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CHAPTER T
- INTRODUCTION

Purpose and Scopa of the Thesis

\ American sociologist Robert J.‘Haviehurst assertedlthat

“the comm ntment oi‘ the Amemccn socie’ by 1o the ma:.mr*mnce an'i ex-
panolon of oppor unlty for post-secondarv educatlon will bc reullzed
‘pri_me_rily "through the junlor colleges.”l A nerly published. report

on the future of co*mnunity colleges lﬂa‘s projected the‘c, the present
national enrollment will double by 1980 and trlple by the year 2000, 2
Another indication of the increasing Jmporr," nce of conmun:.ty and
Junior colieges is the rapid growth in the nuber of eucn institutions
in the Jast twenty yedrs. The most epecﬁacular expansion occurred
during. the 1960’5 when 3che ‘number: of such‘colleo‘es rose from about
650 to anproxnma{,ely 1 100 and the enrollmen’(, :m 'brro~year colleges |

more than Lrlpled, soar:mg J’.’rom 500, OOO to an es+ﬁ.ma.ted two million

IRobert J. Havighurst, "The Junior College in American '
Socicty, " Jurior Collere Student Porsonnsl Programs: —— Appraisal-
"and Develomnent' (*tworL to Carnegie Corporation of New York from
the Hational Cormittee for Appralsal and" Dovelop"lent of Junior
College Student Personnel Programs, November, 1965), quoted in
George H. Voezel, "Post-High School Education: Its Needs, TIts
Potentlal " Dduc"tj.onb.l Leactom}l_g, XXVIII (Januaxt, 1971) 342.

‘ "E‘lphasls Carnerrle Co*nm:.ss:.on Repor't " Jum or. College ‘
,Joumal XLI (Augus‘L 1970) 3. E ‘




2.
' s 3 3 . s ‘ b
students in 1970.” = Chapman has pointed out that "the faculty is the
B N l,’ .
heart of the college."  Likewise, Glecazer cmphasizes that "an in-
escapable obligation of our profession is a concern for the
preparztion of junior college teachers."S
T.no teaches in these junior colleges with their
- broad aims, their diverse funetions? oqurce, prepara-
tion, . and Quujluv of faculty must be of prlmo CONCCIMes o
for, more than any other institution of higher edu~
cation, thc«junior college has accepted instiruction as
its mission.... The gunior collego, zbove 2ll, is a
~teaching institution. ‘ :
- Soclology is one of the many subjects offered in junior .
colleges. Yet, there is a dearth of informetion on the teaching
of sociology in such institutions. Although the larger four4year

colleges and universities have the vast majority of sociology stu-—

dents, "the increasing expansion of junior college‘systems and the

3

vtion of Juhlor college t**nsf&r students to our four -year
colleges suwgests that in the .forseeable fuuure these ]arger insti-

tutlons w111 be dlrectly affected by academlc preparatlon in the

, 3Bill Jf Prlest und H. ‘Deon Holt "Communlty College
| Outlook for the - 70'5," Cmmct v (Auf’uot 1970), 34.

_ ‘ uCharles B Chcnnan "Reuhardenlnv the Tools of =

: Instructlon,” Junlof ColWGTe Jourﬁ“l XXXVII (October, 1966)’
3h. - , v > :

51:dmund J. Gleazer‘, Jr., MAAJC Anp'zéoa‘ch Preparation of
Junior Colleze Instructor° " Janlov Collece Iournal xXv
(Septeﬂber, 1964) 3. o

. 6Ar£hurl4.'Cohen;,"TeachérVPfeparationz iRationale and
Practice, ' Junior Collese Journal, XXXVII (May, 1967), 2L.




- Junior college.’"7 Th addition to this forecast, it is comonly
recoghized that the key factor in the teaching of any subject .is
the instractor. Consequently, the concern of this thesis is the
Junior college instiructor of sociology.

More specifically, this paﬁer deVelOPS a profile of‘thé Junior
cOlieg sociology instructor teﬁchlnﬂ in the geographié region covered.
by the Southern Association of Colleges and Schools. As pointed out
by L. L. Bernard, acadanic socidlogy_has a long histor} in the>South,'and
tfacéS'backLto the 1854‘publication$ ef Eississipian anry Hughes and
Virginian George Fitzhugh as well aé‘the even eirlier thinking of
James T onroe, Jamoa Aadlson, and Thomas Jeffox on.8 rFolloving é
recent national trend, vhlch began at the end of oer War IT, the
number of Junlor colleges in thls reglon more than doubled between
1960 and 1968, growing from 145 to 299 such institutions.9 In some
of the states in this region the growth rate ﬁaé even more spectacular:
enrollmenﬁ increased by 503 per ceht‘in Plbrida‘junior‘collégcs and ‘ \f
160 per cent in Texas between 1960 and 1968 1 Despite. Lhe expandlng

51gn1f1cance of such sohoois, 1nfornatlon relatlng to the personal and ‘

'y

7Ellwyn R. Sboddard A ‘Loonhole' in the Soclologlst' .
Claim to Professionalism:  The Junior College Sociology: Inatructor "‘
The Amerlcan 8001olowlst IIT Qlay, 1968) 132, -

8L L. Bernad, "Soclolonlcal Trends in the Soutn," Soclal
Forces, XXVIIT (Octdbmr 1948) 12, :

9Am?rlcan Asg001a+1on of Junlor Colloges, _969 Junlor Collepe‘-‘
Directory (Washington, D. C.: .American Association of Junior Colleges,
19695, PP 12-84, AR = S L T

oPrlest and Tolt, loc. cit.




L
professicnal characteristics and qualifications of southern Junior
.collego sociology instructors is lacking. This study ofl such teachers
provides poertinent porsonai information as well as insight into the
current tcach{ing ‘position of junior college soclology instructors
in"the South., Furthermore, in order ‘to male the ini‘bnnaticngaincd
in thls survey more meaningful, it is compared to relevant available

data from other regions and types of colleges.

Revicw of Previous Research

Al’though‘nmncrous books ahd érticles pertain to Junior colleges
and fheir facu_lties,ll the only majofpublished article relétilug"
specifically to junior college instructors éf s.ociology (as distinct
from other educétiohal levels and other disciplines_) ié one‘by Ellwyn

R. Stoddaxrd describing 'sélected characteristics of seventeen téadhers

2
in Towa. 2 Pertinent coments from Stoddard's Towa study include the

| following:

- Four of the seventeen are under 31 years of age and
nine are 48 or older, suggesting that junior colleges -
might be the receptacle of the very new, or ‘the older
. teachers., - ) Lo o ‘

. With the exception of four of these sociolegy teachers,
the formal training. of “these soclology instructors was

. campleted prior to the temination of. World War ITI. It
‘appears ‘that their formal training was not very current.

Approximately three-guarters of these sociology teachers
have. their Master's degree in education, with only in- =
cidental contact in sociology. - Those instructors reflecting.
liberal arts training are predominantly history majors..

kl]Se'éf the ,"B'ibliogr'aphy"‘ of this paper for eMples.
‘%Stoddard, op. eit., pp. 132-135. |
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The most discouraging fact crierging from this entire study
was the assigmments of the only two individuals in these
sixteen faculties with Haster's degreecs in sociolocy.

One was a college dean with full-time administrative duties
and thoe other tau{.;hr, Spanish I’ull-t:'_me!

Fourteen of the fifteen colleges reported a minimum
offering of a "Principles of Sociology" course. Six
offered additional work in "Social Problengh and an
equal mmber listcd 'ifarrdage and Family.“

The information from this Iowd study 1c‘ht serve as a boncl*marc by
which to guage the data which follows on sociology instructors in the

South.

e

In addition to the Iowa study of instructors, several papers

- dealing with junior college sociology have been read at recent

meetings of the Southwester Sociological ‘Associa'bion, suggesting in-

. . . : 14
creasing recognl'blon of the importance of the field. Other 1nd1-
cai,lons of . 01*0:*1ng concern with :metructlon are the MAmerican SOClOlOD‘:L—

cal Association's publlca ulon of The American Soc:.oloj—‘ls‘t as well as

their recently es’c.abllshnd confruttee to rev1e'r the s:_’caatlo and suggest

needccl :..mrovcment in the- ueachmo' of SOLlOlOO"j. 5 The Sou’chern

131bid pp., 1‘32-133‘ |

lLLAdele 11. Da.venpor‘t and M. Bi Wade, "A Comparison of Junior
College Sociology Instructors in Texas and the South, " (Paper read to
Southwestern: Sociological Assoclatlon Dallas, Tevﬂ y Harch 26, 1971);
}. B, Wade and Adele M. Davenport, "F: .gh School and Junlor College In-.
structors of Sowviol cgy in the: Sou’t,h," Proceeding s of* the Soutinrestern -

- Sociologzical Association, XX (1970), "226-230; 17, B, Wade, V. L. York,

and ¥W. J. Reynolds, "“"The Status of Socw ology in the Junior Colleges. of -
Texas,' Proceedings of ”che Souuhuestem Soc-n o" ogi cﬁl Assocl-vtlon,“XDC,

‘(1969) 22-26..

15I‘hougn not spec111ca.ll v concemed W’_L'Lh mstructlon at the Junlori -
college leVOl the American’ Socmloglcal Association does have. a sta.ndlng‘
cormittes on Tea aching Undergmduate Soclology and is soonsomnrr a seminar
on- Soclology in the Community College at its 1971 annual meetlnsr.‘ There
is also an ad hoc. comittee on Social Studies Curriculim in Armerican.

};Secondary Schools as well as’ several institutes and workshops being held -

this summer (l9?1) for hlgh school teachers of soclology and soc1a1
gclence. ‘
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Sociological Society has also shewm recent intercst in recruiting
g Lyt g

members among junior college faculities. In keeping with this incroased

interest in teaching and in junior college sociology, this thesis sur-
veys and discusses the instructor of sociology in the junior colleges
of the South in greater dcpth breadth, and detail than any previous'

study.

