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o A -Foreword
© ' Because 'the. community college serves the(’%:ét:;l éoinmurfity, it has a par.ti‘cularly'

significant responsibility for leadership in expanding. post high school educational
opportunity for mincrity group students. The Southern Regional Education Board,
with support from the Carnegie Corporation, is endeavoring to strengthen the role
“which ihe community and junior colleges may play’in the South in meeting needs of
. e black students. This report is the third publication resulting from the activities of
the project. - , ST

>

During 1969-70, intérviews were conducted with 400 black high school 'an(_i com-
"~ munity college students in five locations to determine their attitudes toward their
, - local cémmunity colleges. In 1970-71 special programs were initiated to meet the
objections ‘and criticisms which had been identified, and-an inventory was éorppiled
of other programs in the region which had been designed for the same purposes.!

’

I
!  During these two years it became incréasingly apparent that attitudes had a strong*

e ; effeci upon the success or faijlure of instructional programs. In no area was this_fact
SN . more visible than in so-called “compunsatory” instructional offerings. ]

o C. - :

- This report describes an investigation into the impact, of a variety of compensatory
: . programs upon black students. The materials were derived at the “‘grass roots” level
- - - fiom persons closely involved in guided studies programs. We express appreciation
- for their candor in evaluating their instructional efforts for assisting students and
T - for their forthright suggestions for improvement. We appreciate also the support from
. L the Carnegie Corporation for the financial assistance which has undergirdéd SREB’s

2 L ! o Rty P A . . -
~ efforts to expand opportunity-te-blacks-in the South through the public community
- L : - colleges. ~ -~ . - - T ‘f’jf’:‘ L.
. ! These programs are described in the SREB bublications z(’ ZW CHALLENGES TO THE JUNIOR
3 . (Clg'II‘lL)EGE (1970) and THE BLACK COMM I_INITY ANP THE COMMUNITY COLLEGE
7 (&2 8 s PR 7 A
. : S Winfred-L. Godwin
2 ° , President’
3 <« - ¥ % v
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i
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_Stafémgnt of the Problem

T A

2

In one community college in 196970 wkere an unusualiy strong guided studies pro-
gram was in operation, the astounding discovery was made that the program was
“turning off” black students who were dropping out at an unexpected rate, even
though the course was directed by a blick faculty member of acknowledged com-
petence. An analysis of the situation showed ‘that the,problem was centered in_the -
setting in which the course was offered rather than in the instructional techniques
employed. Black students felt they had been assigned to the-courseforraciatreasons,
that they had been demoted since no.credit was given for the work, and that their
"Presence in the program was a form of denigration. . - .

”~
.

Interviews with,black students in otherlocations confirmed the importance of factors
other than instruction itself as a dominant influence on the success, of compensatory
pregrams, by whatever name they bopes. A decision was therefore made to examine a
v{aﬁe&y ‘of forms of compensatory education.in commanity colleges to gain insight
into factors which had positive and negative impact upon attitudes of blacks who
were enrolied. ’ . .

With the assistance of the directors-and staff of state junior college systems in Florida
.. and in Texas, eighteen junior colleges with varying approaches to compensatory in-

struction were identified. Tivo workshops were held, one in Florida and one in Texas,

to which persons intimately connected with the programs came: With the assistance

of several resource persons and SREB staff, a frank discussion of ‘the impact of com-

pensatory -instruction upon- minority students was conducted. Each institutional

program was described in terms of the instructional approach, the criteria for irgress.

intothe program ajid egress from it, the type of credit provided; and the response of

-minority students-to these-varying-characteristies—Later an editorial committee-met——- — ——=

in"Atlanta to review all of the report materials and to identify the implications which_

- emerged. During all of these discussichs, nife basic assumptions became increasingly
_ visible and constitute a frame of reference undergirding the review of specific types .
of impact which compensatory programs may have upon attitudinal responses’ of - -
minority group st”uden@s. T ., ’ - . -

1. If needs of minority group studenis are to be e, these needs must be candidly recog-
~ nized. The “open door” policy of the community college by itself is not sufficient.
The persons who enter the door wish to be recognized for what they are. To say
that the college is unaware of the ethnic origins of its students is to deny identity.

2. Compensatory instruction must concern itself with growth of aspiration palterns,
motivation, and development of self-concept as well as with improvement of skills.

.- Remedial instructiori alone is superficial for.all students, and for the minority
person it is particu]atly' unproductive. - . -

8. The philosophy.of the community college is rooted in service to the entire community
and must therefore be polycultural. The student body of a community college should
be the most diversified of any post high school educational institution, and its
policies and programs should reflect this fact. : e

4. Compénsatory programs must be planned and evaluated in terms of the total setting.
Pedagogical techniques may succeed or fail beeause of the general conditions under

., : N




; > ) M . .
which they operate—-—mcludmg admmlstratme attitudes towlrd the programs and
their i image in the minds of faculty and the general student body.

. An effeclive compensatory program will have a strong mﬂuence on lke total instruc-
Ltonal program. One goal often expressed by directors of guided studies instruction
is that they might succeed well enough to go out of business as a separate unit
through influencing all academic departments to adapt mstmctxonal methods to
a diversified student body.

K3

6. If compensatory instruction is fo’ serve black sludenls effectively, there must be blacks
. - on the staff and faculty of the college. If this condition does not exist, the credibility
o gap. will constltute.q seuous~handncap o T ey T T T

7. There 810 one model of compensatory mslructwn suitable for all community colleges. . \

Conditions vary from community-to community. Modes of instruction must he

" related to the persons conducting the program. But, there are basic considerations
which seem to provide a foundation for a variety of procedures to assist studenfs™ ™
of different ethnic orlgms to find themselves in the community collegé.

i Nomenclature for compensatory instruction is of major tmportance. There is general

dissatisfaction wit'. such terms as “remedial” and “compensatory,” and even

“guided studies” is viewed with suspicion by many students and partlcularly by
minority group students.

9. Compénsatory insiruétion musl be supporled by strong counseling services.” Tradi—
tional counseling resources are regarded as inadequate. Very strong and non-
,traditional counseling services are the foundatlon of an eﬁectwe program oZ com-
pensatory ifistruction.

¢ -
e

The materials derived from the two workshops and from the.analysis of an editorial
committee are organized \inder three major headings: characteristics of compensa-
tory programs positive and negatiye impacts upon black sfudents, and suggested
changes Under characteristics seven specific aspects of the compensatory programs

7 7are analyzed:-the statéd -purpose~of “the -program;visible ‘administrative support-
criteria for ingress into the program, its credit status, the degree of identifiability of

o

i

 the pfogram, its methods for deveIOpmg self-concept, counseling suppm t and criteria
“for egrws. L
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Statement of Purpose ' -
“The differences that exist in the guided studies programs of the eighteen institutions
participating in this study are many. Some concentrate upon the development of -
basic skills needed to succeed in post secondary educational programs, some concen- *
trate upon the- development .of the total personality, others concentrate upon a
combination of both. The emphasis on skills is illustrated by the statement from
Florida Junior College at Jacksonville: o iy :

The goal of the Guided Studies Department of Nosth and South Campus is to

- = — ~help-students improve their learning skills. At present the-specific disciplines
‘ involved oni’both campuses are:mathematics, written and spoken communica-
tion and reading. . - - . S : -

° - . . - -

The following courses are offered for stlident_s with basic sqholqstic deficiencies:

GS90~-Reading Laboratory . = .
GS894—Developing Effective Study Skilt
GS95—G. S. Mathematicss .
GS97—English Fundamentals -
® ° The Guided Studies Institute incorporates all the components in.a “block’ It .
—iseffered-on-the North-Campusonly ~Thisinstitute offers aitof theabovecoms
. ponents plus Physical Education and one college Ié}’el course:.A basic social

seience ceurse has been added this fall.

