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To further the development and refinement of a model

to utilize paraprofessionals in conducting a needs assessment of
disadvantaged youth for consumer and homemaking education, curriculum
guides from the nine schools involved in the project were analyzed
and rre- and post-~assessment questionnaires devised and administered
to the aides and teachers in those schools. Meetings were held with
aides monthly, and written rerorts of the meetings were sent to the
teachers. This input resulted in teachers' formulations of
performance objectives and completion of goal statement

gquestionnaires.

“indings include: (1) There is a need for preparing

the professional to work with the paraprofessional, (2) Many of the
aides encounter difficulty with educational terms, indicating perhaps
that handbooks which contain defined terms should be developed, and
(3) Eecause many of the aides encounter problems such as physical or
psychological difficulties, family problems, unwanted pregnancies,
divorces, car breakdowns, and impoverished backgrounds, the teacher's
attitudes and the curriculum itself may need modification.
Supplementing the text is the original handbook developed for home
economics community aides. (SN)
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utilize pareprofessionsls in condueting a thueeds zescssmwmint of disadvonta

PP ct e, e . [ T P
yodth to aid in tho nosificztion ¢f cansumer and horanosling caucotie
curriculun.

This project was ap attempt {o resolve thrce msin questions:

1. MWnat is the effect of the parapreiessionzl on curvicelar ofierings?

2. VWhat is the effect of the paraprofessional on toacher attitvde and
behavior?

3. VWhet is the effcct of the paraprofessional on students?

The rearch was concerned with twenty-three teachers in nine high
schools and the nine paraprofessionals assignaed to these schools. These
schools, part of the fourteen school Kern KHigh School District, had Lcen
chosen to take part in the comnunity aide brogram because they werc the
larger consuwer and homemaking education programs in the district. Uecause
the nature of the Kern High School District played an intcaral part in thié
project, a brief district description is appropriate.

This aistrict covers most of what is, geographically, the third largest
county in California. Because of this size, the schocols of the district are
autonomously operated and dramatically different, ranging {rom small rural
schools to large urban schools. The district has no subject-matter super-
visors; curriculum is determined by the administration of each'schdol with

teachers taking a part in the decision making role.
PROCEDURES

_Promoting Program Similarity

The first step in structuring a program to test the effectiveness of

the paraprofessional as a change-agent was to develop program similtarity
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betveen the tine hich schoots involved.

ments durineg the 1870-71 school yoezr.  Thare had boen little centra
direction given the progrem, and no formal attempt to train either the
paraprofescionals or the professionzls with viiom they would be working.
Consequent Iy in each school diverse proccdgrcs for the aides had cvolved.
There hod boen no ettlempt to discover if on2 of their mejor assets, their
personal knowledge of the life styles of the disadvantezged, was being used
by teachers in building school curriculun.

To help promote program similarity, a prel iminary handbook was developed
during a June 1971 workshop by seven chairmen of consumer and homemaking
education departments and six community aides. A reviscd copy of this hand-
book is found in Appendix A and includes the report forms to which reference
will be made. It should be noted that the original handbook carried no
suggestion that the comnunity aide would affect curriculum or be an agent

“
in program planning, for the intent of this research was not to mandate that
teachers listen to curricular suggestions from aides--an actual impossibility
in a district whinh allows local autonomy~-but to see if teachers would
listen to such suggestions.

The original handbook was given to teachers and aides in September.

Developing and Administering the Questionnaire

The next step in project implementaiton was to analyze the curriculum
guides from the nine project schools to ascertain what subject matter was
included in their various curricula. From this analysis, the questionnaire
found on page 17 of the handbook was developed. The subject matter content

of each of the items in the questionnaire was found in at least one curriculum
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guide. Thir denath of the gquestionrnzive precluded investisnting opinions on
the entire range of corsuncr egnd homemzling cdvcaiion at e secondary level;
therefore, it wos limited primarily to the arens of Clothing, Feods, Housiag

y tenzeement.,

2nd Home Fuinishings, ond tons

In the opinion of the rescarcher, a teacher of consumar and honcmaking
education for twenty ycars, these 65 items cncompassed the entirc ranoe of
thcse four areas. A survey of & number of general textbooks reicforced this
opirnion.

After deciding to eliminate the areas of Family Relations and Chiid
Development (which should not be construed as a negation of their importance)
extraneous units were placed under the hezding '"Misc."

This questiornaire was administered to teachers and aides in September
as a pre-assessment; then readministered in June as a post-assessment. To
promote the notion that change would result from the spontancous insights
of staff, during the September administration the project was described as
being an investigation into the needs of disadvantaged youth. In Sgptember,
and again in June, the questionnaire was adm%nistered to each group twice.
The first heading stated, ''On the basis of your experience in the field of
home economics education, how important would it be Tor the students in
classes to study about the following?'' After personnel were read the defini-

tion of '"Disadvantaged' from the California State Plan for Vocational

Egpcation, they were handed the second questionnaire which stated, ''On the
basis of your experience in the field of home economics education, how
important do vou feel it would be for DISADVANTAGED students to study about
the following?"

To discover priorities, a ranking for each item on the questionnaire
was computed. Since a four point Lickert~type scale was used, responses

were weighted. That is, a check in the '“"Essential'' column was assigned



+

wek of Ylonortantowar cssioncd thirede points s Plorthwhile!

1

)
3
3

[¢]

received two polnd st iwportent' only one point. Teachers' and
aidies' answers verce counted; these ancwoers were given the above weights ol
then totsied. This produced ¢ single, wonposite scorve 107 each ltem which
was thzn us=d to vank the questionnzire items.

The preliminary analysis of this pre-assessment revealed a possible
discrepancy with the curricelum guides. Tharefore those quecticonnaire itoms
to which the teachars gave high priority, and thusc guestionnzire items to
which teuchers assigned e low priority ware compercd with the teacher written
curriculum guides.

The community aides were asked to complete this same questionnaire after
a visit to a disadvantéged home and to submit to the rhsearcher fifty such
completed questionnaires. Since home visits may be divided into two main
categories, those where a sciiool problem exists and those where there is
no school problem, the decision was made to iestrict those questionnaires
used by the researcher to '‘problemn-less' visits. A copy of each coapleted
questionnaire, attached to the “Home.Visit Report't found in the handbook,
was also to be given tc the individual teacher at the time of the teacher/
aide conference which was to follow a home visit.

The questionnaire was also given to samples of consumer and homemaking
education teachers in the Modesto and Fresno areas to ascertain if the Kern

High School District teachers held proyram priorities similar to or different

from other teachers in the San Joaquin Valley.

Monthly Meetings

The researcher held monthly meetings with aides. At this time '""Home
Visit Reports' and questionnaires were submitted. Emphasis was placed on

helping the aide complete reports in such a manner that the teacher received

o the maximum amount of information which could contribute to program planning.
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Taped discussio zirc struciurcd sround z series ¢f questions snch as
1. 1 you could take o coersuner and hovemsking teacher with you on one
visit, virtch visit would it be? Uny?
Zz. VWhat do you tell the tcacher about your home visits?

3. What do you see as the mein probiems of the families you visit?

L, f you werc to prevent those prebiems in thz next generation, what

should students study in class?

5. \hat do students need to learn to help break the self-defeating

cycle of poverty in which they may live?

6. What information about homes would be of greaicst veluc to teachors

in planning program?

The tapes of these meetings were analyzed {or content, and summaries

were sent to tecachers. The questionnaires turned in at these monthly mect-

ings also were summarized, and subject matter content given high or low

priority by the aides were identified to the teachers.

summaries are found in Appendix B.)

Teacher lInputs

The inputs to the teacher were thus:

1. A questionnaire from an individual visit.
2. A written report from an individual visit.
3. A conference with the aide.

k. A summary of the monthly aide meeting.

(samples of such

5. A summary of the questionnaives from all nine aides identifying

high and low priority subject matter content.

Table | shows a simplified schemata illustrating these inputs.

Objectives and Goals

To assess the effect of the community aide program on curriculum, three

measures were developed.

Teachers were asked to write performance objectives. This was to be

done during the second semester after tcachers had received thorough exposure
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te the input Tactors. The letter requesting thair cooperation in writing
objectives is found in fpperndix . The criginagl plan of this project had
been Lo analyze the objectives, crganize o mester list from them, send
this rastar list to the teschores, who vould then ba acked wo sond back
those objectives they planned te incorporcte into courses. Their choices
were then to be corpared to tho curriculun: guides which were current in
the spring of 1571. Howaver, teachers recponded with such lerqe numbers

of objecctives (1,737) that tie final mastcer list included over 800 such

objectives. This appeared to be too unwicldy a number with which to work,
so after the origfnal obiectives were analyzed, teschers were sent a ''Goal
Statement'' questionnaire in place of the master list.

This goal statement questionnaire, found in Appendix D, asked teachers
to identify those goals which would be included in their 1972-73 courses.
With this information, goal statement qucstionnaires could be compared with
both existing curriculum guides and high and low priority items as determined
by afdes and found in the monthly summaries sent to teachers. Distréctors
in the area of family relationships and child cdevelopnent were included in.
an attempt to disquise the fact that these goal statements were directly
derived from the subject matter content of the original questionnaire.

In addition, included with this '"Goal Statement'' questionnaire was a
place, after each item, for teachers to indicate an interest in inservice
Teachers' requests for inservice workshops could then be compared

training.

with those same high and low priority areas identified by aides.

Student Progress Assessment

Although consumer an¢ homemaking education teachers who work with
community aides saw them as a departmental asset, thcre had been no cbjective

evidence that one of their functions, changing student attitudes, had been

achieved. To determine the effect of a community aide home visit on students,
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RESULTS

Teacher Comparisons

The subject matter questionnaire was administered to a sample of twenty
consumer and homemaking education teachers in both the Modestc and Frecno
arecas and compared with the Kern High School District teachers to ascertain
if theit program prioritlies were similar or diffcrent.- Table 2 shows the
results. While correlations appeared high, there was less agreement on
""Clothing'' needs of students than in the other three areas.

