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PREFACE

Increasing attention is currently being: devoted to tite problems
of culturally different minoriiiy  populations as they relate to
formal educational Processes. ine purpsse. of this essay is to
distinguish :the concept of thecul turally.different pupil from
that of the "cultura11y:disadw&mﬂaged“ amd . to explors~the manner
~in-which the mono-cultural orismriation & :schools “in-he United
States has-perhaps-need]ess]yamﬂeated-edmcationa?adisaﬁVantages
for all pupils. A remedy, in the form oF multi-cultural, region-
ally relevant schools, is. advocated. '

A-second purpose. of the essayvuwimich follaws—-is torintrmtuce: the
reader to some of :the .generafizarguments whitch:underibterrthe smuil ti-
cultural approach to-educatiom=sstforth ﬁmﬁgreaterwspacific:de-
“tadl in Mexican-Americans: & Hmmdmok for Educators., Afre=fmericans
“invthe-Far westrwﬂwHandﬁnnk&fﬁwﬁEHMCators@anﬁiothemﬁwﬂmhshﬂﬁﬂm&ned
“by:the author. mmma.semae;mtmem?iﬁhQ:Edunmtionwof‘mﬁﬁaﬁﬁiﬁmnmﬂﬂy
Dififerent is intemded to:sewe.asyan iwtroduction thr-other-studies
fﬁﬁﬁ%ﬁ?ﬁﬁsﬁished“byfthe:Eﬁmwwﬁm;“ﬁﬁﬁbratory*for Educational Research
amii Devélopment which focus upon specific ethnic minorities.,

- The field of the education of cultural minorities is a complex
subject-area indeed, with vast amounts of pertinent data being
produced by research in education, anthropology, sociology, social
#sycholagy, and other disciplines. Understandably, a variety of
viewpoints has existed among practicing educators as well as among
schelars, ranging from favoring Anglo-American controlled mono- .
cultural, assimi]atibnist.programs to advocating minority-operated
mono-cultural, anti-assimilationist programs. On the basis of his :
own understanding of social science theory as applicable to education,
the author has chosen the middle~ground of suggesting a multi-cultural
or cross-cu1tura]'strategy combined with other procedures designed

to create a school relevant to the needs, and responsive to the
wishes, of a given community. . '

‘The viewpoints expressed herein are not Presented as dogma but rather
as the result of,an'Tndividual-process»of:ana1ysis and - judgment and

as stimuli for reaction and discussion. - Needless tg state, these.
viewpoints are not necessarily those of the various organizations

making the publication of this essay possible. .

" Jack D. Forbes N '
FAR WEST LABORATORY FOR -EDUCATIONAL
RESEARCH AND DEVELOPMENT =
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The Educational Challenge
of tha Culturally Different
and tue Poor
‘The participation of urban Black: ~youths of suhool-age in

riots Trom Watts to New:: wor¥, confrontations betwesn Atro-fsmvigan

parents.and white schoo’ ‘beerds from Giiland to s teston, sTohoe

boycotts involvimo chiiltrenaif all ages:.. northuammi~south ., and

increasew concern and aaitation on.the part of Mexican—Americans,
Amer1can Ind1ans, and Puerto R1cans, all have recent]y served

to focus gttention upon the prob]em of the cu]tura]]j d1fferent
and the poor as they relate to educational programs in the Un1ted
States. Aud concurrent with this ewidence of “grass-roots" dis-

sat1siac ion, the compiling of statlst1cs and research- der1ved

~data has served to focus attention upon the "educat10na]]v short-

changed" se-tors of the population.

Evidence that somethinq is serious]y Wrona with education

as it 1nv01ves raciatl and cu]tura1 minorities. and Tow- 1nc0me

aroupns has: been mounting for yvears, Decades aao, scho]ars such
as Hersche1 T. Manue] and Paul S. Tav]or documented the p11cht
of the Hex1can Amer1can scho1ast1c, but the "estabT1shment" Da1d

11tt1e heed Scho?ars and ]eaders fam111ar w1th Amer1can Ind1ans

jand Afro- Amer1cans have been concerned W1th these grouns snec1a1

educat1ona] needs for more than a century, and concern with weakness'

in: trad1t1ona1 programs has been mount1ng for’ years But 1t has



taken the so-cailed "Hearo Revolt" of the last decade, the recent .

."discovery" of the poor, and the launching of "New Frontier" and

"Great Society'" orograms to force educators to take a new look at
y N

old asswmtions.

Major periodicals, such as The New York Times, continually
reflect the growing consensus thaf seems to be developing among
the inte]]ectua]\and government;1 leadership of the nation. These
groups 1nereasing1yeseem_to agree that the major current target
for educational chénge:conséste'in upgrading the schooling of low-
income and cu1tura11y differenf Chi]dren.' R. Sargent Shriver,
director of the Offitejof Ecooomic Oppoktunity,regpressed remarks
typicé] of this growing concern when he asserted that the present.
elementary echoo1 system was_"criticaT]y inadequate to,meet the
needs of children of poverty." Worried about the long-term impact
of “headstart".bre-schooi programs apparently befng frustrated
by_poor Fo]TOWeOp-kfnde}garteo and firSt-gréde teaching, Shriyer
noted thatfHeadstart is “a shofteterm_exoeﬁience,.and a shot of
educafionai-adréna]fn'whose effects.can weaf offiin the grinding

boredom and frustrat1on of s1um c1assrooms The "War on Poverty"

~,d1rector then ca]]ed for a "Proaect Keep Mov1ng to transform slum

c]assrooms, grade by grade (The New York Tnmes, November 20

-1966 p SN R SRR A ]'f :

-

S1m11ar sent1ments are echoed by 1eaders of vary1ng background

.James E. A11en, Jr. . NPw York State Educat1on Comm1fs1oner  re—

cent]y to]d the New York C1ty Board of Educat1on that 1t




must improve schools in the slums immediately. Later he urged

educators from a number of states, assembling for_a meeting in

New York City, to consider the following topics {(The New York
Times, Nov. 28, 1966 p- 1, 42):

What k1nd of schools will turn the tide of hope in the
ghettos? What patterns of cooperation involving whites,
negroes, business, industry, Tabor and government can _
rejuvenate slum-area schools? What can be done to assure
parents in slum areas of a more meaningful role in the
schools and the educat1on of~ the1r children?

-

Recent]y a conference sponsored by the Assoc1at10n on Amer—'

_1can Indian Affairs Educat1on Comm1ttee condemned the educational

situation in Bureau.of "Indian Affairs schools. “Thousands of
American Indian children in Government-run schonls are becoming
hopeless 'no-culture people',” they said, and their executfve
director, Ni]]iam Bj]er described the situation as "criminal."”
Indian children are not 1earn1ng anyth1ng about the pos1t1ve

» aSpects of Indian hTStOFy, sa1d Mrs. Mary Lou Payne, a Cherokee,
and the Rev. John F. Bryde Jesuit super1ntendent of Ho]y Rosary
'Ind1an M1ss1on, asserted that there has been a drastvc rise in’
mental health prob]ems among Indians in recent years part]y be-.)
: cause-"he is not effect1ve1y 1dent1f1ed with his Ind1an her1tage,‘

nor can he 1dent1f_y w1th the host1]e, wh1te wor1d fac1ng him."

(The New York T1mes, Nov 21 1966 p. 38) . S1m11ar]y, scholars
attend1ng ‘the Amer1can Anthropo]og1ca1 Assoc1at1on s 1966 meet1ng
condemned current pract1ces in poverty area schoo1s and called .

for changes wh1ch w111 be d1scussed be]ow



Finally, Congress and federal agenoies have recognized the
importance of providing.better educational opportunities fon the
cultunally different and the poor by establjshing a maze of:new
orograms of an educatioha]_nature funded tnroogh theVOffice of
Education, the Office of Eoonomic Opportunity, the Department

of Labor, the Interior Department, and the Department of Defense.

The statistics -are, of coorse, very a]arhing.. %hat 67.6.Der-
cent of Negroes are failing the Selective Service mental tests
(rangina from 25 percent inHWashfngton to_86 percent in 3outh
Carolina) is'an indication of one of the practica1 results of
educationai—sooietal failure. School dnop-odt rates are another.
indication of faiture. and these are notoriously high for~Ameriean-
Indians (50 percent), urban Negroes. Mexiean—Aﬁericans, and main-
land Puerto R1cans A]thougn‘progress can be cited in recent years,
the median schcol years comp]eted for Ind1ans twenty f1ve -and older

~in Elko County Nevada, stands at 7.9 years and for all non-whites
in Nevada at 8.8 vears (compared with 12.2 years for wh1tes) Al -
most sevenfeen percent of the Ind1an adults in Elko County have
sggvgr_been to schoo'I wh11e on]y 0. 7 percent of Nevada wh1tes are
tota1ly w1thout schoo1 experlence., More than f1ve percent of
Nevada non wn1tes,'as a who]e, have never been to schoo] (c1mer

_'Rusco M1nor1ty Groups‘sn Nevada, 1966) ' The average ‘educational

’1eve1 (years of school1ng) for Amer1ean Ind1ans nat1ona11y stands

- at f1ve years (The Neﬁ York T1mes, Nov. 21 1966, p 38, Dec 4,
'1966 p. 62). | R |




As regards Mexican-Americans, Dr. Julian Samora (Southwest

Conference Proceedings, April 6, 1963, p. 19) has noted that "they

lag behind the non-whites and the‘Anglos regardless of what mea-

sure of educational achievement is used." A recent Progress Report

of the UCLA Mexican-American Study Project (November 1966) has
noted that the gap between Anglo- and Mex1can-Amer1cans is narrow-
ing but that the latter have five years less schooling if over
twenty-five years of,age and four years less if over fourteen

years of age.

But ‘perhaps of greeter significancegin-iT]ustrafihg the
dimensions of the pfoblem of toe cu]tura11y different is the suqoesé
tion that the quality of the five to nine years of school to which
they are ordinarily exposed is probab]y s1gn1f1cant1y poorer than
that experienced by the maJor1ty Angin American popu]at1on Murray
 Wax, Rosa11e wax, and Robert Dumont in their study of educat1on en
the Pine R1dge S1oux Reservat1on constantly advance the thes1s that:
although Indian ch11dren may rema1n in school for a certaTn number
of years, the 1ast few years espeC1a11y are educat1ona1]y worth]ess'
and psycholog1ca11y destruct1ve A symptom of this process is "the:

w1thdrawa1'- or '1ack of response of pup1]s in the late e1ementary_
‘grades and the h19h schoolf c1ted as their greatest prob]em by

- Pine. R1dge Bureau of Indian Affa1rs teachers

The phenomenon | of gradua] allenat1on or "w1thdrawa1" is a]so

a not1ceable EXDEPTEHCE 1n slum schoo?s James B Conant (S]ums

and Suburbs, p 26) quotes a Negro teacher as say1ng,'"we do qu1te ,
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well with those children in the lower grades . . . . But when
they reach about 10, 11, or 12 years of age, we lose them. At
that time the 'street’ takes over. In terms of schoolwork, pro-

gress ceases; indeed mary pupils begin to go-backward in their

stud1e=‘"' I. N. Berlin (Saturday Review, Oct. 15, 1966, p. 79),
in work1ng with-large1y nOh;Ang1o,de1ihquent high school students
1n San. Franciscu, .noted that "their hate for their white teachers

and other staff often -seemed overwhe]mIng,"-

Achievement test resu1ts also demonstrate that not only
are non- Ang]o groups - exposed to fewer years of formal school1ng
than are Anglos, but that the level of ach1evement involved is
much 1nferior; The Berkeley Unified School District in CaTifofnian
contrasted test results from ghetto (Negro) schools with those.
of white schoo]s in 1964 and unifotmiy the scores in predominantly
non-white schools fell far palow the hhite schoels on both third

.and_sixth grade tests.