.

The North Campus offers tutorial help through tﬁe-Programmediéaming
— - Center, ard, any sindent envolled at the college may utilize this tutorial help. -

&
e e -
- . o Qo

- T b el e rarrmoge

’Th‘e laboratory is the focal point of the South Cétmpus prog.am. The communi-
cations labs are wholly individualized instruction. -

g

‘The Cumberland Campus offers: . Lo _ P
GS95—G. S. Math , S '
GS97—English Fundamentals

(GS90—Reading Lahoratory

&

of its being situated on- the bus routes, - . s -

SMAO YAy g A B b R

“This campus is the most readily aceessible to the low income student because

On the other hand, at El Ceniro College in Dallas attitudinil changes are regarded
as the central purpgse of the Guided Studies Division. et .

“

ey A it s

The primary purpose of El Centro College is- to ‘provide a meaningful educa-
- tional experience for all of its studeats. El.Centro is an urban inner-city com-

munity college with an “open door” philosophy ;-therefore, it is necessary that

provisions be made to meet the educational needs of the students who have not
-had « successful_ educational background and who have not acquired many

.ot




the skllls neccssguy f01 further education in Scademic tl ansfel -of techmcal- .
b‘.tional programs. At El Centro College the Guided Studies Division has .

been given the responsibility for making the * ‘open door”

philosophy a svork- -

able one for educationally disadvantaged students by providing a program.
that will help change the negative aftitudes that thany students have about
themselves, and help them develop thesskills that tlzey need to succeed in o

college and on the job.

Wharton Counfy Junior College recognizes the 1mportance of trammg for utlhta'.rlan

purpos&e but also enuncnatos the importance of development of' self-nmage.

,_’,_..

-
-
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=

- The Dir ected 3tidies Program 15 a compreﬁemwe one year program-for stit
deuts who have experienced limited success in high school and. whose chances
of experienting suceess ir: the traditional college curriculum are very slim. The .

- progra is desxgned O prepare students for appropriate academic or vocational - *
technical programs, og for -gainful employment‘ to. develbp satisfactory read-
ing, writing, t.peakmg‘, nuicefical and study skills; to insure initial academic
suecess of each student and to maintain W/m in college in spite of prior low edn-

cational achjevement; to assis! the studer* in developmg « posztu'e self finage end
* concrele QoS | or-hzs“fumre e .

¢

g 7

Qanth&JumouCollege.at Gainesy llle,_ momda,_dgﬁngﬂmglgjﬂ.ilsé_d!_antaged
students in broad and general terms. This deﬁmtlon is not eyasive, for the college has

a strong concern for mmonty students,

Santa I'e has no - compensatmy’ or remalial plomams for two reasong: (1} IR

-

These programy _do not seem to be pﬁllosophlcailv consistent with the spirir of

®
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the commimity college with its open_door and amplmm war worth; T T

and (2) remedial progrums, especially mandstory ones, don’t scem to work very =
_well. A differer .. voneept was evoived: The Coramon Program. This progeam

approaches education = a furidamental anc essential way. We have defined .

general educaticn espeemlly in‘a mueh foo restrictive way for far too long, What "

univ ersity presilent ¢oald find a square root? or could identify dangling parti-’

ciples?.Wa are w illing to admit that some of the skills we ti adltlonallv require - -

might ‘not be 2ll taat seful in themselves. ('To those-who ﬂxeuld-a}gue that.. 1 _
while one may have for gotten exuctly how to Jdo a square root, some “powers

- of thinking” or “¥acilicies.of critical analysis” have been developed by once,
) doing them. One replies that maybe It would be more efhcu,nt to work directly
4 on those “ poz rers *)f thinking.”)

+

Whlle a wide range of staterl purposa exists among the mstltutnons ctudled the
predeminant emphasis is upor: totsl development of the individual rather than upon
purely remedial training ‘in basic skills. In the discussion of these' statementd, the °
importance ¢f growth of self-concept by minority students was assxgned a high
p!‘lOl'ltY There is little evidence that the’ minority students will experience success
in collegiate [ograms that do not emp‘lasxze thxs growth in self-concept.

Admlmstratwe Support

The succes;s of speclal programs fox: disadvantaged students is mﬁuenced bv the
degree of visability of adininistiative support, both in terms of _policy and of -bud-
_ getary support. At one extreme r.he administration shows an attitude of benevolent
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- ~ tolerance which is readily recognized as b & Olt at all. This attltude is qulekly
transmitted to faculty not involved in the program and shared by many of them.
Students very quickly realize that the guided studies program is only tolerated, and —
the participants belleve the program may be a dellberate effort to denigrate them.

On the other hand, sta.tements such as the one above from' El Centro College illus-
trate the hlgh degree of concern the administration has for serving all persons in
the community: One of the most éxciting experiences in SREB’s project has been
the observation of change in administrative attitudes and thé resulting change in

. attitude of the faculty and. the students partlclpatlng in the suided studies programs.

N

-

&

Ingress - .

The procedurea by which students are enrolled in compensatory- programs have a
profound influence’ upon the success of the instruction. At first glance it appeared
that whether or not the Student was required to take the courses was the, crucidlf
issue. It is true that compulsory enrollment often has a negatlve effect upon students,
and particularly upon black students. Many-of these students are moving froﬁi‘b're- T
dominantly black high schools to their first éxperience in & predominantly white

" educatiomal institution. To be assxgned to a required, and often non-credit, remedial
program may be a traumatic experlence with- impact upon self-conﬁdence and level
of expectations. But the procedures of ingress.are complex In"at least one institu-
tion, expert counseling prior to admission resulted in students feelmg that their, i in-
cluswn in the gulded studies represented.a dlStant pnvrlege

- Pollcm concernmg ingress varlqd from arbitrary -assignment based solely on test
scores to voluntary enrollment as a result of counseling. The most typical.method
included test scores, high school grades, and interview. Broward Gollege isan illus-".
tratlon :

