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ABSTRACT

EDUCATiONAL AND OCCUPATIQNAL ASPIRATIONSV
AND EXPECTATIONS OF EL PASO HIGH
SCHOOLisTUDENTS
BY
MOISES VENIZES, Befiey Mok
Doctor of E&ucation in Zfucatiional Admirgstration
| New Mexico Zizte Umiversity

Las Cruces, . iwew Mexizo, 1973

" Dr. :Everett D.=TTngtom,. Chalrmsn

The'primary purpose of this study was to make a comprehensive
survey of the educational and occubatiohal asbifétioﬁs and EXpecta-
tions of El Paso high school students.

Tﬁe‘datafwere obtained fromvhigh séhooi sophcmores and seniors

enrolied in the E1 Paspvénd Ysleta-school districts, El Paso,

Texas. An apprbximatg_:andom sample of 5%1of sophomores and

S 1 - Sedioxé'was taken fr%m‘tbé high'§choolsiof;the'two districts;

' ,Datéiwére‘gatheréa tﬁrbughﬁtﬁeSUSé Qf,group;adminisiéfea,questipn—
fné_iiés; ihe instfumént ggléqted wasbhe‘which was deQélobéd at‘ ;  

Texas AM University and which;hés'begn‘widelykuééd in status
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projection studies of youth. Approximately 590»students wers
sampled during February and March of 1973.

Data on the high school students were compared and analyzed
in terms of ethnicity (Mexican-American and Anglo American), sex,
grade level, and type of school prégram in wh;ch'enrolled.
Specifically, hypotheses were formulatéd to determine differences
of educational and occupational ésbirations and expectztions based
on sex, grade, ethnicity, :@nd zchool progfém- Reéponses were
analyzed using chi-square @nd.amalysis of variance.

Fﬁom the findings presentzd, it was concluded that :students

in a1l groups, regardless of ethriicity, ===, graE, or .sunocl

-
>

rowmram.. had high =spiraticns :andzeexpectaTions Tor education and
: Liy. p

occupation. A stétistically significant differeqce was found
between Andlo'Americans and Mexican Americaﬁs and_between males
and females. "Geherélly, Anglo Americans had higher aspirafion‘
and éxpéctétion levels, as did males when ﬁomparéd to‘fgpﬁlgé.

A significant difference was also noted among the three school
programs, i.e;, the agadeﬁic group was generally higher than the

general and vocational samples.

vi




TABI.LE OF CONTENTS

e
RS
W

(o)

LIST OF TABLES o « ¢ o o o o v v v w afew o oo oo o oo xii

LIST OF APPENDIX TABLES + + v o ¢ o o v o v v oo o v o v s Xiv

;Chépter

1o INTRODUCTION + « o v v o o e o o o v o o oo o u v 1
Stafement of the Preblem « « « &+ « o ¢ o o .. 2
Purpose 0Ff HER STUAY « v e o o e e e e e e e e 3
Definitions Of TEIMS o« « & o o o o o o o o o & o & 4
Researeh Objective « + « ;., e e e e e e e e 5
Implications of tﬁe SEUQY o v o s e e e e e e e 5

2. REVIEN OF THE LITERATURE « v v o e v e e e e v e s 6
Aspiraiibns and.Expectatidns e e e e e e e .i.‘ 6
The Community gollege . ; e e e e .‘. . L
‘Needs Assessment e I 12
Conclusionl. . ; Cee e e e e e e e e e 16

3. PROCEDURES « o-¢ v v o o v o v o v o oo o v o o 17
' Population R R e g‘. . e ‘,‘ 17
e P X
~Me£hodology: .. .’. e e e e e Ce ; ;“ | -lé

; ‘idAicafoiéVahd'Meaéu;ements 1;f. ;‘. Cee e ‘19
EdﬁCatiQnal aspiratidn; and expebfat}oﬁs .j; N | 19
‘_Ccéqpéfiqnal aspirafions_and expectations . . . vIZC

vii




Chapter S . : ' Page

Anticipatory goal deflection « « o ¢ « v 0 o o & 21

Intehsity of aspiration .+ « . . . .. C e 22
: Certginty of expectation « « o ¢« ¢ ¢ o ¢ o o . 93
NuLerypotheses e e e e e e e e e e e e 24

Analysis of the Data + + . « . G 26

Data Processing « « s « o o o o 0 o ¢+ o o o c. 26

Ay ANALYSIS OF DATA « v v v v e e e e e e e et e e 27
| EXRRECIEY o v o o o o o v o o 0 o o0 s e 28’
Educational Aspirations . . .I. i e e e e e . 28

Desired levels . ; N I 28

Intensity e o 8 o 8 o o s e s e .- . o‘- . . 29

Educational Expectations .« « « . . .« . c e e e 30
Anticipated levels ¢« « o o v o v ¢ o ¢ o 0 éO‘
Certainty.......,..‘....I..-..'31
; OccupationalvAspirgtions e e e et e e e e e 32
: Desired 16VELS « « o v 4 o o s v s oo oo oo 32
; ( ‘Infensity B I I . 34
% Occupational Expectations} e e e e :.. e .. 34
; Anticipated‘levels C e e e e e C e e | 34 .
i Ceftainty-;. . .‘.‘. e e e e e e e e e . Y
,% ‘Anticipatory Goal Deflection . + « « « + - ; L 3
vg Educational defléctioﬁ .v. . e e e s V 37k
;g, : f 8 - OccupationélkdefiectiOn e e e s .‘.‘. PR 40

Coviido




Chapter:
SeX .+ v v e h e e e e e e

Educational Aspirations . .

. Desired levels . . . ; .
Intensity . . . . . .

Educational Expectations . .
Anticipated levels . .

‘ bertainty e ; . e

OCCUpational Aspirations . .

Desired levels . . . . . .
Intensity « v v 24 4 44

Occupational Expectations .

b Anticipated levels . . . .
Certainty . . ‘e e e
Anticipatory Goal Deflection
Educational deflection . .
‘dccupational deflection .
Grade LeQel e e e e e e
Educational Aspirations . .

'Desired levels + . o + o

Intensity « « & o v o o &

‘Educational Expectations + ..

Anticipated levels . . . .

‘. Certainty 'ov . e e 0 e . .

“ix

Page
40
40
'40
42
42

42

43

44

44

44
45
4_5
45
45

45

45

- 46

47

47

- 47



Chapter
Occupational Aspirations . .

Desired lavels + v « o v .

Intensity o « o o « o « &

Occupational Expectations
Anticipated levels . . . .
Certainty .« v . o v « « &

Antigipatbry Goal Deflection

Educational deflection . ..

Occupational deflection .

School Program « « « o « o v

Educational Aspirationg . .-

Desired levels v « v o o o .«

IntensityY o v v v o4 oo .

Educational Expectations . .

Anticipated levels . . . .
Cel‘tainty . . . . . ‘c‘, . .
Occupational Aspirations . .

Desired'levels e e e e .

Intensity o ¢ v o o o o

. P '
Occupational Expectations .

‘Antibiba#ed levéIS'. . o e
Ce,rtainty M~" -“ - . " e o - - ’

;IAnticipatOkaGoél Deflebtioh‘

- Page

49
49
49
51_
.51
51
53
53
53
56
56
56
56
57
57
57
57

57

.,‘58

58 -
58
59

. 59



Chapter o " Page

5. SUMMARY, COMCLUSIONS, IMPLICATIONS « 4 « « & & « & . 60
Summary and Conclusicns . . .v. . ... o v e e 60
Purpose and Procedures . « ¢« s « o . e 60
Statistical AN3lYsis o « v v « o 4 o o o 0 o . 62
Hypotheses and Findings . « « « « ¢« o ¢ « ¢ . 62
Ethnicity =« « ¢ ¢ ¢ v v o ¢ v v o ¢ o o v o 63

// » SeX . . . 07 . . . . . . . . . ‘. l‘ .V . . n. L] . 64 .

Grade o v o s e 0 e 4 0w e e e e e e e . 66

Piqgram I IR .. . 67

Impiicafioné_. e e e e e s s e et e e e e e 69

Theory and Research SRR ; T S T <)

| Po;icy e e ; , e e e e e e e 71
vREFERENCEs..;...........".‘..,.".,.....A,.'. 73

APPENDIX

A. QUESTIONNATRE e e e e h C 76

B.. NENMAN-KEULS ANALYSIS « « o v v e v v v v v oo 88

C. DESCRIPTIVE TABLES + « « v « v v v v v vvvo oo 90

xi




lO.

ll. ‘

12.‘

13.

14,

15.

ABLES

Enrollment and Sample of Sophomores and Seniors

by District and School at Time of Study . .

Educational Aspirations by Ethnicity and Sex

Intensity of Educaticnal Asplratlon by

Ethnicity and Sex « « o &

EducatiOnal‘Expectations by Ethnicity and Sex .

Ethn1c1ty and SeX o s e 0 4 .

Occupatlonal Asplratlons by nthn1c1ty and Sex e

Ethnicity and Sex o« o

Cccupational Expectations by Ethnioity and Sax

Certainty of Educational Expectations by

' Inten51ty of Gccupational Asplratlons by

. Certainty of OCCUpationa Expectatlons by

Ethnlclty and Sex Ll ) L] L] L] . L] L] L L] L L]

Nature of Ant1c1pat0ry Deflectlon from
Educatlonal Asplratlons by Ethnﬂc1ty

‘ and Sex c e e

Nature of Ant1c1pafory Deflection from
Occupatienal Aspirations by Ethnlclty

and Sex o e e e

. .0 o‘o.

Educational Aspirations by Prog*am and

Grade Level o e

Program and Grade Level . .

o -0 . .

Intensrty of Educatlonal Asplratlons by

LI I B I e )

Educatlonal Expectatlons by Program

‘ and Grade Level SERCIEE

Program and Grade Level .

xii

Certainty of. Educatlonal Expectatlons by

e & .

ge

18

28

30
3l

33

35

36

38

39

41

46

47

48

48



TABLE

16.
‘17.
| 18.
19,

" 20.
21,

22.

23..

- 24,

- on,

Occupational Aspirations by Drogram and
Grade Level o v ¢ v o o o o o o s o 8 o

Intensrty of Occupationel Aspirations by
Program and Grade Level e e e e e e e e

Occupational Expectatlons by Program.and
Grade Level « ¢ v o v o v v v 0 v 0 o o0 e

Certainty.of Occupatlonal Expectatlons by
Program and Grade Level « ¢« v v v v v+ N

Nature of Antwcwoatory DerleCtlon from
~Educational Aspirations by Drogram and’

GI‘ade LeVel . * 0 o * e ® LY [T ) . o . '

Nature of Anticipatory Deflection from
Occupational Aspirations by Program and .
GI‘ade Level LI R R .  - L R R L

Description of Status Orientation Relationships
and Summary of Analysis of Variance and
Chi-Square Significance for Mexican Americans
and Anglo Americans « « ¢ ¢ o e e e e o e

Descrlptlon of Status Orientation Relationships
and Summary of Analysis of Variance and’ '
Chi-Square Slgnlflcance for Males and
Females ce e e e e e e e e e e e

fDescrlptlon of Status Orlentatlon Relatlonshlps'

~and’ Summary. of Analy51s of Variance and
Chi-Square Slgnlflcance fo Sophomores'

and SenlOI’S o‘r.o e 8 8 s+ s s s s s e ‘Q» .0 e

Descrlptlon of Status Orlentatlon Relatlonshlps
and Summary of Analysis of Variance and

Chi-Square Slgnlflcance for General Academlc,'

and Vocatlonal Programa O

xitd

Page
50
51
52__.

53

. 54

55
63
65
67



LIST OF APPENDIX TABLES

TABLE : : ‘ ~ Page

26.  Educa® ' Expectations by Ethnicity '
"‘ j Se‘ . . L] * L) .’ L] 4 - L] L] L] L] L] L] L] L] L] 91

27. Educational Asplratlons by Ethn1c1ty ,
' and Se( . . . 3 0 3 . .‘- . . . . . . . [] . . . . 92

28. - Educational'Aspirations and Expectations

of El Paso High School Students « « « o v &« & « o G3
-f‘ _ .29, Type of Program That Students Might Considex
R o ~ Taking by Ethn1c1ty and SeX e e e o 0 4 e« e e 94
'@‘- E 30. Post- ngh—School Chance of Further Courses or
' : ‘Training by Ethnicity and Sex « « ¢« ¢« o & o0 o & 95
31. Post—High—Schooi Institutions Preferred by
Students Based on Ethnicity and Sex « « « « « & & 96
EO 32. Institution-Geographic Location Preferred -

t

by E'thniCity and Sey . . . . . LI o e . . . . . . 97

- 33. Total Number in Cells in Ethnlclty and Sex , ‘
in Analy51s of Varlanre Computatrons s e e Y 98

34._ Total Number in Cells in Grade and School.
' Program in Analysis of Variance - , .
Computatlons . L ] L] L] L] L] . L] L ] L] L] L] .' . L] ’ . L ] ' 98

'35. Number of Respondents Classrfled 1nto Actual

Categorles for Occupatlonal Asplratlons .o ,f99 ‘




Chapter 1
INTRODUCTION

Fxce’ ..e in education requires a rational basis for
Coway@s  lhe first step is an assessment of needs.ji To attempt
to state thatAaSsessing‘edugational need isva ooncept new to .

