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Questions almed at better school—communlty relatlons

through identification of problems and courses of positive action
were pursued at a ’'seminar. POSlth statements were ptéSented by a

cltlzen, a hus
;launched £

inessman,
the prcpos

and an ed
tions, pr

tor;y and digcussions were -
lems, and p01nts raised in_these

papers. This ;eport consists of the three stdtements in total and a
summary of the discussions pertinent to.them. The final section of
. the report enumerates the conclusions drawn from thé meeting.
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« cohcept that the schogls™belong to the people.
] "This dictates the involvement of lay people ~

." were doing and th

. concerned citizens to decide that educato;s,,

THE/C)ITlZEN S NEW VDICIE .

nare indeed is the educator who, can remain, + Education has become a ﬁot issue. The
idolated from the public eye today. Within
the last several-years educatxon has become
"big nbws. ¥
. The publig schp_ol system is based on the

-~

/

answers. The sthools-heed help not j

canstitute the‘commumtles which the
to the extent that they can conetructivel schools serve.
contribute. This noble concept was accepted
but uhexercised beyond the votmg boeth by
the majority of the populace in the past.
Apathy toward involvement was accepted

gracxou’sly'f) education4l admiinistrato

/7 probing citizen asks more pointed questionsin
an increasingly demanding tone. He wants ~

ter ¥
improve their i image but to perform b
service threugh using those elements that

*« ‘Can the community be effectlve in workmg
in the schools? What are the copstraints, and
* what are the tefisions that may arise ? These -
.and dther questions ailed at better school-
‘community relations through identification .-

wh
enjoyed the expedlency pfqbperat;,ng scr}:&ols - <of probﬁems ang cou_;seg,of positiye action

mﬂloﬂl laymen’s interference. In the day8 +  were pursiied at a se sponsored by
befose “‘participatdry demécracy” would-be
* school critics rare {gat far Most cltlzens

Johnson Foundation, and the I titute for

_assuimed that the eflucatofs knew what they Devplopment of Edu‘catlonal
the schools were~,

-
-

, tolerably successful.

The baslc question en which the
Events of tecent years have cause&dgny -

.se;mnkr ‘operied centered on the s
L sué of Whether or not éducators ,
aré,operatingithe schools by habit more Yoo,
~by any fundamental, profeésmnal body -
ixowledge Géaded by soarmg taxation that
ems tg buy nothing new or better alarmed_

by va
tationg antl the widespread use of drugs) an

m the schools;, “If they do, ie it fiot,
. ther circumscyibed way such

¢ as as istance for the passage of mill-*
“age and schoo bonds, or volunteers
."to watclf thé hyachroom and play-'

) the Thomas Alvy Edison}’oundatxon The -

ctivities, Incy
an ?fthd‘te of the Charles F. Kettering Found’utwn ahey raised. This

e
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hn remgin

Nithin
ecome

¢ .
on.the .

e people. ,
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vely
cepted .
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epted -
tors who *
schools
days
uld be?
zens,

at they ,

{ many %
cators
bre than
dy of
ion that -
larmed
nfron-
gs;and
inability-*
hot pu

" . without any strings attached?”

E}lucatlon h& l;ecome a hot issue. The

. probing citizen asks more pointed questions m

an incregsingly’ demanding tone. He wants
answers. The schools need help not just to

- improve their image but to perform better
gervice through using those elements that

constitute the communities wlncﬁ' the
schools serve.

Can the conimunity be effettive in working
in the schools? What are the constraints, and

what are the ténsions that may arise? These
and.other questions aimed at better school-

cammunity rélations through identification -

of problems arid.courses of positiVe action -
were pursued at a seminar sponsored by
«tHe Thomas Alva Edison Foundgtiof, The
* Jo nsonﬁFoundatlon and the"Institute-for.
Development of E

cational Acmm.es. Inc.,

»

»

an cffiliate.of the Charles F. thfermg Foundation.

+

The basic question on whith the
seminﬁr opened centered on the is-
" 'sue of whether or not educators ~

all want community i ifvolvement.

e, sghoWs. " If they do, is it hot

»

m h rather cxrcum}m’bed way such /.

" as assistance fgr thé passage of mill-
. :'‘age ad schogl boridg, pr volunteers
" to_watch thé-lunchroom and play-
ground?” a busip®ssmanqueried. “If
the educator is saying ‘Yes, I do.

-4

. " want commynity involvement,' ishe " *

prepayed to acgept, this involyemenf® ,

. educafor retgried, that the citiZens
legally control the ools through -
+ r

) respectlve geograpluc aréas. oL

4

Y

A

“+  gchool board elechons “The prob-
lem is that while some school boafds

. are strong and aggressive, many are

weak and just a-rubber stamp to ﬁne <

superintendent.” Another discus- *-

safit said he did not think that scHoot ~

people want comnfunity involve-

ment except ds they can contro] and

manipulate it. “So what cAD c‘.mzens .

do about it?” et .

These and other,questlons were pursued,
via the three elemerits thiat constitutg, ¢ -
separately and together, s¢ s"hool-cognmumty .
refations. They are citizeus, businessmen, and _
educators, Position stafements were presented

by a membér of each of these elements arid

-

the discussions were lgunched.from the * |-

propositions, the probiems, and the, points .
they raised. This report consists 0f thoge - ™
statements#n total and 4 summary of the, . .
discugsions pertinent to them. The final section
of the repert erumerdtes the. cqrfclusxons ‘

. drawn from the-meéting. N

[ The views expresged-in the paper are not "
“contradictions m»wl;ﬂmg but differénces of * '
opinion“expressed by
wete selected by the s onsors because of
the valuable 'service they, have rendered to .
better school-commumty relations in their
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CITIZEN
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A CITIZEN'S
VIEWPOINT ON.
SCHOOL:
 COMMUNITY .
 RELATIONS.

L SR .
* ' " Charles L. Weltner "
) Erstwhile U.S. Congressman g
- C. Attomey-at-Law.

Atlantf, Georgia

A man's viewpoint is of necessity shaped by

the ground on which he stands. Sa perhaps I
might «define that ground very briefly at the
 outset. I am a product of the public schools of -
, the state of Georgia."Each qne of my four chll-
“dren &as attended those schools: As af tax-
. payer,/T.am a partial provider of the service
dispensed there:,As a voter, living in a'system, |
based upon an plected 'srhool ,poard and an
appomted sstperintendent,’ 1 ‘am parually re-
sponsible for the quality of that service. Fur-,
.ther, I sense very keenly that America, as 3

good we know can be attributed to a broaden-

. ing of &ducational opportihity. The llls of the
- day aldo can be charged to the faxlures of the
-%educational gystem.

P Increasingly, schodis are bccommg the Tocal-

pomt of 1mpoﬂant public issues. This 13 not
surprising in view, of the va},:;-t increase in the

whole, is the product of its public schools. The |

»-

»
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o Erstwhile U.5. Congreséman
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Atlanta, Georgm

*A man's vxe-wpomt is of necessxty shaped by

the ground on which he stands. So perhaps I
might define that ground very briefly at the

outset. I am a product of the public’scheols of |

‘the state of Georgia. Each one,gt my four chil-
dren has attended those schools. As a tax-
dm’a pamal provider of the service
dispensed there..As a voter, living in asystem

| based upoh an elecfed -school board' and an

appomtbd supermt‘endont I am partially re-
ponsible for the quality of that, service: Fur-
er, I sense very .keenly that America, as a
whole, is the product of its puhlic schocls. The
-good we know can be attributed to g broaden-
ing of educational opportunity. The ills of the
day alsé can be charged to the fallures of the
educational system.
; Inweasmgly, schools are becommg the focal
point of important’ "public 1ssues, This is not
surprising in view ofrthe vagt.increase in the
number of students and the he'ayy weight that

Youthful*thought and life patterns-have cast
wpon the balances of American life. Down
South, for instance. the old wound ¢f racism

J{#was'finally opened and is being aerated

through the public schools.”But the contro-
versy contintues almost i5 years after the rul-

"1 ipg in Byown v, School Board. The ‘assignment

of teachers on a racial basls —to elimmhate
racial imbalance — was tause fol' great dYs-
.turbances in the South and perhaps elsewhere
.in the counrt-lry Of course, another big problem
is pusing which is perhaps more of 3 northern
than a scutheln issue, as anyone whd has lived
_ through a presidential primary well knows. fn
the matter of religion or religious freedom, tL'e
schools are focal

a tolerant. smile) the Scopes-Trial in Tennessee
- — the Monkey Trial, it was called — which
centered’ upon the question nf whether educa-
.Monal anthorities could order the teaching of

glw

rreh,g,xous teneds. 1n recéitt years the issues
-of prayer in*schools and observances of reli-
-gious holidays have raised aney the same
Yuestion. Is the state the custodian ef the spir-
itual growth of its yquth? Well, I should hope
not, but there is still substantial dxvergence of
opinion. . . . 2

Some of you will remembé’h.mltn perhaps *
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. ‘Then, with what we call thie youth rebefiion,
the authorjsies facing the hssault have often
been school authorities. All of the long-held

by war-related industries, and performance by
univdrsities of war, research Mave long. since

preserves of schpql authorities includipg dress,

1 dength of hair, R.O'T.C., recguiting on campus-

problem is not lack-af.communication but too
wmuch communication! The.media faithfully

-| ‘reports what happens, the editorialists write

columns, and the boys down at thedarber shop

read it all and pronounce it bad.*Anyway, I

. «consider .it to be somiewhat silly for school/
authorities to try to figure cut ways to change(

~

v

* | of*America are appalled at the hesitance gol-

tion have put the schools in ‘the midst of the .
news, This is not to mention the phenomdpon
a year or 30 ago of the campus riots over,cur-
riculum, Viet Nam, or whateyer.

Now, in the face of all the explosion of news -
—- controversial'news at that — I -suppose the
“iidage” of the school is ot doing so well.
Older people are horrified by style of }lress;and,
manner of speech, The professional “pdtriots” *

lege students have for killihg ot-being killed,
in a sepseless war. The moralists bemoar the
open admission of sexual ' prariices which
L}lqy very discreetly sovered during their own
“youth: The traditionalists are” at a loss to
understand the reluctance of young people to
‘accept all the values of their elders (which\#
in ome century so far“ha%’: produced a de-
pression, four major wars, world cRaos, and'a
-| drug subtulture); The econpmic censervatives
blanch at the prospect &f new school taxXes and
new federal apprepriations t& finance & bunch
of shiftless, hairy kids who)do mgt-seem to be-
} heve in the American systam®f\'enlightened
self-interest”” anyway! Then, too, we have the
Lhysterical housewives who are sure every
prirccipal js selling heroin on te'side and want ,
the Federal Byreau of Investigagion to lead an™
official inquiry. Well, sp,much for the commu- 'T
nications problems of the schools. .

kn
* What needs, to be changed is not communi-
 cations, public appreciation of what happens
on campus, or image:or rapppr't' with the com-
Hl(nity. What needs to be.changed is what
a

where near the level requir7i

have anything*valuable to/say to e world”
about human life oyer the next.hundred years.

