaticn and Operating
Unit allocates staff, space, and time, classroom teachers whec are
qualified in music will be encouraged to exchange classes with
their colleagues whu do not feel they can teach their own music.

Differentiated Staffing. The advent of more creative approaches
to staff utilization and a variety of new instructicnal media make
it unnecessary to continue to allocate teachers on the basis of
one professional for every 25 students. On the one haud, one pro-
fessicnal teacher per 25 students cannot expect to individualize
instruction at a level sufficient to guarantee each student's
success, and on the other the teachers in this district are better
trained and more capable than any South Umpqua staff has been at
any time in the past. Their level of competence has reached a
point where there should be little question of their capability

to assume a new and larger roie in the education of youngsters.
Cor.sequently, we will continue our progress towaré differentiated
staffing by making a place for rarent volunteers, paraprofessionals,
student teachers, interns and probationary teachers under the
guidance and directisn of our most highly qualified prafessionals,

Turing the forthcoming year we anticipate staffing ten classrooms
with on= professional and one student teacher and eighteen class-
rcoms with cne professional and one paraprofessional per class-
room, Building on the continuous prcgress pattern which is being
implemented this year at the school entry level, children who are
presently in the second and third grades vill be the major focus

of the differentiated staffing program, The intern and student
teacher program will parallel the University of Oregon and Southern
Oregon College intern pattern as we cocperate with these two in-
stitutions in implementation of the program. Over the four-year
period, the differentiated staffing pattern will evelve to the
point that the professional staff fulfills a larger role than ever
with the most highly qualified and most competent engaged mainly

in joint planning and in the supervisior of core learning experiences.




45

of larger groups of students, serving as a resource to those

staff members more directly involved with students and coordinat-
ing the parent involvement components of the elementary school
program. The professional staff member responsible for joint
planning, supervision, serving as a resource and coordinating
parent involvement will receive additional intensive training
through the staff de selopment center and will ultimately spend

no less than one-third of the school day directly involved with
students, The university and college will assume major respon-
sibility for continuing the professional training <f both interns
and student teachers, but training will be available, also throuzh
the staff development center, to them and to paraprofessionals,
parent volunteers, and high school students who may perform a
peer teaching role.

Parent Planning and Instruction, Large numbers of parents con-
tinually demonstrate their concern for their children's education
and general well-being, a situation that augers well for establish-
ing a dynamic partnership with the home in providing childreu with
core learning experiences. The South Umpqua School District em-
barked upon a home visitation early childhood program two years
ago and this year, under the auspices of the experimental schools
Project, continued the home visitation program with the parents

of first grade children. As well, the schools seek to involve
parents with their children in the self-contained classroom ex-
perience where greater emphasis is on individualized student pro-
grams. This quest and emphasis will continue as we schedule
parents into their own child's classroom for not less than ane
hour on a voluntary basis each three weeks. During this time,
parents will be able to learn what our experience says they most
want to know about their child:

* how he performs in school activities

* how he responds to other children in the classroom

* how other children respond to him

* how he gets along on the playground

* what he particularly enjoys or dislikes about school

* whether the teacher seems to take a personal interest in him

Parents will also participate in assessing their child's readiness
for core learning experiences and in planning the child's net
sequence of instruction. Both in the classroom situation and

also at home, parents will be able to perform such instructional
activities as they are willing, growing in their ability to be
useful to the child as they share more readily in the child's
school activities.,

We recognize that many parents have been unable to participate
regularly in this type of program for a variety of reasons: more
than one school age child is in the family; one or more pre-school
children are still at home; a member of the family may be chroni-
cally ill, requiring constant attention; or in some homes the
mother is chronically tired because of poor health or a taxing
work schedule, But parent involvement in the child's education

1s not just desirable, Because much of the child's world is shaped
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by the forces in the home, parent involvement in the child's edu-
cation is essential. We will, therefore, bend every effort toward
this end, providing on occasion baby sitting services to free the
mother for participation or providing home visits on the same
three week basis by a paraprofessional who will work half time in
the classroom under the specific direction of the teacher., If
more than one school age child is in the home and if the parent
cannot participate at school, the paraprofessional will cooperate
with more than one teacher to provide services in the home.

Under no circumstances will parent involvement in a child's educa-
tion be fostered if it seems to create disturbing pressures on

the home environment of the particular student involved. The
involvement program is designed to enhance the warm relationships
that exist between parents and children and enhance the self-esteem
of parents, each of whom we automatically assume to be vitally con-
cerned with the well-being of their children,

Volunteer Instruction., Many pecple who do and do not have child-
ren enrolled in schools have the time and inclination to provide
instructional services to children., These services range from
individual tutoring in basic skills for as little as one hour per
week to teaching specialized electives to groups of students in
the Friday elective program. Adults within the community will be
encouraged and their services solicited to increase the vitality
of the elementary school program and contribute to individual
student success. These volunteer services will actually be a
continuation and expansion of services currently being provided
by an advance group of volunteers.

These adults will also be encouraged to participate in planning
and decision making at the individual, classroom, and program level.

Volunteers who have special knowledge and skills to share with
children will be cataloged and learning network guides published
district-wide for use by the staff of schools when they are plan-
ning special interest activities. People who have home shops
equipped with woodworking, rock grinding or similar crafts equip-
ment will be encouraged to take small groups of youngsters for
participation in crafts activities.

Other kinds of reciprocal volunteer assistance will also be en-
couraged. School youngsters will be encouraged to assist in such
activities as home clean-up and improvement for the ill and aged
and organizationally sponsored eommunity improvement projects,
while community adults will have opportunities to construct in-
structional equipment and otherwise improve and provide instruc-
tional facilities. The schools will expect to supply the materials,
student transport, and other items requisite to participation with
"guest" instructors in this variety of voluntary activity.

For those volunteers who lack specialized skills but wish to serve,
the services of the staff development center will be at their dis-
posal, further encouraging any interested adult to continue his
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education in ways of assisting children and in ways of assisting
the community to create a nurturing school environment.

Learning Centers. Learning centers will be established and equipped
in 25 self-contained classrooms with a diversity of book and non-
book materials and equipment to encourage individual interest and
progress in core learning experiences. In the past we have too
often required reading as the primary avenue to learning. While
reading ability will continue to be stressed as a vitally important
and, for many, a pleasurable activity, we recognize that requiring
reading as the only road to learning is an obsolete concept as we
admit that different children possess different learning styles,
Therefore, the variety of manipulative and audio-visual materials
and equipment we make available for children's guided and indepen-
dent use will be designed to introduce, teach, and reinforce core
learning experiences. The differentiated staffing pattern, the
involvement of volunteers, the staff development activities, the
parallel media center concept and all of the other classroom activ-
ities will revolve around the learning center concept.

In order to implement this concept during 1973-74, materials and
equipment presently available will be collected and organized during
the months remaining between now and September. The additional
materials and equipment essential to a media approach will be pur-
chased and organized by staff members during the summer months.

All materials will be evaluated and selected to complement and aug-
ment the curriculum which is designed to teach basic skills and
enrich and extend growth in conceptualizing, These materials in-
clude tapes, filmstrips, 8 mm single concept loops, models, simu-
lation games, programmed materials, skills games, recordings,
globes, schematic drawings and additional high interest print
materials. Additional instructional equipment associated with
these materials will be a necessity and some minor remodeling will
be required in each of the 25 classrooms. Each room will need
independent study, listening, and viewing carrels with electrical
outlets and at least four tables which we may contract with high
school wood shop classes to build in cooperation with the district
carpenter or volunteer adults,

Peer Instruction, At the beginning of the 1973-74 school year,
peer instruction will be piloted in grades 1-6. This means that
roughly 20 students in grades three through six in each school will
be identified and selected, mainly on the basis of their interest,
to serve as cross-age tutors, During the time set aside for Friday
elective activities, these students will participate in a seminar
in which the aim will be to teach them to relate positively and
constructively to the younger students they will tutor for at least
30 minutes three times each week. During the seminar, students will
role play and learn to make and use flash cards, to drill students
on difficult words or multiplication, and to question tutees to
determine comprehension of reading.

In cooperation with the classroom teacher, students will be ten-
tatively paired utilizing the following guidelines:
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1) Students will be at least two grade levels apart.

2) Older students will have similar or greater ability than the
younger or a somewhat poor student might be matched with a
student three or four grade levels below him.

3) Older students will work with only those younger students
who need practice and one-to-one assistance rather than those
who have severe problems,

4) Paired students will be quietly separated and new pairings
made if in the judgment of the teacher both of the children
are not succeeding and profiting from the experience.

Partially to reduce noise and partially to avoid the natural dom-
inance of the teacher, reinforcing the notion that the older student
is in charge, peer instruction areas outside the classroom will be
established.

Cultural Enrichment. The most notable shortcoming in both our
educational program and in the community is the lack of cultural
variety. This shortcoming is simultaneously the most insidiously
debilitating to the healthy affective growth of children and the
easiest for a busy, product-oriented people to ignore. Cultural
education has in the recent past been viewed as one of those un-
necessary frills in schooling, and educators have lacked the
knowledge and stamina to come to its defense for its very real
contribution to the lives of their students and the common good
of the community.

According to our perception, a child learns as a member of a given
community what has been called the grammar of his culture in the
same way that he learns the grammar of his language. Both kinds

of grammar are then taken for granted and become a part of his
thinking and of his way of perceiving the entire world. It follows
that people with different sets of experience have different world
maps, or they catch sight of a different side of the world because
they stand in a different position. But although all communities,
like all larger cultures, have specific differences, all communi-
ties are basically alike. Within any community there must be ways
of getting food, clothing and shelter. There must be some way of
dividing up the work, and some patterning of the relationships of
men, women, and children, of old and young, and of kin and non-kin.
There must always be some means by which children are brought into !
the world, cared for, and enculturated in order to maintain the
continuity in the life of the community. And, finally, there must
be some means of aesthetic expression and some kind of value system
with ways of maintaining it, ingredients to a large extent missing
in the grammar of our community.

None of these things are ever even partially separated from the
larger culture. But the responsibility devolves upon the community
culture to enrich the values of the young deliberately. It is
vitally important that the young know the words and ideas that lead
and sustain people through the trying times. It is important that
the young grow to find enough values for stability against the whims
of circumstance and the exertions of daily pressures., It is impor-
tant that the young know the artistic achievements and values that
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mark their larger culture. It is important that the young know
the social values attendant to people living harmoniously together,
with a minimum of overt exploitative, predatory behavicr.

What is needed are cultural approaches that Lelp studeats build
their own value system by clarifying traditional and modern values
and by choosing values that help them develop serious purpcses and
aspirations.

As a beginning, cultural enrichment activities will be made avail-
able at the elementary level to fill the void in the cultural
grammar of the community, Children will be able to participate in
at least two children's theater experiences per year performed by
college or civic little theater groups, two "Leonard Bernstein"
music experiences performed by college or professional performing
groups, four comparative culture seminars and four comparative
ethics seminars. In addition, correlated with the media center
concept, displays of paintings and sculpture will be scheduled
periodically into each school with an art workshop held at least
once each two months. Botl the displays and the workshops will be
scheduled in cooperation with the Oregon Museum of Art and other
museums in the southern half of Oregon. In order that children

may creatively express themselves using artistic media, the range
and breadth of the art and music program will be increased to include
more materials and equipment with attendant discussions of aesthetic
values. Student-made films, photographic essays, video tapes on
local industries, historical sites, and ecological problems will be
correlated with work in other stream areas.

Film excerpts of school plays, field trips, visiting performing
groups, and classroom activities will be student-made for students'
visual presentations to members of the community,

Audio and visual recording of the stories of elderly residents will
be possible,

The schools will lend audio and visual materials and equipment to
children and parents on an overnight and weekend basis and they will
order films and materials from the county IMC and state film library
for home use.

Seminars or conferences dealing with values education will be avail-
able to the staff at least twice during each school year, and mem-
bers of the community will be invited to participate.

In association with local clubs and agencies, two film and art fes-
tivals will be held during the summer to display and sell student

creations in these areas,

Leisure Enrichment. Closely related to the cultural enrichment

pProcesses, leisure enrichment will include attention to activities
that integrate educational, social, recreational, civic and health
programs., During regular school hours students will be able to
participate in activities leading to the development of hobbies in
crafts and collecting. Playgrounds will be redesigned and reequipped
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on a planned basis. During the usual recess period, children will
be able to play table and floor games appropriate to their =ge
levels. They will also be able to continue sports, games and craft
activities after school, during the daylight hours for sports. The
media center will be restructured for evening hours participation
in table games and the other activities noted in the '"cultural en-
richment' section.

On weekends and in the summer, this kind of participation will con-
tinue but more intensive experiences will also be available. All
children grades 1-6 who wish will be able to participate in at
least one overnight camping experience, one all day education hike

4 on one of the many na*ure trails in the nearby mountains, and one
trip to the Oregon coast (agate and driftwood collection for crafts
projects). The schools will also cooperate with the city and county
recreation services in their sports activities. Numerous other
cooperative and reciprocal undertakings involving clubs which en-
courage children in gardening, animal husbandry, and hobby activ-
ities will be coordinated with the school's leisure enrichment activ-
ities.

3. Junior High Support Level. The present junior high school program in
the South Umpqua School District is a departmentalized, six-period day,
language-social studies core program. Some 406 seventh and eighth
grade students are presently enrolled at this level, housed in two
buildings eleven miles apart.

Under the experimental schools project an increasingly precise person-
alized assessment of each entering student will be given by his par-
ticular set of teachers. Periodic revision of this initial assessment
effort will occur annually. More frequent evaluations of learning
success will occur which may provoke earlier accommodation to unique
learning needs. This assessment effort will include:

a. Analysis of previous performance--cognitive, affective, psychomotor.

b. Analysis of the results of standardized tests or any individual
tests which are given in unique situations.

c. Parent planning sessions (periodic, beginning in early September of
grade seven).

d. Student planning sessions (regular, after each successful comple-
tion of a particular unit of study, beginning in the seventh grade).