Thus we may assert that while m1n0r1ty group youngsters are
be1ng exposed to a year or two of schoo11ng more than were the1r
parents, 1t is quest1onab1e that the “educat1ona1 gap, " in a
qua11tat1ve sense, 1s be1ng narrowed.. . The results of Se]ective
Serv1ce tests, 1n depth stud1es of spec1f1c schools.-and other
data not c1ted here wou]d tend to 1nd1cate that the'"gap" is asbf
_great as ever and may, 1n fact be w1den1ng for some groups. The
“problen presented by the educat1on of the‘tu1tura ly. d1fferent 15 k

still very much an 1ssue in our soc1ety
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_ o - o o The "Cu]tura] Depr1vat1on” .
e o f‘—_’_:;( ReSponse - -
fai. . - The react1on of educators to the prob]em-of under- ach1eve-e'
. ment, a11enat1on, and ”w1thdrawa1" as 1t re1ates to raC1a1 and
h;cu1tura1 m1nor1ty groups has - been, in genera1 to 1ntens1fy the'"
- use of trad1t1ona1 approaches and to focus ‘the ”blame” for
'fa11ure upon the m1nor1ty qroup The concepts of "cultura]]y
d1sadvantaged youth"'and “cu]tura]]y depr1ved youth" have been
co1ned and they serve to suggest that the m1nor1ty group pup11
"and his fam11y are at fauTt The pup11 and h1s subculture should .
be man1pu1ated th1s 11ne of approach suggests, while the trad1-.
htlonal schooliis 1n effect, a f1n1shed product wh1ch has served
hhagor1ty group pup11s we]] and shoqu therefore not be ser1ous]y
cha11enged M1nor1ty groups must adJust must conform must change_
'wh11e the schooas and the1r programs are bas1ca11y sound and need .
.?h ' 'Jno fundamenta] rev1s1on. As Reg1na1d w MaJor, former Cha1rman
¥ 1 '-of the Educat1on Commlttee of the San Franc1sco NAACP has noted

(The Nat1on Sept 12 1966)

By accept1ng the prem1se of cu1tura1 depr1vat1on, school
- radministrators and school boards delude themselves and:
S : - the public into believing that special: programs des1gned
¢ to - ‘compensate for an 1nadequate home envuronment are atl
that 15 needed . .
;Operat1on Headstart the Nat1ona1 Teacher Corps,-and "com-
'h pensatory" educat1on programs are genera]]y based upon ‘the above
5_' ‘ assumpt1on. that 1ncreased exposure to any schoo1 env1ronment

coup]ed W1th an 1ntens1f1ed remedial ‘approach- w111 so]ve or at




12

least ame11orate the prob]ems of the “cu1tura11y depr1ved "_

This assumpt1on may, however, be tota]]y erroneous | The Nat1onal
.Adv1sory Counc11 on the. Educat1on of D1sadvantaged Cha]dren re--
'cently reported to Pres1dent Lyndon Johnson on the effect1veness
of 250 m11110n do11ars worth of" summer educatIon prOJects a1med

at the poor and the1r study. was - reported as "g]oomy |

For. the most part proaects are p1ecemea1 fragmented
or vague]y d1rected enrichment. It is extreme1y rare
to find strategicaliy p]anned, comprehens1ve programs
for change

Most of the programs.

took p]ace in ord1nary schoo1house c]assrooms and - were,
at best, mild variations on ordinary: classroom work.
[In a southern c1ty] the program was as uncreat1ve “and -
un1mag1nat1ve as I have ever seen. Pupils . . dropped
~ out’in large numbers Several -teachers 1nd1cated that
. they felt that any kind of’ help which might be offered
' wou]d not s1gn1f1cant1y change most of these k1ds

Some_of the programs were 1ngen1ous and soph1st1cated but -

- the aggregate of 1cca1 efforts do not yet reﬂec+ a _
© widely accepted strategy for creating a new, more effec- -

‘tive educational climate for d1sadvantaged ch11dren :
,‘(The New York T1mes,_Dec 1966 p. 38) o

It may be that those who w1sh to dea] effect1ve1y w1th the I 'g

f'cu1tura11y different. ch11d w111 ‘have to revise the1r th1nk1ng
about wh1ch end of the school pUp11 cont1nuum 1s "d1sadvantaged "
'-Are "d1sadvantaged" pup1is attend1ng “advantaged" schoo1s taught
by "culturally enr1ched" teachers? Or is it poss1b1e that some
; cu]tura11y d1fferent pup11s are more “enr1ched“ than thexr "cu]-:
:tura11y depr1ved" teachers and schoo1s, or that a11 are'"depr1ved"--~.

ﬂhschoo1s, pup1ls, and teachers?
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"CuiturangeprivatiOn“ is not a new concept For at Teast
a century it has been an express1on of Ang]o Amer1can rac1sm,'
hchauv1n1sm, and super1or1ty On the assumpt1on that Amer1can
Indian groups were "backward” or ' savage " young Ind1ans were
‘taken a away from the1r parents and 1ndoctr1nated in wh1te m1dd1e~
cTass cu]turaI vaTues. The Ind1an child was assumed to have no
cuTture, except in terms of "savage" customs which had to be up—
.rooted. The:m1dd1e-c1ass m1551onar1es,'secu1ar or'otherwise, were
to civilize the abor1g1nes by "g1v1ng" them. a culture. ~The waxes

'and Dumont (Educat1on in an American Ind1an Commun1ty, Social

- Problems monograph 1964) descr1be the use. of th1s "cu]tura]

-.vacuum“ doctr1ne as it is bezng app11ed today to both Indian and

non Ind1an ch1]dren°

Espec1a11y in the slums. 1nhab1ted by ethn1c m1nor1t1es
- the tensions of urban. schools are: marked]y similar to those
.. [at Pine Ridge. Sioux Reservat1on] . Urban -educators
" are isolated from the cultural and social m111eux of their
" pupils, as are reservat1on counterparts - Knowing Tittle
of their pup11 §¥1ife!, ‘and: terrified or. appa11ed by what they
do: d1scover, they justify their avoidance. with a 'vacuum
.1deo]ogy of cultural. deF1c1ency and deprivation which.
ignores or. derogates the values. -and knowledge that the’ pup1ls
_have acquired in the1r ‘homes and- ne1ghborhoods '

. The concept of" “cultura1 depr1vat1on“ as it'has frequent]y
been used is s1mp1y a be]1ef that non-Ang]o m1nor1ty groups do not
possess a “cu]ture" wh1ch can be ut111zed or. enhanced by the schoo]s
The ch11dren of the m1nor1ty group are "depr1ved" because they are
ffnot carr1ers of the Ang]o-m1dd1e c]ass her1tage and the task of the

:_schoo1 1s to make up for th1s ”def1c1ency o Or to put 1t another_-f

- way, the schoo] is to be used as a dev1ce for "ass1m1]at1cn,"

\‘l
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i.e. to make the Un1ted States a homogeneous nat1on of mu1t1-

hued Ang]o Amer1cans

“Cuitural depriVation,”'in short,_ts not'merely an'insu1t .
to the Mex1can Amer1can, Ind1an, Ch1nese Amer1can, et cetera,
but is also a cont1nuat1on of the m1ss1onary urge of wh1te, Ang]o-
Saxon Protestants ("wasps")_to demonstrate the super1or1ty of their
culture by mahing everyhody else over into their own image. Is it
not a_formﬂof,"cuTtUra1 1mperia1ism" madehoossjhle_by;the sheer

political and economic'dominance of the AnglorAmerican majority?. -

Not a11iedUCators Who'seek to force the cu1tura11y.different
student 1nto an Ang1o m1dd1e c1ass mo]d do SO, however, because of
a. consc1ous des1re to 1mp1ement a super1or1ty comp1ex or because
“of a compu]s1ve monocu]tura] pre3ud1ce Many have 51mp1y never _h
dthought of the Un1ted States as a cu1tura]1y heterogeneous nat1on
Mand, second1y, assume that m1nor1ty groups must conform 1n order
"to compete 1n an AngTo dom1nant soc1ety. But the rea11ty of Amer1-

can 11fe po1nts in a d1fferent d1rect1on The Ch1nese Amer1can
who speaks on]y Eng]1sh and who has 1ost contact w1th the Ch1nese
commun1ty is not better equ1pped to "make a 11v1ng. - On the con—_
.Jtrary, he is compet1t1ve1y 1nfer1or to the Chunese Amer1can who |
_possesses a- dual cu1ture and who can operate successfu11y e1ther
'.th "Ma1n Street U S A L or 1n “Ch1natown,ﬂ and th1s 1s to- say .
| noth1ng of the advantages that a b1cu1tura1 Ch1nese-Amer1can has
an the qua11tat1ve areas of Jife (access to a. dual her1tage 1n';

11terature, ph11osophy, and art for. example) or in secur1ng

Q
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academic or governmental jobs which require two or more languages.

Mono;CuTturatlschoo1s.
and Multi-Cultural
Society_

Educators seem often to operate 1n.a myth1ca1 world Created
by the nature of the1r own’ m1dd]e c]ass contacts Hav1ng little
to do with non- Anglos or 1ow~1ncome peOpIe genera]]y, they assume
. that the possess1on of Ang1o m1dd1e class skills and values will,
in effect, funct1on successfu1]y everywhere and at every level of
'11fe Anglo educators in much of the southwest 11ve for examp!e,
in selif-created Ang]o oases, cut off from the Ind1an Mex1can rea11ty
around them They and the1r felTow m1grants from the M1dd1e West
or South have created m1dd1e c]ass spat1a1 and att1tud1na1 ghettosh
_‘wh1ch have 11tt1e moan1ngfu1 contact w1th at. least 1arge port1ons
of the surround1ng popu1at1on " But the educator fa11s to suapect B
| ethat 1t may ‘be. h1s cu]ture wh1ch 1s a11en and reg1ona11y 1rre1evant
'and therefore he attempts to tra1n young NavaJos, Hop1s,.and
'Mex1can Amer1cans to be madd]e c1ass Ang1os. what k1nd oF a SOC1a1
: context w111 most OT these non-Anglos have to make the1r 11v1ng 1"7y

Certa1n1y not an Ang]o m1dd1e class one"

S1m11ar1y, 1t 15 na1ve to assume that the ma1or1ty of Afro—
Amer1cans w111 spend most of the1r t1me from now on in m1ddle class S
:ftsett1ngs. Urban or rura] the average B]ack 1s go1ng to cont1nue

for some t1me to be 11v*ng 1n essent1a11y a B]ack cu]ture both ln;'

soc1o—cu1tura1 and econom1c terms L And, in any case a B]ack youth
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.has.to maintain obod-reTations With'his fami1y, relatives, and

: BTack contemporar1es wh11e grow1ng up, and he does th1s, and W1]1
cont1nue to do th1s, through the med1um of h1s own cu]ture The
schoo]man who seeks to remake the young B1ack (as a century of
pedagogues from the New Eng]and schoo]marm reformer of the Recor—
struct1on Era to the’ modern Anglo, pr1nc1pa1 in a ghetto sChoo]
have tr1ed) must not 1gnore ‘the. realities of B1ack Amer1c:n 1ife
and, above- aII, must not regard the Afro- Amer1can subcu1ture as
simply a trag1c but temporary, 1nconven1ence to be" gradual]y ;_1
e11m1nated U1t1mate1y the B]ack comnun1ty as a whoTe W1]1 have

-~more to say about th1s quest1on than any group of educators,_b]ack

or wh1te

More te111ng than any other argument 1s,4however, the fact

o that Anglo m1dd1e c1ass peop]e have had the1r own Wuy for at 1east

a century. Negroes, Ind1ans, Mex1can Amer1cans and other rac1a1#

B ‘cu1tura1 m1nor1t1es haVe been gu1nea p1gs for “experiments"
--monocu]tura! mon011ngua1 vacuum 1deo1ogy," ”compensatory” educa¥
‘t1on for as many as f1ve or more generat1ons,_and the record 15 not_ '

' one to 1nsp1re conf1dence | What 1s needed today 1s not s1mp1y more o

and more of the same 1n greater doses (that has been tr1ed before
a]so) but a comp]ete1y d1fferent concept1on of the functqon of the

schoo] and of 1ts re]at1onsh1p to cu1tura] heterogene1ty

In a recent art1c1e (Saturday Rev1ew October 15 1966)

Theresa M M111er a c11n1ca1 psycho]og1st, states

. It 15 obv1ous even to the untraxned observer that when 1arge
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- numbers of children reject education and fail to learn the
-skills necessary for success in a.sociely, there. is evidence

 of maladjustment. There is some question, however, about
where to-find'the'primaryipatient._ Is it always the child? -

' There are”many‘scho1ars ahd‘1aymen who wou]d'answer in the negative,

RO

~as does Nathaniel Hickerson (Education for Aljenation, Prentice-
Hall, 1966). ' |

The inability of affluent-oriented teachers in American
society to understand or cope with the behavior of -children:
from economically deprived families is often of paramount
importance in alienating those children from the ‘public
- schools. It is this clash of value commitments that, more
than any other factor, drives our Negro, Mexican, Puerto Rican,
Indian, and economically deprived Caucasian children out of _
~the school and into the street. . . . They have been  attacked-
at the point of great vulnerability, their own value structure.

-HiCkersoﬁrgoes oﬁ*to.deSCribe“thé-pfcceSs‘df pupil -failure, as -
he sees it. First, the child is classified as a "slow Tearner" and .
-assigned'tO-a.rémedial;hkbgﬁém.} j,g;' |

.- _ A11.that is needed now to complete'their isolation from affluent -
P o - American societyis to be driven away from the schools by-a = -
' -~ frontal ‘attack upon their own systems of self-esteem and their .
most ‘powerful commitments. . . .  Commitments to family is belong-
. ing to something. . . . If their customs and habits are challenged:
by school and ‘teacher, the children are placed in the pos*tion of
- having to“choose between: the ways of their families and a whole
- new set of suppositions. . .. . Either father, mother, brothers,
sisters, uncles, aunts, grandparents,. friends, neighbors and their
world .is right, or the world of school and teacher is right.

lDf;E]eanor'Leacoqkqf:Brbok]yn'Po]ytechnjciinstituté,ﬂafter

comp]eting“a study of s1ﬁm:edu¢at10h3,repqrfed‘that: ,,'"
ﬂ~ thefstaggering.jhequaTTfiéSHWe_haﬁe.fgundjin:the;NQW'YOrk‘_'
- .school: system-are.caused, in.large measure, by the ‘inade-
Iquate‘understanding'ofﬁchi1dren,from}]ow-incomeigrOUps~-3 _ 

. (The New York Times, Nov. 19, 1966, p. 22). . .

