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A TEACHER AFFECTS ETERNITY; HE CAN NEVER
TELL WHERE HIS INFLUENCE STOPS

~Henry Adams;

From th* moment a child enters a school building for the tirst tiune, his life bagins to change. As he enters this new
environment, & er virornment teaming with strange and unfamiliar worcurs, he 1s no move aware of the changes to come th.n
ore the walls 0* . @ building 1tsult Frrits not the wails that will touch him most deeoly, just as it will not be the seats or 1he
stairs, the rooms, the pen., the pencils, the boards or the books. Though they will all become a part ot his newly -evolving self,
#iding him in his struggle 0 understand and appreciate his vast, new, rapia’y-expanding world, they are inanimate, silent, and
slone can do nothing 1o recn Mis curious mind.

It is instead people \who will have the greatest influence on his growth. Some will be children like himseit, who wili
understand no more than he doss, but who witl share in his discoveries and join in his explorations. They will learn through
experignce, through eiror through accidents and incidents tn adjust 1o the changes in their lives. But such learning 13 slow
and unsure, it is chaotic and sometimes painful, and so there are others, other people, 10 make sense of the experi:nce, to
help the children feel thair way, 1o show them the many facets of that experience and to sharpen their s2nses to the stimulus
of life.

These other peop'e, for lack of a better term, for tack of any term at ali which can encompass everything they try to do
and sverything they do; ti-ese people are called teachers. Yet when something has been named, it has been limited as well, it is
boxed and seaied, anchorad, trozen, typed and defined.

The tragedy here, however, 1s not what has happened to the word; the word itsetf is insignificant.But if the same thing
is ollowed 10 Naopen 10 the peopie, if the teachers themseives are allowed to become set in the cemaent fo a stagnant system, then .
it becomes a tragedy. v

We must consider then, how close we are permitting ourselves 1o get 10 this unfortunate condition. We must look at
what « being done within our system t0 prevent such an occurrence. \ve must study what has been done, what we are now
doing, and what we can begin 10 co to keep our children trom fading into the gloomy shadow of static satisfaction. We must
dedicate ourseives 1o the goal of providing for all of our children the one thing which can respond to the demands of their
emerging enthusiasm and their eagerness to learn; that is, an exciting and effective education.

Obviously, the first question we must ask ourselves is "How can we provide such an education? What must we do and
what must we change in order to incorporate that most important goal into the siready numerous gosls of our educationat
system?”’

Consider first the scope of thase various goais. Our educational system seeks to provide children with 8 great number of
skills, all of which we consider necessary in an educated, well-rounded individual. For example, communication skills -
reading, writing, speaking - sre undeniably essential for any member of contemporary society. | one is to contribute to that
society in any way, if he is even to participate in that society at all, he must have the necessary tools at his disposal to
understand and appreciate both the whole and its individual members. Communication in its varous torms could centainly be
considered as the most important of these touls. But it can have no value by itseit. Like s hammer in 8 toolbox, it is worthless
without both the hand and the nail, the force which drives it and the goal it seeks to accomplish.

By providing a child with skills alone, by being satistied with his achisvement of mere competency, through whatever
means we consider effective for the accomplishment of that end, we have actually done him little service. In ¢ffect, we have
@rabbed his hand and wrapped his fingers around the hammer. We have not shown him any of the things he can accomplish
with the 100l. We have not shown him how 10 use it most effectively. In fact, we have not even shown him how to hold it,
and the result of all this is that he may drop the hammer, or 10%s it sside as worthless to him.

Accepting as truth the fact that learned skills sre enential for effective interaction in society, then it is also true that
hrough our failure 10 vauip him fuliy for the use of those tools we have cheated him; we have denied him any hope of such
imeraction or meaningiu! part'Cipation N society.

We return now 1o the question of scopa. If we do fail the child in the ways we have discussed, then it is because our
300pe is NOt broad enough, our perspective is 100 limited. What is celied for here 15 8 widening of that view. 1f we beliove that
8 'sacher affects eternity, as Adams mserts, then we must prepare the teacher 10 accept that enormous responsibility.