Average weighted scores for each of the four main categories were com-
puted. All three sets of teachers ranked the categories in the following
order:

1. Money Management

2. Foods and Nutrition .

3. Clothing and Textiles

L. Housing and Home Furnishings

There appeared .to be similarities between the priorities held by the

Kern High School District teachers and the other two groups.

Pre-Assessment Analysis

In analyzing the pre-assessment measure, Severa! correlations seemed

o applicable. The following diagram describes these relationships:
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Table 2
The Rort-Difierence Correlations ¢f Tesciors! Ratinas
' of Student Noods
Kern H. S. District hern H. S, Districe
AL Students DISABVANTAGED
Students
Clothixg
Fresno - ALL Studoents 60
Fresrno - DISADVANTAGED Students 81
Hodesto - ALL Students L F2
Modesto - DISADVANTAGED Students .82
Foods
Fresno - ALL Students .a7%
Fresno - DISADVAHNTAGED Students L 9L
Modesto - ALL Students .87
Modesto - DISADVANTAGED Students .93%
Housing and
Home Furnishings
Fresno ~ ALL Students .93
Fresro - DISADVANTAGED Students .94
Modesto - ALL Students .92
Modesto - DISADVANTAGED Students .98=
Money Management
Fresno -~ ALL Students .91=
Fresno - DISADYANTAGED Students . 88%
Modesto - ALL Students L8 .
Modesto - DISADVANTAGED Students .90+

#Significant at the .01 level of confidence.
*:Significant at the .05 lével of confidence.
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An enalysis of the pre-assessmznt revcaied the following:

1. Wien weighied scores for each main catenory wzre averaged, ‘Moncy
Hanagemant' was seen a8 the most important category by all house
economics personnel for both DISADVANTAGED and ALL students.

2. '"Housing'' was secn as the least important category fcr both groups
of studentis and by both grouss of personnel. This resulted from the
great number of units in this category which aeait with aesthetics.
If the scores on only those items which dcalt with consumer knowledges
were averaged, housing was seen @s being the second most important
category.

3. Teachers did not see the needs of DISADVARTAGED students as beirg
different from the rnceds of ALL students. The possible exception
was in the clothing area, where the correlation was .755. An exam-
ination of the rank orders within the clothing category showed that
teachers saw ''clothing construction' as being less important for
the DiSADVANTAGED student, but ''grooming and appcarance' as being
more important.

L. The community aides saw the needs of ALL students and D! SADVANTAGED
studcnts as being essentially the same except in the area of Money
Management. An item analysis revealed that the aides did not see
the '"effects of ads' as being as important for ALL students as for
DISADVANTAGED students.

5. The necds of ALL students in the areas of Foods and Housing were
perceived in a common fashion Ly aides and teachers.

6. Teachers and aides did not see the same needs for ALL students in
the areas of Clothing an< Money Management. While teachers saw
"construction'' as being the most important clothing learning, this
was rated relatively low by the aides. ''Laundry techniques'' and
"grooming'' were seen as more importarni by the aides than by the
teachers. Within the Money Management category, aidcs saw "insurance
types'' and "automotive costs'' as more important, with the '"effects
of ads'" and '"'consumer information' being seen as less important than
did the teacher.
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Table 3

Rank-Difference Correlaticns Between Teachers!
and Community Aides' Rankings
~f Student Needs
Pre-Assessment
(September 1971)

Teachers _ Aides
D} SADVANTAGED ALL Students
Students

Clothing
Teachers ~ ALL Students L7556 %% ko
Aides ~ DISADVANTAGED Students .93%* -85%

Foods
Teachers ~ ALL Students .86%* .89
Aides - DISADVANTAGED Students .93 .81

Housing and
Home Furnishings

Teachers -~ ALL Students .8hx= .82
Aides - DISADVANTAGED Students v . .92% L91=%

Morey Management

Teachers - ALL Students .88 .27

Aides - DISADVANTAGED Students .62 .38

*Significant at the .01 level of confidence.
**Significant at the .05 level of confidence.
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7. In comparing the two sets of opinions on the needs of DiSADVANTAGED
students, the only arca where there was not o high degree of agree-
ment was Money Managenment.,  No particular item or items appoar to
be responsible for this lack of aureement.,

The investigator had expected to find greater differences between the
priorities of teachers and aides. At thst September meeting when the pre-
ase 1t was administered, one teacher remarked, "l'm answering this the
v | ak | shoutd, not the way | actually teach.'' So the decision was

made to compare teacher priorities as expressed on the guestionnaire with

the teacher-written curriculum guides.

Compariscr. with Curriculum Guides

A comparison of curriculum guides which existed in June 1971 to pre-
assessment items {; which teachers assigned high or low briorities revealed
a congruence. These comparisons are shown in Tables 4 and 5 where the items
appear in descending rank order of preference. and where the percentage of
guides thch included the item is shown,

An examination of these two tables shows that in general, those items
seen as most important were mentioned in a greater number of curriculum
guides, and those items seen as least important were listed in fewer guides.
Although the guides were teacher-written, of the 35 items ranked highest for
both DISADVANTAGED and ALL students (differences in numbers of items for the
two groups are a result of ties) only ten items were mentioned in all guides.
When the two groups are combined and the 39 lowest ranked items are examined,
16 of these were found in over half the guides. There appear to be dis-

crepancies between what the teacher says are her priorities and that which

she plans in curriculum guides.

Post-Assessment Analysis

The correlations which were used for the pre-assessment were computed
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Table 4

A Comparison of Teachers' Priorities for
ALL Students with Curriculum Guides

I tem and Order Percentage of Guides
Including Item

» Priority Arcas (As Perceived by Teachers)

Foad Buying 100
Buying on Credit 55
Nutrition 100
Kitchen Safety and Cleanliness 78
Budgeting Income ' 89
Sources of Consumer Information Ly
Meal Planning 100
Methods of Savings 55
How to Buy Furniture ) 78
Quick Meals ' L
How to Buy Large Appliances ' 55
Food Preparation 100
Low-Cost Meals 33
Effects of Ads . 22
Costs of Buying a House 55
Cleaning House 67

Low Priority Areas (Asﬂﬁgrceived by Teachers)

Accessories in Decoration 67
Handicrafts L
Fixing Up My Bedroom : Ly
Reading Floor Plans - - - 78
Mobile Homes : 22
Reading Kitchen Floor Plans 78
Entertaining 67
Furniture Styles 78
Outdoor Cookery Ly
Planning a Wedding 55
House Construction _ 22
History of Furniture 55
Selecting China, etc. Ly
Foreign Foods L4y
Drawing Floor Plans to Scale 33
Architectural Styles 33
Flower Arranging ' ~ Ly
History of Fashion ' 22

Gift Wrapping 22
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Table 5§

A Cowparison of Tcachers' Priorities for
DISADVANTAGED Students with Curriculum Guides

Itew and Order Percentage of Guides
including ltem

High Priority Areas (As Perceived by Teachers)

Foud Buying 100
Budgeting lncome 89
Buying on Credit 55
Meal Planning 100
Low Cost Meals 33
Sources of Consumer information Ly
Food Preparation 100
Use of Left-Overs 22
Low-Cost Furnishings ' 22
Clothing Care Ly
Nutrition 100
Kitchen Safety and Cleanliness 78
Clothing Buying 67
How to Apply for a Job 22
Grooming 100
Quick Meals ' L
Refinishing and Repairing Furniture 22 .
Cost of Renting Ly
Career Information 33

Low Priority Areas (As Perceived by Teachers)

Handicrafts Ly
Textile Fibers 100
Furniture Arranging 78
Diet Meals : 22
House Construction 22
Accessories in Decoration . 67
Reading Kitchen Floor Plans 78
Reading Floor Plans ‘ 78
Entertaining 67
Outdoor Cookery 4y
Selecting China Ly
Planning a Wedding 55
Flower Arranging Ly
Drawing Floor Plans to Scale 33
Gift Wrapping ’ 22
Architectural Styles 33
Furniture Styles 55
Foreign Foods . Ly
History of Furniture ' 55

History of Fashion _ 22




for the povt-asscssment.  Table 6 shows the results of that post-assessment.
An analysis of the post-asscssment showed the Tollowing:

1. VWhen weighted scores for each category were averaged, Money Manage-
ment was scen as tho most important category by all home cconomics
personnel for both DISADVANTAGLD and ALL students.

2. Housing was again scen as the lcast important category. This
resulted from the great number of units in this category which
dealt with aesthetics. If the scores on only those items which
dealt with consumer knowledges were averaged, housing was seen as
being the second most important category.

3. Teachers did not see the needs of DISADVANTAGED students as being
different from the neecds of ALL students.

L., The aides saw the needs of ALL students and DISADVANTAGED students
as being essentially the same except in the area of Money Management.
An item analysis revealed that the aides did not sce the ''effects
of ads'' or '"methods of savings' as important for ALL students;
they saw "'buying on credit' as less important for the DISADVANTAGED
student.

5. The needs of ALL students were perceived in a common fashion by
both groups of personnel. Possible exceptions were the area of
Clothing (.68) and Money Management (.69). In the Clothing area,
teachers saw '"'clothing buying'' as more important than did the
aides. In the Money Management area, the teachers saw the ‘'effects
of ads'' as being more important than did the aides.

6. Teachers and aides saw the needs of DISADVANTAGED students in a
common Tashion with the possible exception of Money Management (.67).

Here the teachers saw ''buying on credit'' as more important than
did the aides. :

Pre to Post Correlations

Table 7 presents the correlations between the pre-assessments and the
post-assessments. An analysis of these correlations shows:

1. All eight correlations between teacher pre-assessment and post-
assessment rankings of student needs were high. This would suggest
that from pre to post assessment, teachers' conceptions regarding '
student needs remained consistent.

2. Of the eight comparisons on aide priorities, only three show the
aides as perceiving student needs in a common fashion in the fall
and then again in the spring.

