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The MéKinley Project represents a systems approach to

Yeorganlzlng instruction. The reoxganization was based on three

conclusions drawn from a comprehensive investigation of research and
practices by the Commission on Public Personhel Policies in Ohio. The

conclusions were that (1) variar—e within a grade level on many
learning variables is greater than between grade levels, hence,

'nongrQQedness' (2) self- contalned\classrocms are least effective

among alternatives, hence, teamin~; and (3) grade retention seldom
benefits the child, hence, nonretention. Teacher competencies, new
relationships with colleges and muniversities, systematic inservice
training, instruction aids ard media, behavior based instruction,
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e SCOPE OF INTEREST NOTICE .
£ '\ R ’ The ERIC Facility has assigned e
U 'S DEPARTMENT OF HEALTH, RECRSANITIRG T ’)" TUARLING AT MEKINTUY SCHIOL —-  Wisdocumentfor processng - =
EODUCATION & WELFARE bl G ) e u._ ‘. . ...ﬂ © . L E&(}' SF
OFFICE OF EDUCATION AN EXFRERIIENT (IN MULII=-"INIT IMNI.PUCTICH ¢
THIS DOCUMENT HAS BEEN REPRO b La In our u:dgemem |h|;d°lcumem
DUCED EXACTLY AS RECEIVED FROM v T + \salso of interest to the clearing-
THE PERSON OR ORGANIZATION ORIG y larry Lorton Co Rouses noted L0 the ngh, Indkx:
INATING IT POINTS OF VIEW OR OPIN < 3 LS ng shou:d reftect théwr special ,
IONS STATED DO NOT NECESSARILY v . pong e ’
REPRESENT OFFICIAL OFF.CE OF EDV Al
CAT:ON POSITION OR POLICY I. INTRODUCTION ’ -
’ G - -
I'd . 3 °
On June 1S, 1971, John Sillican, Gowyernor cf Ohio, wWas preserted
. 14 - 14 * 14 -
. . with the firsz copy of a report, Crganizing fox Leawning, by Mr., Stapnen o ar
i Stranahan, Chairman of the Cemmission on Public\Sciwool zersonnel Policies
L ir Ohio. g ] ) )
’ ‘ , . -
- . Among the Cormission's key reccmm
(T @Y
~ (1) That caparilities cof indiv
o patchad w’zh needs of individual <tu : )
c:: crer acr sh
és ’
A . )
«wQ 3 o
=
-
. .7t
~ {3) That improved instruction will resul® if teacherstplan htozetlier
and are expesed to the cxawmple, observatisn, ane stimulatbida of Llely
roers—~instcad of assigring the tracher to warh alcre in 'zhe privacy of
nis classroon.
- ’ *
(¢} That aices’and otrex regource pa2cnle can be valuakle allies for -
the classrosi teacher~-—instezad of »urdening tha tea t*or with all classresz
tasks, insiruzstional and non—instructional. N
* -
« . 2 . . . .
(5) That teachoaxrs snoull e ﬁ;na¥cia15 compansatoed foy assuming
- . . N . - P - Ay . = - -\
added instructional dutizs and respiynsibilities—-.nstead ¢i paying all -~
22chics accordirg tc 2 single salary schedule. '
* ‘ -
{6) That the principal should ce thnz2 insteuctional lecadar of the
chool--instead of oxganizing the uotrk of 1:‘*1 school in sucn a mannex )
tha? thd-prificipal becoues bogged down irr administrative detail. | .
(7). That efforts should be expanded in effectively rzasuriny of
all plans of te:chiug~~instead of rel ;ing almost solely uzan suoje tive N
evaluation, as at present. *e
[ ]

v
{8) That nigh prioritv should ::
teachers and ad.tinistrators

wno will man then.

the Organizing for iearnirg report. Equally
the attempts.to do so within the limitations
Mo additional operating Yosts vere incurred,
economic neighborhood school was used and no

EA 005 ‘035

/- . . e S
designed spocifically for this purpose.
) /,
Q . AR 287

RIC

in new vays of uti
attempting to ‘nastitute new plans wictiout prior

to in-gservice training for
lizing sta-i~-~inst2ad of
training of the personrel ‘
-1

Reorganizing for learning ét 3{e3 1nlev involved r1 I5 851 au%eraw,g to

as 1naorcanu, however, ware
of conventional restraints.
no nighly favored socio-~

sperial plant structure tas
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. * . II. DESCRIPTION OF THE MCKINIEY SCHOOL PROJECT .

.
s .

. A Demographic Information

”
"
.