At times, it seemns as though we have placed the teacher in 8 locked ce!ll with only one window, through which he can
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8¢ nothing more on any qiven day than he saw the day hefore. If we fu-cr our teachers to remain in these ceils Ic ng enough,
there is gOOd reason to believe that In time they wifl come 1o accept the world they see from ther window as the warld 0 ity
entirety. They will no longer have any reason 10 suspect that there might be more to the world than what appears .n their
window.

This contfingment i1s turthermore far-reaching in its effect. It does not stop with the teacher, but extends incvitably to
the child, serving to imprison him, in a very real sense. in a cell just s barren, and locked just as tightly as any cell of concrete
and steel. To fiee one, we must tree the other; tor in terms of thewr particular reiationsh.p, the limitations of or.e are very
much the limitations of the other.

Aithough we have used a number of images 10 describe the situation, this by no means is meant to imply that the
situstion or the seriousness of the situation is imaginary. The problems e have heen discussing are very real and in ny way
exaggeiated. Now. however, we must concern ourseives with the solutiony, Busicai'y, there 1s only one way to solve such a
problem.

it we truly wish to provide our children with the most effective, realistic and contemporary type of education posstble,
then we must aiso be willing 10 provide our teachers with the experiences necessary to transmit and transiate as much ot ther
environment as possible. It is not only the child who needs tonls, but the teacher as well. If we honestly believe that
education shouid be reievant, meaningful and exciting, then we must at least permit our teachers 10 seek the 100is 10 make it
%0.

Certainly this includes an expansion of content, an increase in knowledge, but that alone is not enough. There must be
experimentation and innovation. New ways to communicate knowleage must be explored as well as new ways to make that
knowledge meaningful.

Fortunately, there are programs presently in exisience which seek te provide teachers with this k. nd of experience.
Hopefully, this paper has thus far demonstrated the urgent need tor such a program. We now turn our attention tc the
clarification of several misunderstandings surrour.Jing such programs and, then, to an examination of one such program
presently in existence.
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u
KNOWLEDGE COMES, BUT WISDOM LINGERS.
--Ten wson

The term is *'Staff Deselopraent’” and though it 1s basica'ly a self-explanatory term, it is nonethetess surrounded with
confusion and misconcentions. To some, staft development 1§ sianificant only as it telutes to tactual content; a teacher cdan
only develop by 1 Cressing the guantity ot factual intormation he stores in tus head. Certainlv no one would aeny that the
scquisition of  noredge is a maict aspect in the development of a teacher. Indeed. 1t 1s a major aspect in the develonment of
shyone, N0 matre; vhit hus profession might be. But statt development is not exclusively limited to the acquis.tion of
knowledge.

There are others who maintarn that it entails a formal study of the tradit:*nal methods of education. Again, we conceda
the value of that particular aspect, but we must keep in mind that it is only an aspect, only one part of the whole.

We have already discussed the need for education to be meaningful. It is important that a distinction be made hetveen
“mesningful’’ and “informative.”” Education can be and often is, informative without b g meaningtul. At that point 1t
becomes not education, but programming or training. (t is cold and bare and, in more human terms, oppressive. \We have
mentioned that knowledge aiore. without the nced or the capacity to employ it in some way, is ot enough. New v ays to
work with the know!cdqge are necessary, new ways to transmit st, to anclyze it, to question it, to revise it, to re‘ute it. To even
understand it \wwe must have more dat our command than the mere possession of that knowledge.

At any given moment, there are people who are capabie of achieving certain ends and, inevitably, those who are not so
capable wish to discover the metnod behind that success. So the method, of ourse, baecomes available and eventually
sccepted as ‘“the right viay” 0 achieve a particular end.