3. The aides saw the needs of ALL students in a like manner only in
the Foods area.
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Table 6

Rank-Difference Correlations Between Teachers' and
Community Aides' Rankings of Student Moeds
FPost-Assessment
(June 1977)

Teachers voles
D! mres ey Al Stud

KA R N

Clothing

Teachers - ALL Students L 93% 68

Aides - DISADVANTAGED Students .83 .95
Focds

Teachers - ALL Students .87 .87+

Aides - DISADVANTAGED Students L77% 8L

Housing and
Home Furnishings

Teachers - ALL Students .80 L73%

Aides -~ DiSADVANTAGED Students .88 ' .96%

Money Management

Teachers - ALL Students .88 ' N B

Aides ~ DISADVANTAGED Students 67 .36

*Significant at .01 level of confidence.
**Significant at .05 level of confidence.
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Table 7

Pank Difference Zorrslations Between
Pre and Past Asaessments of Teachers and Aides!
Rankings of Student Keeds

Money
Clothing Foods Hous ing Management

Teachers - ALL 7

Studer is .90% .97 .89 .92%
Tcachers = DISADVANTAGED

Studer s .§2% .93% .97% .98
Aides - +11 _

Studants .52 .82 .52 .55
Aides ~ DISADVANTAGED .

.59 .88 .92% .49

Students

#Significant at .01 level of confidence.
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L. The aides oow the needs of DISADVANTAGED students in a like mannet
only in the areas of Foods and tiousing.

5. An dter analysis of the gides pricrities in i Clothing arca for
booth and DEISADVANTAGED students revealed that in the spring
the oces saw Melothing buyinag' and "clothing selection' as being
less important than they saw them in the fall, and '"clothing
construction as being more importent.

6. In the Money Mansgement area, the aides ranked "automotive costs
and purchasing'! lower, and '"sources of consumer information and
help' higher for bot.i ALL and DISADVANTAGED students.

7. In ranking the needs of ALL students in the Housing arca, aides
renked "drawing floor plans to scale,' 'reading and evaluating
floor plans,' and '"reading and evaluating kitchen floor plans"
lower in June than they were in September, while "houschold
maintenance and repairs'' was rated as more important on-the
post-assessment than the pre-essessment.

In all eight cases, the pre to post correlations for the teachers were

higher than were those for the community aides. These results appear to

show the aides' opinions as being somewhat more flexible tham thc opinions

of the teachers.

Objectives, Goal Statements, Inservice Reguests

In assessing the effect of the community aide on curriculum, three
measures were availtable: the performance objectives, the goal statement
questionnaires, and the requests for inservice education.

Writing the objectives was a voluntary activity on the part of the
consumer and homemaking education teachers. Nineteen of the twenty-three
teachers cooperated in wrjting 1,797 objectives. One school d}d not choose
to participate. Table 8 indicates the numbers of objectives written~for
high and low priority areas as perceived by aides. These priority areas
are listed in descending order of preference. The numbers of objectives
concerned with the traditional home economics areas of ''clothing constfuc-

tion'" and '"food preparation,' which were not perceived by aides as being

either high or low priority areas, were also tabulated.



Table 8
Comparison of Teacher Dovelopaed Performance Objectives,
Aides!' Priorities, and Curriculum Guide Content
Subjcct Hatter Number of Schools Where This
Area Objectives Mritten Was New Content

High Priority Areas (As Perceived by Aides)

How to Apply for a Job . 16 2
Carcer Information 19 2
Budgeting Income 32 -
Sources of Consumer Information 28 3
Food Buying ‘ 68 -
Effects of Ads 13 2
Buying on Credit 19 1
Meal Planning 4o -
Household Maintenance and Repair 2 1
Low-Cost Furnishings 8 4
Nutrition 83 -
Low-Cost Meals 5 3
Hethods of Savings 9 ]
Use of Left-Overs 2 1
Home Nursing 4o 1
Costs of House Buying 8 -
Costs of Renting 10 3
Kitchen Safety/Cleanliness 18 3
Automotive Costs ] ]
Food Storage 8 2

Total 427 (2k%) 30

Low Priority Areas (As Perceived by Aides)

N
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Handicrafts

Flower Arranging

Planning a Wedding

Furniture Styies

Foreign Foods

House Construction

Outdoor Cookery

Mobile Homes

Gift Wrapping

History of Fashion

Art Principles of Decorating
Selecting China, etc.

History of Furniture

Reading and Evaluating Kitchen Plans
Architectural Styles

Reading and Evaluating Floor Plans
Drawing Floor Plans

pa—
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Table 8 (corntinued)

Subject Matter Number of Schools Wiere This
frea Objectives Written Was New Content

Low Priority Arcas (As Perceived by Aides)
Y 5 ol

Total 144 (8%)
Clothing Construction 22 -
Food Preparation ’ 17 -
Total 410 (23%)

*Number of schools where the performance ebjectives represented new content
were not computed.
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Table & shows that 237 of the objectives were written in the arcas of
"clothing construction' and '{food preparation.' Twenty-four percent ware

concerncd with the twenty areas aides had identified as high pricrity arcas.

("Food buying," "meal planning, nutrition,'" and "howw nursing,' traditionally
part of home cconomics curriculum, accounted for 537 of the high priority
objectives.) Eight percent were concerncd with the aides’ low priority arcas.
{0f thesc, 86 or 60% dealt with only the two arecas of "art principles of
decorating' and "“handicrafts.") '

Although there were three times as many objectives written for high
priority items as there were for low priority items, the objectives tended
to be written in areas traditionally taught in home economics. Tt oie
impossible to say whether or not teachers continue to seé these traditional
areas as the most important, or whether they find it easier to write
objectives {(which may in itself be a difficult task for teachers) concern-
ing that subject matter with which they are the most familiar. .

When "the top twenty areas were examined by grade level, it was found
that with the exception of one school which submitted objectives for a
Consumer Education course for students in grades 10 through 12, no objectives
were written for ninth or tenth graders in the eight high priority areas

of 'budgeting income,' ''buying on credit," '""household maintenance and

repairs,' "low-cost furnishings,! '‘'methods of savings,' ''costs of home

buying," 'costs of renting,'" or ''automotive costs and purchasing.' No more
than two objectives were written for the younger student in the areas of
“"career information,' ""effects of ads,' 'use of left-overs,' and 'low-
cost meals.'" Teachers appeared to feel that high priority items were more
appropriate for thé older student.

The objectives were also compared with existing curriculum guides which

had been collected in the spring of 1971. Here the voluntary nature of the
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obicctive writing limited the comparisons, for not all schools had written
objectives for all courses. Thercfore, it was not valid to compare the
objectives to curriculun guides to see if those arcas assigned low priority
by aides had Leen deleted, for if all teachers had participated, perhaps
these arcas would not have been deieted. While the relationship between
curriculum guides and objectives in those arcas seen by aides as most
important must be considered minimums, for again if all tecachers had par-
ticipated, ncw content arcas might have incrcased in numbers, Table 8
also.shows that there were 30 new content areas added by the eight schools.
Fifteen of the twenty high priority areas had been added in at least one
school. (Seven of the eight schools added at least one new high priority
area.) With 24% in high priority areas and 8% in low priority areas, the
objectives appeared to show a degree of curriculum change in the direction
suggested by the aides.

Table 9 summarizes the goal statement questionnaires, as compared to
aide priorities and curriculum guides. All teachefs in the participating
schools returned these goal statement questionnaires. Consequently, the
questionnaires represented complete curriculum in all schools.

The investigator's initial feelings of elation at finding 74 new content
areas among thcse items identified as high priority by aides was tempered
by also finding 41 new content areas among the low priority items. The
researcher cannot explain thfs. One teacher, representing the most traditional
department in the district, made two te]ephéne calls to the investigator
explaining why she had to check so many goals ''"no.'" If she is typical,
perhaps teachers did not feel comfortable with the ''‘no'' column. Those
high priority areas not added (budgeting income, food buying, meal planning,

nutrition) represent subject matter already found in curriculum.
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Table 9

Comparison of Goal Statements, Aides' Priorities,
and Curriculum Guides

Subject Hattier Denotes - Denotes
Arca New Area Deleted Arca

High Priority Arcas (As 1dentified by Aides)

How to Apply for a Job 6 -
Carecr Information 5 -
Budgeting Income - -
Sources of Consumer information 4 -
Food Buying .

Effects of Ads

Buying on Credit

Meal Planning

Household Haintenance and Repair
Low-Cost Furnishings

Nutrition

Low-Cost Meals

Methods of Savings

Use of Left-Overs

Home Nursing

Costs of Home Buying

Costs of Renting

Kitchen Safety and Cleanliness
Automotive Costs

Food Storage

VIOV WW — WO NI W o
1
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Total

Low Priority Areas (As Identified by Aides)

Handicrafts

Flower Arranging

Planning a Wedding

Furniture Styles 1
Foreign Foods

House Construction

Outdoor Cookery

Mobile Homes

Gift Wrapping

History of Fashion

Art Principles of Decorating
Selecting China, etc.

History of Furniture

Reading and Evaluating Kitchen Plans
Architectural Styles

Reading and Evaluating Floor Plans
Floor Plans to Scale '
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However, there was only one high priority iten deleted from curriculuns,
as opponed to 15 deletions in the low prierity arcas. This is scen as an
important differcnce, for teachers have traditionally been willing to add
to content while resisting deletions.

tn analyzing the requests. for future inservice workshops, the ''dis-
tractors' were eliminated and only those 65 goal statements which corresponded
to the 65 subject matter areas on the qguestionnaire were considered.

There were 146 requests for inservice. In comparing these requests
with the aides' perceptions of high and low priority areas, it was found
that fourteen requests (or 9% of the total) were made for inservice in the
low priority arecas. There were eight low priority areas which no teacher
requested. Eighty requests {or 55% of total) were in the high priority
areas. All high priority areas were requested. There were fourteen of
these areas which three or more schools had indicated would be new content
in the fall of 1972. (See Table 9.) Sixty-five, or 44% of the total
requests were concerned with these new content areas. High priority areas
where four or more teachers requested inservice help were "“home nursing,"
"nutrition,'" "food buying,'" ''use of left-overs,'" "low-cost meals,'" "how
to apply for a job,'" '"career information," "sources of consumer information

‘" and '"household maintenance and repair."

and help,
There appears to be sufficient difference between the 9% of requests
deaiing with low priority areas and the 55% of requests for high priority

areas to warrant tentative conclusions. Aides do appear to have communicated

with teachers. Teachers appear to be seeking help in program change.