. . HMcKirnley Schuol was selected as a model for this project because itﬂ
R . mat all of the,critexria outlined in the previous section. Built-in 1919,
- it reflects the architectural stvle of that period. It is a brick build-

ing containing 17 classrooms, an office, an auditorigm,'a srall gymnasium,
and a lunchroom, Tihe auditoriuvm is being completely rcrovated so as to
change it into g\leagning center. e 7

i . . , . N

©n2 soncel is located bnoa middie-clios nJ)ngorhuod wiloin coulld
probahly be described as blue—colfar: it is perxhaps the nost” "average"

-of the 17 elementary schools in wWarren, both in terms of soclio#zcononic

1evql and shudent achicvement. %iile the parents Pave bden most supportive
~ of the school prodram, the .Neighitorhood has been less than overwhelningly
" enthusiastic at the polls.in support of school money issues.

r
-
C

. . B. Jrganization ( ) L
- N \ 4
{ * 7f Morinley School had bden‘organized again this.yedr as it had heen

in the past,.there would have b2en o classioons each ‘Fox the first,
thixd, f£ifth, and sixth grades. -Seceuse of larger enrolizerts, the sscond

i and fourth urades would have had three classroors each. all would have

. reen self-co.tained classrooms, with the tcachexs haying little inter-
action.except during trie lunch hour oxr at staff meetings. Special teachers
- would have come in to teach art, music, and physical education.

2 rzanized arouni two main ccncepts, nongraded-
ness and tcan teaching, but with sgveral other aspects which will be
ekolained below. ’ -

4]

Instead of‘six grades, students were assigned to one of three uni
Lrit A included thoss studshis who were six, seven, or cizht years of

-y s e AR -t P - .-
tnit B for students eight, nine, and fen vears of age; and Lnit C houss
- .
. those who were ten, ecleven, and fwalve. - :
* ) ° -
7 Dxcept fofr administrative convenience, putting students into grades -

s t
has never served much purpose. If one looks at the achievement or ability
levels of thé studerits in any given gréde of his local school, he will
unvaryingly £ind that, deperding upon the subject area, the students vary
widely. ™ ) )

- " -

~ I+ makes sense, then, to’group.and re~group students during the day
so that they can ke working at the level at which they £fimt themselves at
any given time. Instead of keing assigred for gn ertire year to a certain R
grade, the student should ke working, on a day-to-day pasis, with other
. , . students who have reachad the same skill levels as he. '
- »
q . L )
A third concept around which the project was organized was that of \
* Ypon~-retentions™ ) ' )
4 TS .
§ @ ) - s g,
Nearly every piece of research done on the suZject has shown that : :
. retaining, ("failing") students does littl¥e or no good. . At McKinlay, the . b
' goal will be for each student to work tarough the various skill -levels in | ' Y
(4] ' _ . E
ERIC _ 2. . p
P iz v

a : : *
- . i . ‘
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Six years. It may be that an occasional student maé be retained For a .
longer period of time in a given unit, but even when this occurs he may , .Y
be working in the unit abo"e in cc*tann'aubjelts, at lecast he will not ke o
retaired for a full year in a qﬁadeaﬁnd ke forced to repeat some of the )
things he has—eiready mastered. ’ ) '

By the .sare reasoning, the advanced studeht should not be given
artificial ‘1M1tg,' oosed by tho grade in w%iﬁh ke Pms beern placed. If-
ke is a “no wohegra. e’ sbadzat W ig Loching at siviimerady sovel in
matnc t1c" thép ke should be permitted to work at

LF T

nat ldvel ard fobt be ' .
. ept back because OthLlS in his orade do not have his ability. . )

C. staffing . . - e :
' ~

. - Undeor.a traditional ste

. “‘ been allotted 14 eeacﬁers. & .

Pable YTI. ~ . \ ]

3 . 4

g pattexn, Mc;inléy S hool woule have
e

TABLE III . . i .
. & . o,

. ' . Stafging of McXinley School, 1971~72 )
. . ; . K .

) . > Principal . . . .
[} . / l \ .
i : ‘ unit B ~ Unit c

“~
'y 1 Team Lcadex 1 Team ifecadex: - 1 Tsam Leader’ - -

'
‘

. 1 3 Teachexs 3 Teachers ‘ 3 Teachers * C

- 1 Aideé 1 Aide 1 nide
«2 Student Peac 2 Student Teachers 2 (il ude nt TRachers

’ .
P2 “ .

A Coilege Junior , . 1 College 311?1101‘ ]“College Junior

a . ° \‘ . R K l , i "/ o - .
: Reading‘and medis ik 7 -

hers

ndia Specialis
"'oQ R N .

B N ] - R ——
* . . - .

T It is through this staffing plan that tcKinley (School carricd ouk
the primary recommendation of the Commission {and a goal of all educatoxs), ;

amely; that

~the’ capab*lltles of teachers be more closely matched with the .

needs of stupdents.