The world, however, changes, as does everything eise: what once was true becomes false, the impossible is
commonplace, and the dreams of the past are the presert and future realities. The methods of the past may still work, but no
longer a3 well as they should. New methods must be devised to cope with the new pichlems more effectively. They must take
into considerat: >n every available aspect Of a given situation and must employ every available aid to arrive at 8 solution.

This then, is the primary goai of statf development. Those who are involved in such programs are guided by two very
basic but very crucial principles. Ore, that the needs of the present can no longer be adequately met solely by the methods of
the past; and two, there can be no satisfaction in mere suitability, for superiority is within our reach. All we need do is
stretch, extend qurselves beyond \/hat 18 ;omfortable and familiar into an atmosjhere that is perhaps quite foreign, but
nonetheless full of tascination and vitahity.

With all of this in mind, we shou'd now consider an example of such a program and its accomplishments over the last
two years in the area of staff development,
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]
AND GLADLY WOULD HE LEARN AND GLADLY TEACH.
~Chaucer

The Institute for Educational Development has desigriated the nesd for etfective statf drvelopment programs as one of
its most pressing concerns. Within the seven |ED schools,' the Institute has initiated an¢ maintained a number of activities
directed toward this goal.

“The primary thrust of the Institute has been and continues to be statf development, ie., improving basic teaching
skills, defining instructional options, encouraging flexibility in approaches and methods, and stimuiating attitude and action
changes.’

It is in this way that the Institute has stated the components of its primary goal. In a more detailed discussion of
objectives, it states that the hope is to:

Create staff development centers (at the elementary and secondary school levels) in which pre-service (student)

teachers may achieve realistic laporatory experiences, anc' the in-service teachers may enlarge their teaching skills

through the use of newly evolving techniques of instruction and self-evaluation. (e.g., team teaching, micro
teaching} and the dcvelopment of creative curricula.

According to the stated objectives, |IED has realized that staff development is a necessary goal at all levels of teaching.
The program includes pre-service programs as well as the in-service opportunities we have alrezady determined to be so essential,
Because of the nature of the programs, they cannot actually be considered as separate. Nonetheless, both the preservice and
the in-service programs have unigue, definite and distinct sbjectives, though obviously such objectives tend to overlap in their
sctuasl practice.

In the Secondary Teacher Education Center the pre-sarvice program is an eight-weeks clinical experience; in the
Elementary Center, sixteen weeks. \'here practicable, student teachers are aisigned two or more cooperating
teachers for intensive (in depth) and extensive (in breadth) experience. Betore embarking on the ‘‘protessional
year” junior students who wili student teach the foliowing semester or year spend one afternoon each week for
fifteen weeks as observer-purticipants in a8 Center classroom. Bi-week!y seminars are planned by the Center
coordinators around subjects suggested by student teachers sand observers, providing opportunities for sharing
points of view, for analyzing classroom experiences, and for drscussions with professional ~ducators.

The inservice program conducted in both Centers is directed toward improving basic teaching skills defining
instructional objactives, encouraging flexibility in approaches and methods, and stimulating desirable attitudina:
changes. Workshops and lecture-discussions cover a range of interests and needs. To encourage participat:on the
Institute provides release time for teachers by employing practical (parent) and reguiar substitutes. For evening
snd weekend participation in IED activities teachers are stipended. Directly or indirectly over three-fourths ot ail
1ED teschers have been involved in IED sponsored programs.*

Objectives are wonderful. No one has ever stated an objective or an intention that was not nobie, far-reaching and of
immense benefit to, at the very igast, humanity. Unfortunately, much lies between statement and accomplishment, and many
times the latter becomes unrecognizabie in terms of the former. So, while the objectives of IED seem undeniably sensible as
well as essentisl, we must consider the accomplishments as well, the actual programs which have been designed to reach

_these objectives.