Student Progress Assessment

The development and analysis of a student progress report was seen as

a method of assessing the aides' effect on student attitudes. Here the



voluntary nature of this project hampered such assessment. After the open-
ended report was found to be impossible to tabulate, thoe check-1ist report
was devised, but the researcher had difficulty in cellecting the progress
reports. While Table 10 shows the tabulations of the seventy-five reports
which were eventually turned in, che feels no conclusions should bs formu-
lated from this table. Comnunity aides in the district made 1,400 home
visits during the year. It might be postulated that at least half of these
were the result of school problems. Seventy-five is too small a sample,

one which undoubtedly represents sampling bias, for Table 10 to be more

than "“interesting."

Monthly Meetings

During the course of these procedures, the difficulty of the para-
professional in coping with written reports became evident. For many of
the aides, the '"report'' was the most confidence shaking of her job duties. .
A comparison of the "home visit report' with tapes of the month]y meetings
revealed a paucity of information on the written reports,ybut a wealth of
material on the tapes. Typical home visit reports said: Very small and
poor home. Very little furniture. - orﬁ- With children's help, home would
ook neater. - or - Home poor but kept up.

Although these appeared to be intelligent, verbal, and enthusiastic
women, they found it difficult to transmit their knowledge of the home in
a written form. Experiments with cassette tapes resulted.

The aides were asked to record on tape one of their conferences with
teachers. This was an attempt to give the invéstigator insight into the
effectiveness of the oral report. There appeared to be two problems with

. this first set of tapes. The interviews were highly structured--by the

teachers. The teachers asked the questions and the aides answered them.




Table 10

PROGGRESS REPCORT

Date Haime of Student

Teacher and class

Date of hone visit Reason for home visit

Please check student's progress since initial bome visit.

SAMPLE OF 75 COMPLETED PROCRESS REPORTS

NO LEITLE SQME GREAT
IMPROVEMENT YMPROVEMENT IMPROVIMENT IMPROVEMENT
Attendance 24 5 18 8
Tardies 3 b 13 6
Testgrades 8 2 6 3
Working cooperatively

with others 4 6 1 3
Paying attention 5 10 10 /
Completing class

assignments 14 16 17 S
Classroom behavior 2 9 9 >
Utilizing )

Tutorial 17 5 3 5
Material-

Equipment 1 5 3 E
Interested in class 13 1 I b.
Works during class 6 13 16 8
Courteous and

cooperative b 5 10 3

COMMENTS:
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In addition, the aide, vho spent the mzjority of ner tire away_frow the
schozl, found it difficult o fit "teoping time" into the tuzacher's busy
scheduie. It is appropriate to irciczate here that assigning a commwunity
aide to a department does not decrease the work load on the classroon
teacher. The pre-service training, the reperts, the conferences, all add
toe her time commitment. (The resezrcher has held a daiiy conference with
the com@unity aide at her high school for tws and a half years.) There
necded to be & method which considered both this time fzctor and the struc-
turing by the teacher.

At a subsequent meeting with aides, an alternative was suogested. |If
an aide would record her observations of a home vi;it, and give the teacher
the tape, then the teacher could listen to the tape when her schedule allowed.
Since cassette recorders were available in local schools, and since cassette
tapes are relatively inexpensive, such a method appeared feasible. In
attempting to develop a structure for such a tape, the aides felt that
answering .the following questions would convey more information to the
teaching staff than had been previously transmitted:

1. VWhat did the home look like from the outside?

2. How were you greeted?

3. What was the appearance of the person who greeted you?

L. What did the house look like on the inside? (Describe furnishings,
accessories, etc.)

5. VWhat seemed to be the relationship between parent and student?
Between parent and younger children, if present?

The transcription of the following tape, made after that imeeting, should
be compared with the previously cited "home visit report."

This was the home of a black family. When | approached the home, the
outside of it was very, very messy and cluttered up. The door didn't
have a knob on it; but when | did knock at the door, the lady that
answered greeted me very warmly and asked me to come in and to excuse
her home. | could see that the floor was very messy. The rug was
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of corn flakes and cartons of milh
or the kitchen table and the front rocm wes very dirty. | could under-
stand after tho lady had talked to wme why the egppearance of the housc
was this way. The money that they received frow the welfare was very

little and just didn't go arournd to get what they nzeded. She also
explaincd te me that she wes looking for a job because the kids necdod
so rach and haod been asking for malerial and different things for scheol
and she was just unable to afford it.

This home 'm coing to talk about is & home of a Mexican/American family.
.- ot 7

1 believe there weve seven in the family, and the father worked as a

contractor but was out of work. The floor in this home was a dirt floar.
They didn't have any wood or any foundation on it-~it was just dirt.

They hardly had any furniture. There was one couch and you could see

the springs coming out of it. She had about three smaller babies at
home. They were all in their panties and diapers and the home was very
cold. | told her if she could turn some of the pilots on the stove on,
those children could get warm, but shc answered that their utility bill
was so high that they just couldn’t aiford to leave the pilots on.

This home I'm coing to talk about is a home of a black family of six.
When | arrived at the home, the door that | tried to knock on was made
out of cardboard. The mother asked me in and invited me to sit down.
She had one couch and one chair in the front room. There ware two
little babies in the home. | could see that the wringer washing machine
was in one corner of the front room and she had piles of dirty clothes
that she was washing. The washer had a leak or something because there
was water all over the floor; | recommended that she didn't let the
babies come around the electric cord because of the water being there.
In the kitchen | could see commodity food. | could see the commodity
boxes of milk, cereal, oatmeal, and corn meal. She asked me if |
wanted some coffee and | just couldn't turn her down, so she boiled
water in a little pot and sprinkled coffee on the water and let it

boil and brought me the coffee and | managed to drink it down. We

had the coffee on the kitchen table and there didn't seem to be any
other food but the commodity or welfare food around. | asked her how
she was fixing her corn meal and she showed me the corn bread sticks
she was making. | went ahead and told.her the different ways she

could use her bulgur and her milk the way we had learned when we had
visited the commodity center. She took out a broom that was broken in
half and she had to squat down to sweep her kitchen floor just while we
were there. The reason | had made the call was because the daughter had
not brought the material to school, and the mother explained to me that
she just couldn't afford it. The money she received from welfare was
not enough to feed the family and to clothe them. She told me she was
ready to move out of-that house because there were a lot of rats in the
house and they had found one in one of the babies' cribs.



This ho 'r ceoino o tal L-ut Te 2 homo o crican
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housc but as vou ©o in you can suo the clees v Just hept
jnmzculatc tveryihing patched--the curis?n;, th; rin, and 2 cover on
the couczh that matchod the curtaing I gucss she must heve made the
curtains and the cover to the couch at the sswae timz., She explained
te me that they were on welfare and they could not afford to buy
material for both ¢! the eir] S

€ he could prebably cot materist for
one of th~ girls but not both of them. Shz was telling me cbout all
of the problems thzt she had with these cirls, that they just couldn!
discipline them anyrore, and that she had left them in the hends of
probaticn officerc She was making tortilles vhen | got there and she
had beaten sowme powdered eggs with milk and flour and shz had made a
type of burrlto. She started to cry because they hadn't had meat for
s long time and she was usinu some of the chopped ham to make sand-
.wrches for the kids!' lunches. er Kitchen was very clean. We sat
down for a long tire and she just poured all her problems out to me.

| was very impresced by the fact that such a poor home with so little
money coming in was kept up so very well.

The home |'m going to talk about is a home of a Mexican/American family.
| believe there are about seven in the family. The home looked like an
average home but when | got in there, the mother was still in her house-
coat--this was something like chout two in the afternoon. There were
newspapcrs and toys all over the floor and a bowl of cereal on the floor
on a very pretty rug. You could tell this was an average home; it wasn't
a poor home. There were four teenage daughters in this home and it was
cluttered up pretty bad; there was dust all over the end tables, and
there were about four to five cups of coffee on the coffee table with

a little dish of toast. The reason | made the home call was because

we had been having trouble with the two girls and the mother didn't

seem too concerned. | guess this is why the girls behaved the way they
did. She asked me to have a cup of coffee with her, but | told her |
had just had a cup. | thanked her very much for it. They had a very

nice couch but the little babies were sitting on the couch and their
little panties were wet. For that type of home, had the girls and the
mother put a little more effort into it, | think that house could have
been looking a little bit nicer.

SUMMARY AND CONCLUSIONS

The purpose of this study was to develép and refine a model to utilize
paraprofessionals in conducting a needs assessment of disadvantaged youth
to aid in the modification of consumer and homemaking education curricula,
and attempted to answer the questions:

1. What is the effect of the paraprofessional on curricular offerings?

2. What is the effect of the paraprofessional on teacher attitude and
Q ‘ behavior?

ERIC
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3. Vhat is the effect of the pararrofessicnal on studentia?
The pepulsticon consistcd of 23 teachors of consuner and homomaking
edutation departrents in nire high schools and the nine comurity aides

An analysis of the curriculum guidcs from the nina schools involved
in this project rcsulted in the development of a questionnaire used as a
pre-assess ont and post-assesstuent device. An apparent corngruence between
the teachers' pre~assessment and the curriculum guides which they had written
was examined.

A variety of types of inputs, all designed to give information regarding
disadvantaged homes, were relayed to the teachers during the year.

Performance objectives written by teachers, a goal statement question-
naire completed by teachers, and areas teachers requested for inservice were
analyzed. Content areas identified by aides as having high or low priorities
for students were compared to these three measures.

This research came closest to answering the first of the three questions
central to this project, '"What is the effect of the paraprofessional on
curricular offerings?"' Three times as many performance objectives were
written in areas identified by aides as high priqrity as were written for

aide identified low priority areas. On the goal statement questionnaires,

there were more areas identified as ''new content" from the high priority

list than from the low priority list, and more ''deleted content'' areas came
from the low priority than the high priority list. There were 9%.of
inservice requests which were concerned with low priority areas, and 55%
of requests for high priority areas. These three devices appear to show
that paraprofessionals can be change agents in curricular modification.