First‘of all

instead of

he traditional pa¥tern of . -

assigning 29 students to one teacher, this droject assigned approximately
: . " 125 students to eight adults. It can be seen reaqwly that this serves the .
. purpose of reducing the adult t-pupil ratio-of 1:28 to anprox1nately 1:15.
in add1t1on, the traditional teacher in the self-contained classroom has . ' .
gaways faced the problem of wh«t to do with the remaining students when
she' is concentriting on one or % few. 1In the McKinley pian, no student

“»

ras left to his own devices
on, tHe' part of the tearh1ng

unless this was a part of a delike

rate strategy

staff to allow: him to epgage in indiyidual

study. : ' ! L.
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T2 Only twelve certificated teachers were dlrectly 1nvoLved in the ins

g

structional procgss. Since fourteen had been allocated to the school,
the staff itself decided that the sa’avy which would have been devoted to
one teacﬁcr should "instead be usad to Hire one full-time aide for each

unit, For the reraining position, the staff wanted a full-time spe01allst

oo could xun Lhﬂ Iaorniag canter and who conld al

<3
students with rear ing problemd when =sg1gned to the
.son was found and assigned to the bUllang.

50 nelp Andis idual

s
center. Such a per-

Y

In Onio and élsewne*e, the trad1t;ona1 metnbd of training teachers
have come under attack. Much of this cr*tlclsm ‘has centered around a

- = M
failure of college‘ and universgties to assign prosoectlve teachers to
raccual’ school situations at an dier time, and for longer periods- of
time, in their training program. = ’ )

- R e
« ‘ ° . -
. ~ )

At et 1nlny, student’ teachers recdivad 2 valuable experience which

they could never achlove in a selt—contalnad classrooﬁ. ingtezad of bein

’ /2§9b39 ¥zfé/pe_teagn°r and thirty students durlng their student tcacbi §,
.~€h

y we yposed to four teachers (at least) and 125 students. hey had
the opno*tuﬁlty to obsexve several styles of teacnrng and they, in turn,
wexe obsexved by several cr1tlc te&chers, not just -one.

2. N -
. . . N

- ‘e

. In addition college sonhomé%es and jvnwors were a551gned to t“v
oChOOl as pa*t of an early laboratoxy experience. These

wexe limited in the ki nds of’ tasks
but there, wvexe pany k kinds of tasks vhich wexe appropriate for, both these
Listening to students ®edd, the..show-

peonle and the aides in each unit. th

ing of #£lasnh caxds, wo*klng with individual atLden"s on- 51MPle 1earnlng
prcblems~-gdll or these fall under the title of "‘eachlﬁg,{ but
requlfe the sprv1ces oF a fullv certificated’ teacher. ‘

vhich they were permitted to car*',’gu»._,

they do not

¢

[ . - .7

D. Othar;;nhqvatlvé Aspects of the;projeqt L v

- 2

1. 3e of School °sycnoloclst.

14

1y01caily, school psychologists worhxd;rectly with students.
They adminigster and.evaluate tests and they work individually with -
those studé tsfwho seem to be hav .ng problems. Psychologists work
with teachets only indirectly.. once having diagnosed a student's
problem, the psychologist may suggest to the teacher various
. strategies for alleviating those problems. o
N At McKinley; t e‘nsychoibgist (aﬂsiqned to that school on a
part-time basis) worked directly with teachers. The assumption was.
. . that if some of the human relations probleﬁs of tcachérs ‘could ke
solved, thlS im turn would carty over into their relatlonshlps with
y students. One of the probleéms ant1c1pated at McKinley (or at any
school involved'in teaming) was that -there might be some work which
needed to be done with teachers who would now be 1pt1mately lnvo’ved
with ore another over long porlods of time in plannlng and teacnxng.
». A teacher with hwupan relat*ons problems with other adults has 1little
problem as long as she is in the selfscontained classroom. In team-
ing she is brought into, almost constant contact with colleagues.

° . . ..’
. » -

-
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R 2. Shvudent tutors. ) e )
L] » . - : t. .
. Educational rese arch has demonstrated that one et ectt e me hod
L of instruction is to allow.a siudeit to be taught by one ‘of his
"pectls. A.student who has had leavning problems of his own may be 3~ :
. the person best pqulppeﬂ to understand why someona else isn't ! ’ ;
4 .
& learning. . . ) '
. . .8 .7 .
Y o o ¢ o
. - . During the 1870-71 school ydar at "chln‘cy a pilot procr;n was : .
, instituted wheveby two types of studeni-studont tutoring was- carvied
on. ‘'the First type anolveQ rirging to ilcxinley high scHool - oot ‘

shudents who were potential teachecs. These were me.ors of the

Future Teachers of Xmefica’'club at Harding High School. The second
program aaed U oe?—grade studenis from the school to tutoxr -those in
" the lower craae . CaCerS at NCAlﬁley ewpredsed satisfaction with

i A
: o these programs ahd they wcrn mod: ed and e\pandnd‘~or the pojact.