1t should be made clesr, however, that to completely catalogue the activities snd accomplishments of the Institute is an
impossible task. Activities are carried on at many levels on many scales. from exploration resuiting ‘-om individual initiative
(or inspiration) to the City-wide workshops of varying duration. E xtensive record-keeping requires of both the organize's and
the participants a loss of time for valuable activ'ties as well as an implied requirement for formality. This is not to say that
records are not useful, for they are and IED does keep an sccount of the numerous activities in which they are involved.
These records are accurate and detailed, latgely evaluative, but they are not inclined to be picayune. To even present hers
only what is availsble would result in a peper of gergentuan proportions. Therefore, it seems most practical to present instead
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8 partial summary of the major activitics sponsored by the Institute for Educationa! Deveiopment.

The type of activities vary widely from lectures t0 actual work sessions, including such things as conferences,
conventions, practice sessions, wurkshops, resource preparation sess:ions, consultant programs and direct expe.ence chnics

A number of lectures have beert presented by recognized authorities on various educational topics. Author educator
John Holtb, for exarple, gave a lecture  discussion at the University of Maryland 1n December of 1970,

Dr. Charles Galioway, from Ohio State Universtiy, lectured or ““The Teachers Non-Verbal Behavior'”, and front the
University of Maryland, Dr. Jumes Hymes discussed the subject of ““Discipline’. Other lecturers included Dr \Valter Gantt,
who spoke on “"Teaching Strategies”, Dr. Marshall Rosenberg on “Communication and Individuaitzed Instruction”’, and Dr.
Alyce Gullattee on “Role Ident:fication and Human Sexuality - Sex Education 'n Public Schools’’.

Not only were resources and resource pecole brought here; IED also prov:ded many teachers with the obportunity to
sttend major conferences in other parts of ihe country. Among these were: the Association for Teacher Educatcrs
Conference in Chicago, the Association for Chilahood Education International in Milwaukee and Boston, the National Art
Teachers Conference in Dallas, the International Reading Association Conference in Atlantic City, the National Science
Teachers Association Conventions in Cincinatti and Chicago, the 26.h Annual ASCD Conference in St. Louts, the Wwitn’
Proof Workshop in Ann Arbor, and the National Council of Teachers of Mathematics Conference in Chicago. Again, the hsiis
only partial.

Several localized activities were also carried on and these 100 were of a wide variety. A “Reading Program
Demonstration and Taping Session’’, for student teachers and sessions for supervising teachers ‘were ail held in area school
buildings. A three-day "‘Media Workshop™ took place at the University of Maryiand Educational Technoiogy Center and at
the Trinity Episcopal Church.

IED has also sponsored several long-range programs, some of which span severzt montns. Dr. Dalmas Taylor has
conducted four "Mental Healith Clinic Follow-Up Sessions”, the most recent topics of which were **Teacher Motivation and
Its Application’” and “‘Claritication of Values. Dr. James Greenberg and Dr. Elizabeth Schumacher, from the University of
Maryland, conducted a class in “*Supervision of Student feaching”. Reading Consultant Janet Laird from the University of
Michigan has held a number of sessions dealing with strategies in “The Teaching of Reading”. Dr. Layman Allen® comes in
frequently from Ann Arbor, Michigan to work with teachers in the innovation of instructional games through workshops,
discussions and game sessions. The First Wednesday program lasted for five months, from October through February, with
Or. Nicholas Long as consuitant. The topics included “The Problem Child”, ""The Disruptive Child”, *'The Conflict Cycie”,
“How to Make the Plan \'Vork - Management'* and **Preventive Behavior Techniques'’. )

It should be noted that, although this histing is only a summary, the programs included cover a vast range of topics and
employ just as large a number of techniques. Perhaps the most amazing Tact about the list is that it covers (agsin, in summary)
only one academic year, and not a complete one at that. Al of the activities mentioned above took place during the current
1870-1971 academic year, beiween the months of September and April” .

We would perhaps be guilty of understatement if we said simply that the Institute for Educational Development offers
8 practical approach to the achievement of the objectives of staff development. Nevertheless, since the Institute is unique in
that respect, that statement in itself is sufficient testimony to the immeasurable service IED has done the educational
community.