. education would be naive. On the other hand, there is little
qnestionhthat'this mest'eritical cpmpenent of p;anningand‘
decisipn-making has‘been‘left to.the sonewhat capr%eious whims
of intUition and educational éUessmanship;_ Many people in educa-
tion assume,-ratherthan_assess, educationalpneeds. It is the
intent of this paper to survey the educationai needs of Ei Paso
high school students. | |

° " The comprehen51ve communlty college is better than most

ﬁ;né ' o instltutlons of hlgher learn1ng 1n attemptlng to fulflll the

| eduuatlonal and occupatlonal needs of the student of today. With p;
;the democratlc "open door" pollcy of admlss1on, the communlty |
college«mg?% offer opportunltles_to all the pommunlty, not just
to a eeleeted‘fen. B |

In a d1scus51on of the steps necessary to provide for a

successful community‘collegeg‘Thornton (1966) outllned the
followrng steps- |
. The first step is. obv1ously an assessment of

whether the communlty wants and needs a commnnlty
‘college. \ ' ,
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2. Having conducted such a poll, the future ccm-
munity college needs to conduct a general survey of
educational nesds bzfore opening its doors.

3. Once the community college has its formal
opening with a limited offering of courses, & more
detailed investigation is necessary in order fcr the
school personnel to have dats sveilasble for future
‘decision-making (p. 110].

In gensial, this survey should include at least two dimen-

sions: the student dimension and the business sector.‘ FrOm the

‘ high school students> in ormation is needed as to how many plan

to attend college, what kind of courses they need, and what kind

of vocatlonal asplrations‘they_haye. From the business and
industrial conmunity; there'is a need to acquire data on employ-
ment trends, training requirements, lebor supply{‘and the econonic
future of each specific tYpe‘of.business. This study is,‘of
.course, 1nterested in ascertainlng the high school student's
educational and occupational plans for the future. ~The- best way
‘to obtain this information is to approach the student himsel and
ask him.: With this‘lnformation on hand, the. community college‘
should he‘in a position to‘meet the‘needs of itSvclientele.

Statement of the Problem

‘The failure of schools to prOV1d‘ programs that w1ll help all

‘students cannot continue. Society and especially educatlonal

h‘lnstitutlons_need to meet the internallzed needs and expectatlons

of those 1nd1viduals who make up that soc1ety. Not only w1ll the
failure to meet those needs . lead to a frustrat d society, but it

w1ll spell defeat for the purpose Wthh educational institutions

 ‘were set up to fulfill.“‘



Educatlonal 1nst1tutlons nsed 0 know what it is that people
want. For the comp*ehenslve communlty college, there are two main
areas of concern, the business oommunlty and the student popula~l
tions; as mentioned earlier. Th2 business sector has to be surveyed
in order to determine the type of people it needs and wents, and

the students need to be consulted in order to ascertain what they

- want and hope to be. The present study was mainly concerned with

the studentsl aspirations'and expectations in educatlon and occu-
pation. The study ULlllZed the scheme suggested by Kqueskey and
l. Co Bealer (1966) to measure the asplratlons and expectatlons of h1gh
| school students.‘ Kuvleskey and Bealer made a distinction between
aspiration and expectatlon; _Expeotation_refersrto the person's
anticipation, which may not be the same as aspiration or desire.
The diuergence between the two, if lt exists, has been labeled
' ant1c1patory goal deflectlon by Kuvles&ey and Bealer. The more
prec1se we are concernlng the asplratlons and expectatlons of
people, the better we can plan a program to meet the: needs of
'those people.:, | |

: Pu_pose of the Study

‘ The”primary]purpose‘of this study was to make a comprehensive
S T | - survey of the educational and occupational aspiratlonsland expecta-‘
‘tions of E1 Paso high school students. It will be used along with .

.other. data for the. prOJectlon, plannlng, and rev1slon of the El

"?PaSo Communlty College s currlcular program.‘ The study w1ll help




to meke the community college more responsive to the needs of
students in the El Paso area.

Definitions of Terms

Anticipatory goal deflection: Tﬁe conditiou of not having
congruent asplratlons and expectatlons. It‘msy be poait’ LLV
"which case expectations are higher than asplratlons, or negatlve,
- which indicates expectatlons louervthan aSplratlons.
_Asgrrstrons:' Those statuses that are oesiredg for example,"
an occupation or an education that is desireo by'én ihoiuidual |
(see Apoendlx A, Questlonnalre, questron 9).

Communltv co1lege. A publlc collegg which provrdes two—

year, postsecondary college parallel,terminaljgeneral or terminal-
technical, for out-of-school youthj;. or adult education programs; or

any combination of these.

Expeotatious:} Tﬁe‘probable'éttainment‘of particularstatusv
areas, e.g ’ the‘educatlonal level an: 1nd1v1dual eggegts, not
desires; to attain.s The 1nd1v1dual's attltude toward thls goal
‘may befavorabiesor_unfavorable(see AppendixlA, Questionnaire,
questlon ll) -‘ TR | “1 o : L o : N

Mex1can Amerlcan(s) A person or persons of Mexrcan or

Spanlsh ancestry, Such diverse terms as Spanlsh~speak1ng Amerlcans,
Spanish Americans, Mex1cans, La*Roza,‘Latinos,tHlspanos,.Chlcanos,
_etc., are often used 1nterchangeably to 1dent1fy thls ethnic group

: in the Southwest.



Research Cbjective

Research was conducted to detgrmine tha occupational and educa-
tionsl §tatus orientations of a sample of high school student: fr¢..
the met%obolitan area of El Pasm, lexas.  Responses to the survey
were co%pared‘by sex, age, ethnic background, and high school progrém
in whicg enrolled. The major objective of the study was to determine
the eduéational and%occcgatiOnal.preferencés of high school students

, . ,

in-the-El‘Paso ar=a.

Implications of tHe Study

‘Thé resulfs of this study will serve many purposes in future

planning of edu@ational‘programS'in the El.Paso area. The study will

serve along with other dzta as a basis for the projection, planning,

-and revision of the £l Paso Community College's curricular programs.
Also, El Paso high schools will hawe much needed information for use

fn guiding the student towards hisraspirations and expsitations.

The student becomes part of the planning in educational programs.'

. In a much wider range, the;datg-gathered,by the iesearChuwill

~ be compared and used with a similar study that is being conducted

‘in—the-inQUStrialﬁand business secior. ‘What' business and industry .

" need in future manpower and what the student hopes to be‘willfgivé

a very specific direction to educaiibni&"instifutions in determining
what type of student to:prepare for}ih& future..

This study is also-part of.anmore‘compréhensive'suryey‘of-high

" schoal étudents'in Texas that is being conducted by the Department

of Sociology at Texas A&Mkwﬁfvérsity )



Chapter 2

REVIEW OF THE LITERATURE

Aspirations and Expectations

-
¢

The empirical literature on educational aspirations is sub-

stantial. Kuvleskey and Reynolds (19702, 1970b, 1970c) have listed

more than 400 published ahd unpublished works pertaining to educa-

tional and occupational aspirations. Merton's (1957) theory of
social strucfure and anomie inculcation of high 'success goals of

variousikinds (educational and occupational) constitutes a

jpatterhedvcharacte:istic that cuts across subcultural differentia-

tionmin our society. Mertor meintained that having high aspirations
is not unique to one group in éociety, put is held by all segments
of our society. Such writers as Heller (1968), Madsen (1964), and

SchWaitz\(l97l) have. concluded thét aspirétional levels of Mexican -

; Ameriéans‘aré‘lowér'than those of Anglo Americans. These authors,
used the cultural determinism model to explein the differences
‘between‘the two ‘groups. Others in the field of status orientation

' have come td'a,différént Qoncluéion. The findingsiof Kleeskey

(1970), for example5 indicéte that it is known f:om muéh research.
that the oc¢upational’aspirations.and expectations of'éll kinds of

youth are high during the high school stage»relativewto opportuni-

“ties available.
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Educational and occupational choices are decisions that: are

formulated over a period of years. Taylor (1968) identified three

. different stages: fantasy, tentative, and realistic. It is thought

that the high school student is somewhere between the tentative and

realistic stages. Studies do not completely agree on the stability

of proJectlon for hlgh school students. Some studies indicate that

students are stable, wnile other studies support the theory that

- there is‘conslderable change‘between the tenth and twelfth grades.

A Louisiana study (Mondart et al., 1970), conducted to identify the

occupational and educational'aspirations and expectations of high

-school students, surveyed a total of 13,607 students. The findings

indicated that high school students develop strong occupational

A

interests early, with tentative choices made by the eleventh grade.

A Texas study project found that a  large mimper of youth's projec-

“tions went up (Kuvleskey, 1969). If this is true, then‘it contra-

.dwcts Glnzberg s phase theory whrch contends that wrth age and

maturrty, asprratlons and exptctatlons become more reallstlc

(Hoopock, l ) For: the researcher hoplng to’ gather data to help

plan educatlonal and occupatlona1 tralnlng programs, thls becomes
cruclal. When, in fact, is the t1me when adolescents have the most

realiétic view of what they-expect or deslre to-be? By looklng at

two hlgh school levels (tenth and twelfth), 1t is hoped that in this

study some answers can be found

In searchlng for answers that will help in plannlng future

programs, there are many varlables that a1d in predlcting what a '



person will eventually become. A person's aspiratioﬁs anc ﬁxpé:-
tations, more than other known vsriables, hélp predict what a
person will do. Haller (1968, p. 484) cited correlationé from +.46
to +.49 between youth's educational and/or occupational asbirations
and early adult levels‘df attainment.

Empirical evidence. shows that mpsf iespondentS‘in the study
of educational and-occupational choices_can.differentiate rather
shafply'between aspirations and expect;tions. Apility to differen;
tiate between aspirétioﬁs>and expectations is'féund al various age
leveis, but i$ particularly documenfed among adolescents (Stepheqsdn,
1957).

In the words of Haller‘(l963), "we dovnot have a valid theory
to explain and predict exactly whet occupation a person will enter .
[p. 5]." There are, however, some instruments that help us decide
what it is that.perle wish to pursue ih terms of‘educatibn and
occupatidn. |

.‘Some.distinctions should be made wifh :egafd to“youth's.

orientations.towardfuturé'sﬁaéus_attainment. There afé tWQ fybes‘/
of projections (KQQleskey,v1970).  The?pne.invbiving,desires is |

aspiration and the othery which is an anticipation of attaimment,

~ is expectation. Expectation, then, is

the 1nd1v1dual's esleatlon of Bis orobable attainment
in reference to a particular gocl area, i.e., what
occupational position he expects to reach. ' Expecta-
 tions should not be: confused with aspirations, for
the object involved with an expectatlon need not be .
" desired ‘and therefore need not be a goal. The object



involved with an expectetion is an anticipated occur-

rence, and the individual's orientation toward the

expected state may be favorzble or unfzvorsble [Kuv-

leskey & Bfaler, 1966, pp. 11-12].
An example might be that a person desires to become 2 lawyer; but
because of the time and money involved expects only to become an
elementary school teacher. Kuvleskey and Bealer (1966) maintained
that current evidence supports the fact that expectations are more

clearly related to existing occupational opportunities than are

asﬁiratibns. Kuvleskey (1970) contended that aspirations. come

before expsctations, the latter being formed due to “perceived .

. limitations, blockages,‘or strQng directive pressures [p. 10]."

When the two diverge, the relatidnship between them is an analyti-

cally separable element representing dagree of modification of

aspirations as anticipatory. goal deflection (Kuvleskey, 1970).
Anticipatory goai deflection represents‘the‘potential divergence.
Each of these two prOJectlons, csplratlons ond expectatlons,'

consists of two dlmensrons: (a) the status element wthh is the

‘dbjeCt offorientation,.and (b) the strength of orlentatlon which

lis'meagured byuintensityfof‘desire andicertéinty of ekpectation

(Kuvleskey, 19705
There is llttle research to 1nd10ate status prOJectlons of -

Mex1can-Amer1can youth.b D'Antonio and Scmora (1962), De Hoyos,“

(1961), Heller (1963), and Manuel (1965) have“done sdme.general
;research, but such research has not been too prec1se 1n terms of

;status prOJectwons as suggested by Kuvleskey and Bealer (1966)
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There heve been few‘Comparative studies done in status projections
of the Mexican American. Ths Juarez (1968) Study, which is one of
the few in the compar tive area, found thaty in comparison with the

aspirations and expeCtations of Anglo youths, those of Mexican

“Americans differed very little. 1In a study Pased on rural youth in

Texas, Mexican Americans, when compared with Negro and Anglo youths,
tended-to have lower ocCupationay and- educaticnal projections
(Kuvleskev et al., 1969).