Y

. *

es place on campus! The unhappy. fact is
that the publicschools are not performing any-
if Amegjca is to

T}fe{e are three specific criticisms I wish to
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e youth rebellion, | problem is not lack,of mmmﬁication but too | “1. Schgol administrators, like all
bsault have often * much commupication! The media faithfully | bureaucrats, have become more and
of the long-held | ‘reports,what happers; the editorialists write more immersed in procedures and
S inclﬁ&ing dréss,, | cofumins, and the'beys down at the barber shop * . policies, while their mission recedes -~
uiting on campus | ,read it all'and pronbunce it bad. Anyway, I , furthemfrom sight. .
performance by | consider it to be somewhat,silly for school . 2. Teachers’ organizations have be-
have long since | authorities to try to figure out ways to change come almost exclusivgly unions for
vquestions of the | the reporting of what happens on campus or | «° more pay and less wotk.
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What needs to be changed is not communi-
cations, public cappreciation of what happens

munity. What needs to be changed is what
 takes place on campus! The unhappy factis
that the public schools are not performing any-
where, near the level required if America is to
bave anything valuable to say to the world

There are three specific eriticisms I wish to
make about public education:

on campus, or image or rapport with the com-

about human lifé over the next hundred years.

*3. Traditional school sanctioned
{ parent groups are jnterested only in
new playground}équipment, and
alumni associations at the higher ed-
ucatioh level are interesied only in
varsity sports, particularly football.

These- criticisms are criticisms of motiva-
tion, of “course. Looking one step deeper, per-
haps it is no great wonder that the present
system of education fails to catch up an entire
populace in enthusiasm and devotion.

In spite of our protestations to the contrary,
the major, if not exclusive, thrust of American
educat#on is to teach somebody how to make
a living — to make money. American educa-
tion has become ‘a security, device. It is litle
wonder that the dropeut generation exists in
such profusion when on® bear# in mind that
they have looked about them and seef i their ’
own middle-class homes the net result of
American materialism and the liying death

"that too often comes in its wake.

Being a security device, American educa-
tion transmits practically nothing of the other
cultures of the world as diverse, valuahle, and
compelling as théy are. It is all drawn down to
a Westernized; franchised-sortgf a world, with
Americans doing ‘what is right and all other
cultures somewhere else. No world view is evi-
dent in American education beyond the S&l:iy
of the quaint habits of “foreigners”-whiclris
usually concluded by the fonlh year of ele-
mentary School.

As yet, American education presents no real
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way of placing within the grasp of a single man
the two hemispheres of arts and sciences The
former is presented in a haphazard manner
with no adequate structure for Yeveloping a
rational comprehension of the thoughts and
thinking patterns that constitute the whole ex-
perience of mankind. Philosophical disciplines
which have consumed the best minds of his-
tory are taught and presented in a way to be
totally and utterly unrelated to any single day
in the Iife of a man and, far less, to his every-
day hfe. Science. the other hemisphere, is
conveived primarily as another means of mak-
ing a profit "Commercial application,” we call
it Further, the quantum jump in quantity of
information, newly developed, has far out-
distanced abilities to collate, distill, and
assimiiate,

Basically, the problem of education is this.

It contains little that can lead the thoughtful,

sensate person into any degree of compre-
hension about the deep meaning of his own
iife and the significance of his single life in the
process of history Little is presented that goes
beyond the authoritarian, the moralistic, or the
cyrical, and leads forth into an understanding
of life as something more than seeking and
gaining economic advantage or feeling “‘good”
about things There is very little that brings a
person face-to-tace with bimself, his respon-
sibility to the future, his own unique value as
4 single element of humanity. and his poten-
tial for lasting engagement in the civilizing
process,

I grew up in a day when senior classes of
high schools stll chose Latin mottoes. Ours
was Esse quam videre — 'To be, rather than
tv appear.” Now that is a fit goal for educators
who are worried about image, public accept-
ance, press, and support in the next bond elec-
tion Educators should forget about appearing
worthy of responsibility and be responsible.

’ 4
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GAINING
A PIECE OF
THE ACTION

The, direct participation of informal but
organized lay groups m the determination o
thes purposes, plaus, and policies of public
education in the United States has heen
increastng rapidly in the last decade This
trend toward broader eitizen partin ipation
the educational process is of mapo significance
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organized lay groups in the determination of
the purposes, plans, and policies of public
educaticn in the United States has been
increasing rapidly in the last decade. Thi
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for professional as well as liiypnopl(:. But if
education is to realize the notable values of
this broader base of participation, ways and
means must be provided whereby citizen
groups may work most effeg tively and make *
‘maximum contributions’to the schools. “I have
seen school systems where they have had
massive (:UmmnnHy involvement,™ a P
discussant related. “You come back three -
vears later to see what has been accomplished
and you find that the people are now tired of
being involved in citizen committees. So a
whole fiew influx of people takes place. These
people usudlly start off-by belittling the
previous group’s efforls !”

The question is not “Will the (ommumly
participate?” buty Hpw, can (om;numw
participation be advantageous?, An .
independenty organized group of citizens
with little access tothe fm,ts and opetaling
without prnf(.s‘;mnal advice May .

;understandably work at gross-purposes with
/the board of education and the

pr()f()sc.ional educgtors. S
“Too often in sc hools, we accpse the
citizenry of being apathetic. 1 suspect thev
really are alienated,” a discussant (.ss,vrt(:(l.
“They do nol feel that schools jvant them to
participate unless it 15 fora bond drivé
or similar materia] effort.”
When the school is receptive to the
mvolvément of local citizens; ways and means

‘of effective participation are not dilficult to

find One valuable way in which aitizens can
participale is ip the dvvplnplm*nl of long-range.
plans for edwation in the community.
However, it 1s not enough for the school to
keep the community informed, it is equrally

»
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. . important that the school be kept informed
' about; the community.
“An important resource which few school
systems are utilizing is the use of the,
scommunity survey of school preblems and
* needed'changes. "The use of the community
survey will show the public's confidence in the
school system and can clearly indicate,
whether the school officials need to change
s their attitudes in particular areas,” a - |
superintendent said. lle also recommended
. ., " the need for unsigned evaluations of the
“ admimstration by the school staff and faculty.
- d “Even the percentage of returns ol such
¥ gvaluations is an indication in itself of the
confidence the staff has in the school.”

: Communily participation is a two-way
street. If the schools are interested in
community pariticipation at the convenience

8 of the schools.as well as o the basis of the

K desires of the parents in the commuaity, then
a common ground of operation exists.
‘Something that has mitigated aganst and is
in the process of destroying community
_particpation 1s publicly paid teacher aides,”
an admimstrator declared. *The minute you
put them on the payrolls, they are no longer
community participants: they are agents of the
system and subject to ity control: The minute
vou start this practice of paying one
ccommunity member and not another, you have
problems on your hands. With every move
‘ we make as public educators to expand the
. ) procgss of such paid mvolvement, awe are
ring the potendial for community
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interference al times,” an edycator observed.
*Perhaps this is why the schoel administration
is always cpncerned about them, Maybe it is -
because-they tend to begoma adult kinds of
programs rather than being:tied to learning.
As a school person 1 am heping té find more
upderstanding {rom the industrial-commercial
complex. T would like to see an dcceptance of
a different ‘way of conducting school. The
community itself should be the school. T do not
favor this concept where the people in the
community come into.the schools, Instead the
schools should be spreading out into the
surrounding communities We have exampies
of these trends. The Parkway Program of
Philadelphia is a direction. We need to look to
such pluralism in education and realize that
many ways to accomplish education are
available to young people. The first thing to
understand is that everyone’s educational goal
is not guing to be the same. Once we accept
this plural*sm, then'we can start to create an
educational system that both permits and
encourages divergent means of learning. We
then will start to draw upon the
commereial-industrial complex as a
schooling institution.”,

Citizens' councils and advisory committees
aye important instruments of communication.
Through them the school may learn
community attitudes, hopes, and aspirations.
Studies undertaken by such groups can
provide a wealth of valuable information
about the number. characteristics, and
educational needs of adults as we&us children
in the community. Councils composed of
businessmen, labor union leaders, and
professional people can provide information
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interference at timés,” an edutator observed.
*Perhaps this is why the school administration
is always concerned about them, Maybe it is ‘
becduse they tend to become adult kinds of
programs rather than being tied to learning.
As a school person [ am hoping to find more
understanding from the industrial-commercial
complex. I would Iike to see an acceptance of
a different way of conducting school. The
community itself should be Jhagschool. 1 do not
favor this concept where the pedple in the
community,come into the sc 5013. Instead the
schools should ve spreading put into the
surrounding communities. W ha\'e‘ﬁ'umples

{ these trends. The Parkway Progrdh of
Philadelphia is a direction. We need to look to
su~h pluralism in education and realize that
ma.ay ways to accomplish education are
avgilable to young people. The first thing to
understand is that everyone’s educational goal
is not guing to be the same. Once we accept
this pluralism, then we can start to create an
educational system that both permits and
enconrages divergent means of learning. We
then will start to draw upon the
commercial-industrial complex as a
schooling institution.”

Citizens” councils and advisory committees
are important instruments of communicatiop.
Through them the school may learn
community attitudes, hopes, and aspirations.,
‘Studies undertaken hy such groups can
provide a wealth of véluable information
about the number, characteristics, and  *
educational needs of adults as well as children
in the community. Cowncils composed of
businessmen, labor union leaders, and .
professionai people can provide information

‘understand .z, but the group emphasized that
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on current educationalneeds as well as | .
some evaluation oféhe school program as .
reflected in the work of employees who
graduated from the local schools.

A school unaware of the dynanmics o' change
among the people it should serve fails inits :
basic responsibility. " The idea of educating
for employment is on its \way out as a ‘ .
concept,” a participant asserted. He said the
emerging idea is to prepare people for life, {or .
living, for understanding their own natuge. and
for realizing all that is within them as a
person. “To deal with education as it was
practiced in yvesteryear. or even today. is not
as practical s trying to deal with what s , !
ahead. I think that school boards have to . .
start lookiny al their roles as managing ;
opportunnies. They deal too much with their
problems. When dealing with the community,
they are decling with an earlier geperation, .
its concepts, and established condjtions
That will ac* serve today's youngsters.' An
educatoPagreed saying, "1 think it1s a truism
now that most people define school acearding ' -
to the schot | they attended.” ' : ‘

Education needs a means whereby ¢
what is taugki and learned in school is no =
ionger dominated by routine or tradition but
continually ¢newed with fresh ideas, &
divergent methods of instruction, and different
ways of analyzing familiar disciplines. '

Communicatjon is still the key to public ,

this commu..ication must be a two-way street ‘
with feedback from the community followed
by recognizable responses from v
school officials. ' . 7 ‘
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MAKING THE
DECISIONS?
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A pubh( enterprise of snch md.gmtude as the |

* school #s bound to be of concern at some time

or place to the community power struclure.
Fvery community has a power structure which
is the relative distribution of decision making
among the groups of people in a school
district. Decisions which are vital to the

= school are quite frequently of considerable

copcern lo thepower structure, Such decisions
as the selectivw or dismissal af a
superintendent, the location gf a new school,
the business firm fram which schnol supplies

“are to be purchaged, or the issuance of school
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bonds often are of primary interest
« It fpllows, therefore, that any realistic.
program of school-community relations must
melude an analysis of the nature and
Chdhl( teristtes ef the power structure and
fome guides for coping with it. Educdtors must
ttempt to understiand the community power
‘ru( :ture and to provxde leadership in +
influencing *hat structuré o accept sound
educ .i‘l()lhﬂ idnas, A discussant pointed out
that "if an individual .1clnnnm.mtor advocites
something that 1s not acceptable to the
political power bases, he, the program, o
Both are not hikely to endure because he (]()es
not have a power base from which tg operate.™
In the past, educators have turned their
backs on the power structure in the mistaken
belief they were separated from politics'by a
non-partisan, clected school board and gn

Y
appointed supermtendent. In many inslances,

they have been brutally manipulated as a
result. A major characteristic of the power .
structure is its lack of social responsibility,
Tts power is wiclded largely in attempts 0
influence the community to make decisiong-
that coincide with its own ends.