Definitions‘of Ten%§
HMuch confusion exists in the ovérlapping‘uss of terms such és
"owo-year institution," "community college," and "junior college."
These frequently inter¢hanged phreses are‘defined and -distinguished

in the Yearbook of Hizher Educaticn, 1969, as fcllows:

TWO-YEAR TRSTITUTICN. (1) Literally, an institution of
higher education offering the Tirst 2 vears of collecge-
level work., (2) In cormon usuage a 2-year institution .
is distirsuished from o Mrpesr inctitubion and is chap-
acterized by offering at least 2, but less than &, ycars
of an organized curriculum loadlno to a formal award,
such as an associate degree, certifica ate, dlnl@na, or
licensc. (debcndlnv on the narLlcul“r cuwrwculum or
institution). The ‘curriculun na 2y be of the transfer
type (v1th crcavts normally transferable at full wvalue
" te.ard a bachelor's de~rce) of termlnal—o"cupatlonal
“oor. ouen-ended. ”Uo-year institutions ‘Anclude community v o I
" colleges, junior collezes, - technical 1nst1uutes, and o - IR
- semiprofessional schools. In addition to organized ' i
currlculums,,two-"ear 1nst1tatlons (pavtlcularl cormmunity
and junior: collevos) many aiso offer other types of in--
~struction; e.g., courses in gcneral education and adult - AR
education, ‘short courses, and special lectures. ' It is = ; AR T
 recognized that there are many 1nst1tut10ns whose names. - S
.do not 1ndlcate thelr type,: '

CQHHPUHV COLLEGE. A 2-vear 1nst1tut10n of hlvher
- education, generally public, “offering ‘instruction -
_ﬁdapted in. contenb, level,; and ochcdule to the needs'
of - the, comnunlt" in which it is located. Offerings
usually include a transfer curriculum (credits trans-
- ferable taward a chkelor's degree), occnnatwonal (or
‘ternlnal) currlculums, gereral educatlon, and adult




.. edncation,. So i‘ar as. possu.ble, ‘courses ‘0%01\,&’111
. morning,” af‘temoon, or evening hours ace crdjﬂq 10 the
s gonoral convenience of ithe | clle*uele. ind gdﬁluon to
organized curricula, ‘offerings may also: J.ne‘v/‘x% short
- -courses, snecml lec«,ures,' etc.,”_ of interest Yo the:
o community or to groups therein.. Most of the: %ﬂdeﬂts
live within the cormunity. ,,ﬂote-‘ " The topn ! IV -unlty e
college" genorally ro_Ler to an indop n:lent],/ or2anized

| “institution (c:Ltnev‘ p"b.: ic o nprivate), or 7. vne vhich
'is owr'nuzcd as part of a local rnub_l:n.c hooj’ gv’S‘t@-u. .
While there is no hard and fast dist tlon YW 78en the

terns "cormmmltv college" and’ "Jumo“ collegf the
forser is more community-centered writh: respef/’ 10 poth

currlculxms and acmlmlstra tion: 11, is also n& v 11]’e1y
to do“lve a larger porition of its funds ' Trom wal

sources . (:anlarnnf* local taxcs) and to be mﬂl\@ I.-:I'F"ely
“‘j‘unaer purel J local control. B . i ,

JUNTOR COLIRGE, (1) A ?-'y"a.r institution of liwxe,
education, A junior college may. offer only # {f‘imfer
or u;uversn.’oy—-mra.] lﬁl currlculmt, “hut more ﬂﬁ ton also - .
S.an o\,cuoatlon_«l curricuiun and other tvno ,;l‘lﬁculum
- such as gensval cducarn on, adult’ education, é%ru R
. courses, and special lectures. Uhon the 2-yZ% insti-
Cdtution oi“i‘erS‘ the compréhensive: currlca"lum dZ% rihed
" above; it.may be referred to as a CO“m‘ﬂlﬁluJ oW 1ego.
 .The term "iunior college! ‘genera ally 1efers 7. an in~ .
; devenden oly’ organlzt,d institution (pub Lie "oy ﬁwva-be), ‘
- or to'one: which is . c:.thor part of a public’ sC 001;5.)7'8 tem
" (c_Lty, ‘county, or:state).. I'b does not’ rofoy. J% the
" lower division of a i#-—year institution, even ¢ the
lower division is on'an enti rely different cﬂws from
“the paront :m:*trtutlon (sach an: off'~campus d}*\gloﬁ
would constitute a branch campus or oﬁucrl¢1o, center),
- (2) Loosely,. Bny po t—-h:r.gh scnool b:ro-year &“Qationalﬁ ‘
motltut.:.on.l e _ | - L o

:, Frcm these dei‘lm.t:.ons, l’t 1s apbareﬂt I:hat l,herc gﬁ hnieh Overlap

':Ln ’che usage of the tenus a.nd that a tuo-fyear :Lnstl'fﬂ\tj,o-l W'lth ‘che

'mrordé "comunlty collefre" in 11:5 name mlgn’o well be :Kholuded in a

o s‘cudy of Junmor colleores.; In thls .,urvey oi‘ Jun10r Qgileges all

S 16Yca1boo\c of lefner Auca t3.on, 1969, : (Loh, Aﬂ%j,es, Calfli‘ornla'
- Acadcmn.c Iied:.a, Inc.. 19593. PP /60 '7l"~L and 7L|.1




.
")auéh 1nut1tutlon~ Offe”ln"k# “tr%nsier typo“'acmdcm;c curvlcﬁlum ar§  
‘Jnolnded and hiT T ess offerln" onlj u“Chn1011 vocatloﬂal
 ,0r;sem1pr0fess; nst _,uﬂon are excluded.,
Althoarh many Junlor colle~es offer geﬂoral 5001a1 sclenca
':or.;opla] studleﬂ couv ecs Wthh maj 1pclude a unlt or two on |
.soc1olog3, thls papur 1< concerned only ulth those perfono tcachmﬂg
‘cour 2s o]bly'W1th1n the dLSClDl_nO of 5001070~y. Thcr fore, the |
»tenm “1n,Lrhctov of soclo]ovv‘ 1nc1udes only tho;e pcrfone teachzng
1ntroducuory soc1olovy cour*es,\sonlal problcms courbes, marrlage
7 ‘and famlly courae ' or Ouher such coarses tauﬂnt from a SOClOlOchal

”perspective;? Those pevrona teqchlnp 5001olo~y cogrse however;@nay
‘7_:be teach1n¢ courses 1n oﬁher dws 5 pli hes mwu1 aneouoly. |

In thls une tAo tenn ”;outh" refcrw to those eleven

states An’ Lhe geovrabhlc replon ccvered by the Soatanrn Assoc1at10n
‘fof Collcref and Schools. Thls 1nc1uues Alab na, Florlda Georgla,-
‘Kentucky, Louleana. Mmeslsqlppl, North Carollna, South Carollna,
fTennessev, Texas and Vlf’lnla.‘ HenCeforth the use of ﬁhe tenn

"South" 1n EhLS paper refers to these oleven states.



* CHAPTER IT
HIZinDS AND PROCEDURES

~Desisn of the Questionnaire

After.o ouvsory'eﬁnhiﬁation of the litefatuva revealei little -
Anformation on JLnlor colle"o 5001olory, and in recognition of the
ﬁlmportanCo of Lhe lnstructor in teachlnc any subJect the nood for

':a study of Junlov college 5001olo;y 1ngtﬂucoor" Dcc&mo obv1ouo.l Be-
.causc of flnan01¢l and tlne Tlmltatlon thl stady‘was‘:estrlcted ‘
“to 1nstructore in the SoutL, be_nga_reglonvof"pafﬁioulor'ihﬁefeﬁf?

1to tho au hor'i | | : l | | ”

A queetloﬁnalre d051gned for use - in ohls’study of 1notructoro'
~of socuology in bhe South was testod oevcml tmes b_,r aom:_nlstor'mc
1t to f oulty and Gtudents 1n graduato 9001ology closees at Stephcn
.F. Auqoln State Univer31ty in Lacogdoche Texus. The'er1t1c1sm°‘
cand’ suggestions of thesa percons'wero 1ncorporatod in the propara—
tlon of Lhe flnal form of the questlonnalre, as well as 1n the ’

- development of codlna 1n°tructlons for storlng 1nfonnatlon on cenputer
cards, vhich' wore utlllzed in order to fa01lltate the analy51s of data

~ from respondents.

“Solection of Sa mole Ponulaﬁlon

Securlnv the names and addresses of schools from a booklet

‘entltled Renort of Crcdlt leen bv ucatloﬁal In"tltuflons (1968)




publlshod by tho American Ass001atlon of Colloclate Rorlsorars and

10

'Adm1331ons,1 a flfty por cent sample wa~ drawn from tho Junlor

o colleees of the Souoh. Beceuse nelthor a list of 001ology 1nstructo S

nor a- current llst of Junlor collove" offeanc 5001olocy was avall-
able ' names of the Junior colleges in- the South vere 11sted in
alphabe’ 2l ordor by state, and a questlonnalre was addressed and

malled to ”Inst"uCoor of 5001010ﬁy", t every odd—numberod 1nst1tut10n

. on the 1lSo. An ewolanatory 1ebter and self-addressed stamped

- envelope were alﬂo 1nc1uded. ”wo follod~uo malllnqs wers made,

accompanled by personel notes 1n some cases.

Responce LO the Survev

Of the 131 questlonnalves malled to Junlor colle"es 1n the

South durlnv the w1ntor of 1069-70 ‘a response of 71 (54 ?%) was

"reoelved ‘ f anch 6l (&o.op)‘were suxfwclently comolete for use in

thls survey. Thus, thls study is based on the da ta contained 1n

61 questnonnalreﬂ returned by 8 respondents 1n Alabama 4 in Florlda,

‘:’7 in. Georgla 5 1n Kentucky, 6 1n,h1ss1ss1po1, 5 in North Carollna

‘h in South Carollna 5 in rPennossee, ll 1n Texas and 6 in Vlrglnla.3

lIn an efforf to secure. up-to~date 1nformat10n on. the names ‘and

7addresses of SO"lOlO”y 1nstructors, or.of  junior colleges offerlng

sociology, letters wero first written to- each state. department of edu-
. cation in the South. - Replies from several states 1ndlcated that such
- 1nfonnat10n was not avallable.f, ther states: sent a partial list, or

a:list ¢” educeted guosses" as to which Junior ecolleges might offer
SOClOlOéy courses. - Some states falled to rebly. The:efore,;other_

_sources. of 1nfornatlon'were sought

: 2One resnondent replled that ‘he did not. have time to complete
the questlonnalre, one did' not choose to participate in the study, and
eight replies indicated that 3001ology was not being offered by the
school at that tlme. SR ‘ o

3Lou151ana is not mentloned because the Junior college personrnl~
roplied from that state reported that s001ology was not belng taught
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Bécause the numbér of junior célleve socioléﬂ§ ingtfUctors in the
South is unknovn, it is impos smble to deternlns exgctly how repre sont-
at1Ve-thls sample is;“ Upon recelpt of the ccmpletad quertlonnalrcs
‘coded infornatlon frcm them wao punched on’ computer Qarao. Thls
eo *wtorlzcd cdata des crlbes personal and pr0105510n¢1 characterlstlcs,
‘q@ﬂ;Lfications,“expellences, recp 151b111t1e9, and gtt uudes of the
1nstruutorg surveved. By catecorlalnv such 1nfon1ablon Qnd deter— '
mining the number ol responaents in each category, 2 profile 15‘
.developed of the soclologv 1nstructor 1n the. Junlor Qolleﬂes of the
":South Thus, rather than attcanan to determlne tne compstercy of
‘+hese teachers, thl"rth851s 1mply'measurcs the nnmber of respondents
“hav1ng cerbaln characternstlcg.( Tt is gener"lly asgumcd that there
1s,a correlatlon betwe n educatlon11 leVOl and ieacnlnf ablllty, put
-no concluslons ean he drawn alonv thqce 11ne ‘ A thQh”c who 100v0‘
very "poor" on. pap°r nay do an encellpnt JOb in the Clausroom, and

, v:.ce-'versa,. g

uBecause some Junlor collcves hava no soc1ology 1nstructor ‘
and because some have more than one such . teacher, At ls 1mp0551b1e“,
to detenn;ne the number of sociology instructors. froft a list of - Junior
colleges. However, approxmnately one-half of the que%tlonnalres were,
returned’ by approxlmately 50 per cent of the junion €01leges in the
- South, which may irdicate that abproxlmately one-fourth of the junior
~college instructors in the South ars- represented in- thla ‘sample of
61 respondents.’ In’ ‘other words, an estimate of 250 S0ciology in<
structors in the Junlor colleges of the South would Pbobdbly be. clo
'to the exact number of such teachers.