This information will be used by the staff, student and parents to plan
the student's educational program cooperatively. Within the framework
of the individualized plan, each student will be given broad latitude

in selecting from the nine week electives to meet the objectives of the
plan, Students will also have the option of electing to learn in cer-
tain learning environments and will exercise incveasing control over the
nature and duration of their learning experiences as they mature.

The learning environments available to junior high school students incdlude.
in addition to the departmentalized clas: activities of the school, those
environments which are available after or before the regular depart-
mentalized program is offered and those environments available throughout
the summer which result from planned program activity.
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Seven district structual program approaches will be employed at the
junior high school level. These are:

a. Regularly scheduled courses activity
b. Field experiences

c. Cultural enrichment effort

d. Tutorial activity

e. Leisure enrichment effort

f. Friday elective activity

g. Peer teaching

Some of these activities are presently used at the junior high level.
, Others will be added. Existing ones will be changed. Each of the seven
i structural approaches to be used in the junior high are discussed below:

a. Regularly Scheduled Courses. The present six-period day is roughly
a minature high school schedule with a minimum of electives. The
: changes which are mandated for elementary schools in the district
provide an insistency for basic structural change at the middle
school level. Beginning in the fall 1973-74, the junior high will
shift from its present semester pattern to a nine-week quarter
module, with registracion to occur each nine weeks. Since most
instruction in our entire school system is unitized this change
should be easily effected. To ensure that this change occurs
smoothly, ten staff members, two representing each stream area,
will be employed for four weeks during the summer of 1973 to plan
at least 24 nine-week courses in four streams--communications,
civic education, math /technology/science, and career education.
Some courses such as band and chorus will be available in addition
to the 24 new courses. During this year. staff development train-
ing will be focused on planning efforts tr. implement project
activity scheduled for summer 1974 and the 1974-75 school year.
Similar course planning will occur in subsequent summers. Begin-
ning in the summer of 1974, two voluntary four-week summer sessions
will be offered annually to junior high school students.

During the next four years, increased opportunity for Student
electives will be made at the junior high levels including addi-
tional dramatic opportunities, artistic activity, and oral commun-
ication., Internal changes occur regularly in all classes but
special attention will be given to significant changes in civic
education, career development, and cultural communication instrvc-
tional effort--altering present courses to valued person-centered
educational processes,

During each year of the project increased opportunities for c<tudent
electives will be created. Efforts to aid students to use district
and community facilities, to produce objects of value and to learn
productive and marketable skills will occur. Scheduling will con-
tinue to be personalized to provide linkages between the more tra-
ditional course offerings and other efforts allowing students to
participate freely in tutoring, individualized learning centers,
block scheduling, production of magazines, monographs, study kits,
and literary reviews, individual study contracts, field experiences,
Friday elective courses, peer counseling effor+3, leisure time en-
richment activities and cultural enrichment activities.
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b.

Field Experiences. The goals selected for the experimental schools
project value direct experience learning, off-campus learning cen-
ters, and parent/patron involvement in the learning processes that
stress cultural and affective learnings.

Field experiences will be devised for regularly scheduled courses

at the junior high school. Ncrmatively, each child will have four
field experiences during a year. In our area where field experiences
will occur in a climate marked by dry summer--wet, cold winter cli-
mate, greater effort to use the available community rescurces will

be expended during the early months of autumn (Septembexr and October)

during appropriate intervals in the unpredictable spring, and during
’ the summer,

Field experiences available to junior high school students will in-
volve each curricular stream.

OQutdoor Educaticn

Several programs will be available to junior high school students,
Some of these will be unique to the junior high school, others will
be part of a more general district program, These outdocr educa-
tion experiences will be provided:

1) A trekking school. We are surrounded by three major mountainous
areas and the nation's major uncut forest, thousands of miles
of trails, hundreds of lakes, thousands of streams. A hiking
school can directly teach ecology, natural history, volcanism,
camping skills, photography and scores of other subjects in
science and geography efficiently, The opportunities for per-
sonal development that accrue to earl— adolescents who are
responsible for their own food preparation, health, social
control, and cooperative organization are myriad in a trekking
program. This is viewed primarily as a summer program although
certain shorter experiences--overnight, day hiking, weekend
excursions--are valuable in fall or spring. Even snow activ-
ities are useful from an educaticnal standpoint,

2) A school camp. Camp-based learning activities have a long
history of valued acceptance as a key way to teach those stu-
dents growing into early adolescence. A number of institu- ’
tional camps exist within normal transportation limits, Camping
experience will be made available to fifth, sixth, seventh, and
eighth grade students which will introduce them to Oregon's
three separate geographic zones: the coast, the Cascade valley
and mountain complex, and the desert of eastern Oregon, Camp-
ing activities in eastern Oregon will occur in summer and early
fall, the coast camp in winter and spring, and the Cascade
mountain-valley experience in spring, summer or fall. Sched-
uling of these specific programs will be the responsibility of
the school implementation and organization unit,

3) Forestry Learning Center, The district will create a multi-
level, multi-site forestry learning program to involve an
experimental forest, nursery plots for the growing of young



Q

ERIC

PAFullToxt Provided by ERIC

4)

vy
[9%)

trees, and iogging maragement zreas., Junior higk school
students will share in the activity through fieid experi-
ences appropriate tc science, civic education and career
develcpment stream study. Pianting of young trees, sbcer-
vation of forest management practicss, small group work
experience during the summer, observat:zn of piant ecolcgy
and wildlife will all be avaiiable :c¢ junior high echosl
students,

Horticulture Learning Center. Many schools acrass rhe

country are teaching the young gardening skilis, compost-

ing, plant breeding, greenhouse management and simi.ar
activities as part of a more gereral envircnmentai educa-

tion program, During 1974-75, student garden plaots wiil be
available on school-owned land :o interested studarcs with
apprcpriate education, during spring, summer and fall. Garden
equipment will be rented tc students in tne came manuzr as
books are currently made available. Water will be suppiied

by the district., Science teazhers and interested patrons or
other teachers wili supply necessary instruction, By 1976-
77, the feasibility of a schocl-operated public market for st~
dent -produced produce will be explored., Tre experimental
schools program will provide fifty $35 scholarskips annuallv
to a one-week 4-H or OM3I summe:r sctool far junior high school
students who engage in these and similar activities,

Career Development

The primary rcle of the junior high schact regarding career devel-
opment is in the area of carcer awareness and preliminary job ex-
ploration, Several programs will operate at tre junior high level
to increase such awareness and explorat:orn:

9]

2)

Public Service Program. The community coordinator wiil coop-
erate with teachers involved in civie education, cultural cem-
munication, and science educaticn tc create a pregram whicn
promotes volunteer service to the comrunity. Activities appro-
priate to this program would include: culrural trograms for
homes for the aged, stream ciearance prriects, park adevelep-
ment, work on publicly spenscred hiking sr biking trails, ser-
vice to public service agencies, tree planting., and volunteer
service to individvals.

Home Learnings. Students whose parents wish te erplore the
local area deliberately tc expose their childrem to the vari-
cus job opportunities in this area, will be able to secure
community guidebooks from the district community zoocdinator
beginning in 1974-75 which list such visits., Tou:s, obser-
vation points, and educational materials ir the general region
will be included in this guide. The school will enable par-
ents to take their childrer to educacisnally viable learning
environments during school houre as part «f the kome learning
program,
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Cultural Enrichment Effort. The junior high school years are cru-
cial years in the school's efforts to promote cultural learning,
for many students make crucial decisions regarding taste and life
style during these years. In an attempt to foster the cultural
learnings discussed earlier, cultural enrichment activities will
be made available through the community coordinator. The junior
high school portion of the program will:

1) Employ one art teacher whose primary job will be tsc establish
a thriving art program at the junior high schocl which stresses
creative self-e«xpression for all students. We envision resi-
dent artists in the district who use other community spaces as
learning centers--the river bank for sand casting, the hills
and fields for outdoor sketching and painting, unused corners
of the playgrounds for sculpture activities, local commercial
studios for photography and ceramics. The halls in our schools
will be turned into display areas for student art. Art fairs
and art demonstrations by visiting artists and art technicians
will be organized. Heavy use of local parents and patrons in
this program is planned.

2) Operate a summer theater for its students.

3) Turn its libraries into cultural centers operating display
areas, demonstrations, listening areas, film programs, and
lecture programs,

4) Publish a junior high school literary magazine each semester.

5) Promote media literacy, especially involving recordings, films
and television, A revision of present courses which deal with
cultural communication and civic education will be involved.

6) Establish and use a community talent pcol, a network of know-
ledge and skilled parents and patrons, to increase the direct
learning experiences of students in all classes.

7) Plan and conduct symposia for all or significant numbers of
students annually. Such symposia will be interdisciplinary
and provide for considerable small group discussion., Key
issues in our area such as reforestation, dam building, land
use, economic development, ethics, creativity, religious heri-
tage, local history, and career awareness are illustrative of
the concept involved here.

Tutorial Activity. One-to-one instruction is the goal of any tutor-
ing program. Students who are experiencing temporary or more ling- .
ering difficulties with basic skills, or those students whose moti-
vation has 'plateaued” in some specific way, will receive regular
tutoring weekly. Some additional tutoring will occur in the studio
and workshop areas as well as in the individualized learning cen-
ter to be managed by instructional personnel responsible for basic
reading and basic computation. This program will serve 40 students
in addition to the 67 presently being served at the junior high
level by the Title I, ESEA and experimental schools project. Stu-
dents wili be identified and selected for participation in the pro-
gram through the processes currently operational in the district.

In order to serve the 40 additional children, two additional para-
professionals will be required, Instructional materials will
average $5.92 per child. Summer training will be provided during
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summer months for all aides involved ir the tutcrial Frogram,

Leisure Enrichment. Schkocls have tradictionaliy ignored incidental
learnings derived from experiences which cccurred during the time
a student was cut of the classioom., The spread of the four-day
week sparked by the increasing number of three-day helidays as
well as recent laber contract settlements regarding vacation time,
all show that students need t> learn how to use leisure time in
ways whick are both recreaticnal and constructive T+ anbance
leisure experience, the junior high wiil:

1) Assist interested parents to plan family activities which proe-
vide maximum educational experience.

2) Make playground and sports equipment available during weekends,
vacations, and summer months,

3) Open shops, studios and stages during weekends, vacaticns, and
summer months to interested groups of students or patrons,

4) 1Increase the instruction of basic craft and artistic skills
for junior high school students--especially in waedworking,
leather craft, lapidary crafts, and ceramics,

5) Foster efforts to involve junior high sctocil students in com-
munity organizations which premcte cutdocr education. horti-
culture, and animal husbandry,

6) Foster the development of hobbies.,

Friday Elective., One afternoon each week, an eiective mini-course
schedule will operate concentrating on manipulation, psycho-motor
activity, artistic production, creative expression, and leisure
time skills, Here a student can receive approval for skills that
the regular academic program dces not no>rmally touch upon. Some
linkage between this program and cther project activities will
cccur: leisure enrichment, culturai enrichment, and field experi-
ences. Students, teachers, parents, and patrons will be involved
in the provision of instructional activity. This program has been
implemented in 1972-73 and will coentinue as planned.

Peer Teaching, Some junior high students will be involved in teach-
irg younger children in the elementary schools adjacent to their
buildings. Some students will receive instruction from high school
students or community volunteers of ccllege age. Controls similar
tc those employed at tte elementary level will be instituted. Some
junicr high school students will be invclved in the community
cousin (peer counseling) program receiving the attention of a high
school volunteer trained to perform as de vclunteers in the Big
Brother, Big Sister programs whichk Ccperate naticnally. This means
that about 20 students in grades seven and eight at Myrtle Creek
Junior High School and ten srudents in Canyenvilie Junisr High
Schocl will be identified and selected mainly on the basis of their
interest %o serve as cross-age tutors. During the tim. set aside
for Friday elective activities, these students will participate in
a seminar with the scheol instructional leader in whick the aim
will be to teach them to relate pesitively and constructively to
the younger children they will tutor at least 20 minutes three
times per week. For a complete discuseion of guidelines and con-
trols, see the statement of elementary school "peer instruction"
program,




ERI

PAFullToxt Provided by ERIC

5¢

High School Support level. Scutr Umpqua High Siro-L is lecated mia-
way between the two major Populac.on centers =f cur distrize, Forty-
seven professicnal staff members are 1nvelived in the instruction of
768 students in grades 9-12, The most recent majcr clanges ir the
high school pregram pricr to the experim:ntal sctls planning effort
included 1) the renovation of a Lirtls Tneacre ter drama instrue-
tion, 2) initiaticn of a fiod service {luster ir caveer «divcation,

3) institution cf a nine-week sociail s:udies eisctive pr.gram, «)
creaticn of a new semester registrarion process, 9) exgansi n ~f the
art program offerings 6) initiation of a c>-educational physical
educat icnal class, and 7) concentration ~n -ne fcre1gr language rather
than thkree as was previcusly done,

a. Regular Courses. South Umpqua High Sctooi turrentiy operates with
a traditicnal, 50 minutes per pericd, seven-pericd day, C(Classes
begin at 8:10 a.m. and end at 2:00 p.Mm. witt cne half hour fer
lunch, A few "vocational” « lass.s make use of acuble periads,
and one class--constructicn technciogy--is screduivd for three
pericds,

Most students are required tc enrsil in and actend seven classes
per day, five days per weck., Senicrs 1nvilved in work-stidy pro-
grams are an exception to this requiremert 1n that they are allow-
ed tc enrcll in as few as four classes rer day while spending the
balance of their schocl day in a work situatun, A few underclass-
men have been allcwed to scheduie less than s¢ven classes when
special or unusual circumstancas were evident., This type of modi-
fied scheduling will coentinve, but reguiarty scneduled courses will
continue on the present basis as weil,

In the recent past, we have conszicusly altered the -urricular
offerings available to high scho.l students by fFranning courses
designed to capture student inrerest and simultarescsly t. teach
fundamenral concepts through different ccntent anda metncdoelogy,
Tkis alteraticn has resulted in the demise ¢ f tiLrees in some de-
Partments as students chose freeiv and in tte groiliferar fon of
shorter length courses in ctrer departments, Carezr ciusters were
added that had not beern a Fart of the . urriculum betive, But some
cf the deficient areas o5f the curric :lum remain atx>ucked and
other areas rave become deficient,

For example, the high school musi- program, arcracting many stu-
dents and excelling in band and cnorus, has not been affected,
Two guitars and a bass are the :nly sering instrumen-s utilized
even though creativity in this aiea ccmtined witt the electronic
realm -f music continues te rea-h new teights, Few opportunities
exist as well for students tn attempt musical corprsivion, the
¢reative writing of music, althcugh young pesple incrrasingly
create their :wn, producing quite geod music in scwe instances,

Few areas of human creativity bave captured the imagination of the
young as has music in the past decade. The scho-ls cannot afford
to be blind to the possible c-ntributicn teo the lives of the young
they might make out of ttis level of interest,
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Our community has recognized music for its vital and unique con-
tribution toward satisfying certain fundamental human needs as
well as toward enriching the quality of people's lives. Finan-
cial support for the music program has been above average. Yet
presently only about 30% of high school students are enrolled in
one of five high school music courses: band, stage band, chorus,
freshman choir, and singing set. An additional class entitled
music appreciation enrolls less than 25 students. Except for
entering freshmen, practically the same students comprise the 307
who are enrolled each year., Because 70% of the student body are
not receiving the values of the music program, it needs substantial
revision. Providing a music program for the musically elite only
is philosophically inconsistent for the schools of our community.

