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PREFACE

Connecticut women are a rare natural resource for human rights and
opportunities as evidenced by the articles in this collection which, with
three exceptions, are the work of prominent Connecticut women. The
exceptions are the keynote address by Radcliffe President Matina Horner
from Massachusetts; the compilation on maternity benefits by Robbins
Barstow, a man who works hard for the cause of liberating women; and the
lecture on sex role stereotypes in the classroom by Shirley McCune of the
National Education Association staff.

A result of a conference on the status of women held in the spnn'g of
1972 by the Connecticut Education Assagiation (CEA) at ‘Trinity. College,
the articles stem from taped presentations or post summatloro. They have
been most stringently edited for this collection. Audience comments and

_ reactions have been included in a few of the articles. One comment in
‘particular urged CEA to write up the conference in order that its message

could be shared with more teachers, students, and parents. Also, material
has been included to give practlcal suggestlons to those who intend tc hold
similar conferences. .

The book can also serve as a guide to_ three major probtems sexual
stereotypes, the legal and economic status of women, and the educational
needs of women. If the numerous issues discussed here bring about more
tolerance toward women's Ilberatlon the book is a success. All the articles
tell it strarght from a woma;>'s point of view, and it's not sugar and spice.

No preface would be complete without recognlzmg a host of people who
assisted in the compllatlon of the book. First of all, thanks to those men of
the CEA who'provided the lmpetus for ‘the conference some with under-
standlng and others with_derision. - Special thanks- to -Charles - Paine,
chairman of the Human Relations Commlsswn Raymond Rossomando and

"Morris Nirenstein, the past and present presidents; and to, Tom Mondani, R
“my executive director, who was’ recently. made an honorary woman when

he ‘joined the NEA Women s Political Caucus . ,
Extensive: thanks to Mary Gailagher a somologsst and hlp mother of

“seven, for the t: "’nscrlblng and typing; to Elena Vincenzo, my secretary, and

to Joan Rogers, Professronai Development secretary, for theit additional

’aSS|stance to Dr. Shlrley McCune,- aSS|stant director, Human: Relatlons
lSectlon National. Education Assoctatlon for her efforts in gettlng -this

published: to Gloria Busch and Janice Trecker for their encouragement and

‘gmdance and to aII the women . who worked at and attended ‘ the
-‘conference ' : :

e --Suzanne Taylor
Storrs, Connecticut o '
August 1972 .
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FOREWORD

In the past when human relations were mentioned, ore immediately
thought of race and more spemﬂcally black and white. Human relations,
however, involves all groups of people. Of course the CEA Human Relations
Commission does not want to suggest or even hint that it is no longer

- important to work for black miinorities. Not only must work for racial justice

be continued, but other minority concerns must be upgraded. The commit-
ment must be to work in all the areas of human relations W|thout permitting
one concern to dilute the cause for mutual undersfandlng

In Connecticut- wornen predominate as teachers by a ratio of 2 to 1. In
administration, however, the ratio is reversed as there are four men for
every woman. Women have become aware of these frightening statistics
and realize they must be prepared to move into top echelon positions where
the decisions that affect them are being made. Without question, women
are qualified to assume admmlstratlve positions:and must be encouraged to
assume leadership roles.

This conference and the resulting book have been planned to provnde you
with information and, hopefully, the . enthusiasm to organize and work
toward the improvement of the status of women in your local area. You will
find many suggestions for. specific action in the chapters that follow. We
hope that ten years from now balance will be restored ard men and women
will share in the decision- maklng and 1eachlng roles

Gloria J. Busch
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NOTES TO THE READER
ON PRAL,TICAL
MECHANICS |

Janice Trecker and Suzanne Taylor

The aim of ’61 % Minority"’ was to provide Connecticut teachers with in-

formation about women'’s problems and to give perspective'to the women'’s

movement. To do this, a wide variety of topics were covered, including sex
role trarnrng, economic opportunutres and the law. An understanding of
these forces is vital to educators and to women teachers concerned about
their own status within the profession.

In setting up the conference, it was decided to operate by consensus
which was a three-way control. Janice Trecker, a free-lance writer, took
responsibility for setting up workshops, obtaining speakers,-and afianging
format. She was also responsrble for displays of materials on women. Gloria
Busch, a vice-principal aind CEA member, served as program chairwoman :

v with responsrbrllty for mechanical details. Remalnmg dirgétion was given by

Suzanne Taylor, a full-time professronal staff member of CEA ‘Official

details handled through her office |ncluded registration, publigity, financing,

and overall - coordination. The conference was sponsored by the -CEA
Human Relatlons Commrssron and appr0ved by the CEA Board “of
Directors.

Men were invited to partlclpate along wrth women and about 10 percent

" of those in attendar.ue were men.’ Two men, ‘Human Relations Chairman
Charles Paine, and CEA Presrdent Morrls Nlrensteln were invited to extend

greetings to the conference
The conference was designed ‘to be self -supporting, which was made

'possrole by modest fees charged by speakers free use of Trlnlty College
facilities, and the $10 fee. pard by each partlcrpant

Though the conference ‘was designed for 300 participants, close to 200
attended. Overcomlng public apathy before the conference was the largest
hurdle. Posslbly more. advance publlcrty could have increased the
attendance.’ ‘ v

Men and women reporters and representatlves of two maJor TV networks

and one student radio network, provrded reasonably good coverage of the

conference. Those who attended seemed |nsp|red to carry on the struggle
for women’s rrghts as many women since have become more active in:

- guiding-their own lives. One interesting result was observad at the Atlantlc ;
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Crty NEA Convention which took place several months later: more than half
the Connecticut delegates elected were women. and- a. Connecticut

~-women’s caucus was formed. In the future many more’ demands for
-women'’s rights -are bound to be made and won.

Although Connecticut’s conference relied chlefly on local talent similar
resources exrst inany Iarge community. Good contacts with peoole worklng
in the women’'s movement and with women actively involved in women'’s
studies are essential. The following suggestrons may serve as good sources
for Iocatrng people and materials:

State or. local ‘human rights:and opportunrtres commissions.
2 Local or natronally affiliated women'’s liberation groups, especially
National Organization for- Women {NOW), and Women's Equity
Action League (WEAL)
. 3. Area colleges and unlversrtlesﬁpartlcularly those with women'’s
studies programs
4. Organtzatlons such as the following supply materials on women at
modest cost:
{a) U.S. Women’s Bureau of the Depariment of Labor, Constitu-
tion Ave. and 14th St., N.W., Washington, -D.C. 22209 '
(b KNOW, Inc., .0. Box 10197, Pittsburgh, Pa. 15232
(c) The Feminist Press, SUNY College at Old Westbury, Box 334,
- Old- Westbury, ‘N.Y. 11568
(d) New Day Films, 267 West 25th Street, New York N. Y 10001.

In addition; a display of selected materials on the women’'s movement :
was received on consignment and sold successfully durlng the conference _
We hope our experience will encourage others to-hold similar conferences.




ALITHORS

Robbins Barstow, Director of Professional Development, Connecticut Edu-
cation Association :

Francine D Blau,. Department of Economics, Trinity‘Colleg.e
Shirley Bysiewicz,' University of Connecticut Léw School

Jo‘a,n Joffre Hall, ;Departﬁent of English, Univer"s'ity of Connécticut
Matina S. Horner, President,” Radcliffe College

Leah Margrulies, New Haven Women’s Research 'Project

Shirley McCune, Associate Director, Center for.Human Relations, National
Education Association

Judith lVIiIl'er,' New Haven Women's Research Project

Joan Mosher, Depértment'of Child. Development and Family Life,
University of Connecticut * -

New Haven Women'’s Liberation Rock Band
_Gail Shea, Assistant Provost, 'University of Connecticut

Suzanne S. 'T_aylor, Research Coordinator, Connecticut ‘Education
Association ‘

Sheila- Tobias, Associate Provost, Wesleyan University
Janice L. Trecker, Conference Coordinafor—Free-lance Writer

Marni Whife, Department of Sociology, Wesleyan University
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WHY WOMEN FAIL

Matina.S. Horner

It has been about five years since, in an attempt to explain the major un-
resolved sex differences in previous research on achievement motivation, |
first proposed the presence of the '‘motive to avoid success (M-s)” as a
psychological barrier to achievement in women. At the time | suggested
that women are anxious about success, and that the motive to avoid
success exists and. receives its impetus from the expectancy that success,
especially in compatitive achievement. situations, will be followed by

‘negative consequences for them. Among these are social rejection and

feelings of being “‘unfeminine’’ . or inadequate as a woman. ,
Unfortunately, in American society even today, femininity and competi-
tive achievement continue to be viewed as.two desirable but mutually
exclusive ends, just as they were in 1949 when Margaret Mead pointed out
that ‘‘each step forward as a successful American regardless of sex means a
step back as a woman.”” As a result, for women. the active pursmt of
success is hindered, and the actual level of performance attained by many -
otherwise achievement- motlvated and able 'young women does not reflect
their true abilities. When success is. likely. or posslble these ‘young women
become -anxious about the: negative consequences they expect to follow
and their pos|t|ve achnevement strlvrngs become thwarted.- Thus, their -
abilities, interests.and |nteIIectuaI potentlal remain |nh|b|ted and unfulfilled.
As a recent analysls of some of the early data shows, this does not occur

"wuhout a'price, a price pa|d in feelings of frustration,. hostlllly, aggression,

bitterness, and confusion, whlch are’ clearly ‘manifested in ‘the fantasy
productions of these young women Thls first became evident in a _compari-
son of the thcmatic. appercept|ve |magery of those high and Iow in the M-s
in.response to'the. cue “Anne is sitting in‘a ‘chair with'a smile on her face.”

" Whereas | more than 90 percent of.those._ low in fear ‘of success imagery
_wrote pos|t|ve prlmanly afﬁllatlve stor|es centering 6n 'such things as dates,
- engagements, and forthcomlnc marriages, as well as a.few on successful

achievements, less than 20 percent of those hlgh in fear of success were of '
this type. The rest of the responses, - if not ‘bizarre, were replete with

‘negative affiliative i |magery centerlng on host|I|ty toward or manlpulatlon of

others,
individual dlfferences in the strength of the M -s are assessed by the
presence of fear of success imagery in thematlc stories written by’ subjects_

in. response to a-verbal . lead ‘connoting a hlgh level of accompllshment .

partlcularly in a mixed . sex compet|t|ve achlevement sntuatlon Thematrc
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apperceptive imagery connoting fear. of success is defmed as that in which
.statements are made showing: ‘

1. The presence or anticipation of negative ronsequences because of the
success, including fear of berng socially rejected; fear of losing one’s
friends or one’s eligibility as a date or marriage partner; and fear of be-
coming isolated, lonely, or unhappy as a result of the success.

2. Any direct or indirect expression of conflict about the success, such as"
doubting or wendering about one’s femininity or normality, or feeling
guilty and in- despair ‘about the success. |

3. Denial of effort or- responsibi!ity for attaining the success, sometimes

- using psychologically ingenious means to change the content of the
“cue or simply by saying it is impossible. | ‘

4. Bizarre or inappropriate responses to the cue frequently frlled ‘with
hostility-or confusirn, as for instance in the story in’ which "Anne
laughs .at her father's funera[ '

Examp/es

~ Story of G/r/ High m Fear of Success

Anne is- recoIIectlng her conquest of the day She has ;ust stolen her
ex-friend's boyfriend away, right before the high school senior prom. Anne
is thinking that she has proven herself socially equal to her friend. She
wanted tG hurt her and succeeded by taking the boyfrlend away under-
~handedly.

Stor/es of G/r/s Low in Fear of Success ‘

‘Her boyfrlend has jUSt ca!led her ‘Not really boyfrlend——a b0y she reaIIy‘
~ has wanted to go out wnth for ages. Anne is a very good lookmg girl but -
Hnever thought Mr X would ever call her o S

Anne is snttrng in a chair. Her mother walks into the room Anne tells her
mother that her: beyfriend just: called. Anne is very. happy o
in the course of further studies it has become mcreasmg!y clear that once
, aroused the M- -s'was the on!y one of the four other psycho!oglca! varrables"
assessed whlch predicted female performance The glrls hlgh in the M-s.
performed at a slgnlflcantly lower level'in a mixed-sex competltrve achleve-
ment situation than they . did subsequently ina strlctly noncompetmve but ™
v achrevement-orlented S|tuat|on in.which the on!y competmon involved was

with the task and. one s internal standards of exceHence Thoae 'ow in the

M-s on the other hand performed at a hrgher IeveI in; the, compethc "
cond|t|on, as did most of the men in the study. (p< 005) These: results
were consrstent wrth the |dea that. the M-s is more hkely to be aroused in a
~ competitive : situation,’ because- exceilence in competltrve achlevement ‘
actlvrty is erther conscrous!y or unconsmously assocrated wrth a Ioss of

0



femininity and the possibility of social rejection thus becomes very reat. The
results of the study suggested that girls, especially those with_a high M-s,
would be least likely to develop their interests and explore their inteliectual
potentlal when competlng against .others, especnally agamst men.

In the first study the verbal lead used to assess the. presence of fear of
success for women/men‘.was ““At the end of first term finals. Anne/John
finds herself/himself at the top of her/his medical - school class.” In that
study more than 65 percent of the 90 female stories written, compared with
less than 10 percent of the 88 male stories wntten contalned imagery
connoting fear of success. Sl

| have argued that the M-s is a Iatent stable personahty drsposrtlon ac-
quired earIy in life in conjunctlon with standards of sex role identity. It was,

‘t'herefore, rmportant to determme when, for whom, at what age, and under
what circumstances (other than during. the college undergraduate years

which is the period of life most studied by psychologlsts) this disposition is

-aroused and then serves to. inhibit: the achlevement strivings of women.

Several subsequent studies. were done: S|mply to observe the incidence of
fear of success imagery in female subjects at different ages and ‘at different

. educat:onal occupational, and ability levels. We found that the. mc:dence of
. M-s ranged from a low of 47 percent ina seventh grade junior- high schoo. ‘

sample to a high of 86 percent in two samples one of current students @t
Harvard Law School and the second a sample of secretanes aH of whom

‘were very able high school graduates In each of the. college samples tested

for the: mcrdence of fear of success imagery, it ranged from 60 percent ina
sample of college freshmen ata large '“-dw"stern t.lmversny to 85 percent

~in‘a sample of very h|gh ab|I|ty junIOI’S at an outstandlng eastern coed:
'_Umversrty where the emphas:s on achlevement was very . hlgh ‘

In reSearch with graduates from the Harvarc\ Law, School over the past 16

years we tr|ed to adopt the TAT, method of as: ‘essmg fear of success. l’hls:;

was a snmpler and more. manageable form: that could be used as a part of a’

larger survey that was to be made via a mailed questlonnalre Each male and -
~ female graduate had the opportumty to, descrlbe a successful attorney of :

. both sexes in- response to thrse questlons s
"*if you were to recelve ‘an announcement that Barbara Robbms/George [
~'Andrews- ha.;. become a partner in a Iarge New York Iaw flrm how would

you describe ‘her/him?" " ‘ .
"‘I1f-Barbara Robbms/George Andrews formerly presndent of the Harvard

Law Review, hadjust been appomted deputy soIncrtor general how would
‘you describe. her/hlm?”: e e

Regardless of whether he was presented as partner or sohc:tor general

" the questlon about George was flrst for al subjects Ewdence of M-s in ‘each. .

.!sub]ect was taken from the descrrpt:on grven of the successful attorney of_ g
the same sex as the subject Although the. responses to these: questlons ‘
nan’t’ reaIIy be. consndered approprlate measures of the M “s, since the|r




;pred:ctlve valldlty has not yet been establlshed there is some evidence to
- suggest ‘that negatlve descrlptlons of successful women do reflect the

L _presence of M s for female subjects

‘The data from the law school graduates are nonetheless mterestmg and

:suggestlve Especrally reveallng are those that show an increase.in negative
- jattitudes toward the successful female by the men in_ particular, in the -

sample who were graduated after the mld 60 s when attention began to be

_fOCUaed on the’ new freedom’ for women.

The followmg are examples of the kind of descr|pt|ons that law school '

. students supplled Wthh were consrdered as a probable reflectlon of the. :
'presence of a high M-siin: ‘the- women. . ‘ :

(1969) Bemg presldent of. Law Rev:ew is not so great-—-they re usually :
“prigs: She’s probably blond and frigid. . " | )

(1969) Unmarried probably because most men can 't handle the emo—
tlonal threat posed by such a: brlght aggressuve g:rl 'She's attractive
well dressed but rather hard. Comes on too strong ‘Has: developed a
defenswe attltude towards men and people m general because of'- g

o - ness of some of the reality—based sources of the M s and wrth the pr:ce one
o must pay for overcomlng its mfluence and pursumg one’ s mterest desplte it.