The question, '"What is the effect of the paraprofessional on teacher

attitude and behavior'' has been only partially answered. The comparison
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curriculum measurerznts ware also indicative of teach:r attitudss,™ such

attitudes appaar to have changed. f a tecacher's Ybeohavier' ic defined as

being that which she does in the classrocm and her

'sttitude'" may bhe definced
as that which she says she is geing to do, this study has worked only with
“"attitudes." Whether or not teachers' 'behaviors' have been modified can
only be determined in the coming vears as new curriculum guides are written,
and as observable classroom changes take place.

The researcher is unable to answer the question, '"What is the effect
of the paraprofessionzl on students?"

Although they cannot be considered obiective evaluations, the researcher
had a series of experiences during the year which contributed to her subjective
feelings that teachers did listen to aides and that changes will occur as a
result of the inputs to the teacher.

Two -teachers, each of whom dealt primarily with the area of Housing
and Home Furnishings, independently asked for a conference with the researcher
because, each stated, "Everything | teach all day long is what the aides say
is not important.'

Another teacher expressed her disturbance at the low priority given

"mobile homes."

Her ambivolent feelings disturbed her--she saw the ''mobile
home'' as a housing alternatiye not considered by the economically disadvan-
taged, yet, she said, '"We really should pay attention to what the aides say
is important."

On one occasion, when a departmental library of overhead transparencies
was being organized, an overheard comment was, "Léok at all those beautiful

transparencies on furniture styles, What are we going to do with them now?"

An additional teacher, who places great emphasis on a '"'foreign foods"
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unit, voiceg her constcrnation 2
foods. "

One school has ordered a class set of texthooks decling with bcusehold
repairs for next vear, and at least four schools are irctituting extersive
units on "Orientation to the World of Work."

The investigator is the chairman of a department of consumzr and home-
making education &t one of the nine project schools. Shie has beern zapproached
by five of the eight department chairmen at other project schools, and her
advice (on & peer to peer basis) regarding curriculum change has been sought.

The limitations of this study must be considered in assessing the
results.

The amount of time spent in an area is an indication of priority which
has been ignored in this study--and therefore is one of its major defects.
Although the researcher was cognizant of this problem, she was unable to
find a practical, workable solution to time~allocation assessment.

How honest were teachers in completing the questionnaires? How reliable
are any paper and pencil devices? |Is the researcher justified in her feelirg
that consumer and homemaking education teachers are generally cooperative
women, eager to please, who give the answers they think someone wants?

The student attitude component of the project was so weak as to be
almost non-existent. Yet here is a variable which should be explored.

It would have been helpful had the aides been given training in observa-
tion techniques prior to the commencement of this project.

This project would have been considerably strengthened had there been
an opportunity to administer at least the post-assessment and the goal
duestionnaire and to ask for inservice requests from the Modesto and Fresno
teachers who had not worked with aides.

Several future problems to be resolved have appeared.
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nature of the proiect expiained to the populations Most consursr and
he zhing persnonrel really wondered what the rescarcher waz doing The

rese
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rcher, wic Tor over & decade had been a peer of many of the teachers,
was nct comfortable with this situation. The rolc of the reszarcher in
working in tike situations neceds to be resolved.

Should the teachers hawve bzen told that the paraprofecssional cen and
should generzte content?--traditioneslly a prerogative of the professional.

The need for preparing the professional to work with the paraprofessional
became apparent. In several schools the aide was not made to feel like an
important member of staff, and morale was a problem. It would appear that
paraprofessionals are a permanent part of public school education. The
researcher would like to suggest that inservice for the professional is
‘equally important as inservice for aides.

The difficulty of some aides in coping with the language of education
became apparent. The original handbook contained many terms and idioms
which, although a normal part of the vocabulary of the teacher, needed to
be defined for the aide.

It appears to the researcher that the paraprofessional works most
productively in a structured situation--not a structure which has been
imposed upon her, but a structure which she has helped develop. As she
helps develop this structure, her strengths; which may not be apparent to
the professional, are added to the structure.

One of the very real satisfactions the researcher has felt in the
implementation of this project has been her contacts with the aides. She
has come to see that the inabilfty to spell, to solve problems of tense,

to make verbs and subjects agree, is not nearly as important as the ability
Q
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to reifete 1o pronic, 12 Lo gblie to bz eblective and vet comprssionzte et
the sem= tire, to sirip awaey the non-escertiale of interpersonzt reletion-
ships and o give unsolfishiy i one's self without having to protect ong'.
0.T €G2 This enriching experience has zleo bren frusiroiting, for how can
one translate this sincere zdviraticn and developing feeling that the para-

professicnei can add to the educational mileau te othor professional staff
members when the others will not have the opcortunity for personsl involve-
ment thzt was the privilege of the irvestigstor.

To the researcher the personal problems of the aides appeared insur-
mountable. Serious physical problems, psychological probiems, traumstic
family problems, unwanted pregnancies, divorces, car brezkdowns were common
in the lives of these women, the majority of whom were themselves from
disadvantaged backgrounds. The researcher came to understand that these
problems were only a reflection of those problems faced by the students in
her classroom. As a result of this year ' ng effort, and in spite of the
fact that the project, while encouraging, revealed no universal truths,
when the researcher returns to her classroom she will never again be quite
the same person, nor will she again view students in quite the same light.

The data collected by this study suggested that the paraprofessional

may have impact on both teachers!' attitudes and curriculum.
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PREFACE

This handbook is a guide for the community aide
in the department of Consumer and Homemaking
Education. :

The community aide, as the title implies, is to
serve as a link between the school and the home,
and not as a classroom aide. Although there may
be times when the aide could give valuable assis-
tance to departments the major share of her duties
must be outside the classroom.



I. GOALS OF TiE PROGRAM

While the general goal of this program is tc reach all students,

the major emphasis is to serve the dicadvantaged. According to

the California State Plan for Vocational Education, p. 90,
disadvantaged persons are ''persons whoe have academic, socioeconomic,
cultural, or other handicaps that prevent them from succeeding

in regular vocational education programs designed for persons
without such handicaps, and who for that reason require specially
designed educational programs, related services, or both in order
for them to benefit from a vocational education or. consumer

and homemaking education program. The term includes persons whos
needs for such programs or services result from poverty, neglect,
delinquency, or cultural or linguistic isolation from the comnunity
at large, but it does not include physically or mentally handicapped
persons unless such persons also suffer from the handicaps described
in this paragraph." -

The following are specific objectives:

A. To interpret the consumer and home economics program to
the home.

B. To interpret community and student needs as perceived
by parents to the department of consumer and home
economics.

C. To interpret community and student needs as seen by the
community aide particularly in these areas where teachers

could use this information in planning programs.

D. To explain home situations which might be affecting the
student's school achievement to the teacher.

E. To encourage parental support of education.

F. To help students with problems they might be having
in consumer and home economics classes.

G. To establish a working relationship with the home .through
positive home contacts.

H. To show the family and student that the school and teacher
are truly interested in the student's welfare.

I. To provide a listener for parents who need to talk.

J. To refer school problems which lie outside the department
of consumer and home economics to the proper school autho-
rities.

K. To refer the family to appropriate community agencies for

problems outside the authority of the school when necessary
and possible.

i3-



1. QUALIFICATIONS OF COMMUNITY AIDES

Note: The consumer and home eéonomics chairman should participate in the
interview of job ap>licants.

A. The following qualifications are suggested for all community aideés in
the Kern High School District. She must:
1. HaQe her own transportation.
2. feel secure about going into homes.
3. Be able to communicate with people.
4, Understand the problems of low-income families.
5. Be able to relate to all ethnic groups.
6. Be concerned and interested in youth.
7. Be abie to communicate with teacﬁers.
8. Keep confidences.
9. Be objective in working with problems.

B. The following qualifications should be left to the discretion of
individual schools:

1. Attainment of a certain level of education.
2. Possession of bilingual ability.

3. Membership in a particular ethnic group.

L. Residence inAa low income area.

5. Demonstration of minimal office skills.

6. Experience in community organizations.




[HH. JOB TRAINIKNG

Pre-service experiences would be of valuc to the community aide in the
performance of her job. Such experiences should be included in a job-
training plan - -vhich would last no long.r than two weecks.

A.

Read copies of all school publicaticns which will give a general picture
of the total school. Of particular importance would be the consumer
and home ecoromics curriculum.

Be familiar with extra-curricular activities.

Study community aide program files in the consumer and home economics
department.

Be familiar with the prices of school lunches and other school costs.
Observe home economics classes.

Tour "and be familiar with the entire school plant.

Know counseling procedures.

Arrange to visit Vista High School and other opportunity schools and
Juvenile Hall.

Meeét as many administrators and counselors as possible.

Be familiar with the '""Resource Directory of Community and Governmental
Services' published by the Kern County Welfare Department.

Be familiar with observation techniques.
Be familiar with use of tape recorders.

A street map of the community is useful.



1V, PROCLDURES
A. The aide should be introduced to all home economics classcs and the
purposes of her services explained to students.
B. The aide should develop her own card file. A sample of the card will
be found in Appendix A. The aide or teacher should have cach student

in the department fill out this card.

C. The aide will make home visits which may result feom the following
procedures:

1. Teachers may make the request for a home visit. Such requests
should be made through completion of the form found in Appendix B.

2. Aides may decide to make a home visit. In that event, she should
put the student's name on the home visit request form and give it
to the teacher to complete.

a. She may observe a student in the halls or classrooms.

b. She may consult the honor roll list.

c. She may consult the teachers' roll sheets for students with
good grades in home economics.