What students need from a music program is the opportunity for
diversified music experiences including help in learning to play
an instrument they can enjoy playing individually, such as the
guitar, piano, ukulele, or accordian--music that is useful to them
in their present and future use of leisure time. And the gifted
in music need to develop their talents.

Many facts point to a district-wide need 1) for us to maintain the
high quality of the existing music program; 2) for the schools to
provide more diverse opportunities for more students to learn and
perform good music; 3) for clarification of the role of our music
program; 4) for educating students in music and not merely train-
ing them to perform; 5) for the schools to be concerned with the
social relevance of music; and 6) for all students to participate
in some form of music throughout their twelve years of formal
schooling.

As a part of the experimental schools Project and the regular school
district effort, staff will be reassigned and added; the music cur-

riculum will be reorganized to meet the above needs and specified

in writing for all levels: and the supervisor of music who has been

engaged in teaching district-wide will be released from half of his

teaching duties in the 1973-74 school year in order to plau, super-

vise, and articulate,

To provide more diverse opportunities for more students, small
musical performing groups will be encouraged and instruction will
be offered for youngsters who want to form small groups to learn
about and perform various kinds of music, from the classical to
folk and popular, with various kiuds of inscruments. As interest
can be stimulated, a beginning string program will be initiated.
As conceptual learning in music replaces rote memorization and
different ways of discovering musical concepts are initiated,
courses in appreciation and composition will be offered,

For those students who demonstrate real musical talent, gpecial
efforts will be made to encourage their development, both in the
regular program and in extended day er weekend instruction,
Arrangements will be made for them to perform with professional or
other adult performing groups on a somewhat regular basis with
transportation and lodging provided as students will have to travel
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to Roseburg, Medford, or Eugene at least in crder to participate
with such groups. Compesers and performers in residence will be
ccntracted in appropriate instances to work with gifted students,

The foreign language program is an area that tecame deficient be-
cause of interest in other electives. French, Spanish and German
were offered and many students were enrolled in at least rwo years.
Now only German remains. We will recstructure this whole aspect of
the program to focus on the authentic study c¢f foreign cultures,
beginning with the people, their ways of living and making a living,
customs, mores and arts and ending with the language. During the
1973-74 school year, program identification, analysis and selection
will occur for implementation in the 1974-75 scheol year,

In art, the curriculum has been reorganized and great numbers of
students are electing the ccurses, but facilities and courses are
few. Greater opportunities in this area will be provided in the
1973-74 school year under the modified scheduling arrangement speci-
fied below. Moreover, summer courses will be provided in 1974-75

at the time when less facilities are in use for the basic program,
The high school art faculty tas prepcsed additiornal art courses at
an average cost of $4.70 per student per semester or 89,40 per

year. The new courses wculd involve 175 studencs annually, Staff
planning time will also be required.

In the communications and the math/technolcgy/science departments,
staff members have cooperatively developed a proposal to establish
a student designed and operated radic station. Serving a public
service function, students will announce public events and services
tc the community, school events and news, and play recorded and
live student musical performances. Tre experimental schocls dis-
seminator will cooperate with the high school faculty to design
and teach a course in radio communications, and the high school
physics classes will operate the technical aspects of the station
with the advice of the physics teacher and an electrcnics engineer,
first class.

The drama program and facility have undergone extensive revision
and remodelling respectively during the Fast year, This program
will be expanded as student interest in the regularly scheduled
program grows. (The section on cultural enrichment also specifies
opportunities available to youngsters in drama.)

In civic education, a community-based program will be implemented
as planning proceeds during the summer months. Beginning in the
summer of 1973, four high school civic education personnel will
Plan the overall program framework of a civic education pregram
designed to:

1) Involve students in projects of writing history as seen through
the eyes of those who have experienced:
* The Depression
* The changes in the timber industry
* World War 1I
* The exodus from the Dust Bowi




Involve students in solving such problems as:
* Flood emergency services
* Pollution control
* Abuses in forestry practices
* Consumer protection
Provide evening courses in which parents and students might
enroll jointly in such areas as:
* Minorities in America
¥ Poverty in America
?olitical action
- Jonsumer economics
frovide au spportunity ror residents ol the area who have areas
of exsercise to serve as instructors for 'short-courses" of
variable duration on such topics as: '
..rtifacts of local Indians
Ccld minirg in Oregon
Ranching in Oregon
Local government
* State government
* The timber industry
Catalog for district-wide use a list of speakers who might
serve as guest lecturers in social studies areas. Give stu-
dents experiences which demonstrate how people whose occupa-
tions are social-science related utilize the social sciences
by providing on-the-job observation of such adults as:
* Local policemen
* Parole officers
* Tax assessors

oL
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While the above activities do not exhaust the possibilities, they
typify the diversity of experiences possible in a community-based
civic education program. Such a program would not entirely re-
Place the current course offerings, but would offer students al-
ternatives to programs of instruction which are more traditional.

Additional planning time will be made available during summer
months as program conditions change with implementat ion efforts,
As conditions change, staff will be added to serve the number of
students in the new environment. Staff additions, technical and
budgetary support, and office space for the civic education effort
will be provided from the usual resources of the district as the
program develops.

In career education at the high school level, the School Board
adopted a comprehensive five-year plan in June, 1972. This plan
will be implemented but not exactly in the phases specified. The
process of articulation from the elementary school through the high
school level and the process of program implementation will be ac-
celerated through utilization of experimental schools resources.

The student job placement gervice specified in the career education
plan will be implemented as one of the specific tasks of the con-
tinuation school director. While the major emphasis is on the de-
velopment of and placement in specific career areas, a secondary
emphasis will be on preventing dropouts and providing incentive for
dropouts to return to school for completion of their education.




Resource personnel who can provide instruction in some of the
highly technical areas associated with our career cluster program
will be employed on a short-term basis. The resource personnel
will concentrate their effort on industrial extensions of the
technical processes our students are learning in the several
career education labs in the high school.

Career awareness workshops for teachers at all levels will be the
specific responsibility of the staff development center in coop-
eration with state and IED personnel.

Modified Scheduling. Several highly motivated students have re-
cently scheduled a full "school day" but within that time have en-
gaged in modified, independent study programs involving an area or
topic of particular interest to them. These students have defined
projects for themselves which, under the direction of a willing
teacher, they have pursued in lieu of a "regular" class.

These exceptions have been viewed as a positive step in improving
the process of education at South Umpqua High School but too few
students have benefited. Much evidence exists that a schedule
which is primarily operated on the concept that the majority of
students should participate in the same length of time for the
same number of days is unrealistic if a school really intends to
meet the needs of each individual student.

Within the context of a given class, it is legitimate to expect
that a need exists for large group, small group, and individual-
ized instruction each of which might require a longer or shorter
period of time for the same or fewer days than is currently prac-
ticed. Also, these needs will change more often than at the end
of the semester.

A great many different kinds of experiences are being planned for
the youth of the South Umpqua School District and in order for
these ventures to be successful, new time allocations are a must,
Students taking advantage of the total community resources will be
involved in numerous activities that require their presence out of
the school lant for extended periods of time both in terms of
hours of a day and days of a week. Some experiences will very
likely involve as much as two weeks, or perhaps even more, away
from the high school.

Our whole approach to scheduling must be altered. It is critical,
however, that the changes which do occur are beneficial and that
students do not become lost in an environment of chaos and confu-
sion.

Three obvious areas must be considered in the attempt to improve

substantially the use of available time for educational purposes,
These include the current school day, late afternoon and evening

hours now utilized primarily by athletic teams, drama groups, and
occasional music performances, and the summer months.




61

Rather than follow a policy which allows students greater latitude
in their attendance hours primarily on the basis of grade level
classification, individual need will become the primary factor to
be considered. This means that a student who is not a senior but
who has an opportunity for a valuable experience cutside the
school will also be allowed, encouraged, and aided in the attempt
to take advantage of the opportunity,

The school day and week will be altered to allow some classes to
meet for longer periods of time fewer days per week, other classes
to meet every day for shorter periods with a planned double period
occurring when needed, and some classes meeting for the same length
of time each day of the week. It must be noted, however, that these
types of alterations will occur only in terms of student needs, and
with many professionals involved in the planning, It should also
be noted that facility and lccation restraints will dictate that
students are actively involved in beneficial, planned, educational
experiences and that unscheduled, free time for randomly selected
activity is not seen as a viable element of the student's day.

Traditional afternoon and evening hcurs have been reserved for the
previously mentioned activities and for limited adult education
classes. Pilot activities will be conducted during the 1973-74
school year to determine the feasibility of scheduling classes and
activities throughout this time as well as during the conventional
school day., Students will be given the option of taking part or
all of their classes during this time should that approach prove
feasible and advantageous. Teachers can be scheduled for an early
shift (8:00 a.m. to 4:00 p.m.) or a late shift (12:00 noon to

8:00 p.m,) or some other more beneficial work period., The same
considerations for student need can be the basis for making deci-
sions about length of class, number of meetings, etc., as is true
of the conventional school day.

June, July, and August have been, for the most part, untapped
sources of valuable time, South Umpqua High School will attempt
to make use of this resource by developing strategies for staff
development, research activities, and student classes to be con-
ducted during these summer months., Again, as with the other
changes indicated as possibilities, much additional local research
and planning must yet occur before a definite commitment can be
made,

Field Experiences. More field experiences will be available for

high school students than are available at any other level in the
school, Basically these fall into four types of effort: on-the-
job training, community learning centers, community service, and

community study projects. The experimental schools program will

operate:

1) A marketing experience center. The project will rent a store
in Myrtle Creek's business district to be operated by market-
ing students. All goods available for sale will be produced
by the district students. The store will be open daily from
1:00 to 5:00 p.m. during the school week, and from 10:00 a.m,




to 5:00 p.m. on Saturdays if sales are favorable, Summer
operation is expected,
A forestry learning center. Less than one mile from the high
school lies a square mile of uncut forest managed by the Bureau
of Land Management. Negotiations are underway to acquire this
property under contract from BLM as an experimental forest
plot., Existing federal law promotes such use. Individual stu-
dents and groups of students will manage this forest as an
integral part of their programs in natural science, civic edu-
cation, and career development.
Public service program, All areas of high school instruction
will seek ways for students to serve the public through volun-
teer effort for which high school credit will be granted. Stu-
dents at the high school will teach young children; manage
elementary school playgrounds; help conduct summer recreation
programs; conduct anti-litter campaigns; work in church offices,
in city departments, in public agencies. They will provide in-
formational services to the public by conducting surveys, doing
research, assisting political party campaigns, publishing
newsletters for community organizations, and by radio broad-
casts. Learning networks will be compiled and maintained by
students for students, The peer counseling program discussed
earlier is part of the public service program thrust.
Internship programs. 1In an effort to expand career develop-
ment, high school seniors will hold internships, either during
their junior summer, or during a nine-week period later in
their senior year.
Summer school. A summer school will be held annvally for high
school students, Focused primarily on leisure enrichment,
cultural learnings, and career development, these and other
programs will be available.
* Driver education

Lapidary arts

Visual arts

Recreational activity

Trekking school

Tours

Music for the talented
Other programs which involve summer activity will also oper-
ate and students will have the opportunity to engage in these
activities.
Day care center. A day care center will be created off-campus
and operated as an integral part of the high school home eco-
nomics program. It will operate year round--five days per
week, nine hours per day.

Metropolitan Exchange. We will design a program which will allow
our students to encounter some of the experiences which are unique
to metropolitan areas.

But experience by itself is blind. Experiences take on meaning

for individuals only as they are analyzed, evaluated, and related
to other experiences. This means that children may not signifi-
cantly learn about metropolitan areas just by visiting such areas.
A curriculum will therefore be designed which will help our students




bring into focus their experiences of the city.

The program envisioned may be described as a metropolitan ex-
change program., Just as a foreign exchange program allows stu-
dents to experience different cultures, so this precgram would
allow our students to encounter the urban-suburban environment
and its inhabitants. The program is an exchange program in the
full sense of the word. Our students would visit the city, but
our students and our community would alsc hest students from
metropolitan areas.