. :_Such "esponses are: consrderably more characterlstlc of: the older, more
:‘L'successful women such as our sample of present law school students and
__"law school graduates than of our younger samples of college and hlgh

'fschool students. - : :

What few negattve attltudes were expressed toward the successful man

. were focused pnmarlly on hlS probably WaSpISh and/or duII bormg person—'
allty or ‘in'the most recent years, on a lack of social consc:ousness or.con-:

cern, Prlmarlly for: thls Iatter reason, “the’ mctdence of neqatlve attitudes

_toward the successful male lncreased dramatlcally m the Iate 60's from less L
" than 10 percent to' 18 percent;. o
. Although the data from this. study on the Iaw school students are stlll SRR
berng analyzed a number of - pomts are’ worth noting. . There _was “for_ -
_instance, no S|gn|f|cant relatronshlp found between the presence of anxiety
_*'about ‘success 'ifi - the women: and the flelds of law ‘in which they were--' &
- - practicing. Women especrally those rated potentrally high .in fear of
' success, changed thear minds about their careers both during and after law
' .school consrderably ‘more than did the. men.: At the'" same, time they
_indicated_more drssatlsfactlon wrth thelr present jObS and said they would
) 'choose an occupation (posntlon fleld of law) dlfferent from the onein whlch'l '
_they were presently engaged srgnlflcantly more. often than did the men..
o Whereas less than 16 percent of the men said they are not now engaged in

the occupatuon of their first chosce more than 36 percent of. the women in
the. sample dld S0. More than 85 percent of these women were e:ther h:gh ln ‘
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fear of success or: dld not answer the quesuons from whlch it could be

assessed It appears that many - of the women, rather than fight . either:

external dlscrlmlnatlon and/or the internaf psychologlcal barrlers that exist

‘to ach:evement in women, change the|r minds and redlrect thelr asplratlons,
. to less competltlve ‘women flelds Thus they are not domg the kind of
: 'work they would most like’ to do and may be most capable of doing. As we
_ ‘have mdlcated before, however, thls can’ ‘not occur without.a high price
_'belng pald eather by the individual i in terms of frustratlon and hOStllIty and/or :
-.by society in terms of a loss of human and economtc resources..

There is mountlng evndence in. our data suggestlng that many achleve-_ '

- ment-orlented American women, especnally those hlgh in M-s,. when faced
- -with the conflict between their feminine i image and deveIOplng their abilities
,f 'Q‘and mterests, comprom|se by dlsgu:smg their’ ablltty and’ abdlcatlng from
- ‘competltlon in the outsrde world They are. Just l|ke Sally in the. Peanuts:

*cartoon who at: the tender age of five. says i never sald ! wanted to be -
- someone All | want to do when ] grow up is- to be a good wafe and mother
) ‘So why should’ 1 have to ' go to klndergarten e : L

ln llght of the' ternble loss “of: human potentlal and. economlc resourceS\
reflected by this pattern of behawor, it seemed partlcularly 1mportant for us

- to look more mtensely and crltlcally at the factors which’ tend to arouse the |
M-s. and- those most effectwe in mlnlmlzmg its' mfluence ' '

We: therefore undertook two studies at’ Radcllffe College alschool at .
whlch the . students are chosen prlmarlly because of their: h|gh ability,

; achievement; motlvatlon and prewous success. Most of the students arrive
- at the school very ambltlous and commltted to the’ idea of dlstlngwshmg' '
_-*_themselves in a future career even if they are not exactly sure what it WI||
- be. But by the tlme they are junIOI’S most have changed their plans toward a.
"‘Iess ambltlous more" tradltlonally femlnlne dlrectlon (Tangrr, 1969, found :

uch a trend in her Umversnty of Mlchlgan coeds) The incidence of fear of

‘success was 75 percent in the flrst sample tested {this was'a pllot study with
. .‘_an ‘N of 16) and 84.4- percent (wrth an: N of 45) in the second sample

Usmg a questlonnalre and lntenswe mtervnews we tried to explore the elé-

. jments present durlng the college experrence both personal and S|tuat|onal L

_ which arouse the M-s. Partlcular attentlon was pald to how thls motive in- .
] ‘fluences the educatlonal and ‘career. asplratlons of: these very brlght and' _
B hlghly mottvated young women at a'time in our socnety ‘when self- actuallza-:

tion and equallty of women is drawmg much pub|lC attentlon All the girls in |

the sample were do:ng well and had grade points of B- or better Neverthe- o

. ,less 12 of the 16, 0r 75 percent of these g|rls showed evndence of hlgh fear
o of success They manlfested thelr anxtety about success |n such reported-
‘behaviors as: : : : :

‘1. Refusing to dlvulge the fact that they are domg well or have recelved

an ‘A, preferring - |nstead to  make *helr fa:lures known The more "

' successful they were the less llkely they were to want to say so For |n-. :



_stance All three of the girls who had stralght A averages preferred to
tella boy that they have gotten a C than an A. Most of the g:rls W|th B s
: preferred to report.an A.’ o

2. Changmg their majors and future career plans toward what each of -
them cons:ders to be for her (and this is Important) a more tradmonal

appropnately femmme and less’ ambltfous one. . : :
Just how |mportant itis to attend to an |ndIV|duaI s subjectlve expecta—
tions: and evaluation: of certa:n ‘careers was' clearly emphasuzed by the

' subject who changed her career goals from. medlcme to. law because “law

school is less ambitious, it doesn t take long is more flemble in terms of

"marnage and chlldren It is /ess masculme |n that it is more accepted now
for giris to . go to law school g5 “The . others who changed ‘their. asplrat|ons'
~from lawyer to teache. or houseW|fe apparently do not hold the same ex-
o pectatlons about”a Iaw career. . - - :

‘Several of the- girls. mducated that they have glven up the |dea of a career :

'at all and a. couple even planned to qunt school Only’ two or about 12

percent of the sample have in: fact changed their. plans toward a: more

ambitious, more tradltlonal!y mascullne dlrectIOn ‘Although several of the‘
Q-girls had started out majonng m ‘the natural smences W|th the mtent of pur-
suing ‘a- medlcal career, all are now, as juniors, . majormg in appropr:ately'

_ .;'female areas like English, fine arts 'French and history. This reflects what 1.
<+ have.at. other t:mes mdlcated namely No’ one, seruously objects to hlgher;
"~ education in’ a 'woman’ provuded the objective is to make her a more
mterestlng and enhghtened companlon wife: and/or mother The objecuons -
Carise’ only when the objectives become more personal and career-onented
‘espemally in’ nontraditional areas. e :

~Two. of the. factors consudered as potentlally arousmg the M- s and thus‘ '

. ‘negatlvely lnfluencmg the achlevement stnvmgs of these gII’IS were the atti-
:tudes of parents ‘and of male. Ppeers. toward appropnate sex role behawor
-Many of the girls’ substantlated Komarovsky S: argument that in. the Iater_.

college years’ girls experlence a sudden reversal in what parents applaud_

:ithem for. Whereas ‘they. have pre\nously been . applauded for” academic ‘
. success. these girls’ now . find themselves belng evaluated in terms of some
~ abstract standard of femlnlmty with’ an emphasls on marrlage as the appro~-

pnate goal for: glrls of thls age. .
. There is a lot of pressure from my mother to get marrled and not have a
‘ career. ThlS /s one reason/ am gomg to have a career and walt to- get .
marrled There is also sorne pressure from my father to get marned
too.- L

There was, apparently, no relat|onsh|p between such sh|fts |n parental '

attltudes and fear of success, nor dld there appear to be any direct mdlca-,

~ tion that parents had mfluenced anyone to’ turn away from a roIe-mnovatwe
“type: of - career.. if- anythmg, ‘the. |nfluence appears to be in ‘the oppos:te

dlrectlon as’in the above example Some glrls report belng motlvated forf
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careers by the negatlve examples set by thelr mothers ,
My mother is now worklng as a secretary, but she dldn t work untsl:
- now.: | dont want to end up. like that.”" ' - SR .
”Another reason | am gorng to have a career and walt to get married |s
ine reactlon to. my m'\ther s: empty llfe ' -
On the other hand, the attltude of male peers toward the approprlate role

~of women, which they apparently do not hesitate to express -appears to be :
the most srgnlflcant factor in arousmg the M-sin these gtrls The glrls who

showed’ ev1dence of anX|ety about - success “and. SOClal rejectlon and hao'-
altered thelr career asplratlons toward a more- tradntlonal dlrectlon were

:,elther not datmg at all (the three girls with the all A averages) or were datlng

- men who did not approve ‘of ““career women.”’ When asked, for instance, ,
“how _ the boys in their- Irves feel about thelr asplratlons even the less
jambltlous goals a frequent response was ”They laugh.”” Others were:

“He " thinks |t s rldlculous for me ‘to go to gfaduate school or . laW'
SChOOl"‘ : 8 : ) : Loy ;

: —'He says I can be happy as a housewnfe and I Just need to qet a Ilberal _
arts education.”” : S
' ‘“He wants a’ w:fe who W|Il be a fuII tlme mother u tI the kids are_

grown S o e L
—1am turnlng more and more to the tradrtlonal role because of the attl- )

‘tudes of my boyfrlend and hls roommates 1 am concerned about what I

‘they . thlnk S

'Thls last comment is consnstent wuth the |dea that women are dependent‘ S

on: others for, thelr self—esteen"and have dlfflClJlty bellevmg they can

“function weII autonomously Thls is agaln reflected ina statement made by

one of the glrls hlgh in fear of success who is plannnng to leave: Radcllffe _
~“|'L..ve a lot' of |deas about. what ¥ d like to do: (water sculpture_ |
presently) but I’'m waltlng around for a man and that makes me mad.
" think that when 1 flnd someone | wnII be able to get |nvolved in some~ 3
_ 'thlng | need somenne to respect me and what i want to do to Iend lm-‘ '
"portance to what | sense'is. smpor’fant S SR
, The glrls on the. other hand who ‘were either Iow in fear of success or h|gh"f
in fear of success but contlnumg to St!’lVP for mnovatlve careers, were elther :
engaged to or: senously datlng men who were  not threatened by thls .

- success. In fact these men. expected it of them, and provuded them w:th

much’ encouragement Thls was reflected in such statements as: :

“He wants me to be mtelllgent It is a source of prlde to htm that I do_
well”" - : . =
" would have to explaln myself lf l got a (" l want hlm to thlnk I m as
bright .as he is."” . . TR N

. ""He" thinks it would be a good idea for me. to go to law school e

' “‘He feels very: strongly that | should: ‘go to graduate school to get a
'master s degree He does not ‘want: to feel that he had denled me a



complete educatlon : :
One of the factors: dlstmgurshlng the couples in this sec-.md group from
those in the flrst is a mutual understandlng that the boy is more: intelligent -
than the girl. "He's so much smarter . competltlon with him would be
hopeless " Thls fact or bellef seems to be sufﬁcuent to keep the motrve from
being . aroused and affectlng behawor : '
In the flrst group there emsts a tenslon between them rooted in the fear
that she |s the more mtellngent one. Other |rnportant factors seem to be
based on how threatenmg the - boyfrrend sees her; present and future
success. For’ mstance Are they, in the. same school? . Taking the same
courses? Plannlng to go to the same graduate school or.to have the same
‘ career? : : : - ‘ :
”He is gomg to medlcal schooi too and we take some of the same
courses | don’ t compete W|th him, but he competes ‘with me. | usually
"'do better than he does and th|s depresses h|m He resents the fact that :

N do better o ST AT ‘ - o
Clearly the problems of achlevement motrvatlon |n women are more.
complex. than s:mply a: matter of havmg a more or Iess trad|t|onal vnew of
‘the female role;’ A complex relatlonshlp appears to eX|st between the
'_lnternal personallty factors called motives and certaln sltuatlonal factors ‘
W hich determlne the nature of the expectatlons a gtrl has about the conse-
.quences of her actlons and the value of these consequences to her in that

" situation. Does she, for instance, care about the boy?

“Unlike the glrls hrgh in fear of success who would gtve up thelr plans rather
- than their boyfr:ends some of the glrls Iow in fear of success mdlcate just
the. opposnte such as':"l am not gomg tolet his thmkmg mfluence mine: |
wouldn’t marry h|m lf he were adamant about thls (glvmg up her career‘ ,
'plans)" BTN ‘ G S C
Such responses are few and far between Mo e
o Succeedlng ata femmme task such ‘as’, becomlng engaged to someone
“seems 'to have.a posmve effect on the achlevement strivings of sorme
women (prov:ded the man is ‘secure’ ‘and not threatened by her . success).
- This is- mdlcated by & statement made by one of. the girls hlgh in fear of’
" success who showed an increase. in her career asp:rat:ons followmg her en-

o .gagement' “In. hlgh school | was very uncomfortable about excellmg | had'

‘more of a feeling. that there was somethmg wrong w1th a glrl succeed:ng B
' Wlth my boyfnend I'm: much more secure.’’.
~We have. only begun to appremate the complex:ty of the rssues mvolved .
- and as many. new quest:ons are raised in each new study as arx answered it
is clear from all’ we have: sald that desplte the: recent emphasis on'a new’ '

freedom for women,. ‘there ‘continues to exnst a psychologrcal barrler |nj_- _

_7 'othervwse achnevement«motivated and able women that- prevents ‘them
: from exercrsrng thelr nghts and fulfllllng the|r potentral even if they are-
aware that |t lS happenlng and are angry about |t lt seems that regardless of -
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“how many legal and educatlonal barrrers to achlevement we remove for
women, uniess ways are found to prevent the M-s from being aroused, and
... 10 keep its influence at a minrmum our socuety will contmue to suffer a
great loss in both human and ‘econamic resources

/
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THE CASE FOR
- WOMEN'’S STUDIES

- ;: .Sherl_a _ Tob/_as

Very often we teachers do not want to deal wrth the central 1ssues of our
time in the classroom because we feel that ourjob is to train our students.in .
critical thmkrng and to’ |mpart ‘those skills that wrll ‘enable. them to deal with
the central 1ssues of. thelr Irfetrmes whrch of course we can't predlct ‘

 Butl| would like to argue today that.the subject matter of sex roles, sex
temperament -and sex. status in Amerrcan culture is. |Ike|y to contmue to be
relevant as our: young people grow to matur:ty Also teach:ng women S

studies is a way of mtroducrng secondary school students to: some of the'-.- "

j ffdrscrplrnes in the behavroral and socral sciences. Students do not: generally.. '
. ‘study socrology, psychology, economlcs government and publlc admrnrs—
- tration-in secondary schools, and I would predlct that women’s studres:'

-could prov:de a: problem orrented approach to -all. these new dlscrplmes
‘But before | make that pount Iet me make’ a more provocat:ve one, which ﬁ

__rs that what you are teachrng now is men s studres So long as we do not: B

make a conscrous effort to dlscuss the degree to whrch ‘this is'a male—
dommated socrety, we are communlcatmg only the conventronal wnsdom'
. about sex roles, sex- lmked status and sex dlfferences We are actually, .
glVlng an. unbalanced plcture :

' Hlstory

The Barracano SbhmldtS of Slrppery Rock College in Pennsylvanla dld a}
j;study of: 27 textbooks in Amerlcan hrstory that are used in.more than 90

~percent of our: college classrooms The textbooks' were - analyzed on a -

“number of scales; one’ test was a’ check list ‘of 15 women in American
: hrstory to see if these. names appeared in the |ndexes and if so ‘'how they
were identified. Anne Hutchlson for the 17th cenfury, Harrret Beecher"

~ Stowe for the 19th century, and Eleanor Roosevelt for the 20th century

. were cons;dered sine. qua non.: . - ‘

The flndlngs are not really surprlsmg there was an absence of the full list

of 15 names from every textbook; the. women mentroned were those whose
" behavior was pecullar or “extreme r! Two of these were Amelra Bloomer,
‘-_'.-whose unconventlonal “costume" 'Was worn by femlnlsts as a polltfcal' '
protest against fashron and Carrle Natron deprcted with'an axe in her.hand
tak:ng on the saloons To be sure Carrre Natron took a drrect actron |
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approach but she is not equal in |mportance to Carrle Chapman Catt who
ran.a women'’s suffrage organ:zation from 1912 on, which won the 19th
amendment and managed 2,000,000 . members Other |mportant feminists
and women Ieaders such as Ellzabeth Cady Stanton and Charlotte Gllman
~.are also absent from college texts. ‘ : :
Thereis a very clear bias operatnng |n the selectlon of materlals for hlstory '
' books: whole sectlons of women’s: h;story are. omltted and the individual
© women selected fit negatave stereotypes ‘As’ for suff rage itself, these text-
books hardly mentlon suffrage at all In"a. well known textbook, Samuel
Eliot’ Morison. dlscusses women s suffrage along with proh;butlon |n a
chapter headed ”Bootleggmg and Other Sports. The Schmldts conclude-
from all of thlS that there isa serlous btas in Amencan hlstory books regard-
|ong women: SR : : :