Schools cannot be promoted te members of
the power structure on the basis of their being
gdod for children. Members of the formal
power structure are more interested in what
will develop a progressive community,
Schools will*garer more support from this
group if they are presented on the basis that
they will build good communitics and a beller
cconomic system. School people tertd to shyn
the community leadership lhdl is necessary
to brmg endorsement of the innovative ideas
going on in their schools. The permanence

"
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non-partisan. elected schopl board and an
appointed superintendent, In many instances,
they‘have been brutally manipulated as a
result. A major characteristic of the power
structure s its lack of social responsibility.
Its power is wiclded largely in attegpts to
influence the communily to make (?&(:is‘mns
that comcide with its own ends. -

Schools cannot be promoted to members of

group if they are presented on [he basis that
they will build good communitibs and a better
economic system. School people tend to shun
the community leadership, that is necessary
to bring endorsement of the innovative ideas
going on in their schels. The permanence

hetter slield against the pressures
which may“?)(' imposed than a policy of full,
free, and uncompromising pubhcity. To this
end a participant galled for the development
of informational programs llh‘al g0 into the
community in more than jud news releases.
“The people need 1@ see then superintendent
other than behint a Jong table at the school
board meemng, and they need {o see their local
principal other than behind s desk,” this

L.

influence scheol deaisions for selfish purposess
Whether he likes it or not, the school

administrator canpot escape the implications

of the power structure for the operation of

the school and for the issues which arise

in the school community. y;
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. tt follows. therefore, that any realistic legitimatize 1t among the community’s .
e . program of schogl-community relations must power structure, L
\ mclade an analysys of the nature and - - —Bften neglected 1s the influence of the power -
. characteristics of the power strix.ture and structpre in educational change. People do .
B TI—-—I E some guides for coping with it. Educators must not fJ}lnw the innoCatorg They are usually i
*attempt to understand the community ;power ostracized. People more {nkvly will follow the
jN rj v structure and to provide leadership n - power leaders. These individuals can .
S : influencing that structure to accept sound legitimatize and cnsure the permanence of .
- educational ideas. A discussant pointed flll change. There are ways Lo net tyalize much of
that “if an individual administrator advocates  ghe local power structune’s duec fiveness. :
symethisg that is not acceptable to the ‘The: sehool as a'public enterprise should L
' political power bases, he, the program, or supply full mformation to the public. There s v
bath are not likely to endurg, because he does « no place for seerecy, concealment, intrigue,
not have a power basedrom which to operate.” or half-truths m the-operation of the
In the past. educators have turned their * _ community school., In the relationship of the
Py hacks on the power structure in the mistaken school to the power structure of a4 community
- belief thgy weresseparated from politics by a . _there is no ~
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nower structure. the power structure on the basis of their being  individual remarked. A public relations !
ver structure which gow® for children, Members of the formal . program that makes it standard procedure to v
t decision making power structure are more interestéd in what disclose the facts of school operation will, in T
fo 1 a school will develop a progressive community, any cases, forestall atlempts by the power  «

i vital to the Schools will garner more support from this struc.ture or other types of pressure groups to H
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- ' For example, they do not want help with

{
. AY
v A S teaching bawe skills. The copmunity ¢

probably does not have the expartise- to help

- )
P Q D F) SE D : the schools here bevond putting v oluntectsin ) S '
. ' {he classroom to assist the teacher Such , N

mstriction js their rpsponsibility including

) MDDE . e skl developmept and human rclations
. : i the sehool” . . ¥ ‘ E

. ‘ -

This indivdual catled for every school™to

! g - . ‘. have a community education eommitlee lo -
, advise on what educalion should take place
) outof.thg school in the communitys ~This
oo . Semvnar partiopants hit hard on the pomt s committee would be-a function of theschool '
3 that parental involvement s not the issue ThE  and would detide what part of the community
N < g nove 1s inttie dire®tion of communite 0, should be involvéd dn the lrarning process. .
- svolvement, 1t may be that this pmhlm!.l i I foresee such a commBtee consisting of  # . ‘.g
’ « . patt ol the alternatives in education” written minonity aroup leatlors, city or (finty
“up i the cducational press ™ o parhicipant commigsioners, and other peopif who arein
s . 10 stated The schools are going to have to starl ¢barge of other institutions outside > E
. mot ing into and using the entire community < of the school ™ .
a _as the basis Jor thew educational programs Once such a commuttpe is estabhshed and -
‘ Too mamy voung people are coming out of our  operating, school admnistration might include ' ﬁ
N high schools today having never put i an ., an mdividual who is the director of
hostest fuil day's labor They have missed this  community learning. His job would be to sew .
- maturmg and self-disciphning process that that people are-placed and hgve learning and )
< e/ comes with the responsibilitv of ajob. . working oppostunities m the community, As ~
\ Ct Educators cannot dpplicate the job situation the presenter envisioped 1t 4his s @ g
. - on the school prenuses. it must be provided in - commuttee which will help reform the ’
. the community, This 1s why each student secondary school 1o get the students out of the B
‘ . should be rvqun't-d to take a ternrof work school and into the commumity in learning
experience, Any administrator ar teacher who  situations. “Tam not talking about advising
camnot seo the learning value in such an I mean a group of people empowered to get
. experience 15 kidding himsetfr™ youngsters jobs in the community and provide "
! - - : Q A discussant proposed a model for the feedback o the school on the courses and
. - group’s consideration of deep community skills that the yolimgstgrs need for certain
involement in the schools, “It is pretty clear  vocations It would l)*nu‘nh mose than what
b that the school people do not want help with we presently see taking place in the guidance
K , the kind of things theg think they can do best,  department of most schools.”
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JSED the schools here bevond putting solunteers in PR
P the classroont to assist the teacher. Such -
\ Ia instruchon i thew tesponsibility ine hiding
e shifl_development and hman Y faldions
B i the se hnm ” . _
l This mdividual called for every, school to,
J}.l\(' i mm'nunn\ education committee™to
' .1:1\m- (m what education should take place
oul of a?s( hool in the community. “T'his
thard on the ;mmf mmmmm we uld be a function of the school
Cio ot the dosie, The and would decide whaf _part of the community N
vaof community sheuld heinvolk®d m thr- learning process. iy
that this prolfem is i foresee such a commutiee consisting of
m education’ writlen mmority group leaders, ity or r.m'nt\ .

ss." a participant
aing to have to start
o entire consumty’
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commissioners, and other people who age 1
chatge of other xnshmli(ms butside 7
of lhv school™ 7 '

Once such g committee is (-st.lhhn ed and
operating, school adminisdaton nught include
an ndisidua? who s the director ol
community learning, IHis j@b would be {o see
that people are pladd and have learning and
working opportunities, in the mmmumu Asg -
thc-pr(‘s(-nu renvistoged 1t Hns is a
committee which will help reform the
secondary school to get the students outiof the a
schdol and into the community in learning
situations. "I am not tflking about advising
[ mean a group of people empavierad to gel
voungsters jobs m the community and pm\'l(lly

feedback to the school on the courses and
skilig that the youngsle xf, need for certain
vocations, 1twould be ntuth more than what =
we presently see taking ;ﬂ.xu' i the guidance
departmept oyﬁost srhonls
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"+ | define as the purposes of education. I do° not

A

Edward N.,Hodges III
Michigan Bell
\ - Detroit, Michigan L

éufiness needs education_and education
needs business. That statement is such a tru-
ism that 1t almost soundsitrlte I'am not an
educator, and so 1 do not know about the vari-
ous theories dnd concepts which ediicators

/

claim to know anything about using education

stand magnet school$, “educational parks, .or
performance contracts. Educators have some

‘ether things that baffleme. I do not know about

the Iowa Test of Basic Skills, the California
Mental Maturity Test, or the Sequentm'l Test
of Lducat;on Progress.’

There is-much about education that I do not
know. One t'hmg I do know. As a businessman,
I know that ive in bysiness and i dustry need
the end products O'LZublic educatio?. We need
young men ang women who have-been tanght
to read and w.ite and handle arithmetic. We
need high-school graduetes who can learn to
handle our jobs, This is one reason — perhaps
selfish but certainly pragmatic — why busi-
ness should exert every effort té assist edu-
cators in producing well-educated greduatas.

There is another reason, a larger reason, B&
business assistance-to education. It is some-

“thing called community involvement or school-

community relations. In some circles, it ig
called corporate respansibilify.
Speaking of its concern with education, the
Chrysler Corporation has said, “The ¢company
realizes that America will progress only as the

knowledge and ability of its individual citizens
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( ' | 1o “prspare children for Jife.” to “d. R
) | - o prepare children for Jife,” to "develop the | the wellspgin
: t N " whole child,” or of educators serving as “‘3ub- | how that made
. _ HSH ’ : stitute parents.” I know nothmg about ‘the | it greater.
A Position Statemqu’ “humanistic edutation™ program in Louisville | greatness is-li
I ' ; =§ ' reported m the Iebruaryxﬁ 1972 issue of | a company wh
- ‘ \ Saturday Review. I do not know about early | catiento impr
. hn [ learning concepts, the track system, slow !~ ticularly in De
A BUS'NESS AN S achievers, gifted ¢hildren, or the rgdicgl fearn- Mykssignm
= VIEWPRPOINT . { . mgrﬁppl’pach - - L po(;nt and give
- Yo : gre are some other things I do not know. { in ustry’s con
DN schoL- - I do not know about the Montessori Method, | development {
. CDMMUNITY P . teacher-pupil ratios, or Title I of the Elemen- | lations. I want
; . tary and Secondary Education Act. I do not' | personal thinK
. RELAT|°NS k.now aljout such educational theoxjpts as 1 of Michigan B
« N . Thorndike and John Detvey. I do not ¥nder-

In the first |
h,ave tended at
and with good
cizing we have
tors to offer oy
not, 1 suspect
educators wou
sitting back ang
lo us and ask f

at all levels of society progress. Education is
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nent is such a tru-
trite. I am net an
iow about the wari-
; which edueators
ducahon I do not

ut using’education
N

. stand magnet sghools, educational parks, or
performance contracts. Educators have some |

“hiimaNstic education” program in Louisville
in the February 5, 1972 issue of
Saturday Re\gew I do not know about eatly
learning ccncepts, the track system, slow
achievers, gifted children, or the radltal learn--
ing approach. - , s
There are some other things I do-not know.
I do ot kniow about the "Montessori Methqd,
teacher-pupil- ratios, or Title I of fhe Elemen-
tary and Secondary Education Act. I do not
.know about such educational theorists as

Thorndike and John Dewey. I do ngt_under-

other things that baffle me.1 donot know about
. the Iowa Test of Basic Skills, the California
Mental Maturity Test, or the Sequential Test
of Education Progress. .
+ There is much about education that I do not
know. One thing I do knqw. As a husinessman,
I know that we in blisiness and industry need
the end products of publc education, We need
young men and women who have been taught
to read and write and handle arithmeuc, We
need high-school gx‘aduates wh can learn to
hapdle our jobs. This is ohe reason — perhaps
«selfsh but, certainly pragmatic — why busi-
nes shoula exert every effort to assist edu-
catdrs in producing well-educated graduates.