T ) b Lo
o . 3. _Pareﬁial Involvnment. , : : ¢ c o : -

.. Two vears
During the
helping in the
although their role changed as,a reshlt of the school naV1ng
: . a full-time wWedi ia sSpetialist and three full-time aides. - . )
d . - *, . T v

2 . \ - -
4. Quest Programe T

. to ’ - N
‘ .- . . i . I . .
[ R > N ’

. In an effort 4 allov student to pursue for further tudy‘tépfcs
ox act1v1tles which would not ovdlpar;ly ke found din the elementaxy

. . schpol currxiculum, a "Quest" program was 1nst1tu+ea in 1971-72. . Under

. . the Quest program, - ctuuents were allowed tp cnoose nini-courses one

- hour per woek. host-of tHOoe topics werp suy gesbcd by th; stuuewbe y !
. tnemselv,q.

MCAlnley\gcbool has a ‘history of paren\_a1 involvament
: .. <go seveiral wmothers took turng in the school library.*

3 . " project ore:of the aglles aguln organized mdthers for
aL . - schocl,

o8
.

. £ - D . T ; |

5. Planning Time. : . ) ¢

o w P
<>
(

]

. - .
. 4

K . - s J
T When the staff of the Commission on Public School Personnel
Policies in Ohio Was engaged in the xesearch for Organizing foxr
Learning, it visited a number ‘of schools which were tryiag,, or had
‘tried ana abandoned, tean teachlng. - .

» con
kd . - . . Y

2

AR

@ It soon became apparent’that the key factor in the succos; of
such a ventufe is that’ of t1mD for plann1ng~w~thvn the school day
S Scbools which did not allow For planning, tlwe "had eithex abandoned

team Leachlng oxr thelr plans_ were: zalterlng._ . . ) ' .
B > .- .

- Ar McKinley, tbrough flexible “use of the _special teachers in
art, music, and .physical education, and through eﬁpanégd use of 4he -
‘le“rﬁlﬁg center, each of the ‘three 'unit teams had 45 minvtes each . _‘?
mornlng for planning purposes. In addition, because of a shortgned
lunch hour which came about as a result of most students staylng at )
"the ‘school during that- tlme, these teams had another 30 mlnutes at, o

the .end of the day. : ) . . - 7 .
. « v - . :‘
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6, ILamived U<“-.: Subasicitute Loachers. o

The 1ﬁput of substit.te teacflers into the tnaunlnq procgsq has
Jong been suspect. A Yecent "Indicators of gQuality" study at
Columbia Univexrsity, under which there was “pasurcnent of the effecu

. of various 4nputs into the instructional process, cume vp with a
- findirg viaich probably surprised nooody connected withyschools: "the
substititte feacher has lesq effect on learning than any other com-
ponent. In fact, the study irdicatcd that he has no éffect. «

.
N

- .

) at rekinley an attewph was pade to use ve¢j few substitute
tea ehﬂrs. vhenever pewsonnel in a unit.wexé absent, the remaining
.. . rembers reorganized themselves in such®a fashion that<£hc learning
. rocess vent on virtually unhampered. Since the remaining memkers
L of the Lnlt knew the day-to-day plans for -all mpmbers, there was no
L nefd to cadl in som eene who did rot know the children 'and had only
- ’ . a written lesson plan to guide him. The only e£cogulon to, this
_"no-sub" procedure occurred when a teacher was absent for an extended

. v time, or when several rembers of the urnit—were aosth at the sape

o time. . - 3 f B
. - . | 4 >
. . . ! [

N

.

L) vy 2 ... * = ’
7. . Coope§?c1on'wlﬁh Colleges and Unlver51t1es. ‘ ‘

04‘

. .

) edacation in the thuhu is going to ca;l for more cbbppga -ion
boceaan university and public gchool. Too offen in the! pask, the
.kwo wusthntvons rave failed to recognize the advantages of close

gociation with the other. The old argu: ments about the schisa be-

ean tpuory and pfactlce have often beoen the resylt of the theorist

on the colleye, campus not undorstanding.the realities oc Ehn p:o11c

. . school classroom, and the public school eaucator not’ undar anding

the theory. . T

s
ki

-
Q' a’

. . '
.