‘ L:teratu re

Lo When one analyzes anthologles there are sum:lar b|ases operatlng
Chances are”that not.a smgle woman: writer or . poet will be included.
, -Typlcally,the Woman wr;ter is not treated as we treat women wrlters in.our
-women’s studles courses Trad|t|onal evaluatlons fall in-a category Called E
_ '“phalhc crltscnsm S :
o judged are those of the male world One fxample noted by Vlrglnla Woolf is .
‘that Tolstoy S subject matter is- alway cons:dered more; S|gn|f|cant than
. Jane Austen's because he was vuriting’ about wars and polltlcal change and
- Jane Austen was. |nterested in mterpersonal relattonshtps Hardly a critic. or
'teacher EXIStS who doesn t share the view. that what happens in-a drawmg
room between two. people is not nearly as ;mportant as what happens on a -

'battlefleld between ‘armies. : : -

Although WOmen wrlters have survnved thelr works are stnll undervalued '
or entlrely unknown to students No college Engllsh course was lnkely to in-
clude. works of" Doris - Lessmg several years ago,’ though she isa maJor

where the values agalnst whlch women wrlters ‘are -

' '-'pol|t|cal wr‘ter of the postwar Engllsh speaklng world Now, however the
5forgotten prose ‘of Kate Chopm ‘and the. poetry ‘of '‘Anne. Sexton Denlse L

' Levertov, . and Sylvua P!ath are’ accepted as 3|gmf|cant as well as good

Psychology

ln psychology behavuoral dlfferences between males and females are not

. usually discussed m the context-of sex role somahzatron rather they are

. portrayed as largely lnnate ‘New: research whlch challenges these assump—

- tions is not.included ina tradltlonal course But worst of all are the text-

books -on famlly llfe whlch present the nuclear famlly, wlth |ts partlcular_
dwusnon of tabor, as. |neV|table :

| EKC |
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Fermale Personallty

“Fhe V‘Jesleyan course is ca!led The Soc1a| Role of Women |n Amer:ca
andg'it has four""parts Part 1 deals Wlth female personallty and this lmme-
dlaftely mvolves the students because no one has ever before asked them to

‘ examlne"’female personalrty ina systematlc way, The key issue is to what
"extent female behavuor is mnate or Iearned In the process we have to defme
female behav:or We begin by llstmg common characterlstlcs assumed to
be feminine. We. dlscuss passivity, _dependency, fear of success, ‘ambiva-
'lencatoward achlevement emotlonahsm and nurturance Thls lmmedlatelv
_ralses questlons in: the students mlnds about thelr own preferences If a

woman:is programmed 1o be: passnve dependent a follower, and to seek.'

'ach:eveme:nt only = mr-terpersonal relatlons even equal . opportumtles
cannat: guxarantee her an. equal status., Her Whole personallty has beer‘-.'
:'gearerl ‘for another: role. ' AR : : _

‘ We,fcannot prow:de corn-clusnve evndence on the nature of female person-

) alrty,:taut we can:stiare the knowledge that much research is gomg to have
to betdone over,tazmcd that as role behavnor is remforced there are _“causes”
and“teffects’’ wermay never untang!e Margaret Mead s's ucly of: .S'ex and

_ Tenmerament irr Three an:t;ve Sometles causes students to wonder why" '

_'our deflmtlons of"‘mascu&me and “femlnme ‘are so. narrow In one primi-
tlveﬁmc:ety she fournd that what we conslder normal for males and females
;:|n Fo1tis culture wwass: expected of the opposute sex ' : '

'-'Fentale Role '

e ahe sec t:on1 on: fema!e roIe we ralsed the questuon "Are women a class
‘or arcaste? Thls question: leads to a dlSCUSSIOh as to whether women- mlght'_
one day unite’ polmcally because they share a fundamental allenatlon This

is a cmucial problem for. the movement because black women and. whlte_

: 'worknng class women wonder whether women s llberation is. relevant to
'them. fi)r isvit ’malnly for:the whrte professnonals? S ,
Anoar 1951 artlcle Women as a: Mmonty Group, Helen Hacker argueS‘-
_that:ntnere is somethlng dlscernlble as’ ”m:norlty behawor that is common
- toibathy Negroes and to women. One characterlstrc isa klnd of self-hate that - -
causes: women:to: desplsefother women Just as upwardly moblle Negroes _
' prefem‘ed I!ghter—sklnned o darker—sklnned l\legroes, women preferred men
to ‘women. This- self hate mdncated that the’ mmorlty group mlstrusted its
: owr;a Jl;}’erceptlons and adopted the values of ‘the® oppressor Just as blacks
thave-allowed whutes to determme what was beautlful women have allowedl
men: tﬁaﬂ:zbfme What was female . - SRR
- Wealspireview cases bef@.are the courts where women have been denled:”
equaiaﬁgl’ﬁt&s and as a result have had to flght now ‘for an equal rcghts amend— i
ment-=-.a-‘inf€ﬂae course of th‘u hlstorrcai treatment we also discuss the confllct'.
:.betweenn *Negroes and f?emmtsts brought about by postemanc:patlon




polltlcs : : :

“inthe socuology of the family we discuss hlstoncal background in Puntan'
‘and. Vlctorlan families. Important demographlc facts are |ncluded such as
that two out of flve women dled in ch|ldb|rth in the 19th century, that the.
average number of pregnancxes was nine, that the average famlly was a
- dual- mother famlly since the father Surwved the flrst wife. who - died in
childbirth. Yet. not all hlstonans are sensrt;ve to the female dlmensmn Chad—
wick ' Hensen S W/tchcraft in- oa/em though a.very rev:sronlst ‘book,
wrltten as. rf the wrtches dld not happen to be women. '

Women as Allen

Next we turn to the sub]ect of the woman as allen in Amerlcan culture o

Here the. student goes through fam:!tar themes in Amerlcan hlstory, but the

approach is” new We “evaluate the’ meaning: of the W|ld West and the :
cowboy hero we talk about Norman Maller and ”Maalensm” in 20th cen-
tury Amerlca ) S . PUTEEY S ST :

In our sectron on art we Iearn that most schooled artlsts were men and__ )
that women particlpated in popular art whlch was of lower value Slmllar-
' undervalumg of women took place in luterature too.. When Wuthenng
Helghts by Emlly Bronte was flrst publlshed |t appeared under a: maler _

pseudonym “and . the first ‘reviews approached ‘the: characterlzatlon of

Heathcllff as a- ”symbol of freedom ‘ or a male flgure The next edltlon.,
“was’ publlshed under Bronte s real’ name 'so 'that: her female |dent|ty was -
establlshed Heathcllff then became a- character that was badly drawn
funbellevable unreallstlc ‘and- the book's theme was no longer clear
Carol Ohmann gave thls mformatlon to the class last year in a Iecture on
Bronte CrItIClsm - : - -

Woman as Subject

When we. examlne polltlcal responses by women we cover the hlstory of

suffrage blrth control and the rise and fall of the ”femlnlne mysthue "~ We*' o
show that ‘the” women’s Ilberatlon movement is- part "of an hlstoncal-'..

_ ‘response whlch began Wlth Nlary Wollstonecraft s de/catlon of the R/ghts
of Women (1793) : :

Women s Studles Natlonw:de

There are now more than 650 college courses on women Two years,
ago there were 17. Three volumes of. syllabt on-women’s studies have been
publlshed and are avallabie from: KNOW Inc., 726 St.. .James Place Pitts-
burgh Pa:. 15232 The syllaba ‘are’ brlef summarles of . womens studles
courses on the! college’ Ievel On ‘the 'secondary school level ‘courses are
beglnntng to develop, but remaln about two. years behind the college level.
As you know women’ s studles courses flrst appeared |n coeducatlonal
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colleges and later in the women s schools In many places the courses

- were - closed to men on grounds that. women could not. dISCUSS isaues

franPIy with. men p:esent At cornell and ‘at. Wesleyan my courses have
always been coed and teachlng men has been part of my- own conscnous—

ness- ralsmg IVIen are as. wct:mlzed by sex:.role stereotypes as are women-_
- many find the'“masoullne mysthue appalllng and look forvvard to ltvmg in

a more andquynous socuety Hence they are anxious to learn -more about‘

i Stl” there is a difference in thelr response For the women students the |
3|ssues are always more urgent. P

Shella TObIaS EISSOC!ate provost,
Wes!eyan University,” desrnb:ng :
women s studles courses.
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H.W .;,;ou G.ING To KEEP
Us D.WN ANYM.RE'?

_' New Haven Women s
leeratron Rock Band

Hl We re the New Haven Women S L:beratlon Rock Band and we're
 realiy’ glad to be here today at the CEA..Some of us. have been teachers,
. “some of us are teachers and we've all been taught Here we. are trylng very -
hard to. avercome all the dollhouse corners, all the home economics; and all

‘the cheer Ieadmg squads. That s Jenntfer over there who does the. smgmg, o

~and Glnny on the French horn Rika on’ the guntar Karen on the trombone
~and sax, Pat on. the! bass Leah on flute Judy back here on the drums and.
Hamet W|th the: gurtar ' -

' In thls next song we’ re trylng to make up a I1ttie of the hlstory of women s
that we never Iearned inour school books When we play, we’ usually talk a
bit about how: we feel, about our culture, rock musnc ‘and belng hsp ‘When '
the band first got together we asked ourselves What klnd of music shall _'

‘ :we play? Even though we had a French horn, we' knew we’d never succeed“ '

‘as a- symphony orchestra Opera was out; and Salvatlon Army music was .

‘seasonal at best Only folk music was left |t seemed but Kit, the trombone' :
_ player said, ’Wait a mlnute ‘What about us brass lnstruments?” And Rika
-wanted to play the electrlc guitar. Judy wanted to play the’ drums UIE aII
~we're domg is playmg and slnglng sad songs by the river,: how can l play the +
-‘drums?” So we - thought Why not: rock musrc? ' , '
o OOOHHl Not rock music. Women aren’t supposed to pIay rock mus:c _
- Rock-is loud. and fast ‘hard,. aggresswe and electrlcal Women mlght geta
shock. But then we sald to ourselves Now wait. a mlnute We grew . up W|th' '
S rock. We danced to it, did our homework to it Rock is-our. culture ‘
Then we. took another look at that culture We heard James Brown on'=
the radio “lIt'sa man’s, man’s, man’s. world or “Shake your hlps, glrl :
and keep them. weak et lVlICk Jagger sings, ”Look at that stuprd glrl " and”-
_ Led Zeppelln says Ry 'm gonng to glve you every Il‘lCh of my love way down :
inside.”” No way for us. ‘ = _
Looklng ‘at the rock: culture W|th whlch we grew up we found assault
lnstead of fun and “dancing and: music. Just look. at the assault Powder
' Rldge and Altamont ‘where several people were killed. VWe saw, “what's his
',name Frank Zappa laughlng at all. those grouples "And Jlmmy Hendrlx ,
rapping and burnlng his guitar on stage. This new hlppy, dippy love, peace,
hberated rock:" culture was jUSt Ilke aII the rest—antn female ‘anti- human _
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assaultlve egotlstlc md:wduallstlc death rape V|o|ence trips that ha\m:
been laid on us by our: socxety l.ook what they ve: done They ve taken
everythlng, 1nc|ud|ng the rock: cu!ture we. th0ught was ours, and: used

‘agalnst us.-It's. time we took it back and. made it somethzng better

Now .we can’ ‘t.be the old rock It has’ to be fun and dancmg and musuc It
has to be an afflrmatlon of 0urselves and of all humanlty It has to make
absolutely clear that we're not. anybody s httle glrl or-chick ‘or groupie or

_ back- street glrl or brown sugdr girl. ' We’ re not anybody s old lady. And if
“that’ s what passes for love in rock’ mus:c they. can have 1t»every inch of it.-

Mlck Jagger sings, “My woman, she s under my thumb. And it's all right.””

Al r|ght for whom? It Si ot aII rlght for us And it's never gorng to be aIl rlght
'-agasn ‘




'SEX ROLE STEREOTYPES
INTHE CLASSRQ.M

Shir/ey McCUne.?

 Much of the d:scuss|0n today has focused on. programs for women at
E hrgh school or coilege Ievel During this workshop we hope 10 examine how
--'sex role stereotypes are. perpetuated in the eIementary school .
A key resource for. Iearnlng in the eIementary cIassroom rs the teacher.
i _Each of us bnngs W|th us-our-own beliefs; attltudes and vaIues We have =
]_:‘.thousands of bellefs a few hundred attltudes {heliefs we feeI emotlonally_‘ o
"j"_"about) but onIy a few vaIues whlch serve as our |ndrcators of good or bad .
' ‘These ‘are the- gurdlng prlncrples for: our hves IR )
_ We are deallng wrth women's: lssues and stereotypes We are not jUSt‘
‘ deallng wrth belrefs or. attutudes We are concerned with’ values—our own
: values and the burldlng of a cllmate where chlldren can Iearn the|r vaIues v
o ‘Stereotypes represent a manrfestatlon of our vaIues They are the gen- -~
: eralrtles or. gurdellnes we. use to organlze our behav:or This morn:ng ‘we-
'want to contlnue our. exploratlons of our.own attltudes values and stereo-
' ,types and then determine how- they affect the ch|Idren we teach

Girls in my cIassro_om

- Boys in my classroom-——

1 would like girls to

'l‘w'o'u'ld nké boys"tof =

After you have wr|tten down your answers then turn to your nelghbor and
_compare ‘your answers. o c - oo - ok
The foIIowrng comments are representatlve of those made durtng the ‘
“total group reportrng ' R g
o found_ my own attitude does have an mfluence in my cIass 1 recently
. fdlscovered that | expect dlfferent things from boys than | do from girls. And. . -
~ that I’'m harder on" the grrls than the boys I expect a g|rI to be able to
achlevc scholastlcaily, to behave in a socraIIy acceptable manner, and to use
-' _ianguage that is more suitable. If she mlsused Ianguage | would probably S
"‘Iectu re her. If a boy did, | would probably be Iess exasperated I do expect_ S
imore from grrls anyway - '

Tt Providsd by ERIC




“Well, |.was just looking back to a teaching experience | had about six
years ago. | haven't had a chance to. get in with new attitudes but | do
remember that there was a definite difference in the behavior of boys in my
class. | think | expected different behavior. | wanted the boys to calm down.
| don’t think I'd be like that now. | can see the -difference in my own
attitudes.” : :

“| didn’t find a pattern because | don’ tmake any dlfference in my class-
room. There are girls’ things and boys' things, so | find it difficult to say |
would like glrls to or | would like boys to ~——— 1 don't have girls’
rows and boys' rows. | have peOpIe In the gym, the girls want girls’ games
and the boys want boys’ games ‘The girls can climb the ropes as fast as the

- boys. There's no difference.”

| th|nk I've eliminated an awfu! lot of differential treatment of boys and
girls by offering kids the: same learning pOSSIbI|ItIeS without distinction to
sex. if a girl wants to make a volcano, she may, or a bird house, or a
workbench. In earlier times shop was only. for the boys and girls never
touched ‘the shop machines. | think discrimination manifests itself in
involvement in learning styles. In an open classroom students are freer to
act out whatever is |nh|b|t|ng Therefore there's less need for aIIowmg open-
ness to the boy" that's swinging from the chandelier for example.”

“| notice it when the children stand in line. The girls are quiet and ready to
go, but the boys push shove: dnd fool around. “Invariably | teII the boys to
stop talking, but | very rarely-have to speak to the girls.” |

“The onIy time |-see a dlfference is when'we change classes, three times
a week, and they have made a boys line and a girls” line. If a boy gets in the

~wrong line, the other boys say, "You're in the wrong line.’ The hoys get in

one line; the glrls in the other I nelther encourage nor. drscourage ii. Thiat s
just the way it is.". N ‘ .