 The Waxes and‘Dumbnflstate that “given thefébdicatidn_of their
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elders, sand confronting_teacmens aofoss“a_gu1f of”dffference in age-
. and'culture, the slum_[and;reseryation] pupijs”organﬁ:e themse]ves
intae a cohesive societv” whick isianti-school'estathShment"

The guif between educators and- pupils is deepened by defer—
-ences. in language or dialect of English.” The. children are
subjected to courses #ésigned to teach them a- dialect of =
English that is consmdered "correct! by pedagogues, but since
few of the latter have.any skill 1m111ngu1stmcs or have the ;
assistance of . . . electronic equipmemt . . .. the cowrse- T

work is usually more productive oF‘cTassroom‘mans1on than of -
Jearning. :

The monocu]tural Ang]o—Amerﬁtan:sdhmmi is notnmerely-a]ien"to
{the mnﬂturaT rea11t1es of many r=gionssand . commun1tmes, but it may
‘we11 serve as a maJor cause for tens1ons wh1ch thwart the auowed
.educathmna1 goa]s of the schoo] and at“the same t1me-produce "a]umn1"

"unfltted for part1c1pat1om in any culture.

- Wihat have- been the react1ons of m1mor1ty groups*to the ”11tt1e _
Ang]o schooThouse"? For many years, the typ1ca1,school was: both Ang]o- g
Amertcan and Protestant Thas type of schoo] was reJected*by Ir1sh

t and other Roman Cath011cs in: favor of . a separate sch001 system ‘many .

‘schools of whlch had (and still have) amrIr1sh Polish- orfmther

ethnic flavor St111-other groups, suchras Finns.and Swedes , tookd'

over the pub31c cchoo]s 1n areas- where‘bhey were. pnedom1hant and

-a]tered ‘thefr character somewhat OrTenta1 and Jew1sh Amexricans

e1ther set up the1r own schoo1s or, moke: common]y,testabltshed supp]e- _hﬁ‘

"mentaryfschools where Ch1nese 1anguage;enﬂ u1ture, Japanese 1amguage

;. -
:
i
4
B
o

ks raist

and’ cu1ture, or Hebrew Tamguage and culﬂnrerwould be made awa11ab1e
o ithe ybuth of the community. Afro-Amerigan, Ind1an, an&iMexncan- ”

Mmerican groups have sometimes dione the samer thing, but wsiially. on
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an 1nforma1 fo1k group or "ad hoc" bas1s

The trend, in other words, is c]ear Group after group has
R been “forced to e°tab11sh its "ow " educat1ona] 1nst1tut1on and

in effect repudiate the pub11c schoo]s The on]y 11m1tat1ons

cu]tura1 rea11ty ~To establish one's own schoo]c demands adequate |
financing and the aVa11ab1]1ty of suitable teacher » but it also
depends upon the existence of demons trated need where the pob]ic_
4schoo] comes'under{thecbntro]-of_a_non-AngTo'group,'or_where_a |

: sp1r1t of cosmopol1tan1sm develops for. one rcason or another the
'separate supp]ementary schoo] may be deemed superf?uous In much of
' the Un1ted States unfortunate]y,-educat1ona1 cosmopo]1tan1sm has

-never "arr1ved' and separate educat1ona] programs f]our1sh

The Spec1a1 Educat1ona] Prob?ems
of Conquered CulturaTTy D1fferent
' Popu]at1ons.'

genera] fundamenta1 causes wh11e the second approach serves to {
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'Cohque the 1nekpert, since the groups being- 1umped together are

not a]ways tru]y comparab1e

Itris thjs_writer's-Opfnion:that.the behavior'of;CUTtura11y-
different minority'popv]ations must be examined_apart trom that
of cultura1Tyésimilar“minority'popu1ations; i.e. ; one mus t not’
‘1ump together the c1rcumstances of English- 5peak1ng Scots 11v1ng as
"1mm1grants in Eng1and with Pak1stan1s living as immigrants in Eng-
]and The d1fferences of re]1g1on, 1anguage, dress, customs, et
cetera (qu1te apart from skin- co]or) exh1b1ted by Pak1stan1s as. -
compared W1th that of the Eng]1sh are of a d1fferent order from the
_ djsttnct1vefaspects_ofnScottlsh cu1ture‘as compared w1th that of

-\the\Eng]ish;

S1m11ar1y,_the behaV1or of conguered cu1tura11y d1fferent popu-_
1at1ons must be exam1ned separate]y from that of cu]turaT]y d1fferent
m1nor1t1es who have e1ther never been conquered or- who have at 1east

exper1enced no modern conquest_of any_great_degree.of 1ntens1ty.

Soc1a1 sc1ent1sts concerned w1th American Ind1an and other fo1k<_
tr1ba1 groups “have 1ong been 1mpressed by the psychologlca11y devas-
:.tat1ng effects of . conquest part1cu1ar1y of a severe or 1ntens1ve- )
conquest More recent1y, persons from other d1sc1p11nes who have
'become 1nvo]ved 1n overseas deve]opment prOJects or in rural or urban
s]um deve?opment have been forced to recogn1ze that conquerec popuTaQ
7:t1ons are’ not Just "ord1nary“'popu1at1ons but that they possess |

spec1a] psycho]og1ca1 hand1caps stemm1no d1rect1y “From the "cu1tura1
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shock" of long-term denigration. Conquest, especially when con-
sidered in both its mi1itary and co]cnia]ist'phases, is in essence
one of the most 1ntens1ve Torms of den1grat1on capab]e of be1ng

1mp1emented aga1nst an entire group of people

_ Conquered popuTat1ons who exper1ence a harsh m111tary conouest
coupled with systemat1c efforts to destroy thewr nat1ve her1tage-

and institutions tend to _develop such behav*ora] character1st1cs as
'apathy, 1nd1fference, ]ack of mot1vat1on, a11enat1on, negat1ve self-
1mage, 1nterna1 fact1ona11sm, aTcoho11sm, and, in some 1nstances,
'su1c1d1sm These character1st1cs are understandab]e w1th1n the con-
text of a co1on1a1 system wh1ch depr1ves such groups of the power |

‘to manage their: own affa1rs, which seeks to destroy the1r 1nst1tut1ons,
‘and wh1ch, consc1ous1y in-many cases, attempts to den1grate the herl-

tage, 1anguage re]1g1on, et cetera, of the conquered group

The Un1ted States possesses: w1th1n 1ts boundar1es a‘number of

| '-cu1tura]1y d1fferent, m1nor1ty popu]et1ons wh1ch have exper1enced

:.a s1tuat10n of conquest e1ther pr10r to enter1ng the Un1ted States or
w1th1n the latter 5 terr1tory These groups, 1nc]ud1ng Amer1can
Ind1ans Afro-Amer1cans, Mex1can-Amer1cans, Nat1ve Hawa11ans, and
F111p1no Amer1cans suffer from educat1ona1 prob]ems wh1ch, it is sug-
gested, cannot be understood w1thout reference to. the fact of be1ng
‘conquered and belng forced to ex1st as re]at1ve]y power]ess, co]on1a1—p

"1zed popu]at1ons for many generat1ons

-As’'a part of the, conquest whatever educat1ona1 1nst1tut1ons

ex1st w1th1n the nat1ve her1tage are destroyed e1ther by outr1ght |

\‘1
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proh1b1t1on or by teach1ng the youth to reJect the1r cu]ture s own
va]ues and spokesmen whatever schoo]s are made ava11ab1e to the
conquered popu]at10n are cast en:=re1y in the mo1d of - the a11en,
,dom1nant soc1ety and are contro11ed by outs1ders In add1t1on,
such schoo]s are (or have been, in the case of,the-Unjted States)
,notor1ous1y 1nfer1or in qua11ty and tend to be oriented towards'

produCing a rural (or, occasionally, urban) pro1etariat,_-

It is not at all surprising that youth derived from such oopuia-
tions do not do well 1n‘schooT, oonSidering the[faotsfthat 1) the
home and m1nor1ty commun1ty have often ]ost he abi]tt}'to maintain
their own educat1ona1 programs, 2) the schoo]s belong to an a11en
cu]ture, 3) the schools are contro11ed ent1re1y {or essent1a11y,

'in some=1nstances),by powerfu]-outs1ders,_ 4) the currjou1a-Js
'_”Etacked“ragainst the:pupiTs, 5) the. ouoi1s-and theiruparentsffeeT
'power1ess and/or a11enated in re]at1on to the schoo1, and 6) the
;m;nor1ty commun1tv_tends to exh1b1t apathy or 1nd1fference towards
the-educat1ona]:obJectjves of_the dom1nant cu]ture.' | |

. Y

. The probTems‘oF-conquered cu1tura11y-ditferent popu1ations‘are
not the same as those of cultura]]y d1fferent 1mmigrant groups who -
*are able, even though be1nghob3ects of d1scr1m1nat1on, to preserve
) re]at1ve1y 1ntact thE1r own soc1a1 organ1zat1on, educat1ona1 1nst1tu-
.}t1ons, fam11y c1an structure, and most s1gn1f1cant1y of a]] pr1de,-

'atrong sense of po:1t1ve 1dent1ty, and contro1 over the1r own group d

”destTny. For 1nstance the Ch1nese Amer1can commun1ty 1n Hawa11'-
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and California came to these areas with its traditional culture
intact, withvno‘experience of conquest_(since the Anglo-Chinese

War of 1848 had fa{]ed to penetrate to interior China and had led -
to no foreign occupation), with tremendous pride, with an enduring
tradition of folk education uninterrupted, and with control over

its own destiny in an important sense. Discrimination and/or
poverty often forced Chinese individuals to restrict their activi-
ties to ‘certain spheres, but within those spheres they were largely
free to do what they.pleased The Chinese in Hawaii and Ca11forn1a
were not placed under the permanent control of powerful a11en 1nst1~

tutions, such as a bureaucrat1c agency or an all-embracing p]antat1on

~ system. But it is espec1a11y 1mportant to stress the fact that

Chinese cu]tura] institutions were not destroyed, because it was
these institutions which made _possible the ongoing self- development

of the Chinese- Amer1can community.

In the case of Ameriean indians, Native'Hawafians, and Afro-
Americans, on the other hand, native institutions were destroyed and
the-people were snbjected to a long, coerc1Ve period of co]onia]
exploitation. In‘the case of Mexican-Americans and Filipino-Americans,
though, the‘experienée'of conquest -with its destruction of traditional
viability occurred prior to immigration to the United States, in most
1nstances, but this has been reinforced by a conquest cu]ture in.

the . Un1ted States

Quite ebviously, a school desiring to better meet the needs of

pupils from such populations cannot hope to solve all of .the
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_'educationa?1y-re1evant orobjems_invo1ved since so many of the
latter stem from the realities of the_extra¥schoo1 environment.

- However, it'is'suggestéd.that'a’Schooi can contribute to educatjon-'
al progress by 1) providing minorityxaduitswith a.prooortionaT
share of real power over the schoo1 - 2) invo]ving minority adults
in the I1fe of the school at every opportun1ty, 3) developfng a

.mu]ti-cu1tura1,-bi-1ingua1,Aoommunity-reIevant curricula. 4)
doing everything possio1e to integrate the school into the culture.
and 1ife of the m1nor1ty commun1ty, ‘5) avoidino etitist orOPedures'
wh1ch serve to show d1sre5pect for the commun1ty, and 6) quest1on—
1ng every facet of the schoo1 S program-to detehn1ne if 1t.1s cul-

: ,tura]]y neutra] or b1ased in the d1rect1on of the dom1nant cu1ture, o
and, 1f the 1atter is the case, if 1t is rea11y an educat1ona1

'_necess1ty from the V1ewpo1nt of that part1cu1ar comnun1ty s ongo1ng

. deve1opmenta1 needs .

The S1gn1f1cance of Home and
Commun1ty DeveTopment
Numerous efforts have in the past been made to improve the
'qua11ty of formaT educat1on ava11ab1e to m1nor1ty pup11s Innovative
efforts range from . the “Ind1an 1ndustr1a1 board1ng schoo]" and
“1nten51ve accu1turat1on" approach of Co]one] R1chard Pratt after the
_'C1v11 Nar to contemporary "saturated serv1ce“ compensatory efforts
such as More Effect1ve Schools None of these compensatory efforts, )
_when 1nst1tuted by outs1ders (1 €., by non~W1nor1ty persons), have

" been unequ1 h1u successfu] (For a d1scuss1on of MES see

O
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| The Center Forum, November 4, 1967, pp. 3-4 and The New Republiic,
September 23, 1967, p.18). |

There .are undoubtedly many reasons for the failure of inten-

"sive compensatory education efforts but doubtless the most funda-

mental is that they are confined to the school. as an institutional

setting when there is good evidence that the schoo] is perhaps

less significant as an instrument for enculturation or accuTturat1on

than is the home and community. Paul F. BrandWe1n has asserted that

"for the first five (5) years of 1ife... parents
must be considered, in the most prec15e use of the
term, as teachers of children....evidence points
to these five (5) years at home as most significant,
if not the most significant years, in the child's
1ife (“Memorandum: Concern1ng a 'New' School System,"
ms., 1967).". :

The Coleman Report (Equality of'Educatiohal Opportunity) would seem
to c1ear1y indicate that the background and non- sch001 env1r0nment
of the child is a powerful element in determining educat1ona1 |
success or failure, while other researeh_serves_to_show that some
pdpi1s possess'"disadvantages" upon entering'scthI which the school
is never able to overcomer.e gL;eee'Y. T. W1therspoon, "The Measure-
-ment of Ind1an Children's Ach1evement in the Academ1c Too1 | |

SubJects bwnxm.s1ty of Utah Bureau of Ind1an SerV1ces)

Educ t‘onal researchers have 1ong been aware that in most
cases - there is a: pos1t1ve corre]at1on between soc1oeconom1c status

(SES) and measured 1nte11ectua] ability (see, for examp1e HaVIghurst

‘and Breese, Journa] of Educat1ona1 Psychology, v.38,1947, pp 241 247).
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Cushna points out that

the educational process itself as well as the
entire socioceconomic spectrum depends upon the
effectiveness of social interaction. The higher
a family is upon the SES scale, the more child
rearing efforts are invested in teaching the child
- the social graces, the ability to know how to meet
the right people, ‘and to say the right thing at
the right time ("Some affiliative correlates of
social class," 1966 ms.).