“d. She may consult her card files to make sure she has not missed
students in the low-income area.

e. She may check the attendance area map to make sure she has
covered the necessary geographic area.

f. She may decide to make a follow-up visit using the form found
in Appendix C.

g. In the spring she might visit the homes of pre-freshmen enrolled
in home economics for the following year.

h. In the fall she might visit freshmen homesvfor orientation.
D. The fo]lowing procedures are recommended for home visits:'.
1. A new aide should begin with a complementary home visit.
2. Preparation
a. Aide will have a completed form "B" from the teacher.

b. Discuss the case with the teacher where necessary.

c. Review the card file in the home economics department for
address, phone number, and basic information.




d. Consult with the student's counselor, particularly if it is
a behavior problem which might have occurred in other classes.

e. Check the student's curulative records in the office.
f. View the student in the classroom situation,

Establishing rapport with the family

a. The length of time spent on a home visit will vary. Some aides
have found it necessary to spend as much as 1%4-2 hours on onc
visit.

b. Whether or not the aide wishes to make a phone call ahead of
time will differ from school to school.

c. She should introduce herself as being from the school. She

may wear a name tag. She might say, "'l am Mrs. Jones, the
community aide from the department of consumer and home
economics at XYZ High School. 1| would like to talk with you

about Mary's progress in home economics.'!

d. Try to make the visit informal. A way of doing this is to
discuss something else besides the purpose of the visit; for
example, make some remark about. pictures of the family that
you might see.

e. Accept their hospitality; this may mean sitting on a chair
with a broken spring. Whether or not the aide feels it
necessary to accept refreshments should be left to her
discretion.

f. Speak with a warm, friendly voice. Try to put the family at
ease. Families may not be accustomed to having school personnel
visit their homes and they may .feel nervous and embarrassed.

g. Do not write during the interview, as this makes people very
self-conscious and gives the impression you are not listening

to them.

h. If they want to talk about their problems, the aide should be
a good listener,

i. Be sure you include a complimentary remark about the student.
Identifying the problem

a. An introductory question about the home economics program in
general might be useful. For example:

"Did Susie tell ycu she would need material?'!

"'Did Susie tell you what she is going to be studying this
semester in home economics?'



Planning a course of action

a.

At this time, if the aide has pamphlets about thoe department,
curriculum, or assignment sheets, these could be given to
the parent.

If this is a problem visit, now is the time to introduce the
problem. At this time be surc you have included a compiimen-
tary rcmark about the student.

Show interest (one way of doing this is to maintain eye contact
with the parent) but try to avoid surprise and disapproval.

Repeat what. the other person has said using different words,

as this helps clear up misunderstandings about what the parent

is saying. Parents might be very vague at first.

Follow up all clues to underlying problems. For cxample:

Parent: Well, Johnny has trouble getting up in the morning.

Aide: What time does Johnny get to bed at night?

Parent: Well, it is usually pretty late before he gets to
bed. After 3ll, he doesn't get home from work until
ten.

Don't jump to conclusions.

Be sure you allow the parent to tell her compiete story; avoid
putting words in the parent's mouth.

Avoid questions which can be answered by ''ves' or ''no."
Rather, try to introduce questions with ‘''why,' '"‘how," or
"what.!!

To be sure the parent understands what the problem is, summarize
what has been covered.

Do not make promises for the school; indicate that you will
check on specific problem areas.

Let the parent know that the school is very interested in the
student, and ask for the parent's cooperation.

Discuss how' the problem might be solved.

(1) Let the parent suggest the solution first.

(2) The aide may suggest different ways of solving the problem
..t should not commit herself or the school to a final

course of action. For example, DO NOT say, "I'1l see
that the school will buy her material."



(3) Pushing the scheol's solution upon the parent will not
work unless the parent alse sees this as beina a workable
solution.

(4) 1t is the réspensibility of the parent to make the final
decision as to how the problem will be solved.

G. Express appreciation for their time when you lcave.
7. Problems which might arise during a visit:

a. There will be some guestions which you cannot answer. Tell
the parent you will either find out the answer or give them
the name and phone number of the person they could contact.
Then phone back to the home to see if theii questions have
been answered. 1¥ you have a business card with your school

. phone, leave this with the parent.

b. Sometimes you might run into a negative visit.

(1) Don't argue cor force your opinions on the parent as this
only makes the situation worse.
(2) Continue to be polite.

c. |If there are problems in contacting families, consider making
evening calls,

d. If it is impossible to complete a home visit, use the form
found in Appendix D.

e. Be careful of dogs! A large purse helps!

Reports
1. Teacher-aide conference

a. A teacher-aide conference should be held following a home visit.

b. The aide must use her own judgment about information given to
teachers. She must remember that some information she has
gained from her home visit is confidential. On the other
hand, with her knowledge of the home situation, she has much
information that will help the teacher work with the student
and plan a program appropriate for the needs of that student.

2. The use of cassette tapes is recommended. |f the aide will
immediately tape the results of the visit and give the tape to
the teacher, the teacher should find the tape beneficial.

3. Home visit reports.

a. Upon returning to school the home visit report form, Appendix
E, will be filled out. The number of copies will depend on



the i~dividual school. Many schools want three copies: one
to be given to the counseler, one to ba sent to the student's

home economics teacher, and onc to be lept in a deparimental
file.

b. Thesc reports should be kept in a place where tlhey are con-
fidential. '

c. In order for these reports to be of benefit, they should be

given to the counseclor within a week from the time of the
home visit.

Progress reports

a. Within two weeks of a home visit where a problem exists, the
progress report should be given to the teacher.

b. The aide can decide if a second visit is needed.
District monthly reports, Appendix F
a. Completed in duplicate.

(1) One copy kept in departmental files.

(2) One copy sent to the district office, Specially Funded
Projects.

b. Reports must be signed and dated.
Semester evaluation

a. The aide and department chairman in each high school will
each write a one to two-page narrative evaluation.

b. This should include:

(1) The highlights of the semester, including both successes
and failures, listing specific problems which have been
encountered.

(2) Ways in which the program could be improved.

The aide is responsible for the following additional reports:
a. Absentees

(1) if the aide is going to be abéent, she should notify
the person on her campus responsible for .absences. In
most cases this would be the principal's secretary.

(2) She should fill out her own absence slip hpon returning.

b. Her own time card.

...]0_



c. HMileage.

d. Any others which might he assigned.

o
ERIC
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APPENDIX A

DATE
Student's name , _
(Tast) (Tirst)
Street address Ranch Area
Telephone number ¢
Living with __
{first and last names)
Relationship to student
number of brothers number of sisters
Student's year in school (circle) 9 10 11 12
Home ec. teacher
Name of class -
Period . Counselor _ ]
Time she
Place of mother's employment works:
(or guardian) Time he
Place of father's employment works:

List any brothers of sisters taking a home economics course this year:

1.

2.

3.

4,

5.

List any other relatives living in Your home:

..]2_



APPENDEX B

HOME VISIT REQULST

Date: o Teacher:

Counselor:

Student's address

received a grade of

in
as she has failed to: commended for her:
Complete clothing projects _____Behavior
Complete other projects _____Being on time
Pass tests : ___ Courteousness
Take advantage of extra help _____Neatness
Work during the class period ______Helpfulness
Pay attention in class _____Contribution to ctass
Turn .in all assignments _____Cooperation
_____Have proper equipment _____Good test score
Have good attitude . _____Completion of assignments
Have interest in class _____Good work
Have personal cleanliness _____Good attitude
Have good attendance _____Special project

Nice smile

Good attendance
School orientation

Complete number of absences in the semester:
__excused; warranted unexcused; cut

COMMENTS:

_]3_



APPENDEX O

PROGRESS REPORT

Date Name of Student

Teacher and class

Date of home visit Reason for home visit

Please check student's progress since initial home visit,

NO LITTLE SOHL
IMPROVEMENT {MPROVEMENT IMPROVEMENT

GREAT
IMPROVEMENT

Attendance

Tardies

Test grades

Working cooperatively
with others

Paying attention

Completing class
assignments

Classroom behavior

Utilizing
Tutorial

Material-
Equipment

Interested in class

Works durina class

Courteous and
cooperative

COMMENTS :

-14-



APPERNDIX D

INCOMPLETED HOME VISITS

Student's name

Date Arca

Address 01d address

Home visits were not completed on this student becausc:
Marr}ed

Droéped from homemaking class

No longer lives in the school area
Moved out of town

Other

COMMENTS :

-]5_




APPENDGIX E

HOME VISIT REPCGRT

Student's Name Parent's MHame 3

Address Phone Number

Date Year in School

Time Spent Counselor 3 -

Teacher_

Student lives with: Father_ Stepfather Mother_  Stepmother
Other

Number of children in family

Student is: Oldest __ Middle_  Youngest -

Economic status: Very poor__ Poor_ _ Average__ Above average

Ethnic group

’

1. Topics discussed: (for example, reason for visit, family situation,
schoo! program)

2. Characteristics of the home: (facilities for daily living--please record
specific illustrations which would be of value in planning for the student
rather than your judgments.)

3. Did the parents indicate anything in particular that they would like
their son/daughter to learn in consumer and home economics? If so,
what? :

L. What do you think a student from this home needs to study in consumer
and home economics?

5. Other comments concerning the visit.

-16-
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Aruitoxt provided by Eic:

On the basis of your horm
home to stugdy abou

CLOTHIRS

2. clothing selection
3. clothing care
4. clothing buying
5. Elothing construction X
6. textile fibers and
finishes
7. laundry technigues
8. history of fashion
9. planninc a coordinated wardrobe
FO0DS
10. nutrition
11. meal planning
12. food buying
13. food preservation
14. food preparation
15. outdoor cookery '
16. entertaining
17. use of kitchen equipment
18. foreign foods
19. meal etiquette
20. wuse of left-overs

grooming and apvearance

visit, how

importaant
ollowing units;

1his

would 1t be Tor o student in
L
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FOODS - CONT.

21.

25.
26.

low-cost meals

ESSENTIAL

IMPORTANT

WORTHWHILE

IMPORTANT

LEAST

quick meals

kitchen safety and cleanliness

diet meals

food storage

time and energy in the kitchen

HOUSING AND HOME FURNISHINGS

27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
Lo.
b1,
L2,
43.

history of furniture

furniture styles

art principles

how to buy furniture

how to buy large appliances

refinishing and repairing furniture

architectural styles

drawing floor plans to scale

fixing up my bedroom

costs of renting

costs of buying

low-cost furnishings

reading and evaluating floor plans

reading and evaluating kitchen floor plans

household maintenance and repairs

furniture arrangement

accessories in decorating

_‘]8_




HOUSTNG AND HOME FURRISHINGS - CONT.