There is another reason, a larger reason, for
business assistance to education. It is some-
thing called community involvement or school-
_community, relations. In some circles, it is

called corporate responsibility.

Speaking of its concern with education, the
Chrysler Corporation hus said, “The company
realizes that America will progress only as the
knowledge and ability of its individual citizens
at all levels of society progress. Education is
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. ’ to “prepare children for.life,” to “develop the |“the wellspring of the creativity and know-
wholk child.” or of educators serving as “sub-' | how that made America gredt — and cgn make
atement stitutd, parents.” 1 know nothing about the | it greater. If this soyrce'dries up. America’s

'greatness is likely to dry up too." Chrysler is
a company which has donemuch to assist edu’
cation to improve the educational process, par-
ticularly in Detroit. - .

" My assignment is tv present industry’s view-
point and give a brief accountirg of some™of
industry's contributions to,education and the
development of better school-community re-
lations. I want to skare with you some of my
personal thinking and touch briefly on some
of Michigan Bell's educational activities.

-t

',

In'the fisst place, many of us m\mdustry
have tended at times 10 eriticizeseducators —
and with good reason. Howeve\
cizing we have not gone personally to educa-
tors to offer our adsiztance. More often than
not, I suspect we have been fearful that the
educators would rejert us. So ‘we have been
sitting back and waiting for educators to come
to us and ask for help.

while criti- |
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There is another side to thig coin. In all,
probabil}ly., manys eduzators would like to use
the resources and gxpertise of industry, but
they have been shy about approaching’ the®
business werld. )

. Taday there is evidence of a new :nviron-
ment, Husinessmen and woman are less hesi;

. tant about offering their seryices to educators{
and many educators age taking the iniliative
and approaching us. T i€ is as 1t should be.
Business is a part of the total comniunity, and
it has a resnonsibility to concern itself with
community problem$™ including educational
problems and more particularly the problems
ot urbap ellucation.

Let me share with you some of the educa;’
tional activities of my company. I prefer to

~ discuss Michigan Bell because I know it best.
* A foew months ago our management training
section assisted the Port Huron School System
by presenting two-day iraining Sessions to all
of «the, schqol administratgrs in the system.
They employed one of the training packages
which we use for . our own management per- |
- sonnel. It is known as the 'Organizatjonal De-’
velopment Program and is designed td
- strengthen administrative and supe¥visory
techniques, + ' )

At Cooley High School in Detroit we intro-
-duced a mini-accounting course. This program
was developed by a member of Michigan Bell's
Comptroller’s Operations Department, and we
use it to upgrade ourmapagement employees’
knowledge of accqunting practices and prin-
ciples. The program consiats of a programmetl
instruction book to be completed at home or
office before any classroom activities. This js
followe# with three days. of classroom exer-

. cises which include all the accounjing tech-
“niques involved in starting-a business,-
operaling it for one year, and li(;gfdating it at

- C()ole&"rligh students, we foungd'that they were
able t& prageed through the ‘material at a rate
comparable td our employees.* At the conclu-
“sioj of the Course, }he students.were able to.,
discuss the need tacontroi expenses and ather
facets of business.wlhvich reflect on profits in-
cluding such complex factors as rate of rettirn,
capital depreciation, and depreciation reserves.

It is of interést to rote thit some of these
students had nofprevious exposure Lo account-

"1ng. . A N

t . o4 2

-

#

On. the college level we have established a
working relationship with @Albion and Ferris
State Collegbs. At Albien, we are working with
administration and faculfy in the devglopment -
of a business education seminar to be held on
campus riext fall. Several months ago we par- 4
ticipated with {wo other companies in a special
dialogue on corporate’ social responsibilitys |
The upcoming businesg education seminar is :
an outgrowth oP ihe dialogue held last year.

. At Fgrris Btatd we have been working with

I*%ern High Schod

] :High‘ relationsh

the end of the year. In an eXgeriment wiA{foO
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Cooley High students, we found that.they were
able to praceed through the malerial at acrate
comparable to gur employeess At the contlu-
sion of the codrse. the students were able to
distuss the need te control expenses-and other
facets of business which reflect on profits in-
= cluding such complex factors as rate of returmn,

1t is of interest to tiote that same of -these
students had'no prévious exposure to account--
. A ¢

ing. ‘,

Q "X
the school of business. A itumber of cothpany
eaperts have condugted a seties of lectures ot -
special subjects, requested by faculty mem-
. bers. These ‘experts-ind other company per- ",
“sonnel ate on anbn-call basis and are available
to the college tpon réquest. a
, *The, most natable and coRlinuing example
. of Michigan Bell assistance to-educators%sthe

-

ern High School in Detroit. This operationr tht
first of its kind in the nation, is now in its
fifth year. . LT, L
The princiipal -ebjectives pf the Northern
High relatiohship are *

"Educational Partnership Progrdm with Neeth®5]

N .
¢ . ~ hd -
, ‘ i \
M ~ , i
1 4 ¢ ) '
. - . * h .
' . . .
- e 3 ' . ’
- - -
- ’ ‘
¥ 7 N ' f
. 1] 15
. . .
.. ; . r
[y * . .
- . wf
- ' ¢ 4 i
. - = N . “,
Ay
4 ‘] T
- v .
AL, - .
§ - - t Y B
-r i . i. ’ \
- - ¢
. . ) , .
.
4 . v 4 , . « RN . .
. <, - " -
Lz 4 , ¢ s .
. N . ¢ .
. 4 ; M | * B
- 1 ' ’
. .
. . L et ~
. . -
* o ! * S / L / 1. -:
% ~ L . . g.‘\
. 5 . g D
. N * v
: 7 t 3s a _—
i b » . v
5 M o
. _\4‘.‘.-._:*-‘/ 1 2. - by ~
. J ¢
"» .o ’ ~ . . .
E 4 - ad ~ | LY _-\ .

( ¢
o
. !
(‘—‘ ]
Tt
- ‘\‘
I‘e
- '

», ';‘\';
© S PR
t N
' a

".1
P N
IR *

4. ¢ * to help enrich the eglucational process ) )
1e of the educa- ¢+~ atl Northern, * . & )
any. 1 prefer to . ® to help the students prepare for the
e 1 know, it best. world of Work . «
hgement training A key ingredient&o the Muchigan Bell in- | - ¥ °*
n School System volvement is, that @ are.not educators but '
g sessions to all v galher the édutators’ assistants. In 4l of our '—,
: in the system. activitipg:~we are under superwsion of the -
raininggpackages teachfrs ﬂxyi thd administration, and we wodld .y
1anagement per- not have it any_pther way. I sould like to de- .
ganizational De- ' scribe a few ofz‘fhc activities for yot. « ]
1s désigned to . A Michiggn Bell supervisor developed a-pro-
ind supervisory grammed course in basic @lectficity ywhieh*we
.7 ) call “The World of Eleztrigijy and ‘Electron- |
iJetroit we intro- ‘ \ 1 ics.” This course is used es @n introduction te
'se. This program ' 7 . . the electronics clayseg at Northern. We also
f Michigan Bell's = “devel~néd anchgave to the shool the hardware .
artmeént, and' w8 On the college level we have, established a | assotiated with the programmed instructions.
ment employees' | working relationship ‘with Albion ahd Ferris This year we began 4esting a mew technique (
wctices and prin- |* State Colleges. At Albion, we are working with |. for teaching reading at Northerfi.'lt is called BN ©o-
of a programmed | administration and faculty in the develoﬂme{nf the Peer Mediated Marragement Instrultion” \ ’
leted at hom® or | of a business education seminar to be held ons| System. It.was developed by American Tele-
wctivities. This is | campus next fall. Several months ago we par- | phone gnd Telegraph avith the assidtance of a -
classtoom exer- | ticipated with two other companies in agpecial” | professor from the City Collége of New York.
accounting tech- | dialogue on corporate secial responsibility.. The method employs a buddy system. The sty- .
ng a business, | The upcoming business education seminar is . dents alternate teaching and bei’n_g ‘taught by »
| #iquidating it at | an outgrowth of the diglogue held lastyear. } each other. When this technique was initiated
reriment with 20 At Ferris State we have been worKing witQ in a New % ork Telphone Company class of ~
. . " e ‘ L, . R -y
. ' ~ ., A W
. . Y /\ - ( - .
’ , \ - ~ - - / \
Q ; DR ! .
ERIC : Y L g L
. / . . . Y ZEEN . N
¢ / ) N ‘ (3 * * ~
JF T .y L - . N b ’ . -




employees with reading ﬁroblm& the average
improvement, in reading levels ¥as twice as

[ great in one-half time when,compared-to

traditional méthods. This program has an addi-
tional adviantage of being relatively inexpen-
sive, when'wtompared td other innovative
ﬁpprua(hes to réadmg improvement. It can be
offered to large ndinbers of students. without
the requirement ‘of purchasing expensive
equlpment\ We e;ﬁpo(,t much from this pm-

gra
) gll“ another aclivity is eurtutorial program.
Each semester V(lchlgan Béll provides from

to 40 manaOhment volunteers to’ serve as
tutors. What is so pecial about this? Many

330013 and students have tutors; ‘The differ- -
e *c'is,l\z;:[our tutors go to the school during .
gchool K

s and on company time! Most of
them tutor twice a wegk two periods at a time.

Another activity- is thé Employment Rgadi-
hess Ceurse, This:is a six-week program taught
as
ductet
ment office. Employment readiness teaches
Northern's students {he fundamentals of get-
ting a job. It covers such things as preparing
‘an employment application, preparing for t
interview, takmg employment tests, and con-
ducting one’s.self during mter'news

We also are assisting af Northern inthe data
processing field. A company computer expert
serves as an asmstant to the data processing
insftuctor, After the students write their own
Computeliarograms, these programs are run
through the company’s computers. In addition,

-the studenty visit Bell's computer facility to
* | get actual “hands on’ experience to increase

their understanding of computers.