“Butin reality it doesn t. It starts when a teacher comes anng and says
'Let s have tha boys line here and the glrls line. here.” ve never had a boys'
line and a glrls linesIn fact I resent the other teac’wers who doit. It may go
back to the way thrngs were. when 1 was a student All the boys had to go
through one door.and all the. glrls through another and | resented it. As

’Csoon as'| hecame a teacher 1 stopped havrng boys Irnes and grrls lines.
‘Because we 're peOpIe : | .

'l object to. the way studerts dress today It's hard to tell grrls from boys '

': | don tlike gettrng rid of ail the femininity or all the masculmlty The teacher_ y
. as well “as ‘the famrly can_exert -influence:. My big “argument is- that
|nteIIectuaIIy there should. be no dlfference in expectatlors from girls zid .

boys. WeII Idon’ tllke to Iook Ilke men,:.nor do f like to talk like they do. Thatf'

doesnt mean i have to be a weaklrng | never ask any specral ground -
'.because | am. female Who was the Frenchman who sald wve Ia ‘

d/fference?" e ‘ : :
Dr McCune One of the most |mportant thrngs about our |deas of
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masculinity and feminity is that there are very few differences. Our society
has exaggerated the differences so that the counter cu'ture you've heard
about today may be a response to this pressure. If girls stay dressed in frilly
- dresses, things won't change. To keep girls in frilly little dresses
immediately says where she is and what she can do. It limits her world..

Let's take the example of textbooks. The usual way girls are ‘pictured in

textbooks is indoors; they're not explorlng The illustrations are smaller than
for boys. Girls are always smaller than boys. Sometlmes g|rls are not shown'
in pictures. They do not explore the world to achleve and accomplish in it.

Look at textbooks in this new way and | think you'll find that the message is
very clear: the role of femmlnrty is to be. passive, to stay indoors. The
problem is that each of us has learned this and so what we're dealing ! with is
a fundamental vaiues change In other words, there are rules for life and the
- values | was taught are no longer valid in the world | live in, because the
world has changed. Now i have to figure: out how | can maintain sonie
sense of my own values and yet not rnterfere wrth other pe0ple S rrght to
different values : .

- What I'm very much concerned about in the women'’ s movement is that
we've made people men and women, feel gullty Instead of lookrng atitas
right and wrong, we could begin to see the problem as one of change. i
you haven tread the book Future Shock by Alvin Toffler | wouid advise you

‘to read it because 1 think it's the most important book for all. educators. -
What Toffler.is saying'is, that the problem of our country, our culture and
the world culture is nota questlon of being wrong. Rather it's a questlon of
the rate of change happen:ng o) qulckly that we don t have time to stabrlrze
and learn how to cope with the change ‘ : : .

- What one piece of research’ shows is that whenever we' re dealrng wrth )

3change mdwrdually, we go through predrctable stages The first stage we ©
have is shock. = '

NGw in the women's movement how many times have you heard What_ |

do women. want? What rs the trouble? There's that kind of shock about it.
The second- stage we’ aIl go through is' denial. ' How many women,
;partlcularly teachers, have you heard ‘say, _”Oh ! dont feel anythlng s
wrong. I'm happy: belng femlnlne?” As if femrnlnlty were the. issue.. The
~ third step, perhaps one of the most mterestrng psychologrf‘ally, is the fact
that we feel a sense of gurlt Why didn't | realize this? | often’ look back on

“my life and: think of the way | accepted tradltlonal stereotypes Why didn't |
" see through it then? Why was | SO dumb?. Thats the kind of gurlt | go.
- through when experrences are played back thr0ugh my mind. | think of how -

o contnbuted to stereotyprng other glrls lrmrtlng their possrb:lrtres Because B
-~ wecan't l|ve with this very long, we then project it onto other people very‘ .
quickly. The way you project it is by saymg, “That's a bunch of crazies”
“that's their problem | don't. have to- deal wrth it.”” The fifth. step |s_-
rntegratron and that s what | thrnk most of you are begrnnrng to thlnk ab0ut




How do | change in my life? How do | rethink all my values, my -attitudes,
-and my behaviors. Last is a final acceptance of the change functions.
There's'another suggestion I'd like to add, and that is to use women as a
resource for help or for assistance. Many times in'school, women faculty
‘members tend to go to the male faculty members or principal for assistance,
instead of seeking out other women. The kind of support you'’ re talking
about.-begins and happens at classroom levels before it can affect other
leadership functlons Help support other women rather than leave them out -
there all by themselves 1o do battle That will be a real start toward the
solution of problemsl '
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SEX RO‘l _E
"SOCIALIZATION

Gail Shea

A two- part workshOp was developed where Phase | served as a presenta-
tion for developlng the discussion in Phase 1. Phase | surveyed current
knowledge on sex differences to help participants sort out which are real or
iinnate, and which are learned. szferences were ‘examined under headings
such as blologlcal chromosomal blologlcal hormonal, physmal and
psychological. Discussion.in Phase Il related this knowledge to classroom
situations. Both phases are summarized below.

Biological-Chromosomal. Each individual has 23 pal!'S of chromosomes
One of these pairs controls sexual development In females this pair is two
similar (XX) chromosomes and in males two dissimilar {XY) chromosomes.
The Y chromosome is responS|bIe for male development not the lack of the
second X. Thus the female can be cons:dered the basic sex. :

Sex-linked dlsorders are more common in males than'in females and the
theory is that a genet:c advantage accounts for the lower female death rate
‘andhigher resistance toinfection. However, there does seem to: be a.
genetlc basis for the fact that males are. muscularly stronger o

Blologlcal Hormonal Whlle the. study of hormones is in its. mfancy, we
know that hormones are |mportant in determtnmg sex dnfferences Though
‘both’ sexes produce hormones of the oppos:te sex, it is the hrghfl_e_vel of
‘male hormones that make a male a male not a lack of female hormones
Agam the: female is the: basrc sex Lo SRR : :

"The role of hormones for both sexes at puberty is well known but itis.not -
_clear for other stages in the life cycle Current research is looklng into the
role of hormones in. prenatal development Another d|rectlon is to study
hormonal fluctuatlons in. men in relatlonsh:p to behavror Earller research
has focused on hormonal swings experienced by women, and the effect of
: thls on thelr behavnor lnvestlgatlon of this: toplc leads to the complex issue
of the- relatlonshlp between hormonal secretions and behavior. | 3

Physical leferences Some of the most- commonly noted physmal sex

'd|fferences are as follows (a) :—emales have less’ muscle and more fat. (b)
Females have' !ess muscular strength (cl I=emales welgh Iess (d) Females o

'__tend to be less’ well” coordmated except for fine hand movement.' (e) -
'. Females mature’ phys:cally more rapldly -and- (6) Females live longer The

'danger with stated facts such as’ these is, that more is read |nto them than-f

B should be. The quest:on that needs to be asked here does not concern the _
face val:dlty of the statements but the causal factors behmd these facts




Untrl the questlon of cause is asked, ‘peopie assume these differences are
inmate. It is this assumption that must be reexamined: for example, the evi-

- demce is strong:in support of greater muscular strength for males, but what

abmut the fact that:our society channels behavior of the sexes so as to in-
crease this difference? Females are discouraged from taking on tasks that
will develop greater muscular. strength. While. muscular strength seems to
be the principal female physical liability, it is important to ask how greata
handicap this is in our civilized, mechanrzed society? The answer should be
obvious. :

Psychologlcal Differences.. When we look at psychologrcal sex differ-
ences, the problem of heredrty versus environment is compounded The
environment plays a role not. only i in shaping behavior, but also in the tests
used to measure differences between the sexes. As societal stereotypes are
built -into tests of differences in behavior - of the sexes, ‘the test results
become highly questionable. -

Another psychologlcal sex difference is that of achlevement orientation.
Since this topic is treated in detail by Matina Horner, suffice it to say here

- that the environmental factors seem to play the most crucial role——perhaps

to the point of perverting the innate differences. Females underestimate

* abilities while males overestrmate Females underachreve wh le ‘males

achieve. SRS : :
: Where sex dlfferences in behavror are concerned heredity and environ-
ment are not in. close mteractron It is. difficult to see how any type of
behavror assocrated with a partrcular sex could not be assocrated W|th either

-sex, grantrng changes in our culture

‘Sex Role StereotypasThe foundatrons for learned sex role stereotypes in

our. soc:ety go. back to pre- mdustnal revolution days when ours was an
agrarian socrety IVlany ‘adults died" young Dlsease ‘was - not controlled‘
'Families were large. Chlldren were an economlc asset needed to help on the

farm. The farnlly was the economlc and socral unit as well as the center of
life. Tasks were divided between the sexes ‘the maIe usually handlmg heavy
work in the fields, and the female takmg care of. thrngs cloc:er to home and

| fperformrng functlons vrtal to the. household The chrldren also helped -and =
_the mother spent more. time’ workrng wrth them than s:mply mothering

them Tasks zn'that era were drstnbuted on a: somewhat ratlonal basis.
Asthe industrial revolution: advanced the agranan socrety slowly

-vanished, and urbanism took over.: ‘Infectious drseases were conquered the
. death rate was . Iowered The household was no fonger the center of eco-
i nomlc and socual actrvrty,‘nor the place of work. Children: became an- -
~economic llabrlrty rather than an asset. The male left the household toearn -

money, but the: female stayed at home—w1th diminishing responsrbilrt:es

" She. had less work fewer: chlldren and more healthy years. Some people. '

contend that the srtuation of. contemposary wo'nen ‘who stay at: home Ieads, '
to frustratlon"and overmothermg of cl‘rildren Though socrety ‘has changed _
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“tradmonai ways of organizing daily actlwty Temain unchanqeable even:
‘though they are no longer functionsl. Thus the gap.between the structural
-and culturai aspects of our society grow wrder Thrs is most evident in the -

-area of sex roles. .

The Somalrzatlon Process. Children learn to. behave within the limits pre-
“scribed by the sex role stereotypes: through the socialization process. The
' process perpetuates the stereotypes and the: problems discussed. above
such as the gap between culture and structure. The two. key somalrzmg

institutions in our society are the: family and the school. It is important that

teachers understand the role they play, especially at the elementary level in—-
perpetuating or breakmg down sex role stereotypes

The followmg questlons emerged in the dlSCUSSIOl’I phase of the work-
shop: . : '
1. Can’the socrallzatlon process be changed?

2. How can this process be chariged? (Focused on the two major institu-
tions—family and school.)

3. What specific aspects of'school systems perpetuate stereotypes and
how are these alterable? (Discussed drscrplme counselmg, student
activities, textbooks and sex of teacher.) :

The liveliest discussions focused on trying to understand the reasons for

- and |mp||cattons of teachlng at the elementary and secondary levels, as weII

- as teachrng being stereotyped as a female profession. |



MASCULINITY
AND FEMININITY

Joan Mosher Workshop Drrector
Rainer Doost, Karne Kor_n, Paul Korn
and’ Guler Okman, Co-Trainers

We opened the workshop by mformlng the participants of our objectrve
procedure and rationale. Our objective was to heighten their awareness of
the differences in their personal responses to males and females in the
classroom, and the. method employed was experience-based learning.
Experrence -based Iearnlng starts with one’s own personal experlence rather
than from expert oplmon While it is possable to learn from any ongoung ex-
penence it is often useful to design some focused activity, which can serve
as a basis for. Iearnmg By involving the learner affectively, cognltlvely, and
behavuorally in an actlvrty, the Iearnmg becomes concrete ‘and relevant.
After the person has engaged actrvely in a structured experience; then dis-
cussion is used to form lnductlveiy some generallzatlons from the learner’s
experience. : :

Our procedure Was to have the part:crpants srlently think of the:r favorlte_ '

" - male and favorite female students. After ldentrfymg their favorlte students,’
they were to remember the characteristics and behavuors of those students '

‘that dehghted them. The remalnder of the sessson was devoted to a sharrng:;

., and: dlscussmg of those remembered experlences By focusing on their

‘unique responses to the sexes and makrng therr perceptrons and reactrons;.

concrete, we hOped to rncrease thelr awareness of thelr contrlbutron to the"

| perpetuatron of traditional sex stereotypes Bnngmg one’s personal sexism .

into ‘awareness does not guarantee change but it allows for choice and

"dlmlnlshes the possrbllrty ‘of perpetuat:ng ‘the’ system unwrttlng!y

" The transcript which follows is an excerpt from one of the sessions. Com-.

-;ments by the workshOp Ieader are in. |taI|cs and aII other. dlalogue is' by the

partrcrpants in the workshop.- The autuors analysrs of the: commentary'

sappears in brackets at' the. ‘end of each subtopic. dlscussed "
“in working with chrldren who have difficulties but are average or above

e average I found that in the glrl and boy who are sort of my favorrtes the

boy is more so. He's very, very. qu:et but. he s ‘much more open wuth me
- about how he feels. We've got a good rapport whereas the girl won t reveal -

L what her feelmgs are. If | say, You’'re mad’ today, aren’ ‘t you? What s going o

-~ on? She'll smile because | know she’ s mad but she won "t teII me why The'_
- boy however will Tell me: why : L '
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“Therefore you wou/d say she’s: wrllrng to express her feelmgs bur
only —
“Only if I've already shown that | know what they are. |-think it's sort of a
protective cover-up.”’
[The workshop opened wuth a teacher stating her preference for a male
student over a female student. The girl’s difficulty in expressing anger
is not surprising in a culture where females:are encouraged to inhibit
their angry feelings. What is S|gn|f|cant here is that adherence to the
rules has negative consequences for the girl in her relatlonshlp with her
teacher. This is the first of several instances in this transcrlpt where
-girls are penalized for followmg the cultural prescription for feminine
role behavrors

The inhibition of negatlve feellngs is viewed as a concomitant of the
charge to women to be accommodatlng Females are expected to yield
~ 'to others'’ reqmrements or demands and ho!d their own needs in abey-
ance. The presence of angry feelmgs srgnlﬂes a violation of this norm.
Yet itis not possible to be or remain close to another without bruising
feehngs and some way must be found to deal with these feelings if the
relat!onshrp is to endure in a relat|onsh|p where both sexes are repre-
sented, the emergence of. negatlve feellngs is more likely because of
the male's greater freedom in this area. One can readily see how the .
problem is compounded ina relatlonshlp with- two females.’ One more
factor that works against intimacy among womenl] S
‘1 find the - more ﬂlppancy, artlculat:on and free dlscussmn the happler
the group is. On the otherhand, | find it's an‘unusual srtuatuon when a boy
says somethmg back to'me that's rather ﬂlppant | feel that i can accept it. |
find that' I'm: gettlng a hang up.on acoeptang the same type of. thrng from a
girl the same age. | turn her off.” 1 S
[This is an excellent#example of a behdvror that is: accepted for males‘-
and not for females. For a school aged boy to respond in.a ﬂrppant_
manner is.seen as a cute dlsplay of- masculrne arrogance whrle the
-same behavior i in glrls vrolates our conceptlon of femmme demureness_ :
and polrteness T : | |

This teacher is turned off by behawor that departs from the tradrtlonal
female role while the first teacher deswed nontradrtronal behavior from
“her favorite girl. student Thls dlsagreement about what is valued and

| prlzed in glrls probably results in the- girls’. chartmg a: conservatwe
course, whlch reduces the chance of. nontradltronal behawors occur- '

- ring and: being encouraged] :

It’s hard For 'you . to accept it”

‘”Yes 0 react to'it'in a posrtrve way S -

“The Ilttle glrl that I work wrth likes to make’ burpy noises and thlngs like

that When she Iooked at me and sa|d ’That's not very Iadylrke isit? | sard S
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‘No, but it's fun to do it when you can do it, isn't it?” And in that context it
was fine for her to do it
[This woman is very aware of the dlscomert in always being a lady.
She makes it quite clear to the little girl that her unladylike behavior is
acceptable in this situation but warns her that it may not always be so.]
| find it harder with a boy, to tell him why he should not be flippant. |
mean with a girl you can say, you know, You're supposed to be ladylike.”
1A knowledge of societal norms facilitates understandmg of a teacher’'s
impotence in the face of a male student talking back to her. There are
two norms that would influence behavror in that situation: {a) Women
are expected to yield to male domlnance and assertlveness {b) Women
are encouraged to guard agalnst any direct communlcatron that might
‘be regarded as an assault on the male ego. Research evidence reveals
circuitous speech .in females -as early as two and one-half years
{Goodenough, 1957). Because of these norms the teacher takes several
risks in challenging: the lmpertmence of her male students: (a) any vio-
- lator of these norms risks having his 'masculinity or her femininity de-
valued. (b) There is the danger that the student may. escalate his
aggression to regain his sense of mascullmty (c) People llke to be asso-
ciated with. others who manifest characterlstlcs that are valued in the
culture and the teacher might be fearful that her behavior will dlsoour-
age her.male pupils’ from be|ng assertrve and from bemg valued males
in the socrety] R

“0.K. You don 1 have to.now, but you real:ze the difference and when to
do it and when not. A boy really should realize when he should do |t and
when he. should not do it too: | guess be a gentleman o
: “Shouldn twe stop thlS sort of behavior modification based on conduct |

becoming to: ladles and gentlemen? Or . do: we stop |t only in srcuatuons_
where it's drsturbmg someone else?” v
. “Umhumm.”’ - .