CHAPTER TIT
FINDINGS AND INTERPRETATIONS

Persor11 Cblracterlstlos and thlnflcailons

Pezsorﬂl Informutjon

As mlght be expe cted wost Junlor college 1n°tructors of
5001ology in. the South are whlte Proteatents. When asVed to indi-
cate thelr race, natlonallty, or ethnlc -group,: forty-elght respon—l
- dents (78 7%) - 1dcnt1f1ed thcwselves as Ceucssold or Uhlte five |
' (842%) as Vegrold Negro, or Black' four (6. C%/ as. chlsh and one‘b
:fl 6p) reported hlmself as an. Amerlcan Indlun.lr Uhlle the statlstlcs

" were not Surprlslng‘ thev le rly 1rd1c1tﬂ‘thc Lndor—roprcoeﬂtatlcn

. of Blacks, as cowpared to other groups.‘ Thls condltlon exlsts despltelll‘

the fact that hlstorlcally Negro collevos in the South were among the
~ first 1n this country to teacn soc1ology.? : _

As ahown bv the data 1n Table I, soc1ology 1nstructor" in the
South are typlcally young (91 8p are under 40) marrled (73 8 ) males. -
‘_(70 Sp). These statlstlcs are sxmllar to those gathered in. two recentT
national studles of new faculty members 1n two—year colleges and of

those in four-year unlver31t1es. The_datailn‘these surveys‘lndloate

lThree respondents falled to reply to th1s questlon.

: 2L. L. Bernard "Soc1oloalca1 Trends in the %outh " Soc1al
) Forces, XXVIIT (October, 1948) 14 '

12



| TABLE T

- SELRCTED PERSONAL C“MRACTZIRI‘%TICS OF RESPONDEATS,
L BY NUMDER AND PERCENTAGE

——. e

Age 1 s'éx, | © Marital Status
1 20-29 30-39 4049 50+ | M F | Single Married Widow Othor
1 45 0 5 | 3 18| 1L 45 2
18.0% 73.8% --- 8.27%| 70.5% 29.5% | 18.07  73.85  3.3%  8.2%

‘fthét 76 ber‘cent of tho jﬁnior college‘insﬁructors weré less‘thaﬁ
forty years old and thut 75 por cent of the unlvor51ty porsonncl vere;
‘under thzrty—nlne ye“rs of ago. Altbough both groups Uere relatlvely‘

: young (vlth a. medlan age of 31 for the ﬂuAlor colleae faculty and o

5 31. s for the un1v0r51Ly group), two«year colloges had a sllgntly

raohlgher number of older teacherf (50-60 years of age) than dld the
Junlver51tle 3. Thus,‘all studles (and especrally this one of the

*_South) secm to substantlate Stoddard'c obgervatlon that 1n Iowa L

- 3un1or‘co1legos seem to be the receptuole of the very youn ’ or of -

A_‘older teachers. = ﬁ | Lo

| The sex ratlo of southern 1nstructor~ of soclology 1s nearly

the same as that for uhe whole Unlted States. Natlonally,‘approxxmately

‘ 3Clyde E. Blocker Are Our Facultles Competent?“ Junlor
"Colloge Journal, XXYVI (Deccmber, 1905), 13. o ,

: hEllwyn R. Stoddard np 1 oophole in the Soc1010g15t's Cla1m
- to Professionalism: The Junior College Sociology Instructor,™ The
- American Sociologis t 11T G%ay, 1968), 132. _,'-
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70 per cent of ths newly ¥ 11red Junlor college fﬂcultv ars ﬂen,s as

“conpar to 70. 5 per cen ‘of the junior collego soc;ology Iaculty in

the South.

- Marital status also was comparable in the studies of junior

college and university persommel; three=fourt’ = and *wa-tdirds of
o R ' L - ‘ '. 6 :
the respective natlonal groups were marrled. In ihe South almost :

thvee—foar*hs of the Janlor colle?e s001olovv ins tructors are marrlcd,

'as shonn,by the Qata in Table I.

As one mlght exnect 1n the southcrn "Bible Belt n most of the
rcspondonts pve_cr a Protostant rellaloq, as is 1nd10ated by the

data in Ta ble I, Jone 1nd1cated ch1sh falth -although four lndl~

' ‘catcd szlsh ”r ace., “ These respondcnbs Dosswbly reoresent "secular ‘

,chs“ who do not practlce their re11vlon.-lxost of the Cathollcs are'_

t chlqg sn C hol;c Juilor collegps. Some persons mlgnt be sur- |

prlsed bj the percedtage 01 persons 1n the South uﬁo 1nd1catcd a

‘ prelerence for Lhe Unluarlan rell'lon or of those who 1nd1cated

they Uerc anno tlc or athelstlc.f Th1s ralses the 1ntor°stlnﬂ questlon

of whether one' s rellglous v1ews are affected bj h1s ch01ce of an

‘ academlc d1 01n11ne or v1co Versa. Thls study 1s too lmnlted to

dr&w any concluglons on- thls p01nt.

. 5Ray C. zaul ”Can o Get Enough Good Teachers?" Junjor Collc e7i ;
Journal XXXTV (December, 1963), 4 ,

6Blocker, loc. 01t



TABLE IT

RELIGIOUS PREFERWNCE OF RESPONDINTS

Religious ‘pre‘for.e‘&ce ! | “‘5(’1?5@014 - Por c_enf,

- ‘Baptist o 1w 27,8%"
Chuxch ‘of Chrlst ” o TR 3 | :\_ 4._975
 Mothodist B S 308
Presbyteriam | -3 | Jrﬁ 4.9%_
Uﬁitafiaﬁ 3 4,9%
,Othor Pro»cstv_.nt kb | 6.6%
: _:Cathollc 5 i _..8'.’2%
{Jowlsh‘ 0 ———n=
r‘”jAghoét"lc, ‘aﬁﬁasi‘si‘;” or "none™ 5 _‘ .8";72%
No ‘ans‘wer | ) 4 11-5%
Total e 100.08

7

: Backrfrourvi of Ins*{:ructot‘s

Poz*ty of the %s:txty~cne respondents (65. 6"’ ) renorted graduatmg
i‘ro:i; a: hlgh sohool En a rmral area or from small towns of under | |
~”10 OOO persons. | Forty-f:.ve ('73 8,:) graduated frem hlgh schools in
the South, trrelve (19 77:) frcm secondary schools in other areas of
'bhe United .Sftates;,wz and “two «(.3&;@)?‘ frorm}forcfalgnrs,chools..7 Thus, over

'tt»xo-thirds of these v,’s:outhern,SO’cﬁ;'olog;r 'ins'tructorsﬁpparently are ,

"wo mspondem ts falled to answer th:Ls quevtlon. '
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.'from‘rural or small‘tor southern backgrounds.‘VPurthcrﬂore thirtv-eight
(62.3%) of these 1. 1cher° r6001V0d their entlre collepe educatlon in

‘the South, whlle elghteen recelved onJy'pur* of thelr college educatlon
'1n the South and fxve recelved all of thclr educat:on outslde of the
South. | . |

119 ost Junlor college teacher* have never attendod a Junlor
college.” Thls stetcment was 1asod on ' a 1963 study of new- Junlor '
college lnstructol 1n Callfornl It found that 63 per cent of such.
teachers hmd not. attended a Junlor colle"e.g_ Whlle ?O per cent. of the

‘ _1nstructors -in the Souch'were former Junlor colle e‘students,,80 per.
cent had not attended a Junlor college.‘ These flgures, however will
‘probably change as. greater numbers of studcnts attend Junlor colleges. :
e 1ndlcated by the data in Table III the :LnSL.I'U.c'tor“ in the

'QOutn rec elve txeix

-:#

but maston! 5 degrees were. gener°1 1y recelVOQ fronva:magor unlver51ty
(7. 5”) or state colleve (26 Zﬂ) HOWever over. 11 por cent of the
graduate degrees were recelved froﬂ sehools of theology or semlnarles;'
and 20 pcr cent of the respondents held a Bacholor of D1v1n1ty,1 aster
of. Theology, or e-m:Llar degree. Uhlle the froquent accusatlon that |
.many socloloclsts are "frustrated preachers" is- not neceesarlly true
o thére nay be same truth in the stauement for some of these respondents.“
‘ dIt maJ also glVe some substance to the charge that many Soclo]oglsts

are Vreformers" or "actlv;tlstsﬂ and‘not sclentlsts.. :

8deund J Gleazeri Jr., "Proparatlon of Junlor‘College Teachers " o
F/:lucatloml Record XLVIII (Sprlng, 1967). llf9 ‘ |

‘ 9A "magor unlver31ty" ;s any school. publlc or’ prlvate, offerlng _
- a doctorqte in any:subjects; a "state colleoe" 1ncludes a1l other state -
‘colleges and unlversltles. ‘ ‘
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| TABLE TIT

TYPE OF SCHOOL GRAIITTNG DEGRED ATU DESREZS HEID BY
RESPOMDENTS, BY Ubw31ﬁ LD PERCENTAGE

Tyﬁe,of.schpol”éranfing degreos R Degfée level
Bachelor's = Mastor's
‘Independent'pfivéte collegé S Ly 6.6% ” = o R
Church-related college 15 2466 4 6.6%
State‘college | .20 '32.8% - 16 26.2%
Hagor un1v0r31ty B | “ B 18 29.5% | 29 h7.5%
| School of theoloﬂy (oemlnary) . -3 L,9% 7 11.5%
No answer or no» uppllc ble : e | ‘1;6%=‘ ‘ "“‘5 ‘8;2%1~
Total RN 61 100.08 61 100,0%

Nearly'bzenty yeare ago 1t was assorted that "the typlcal Junlor :

college tcacher has a master'ﬂ de#ree pluq one addltlonal year of

' 10
,graduate work.ﬂ‘ As shown by the data in Téble LV‘ the maJorlty of
- the Junlor colleﬂe soc1ology 1nstructors 1n the uouth today have no