Many other Michigan Bell educational activ-
ities are going on at Northern. However, time
will not permit me to go into all of them. I
would like to tell you about just one other. For

v

art of an gconomics course. Itfs con-.
a fnember of Michigan.Bell'semploy-

the past four summers we have operated Proj-
gct 50, It runs. for six weeks andis for 50 stu-
dents who nged remedial held in regdmg,
mathematics, ¥and - science. 'In case y&& are
.wondermg how we can get 50 youngste’rs to
givesup six weeks of thmr summér vacatipn Yor
still more School, the apswer is easy. Each

student receives a dm]y stipend to attend Proj-

¢ct 50 However, if+they are late orabsent, they,

are docked in pay, This is the way it works iff
the world of work,.and we want the students
to learn thjs £acy early. As far as the teaching
is toncerned, the ‘company does not handle
this. Each summer we nave hired three of
Northern's top tqachegs. We have told them
to be as creative gs.they know how, They have
come_ up with ¢some exciting tedching tech-

; mques +Based onvﬂchlovomnnb tests glven af

the beginning and erd of Pm)(*(,l 50, most 0.
thesstuderfts have been able to raise theif read-
ing and math levels from one-half to two
grades in 5& weeks. |

' * My reasyn for telling,you about these vari-

ops activities is mot to try and impress you
with 1(.h1gan Bell's assistance to the field of
educadon. It is tor demonstrate how schools

gnd compasies can collaborate 4n joint efforts- |
to make learning more exciting dnd meaning- -

ful te today’s students. It does nothave to be

" Michigan Bell. Any company can loan its em-

to teach ansemployment
readiness cour Any&ompany with a com-
puter can give hL]p to a'data processing class.
Any comnpany with a mdnagement develop-
ment program can lend its aid to a group of
"school administrators. Any company.can make
tutors available. In other words a wealth of
expertise is available in large and small com-
panies. Only two steps are needed. Orie, busi-
ness needs to offer its help to educators. Now,
educators need to go to business and ask for
help. It is really very simnple. You'should try it.
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the past four summers we have operated Proj-
ect 50. It runs for six weeks and is for 50 stu-
dents who need femedial help i -eading, |
mathematics, and science: In case you are
wondering how we can, get 50 youngsters to
»give up six v{rgek's of thei} summer vacation for
still more scHot nswer is easy. Fach
student receives stipend to attend Proj-
ect 50. However,if Wigy are late or absent, they
are docked in  pay. Thic is the way it works in
the world of work, and we warit the students
to learn this fact earfy As far as the teashing
is concerned, the campany does not handle
this. Each suntmer we have hired three of
Northern's top teachers. We have tqld them
to be as creative as they know how. They have
come up with some exciting téaching tech-
niques. Based on achievement tests given at
the beginning and end of Project, 50, most of
the students haye been able to raise their read=
ing and math icvels from onechalf te. two
grades in sixX wepks. v
My reason foi telling you about these vari-,
ous activities is not to try and 1mpress you
=with erhlgan Bell’s assistance to “the field of
eduoatlon It is to demons\xgje how schoo's
" and ¢ompanies can collaborate in joint efforts
to make learning rfore‘extiting and meaning-
ful to today’s students. It does not have to be
Michigan Bell. Aty company can loan its em=~
pfoyment manager to tsach.an employment
rdadiness course. Any compuny with a com-
pluter can give help to a data’ppocessing’class.
Any company with a management develop-

-

ment program can lend its aid to a group of |
schdol administrators. Any company can make: -

tutors available. In other words a wéalth-of .
expertise is available in large and small com-
panics. Only twoesteps are needed. One, busi-
ness needs to offer its helpy to educators, No
educators need to go to buSiness and ask for
hLlp It is reg]ly very simple. You should try 1t
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WHAT -
BUSINESS
HAS AND IS

T I

There was a general consensus that a\o\‘god
deal-of hesitancy and insecurity s cvliient on
the part of school p‘wple about how much
they vant to open their #itfts to industry, “In

my mmpuny, we hdie«bef.n ‘Yryﬁg to g()}
(()();)01:1{1\'5 prong@s}gomg \s,gth c(hool

a bu'smessmau,t id e group. * )
> experienced a lot af suspmousne ] of
our motives by the schoolpeople.” A SKhool
public_relatiors person agreed with this
a(,cuéraFBn saying many gchool adminigirators
do 1igt want business or community,
involvenf®nt because the secgﬂmt df
complicating the problems Yhey already have

A qupm‘igmndant laid the blame for the lack
of action upon both houses. “From the school
person’s standpoint, the iliusion of relctance
hag beesy evient on the part of both parties

ojnake'thé initial contact. This has come
ahout in part because of the frustrations that
each have expgrienced as ihe‘g have made
rather tentative overtures and have been
webuffed of haVe felt unwanted.

“As a guideline from the school’s
standpoir'® I contend thay if the school
administration really hagan inclination in this
direction, it should look for arforganization
orcomp ny'ldrg(‘ énough to have a manpower
developipent and training arm. This 18 a

]
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Y
company which s applying some ol its
tesoutes to the development of manpower.
There will bean aibice and an officer receptive
toanvolvement work 1t s just the personnel
/ othee vou might get the kind of reception
that 15 gomng to turn you off.”

Another educator said that in s experience
with industry. the further away from the
home office, the more production-related
activities ocour in the facality and the less
wilhing the people are to participate and take
tiue cut of then responsibie positions to work
i the local schools, 1 you ace tnalarge city,
vou have the people from the management
cadre whae will work with you, but when you
vet ito the emaller commumities where the
tompany » people are gperating o d
stadue ton e or samilar responsibility, they
, cannot take the frme away from therr jobs
. poy do thes have the expertise or the mterest.
14 Thevaie produc on eriented

A busmessman said that a consortivm of the
cmalier mdustnes tocated 1 the community
could be assembled m such a case, T wall
heoa tough assignment butat probably could

Cbedone, possindv through the local chamber
of cormmeice or the Javeees, I some mstances
yvou mraht be able thase a state agenoy or
assochation ds @i ntermediany o get an
mnvonement effort gomg’
. Ome patticrpant wondered how broad the
interest of business and imdostey reallv is
- “inmany cases the buainess people have been
von ationally orented ontv at the lugh-school
leved through programs designed 10 produce
better potential emplovees for theiy assembly
Lines If *his is true nationally, then their
interests very narcew, We would be better

, off to utihze them stuctly i this area and not
3

-~

.

attempt to make ndustry become mvolved
in the full spectium of education,” he
tentured. “On the other hand, nethans we
need to work closer with busimessmen
to broaden them into these other converns
I am just not sure to what degree we can
interest busmess ond industry in school
affairs.” .

A noneducator pointed out to the group that

. if the company's only reason for becoming

involved m the school 1s to transfer the
financial burden of traimng from its shoulders

_to those of the public, then there are some

legitimate concerns to be congiderefl, ‘At what
point does it swg}(.h,fmm mvolvement to
transferring responsibility? He foresaw grave
problems with indusiry involvement.

A businessman experienced in school

mvolvement spoke to this concern 1 unk
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attempt to make industry become involved
in the full spectrum of education,” he
ventured. “On the other hand, perhaps we
need to work closer with businessmen
to broaden them/into these other concerns.
[ am just not sure to what degree we can
interest business and industry i school
affairs

A noneducater pointed out to the group that
if the company s only reason for becoming
involved in the schootis to transfer the
financial burden of training from its shoulders
ta those of the public. then there are some
legitimale concerns to be considered. At what
point does 1t switchfrom imvolvement to
transferring responsibility? He foresaw grave
problems with industry involvement.

A businessman experienced in school
involvement spoke to this concern I think

‘We tell our people to get involved in the

realistically that we have to create some
kind of symbiosis where the self-interests ¢h
both sides are being served. You cannot expect
industry’s continuing support in areas where
it does not have an interest, It is’the educator's
job to see that industry does not use him.

schools, but we ask them to get involved only
in areas where they and the company can offer
some expertise and be effective.”

The traditional way for business to get
involved in the school was un the advisory
counc.ils where the chamber of commerce
education commiltee went in and became
another confronter to the school system. The
comfmittee would say in essence what it
thought the school system shotid be doing.
This usually ended as a drawn out exercise
in frustration.

One company's officials finally realized
this was not the route to-take, They went to
the school and, in (rssvm,(:,éuid, “Hey, fellows,
there ought to be some way we can gel
together here, What would you hke us to help
vou do?" Even this gpproach was
unproductive for the most part because the
school people did not-know what the . |
businessmen were capable of providing and
the businessmen did not know what the
school people needed. Determined to help H
theschools, a large corporation produced a |
lengthy hst of projects and strategies which ‘
it sent to school superintendents and
principals offering specific services it could
perform, So far this approach has been
farrly productive

Involy ement should not be something that
business is doing to schools or that schools
are doing to business It must be mutually
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decuded upon. tlow does one ¢reate the climate
among the commumty elements to reach thal

kind of a mutual decision “From my

experienee,” a discussant remagked, “in those

business-school programs that have heen
most sucecessful with public schools, the
school people hiave gone to business and
asked for help in a speaific area It is a far

more meanmngful relationship if we are invited
it than 1f we have to open the door and shove
somebody through T am not saving that we
have to sit back and wait for education to send
us an engraved invitahion, Wavs can be found
to stimulate this interest such as distributing

to schools lists of activities that budiness

oan do for schools and students ™
Certainly thereare pros and cons to

involving business and industry directly in

schools An dducator related the experiences

. of his school distriet m trying to involve

busirress and professional people directly in
the schools, The experience was not entirely
satisfactory because the business people did

not knpw how to deal with unmotivated

students, they-were not alway s punctual, and
they took issue with the ways mest subjects

wore taught This was demorahzifig to the

school stafl and resulted i some antagomsm

against lay imolvement, “This |
sthool-community mvolvement 1s going to
have to came throngh a teorgamzation and
blending of imnd§ accompanded by an
appreciation of b other's expertise,” he
emphasized  Sechool people and business
people need a thorpugh grounding in each

other's modus operandi before conperative

efforts are inmtiated The two groups now
harbor too many prejudices and false
stereotypes aboul the other's role.”
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* There was considerable discussion and
debate as to what kinds of involvement
husinessmen should legitimately be
rendering to the schools. An educator
suggested that business and industry could

help edytation better if they would pool their

resources and cone engrate on producing
quality curriculum materials * This would
assigt large numberseof children rather than
the present practice of engaging mn small,
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There was ronsiderable discussion and
debate as 1o what Kinds, of invelvement
husinessmelr should l(*gitimktcly be
rendering to the schools. An educator
suggested that business and industry could
help education better if they woyld pool their
resources and concentrate on producing
quality curriculvm matefials. “This would
assist large numbers bf children rather than

-+ the present practice of engaging in small,

scattered projects that warm the soul but dd
not affect the problem ”
A business participant ackrowledged that
“perhaps we in industry are guilly of taking
a narrow parochial approach of what can be
done within a given locality or even a single
school as against taking on the whole ¥
American educdtional spectrum, Perhapswe ¢ ©
can have some impact in terms of curriculum
at a national level. However, most of the
other problems of personuel, finance, and ‘
student'motivation are more than even a group
of industsies can hope to cope with.'” oY
One member of the group concluded that if
indusiry is gomg to come in and take t
respousibility for teaching the most
underachieving children in the school, as it
has in some instances. industry is guilty of ~ .
allowing school officials to shirk their
responsibilities. Another discyssant drew the’
following analogy™:If the automobile industry
turned out inferior cars which the public
purchased and repaired themselves, then the
industry wauld continue to turn out inferior ~
cars. The same thing is true of schools. If
companies take up the siack, why should the
eddcaters do anything to 1emedy a bad
situation? What businessmen nught to be
doing is raising a public clamor about the
poor job done by many schools just as
consumer groups have done to industry.”
Another businessman agreed with this
nonclassroom role for business. He said it is g
the county or district superintendent’s and
state education official's jobs to supply the
needed intellectual feadership on educational
problems. "These men pr(‘sm'lbrﬂ!nnd define
the problems. Industry's role is terflgw in
behind thi. and support these men, {ry to
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undetstand their concerns and constraints,
and ard them i moving forward and achieving
their objeciives 1f we as businessmen and
witizens do not betieve usthem or if we identify
them as incon®etent, then we should
withdraw our support. 1 vou do not have
support and followers, vou are not hikely -

to last, This is where I can see toom for
effective business ivolvement.”

Certainly sommmications and just plain
understanding of duy-to-day school operations
are necessary il businessmen ate to give moral
or direct classroom support to schools In
oite town, small groups of businessmen from
the community are dravwn mto the
schools  n each of three days. Starting at 7 30
in the mornfng, these men'go into the claeses,
they see what is being done in the schools,
and then they are given a bnefing hy the
administration They are back in thewr own
Husiness estabhishments by 10 a.m, This
accomplishes a lot of goodwill and support
for the schools. ,

What seems to be forgatten by a lot of
people is that education can aid business
in more ways than turmng out potential
empléyees. One discussunt related an
experience of his companv when educational
consultants were catled in to evaluate a
training program, *After reviewing the
existing program and askmg us some pointed
questions, they discovered that a person
needed only an eighth-grade education to
survive on the job, but it required o high-school

-gradudte to complete the training course for
that4eb. So we were trying to hire people

who could swim a mile for a job that only
required them to shuffle around in a
mud puddle!”