4 \t.uCKlany, there was general coopnratlo with Kent state
Un'veV51L1 and with Hiram College, and a speclflﬁ relatlonshlp
w1*h Voungstcfn State University. 1In addition ta'SLoolylng ia-
serv:ce materials and student teachers and laboratory ezperlenCA‘

. students ) all three weke invited to subn;j’g;oposals for’ basic

*  research which could - be. qarried out in th s;school. T ‘

. 4 . hY
: Nothing, that the Comﬂlssion has reconmendéd is revolutlonary. For
every reéo.uanddtlon, there, 1% a solid Base off educatlonal research rand
‘) x ppofesszpnal expertlse which w*ll suppoxrt the[thes's. in‘ spite o; this,
i vhile.a ;lew sehools in Okio aﬁd across the -nation have adopted some of
{ the 1nnoratlve practices rQCCmﬂeﬁde' aimost ﬁone have organized in such
. -} a way tc encompass 2ll of th CoansSJon s réLommendatlons. Despite- th‘=
/ rnehorJ« anou* innovation ing thﬂ la v ten vv%,s, dhabges ir education re-
- - wain 1solac ed, pioce~mehl, smal’ in scope, hri oiftén temporary. Promising
/ idéas fested and proven in ene schodl or one 's¢hool distyict have been )
slow in affecting classroom practlce in, otheralocations. y

E
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nongraded). Results are sh;ﬂn in the’following’ table: .
Table 1 ' e L
LN ~
RESULTS: OF STUDE’\IT M.ORALE SCALE \
, - \
) ’ ; ) Pre- Test .Ppst-Test. Dif\ferences
© Category °, 5 : £ Items (M) (M) \ .
-" - /' ' ’ : v/ -
Schqol Plant’ », $ 12 7.6 8.7 1.1,
Instruction’  ° 12 6.6 ) 7.4 ’ + .8 -
Staff & Regulations 12 5.8 . 6.7 w9
Other Students . 12 6.4 7.0 - +:.6
Teacher-Student 12 ’ 8.2 . 8.6 + .4
General School Morale 12 7.2 8 0 .+ .8

IIT.

EVALUATIVE DATA

’

: ¢ e s ’ i . . ! .
. As- indicated eéarlier, there is much evidehcé which ‘would support

each of the Cemmission's recommendations.. The'attempt at McKinley was ,

to evaluate the effects gn.learfing when all of these recommendations
were incorporated into one school organization.

¢

4

Five types of measures were used to evaluate schools:

academic achievement--the cognitive domain;
(3) parent attitudes;

affective domain;
- costs.

’

’
~

v

(1) student

>

(2) student attitudes~-~the
(4) teacher attitudes; and (5)'

At McKinley, each of. these received a pre-test and post-test tréat-

mnent.

morale scale was given to all.'students in the upper three grades- arr
opinion scale was sent to ail parents: and a teacher attitude’ scale was

adminigtefed.’

\.

"k

/'

PN

[

.

L}

The Student Morale Scale was, _selected as the instrument W1th which

to measure,student-attltqgeé.toward their school and toward learnlng.
Thé SMS.is perhaps the most valid and reliable 1nstrument ever devised

Achievement tests were administered at all qrade levels: a student

for *this purpose, and it consists of seventy-two {72) statements to which
the student is provided a forced-cnplce response <= either agree’ (A) or

dlsagree (D).

Since the scale is hot consldefed valid for use with

.—' .students below ‘nine years of age, it was administered only to *hose~
-students in which would normally be the uvpper thrqe grades (Mcxlnley is

Quite clearly, there was a s

-

Y

-

1mprove the attitudes of children- toward school.

’

Ay

.
.

-

;

ignificant p051tln\\§h1ft over the course
of the first year of the McKinley Project as:- to the attitudes of students.
Thls.lq an important result, since one of the goals of the program was to

et @ oS
Dy
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° . The'POSltlift:ight/be taken thdé if children find, school more, pleasant

Al and reinforcing &n they will tend to make a-greater effort. to. attend
) In a setting of more:- pupll—teacher contact, smaller pupilradult ratlo and
L flexible settings for 1earn1ng, attenuance ahouldjlncreaqe— .Attendarice
data for the past three years at MﬂKlnley JS show:.-in thls table' .
/ - l" T.able 2. . . .o
- ‘ * te Y . .
/_ > . -ATTENDANCE DA,TA, 1969-19/\72' o b
[ . . V. ' .
. | .
. . o . . ‘ . B . \.. .
o Daily Atten- , * Daily Member- % Atten. Y Atten.
' .7 Year ) . dance (Mean)’ ship (Mean) °  McKinley " City o
- e . . s PN
1969-70 . - 404147 | . 424,72 © 95,1 95, 13.
.o ; ' . . "4 ot
p - : ¥ * ) . .
_ 1970-71 . "404.91 5 427. 68 .. ‘24. 5., T 94, 09
; .o 1971 72 _ 359.93 : 377 57 o 95 2 94 85
No significant change 1n attendance has occurredyover the”™ three year
; " period. TIt,should.be pointed out in_this respect that attendance figures A
. are subject to the yariables of weathbr severlty and epidemics ovler which
. \ . 'the school has no control, so that short-range comparlsons are dlfflcult
! - . to make. - . . . ,
Iy . . oot ‘. ‘- . A e .