~ more than a master s degree. Pour of these 1nstruc~or~ hold rraduate :

degrees sach as the spe01a11ut or doctorate, twenty—two have done
graduate wo N beyond the’ master's devree level thlrty'hold master'

degrees w1thout addlulonal courﬂeo, four huve taken ‘courses. in add1~

,_tlon to theﬂr underpraduate depree, and one- holds no mo“e thaﬁ a

'bachelor'r degree.‘ In other words, over half of the soclolo"y

- 1OF. H, Dolan, "The Drevaratlon of Junlor Colleze Tea~hers "o

| Junlo* College Journal, XX"I (February, 1952) 330..
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Ainstructors in the junior co']le'ges‘orf the South have dpne no work
beyond the‘-mastcr’s“deoreeo As::'mdicatod‘ by "‘th,o data in"i‘able Iv,

this sta‘come*lt 1s even nore truc natlon'lllv Hovever- in reallfzat:LO“l
of the fzcn tqat the natlonal Sb&tlotho 1nclude teachcvs of both
acadenic ard tec‘ﬂ*’ncal C'ub ;ec..;,, vhere'”s the czata. fro*n the Southklg
ba N\l solely -on the aculty of‘ an acadc*“lc Q:Lf'c:Lpl:Lne (soc:Lolo"y)
the status of the southern faculty in tcwns of compavabTe acadenlc
backaround Qdes not compare as 1avcrdb1y to the national statistios
as it apyvarv. Tt is also 13D0351bje to detornlne 1r01 these statistics
wnetho* the acadenic prunuratlon of Junlor collevc uoc¢olovy tﬂﬂcncrs
in the Soath hag groum: SUronver or'weaxer durmnv the 1ast uwo dccades.
Ievcruhelcss nmﬁy pevoons 1n the prof90510ﬁ'm1ght feel concerncd a-

- bout tho percentaﬁe of 1nqtructors teach:nr collo~e level 5001ology'who

have dons no work bey ﬁd d1elna¢ter’s deurbe leVBLo

TABLE TV

hIGqEST ACAﬁF‘IC A”TAT“WwWT oF SOCIOLOGY TU%TRUCTO T JUWIOR COLLFGES
. OF THE SOUTH CGIPARZD TO ALL TSTRICTORS TH JUNIOR
COIJEGIS OF TdD NATIOA,‘ 1909—70 '

‘Highest dégrée‘levol . : - Southﬂ ‘-k.~  .  *United‘Statesf‘
Belor'maSuer S devree S _ - 8;2% : : ‘ . ‘16;1%
haster s deﬂree o 4@,2%‘. | 49.9%
Beyond‘masuer s degree o o 36,08 P
Doctor'" dc,f'reo and beyond o h S '6“6‘,”3_‘ T 6.2’,'5 o

Note TotaLs nay not equal 100: due to roundxnn ‘ .
*Source"1fllllan S. Grayhsal, "ﬁacultv and Admlnlsuratlve Salarlea,
1969—70 " Jumor cOnco-c Joumal XLI (Auguu t, 1970), 10.




-19
| Unli“c the TOQﬁ dy in thCh 1t as Lourd bhﬂt thc for*al |
tralnlng of most Juvlor Collcre instructors was completcd before the
end of1Ior1d‘Iqr II H OJLJ 51y (9 8 SOClOlODj 1nstructors 1n the
| South cc:pleted themr bachelor'" dogree boPore 10@1 and all bub tcn |
(16.4) have been in chool durlng the last ten year In fact, as
 41nd1catcd by the data in Table V over half of the 1nvtructor" hnve
been in. scHool durlnu tho 1ast flvo yearﬂ, rhlch makeg it 1nprobuble'
‘that one's knovledve of hls subguct matter chld is outdmtpd.  Thek
recenuneas of the cnrollment flcurp; ‘are als o 1ndlc tlvo of the

relatlve youth of tho Junlor collo ge 1nstructor« in the South.

| TABLE v | |
DATE OF COLLEGE ENROLLMENT TOR RESPONDENTS, BY JUﬁBER D PERCE NTAG“',

-

Year of b -,elop'« amee L Year of last ehieolj:n'eﬁt -
Bofore 1941 6 08 | Béfofé'l%l 10 1648
19@1%50 - B 8  . 13.1%::l :  ,;- 1951_65 : ~‘l?“19:6% :‘r
195060 24 39.3% | 1066 70 38 62.3%

196170 o o ;“Unldentlflable 1 168

‘;‘Note; Totals Tnay. not equal 100% due to roundlng. ‘

As 1nd1cated by ﬁhe 1nlormatlon prbsented in Table VI SOClology
was not the magor fleld of study for many persong teachlnv the subgect
in the Junlor collegcs of the South. Few (8 Zp) of theoe 1nstructorsi

~had 5001ology in hlgh ochool and many had llttle soc1ology in- colleve..

Hstoddard, loc. cit.




et

‘hours 1n "ocloloqy

| ‘2Qf

1Uh11e 5.6 por cont of new Callfornla 1ngtrucbor~ tauvht GUbJLCta

out51de their maJor areas of siudy,lz the data 1n Tablcs VI,‘VIi; 1;;

i

and VIII 1mp1y-thut nqny 1nstructors 1n the Junlo" col_cges of the

:‘South aro tcachlnﬂ soglology dOSDIte a. rathur weak collc*e backaroand

,che d1f01b11ne, bot"in tenna of the Lo»ql numbor of samoater

13

as hell ao Ln‘tenns of nagor ﬂnd mlnor areas of

studj 1L

‘ should have 2 mlnlmum of ten gr uuqto courses (or thc cqulvalent) 1n

‘ Lhelr cubjcct maute¢ dlsﬂlnllno 15 noarly oue—ueri (31 lp) of such

5001ology‘1n L,ructorc 1n the SOUbh have no moro th 0. elgnu socmolowy

courses, in 7ad140 bObh undergraduate and gra duate worx.

TABLE VI

“'5RESP0NDEﬁT  EDUCATIONAL, BACKCROTD L qOCTOLOGV

BY TU:BL:.; A:D P:PCu-n.Lu.U.u

HVHighﬁSchobijsdc; “"‘3  Total collcce sewester hours in so
Yes‘_“No | ijNA**'f”, None 1—12 13-18 19 24 ‘5—+O_‘40+ : NA*
55  f‘3 o2 6 ‘:j6""“55_" 12 2% b i
8.2 86. 9,a h9h | 3.3% 9.8% 9.8% 8.2%  19.7% L2.6% 6.68

 #Hotar NA No;answer PRXE

12Blocker, loc. c1t.

Dless than half (42 6 )Lof~fhe reépoﬁdentstha#e‘ho hcurs of , 1 m1,f

soéiology.,;

luOf the total rumber of majors and minors 1nd1cated by the

. respondents, only 25 ‘were 1n the area of soc1ology.

15Gleazer, ,E- Clt., p.‘151

Altnouvh a reccnt rgport urgcc Lhat Junlov coWIQre 1n~trucuorsfl‘



TABLE VII

DISCIPLINES T VATCH RESFOIDENTS EARNED DEGREES

- Discipline areas _ 1st 2nd 1st nd.
” major ma jor minor minor

Sociology, ed. soc., family 15 A 12 11

History 11 -5 8 2

PSychologj, guidance, coimseling V4 b 7 8

Govermient, péli.tical science L L 0 1

Social s’m;diés, social science L 2 3 0

Bi’ole,»‘religion, theology L 4 0 O‘

Edveation, special educatioh 3 6 5 L

'English,,speech,,drmma 3 2 6 0
lAgricﬁl‘ture, home eé., voc. od. 3 1 0 0
‘Other | 2 2 2 8
| No _ansx-r:er‘ or not applicable 2 4 15 25
Total 6o - a6

o))
|




TABLE VIII

PROFESSIONAL ACTIVITIES OF RESPOMDENTS, BY TYPE OF
PARTICIPATION HULIZER, A'D PERCENTAGE

Degroae of participation Type of participation
Reading of - Hember of

professional professional

Jjournals organizations

One or more in sociology 37 60.7% 33 54,14
None in soe., but active in » ' R

other professional areas 14 23.0% 15 24,69

None o 2 3.3% 2 343%

No answer or unidentifiable 11 18.0% 8 13.0%

Another article suggests that the instructor should}have 2 minimum of
Lo to 50 Femestcr hours of prepar_tlon in his to ching fleld-16 never-
theless, the data in Tgble VI show that over half of the respondents
‘(50 8 ) in this study fas1 to meet thls minimom standard.‘ Furthermore,
despite the asoertatlon thut "the 1natructor muvt be expncted to Carny
"out 1ntenslve readlnv and research in order to enhance his abllltleu,‘
-keep up with current development,, and nalntaln a hlgh 1evel of par—
‘ulclpatlon in the 11fe of hlS d1501p11ne nl? over one—thlrd of the
'SOClolowy tnachers in the South, as shown by the data in. Table VIIT

‘admlt tnat they do not enggge in prof9551onal actlvltles,‘such as

, readlnv socrLology Journals and holding membershlp in socxologlcal

16Dolan, loc. 01t.-

17Gleazer, op. clt., Do 151
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organizations. Though lack of time and money ara.common complaints
of junior collegs faculties,l8 their participation in the profes-
sional cetivities of their discipline is considered important by
maﬁy persons in the field. In this regard, Chappan makes the
following point: o

The faculty has a great deal of responsibility to
themselves, the student body, and the college that
employs thpm. They nced to set their cwn self improve-
..meat program.. They neced-to keep up-to-date on current
research, membership in professional societies, and ig
participate in programs both nation2lly and locally.

~Although this study indicates that a.1??%??;P?quﬂt389gQfmjunior
college instructors of sociolOgy'in the South have a stronger back-
ground and interest in the subjsct than the instructors in the pro=
viously cited Iowa sfudy;zo there is still reason for concern if

one agrees with the_following comments by Forbes:
,_LuqucsulonQULy, the junior college nmust bs committied
to excellence in teaching, . » . But thls, in turn,
demands an analysis of what constitutes excellent
- teaching. ‘

‘Briefly, it is my conviction that ex691lence of .
- teaching demands subject-matter compouence in addition
tu such qualities as the ability to cammunicate, knowl-
edge of testing procedures, and-a genuine interest in
human beings. But above all, effective teaching demands
‘enthusiasm enriched by knowledge. I have come to ‘the
conclusion that enthusiasm without knowledge is dangerous,
and knowledge without enthusiasm is borlng.

18Roger H.kdarrlson ‘"The Teacher's Professlonal Sltuatlon,"
Junlor College Journal XXXVII (”arch. 1967) 17. - '

9Charles E. Chapman, "Resharpenlnﬂ the TooLs of Instructlon "
- Junior Colleﬂe Journal, XXXVII October, 1966) 34

20 Stoddard _E. CIt.. bp. 1;2-133
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Above all else, the good instructor seeks to awaken
curiosity, Lo arcuse interest, to stimulate the stu-
dent to purcue lmeledge and ereative devclomnent en-
thusiastically., But this type of tecaching danands
that the instructor have a real interest in the sub-
ject he is teaching. It camnot bz ono assigned him
merely beease Manyone who knows how to teach can
teach it" o Because no other more suitable instructor
is available  The goal of arcusinz enthusiasm in the
student reawires an enthusiastic Zaculty momber, and
such a persom is 1likely to be teaciing in his area of
interest and c&npétcnc : ”

Still more fuudamental howevmr, is the fact that
only'a specialist can go beyond the platitude, beyond
the texitbook generalization, beyond. the artificially
simpls concepts of goc01dary-lovol instruction. Only
the specialist can stimulate intellectual CJVLOSItV by
analyzing problens in his field which remain to be
solved by answering students' questions in depth, and
by exposing them to the latest knowledge. » « »

Any instructor, therefore, who lacks the training and-
scholarship sufficient to allow him to go beyond the
generalitics of the. text is not competent to teach at
the college level.”