A few studies have showr that the type of hlgh schOol program

offered, vocational in this case, appears t0 have a moderately

negative assoc1etlon W1th the level of OCCuPatlonal aspPiration
and expectatlon and plans for College (Kuvleskey, 1969).

A lack of resealch is eviaent COncerniﬁglthe status projection
of Mexican American metrOpolltcn youth-. The resezrch proposed for
thls study w1ll contrlbute to tho valldatlon of existing research’
on. the Mexican Amerlcan, as well as provide more knowledge‘ln the

fleld of status projectlon.\ ;f

The Communlty Colleg_

The‘communlty college has evolved from the Junlor college
concept to the’ comprehensive communlty College 1dea (Plelds, l962)'
The changes have been made in Part to meet the demands of the
students. |

At first the Junlo- college was 1nterested malnly in pro-

| Vidlng the flI‘St ? years of college educatlon. SUCh'educa’COI‘s as

Wllllam R Harper of the Universlty of Chlcago felt that if the



4-year college or university could concentrate on the upper-level
students, the product would be improved. Under‘hie lesdership,
the University of Chicago sepsrated the first 2 years from the
,junior-and senior levels (Th.:iqton, 1966) and established Joliet
Jhnlor College in 1901. " uuiiw. Junior Cecllsge is considered to be
the flrst pUbllC Junlor viiege created which is stlll in existence
today._ Harper, in trying to meet the needs o; the student popula~
tion, cited the adventages of +he new 2-year college. He stressed\
the "opportunity'or do;ng more‘thorough work, Saving money,
stooping honorably at an obvious terﬁinel,point, and being éble
"to teke the first two yeers of college .living at home {Thornton,
1966,‘pp. 47-48]." To summarite the philosophy of the,junior.
_college aththe-turn.of the'centory? it was strictly for the purpose
of proriding transfer education. |

The 1920's began to see an expan51on of the JunloT college |
phllosophy The junlor colleges,saw the need to provrde more‘for‘
the student thanzmerely transfer educat*on.” Between l920'and
1945, therefore, the occupatlonal progrems of the 2-year schools ;f
were expanaedf(lelway,'l958) ; T As before, the maln reason r0r--
‘change was a reallzatlon of the needs‘of the stuoents.' There wes'
a demand for- occupatlonal tralning, and the Junlor college was
ready to prov1de it. The Depresslon accelereted the trend towards‘
more occupatlonal educatlon.!~

By 1945 the communlty college concept was beglnnlng to take

shape. The communlty college not only provlded transfer and
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occupational education, hut it also devéloped adult education and
community service programs .

It is, then, the intent of the coﬁmunity college to meet the
demands of all students with a curriculum that satisfies those
needs. To say that a community college offers transfer education,
general education, and.occupational and technical programs is not
enough. We must know exactly what to offer in these aress in order
to satisfy the needs of the college's clientele.

‘El Paso has two distiﬁct'studeht groups: Anglo and Mexicaﬁ
American. In a 1971 report, the Spanish—Americah surname group
comprised 56.3% of the total number of students,‘while the Anglo
group accbunted for 40% (Wynn, lé7l). The community college has
to carefully plan pfograms that will satisfy needs of all students
it serves. There is considerable agreement zmong educatoré that
educational institutions have not done a good jbb of plahning for
minority students, and especially for the Mexican American (Cafter,
1970). The failure of the schools to provide a successful program
for the Mexican Americaﬁ has been variously arguéd from the
,cultﬁral determinism of Heller (1969) and Madsen (1964) to the
‘"pathologibal" reasoning advanced by Arciniega‘(197l). |

-

Needs Assessment

N

It is‘¢bmmon practice for many states to conduct their own
assessment surveys -to identify educational needs in terms of sub-
jects to be téught,‘levelbéf education needed, and type of voca-

“tional and ‘occupational programs (Nevada State Department of




Education, 1970; U.S. Department of nealth, Education and
Welfare, 1960). Scme states offer‘specific guidelines which
-must be followed in order for a community college to begin its
operatiocns or to continue as an educational institution. The
Pennsylvania'Department of Public Instruction (1965) offered a
typical format:

1. SurVey ofdcommunity interest in a community college.

2; Survey of business and industiry educational requirements.

B. Survey of youth and parental aspiratlons for higher
education. | |

4. Survey of program needs.

lhe general purpose of most of these educational development
models is threefold: (a) investigation of student, community, and
manpower needs; (b) planning of curriculum programs with the
information gathereds and (g) implementation of the plan.

"According to Klein et al. (1971), in a symposium at the
University of California at Los Angeles,.there are two basic
reasons why we need to determine educstional needs. ' First, ue need
to ascertain which needs haue'the highest priority so that we can
focus on those‘in;planning proorams."Secondly, needs assessnent
justifies‘the:attention to or development of certa;nwcurrlcula)over
others;tv

The scope and -purpose of needs assessment are determlned by
,the purpose for Wthh the data will be used Fot example, 1n‘a-
‘oommunlty college d1str1ct a needs assessment might be conducted |

to. determine what type of prOgram= to focus on.
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The American Association of Junior Colleges (AAJC) has.come
up with more'speoific guidelines for the community‘or Junior
college (Henderson, 1970). The AAJC sees the needs assessment
survey as a vital step foru2—year colleges. The survey can estab-
lish certain student characteri :ics such as socioecomomic back-
ground, education, and personal aspirations. The surwey can zlso
be used, as others have stated, to help define employment needs
and projections. In the area of finance, the sdrvey can be |
. utilized to establish what is neecded for a diverse student-popula-
tion. Generally, it can be said that the survey is necessary to
determine what programs to offer and what the curriculum should be.
Needs assessment'surveys give the college and its administration
and faculty hard-data by which decisions cen be made;- Without such
a tool, the administration is left to make assumptions of what is
needed. To‘run a commnnlty college, one needs more than assumptions.
The AAJC guidelines also deal.with the dimensions and design
of the survey "Basic to the design is the gathering of'informatlon
which gets at the needs, 1nterests, and asplratlons of those to be
squeyedf—the‘employer and potential employee--which should be con-
sidered. In the collection of data, dlfferent approaches. mlght be
used, such as by mall, telephone, or by deallng wlth people w1th
) specific knowledge of the target group " For- example, if one wanted ;
student 1nterests, one could ask school personnel. The most baslc:
"and probably the best method for obtalnlng results is to admlnlster

a questlonnalre or intervxew the target group dlrectly In the
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selection of the target group, ore should chocse @ random sample
which is large and unbizsed.

In determing enrollment potentials, the AAJC Tecommends
different sources from which one could gsther reliable informa-
tion. Among the groups &are parents, high schoel staff and faculty,
and potential students. 1In sorveying ootential students, it is
necessary to determine neexls for postsecondary education and types
of program training. There are different potential student popula-
tions, but the most promising and easiest to contact are those who
~are in high school.

The questlonnalre, if one is used, may have different types
of questions according to the purpose of the study. Generally
‘they should include some questions on financial considerations,
choice of college; program interest (transfer,.technicei, voca-
tiohel), student perception of occupational educationvand_prefer—
 ence for attendihg 2 local or distant college.

A typical example of a needs essessment survey by a.community
college is one which was oonducted by Catawba Valley Technical
Institute (CvTI) (Summerell, 1969). The CVTI, which is ‘part of
h the community college system in North Carollna, prov1ded technical
-and vocatlonal educatlon, but felt that other types of educatlonal
l'programs could be offered to the publlo.‘ The school set'out to
survey the community so that it could 1mplement a program that
satisfled those. needs. The school d1strict was prlmarlly 1nterested

uln determinlng whether it could add dlfferent types of programs to
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make ths schécl a moze comprshensive comzmunity college. The
school v#s.almeady wifering courses in the technical/vocztional
fields =nd #snted 1o know if there was & neéd and cdemznd for

transfer or -zralleX sducation. The CVII surveyed students,

parsnts, anc the business community in the arez which it served.

The findingz indicaied fhat the CVTL should c¢ffer a more compre-
hensive grogrem.
Conclusigm

It %s hoped that this study will add new information in needs
assessment studies. By concentratién-on the occupational and
educational aspirations or preferences of the high school students,
much needed information will be gathered based on student percep-.

tions. The study is student-centered rather than subject-centered.

ot




Chapter 3

PRCCEDURES

Population

The population for this study included the public high school
students of the El Paso and{Ysleta, Texes, school distriots- The
high school sample was taken from‘sophomores and seniors of these
districts. |

The two separate school districts, El Paso and Ysleta, are

located in El Paso, Texas. Situeted in the far western corner of

Texas at the cenier of New Mexico's southern border, El Pasc is on

‘the «nternatlonal bouncary line batween the United States and Mexico.

El Paso and Cuidad Juarez together form an international metropolitan
area of nearly 1,000,000 people (D'Antonio & Form, 1965). El Paso

County, which includes both of the school districts involved in this

study, has an approximate population of 360,000. The schools in the

E1 Paso area have an ethnic composition of approximately 56% Mexican
American, 42% Anglo, and 2% Black. With Fort Bliss and other federal
installations in the aree, there is a mobile student population,

espec1ally 1n the . northeast corner of El Paso.

‘Sample

- Data for thlS study were obbalned from an approx1mate 5% sample

of hlgh school sophomoreS‘and senlors in the El Paso and- Ysleta

‘school dlstrlcts.’ TWo methods of selectlng the sample were useds::

“_(3) A_simple,random llst‘of ngmbers,,glyen to ﬁhefschool, was used

a7



to select students from the school’slsophomore end senior lists;
and (g) classes were selected according to the criterion thét
classes chosen wers Tequired courses for either all seniors or ell
sophomores. 'In 2lmost all classes that were chosen,.the students
had been randomly selected‘by computer. Table 1 shows the distri-
bution of students in the study.

TABLE 1

Enrollment and Sample of Sophomores and Seniors by
District and School at Time of Study

District . - Clagses
and Sophomores ‘ Seniors
school Enrollment Sample Enrollment Sample
El Paso :
‘Andress - ' 690 27 : 434 .26
Austin ' 325 19 i 537 21
Bowie 470 21 - 277 19
Burges © 850 6 - 716 28
Coronado ' 565 28 470 28
El Paso High 388 23 ' 283 22
Irvin . 678 23 523 20
Jéfferson . 890 _37 524 21
' Total 4,856 . 204 3,764 185
Ysleta '
Eastwood 650 ‘ 28 © . 564 26
Parkland 212 20 160 15
Riverside 413 30 293 25
Ysleta - 647 31 A - 434 _26
Total 1,922 109 ‘ 1,451 92
Methodology

Data were cbllécted‘thrbugh the use of a collectively admin-

AT Nt Tt e

istered questicnnai:e (Appendix A). The students’completed‘each

i . »stimulus‘queétid§ és‘it,Was,read'aloud‘by the interviewer. The El

Paso Texa5 Yodth*sfudyfquestiohnairé was developed at Texas AGM
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University and has been widely used in studies of status projec-
tions. It contains 38 guestions besides a separate, unnumbered
section requesting the respondent's name and address and. the name
and address of a relative or friend most likely‘to keep in touch
with the respondent for z few years. This information is requested
so fhat the respondent may be contacted again in the future.

The questionnaire was administered to the students at their
‘respecfive schools starting on February 26 and eﬁdiné on March 15,
1973. Length of time required to administer the instrument was
about 25 to 45 minutes. It was administered to groups of 20 to 60
sfudents.with'geperal directions coming from the survey leader and
specific ones being provided by two to three proctors.

Indicators and Measurements

The questionnaire provides fixed-choice stimulus questions to
elicit responses which indicate eduqational énd occupational aspira-
btions and expectations. .Aspirations have‘géenfdegiﬁed as'ﬁesifes
of the individual; é#pectations have been defined as the'levels
the respondent Teally expects to attain. When a difference exists,
this is referred to as znticipatory goal deflectibn; 'These measure-
ments, bgsides intensity’aﬁd certainty of orientation; are diécussed 

Xn-the following sections.

Fducational aspirations and expectations. Concerning educa-
tional aspirations,,questidn‘number 13 asks the student how much
education he would desire if he were free to choose. Concerning

educational‘expécfations,‘queétion‘number 14 asks the student what
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he reeclly expects to do about his educaztion. The latter quegtian.
assumes that the respondent will take into consideration his
ability, %inancial condition, and sociel situztion.

Question number 13: if you could have as much education
as you desired and were completely free to choouse,

which of the following would you do? (Circle only
" one number. ) .

‘1. Quit high school and never go to school egzin.
2. Quit high school and take some vocational train-
.ing for & job. C
3. Graduate from high'school and never go to school
again.
4, Greduate from high school and then complete a
- business, commercial, nurses' trzining, or some
other technical school progrem.
5. Graduate from a junior college.
6. Graduate from a college or university.
7. Complete additional studies after graduating
from a college or university.

Question numper 14: What do you really expect to do about
your education? (Circle only one number.)

Note: Respbnses for this question are exactly the J
same as for -question number 13. ‘

The responses are coded in accordance with the seven-level
educational hierarchy.