The exchange will occur during a youngster's senior year, Forty
students from our district will be transported to a metropclitan
area to spend eight days with the families of suburban senior stu-
dent hosts. Near the end of the same year, the suburban students
who hosted our youngsters will visit the South Umpqua area to stay
for a similar period, Each of our students will experience the
daily and weekend routine of the host family, but some activities
will be specially provided by the family to ensure that the stu-
dent actually experiences metropolitan living. These activities
include but are not limited to: a visit to the place of employ-
ment of host parents, a visit to a modern high rise office build-
ing, one cultural event (a play, a concert, opera, ballet, etc.),
a trip to a large shopping center, two visits to museums Or zoos,
a trip in rush hour traffic by means of the host family's usual

means of transportation, a professional sporting event, a trip on
a rapid transit system, an observation of the host's school, a
religious service (in accordance with the desires of our student's
parents), and a discussion with the police or local authorities of
the problems of the city.

Broadly speaking, the goal of this facet of the program is to pro-
vide our students with a set of experiences which will enable them
to understand the life style, the problems, and the advantages of
a suburban environment. It is expected that what our students ex-
perience will be in dissonance with their own rural experience,
Educators will focus on this dissonance and help our students to
make some intelligent comparisons between their own life style and
that of their suburban hosts. These comparisons will lead to a
heightened understanding of themselves and their community.

Near the end of the same year when our students host their subur-
ban acquaintances, our community will be expected to provide cer-
tain experiences for our guests. This feature of the program will
benefit our students in two important ways, It will double the
amount of contact our students will have with their suburban peers
and thus increase the opportunity for interpersonal learning.
Secondly, it will provide our students with an oppertunity to
realize the unique and positive values of a rural environment.
This realization will come about as our families introduce our
suburban guests to our style of living.

The program being proposed included more than the set of experi-
ences just outlined. If our students are to benefit to the full-
est from these experiences, we must prepare them for the experi-
ences and help them to analyze and to evaluate,




Unit curriculum, therefore, will be developed utilizing the
"inquiry" models of Boyer and Suchman,

Cultural Enrichment, The case for cultural enrichment has been

made and expanded in several places already, so no further ra-
tionale for cultural enrichment wiil be advanced here except to

point out that the high school will continue to stress accultura-
tion of the student to cultural activity in general, rather than
attempt to promote enculturation to local cultural standards. The
cultural enrichment activities at the high school level will include:

1) Four symposia annually stressing interdisciplinary cultural
activity; films, dance, sculpture, poetry, drama, graphic
arts, literature, architecture, and sculpture, and similar
areas of human creativity.

Eight minor cultural events in addition tc the four symposia

will be scheduled annually,

An emphasis on creative and expressive arts will be fostered

at the high school to include:

* Summer theater

* An expanded drama program

* Off-campus art learring experience centers--sand casting,
leather craft, home-fired ceramics,

* Publications similar to Foxfire, history reviews, and
literary publications

* Library cultural centers

4) The creation of a talent pool of parents and patrons and an in-
formal learning network in cultural areas will be maintained.

Leisure Enrichment, The establishment of lifetime patterns of
leisure activities is vital to a high schcol educational process,
The high school program will build upon the leisure enrichment
efforts of the elementary and junior high school. Much of the
adult leisure activity to be coordinated by the continuation school
will be available to high school students. The creation of school-
owned, student-operated garden plots, the use of gardening as hobby
activity, the enhancement of individual student hobbies through
displays, fairs, sales, and the coordinate activity program will
all enrich our students' leisure time. We will foster extension
service youth activities and other non-school youth organizations--
American Legion baseball, YMCA programs, city swimming teams, vol-
untary religious interest groups, horse clubs, 4-H clubs and other
similar activities.

Our high school playing fields, facilities, and equipment will be
available for student use, Games, camping, and sports equipment
will be available for studert uge, Games, camping, and sports equip-
ment will be available on a loan basis as will musical instruments.
Instructional programs on an individual basis in piano, violin,
guitar, ballet, acrobatics and similar areas will be provided.

Peer Teaching. High school students at South Umpqua have been en-
gaged in peer teaching on a limited basis for the past four years,
It began under Title I, ESEA with a group of high-risk students
who had attendance and other problems. Success was, at best,
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moderate. Subsequently, students who were highly motivated,
intending to become teachers, were given the cpportunity to
elect peer teaching ia a highly structured elementary physical
education program, Then travel was confined ts walking to the
adjaceunt elementary school, During the past two years, the pro-
gram designed to instruct high school students in child growth
and development and techniques of instruction have been more
clearly articulated and wider lattitude has been alicwed for a
greater diversity of students to elect the program. High school
students have also entered into a greater variety of peer teach-
ing activities, including tutoring in basic skills and working
with small groups of youngsters in arts and crafts,

Under the auspices of the experimental schools project, the activi-
ties have been broadened to include peer counseling in which a
small groups of high school students, with the advice of a high
school advisor, pair themselves individually with an elementary
school youngster. Focuscd mainly on working with younger children
on weekends in leisure time activities such as gold panning, horse-
back riding, and nature walks, the high scheol student serves as a
model for the youngster and becomes involved in helping the younger
student overcome learning or personality deficits,

‘hese peer teaching activities will be continued and expanded as
the schools develop greater capability to manage cross-age activi-
ties involving students traveling from schcol to school. Present -
ly, twenty-five high school students are thus engaged, and before
this school year is over about ten more will be involved and this
number will remain constant in the 1973-74 school year. In addi-
tion, as we develop programs for greater student invelvement in
volunteer human service areas, high school students will be en-
couraged and allowed opportunities to tutor dropouts who wish to
satisfy high school requirements and other high school students
who are experiencing difficulties in their studies,

As the continuation scheol concept becomes a reality, two and
three member teams of high school students who have demonstrated
unusual proficiency in arts and crafts, welding, woodworking, and
similar areas will be employed as faculty members for evening
classes. Students who demonstrate unusual competence in working
with younger children will man media centers where leisure and
cultural enrichment activities are underway in the evening and on
weekends. High school credit will accrue for each activity.

Credit via Performance. High schools have traditicnally granted
credit based on a time and attendance requirement as well as on a
demonstration of competence by way of completed assignments and
teacher-made tests. While this approach has been accepted as
adequate by many, few could argue that credit in a given course
really indicates very little in terms of identifiable, student
learning, This is not an indictment directed at the teachers and
their efforts but a simple statement of fact that different teach-
ers stress different concepts and, consequently, students' learn-
ings vary considerably, Also, some students, because of this
approach, are required to spend many hours in classes doing
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assignments pertaining to concepts they already understand. This
is particularly true of skill subjects,

The South Umpqua High School staff will develop measurable, per-
formance objectives as a basis for credit for all the required
classes as well as for those electives which lend themselves to
this approach. Electives such as music, drama, art, and some
career courses will have student performance ot jecrives but 1n a
different sense than for the required classes and the more aca-
demic electives, The development of the objective statements will
take place during the summer months by placing volunteer staff
members on extended contracts. Persons currently designated as
department heads will coordinate and oversee the work effort which
will utilize two weeks in July of 1973, with approximately 25 staff
members participating, A follow-up effort will make necessary
modifications, deletions, and additicns. One week will suffice
for this purpose.

Two valuable changes will take place as a result of the development
ol the performance requirements for the various classes. It will
then be possible to operate continuous progress, individualized
learning in courses which are sequential in natute, and students
will have the opportunity to "challenge” for credit.

Beginning in the fall of 1973, volunteer teachers will pilot the
attempt to provide high school students with individualized, con-
tinuous progress learning, At least one class in eactk discipline
will operate in this fashion.

Students will be allowed to challenge a class fer credit by demon-
strating the required level of skill and understanding necessary
for a given course., The tests and other evaluation instruments
necessary for providiug the opportunity to students will be devel-
oped concurrently with the materials in this area such as those
produced by Popham and his staii at the Behavicral Objective Ex-
change at UCILA.

A new system of recording will have to be instituted in order to )
document the actual level of competency demonstrated by students.

Modek for this effort are currently being developed in six pilot

projects in the state of Oregon and the results of these pilot '

Projects will be used as guides as the staff at South Umpqua High

School determines the most feasible way to record this information,

Special Programs: Reading and Mathematics. Scuthk Umpqua High
School currently offers classes in what is called individuvaiized
reading. The major thrusts of these classer are to develop more
diverse interests ia reading material and tc¢ rekindle a high de-
gree of interest in reading among students who have lost their
enthusiasm for the printed page. A gap of major proportion exists
in that there are a number of students in the high school who are
seriously deficient in basic reading skills,

A class will be developed which will meet the needs of these
students who are practically non-readers. The class will operate
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by way of a learning locp including diagncsis, prescription, and
evaluation., Each student wiii have a total.y 1individualized,
prescriptive program developed for him or her which will emphasize
the acquisition of basic reading skills. 1Tt is important to note
that the traditioral remedial reading program is not what 1is being
planned but, rather, a completely individualized approach which
will allow any student who is deficient in reading skills the
opportunity to overcome this handicap. Enrollment wiil be strict-
ly cn a voluntary basis. Students compie<ing th.s orogram wiil be
encouraged to enrol! in the currertly off2res reading program in
order that they might continue to improve rheir skills and to
diversify their interests,

Mathematics education at South Umpqua High School includes applied
mathematics, applied algebra, algebra 1, algebra II, geometry,
math analysis, and senior math. It is inadequate for those stu-
dents who have historically had serious prctlems in mathematics.,
The classes which are supposed to provide fu: the needs cf the
students who are deficient in mathematics skiils are the applied
mathematics and applied algebra courses. They are cdesigned accord-
ing to the same model as the classes experienced by these students
in elementary and junior high schoo! and therein lies the prcblem.
Merely repeating the same processes which have already failed many
times is doomed to failure at the high school levei. A fresh,
different approach is a must 1f these students are to be accommo-
dated with any real success.

South Umpqua High School will develop a new mathematics program
for students who have had difficulty in mathematics which will
emphasize a hands-on approach. Much use will be made of tangible
objects, games, puzzles, visual aides, and practical problems to
help those students overcome their deficiencies.

A program of the type indicated has been deveioped in Riverton,
Wyoming, via a Title III, ESEA grant. Their program has served
as a statewide model for low-achiever mathematics in Wyoming and
they have also provided assistance to adjoining states in the
effort to provide more adequate mathematics education. Their
expertise will be utilized by hiring the prcject director as a
consultant for a one-week training program of South Umpqua mache-
matics teachers, Also, a full set of materials apgropriate to
high school students will be purchased in crder that the South
Umpqua program may be implemented in the fali of 1972.

Research. A noted weakness in public schools acroas the land has
been in he lack of time and resources devoted to on-going re-
search, Learning theory, adolescent psychology, and the study ot
innovative practices in other schocls all have received too little
attention. During the summer months, staff members will be paid
to participate in research efforts through tte study of learning
theory, adolescent psychologv, and reiated fields. Consultants
from these fields will be contracted thrcugh the staff development
center to provide on-site workshops dealing with educational prac-
tice and the implementatior of the iatest findings Iin learning
theory.
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ials about innovative

Teachers -'ill be encouraged t- request mac R
¢, universities, and

practicas through ERIC, regional labs, colls
bty direct correspondence with the persinne. in cther schoils where
new ideas and approaches are being tried. Time and mcney will also
be made available for on-site visitatisns t> schnols whizh have put
intc speration methods and techniques wr.ich are pr-ving t> b= bene-
ficial and worthwhile.
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5. Continuation Scthocl Suppcrt Level. The complexit
changed the role the schocls now must perform, The acucst
¢t adults. especially in changing rural areas, call for sc
tc make daliberate provisicn for the lifetine learning of pacrons,

’ In the pasc, this need for contiruzd iearrning tas surfaced in book
clubs, adult education ciasses, college ex:tension classes, on-the-job
training, business conferences and in a myriad of voluntary self-study
efforts ranging from first aid and boat safety courses, to membership
in the Sierra Club or TOPS (Take Off Pounds Sensibly). Tre spasmodic
involvemernt in home extension meetings, private literary groups,
so-vespondence schocls and simiilar activities demonstrate adult interest
in continued education. Recentily a number of adult cecnters for study
have sprung up across the country under a variety ~f citles: C(enters
tor Humao Development, Centers for Humanistic Education, Leacndng Cen-
ters, Learuing Resource Centers for Teachers and Parents. Renowned
national organizations like the Associarion for Supervision and Cur-
ricuium Development have given major atten-inn to career devaicpment,
lifetime education, and the emotional, social and educational needs of
young adults, In some ways the emphasis on dropout education that
marked the late sixties (now softened by critics of schaoling) was
simply another facet of the need for continued education cf adults after
age eighteen. The educational and skill pzoblems of those citizens
who subsist on welfare coupled with the retraining made necessary by
swift changes in the industrial system, has made lifetime edvcation a
necsssity, Indeed, McLuhan was truly the oraclz when he .ointed out
that "the work of the future is learning a living."

v of mcern
=

o
¢
w G

In the South Umpqua School District cur efforts to extend the use of
sct.zel facilities and equipment to communicy adults, using our own
unique variant of the concept of community schools, has led as to
establish a new school compunent utilizing the opportunity afforded by
the experimental sctools project. Past efforis in adult education

have occurred. Basically geared to the traditiocnal inscruceienal model,
lasses have been offered either by the school district, the local
cemmunity college, or the state colleges' divisior of tontinuing edu-
cation, However, the school has not in times past attempted o share
its shops. its studios, or its tools with sonmunity adults. It has

not provided any continued effort to prom~te 1liferime learnings of
dropouts, yocung adults, and the matuvre. It hzs rot attempted to assist
as a part of its normal program to enhance the general cultural life
of all members of the community, However, the ccotinuation schoel will
now assume these functions and others consictent with its missicn te
promote lifetime learning for commurity adulss.

a, Administration and Staffing. The centiruation gehen) wiil be ad-
ministered by the community schocl divectnr. The wvomminity school
director will be directly respunsible teo tre sshool superintendent
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and will be a member of the sufperintendect's administrative council.
Teaching staff members will be arranged thrcugh fee schedules and
learning networks.

b, Advisory Council, A five member advisory ccuncii to the community
school director will be created. The members wiil be appointed for
one-year terms by the Schoci Board. Distric: geographic distri-
bution will be considered as the School Board m2kes appcintments
and fiils vacancies. The surerirt2ndent «*.l arpoint thL.ree ex offi-
cio members from the faculry tc prcvide necessary liaisva. The
community school director will servs as secretacy to thz advisory
council.

c. Time, Space and Facilities. The continuatiorn school wiil operate
during those times that the regular scrool facilities are available
for use. Some activities cf the continuation schoel will continue
throughout the year as an integral part of ths total school program--
leisure and cultural enrichment, and guidance services.

d. Program Processes and Activities. Six major activiries will be
performed through the continuation school: guidance services, job
placement, adult interest and zducaticn courses, community college
classes, leisure enrickment activities, and culcuzal enrichment
activities.