- One of the avowed yoals of the HcKJ.nley Projectrwas to markedly reduce
reténtions. A pletﬁora of research of the subject of roténtlons has shown -
that retention usually does little. good in improving the».later performance
:of the child retained, and, ‘in fact, may hamper that performance because of

X v the effect that it haswld self+image. L . .

. L) . Retentlon data for McKLnley School lS shOWn in the following table:

¢ . b o — _ Tab§3 . . )
y ) ‘ , RETENTION .DATA, 1969-72 - .

" ’ “.Year .. M l. 2 3 4 °5 6 Total .
i . ‘ oo . et .
/ 1969-70 ) 10/1 2 ,2-1 0o - 16
! \ » ) * -8 v,
H N ". . . . . ., R .
o _1970-71 6.3 1. 1. 1 -0 1 R
¢ N . L2 : : . ) . s . ) e -
b —— . 1971-72 C e "9 0 ©0 0.0 0- .0 .

~. T . . . s <
.- PR P
e An'explanatlon of the- above table is necessary at this poinf. At
, McKinley; it is the hope that each child who enters there in the first
grade will comp.Lete hlS elementary schooling in six years., (Ve, have not
yet. been -able to deal fully with the program we need for the chixd who : .
v may complete the work J.n five years!) /

N
K
P s .

-
-
T
¢

“
R i

‘..
YT
.

a"
L]

2 . 7 * o
. .

'y
iy




!

~

Thus, although the typical child w111 spend two years in each of ‘*the .

three nongraded units, there will be many who will spend fhree years in
Unit A, and only one year in Units B or C. ’The hope is that the “slow
starter" will receive the individual.attention needed to enable him to be
achieving at grade-—level expectatlon by the end of his smxth yedr in the
school. ! o

~ The pre- and post-test 1nstrument -used ‘to measure a¢ademic,achieve-~ \
‘ment in reading was the Motropolitan Achievement Test (Paragrap, Meanlng ‘
" / section)., Table 4. shOWS the results.

- - -

3 . ‘M . 'Y .
READING ACHIEVEMENT (METROPO.LITA\) PARAGRAPH MEANING
. . . SCORE DISTRIBUTION
% oo © Grade Leve.l T e
Grade,& | ) . .2 . 3 .. Pi4 ! . 5 - L. 6) )
Equivalents| 1971|1972 [1971 119724 1971 [1972 {1973 [1972 {1971 {1972 1971 1972
9.54° - _ : ol ] s Ys | s e ey
9.0-9.4 | 2801 a1 3| 3
8.£-8.9 R Sy 3 > ! 3 1
8.0-8.4 : S S 1. 3 13 2 ].:6 1,
7.5-7.9 ' 4 1 3 4 71 .24
7.0-7:4 2 3 5 6 3
6.5-6.9 .1 2 1 1 6 | 1 8 |-14 g8 L.
6.0-6.4 , : s [ 3 4 8 _z . 9
. .5,5-5,9 ] 1 6 1 7 51 5
5.0-5.4 3 5 7 | 3 6. 3 3 8| 5 1
4,:5-4,9 3 1 . 2 1. 9" 5 9 3 6
4.0-4.4 .| - 6 5 1 7 9 ¢ 8 7 2] 11
3.5-3.9 2 2 6 7} -6 21 14 3 21 1) 1
. 3:0-3.4 2 7 5 13 et 5 9 | 10 | 1 "1 2
2.5-2.9 5 7 117 [TT9°1 20 8 3 6 i
2.0-2.4 =239 12 51 17 5 4, 151 3 1
1,5-1,9 26 |19 4 2 4 ‘ .
1.0-1.4 | 6] 13 1
v5- .9 N A ’ 4 .

Median 2.1 1.8 {2.4] 2.8 3.1 13,5 | 4.7 14.8] 6.4 | 5.8 7.2 ]6.5

‘Exp.Median| 1.8 | 1.8 |2.8]2.8]3.5 |378 |48 |4:8+ 5.8 ] 5.8] 6.5 6.5

NET +3 - 4l -] 41-341 1] - +6 | - +7 ) - i

¢ ¢ . S '4
. One. can see qﬁlte clearly that éhéfe are no significant or patterned

overall differences in median readlng scores across grade levels. However,-
some interesting results occur when a comparison is made of expected group
mediaps over the first year of the program. fTable 5 depidts’these results.

~ * . - o ° R T
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Table 5~ .