Occupational aspirations and expectations. Concerning occupa-

tional aspirations and expectations, tﬁe same concept is used as
for educationél\aspirafion; andfekpectations.‘ Thé stimulus ques-
‘tiohs are oéen—ended. Quesfion'number‘Q refers to Qccupatiohalk
a;piiations and question number li to occupational expecfations.

Question number 9: If youw .were completely free to choose
any job, what would you most desire as.a lifetime
kind of work? <{Inianswering this question, .give an
exact job. For example, do not say "work on the rail-
Toad," but tell us what railroad job you would like to‘
have.) Write your answer in the box below.

ERIC
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Question numper 1l: What kind of job do you really
expect to have most of your life? (VWrite your
answer in the box below. Please give an gxact
jobt!)

The answers to both questions were then codéd according to
an<occupationéi.level classification scale which Was derived from
the Duncan Scale to facilitate a uniform grouping of occupations
listed by the respondents' inventories (question numbers ¢ and 11).
The categories used were:

0 - No information

1- High professional

2 - Low professional

3 - Glamor

-4 - Managerial, official
5 - Clerical.and sales’
6 - Skilled worker .
7 - Operative

& - Laborer .

9 - Housewife, other

Anticipatory goal deflection. Amticipatory goal deflection is

' detérmineq by cémpariﬁg’the measures of aspiration and expectation.
If this measure differs;‘deflection é%ists;u There are two types of.
_ déflection:~‘positive ana negafive. ‘Negative def}eéfion is judged~
to exist if the expecfation-leVel is lowe: than the aspiratiom
le&el. Convérsely, éosifive deflecti@n iS‘indicatéH when. the=expec-
tétion Jevel is higher fhaﬁ’the aspirationleVei.~-Studeqts' |
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iesponses are coded on three levels for snticipztory gosl deflec-
tion: none, positive, 2nd negative.

g Concerning.énticipatory goal defléction for educaticn, a
st;deht wouid show no deflecticn if his educational aspirations
were equal te his educationa; expactetions, that is, he would
aspire to graduate from a- college or university (number & on the '
educational scele), for exemple, and would expect to graduate frém
a college or universitf?m“Thé deflection for this student would be
none. A student with negative deflection might.aspire to graduztle
féom é college or university (numoer 6) and only exbect to Qradu~
ate from high school (number 3). Positive deflection would reverse
the order of éspiration and expectation in the above example.

For anticipatory goal deflection in occupation, the same
scale is used in the éamé way as for educetional goal deflection.
For example, a student would show negative deflecticn by desiring
- to be a lgwyer (High professional, number 1 on the collapsed scale)
and expecting to be a clerkiin a depértment store (number 5 on the
occupatioéal scalé).

Intensity of aspiration. Intensity of aspiration is indicated

by a Question that asks the respondent to rank ordef seven status
goals believed to be dééirea by most yoﬁhg'péople, with both educa-
tional and occupational goals listea. Responses produce a self- |
rank hierarchy of importance ranging ffbm scofes‘of one through

. seven (Questibn numbef lQ). The‘ldwer the scofe ié, the stronger

“the intéhsity‘Of aspiration..
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Question number 10: Listed below are a number of things
that most young pecple lock forward to. Rank them
in order of their imgportance to you. For the ocne
you think is most important, check number 1 in front
of it; for the next most importent one, check number
2, and so on until you have & number checked for
each one. Rezd over the entire list bpefore égnswer-
ing the cuestion. (Check only cne number peside
each sentencs and chack each differeni numper only
once. )

Crder of Importznce to You
1 2 3 4 5 6 7

Having lots of free time to
do what I want.

.To develop my mind and get
all the education I want.
To earn as much money as I
can.

Getting the job. I want
most.’

Living in the kind of place
I like best.:

Having the kind of house, car,
furniture, and other things
like this I want.

To get married and raise a
family.

Certainty of expectztion. Questions (numbers 15 and 12) con-

cerning certainty-of expectation for education and occupation are
ver? much alike. The respondent is asked to indicate how certain
he is that he will attain' the expecfed.level. ‘A five-level scale
is used in both questions. |

i E Qdestionﬁnuﬁber:l5; How sure are yoﬁ that yoﬁ will

- really achieve the education you expect?
I am: (Circle one number.)

- o ot b o i o b it W Y P o o it P Pt Pt St e o W e Pt it e e W - T . — o S T S S o o e o o

Very sure  Sure Not very sure Uncertain Very uncertain

o
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Question number 12: How sure do ycu feel that this will
e the kind of work you will do most of your life?
C

D
(Circle one numbder.)
I feel:
1 2 3 4 5

I
o)

Very sure Sure Not very sure Uncertel Very uncertain

Null Hycotheses

The information obtained frem the sample wes related to
independent and dependent variables. Response groups were classi-
fied according to the following classification varizbles:

1. Ethnicity

3 Mexiéan American
b. Anglo Americen
2. Grade level
3. Sophomoré
b.  Senior
3. Sex
a. Male
b. Female
4,,:High schoél program
a. Academic or college preparatory

b. General

| T - €. Vocational
- ) Responses consist of measures on variables described as being
dependent. They are liéted ass

1. Educational aspiration level

2. Occupational aspiration level

ERIC
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3. Educational expectztion level

4. Occupational expectation level

5. Anticipatory goal deflection -- education
6. Anticipatory goal deflection -- occupation
7. Intensity of aspiretion -- education

8. Intensity of aspiration -- occupation

9. Certainty of expectation -- education
10. Certainty of expectationl—— occupation

Intereet of the analysis centers on determining the signifi-
cance of the differences among the various groups in relation to
the dependent variables. Specifically, the following null
hypotheses were tested:

Ho,: There will be no significant differences between

.the Mexican-American group and the Anglo-American
group on the 10 dependent varienles.

Hop: There will be no significant differences*between

males and females on the 10 dependent variables.

Hoj: LTheie will be no significant diiferencee between

sophomores’end seniors on the 10 dependent variables.

Hoy: There wili be no significént differences among the

etudentSXenroiled in different programs (geneial,
facademic, andvvoceinnal) dn'the'lO dependent
variables. | o
Hog: There will be no Significenf interections betWeen~sex

o : o ‘and ethnicityfand between grade ievel;end‘school program.




Analysis of the Date

The detection of differences in resgonses is most interesting
for_the categories of (a) ethnicity, (b) sex, and (c) high school
rﬁrogram. Furthermore, it is of interest %o know if responses,of
one category tofthe 10 variables vary with classificaticn in a
second category. That is, the question becomes one of also
;‘dntectlng srgnlflcant 1nteracclons. |

Two-way analysis of variance was first used with ethnicity
and sex and then with orade and high school program to detect
significant differences and interactions among the classifications
‘of-the different variables. ‘Analysis of variance was used for all
the variables except for occupatlonal asolratlons, occupatlonal
expectations, and ant1c1patory goal deflectlon. Ch1 square was
used for these last three varlables because of the categorlcal
nature‘of tha data. Approprlate after-F tests were used to deter—

mine where differences were if the analy51s of "variance showed they

(

ol

exlsted. L _ : g

Data Processing

| Information on the questionnatre from the study was codedland

- placed on'FORTRAN‘progranming forms.';A.lO%.sample of the qoesr
-tlonnalres was checked agalnst the FORTRAN forms and an error of less
than lo was found. The data were transferred.to Hollerith cards |
_Wthh were keypunched and verlfzed and had an error of less than 1%.
hFacilltles of the" Texas A&M Unlver51ty Data Processing Center were

used to‘develop frequency and percentage tables.



Chapter 4

ANALYSIS OF DATA

wd

‘The purpose of this chapter is to describe the educational
énd occupational status orientations‘qf Mexican-Amsrican boys
and girls étuaiéd, with furfher anélysis of grade levél‘aﬁ& type
pf.piogram in which the 'students were.enrblled. |

The findihgé-are preéentéd Séparately by ethnicity, sex,
grede level, and curricular program in which eﬁrolled. Specifi—
célly, measureé‘were taken éf‘thé 10 dependent variables (listed
on pp. 24-25) for each of the five major null hypothesés. The
hypotheses are: |

Hop: VThere’will,be no significant differencas between

the Mexican—Aﬁeiican group‘and:the Anglo—Amérieah
grdup.on the’iﬁ depéndéﬁt variéblés.
- Hogt Theré,wi11 be no significant differencésbbetween
malés éﬁd i;malesjon;thé iO’débendént Qar&ablés.
Hog: Thére5Will be nofSignificant'differénces between
§ophom0re§ and seﬁiors on fhe'lO dependent variables.
Hos:  There will bé ﬁo §ighifidént differences among the -
| stuééhfs énfolled‘ih‘differenf programsk(génefal,

academic, and vocational) on the 10 dependent -

~variables.
Ho.: There will be'hoISighificant intera¢tions‘between sex

and ethnicity and between‘grade‘levélnand_sbhbcl program.
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Ethnicity
In this section, ethnicity and interzctions between sex and
ethnicity are discussed.. Sex as a separaté_variable is‘discussed
in the next section.

Educational Aspirations

Desired levels. A statistically significanf,difference was

found_bétwéen thé Mexicén—American éroup and‘the Anglo-American
group'(Tablé‘2). The‘means”fof the two ethnic groups were-5.69 (\
and 5.50.fbr the Méxicéh Americansrand the~Anglo Americans, respec-
tively; ‘These mean scdres were based on the educatidnal_scaie
presented in Chepter 3 (p. 20) which designated a score of 1 as
"quit higb séhcol and never‘go_to.school again" and & score of 7

as "complete additibnal studies after‘graduating from a college ox

‘university.” ~

TABLE 2

Educaiionél_Aspi:atidns by Ethnicity and Sex

 Source of o x ' . |
variance - . §§ . o - df " S
CoSex 26,7246 1 26.7246 12.7747%
‘Ethnicity . - 20.0177 1 20.0177 ~ 9.5687%
Sex x Ethnicity ° = 0.1979 1 0.1979 ' 0.0946
Within-cell  1131.7644 = 541 2.0920
fg < .01.

In the two-way analysis of variance, interaction effects

between sex and éthhiéity wére:ShQWnﬁto:be‘not significant. There;

fore, it can be‘éssumed that the educational aspiration levels of



the two groups did not differ significantly as sex varied in
ethnicity. In the Newman-Keuls analysis {Appendix B), used to
detect differences between means, the most significsnt differ-
ence was between Anglo meles and Mexiczn-American females, with
mean scores ofi5.68 and 4.58, respectively. The difference
between means was also significant for Anglo males and Mexican-
American males‘(5-34)-

Although statlstlcally slgnlllcant dt erences were found
between Mexican AmEflCanS and Anglo Amerlcans, slmllarltles also

existed. It should be noted that both ethmic groups desired to

- obtain some education beyond two years in college.

Intensity. The analysis showed that a signilicant differ-
ence-existed between Mexican Americans and Anglo Americans on
intensity of educationsl aspirations (Table 3). Mexican Americans

had a mean soore of 2.26 and‘Anglow had 3 mean soore‘of 2.76. The

,respondents were asked to rank order seven status goal areas of
, 1mportance to them._>A’number one 1nd1cated?a.strong desire to

‘ achleve the- status goal area, educatlon in this case. Thus, the

lower the score was, the h1gher the intensizy of desire. In the

comparlson of the means there were 51gn1flcant dltferences between

Mex1can Amerlcan females and Anglo American males and between

Mexican Amerlcan males and Anglo Amerlcan males. It should be

noted that Anglo Amerlcan males who had the h1ghest educatlonal
asplratlons had the lowest deC1res to accompllsh those goals.“

Mexican Amerlran females, on the other “hand, had the lowest



educatimn=s zspirations, mut the sirengest intensity oF aspira-

tion. Tha Zmglo-American mzle's educational sspiratioms may be

unrealistZc when compared to his desire for this educaticnel goal.

]

For all groups, these findings demonstrated not only swareness of

high success goais but also strong feelings for such goals.

TABLE 3

Intensity of Educatlonal Asplratwon by Ethnicity
and Sex
Source of : :
variance SS - df MS F
Sex 6.8203 1 . 6.8203 1.7413
Ethnicity 30.40L7 1 30.4017. 7.7800%
Sex X Ethnicity 3.8275 1 3.8275 0.9772
Within-cell 2118.9263 541 3.9167
* < .0l.

Educational'Expectations‘

‘ Ant1c1mzted levels. he educatiomal expecfziions bfTMexican

Amerlcans ETEtEmg 1o Amerlsans were foumd to be about. the =ame as
thelr educehnnmai asplratxcns. Agaln there Was :a 51gn1f1cant
dlfference W ther ethn1c1ty zomparison {Table 4) Mexicam: Ameri-
cans had a‘meamxeducationEﬂ;expectationzscorewof!4.80;and?Anglo
5Americansfha&,a:snore of‘5¢$9m . |

Newmam#%émls analysls of alrferences between means showed
‘51gn1f1cant values for uhe expectat’on level of ‘the. Angio— |

Amerlcan‘males (5.43) and the Mex1canéAmer1can females~(4.54)

30
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and between toe Anglo-American male and the Mexican-American ma le
(5.06). Interaotion effects were not significant; fherefore, it
can be sssumed that educational expectations did not differ
significantly as ethnicity variedlacross S2X.