Guidance Services

Our citizens need more options for crganizing their lives. Many
community adults need information abour social raferral agencies.
Many want to secure certificates of high school -~ompletion, Some
want to explore their interests and apcitudes thrcugh psychological
testing. Some merely want informaticn regarding career options
either for themselves or for their children. Some will want help
with specific problems resulting from child-rearing, employment
difficulties, or some variant of post-high school non-success.
Some may merely be dissatisfied with their present lives. The
continuation school will makz counseling services of the school
district available to parents and patruns. Special counseling
attention will be given to services fcr aropouts and services to
young adults, helping this age segment of cur community to make
the transition from adclescent dependence to adult maturity more
easily. The dramatic differences in the pacing of human maturity
of which we are all aware will be more readily accommodated by
guidance services offered through the continvarien schoel program.
It is likely that some tutoring activities, especially for adult
illiterates will be part >f tne gridance thrust of tuis compenent.

Job Placement for High Schoecl Students and Dropouts

(See VI.F.4. High School Support Levei, rareer Education)

Adult Education Courses

In the past, several courses have besn cffersd quarterly in school
facilities to community adults on a fee basis. Cooverative effort

‘
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with the Home Extension Service and the schootr as well as an
occasional class sponsored by the ar:za s cimminizy c¢yllege has
resulted. No real ne=ds assessment of the adulc cemmun ity has
occurred, however, Coupled witn the reripheralicy <f tk:z activi-
ty tc the district’s past missim, this cir:umstance nas result-

ed in a feeble adult education effort. The addition of twh staff
members whose sole respensibilities will be the implementation

and coordination of commurity sctool efforts wili bt12aden the
course offerings and legitimatize aduit educatien for suz community.

Community Cciiege Liaiscn

Umpqua Community College, a compcekensive community ccollege, io-
cated 31 miles from Myrtle Creek anc 34 miles from Canyonville
(our two major populaticn centers) crerates a mulciple-site pro-
gram., Most courses taught by the c2llage can be cffered in our
community, In times Past such courses have ttuaily been offered
Periodically because no locai agency hLas prumoted this effort,
made registration easy, or determined what kinds of college ac-
tivity was most likely to te scccessful in scuth Deuglas County.
None of cur neighboring school distriscts kas meved in this direc-
tion either., Since the community ccliege is relatively new (less
than a decade has elapsed since its founding), 1ts extension of
service has been somewhat limited, tac, Ire estatlishment of our
continuation school should enhanc= both efferts to provide for the
educational needs of area adults,

Leisure Enrichmanc

By opening the schosl district's shops, music rovms, studios,
scientific laboratories, playgrounds, gymnasiums, Llibraries, and
classrooms to adults, an entirely new tange of leisare time
opportunity is made available, The ccmpilation of an area talent
pool and of a area-wide learning network wili Provoke completely
new opportunities for leisure enrtichment, We view the continuation
school effort here to be supportive cf existing community activity
and instigative as well as cooperative in rhe estabiishment of
leisure time activities such as tours. travel groups, great de-
cision programs, fly tying instruction, film making, creative
writing, photography and similat ag well as varied programs,

Cultural Enrichment

The continuation school cffice shall be resprnzible for coordin-
ating the scheduling of all spaces and activities econducted by
outside agencies, and shall be responsible for maintaining a district-
wide scheduling register., All cemmunity cuitural events which use
school facilities will be coordinatrd by rhis offize, In addition,
the continuation school will be responsible for any district-wide
Symposia and traveling cultutal disglays. and shail coordinate the
use of school libraries ae cultural centers. The continuation
school will survey the area lo:ating all zxisting cultural agencies
(botk public and private). wili momicor all cultural activity in the
area, .nd will promote and conduct cenferencss, musical engagements,
dance Jemonstrations, vigiting artists, lectires, films and similar
activities for our district,




Special Education Support Level. Descriptions, with the appropriate
rime lines, are cited on elementary and high school charts to be found
in the implementation sections of this document, A najcr recrganiza-
tion of rhe special education program in cthe South Umdqua District is
anvisioned, The major eiements of this reorganizatinn include:

8. The establishment of a pilot program for the children in tte present
elementary EMR classrooms to explore the possibilitv of integrating
many of these handicapped children intoe rre cegurar schodl program.
This pilot will involve ore elementary school in thz: distri:t, with
the possibility of expanding the program to other sctocls during
the second, third, and fourth years of the project if tke program
proved successful, Handicapped children wiil be placed and con-
tinued in the regular elementary school pregran ouly with the con-
sent of the classroom teacher involved. The present special edu-
cation staff will function as resource persons to the classroom
teachers in planning and executing educational programs for the
handicapped children in their classroom,

b. The creation of individualized vocational end social living prn-
grams for handicapped studencs at the junior and senior high
schcols., The students involved in this pragram will participste
in a "homeroom" classroom core program in addition to some regular
classes involving modified schedules designed to provide them with
job entry level skills. A specially trained teacher/counselor will
work with the students in the core program, identify appropriate
jobs in the community, arrange training programs to qualify the
students for the jobs, and act as a resource person for teachers
who have handicapped children in their regular classes. The
handicapped children will be placed and coutinued in regular
classes only with the consent of the classroom teacher involved.

VII. THE ROLE OF THE COMMUNITY - COMMUNITY INVOLVEMENT PROCESS

The community irvolvement in our schools has traditionally been limited t.
attendance at srerial schonl activities, voting on the annual schosl budget,
and occasionnal attendance at P.T,0. meetinzs, In most ways, the school has
been apart from, vather than a part cf the community, This has resulted in

a separation of the entities which exercise the most impact on and the most
control of the child--the home and the school, This separation lies at the
root of many of our educational problems. We at South Umpqué& believe that by
involving patvents and patrons in our on-going comprehensive planning, imple-
mentation and evaluation processes and by emphasizing the five curricular pro-
cesses which require community involvement, we will modify positively student
growth and development in both a general and a specific sense.

The essential involvement of the patrons and parents of the South Umpqua School
District will be elicited in every possible way; however, our formal waye for

involving the community in essential decision-making activities will employ the
following structural mechanisms:

A. The School Board.

B. The Budget Committee.

C. The Experimental Schools Coordinat "ag Council,

D. The Curricular Stream Committees (five in number),




The District Curriculum Decision Making Board
The School Implementation Operating Unit.

The Staff Development Center Board of Directors.
The various advisory councils of the districr,
Ad noc committees,

Reaction groups.

Erief des~riptions of the formal structures, not described elsewhere in this

plan, fuliow.

A. The School Board of Discrict 19. This °s a seven-miember board. zcned ivto
two areas representing the two major communit:es Tw> members are elected
from each community and three members are elected at large,

The Budget Committee of District 19. Thi: is a fourteen-member group com-
posed of the seven School Board members and seven other members appointed
by the School Board to three-year rotating terms.

The Experimental Schools Coordinating Council. This is a fifteen-member
group appointed by the School Board to represent. the School Bcard and
varied community interests and to make recommendations to the Schos! Rcard
regarding the infusion of experimental schools activity into the existing
program thrust of the district.

Various Advisory Councils

1. Community Learning Center Advisory Councils., Each of the district's
community learning centers will have an arviso. committee of know-
ledgeable adults whose regular activities will provide these centers
with essential expertise,

The Title I Advisory Committee. The Title I (compensatory education)
Council is composed of six members, drawn from low income patrons of

the district. The committee members assist in evaluation, exercise
Program review, and make recommendations for prcgram modifications.

The members serve as liaison to other parents wbose children partici-
pate in the program.

Ibe Early Childhood Community Council. A three-school district, 12-
member community board with five additional ex officio members drawn
from the administrative officers of the school districts concerned.

The council has broad policy-making powers subject to approval by the
three School Boards.

Council for Career Education. A six-member beard of business and
industrial leaders, drawn from the general region, guides the long-
range plans for career education in the district and has been established
since early in 1972.

Career Education Advisory Council. Seven advisory councils for career
education clusters now operate in District 19. These seven councils
each have five to six members and provide technical advice and liaison
between the cluster programs and the career realities in our region,
Advisory councils 10w exist for the following operative career clusters:
food service, tecunology, industrial mechanics, marketing, construction
trades, office occupations--secretarial, clerical and accounting. An
additional advisory council has just been formed for the more general
career awareness needs of younger students. This council is also charged
with monitoring program needs in career areas where a full-cluster
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program is not yet operating, specifically forest products, health
services, metals technology, and graphic arts,
High School Athletic Booster Club. Between 60 and 70 men and women
in our two communities are members of the Booster's Club. Membership
is volurtary. The group acts as a traditional school support group.
Elementary School Parent Teacher Organizations. Each elementary build-
ing has a Parent Teacher Organization which focuses its attention pri-
marily on the educational needs of students in a particular attendance
area. The traditional committee structure of PTA organizations is
attempted by each of four groups with varying degrees of success.

8. Cuntinuation School Advisory Council, A five-member council will be
appointed by the School Board to one-year terms.

Ad Hoc Committees. Any segment of the school may appoint ad hoc committees
to advise that segment. The School Board has in the recent past received
counsel from these ad hoc committees: Building Color Selection Committee,
Maintenance Committee, Sites Improvement Committee, and Cafeteria Improve-
ment Committee. The central administrative office regularly appoints ad
hoc committees. The most significant of these has been a State Department
of Education Task Force, a group of out-of-disirict professionals who in-
spected, assessed and recommended changes in district practice.

Reaction Groups., Every major program and each project proposed for these
programs have access to lists of community adults who have volunteered to
react to proposals for educational change. Student reaction groups have
also been formed by program coordir:tors to serve in analogous student
structures. Teacher reaction grouts, of both a common curricular back-
ground and of a multi-disciplinary composition, have likewise functioned.

Other forms of community imvolvement in the schools are implicit in all
five of the educational processes of the experimental schools program.
Parents will be involved in planning their children's educational exper-
lences and providing learning experiences for their children. Parent and
patron volunteers will actually work in classrooms, in community iearning
centers and in libraries. They have opportunities to aid students on

fi-ld trips, in individual study activities, in advisory capacities dealing
with community internship programs, and in other ways. Again, the shared
planning and decision-making organization delineated in this plan provides
new avenues for more in-depth community involvement,

VITI. TIME, SPACE AND \CILITIES

A.

Presently, the utilization of time and space in the schools of the South
Umpqua School District is handled traditionally with some modification at
the high school level. Constraints on our use of time include:

1. Seventy-seven percent of our students are bused to our schools. The
longest time any child spends riding to school from home is forty-five
minutes. High school students are transnorted to school by 8:10 a.m.
daily with the buses making a return trip on their routes to pick up
junior high and elementary school students. The latter begin the school
day at 8:45 a.m. and end their day roughly 45 minutes later ths.: do
high school students, allowing a double bus run to occur in the even-
ings as well. First graders have a special early afternoon run.
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The near universal use of the fragmentid day .rganizing principle at
the high schoel and junicr high scheel levels and in & mech lesser
degree at the elementary levels, is a fur-ter ¢ nstraint. The use of
the seven-period day and the Ca:n=gir unit tifty-mincte hours has
created institutional inertia. The zven smaller bl_cks used in some
elementary classrooms with the rig-r « f rime ¢lack tnstruction exer-
cises its own limitations on creative use >f time.

Ibe reed that exists for many ¢i rir tcavrners ¢ g to college during
the stmmer for early special w tkst F» mar:s f'e extension ~f the
scheel year difficult during Jure, 1In lik- manar1, (he jost-sessions
offered by colleges in late summer binder the cxt-nsicn ¢f the school
year since we cannot begin school programs carlier than we now do.
Perbaps the greatest constraint cn changes in tne use cof time is
bistorics-tradicional, Historic exjectati-ns are that sctuol will
begin near September 1 and end during the first week of June. Addi-
tionally, people ordinarily exp-st scb-cls t. operate unly five days
a week and for seven hours a day,

Even with these institutional and ttraditicnat . nstraints, certain signi-
ficant m~difications in the use of time will v+ made. Th-se modifications
are:

1. The junior high school nine-week schedui<. The junicr high school will
move from a semester length core learning program to a quarterly broad
elective program during 1973-74. Greater ele-tlve choices will occur
each year as new nine-week courses are thoroughly planned.