Another study indicates that

" Age does not appear to be a s1gn1f1cant factor
in the Stanford-Binet performance of Negro Ameri-
can children from ages 7 through 10; however, mari-
tal status of the mother and her educat1ona1 level
exhibit important relationship to the children's ~

"performance.

These environmental factors appear to be more
crucial at ages nine and ten than at the younger
age 1eve15 of seven and e1ght

Finally, the above conclusions suggest that the
intellectual development of minority and disad-
vantaged children would benefit from action directed
toward stabilizing their total family situation at
‘an early age. (Roberts, Dickerson, and Horton,
"Performance. of Negro American Children Ages 7-10 -
on the Stanford-Binet by Selected Background Factors,"
American Psycho1oglca1 Assoc1at1on,‘5ept 2, 1966 ms. )

The s1gn1f1cance of fam11y and commun1ty background can be' v1v1d1y
-obserVed 1n the academic’ success of Ch1nese Amer1can pup11s attend1ng |
the same or_s1m1]ar schools attended by unsuccessfu] Ind1an Mexicane=
_Amer1can, or Black pupils. The d1fference 1n ach1eVement can not be
exp1a1ned by the school but must. rest 1n the strength and or1entut10n
of the Chxnese Amer1can fam1]y and 1n the Ch1nese 1anguage and cultur-
a] sch0011ng rece1ved by the young peop1e at home or in Chinese-

I:R\(;erated pr1vate schoo1s attended after public scnoo] hours ' The
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same phenomena is observed with middie-class Negro children as

contrasted.-with poor Negro children, wealthy Latin American child-

ren as contrasted with the chi]dren-bf migrant férm laborers, et

cetera,

It is clear that compensatory programs will fail when they

are confined to the school since the school, as now organized, can

have little impact upon the home and minority community. On the

other hand, the Chinese-American experience would seem to indicate

that a proud, viable ethnic minority community, with its own supple-

mentary educétiona1 organs, can protect its youth from the negative

influence of mediocre or poor schools.

James Coleman, in his Equality of Educational Opportunity,

Reconsidered, states that

The above, of course, overlooks the problem that 9equ617ré50urCe.dise

it seems clear that the appropriate measure for

. studying equality of educational opportunity lies

in both dimensions: in the distribution of school
resources, and thé intensity of their effect.
Only "if their distribution was fully equal, and
the intensity of their effect was infinjtely
great relative to the divergent out-oF-school
factors, would there be. complete equality of -

: opportunity,“Sinceithe-1atter;cannot_bﬁ,tha '

case, then it can hardly be even appropriate to
speak of "equality of educational oppartunity,”
but rather to speak instead of the amount of

inequality. In a system with equal resource dis-
tribution, but with less than infinite intensity

‘of effects, there remains a degree of inequality--

an.inequality of opportunity not arising from the
school system, but arising outside and not -

overcome by the schoo1_system;--

tribution" within the schools may exiét'quénf{tatiVelyfand yet
Q o : f T - -
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qua11tative1y‘the school's programs may in fact be highly biased
in favor of one segmeht of the pppulation. Nonetheless, it does
‘point out the fact that factors_beyond the control of the formal

educational system are operative and must be dealt with.

It sheu1d be stressed, however, that an attempt to change the
minority home and commugity by peterna]istic-e]itist refermers
(whether white or non-white) is not to-be adyoeatedQ The Bureau of
Indian Affairs has often attempted to change Indian pe§§1é during
the past century, with largely disastrous results. On the other
hand, a ”community development” approach which emphasizes mihority
Vparticipatien“in educationa] and non-educatijonal programs'wi11, it
is be]ieved, contribute gradually to the diminishing of.negative

non-school factors.

It should be borne in mind that the negative aspects ef minority

community 1ife, as regards education, stem 1argeiy from beihg conquered,

power1ess peOp]e 1ong denied the r1ght to 1nf1uence schoo1 policy.
This problem cannot be reso]ved by procedures wh1ch wou]d further
strengthen fee11ngs of power]essness Commun1ty 1nvo]vement in
,dec1s1on-mak1na and 1mp1ementat1on is to be suggested as the key

resource ava11ab1e to school personnel.

Commun1ty -Relevant.
Schoo]s

It is. qu1te common’ nowadays for. wr1ters to- assert as Fonant

‘does, that

e BUME S § AP e YRS
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the nature of the community largely determines what
goes on in the school. Therefore, to attempt to
divorce the:school from the community is to engage
in unrealistic thinking.... The community and the
school are inseparable. ,

Likewise, it is the fashion to stress the establishment of
"raﬁport" between the school and its clients in order to enhance
pupil motivation. ‘Frank E. Kére]sen, vice-president of the Public Edu-
cation Associétion and a member of the National Advisory Council for
the Education of Disadvantaged Children, states:

The most important element in the education of a
child is the rapport between the child and the
teacher. The parent-teacher relationship is vital
to the development of the rapport. It is impera-
tive to the educative process that parents and
schools establish a close and on-going working
re]at}onship (The New York Times, October 17, 1966,
p. 34).

The council of which Karelser is a member found that the most
important single factor which distinguished successful summer

“cémpensatory" programs'from those that failed "was the difference

in the quality of the relationship--the rapport»ﬂbetﬁééh teacher

and child" (The Mew York Times, December 1, 1966, p. 38). Conant

‘states: “Above_a11,'thé.£ota] school éxperience should be such,

if possible, to anchor the boy's or giFT's ihierest-in the school

and in .mproving his or her capacity through education."

But how does one'make "inseparab]e"_the non;Ang1b "community" -

 and the.Anglo-dominmted'schoo1? How does one ééfab]iSh-"mapﬁokt"
‘betwe=n. stugdents and teachers essentia]]y'ét[war with=eacH otheffs

.vaTueE?‘“The*Waxés;and Dumont suggest:
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The test of the school is not what its masters
teach, but rather the atmosphere it creates, such

. that children do learn the significant subject
matters from each other .instead of devoting their
“energies principally to the inhibition of scholarly
learning. . . . one crucial condition for the
creation of this educational atmosphere [is] namely
a relationship of mutual respect between teachers
and pupils. . ‘ : '

Goodwin Watson ("Foreword" to Frank Riessman's The Culturally

Deprived Child, Harper & Row, 1962) states that the starting point
for improving the teaching of ufbah slum children is respect.
"Nothing else’ that we have to give will help very much if it is

- offered with a resentful, contemptuous, or patronizing attitude.”.

The Waxes and Dumont provide an example of how "respect" and

understanding might help:

If educational specialists were thoroughly familiar
with Sioux culture and willing to improvise experi-
mental programs with the children and their parents,

. they might be able to devise educational materials
and techniques that would result in high rates of
scholastic achievement. . . . [At present] the
‘educators believe the Sioux.children are so lacking

“4n culture that they cannot master scholastic materi-
als, and the children regard the teachers and their

“-subject matters-as "White" :and-hence legitimate

targets of their hostility and indifference.

Anthropologists at é_recent.(1966) meeting of the Aﬁgf%cah

Anthropological Association

_disputed‘thevwidespread'assumption,that:children_from
poor neighborhoods had .such limited cultural resources
that they aimost inevitably would achieve ‘1ow grades =
in school. Instead,: they argued that 'school  should

- make more vigorous efforts,tOfbring*outathejrich,heri-_

~tage of folk culture,

" by classroom conditions- that-are too impersonal.or

- geared to the standards of children fﬁbm_more‘aff1uent7- :

~homes ‘(The New York Times, Nov.. 19,1966, p. 22).

‘especially among Negro and Puerto
Rican children. This heritage: is often hemmed in. . . .

L AR S A M ARSI b b i



31

This position would seem to be borne out by a recent study of
language in the ﬁittsburg stums which revealed that slum children
there used 3,200 words, including idioms, not recognizéd by their
teachers or by educational tests} The creation of these idioms is
ilTlustrative of the cu]tUraI vitality (and cuatural separateness)
of the urban poor, and offers a challenge for those téachers who

can translate the slum ltanguage into formal Tinguistic channels

(Reno Evening Gazette, August 24, 1966, p.28).

The Association on American Indian Affairs Education Committee
has proposed that "far greater emphasis” be piaced on Ihdian
values and history [in order] to give the children pride in their
own race." The Association’s directer, William Byler, also called
for “furning control of schools over to the‘various Indian tribes

as long as they meet state and federal educational requirements"

(The New.-York Times, November 21, 1966, p. 38).

Fkank Efﬂarelsen, gited‘earTieh, has_pfoposéd.that

at the policy making level, parents must be represented
in the over-all planning for the school iin a joint
‘planning board composed of an e ual-representation of
parents and professional staff [but he would reserve

control over personnel and curriculum to the professional ‘

staff].

In a simi]afhvein;'SérgehtrshriVer has ca]1éd'fdr the creation of

“neighborhood counci1sﬁand'community-associations;'outside of parent-

teacher groupsg-ﬁhat-wdu]dfgéf_parents involved in,the‘aétjvitﬁesxofl_

every pUETic schboi;?

o~
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As regards Indian education specifically it is necessary to
stress that only two formal educational systems have ever been
- successful, and both of these were operated by Indians and arose
out of Indian needs. Until the late 1890's the Choctaw Republic
operated its own schoo]l systems in Miss%ssippi and Oklahoma, devel-
oping about 200 schools and academies and sending numerous graduates

to eastern colleges.

As a result of its excellent public-school system the
Choctaw Nation had a much higher proportion of -
educated people than any of the neighboring states;
the number of college graduates one encounters in any
contemporary record is surprising, and the quality of
written English used by the Choctaw both in their
official and private correspondence is distinctly
.superior to that of the white people surrounding them
(Angie Debo, The Rise and Fall of the Choctaw

. egub11c, p 242}).
The Cherokee Repub11c deve]oped a s1m11ar school system wh1ch was

~also qu1te successfu]

It has been estimated that Cherokees were 90% literate
in their native language in the 1830's. By the 1880's
the Western Cherckee {Oklahoma) had a higher English
lTiteracy level. than the-white population of either
Texas or Arkansas. 'Since the federal government took
over the Cherokee schoo1 system (with coercion) in 1898,
Cherokees have viewed the school .as a white man's
institution....over which....parents-have: no .control.
it seems c1ear that the. starti1ng decline during the
past sixty years of both English and Cherokee 1iteracy
in the Cherokee tribe is ch1ef1y the result of recent
scarcity of reading materials 1in Cherokee and of the
fact that learning to read has become. associated with
coercive instruction, particularly in. the context of
~an alien and. threatening school presided over. by (non-
_Cherokees).. . "As far as: Cherokee society is concerned,
-we-have historical.evidence. that Cherokees can Jearn to
read both English and Cherokee and that most of them
_have ceased to do so (Willard Walker, "An. Exper1ment
in Programmed Cross Cultural Education," 1965)

B e
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These‘progréms were both brought to an end by the United States
government. The schools subsequently operatéd fgﬁ_Chefokees and
lChoctaws by federal and Oklahoma state agencies have been typical
"Indian schools," with little or no pareht-commuﬁity involvement.

They have had, as Walker attests, a negative impact.

Contemporary research findings relative to Indian education
point up the necessity for a close relationship between school and
home, in view especially of the psychological problems which accom-
pany culture change. As John F. Bryde has pointed out: "It seems
unanimous in the literature of the social scientists that mentai
health problems usually accompany most culture changes." B8ryde's
studies of white and Indian pupils in the same school showed that the

Indian group revealed. greater personality disruption

and poorer adjustment. Notable among the more meaning-

ful variables were: feeling of rejection, depression,

anxiety, and tendencies to withdraw plus social, self,

and emotional alienation. ‘ L
Eighth-grade Indians

revea]ed_thgmselvesxas'fée]ing'caughf.and"carried _
along by circumstances'bgypnd their control, hence
they were more rejected,_depressed,\paranoid, with-

drawn, and alienated :

""‘“

| _ from.themselves and the others. ...
The centrality of the concept of alienation is
suggested'as”thE-integrating'pattern'epraining the
behavior of the Indian students studied (John F.
: Bnyde, “Indian'Education'and'Ménta]-HeaTth;" 1967 ms..).
Recént uhbubiished findihQSﬁbf*Be%nard Spi]ka have confirmed Bryde's
éna1y§is and‘have?showh;a_c10$e correlation between degree of "aliena-
| tion" and lack"of achievement. _Similarly, the Coleman Report identi-
\fieéhfhbffeejﬁﬁbiof‘?powef]essnéss“ as‘bejng'closely;corre1ated;with'1' '

négatiye‘achievémEnt‘amongaNégro:pupi1s; : o
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William H. Kelly, a very experienced researcher in Indian

education, recently stated:

The recognition of the place of the parent and of
the community in the total process of socializing
and educating Indian children is implicit in almost
all (current) research (in Indian education) and is
explicit {in some).