44, cleaning house

ESSENTIAL

IMPORTANT

WORTHWHILE

LEAST

| MPORT LT

L5, selecting china, glassware, dishes and
linens

k6. housing snd the femily life cycle

L47. how familv valuec end needs affect housing

48. nobile homes

L. flower arranging

50. house construction

MONEY MANAGEMENT

51. effects of ads

52. budgeting income

53. buying on credit

54. insurance types

55. banks and tvieir services

56. automotive costs and purchasing

57. methods of saving

58. sources of consumer information and help

MISCELLANEOUS

59. career information

60. how to apply for a job

61. home nursing

62. leisure time activities

63. handicrafts

64. planning a wedding

65. gift wrapping

-]9-




APFERDIX F
DISTRICT COMMUNITY AIDE REPOGAT

Home visit report for

Month School

GRADE LEVEL 9th 10th 11th Tzih P EAL

REGRO

MEXICAN | BILIAGUAL
AMER|ICAN ' SPANTSH ONLY

CAUCAS L AN
OTHER

TOTAL

COMMENDATION ONLY

PERSONAL

ATTENDANCEL

DISCIPLINE

POOR ATTITUDE

GRADE COULD
BE IMPROVED

NO MATERIAL
OR EQUIPMENT

SCHoOL
ORIENTATION

VERY POOR 1+<COME .

LOW INCOME

AVERAGE [INCOME

ABOVE AVERAGE |NCOME

PHONE CALLS MADE

Signature - Community Aide

...20_
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Aruitoxt provided by Eic:

KERN HIGH SCHOOL DISTRICT
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TO:
FROM: Lois Whisler

This year the Home Economics (ommunity Aides hawve been provided an ornortu
to discuss together home visilation problems. Their first ving © ol
that some parents hesitated in allowing a stranger to enter tneir houses;
an official name .o resulted. During the second meeting the need for a
simpie method for parents to contact the Aides at school beczme apparent.
Several schools have provided their Aides with ''calling cards' to facilita
this process.

An informal, ‘‘where-are-we-now'' session was planned for November. However
agenda plans were discarded when the Community Aides began discussing some
the most interesting visits they had made.

Although we have all discussed with our Community Aides their home visits,
when one has the opportunity to listen to these nine women who, since Sept
represented us in almost 300 homes in this district, their experiences rev
that many of our students do not see ''home'' as being a warn, secure refuge
instead, home may be a place where commodity foods are the only nour’shmen
provided, where a bed may be shared with three others, where furniture may
consist of a sagging sofa and apple boxes, where there are no funds for lu
money, where one does not get to school on time because there is absolutel
no heat in the house--and it is warmer in bed. For too many students in o
classes, home is characterized by mismanaged money, traumatic family relat
ships, and sparse physical surroundings.

During the discussion of their most interesting visits, some significant

attitudes toward home economics were revealed. The Aides are surprised a
"image." As one Aide said, ''"Most parents who are opposed to homemaking c!
for their children think of home . economics as it was fifteen years ago. T
don't know hov much the program includes besides cooking and sewing.'" The
are proud to represent us in the homes of our students. Although they see

ity
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3
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ember,
eal

-
¥

nch
Y
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hey

Aides

"'cooking and sewing'' as skills which many homemaliers need, they approve of the

broader aspects of home economics, and they are especially pleased with th
district programs which emphasize consumer attitudes, skills and knowledge

Regardless of the socio-economic level of the home, visits show that
money management, consumer skills, family relationships and intra-family
communication are widespread problems.

e many



Puring Octcber, the nine Community Aldes made 135 preodlemiess visits to
diszdvintaged howss. The fellowing is @ summary of the queciionnaires
completed after cach home visit.

The

The

subject matier areas which were seen &5 the nosi escentiel were:

1. How to epply for 2 jeb

2. Budgeting income

3. Career information

i, Buying on credit

5. Food buying
Low-cost o
T7fee

6

7.

8. Nutrition
9

O

1

Y
RS

. Meal planning
Household maintenance and repairs
. Home rursing
2. Use of left-overs
13. Low-cost furnishings
14, Kitchen safety and cleanliness
15. Costs of renting
16. Costs of buying

subject matter areas which were seen as the least essential:

51." Handicrafts

52. House construction

53. Planning a Wedding

5. Mobile homes

55. History of fashion

56. Selecting china, glassware, dishes and linens
57. Reading and evaluating kitchen floor plans
58. Reading and evaluating floor plans

59. Foreign foods

60. Gift wrapping

61. Flower arranging

62. Art principles of decorating

63. History of furniture

6L4. Architectural styles .
65. Drawing floor plans to scale
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Aruitoxt provided by Eic:
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T0:
FROM: Lois Whisler

his year it has been my privilege te rieet monthly with the nine
comnunity aides. | wish you could share this experience, for in discussing
the needs of disadvantacved youth, | feel | have gaincd much insight intc
the life styles of our students.

Several themes appear in these discussions:

- = many of our students come from situations-where no one,
let alone an adolescent, could cope with the problems.

- - students move around. They are in and out of different
homes.

- - serious health problems are found.
- = poor housing results in heating being a major problem.
Attempting to warm the house with the cook stove is not

too easy when there is cardboard over broken windows.

- = there is a need for a feeling of pride and self worth
among high school students.

- = many many homes visited lack organization and basic
cleanliness. This is true of ALL income levels visited.

The following is a summary of the questionnaires compieted after
home visits in November. The numbers indicate actual rankings.

The subject matter areas which were seen as the most important were:

how to apply for a job

career information

budgeting income

sources of consumer information
household maintenance and repairs
effects of ads

methods of savings

low-cost meals
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Aruitoxt provided by Eic:

LW/ma

The

S. f{ood buying

10. buying on credit

11. low-cost furnishings

i2. kitchen safety and clicanliness
13. mval plarning

14. costs of renting

15. costs of buying

subjcct matter arcas which were seen o3

51. handicrafts

52. house construction

§3. foreian foods

54, mobile homes

65. outdoor cookery

56. gift wrepping

57. flower arranging

58. art principles of decorating

§9. history of furniture

60. selecting china, glasswarc, etc.
61. Hhistory of fashion

62. architectural styles

63. reading end evaluating floor plans
64. drawing floor pians to scale

the lesas

65. reading end evaluating kitchen floor plans

irportant were:
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FROMW:  Lois Wnisler

At the January meeting, the Community Aides were asked to respond
to sevcral questions.

The first guestion was, ''What are the main probliems of the homes you visit?"
In the resulting discussion it soon became obvious that the hopeless,
“"wiay-try'' feeling created by poverty is one of the main difficulities en-
countered. HMany Community Aides feel that students receive littie direction
or encouragement regarding education from their parents. The lack of
communication within families creates many problems. There may be such
little discussion regarding school that parents do not even understand

such items as abbreviations on report cards.

Community Aides see that lack of agreement on child-rearing practices

crecates conflict in homes. They also feel that money management---indeed, -
hoine management in general, is a problem. As one aide stated, ''Disorganized,
dirty houses can not be very pleasant homes.'

Aides were also asked for the main reasons for problem visits. They

saw attendance, discipline because of lack of interest, and the need

for fabric for clothing classes as the three most occurring reasons.

An interesting observation, made by a number of Aides, is that clothing
classes create more motivalion problems than do foods classes. They
wondered if this was because of the inability of the student to set long-
term qgoals. In Foods---you cook and then you eat. In Clothing---the tire
between beginning and completion may be a number of weeks.

Our Community Aides feel that programs such as we offer in consumer and
homemaking education will help break the cycle of the self-defeating

homes they visit. They feel that particularly our emphasis on the
decision-making process in family relationships, child development courses,
consumer education, and money management will help future families.

The following is a summary of the questionnaires completed after home
visits in Novembe:. The numbers indicate actual rankings.

The subject matter areas which were seen as the most important were:

for 2. Career information
Q first 3. How to apply fgr a job
ERIC 4. Hethods of savings
o i o

Tied ‘< 1. Sources of caonsumer information and help
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Aruitoxt provided by Eic:

LVi/ma

O OO~ o

10.
1.
12.
13.
14.
i5.

The subject-matter areass which

65.
6h.
63.
62.
61.
60.
- 59.
58.
57.
56.
- 55.
54.
53.
52.
51.

Ladgeting inzuns
Yeal planning
Food buying

Buying c¢n credit

Costs of buying

Nutrition

Home nursing

Food stc*:@é

lse of left-overs

Costs of renting

Automative costs and purchasing

Architectural styles

Reading and evaluating floor plans
Drawing floor plans to scale
Reading and evaluating kitchen floor plans
History of fashion

Selecting china, glassware, etc.
Gift wrapping

History of furniture

Flower arranging

Art principles of decorating
House constiruction

Handicrafts

Mobile homes

Planning a wedding

Foreign foods

January 3i,

1.

were seen as the least importint were:
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FINAL QUESTIONNAIRE TALLY GIVEN TYEACHERS

TER HIGHEST RENKED ITEMS

402 Visits

WEIGHTED SCORE

How to Apply for a Job 1569
Career information 1563
Budgeting Income 1548
Souices of Consumer Information

and Help 1528
food Buying 1486
Effects of Ads 1480
Buying on Credit 1477
Meal Planning 1472
Rousehold Maintenance and Repairs 1472
Low-Cost Furnishings 1466

Disadvantaged Homes
No Problems
Nine High Schools



57.
58.

53.
60.
61.
62.
b3.
6h.
65.