'The data in Tables VI, VII, and VIII indicato that many sociology

1nstructors in the South nay fall to meet Forbes! challenge for

oeycellence in Junlor college teachln

.

TeachingﬁExnerience ) ‘ o : S

"At the hcart of successful Junlor college toachln« lles

faculty understandlnc and acceptance of the dlverse purposes of

an 'open door‘ tvpe of educatlonal 1nst1out1on."' The 1nstructor s

own educatlonal 'ba.ckground and teach:mo' experlence is llkely to

affect his att1tude toward and perceptlon of the Junlor college.zz'

2lJack D. Fofbes; "Rosearch Teachlng, and Eycellence," Junlor

‘ Colleve Jourmal, YXYVII (Doccmber, 1966) 8.

zzGleazer _2. 01t., p. 148,
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Thus, an examination of the previous ex erience of instructors is

- relevant to the study at hand. Studies havo shovm that the largest

single source of new junior college teachers has been tho high
school,classroom;-in Tact, "about three of every ten have come from
this source/.‘”z3 "In IO/L—65 35 per cent. of new teachers in Florida
cane from graduate schools, 14 per cent fronm college'and university
teachinv‘ 27 per cent from hlgh school te“chlng, and 10 per{cent from
business occupatlons."?a A“natlonal study of teacher supply and
denand reports that 30 per cent of junior collegé teachers came
directly fran hlgh school classroons, 17 per cont from college and
uwniversity teachlng, 2l per cent from graouute sohools,'and 11.3 per
cent from business ocoupatlons.25‘ "Nationally, there is evidence
that the public schools are providing a decraasing percentage of

the newr teackors in junior colleges, but £he number coming directly
from graduate schools is rising.”26 Data from both the Iora study27

and this survey of ‘the South, hovevor, 1ndlcato that mﬂny Junlor

"collegc 1rstructor" haVe hlvh scnool teaching experlence. In addi-

tion, data from these tWo studies‘reveal that previous secondary

'23Maul op. oit.,.p. 7.“

24‘leazer, _E- 01tg, Pe 119.,

5Natlonal mducatlon AsSOClatlon, Toacher Sunply and Deﬂand in
Universities, Collezes, and Junior Colleres,: 1963~64 and 1964-55, '
Research Roport 1965—&+ (Iashlngton. Fational Education A55001at;on,
April,. 1965) PP. 43—44 | - 3 § S

26

Gleazer, o _E- c1t., p. 149,
27Stoddard loc..01t.
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teachiing exporience is more likely to be a characteristic of the
oldz=r socli logy imstructor than his voungor counterpart: As snown
by he date in Table IX, over tiro-thimds (656.9%) of the sociology
irstactor: dn junlor colleges of the.South have had teachlnv ex-
perience &L some other educational Ievei. Approximately half of

these Instem

ctors, howcvér,'have only a limited number of years

(Vs tham 5) of experience in teaching in any Iével or discipline.
Eridently, many of “the fespondents‘are young graduate students Just
boginning work. In regard to sociqlbgy teaching, experience is‘even
xmore linmited; ﬁhat is, no more than one-third of the instructors

have more than‘S years of'experience teaching socialogy. Thus, man&
sociology instructors have most of their teaching experience in
other subjects. Of the 61 reopondcrts in the Soath, only 18 (29.5%)
have £aught sbciolngy durunv their entire teaching carecer. Dees thic
datalindicatc that many jﬁnior collogé administrators and‘féculty

feel that sociology is just a "hot air" course which anvone from an
‘, gy ; \ |

R

background can £each? Among those who would disagree with such an
idea is Charles‘Hendersbn; who wriﬁeé th'_ ollow1ng pertlnent naragraphq-

Accoxding to a saying traditional among’ students,‘
"SOClOlO“y is a subject that deals with what everybody
ajruadj knows." The idea behind the crltlclfm implicit
“in- this saying is a carmon one: . soclology is nothing
more than a "hot air" course -- it is wvhat we call
“cormon sense" about 11v1nv. This criticism of sociology.
arises, pnrnaps, from the: dvfflculty of toachlng atti-
‘tudes, insights, appreciations, values, and other "1n-“
tangibles."  For sociology, as Demlashcev1ch put it,
"deals with warm blood and beating hearts"" rather
than with matter and its relaLlonshlna or mat@rlaL
goods. Tt is extremely difficult to be very eoxact
or factual when dealing with human belnas and rola-
tionships, ideals, interests, ddeas, phllOquhleS,
attltudea, 1n011nat1015, andBeliefs. - The 'materials"
o : of’ sociology: do not always:res=et in the aame manner ‘nor:
ERIC ' ‘dczthe reactlons always res ul ‘in- the same consequences.
\
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TLILE TX

RESPOHDEATS Y TFACHING EYPIRTENCE, BY IEVEL, TYPE, AND LENGTH

HNumber Per cent
Level of total t.mchinr-;_e:v:ocrieﬁce
Junior college only | 19 31.1%-
Junior college and public school (K-12) | 21 3445
~Junior collgge and senior college | | '14 - “23;0%
A1l three educational levels | 7 , 11.5%
Lenzth of total teaching exmarience
1l - 5 years | 30 49,29
5 - 10 years ‘ o 12 19.7%
11 - 20 years . | 13 | 21.3%
‘Over 20 yeaxs‘ ,‘ 6 - 9.8%
, Tot‘tl soci. olo v toacH:.ng_ exmarience
1- - Syears . o - w6728
510 yars R 12 19.7%
11 - 20 years “ ' | | b : 6.6%
Over 20 yoars B 3.3%
No' answer or unidentifiable . - S 2 o 3.3%

‘Others have crrtlclzed SOClOlOQ‘}' by saying that it like
a-hoop skirt, "covers everything but tcuches on nothing,"
~and this is bartly true. For the course of sociology
runs the gauntlet of human’ experience ‘in the fields of
hunan relations and narsonallty development. Sociology
“may be of great use in our attempts to understand what
we have tended to label 'modern social ‘problems." Al
though ‘it supplies a good bacl’ground for the understanding

for all the Spoclflc problems which confront cur oclety.

of soeial problens . generally, souologgr cannot suggest "‘olu‘blons o
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M1 Ameries” youth are not only *the products of "the
American cultLre” but they are alzo parts of this culture.
This scems TO necessitate tho ereation of an intelligent
understandi”f and aititude tOward the social heritage
(culture) o? the part of American youth. Sociology,
which has v2% defingd as 'the science of Society," can
logically p*Ovide the impetus for the ereation of such
an under tgﬂang ang attiteds, Oncoe upon the stage of
action, vouth is qubge ted to a well-woven (and per-

haps volleObn) pattera of "thinking and doinz." Hence,
it is 1nnor“3nt to study how: groups operate, how culture
E changes, an? how culture affects personality. Millionms

of AFCPLCaﬂ Fouth Continually strive with little success
to meet the Rweaderle standards of various subjects in
school envifOments which have little similarity to
democratie 1lvlng- This same youth has need to develop

a toleratio? for members of other groups, to learn tech-
niques of 00°beraulon. and to become effective, par-
ticipating citizens, Teaching mist holp youth become
intelligent Ytudents of society, must help youth-grow
and mature AN 4erms of individual difference es, and

must help yORth {0 understand the prineiples and tech-
nlques of l¢¢1na most aqutable to action in a democratic
socisty. THQ gtudy of sociology can provide some of the
su1tab1e eqMment for meeting these needs and functions.
An apnronp;wie objective of the teaching of sociology is
the provigifN of ofportunitiec in f"H““T situations for
young peopl? to learn and practlce the skills of democratic
living.

Someone has Sald *hat sociology 1s the Merambs that

fall from bh‘ tables of other social seiences."  And

that is partlally true. If sociology is to be effectively
taught, due . Qon"lderatlon mast be giVen other subjects,
for sociolnB¥ draws context from many fields.  Sociology
camno® make xact Predictions or mezsurements. Tt cannot
serve as a ' Qure-all! fop the personzl problems of stu-
dents, It “qnot Promise nesded social refom or change.
But socioloBY cen and'must. develop competonce in youth

by providing 1carn1na situations which foster thes skélls
‘and technig®es of 11v1ng in a dsnocrﬁtlc soclety e

Tt is.almost axidﬂitic to point Qut‘thattin order to develOp such -

competence, qualified and experienced sociology instructors.are a must.

_‘/\_

28Charles Hehderson ”There isliore Than Just 'Crmﬁb Crumbs' "
o  ' ‘ Peabodv Journal af mducatlon. LAX ﬁiay, 1953) 352—353.
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Other Exnorience Related to Scoiolooy

When asked gbout work and/or community activitics related to
N N 4 ' . .
sociology, 36 of the 61 respondents (59.03) reported such partici-
. 29 - . . i . .
pation. When teaching, comnmunity experiences related to soclology
can serve as valuable resources and meaninsful examples for both the

student and the instructor.

Current Junior Corllese Position

Teaching Frivironment
Aé prévioﬁsly‘indicated, sociclogy instructors at publie,
Church;related, and independent pfivate Junior colleges in eleven
southern states were survéyed in this study. Of.the 61 respondents,
43 (70.5%) taught in pﬁblic schools, 18 (29.5%) in private schoois,
14 of which were church-related and 4 of which were independent
Junior ecollezes. Thig digtribution, svidently, is fairly represeut-
aéive_in that figures for ths 1967-68 school year indicate that of
the 251 Junlor colleges in the South, 68 per ccnt‘vere publlc and 32
30

per cent Were prlvate. Furthernore, nearly all of the Junﬂor col—
leges in the South scheduled to open slnce then have been publlc

schools.31

| 9E1ghu (13 1%) 1nd1cated they participated inm no activities
related to soclology, and 17 of the 64 respondents failed to answer
the question. ' ‘

BOYoarbook of Hizhor Educanon 1970 (Los 'Angeles, California:
Academlc ledia, 1970) Pe 461, | |

31Amcr1can Assoclatlon of Junlor Colleg ges, 1968 Junlor Colleve
Directory (Washington, D. C.: Amerlcan A55001at10n of Junlor Colleges,
19385, pp. 112-113. , L
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Ons-half (31 oof 61) of the Junlor colleges in which the
instrvctors are teachj_qg are located in emall tovms with a population
of‘unﬁor 10,000 poople. . Wearly 30 per ccﬁ£ of the schools (18 of 61)
are located in small cities with a population of 10,000 to 50,000 per-
- sons. The remaining 20 per cent are found in cities with a porulation
greater than 50,000, "Apparently maﬁy of the students, as woll a§ the
instructors, are from rural southernlbackgrounds, as would be expscted
of schools serving cssentia}ly local constituencies.