Extended Year Program. Since not ali cf cur teaching staff engaged in
self-chosen academic study during the summer and since college students
are returning to the area from their st.dies, we will increase the
school's activity during the summer montbs in all scheools,

Extended Day. Different time schedules cperat= for students in some

of the community learning centers which will be founded during the next
four years. As an example, our store front marketing experience center,
located five miles from our high school, is open until 3:30 p.m. The
day care center will operate from 7:30 a.m. t« 5°30 p.m, The use of
school facilities by our local rommunity coli-ge ana by interested
patrons and students will necessitate -vening boeurs in cur junior high
and high schoul facilities, shops, librarics, stages and classrooms.,
Concommitantly, manufacturing activities in our shops, academic use of
dur libraries ard business equipment and vsireaticnal uvse of our sports
equipment, gymnasiums and playing fields 1n all sche.ls will necessitate
Saturday and Sunday operation as w=lil,

Block Scheduling. Students at tue high scho.l will have the option to
schedule classwork in blocks of rime, Ite student, fur fxample, who is
working in a couperative w-rk experience ncw signs up f+r three units

of covperative education +redit and werks in some pusiness for three

or more hours daily. We will, within the constrainrs of cur capability,
create opportunities for students wh. are spécializing in cther curricu-
lar streams tn make similar ¢redit and time arrangemsnts,

Student Elective Program. The ¢!ementaty sitoacls and juninr high schools
will cperate an elective pragram onie afternc»n -acr week, Rotation of
students and new activities initiatec for each cy.le will distinctively
alter the present use of time for ocur elementary and junior bigh schonl
students,




Space and Facilities. Lver owur limited pcpuisticn growth in the past
decade has placed ccrsiderabte stress upon available i1nstructional time and
space; no new major e.ementary schocls have been built in the district
since 1931, The iast schoel bui.zcing to be zonstructed 1n the district
was the hLigk school, tuvilt in 1965 to hcuse 750 students. It now houses
768. Hcwever, present use patierrns (ompletery fil, all present classrooms
all perioas in each day. De:zline ir the drcpeut rate or added curriculum
will iancrease the need for space. Securing availiabie space is one of our
district's major problems Urfo:tunazeiy the exresimentai scheols program
guideiines prevent us from capital improvements sc¢ our use of space and

of our facilities must focus cn:

1. Utiiizaticn of the instructicnai zquipment now held privately in the
districc, eirher through rental cor free learning necwork activity.

2, Different uses of presentiv avaiiable space, either through added func-
tions or thruagh extended time availatiiity as previously discussed.

3. Greater utili=ation of che natural spaces which surround the school,

4. Express utilizatiosn 3f the spaces possessed by cther community insti-
tutions whick can be made available for instrucricnal purposes, either
thrcugh nesgotiation or through renzal.

The wisest use of availatle space invaives the neariy limitless spaces which
surround us naturaily. One cf the great res>irces cf our area is open space.
Our area is surrounded by mcuntains, enccmpassed by forests, situated on
unique geclogic formaticns, draired by hundreds of smali streams, filled
with uncourntabie examples »f fiora and fauna. These spaces which we regard
so casually are viewed by ~tters in the country to be worth the effort of

90 weeks of wcrk just to spend two weeks of vacatior. admiring our common
places, We are gsing :c use this space for instructien, initially through
trekking experieaces, nature hikes, and the rreation of a forestry learning
center,

Many bulldings in the community are aisc availiabie. We will utilize these:
bowling alleys, stores, offices, service stations, day care centers,
churches; veterans’ organizarional buiidings. theaters, conference rooms,
agency ~ffices. swimming pa:zis. newspaper ctfi-es. gcvarnmental offices and
simi.ar areas,

We will als- add equipment o our tachnolcgrzal arsenal by employing sim-
ilar ta:tics wirk these individuals, firms and gcvernmental bodies that
Possess crucial instructiona’ equipment,

PROJECT IMPLEMFNTATION AND TiME LINE5S FOK ';’HE1 GUR YEARS
AL pe

The 1ife support level time lines whizh fn¥low indicate generally how each
level's program activities and processes will be implemented. District proj-
ect files will, of course, 2ontain more specific implemenvation details, also
using time-task-talent charting techniquzs as weil as nairative and budget
details.

In the future project years, additional suggesticns for alteration of educa-
tional activity wiil mount. Specific propcsals fer +hange will be generated
by individual teachers, parents, students and by gicups such as the stream
committees, study committees, tre building implemenitation and operation units,
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the project management unit and others. Decisions must be made by the parti-
cular stream committee involved. It must recommend or not recommend the pro-
posal to the District Curriculum Decision Making Board. Several ad hoc reac-
tion groups of students, teachers and parents will respond to the proposals.

Some formal committees will handle the proposals and recommendations. Ulti-

mately the district School Board, which alone has the power by Oregon law to

make school policy, will act on the proposals,

Decisions about program and organizational changes in the district shall be
governed by these priorities during the project years 1973 to 1977:

The central theme of the experimental schools program.

The basic needs of the district's children.

The basic commitments as a community and district.

The operational values of the district.

The general curricular purposes of the district.

The student goals of the district.

The instructional goals of the district.

The five basic processes to be emphasized by the experimental schools
program.

9. The specific goals of the particular curricular streams involved.
10. The specific objectives of the program or project being proposed.

OOV WLWN -
.

If the specific change being proposed is at odds with the basic program thrust
of the district, it will be rejected.

In addition, every change adopted must be based firmly on research findings,
adequate learning theory, and on fundamental knowledge regarding human growth
and development.

Time line and implementation charts, budgets, and phese-out strategies follow.
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District Budget
PROJECT MANAGEMENT 1977-78

100 Administratiop
1i0 Salaries
Direct r 2/5 <alary 10,000y
Coordinator 17,971

Secretary 4,631

Bookke eper 3, 584

33,750 37,496

120 Office Supplies & rostage 1,500
145 Travel
Director 2,500
Coordinator 600
190 Coordinating Council
Meeting and Travel 1, 500

600  Operation of Plant
633 I e phone
690 Rent

Fixed Charges (4 147 of Salaries

852.2 Health Insurancc not H:nwcawzm
Director 4 160/person

Equipment
1278.2 Non-Instructional
Model 9500 Burroughs

Bookkeeping Machine

One 4-drawer file

TOTAL 53,403




vIARE DEVETOPMENL

District Budget
1977-78

wh o taastratioe
PO sSalaraes
Dirsctor
Steretary

Office supplics & Postage
145 Travel
Dircetor

190 Governing Board Expense

Instruction
210 Tuition Reimbursement

90 Staff Members enrolled in
vne 3-hour course

200 days release time

Teaching Supplaes

Travel

Statff School Vists

Other Expenses

60 days Consultant Service
Consultant 1ravel & Per Diem
Contracted Services - Teach-

1ng Research - Spec. Ed.

Operation of Plant
©33 Telephone

Fixed Charges @ 14% of Salaries
852.2 Health Iasurance

Equipment
1278.2 Non-Instructional
! IBM Eiectric Typewriter

1l Secretarial Desk
1 Filing Cabinet

31,300

31,300

b%
b7

17,365
4,515

800

500
180

19

% 18,233

2,257

800

500
180

36,973

33,509




3 CURKIC! LIM PLANNING AND CORE District Budget
LEARNING [MPLEMENTATION 1973-74 1974-75 1975-76 1976-77 1977-78
200 lastruction
2100 Sal.ries
5 lostructional Leaders -
I per school @ $13,000 65,000 5% 68,250 5% 71,663
65,000 68,250 71,663
220 Suppliecs for Committees:
1. District Curriculum 300 300 300 300
2. 5 Stream Committees 200 300, 3008 300
3. 5 Building Opeiations Units 400 400 400 400
245 lravel tor Instructional
Loeaders @ $300 cach 1,500 1,500 1,5
N 2,500 2,500 2,500 1,000 -0-
800 Fixed Charges 4 144 of Salaries 9,100 9,555 2% 11,466
452.2 Hcalth Insurance 800 800 10% 880
9,900 10,355 12,346
TorAL 77,400 81,105 86,509 1,000
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PROGRA EVALVATION

1973-74

1974-75

1976-77

District Budget

1977-78

Tnstruetion
210 Salarics
I bvaluator
P Researeh Asst

I Secrctary

Supplics

Of t1ce
Evaluition 1 $2/¢hild

Iravel
Otner kxpenses
Test Service ,50/student

Computer Services

Upcration of Plant
633 Telephone

Fixed Charges '@ 1474 of Salaries

8952.2 Health Insurance
Equipment

1273.2 Non-Instructionel

Calculator

TOTAL

5%
5%
5%

15,225
7,875
4,095

5%
5%
5%

15,986
R,269
4,300

28,555

16,785
8,682
4,515,

5%

3%

17,67

4741




PROGRAM DISSEMINATION

1973-74

1974-75

1975-76

District Budget
1977-78

HOv

1274

lustinction
2100 Salaraes
I issuminator

I Secretary

Ottice Supplics & Postage

Priating & Paper

245 [ravdl

Upctation ot Plant
633 Tolephone

Fixed Charges 4 144 ot Salaries
392.2 Health Insurance

Lquipment

1278.2 Non-lnstructional
I IBM Electric Typewriter
I Filing Cabinet

TOTAL

5%
5%

11,550
4,095

1,500

1,000
20!

5% 12,124
5% 4,304

1,504
1,004
_ 5

21,605

Q
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ELEMENTARY SCHOOL SUPPORT

1973-74

1974-75

1975-76

District Budget
1977-78

210 Salaries

I pr.vary school coord. 12 mos

Il tutorial awdes, 19 mos
© 53200

25 «xtendod contracts for
teacners - 4 wks 4 $125/wk

I3 aides daft, staffing

P wedia center ande

4 Special Educ, extended con-
triacts for 1 wk @ $150/wk

10 student teachers @ $900

Supplies

lutorial 126 students @ $5,92

Friday Electives @ $6/student

Leatning centers for 25
classrooms (@ §120 each

Parer supplies and postage
Music Suonlied

Coordinator [ -avel

Iransportation

Instructional Field Trips

Operation of Plant
610 Custuodial, & wks summer

633 TIvlephone

Fixed Charges @ 147% of Salaries

¥52.2 Health Insurance

Equipment
1273.1 Instructional
Learning Centers for 25 class

rms & Media Cts @ $500 ea
3 Kevboard Systenms
Pre-band Instruments

130,100

23,100
196,123

135,500

13,234
38,808
12,504

63, 504
3,528

5%

5%

13,892
29,635
12,500

29,63
3,704

140, 570|

7,500

194,787

18,367

500

136,168

PAFullToxt Provided by ERIC
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JSTOR HIGH SUPPORT

1974-75

1975-76

District Budget
1977-78

200

I 'struction

210

Silaries

1 Art Tcacher

2 lutorial Aldes

'+ FTE Teacher for summer
theater 6 wks (4 §175

10 Jeachers summer course
4 wk extended contracts

4 Outdoor Educ student assts.
2 wkn t $160 cach

4 leachers 1 wk extended con-
tracts - personalized
assessment $150/wh

¢ Librarians 1 wk extended
contract

I Teacher 1 month extended
contract - furestry planning

10 Teac wrs 4 wks sunmer

feaching Supplies

Tutorial 40 children @ $5.92 ea

Art supplies 406 students
14 $7.40 each

9 wk electaves @ $100 for 24
courses

Friday electives @ $5/child

Medaa Center

Literary publications

Outdvor Educ. - 50 children
@ $§35 each

Camprug for 50 children @ $20 ea

Sum sch supplies W $4 per stu

Other Expenses

4-H and MS] scholarships for
50 children @ $35 each

5%
5%

9,450
6,720

750

5% 10,419 5% 10,940
5% 7,409 5% 7,779

750 750

4,000 -0-

1,280

ﬂ 8,000
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District Budget
JUNTOR HIGH SUPPORT (cont) 1973-74 1974-75 1975-76 1976-77 1977-78

500 lransportation

B0 tield traps ot 30 m1 ea @ $15 1,200 1,200 1,200 1,200 1,200
1,200 1,200 1,200 1,200 1,200

300 Fixed Charges @ 144 of Salaries 4,106 4,214 2% 4,241 3,977 3,480

852.2 Hdealth Insurance 640 640 10% 704, 704 704}
4,746 4,854 4,945 4,681 4,184

1278 bkquipment
1278.1 Instructional - 2 schools

2 ceramic kilns 1,200
2 paper cutters 120
4 portable cabinets 300
13 small looms 480
40 casels 600
assorted hand tools 200
4 propane torch kits 40
10 soldering irons 50
10 1nstamatic cameras 300
2 photo enlargers 140
2 med1a centers 1,000
2 rock cutters 300
6 rock tumblers 480
10 rock polishers 690

8,810

TOTAL 55,141 wuwmub 49,864 46,81 bn.mm.i
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District Budget

HIGH SCHOUL SUPPORT B 1973-74 1974-75 1975-76 1976-77 1977-78
200
210 4 extended contracts clvic
vduc planning, 2 wks 1,920 960
l extended contract store
troie, 10 wks 2,400 2,520 2,646 2,778 2,917
I extra duty store front 600 630 662 695 730
2 peer teaching extra duty 800 840 882 923 969
25 extended contracts summer
performance planning 12,000 6,300 6,300
8 extended contracts reading
and math planning 1,920
l special ed teacher-counselor 9,200 5% 9,660 5% 10,143] 5% 10,650 5% 11,183
'} sec. evening (mod. sch.) 2,200 5% 2,310 5% 2,425 5% 2,546 5% 2,673
8 extended contracts 6 wks
summer school 11,420 5% 11,990 2RI 15 885 54 19,829
31,040 34,640 ” 35,048 36,477, 38,301
220 Supplies
Foreign language 300
Art 1,645
Drama 2,500 1,000 500
Day Care 2,000
Urban Exchange 600 1,000 1,000 1,000
Peer Teaching 500 200 100
Credit via perfor. eval. etc. 500 500
Special reading 250
Special math 300
Forestry & Hourticulture center 350
8,540 2,7 1,600 1,000
245 Travel
Store front 200 200 200 200 200
200 2 200 200 200
290 Other Expenses
Contracted Services radio 2,500 2,500 2,500 2,500 2,500
Contracted tape service radio 2,000 2,000 2,000 2,000 2,000
Contracted Services for music 1,800 1,800 1,800 1,800 1,800
Career Ed. Resource personnel 1,500 1,5€0 1,500 1,500 1,500
7,800 7,800 7,800 7,800 7,800
|
!