Two hundred twenty-one students, most of whom had no prior college ex-
“perience, were enrolled during this reporting period. All.students were selected
on the basis of ‘nah school grade point average, standarized test scores and
personal interview mth the director. Ths mean high school grade 1)01nt aver age
was L 46., The median Floridda Twelth G1 ade Phcement Test $CO12 Was Oi)o
"'There seems llttle doubt that attitudes toward bemg enrolled in compensatory pro-
grams are deeply influenced by factors located in the high schools and general. com-
,munlty The director of one guided studies program, and a very successful one, says.
“1 still do not know how td combat the community pressures to keep minority stu-
dents 6ut of compensatory programs. This feeling is obviously more extensive than
County and may even help to destroy the community college concept
of education as well as compensatory education.” ‘The point must be made that this
) rwstance often appears in the black communlty as well as in the whlte

Credit Status

The conditions surroundrng ingress are strongly influenced by the credlto status of
a guided studies program, Among the institutions studied, credit status varied from
full credit through partial credit to no credit at all. Full credit obviously alleviates
negative attitudes toward enrollment. Lack of credit is a strong negative factor-upon -
responses of black students, who often regard tlle‘policy as racially motivated, es-
pecially if compulsory assignments are made only on the basis of t%t scores. Tue

- o e e = e
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practxce of assigning “mstltutlonal credlt" in some Florida colleges is r&sented by .
some' bjack students asa subterfuge, since this form of credlt is not. transferted to
semor colleges _ P L.

The trend is toward grantmg credlt El Centro clearly states Its pollcy
- All »mdem\‘“\\lm enrolt Tull-time in- Gmdcd‘bmdm during the st serester -
take ot teast four courses—Gui ted Studies Reading 090, Guided Stndies Writ-
ing 090 (compositien), Guided Studies Math ()90 (basic math), and Guided
Studices Developrment 092 £<fmup guidance and’ counselmq} btudent:, may.
. take another semester of reading, writing, and® math (GSR 091, 6SW 091.
GSM 091) i7 they ‘need Turther improvement in these areas. *The student, his
teachers, an;l his counselor decide cooperatively whether. & student needs more
than one semester in any of the courses. A special cowrse is-also offered to help
the foreign, students 1mprov<=5:§}1ameadmg, -writing, an’ mal commumcmon
- skills (GSW- 093;. Students who arc hot -taking Guided- Studies courses” may
—lake Reading 101, a course- tau«fln, by Guided "Studjes instriictors, which pro-
vides ‘advanced .Lea.dm«f instraction- for students who liave the lasic reading
skills but w lm w: zmt to :mprm e 1e'xdmg speed comprehenbxon and study.skiliz.
The Reading 101 coutsc is iks only Guzd{d Studies course that is accepled by
Centro College for Jraduatzon reqzuréments and by four-year schools for Pans. .
purposes. Bl Centro: College administrators are serigusly consideri ing ‘making a.
combination of Guided Studies Reading and Writing as a substitute for English
or Communication-courses for- technical-vocational students. The GSD-092"
course isunder study to dctt.rmme if it might.not serve as a course that would
" at least be.an elective for techpical-Focational degrées at El Centro- College. -
~Even tlmugh the courses do 1ot now cpunt toward gradufition the grades stilt’
count in vomputing the student's ﬁnal grade point average, Students in the
" Guided Studies classes- aceept “the fact that the-courses donot count- toward -
graduation remarkably well, and there isa very- po.sxt;l"e feelmrr about the valué
y of £heu program by Gulded btudlea studenf’s

Brow;ard College prowdes for both full credxt and “mst:tutlonal credlt ” Provxsxon
is ‘made, however, for transfer from termmal to’ more academ;xc programs, . .-

Al courses carry credit. HoweverL thcre are {wo types of o ‘edlit: mstxtutxonal
and regular acidemic credit. The former may be used toward acquiring'a certis
ficate; the latter is to be used toward.a degree. The SPANS program consists
altogether of mqtntutlonal credit courses. However, students are permxtted to
transfer fxom “the program into the regular certificate program, the regular
technical progl am, or the college-parallel program as he qwxllﬁes“wcademlcally
quy colleges, even some whosé‘speclal Programs constxtute the entire first year’s
mstructnon such'as Tarrant County Junior College,gwe full credit for the work taken.
- VA growing practxce is to provide for flexibility in the time- required® to complete.a
. course. At San-Antonio. College, a grade of IP (In Progress). enables a student to -
.. extend the time required to meet course standards without i mcumng a fallmg grade
which wouid affect the general grade average. , ' )
. N 9
The practxce of giving credit based 6n performance on standa.rdlzed tests causes a .
; prbblem for mmonty»studen&msomesub;ecﬁmatter’” wh”“““éﬁlt"’u?il differences -




. " affect such pérfo‘.rgx}ance.iThis-cqndition is especially critical in Eplleg& where cul-
.+ tural bi-lingua,’lism is not recognized. o S :

P -

~

* Mdentifiability of Program Lo E

-

e e " . . . N

Practices regarding visibility or identifiability of compensatory “instruction-.are
sharply divided between those which seprate such programs; even with full eredit,
. Irbm’ traditional curricula and_those which incorporate compensatory instruction
within regnlar curricula‘through supplementary instruction such.as-learning labora- .,
. tories. Sante Fe College expresses the.latter stance in its basic stalement of purpose;
already quoted. Ranger Colleé@ has also adopted this position” - oL

.

" 1. The compensatory program is built into the regular-freshman courses throagh * |
-individualized  seli-paced instruction and tutoyial ,assistance: therefore,
disadvantaged students are ngt’separated from their peers——— — o -

of - . -
Lo o o7 N " Py - e > 7 ye . .= A
7z 2. ,Indmduahzed'mstructxon 18 used ih freshmangEnghsh (reading, grammar, ---
Yoeabulgry, and spelling), history, biology, speéch, and psychology (orjen- .
» . | R P8 YR . - - P R . DT .
tation and study skillsy. - . - - e :

_ 3. After gaclf studerit has takena aiagnost_ic pre-test; he is given a prescription
Lot whieh will direct him to appropriate learning pathways designed to lead him
- - — " to the terminal Objectives for the course. C -

4. If the studerft does not 15&1,ch~_the termisal objectives by the end of one

~ semestery lie is given another to finish his work. - .

o - ) - . - N & . ) ) . -

5. Four different lahoratories are used: a wrilihg Tab-learning lub (freshman
«English), a communications lab (speech), a biology lab, and a general studies

lab (history, psychology, and sophgmoré level courses).

6. Instructors are scheduled into the labs each day and several nights each week.

7. Freshman English utilizes a tearn .teaclting technique. -

8. Instructorsare available to counsel with cach studént on his progress through
the course.. : . : )

«
By

Q. : - . 3

 In contrast, El Centro moved to a separate identification in 1968, .
Separate Division—One of the Signiffeant-characteristics of the developmental -
programs at El Centro College has been the inclusion of all remedial programs
.in the- Guided Studies-Division; Duiing its_first three yedrs of .operation the’
developmental programs at £l Centro were in¢luded in the Mathand:Sciénee -

. Division and in the Communicution Division, but in the fall of 1968 the Guided

- . Studies Division was created and in the fall 6f 1969 all remedial programs were
placed in the Guided’Studies Division. At El, Centro it is felt that there are
several advantages in having all of the developmental courses in orie division. .