As ﬁ'.ndica‘bed by the data in Table X, the enrollment in these
Junior colleges varies widely. In most cases, only a small percentage
(10% or loss) of ths student body is enrolled in a sociology class,
with the gtfiking exception.of_one small college where 100 per cent of
the student body.is_enrolled in sociology. As also shom by the data

5 4 X ~ .~ ‘n:‘ Baaiat s PRe e T Dy KR
in Table X, cocioclogy classes at junior colleges tend to

TABLE X

SOCIOLOGY ENROLIMENT FIGURES, BY SIZP OF SCHOOL

——

Number of pupils = - -4 of student body Average number of

enrolied in ‘ enrolled in soce - pupils in soe. class

Junior college ‘ . o .
S 1410% 11-25% 26~100%  1-24 25-36 37~50 50+

——

1 - 600 students - 2 y

5 3 7 2
601 ~ 1200 students 10 2 o 6 5 2
1201 - 2500 students 1 1 1 2 8 4 -0
- Over 2500 students»,\ | 6‘ |  2 0 '1 6 2 0

Note: Totdls for each section do not. eoual 61 because reapondents
f&lled to answer some of the questlons.
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Astud"ontg than are found at many universitics with their "monster"
lowor division classes, Smaller classes have the advantage of
permitiing more student-oriented teaching

Hoarlj a1l of the resvondents (51 of 6”‘) have been teaching in
their present school a relativoly short time (under 5 yes.rs),. andm :
only 2 of the 61 have been teaching at the same school for more than
10 years. Fifty-two oi‘ the 61 fespondents have been teaching sociology
during their entire tenure in their current position. . Evidently, they‘ ,

accepted ‘their position knmqing they would teach the subject.

Wething is more important to the success‘oi“ a college than its
ability to a’ctra_ct and retain gualified administrative personnel and
gtaff. For junior colleges this need is certainly unqu.esfioned today."
The current rapid rate of growth makes it ericial to employ fully
*t.mined people who can clearly enﬁnc_ia.te and effectively follow 'l',he
aim¢ and objectives of juniof colleges. "Since salary is one of 'Lhe
key factbrs in attréct:'gng and keeping adminis_tration and fac.ulty "32
it domands attention.

I\Iational salary data reveal that variables such as insti“tut‘ional.‘

control, enrollment size, regional 1ocaﬁcion,3_3 sex of the :‘Ln'structor-,BL"

; 321.01115 A.D 'Am1co and D. Grant Morr:x.son, Mgglaries: 1963-64," |
Junior Collego Journal, XV (.ovo*xber, 1964), I7. : o

33Ib1d., p. 18,

3"(\'11113111 S Gra.ybeal, "Salarles in Junior Colleges - 1963-66 n
Jumor College Jourrnl, }DD{VI (lfay, 1966) 1k,
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and his level of academic vreparation all affcet ono's salary, In the .
United States, "the median faculty salary for the 1969-70 academic.
year was $10,850_in public two~year institutions, and $8,190 in non-
public institutions." Totel median salaries accelerate with insti-
tutionsl size. In 1969—70,‘median salaries of faculty at public tiro-
year institutions ranged from $9,145 fov colleges with less than

1,000 students t§ $11,85% for those with 2,000 or more students. In

other words, "an academic-year salary of about $10,250 is less +han

the amount beinz paid to abeout 70 per cent of faculty in largze public

institutions, and it is more than the amount pa2id to about 70 per cent
’ _ P

of faculty in the small privete institutions.”35 By region, salaries

in public institutions are highest in the West and Southwest and lowest
in the Southeas*t.36 "Generally spe 2king, public tiro-year col*eges

.

pay higher nine-ten month faecul ty calarics than do prlwaue tro-year

colleges; however, private two-year coTTGres in the Horth Atlantlc

pay hlgher salarles than do two-year publlc 1nst1tutlons in the

’Southeast."37

Sex is also a variable affecting one'e salary, Buring the
1963-64 school session;‘wcmen constiﬁutcd 27.2 per cent of “the public
junior college teachers and 37.0 per cent of the salerled teachers in .
non-pnbllc junior eolleges. At that tlne, the medlan salary of women

teaehers in publlc Junlor colleges vas 5 5 per cent below the medlan

: 32f1111am S. Gravbeal » "Faculty and Admlnlst“atlve Salaries,
1969-70 " Junior College Journal, XLI (August 1970) 9-10.

36D'Amlco, _R, clt., p. 21.‘

37Ib1d., p. 22,
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fofznen;tin non-public junior colleges the median for women was 8.3
8
per-cent below that for men.3

As might be ekD“Cbed the higher the level of ac:demic preparation,
the higher the median salary. In 1969-70,.median salaries ranged from
$9,027 for faculty with less than a master's degree to $13,417 for
faculus holding a doctorate.39 Add]t“oﬂllly it has becen found that

the medlan salaries of fﬁcultv at each level of acadenmie

preparation in the large vnotltuulon are hicher than

those observed for faculty heving the same level of prep-

aration who are ecmploved in the smaller institutionsa

Also, a larger proportion of the facultiy in ths large

ins 01tut10ns than in the smaller institutions have com-

pleted educational preparation beyond the master's degree.

Based on the previously cited national statistics, it is apparent
from the data in Table XT that respondents in the 1949-70 survey of
the Scuth are not as well paid as their counterparts in other regions
of the country. In fact, only 8 of the 61 (13.1%) roported salaries
above $10,000, and several of these persons wers also in positions-
such as vice~president. None of thése‘eight faculty members were -
women. Nevertheless, it is obvious that median salaries in_tyg South

%

are well under $10,000.

38Graybeal ‘"Salaries-wl965—66‘" 1bc._éit.,-
39Graybeal "Salarles 1969-70 "_;R. eit., p. 9.
Lmlbld. y De 10
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TABLE XT

CURRTIT SALARY RANGE

-t ————

Salary _ Nunber Per cent
Under 36,000 | 5 . 8.2%
$6,000 ~ $7,999 ‘ 19 S 31.1%
$8,000 - $9,999 - 27 W, 3%
$10,000 ~ $11,999 . 5 W
$12,000 and over | | 3 o 4,99
No answer . 2 3.3%

Total | 61 ' 100,08

Professional Rasponsibilities

The time factor is one of the major dilemmas faced by theu
inétructor.ul‘ When the probleﬂ is explorad natlonally it comes out :
in the almost brutal arlthmetlc of numbors of contact hours, numbers“.
of prepar1t1ons, 2nd above all number~ of students.ﬂ One Junlor col—
lege psychology instructor in a natlonal SurVey reportedlv taught five
' classoa r°qu1r1ng threo preparatlons and had 304 puplls.uz‘ Yet a.

i twelve~hour teachlnv 1oad is highly desirable and a fJfLeen~hour load

is the supgested max1mum enabllnCr the 1n,Lructor time for self-lmprovement

' “1T1mothy P. DonOVan,‘"Problems of the Tnstructor in the Junior
‘College," Junior Collede Jourr"l XXIT (nay, 1952), 494 o

quoger H. qurieon, "Prof9351onal and Phllosonhlcal Faculty
Attltudos," ‘Junior ColJere Jourﬁal XXXVI (March 1966) 16.:
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the conscientious, cooperative teachar-—nupil relationship to flourish."

”:'.‘Journa.l }DCXVII (Decenber, 1965), 27.

35

and Students;L"B Se]_{‘éimprovcmcn‘c, faeilitates high gquality instruction,

‘one of the better-—‘;mown distinc' ions to which the JLnlor college 1av

» Ul :
clain. "The teachn_ng roquw rement talfes uv'ecedence ovor all o\hor

‘ o sis I 1 . . ' .
rosponsibllltles of the Junlor college_.” *5 Tnerelore, the instructor
shou_Ld have the owvportunity to Trork nore dlrbctlj v:Lih s‘tudnnw"
than would bo the case in nmost four-year coll_eges and universitics,

In fact, many instruectors have c'hosen to teach in the junior college

.

; 1w
becauvse they des sired a s"ndent-c,cnu red ayproach :1.n eckucat;on, and

believed that, by devoting full ti;ne ’to_students in ‘openlng their minds

and engendering their enthusiassm, 7 ‘there is "ample opportunity for
' ‘ L8

I'.Thilesihé- previouslv cited example of thc nsycholot,‘r toacher muv

bn too c‘emandmd to meet Lhesc 'D"‘lllO“ ophical :Ldeals, the data 1n
‘Table “II i ate_ that most sociclogy instiuctors in the Janiow col;.ebe.:.

of the S_ou*l;h are not so over-worked. In terms of theirv teaching loads,

extracurricular activities, and research endeavors, the typical teacher

L"'BForbos',‘ oD, cite, p. 9.
Chapman, Jloc. ci’c..

S}Iarr\r Bard, "‘T‘eachm'? at the Jun-Lor College Level: Some
Gu:Ldepoo ts. for the Improvement oi‘ Instruction," Junior College Journal,
X0XIT (April, 1962), 137,

L"sGarr:Lson,"'Profea ional Attltudes, " oD« cit., p. 19.

ittt

7Puvsel Limes, "The Teacher is an Iceberﬂ." Junior College
Jour'nql XOVIT (Apr:Ll 1956), 14..

L'Lsstuart E, Marsce, "Jhen Is Large Too Blg?" Junior Co]léj;e
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TABLE XTI

CT.H‘.RE”T PROTFESS TONAL RESFO: "§T31T_.TTI"S‘

 Number vPér cent
Tjeachijg_o: Lead
Very light (1 - 7 5‘ sﬁldents) o | WIZ 19.7‘}5
Light (76 - 110 pupils and.l& classes) 13 21.3% ‘
Average (111 - 140 pupils, 4 - 5 classes) . 15 o 2463
Heavy (141 - 170 pepils and 5 classes) . 10 - 16,44
Vcry hc"-vy (ovu" 170 students) | 7 | 11.5%
No answer. -~ S , L | “ '6,6%
Eziracufriéﬁiﬁr_g;tivitiés |
4 Spoﬁsér‘exiracurficuiar gctiﬁities ‘ ‘25 ﬁl.Oﬂ
Db not sponsor such activiti | _' 27 Iy 3%
No answer B | 9. | 14.8%
Soeioclorical research |
: Engaged in socﬁ.ologiéal research | | 3 S 21.3%
Not éngagcd in-suchresearChl | _ _ | 38“ ‘FEE:E%MWWM
No answer - . ° R 10 16
Reésoh fér tcachiﬁg sociolégy - |
”-Pérébnal desire : ; . Ll | 67.24
 Voiunteered | . o | o . 6.6%
L J"D“raft.,ed" R . T 8 - 13.0
Other reasons B o | | c 8 - 13.0%

ﬁbte:l‘Totals may not oqualklOOﬁ—duo.to_rounding.
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in the South'shpuld‘havo the time to develop good teacher-pupil
relaticishipsz. In addition, most of them\(é?.Zﬁ) ara ténching
sociology out .of peréondl desire. |

The déta in Table XIT additionally indicates that 1;55 than

o

ono-Ffourth (21.3%) of the junior college sociology instructors in the

South are engaged in an~.soci0109ical research.‘ IHuch has been written
T o

on the pros and cons of research at the Junior college level. On one

hand, it has been asserted that Man ad 11n1gt“ator who dlﬁcourqges re-

.uearch is forfeiting a cu"atlvo for sone chronﬂc probICﬂs"L9=and that

' Y“specialized research, wlhiether resulting in publication‘or not, is a

necessary part of contimuing cducation. IIlOlOlt research experience,
the 1n°bruct01 cannot adequately ﬂulge pooc ial. muJor in his field

noy can ho communicate the meanlnv of his dis clpllne to the nonmago* 150

"On Uhe other hand it is contendcd thqt "one of Tbe purp ses and one

of the deliphts of the two“"car coTlewe is the emphasis that "is placed

5L and that "theAfunction df‘ﬁhe

on teaching rather than on res earc h''-
junior college teacher « . « is: to 1ngtruct and for thv roason, the
student in the junior college. has an advantave over the s~uaent in the

ordlnalr college who muat submit to the mlnluuratlon" of those whose

' attentlon is dlvertod from the classroom to research "5?