. .Although expectations were observed to be generally lower
than aspirations in educatioh, youth of boto ethnic baokgrounds
still ant1c1paued relatively high educatwonal levels. Both groups
ihus expected to contlnue their educaiwon oeyond h1gh school and

acquire some typa of‘t:alnlng at least up to the junior college

levels
TABLE 4
Educational Expectations by Ethnicity and Sex
Source of _
variance. ERE - df MS F
Sex . 36.2243 . 1  36.283 17.1483%
CEthnicity 18.2348 1 18.2348 8.6324%
Sex X Ethnicity - 0.0124 1 - 0.0I24 - 0.0059
Within<cell - , 1142.7852 541 2.1124 o
. ¥*p < .0l.

Certainty. The F values show that there were significant =

,differences between Mexican Americans and #nglo dmericans on *he
measure of certalnty of educatlonal expectatlons (Table'S) Mean

‘ level for Anclo Amerlcans was 1. 99 and 2. 30 for Mex1can Amerlcans.

On the scale used to measure certalnty of expectatlons, a2
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iﬁdicates being “sure" and a 3 "not very sure." Anglo Americans,
then,‘were sure about what educstion they expescted to get, while
lMexiéan Americans' certainty fell bety2en being "sure" and "not
very sure.".

A significant differénce between grouns, 2s in-educetional
aspirations, was fdﬁnd between Anglo m;lesxand Méxican—AmeriEan
'.males and females. Although Mexican AmerSzans had lower educa-

‘, tional expectaiions,'fhey ware léss certa¥n that they woulé

accomplish their expectations.

TABLE 5
Certainty of Educational Expsciations by Ethnicity
and Sex
Source of o :
variance SS - df ‘MS E
. Sex L 2.1642 1 2.1642 3.3174
Ethnicity .12.8017 1 12.8017 19.6234%
- Sex X Ethnicity 0.4576 1 0.4576 0.7014
Within-cell 352.9309 541 0.6324

Occupational Aspirations

“Dééifeﬁ’levels. Ba:sed onpthe,chiisquarevanalysis3 a signifi-
canﬁ'différencegwasfoﬁnd,between the‘Mexican—American”grbup and
‘fhe Anglé-Ameii@an;group‘oh occupétiénalléspirafiéné (Tablejé){
‘Aﬁ.examiﬁatibnﬁof‘rESpoﬁdéh£Sf répliesforqualitatively différ4

entiéted bategories.of jobs reveals that thé ma jority of‘both-



*SUOTIETNOE] X ut POPNTOUT 30N,

70" > d 8 =3 grLet = Xq
‘10" > 9 § =3p 216E = FXg-
000°00T  LTIT - 00°00T  €¥T 000°00T  €GT 000°00T  L¥T Te3o]
éce'o 1 765G 8 655G 8 AR 6 " pUOT}BUIOJUT ON
ezi'¢ 9 000°0 . 0 000°0 0 000°0 0 . I2Yjo faJTMISNOH 6
GG8 0 T 860°C € ¥G9°0 T 089°0 T I8I0qeT  *8
000°0 0 L6L T % v19°2 % 280" 9 antrexado tL
61y € 14 ¥80°91 €7 897t¢ G @Mm*mw Ge I9NIOM DPATTTAS *9 -
zZ0¥" 6 L 0000 0 06v° ST 6€ 089°0 T saTes ‘TedfId[d °g
VLT S 30°91 €T v19°2 v ¥2G*6 s Hmwuﬁm%o‘,ﬂmaawmmg@s v
oce- LT ze €3L°9T VT £09°61  0O€ 98z 1 C IOWeTH ‘¢
L09" L€ vy G89* 11 154 8GL: 8T vy 6vv ZT  EE HmcoﬁwwmmOHa MOT  °g
TTT° 1T €T 718" 6T LE GOL*TT 81 L9€°8T1 C Teuogssogoxd YBTH *T
% N % N % N ,H& _ N TOAST
1 W il alt Teuotrednooy’

UeaTIsWY oamc<

e

Ueo TIouy UEBDd [XoN

xes pue A3Totuund

Aq suotyexydsy Teuotyednoso

T B

Aruitoxt provided by Eic:



‘
¥
J
A
¢

Aruitoxt provided by Eic:

;accdmplishbtheir‘occupafiohai:gnals'than did the:

34
Mzxican Americans and Anglo Americans indicated a desire for the
high categories of occupaticn (l, 2, and 3). Approximately 60%

of the Mexican Americans and ¢4% of the Anglo Zmexicans selected

the top three categories. At the other end c¢f the scale, there

were similarities between iie im0 ethnic groups. & only about
3% of each group had desires :fo# categories 7, 8, =@ 9. The
differences betweén fhe two ethnic groups on occup=iTonal as?ira—
tions seemed to lie in categor®ss 5 and 6. Mexicam .fmericans
showed“ﬁmhiﬁhéf“pref;reneeufom‘these'categories them digt the
Anglo Americans, 26% to 12%.

| Intensity. Mo sigmificant difference w=s Taumd Detween
Anglo Americans and Mexicam Americans in desire'to;accnmpliéhzan

occupational goal (Table 7). @n the intensity scaiegexplaineduin

. Chapter 3, intensity of?aspirafion'wés generally =frong for both

ethnic groups. As was the case in intensity f aspir=tion for

education, Mexican Americanszmamifested a stronger :gmsire to

pe—

o Americans.

‘The‘fbfmer‘group had a meanfﬁnransity score of 2.17 anthhe-létter

had a2 mean score of 2.26.

ERIC

Occupational Expectations

Anticipated levels. A significant,différehce does exist

between Anglos and Mexican Americans on.job expectations, as shown

in Table 8. The occupations that b6th groupsaexpéctéd to attain

- were not és concentrated as were occupational aspirations.. As

shown, the'youthS"eXpectation§ fanged‘more evenly over the entire

B
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TABLE 7

B

Intensity of Cccupstional Aspirations by Ethnicity

and Sex

R

Source of
variance™

SS

df S -

Sex
Ethnicity

Sex X Ethnicity

Within-cell

11.0002
1.7664
0.7049

1044.1270

1 11.0002
1 1.7664

1° - 0.7049

541 1.9300

*p < .05.

R
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scale. Differences befween the two groups were concentrated in
the top three categories. About half of the.Anglo;American group
expected jobs in the higher arezs, while approximately.36% of
the Mexican Americans had similar expectations. The "low pro-
fessional"™ category was high with both-groups; showing little
divergence.from the category from student occupational goals.
Categories 4, 5,-and76 showed zbout 15% éf the Mexicén Americans
and 28% of the Anglo Americans selected these jobs; Tt can be
genareally concluded that Mexican Americans had léwer Jjob expec-
tatiéns than Anglo Ameribans. On: the whole'Anglo—American
occupational aspiratiohs and*expeétations were more similar than
Mexican—American_aspirations énd‘expectations.

Certainty. An exazmination of the data ithable 9 reveals
that théfé{was no signifibant»differencé betwzen the two'ethnic
é}oups'on_ceftiinty of occupational éxbeé%gfidhﬁ;”fﬁégibikﬁéficans
had a mean ceftainty score of 2.23 and Mexican Améficans had a
méan‘score of 2.31. 1In rélation to the Certainty scale used in

the éfudy,‘both groups fell betwéen_“sure“ and “hot very sure.”

Anticipatory Goal Deflection

Anticipatory goal deflection, as indicated in Chapter 3, is
an individual measure arrived at by Comparing the respondent's'

aspiratibn with his eXpectation.“Ihis measureJapplies to both

education and occupation.

. Educational deflection. The dafa in Table'lO'indicaté that

there was ho‘significant difference between Anglo Americans and



TABLE 9
Certzinty of Occupational Expesctations by Ethnicity
' and Sex
Source of o
variance SS df MS F
Sex 0.4349 1 0.4349 - 0.3854
Ethnicity 0.:7399 1 0.7399 0.6%57
Sex X Ethnicity 0.4555 1 0.4555 0.4036
Within-cell 54 1.128%

610.5396
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Mexican Americans on the goal deflection measure. The majority
of both groups, abouu two-thirds, showed no deflection at zll.
Whenever deflection occurred, difference between aspirations and
expectations, it tended to be negative; only.about 6% of either
group reflected pesitive deflecticn. Mexican Americans did show
higher negative deflection than Anglo Americans, 33% to 21%.

Occupational deflection. The nature of deflection from

occupational goals was very simila? to the deflection from educa-
tional goals. The data shown in Table 11 do not reveal any
significant differences between the iwo ethnic groups. Slightly . .
more than?half of all respondents showed no deflection at‘all.ﬁ
- Whersver it did exist, it tended to be negative. Of the Msxican
Americans, 29% showed negative deflection as compared to 23% of
ghe‘AoglO'Americans. |

| Sex

Educational Aspirations

Desired levels. The data indicate that a significant differ-.

enoe existed between males and females on the level of education
A.de51red by each group (Table 2, p. 28) MaleS‘Had‘a mean educa-
tional asplratlon score of 5.5l as opposed to 5 04" for females. |
In the Newman-Keuls analy51s, 51gn1f1cant dlfferences were found
uto exist betweeq Anglo males and Mex1can Amerlcan and Angxo

‘»‘females.' Anglo males had the hlghest asplratlons of any group in

educatlon w1th a mean score of 5. 68. As seen in Table_2, the 1nter—

action effectsewere‘not‘slgnlf;cant; therefore,lit'cah'be‘assumed_
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thet educational espiration levelq-dld not differ significantly
as ethnicity veried across'sex. While there was'a significant
statisticel dirference between sexes, both held generally high
aspirations for education. - |

Intensity. On the measure of intensity of aspiration for
educatioe, the data'ue not reveal & 51gn1flcant difference
betwesn males aed females (Table 3, p. 30). Females had'slightiy
higher means than did males, 2.37 to 2.62. A score ef 1 onbthe
‘1ntenswty vcale ”‘gnlfIES the - sbrongeSL 1nLen51ty pcesLole. Beth
groups epparently valued education highly.

Educational Expectations

Anticipated levels. Dzta on the respondents indicate that a

signit.“ant_difference existed on educational expecfations of
males and females‘(Table 4, p; 31). Maies had a mean expectaticn
score- of 5.25 and females 2z mezn expectation score of 4.70. In
comparison to educational aspiretione; msles were still meintain-
ing a desire to receive some education beyond two yeafs in college,
while the femeles héq fallen 'into the category of eXpeeting to
graduate:from high eehool and getting someladeitional training.

The most significant difference between means wés‘bétween Anglo
males and Mexicen—American femeles. The NeWhan—Keuis-ehalysis
also revealed signifiCént differences'between Anglo males ‘and Anglo
females and between Mexvcan Amerlcan males and Mex1can Amerlcan
'females. As in educatlonal asp1ratlons, Anglo Amerlcan males had
'ﬁthe hlghest educaulonal expectarlon (5. 43) and Mex1can—Amer1can

females the lowest (4 54)
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Certzinty. Thers was no sienificant dilference between

143)

males and femzles as to their cerﬁainty of achleving educationzl
expectations (Table %, v. 32). Males had 2 mean score of 2.08
and females, 2.28. 1Individuzl means were: Mexican-Americsin
males, 2.21; Anglo-American males, 1.96; Meﬁican—American femzles,
2.39; and Anglo-American femeles, 2.03. The data ehow that
interaction between sex and efhnicity.was not significantly
different; therefore, it can be assumed thst certainty of educa-
tional expectejion did not differ significantly as ethnicity
varied with sex.

Occupational Aspirations

Desired levels. The th—equare ahalysis performed on the
| occupational espirations of meles and females shcwed highly
significant differences (Table 6, p. 33). Although there were =
differences in the job aSpirations ef males and females, both
groups showed high aspirations. 1In fact, females selected the
top three categories by a larger proportipn than males; two-thirds
-of the females selected categories 1, 2, and 3, while only about
half of the meies:made eucﬂ eeleetiensf The differences_between
theyeecepational aepiratidﬁe>6% both groups lay in the individuel
S - M |
cafeéories. Category’b,‘“clepicafie%d sales," was selected by
17%‘ef fhe»femaies,fbuf only'073% ef fhe malee selected fhis Ceteq
gory. The Jskiiled WOrkef“ category was preferred Ey 20% males
to 3,3% femeles. The‘females,»on ehegotherehandé were attracted:

‘to the glamor oceupetione,.since about one-fifth oflthem made
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this selesction as compered to cne-sixth of the mzles. The "high

*ty

professional® and "managerizl, officisl" categories were selected
by approximztely 35% of the males, but by only 14% of the females.
Oversll, different occupations seered to be defined as "men only®
or vice versa. OQOccupstional aspirations appeared to be defined
py tredition.