As an innovative project, however, IED will not last forever. It has taken the initiative, it has gained us a foothold for
further work in the area of staff development. It has approached a very serious problem at its roots and has experimented
with a number of ways to provide solutions for that problem.

It is up to us now to continue that experimentation and that progress. We are the ones who will either waste or wisely
invest all of the work they have done. We are the ones who must decide just how much we want our educational system to
improve by deciding to be ser‘ous about the question of statf deveicpment.

IED has shown that staff development is not only necessary, but that it is a process more widespread in scope and
content than most of us imagine. It involves much, much more than simply accumulating credits. Even here there exists a
paradox in our standards and our priorities. We persist not only in giving credit for, but in demanding that our teachers
involve themselves in certain predetermined, of-en non-essential aress. Yet we are not willing tc acknowledge that there are
other fields to explore and other techniques to employ. By not considering accreditation for true staff development
programs, we are actually discouraging that development.

A serious program of staff development demands constant awareness, constant evalustion, constant adjustment and
conatant innovation. Certainly it is not unreasonable to expect this from a modern, meaningful school system. For education
to be we-thwhile iv must be realistic and applicable within the society that promotes it. Anything less is hypocrisy. And the
only way for our system to achisve and maintain these qualities is through staff development, approached honestly and
objectively. - . e e et v

The world is such today that we can no longer simply push our children in the direction of the toolbox snd expect
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them to b id or rebuiid on an ever changing foundaticon, 2 foundation which, though it is indeed constantly shifting, 1s all
they hav2 to build on. We must teach them about thesr tools: how they work and what they can do.
And we must teach them about that toundition.

FOOTNOTES

1 The seven IED associated schools and their principals are’ Coolidge High School (Dr. William Rountree), Paul Junior
High (Mr. Edward Armstead), Rzbaut Junior High School (Dr. Lawrence Graves), Brightwood Elementary School (Mrs.
Catherine Chavis), Sheoherd Elementary School (Dr. Sol Gnatt), Takoma Elementary School (Mrs. Lucille Raphae!), any
Whittier Elementary School :Mrs. Carolyn Troupe). The main office for the Institute is located at Rabaut Junior High School.
The Elementary Teacher Education Center is located at Whittier Elemeritary School (Mrs. Alice Butler, Coordinator) and the
Secondary Teacher Education Center is located at Paul Junior High School (Mrs. Shirley M. DeShields, Coordinator).

2 statement of objectives for the period January 1 tf;rough Aprit 15, 1970 from the ESEA lElerpemarv and
Secondary Education Act) Title Hl Prooram PROGRESS REPORT. The same objective was similarly stated in previous
reports and again repeated in subsequent reports.

3 A summary of 1ED program objectives as they appear in the ESEA Title 111 Review for the Fiscal Years 1966-1969.
The publication entitled The World Would Be a Better Piace consists of reports on various on-going Title I1! prcjects in the
Cistrict for the period stated.

4 A portion of the ouiline for “The IED Teacher Education Center Conceptual Model” as it appears in Institute for
Educational Development, a summary of plans, programs, and progress published by the Institute.

5 John Molt is the author of several widely-discussed books on the field of education, including How Children Learn and
How Children Fail.

‘Laymen Allen is a professor of mathematics at the University of Michigan in Ann Arbor. He is the creator of several
well-known instructional games, among them the game of logic Wiff n’ Proof. He, along with several of his colleagues, hosted
8 workshop in Ann Arbor and Dr. Allen has conducted a number of workshops and discussion sessions in the District.

TEor 8 somewhat more detailed, though still incomplete, listing of IED staff development programs from February of
1969 through Aoril of 1971, see Appendix A.
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APPENDIX A
A PARTIAL LISTING OF STAFF DEVELOPMENT PROGRAMS (1969-1971')
The following chronological list includes only some of the programs |ED has carried on in the field of statf

development within a period of just over two vyears. it should be made clear that this is not a list of IED activities, but a
sampling of some of the activities the Institute has been invoived with in the area of staft development only.