Some of these reasons are: -

.
v

- 11t iqé'V'ery important that the instructors who teach remedial ‘comses do so .
" because they choose:to rather than having to do-so because it is 2 mandatory . -
.~ » part of their course lvad or.because their divisicn chairman was punishing
- them. The dttitudes of feaghers are communicated-to-theirstudents-amd it:
the instructors have negative attitudes about the remedial courses and about -
t,hejr students thén it Wil} be difficult fog the program to be successful.

o
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~
\ e B It is- potsible, by having all of the .developmenmlml ogl ams in one division,.
for the instructors to work thore closely together to, plan mmnmg,ful Jearn-, " 7 v
_ing experiences for- the students. Cooperative planning among. academic 4,
disciplines and team teaching allows the students to see- learninig as a more '
mmmngfnl whole rather than-as isolated seg,ments

3 BY comhlmng msnucuon and counaehng m “the same division the Guj ded
Studies Division has broken dow n thetypical barriers and _contlicts betyeen
counselors and.instructors. The counselors are much more evidetit toﬂy -
students in Guided Sttdies than they are in most. 1n>truchoml ivi€fons
hecanse Guided Studies counselors hiave their officts nest to the instrue-
“tional classrooms and the ‘counselors work with ihe instruétors in their
classes. There is also ample opportunity for counselors and teachers to con- -
sult one-another abdut students because ail members ‘of the Guided @tu’xe
Division are officed in thearea. .. . RES e,
R { ) T
- In both of the-conferences held ir: Flonda and Texas'there was general concensus that
the ideal was to have compensatory mstructxon thoroughly imbedded-in all instrue-
tion. At the same time, the majority of partlenpants felt that most faculties'were iot .
yet wady for this step toeﬁe taken and that the pace would usually ‘have to be set
- through spetial and visible programs. For example, at Tarrant County College i in
Fort Worth, it would not have been pOSSlble to mcorporate unmedxately the i 1nnova-
tive practnces at an msi:ltutnomwnd’e level. el

- *
' Pt » s R .

Ba.sxc studies is @ one~yezn freshman level general education program for W, hlelr
the student may receive as many as 36 houts of credit. He may leave the pro- )
gram. after one semester, but, ‘this practice is discouraged for ‘most students.

However, he may-take one, parallel course instead of Cal (0 Planmng in the

sprmg if he desnes. . .

All counses are cjre ednﬁ courses toward th: A.A. and A AS. degl ees and are ac-

o cepted as prer prerequisites for advanced courses ii many departments. TCJC has
transfer agreements with' most universities and colleges in the state to aceept
> BAS courses! Ior degree 1equ1rements if the student completes-the A.A. degree.

The major instructional components af'e .

1 Cofnmumeatlons
2. Readxng Improvement
3. Social Scxence '
4. Humanities
o 5: Natural Science’ -

6. Personality Foundatnons——Caree Planning
7. Health and Physxcal Edueation = ;.

All courses are interdisciplinary and taught b;r a cross-dnsclphnary team of

a 1nst1 uctors called a Vertical Team, The team meets together at least once a

lan cumculum ‘and, since they all have the same students in class, to

& dlscuss the individu Hearmng—pmblems of their students. The_curriculum is
' planned around-a single_topic and as a coheren W tudent learns the

"12 .-
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emtma?mlness of all kfowledge and Jow a single mme;:t o be appliod to
Solve vroblems-in any discipline. The students 4re enrolled on g Movl schoduhs -
Ldsis. Cowrse sclections and (imes are pre-planned and the stwdent is pre-
10*1-,1'01'&'[ at the tinte he’is counseld. Approximately twensy students age
placed in a section ands: attend then classes as 4 unit, thus allowinig for strong

. peer groups relationship, and « feeling of community to develop. The sehedule
is planned on a large-group, small-group basis, bus-is flexible to allow Jop fivl;
trips-uest spealfer\, sociological resvireh, independent study, md;vnjuvﬁ and -
-group counselihg .md specml actxv ties of all kinds., | -~

Development of faculty may more qulckly he accomphshed wnthm a sepaa-ate pro-
gram,‘Broward Colleze made ‘aculty and staff development a ‘fuddamental part of
the SPANS mstmctlon., . L .

”
©

SN All pex\onnd involved in tho SPAMS opcmt;m?ﬁ?a??f&ﬁ?jml in a t\m-w,ok

oricptation progam- at the beginning of the pm;ect itself (Aug. 3-14, 1470,
UI tmmmg mcluacd‘thvfo]!ownmc' -
T ————— Y
T
A Developmg a <en:.1tmty to the nature of the disadvantaged.”

.

B. Lem ning to estabhah mpport with the disadvantaged. *

C. Be«mmmg aware of financiai aid programs available to the’ cultumnv de-
. prived and the specific methods of.obtammg such axd .

'li)v l’_;earmng how to assxsvabstudent to sdecf a pwgmm wluch mll mm:]a{e
with his aptitudes and abxlltws“..._» [ -

.

" E. Scquiring a complete understanding of the SPANS program‘ v,"w'\'“; -

F Learmng the backgrounda of specﬂ' ie students in the program. e

Gl e3’9\DIOYJQ%.VM@CEnwuea tobe Gmponed in SPANS.

e ’\Iappmg out specific plans to be used in teachmg ' {3

” -

Conference partlclpants ndentnﬁed the followmg advantages in the separate guid&i
“studies progranfs; . 5 Co

i . W§ . ’ .’_
1) better resu‘m developmg competencxes among faculty
“*2.)‘beneﬁtAto stﬁdents"througb cross-cuitural associations o o
" "3) closer assocxatnon between students and faculty, with- parhcular beneﬁts to

some mmonty students who had Tacked strong reIatlonshnps to adults in
. their eame'expmenees o . L S

| )
4) opportumty for expenmbntatxon and umovat.on. e
On the other hand the~progmms $corporated into regular curmula.had_ these -
advantases N ( ,, L .

1) less pmblMegatnve attltudes growmg out of separatnoh 'from the .
mamstream

' 2) extendmg time fqr learning through supplementary learnmg laf)oratones h
. ,3) avoxdmee ot questxons regarding credltp