Intensity. .There w3s a significant difference between males
and females on intensity of aspiration for occupatlonal goals
(Table 7, p. 35). The difference between means was slight, 2.08
to 2.35 for males and ferales, respectlvely;' Males appearad to
Qe slightly more intense on accomplishing their educatibnal geal

than females.

Occupationzl Expectations

Anticipated levels. A significant difference was found to
exist between males nd femsles on occupztional expectations, as
noted in Table 8 (p. 36). In relation to occupaticnal aspira-
tions, the selections were not as concentrated at the top three
levels but were more evenl? d1v1ded among the n1ne cc,egorles.
leferences still existed in the “hlgh professlonal" and. "lOW
professional" categories, with’males showing more preference for
the wh‘;ign professional” and females for-the ™low professional."
of the males, 16% selected category "1 compared to the selectlon
of this category;by,6.5% of\the‘females.f Females malntalned a
preference for category 2 by a 300 counte. It.should be noted

tHat the largest percentage of females, 31. 9», really expected'rv



jobs in the “clerical, szles" cetégory. AS wss ti

occupetionel aspirations, the individuel's occupaticnzl expec-
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tations appeared to oe highly influence

Certeinty. On the measure of certzinty of occupsticnel
expactations, no significant differencé betwesn sex2s wsas
found (Teble 9, p. 38).v Mean scores were 2.24 for meles and
2.31 fer females. |

Anticivatory Goal Deflection

Educational deflacticn. Cn the measure of deflection from

S

educational goals, no significant differences wers re§eaied in
th% analysis (Teble 10, p. 39). Approximately twoc-thirds of

both groups showed no deflection, i.e., their expectations‘were
equel to their aspirations foi ecducation. A small percentage
(7%) of each gfoup‘held positive deflec{ion and approximately 25%

4

of the respondents held negative déflection.

Occupational dsflection. There were no significant differ-

ences between males and femalé;fon anticiéating goal deflection.
for occupation (Table 11; p. 41). The majority of both sexes had
no deflection at all. Ppsitiyé deflection was held by apprdxi— 
mately~dné‘in 10 of each group. Negative defiéction in dc@upation
was held ?y about one—fdurfh of male and femals respondents.

| | Grade Levél T

]

fEducgtionéi Aspirations

.‘;MDesired levels. ¢Th§4data;revéa1"that-thereuwaé.ahsighiﬁigggt

‘difference in the levels of educational aspirations for sophomores

LRIC
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znd seniors (Teble 12). Sophcmores had @ mean espirztion level
0f 5.04 and senicrs,. 5.52. The Kazwman-Ksuls znelysis showed that a
significant difference existed betwesn sophomcres in vocational
programs and zll other students, whatever programs they might
have been in. Sophomores in vocational programs had the lowest
zspiration of any é;oup, 4.03, znd seniors iﬁ academic programs
the highest,, 6.21. When.both grades as a whole are considered,
their aspiraﬁions wer2 generally high. 'Sophomores a;d-séniors
all aépiredfto“some type of education beyond the junior college
level, Zntéraction gffects were not significant; thersfore, it
can be assuﬁed that the educational aspiration level did not
differ significantly ss the program veried across grade level

or vice versa.-

TABLE 12

Educational Aspirations by Program and
' Grade Level

Source of

variance SS - df MS E
Grade o -16.4608 1 16.4608. 9.4416%
Program ] 165.2887 2 82.6443 - 47.4034%
Grade X Program 7.2571 2 3.6285 2.0813
Within-cell = 939.7065 539 :

. Intensity.- No significant difference was found in intensity

of educational aspirations between sophomores and seniors



(Teble 13). Both grade levels held fairly strong desires to
accomplish their educztional aspirations. The mean intensity

scores were 2.44 for. seniors and 2.56 for sophomores.

- TABLE 12

R R T

Intensity of Educational Aspirations by Program
and Grade Level

Source of

variance - SS df MS E
Grade 5.6728 1 5.6728 1.4456
Program - 25.4846 2 12,7423 3.2471
Grade X Progrsm 15.1599 2 7.3800 1.9316
Within-cell 2115.1199 539 3.9242

Educationzl Exvectations

Anticipated levels. On the measure of educaticnal expecta=

tlons, ‘seniors and sophomores did not diff er signi ntly
(Table 14). The means were 4.80 and 5.17 for sophcmores and
seniors, respectively., Both groups were still expecting to attend
an educational progrem after graduation from high school although
sophomores, with a mean score of 4.80, were expecting to graduate
from high school and then complete some technlcal or vocatlonal
program afuer graduation. Sophomores . d1d not expect to complete
two years in college. - ' -

Certalntx Sophomores and seniors were not sigoificantly~
dlfferent on thelr certalnty of expectat101 scores (Table 15).
The two grade lewels had almost identical: mean scores, sophomores,l

2. 15 2nd senrors, 2. 16.
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TABLE 14

Educational Expsctatione by Progrem
and Crade Levsl

Source of
variance 8S df MS

Grade 4.7342 1 427342 2.6992
Program : 178.1303 2 89.0651 50,7804 ¥
Grade x Progrem 1.3170 2 0.6555 0.3754
vithin-cell 7 945, 2077 LE9 1.7539
#p < .0l.
TABLE 15

Certainty of Educational Expactations by Progrem
and Grede Level

i R

Source of 4
variance SSs df MS F
Grade - o 0.7705 1 0.7705 1.1586
. Program 4.8013 2 2.4006 3.6098
Grade x Program - 0.7238& 2 0.3619 0.5442
9 0.6630 - :

ot
W

Within-cell : 358.4536
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Qccupetionzl Aspirations

Desired levels. Accordin

was a significent dif
on occcupetiensd aspiretiens (Teble 1), Even though thwere wis c
signifiven: difisrence, it is Important to note how similar- the
aspirations of both groupé were. If the scale wereqcoilapsed into
three categbries, very few differences would b2 noted. For

exampley, *he top ~hmee ¢itegorims, which could bz lei2led piseciie i

aspirations, would find about 58% of the&sophoﬁores and 39% of
the seniors meking such selectioﬁs. Therafore, about three-fifths
of all respondents held high'ocgupatiomal aspizatiens. The mext
three categorizs (4% 5, and 6) could be labeled "intermediate,"
and here an almost identical percentage (28%) of sophomores and
seniors was prssent. The bottom three cetegories might bg labeled
"weak" aspirations, with approximately 4% of the sophomOres‘énd 5%
of the seniors making such selections. The category siowing the
largesk ¢jffersiws in terms ©f percentage SEIECtiVitV'waﬁﬁmumber 63
13% of”tﬁe~so§homores-méde such a~selectiédAaévcompare&:mmi5% of
the seniors. | | |

Intensity. fThere.was no significant differenée bEiwaen»SOpho—
mores and seniors on their intensity of occupational aspfrations,
as Table 17 shows. Both groups held relatively strong desires for
their occupational goals. Sophomores had a mean écore of 2.23 and

seniors had a’mean‘score-of-2.19;
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TABLE 17
Intensity of Occupational Aspirations by Program
and Grzde Level

Source ©Of

variance SS df MS EF
Grade 0.4548 1 0.4548 0.2360
Program 16.4099 2 8.2049 4.2570
Grade X Frogram 5.4793 2 2.7396 1.4214
Within-cell - 1038.8723 539 1.0274

Occupational Expectaticns

Anticioatea‘levelS{ ‘Thére was no significant difference
between tﬁe two grede levels on occupational expectaticns
(Table 18). If the scele were collepsed as was done for occupa;
tional aspirations, the similarities would pe obvious. The top
three categories would still be the firét prefersnce for the
largest percentage of each group. Of the sophomores and seniors,
reSpectlvely, 42% and 47% had "high" occupatlonal expectations
according to the collzpsed scale. About an equal .percentage of
each-gradé level selectedvthe "intermediate" and "weak" categories
on the'collapséd scale. The seleétion_of respondents on occupa-
ticnal e%pectations was not as concentrated‘at the top as were
their aspirations, but were more evenly spfead throughqut the
‘ ninejcétegoriés;

Certainty. There was no significant F value for the certainty

of occupational expectation measure, as Teble 19 indicates.

.........
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sophomores and 2.26 for seniors.

TABLE 19

Certainty of Cccupafional Expectaticns by Frogram
' and Grede Level

-Source of 1

variance ss df MS E
Grade ' 0.4387 1 0.4387 0.3909
Program 3.0625 2 1.5313 '1.3644
Grade X Program 1.5741 ‘ 2  0.7871 0.7013
Within-cell 604.9075 539 - 1.1223

Anticipatory Goal Deflection

Educational deflection. On the matter of anticipatory deflec-
tuib from educétional gosls, thers was no significant difference
between sophomores and seniors (Table 20). Two-thirds of all
respondenfs showed no déflectioﬁ at all, that is, their educa-
tional expectations were the same as their'aSpirations; Whenever
a deflection occurred, it was negative. About 25% of all respon-

dents showed negative deflection.

Occupationai deflection.‘ No’significantyai ference'waé found‘
in thé.analysis of goél deflectidg by grade. level (Téble 21).,
More than 50% of all stuaents in;bbth grades‘had no deflectioﬁ
in their occupational goals ét all. A small:percentage, about -10%,
held positivé‘déflection in'fhe iwo grade level;l As was. the case '
in goal deflebfion férfedutatiopélvaspiratibn, about 25% ﬁad'lower

‘expectations than aspirations.
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School Progrem

Educational Aspirations

Desired levels. The analysis on educaticnel aspirations of

students in the different curricular progrems (general, academic,

‘and vocztional) showed 2 highi§ significant difference among:the

three groups (Teble 12, p. 46). There was. a wide gap in the -
means of theﬁthree‘groups. Respohdents'in the ‘general program

had'a meén eduoational aspiration‘levelwof 4.89;‘academic program

”students‘had a mean aspiration level of 6. 143 and vocatlonsr

program students had a mean aspiration level of 4. 44 ‘Signifi-

cant differences were noted between the sophomores‘in a vocational

.program.énd aii'other’students, regardlesseof grede or program."
p;SOphomores in the vocatlonal program had the lowest mean, 4. 03,

of any group Interactlon effects werse not. 51gn111cant- there-'

fore, 1t can be assumed that educatlonal asplratlon levelc dld

Tffnot differ srgnlflcantly as program vdrled across grade ‘level or

[T

vice versa,"

Intensitz.4"No signifibéht;differencefwas‘found_amoog.the'

‘respondents in the dlfL“Ieﬂt programs (Table 13, p. 47)\7‘The

three groups were very slmllar 1n thelr 1ntens1ty to achleve

‘thEII educatlonal goals.- The qenerdl currlcula group reported a.

i

mean score of 2 66 the academlc group ha a wean score of 2 15,

and the vocétional group had a mean score;of‘2.80.‘

e L e o —— i e s e o e e e e e i



Educational Expactsztions

Anticipated levels. Thers was a significant difference among

the different progrems with regard to educational expectations

(Table'l4, p. 48). Means reported were 4.56, 5. 89, and 4. 16 for

~‘general, academlc, and vocatlonal programs, respectlvely As was
the case in educatiOnal aspirations, the[Newman-Keuls analysis

revealed that means for responuents in the sophomore vocatlonal

cell were s1gn1f1cantly dlfferent from all other gradeeprogram
combinations except senior—vocational. Although:educational

expeCtatlons were lower than educatwonal a5p1rat10ns, it is impor-

'tant to note that regardless of school program scme post- hlgh—

school educatron or tralnlng was expected
Certalntz A slgnlflcant dlfference did not exist among

the programs on the certawnty measure Table 15, o 48) The means

mwere 27, l 99,_and 2 O7 for the general, academlc, and vocatlonal

—— e i

groups in that order. Itcould be- that the academlc and Vocatlonal

'group% were. "sure" that they would get the educatlon they expected

. Occupatlonal Asp;ratlons

Desired levels; Occupational asplration levels did‘differ

significantly:by program'(Table 165~p; 50). The academlc group 's

'asprratlons were much hlgher than those of e1ther the general or

1 F

'vocatlonal groups.' Approx1mately 80 of the respondents 1n"the

academlc category asplred to JObS in the top three categorres, so

”four out of " every flve ‘in th1s group had "h1gh" asplratlons. On- -

f‘the other hand, about half of the respondents in the general
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 curricula held "high" espiretions, but only a third of‘ the
vocational group aspired te the top three CcL gories. The
general»curriculum respondents were well spread outxthrough

the nine occupational categories. -In.oontrast to the academic
group, the vocational.group was concentrated st thefmiddle of

the occupatlonal/sgale.k It is imoortant to note that almost
- ,.J' . N K

[ESE

50% of the respondents in the vocational currlculum hao 0501ra— o
tions in thewfolerioal,wsalesvand'skilled‘worker" categories
-(5and ojaﬂiThe‘aspirations,'in general, of vocational reSpon—
dents were "low" and very "hlgh“ for the academic group,l ‘

‘,7 Intensitlr No signiticant‘difference wasrfoundﬁon the
"intenslty‘of educational aspiratTOns among the-different types‘of

programs (Table l7, p. 5l) The means for the general, academlc,'

't;and vocatlonal respondents were 2 31 2 l7, and 1. 78, respectlvely

It should be noted tnat even though educatlonal aSplratlons ror
‘the vocatlonal group were: the lowest they malntalned the strongest
desrres-torachleve thelr educatlonal goals.