1969
FEBRUARY
Association for Student Teaching Conference, Chicago, lllinois (26 - 1 March).
MARCH :
"Creativity and Value Building™, presentation by Dr. Margaret Wood of Seattie, Washington, D.C., (12).
ASCD Conference, Chicago, Illinois, (16-20).
MAY
Human Relations Laboratory, Ccolidge High School, (28-29).
SEPTEMBER
University of Maryland Math Project Organizational Meeting, Washington, D.C. (22).
OCTOBER
University of Maryland Math Project Classes, Whittier Elementary School, (6).
Non-Verbal Communication Workshop (Dr. Charles Galioway), Trinity Episcopal Church, (15-16).
NOVEMBER
Teaching the Socially Maladjusted Child (Mrs. Barbara Lyles), Whittier Elementary School, (12).
Video Systems Demonstrations, Rabaut Junior High School, (12).

*“Befiefs and Education: Implications for Change™, presentation by Dr. O.J. Harvey of the University of Colorado, Trinity
Episcopal Church, (20-21).

1970
JANUARY
“Discipline’’, presentation by Dr. James Hymes of the University of Maryland, Whittier Elementary Schoot, (13).
FEBRUARY

Association for Student Teaching Convention, Chicago, lilinois, (25-28).



MARCH

“Teachir 4 Strategies”’, (Dr. Walter Gantt), Whittier Elementary School, (9).
Video Systems Demonstration, Rabaut Junior High School, (12).

NCAA Track Clinic, Detroit, Michigan, (12.15)

National Science Teachers Association Conference, Cincinnatti, Chio, (13-17).
Session with Reading Consultant Janet Laird, Takoma Elementary School, (23).
APRIL .

[} [} e

k leional Association for Student Teaching Clinic on *"The Teacher Education Center Concept - A Vehicle for Continuous Pre-
Service Teacher Education’’, VWashington, D.C., (7-10}.

o

Association for Student Teaching Clinic, Trinity Episcopal Church, (8.9).

Simulation Games Sessions (Dr. Henry Wallace-University of M;chigan), Trinity Episcopal Church, (8.9).
Communication and Individualized Instruction (Dr. Marshalt Rosenberg), Trinity Episcopal Church, (15-16).
MAY

Conference on Field Experiences, Washington, D.C. (11).

Center of Programmed Learning Conference, Ann Arbor, Michigan, (26-27)

JUNE

Woodiawn Community Project, Chicago, lllinois, (10-11).

Mental Health Workshop (Datmas Taylor, Alberta Vallis, Conrad Hicks), Rabaut Junior High School, (15-19).
Programmed Games Workshop (Layman Allen), Rabaut Junior High School, (15:19).

Reading Workshop (Janet Laird), Rabaut Junior High School, (15-16).

Ethnic Studies Workshop (Brenda Strong), Rabaut Junior High School, (15-26).

Simulation Games Wurashop (Dr. Frederick Goodman and Henry Wallace), Rabaut Junior High School, (22-26).
National Education Association Conference, San Francisco, California, (28-7 July).

Achievement Motivation Workshop (Consultants from Sterling Insiitute) Rabaut Junior High School, (28-14 July).
JULY

Mathematics Vorkshop, University of Maryland, (23-7 August).

AUGUST

Associstion for Student Teaching Annual National Summer Workshops, Portiand, Oregon, (14-29).