L 4 - - : - , ) -~ = ) ‘
. ,‘ 7 ¢ . - v .
- - - . ) - < . -
- ) ’ ) g
o Lk 4) contact of disaiivantaged students w1th peer group representatlve of general SRR
i e student population . . c. : a
5 : - 5) more impact upon large number of faculty in the use of speclal mstructlonal . . S
. Ve T techniques. . ~ i ;
ST LT seffComogpt T e Sron T e e T
i.,_f ) Thesearchtondentltylsanexpmeneeeommontoallmankmdatallages.But.for N oo
LT themlnontystudentmovmgfmhlghschooltoaeollege the search becomes acute
. e - 0T andnasapetvadmgmﬂueneeonmanyaspectsothnsbehavwr Most of the pérsons .
LEe oy e dnechngguﬁedsmdmmthewﬂegesparticipahngmtheeonfmvymnot o
EREAA onlyawareo!thisiactbutahoawtbemplwlonsforthexrwork. - R s !
N Bmwmd]un@;?oﬂegestatedthemporhneeo(sdf—eomeptasamaprmnoﬁ e L
~. S its SPANS,proglm - C L . . -
R “The' SP&NS program included youth and adults- the greabex emphasx:. was on ) ' o N
. > .. _high school graduates of the last five years (1965-1970). Those who-were re-' - )
- «.. - - ---crutted are Black:, Whltea, bemmole Indmuc “and Spamsﬁ ﬁpeakmg .o - - -
‘:‘ - el - o i - -
8 e e SI’A\S 15 centered around the problems of th&.e dlsadvantaged- s T
. -i;" RS A',,;" N _ . Al alack of a sense of personal dlgmtv aud mdmdual \torth uhxchb mntlalv S S
o DU c- to achxevement in socxety, ST ) . ) -
- R B, madequate concepts of self where realistic <elf~concepts aremeeded : - I o
C the lack o{ as sense of values compatlble thh socnety . ‘ S N N §
- 7 Pu:pos& and Objectwes' o o ‘; . LT L -
. . ) _ e,l-i o i T - N ', . » -, - ‘. -
S . T At create asense of personal dlgmty and worth,> o _ -
R } 7 7 " B. to bulld areallstlc self-concept, ”‘* B : . ‘ T

L G to develop a sense of values which enable one to eompete.m general somety.‘ e .

- % ;«:a - “ = e \;
PR I AtMcGlmnanCommxmntyCoﬂege,tbeem;nPawml Devel""' e : L
e . mtnthemyormueeofthureompmtorypmgmmdhnh oontn’butes o L +

B T deveiopmmtohdenhtyeoneeph.'l‘hem I e )
. . L3 -. Se . s - ~ Lo - -
N © .« ...utiizes group counseling, with special emphasis upon epcotinterftechiniquies, T )
) , to'help the student in self-understanding; motivation, and in the development =
. .. of positive. self-concepts. Each individual is epcouraged to -
- - . person:of worth and value who has an important contribu )
. v . T C My’ ” s M e Ar“;‘-\—wf E s
e f‘i""""’-’“?‘ Dmdmmmnuwamemm' " .

SR * recognizing this factor ss.a major objective. At the same time the/groups suggested .., , Wy_wﬁ,
- _nmmmmﬂiobmwﬁﬂvémd program:instrue- - |, 0 .-

L.:-fm‘-“"iffj'f"l";ﬁ‘,'?u memmmwﬂnmum tyandmthfellow A B
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Counseling&lpport : . el

Mr.: SamCaryof the SREB staffwasconnected for years vnth Knoxville College in
- their eompensatory (CEAP) program. The experience convinced hini that effective
eoumelmgwastheungleandmostmhulfactormﬁuencmgm Co

Butthetypesofemmselmgmqun'edarenottobefwnd onlymtbeprofmonal
coumdmgmwespmvndedbyaedlege.Fust,tbemunsdmgshﬂshouldbeen—
"larged and should include one or more black staff members: The staff should meet
mththefaeultymtbegmdedsmdlesmmtoldenhfywaysmwhwhthelrser-
", vices might be related to instruction. Second, the faculty in guided: studies should

= beteaeber—eoumdors,sdectedmththrmtamnmmmdandpmndedmthw

mhmgmewmdmgﬁud,whasshownthattheutﬂmhonof
shldenteonmelorsacbmesngmﬁuntremlts. .

Dr.RubyHetdofElCmthdlegepronde&mqnbasofﬂleTmseonfaenee
* -with a description_of their student counseling training laboratory. This material
- reflects many concepts of significance in planning-counseling services for students-

in guided studies and smcludedatthapomtmstmdofametbeoretmldmon )

- of themb)ect. ) ) _ o
Student Counsehng Trammg Lab ' e

i

s During the Fall wm@er, 19;0 the Guided Studies Division uegan-makmﬂ prep~ )

arations for a rather large group of “high-risk” students who would be-en-
rolling in tite spring. These students were being recruited through the CAN .
Project {a Zale’s Foundation grant) and Lp With Education and were, for the

_ most part, hard-core drop-out;. - PR -

-\‘.e anticipated that mosf“ it not all, of th&e studcnta would come from the
lower socio-economic areas of the inner city, that thefr éducational’ experiences
* would not have been positive ones, that they w ould-know little about the role

4 ) - ofa college student, that they would be black or brown, and that we could

“expect to have some difficulty- itV relating to, these studenta af a meaningful
“evel as qmckly as we'd like. -

The need to “break through” their defena& as quickly as pO\\lbIC concerned
‘us most. Our experience with other students with similar backgrounds had

- taught us that the first two or three weeks are critical interms of “hanging on”
to students.. For this-reason, we decided to select a group of students and in-
volve them in a_training lab for student counselors or counselor aides, hoping’
- that students helping students would be more. eﬂ'ectlve in thosder mcal weeks
‘than adults helping atudents .- .. .

j - ‘The purpose of the training lab was: to- prepare selected students for certain

counseling, tasks -with students in the Guided Studles Division. Queahons we -
wanbed to answer were. K ] 7 p -

1 Could selected Guided Studies students be t tramed to perform identified : .
Tl studentcounsehng.tasks e e i i e e

.2 Would hlgh-nsk students. who have access to student counselmg: be more
“siiccessful in adjusting to college-and in meeting the reqmrements of their
- course work than Guided Studies students who did nét?

e i , . S T "i‘ ’

=
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- 8. A.:sxat.studem.\ aanﬂL cqunw:lor in d«.velopxnga broa d educational plan. - | i e

A b B e S At

- - . .. &
3. Would stusdent counselors serveas modo s for other Guided Studies students”

4. Would the student eotnselor n'amnw xe~ulf in significant changes in tl‘m - .
student coun\elm\ themselves? - : .

The Guided Studw.a instructors and cnmmlma were ax}.t:u fo recommiend stu- . .
dents for the training lab. The enly guidelines given were that the students .
yecommended be warm, sensitive, knowledgeable, peaple-oriented students who : s
appeara] capable of learning to communicate ihese characteristies to others. ’
Student counseling tasks were identified on a tempora rary basis with the under-

standing that thw would pmbablv be changeld as tmmm progressed. These -

“Cl‘t.' ) ‘ . o - ‘ i
1. Conduct or ientation mte"vxev:s 'md snall "wup mcctm% for informational . :
serviees. T F 4 ) - S

2. Provide the peer perspective for other students as the bridze ever the gen-
eration, ethnic group, or ¢ classgap. . - . -

3. Assist in the ¢dmm1>tmmon, coz-!ng. and ge'mral mterpretahon of aroup_
ot e o
tests. - 'F . .
4. Help .,tudepts to ae:ll'ch it needed oc;upauonai and educatxonal mfor 3 ; S S
non . d e -
s P
5. Prov ide a "o-bet\veen or mz(,n’a] sel\xce for othu' <tudenta to omc'm'pua S (I i : -
. - e - -
services.. - . - ] 2 S PN
4

T »\:;Sbt in the evaluaticn of his own training as well as the progress of the _
students with whom he works. = . ) 7 .-

8. Help students to unders.and the nec*mt r- for prompt “attendance at all oo - i S -
classes. } T

-
“

I3

The trammg program was rather eketchlly outlined. There were te\'eml areas ) .
that were seen as being necessary for the partxcuhr group of <tudents the stu- ’
dent counsclors would be w orkmfr with. -~ - . ) S ] .