In every descriptive statement of the behavior of

, Indian children, attention is drawn to the psycholo-
gical consequences inherent in the discontinuities
that exist between the home environment and the
school environment. The situation can be corrected
to some extent through teacher training, changes in
the attitudes of educators, and curricuium changes....

The solution of fundamental problems of value orienta-
tions and biculturalism, however, will require more
than research. It will require the kind of pafrtici-
pation in, and understanding of, the educational
process on the part of Indian parents and leaders -
that will permit intelligent control of the destiny

of their children after they enter school (William

H. Kelly, “"Current Research on American Indian Edu-
cation: A Critical Review of Ongoing Studies," 1967).

The recommendations'contained in the “Bundy Report" to the New
York City Schools ref1ecf the same philosophy, in that

The central purpose of [its recommendations] is to
" reconnect all .the parties with an interest in the
public schools of -New York so that each will have
more constructive power... parents and neighbors shape
o - the child's attitude. If peers and family regard the
~ school as an alien, unresponsive, or ineffective
institution in their midst, the child will enter school-
in a mood of distrust, apprehension, or -hostility....
If, on the other hand, the community regards the school
as an ‘agency in which they can identify, which acknow-
" "ledges “a responsibility for pupils achievement-- in.
short :as their own-- children will enter the. school
with positive expectations. " _ - Lo

" The ultimate test of a successful school system or educational insti-
tution is perhaps npt7so_much'the measurement of the progress of

- individual students along some.érbitrarily}conceived curritular_path,

Q




but rather how the communities served by_that system or institu-
tion heve enhanced their own lives, individually and collectively,
because of the presence of that educational system. The Cherokee
and Choctaw schools before 1890 were successful in that they arose
from the felt needs of the Indian people themselves, attempted to
meet those heeds, and served as integral parts of the Indian sotiety
and culture. Most schools serving minorities today are in fact
alien extra-cultural ihstitutions controlled by powerful outsiders.’
These schools cannot meet the needs of on-going community self- -
development because they exist outside of the community, in a socio-'
cultural sense, and cannot effectively communicete with the people

being served. - _ -

Finally, it is interesting that the National Advisory Commission
on Civil.Disqrders has recommended that an important objective of
programs affecting urban ghettoes should be

removing the frustration of powerlessness among the
~disadvantaged by providing the means for them to .
deal with the problems that affect their own lives,
and by increasing the capacity of our public and
private institutions to respond to these problems.
These words sum up;-in one important_éense, the objectives of a

community-responsive approach to education.

Minority Group VieWpoints.
The minority groups themselves have very definite ideas about

how the school should react to multicultural sitUatibns;
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irs. Adelina Toledo Defender, a twenty-six year old Jemez Pueblo

woman)speaks for many Indians when she states in Indian Voices

{August, 1966):

First of all and most important of all is to understand
the cultural background of our wonderful Indian students
....Most teachers may not be aware of it, but most do
discriminate against the Indian child. Most feel that
here is a hopeless individual; this child cannot be
educated.... His culture is difficult to understand,

so the only beneficial action is to advance him on-
ward whether he is capable or npt. This is when dis-
crimination arises because the teacher is trying to

See the Indian child in the sense of his own values.

Mrs. Defender urges, among other things, that

The Indian children should study Indian 1ife. Pictor-
jally in the first and second grades. Indian legends
will create in the fresh minds of our Indian children
the beauty of his culture. The fourth up to the
ninth grades should have books on Indian history

and legends presented to them as a required subject,
~and as part of their citizenship, in the high :
school level.

Finally, she states:

The present system of teaching-must not be effec~-
tive for the results are so apparent.... There is
much il1literacy on the reservations when there is
no need. The difficulty does not lie in the lack
of funds, but in the function of the educational
system. : . S

The Ad Hoc Committee on California Indian Education, the nation's

leading organization in the field of Indian eduéatjon, has advo-

cated sweeping changes ih its publication California Indian Education
(1967). Essentially it has called for intensivé Ind%an_parenta]
involvement in the control and operation of the schools, the inclu-

sion of Indian history, cﬁ]ture, and 1anguagés in thé curriculum,

-
e g e e -
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the development of Indian-supervised programs aE;the college level,
and extensive special training programs for teachers of Indian

pupils.

Mexican-American leaders, gathered together at the Southwest
Conference on "Social and Educational Problems of Rural and Urban
Mexican-American Youth” (Occidental College, April 6, 1963), urged
among other things:

(1) Bilingual children, or those whose cultural heritage

is different from that of the broader community, must
have special understanding and specialized course
offerings in order that they may-have successful
learning experiences;

(2) the child's home vernacular (Spanish) should be con-
. sidered a linguistic asset and not a 'Tanguage' handicap;

(3) schools should teach both English and Spanish in the
e]ementary grades, [and

(4) that the school develop] a program to stimulate areater

pride and understanding of the cultural heritage of the
Mexican-American child.

From San_Francisco to New York many Black pérents and community
leaders are sti}] campaigning'for ihfegratéd sghools,.where feas{ble,l
but Black people are‘seekih§ "Black Education" everywhere. The programs
being proposed vary from region fo region but USually include a demand
for course-work in.B1ack American and Aféican histony; éfeater use of
'hateria1 illustrating Afro-Américan life and cu1ture,_B]ack principa1s
in at least some schoo]s,.and greater participation'in overall school
planning. In somefafeas, such‘as New“York,.B1égk parents have been
demanding vfrtual\cbntfo]iof'their 9owh schbb?s, fn'a manner.simildr

to the wishes of many AmeriEén_Indians.
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Theoretically, public education in the United States is “demg—
cratic" and responsive to community needs. In fact, however, the
An§1o-American has come to‘contre1 the schools almost everywhere,
either because of numerical superiotity in a school district, gerry-
mandering of seats on the school board, control of the stete educa-
tional apparatus, or simply because of the power end influence of
the Anglo educational establishment. American Indian children
ejther go to schoo]srcontro1]ed by a federal bureaucracy druby 10ca17
white school boards. Blacks are either barred from contrd] over
their “own" schools by state action, as in parts of the South, or
‘are a minority in a 1atge metropolitan school district. Mexican-
Americans are in a position similar to the urban Black, except in
rural areas of the Southwest where they are, as of yet, submissive
- even when in a numerical majority. And the same is true of most
other minorit& groups: most educators are not oblicated, powefwise,
to serve their interests, and the non-8nglos have little voice in
educat1ona1 affairs. New York State Education Commiésioner James
E. A11en, Jr. , has frankly asserted that "most state eduuat1on
departments are qeared to meet the needs of rural (wh1te) ch11dren

rather than those of b1g c1ty s1um areas because of the past or

or1entat1on of state educat1ona1 and 1eg1sTat1ve organs (The New York

Ilmes,'November 28, 1966, p. 1)."

But'Anq1o American‘edutators-and-sthoo] trUstees can no longer

afford to 1anore the demands of the cu]tura]]y d1fferent The "social

“dynami te" represented byfd1ss1dent undereducated groups can explode

L8

e

o e verspmemraen e o S g B AT T T A 1



39

in such a manner as to harm the interests of even the powérful and
‘the affluent. Thus self-interest deménds th@t educators séek out
ways to motivate minority gkoup.children and the path to motivation
would seem to travel through the realm of mutual réspect_and

“intercul tural understanding,

General Principies for -
- Educational Program
DeVe]opment

I'woq1d prdpose thé fo]1oWing set of propositions as funda-
mental bases for_corkéctiye action: |

2 (1) Each school must be responsive to the needs and interests
0 - of all of the communities which it serves;

(2) AN éectors_of thé pOpulatibn'mUSt-havé a voice in educa--
- tional planning and policy-making; . -

(3) The school must cdnCentkate’upbn essential Tearning and
- dispense with irrelevant attacks upon the cultural values
of minority groups; : ' ‘ o

(4) Freedoh,;to1érance, and cosmopolitanism mUSt:abové all be
exhibited by school people as an example for the youth
and adults of the community; e o

(5) The cultural assets of all of the communities and the skills
of minority group persons should be utilized as a positive
educational force by the school (e.g., mariachi music taught

~in the school by local Mexican musicians)y = )

(6) The curricula of our schools should vary from region to
region‘inlorder_to-r9f1e¢tjtheJrich_djyersity of American

Tifey- _
(7) Bilingualism should be regarded as not merely an asset, but
' 3s 3 necessity in the twentieth century, and all pupils

- should be expected to master -at least two languages in the -
elementary grades. (Spanish and English in the Southwest and

- New York City; Chinese and English or Japanese and English

- and spanish in the San Francisco Bay area, et cetera); and




(8) A11- teachers and administrators be required to receive
training of an anthropological-sociological nature and
be expected to possess or acquire the Tinguistic skills
‘necessary for communication with Tocai students and -
their parents. - ' :

What would the impTementatidn of these genéra] principles mean
in practice? It would mean that no longer could Sioﬁx or Navajo
_children be "processed" at the whim of federal officials who ignore
Tocal communityfdesires; or be “taughtﬂ_by mono1ingua1]Ehg1ish—
speaking teachers bent on destroying the cultural heritage of
native Amefiéahs{ It would méan-thaf schools sérVihg Mexican-
~American pupils could héve a Mexican f]avorfand a.%1ouri$hing bi-
lingual atmosphere. It would méan-fhét'BTack'ghefto s¢h961s would

havé an Afro-Amefiéah.dimenéibn, from.mosaits ontthe_waj1s to, very
ppssibiy, formal instruﬁtioﬁ'in urhéw Bfack dialect aﬁd adyancéd -
courseé in'Swéhili, Yqhuba;_or_Arabic.‘ No more idéntiqgl'structures
of cement and SteéT with0ut charactef, and no more mé?S-bfoductibn
of a single cU]ture:and ]anguagé:Under the guidance of educatqrs
conforming Qhe to anvther as twd'peas'ih a pod! We need to render

,impossible the kind of situation described. by Dianne Gannon

(Liberation, July, 1966): -
The Harlem child comes to school-and discovers that the

school is not about life as he knows it at all.. It doesn't

have pictures of the kinds of people he knows. It doesn't

help him develop the skills he needs for the world in

which he lives.... The world: of school is irrelevant.at

best. It forces an alien linguistic and learning style on .

him, and if he cannot make the adjustment of being. one
person in school and another in Harlem, it abandons him -
to the street.... The school is a harshly foreign -institu-
tion, and the Harlem child reacts pretty much:like the '
Indian child at the government school, or .like a conquered
people. School is a waiting game, .an endurance contest,

e o B 4
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Moshe Sm11ansky, wr1t1ng 1n the Saturday Review (October 15,

1966) on Israe], states that for educat1ona1 programs aimed at the
"culturally deprived" to succeed two conditions are necessary:.
"The child must have a clear picture of the meaning of the school,
and the home must give its support to thehschoo].u ‘He goes on to.
add that: | | |
For the home to be able to gtve its support to the school, the
school must: (a) accept the home as a home; (b) try to under-
stand and support its particular functions; {(c) not try to
change the home or to undermine it; and- (d) seek a unjon with

the home at the point of common concern - the successful prog-
ress . of the child in.school.". (Ita]1cs added, ) .

Schoo] peop]e in the Un1ted States, 1f they intend to dea1 success-
fui]y W1th education of che culturally d1fferent must abandon the1r
1rre]evant attack upon the cu]ture of these popu]at1ons The funct1on “
of our pub11c schoo]s should be to he]p 1nd1v1duaTs deve1op the1r own
potentiality for se]f—rea11zat1on and not to- serVe as an 1nstrument
for semi- -coercive cu]ture change The educat1ona] goa] and the. cuT-
ture change goal (‘a551m1]at1on") are fundamenta]]y contrad1ctory and
antagonistic. To concentrate upon forajng change is to create the
kind of w1thdrawa1 host1]1ty, and. a]1enat1on descr1bed ear11er, and

learning of & des1rab1e sort will usua]]y cease

The advocacy of a new approach to educat1on has now been taken up
at the h1ghest Tevels, as in- the fo]]ow1ng statement made by U S.
- Commissioner of Educat1on Haron Howe II in May 1968 before an aud1ence

concerned W1th Mex1can Amerlcan educat1on
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You are more familiar than I with the Mexican-American
cultural factors that impede a youngster's transition
from home to school. But I would say that the notion

_of Anglo-cultural superiority4—over,which'ydungsters;

and their parents have no control--is a much larger .

factor.  Until -the schools realize how-our society

projects this conviction of superiority, this cowboy-
and-Indians mentality, and takes positive steps to
correct it, they will not truly succeed with Mexican-
American children.. Some schools are taking positive .
steps that have shown promise of redeeming Mexican-
American children from the near-certainty.of education-
al failure. They emphasize a ki-cultural, bilingual

approach which says, in essence, that Mexican-American.

children must learn the English language -and Anglo

ways-~-but ‘that they can do so without having to reject
their knowledge of the Spanish language and . of Mexican-

American ways.