= District Budget
- HIGH SCHUOL SUPPORT (cont) 1973-74 1974-75 1975-76 1976-77 1977-78
500 lransportation
Evening classes (modified sched.) 7,204 7,200 7,200 7,200 7,200
Summe roprogram 1,204 1,200 1,200 1,800 1,800
Payaents 1n licu of trans 75¢ 750 75¢ 750 750
'rban e¢xchange 4 RT Portland 80d 1,600 1,600Q 1,600 1,600
9,950 10,75 10,750 :.qu 11,350
600 Operation of Plant
610 1 night summer custodian 5,400 5% 5,670 5% 5,983 5% 6,250 jﬁ 6,563
690 Store front rent 1,98 2,040 N-ouj 2,160
Day Care rent 2,404 2,400
9,780 10,114 8,023] 8,414 6,563
800 Fixed Charges @ 14% of Salaries 5,184 5,643 2% 6,565 6,836 7,178
852.2 Health Insurance 48 480 10% 52 528
5,666 6,123 7,093 7 uohl 7,706
1278  Equipment
1278.1 Instructional
Art 6,000
Radio 2,500
Music 700 200 100
Tools (forestry center) 454
Greenhouse domes 1,004
9,950 704 200 104
TOTAL 83,326 13,023 70,714 72,70X 71,920




m COMMUNITY COORDINATION AND District Budget
CULTURAL AND LEISURE ENRICHMENT 1973-74 1974-75 1975-76 1976-277 1977-78
100 Administration
110 Salaries
Coordinator 15,000 5% 15,750 5% 16,538 3% 17,36 ¥ 9,112
Secretary 3,900 5% 4,095 5% 4,300 5% 64,515 2,251
18,900 19,845 20,838 21,880 11,369
120 Office Supplics & Postage 1,000 1,000 1,000 1,000
145 Travel 1,200 1,200 1,200 1,200
2,200 2,200 2,200 2,200
200 Instruction
210 33 Outdoor Educ student assts
2 wks summer @ $160 each 5,280 5,280 5,280
Y FTE adult counselor 7,000 5% 1,350 5% 7,718 % 8,10
7,000 12,630 12,998 13,384
250 Cultural Enrichment
4 minor cultural events per
5 schools/yr @ $150 3,000 3,000 4,500 4,500 4,500
2 major cultural events/yr 2,000 3,000 2,000
3 art workshops/yr 750 1,250 1,250 1,250 1,250
4 jr high symposiums/yr 2,000 2,000 2,000 2,000 2,000
4 hi school symposiums/yr 2,000 2,000 2,000 2,000 2,000
2 staff and community con-
ferernces/yr 1,000 1,000 1,000 1.000 | 1,000
10,750 12,250 12,750 10,750 S.JA
260 Leisure Enrichment
Camping and trekking expenses
for 200 children @ $20/chd 4,000 4,000 4,00 4,000
’ 4,000 4,000 4,000 4,004
270 Continuation School
15 courses for 300 @ $300
less $900 receipts 3,600
3,600
30 courses for 600 @ $300
less $3600 receipts 5,400
5,400
~ n mvmum
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COMMUNTIY COORDINATION AND District Budpet

_ GOl ITRAL AND LEISURE ENRICHMENT (cont) 1973-74 1974-75 1975-76 1976-77 1977-78
270 Continuaty. School (cont)
45 ¢ourses for 900 @ $300
Iv o $3100 receipts 3,400
5,400
45 coursces for 900 @ $300
less $10,800 receaipts 2,200
2,700
45 ¢ wurses for 900 @ $300
less $13,500 receipts -0-
»00  lransportation
30 round trips 100/m1 cach 2,000 2,000 . — 2,000 2,000 2,000
2,000 2,000 2,000 2,G00 N.OOJ
600 Opcration ot Plant
533 Telephone 500 500 10% 550 3550 225
500 500 550 550 125
400 Fixed “harpes ! 144 of Salaries 3,626 4,687 2% 5,414 5,642 1,819
352.2 UHealth Insurance 400 400 10% 440 440 220
4,026 5,087 5,854 6,082 N.OuJ
1)+ 3 hquipment

127802 m=lustructivnal

I tiling cabinet | 80}

80
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District Budget

SUMMARY OF COMPONENTS 1973-74 1974-75 1975-76 1976-77 1977-78
100 Administration
110 Salaries 71,550 74,628 77,862 81,256 31,859
120 0tfice Supplie & Poctage 3,700 3,700 3,700 3,300 800
145 Travel 5,500 5,500 4,900 4,800 ' 500
190  Other Expenses 1,680 1.680 1,680 1,680 180
82,430 85,508 88,142 91,036 ww.wwL
200 Instruction
210 Saluaries 316,170 344,860 346,221 233,116 112,907
220 Supplics 44,542 35,212 30,406 25,856 12,480
245 Travel 5,700 5,700 4,300 2,300 2,150
250 Cultiial Enrichment 10,750 12,250 12,750 10, 750 10,750
260 Leisure Enrichment 4,000 4,000 4,000 4,000
270 Continuation School 3,600 5,400 5,400 2,700
290  Othur Expensces 25,262 25,262 18,762 14,762 14,000
406,024 432,684 421,839 293,984 156,287
»00  Transportation 22,150 22,950 22,950 23,550 23,550
22,150 22,950 22,95q 23,550 23,550
600  Operittion of Plant
610 Custodial 5,850 6, 144 6,483 6,775 6,563
633  Tclephone 3,100 3,100 3,410 3,410 1,715
690 Rent 6,780 6,840 4,440 4,560
15,730 16,084 14,333 14,745 8,278
800 Fixed Charges 53,287 56,735 66,503 49,843 22,851
852.7 Health Insurance 7,280 7,280 8,008 5,468 2,684
60,567 64,015 74,51 55,21% 25,535
1273  Equipment
1273.1 Instructional 38,860 13,200 7,700 600
1278.2 Non-1instructional 11,275 80
50,135 13,200 7,780 609
TOTAL 637,036 mwbmtbw 629,759 479,226 Nbo.wmwﬁ
|
. )
i
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Phase Qut Strategies

The abiliry cf the Scuth Umpqua Schoo! District tc phase out ¢f the experimental
sct.oois prciject in 1976-77. while at the same fime continuing to support the key
institutional changes created ty five years of ecducational change during 1977-78
and subsequert years. is based primariiy ot :nree tasic fiscal situations.

1. Lowered fiscal requir2ments--planning and initial implemantaticn

coste are significantly nigher thac crerationai and maintenance ceosts,
Incteased support by our state geovernmernt of lersl educational activities.
R2aiixcated support from present rescurces,

w N
L)

°

There are additisnally, some other fiscal sctivities which we will apply that
will creat: minor svpport fcr cultural and i<isvie enrichwent activities,

Lowered Fiscal Requirements

Mary cf tne curricuiar efforts anc the instructicnal processes which make up the
licn s share c¢f sxperimental schools activity for the next four school years
invelve complex planning activity and staff training tc implement. For example,
the experimental schools project witl in effect create a sysrem-wide diversified
staffing arrangenent ucilizing reachers. interns, practice teachers, instructional
aides. student paer teachers., and parent and satron voiunteers, Fach type of
instructional parsen will have ts be both trained and supervised closely to ensure
q7ality educavional programs. Our teachers will have to learn how to train
practice teachers; hLow tc enhance children's lesrning with instructional aides,
and with aduit g@lassroom volunteers, Most importantly. our entire staff must
learn now te organize themseives to continue tc train new people who join our
instruvtional pvogram. It is costly t> teach curselves to teach ourselves, but
once we as a staff navz learmed how to do this. our tralning costs will be approx-
imatziy the cost >f the instructional materials and devices for the learning in-
volved,

There are a number of reducitle costs which are uniquely due to the 'project"
nature vf tre activity. These reducible costs will be phased out in 1977-78.

Io centinue the chenges inscituted with experimental schools funds during 1977-78
will requite a t37al of $246,98Y.

Increased State Support

During the past several years the state of Oregen's support of public school edu-
cation has dwindled from 45% of local schtool costs in 1963 to 19% of local school
corts duaring 1972-73,

In Oregon ali local funds are levied from real property, consequently, dramatic
rises in pcorerty taxes have occurred in OCregen. This rise is even more dramatic
wheu tre proifferating number of special use districts are included in this
recksning, for they too under Oregon law exist fiscally on the property tax pro-
visimon,.

The resvliting increase in prdperty taxes created by the rising need for services

anj by declining state assistance, csupled with insistent emigration to our district
and %> Ovegen ic general has pushed Oregon voters to the point of tax revolt.
Additicnaliy, the last election returns pushed significant numbers of experienced
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state legislators to the brink of political defeat and enough of those old-time
solons met defeat in the polls to destroy the conservative coalition which had
authorized the fiscal policies creating the plan. In short, the people have
spoken.

Our governor has submitted a school finance plan to our state legislature which
would increase our district's state support from our present $390 per s tudent to
$900 per student for 1973-74. The plan includes an inflationary cost index

system. The opposing political party has gone on record favoring the governor's
plan, and that party has assumed control of the legislature for the first time in
several years. The opposition minority party has also submitted a plan to increase
state support. In our best judgment, dramatic increases in state support and a
dramatic change in the way our state finances our schcol will occur before 197%-75.

To continue the changes implemented will cost $246,989 during 1977-78. If con-
tinuation were to be based solely on increased state aid to local schools, our
district's past history of school support above and beyond the average effort of
most other districts in our state and in adjoining counties would make corntinua-

tion certain, Since the experimental schools costs will indeed decrease after

1977, and since other accommodations such as self-supporting activities, fee charges,
local foundation support for cultural programs, and increased community involvement
in the education of the young all will reduce public costs while maintaining

quality effort, we see no difficulty with the anticipated continuation effort.

In some ways the present state plans to increase support of education through
state income tax, rather tnan through property tax offer the possibility of even
more fiscal support than we have discussed. One provision of the most popular
plan (the governor/dominant party plan) will provide an additional $300 per stu-
dent if the local school district will levy $2 per $1,000 of assessed valuation.
As one of the state's poorest districts, we obviously will benefit from any
increase in state financial support--and so will our ability to provide continua-
tion funds.



APPENDIX
WALK THROUGH

WAYNE

Wayne, age 7 is new to the area from Seattle, arriving here a few days before che
beginning of the 1973-74 school year. His mother telephcnes Myrtle Creek Elemen-
tary School to inquire about entering Wayne in second grade. The school secre-
tary answers questions and schedules an appointment wicth the principal, allowing
sufficient time to receive Wayne's lst year record from Henderson Elementary
School. Reviewing the record, the principal finds that Wayne is in good health
with no handicapping visual or hearing problems, that he made satisfactory prog-
ress in all basic skills areas, that his I.Q. is 109, but that his former teacher
was concerned about Wayne's program, and the principal decides to place him in one
of the self-contained classrooms which is initiating the diagnostic-prescriptive
sequence of instruction. He schedules a conference involving himself, Wayne's
mother, and Wayne's teacher. On the third day of the school year after Wayne's
teacher has had an opportunity to administer the Fountain Valley Diagnostic Read-
ing Inventory, the Bagse Math Prescriptive Inventory, and criterion-refzrenced
instruments on behavidral and social skills, the scheduled conference is held
with Wayne's mother. Wayne's record and the results of the recent assessments
are discussed at length. His mother states the feeling that Wayne had neither
made the kind of progress in reading nor in being able to get along with other
children that his parents had expected from his first year in school. The former

is borne out by the ... Diagnostic Reading Inventory and the latter by the teacher's
observations {n the tlassroom and on the playground. However, Wayne has apparently
made progress in independent behavior, because according to the teacher's obser-
vations Wayne works well independently, staying with a task until it is completed
and pursuing his own interests with quiet purpose.

As a result of the conference Wayne's mother and his teacher agree to conference
again in three weeks and assess Wayne's progress in the following program:

* Concentrate on 16 specific reading objectives in the Harper-Row hierarchy,
nine of which are in sequence from number 68-77 and seven for which Wayne
will receive special tutoring,

Emphasize basic math program--21 unit cbjectives--with two 30 minute en-
richment periods per week in the media center, macth games area. Wayne
demonstrates better than average proficiency in math.

Work with content reading each day in From Fins to Feathers in a listening,
viewing, or content learning center of his choice--five reading improve-
ment objectives, 35 vocabulary words, and seven contractions.

Join a social living group for social studies and art, emphasizing cooper-
ative work on two large projects with small individual parts--5 sharing
objectives, 5 language experience objectives, and 5 art objectives.

Participate in class-size P,E. group concentrating on three running skills,
four balance and jumping skills, and one social skill,

Choose a two and one half hour elective for each Friday afternoon.




* Participate in four music classes each week emphasizing the basic elements
of music--two rhythm, two melody, three Larmeny objectives,

After three weeks at the next conference with Wavne's motner, Wayne's progress
showed tnat he was able to demenstrate:

* Mastery of all reading objectives specified for him and that tutoring only
lasted for one and a half weeks.

* All except two math objectives act ieved.

* The development of a real scientific interest in animals--he elected science
fcr his content reading arca and met the five reading objectives, learned
42 new vccabulary words and the seven .ontraztions.

* Easy couperation with other childrer and a talent for paper mache” art work,

* Difficulty in running and balancing effectively, being prone to trip over
. his own feet because he is exrremely pigecn-tced,

Eol

A gcod knewledge ¢f candle-makinghis ob.oice in the Friday elective program
where he made his father a large green frog candle.

Inability to maintain rhythm, a gocd voice for carrying the melody, and a
general misunderstanding of harmony.

Planning, conferencing, implementation, and assessment cycle repeats itself each
three weeks.,

JANE

Jane, 9, grade 4, has been in district programs since second grade.

End >f School, 3rd grade. All assessment records are transferred from Jane's 3rd
grade reacher to Jane's 4th grade teacher. The records have been consolidated
into the district's cumulative record systems. The records of Jane's past school
activity are available to Jane's 4th grade teacher in June.