S

1. The students \\ould need a thotough orientation to the “hole concept of :
student counseling. } - . e il - -

2. The students would need an interisive study of the college catalogue, sched- 1. ' .
ules, student h'mdbook occupational and educational resources, ete. .

3. Practlcum in admlmstratlon, scormg, and general mte}pletatlon of gloup B
tC‘StS- LT A . v

4. Human Réfafions Learning L't_b:—students \vfn_ﬂd e exﬁect“cd to-develop o ‘
2 good relationship with each other before they could expect to promote

gl good relattonshlps with students Wwho were stmngers to them. - . Ly i
- 5. Practicum—This would tnvelve a perlod of time followmg or during train- . o
- L ~ mg~durlpg which the student counselor would serve as a. counselmg aide to : S
- L. N the G, S. counselors in small groups. - o e T - e
-( . l‘ »
- As a means of evaluating- the training e\perlence, students iri the tmmmg lab .
: ‘ would be asked to react in writing to thc tram)ng expenence and to their ex- -
Q - - — = ) - . .

et T g e
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~overly-polite résponses that were evident Within our training lab- group. We
were strangers to cach other. We were black, brown, white, and few, of us had -

ht

perience as student cognselors. They would also be evaluated by ‘the Guided ™

Studies connselors with whom they had served their interuship. The student
counselors woull also be rateyd by their counselors and instruetors in terms of
their own adjustment to college and suceess in meeting the requitements of
their own course wark. ' : ' .
The Training Lab -
. I : .
Orientation to the Peer-Counsding Concept -
Student trainees were told about the special project (CAX, and the hard-core
drop-out siudents with whom they would be working. They were asked to put
. themselves info the feelings these students would probably have upon énroll-
.ing at E1 Centro and then we attempted Jo define some of their probable reeds.
The follawing feclings weie deseribed: - .- .
. A - i :

1. Students would feel very insecure and “outside” the college.

LY

2. Students would have no understanding of the college onvironment. .

“

2. Students whe knew each Stiver would tend to stick together. .

=. Students probably would be expecting other students and instructors to

. “put them down.” oL . )
5. Having dropped out of sehool, Students woulid probably have negative atti-
_ tudes toward cla:\'ies,,instrixcm s, studying. -other students who -hadi't.
-~ dropped out. .. ¢ - - . .

-

The training group then attempted to determine some ways they might be able -

te help the niew students to deal with these feelings. This was done primarily

krough role-playing and critiquing of the various responses trainces made.

Seme of the questions we had to deal with in these roles werez -

1. How do you get across to a new student that you're gla
you know ltow it feels to be “‘new” fo the college sceng? .

c .

\d he’s here and that __ -

2. How do you comnunicate with a student who finds i difficult to even °
. W : ) .

- - -

answer questions? . R .

3.-'I§ it possible to be too “pushy.” to come on éog -éh-dr;lg? What can you do
if you begin to feel you are approaching this point? — -

BT . - 'rf - - N
4. How do you show someoné that you respect his feelings when the feelings’

seem foreign to you? - - . . .

5. How do jou get students talking ‘\x:it'h‘ each other in.q group? -
Human Relations Lab oL
- Vs ;2“' . oy e

.- [y . . - . _ . ) -
It became apparent very quickly that before we could hope to deal with other
studénts we would- have to first deal with the strained feclings, insecurity,

- experienced a close rejzitignship_ with someone from another ethnic group. Most
of the semester Wifs sperit in a Human Relations type lab in which we focused

- . . e .
- 0 L - . - .
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i

. Lt e e




Y

our attention on the pn~1t1wbtrenwtm of each xmmher and at the xamb time
dealt with the contliets which ‘mz common fo a rheially diverse ¢ mup m.cmtonwd
téa xemc saated sou u:tv S

mformation-Giving Services - S “

v

-

We made un mtumve study of the college catalogue, :chedul(*e student haml— .
bocks, and other occupational and cducational resources. The emphasis was
always placed on knvwing where to. Jook for information rather than attempt-

- ing the nnpu:a;ble tack of lear ning all thl, faem one ‘vould n(»ed 10 kno -

Rolc—plav n" was i‘uund to be the most effective tedquue for handhna this ©
aspeet of the trainine Jab. Sinee it of the students ifvolved in the lab had been
nev’ students at El Ceitro, ! ey were able to use their own g\pm fences to

- R - . - -
- [

-

Cesel kp, qm‘mnn,\ and qm,_»umb f' utur eﬂtudwt\ would hkek’ mieet. _ , -

F‘ractmum«Experxence - , S o

S

-

Iu ord o Test the effectiveness of ihe .s.m?ning lab, the student counsclors

-orkol- with the Guided Studies counselors in small classes. These clagses

G\D 0925 had been set up to ientily probjem areas of econéern—ta the new

f:tudent and to develo{) approaches to problem  solving in velation to (-dum-

~ tional. personal and caveer decisions through the process of group counseling.”

As the stirlent counselors worked within these- groups, contacts were made T -
v.huh i -buited in mdlvldual me.adl'l{.‘, :.essmns oumdc thu group sl.ttmg

— . « -

» -

Follow-Up : I s

»\1! of t!m nine <tudmz= who <tm ted out i in the training lab about mxd-s\meatex

in the Tal of 1970 continued in the training lab through Spring of 1971. Four .
blacks. three wliites, two Chicanos, five of whory were: Icmale. faur male, with-

an age range of lb. to3 made up the group

bl e

Although therc were many prublen1>, the \tudem (.om\\elm\ were able to relte
1o the high-risk students:They workell very closely with the Guided Studies .
staff in pi-pointing student problems. Theif relationship set a good example’of
a racially mixed group that riot only worked- well together'but one that also
had eatabhshed deep and meanmgful fr andbhlpS with each cher. o

» P

‘The Gulded Sludies stalf” and students agreed that the program should- be
- . contiriued but that it should e expanded to a total collegc program1a Fatherthan
one limited. to the Guided-Studies Division. Eight of the original group re-, R
turned to Bl Centro and began wor klm: regalar hours as student counse]om *
and fourteen new students enrolled in the traiding lab in the Fall of 1971. In
the pr ing-of 1972, 18 of the students who had completed. the training lab en-
rolled in.2an advanced leadership training lab and are contmumg to work as
student counselors, Twenty-one new students are enrolled in training labs and :
‘ thele isa long wutmg list of students who want to get mto t'he pwgram. '

. An e.\ample of one kind of servxcé these stud’enf:s ﬂre pel formmg for thccol]cge .
'+ was.the decision to use-them during’ registration- to work px imarily with new

E l{llc . . - - . students Among their responblblhtxes were:” . _ - . . L

- K ‘ s . 3 ) : . ) Drapamrorem Soertmare or ! . - ) '

. S D P S o Tt
- - - 18 : ) . . - . . . - .
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1. making new students feel comfortable and wante] -
2, assisting new students in inierprqtfng catalogue and sehedule information

3. ‘helping new studénts make out 1heir scheaules .
4. referring Students to coﬁegc{ééuné'elc@s for ussistance with problems whick
the student counselors did fiot, feel competent 6 handle.