~ Some of these projects go farther,‘*Théy-suggeét
that maybe it is not a bad idea for -Anglo children to
learn Spanish, and to gain a familiarity with another
culture. This idea has all sorts of good sense to

“recommend .it.. First of all, the evidence is clear
“that people learn languages best if they learn them
young, It ds rather paradoxical that in the southwest, .

some e1ementaryhschoo1s-haVé‘forbidden'children to
speak Spanish, while at the same time many of our
secondary. schools require students to. learn another
language-- and Spanish is one of the.most . popular

electives. = Mexican-American children offer their

Anglo classmates a great natural teaching resource.
It is time we stopped wasting that resource and
insteadienable youngsters to move back and forth from

one language to another without any sense of difficuity

or strangeness. '(Re'ortsggﬁgggcati?g)gfrthe:Disadvan—_
May 15, > P -
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Democracy and
Multi-Culturalism

The argument for cu]tura11y heterogeneous schools 1s not

tota]]y dependent upon pedagoq1ca] needs, however., Any society which
gives a high value to democracy and 1nd1v1dua1 freedom cannot consis-
tently utilize the school as an instrument of enforced cuTture N
change. what kind of a democracy would utilize pub11c schoolis to
suppress the her1tage of a m1nor1ty s1mp1y because 1t 1s a m1nor1ty
(or because it 1acks power)? What kind of a. free society can use
the schools as a means to d1m1n1sh 1nd1V1dua1 freedom and enforce

conform1ty?

Transmiitting the FuIT
* Heriitage of Amer1cans
Fﬁnéﬁty; and perhaps most 51gn1f1cant1y of a]l, creating 2
.systemaoﬁ’mass produced monocu1tura] schoo]s is not mereJy damag1ng
to theeee&f~cmnf1dence andkseﬁf;knowledqe of students drawm from

the varibne:- cm]tura] and raciaEl: m1nor1ty groups., MaJor1ty group

pup11s are betng: cheated dn omr”schoo]s when- they master onIy one 1an-

guage, wlen they ]earn about only- one s1de of American h1story, when
“they‘ame exgsed to on]y one musical trad1t1on when they- read on]y
one k1nd cf‘]1terature when they learn on]y one approach to the |
IV1suaT arts, ‘and when they are exposed to a curr1cu1um wh1ch has ho
deep roots in the 5011 of the1r reg1on and in Amer1ca (Roots wn}ch
should extend back 20 000 years, as we11 as back to St. August1ne

and Santa Fe ‘New. Or]eans, and V1ncennes)
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Is it foolish to suggest that all American students should be

expected to-de_what_every Navajo child in the elementary. grades s

expected to-do,_i;et,.thoroughly'master'a new Janguage? And.why not
a second new language in the secondary grades? Is it naive to.think
that pupils in the Southwest shoﬁid.becbme'thoroughTy immersed in

the Indian-Spanish- Mexiean heritage'of that'region, or that:pupi]s in:
. Louisiana should be given spec1a1 access to:an understanding of the

Ind1an French Afr1can her1tage of that state7.

The prob]em of educat1ng the cu1tura1]y d1fferent 15, then, the
'prob]em of educat1ng all puprs in such a way that the schoo] is- both
relevant. to the 1nu1vxdua1 and to the full. her1tage of tmefreg1on amd
of the nat1on True education is- a]ways crass cu1tura] -and. always
cosmopo11tan Perhaps ‘we have now arr1ved at a stage of soph1st1ca-
ht1on suff1c1ent to a110w us to proceed with educat1on and'to d1spense
with a f1xat1on upon conformity and Ang]o—Amer1can super1or1ty ut:
 1f th1s is the case,'1t W111 demand a rad1c31 change 1n the fundamen-~
:ta] or1entae1on of most schoo]s, ‘and th1s in turn w111 demand 1nten-
's1ve ana]ySTS,‘exper1mentat1on, demonstrat1on and-]eademsh1phumuthe_

part of 1nnovat1ve educat1ona1 agenc1es

‘Suggestions for
~Personnel Training
Programs _‘
Much of the above d1scuss1on serves to 111ustrate the 1mportance

of hav1ng schoo1 personne] in m1nor1tv schoo1s who are trained



45

espec1a11y for 1nteract1ng with cu]tura11v d1fferent adults and
pupiis. It is ‘now: W1de]y recogn1zed that teachers heed: spec1aT
training for work1ng W1th minority- pup11s One research study

revea]ed that | o

midd]eeclass youngsters who have: apatheint teachers”
are . less affected than are poor: childrem of Tower-
cTass; m=ighborhoods who have such teachers....
JRevo1utmonary revisions in techniques of'instruction
-and teawher recru1tment,‘se1ect1on, and preparatory
programs: appear to. bernecessary. ... (stuwily ofF212
‘teachers: and ‘their pupgils in 52 schoo]s carry=d out
by Albert H. Yee under.a USOE grant. Educatmen

U.S. A.gﬁovember 17, 1966 p. 72)

The . Peace Corps *ﬁﬂxed W1th the prob]em of tra1n1ng persnnne1 for

work1ng w1th cultura]]y d1fferent groups has: made many ehanges ‘as -‘a
1 resu]t of cr1t1c1sms made by ear1y vo1unteers ‘-"we have moved away
{ from the trad1t1onﬁ1 co]]ege c1assroom approach and 1ntn)f1e1d
-programs wh1ch attempt (over a fourteen week: per1od) tme- create

the- cond1t1ons voTunteers will be ‘confronted w1thwovemsaas"'

(Jack Vaughn “"The Peace Corps Now We Are Seven," Satmrday ReV1ew,_u
January 6, 1968, ip.. 22) |

A good profess1ona1 tra1n1ng program shou]d seek to deve10p an
1nten51ve tra1n1ng process wh1ch will 1nvo1ve the cooperat1on of non—
- Wh1te adu]ts, 1nst1tut1ons of h1gher educat1on and other agenc1es
:-“Th1s tra1n1ng prOgram shou]d be des1gned to ]) acqua1nt the teacheri
‘w1th the theoret1ca1 background of work1ng w1th cultura]]y d1fferent .
'and ]ow~1ncome pup1ls, 2) acquaznt the teacher with the dynam1cs of
;f_ - social process, accuIturat1on and cross cu]tura] contacts, 3) make
; "'the teacher aware of the cu1tura1 and c1ass assumpt1ons and/or pre-;"

"sJud1ces wh1ch he or she possesses, 4) thorough1y acqua1nt the teacher~a
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._withrthe'genenaﬂ history and culture of particular minority group,
5) specifically acquaint.the teaeher wtmhathe;pantfcu1ar Toca]:popu-
1atmon's hietdhy, culture, and.preSent sﬁ&uaﬁion, and,G)Iprevide
direct practical exgeh%ence at:working with-minohity:adultsxand

youth derived from that particular population.

TE is espec1a11y important to stress~that.any such training
pregram should be under the over- all d1rect1on of the 1oca1 ‘minor-
wherever feas1b1e and shou]d at.a minimum, 1nv01ve at least co-
d1vﬁntmnn by‘the 1oca1 commun1ty H1th~such an appnoach the~train-
1nq1program should not only.. serve: to brimg: about c]ose parent-
teacher re1at1onsh1ps and rea11st1c knowTedge on. the part of -new-staff,
" but:sft:also should serve to: prov1de the Tocal commun1ty w1th a con-

- crete ro]e in the exerc1se of power re]at1ve to the. educat1ona1 system

_'Suggestions_tof’meachers
and Administrators
A. A schoo1 servwng m1nor1ty nupils should serve as a br1dge between
.these students and the adult:world wh1ch they will subsequently
enter. This adu]t wor]d W111 somet1mes be Analo in character but
more often 1t W111 be of a m1xed cu]ture In any case, the schoo]
h1f 1t is to be a. br1dqe must serve as a trans1t10na1 exper1ence.'

. and not as: a. sudden 1eap 1nto a fore1qn set of va1ues and pract1ces.

Add1t1ona11y, most non EurOpean Amer1can m1nor1t1es 11ve W1th1n

he marg1ns DT a soc1ety wh1ch has treated them 1n a rather




d1scr1m1natory.manner for: one.hundned years, and more.terrnbly
'st111 “has attempted (consc10us]w or otherwise) to instill 4m
them ~ a sense of 1nfer1on1ty.‘_ThemschOO]”musttaddress;ﬁﬂzmﬂﬁ*
to the task of bm]Stertng:thefméﬁ%iﬁmage of such.pupﬁts and
adults in orderete evercvmewtheemgwmhologfcéT effectsimof a:cem— -
tury of conquest. This‘iseeydbﬂﬁﬁgudiffieult'tesk T view of
the cont1nu1ng rea11ty of~ ]Tfesvn%the United States, but it
must be undertaken as a central: Function of any school- servmng

m1nor1ty groups.

For a]] nf the above reasons such a. schoo? needs to: deuélem
s'a set of strateg1es, 1n c1ose co1Jaborat1on W1th the ]oca]
'm1nor1ty commun1ty, wh1ch will makeﬂthe school tru]y belong-tox
“the peopTe bewng served, rather”than to fhe peOpTe who operate

the schoo] system

- The f011OW1ng are suggest1ons which- hopefu]]y W11] he]p to:’
bring about such a chanqe

1. The schoo] environment should reflect the” 1oca1 m1nor1ty
cultural heritages, subject, :of course, tothe desires of
the local m1nor1ty communities. .Such character can be
created by means-of murals dep1ct1ng aspects of these heri-

~ tages, the'erection of statues. depicting outstanding. leaders
- of minority ancestry,. d1cp]ays of arts and crafts, bulletin
boards..depicting .brown, ‘and/or ‘black : peOp]e and their accom-
D]]Shments, and by the adoption.of a name for the school =~
~which is relevant to the non-white- past.- The expense in--
- .volved in.the above will not necessarily be great, as. adults

- in the Tocal community might well become involved in pro-

2. jects which would: “have. the, effect of mak1ng the schoo1

o "the1r"_schoo1 : , o
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Teachers and administrators in such a school should be
familiar with the dialect spoken in the pupil's home .and
“should be encouracged. to utiiize this language wherever
appropriate in order to enhance communication both with
pupils and with parents, and, more especially, to help’
develop a positive self-image on the part of minority
people. T

Imaginativefadministrators'and”teachers may wish to further
lTinguistic development by using the local non-English lan-
guage as an early means for introducing language concepts
and for developing bi-dialectical skills.

-If a second language or-dia]ect,of;English is widely spoken
in the area, an "English as a second language" technique
may well prove advantageous in English fnstruction.

. Where the local community is interested, an American Indian,. -
African, or .Asian language might be offered along with, or in’
place of, European langluages at .the secondary level. The
United-States needs persons able to speak most such lan-
guages and even less significant tongues are useful in dis-
ciplines such as anthropology and. Tinguistics.

Supp1emehtéry matériﬁls uti1ized in;the:CTasérdom,ias well
as library. resources, should include numerous brown and -black- -
oriented items (magazines, newspapers, books, phonograph. -

records, films, et.cetera), in order to provide cross-cultural.

experiences for all:pupils and to provide an atmosphere rele-
vant to the non-white pupil's heritage. - -

Every effort should be made to acquaint pupils and visiting
- parents with the rich literature now available pertaining to
- non-white America. Many techniques are useful, including
'a permanent display case near the main entrance to the school,
a paperback library operated by students or-parents, a paper-
back bookstore, and-an extensive use.of supplementary soft-

cover books as a:part:of regular classwork. -Books.by minority
. authors should bexgiven special prominenmce, as in a display

.- case: where photographs of the.author can be placed next to the
.book bejng exhjbited;'”: B I

Curricula in the school should possess multi-ethnic dimensions -

- wherever appropriate. In social science courses where the -

development of ‘the western United States 1is being discussed,

for instance; full attention should be given to the Indian side

.of our history, and to Mexican-American, Afro-American, and -
‘Asian -American developments. - Courses in minority history
_should also Le offered. ~. . ~ - ' S .
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Courses in literature should include readings in the
literature of non-white Americans (in translation, if
necessary). '

Curricula in music and "music appreciation" should give
attention to ali classes of non-European music, includ-

-ing pre-European contact styles and music of recent ori-

gin whether from the United States, elsewhere in the
Americas, or Africa and Asia.. In mariy schools instruc-
tion in non-European musical forms might well replace or
supplement the standard band and orchestra classes, in
order to provide a mechanism for enriching contemporary
music. - ' T

The dance would appear to be aniarea where many young

Black and Brown students can readily contribute to the
enrichment of a school's program.- American-lndian, Mexican,
African, and Asian dance styles should be included in any
dance curriculum, along with other forms of the art,

Arts and crafts courses .should acquaint all pupils with .
the non-white arts of the Americas and should: provide a
close tie-in with the various folk movements in existence.

'Amefican'lndian,-BTack, Mexican, ahd-Asién;cboking‘éhould

be available as a part of the school's programs in home

~economics wherever sufficient interest exists, and non-
. European foods should be served in the cafeteria..

Since one of ‘the primary objectives of educators should be -
the 1inking of the school with the Tocal adult community,

it follows that minority adults and youth should be in-.
volved in . the 1ife of the school as resource people, supple-
mentary teachers, teacher's aides, and special occasion
speakers. - - \ o . : :

Additiona]]y,—1océ] advisory committees_should:be asked to

“help-develop policy either for ‘a‘ neighborhood school or

for & minorityuorientedﬂcu]tural'enrichment'program in a

- district-wide or regional 'school. ' No elements of non-white

culture should be introduced into any school without The o

Uactive'participation'of~loca1tminority-peopTe in the
- development of the program. = .- RN

Our non-European cultural heritages, whenever. brought into

the school, should be treated as integral and valuable parts

pr

of our common legacy, and not as bits of "exotica" to be

- used solely for the benefit of brown and black pupils. It

should -be stressed that the local historical heritaaes of .