SEPTEMBER
Session with Reading Consultant Janet Laird, IED Schools, (28 29)
OCTYOBER
Mental Health Clinic Follow-Up Session (Daimas Taylor), Rabaut Junior High School, (3).
**The Problem Child” (Dr. Nicholas Long), Whittier Elementary School, (7).
Sessions for Supervising Teacﬁers, Shepherd Etementary School, (13).
“The Teuschers Non-Verbal Behavior”” {Dr. Charles Gaiioway-Ohia State University), Trinity Episcopal Church, (15-16)
NAEYC, Boston, Massachusetts, (18-21).
Classroom Managament Session for the Student Teachers (Viola Ellis), Brightwood Elementary School, (21).
Session with Reading Consultant Janet Lairc, Whitt.er Elementary School, (26-27).
NOVEMBER
“The Disruptive Child” (Dr. Nicholas Long), Whittier Elementary School, (4).
Reading Program Demonstration and Video Taping Session, Rabaut Junior High School, (12).
National Association of Early Childhood Education, Boston, Massachusetts, (18-20).
DECEMBER
*“The Conflict Cycle” (Dr. Nicholas Long), Whittier Elementary School, (2).
Lecture/discussicn with author John Holt, University of Maryland, (2).
*“An Evening of Programmed Games’’, Rabaut Junior High School, (_10‘.
Programmed Games (Dr. Layman Allen), IED Schools, (10).
Second Mental Health Clinic Follow-Up Session (Dr. Dalmas Taylor), Trinity Episcopal Church, (10).
“Teacher Motivation and its Application’* {Dr. Dalmas Taylor), Trinity Episcopal Churct, (17).
Planning for Academic E xcellence Workshop, Rabaut Junior High School, (21).
National Science Teachers Association Conference, Chicago, lllinois, (26-30).
Nationa! Council of Teachers of Mathematics, Chicago, lilinois, (26-31)
197
JANUARY
“How to Make the Plan Work-Management” (Dr. Nicholas Long), Whittier Elementary School, (6).

Session with Reading Consultant Janet Laird, IED Schools, (25-26).




“Stratopes = the Tescring 2 Readwng” (Jonet Lavd). Rabrout Jurnor Hegh School. (2/)
Decussons wih Or Lavmen Allen. Caoldge Hagh Schee! (28 29

FEBRUARY

Semutetion Games Workvhep, Paul Jumnar Mg Scheed, (2)

“Proventove Dot aver Tochnegum® (Or Necholss Long). Wintuer Etementary Schee!, (9
Wi ' Proo! Workshop, Ann Arper, Mctugen, (16 171

Amssisnen for Tessher Educaters, Chucage, 1hmen (24 27)

MARCH

ASCD 200 Annyd Conterence. 3t Loun, Mmsoun, 18 100

“Supervision of Seudent Teactung' (Dr Jowss Qoessngerg. Or Ersshoth Sehumache Urswornty of Merylondl, Wit
£ lomantery Scheol. (8!

'lulm.amanmmmwumb-‘m"co- Adyes Ouiietioe ). Trinty Bp-scops
Churehh, (1D

“Claritastion of Vatum™ (Dr Detonss Toyter)' Trmty Epusepst Chureh, (12 ]
Notions! Scionce Tesshers Avccisen Convention. Cinainsts, Otue, (13 10)
AP

Magis Workshen, Unnersi: of Maryiond Eduesnons! Teshnatagy Conter, (1 ).
Modhe Workshep, Trunty Eonsspst Chwen, (3.

Notiong Art Tes hers Contsrense, Ostins. Touam, (389

Assossnen for Ovighesd $dussteon intsrastions, Minauhes, Wesssam, (11 160
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STAFF DEVELOPMENT PROGRAM DEC 0y 1971)
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APPENDIX C
THE DYNAMICS OF DEVEI.OPMENT: PRESENT ANUL PROP( )
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APPENDIX D
A BRIEF EXPLANATION OF IED

Under Title 11l of the Elementary and Secondary Ed.. 1 funds are provided for limited term innovative
educstional programs. The Institu: 2 tor Educational Deve! 1 1668 13 such a program. The major objectives
of the program le in three specific areas; stalt develop C o development ‘nd commumity involvement. To

schieve these ends, the Institule acts more Of less a8 2 OOk ke iy v, channeling its available funds in response 10 the
need for material and personnel in these three aress.