' COMPARISON OF SAME CHILDREN OVER TWO-YEAR _

- PERIOD EXPRESSED AS MONTHS DEVIATION FROM .
EXPECTED GROUP MEDIAN . N :

” :
. - >

1970-7"1- 1971-72

<

Pl e
¢
.-
4

Grade Dev1at1on Grade . -Deviation’ .
, Yoo h o R , _
1, +3 t .2 o
. 2 vo-4 3. -3 . :
‘ 3 -4 A 4 0.
' ‘ 4 -3 5 03
- ) - 5 \t6 6 N0 ‘

. . AP
What.seems to have happened at McKinley is a "leveling process" iR
which extreme below-grade performdnce'has been alleviated. This is in
‘o concert with'the goal at McKinley of bringing all children’ up to grade-
level expectancy. ‘What is not a goal at MdKinley, however, is to bring
each high-achieving student down. We will be watcnlng this phenomenon .
closely during the next year to see if another year's results. brlng
changes. A . —

it is 1mpon€2nt to po;nt out in this regard however, that from
the standpoint of regression, the statistical probability is gyreat that
a second score will be lower than a first score which is unusuwally high.
Therefore, this year's 2nd and 6th graders probably did not perform as
badly as it might appear on “the suxface. 1In total, we are pleased with
what seems to be an 1nd1catlon that stua"hts are not being "left behlnd"
-at McKinley. ’ .

. .
» v

The Institute £for the Development of Educational Act1v1t1es
(I/D[@thrvsponsored by the Kettering Foundation, has Reen the guiding
force behind the program of elementary education which has been labeled * -

" Individually Guided Education (7GE). That organization has devised an
instrument. with which to measure student attitudes toward their school,
their teachers and theif Jearning activitie@.

-— -
J o — p—————— sl .

This 1nstrunent was admln;stered at HcKlnley in October of 1971 and

“in January of 1972. Resulta of this research are’ shown in Table 6. -. _—
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- Table 6

-~ I/D/E/A STUDENT SURVEY

LN

<

Response Mode (in per cent)

. AT

A

-

1
2
3
4
5
6
7
8
9

B . C D
"%, . + ) - -
 ©Oct.. Jan. { Oct. Jan. | Oct. Jan. { Oct. Jan,
1971 19724 1971 1972 | 1971 1972 |'1971 1972
40 8o | 30 15 | 10 o | 20 5
"20 3% 0 5 20 50 10 10
10 6| 60 45 | 20 15 | 10 - 40
50 45 10 5 20 40 20 10
90 80~ 0 : 0 0 5 10 15
100 25 0 45 0 15 5
100 " 10 .0 30 0 60 o
" 70 )} 30 ° ‘25 0 60 0 15
) 20 10 15 0 30 90 35
6 25 10 10 90 40 } . 0- "0
0 51 10 10 0_-15 | 60 40
0o 30 | 20 50 |40 5 1 40 10
10 30 30 0 40 15 20 10
-70 30 {20 20 0 20 10 30
100 85 ) 15 0 o} -0 0. \
- 19| -0 30 10 10 80 50 \
0. 504 20 45 10 0 70 5
.0 10 10 25 20 200 70 - 45
A30 25 60 25 0 25 0 5
> 10 g 40 50 10 25 40 20
20 15 10- 60 | 60 20 10 5 .
60 15 | 20 45 o .25 20 15
20 15 30 55 5¢ - 30 0 0
10 35 50 30 40 35 0 o |
40 20 30 15 10 35 20 307
46 40 0 0 50 55 10, 5
[}
&>
. ¢ .¢J v »
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d E g . 0veral{, the students reveal considérably more positive attitudes
’ ' ., and feelingi about school after having experienced the reorganized
' environment|at McKin. 'y. Significant were the responses Yealing with:
‘" ° Item 1 ~~ g:eatly'impronedsliking for school. ! .
. M - Ttem 6 ~-~ greatey, rumber of teachers teaching each child. A 1
. ' Item 7\-- greater amc . of movement during schrel day. . . b
‘Item 8'-- class make p on basis of periormance. ) boe
/ Item 10 =~ greater liking for class=mix ,across age levels. - - .
Ttem 12 4- doing things they like each day. - - , -
~ . Ttem 317 -— vastly'lmproved instructional support from* teacheré“xﬁ’ ‘ |
.. Ttem 21 -~ greatly improved daily use of IMC by individuals. =& .
o ) Ttem 22 --.increased effectiveness of continuous progress instruction.s . j

F

Item 23 -- greater clarity in learning objectives. .
Item 24 -~ 1ncreaced agreenents between teachex and student on quallty

L of student performancel, - . ) . : |
B Slnce no educatlonal 1nnovat10n is likely to have much chance of

e s : success if those responsible for its operation are not in agreementvm1th
’ o its rationale, staff oplnlon is an important aspect of project eVultatlon