&9John E. Andorson, Jr., ”Rescarch in the Junlor College- Anathcna

or Anodyne?" Junior Collove Journe. 21, LKV (& ovember, 1934) 15

50Poﬁbes . OD. cit., p..9.

51Gordon B PVIo '"Toachlnr and Teacher Responoibillty," Junlor

Collo?e J01rﬁal XXXVIII G arch, 1968) 49.

52Lyneu, ob. cit., p. 10,
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Ubat aOClOlOVY cours cé do Junlor college 1naLvuctozv tcach?

‘Fourteen of iho fllteen cclleges in Towa reportod a mlnnmhn oilerlng

“of a "Prlncrplos of 8001olocy” course "Slx offered add1t10n5l'work

in 'Social ProbZazms! and an equal nnmber‘listod Warriage and Famll' te3
As shoim by the data in Table XITI, results of this study of the South
wérg Similar, with the most povular course beinz one variously.on-
S titled "IntrOuuctlon to Socliology," hGeneral Sociology," "Basic Sociol-~
ogyw," VPrlnclples.of Sociology," or 3n eguivalent title. It was taught
-By nearly all of the respondents ()o of 61). The seccond mogt Trequently .

“taught course as: one cohcernod,with soci&l problems (teught by 31.1%

‘ TABLE ¥ITT

SOCIOLOGY COUTSES TAUGHT TN JUNTOR. COLLEGES

Discipline areas Humbox ~ Per cent
Introductory sociology'only'- o o - 26 ' ’42'7%;’
. .harrlave and/or fumlly only - . i‘ ' ‘1.6%
Social problems only | ‘ | “ f 0 _  -—-.
Both Introductory and.ﬂarriage , : omn o o _18.0%
Both.Intro&ﬁctoryand’Soéialproblems W l_23.0§
Boﬁhluarrlade and Soclal problems ‘- . R S R 1.6%
,Introductory,~¢arr;age, Social Probiems?f | T | ' 6,6%‘
Other courses in additibn to‘abo#e o | _4 | L 6.6%

" (medical soc., theory, criminology)

Note: Totals may not equal 100 due to rounding.

53stoddard, op. cit., pp. 132133,
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with marriagse ani the family (tought by ~7.9ﬂ ofjthe Junlor cﬁlloge
sociolovy‘instfuciors in the uoqu) In addition to these threa"
courses, one or two schools offe“x4 odher g0010100y cou oés such as
cr14¢nolo"7, theorv, mnd medical sociology.

Comparing undoraraleue socjoloqy course offerings in Jjunior

colleges to those in "four-year ﬂrtg and science and teacher collegos"

- may also be meaningful. As indicated by the‘data in Table XIV, in the

South as weil as natio dally, the four moest ff\QULﬂtlv taught cours

RANK ORDERITIIG OF SOCIOLOGY COURSE3S AYMD P mJTAG
OF INSTITUTIONS OFFERTHG TH#SE C OJQSPS

: | Jr. colleozes  Sr. colleges S». collcges
Sociology - in the South in the South* . nationally*
courses - c '
Rank " Per cent . Rank Per cent ‘Rank Per cont -
Introductory 1 95.0% I 95,63 1 95,9%
‘Social Problems - 2 31.1% 3 . 85.9% 3 80.4%
Marriage/Family 3 27.9% Z 90.4% 2 8. 9%
Theory | 4 5.0% LA '_76.3% | 4 - 77.3%
Note: Senior colleges = revlonallvnacmvedlL cd Jou“~year 71beral arts

and science. cmfq teacher colleges: categorized in part 3 of
the Hizgher: %duCuiloﬂ Directory (U. S Offlce of Educatlon,

11966-57).

4*Source: Sue Titus Reid and Alan P. Rates, ”Undcrgraduate 8001ology

Programs in Accredited Colleges and Universities,!" The
Anorlcan Sociologist, VI O)aj, 1971), 16?—69.
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are Antredoctory, marriace and fa lev saxial problems, and theory
: 5,{' —— i 2 it o T
‘courses. Thile an 1m.roductor-r course s alco 'Lle no~t cen 1only
“taught coursze in 'Lhe Jamior collezes o; ﬁm 50'11)1, 'l:he rank order:'mg
differs :‘m that slightly more ccurses in soeial problems than in
~marriage and family are taught in the South, as cempared +o the whole
United States. However, it is also cmf.wcnu that nmost Junmr collegn,
instructors teach the introductory course while the teaching of theory

in southern JLL‘?L_LO college is largely neglected.

Attitudos a n‘f‘JJ:Otﬁ‘e nions of Eicfﬂoz1derzt.s

Altlloﬁglj several of the reszﬁor;:lgruts seen to have a weak academic
ba&:lcgrouna in so¢io;¢gy, only 1 of the 61 instructors ‘adnitted he was
déing a poor job of féaching. Three res*oo dents felt thoir teaching
was 'very‘ -s'up'erior," and 36 | oi: the 61‘ ( 59'.0?5) felt ~t.hey were éuperibr
te'xchevs. 'I’he other BLL l-r per cent fcl‘c their teechlnv fell so*newhere
betwreen 'I:he extrenes of poor and superior.

When afsi]rci wnat thev houcrl t were the geneml reactions of :others
*:Im*rard their sociology offermrs “the overmelm:.ng resnonse las shown
Erthe data in Table A’V rma that fo‘thers have a. IaVOrable att:rtua@
Toward socioclmgy. Apparent y, the gunlor cﬂege :_nstmc'bor are not

“mothered by =y s;gnlllcant "'bowm-o'mm" confRict,

5;+Sue Tltuo "Reid and Alan P. Bates "Underg*raduate Sociology
Proaramg in Accredited Colleges and Unlvereltlos " The American
Sociologmist, VI (Maj, 19‘71), 107-169.

ERIC
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TABLE XV

| GIHERAL REACTION OF SELICIED C?SU“%‘TO IY:TTUC“O“"'
SOCIOLOGY - CCTRSE: OFFERI 'GS

General reaction ' Admin-  Other Soc. Other Com-
: istration faculty pupils . pupils munity

—

Very favorable 20 15 2l 7 2

Favorablo 23 29 28 20 18

Neutral | 9 11 5 18 21

Unfavorable : 1 0 0 1 1

.Very uﬁfavordble ‘ 1 0 0 N 1
.Unkn0¢n ("don't knov") ‘ 5 L 2 12 13
ther;reactlons 1 1 2 1 - 2

Yo énswer 1 1 0 2 3
- Total e - 61 61 6 6

Another érea calliﬁw~for greater attenticn conééfns-the
encour”gement of profesg¢onal growth, “the need. for‘whlch was pre-
v1ously cited in thls paper. Not-evon hal; (28 off 61) of the respon—

‘den ts felt any encouragement to do“further work or earn a hlgher
: degrge._ [

As indicated by thedata in Table XVI, the majority of the
regpondénts (62;3%)‘agree that the~SOCiology teachervshouldtpossess
special'dualifications (of an”acad@mic‘and/or p°r50ﬁal naturé) not
usually 1ooked for in the more traditional and “obJectlve”'courses,
such as mathcmatlcs and the phV81caL °clences. In commentlng‘on these

special quallflcatlons, the respondents made remarks such as the

following:



TABLE XVI

PTUITUDES AR OPINIONS OF RESFONDENTS

ﬁ;’

The sociologyv teacl®r should: Nurmber Per cont
——-‘W\N e,

Posscss specia ]__c‘ﬁl\ f;.cnw

Yes | 38 62.3%

No | | s 8,24
‘ .It depends (yos apd ho) - 2 - 3.3%

Don'™t lmow (1) | T 1.6

Other responses o T 1 | 1.6%
3 No .answer | _‘ S 14 . 23.0%

 Pamticipate in coraity aQ‘ClV"I'tj_eS

Yes - . o83 70,55
No - | . 5 8.2%
It depends (3res aﬁé' o) : _' o 10 ' 16.4%.
Don't‘}cnow " ‘ | i ‘ o ——
Othor i-espons?es | s | 1.6%
No :answer | | - ‘ 2 ‘ 3.3%
Be a(m)* | e |
Aotivist | T 13 | O nay
TRefofmér_ | o i L | 10 8.5%
Analyst R = 29.1%
Highly séieﬁiificf¢b~scicntific e f 18 : isfﬂ%
3 Pufely_ objective oF objective 28 - 23.9%
E Othcr respon o L | S 1k | ‘ | ‘1‘2 (074

MW
*ota: The- total Mynper Of res ponses in. thls section equals 117 G‘lstnad
‘ ‘of 61) bec®Vge sO" ¢ respondents indicated more than one answrer,
o ' "~ Three pers®Ns failed to answer the question, The percentagog are -
. [MC : : based on *th total nmnber ol amv:erf 1ndlcated. ‘
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The sociolomy teacher schould have sone avarencss of
‘current soclal probleas and an abili ity to u.,:;ta then
to students without alicnating them from working within
soo 1e‘ty

The sociology teacher nust be more obi
coapassionate, progressive, and’ w:.l"‘.'.
other teachors. :

Jjective, tolerant,
n t

ective
g to listen than

He shcnlrl ha‘re a good caucatw onal bac"*-“‘-‘ﬁmd in as

LS hg
many fields as poss: Lb" o, since sociologv uses information.
from many fields..

'.Such comments bacome espzcially significant vhen we wealize thak. ™re
teach vhat we lmow whether we are avare of ‘it or not!" Also, e
teach what Ve are, try asrwe mvv to do odaex*rlco.

When aﬂced whether *the soc:LOlOf"]' Leachmn‘ ehoald parvicipate in
co*mumtv affairs: (such as church and ‘Dolltha> ‘t:be majority (70. 5% )
oi‘ the respondents. agroed 'that he should, as isg :Lr.dlcated in Te:mle XV'[.
Coznﬁeklts:** on this .que‘stlon:re\mlv.ed‘ around the idosa "that the instructor
should be a eitizen as wéIZL as a~“teacher. This .:att‘itudé ﬂ;as exp‘xess'ed.
by the .n,sponocnts with the. i‘o_Llor'lnv types O.L corments:

I feel no 4‘@qpo”151b1]3'{',‘f to "guide" the community because

I am a sociolozist. Because T have pnrsoml 1nLepest I

ali. 1nvo'L\'ed in the. co*munltv.

“The 50010107‘, toacner is a- ner on and as such has the
- seme rlc'hts, dU.'tlea, ebc., ‘as other people.’

Sociology teacherf should co"lcern “themselves mlth affairs
other than classroom activity, "Pure" l'no.:rlodge is
« sterlle withont awnllcatlo*x.

A good beacher in any field, does not separate hmself
from the world around h:u.m. .