1ED is presently guided by its Elementary and Secondary TEC Coordinators, Mry. Alice Butler and Mrs. Shirley
DeBhields, respectively. Both sre aiso memoers of the IED Advisory Board, 8 commitiee wWhich shares the 1esponsibility for
program development and implementation. The Advisory Board is made up of teacher snNd parent represertatives as well ag
the teven school adminstrators The cenurai office 15 located in Ravaut Jumior Migh School (Kansas and North Dekota
Avenuss, N.VV.), though the sctivities extend not only throughou! the seven school area, but virtually ail Over the country.

The institute for Educational Deveiopment, heving been in existence 1or the predete’Mined three Yo period, 18 ROw in
the proces of be.ng phased out. Funds for the project have not been renewed be/ong 118 present term, and the D'oncl will
thus end on June 30, 1971,



FOR FURTHER INFORMATION ...

FURTHER INFORATION CONCERNING THE OBJECTIVES. ORGANIZATION AND OPERATION OF 1ED IS
AVAILABLE IN A NUMBER OF LCCAL EDUCATIONAL PUBLICATIONS. FOR A MORE DETAILED DISCUSSICN OF
THE PROJECT, OVE OR MORE OF THE FOLLOWING (TELSWILL BE OF CONSIDERABLE VALLE.

**THE v/ORLD WOULD BE A BE ! . (ACE 1. toEA TITLE 1 REVIEW. TITLE 11 REFORT FOR FISCAL
YEARS 1966-1969)

Summernzes the purposes, objectives and priorities of IED and stfers a picture of the Institute in the light of other on-going
Titte 1)) projects. Discusses severai of the IED programs ams offers some detailed information concermng the Teacher
Education Centars and the Instructions! innovation Fund.

**1ED: INSTITUTE FOR EDUCATIONAL DEVELOPMENT #UBLISHED BY THE INSTITUTE FOR EDUCATIONAL
DEVELOPMENT)

Outlings e objectives of IED 1n the specific areas of community involivement and curriculum snd staff development.
tnciudes « vummary of the programs and methods be:ng usec for the accomplishment of these owectives and o valusbie
enplanatme of ' The IED-Tescher Educatron Center Conceptua Model.

*°A GUIDE “OR STUDENT TEACHERS AT THE DISTAKT OF COLUMBIA TEACHEF €WCATION CENTER
SUBLISMED BY THE INSTITUTE FOR EDUCATIONAL DEELI"RENT)

+ epored by supsrviting rmmehers unae: the direction of Or Elushesh Schumether &8 8 rest neir workshegs @
Supervisien of Student ammohers’ . <~ mst-procisimed ‘nenquede’’ . it Sowaes 8 Wemework for o1 teachers o id
on while ofisring idess snmaitermetive~ camsistent with the sim of 1ED to premote mnovation in the M.

**CAPITAL/PACE (ESEA TITLE M NE.VSLETTER. FEBRUARY 1971)

This edition of the smell swenthiy ation is devoted to the tmtiewte for Educationsl Develapment. Otfers » brief
SUMMEry in answer t0 severel besx U ._c:tions relsted 1o the projest {Whet u IED? Who benetits from 1£D 7 Huw dess the
program operete” Who suawmisters | LD?) Provides velusbie beckgranmyd for an undsrstending of the orgamestion. sxtemtion
ond eporation of the Institme.

*“THAUST FOR CHANGE SUMMER CLENCS AND FOLLOBUP PUBLEBMED BY THE MSTITUTE 70N
EDUCATIONAL DEVELOMMENT)

OMere ismmpten on the tumngreend . nasy iy end Objosnnge of thaiummer Clinigs held June 'S Bweugh June 38, 1970,
Implisstmanand entrnsiomar the Usvempmentsl Resdmp Clnic. the Ethnic Studiss Clinic, the Mlantal Heaith Clinic and
he inetrugtasmst Games Clins 870 3w denidiores