.. o In-essence, the staff at Mcxlnley have expressed the follow1ng
< , sentiments about the favo e aspects of the program

L 4
training,'and

1. Flexibility of staff utilizati
. 2. Team planning and systematic in-servrl
. . the sharing of ideas among units..

! . . 3., Continuous and systematic evaluatlon, whlch leads\to >
o, ) .. program modification and instructional lhprovement. e ‘
T © "4, Use of parents and stuaent tutors in instruction. T~ T
s 5. Clear definition of roles among the staff. R .0

-
< T

Y S At the same tlme, the c~taff feels that the greatest weakness in the

' . new program is the need to alleviate the intexpersonal dissonance created '’
. by lack of skills to effectively deal with change. This problem will be ,
¢ attacked during the 1n-serv1ce sessmons durlng 1972-73. -

L .y h

parental attﬁtudes were assessed in the sprlng of l97l and again, at
> approximately the same t1me in l972 with the same survey 1nstrument being
used both times. ) .

LY

Slnce the 1971 .survey showed somewhat favorable parental attltudes - o
toward McKinley School, it was felt that it would,bo d;fflcult to show . i
much improvement after qne ‘year of the new progect. The 1972 results,

then, wexre a pleasant surprise, and they are shown in Table 7. - Pty * 4
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: o Table 7 _ ' § -
o ‘ PARENT SURVEY ° - :
o~ ~ Item ‘ " Agree ' Disagree -

70-71 71-72 70-71. 71-72

1. Teachers generally co;ive . ) -
students individual help 68%  75% 29% " 20%

* 2. The superintendent and princi-
" . pal keep citizens adequately

.informed about new programs - 85% 89% L 13% 7%
- . ' - ° * . ) ) l
5. 1 feel free to discuss school A :
- ‘ ' . problems with teachers ' 82% 90% 14% 9% ‘ : ;
6. Students have too much homework . 18% 9% . 62%; 80%
Y L o e
7. . Teachers do not sttress academic ‘ * ‘
. . - achievement enough : 33% 25% 44% 51%
h ' 9. The discipl‘inej of students in our . . S
" school’is geneTrally good , - 88% 82% 10% 15% -
. .15.  Our school is doing a good job’of
4 educating children-of average ability 82% . 82% 11% . 13% °
~ /. . ) i ) ] <- o . . .= | .
16. - Our/school is''doing a good job of
educatmg ch11dren of above average .. .
ab111ty . o T 68% ' 76% 16% 4%
17. Oux( school is doi;g a.good job of edu- . -
cati\?g-children of below average ability  59%  65%  21% - - 17%
18. The overall quality. of teaching in .
- our sl,chool is good o 86% ‘93% = 11% 5%
19, The school is domg a good JOb of teac’h- . '_ . “a . i

ing our children to be independent thinkers 76% 79% 32% 13% '

22. Our school does a good job of keeping up
with the latest methods of instructing . ’
* students , - 79% 8% _ 9% - 5%

14

23. *Our sthool does a good job of teaching
things that are relevant and meaningful-

to today's students 7% 83% *10% . 6% e -4

. ... s i
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. It will be noted that only 13 of the 23 items on the parent survey

’ . were included in the above table. this i's because many of the items
deal with aspects of tHe—~school wn%gh/nave nothlng to do with the new —_—
organization. These wguld inclu items having to do with food service,
reading and central office services. . ’

One of the items in which.we: were much interested was that dealing
with'discipline of students. It is certainly true that under the new
organization at McKinley that sﬁhdents have much more freedom, not only
of movement but of self-direction.® Some parents view this with alarm,
because they equate a good learning environment with lack of student
movement and noise. Item No. 9 in Table 7 shows that there was a 6%

. decrease in parent, attitude as to school discipline. "However, an 82% -
. \\i;favorable response is still quite meaningful. .
~ In addjition to the forced choice type of answer which the. survey
instrument required, individual comments were solicited from parents. k.
. Synthesized, they tended to look (like this: . - R
. $

- 1. Chlldr°n ‘learn how to handle the responsibility of their

- _ .. —-own-behavior.. -- -, . .
g\/////// S 2. Children learn to adjust more easily to change and to L

new situations. .
3. More decisions are made by children. -
4, The children have more interest in school because there -+ -
is a larger variety of "activities, more projects, more
opportunlty to express themselves as individuals.
S. The atmosphere allows students to work under less strain.
6. Overall, chlldren.seem to like and enjoy school more '
while learning more. ’ )

. P . .
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— B Dr-. Larry Lorton, Directoxr
Currieulum and Research

Warren City Schools

N 4 Warren, Ohio *e
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