The 1nstructor needs. to haVe his hand on Lhc heartbeat
of the communlty.

Althoagh such reznarks clearly indicate that a promll:mo' attltude
favor:mg ccmnun:LtJ paI'tlclpatlo“l ‘exis ts , 1t is also clear from the
o |

RIC .
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data in Table XVI that few rcquqndents Teel the vor‘lélo.ﬂv instrctor
should be a commm’i:.ty refomier or act'ivist. Rather most of the
'respondmts feel that the role off "&he '~oc:xolom 1n>tr'uctor should be
that of an amalyst (29.1% of the:::res‘p.cns'ﬁs expressed this attitv;d‘e).
Clear;].y; howeuézr:f-, there is litfFe ‘conmanmms afnon,g j‘aﬁiér. collegé in;-

structors of socielogy in the South as to what the role and perspective

of a soci ology teacher. should be. Nevertheless, in regard to the role

é.nd:*perspc—;ctm.ef{cﬁ‘i‘a,sociology‘, El‘:,r Ch:lmvhah made the fol].ow’»nt7 point:

Soclology- 'SC'e]\o to appl\r to the si,uc:‘fv of nam ‘and so’clety
the methods . of sc:Lence. Tt - umon -the ‘assumption’
cormon to Z11 the social scsmnms*iﬁ t the scientifie
method - cmm}fe a significamit contribution to our under-
smnﬁno e ma n's charactzr,, smeiioms, - and Fr stitutions
and to #m=riution of throse practical nroblcmu Ulat men
face: dm “i:nremc collectlve experience.-

Peter L. Berger%saﬂi‘i‘s "that‘ "the ':.fa’sciimﬁﬁiam:oﬁf sociology 1ies: in the |

- . . . « .
S oy ok - s R . Sl e vy v =7
e fpers poetive mekes ug sse Snde now 1Eght the very world

in 1-rh1ch we have Tived all our;.ubpz{emm“j

55E]_y Chlnov, Soci ologlcal Pprcnqct ive (an ed.: "‘Iew York'

'iRahdom House, 1968), p._B. i

56Peter L. Berver, Inv1tatlon to- Soclo]oo'v A Humahistic

- Pers necf'wc. Anchor Books"™ (Garcien Clby'. New York. ~Doubleday and
T Companv, Inc., 1963), p, 21. R ) | RGN A




CHAPTER IV
SUTIARY AN'.D CONCLUS Tey

Thes typical instructor in the junior emlfmzes of the South is
voung, - ‘Hlte,_merr¢ 23 male who prefers a Erzfertan: religion. From a
gl sou ehorn ba(‘""roand ‘he recoived hisovitire wfireation in the

South and attendei a state college or‘univc:sztm“u‘% his graduate worx.

Althow“n he has benn in collo"e duflnv ube Sodionade and holac 4,

master!s dﬁvrec (thouﬂn not neces arily‘intmmﬁhﬁﬁwgm&, he is not likely

‘to haro much JorP berond thls level ana Lus.=v7¥~fbk"

aive

: ,J-!-.' P R
- In “cga%“ vO‘ulS.peredSlOﬁal

two-thirds of the respondents

bership in a‘socioloﬂical organization. H

perience at some other educatlonal 1hve1 (goue“ff

as. a- hlgh sohool
teacner or gradu te asslstant) or 1n some otherxﬁ:snlnllne, ghe 1n-
structor has probably been ueachlnv 5001010ﬁy 1n:~he gunlor college
for a short tlme (1eau than 5 years) The;sociolegyjclasses he{teaChes
j(regardless of whether he is in a‘largé Schoel erwamSmall ééhoel)" o
‘uéuéily have uhder*Sdfstudenis, and‘ieés h n»l@prm cent of the stu—“
u‘deht'?:';Bo'dyjis -enrg,‘liea ‘iﬁ"sociolo'c%y‘. Ho eam,‘.a 'szila umer $1o 000,
teaches socmolo out of borsonal deelre, has 4 or 5 claeseo w1th a
total enroltment of under 170 °tudents, is ellghttmmmore 11ke1y than
:not to uponsor some extracurrlcular act1v1tv, butﬂpmdbablj 1s not engaged‘

e
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in any reseirch of a sociological nature. Tho instructor fcaches
an intreductorv course in seciology,'snd.may also teach a2 eourse on
marriage and the family oxr soeial'pfobloms. In most casos he feoels

that the goneral reaction of the administration, faculty, students,

and community Lo his sociology offerings. is favorable. He also_feels

that a sociology teachcr should possess'spscial dualifiéations, par-
ticinate in comﬁunity‘activities (being the ci tlzen he is), and be
moie‘of a scientific, objsctiﬁe analyst than an activist or reformer.

| Keeping this profile of ‘the southern Junior college insffuctor
of socioloéy‘in.mind, several con‘luSJo ns might bs drawn. - The data
from the‘study imply‘th t mal y'insuructoro of c‘o"ioloo'y do not ldcntlfj

thcmselves very closely with: the d1501Dllne' that is, they are young

have relatively'little‘experienée'teaching‘the subject, have'approxi-

mately M40 sessster hours in *he‘suuject;‘and'ara not‘very likely to

be involved in the profe Slonml actiVities of reidinv JOurials‘or =
~holding membership‘in ociolovical org nizationu. Purthennore, a
review of th e literature and actiVities of the proie sion reveal that

lwthls group of oOClOlO?y instructors (dospite the efpanSion of . junior

colle es) has b n 1arge]y ignored bv others in the discipline. Por-
haps the profoss10n needs’ to give greater recognition and attcntion
to the group by encouragin ~Qhem to became active members of SOCiolOOical

organizations haVing special sections of profeSSional meetincs dGVOted

“to Junior college socioiogy, spons oring summer institutes and workshops .

gfor Junior colleao teachers With a weak background in the discipline,

and so forth These would be pOSitive efforts toward upgrading the

‘dcompetency of the instruotor and the status of the discipline in Junior




L7
colleges. Such improvements ﬁould benefit net only tha §£§ﬂéﬁ£§;

instructors, and schools directly involved, but 2lso the profession
] ' v g ;

as a whole.

A ruiimext provided by R
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QUESTIGHTHATRE O¥ INSTRUCTORS OF SCCIOLOGY

I, Peracon2l information:

l. Sex: lale___ 2, Age: 20-29 3, larital status:
Female 3039 Single
| ‘ ho-so_ _ farried
50-59 Separatc?
60+ | - Divorced
' Widowed

Other__ _

4, Race, nationzlity or cthnie group:

5. Religious preference:

Religious affiliation: :

6. Educational background:
Yeoar o
Nome Joceation Gracuatad Dezrez Mador Minor

High school:

College:

7. Sociology courses you have taken:

Title . Level . Title . Level




8. Professional bockeround and contributicns:

How much sociology did you have in high school?

Number of collepe hours of sociology: Graduvate

Undergraduate hours

Arca(s) of specialization: 1 2

Thesis title (if any): . .

Digsortation title (if any):

Publications (specify, if any):

Neme of professionzl crganizations of which you ars a member:

Name of professional journals and/or periodicals which you

read:

9. Indicate total muiber of yoars of taachlng exparience at each
lovel.
‘Elemontary_____' Junior high = Senior high_
Junior ééllege;_____ Senior collegq___;_ Other

10, Total ¢0ﬂ1010gy Le¢ch1ng experlence.

 Names of . dTLLOT enl sociolozy lLevel of  ILevel of  Years
CoUrsas’ you havvétauant‘ ~ “school .ecourse - - taught

s

 aﬂhétf§thér té5cHihggs#@cfi§ﬁ¢éﬂﬁg&é y&th@d?':éxi
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11. Other work and/or community sctivities related to sozlology:

Descrintion of Fmarionce ' Lenrith

II. Curront teaching position:

1. Your title: 2. MNeme of school:

3. lIocation of school (eity and state):

4. level of .school: 5. Type of institutien: Public
High school : : Private ‘
Junior collegs Church related
Other (spzscify) - ' Other (spee ’fy)
S 1969570 school enrollnent: | “ Males
Females

7. Humber enrolled in soclology courses:

Thmbsyr of males Nurber of females

8. Average size of a sociology class:

9. Hoéw many years have you 10. How many years have you
tavght ab your present - taught soclology at

school? . - this school?

11. Current salary range (9 months):

Under 84,000 TR §10,000 ~ $11,999____
et 000 - 5, 999 ‘: o $J_.2,000->$13.999____~
:‘$6 ooo - $6 999 t ‘i" | | ~$1& odd _'$15.999f‘f13

;$7 ooo - $7 999 ;1. “tti $16 ooo - ¢17 999

'$8 ooo - $9, 999 $18 ooo or more

: f‘lZ, Teachlng ﬂnd/or work load

How many dlfferent students do you teach each week? SR

'f> How manv dlffprent soblology puplls do you teach?




W

How many different classes do you teach eazh week?

How many difforent sociology classes do you teach?

Sociology courses you are now teaching:
Hame of Course Teyth~~§ Level of No. of sti-
‘ ‘ ‘ Counrse dente taking

Do you sponsor any extracurricular act1v1t10 37
3

Are you involved in any sociological research?

How do you feel abecut your current teaching and/or work load?

Very overworked
Ovezworked
Satisfied
Underworked
Very underworked

12. Why are you teaching scciclogy? DPersonzl desirs
' | Voluntesred

"Drafied!

Other

5 .

14, What kind of‘teaching job do you think you are doing?
Véry supérion~;~__ Sﬁperior_~_~”_ Mediocre_n____ Poor
Vbry poor ‘ |

15.‘ What is thm,veneﬁal reﬁctlon to your sociolovv offeflnvs?

(very favorable - vf, favorable ~ f neutral-- n, unfaVOrable -
uf, very unfaVOrable‘- vuf) :

"Admlnlstratlon“.vf . f“"\'~ﬂﬁ: svefl

 ‘Other facul by’ members'_ Vf£  £ ;Pf : |

\Stﬁden£é takinggqour§es:k:?f   i"'f: : n"“i j;‘uf“
R “;Qﬁf~ﬂ,‘

——egee




T,
- comments which you think might be pertinent to this study.

Students not taking soc.: vI__ f n uf

vuf

Community: +vf f n_ uf vuf

16. ‘What special problems have you had in‘teaching sociology?

17. What encouragement have you received (of a finaneial nature)
to do further work or to secure a higher degree in the field
of sociclozy (e.g., from the administration)?

18. Do you feecl that the teacher of sociology should possess -
spocial qualifications (of an acadenic an?/or personal nature)
not usually lookcd for in the more traditional and "ebjective!
courses, such as mathematics, the sciences, etc.?

19. Do you feoel that a sociology teacher should participate
actively in community affairs -- church, politics, ete.
Yes No _ Plezse explain briefly. , :

20. Should the sociology teacher be a(n):
Activist? Refommer? Analyst? :

Highly scientific? Purley objective?

Other (specify)?

quase‘expldin_briefly your answer(s).

B

In the space below, please give anv other information and/or

' If you desire a swmary of the principal findings of this study,
please checks =~ - T e i
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Thank you very mich for your cooperatiant
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