Y

WHAT DOES
BUSINESS .
NEED FROM
EDUCATION?

“As a busmessman, I think school is about
mtellectual things It is concerned with the
treining of the mind 1 a systematic,
disciphned fashion.” This parhicipant saud
the superintendent teo often s involved

‘overtly or coverth i housekeeping choies

Community involvement s needed to relieve
him of these responsthitities so that he can
exert himself as the intellec tual leader The
schools, harticularly m the ativs where big
industry Jes, are.in serious, difficulty and need
the help tz(!l business people can give bevond
paying taxes and complaining

Another businessman noted that one factor
involved 1 industry-education cooperaton
is thb overemphasis on prepanng a chld for
the next vear in school rather than on how
to exist i the world for 70 vears or more
“Within the field of busmess and industry o
hody of knowledge is avimlable that o one
has taphed,”" he declared “That is, what
happened to the culd after he departed school
and entered the business world? We have
made assumplions dhout whatdas happened,
but we have notundertaken a detaled study
of it. In recent vears we have heen able to
read about a ic-v of these peaple Those arv
the ones who have oade national headlines
as assassins or leaders of riots Then the news
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"WHAT DOES
BUSINESS
NEED. FROM
EDUCATION?:

“As a busimessman. I think school is about
intellectual things 1t is concerned with the
training of the mmd m a systematic,
(hs(xphm'(l fashion = This ;mlhupun! said
the supermtendent too mivn is involved
overtly or covertly in housekee )mg chores,
Communily involvement is nee (Ir d to relieve
him of these respons:bilities so that he can
exert himself as the intellectual leader. The
schools, partie ularly in the cibies where big
mduxtrv lies, are i serious difficulty and need
the lwlp that lqunvss people can give bevond -
paying taxes and complamrig,

Another busiessman noted that one factor
invhlv('d m industry-education cooperation

s the overemphasis on prepating a child for -
thr* next year in schoot rather than onthow
to exist in the world for 70 years or more.
“Within the field of business and indystiv a
hody of km)‘\\‘lmlgv‘ is available that no one
has tapped.” he declared That is, what
happened o the child after He departed school
and entered the business world? We have
made assumptions about what has happened,
but we have not undertaken a detailed study
of it. In recent years we have been able to
read about a few of these people. Those are
the ones who have made national headlines

as assassins or leaders of tiots. Then the news

N .

media will go into then background and talk
with the teachers thev had i school But
these are'the extraosdinary people We need
to take a hard leck at those who are the
bread and butter of this nation’s labhor force

We need to look at the usual, not the unusual,
“We need to ook at the graduate and ask such

questions as ‘Does he adpust well?" 'Is he
perlorming adequatelv? Does he have anv
deficiencies and what are thev?' This is an
area where busimess and industry have been
forced to develop a detailed record. We
have to have 1t order to fire someone. The
information is availabie but busmess and
industry have never gotterrtogether to

analvze this body of data.” He said educators

should hegin to assume as much
responsibility for the work-bound student
as thev do for the College-hound student
in sedupg m placed adequately and followed
up on adequately so that they know as much
abeut both students. A fellow participant
agrecd thatif the schools will accept this
Kind of responsibility, a world of opportumty
will open up for school-busihiess cooperation
“Whetf we talk about voungsters moving out
into industey, what Lam afraid they will learn
is that much of the work 1s dull, boring, and
constricting,’ a businessman divulged. "50
we have a two-edged sword here, Industry
as well as education needs’to do some

eevaluating and subsequent changing Those

()f us i industry who set up pregrams for
young engmeers and apprentices know there
16 4 redl prull when we bning these people
in because tney are quickly disifiusioned,

A real quest on s how can we make learnung
and work merge into an excrtuig hie

for young peaple?”
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Some rather harsh teality was injected
by agentleman who pomted out to the
senttar members that the business world
requiies fewer people and relires them
carhier, =1 am sure personnel managers would”
be happier if they could have these young
people notwhen they are 18 but when they
are 35!, he quipped. Al this talk of having
business and ndustry tell educators how o
teach vocationally re Jated skalls 1s ndiculous,
By the time people get into the labor force,
all the techniques have changed anyway. The
world 1s faihng apart for many peoplen this
country not because they do ot know how to
mahe gadgels but because they do not know
what to de with themselves when they are
not making gadgets. Most people can survive
i the world of u\ml\. W hat the schools have
failed to do s teach anybody how Lo hve
mside’hus own head.”

An educator respended that the group
sermed to be toying with o redefimtion of
what a community is, based on the
interdependency between work and play
“Itis not a series of enclaves, A delinite low
exists among these components, To say that
one confronts himself within his own head
seems madequate We can no longer apply
static paradigms $or looking at dynamic
systems Work and play are not separated.
Learming and hving are not separated.
Everything is connected to everything else,”
he maimtained The fact remains, according
to another contributor, that students are not
being taught deciston-making capabilities in
school "We are not h(-{pmg the child to use
or challenge the knowlbdge we are presenting
to him in the clagsroom.™
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The physic a] sciences were designated by
a discussant as o legitimate arca to involve
the scientitic and engimeermg community in
the school.-The greatest ()])s! fcle m every
case is getling llw classroom teacher to
accept the fact that he nolonger cay.be “the
answer man’ because science 1s expanding

much too fast for hum to-keep abreast of new

dexdlopments, The next problem is getting
him to lwok about the community for the
necessary sclentific expertise when he
requires it. For exemple, when a chemistry

teacher is conducung a course and he comes

to the section dealing with analytical
equipment, it is quite conceivable thathe

has lost touch with what the fatest analytical

tools are 1if he has been out of schoo} for
more than five ymrs/lf he can accept this
fact and sohat the cooperation of a local
mdustrial research facility, he cansetup a
visil forhis class to the laboratory to see a
mass spectrometer or X-ray crystallography
equipment and be hriefed by the technician.
If that 1s not possible, then perhaps he cén
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culity was injected A get the chemist to corae to the school and - !
anted out to the . . discuss this equipment with the students™ In
the business world some cases. the salesman for such equipment
and retires theni l | A E . companies nught supply hterature on this
annel managers would -, ” tvpe of equipment and talk to the students .
J have these young I D N ' about 1ts use 1n the laboratqry. The same \
‘iee18 but when they A . thing cai occur in biology “IT the subject is

VI this talk of having START . . genelics and the topic is DNA. a term . .
tell educators how to ; ’ unknown when most of us went to college, ’
the instructor might ask a local medical

ited skalls 1s ridiculous. q ‘
mto the labor force, B' I S l N ESS doctor to give a presentation on it a .

changed anyway. The contributor explained. “If the subject of

4
T many peopie in this lNVDI VEM E N 'I" organ transplants raises moral issues, then
+y do not know how Lo - the local ministerial association <ould be of

s (h()y do not know h(:lp in supplying a speni\(gr on this

elves when they arce The physical sciences wlre dvsigxiated‘ by controversial topic.' . . .
ast prople can survive a discussant as a legitimate area to involve The possibilities of community help and
vhat the schools have the scientific. and engimeering community in variety really are unlimited if the teachers
A body how to hive the school. The greatest obstacle in every and admiumstrators will be imaginative in . :
. Laseris getting the dassroom teacher to considering their subjects and how to keep
ded that the group accept the fact that he no longer can be “the them current. This speaker said that the, 17
Ah g redelimtion of answer man’ because science is expanding physical sciences are one of the casiest areas
wsed on the . thudd too fast for hin te keep abreast ofinew to Break down teacher resistance to ontside - 4
cen work and play. developments. The next problem is getting help. Much of this teacher resigtance 1s :
aves. A dehnite flow him to look about the community for the well founded. ) ’
wponents, To say that necessary scientific e xpertise when he One membet of the group said that if he
aathm his own head requires it For example, when a chemistry wanted to stert a fight, the easiest wiy to do
can no longer apply ~ teacher 1s conducting a course and he comes it wasto let a physicist gom and tell a
oking at dynamic to the section dealing with analytical . high-school physics teacher how to teach ) )
i are not separated. equipment, it is quite conceivable that he “If I confine that discussion to what to teach, . v
not separated. shas Jost touch with what the latest analytical the problem disappears.’” There is common
<l to everything elsey” tools are if he has been out of school for ground upon which the teacher of a subject 1
i remains, according more than five years. If he can accept this and the practitioner of the subject can work
Cthat'students are not fact,and solicit the cooperation af a local together 1tis a matter of taking the
naking capfabihties in mdustrial rescarch facility, he can set upa practitioner and letting him make his input
Iping the child to use visit for his class to tlte laboratory to see a on what is needed m terms of output and
iedge weare presefting mass spectrometer or X-rav erystallography ‘then letung the téacher apply his expertise
0t equipment and be briefed by the technician. in terms of how the output is developed to
, if that s not possible, then perhaps he can the point that 1t is a salable skill.
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A Position Statement

AN EDUCATOR’'S
VIEWPOINT

ON SCHOOL-
co UNITY
RELATIONS

Glen F. Wegner
School Superintendent

Lompoc, California
The need for establishing a meaningful com-
. munications system between the scheols and
the community has never been more urgent.
Howecver, the implications {or estdblishing
better lines of communication are most com-
plex because communications are encumbered
with confused semantics, historical proce-
dures, and individual interpretations and re-
porting.

In analyzing the responsibilities of develop-
ing a functional corporate public relations
program, it is immedtately clear from the su-
perintendent’s point of view that “the public”
is a composite of many special entities with

_diverse and invested interests *composed of

o staff, students, parents, non-parents both

young and old,«economic interests, busineds
-interests, and political inferests. .

. The historical position of administrative
sovereignty that boards of education and su-
perintendents have held has been a ¢ontribuj-
ing factor in fhe rise of militancy during the

past few years a
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A Position Statement

A

AN EDUCATOR'S
VIEWPOINT
ON SCHOOL- ,
COMMUNITY )
RELATIONS

1] L4
. Glen F. Wegner -
School Superintendent
Lompoc, California

The need for establishing a meaningful com-
municatiens system between the schools and
the community has never been more urgent.
However, the implications for establishing
better lines of communicatios are most com-
plex because communications are encumbered
with confused semantics, historical proce-
dures, and individual interpretations and re-
porting.

In analyzing the re-ponsibilities of dewelop-
ing a functional corporate public relations
program, it is immediately clear from the su-
permtendent s point of view that ““the public¥
is a composite of many special entities with
diverse and invested interests composed of
staff, students, parents, non-parefits both
young and old, ecohomic imterests, business
interests, and political interests.

The historical position of administrative
sovereignly that boards of education and -
perintendents have held has been a contribut-
‘ing factor in the rise of militancy during the

-t

past few years among teachers, administra-
tors, and school board members, Another more
subtle factor has been the quest for power by
the teachers and their professional organiza-
tions. This militancy has caused the public to

questlon the solidarity of the school system.

The labor- -management conflict has generated
an entirely new set of data for the community
to try to comprehend. If they were confused
before about their schools® programs and ac-
tiviles because of charges and countercharges,
they are even more confused now.