\”Before going mto an Open d/scussron l wonder :f it wouldn t help to
stick more to the. toptc ! see a sort. of problem dtscussron developmg, _
“and 1'd like to see more generatron of specrfrcs The behawor you were .
discussing tends taward the dfmensran of. pol.'teness and et/quette In
other words we may be saymg that we. expect girls to be polite but we -
don't expect it of boys Is polrteness in g/rls one of the factors that we
find attractrve? Do you? ?” : o 8 : : : :

The response went as follows "l know l thmk s0. 1] thmk probably I feel
- that 1 expect girls to be more pohte and I'm attracted to that qualrty in them. .
1 have very few males. I'min the home economrcs program and | teach, and -
g have only srx boys. nght now. |- thrnk probably it turns. me off a l|ttle bit
'when a.girl is |mpol:te 1 drdn t realrze it until | brought it up lt seems more
rudemgtrls e S o |
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“To get back to admirable charactenstlcs | came to the conclusron I
admired independence, both in the male and the female Therefore | seek
. this out more in my students.”’ ‘ E

“Can .we talk a little bit about the form it might take?”

““Well, my class is remedial class two. | teach all foreign-born students,

- most of whom speak very little English. | have Greek, French, Spanish, Por-
tuguese, everything. When they can learn to do something on their own,
they learn to survive. : :

“I'want my students to become mdependent to learn to read. The male~
female differences.for them come from their foreign culture and their feel-
ings towards their mothers. In Eurooean cultures and most South American
cultures, the female is close to nothing. Although she’s mother, that's all
she is. As a female | sense they don’t respect me as a teacher. But they
should. | try to understand that they have to act like their mother or father. |
never teII the boys to be nondggress;ve because they see their fathers as
aggress:ve | never tell the women to become more aggressive or 1o try
harder to be more successful because they know all they will' be are
mothers.”” - ' _

[Even though this woman is bothered by the lack of respect for her and
the fow value placed on women in their mother cuiture she hesitates to
intervene. and thereby perpetuates the sex role stereotypes Unless

: someone is willing to challenge the cuIturai stereotypes neither the

boys nor the girls will learn more role flexrblllty If the boys:are not
taught to channel their aggression, they may not survive. If the girls are
not encouraged in thelr independence their | poss1bmtaes are limited.
They may even come to. accept this teacher’s implicit view that “‘all
they will be are mothers whrch |mphes a derogatlon of the motherrng
role.] - :

_”You re saymg that mdependence is an rmportant qualn‘y
“Right.”" | |

“Is. that in the same drmensron as aggress;veness and assertrveness’_
‘What is it that they do that you would say, That s good you re be/ng
rndependent?” , :
Workmg on their own and not domg just what I assugn Not contrnually_
g asklng for answers or help, but being; :able’to look up answers on. their own.
‘1t 'may not sound hke ‘much’ for many students but for my forelgn born
istudents itis. - | .
”Would you say you have more d-ff/culty fostermg rh/s type of be-‘ '
havior on the part: of the girls7” L
"”Not necessarlly It's: just about equal in my " class l r fmd,j thlS-
mdependence a dlfference wnthln 'the sex-itself.” - - : : ,
[Becommg aware of- mdiwdual dlfference W|thm sex groups |s an. am-‘ .
portant start in. gettmg away from sex: role stereotypes]
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“In one class where they do group planning | find that there’li e some
girls who are real learners who can't make any kind of decision by
themselves. Other groups will get together, ‘poo! their resources, come up
with the best answer they have among the four of them, and then ask me,.
Does that sound all right to you?"’

“Confrdence? Is it a problem of sc,"f—conﬁdence?”

“Some glrls are very dependent which is a distasteful quahty

[One. thing which contributes to stereotyplng is the extent to Whlch _
people polanze behavior and attach positive and negative weights to
the poles. In this discussion, independence is valuable and dependence
is dlstasteful. This dichotomy is an oversimplification of a very complex
issue. Everyone has dependency needs; the important question is how
the'y-a're distributed and .met.]’ : .

”What quality turns you on?"’

“Independence But the boys that i tend tc. get in marriage and family
~living ‘courses and my food courses tend to be:‘leaner-type’ boys perhaps
because we’'ve just 0pened it up coeducationally.”

[Thls statement may be revealing of a stereotype about males who are .
interested in topics tradltlonally reserved - for females exhlblting
. “female’’ characterlstlcs Keeping males locked into their sex roles is
another way to . perpetuate sexism. Because of the ‘complementary
nature of the sex roles, one sex carnot be free untxl both are.]
”Dependence is .mdes:rable?” c :
“Were | we supposed to be picking out our favorlte students7”
“Yes. . Favorite male student and favonte female student

“‘I'was tryrng to think of it. It seems | cou[d easnly |dentrfy a male student,
and this is after many years of teachlng, but 1 find it very. drfflcult to identify
a favorite female student because the characterustlcs I'like tend to be found
- in boys rather than girls. Though | may !lke girls. and enjoy them, | do not

really enjoy myself unlessit's. with boys because they are funny They have
senses of humor. They will’ be: outgomg They w:ll talk to you. They ‘will tell
“you what they are thmk:ng Girls will tend to just sit: there whlch can. be very
nice with 15 aggresswe icud boys.in the:class: Met:eiy trying. to. cope with
‘the boys and all their littie emotlonal klnds of problems tends 10 prevent me
: from brlngmg out the glrls ' S :

- [Here sa cIassuc example of a woman whose preference for maies i5 S0 .
) _strong that she cannot even ldentlfy a favomte female student. The .
" quiet girls serve her convenlence but she reallyxenjoys coping Wlth the
‘boisterous boys The payoff to the glrls forztheir conformlty seems
' mlnlmal They do not. get the attention in the:classroom that they de-.
“serve nor. do they get any effective mvolvement W|th thetr teacher.]
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““You said you had trouble thinking of a favorite girl. Did you ever corme
‘up with one?” :

**Of those ! would like it would probably be more a situation of best rela-
tionship, this would be in terms of being assertive and independent, rather
than defining a favorite girl.”

“How much of this is—~"

"My. personality?’’ '

“I mean in all the things we‘ve been saying, how much of it is the girls
are this way and the boys are this way..Or how much of it is that we
have learned to value male characteristics, quote, c»'nquote rather than
female characteristics?”’

”{ think | look at it just as.a matter of who do | enjoy on a personal level -
more. In terms of the classroom | enjoy the rmales because they do the kind
of things they do. This year, after studying male and female roles, | changed
some of the ways | handle the class and have allowed much more freedom
and openness, with the resulting increase in noise level. As a result, the girls
have become much more enjoyable: they're outgoing and independent.
At times funny, they try the high jlnkS that you usually find only in the
boys

[In spite of thls teacher s preference for boys, she has learned that girls.
can be more outgoung and mdependent if the classroom atmosphere is
conducive to it. The results of this experlment are congruent with a
~ substantial body of research that shows the key' role of environmental
~ expectations in influencing the. behavnor of females: they use external
cluesto guude thelr behavior rore frequently than do males.. This bit of
information |s useful to those who want to change women and the
schools that somahze them ] ' - : T :

”But / rhmk you do have a pomt that the glrls who are most excrtmg to
the teachers tend to be followmg boys. Did anybody think of a girl who
would not fit into these thmgs that we have listed as desirable. Socra/
- awareness, aggres.s veness, are very, | very fmportant qualities.””
- "Asa teacher i would be exmted by a girl whe can ‘take a rubber. band
and go- whlsh ’ I would holler at her | thlnk but—-famous last words

[The strlklng contrad|ct|on between the verbal and’ the nonverbal |
 messages in that communlcatlon is another example of the. unclear ex- .

: pectatlons for girls in the educatlonal establishment. It is also another

. example of the affective enjoyment that teachers derlve from behavrors '
- that have been tradltlonally reserved for the male of the spemes Why is
it that these teachers get so much’ vicarious pleasure from these be-

e hav:ors? Is it because these behav:ors have been taboo for them be-'.‘,
.cause of thelr gender?] -

“I I|ke the grri because she’ s Irke the boy I know that
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“l have a feeling that the peOpIe who are here do admire male charac-
teristics.”

‘It bothers me. | don t know if it bothers any of you. When a glrl student
chalienges you or you feel that your authority is belng challenged do you
feel perturbed?’”

“I used to but | don’t now.’ .

| feel that my boys challenge me. Of course, I'm taking a psychology_
course and | find my girls much more assertive rn their oplnlons and much
more willing to express themselves than my boys. | feel threatened more by
the boys than | do by my girls.”

“Do you feel you have to prove yourself to them?”
- "“To the boys? Yes.”"

I feel that too, and | just became aware of it from what you said. You
really have to pen‘orm better for boys : :

{The norms. govermng male female relatronshlps in thrs culture. have
obviously mfluenced the interaction that our female partrcrpants have
with their male puplls The performance fears that this woman experi-
ences with male students is a conflict that arises from the cultural con-
ditioning of females and probably would not be ‘characteristic of male
‘teachers.. Anxrety about male criticism'in the classroom probably stems
from the fact 'fhat an |mportant source of a woman s worth and. status
in - this. cultu re comes from men's . -response ‘to her. That a mature
woman would be. concerned about younger: males evaluatron of her
performance is testrmony 1o the strength of. the norm and its ab| ity to
transcend age and status boundarles] i

| ”ls that somethmg you lrke7”

“l don t llke the boys Iookrng at me saymg, Well perform for me. It makes
me angry ' : : : |

. [l wonder if she is able to express thlS or if her conceptron of the feml-
nrne role leaves her stewrng in her own leCeS] |

_ ”Everyone s gorng to be /ntrmldated the opposrte characterrstrc to'
what we lrke /s acceptance and cooperat/on —acceptmg people as they - .

" are and being willing to. share workmg at a task. What is more typrcally :
male behavior and male sex roles are being expressed as favored char-

. acteristics. Some of ‘the. greatest opposrtron to women' leaders,
whether we’re talkmg about sex: roles in. school or elsewhere is the

gopposrtron from women’ themselves rather. than from men, and I'm- :

- wonderlng if characterrstrcs of men are preferred over those of women.

o That s one questlon Much of the attrtudes that we have regardmg the | :
sex roles of boys and glrls men and worr'en starts at the elementary B
i ‘level where we have a predommance of women teachers l wonder .
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.whether we're perpetuating the attitude because of the women who
happen to be the teachers, and if thrs /s S0, we are real/y our own worst
enemies.”” :

“Many teachers will not accept girls ‘who are happy, jumpy, and
aggressive. They want the girls to be mostly quiet, plac:d little girls who
don’t give any trouble because the boys are problems | .

“I think that men are just as apt to relnforce this role identity as women
are. In a film | saw, females started out with dlfferent abilities and talents,
but ended up as housewives and mothers. In a nussery school situation, all
the little girls were dressed as the mommas in the corner playlng with dolls

“and cooklng pies, but the boys were directed into ‘block: buﬂdlng, trucks, -

and sand toys. Then | wondered what would happen if men gotinto nursery

“school. | realized probably the same thing, for male teachers w0uld have the

girls as mothers .and the boys as fathers.” _

““The thing that bothers. me, not only about women ‘s liberation, but in
other spheres, is that women's, values are rated unfavorably.. We're saying
that being aggressrve and lndependent is a good thing in this world. We're
not saying let them be what they want to be. Let them be whatever they
want to be, not just women becommg men. Let the boys cook; they've
never cooked before Let them make cookues lf they want. &

IAs th|s teacher is saylng and as th|s dlalogue W|th teachers vividly
“illustrates, the functlons set asrde for women in this culture are riot
highly valued. One solution to this problem is to get more women into
functrons ‘usually reserved for men and drscourage behavnors that have
been |dent|f|ed Wlth women lVluch of the thrust and energy of the
women's liberation movement has been:in thls direction. Their push is
for greater employment opportumtles for women, and laws and facili-

~ ties that would free women from thelr mothenng role to take.advan- . ..

" tage: of those Opportunltres In: splte “of the Iow regard for them,
~ women’s functlons are crucial to'the survwal of the soc:ety and they
~ cannot be cast aside W|thout debllltatmg consequences Everyone is
"famlllar W|th the aspect of the female role that attends. to phystcalf- ‘
“needs, but the crucial role in psychologlcal mamtenance "has only

_recently been tdentlfled Further dlsregard of the psychologrcal main-

tenance functlons can only be drsastrous for our. socrety It is my belief
- that our. neglect of human'’ needs and. overemphaS|s on instrumental

i 'values have made: a substantlal contrlbutlon to the dehumamZatlon of o

our orgamzatlons and the social problems that abound rn our somety
We need to reverse that trend not augment |t] L - g

There IS ample evrdence in th:s transcrlpt of the school s contrlbutlon to -
the perpetuatlon of tradltlonal values for. the sexes. lVlore lmportantly, the
_sessron reveals how se><|sm is fostered in the educatlonal institutions. The

prizing. of males and the characterlstlcs that are: |dent|f|ed ‘with’ males theﬁ_ .
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_modellng of tradltlonal values and behaviors by the aduits, the reservation
in challenglng sexism:even when it is not’ valued, and the contradictory.
messages given gurls about apprOprrate behavnors are unlversal 'in edu-
cators, but they are areas 10 search in the dlagnosmg of sexism in other
groups. ‘ '

The dlagnostzc information- that has been’ collected on thIS group of
teachers would be useful ‘in any effort to reduce the sexism of these
teachers. If | were charged wrth such a tark; my efforts would be directed to
three areas: (a) their devaluation of themselves other females," and
- 'female”’ characteristics; (5) the patterns of ‘communication with their
~ students; (c) the norms: QOvernlng their behavior in the classroom. The first
- goal would be to mcrease their awareness of their current’ behavnor and its-

o oonsequences Untll one is aware of what one does, one is in no position to

' c:hange it, After awareness c:omes experlmentatlon wuth ‘hew  behaviors.
- Often the two work in tandem The difficulty. that is experlenoed with new
: behavlors is, testlmony to the entrenchment of the old and it pr0vokes
) awareness of the habltual On the other hand awareness often deflnes the
i._dlmenslons of new, dlreCtIOl"IS o T - :
To increase the value placed on themselves other females and “female"‘
‘ characterlst:cs 1 would use structured exeacnses fantasy, and small group
discussions to- highlight the contrlbutlon that: females and “‘female” char-
‘acteristics have made to thelr lives, others’ Ilves and the vlablllty of society..
'Behavrors that have been given a negatlve connotatlon by socnety would be
reconstrued for. the;r posrtwe features L : _
Role playlng would be an: exc:ellent dewce for uncoverlng m:xed-'
messages ‘and. practlolng new patterns of communrcatlon Role playlng

requmng the reversal of the usual sex roles would emphasrze the norms _ '

~governing- the ‘behavior of ‘the’ partlolpants and provlde experlmentatlon'
with new behaViOl’S at the same tlme o - :



SEX AND
THE LAW

Shrr/ey Bys;ew:cz

lVIy brother was one of six chlldren five of whom were g:rls He never
' marrred We lived next doortoa famlly of six girls. So there was my brother
surrounded by thlrteen women mcludlng the two mothers So youseel was
born a feminist. | now have four children, three of them girls, which adds to’
my mterest in the movement | love teachers because four of the six mem- .
bers in my family entered the teachlng field, and one of my S|sters even ‘
married a teacher. You. know I'm on the: ‘right sxde ) ‘
*You learned from Matina Horner that hlstorrcally women were inferior,
_ and psychologlcally some of us feel inferior. The story is no different i in the'
- law. The legal status of women, as'| study it, is inferior to r'nen And that s
-~ why we need an Equal Rughts Amendment For 49 years since 1923 the
- Equal nghts Amendment I-as  been mtroduced into’ every session of
: Congress but it has falled consrstently until thls lfear Perhaps because this’
is an election year we got it passed Yet it Stl|| has to be ratified by three-
fourths of the States whlch will take about a'year.. Then ‘there is a two- -year
prowsmn before it takes effect Connectlcut voted it down |n 1972, but it
may be brought up agaln in*1973.