College counselors-and instructors who worked with the student counselors
were asked to evaluate their performance during registration. The responge
was so positive that it can only be-deseribed ay over-whelming. Typieal re-

_sponses.were: . ' ' 1‘ . ‘ B

- %

“The studen] counselors scemed rery Inowledgeable about registeation procedurcs, -
“and cauld;' lain adequalely gradication réquitements, programs, course counfesd,

b i e T 8 [

-~

—— “They @id an excellent job. I didn’t see anyllz?:izg_thatl_d\{d}v’uike'rzbuu{ them, It

was evident that their tratuing had been a success. They Jeere highly mativated to”
kelp other students.” ’ ;

. . . conscientious and effcélive.* T
- F3 . _ - - -
e Y B A . L v - - < - ”
one of the most productive idens to come along in quile some lime.

“I have the feeling that wew studenis hare beller schedules and more appropriale
courses this semester than they’ve ever had due fo thestitdent counselors intercst and
. assistance.” : '

- - Lo .

“. . Jan turaluable aid.”
P

. - ..

“They appeared eager to help.in any way and icere almost :’alzr‘aysr able to gire dll '

the asststance lkq&stuflcyts réquired.” —_ ) » 7 A

Gulf Coast Junior’ College assists black students by including materials which will =
result in’ “appreciation of black contributions iri areas of prose, poetry, music, science,
and government.” By including black studies materials as a part of general instruc- -

" tion, the college assists the student to see his own ethnic culture as a feature of all

‘human culture in'its diverse totality. - o

- -
e o -
<« e

Manatee Junior College bolsters Qelf-concép!:ipy involying students in the total
campus community. In the commuter college there is a danger that the minority |

- student will not become involved in-the life.of the campus and will leave class to
" returi to his home environment. A part of the special program at Manatee includes

planned efforts to relate'students to the social and cultural activities-at the college.

a

-

_How do. stﬁdenj,s,move gu;t: ofa guidedlstudig&program?:wmt cntena determine

P VA

- completion? Among the eighteen p. s Studied, time spent and a passing grade

" are the most commonly used determinahits.- But in the discussions the need for other

- -criteria-was recognized. Programs which provide fexibility in student egress were .

givenrdeserved attention. Two procedures were of special interest. -

C - 19




5

.
N
!
al
oy
P ~

[ R

P -concept that individuals /requlre varying lengths of time to complete units of-learn~

‘ _' be given to the use of otlier measures o£per£ormance in addition"to tests

- sophlstlcated instruction: for these students. The focus is customarlly upon review

o

~,

"VIovement out of training programs in basrc skllls may be based upon performance, N
-since these abilities are medsurable. When-a student shows that he has reached N .
minimal standards in communication skxlls, for example, he may leave the course \\ )
at that'point. In one instance, a college is developing a modular course structure 50
that a student need take-only-such units as dxagnostlc testing reveals he needs. The
* student cannot fail the course—he continues until he meets performance standards

- Another procedure is based on voluntary egross "The student is “privileged .to decide
for himself when he wishes to move out of the pl ogram. This approach is supported
by a strohg counselmg program e .

" The conference partxcxpanfs regard“the questmn“of“eg'ress*from‘guld'ed studles as - ’ -
related to the whele system of- academic records in junior colleges. This system is L
“restrictive in its impact .upon innovative instructional procedures, both ‘in relation )
- to “dlsadvantaged” students and to students of high. ability. Current “interest in -

reviewing the time factor in higher- -education, with special concern for-possibilities

of shortening the four-year dégree tradltron, provides a setting ! for experimentation

in flexible time requirements. Etperlence in-guided studies instruction upholds the.

ing and that grw.ter motivation may result when flexibility is provided. Two positive .
 effects-are noted: the student is motivated to shorten the time span if he 7can,?butw‘m:-_»77-;f

at the same tlme he need have no sense of faxlurelf he takes longer oL R

A pollcy' of egress’ based on performance raises a serious questron for minority stu- SR
-dents who are multi-lingual. Standard tests'in cominunication are based upon lan-"
_ guage usage in the white culture aud ignore language practices ainong blacks, Hispano-
Amencans, and other identifiable groups. Until more research produces tests which

.are based- on minimum essentials for-effective commumcatxon, consxderatlon should. -

- Training in mathematical SklllS has been neglected For many black students whose P
elementary and secondary-instriiction has been ‘inadequate, -their choice of career is )
Jimited. For-example, persons who might otherwise select the hiealth field asa career .~ . o
choice encounter difficulty in sciences, both in college and on llcensnre examinations,— — — —— - .~ -
betause of madequacres in mathematics. Few" gulded studies programs include ’

. of high school geometry and algebra. For many students the problem is much morg,
fundamental- and- involves inability to-think. with -number symbols. Number is a
form of language. There-is an. urgent need for the, development of special- mstruc-
“tional programs which teach junior college 'students™to think in"numbers. The level
_of attainment expected should be determrned by the- educational-and career objec-
tives of: the student ) )
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: Irr‘lpact:Upjc)h)B‘laék Students . o

~
*

Each participant in the Florida and Texas conferences was asked to-list the positive

-and the negatijve effects which the guided studies pregram had on ‘black students.

- The persons attending these conferences were intimately: involved :in the operation -
of .these programs:and knew in advance that they would be asked to perform this
task. Not only are their judgments worthy of respect, but a number of ‘appraisals

s . consistently supported specific points of view which have been surmarized in this. - S |
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Positive Impact .~ ~ ‘ e -

SR IR ‘Thljee colleges w"h(;sé'programs'_ were jncprporat’ed-inib regular curricula and e
* + 7= . which were not highly visible reported that black students appreciated .. : ) ’

w.

- being a part of the regular studeat body, evén though they were aware-that - R E

‘ 7( - «* - - special hélpWé‘s*being‘_p;‘Qvided for them.

_ -~ - *
R ry

: - On the other hand, black students in three:colleges with highly identifiable = . S
T o * . . separate programs gave evidence of strong response to-cross-cultural rela- -
= -7 : tionships with white students because of their daily sharing of similar ex= N ’ *
A ‘periences in the guided studies program. R oL T
i , . 3. Five collegés indicated ‘thdt the manner in ‘which guided studies provided R
. « - .. -forsuccessful experiences and achievement broke the attitude of-defeatism - -, - -7 .
B 7 7- . ... 7 which many black students had déveloped. = . .7 . . B ; N

.« -

7 program. T - o ; - - . .
B 5. Through the guided studies activities black students Were.able to develop : e

4. Black ‘students were drimm into éeneral campus activities through the -

. T " career planning in realistic terms.