7 Occupatlonal Expactat*ons

Antlcrpated levels. ‘The data reveal a h1ghly s1gn1f1cant

’dlfference in the occupatlonal expectatlons of the tnree groups
“(Table 18, p. 52) The dlfferences appeared to ex1st in- the top
three categorres where the percentages of respondents were 36 4,f
66 2, and l7 6 for general, academlc, and vocatlonal in that ordel.‘
The vocatlonal group, 1n fact had no student who e,pected a high

professlonal Job,' The mlddle three categorles were selected by



~dents held negative deflection.‘r R h :_ ' i

47.8% of'the respondents in the general curriculum, 19.6% of

.the academic, and 585 of the vocatiocnal. In comparing occupa-

tional aspirations with expectations, the vocational respondents

seemed to expect-and aspire to the samé occupation, as "low" as

- they may be.

Certaintz. No significant difference was noted in certainty

of occupetional expectetlon among the three levels of school pro-

jgrams‘(Table 19, p. 53). The means rangsd from 2.36 for tre

general level to 2.13 for the academic level, with the vocational

group in the middle with a mean score of 2.29.

 Anticipstory Goal Deflection

Educationalxdeflection. No significant difference was shown

on the oeflection from eoucatwonal goals (Table 20, p. 54). Over

m,60% of all respondents held no de lectwon at. all, regardless of

school program. As was the case. in the other deflection measures,

a few held pOSitive deflectlon and about one- fourth of all respon—“
. ¥

]

: Occupatlonal‘deflection. Goal dellection from . occupational

aspirations did not‘differlsignificantly among the‘three program

’ léve'l's'r(T‘ahle 21, p. 56). A ma.jority“‘of 211 respondents still |

showed no deflection from their occupational goals. Thevacaaemic
o

..Agroup as: a whole showed less negative deflectlon than the other.

two groups, 1th less than one—lifth in that category.. Approx1—

mately SOA of the respondents 1n the general group held ‘hegative

deflection, with,the vocational,group‘close behindnat about 26%;*



Chapter 5

SUMMARY, CONCLUSIONS, IMPLICATIONS

lhis chaptef will ﬁfesent a‘summary of -the study, including
the purpos s procedures, and findings. Conclusions, based on
the study findings;’are discussed. The lastlpart-of‘the chapter
_covers imclications also bzsed on‘the study findings. |
Summary and Conclusions

Purpose and Procedures

The primary purpose of this stUdy wa S to’conduct a2 compre=-
'hensiVe surveydof the educational and:cccupational gspirations

and expectatlons of El Paso hlgn ‘school students. SpeC1l1cally,“

?

" patlonal’pre rences of hlgh school SthentS 1n the El Paso area.

and 'seniors in the El Paso and Ysleta school dlSLrlCtS of El Paso,
Texas. . An_approx1mate 5% sample of seniors ard sophomores-was
?Wﬂselectedvfor the‘study- Two methods of selectlng students were
:f' ‘ “\ : {,;: usedzpi(g) A slmple random list of numbers, given: to the school,
| ‘was used to select students from the school's sophomote and
'senlor llsts and (b) classes were selected accordlng to- the ctl—
terlon that classes chosen were redulred courses for: elther all

‘seniors or all sophomores. In almqstcall claSses'that;were chosen,

the students_had been randomly selected‘by computer.

60

the general oogectlve wGe to determwne the educatlonal and occu—“wwmgm;;_mf,;

or this™ study ‘Were, ubtalned'fIOm hlgh sch00l sophomores‘furyw"lﬁm
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Information on the respondents was gathered during rebruary
and early March of 1973. -Data were acquired through a group-
administered questionnaire. The student groups usually varied in

-size from 20 to 55. The site for administering the questionnaire

was either a classroom where the -students met for their assigned

e

classes or the cafeteria Qhen the group was composed of ali stu- -
"dents from the particuiaszchooi. |

The KuvleskeyFBealer paradigm wés utilized to inVestigate
educational and obcﬁpationglmaséiraiions'and éxpectations. A
distinctiqn was made_betweén‘aspirations (thé desires of the

individual for attainment.of a particular goasl, such as education

or occupation, in thisfstudy) and‘eXQéctations4(the individual's.
estimetion of his probable attainment in refé:eqbé to a partiéular

..goal area. The divergence between aspirations and expectations, .

él L | | "anticibatory qoai déflecfi&ﬁ; @as éigg used for analyzing. the
§ | T ”fésbogagﬁ{sraghsﬁgrEQ\$i5{é;éi%Q¥df”$§pirftibﬁfﬁ&g”ﬁ%éa'%ﬁ”ﬁédsUva'
g the sfredgth of a persﬁnfé‘désire7to achieyé a cértain stqtﬁs area.
‘E finally, cértainty‘Of‘exggctatiOn was utilized to measure an
| anticipatédilevél of a status area.
i E. The(following.diméhSions of,edﬁcétional and occupational
 status‘oriehtainQSjWerg.S£QQied:- ik B |
A. Educational aspira%ipﬁs ‘ ‘
5 i;. ﬁegired léyéis 
; 2. ~Intensity of aspi;éfioné £
o )

‘ ;'EMC
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B. .EdeeatiOnel expectations
41. Anticipated levels
~ | o 2. Certainty of expectations
C. Occupatioha; aépirations
1. Desired levels
2. Ietensity of aspiratiene
D. OCCupational expectations
1. .Anticipated levels | .1
2. Certainty of expectations
E. Anticipatory goal deflection
1. Nature ef defiection——educafion

2. Neture‘of defleptiohe—occupation,

Statist'CalvAnalVSis

Two way analy51s of variance we's flrst used w1th ethn1c1ey

_and sex and Lhen W1th grade and hlgh school progrem to detect

on the different variablee; Analysis of variance was used for all .

~the Variables'except occupational espiratiohs, ocCupational expec-

‘tations, and anticipatory goal deflection. Chi-square analyeis
‘was used for these last three variables because of the categorical

nature of the data.by

Hypotneses and Flndlngs
Fourofthemajor hypotheses w1ll be dlSLUSSGd in the same oxrder
eéf L 'as they were presented in Chapter 4. (Addltlonal Qescrlptlye,

,tables are. pmesented in Appendlx C. )

O signmificaft ~différences snd 1nteractlons among the Ciassifications =
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Ethnlclty The findings which are summarized in Table 22
show no st LlSLlcallY significant differences were found between
‘ ,

Mexican Americans and Anglo Americsns on intensity S% occupa-
iional aspirations, certainty of occupational‘expectations, and
‘goal«defleétion for‘édﬁéation and occubation. ~
TABLE 20
Description of Status Orientation Relationships and
Summary of Analysis.of Variance and Chi-Square

Significance for Mexican Americans
and Anglo Amsricans

: : : Nature of
Table . ‘ Dimension : p at ethnic
; .01 difference
2 Educa® :ional Asplratlons ’ g% A > MA
3 Educational ﬂsplratlons——Inuenbluy S* MA > A
4 Educational Expectations - S* A >NA
% ' Educationel :xpectat10ns——C=rua1nty g% A > MA
6 . Occupational Aspirations ' S#*% . Gimilar
7 - Qccupational As lratlons——lnuenclty NS* - None
8  Occupational Expectations ' Sxx Similar -
e f.9.. ..Occupationzl.Expectations--Certainty.. .NS#*.. . Ncne
10 Anticipatory Deflection--Education - NS¥% None: .
11

Anticipatory Deflection--Occupation - NS**  Nane

*ANOVA.
‘ | **Chi—ngaré;:“
;@ | - o r‘ : ‘ i7w~»,‘ _" ' y
' ‘ Mexican Americans had significantly differentz~ducat10nal and
occupatlonal asplratlons ‘than those of the Anglo—Am¥rlcan respon-
| dents. Evan though educatlonal asplratlons were 51gn1f1cantly-

- ‘different and somewhat lower for Mexican Americans,“théy were

generally high for all respondents. Both groups maintained high

ey
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educational aspirations and expectations‘théh males. Both groups
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educational aspirstions wiih desires of ccmpleting et least two
years'of college education. Véry few anticipated dropping cut or
terminating‘their education with high school graduaticn (Appendix C,
Table 26). It is interesting.to:note.that whilevAnglo Americans had
higher educationzl aspirétions, Mexicﬁn Americans maintained a
stronger intensiiy for their educational gozls. This‘brings up - ;

the question as to the point of interpretetion of the dimension of

" aspiration. Some students may interpret it as something like a’

"dream" which they might not think of éctomp;ishing. =O{hers~mey

see aspirations in a more "realistic" light as goals which can be

“achieved. It seems that the problem is cne of interpretation of

the concept of aspiration. It appears that the Mexican.American

o

in this ca%e'interpréfs‘aspirations more "“realistically." f
As with aspirations, Mexican-Americans' expectations were.

lower than those of Anglc Americans’in education and occupation.

“Inmoccupational aspirations, “thers were~differences-imr-the indi-- et

vidual categorigs, but“bve:ail there wera about the same propor-
tions of eaCh group in selecting the "high® occupations. Very

few of the two ethnic groups either aspired to or expected occu-

-pafional‘jobs in the bottom three cétegories of the occupational:

scale.

Sex. Table 23 presenfé a summary‘of male-fémale status

orientation relationships. The data reveal that females had lower

had aspirations of completing some postdhigh—schobl education of



at least two years of college, so it cannot be’said tﬁat girls
had "low™ aspirations, only Lhat they were lower than boys'
aspirationé. There seemed to be a greatef disparity betwéen the
‘ educational eXpectations of both sexes thanﬂbetween their espira-
tions. 1In educatioﬁal expectations, boys stilluexpected to
attain at least two years of school schéoi béyond high school,
but girls expected only some training after high school gradua-
tibnf Even though the role of women has changed in recent years,
men and women still have different educational and occupational

aspirations.

TABLE 23 °

Descrlytlon of S atus Orientation Relatlonshlpq and
Summary of Anzlysis of Variance and Chi-Squere
Significance  for Males and Femeles

: A ‘ - Nature of
Table ' Dimension “pat- . sex
. ' .01 difference
2 Educational Aspirations - S*¥ - M>F
3 Educational Aspiraticns--Intensity NS* : .. None
4 Educational Expectations S¥  M>F’
5 Educational Expectatlons-—Certalnty' " NS¥* None
6 Occupational Aspirations: _ S** F>M
A Occupational A501ratlons——Tngen51ty S* M>F
8 Occupatlonal Expectations - “S¥¢ - Similar
9 Occupational Expectatlons-—Certalnty NS* None
.10 Anticipatory Deflection--Education. NS*% ‘Similar
1

'Anulclpatory Deflectlon——Occupatlon - NS*x _Similar-

™

*\NOVA .

**¥Chi-Square.
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~occupational aspirations:~ Both seniors-and-sophomores ma

In looking at the data on occupationzl stztus crientations,

one c¢&n discern differances betwsen males and femzles. There

seem 1o be certzin occupaticns that zre "defined" for men or

woﬁen. ~The "high professionsl" o:cupatio;s appear to be the
doﬁain of men, although a few (11.4%)Egiris aépired'and fewgr
(6.5%)_expecfed,to be in that category. :iﬁféréStingly enough,
a higher.percentzge of girls s;lected the "low prefessicnszl®
occupations than did boys (32% to 16%). The “clerical, sales“
occupztions’ seem to be #For women only,.and the ;skil%ed worker"

for "men only." The differences between the iwo sppesr to be

‘a case, not of one having higher aspirations or expectations

Ny

than 'the other, but of society's trazditionzlly defined roles.

for men and women.
Grade. The summarized findings'reported in Table 24 show

statistically significant differences only in educational and

[P

high'educatioh”% aspirations, but seniors, had @ higher mean score
of 5.52 és compared to 5.06' for sophomores. Even though there

' o ! : C . -
were statistically significant differences in the occupational

aspirations of sophomores and seniors, there seem to be many

)similaritiés. When‘the‘scale-is collapsed into three categorieéy

‘an almost equéi number of students is found in'each category.-

Appfdkiméfely 50-55% of all'réspéndents'fall into the first three

'éategériés, 28% in‘théfmiddle three, and about 5% in the last

sophomores and seniors on any of the measures taken. .

ntai,ned s e g i o e

three. . Geherally speaking,Jthere were véry féw4di§feiéhce5fbetwéen‘
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TABLE 24
Description of Status Orientsztion Relationships and

Summary of Analysis of Variance and Chi-Sguare
Significance for Sophomores znd Senicrs

: ) - Nature of
Table . Dimension. - ’ o pat ethnic
' ' ' .01 - difference
12 Educational Aspirations S* S > Soph
13 Educational Aspirations--Intensity NS ~ Similar
‘14 Educational Expectations . Ns* Similar
15 - Educational Expectations--Certainty N§*. . Similar
16 Occupational Aspirstions . R Similar
17 Occupational Asplratwons——inxen51ty NS* - Similar.
18 Qccugaticnal Expectations NG *=* Similer
19 Occupational. EXPGCicLlOﬂQ-—CCItalntY NS* Similar
20 Anticipatory Deflection--Education - NS#**  §imilar
21 Anticipatory Def lertlon——Occuoatwon NS¥¥  Gimilar

¥ANOVA.