In my ‘study of constututlonal Iaw |t is dlsappo:ntlng to learn how the law

for women has' not developed.: The ‘wording of the Supreme Court is

typically stereotyped where the woman belongs at home, the man at work )
The cases are old and: the Ianguage is ridiculous, but. the law_still holds.
In1872,in Bradwell vs. Minois; the. woman wanted to ‘practice. law. She -
was marrted And the Supreme Court of the Umted States did not allow her
to practlce statlng :

The paramount destlny and mlSSlOn of women are. to fulflll the rroble_
and benign offices of wife and mother This is the law of the Creator
" and rules of socnety Man s role’is also spelled out. Man is or should be
woman's protector and defender The_natural and prover trmldrty and
dellcacy whlch belongs to the female sex evrdentlw unfits it for many of
the occupatxons of c:vrl llfe : - '

In 1874 a woman decnded she was | person and a catlzen under the 14th
Amendment, yet she was not allowed to vote. Women were not allowed to
vote until the 19_th_Arnendment was passed In the areas of restricting hours
of employment for women, laws say that you can only work so many hours



a day.. In Muller vs Oregon _the Supreme Court again showed its very

protective nature. it said'

Women are not equal to men. Woman's. phyS|caI structure and per-
formance of maternal functions place her at a disadvantage in the
: struggle for subsnstence This' is especually true when the burdens of
~motherhood are upOn her Physnca[ well-being of .woman becomes an
ob]ect of public.interest, and care in order to preserve the strength and
v:gor of the race is important. And - history dlscloses the fact that
women have aIways been dependent on men )

‘In fact some people belleve we dont need a constltutlonal Equal_
Rights Amendment The only legal argument against the constitutional

. amendment is the existence of the 14th Amendment which says everybody
is ent:tled to equal protectlon of the laws and applies equaliy to men and .
“women. Thls is true, but the fact; remains:that we had never won a case

with the 14th Amendment until last November Thrs was the case, Reed Vs.
Reed, 404 us71 (1971) Whlch |nvo!ves an Idaho statute where. preference

is glven to the man in ‘the appomtment of an admlnrstrator of ‘an estate.
- When the Reeds sOh dled both parents apphed to be admmlstrator of the

estate. The probate court apponnted the" father “When the case was

_appealed to the Supreme Court the. statute: was declared unconstlcutlonal'

besause- it vnolated the equal protectlon clause. of the ‘14th Amendment'

In Phl/l!ps Vs, Martin Manetta Corporat/on a woman complalned that she
was denied employment because she had preschool children. She claimed -
that since the company hired. men with preschool chlldren she had been:

'dlscnmlnated against ‘on the’ basis: of sex: The case was heard by the
-Supreme Court but the lawyers and judges: made a mockery of the: case.

When'l read the proceedmgs | notlced ten mstances of laughter mentloned

‘but never in my years of- readmg court proceedlngs have .| once seen
* laughter recorded.’ The- Supreme Court: remanded the case to: the 'lower
~court to find: out: whether the IVlar:etta Corporatlon asked the same
_questlons ‘of males.’ : :

The corporatlon had‘not asked reasonable questtons They dldn t ask.
“Do you have proper child care for your, chlldren at home? Is your husba nd
Ii\nng? Do you have to work?” They just made the moral Judgment that any -

‘woman . with: young chlldren belongs at l*ome no - matter what the
curcumstances ' - o

In 1969 a professor of Iaw Leo Kanothz wrote a book called Women

“and; the Law. He devoted a whole chapter to saylng thdt it was unnecessary

to pass an Equal Rights Amendment After the Marietta case he changed

_hls mind. In Aprll 1971 he appeared before Congress and said, "Now | know

we : need -an Equal thhts Amendment  We need the: Equal nghtS':
Amendment even if it is: redundant -and- underllnes the 14th. Amendment '
The real opposrtlon to. the Equal nghts Amendment has come from
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organlzed labor. Under the guise of protective Ieglslatron women have been
deprived of . the opportunlty for’ advancement for overtlme _for more'
lucrative jobs. : : . ‘

- The roles for women are. expected to revolve around reproductlon and
.chlld rearlng The crlmmal law is steeped in the mythology and stereotyp:ng
of women. Fll’St of all, very few women are convicted of crimes in the
United States They are ‘about 4 percent of the prison populatlon which
' means approxlmately 15,000 women are: |ncarcerated dally In 1969 the
Women s Bureau of” the Department of . Labor made a survey of women
criminals. Most were young, haIf were under 30. Most came from the city

' ghettos. Thenr empioyment pattern was spotty and they were often on wel-

fare. Many of those who worked made $60 a week or less working at low
skllled 1obs wuth l|ttle status About three- frfths scored below: the erghth
'grade level. :

In a study on cnmmahty of women and thelr low prrson rates Pollock
'clalmed that they partucnpated in crlmes that were. unreported such as
shopllftlng, domestlc thefts abortron - and perjury Secondly, he sald
‘ women became mvolved as accessones to men’s: crimes. Thlrdly, he said
women 's role doesn t offer them the opportunlty for crimes available to
men in the world of work. Fourthly, the chivalrous factor entered when he
' concluded that men- who were vlctlms of women s crlmes were afrald to

report the crlme ‘ . T ' : .

' Let s consuder women as offenders under the crlmlnal law sectron Prostl-
- -tution is the greatest crlme that women commlt But it takes two to tango -
and where are the male arrests? Where is the equallty? | looked up the defr-:

' n|t|on of prostltutlon in Black’s Law cht/onary It states that a prostltute “i
a woman who mdlscrlm:nately consorts with men for hire.”’ 'Let’s get. rt
clear. Prostltutlon statutes in many states say woman penod In‘common
lawv, before we had state law, prost:tutlon was nota crime, and at this stage
of my research I'm mcllned to thlnk we should not have laws for'
‘prostitution. c ‘ ' : - ‘
.. Other broad categorles of women s crimes. stem from prostrtutlon If a
pollceman can’t fine-a:girl on prostatutlon he gets her on. breach. of the :
peace, dlsorderly conduct l0|ter|ng, or vaqrancy The penaltles are usually
low, but women prost|tutes are in and out of court. They are not rehabili- :
tated, ‘andin a way serve life sentences in. rnstallments In Detr0|t they. tried *
to rehabllltate prostitutes, setting aside some $150 000, but terminated the.
rogram after. a year. because they dldn t fund a srngle prostntute desrrlng
rehabrlltatlon S - 8 - : :

“The only crime women cannot commrt is. rape rather they are vnct:ms
Forcnble rape is the tarm for those of legal age, and statutory rape for. those
;underage We know that. there are some’ very young prostitutes, and men -
can be victimized in cases’ of rape when women make up the stones New_
York has overreacted to this with rape statutes requmng rorroborative evi-



dence A New York Times. Sunday Magazrne artlcle said if a man steals a
televasmn and rapes a woman'in her apartment, he gets arrested for stealing
the televrsmn because corroboratmg evrdence of rape can‘t be obtamed_
The rapevictim is often scared takes a bath and eliminates the: medical evi-
~ dence before reporting the rape “The pollce don t believe her, and it's one_
more mstance where the woman can’t prove the rape . charge
The soc10log|st Amtr has reported some figures in Pafterns in Forc:ble
Rape. Three fourths of the caseszare planned ahead of tume ‘and are’ ‘com-
mitted on weekends by offenders:between 15 and 24 years of age Most of
the victims are between 15 and 25 -and unmarried. Maybe a marned woman
isn‘t as apt to report ‘the rape as a: young girl.. Amlr also- compared the '
psychlatrlc offenders W|th the cnmlnal offenders The psychratnc offender
could be from ghetto or afﬂuent suburb predomlnantly whlte sexual!y in-
g h:b:ted gentle and seductlve because he thought he was raping his’ mother |
" That- really .gets’: mel Wayward child—it's the mother s fault
o Homosexual—mother s fault. Rap:st—mother s fault “This should be a fertile
"‘research project for femlnlsts Amir concluded that the criminal offender‘
was mostly from the ghetto b!ack not sexualty mhlblted and felt no guilt
about commlttlng the crime.: .o
- The law aims to prevent delmquency |n girls but not so much W|th boys
and mequallty e><|sts for youth by sexes A key case |s ‘In.re Gau/t The
‘Supreme Court said a youngsteras entltld to the same nghts as an adult

Buta Connectlcut case under thetmanlfest danger statute says “Any un-‘ a

. marrled 16 to 21 year. oId female w0 is in manlfest danger of falimg into
vice may be commrtted to an mstlrﬂtlon " "How can you defme manlfest
~danger of falling into vice? There-aremno clear-cut. guldeilnes Therefore it's
arbltrary and could ‘be unconstltutianal Fortunately, the manlfest danger

statute in Connect:cut ‘was - repeéied th|s year.:
A ‘more’ hopeful case came from New York where ‘a srmllar statute is
__applred equally to.men and’ women., boys-and glrls Here’ the court said it

was cruel and unusual pumshmen‘r beeause the youngsters were placed in

mstatutmns wyith. hardcore crlmlnals and ‘adults. Let’s" hope it's a trend .
‘To look at institutions,: ‘my law. class visited Niantic’ State Pnson for -
Women where the rehabrlrtatlon process teaches the glr!s good groommg,'
housekeeplng, ‘and manners lNIost of- these women have never assocnated_-
with these terms and don 1 belong to'a class of people that are neat, clean,"
and hygienic. Agam a stereotyplc approach But women's institutions are
'|mprovmg as. opposed to men s*mstltutrons There: is more freedom and
self- government One- house in“Nianiic. set’ up its own rules, hours; and
enforcement procedures: If malesvwere allowed the same prrvuleges, maybe
‘'more: male prisoners would bes rehabllltated '
We have noted earller that organrzed Iabor Opposes the Equal nghts .
: Amendment under the guise of preservmg protectlve leglslatuon for women.
: -When a wornan is restrlcted by law to a certain number of hours she




cannot coIIect overtime,. nor can she get a supervrsory job. Under the gurse
of protect|on women have been kept down and unions have locked out
~women. Connectrcut Iaw says. a woman can t work from one to six in ‘the
morning ‘and thata woman needs a chair at work Why doesn’t a man need
a chair? And whyi isn t |t dangerous for a man’ to be out from one to six |n
the mormng? ‘
Women need to be protected in the atea of maternity beneftts and it. |s'
Iegmmate to make sure their short- term maternity leave doesn’t Jeopardlze
 job secunty or ret|rement beneflts However, another sect|on of this report
deals with: these |ssues for teachers -

On the federal level, more women nee d to take advantage of the 1963
- Equal Pay Act Women I know used to work side by side wrth ‘men in
factones and earn. Iess than males Women in insurance, companres domg
“the same job as men were not gettrng equal pay Imtrally the Equal Pay Act )
exempted certain people such as professmnals and admrnlstrators, but it
“.now mcIudes teachers. If you are dlscrrmlnated agarnst in seeking a job, or.
on the ]ob contact ‘the’ Equal Pay Drvrsron of: the. Department of 'Labor.

T|t|e Vil of the C|V|I thhts Act says:. No one shall be dlscnmrnated agamst =
in employment on ‘the ba3|s of natronal orrgm race, .color, or- creed.’ As
- amended this, year,. the word “sex" was added and the beneflts have been
| extended to teachers and state employees 'Also there:is Executive Order

?‘&246 amended by 11375 to cover mstrtutrons wrth federal contracts: sof -
:$50,000 or more:. : - :
<As-for. employment advertrsements N ttmnk it’ s lIIegaI to use. male and
female categories;, but newspapers will notmntegrate theiads unless forced
to do so..Presently a Connecticut lawsuit has been filed: agamst 32 "nev*s,e-.
: papers for this abuse. SOme of the newspapers plead thay are not empioy:-
mient agencaes My theory says if Iookmr ‘a*jobin¥ todays Hartfafd*
- ‘Caurant, then | think this: paper is actrngm&n employment agency and it
=hould be so regarded under the. law Thomre my own-views, but | hope 3
they: preva|l Af not;:. ‘we are: gomg to need' s;tronger Iegrslatlon to separate.
'rmale jobs from female jobs..



THE IMAGE |
GF WOMEN

. ‘Leah Margu//es and
- Judith Mtller

The Woman s Research Pro;ect is a- collectlve of two - women trymt to
“develop a femlnlst analysns of the corporate world Thelr research grew out
- of'an earlier task’ when ‘they: helped a:Yale economics professor compile a

5?reader on the’ corporatlon Through that expenence they Iearned that
_.busmess Ilterature is often the best gunde to: corporate strategy and more-
over that It's not necessary to: be'a spemahst to do: research The: women’s
-i.movement gave them the. self-confldence tordo, research iman area domx—
.nated by male econom|sts professors and buslnessmem ' o
" The purpose’ ‘of the:r pro;ect was an analysns of four mnajor questlons
N How do products define: ‘women'’s social role?.
2. How does the’ structure of the famlly change in. relat:on to corporate N
~ ‘needs? . o
30 "How is wmmen S unpazld or: underprald Iabor related to acorporate plan-
4;. How are corporatlonstrylng to keep up W|th and co orpt the women’s
o movement? '
; In answerlng these questlons Margulles andzMilIer used |I1ustrattons from
fthe advertlsmg world of business. In prefacmg the sllde show they stated .
that corporatlons reactions to the women's movement asa: socnal force are’

most obvious i in advertlsmg, but are also pervaswe 1n areas of employment -

productlon and pOpulatlon control. methods , ; |
“The most objectronable of women's ‘roles,. blatantly revealed in: adver—‘

tlsmg, play. on basic msecuntles of bmnﬂ'nmnen -and:wamen:. Men have to'live: -
' up to the blg virile he«mam:mage 'rﬁvomen mustntbe attractlve seductlve o
o slender well groomed andmy, as weil-as competent serv:ce workers such+

as mothers ‘wives, and secretaries.’ Sometlmes ‘women:must be as 1mper-- N
o sonally attractlve as the.caror shirt they are used to advertlse or they may
" be-made |nt|mately accesslble such as" when a bath oil commercna! pleads,
. “Let ‘us get’ mto ‘the : tub with’ you.' v Sexual explonatlon is. good for-
. business—is the theme |Hustrated by: the Women s Research Slide Show.
"'-'Excerpts from:the" presentanon follow and show buslness ads deprctmg .

' _women as. mnndless mamklns or. mtnmate companlons

1. We like: to begm wnth a good example of how busmessmen are con- ‘
' scious of usrng women to sell products | '

2 ' “lVlen talk about her klnd . She could be the woman or the car. Both :
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We hke to begln wuth a good
example of how busmessmen are

‘conscious of us:ng women to seil
g products

' 5.. More sexually suggestwe copy as .

.‘the male world of adVertasmg in-
~vades our eracy-—assumlng
that we Welcome their come- ons

""Menstalk about herikind:iShe

couldibe the ' woman:or thecar.

‘Both:are represented:as wild and
- desirable, to be possessed”and
zowned: by men—a good"examp[e
~of pornographlc ads. :

o b et g willr st il
pre b YO St U (e M L4 S,

6 Young, beaut:ful Sexy, and a
*  'mother? Tiying to' be so many
O ;-things keeps you coming and .
“-going. It's no news that mothers
'are service workers T
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- ECOR (M |cs

Francine Z:iS’la.w‘ :

| would:likerta talk -about the rrrcreasmg importance of’ mrerket work for
_ WOMEn, O wmﬁroutsrde the. home.’There hesmeen an enormous:increase
- since 1940 wikeni25 percent of theswork‘force: ‘was-female; to-the present
E whent38 ‘percemtof; all workers ‘are women:. When we-asks where this in-

crease isvcoming: from we. f1nd that itwor pa’ttermsxhave developed From .