B L PSP B R

6.- Black students disc:'g;er'ed, that thé special program recognized thieirfblack-r

Do ) . esSand was not designed “to make us white.” . - - L _ 7

" ,4 - S 1. The ‘total program h';iped the black student devxelrop‘his self-awareness in =~ . - : "
. o © - multicultural terms, - - . . o < ’ S

© ity students. ~ - I ) ‘
, T 9. On one campus, blacks believed that the sp'ééial brogfa’m had héipé'd‘ad- ' 7
Y T . ministrators of financial aid to comprehend their financial problems partic- : I e

. e . i ularly as these needs included financial. responsibilities for their families oot
. i : ) .. -~ and the importance.of having a little spending money., . . L . -

: " " 8. Theguided study program had helped the ggtﬁje _féqgiltyvynderstand minor: |

-

“10. The practice of allowing the student to re-write bapers and re-take tests L.
SP ) w,asmappreciatedlas_-representing—anAawarenmsAqf’ the capacity of black—~ "

. © .~ - _ - students to overcome handicaps if given a reasonable chance to do so.

11. Empathetic- instructors aroused confidence that cross-cultural expg'riencm L.
- could be genuine dnd that the generation gap, even with a white aduit, T
© could be bridged.. - . .~ : ‘ . :

“7_ PR - . - :ﬁ: ;Avi;“:,.;, ' N o o Vd . R 74_—21_;_4 i S ,,;n.._w«
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S * Neg#live Impact . . e . S
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. 1. Uncertainty over transfemblhty of credit for guxded studles was a serious
‘ problem to black students because of implications of deﬁclency

- T L T : 2 Some mmorxty students were disturbed when they were not- adequatelyx
S A Co .. mformed dbout reasons {or asslgnment to guided studies.

" N . 3 A negatxvefactor in several colleges was. the lack of any black faculty or

~ staff in the program whirch raised doubts about the credlblllty of the insti-
- - tution’s 1nterest in black students.

] © ~ “4-Inat least one institution minority students were aware-of lac™- of support -
T o of the guided studies program on the part of the general fac ty and the . -~
o . central admlmstratlon and regarded that attltude as a form of hostility. i

- 5. Sowne minority students regard assignment to the course as racially oriented, *

: . and on one campus had. the attitude that the prog'ram was deslgned “to. ",
R ’ keep black students down“” )

g LT Suggested Changes , . : .
= ' . Each partlclpant was asked to state changes whlch should be- made in the college s -
o guided studies program The more s1gn1ﬁcant ona are llsted below and speak for j'
l' o 'a’ i themselves - . ( ., . )

) ) ,' -~ 1..A black student assrstant should be placed- wrth each non-blac’k mstructor :
T j- . . inthe psychology course (on self~awareness)

‘2. Non-whltos should be employed to-assist in recrultmg mmorlty students
shoud o

- : - . - _ 3. Required partlclpatxon in guided studles should be d1scontmued (reported‘ -
e T by severai lnstltutlons)“ .

—4-Stronger~ famlhal ti hould be facilitated. among students. uLthe pr:ogram —

:.1 N w _ b, Multl-ethmc components should be added to the campus decor T
L \\ T 6. Outreach and olf-campus pOSSlbllltl% in'the program should 'be ‘éxpanded.

T A Two-year programs m speclal ﬁelds should be establlshed ‘which relate
o s \ guided studies to specific career objez txves, such as child care workers,
* teacher aldes, soc1al worker- aldes, and commumty action Workers; .

~

; ¢ - ‘ IR 8 The guxded studxes phllos0phy should be promoted th_roughout the 1nst1tu- o
Lt ) S : - -t and even info the elementary and secondary schools. - ~ ) -
: L - o T : q’ Thn}r ing system must be modrﬁed so that 1t is non-pumtlve B B

11. Staﬁ in gulded stu(hs rograms should have some released txme for follow- —~
" up Sh(ld-l% of students taking the progran. . - o

12, Course numbers for guided\Stydxes cumcula should be no-"different from A
* course numbem in the regular cur&ulum o ]
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. o - ’ . 13§. More eﬁorts are needed to increase éomrpimity understanding of the guided
’ n ) . studies plan and accomplishments. ~ ** : : .
- T4 Faculty need to understand that assisting disadvantaged students does.
‘- ’ not detract from programs designed for the superior studerit.
- A final word must be said about the directors of guided studies and other similar
’ special programs. Most of them are dedicated persons whose goals are to expand
’ _ opportunity for-disadvantaged- students. Too many of them face discouragement
) . from administrators, boards, and. community leaders—not because of opposition
. c oL but because of a lack of. understanding of what.is possible. It is to_their credit.that,
: ' . in these 'workshops, theirgoal was the reverse of departmental empire-building,
i . * that their hope was.for a modification of instruction in community colleges which .
. would make their own programs unnecessary. =~~~ = e
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Particibant‘s*’in the‘;Conferencés ' | I .
{ . -

3

Imtztutzonal Representatwes

Dwight Bumll T
Harriette Y., 'Dodson
Joseph N. Fagan

Raymond F Kosxba =

Owen M. Lee
Helen V. McLean*
Russell Roy_

.David Porter
“Emilio P. Ratti

. Theodore Taylor

s

T

. F. Lee Touchtone -

Albert A. B%telro

‘Ruby Herd - ;
AManlyn Monger* f'

Cathryn-Moore~

J erome Novosal
Lennis Polnac
Jerry Scarborough

-~ Bill Spiller

R
Resource Personnel

o, e T
* . Martha Brownlee*

Ivie Burch .

Harry McKeldin
Wallis Riley*--
SREB Staf -
James M. Godard*
Sam E. Cary -

'Observers . . -l
Golfrey Connally San Antomo College oo
Dr. José San Martin . Member of SREB Institute Policy Commission .
. (San Antonio) . .
¢ o : , - e
*Member of Editorial Comu\uttee C . : s

. Mariatee J unior: College

. Department of Community Colleges - -~7" "~

 Institute for Higher Edugotional _Oppoi'tunit& -
. Institute for Highel Educational Opportunity

A R R

)

Mlaml-Dade Junior College South Campus
Florida Junior College .
Chipbla Junior College

Brevard Commiunity College™ oL .
Polk Junior College 7 ‘
St. Petersburg Junior College ’ .
Santa Fe Junior: College e A
Mlaml-Dade Junior College, North Campus

Broward-Community College
Gulf Coast Junior College .
Texas Southmost Junior College . - ..
-_El Centro College ‘of th&-Dallas Junior College © -
Tarrant County ‘Junior College‘ -7 .
San Antonio Collége ° - I N E
Whartoh Junior College PR T
- Ranger Junior College '

. McLennan Commumty College - e
College of the Mamland . . » T e

- -, M » LS

Florida State Dept of Education

Gulf Coast J unior “College >
Un1vers1ty of Tennessee at Chattanooga
Mlaml—Dade Jumor College, South Campus
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