[ha)

FINAL QUESTICHNHALR
TEN LOVWEST RANKED ITEMS

Lp2 Visits

Mobi.e riumes

Gift Wrapping
History of Fashion
Art Principles

Selecting China, Glassware,
Dishes and Linens

History of Furniture

Reading and Evaluating Kitchen
Floor Plans

Architectural Styles
Reading and Evaluating Floor Plans

Drawing Fioor Plans to Scale

TALLY GIVEN TEACHERS

197
776
743
740

726
703

665
655
628
602

Disadvantaged Homes
No Problems
Nine High Schools
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KEEN HIGH SCHOOL DISTRICT

JOMHN W, ECHRARDOT, DISTRICT SUPLRINTENDENT
ARVIM HICH ScHooL GRANT W, JeNGSEN
BAKERSHITLG HIGH ScHooL AG0'T SUPLRIRITHDENT, EROTd00Y 0N
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_TO:

FROM: Cecil Briscoe

Now that both the Christmas and end-of-semester presziures have eased, we
want to begin on your performance objective project.

Your cooperation will be voluntary. However, it will be very disappointing
if most consumer and homemaking education teachers do not help, for this
project will be of benefit to all teachers.

We are asking you to write as many performance objectives for the courses
you teach as it is possible to complete in one working day. If you have
only one preparation, you should be able to write all of the objectives
necessary for that course. |f you have more than one preparation, you will
not, of course, be able to be as thorough. You will be paid for five hours
of work, but not to exceed an amount of $50.00. We reiterate that the work
should be done individually. While this may appear to be a duplication of
effort, the rationale for this stipulation is that when people work in

groups, innovative ideas are lost from individuals. Your individual creétivity

is needed so that ccllectively we can do the best job for our students.

We know that some of your are concerned about writing ''correct' performance
objectives. While we would like the form to approach the format which is
enclosed as nearly as possible, any deviations from the format will be
handled in this office. |IT IS MORE IMPORTANT THAT YOUR OBJECTIVES BE SENT
TO US THAN IT IS THAT THEY ARE IN POLISHED FORM.

This "pool'" of objectives will be organized by district personnel and then
sent back to you so individual departments can pick those which are useful
and practical for local school situations. As organizing this master list
will require considerable time, we would like your original set of perfor-
mance objectives in this office by March 1, 1972. This will enable us to
return the master list to you so that your choices can be made before
school ends. :




O

ERIC

Aruitoxt provided by Eic:

-9- . January 31, 1972

We feel thot by handling part of this work at the district level, the
consumer and homemaking education departments will have performance
objectives for all courses in a mannei which is least demanding upon
the classroom teacher.

Plecase see that your performance objectives are labeled clearly as to the
course and year in which they are to be achieved.

If you feel you are unable to take part in this project, please notify us.

CDB:ma

cc:
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TO:
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JOHN W. FICKHARDT, DISTRICT SUPERINTENDENT

GRANT W, JENSEN
ASS'T SUPLRINTENDERT, INSTRUCIIOR
. 2000 YTWENTY-FOURTH frpt il
Hay 5, ]972 : BAKERSFIELD, CALIFORNIA
93301

FROM: Dick Weigelt

One of the standards that a district must fulfill to receive Part “'fF"
monies from the Bureau of Home Economics Education is an inservice educa-
tion plan for teachers. As a preliminary step in planning future inservice
for the home economics teachers, we would like you to fill out and return
the accompanying questionnaire.

Some of these goal statements will not apply to the particular courses you
‘ will teach next year. Under those circumstances, check the 'No'"' column.

Because plans for a possible June workshop are still not final, we hope
you will be able to return this before May 19th.

If you feel inservice sessions should be orgarized in some other method
beside subject-matter areas, please comment below.

DW:ma

ERIC

Aruitoxt provided by Eic:



Name School

Courses which | will probably teach next year are:

1.

2.

Statement

I plan to include this in
my 1972-73 courses:

Inservice worth-
while in this
Yes No area.

1.

The student should appreciate the home as the basic unit
of society and should recognize the family as the setting
for human development.

The student should know methods of solving personal and
family problems through increased insight into the needs
and behavior of individuals.

The student should know society's resources--community,

'state, and national--which help to strengthen family 1ife.

The student should learn sound information about and
wholesome understanding of personal growth and development
and human reproduction.

The student should achieve a wholesome understanding of
sexual behavior and develop a respect for a mature and
responsible sexual life within marriage.

The student should know the emotional, physical and mental
development of children.

The student should understand and cope with the problems
ar:-i14g as a result of a changing society.

The student should appreciate the roles played by family
members and should recognize the ways these roles change,
develop and interact.

The student should examine those factors which determine
the type of wedding one should choose.

The studeni should be prepared to use leisure time wiscly.

The student should know how to care for the sick in the
home.

The student should understand the relationship of nutritior
to family health, personal appearance and efficiency.




Statement

Yes
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Inservice wor

vwhile

ared.

in this

13.

14.

20.

21.

22.

23.

2k,

25,

26.
27.

The student should increase her skill in planning individA
ual and Tamily meals.

The student should understand besic food terms and recipe
directions and apply this knowtedge to food preparation.

The student should understand the role of food as a sym-
bol of hospitality and should be able to plan and execute
entertainment appropriate for specific occasions.

The student should know how to usc and care for kitchen
equipment to save time, prevent accidents, and give great
er satisfaction to the worker.

The student should understand factors influencing food
expenditures and should know how to apply these factors
to the buying of food. :

The student should know how to use a variety of methods of
preserving foods and should understand how management
principles affect food preservation decisions.

The student should realize how understanding cultural
heritages is enhanced through the study of foreign foods,
and should increase her skill in preparing dishes and
meals typical of foreign countries.

The student should understand how table etiquette is a
system of principles or rules which denotes courtesy to-
ward others.

The student should understand basic principles of out-
door cookery.

The student should understand how to utilize left-overs
to extend the food budget.

The student should be able to utilize the principles of
buying and food preparation in planning and preparing Tow?
cost meals.

The student will develop skill in the use of management
practices so she will become increasingly efficient in
the kitchen.

The student should know food storage princip'es which
save money and protect the family's health.

The student will know how to plan several types of diets.

The student should recognize the need for and use safety
and cleanliness practices in the kitchen.

i



Invervice worth-
while in this
Statemer *. Yes NO arca.

28. The student should understand the increasing need for
considering quick meals in family meal planning, and
should develop skill in planning and preparing such meals

29. The student should be able to make wise decisions which
consider price, design and usability in the selection of
tablewcar.

30.  The student should know the techniques of being employablé.

31. The student should develop an ability to apply for s Sab
so that she appears to the prospective employer to *
a desirable employee.

32. The student should be familiar with wage-earning oppor-
tunities related to Consumer and Homemaking Education.

33. The student should know jch opportunltles available to
women.

34. The student should prepare for gainful employment in
home economics related courses.

35. The student should know how to improve personal appear-~
ance through good grooming techniques.

36. The student should be able to select clothing appropriate
for the occasion and becoming to her.

37. The student should know how to make wise consumer de-~
cisions when she purchases clothing.

38. The student should understand that careful purchasing
results in a unified wardrobe and should be able to make
wise decisions regarding wardrobe planning.

39. The student should be able to relate past fashlon periods
with their influence on today's styles.

40o. The student should understand how proper care of clothing
will preserve the appearance and prolong the life of
the garment.

k1. The student should know the purposa and technigues ot
sanitary laundry procedures,

h2. The student should have a basic understanding of contem-
porary fibers and finishes.

43. The student should develop skill -in clothing construction
techniques.

~




Inscrvice woith-
while in this
Statement ) Yes No area.

N

k. The student should be able to develop skill in a varicty
of techniques such as stitchery, macrame, etc. which will
develop her aelf{-image and provide a creative experience.

b5, The student should know how to attractively wrap gift
packages.

L6é. The student should understand basic principles of money
management and how a spending plan includes cstablishing
priorities so an individual can have more that he desires

47. The student will know local, state and federal resources
that aid the consumer.

LE. The student will understand how individual and family
choices are influenced by the advertising industry.

k3. The student should understand the necessity for each
family to plan for future security through various
forms of saving.

B0. The student should understand how to use the credit
system wisely.

51. The student should understand how various types of in-
surances mcet different needs.

52. The student should know what services are offered by banks.

53. The student should understand the costs involved in oper~
ating and maintaining a car. ] '

54. The student should recognize how historical furniture
periods have influenced contemporary furnishings.

55. The student should recognize contemporary furniture styleg.

56. The student should understand how interior decorating is
the organizarion of the art elements of design.

57. The student will develop some criteria for knowing how
to spend her furniture dollar wisely. -

3. The student will understand factors to consider when
. selecting large appliances.

59. The student should know how to renovate and repair house-
hold furnishings.

60. The stu ont should have an understanding of types of
architecture and their relationship to both function and
Q beauty.
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61,

6h.
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69.
70.
71.
72.

73.
7h.

75.

)

El{lC 76.

Aruitoxt provided by Eic:

Yoo

Inservice waory! -
while in this
area.,

The student should krow the basic principles involved in
draving floor plans to ccale.

The student should have the ability to make her room at-
tractive and comfortable.

The student should know advantaces ond disadvantages of
renting & house in order to be able to make rational
future decisions.

The student should know legal and financial aspects of
home ownership, and should understand the costs involved
in home ownership.

The student should recognize resources other than money
can be used to furnish a home inexpensively.

The student should know how to interpret house plans so
they can be evaluated on the basis of both function and
form.

The student should know principles of kitchen planning in
order to evaluate a kitchen she might buy.

The student should have a knowledge of simple household
maintenance and repair techniques.

The student should understand principles of {urniture
arrangement in harmoney with the structure of the room
and traffic patterns.

The student should understand how to choose accessorics
in decorating which express individual personality and
enhance the room.

The student should understand how the routine tasks of
house cleaning can be simplified through proper work
methods and choice of equipment and supplies.

The student should understand that families have differ-
ent housing requirements that change at successive stages
of the life cycle.

The student will understand how rational housing decisions
are based upon the recognition of family values :&nd needs

The student will recognize how mobile homes are an alter-
native mnthod of meeting the shelter needs of the family.

The student will understand that the ability to arrange
flowers creatively is a source of self-satisfaction.

The student will have basic knowledge of house construc-
tion as an-aid to decisions regarding housing.