- many regijons are almost wholly Indian or Mexican prior to the
last century. - . : o : : o
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16. In a school composed of students from diverse cultural back-
qrounds every effort should be made to bring a little of
each culture into the school. A part of this effort might -
involve incorporating each major ethnic celebration into
the. school routine (focusing on Chinese-Americans at
Chinese New Year, Mexican-Americans during Cinco de Mayo, .
Blacks during "Negro History Week", American Indians during
a period of local celebration as at harvest time, et cetera).

17. School personnel should receive snecial training in minor-
ity culture and history and should have some background in
anthropology and/or sociology. . It may well be that school
personnel hired for employment in schools serving minorities
should have several weeks of intensive pre-service training
in cross-cultural dynamics not unlike that received by

. ~ Peace Corps and VISTA trainees. Such training should:
actively involve persons from the local community to be

served. [See Recommendations for Personnel Training Programs}.

18. ' A school serving a non-white community should become closely
identified with the aspirations. of the local community and
should function, in so far as is possible, within the frame-
work of the local culture. This may call for much reorien-
tation on the part of middle class school personnel, whether
of white or non-white ancestry. It will also call for a-

~ revamping of the curricula so that course content deals
with the real world perceived daily by the children. For

‘example, courses in United States Government should describe

the manner in which political action actually takes place .-
and not an idealized version of what might be the casein . -
<ome - non-existent utopia. Perhaps one appropriate manner
in which to teach governmental concepts might involve

training secondary level students as community organizers

or community service workers. =

19. School personnel who believe that it is important to examine
pupils periodically in order to provide data on "ability"
for future counseling or "tracking” should wish to obtain
accurate information by the use of tests which are rela-
tively unbiased. It is difficult to ascertain the poten-

tial of dialect-speaking youth by means. of standard English-.
language ‘tests, nor ‘can that of Tow-income students be pre-~
dicted on the basis of. tests oriented toward middie-class
‘paraphenalia or concepts. On the other hand, biased tests

‘will substantially. predict the formal achievement Tevel of:
culturally different or low-income pupils attending biased
schools. Therefore, a change;in;tests‘wi]]-accomp]ish
little unless. accompanied by changes in the school, which
serve to realize and enhance the potential revealed by the

- new test. . - . o .
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20. Maximum use should be made of techniques which are
' designed to enhance self- concept and involve the com-
munity in the Tife of the school, including the use of
parent teaching aides, older pupils as tutors for
younger pupils, and colleqe students of m1nor1ty back—
ground as para- profess1ona1 counselors

21. Most brown sk1nned and black-skinned nersons suffer
psychologically to some degree from the common tendency
to exalt light skin and blondeness in the United States.,
The use of periodicats, films, bouks, et Cetera, which
are of non-white origin should be useful in combating
the above whether the materials are produced in the United
States or not. Fast Indian, Latin American, and Japanese
1tems m1ght be especially usefu1 in th1s connectlon

. The above suggest1ons are bas1ca11y des1gned ito, chanqe the
_ atmosphere of the schoo] SO as to prov1de greater motivation for

| a]] concerned, as we]] as. to 1mpart usefuT know]edge : In add1—

tion many curr1cu1ar and methodo]og1ca1 1nnovat1ons are ava1]ab1e
wh.ch are expected to 1mprove 1earn1ng for all students and

these new pPOQPamS shou]d certa1n]y be- made ava11ab1e to m1nor1ty

youngsters It is to be suspected however, that a school wh1ch»~.

is ba51ca11y 1nd1fferent or host11e toward. the 1oca1 m1nor1ty

cu1tures W111 not succeed in st1mu1at1ng greater 1earn1ng mere]y

by the use of methodo]og1ca] 1nnovat1ons unaccompan1ed by a

'_'change in the general or1entat1on of the schoo] :

.f;Attent1on shou]d be q1ven to non—wh1te h1story and cu]ture 1n |
'p'a11 schoo]s, regard]ess of ethn1c compos1t1on \ Anglo Amer1can }f7'"”““'
f,_young peop]e grow up 1n a "never never"[land of mytho]ogy as

o regards non wh1tes, and 1t 1s cruc1a1 for our soc1ety S future
hithat damaQTng myths be exposed and e11m1nated We must bear 1n

' ..m1nd that the "wh1te prob]em 1n Amer1ca"; the tendency of |

Yot L i e

ARG TE ST ) .r'.ri,‘: sl
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Anglo-Americans for three centuries to exploit and:denigrate non-
whites. is probably still the major hurdle blocking the advance-
" ment of brown and black Americans. Nhitedyoung people, growing up

in a mythic world of prejudice against non-whites and knowing Tittle

of brown contributions, may well, as adu1ts,'frustrate many of the

goals of educational: programs directiy involving minority pﬁpils.

The multi-cultural réa1ity of American 1ife and'history should be

a part'of evéry.schbo]'s-curricu1Um;-

. In many urban and rural sett1ngs it may be tnat the creat1on of -

', “Commun1ty Educat1on Centers“ in p1ace of ageasegregated secondary,

-_fcontwnuat10n, and adu1t schoo1s w111 contr1bute to . the so1ut1on of

a number of pr0b1ems Many commun1t1es Tack suff1c1ent fac1;1t1es
for "adu]t educat1on,"?have essent1a11y unsat1sfactory “cont1nua—--'
t1on schoo1s“ for the1r most d1ff1cu1t students, and exoer1ence

ser1ous d1sc1p11ne and mot1vat1on prob1ems in the ord1nary secondary'

schoo}s.

For the above reasons, 1t 15 here1n suggested that approprtate secon;
_dary schooTs be transformed 1nto mu1t1 purpose "educat1ona1 centers

_for the. tota1 commun1tv wh1ch they serve, after the pattern of the
'Jun1or col1eqe To e11m1nate the seqregated "teenage".and "adu1t”
i'schoo]s, to add to the tota1 educat1ona1 resources of a commun1ty;lahd1a

“to 1mprove schoo] commun1ty re1at1ons, the f011OW1ng spec1f1c changes

h-1n secondary schoo]s are suggested
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1. Open up all classes in the regular day program to any .
student regardless of age, who might benefit from the class.

2. Open up all evening "adult" classes to any student, regard-
less of age, and develop evening programs where none exist.

23, Combfne'thelregu1ar.day and evening programs, along with new
Tate afternoon and Saturday classes, into a continuous day
program. SR : S

4. Provide a nursery and a pre-school so that mothers of small

.

children may enroll for classes.

5. Provide'a social lounge and center, perhabs in a partially.
used basement area, to be decorated by the students and

kept open until 10:00 P.M. .

6. Provide areas, if space is available, for sewing centers,
et cetera, for adults as well as youth. :

7. Utilize teenage students as much as possible in working with
the nursery, pre-school, and other projects, so as to pro-
vide ‘opportunities for the development of self-confidence

-and other desirable qualities. . -

8. Abolish all age-grading systems, so that each class con-
sists ¢f students capab]e.of'doing_the_work*regard]ess‘of_
- .age. . | AR _ S _ : 5 o

9. ‘Allow o1dék'teenagers]tolcarry'a-partial'1oad‘ahd-sti]1' ” |

- -remain involved in the school's program. - S

10. Ehcoﬁragé:workeeXberiéhcé btograms.'_' | |

_11;'Enchrage-the.téachérsg”pahEnts,tadu1t:and'ﬂregd1apﬁ.students
to elect an advisory board to develop schoo]-po]icy;{innova— .

~ tions, and enrichment experiences. "

B N

'_12; A1téfngeféurrﬁ¢u]qﬁ-andvofiéntatiqh'6f'the sthoo1i50jas.to
o make:it fully releygnt’to_the-IQngqage,‘cp1ture;land_desires_

"fof,the‘éommunityisérvéd;f-fﬁ;

B )

‘13h.C6hdﬁc£"a;éeriES“offfhtéhser”COmmuhﬁtQQEeéEheh workShops.to"'

- develop: a fu]]‘awarenESSFOFfthefcontributions:which:both i
' groups- can make, and of the character.and social dynamics ;
of:-the local community. .~ = = oo T !

o VApbombanyinQ_ﬁHé!opehihgﬁubef;é]ésﬁes;fp'giiﬁahd théfﬁiextéﬁéjéﬁ'jhtbuf'§; 
 the evening hours and to weekends shou1e a1eo be the fotlowing:

.\)-.
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1. The development of an adequate bookstore in each school,
making available a significant proportion of current educa-
tional paperbound books and periodicals;

2. Allowing instructors to offer at least one seminar-type

- course each semestier, perhaps on a topic of their choice,
but with the approval of their faculty colleagues and
based upon community relevance; : '

3. Allowinog instructors to sstablish their own class schedules,
using the extended day period and Saturday if so desired,
subject primarily to the approval of their faculty
colleagues. .

4. Encduraging faculty to keep abreast of new knowledge in their
fields by providina scholarships which would enable teachers
to. take additional subject-matter course work or pursue
research-literature review interests during the non-teaching
months.

) summary,git seems a shame indeed that in many urban and isolated
iral areas-Where non-scholastics are in obvious need of the oppor-
injty for additibna1'secondary-1eve1 schoo1ihg, the oh1y schools

1 their'aréas'or neigﬁbbrhoods'cabable of meeting these_needs arbi-.
~arily restrict themselves to‘certafn'kinds_cffpotentia] studéntsng‘m
r-segregate'bj-age-groups and'thereby_diminish'thé educational Oppoff-
unities of.a11;conéernéd;;" '

he physical facilities éhdumpS£ of'the_personne]_needéd‘for_community
ducation CQnteré are aiready available.  A11.thét'is1needéd now is a

i1lingness to experiment and innovate.

o ey e ey e T
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Bibliographical Essay

I. Sources on the “ducation of Culturally Different and Low-Income

Groups

The educational problems posed hy'cultura]]y different and
low-income populations are neither uniquely conf%ned to the
Uni ted States nor to_this-century. Virtually aT] complex soci-
ets s have posseassed heterogeneous populations, beginning w1th
the cosmopolitan, multi-lingual empires of the mediterranean-
mesopotamian-Indian subcontinent region. In ancient times
Buddhist teachers, to C1te one example of early cross cultural
education, traveled throughout south and east Asia, encountering
many diverse Tanguages and cu]tures S1m11ar1v, low-income popu-
Tat1ons have frequent]y possessed the1r own v1ab1e educat1ona1

_ _systems (as in V1etnam hefore the French conquest) or have oart1—_'

c1pated in. successfu] mass educat1on programs (as 1n the qreat

5_per1od of Isiam1c c1v1]12at1on prior to the f1fteenth centurv)

At the oresent t1ne most of the world s nat1on states possess”
cu]tura] and TTnnu1st1c mlnor1t1es, 1nc]ud1ng Creat Br1ta1n, France,,_
'Spa1n, Sw1tzer1ard the SOV1et Un1on, Ch1na;.In<ta, Mex1co New t' |

e‘wZealand -and Canada (to name but a few) Most such states alsok

]possess low—1ncome grouos

Ideai]y, a gu1de to StUdTES 1n the area of the educat10n of

o

iicu]tura1]v d1fferent and 10w-1ncome groups shou]d be 1nternat1ona1$ f,

3Jand comnarat1ve 1n approach but 11tt]e 15 ava1]ab1e at th1c tIme J{”...
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which transcends national or even sub-national ethnic boundaries.
The United Nations Educationa1 Scientific, and Cultural Organiza-

tion (UNESCO) does pub]15h items such as wor1d Survey of Educat1on

and the Int@rnat1ona] Yearbook of Educat1on, as well as monographs

on particular topics. Catalogues or lists of material available
from UNESCO can be obtained from UNESCO Publications Center, 317
East 34th Street, New York 10016.

Information or possibly bibliographies may be obtained from
countries such.as New Zealand (Maori education),'Mexico (bi-linqua]
educat1on for native droups), arid—Israel (proqrams for 1ow income
and culturally different groups) by writing to their resoect1ve

ministries of.educatien.

B1b11ograph1es are more readily ava11ab1e for stud1es conducted

in the .United States E11nor F. McC]oskev S Urban D15advantaged

ug11s (Northwest Regional Laboratory, 710 S. W. Second Ave Port]and
Oreaon) conta1ns a 11st of n1net} n1ne studwes and books dea]ing pr1-
‘mar11y w1th the educat1on of 1ow 1ncome urban pup11s | The Un1ted
u ”__jStates Off1ce of Educat1on, Educat1ona1 Mater1a1s Center, has ava11—

able The Educat1on of Dwsadvantaged Ch11dren A B1b11ographzﬁ ThIS

”b1b11ography is not exhaust1ve but 1t does conta1n 11sts of some. of o
‘the profess1ona] stud1es ava11ab1e as we]] as teacher ou1des and
is‘ reports pub11shed by 1oca1 schoo] d1str1cts and state departments of ?d'

S education

The Harvard Research and Ueve]opment Center on Educat1ona1

}{]{U:d'.D1fferences has oub11shed an Annotated B1b11ography on School Rac1a1
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ix _and the Self Concept, Aspirations, Academic Achievement and

Interraciaf Attitudes and Behavior of Negro Children (Monograph

No. 3, Harvard Research and Deve1opment Center on Educational
D1fferences Cambr}dge, Massachusetts). This is a valuable compii-
ation of educational research pertinent to Negro education along

with relevant socio-psychological studies. The Research Annual on

Inter-Group Relations (Anti-Defamation League) also is a good source
of information relating to minority aroup research currently in

progress.