Augrst

Jane's teacher mirilwmally conducts two conferepc-s with Jane and her parents be-
tween the last week in August and the 2nd weok ir Octeber. Jeint planning with
t<me leawning a:tivities included are initiat:d at :his time. Jane is included
in the planning and is asked to prepare threz ;r:p-sals for leisure time activ-
iry. She chooses to plant a fall garden at b me (radishes and snow peas), to
learn to plav tabie tennis at nnon taour (instraction furnished by a high school
junior engaged in ter cwn individual P,E, a:rivity). and t~ join a Campfire Girls
gYOul .

(Vs

zepizmber

ihe tirst zycle of Friday free elective mini-courses in Jane's school offered 2
¢orse in quilt making. Jane had be=n given a child's Singer sewing machine for
Ler August birthday, and she enrolled fcr the six 2% hour Friday blocks. Two
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grandmccher types from a local church ladies' organization provided the instruction
f~r the 8 girls who chose this Friday elective mini-course,

Octcter

Tane was having difficulty with some number cencepts. The tutorial aide and the
practice teacher in her classroom worked with her daily, and a junior high school
rzer teacher was also paired with her to play mathematical games. For this whole
munth Jane was tutored in aritkmetic daily. At the end of the month, she rejoined
her regular arithemetic group, her power tests indicating that mastery of the
division and subtraction skills had been achieved. Jane used the games at home
with her mother for two additional weeks and taught her seccnd grade brother the
same ccncepts unknowingly.

Daring October Jane also went on six nature walks on the school's % mile long
nature trail which ran from her school to the main river bisecting the valley.

The walks focused on 1) a search for material cbjects to be used to teach classi-
fication and categorization skills, 2) a bird study unit, 3) plant identification
which involved a treasure hunt for types of leaves, specific kinds of plant parts,
and certain rock types, 4) leaves for an art project involving the creation of
staticnery for use in the communication stream, especially with the pen pal pro-
gram fostered at this grade level with urban 4th graders across the country,

5) a rock identification study using stream pebbles, 6) a measuring and mapping
geographic experience using tape measures, graph paper, etc,, and 7) one walk

was spent taking pictures with the school's ten instamatic cameras for an illus-
trated booklet one group of children were making tc iilustrate the coming of
autumn,

Nevember

Jane found the toy and game loan section in her schcol library to be especially
exciting since she lived in a neighborhood which bad 5 girls between the ages of
8 and 10 living within giggling distance. Saturdays and Sundays during this
exceptionally wet month were less confining and more educational than would have
been the case before the school library game loan program was instituted.

December

During this month Jane received special remediation in reading using the Systems
80 learning machines in the library.

January

Jane saw the children's play "Snow White and the 7 Dwarfs," presented by the

irigh school drama program, and she and two other children wrote a play describing
further adventures of the 7 dwarfs. This playlet was produced on cassettes pre-
sented to Jane's classmates during a '"radio" special.

February and March

Keybcard instruction on the Musitronic System 70 was the major new venture for
these two months. Jane's turn to learn tc play (all children in the 4th grades
are given keyboard instructions) finally arrived. She spent 30 minutes a day for
40 days in the library at this activity. !




April

Jane learned how to play several different marble games, all taught by a high
school student enrolled in an individual P.E. program.

May

In May Jane went on a field trip to the Oregon coast overnight. The 15 students
who went planned the trip, wrote travel logs, worked out menus, secured travel
brochures, mapped out the tours, estimated time tables, computed mileage, and
welded the whole curriculum into one unit for three weeks. An aide, an intern
teacher, two parent volunteer families, four peer teachers, one peer counselor
and the classroom teacher accompanied the fifteen fourth graders.

MARY ANN

Mary Ann, 13, seventh grader., New to community from California. Lives on 40-
acre unstocked ranch. No school records.

Initial Contact - July

Mother initiates conference with counselor. Mary Ann, mother, girls' counselor
and English teacher meet, Mary Ann is given three minute I.Q. test (Culture Fair),

library card and a tour of school library and grounds. Meets several teachers and
groups of students working in the art rooms, the shop, and the puppet theater.

She expresses an interest in an overnight hike to a neighboring mountain lake
being planned by a group of girls her age and is invited by the girls to join. the
group. General school information on program and registration possibilities is
given Mary Ann and her mother.

Second Contact - Next day

Mary Ann takes California Achievement Test from counselor and with parental per-
mission jcins the group of overnight trekkers in their planning. Summer recrea-
tional program materials, tours, and community guides given to mother.

Conference - Week later

Hiking trip complete success--friendship patterns established. Registration
materials completed at home. Mother joins counselor and teacher to discuss test
results and when Mary Ann joins the trio she volunteers for the second four-week
junior high school summer session which begins a week later. Then she selects
fall electives including a course in jewelry design, which focuses on making
costume jewelry from local gemstones.

Mary Ann's first nine-week schedule choic :+ include:

Jewelry design

Developmental reading

Chorus

Food preservation and cooking

Pre-algebra

Pecples and cultures of the Indian sub-continent
Archery




Mary Ann included several other goal items in ker planning file for the first
nine weeks:

1. Being paired with a third-grade girl so that she could exchange her home
eccnomics cooking course for peer tesaching during the second nine weeks.

2. Jcining a 4-H club in horse training.

3. Visiting the experimental forest site tc plant trees.

4. Ch:nging the archery course f:r a second term course in rock poetry on records.

At the same time, two future conferences were scneduled by the counselor:

1. A second week ir September assessment meeting cf ail of Mary Ann's teachers,
immediately after school to share insights and tc continue the observational
assessment cof Mary Ann’s demonstrated patrerns of success and style of learning.

2, A meeting the next day with Mary Ann and ner mother conducted by Mary Ann's

taculty adviscr and including other available faculty to share feelings, per-

ceptions and plan immediate short-range learning experiences.

What happened to Marv .nn during the first nine weeks

During the first nine weeks of school, Mary Ann visited a jeweler's store in Rose-
birg where her jewelry teacher had arranged for the jeweler to discuss ring design
and settings. The art teacher arranged for a high schocl senior to facet a piece
of smoky quartz Mary Ann had bought at a rock show for a pendant she was making

in jewelry class, and went on two class field trips to collect jasper and agates
to cut, grind and buff in her jewelry class. She read three novels about India
inciuding Kipling's The Jungle Book and "The Quest for Sita" from the Ramayana.
Mary Ann learned toc make jelly, can peaches and pickle cucumbers. She spent a
weekend on a field trip to the Oregon coast, jcined a neighborhood 4-H horse club,
appeared with a singing group from the cherus in Oztober in a short musical play
about Hail:ween hbefore several district elemsntary school classrooms, and shot at
a deer during hunting season on their ranch with a "loaner" bow from the P.E.
department’s sports equipment loan library. She cooked a curry rice main course
in her cooking class and duplicated that effort at home for her parents, burning
the rice unfortunately. She made an oral report in both her pre-algebra class and
i her social studies class on the invention of the zero, an aciivity jointly
rcnored and fostered by the two teachers involved. She also prepared an illus-
trated repert on famous Indian jewelry specializing in large gemstones and their
locations in India and Pakistan for her sccial studies class. However, her effort
was marred when she dropped it in a mud puddle getting on the school bus the day
she was to show it to her social studies classmates.

End of eighth week af school

Parent/student planning conferences were held with the faculty advisor to initiate
the second nine-week cycle for Mary Ann’s seventh grade year with registration,
persoralized curricular integratior, and learning activities again planned.

PETE

Pete. 14, eighth grader. Started school in district. Lives in rural subdivision,
cutside of city limits.




May of 7th grade

Pete cumpletes pre-registration selecticns with faculty advisor and both parents
near end cf school year, His tentative course selections for the first 9 weeks
included:

1. Developmental reading

2. Manipulative mathematics
3. Individualized wood shop
4, Oregon: Land and People
5. The Machine

6. Scccer and fiéld hockey
7. Band

August

Registration formalized. Planning file now includes:

1. Pairing with a senior boy in the peer couseling program to explore Pete's
interest in hiking and prospecting. (Tre senior got credit in both peer
counseling and in personalized physical education for this activity.)

2, Pairing with a third grade boy (Pete’s ccusin) t> help them both learn to
read better--Peer teaching (Pete will be relecased from Developmental reading
three half-hours weekly for this activity,)

Ensured Pete's registration in the model building activity in the Friday
elective program during the second nine weeks,

Pete wants to go to the Eastern Oregon Wildlife Refuge Camp for a week next
summer, and the Oregon: Land and People class (2 year long sequence) will
be dropped, replacing it during spring term with Bird Identification and
Navigational Patterns, a field course.

Ceramics will tentatively replace woodshop during the 3rd 9 weeks quarter,
foliowed by an outdoor sketching class in late spring.

These changes were negotiated by Pete alone, since his divorced mother is employed
in a local plywsod plant during the day. Pete'’s faculty advisor visited with Pete
and his mcther in September during a three day evening conference session held

for par=nts whc¢ had similar working hours,

What happened tc Pete during the first nine weeks

* He did not like the machine course (a sort of introductory physical science
course) and he, his science teacher, and the tuilding instructional leader
negotiated an individual study contract with a liccal mechanic through the
learning netwerk program which allowed Pete to use the small engine geodesic
dome lab where he learned to take his power lawn mower apart and repair it on
his owm.

He built a gun rack, and a cutting board in wocdshop,

He read Doctor in Buckd#kin--a novel about Marcus Whitman in Developmental
reading as part of an cral report preparation for his Oregon: Land and People
course and demonstrated competence cn 807 cf 5% of his own reading objectives.
He breke a tooth playing field hcckey.

He went hiking 3 times duriug the quarter witl his peer counselor, one hike
was combined with a weekend camping trip to an cld mine 15 miles into the
mountains, Twice he and his 3rd grade couein hiked to the school's forest
learning site from their homes.




He repaired five lawn mowers and hroke one of them.

He built an abacus and a geoboard to use at home as part of his Manipulative
math activities,

He learned to square dance in a Friday elective course.

He moved from 3rd to 2nd trombone (the district furnishing the instrument due
to the specific family economic circumstances.,

He met "the year's girl" on a bus trip to the Southern Oregon's only plane-
tarium 90 miles away on a special tour arranged by the continuation school
director.

Second planning conference

During the 7th week of the fall quarter, he and his faculty advisor initiated the
second registration cycle and personalized patterning for the next nine weeks was
planned with his mother present,




SOUTH UMPQUA HIGH SCHOOL

Registration time lines and procedures for year one are generally consistent for
all students; therefore, one description of that process will suffice for the
students who are currently enrolled in the South Umpqua schools, Materials are
distrubuted to the students in April in order that ample time exists for sharing
the information with parents. A preliminary registration is completed in early
May. The high school offices are open all summer and parents will be encouraged
to come to the high school with their youngsters in order that they might be more
actively involved in the scheduling process. During this time, the necessary
revisions will be made and student schedules will be finalized by August 17 and
classes begun August 27.

Beginning in the summer cf 1974, students will be taking a variety of classes
during that period of time. Registration procedures will continue to operate
with parental involvement each summer.

Social studiés classes are generally nine weeks in length but in the attempt to
reduce the length of these explanations, only one social studies class will be
indicated for each student. Many En-~lish classes are one semester in length as
are other classes in the curriculum and as with social studies, only one class
of this type will be indicated in a student's schedule.

JOHN

John, senior, strong interest in marketing career.

Classes: John will begin his classes at 10:00 a.m. rather than the conventional
8:00 a.m. The time from 3:00 p.m, to 5:00 p.m. will be spent in the Store Front.
John's school day will also include:

1., Modern Fiction
2., Marketing II

3, Business Law

4. Math Analysis

5. Concert band

6. Political Action
7. Physics.

Store Front activities include consignment agreements, advertising lay-outs, sales,
bookkeeping, Lnventory control, and building maintenance. The Political Action
class is conducting a study of county government in order to make recommendations

for improvement in that area and John is studying in detail the law enforcement
plan for the county.

ROSALIE
Rosalie, junior, highly academic, college oriented.
Classes:

1. Chemistry
2. Sociology




3. College Prep English

4, Math Analysis

5. History of North American Indian
6. Advanced drama

7. Vocal ensemble

Rosalie successfully challenged Algebra II for full credit in August. In addition
to the classes indicated for first semester, she will be involved in an evening
class in Modern Literature during the second semester. She has selected as a
special project the study of the Umpqua Indian tribe and she will submit her £find-
ings to the local Historical Society.

MARTHA
Martha, senior, desires career in Food Service Cluster.

Schedule: Martha will report to work at the food preparation facility at 7:00 a.m.
where she will work until 10:00 a.m. The classroom schedule will include:

English IV
Oregon Law
Senior math
Art

Martha has planned a physical education program including golf, bowling, and tennis.
Since she is excused from school each day at 1:15 p.m., she is able to pursue in
the afternoon, the golf during the fall in Roseburg, the bowling at Tri-City during
winter, and the tennis in Canyonville during the spring.

JIM
Jim, ninth grade.

Jim has had serious problems with reading and mathematics during his elementary
and junior high school years. His mathematics skills as measured by the California
Achievement test were two standard deviations below the national norms and he

read at second month, third grade as measured by the same test. During the spring
of his eighth grade, his counselor worked with him and a decision was made for

him to enroll in Basic Mathematics and Reading Skills Development classes.

The mathematics class emphasizes a hands-on approach based on skill objectives.

Jim is working in small group activities with puzzles and games and individually
with a geoboard, cuisenaire rods, geometric figure manipulation, and career cluster
packets. As skills are mastered this information is recorded on a flow chart
developed specifically for Jim.

Reading Skills Development is totally individualized and Jim is working to develop
the skills indicated as being deficient by the diagnostic test given the first
week of school. This class is very small and Jim's teacher is able to devote time
each day to each student in one-to-one activity.