1940 to 1960*there was a great rncrease of older ‘married-women:in: the labor
;.force ‘whereas: the rate for younger mamed iwwomen remained constant.
Since:1960 wark: rates of all groupsin the ﬁernalevpopulatron have increased,
but partrcularly'among young mothers - Thisiiss: remarkable because at-the
“same time:there-has been no markeﬁftexpazrsmn in child carefacilities. It
indicates a grovwmg commrtment to marke‘ttvwakcas a way of lrfe for women
“in this agesgroup. S - o
‘After observing these changes wesT ot ucaSk Have 0pportun|t|es ex-
panded? Though- the picture is’ still relatrvelyﬂbleak there has been a.little"
progress In: occupatronal dlstrrbutron wes ﬁmjtthat women are concentrated:
in reIatnver Iow—pay, low- status jObS Oneathrrrd of the female labor: force i is.
in clerical occupatrons—about 60 percent_of‘aH«female whlte collar workers '
At the same:time 70 percent ofall malewwhrte coIIar workers are |n pro-
j"fesslonal techmcal or managerlal categones : :
‘Among blue.collar workers only. 7 percent ofi the females are craftsmen or
‘foremen That means 93 percentare operatrve semi- skrlled or. unsk|IIed By
-+ comparison, : 40 percent of the menare craftsmen" in. the que collar
o category The prcture is even more unfavorable for bIack women a quarter ;
of whom are pnvate househo:d workers in the Iowest pald category in the
country.’ : AR » ‘
| While these statrst:cs glve some rdea of the current status the most |m-'_
.portant aspect is the concentratlon of. women in a very: small number of
“jobs.. In 1969, the Bureau of the Census reported.that half of ‘all’'women
' ‘workers were concentrated in Just 21 jOb categornes out of a p035|ble 250.
Half of the men were spread across 65 occupatronal categones A quarter of
the female work force was listed in just 5 job ca tegories: elementary school
-.teachlng, secretary-stenographer waltress bookkeeper and prlvate house-
hold: worker.: ‘
~ Not'only. are women concentrated rn a smaII number of jObS whrch
shows their Irmlted 0pportun1t|es but these jObS tend to be predom:nantly




'segregated status. Even in job categories - that: ‘employ:;

" full-time women workers earned over $7, 000 whereas 60 petssyrs
: workers earned over $7,000. We can see that an oven/vhelrmm"‘

femaIe ThlS situation has not changed since 1900 In 19ﬂ10fhalf el women
workers were in jobs in which 70 percent or: more .of :ttveswonk fhrce:were
women. The same flgure is true in 1970. Whrle newrobsh%!w wadded to

Therefore more opportunrtres to: work have arisen;. but the:r,r

women, firms will tend to employ either 100 percent*mrmfau tOO percent
women, and thrs commdes wrth the. sexual dIVlSIOl’l rofakpr. :
' Oneindex of women's economic status is thelr occupaitma‘tclismbutlon

- and another logical |ndex istheir earnings.. |n 1969 fulltmmewrmmleworkers

earned only 58 percent of what full- time male workersyearess, rAu;ommon_
belief is that white women: earn more: than black men:ftss wettame. The

.tnonwhrte man in‘ 1968 earned 70 percent of the white: nmisrertiiam; white
- ~women earned: onIy 59 percent of the white male’ medmmﬁnwhste
" women earned a mere 46 perc ent. These earnrng differentisigmes

=teven if
we control for: broad occupatlonal groups ‘For examplez Wmen sales

- workers earned 40 percent of the median of male saIes*wmm%men as -

professional, technical, and managerial workers earned ‘ﬁ;xm of the -
male median. To: |llustrate in another way In 1968 onIy mwt of all .
‘ iitall male
mm@ronty of
women earn less than %7, 000 but the ma;orlty of menmn'mre

| guess another |mportant th|ng to talk about is the quesmrr it
that- women dont need the money as much as men7 Thar/;‘m*merng well -
_:taken care of at home? They re only, workrng for their: owmm‘rmnal satls-
fact |on? Isnt that true?

Women in group' "WeII |ts not- true"' .

"It's.not true, because 60 percent of the female work force in: .1968 was
comprlsed of women who were. erther sungle widowed, dlvorced separated

- from their husbands or marrred to husbands who earned less than $5,000 a
. year, Therefore 60 percent of the female work force was: self—sumportrng or

contrlbutlng to: ‘the’ essentral support of: others ‘

The picture is even more bleak for female heads of famllles. Qme=third of
-all: families -headed by women live. in poverty One-half: of the: families
-headed by nonwhite women are poor. It is |nterest|ng to:notezthat#47 per- :

“cent of all poor children: live in famllles headed by women.: ‘So; ifiwe &

‘worrled about the. problem of poverty then we must be concerned'about
women workers L :
Another interesting pornt is that women can heIp to keep a falrnfi‘y out of

| poverty. Among whrte famrlr.,s in the 1960’s 11 percent of theifammiies were

poor if the husband was the onIy one employed Only 3 percent’merpoor if
both the husband and wife worked. Among black families 34 percent were . -
poor when only the husband worked and 19 percent whemtboth the
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husband and wife were. employed

The vital question is, What causes this? We say that women are concon-‘
trated in low paying lobs,. but why? | think we can analyze it in economic
terms. The demand for women is restricted to a small category of
traditionally female jObS At the same time the supply of women available to
work is responswe to minor changes in wage rates or in employmen* oppor-
tunities, The comblnataon of large supply and restricted demand results in
lower earnmgs in the female market. Women earn less money because
they're in women's jobs and women s work isn‘t well paid. Male teachers
might agree that when men are |n women SJObS Ilkn teachrng, they also get
~ low pay.

Questron from group: “Isn’t there a trend that when men do go into a
woman’ s job that. salaries tend to go up?"‘ '

Group member “I'm_thinking. of nursmg

Group member B E thought that. was the argument, but it has never
brought with it high salaries. It was $34 a.day the fast | heard.” '

Group member: “It's been go|ng up, and if you look at the b:g hosprtals o

you'll notice that most of the directors. of nursmg have changed from a
woman to a ‘male. Thats why I asked the: questlon " :
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TEACHER MATERNITY

PROVISIONS

'IN CONNECTICUT

Robbms Barstow :

The voar 1972 i is the breakthrough year.in Connectlc:ut for female teach-

ers to bear chlldren without penalty in employment During the 1960's most
. Connectrcut boards of educatlon granted maternity leave and a'variety of

provrslons were negotlated by local assocratrons and mcorporated rn con-

tracts; The provrsnons however often’ contalned restrictions.

IVIost contract c|auses specmed that the leave had to begrn no later than
the fifth or sixth- month of pregnancy, that it had to extend beyond child- |

~birth, ‘and that such leave would be avallab!e only to tenure teachers In-
var|any, maternlty leave was entlrely without pay. ‘

“The first: successful chaIIenge in Connectlcut to'a restrrctrve maternrty ;

.contract cIause came in-the sprlng of 1971. Mrs Mary: McDanleI a Middle-

town krndergarten teacher faced W|th havmg to leave in’ ‘midterm because
‘of | pregnancy, filed a grlevance clalmlng the exrstrng rule to be. unconstrtu-

_tional. She contlnued teachlng pendrng arbrtratlon ‘and in the late sprang

the arbitrator deCIded in _her’ favor Mrs. McDaniel was represented by
Attorney Shrrley Bysle vrcz and supported by the Connectlcut Cavrl Lrbertres :

‘ Unlon ;
The second chaIIenge came when IVIrs Kathleen Staten frled a grrevance :
; supported by the East Hartford Educatron Assocratlon and the Connectlcut

Education Assocratron (CEA), seekrng rernstatement and back pay for. the

‘ 'perrod spent on mandatory maternity.. leave.. When the. arbrtrator ruIed_' a
: ;agarnst her she. pressed a complaint’ before the Connectlcut Commlssron_ :
- on Human nghts and Opportunltles (CH RO) alleging. dlscrlmrnatlon based

on sex.. The CHRO ruled: in her- favor assertlng ‘that’ the East Hartford

‘maternity . contract clause was a- wolatron of the state Fair Employment

Practices Act and, therefore invalid and void. The rnltlal vrctory, however, -
has been cIouded by the East Hartford Board of Educatlon S decision to

" try to overthrow the CHRO rulrng by taking the matter to court The CEA is
“confident of. u!trmate success - in: this case. '

The third challenge came in November 1971 when a Waterford Englrsh

‘ teacher PrrscrIIa Green, sought an inju nctlon to’ prevent a forced maternrty
_Ieave after an arbitrary: number of months of pregnancy.: Mrs. Green's

action was supported by the local assocratron, the CEA and the Natronal

51



Educatlon Assoclat:on (NEA) asa test case. The federal district judge ruled

that her constitutional rights had not been violated, but this” declsmn has

been appealed by CEA and NEA in the hope of a reversal
~ The most 3|gn|f|cant breakthrough for the. rlghts of pregnant teachers

- occurred in April 1972 whnn the U.S. Equal Employment Opportunlty Com-

mlsslons ”Gwdellnes ‘on’ Dlscrlmlnatton Becc-use of Sex’’ became law. -

- These new. gwdehnes state that ”dlsabllltles caused or contributed to by
- -pregnancy, mlscarrtage abortlon chtldblrth and’ recovery. therefrom are, -
- for all job- related purposes temporary disablhtles and should be treated as -

such under any health or temporary dnsabrhty lnsurance or s:ck Ieave plan

'ava:lable in connectlon ‘with employment

This means that any. teacher has the rlght to contlnue to’ teach as long as

'she is medlcally able, to recelve payment for her Sle leave and to return to-
_her posmon when she is medlcally able; to’ do sO.

“The CEA will contlnue to press for full comphance with the new . EEOC

, guldelanes and lmplementatlon of these rights for. all. Connectlcut teachers RRE
. “As-long as.some boards of : educatlon retuse to recogn:ze these: rights, 3
various Iegal actlons ‘will be requured in comlng months At least three com- co
piaints of gmdehne v:olatlons had been flled before the end of the 1971 72 Sy
school year. - o

A- new ‘set of “Recommended Teacher Group Contract Provrsrons :

' .Regardlng Parenthood l.eaves :have bh en developed by CEA and it s
: ant|C|pated that these new: prowsmns will be used in forthcomlng negotra~

tions” with boards of educatron UItrmater they will be “substituted for
current contract maternlty clauses now outmoded by:. the EEOC guldellnes ;

The new recommended prowsmns make a. clear dlst|nct|0n between two
dlfferent sets of circumstances related to maternlty or parenthood The first

'_set reIates to Chlldblrth the second set to. chlldrearlng For Chl|dblrth pro- ' o
- vision is: made for full payment of accumulated sick leave. For chrIdrearmg, o

' prowslon is. made for extended Ieave up to two years wuthout pay, available _
to.male or. female teachers who WISh to take it. Th|s is appllcable whether N

the child is born to. the teacher is adopted orisa foster child. We believe

-that court declslons will affirm that the right to such eqwtable treatment for-'
. parent teachers. IS ‘a. constltutlonally protected rlght : :

A copy of the new. ”Recommended Teacher Group Contract Provzsmns

Regardlng Parenthood Leaves” follows P

3 CONNECTICUT EDUCATION ASSOCIATION
-21 Oak Street

Hartford Connectlcut 061 06

;‘ RECOMMENDED TEACHER GROUP CONTRACT PROVISIONS:'
REGARDING PAFIENTHOOD LEAVES. o o
(Complymg wrth Aprll 5, 1972 U. S Equal Employment Opportunlty Com— '
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mission ‘'Guidelines on Discrimination Because of Sex"’)

1.

Childbirth Leave. Disabilities caused or contributed tc by pregnancy,
miscarriag:, abortion, childbirth, and recovery therefrom shall be treated
as temporary disabilities for all job-related purposes. Policies involving

- commencement and duration of leave, the availability of extensions, the

accrual of seniority and other benefits 'and privileges, protectlon under
health or temporary disability insurance pIans---.and payment of sick leave
shall be applied to disability due to pregnandy or childbirth on the same
terms and conditions as they are applied to other temporary disabilities.

Resignation for Parenthood. Any certified professional employee intend-
ing to resign for purposes of parenthood shall submit not less than 30
days written notice of the anticipated date of ending performance of

‘duties. Upon resignation for purposes of parenthood, an employee shall

be entltled to receive full pay for up to 30 days of accrued Sle leave.

. CF.ldrearing Leave. Any certified professional employee shall be entitled,

upon written request submitted to the superintendent of schools, to an'
extended leave without pay for purposes of chlldreanng, beyond-any
period of (‘hl|db|rth disability leave with.pay. Such childrearing leave
without pay shall be for the remainder of any school year in which the
¢hild is born, adopted, or fostered, ‘and ‘may be for one or more -full

_school years in -addition, if requested by the employee ‘
{a) No experience credlt on the salary schedule shall be granted for any

chlldreanng leave without pay which extends for more than half of a
‘school year, but credit shall be given for any such leave which ex-
tends for less than half of a school year.

(b) Allinsurance, retlrement and other employee beneflts shall contlnue‘
.-in force for any emp%oyee on chﬂdreanng leave wathout pay, pro-
vide d that the employee pays all premiums, contnbutlons and other
‘cog i ¢r;uisite to keep such beneflts rn force during such perlod

May 31, 1974
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WOMEN'S STUDIES

Marni White

‘Let'me tell you about how the course at Wesleyan evolved and then we
can talk about anything you want. The course started in the fall of 1970
when Sheila Tobias asked me to participate in a course about women. Sub-
seqUentIy, some interested women from the Wesleyan community met, and
the course developed spontaneously right there with each person stating
what she could lecture about. A woman getting her Ph.D. in classics at Yale
gave the first lecture about women in Greek drama. An historian getting her
Ph.D. in Byzantine history gave the second, a lecture about Empress
Josephine in Byzantine history. | lectured about the employed woman in
contemporary society. The course was a hodgepodge. Soms of the lectures
were good, but some, while stimulating in thyemgelves, were too academic
and some of the speakers had never lectu red before.. Aimost 100 people en- 7
rolled in the course, with another 25 to 30 women from the community
auditing it~ ;- e ST

~ This year, 1972, there are fewer women lecturers and a lot more men,
many of whom are the Wesleyan staff. However, a lot of the women who
gave particularly successful lectures have come back even though they may
not be on the staff. This vear it's much more organized and follows a much
tighter format. Now it starts out-with-psychology, b'ut_last year we started
out with' whichever lectures were ready to be given first. The second year

- was much more exciting because of this. B -

Possibly the best place to start courses is outside the school. For oider -
students extracurricular activities may be just'a series of Saturday work-
shops on women’s liberation that weuld involve their parents. Then parents
could see its importance. At this age students could say to parents, Here is
a history textbook that we use. Look how women are portrayed in it. And
you could say, Go home and watch TV and'see:hb\_/_y‘women are portrayed.

- That's possibly one way to do it. Another way is to bring it in with your
regular course work. Teachers who work all day are not about to go.
~ Excerpts from the Group Discussion

"You have to alert women as a group. For example: I'm on the Human
Relations Committee of CEA which orgahized this conference and not a

. single woman from my school is here today, although many were informed
of the conference. Their excuses didn’t seem very protiibitive bui motiva-
tion was lacking.” LR e e o :

“Women may be understandirg and agree with the need for o confer-




ence, but are frightened about implications—which means changing the
rules. Women may have to sacrifice security for the privilege of a career and
independence. Security is the most difficult possession in the world to sur-
render. It's much easier to be a wife and mother than to have a career.
Although the career world is tough and women could liberate men from it.”
““Women students in a social studies discussion about minority groups
and equal rights for women expressed little concern for women'’s rights and
did not feel that they had expenenced dlscrlmmatron
"“One of the best things the junior or senior high school teacher .can |
suggest is looking at the mass media, TV, magazines, and especially com-
mercials on TV and in magazines. Analyze them in terms of whether women
are getting put down. Are they always objects of ridicule? Are they always

cast in degrading positions? They are. Just analyzinga TV program isavery

clear way for students to begin to think about problems. A woman in the
last group mentioned Af/ in the Family whlch is a humorous way of putting
women down, and women are used this way. | think a high school student
can be made very aware of what's going on. Commercials are just awful.”

It takes personal experience to produce awareness | started to think '
about The Feminine Mystique when it first came out and | was in college,
but it didn’t seem to relate to me. It doesn t seem to “hit people in college

" but it comes to their .conscious thrnkrng later.”” -

"When | was in college i) felt | didn't.need The Feminine Mysz‘/que But
when | faced the problem of ralsrng children and having a husband who was
also achieving in his career, | realized thatl had a long way to go, and then f
read The Feminine Myst/que ‘

- ""The Feminine Mystique came out when |. started to work full- tlme and _
the on!y thlng | remember about it is the comment that the hardest step for
a woman is to become a professmnal It's so easy to stay home and do
volunteer work when you' feel like:it.” :

"You forget that it-hasn't: always been so easy to stay home Some -
women who: were restncted to the home committed suicide or saw
-analysts. When you say that it's easy to stay homs, you're really saying that-
it's harder to change. than to rernam the same. It's hard. to say, I will go |
out—hard s N ‘

”Also to get sumeone. to take care of the chl!dren

“We can create institutions to .care for our children, but on the other ‘
hand, are 'we ‘also” domestrcs? Many men say they would love the
.opportunlty to tzke time ‘off to- write or follow a hobbv But do we accept

~ what men say when they haven t the time to reaIIy try it and prove rt? Re-
r member nien are. motivated to succeed . S
f we: talk'i in terms of the pressures more is put on the man to succeed ‘
for he is jUdQEd by the type of house he Irves in and by his educatlon The .
: problem is that men have too many responsrbrlrtres of one kind and women |
“have too many of the other N!en feel this great pressure they have to Work :
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Women, especially if they are educated, are not likely to tap their potential
and will probably live in a prison, working 72 hours a week. We need diverse

‘goals for men and women. Once new roles are accepted, there may be

some perfectly happy men and women —even though society looks down
on the man who doesn’t work, even though the wife is better off away from
the kids, and even though he likes to make bread and write poetry Both

'househusbands and housewives are needed.’”