Unfortunately, school personnel have bar-
ricaded- themselves within thejr profession by
carefully plimned and excéuted legislation.
They also have confused the public with their
educational jargon. Lack of candor coupled
with protective manipulations by the profes-
sion has created mistrust and apprehension in
the minds of the people in ge\neral

Schools, like any-oth~r organization, reﬂect
the quality of their leadership. In examining
the qualifications for educational leadership,
one finds it is rare {or a college to be selective
in admitting candidates fcr an administrative
credential, This is particularly true of the pro-
fessional training for the position of superin-
tendent. In most colleges the training is still
based upon antiquated cugricula and often
taught by peripheral academjcians.

In my opinion, one qf the major reasons for |

many of the problems confronting education
today is the lack of professional quality in the
superintendent,

A superintendant trained under an 1mproved
academic program would be better preparéd
to give strong leadership in developing a total
educational program. The fundamental struc-
ture for good public relations includes all as-
pects of school business where there is contact
with the publlc such as employment practices,
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purchasing procedures, transportation, dis-
semination of newsy } P blications, and cooper-
ative telations hetw®en parents, students, and
(wxr, and business groups. Public 1¢'ations
seminars would he-organized for the er.ploy-
ees’ participation. As an example, workshops
" would be Lond11(£od by telephone company
public relations representatives-for all school-

systermn employees and students who are re-
sponsible for telephone communications.

It is evident that curréntly the public is man-
ifesting a greater concern about all aspects of
the schools” programs. Much of this concern

could be alleviated if the superintendent and
the board of education could see the need for
establishing a sound public relations program
as a permanent part of the central office orga-
nization. Too often and to the detriment of the
school's posture, the superintendeat and the
board of education havesemployed superficial
applications of public relations techniques in
an attempt to placate the public or ig vindicate
the school’s position-or program,
* School systems have used questionable tac-
tics jn attempting to gaein public support for
the passage of tax elections. The questionable .
tactics usually take the form of a veiled thre,fﬁ

| smh as eluninating the athlgtic programs or

Dtlier desitable school activities. Then, too
often, when the public has not supported the
1 election, the schuol districts have some-
how been able ® maintain most, 1if not all, of
the programs they had threatened to eliminate.
They Have, jaccomphished this by mal\mg
budgetary ad]ustmonls Without question, ac-,

-school’s leaderghip.

The more knmﬂvdgcdblv amd pmubly pro-
phelic, critics aré alleging thal the American -
school system, sn general, is 1n ornear a stete
ofrdisagter! lhvsv allegatrons by critics caunot

tion of this type creates mistrusl of thc .

'

be 1gnored by the school community

*Schools €an no longer shrug their's.grporate
shoulders and dismisssthese ¢harges*and ac-
tioms as though they did not exist or label the
critics or student dissenters as uninformed
reactionarigs. Schools must respond te-these
allegationsor questions by hgnest, critical self-
dndlj,sxs and evaluations and seriously make
an effort to improve those ageas of concern, if
they expect to have))ub!ic support.’

> P ~ v

, a

It absolutely is imperative that stheol 5yS-
tems nat be defensive. They must report with
candor to their communities and attempt to es-
tablish procedures whereby they can/intelli-
gently carry on meaningful dialogues. Avenues
should be established for the purpose of so-
liciting responses from the compunity, in
order ‘fhat realistic. viewpoints'are rea(,hed.’
goncerning school issues

The public's image of the school systéem con-
sists of the stu'hnls andk staff who form the

-
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‘be ignored by the school community.

Schools can no longer,shrug their corporate

“shoulders and dismiss ihese charges and ac-

tions as though they did not éxist or label the
critics or studen{ dissenters & uninformed
reactionaries. Schools must respond- to these
allegations or questions by honest, critical self-
analysis and evaluations and seriously, make
an effort to improve those areas of concern, if
they expect to have public support.

It absolutely is imperative that school sys-
temg, mot be defensive. They. must report with
candor to their communities and attempt to es-
tablish procedures whereby they can intelli-
gendty carry on'meaningful dialogues. Avenues
should be established for the purpose of so-
liciting responses from the community, in
order that realistic viewpoints are reached
cpncerning school issues.

The publ‘i(, s image of the school system con-
sists of the students and staff who form the

4

~ -

corporate body of the district. Even though the
echool compositionis basic.lly a #émogeneous
institution, it is still composed of many diverse
points of view,-organizationally and<individ-
ually. Each is a part of the mosaic that forms
the image which is presented to the publc. The
membership also includes the board of educa*
tion who speaks either collectively or individ-
ually about the school district.

The iinage and attitude that the general pub-
lic has about its school system have most likely

been developed by the amount of contact the -

individual has hed with the syster and the
candid reports that have been given by the
students. >

Probably the greatest public relations agent
in the school system fqr interpreting the school
to the community is the student himself, The
product of our schools, the children, creates in
the overall assessmen. either a posilive or neg-
ative image of the school system.

If the news released by the school district
about its educational program is in agreement
with what the students say, parents feel the
school system is credible; but, if there is dis-
agreement, the weighted value is in favor of
what the student reports over what is releaséd
or stated officially. -

Parents.are becoming an important part of
the fabric of the pullic relations structure.
There are more leacher aides and volunteersin
elementary classrooms than al any previous
time. This basic school relationship is helping
to build bridges of understanding which have
been long overdue.

To establish sound school-community rela-

tions, il is imperatiye that all aspects of the’

school's operations and the achievements of
the pupils be set prominently befere the peo-
ple to give them the opportunity to understand
the direction the school is taking.
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“PART

-OF THE
PROBLEM

SOME OF
sTHE TIME

Many of the misunderstandings between
school and community-are caused by a
breakdown of communications. Often the
, community does not understand what the »
school is trying to do, the.school does not
understand what the commumty expe(,ts 1t to
d6, or Woth.

* “A.school public relations person voiced

. districts tend to distribute only propaganda,

and that school djstricts are not actively

seeking voluntary parental involvement

- because they do not know how to handle it.

“Based on my experience, I'say that the

crux of thgMatter rests with the school

. leadership oz lack of it,"” this communicator
said. “"Nothing eonstructive happens in any’

7 group situation until someone takes

command! If the supermtendent dees not

_ beliévg th community involvement, any effort
in this area will be only a travesty We need
to sow seeds of ideas to find out what
works. For example, a principal might

. organize retired teachers from his locality

-

? .
into a welcoming committee for parents and

children coming into his scheol for tHe first
time. This helps to form good community
relations before people are ever brought into
the schools. Too often, we want to make big
overnight changes. [t does not work.
Community involvement programs have to be
built. We are talking about trust and
understanding.,You do not gain that out of a
news reléase or televised school board
meeting. It comes from repeated
person-to-person contacts!™ ‘

Ong important reason for the lack of )
effective school-community communication
is the traditiohal belief of school :

administrators that they can'be theirown .

public information officer. In many cases;
school officials get in trouble because they‘do
not have the help of specialists in this field
on their staffs. Others cannot find such
specialists to émploy.

Nothing documents better the neglect of
educational public information than the lack
of research on problems in this field~Only 12
schools of education and six schools of
journalism, located in 16 different institutions,
were found by one survey to have faculty
members researching this field. The total
numbers of professors involved was a mere
33. In only 10 universities was help available
to support research apart from the regular
budget. The amounts must have been small
because only one school was willing to report
its bud etary‘ommltmont Research
fellow s for stadents majoring in

educational public information are equally

scarce. Only 15 institutions provide help for
students. Apathy by graduate schools,
disinterest on the part of school

+ o, Fhe public.

administrators,
lack of financial
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into a welcoming committee for parehts and”
children coming into his school for the first
time. This helps to form good community
relations before people are ever hrought into
the schools. Too often, we want to make big
overnight changes. It does not work.
Community involvement programs have to be
built. We are talking about trust and
understanding. You do not gain that out of a
news release or televised schogl board
meeting. It comes from repeated
person-ta-person contacts!” »

One important reason for the jack of
effective school-community communication
is the traditional belief of school
admimstrators that they can be their own
publiv information officer. In many cases,
school officials get in tyouble because thev do
not have the help of specalists 1n this.field
on their staffs. Others cannot find such
specialists to employ.

Nothing documents better the neglect of
educational public information than the lack
of research on problems in this field. Only 12
schools of education and six schools of
journalism, located iy 16 different institutions,
were found by one survey to have faculty
members researching this field. The total
numbers of professors involved was a mere
33. In only 10 universities was help available
to support research apart fl‘OISI the regular
budget. ‘The amounts must have been small
because only one school was willing to report
its budgetary commitment. Research
fellowships.for students majoring in
educational public information are equally’
scarce, Only 15 institutions provide help for
students. Apathy by graduate schools,
disinterest on the partof school . .

{ .

administrators, poor student motivation. and
lack of financial support for students prevail
In the First Aunual Survey ofithe Public
Schoolsconducted in 1969 by Gallup
Internatignal, two of the polling'
organizatidn’s 13 conclusions were:

e While the American people seem
reasonably well-informed about school
acHvities, they are-ll-informed about

education itself.

s The pub%: wolild like more information
about mgiern education, new methods,
and newudeas. In short, they need and
ask for iformation that is presently not
previded by the various media
of communication.

The'1970 survgy prompted these ¢

observations by the Gallup organization
e A growing segment of the populace
would like to have more objective data
on student achievement.
e Up to thus point in history, the majority
« of citizens have been quite willing to
take the word of school boards and
educators that the schools ure doing a
_good job.Evidence in the present study
indicates that this way of yudging the
quality of education may be in for

a change.

* The public has an appetite for more
information about the schouols. Itis
important to tell the public about the
schools, but it also is incumbent upon
the schools to listen 1o the public’s views
afd, after serious examination, to take
sleps to meet just eriticisms.

Past experience shows that too often the
public expects to hear from the schoul district

©w




officials only when more morey 15 needed.

Boards of education and administrators
must realize that public relations 1s
rommunications, and communications s not
“Madison Avenue” promotion.-
Communications 1s a system {or
transmitting information.

The board and administration should
survey the opinions of the public, staff. and
students as a primary guide to the district’s
public relations effort The board then has a
good idea of what the public, staff, and

" students understand as well as what they
need and want to know. !

‘The school is in an enviable position to
take advantage of person-fo-person and mass
communication. Discussing techniques of
communication, a pe-ticipant told the group
of research, he had conducted as a graduate
student, that found face-to-face contact more
effective than indirect contact. He proved
further in his thes* - that a combination of the
two was the most effective of all. Probably
no institution has more and botter
opportunities for person-to-person '
communication with the people it serves than
a school. Few other orgznizationg have the
full range of mass media available *o them,
and none can secure thei- use at a.lower cost.
Many school systems, however, not only
.have failed to“dtilize these . .2dia but have
not even recognized their existence

Communications is « continuors operation,
but a discussant said its joo is not to sell the
schools to the public because they already

own them. "It is a mattar of making a
stockholders’ report and letting the public
know what they invested in and what is «
being ddne to make the schools better.”

-
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GOOD PRESS

OR
BAD

The school system, that finds-news media
reporting only on racial discord, drug
problems, or student militancy in the schools
had better analyze what kind of information +
it is beinging to the attention of the news
media and public, and how it is doing it.

School administrators who complain that _
the news media artc interested only in )
controversy and sensation generally cannot
decide what the public wants and needs to be
informed about, and then cannot figure out
how to tell their story in a way that will
convince the news media and the public that
the story is worth knowing. The educator
should make every lggitimate effort o estab-
lisli and maintain effective press relations.