#Chi-Square. - - - E

Proorcm.“The,findinés for echoo1 prOgrams‘reQeal‘that some

~hi gh;y s;gnllx nt“differenceswex1std“amongthe«threeichrrcolar”“?“”“*-
‘progrems'(Table‘QS); The/mostmsignificant‘differences were for
educational aspirations andeexpectetions aod for occupational
eSpirations and expectations} Aﬁdocetional aepirations end expec—;

. tations for‘the academic:gioup were consideraoly higher then.for

the other:two gioope, The ecademic-groop hadweducational aspire-

tlons of at. least graduatlon from college or. unlver51ty, whlle the
VOCathﬂal group asplred to some pose—hlgh—school tralnlng but only

to the polnt~of completlngee technlcaleyocatlonal program.- It may

fbe aesumed that the brfghtest studente were‘in'the‘academio group;’



thén the differences in aspiraticns cén be. explained in terms of
inteiligence. The conclusion might then b2 drawn that the
smartest students hold the highesi educetional asyirations
Sometimes this is not the case because some schools are more
vocationally-centersd then cthers end to say thet "this" school
has less intelligent stﬁdehts would be erroneous. Further

" research in the status antaticns of beople in different
curricular programs seems appropriate. About the same con;lusions

that were drawn in reference to educational aspirztions can be

drawn in reference to occupationsl asplratlons.

o .

__v

PR

- TABLE 25

Desor1ptlon of Status Orientztion Relat onships and
~‘Summary of Analysis of Variance and Chi-Square
Significance for Genaral, Acadenic,
and Vocational Programs

1
C

- . , Nature of
Table ’ Dimension p at  program
| | ‘ ' .01~ difference
12 'Educational Aspirations 8% L A>G>V
12 'Educational Aspirations--Intensity - NS¥ Similar
B 14 - Educational Expectations . 5% A>G>V
15 ' Educational ExpDcLot1ons~-Certa1nty - NS¥ Similar
16 Occupational Aspirations . Sxk LE>G>V
17 . Occupational Aspiraticns--Intensity NS* Similar
18~ Occupational Expectations g TLoS¥  A>G>V
19 Occupatlonal Expectaulons——bﬁrtalntyj7"VS* . Similar
20 . Anticipatory Deflection--Education . =~ NS** - - Similar
21 Antlclpatory Deflestlon--OCCUpatlon . NS¥* . Similar

*ANOVA.

'*%Chi%Squére} -
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Even though there wers no significent differences en cer-
talnty of educztional expectetions among the three progra ams
it is interesting to note that the zcademic and voceti onal groups
were more certzin about their educational expactations. Perhaps
these 1wo groups have already made definrte pians abcut their
future education and jobs. The studeant in the generel proérar‘
- is still feeling his way around and tryind to make an occupational
'end educational decision. A$ in the other analyses, there were
no differences in thelnarure of deflection. The ratios vere
epprdximafeiy two~thirds, one-~tanth, and dne—fourth fo no
defleciion, positiveudef;eetrenJand negative'deflection, respec-.
.tively.
“Implications

Theory and Research

The results on educational and occupational aspirations of

Mexican Americens and Anglo‘Americans provide support  for Merton's

e
s

(1957) theory of socral structure apd anomie 1nculca tion of high

'success'goals of varieus kinds (educcflonal and occupatlonal 1n

this study). Merfon s contentlon wa= fhat 1nculcatlon of hlgh

success goals ex1sts as a generai pat ern among drFferentlated

o segments of Amerlcan 5001ety Most students, regardless of ethnlr

'f'background held hlgh asplranlons For educatlon and Jccupatlon.‘
nThe flndlngs that M=x1can Amerwcans have hlgh socwal achlevement

"goals squarely contredch some w1dely held stereotypes of Nexrcan .

'Amerlcans_as being l&;y,;nonmotivated,fand‘living-only.for‘today e

Vo

Emc“*" :
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and not tomorrow. Surely these findings support what Kuvleskey
(1969) found in the Texas ARM studies and bring to guestion the
sociological studies of Heller (1968), kadsen (19¢4), and Schwart:
(1971) among others. Do P'Vican Americans, as heller and Mzdsen
maintatn, have low aspirations or expectations? Probably not .

Most people, as‘Merton (i§57) mainteined, do have high espirations
regardless of ethnic or social background. Further research is

; : j
neeced on aspifations to investigats closely if differences are
due:to ethnicity or socioeoonomic‘and other factors. The fatct
.that these groups do not resach their‘espirations may be due mote
to lack of opportunltles, finances, and discrimination_ than to
“1lack of motivation or destre.

The ;esearch.flndlngs of a Louisiana.study (Mondart et-al;,
1970), which'indicatedtthat highrschool‘students develop strong
occuoetional interests by the eleventh grade,‘ate generally sup-
ported by tht dcta in this study. Meny students, sophomores‘and
. seniors, were certaln about what occupatlons they hoped to pursue.
Further longitudinaletype researoh is needed to evaluate the point
in time when people do, in factz make realistfo occupatimnal
o PhOlceS. | | _y‘ G SO o _.d . t_~ o | ‘i@'

a Along the lines of the Mondart study, a Texas study pIOJect
hfound that a lcrge number of youth's status proJectlons went up
o(Kuvleskey, 1969) In the analysls for thls study of sophomore and
’senlor educqtlonal asplratlons, educatlonal asplratlons d1d go uo |

for senlors.lylfsthls is true,ithen ltocontradlcts Glnzbefg sy\’.‘




71
phase theory which contends ihzt with ege and’maturity aspira-
ticns and expectations become more reslistic.

Policy

From the dara of this research an opvicus Lenclueion may be
made that eoucational and occupational aspiraticns and expecta-
tions'are high for a1l students in El Paso. Not only do students 
desire some typs of education heycnd high school, they expect it.
It is, then; the responsibility of post-high-school educational
institutions to provide that training—which is obvioualy needed.

Specrrrcally, more than 90% of the students in this study
1nd1cated that they would take some courses or training beyond
'high school (Appendix C, Teble 30). A comprehensive program ie,- -
needed to meet'the needs of fﬁése students. .An educational
inetifution muet “hen be prepared to offer a varied course of | /
- study which would incluoe training in technical-vocational areas
" plus regular college worP The traditional university cen meet
“some of these‘demands. Approxwmarely 17 il students pre- o
ferred theo"hlgh profe551onal“ occupaulonq. fnese students-could
well be served by‘the opllege or universlty system. The reét,“
or approx1mately 75myfwanted jobs that wooid require some addi-
'tional training‘beyond high school. The communrty col&ege with
Lits comprehen51ve program is. 1. an excellent posrtlon to provro;k%‘

much of the . trarnlng or educatlon desired by the hrgh school

'rpOpulation.



Since such a-large percentzge of students deéi;a end expect
some type of éducational tréining paycnd high scheol énd many
cannot afford it, the cor - " colleges end univefsities should
promote programs that would help students zchieve their deéires.
The schools would do well to premote scholarship progreams, work-.
study programs, and loan programs, in order to enroll es many
students as possible. Studeﬁts have the desires and the motiva-
tion for high educationel and occupational attainment. Tt is Qp
to society and its edﬁcationél institutions to help fulfill those

"desires.

-
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COMFIDENTIAL No.

EL PASO TEXAS YOUTH STUDY
This set of guestions is part of a study of high school
students in the United States. The purpose of this study is to
_learn more about what students think about their future and whet
they plen to do after they leave high school.

THIS TS MOT A TEST: There are no right or wrong answers.

We are only interested in finding out your opinicns about some

importanﬁ matt{fs. No Lne’in you£1school will evar see wvour
answers. _Sﬁedial safeguards have been set up to make sure-that
your replies will be kept strictly confidential.

You do not have to answer any questions you do not want to
answer. However, we hope that you Will cooperate.to make this a
good scientific study'by answering all the questions as frankly

and honestly as.you can. We appreciate your help very much.

 577“‘ ;:“j



1. hew old ere you today? (Circle the number abeve yeur age.)

13 or 14 15 16 17 13 19 20 or
less ) : more

2. Are you mele or female? (Circle one numbder.)

1. Male ; 2, Femzle

3. Whet school grade are you in? (Circle the number zbove your
grade.) '

ot e o A e - - - e - e s ¢ o

Ninth Tenth  Eleventh Twelfth

4. Vhere do you 13+ ? (Circle one ‘number. )
1. City (over 2,u00)
2. Town or village (under 2,500)

3. In thé‘country, but not o a farm

4. On é farm

5. Do you have any physical handicaps? (Circle one number. )

. 1. Yes © 2. No

6. What is your rdce? .(Circle one number.)

" " S . A A G e W e e s S e e oo e T o e - —

American Ori- Negro Cauca-
) W ! '
Indian ental /- sian

et
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Are you of liexicen-Americzn cricin? (Circle ore number.)

1. v

-
(2]
(7]
N
-
=
<

What kind of progrzm are vyeu taking in schoel? (Circle-one
number. )

General Aczcdemic or Yocational Cther
Colleg: Prep. (What? )

If you were ccmpletely free to choose any job, what would you
most desire es a lifetime kind 'of work? (In answering this
question, give an exsct job. Focr exemple, do not cay "work
on the railrced," but tell us what railrced job you would
like to have.) Write your answer in the box below.

w
it

ANSWER:

10.

Listed Delow ere a number of things that most voung people
look forwzrd to. Rank them in order of their imgortance to
you. For the one you think is most 1moortanu, check number 1
in front of it; for the next most important ‘cne, check number
2, and so on until you have a number checked for each one.
Read over the entire list pefcre angwering the cuesticn.

(Check only cne numoer beside 2zch. sentence and check each

different number only once. )

g
7

.Qrder'bf Importance to You

vl 2 3 4 5 6 7

Having lots of free time to do

‘whet I want,
To develop my mind and get all

“ty | &  the education I want.
— To earn as much money as
I can.
Getting the JOb I want
most.
Living in the kind of place I

llke best. L
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Hsving the kind ¢ house, car,
t

furniturs, and other things
like this I wznt.
e To get merried znd reisze =
family.
CHECK YQU™ ANSWERS! You should hzve ezch number checked
only once and & si ngle pumder should @ chacked for each

4hom ke ..
statemznt.

11. Whet kind of job do you really expect tc have most of your
life? (Write your enswer in the box below. Please give an
exsct job!)

ANSHER:
12. How sure do ycu feel that this will be “the kind of work you
- will do most of ycur life? (Circle cne number.)
T feel: 1 2 3 4 5
Very sure Sure Not very Uncertain Very g
sure _ uncertain
13. If you could have as much 2ducation as you desired and were’

compietely free to choose, which of the following would you
do? (Circle only one number.) . :

1. Quit high schocl and never go to school- again.

2. Quit-high school and take some vocational training for

~a job. o : :

3. Graduate from high school. and never go to'school again.

4. Graduate from thh school and then complete a- business,
commercial, nurses’ training, o some other technlcal
schoel program.

5. Graduate from a junior college..

6. Graduate from a college or university.

7.. Complete additional studies after graduating from a
college or university.




(48]
ot

14, Vhat do vou zeslly excect o ¢c sboul your educsiicn?
(Circle only cre number.)
1. Quit high schcol znd never go tc school zgzin.
2. (Quit hign school and take scme vocational trazining
for & joo.
3. Greduate frem high schcol and never ¢ 1¢ school 2gzin.
4. OGrzduzte frcm high schecl and then ccmpleie & bu iness,
commercizl, nurses' training, or scme other technicel
Progran.
5. Craduzte from 2 junior ccllegs.
6. Graduate from a college or university.
7. Compleis additicnal studias aftsr grzdusting from a
. college or universitys
15. How sure are you that you will really achieve the educaticn
you expect? (Circle one number.)
I am: 1 2 3 4 5
Very sure Sure = Not very sure Uncertain . Very
uncertein
16. How much effect do you think each of the following things
will heve in keeping you from csiting the kind of job you
desire?
Not
Very at
much Much Some 2ll
- 1. My religion. :
2. .Can't afford to go to technical
school or college.
) 3. The schools I have gone to.
4. Llack of parente' interest.
——_ 5. Ability to borrow money
= ! 6. My race. -
7. Don't want fo move. o
‘ 8. Good jobs are getting too sczrce
- in'the U.S.
9. Lack of ‘good job Opportunltles in
y i : A - ~or near my community.
ke o ‘ . 10.. 'No technical school or college
o " nearby.
11+ Don't know enough about the oppor—
- tunities that existe
. 12. Have to help supyort my family.
TS R 2 ~Not ‘smart enough

VR
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