Severa?_bibi?bgraphies o7 research reports and bocks dealing
with American Indian education, and therefore re]evant to the educa-
t1on of all culturally different populations, have been issued. One,
prepared by the staff of the Bureau of Indian Affairs '1s be1ng‘dls—_'
tr1buted by the Nat1ona1 Research Conference on Amer1can Ind1an Educa—_

tion, Pennsy]vanla State Un1vers1ty, Unnvers1ty Park PennsyTvan1a

' (th1s is a ]1m1ted ouantTty oub]1cat1on and- 1arge numbers of cop1es

may not be avaz?ab]e) Another was prepared by Harry F. wolrott of

“the Center for the Advanced Study of: Educat1ona1 Adm1n1strat1on,

.UnLvers1ty of Oregon,‘Eugene, Oregon (th1s is- 11rew1se a 11m1ted

quant1uv pub]1cat1on)

Urban Educat1on, an Annotated B1b11ography together w1th

Supplement I has been 1ssued by PrOJect True; Hunter Co11ege, New

.York (1963) Integrated Educat1on Assocwates Ch1cago, 1111no1s,\—

'thas pub11shed Meyer we1nberg S: Research on SchooT Desegregat1on

-h'fReVTew and Prospect wh1ch summar1zes research as of 1965 oert1nent _fi

wm
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to the subjects of segregation and integration. The Information
Retrieval Center on the Disadvantaged, Yeshiva University, New York
has issued a bib1iography“reiating to the “disadvantaged“ (IRCD
Bulletin 1,~September, 1965). |

Miles V. Zintz' Education Across Cultures. (Brovn Book Co.

bubuque, Towa) conta1ns an extensive bibliography of books and
art1c1es pertinent to the educat1on of minority and low-income

groups while Jack D. Forbes' Mex1can—Amer1cans A Handbook for

Educators (Far West Laboratory for Educational Research and'Deve1—
opment Berkeley, Ca11forn1a) ‘adds a few add1t1ona1 items relating

to Mex1caanmer1can education. Forbes Afro Amer1cans in the Far

West: A Handbook for Educators possesses an extensive b1b11ography

on black Amer1cans Other works dea11ng wi th m1nor1ty group

'educat1on w111 nonna]Ty also possess b1b11ograph1es of. va]ue

. 4
..AJ'

Many Journals conta1n art1c1es and book rev1ews pert1nent to

th1s area, 1nc1ud1ng Human Organ1zat1on, Current Anthropo1ogy,

'SOCla] Prob]ems,.Soc1a1 Issues, Soc1a1 Forces, The Urban Rev1ew,

UNESCO Cour1er, Journa] of Negro Educat1on, Journa] of Amer1can

‘Ind1an Educat1on, Soc1ology and Soc1a| Research Integ}ated Educat1on,-"

'FfJourna1 of Human Re]at1ons, P_y]on, and Journa1 of Soc1o1ogy of Educa—

”';t1on, 1n add1t1on to standard educat1ona1 per1od1ca1s and pub11cat1ons

7a esuch as Daedalus and Saturday ReV1ew.~ The vast amount of research data

be1ng accumu]ated in. th1s area w111 u1t1mate1v be ava11ab1e 1n a more S
”'"ﬁjmanageabTe form from ERIC (Educat1ona1 Resources In 0rmat1on Center)

:G'Currentiy ava11ab1e 15 a month]y summary of educat1ona1 research




59 T e

pProjects supported by Office of Education funds (Research in

Educat1on) and Catalog of Selected Documents on the Disadvantaged:

A Number and Author Index (OE-37001, 65¢) and Subject Index (0E- .02,

$3). The 1attpr two items are available from the Government Printing

Qffice, Washington, D. C. 20402.

The several! published bibliographies cited above are, taken
together quite cemprehensive The reader may wish also to consult
works referenced in the section wh1ch f0110ws in order to obtain
insight into the educat1ona1 prob]ems resulting from coercive or

rapwd cu]ture change induced: by conquest

r

IT. Sources Dea11ng w1th the. Effects of Conquest Colonialism and

Cu]ture Change

Educators who desire a fu]l understand1ng of the comp]ex1t1es
1nVO1ved in the pos1t1on of the non—wh1te popu]at1ons in the Un1fed
States w111 w1sh to acqu1re some fam111ar1tv W1th the effects of )
Conquest, co]on1a11sm, and cu]ture change occur1ng w1th1n co10n1a1
or’ quas1 co10n1a1 contexts Not on]y w111 an understand1ng of post—'

-_'conquest and deco]on1a11zat1on phenomena prov1de a. fu11er comprehen-

. s1on of many aspects of non—wh1te cultures, but 1t w111 he]p to pro-
_v1de 1n51ght 1nto the 1de01ogwca1 ba51s for much of the "revo]ut1onary"':i
fstrategy current]y popu]ar amonq urban b]ack rad1ca15, (e g., the

f:f1eea that v1o]ence or v101ent strugg?e 1s a necessary step in thef _"
psycho1og1ca1 11berat1on of a c010n1a11zed pe0p1e) i

- f,_BasicLtdfanjUndeﬁstanding qffb1aeg:hadﬁeaifthﬁnkinéfiszFfantZ'_~fufn"
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Fanon's The Wretched of the Earth (New York: Grove Press, 1966).

Fanon, born in Martinique of African backaround and trained in
France as a doctor speciaTizing in mental disorders, joined the .
Algerian rebels rather than serve with the French army. He liter-
a}]ylgave‘his 1ife to the cause of Algerian independence, dying

of cancer at the age of thirty-six in 1961. The Wretched of the

Earth, which provides an understanding of the psychological as

well as socioepo1itica1.effects of conquest and "national 7iberation"
processes, was written in Fanon's 1ast year of life.- It should be
read prior to reading the preface by Jean Paul Sartre, in this writer's

. opinion, s1nce Sartre somewhat d1storts Fanon S message.

- Other sources useful in terms of 1htroducing a‘pefson to this
area of study inc1ude-

BaTand1er Georges, Ambiguous. Afr1ca Cuttures in Collision (New
York: Pantheon, 1966). A specialist in African sociology
explores the problems of. decolonialization, revea11ng in

_ -the process many of the effects of conquest

- Forbes, Jack D., The Ind1an in Amer1ca S Past (Eng]ewood C11ffs
" Prentice-Hall, 1964). . Includes. chapters, such:.as.The ,
- Conquered" and "Red- S1avery," which 111ustrate some of the -
. effects of conquest and. co]on1a11zat1on

' Frazaer, E Frank11n Race and Cu]ture Contacts in: the Modern: o
World (Boston TBeacon Press, 1965). A-basic’ 1ntrodﬁct1on
.. to: To modern. 1nterethn1c relations 1nv01v1ng conquest and’
. fco‘on1a11sm ‘Frazier's footnotes w111 gu1de the reader
'_to many other sources .

'fJosephson, Eric and Mary, ed1tors,,Man A1one A11enat1on in Modern
: : ‘Society. (New York: Dell, 1962).. Deals with many aspects'

' ‘of alienation. 1nc1ud1ng that resu1t1ng from 1nter -ethnic -

confvontat1ons.'r.a _ : . :

".Kard1ner Abram and L1one1 Ovesey ‘Therﬁark"bfﬂOppfeSsion (New ]"k_
" York: Norton, . ]951) Exp1ores the psycho]og1ca1 effects o
of den1grat1on A R e w Tl
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Maunier, Rene, The Sociology of Colonies (London, Routledge &
Paul, 1949j. . :

Memmi , Albert, The_Co]oniZer and the Colonized (New York: Orion
' ‘Press, 1965). ' -

Pr1ce A. Grenville, White Settlers and Native Peoples (Cambridge:
University Press, 1950). A comparative study of European-
native relations in such areas as North America, Austrailia,
and New Zealand.

Turnbull, Colin, The Lonely African (New York: Anchor, 1962).
An excellent portrayal of the effects of conquest as
revealed in a number of 1ife- h1stor1es

More technica]‘interests may be served by the following works,

- dealing with acculturation and culture change.

Malinowski's many studies and especially The Dynamics of

Culture Change, Beal's "Acculturat1on“ {(in Kroeber, Anthr0p01ogy_

Todag); Hunter's Reaction to - Conquest Effects of Contact W1th

Europeans on the Pondo of South Arr1ca, R1vers Essays on the De-

Eopu1at1on of Melanes1a, Herskov1tz var1ous works 1nc1ud1ng Accul—

.]'turat1on A Studx of Cu]ture Contact Redf1e1d S The: Pr1m1t1ve wOr1d

and Its Transformatbob% Gand h1s spec1f1c studies: of the Maya), and

Methods of Study of Culture Contact 1n Afr1ca

Dur1nq the 1ast two decades a large body of 11terature re]at1ng
to soc1o cu]tura1 change and menta] 1]1ness has deveToped Much of '
| th1s 11terature is theoret1ca1 in nature or is based upon 1ns1ghts

f‘ga1ned in c11n1ca1 psycho]ogy or in soc1o anthropo]og1ca1 f1e]d

'V‘stud1es Of the more genera] works re]at1 to th1s subgect the"

' fjn;f0110w1ng are c1ted to 111ustrate th1s grow1ng body of 11terature ih‘

' the many stud1es of wallace 1nc1ud1nq h1s genera] Cu]ture and
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Personality and his mere teﬁﬁn@cal'"Stress and: Bupiat Personality.

Changes”’ﬁlnt&rnatﬂqn&ﬁbﬁ@gﬂmﬁpﬁﬁ‘Med1CTmﬁang‘]%Qq 1956), "Revi-

talizatiion Movements" {(American Anthrdpologﬁst,;v.tSS, 1956), and

"Mazeway Disintegration: The Individual's Perception of Socio-

cultural DiSorganization" (Human Organization, v. 16&, 1957);

Leighton, Clausen and Wilson, Expioratiomﬂ %ﬂ{i@&ﬂ@ﬂ Psychiaﬁﬁy:

Ruesch, €% aly "AGuy LUyaLisn simd I11ness* (Psychological Mono-

graphs, v. 62, 1948); Beaglehele, "Cultural Complexity and Psycho-

jogical Problems" {(in Mullahy, A Study of Interpersonal Relations);

Benedict, "Mental I11ness in Pyiitive Societies" (Psychiatry, v. 17,

1954); Thompson, "Attitudes:and Acculturation" (American Anthropol-
ogist, v. 50, 1948); Mead's "The Implications of Culture Change for

Personality Development" Americam dpwrnad &f Orthopsyciriatry, v. 17,

h?ﬁ?)«”ﬂ@ Varlows stiher studies; HalTowell's. “Values, Acculturation

and” Menta1 HeaTth"'(Amer1can Journal: of Orthopsych1att¥} V. 20 1950)

and other artnc'ies.J Kard1ner s several works, Sp1cer, Human Prob]ems

~in Techno]og1ca1 Change, L1nt0n S The Cu1tura1 Baakground of Person—.

-a11ty and Cu]ture and Menta] D1sorders, Ma]zberg, M1grat1on and

_Monta1 D1seaqe, Kluckhohn and Murray, Persona11ty in Nature, Soc1e§i

:'and Cu]ture, and M. K. “Opler's Cu]ture, Ps ych1atry and Human Values

~and Qaner_works._

A number of spec1f1c stud1es are. referred to or reported upon_

in the above sources, but others are conta1ned 1n such works as N

*-Opler s Cu]ture and Menta1 Hea]th Many monograph1c art1c1es and

books are a]so pert1nent-—they range from Caud111 "Japanese Amer1can—_ _a

Persona11ty and Acculturat1on" (Genet1c Psycho]ogy Monoqraphs, v,_45
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1952), and Tooth, Studies in Mental Illness in the Gold Coast; to

Bakke, Citizens Without Work.

Studies of “a]ienétion" are often relevant to socio~cultural

change, as for examp]e Erikson, "Identity and Uprootedness in Qur

Time" (in Uprooting and Resettiement), and "Symposium of Alienation

and the Search for Identity" (American Journal of Psychoanalysis,

v. 21, 1961).

Socio-psychological studies of native American peoples may a]so

be perti #ent. Spicer's Cycles of Conquest is of value in dealing

‘with acculturation, éonquest, and resistance to conquest. Also of
import to those-desiring a comnarative know1edge of the socio-
lpsych01091ca1 effects of conquw*t 1nduced cu]ture change are such
- works as Kluckhohn and Le1ghton The Ncuaho Macgregor, Warriors

W1thout Weapons, L1nton, ed1tor Ac u]turatfon 1n Seven American

Indian Tr1bes, Redf1e1d s "Culture Chanqe in Yucatan"'(Amer1can

Anthr0p01og1st, V. 36, 1934) and other stud1es, Ha]]owe11 MQjibwa:-
R)

Persona11ty and Accu1turat1on" (Proceed1ngs, Internat1ona] Congress

of Amer1can1sts, v. 29, 1952), wallace, "Some Psycho]og1cai Determ1n-"

ants of Culture Change in an Iroquo1an Commun1ty" (Bureau of Amerlcan

Ethnolqu Bu11et1n 149 1951),'and Sp1nd1er, ed1tor Soc1o cultural

and Psycho1ogxca1 Processes in Menom1nee Acculturatlon
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