Educators must realize that it is far.more
desirable to have reporters, photographers,
and television crews working on stories in the
school system than to rely on coverage by
formal press releases. If a biology class is
sampling the iocal water sources for their level

tof pollution, the news media snould be

s
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- The school system that finds news media
reporting only on racial discord, drug
problems, or student militancy in the schools
had better analyze what kind of information
it is bringing to the attention of the news
media and public, and how it isdei: ag it.

School administrators who comp.ain that
the news ia axe interested only in
controversy and sensation geperally cannot
decide what the public wants and needs to be
informed about, and then!cannot higure out
how to tell their story in.a way that wil}
convince the news media aiad the public that
the story is worir: knowing, The educator
should make every legitimate effort to ¢stab-
lish and maintain effective press relations.

Educators must realize that it is farmore
desirable to have reporters, photographers,
and television crews working on stories in the
school system than to rely on coverage by
formal press releases. If a biology class is_
sarapling th® local water sources for their level
of pollutmn, the news media should be,

> .t >
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invited to comesitt and talk with the teachers

_and students involved. The media should be

encouraged to take their own pictures. The
results ordinarily will be far superior to what
the district could expect from stories
prepared in the central office and accomp%ued
by a stock photograph.

An important component of a school
district's communications should involve
candid interviews with representatives of the
news media who cover the district. The
purpose of this is to find out such things as
how they get school news in the district, Row x
they prefer to do it, and whether they have
easy access to news sources.

It is essential to work hard at good relations
between the school district and the news -
medda. This means that news media :
representatives are entouraged to have
personal contact with responsible district \
officials. Probléems between the district and 21
news media should be-resolved, if at all
possible, quigkly and<by personal
communication between appropriate school
officials and news media representatxvef -
" One of the first responsibilities that-
schoolmen have in dealing with their critics is
to purge themselves of that traditional -
propensity to hang labels on people. Since
one cannot help but respond o people in
terms of the labels that are hung on them, to
insist on stereotyping dissenters as extremists i,
is to recondition the tone of any
communication with these individuals. -
Whdlever a school administrator does in

.dealing with the emerging and vocal .

community groups, he must seek first' to g
effect a relatxonshlp that is built on mutual .
respect, a dxfﬁcult but not impossible endeavor >
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Perhaps the demands of the disgruntled
citizens would not appear so unreasonable if
professional educators would bring about
more serious examination of the goals of
education in America. The public is becoming
increasingly aware of its stake in education
and is insisting on more complete knowledge
of the enterprise which so directly affects it.

These are uncomfortable times for
schoolmen. Educators have been so consumed
in conducting business as usual that they
find themselves totally unprepared to,deal
with healthy dissent. Whether gducators will it
or not, the public has sometHIng to say and
the right to say it. Moreover, many of these
citizens are ready to demonstrate their
determination to be heard.

On this point an educator warned that
businessmen and the general public ought to
be sure they are dealing with the decision _
makers of the school district and not with
people down the line who may bear a grudge
against their superiors. “If LAvere going into
a business, 1 would not talk with a
production-line wosker or foreman about the
prgenization's policies or problems because he
could turn me off. I would speak with
mans.gement person&ed‘ preferably the
company president. Otherwise, I could go
awi.y and say that organ\l‘zation does not want
schools involved.” This speaker pointed out
that industry people who contact only
teachers, counselors, or even principals are
not necessarily aveiling themselves of the
institutions' tor management policy. “The
people who aré the decision makers are
actually the ones who can provide the most
assistance for people who want to work
with schools.” i :
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ARE

SCHOOLS

OVERLOADED

=
RESPONSI-
BILITY?

- An educator confessed that a subtle,
undeveloped conspiracy — perhaps between
industry, labor, and the school — aimed at
keeping youngsters in school seems evident
to him. “We talk ol higher education or is it
really longer education? We keep creating
more and more structures to keep people out of
the real world. Education gets longer at both
ends. We have eé%?r educhtion, post-graduate

education, and now year-round,education.

' wonder if our prégrams reflly do develop
peoplg to be worthwhile pdults as we say they
do, particularly when one looks at what
happens in today’s world,” he declared.
“These programs seem.to be retarding this
direction toward independence and maturity.
Society has responded to this need to keep
kids off the streets by simply holding them in
school. The young people are responding by
trying to destroy the schools. Obviously all
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- An educator confessed that a subtle,
undeveloped censpiracy — perhaps betwgen
industry, labor, and the school — aimed at
keeping youngsters in school seems evident
to him. “We talk of higher education or is it
really longer education? We keep creating
more ard more structures to keep people out of
the rea: world. Education gets longer at both
ends. We'have early education, post-graduzte
education, and now year-round education.

I wonder if our programs really do develop
people to be worthwhile adults as we say they
do, partncularly when one looks at what
happens in today's world,” ke declared.
“These programs seem to bé retarding this
direction toward independence and maturity.
Society has responded to this need to keep
kids off the streets by simply holding them in
school. The young people are responding by
trying to destroy the schools. Obviously all
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“this schooling is not teaching them respect
for public or even personal property.”

The idea that education is to blame for
%ﬂus country is or is not was taken to
task by a noneducator in the group. “Sufficient
evidence Is available to show thal schools do
ndt have th: major intellectual effect on
children. The Coleman report revealed that |
roughly 80%. of what children learn does not
come {rom tne schools,” he asserted. *“To me,
this indicaics that weé cannot separate the
schools from the community. Certairly our
children are riot separating them!"

What parts of the process of a child's, |
growing up are.the legitimate responsibilities
of the publiv schools? What can citizens
reasonably expect the schools to do? *'We
cannot expect them to do everythmg ‘a
participant stated bluntly. “This js probably
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one of the major problems in American
society, Our expectations really go beyond the
schools’ ability to perform. So we need to-
delineate what the schools can do best and for
what parts of the community they can do it.
Then a community relations program should
be established to fulfill:these needs.”

One speaker called college in\toddy’s society
a vocational scheol at a different level of
abstraction. “As we analye a school
population, we should recognize that about
half of,the, students are ‘hand’ children. Yet
our whole thrust-is to make all children ‘head’
children.” According t this participant,
educators have not geared their curriculum
to accommodate those students who are going
to be hand children. *“We want them all to go
through algebra, geometry, and calculus.”

For the most part curriculum content is not
related to the cap.abilities-and interests of the
#udent. This man saw no necessity to launch
a group of children out irto the working
world prior to the time when the working
world will accept them. “What is needed is a
dual or multi-curriculum ®f high quality to
serve the varied abilities of a given
student population.”

*~_Another discussant took issue with the
previoud speaker's remark that children
cannot e prepared for the world of work
until the work world is ready to acoept them.
“This is the ¢rux of the problem. You+
cannot change the old because #t is laced with
attitudes that also have o change. What we _
- need to do is start with something totally new.
Never will we be able to change education
until we change some attitudes. We are not
goirfg té\change these attitudes unless we do
away m the present system that we have.”

DO PUBLIC
SCHOOLS
WORK
FOR THE
FACTORIES
AND
COLLEGES
ONLY?

Educators do not think of business and
industry as being of any help in education, one
participang claimed. “1f%ou were to ask me
what the mission of elementary and secondary
schools is in preparing children and youth,
my answer would be ‘adulthood.’ There is no
other reason for elementary and secondary
education. We ought to be asking ourselves,
‘What should high school graduation consist
of?' Certainly it.should not consist of a bunch
of Carnegie credits.”

This individual said the only reason the

.. high school came into being in the first place

was to bridge the gap between the old
grammar school and the college preparatory
school. “Since the Kalamazoo Case of 1874,
the schools have been doing basically that.
Once ygu translate hxgh-school graduation
into somethMg that is meaningful, vou
cannot do that job within the walls‘o the
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DO PUBLIC
SCHOOLS
WORK
FOR THE
FACTORIES
AND

COLLEGES =
ONLY"?

Educators do not think of -business and
industry as being of any help in education, one

* .. participant claimed. “If you were to ask me

what the missjon of elementary and secondary
schools is in preparing children and youth,*
my answer would be ‘adulthood.’ There is no
other reason for elementary and secondary
education. We ought to be asking ourselves,
‘What should high school graduation consist

of?" Certainly it should not censist of a bunch

of Carnegie credits.”

This individual said the only reason the
high school came into being in the first place,
was to bndge the gap between the old
grammar school and the college preparatory
school. “Sinde the Kalamazoo Case of 1874,
the schobls have been doing basically that’
Once you translate high-school graduation
into something that is meaningful, yon
cannot do that job withip the walls of the

a
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school system. If we gre really interested in

getting our youth prepared for adulthood,

school systems had better start laying out in
writing their, mission in pragmatic, not
philosophical, terms. They should say to the
communify what they see as their mission.
That js the first step to community )
involvement because we cannot prepare
yourigsters for adulthood within the fotir walls
of any elementar:- or secondary school. This
is the charge that educators must begin

to focus upon!”

Agreeing with the charge, a dxscussant said

the problem of quality education properly
rests with the educator. Community
invelvement must never be a substitution for
poor performance by the schools. “I would
hope as an educator that mduqtrlal -community
involvement in the schools’ increases the
openness and availability of both parties to
each other, encourages identification of the
community with the schools and the schools

_ with the community, and supplements or

-complements rather than replaces what the
other is doing,”" He defined the function of
‘educgtion as enlightening people to lneracy
and a love of learhing™>~

The school is no longer just a school but &
community learning center. People are going
out from the school into appropriate jobs and
life roles available in the surrounding
community. At the same time, the school is
working with its commu ity fo provide
services within its educational environment
that cannot be found locally in the industries,
busineies, and homes that comprise the

. .commubity. A growing two-way flowis .

evident that was n% discernible even a few
years ago. »
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e In orddr to better school-community relations,

-

what is e}e’ded,ismot an expansion of public
relations efforts but the creation of new ways of
involvement because many traditional methods and
efforts have lost their credibility in the current
turbulent era.

The school must be extended into the community,

and the community must be receptive tg working

with the school to bring about effective utilization
of a wide range of local facilities.
€ chool-community involvement should not result
in a business or citizengroup assuming any
legitimate instructional responsibilities of
the school. - ‘
Educators should organize *Know Your School”
days for business and community leaders. Each
person shauld receite a thorough briefing in costs,

. programs and needs of the school he is visitingas

well as seeing classes in operation. .
Educators must recognize responsible 2riticism

and persevere while eooperatively working out

detinitions, goals, and programs that are responsive

to the needs of the people the schools‘are

designed to serve.
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Schools should publish a list of specific peeds
and activities with which they believe mgmbers of
the business community could help. Businesses
should supply to school officials lists of projects
and expertise they feel could be beneficial
to the students.

Schools should avdil themselves of feedback
regarding what happens to the students after
graduation. This information should be used to
alter the school’s prqgram to equip the studentq
better for their adult firsuits.

School administrators must provide Ways and
means whereby citizens groups may work
effectively and make a contribation at &y} levels of
the educational system. ‘

The operating statistics and educational records
of each sghool and the school system should
always be readily availableand publicized to
the community.

Citizen involvement in the schools should beV
actively solicited, not passively discussed.

Schools should conduct annual surveys of school
problems and needed changes. Action should
result from each of these surveys including their

»

"publication in local newspapers.

Alternative forms of education should be
fostered by the public school sygtem rather than
allowed to flourish outside of public control.

Good school-community relations is a major
social responsibility and should be pursued as such.
It is the responsibility of every individual and ’
every corporation whetherspu lic, pnvate,

profit, or nonprofit.
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