“| wonder how many peopie really are happy staying home What is
there?"” ‘

“The serious comm:tment is to raise children, to be there when needed -
by children and husband. But what of the guilt feelings associated with a
career? How many women:here have kids that are under six? And a career?
And there aren’t adequate day care centers, really good ones. But this is a '
whole iong dlSCUSSiOn on day care centers and other forms of house and
child care. ‘ : :

"Let’'s discuss.the: way boys are railroaded mto shop or mechanics and

'grrls into home ec or sewing. Many of the schoals are changing now as they

teach girls and beys to be self- suffrcrent and rndependent What do you all
feel about this?"’

"Both the boys and grrls in our school are enthusrastlc and it's worked
out well."” b -

“An mformal stlgma is attached toa boy taklng home ec or if the lnstruc—
tor is mrsogymstrc students drop out.” . ‘

" “The boys who took home ec enjoyed it, but |t wasn't somethlng they

were going to take on for life.” :

“Ina course called bachelor living” boys Iearn to prepare a meal for one,
to sew’ and keep house. Women’ have to do these thlngs so it's lnsultmg to

. label it ’bachelor Irvrng —why not skills of . I|v:ng

~“Do students really carry this- Iearnrng home?”" - - SRR
"It depends on the envrronment to which they return. If mother does all -

the laundry, then regression occurs. People aIso regress after marrlage but

| wonder if the man suddenly doesn’t know how or that the woman just *

takes over. The tendency is to fall. back into the patterns of Chl|dh00d "

“It's also drfferent when wives work outside the home. If. both husband

: and wife work, roles are dlfferent especually among young married couples
without chiidren, there ‘more sharlng The wife wnth preschoolers suffers -
by falling back into  the- tradrtronal pattern.”’- S '

"One of the. initial quastions was ‘What can be done to get women’s

: StLIdiE‘S |n the schoo!s? I thmk a prerequnsrte |s changlng the women's I|b -
-~ image.”’ - :

“Who created the women s I|b i age7 Probably the newspapermen who

‘- report the bizarre. | haven t'seen a woman here today whom [ would crun—
- sider m|I| ant’ or mascu!me yet that s the image. As. long as that i |mage per—

srsts, how are we gomg to get |nto +he hign schools?” '



“Some"ching has to be done to erase the image that the two things

wometi's libbers are most concernad about are Lreanng a Iesbuan relation-
- ship and -getiing paid for prostitution in marriage.’ :
“Those were the two principles that men began writing about. I'm not
the kind who thinks there’s anything immoral in lesbianism, although | do
not agree with prostitution in marriage. In a cooperative effort, neither one
is prostituting. With an image like that people will learn, but barriers and
prejudice will also be created. It doesn’t take long for that to build up, and if

it doesn’t get knocked. down the fear i nmage gets across. It damages us all.”

" ““How can you reply to ‘What do you think about women'’s lib?'"

“Start to say very quietly and honestly that it's very important that neople
be equal and go on from there hoping the barrier doesn’t happen.”

"I think it's essential to:have meetings. like this even though the majority
attending agree on the basic issues. | don’t know how many people agree to
the full extent, but | hope the positive feelings have been relnforced and the
doubts answered with supportive informatinn.”
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"GROWING UP AS A
FEMALE READER

Joan Joffe Hall

.B. Singer's fable for teenagers, Alone in the Wild Forest, illustrates the
quandary of the child reader who happens to be female. Young Josephis a -
dreamer with special powers and a magic amulet. Armed with his gift, he
wins the hand of Prlncess Chassidah. The prlme minister, Bal Makane, talks
“her into getting Joseph to reveal his secret amulet. {Shades of Eve and
Delilah) Bal Makane takes tive amulet and pltu,hes Joseph into the sea. Later
Joseph regains the palace where Bal Makane is about to marry Chassidah,
and exposes the evildoer. Bal Makane is banished to the forest to live with a
witch. There he meets Zeivah, a beautiful girl whu s been raised by wolves.

Bal Makane becomes humanized, drugs the witch, and escapes with the |

~wolf-girl. He learns Iove and when they return to the court a double

- wedding is celebrated Joseph-and- Chas3|dah Bal Makane and Zeivah:

. "The reader |dentmes wsth Joseph and then with Bal M qkane in the story.
of their adventures Bal- Makane s the only character to undergo moral
regenerat|on The females are narrow tereotypes beautiful but jealous llke

Chassidah; beautlful but dumb Ilke Zeivah; or ugly and eV|I like the: witch. ;

The girt. reader can ldentlfy W|th Chas5|dah but onIy at the peril of being ig-
nored for three quarters of the tale and of accept:ng a qwescent roIe Unlike

Bal Makane. and Joseph who restore the|r own fortunes Chassudah Iacks.”; o
'moraI fiber and: wa|ts till her- Iover reappears to. assert hlmself -The girl =

reader suffers even.more in the- Bal Makane subplot where both a- smart
witch and a. dumb beauty are. put in-: the|r place by a male leader.

Revealmg as this story is, I’'mnot objectmg to it in itself SO much as to the . ‘_
; pauc|ty of stories showung drfferent roles for. male and female Few Chl|d-‘ o

) ren’s books offer other Optlons Boys act and do lnterestlng thmgs grrls are

; ,"passlve or.if actrve W|cked and they must be’ helped: by boys If: the story;
' ;.”generahzes and wants a- typlcal child, that Chl|d will usual!y be aboy. -
An- |IIustrat|on of th|s is-The' Story of /ck by Fred Gwynne (formerlyif_'

. ; Herman Munster) a cautronary ecologlcai fable about a child who looks

 for a'playmate on a'polluted beach only to dlscover the amorphous monster

o "'_.“Ick who takes the boy home for a pet Mrs Ick says *I'have enough to take-'}:. S

o - .care. of around here but Papa Ick says, “There are hardly any | Ilttle boys on : R
' the beach anymore: Maybe if you put him back 'some more will. grow’ " My“:“ e

S I|ttle boys Iove the book although it's not: attractlvely deS|gned Anomer B
‘}_subtle pomt is: benng made beSIdeS the ecologlcal morahty Because n‘ sa




beach, the child is drawn nude, yet he is without external genitals.
Graphically this child looks more female than male, but it is inevitably called
~a‘boy. :

A recent pamphlet Dick and Jane as Vlctfms Sex Stereotypmg in Child-
ren’s Readers, provides evidence of the reinforcement of passivity,
vicarious enjoyment, and self-sacrifice in young girls, as well as their relative -

“invisibility. Of the 2,760 stories examined in 134 books, these alarming ratios

were found: :
‘Boy- centered stories to girl-centered stories 5t02
Adult male main characters to adult female main characters 3to1
:Male biographies to female' blographles . 6to1
Male animal stories to female animal stories ‘ 2t01
Male folk or fantasy to female folk or fantasy 4101
While boys-are pralsed for mgenunty, cleverness creatlwty, and resource-
fulness, :

Clever g|rls appear. 33 times, clever boys 131.
"A boy seeks approval through ach|evement a girl through helpfulness '
Boys trlumph through perseverence, |n|t|at|ve bravery. ;

Girls are |ndoctr|nated with self-abnegatlon passwlty, doc|I|ty, and real

5 ‘and faked dependency. : :

" Girls, unhke boys are permltted to express emot|ons ThIS seems to be a

B posstlve virtue until one discovers that the emotion most emphasrzed is fear.
'-ijo little g|rIs standlng on chalrs shrlekmg to be rescued from a frog is in
the best feminine’ tradition. : -
o lwonder what happens to glrls who Ilke to read Do they Iearn to rdentlfy L
"‘Wlth boys, like Huck Finn, David Copperf:eld and D Artagnan? And if they <
resist. |dent|f|cat|on with males and still want a_ plece of the action they are

: Drew are, first of all, not readlng prose as sugnlflcant as. that of D|ckens or
Jules Verne Second Nancy Drew is not’ an archetypal child, nor'even a
-very réal. one but a wish fulflllment—brlght pretty, courageous {no mother,

' ordlnary glrl can’ recognlze as her own. $
‘But’ glrls who stlck to I|terature are up a creek for few books w1II glve-
them lifelike heromes B : e '

‘3 ‘ailenated from themselves What then are glrls to do? Or ‘more’ approprlate. 3
:f‘flctlon and make comparlsons W|th ‘their. own’ mothers “older: snsters or -

=merclals pop song Iyrics and II-the media surroundlng the teenager offer a -

left with the unsatlsfactory Nancy Drews Yet fans' of heromes like' Nancy_ S
but a father to rescue. her in emergencres) and she has no. defects that an .

' Girls who read alot become |solated from other glrls whom they consuder_-” R
~-3to be sul!y, romantlc boycrazy, and inept They become schlzophrenlcally\ g

s the' question, what are. .their teachers to do? One. possublhty is t0 raise. | -
tquestlons ab0ut role models and sex stereotypes as they appear.in’ textbook o

: - other women they know. With yi unger chiidren. we can.examlne the: |ilus~f5‘_.'“.g. '.:\: -
. .f_tratlons and ask Why are the girls’ standlng |d!y by? Also TV drama com- .




rich source for analysis of sex stereotyping and the acculturation of girls.
Equally important is the introduction and discussion of biographies and

Ilterary classics with strong heronnes The following'is a list of books that |

would recommend .

.Brographles of famous women .include: -

Women of Courage by Dorothy Nathan

- Famous American Women, by Hope Stoddard
Doctors in Petticoats, by Alice Fleming '
Growing Up Fema/e in America, by Eve Mernan

Excellent materials, booklists, and syllabl are available from

KNOW Inc., Box 19197, Plttsburgh Pa. 15232

Feminists on Ch:[dren s Media, P.O. Box 431 Grand Central Statlon New

- York, N.Y: 10017 o ' :
Aphra, Box 273, Vlliage Statlon New York, NY 10014 o
The: Femrmst Press, State University of New York at Old Westbury, Box _
334, O!d Westbury, N.Y. 1 15b8 : :

"Excellent novels are |

The Awakenmg, by Kate Chopln
The Bell Jar, by Sylvia’ Plath o
Memor/es of a. Catho/rc Grrlhood by Mary McCarthy

' Even falrly conser\ratlve classrcs are, rewardlng

-'Prrde and Pre/udlce by Jane Austen
A Dol/s House, by Henrlk lbsen -
; The .S‘carler Letter by Nathanlel Hawthorne




.WOMEN IN
EDUCATION

Suzanhe S. Tay/or

The topic of women’s r|ghts has erupted |nto natlonal prominence in the
" early seventies, and the fervor of women's liberatitin groups makes it a daily
concern to the press and’ television. New hrstorlcal documents publica-
tions, research studies, and literature on the. toplc are varied and. voluml-‘
‘nous. Though much of the writing is desxgned to propagandize the cause, a
large portion is devoted to women’s role'in educat!on because of the large
percentage of women in the teachlng professron An hlstorrcal analysrs of -
American education reveals the degree of involvement of women in educa-
tion. Research pursued by educators dunng the last 20" years offers further
- 'explanatlon about the roles and goals of: women educators, Lastly, statlstlcs'
- pertaining.to.the role |nvolvement of women educators descrlbe the past |
~and: present status of; women.. RTINS L o
. Women drd not partrcrpate in. the educatron process durlng the ear!rest '
X years ‘of Amencan history. Their- resmnsrbrhtles as ‘homemakeis left no
-extra tlme for Frills. Accordmg to Colucc| in his- recent study of female
_ academles in Connecticut, in the 1600’5 women were thought of as ObjeCtS |
. .not as individuals. Therr first ventures’ mto the schoolroom took ptace in
“'the 17th century in “dame schools"2 where they prepared young boys for
‘the regular town schools As Amerlca became more settled, private vénture
schools were founded for boys and girls. These schools were: eventualiy re- .
placed’ by male and female academres in the Iate 18th and early 19th :

i centuries3

T cause they mrght Iearn how to forge thelr futuru

One of the first New England schools to accept glrls was fou nded by Mifsi:

JuDe as a “dame school':rn Ipswrch Massachusetts, an +1639. Srmllar._‘_;.. ‘
| _’schools followed:in New Haven’ (1651), and in. Sudbury, Massachusetts; R
- (1680). ‘Such schools were operated by a'dame or a wrdow orbya woman ;o

who needed a way to support herself Though boys soon moved on.to the’.fj‘t

~town. schools;. girls were. permrtted to attend and. remiain- longer becausel‘ o

: they rncreased the mcome of the proprretress By 1682 these schoors had

. become’ so suCCess fuf that in Sprlngfreld Massachusetts the crty con-'f
o tracted wrth a. proprretress Goodwrfe Mernck to encourage her m the good. S
e work The grrls Iearned to read but usually were not: _taught to wrrte be-

usband 'S srgnature4

“The' attrtude of ‘the natlon toward women |n educatron ‘was genera]ly" i

Q

.l““:‘ambrvalent from 1750 to 1920 Wlthout some favorable support there coujdf: Giei




R stated

not hawve been any infiltration of women-into the pr@tessron A srgnarflcant
influx of women into the classrooms came during: t;he Civil War when
barners were | ﬁ”et@i 58 rfhat wOmen cold: repface men teachers who went
-aWay 10 wwar. Urider these circumstances, the recruitment of women as
teachers became a necessity. But to do the same task as men; the women
had to receive an equal education. From this point in_time women made
steady progress. By 1870 nearly two-thirds of all public school teachers
were women, and the’ careers of women educators blossomed up to the
time of the passage of the 19th Amendment in 1920 when they reached the
plateau of their success.

During the depressron years, of the' 1930 s and throughout the years
following World War |l a declinein the status of women was reflected by
lower percentages of women in educational admlnlstratlon For-instance:
Statistics show that women. eIementary principals declined between 1951
and 1962 from 56 percent to 37 percent. Similar’ decreases occurred in the
: numbers of women secondary prrnupals superrntendents and hrgher
“echelon, coilege faculty. This: trend continues today. " .

A closer look at some hlstor:cal aspects of women' 8 educatlon explalns_
'why women are an mtegtal part of the ‘ediication process but not leaders.

AIthougn grrls were permltted to attend the. “dame schools and the pri--
- vate venture schools they were mformed that |nteIIectuaI|ty, polmcs, and

) phrIOSOphy were not intended for them Accordlng to Cqucu ‘the prwate
' venture schools: that catered to- glr!s emphasrzed rudlmentary and orna- :
N 'mental studres rather than. the more academlc subjects offered to boys
The followmg advertlsement appeanng in New Haven in 1783 |Ilustrates the
,type of curr:culum drfferences of that day : : '

B Gentlemen and Ladlesare hereby\;rnforme' "‘hat a school is. Opened in’

“Naw:Hawen for. the ,lnstruc‘tron of Misses in-the foIIowmg branches of .

o Female Educatlon RVirat Readlng, _ertlng, Arithmetic, Engllsh Grammar g
,-Geography, Composmon and the drfferent branches of Needle— )

g Another educatlonal hlstorlan attnbuted the numerous prrvate venture_ :
o _.‘schoois in New Haven to the need of YaIe students for addltlonal flnanmaii. S
_.Supporg N | | | et

Private venture schools were the forerunners of female academles In;}f

-."i--1792 ‘Sarah :Pierce founded a- prlvate venture, school which became’ the:'}-i

'-thchfleld Female Academy in 182" Cquccn has said that these academles e
',;_j_Slgmﬁed that girls-were: no long, |nteIIectuaIIy |nfer|or 9. ; '

Accordlng to.Emma Willard, ‘founder  of. the’ Troy Female Sernlnary m;-ii' ,

“':.;:"1821 ‘the female academles wouId |mprove the educatlon of | men through‘ o

S better educated mothers1 .A srmllar conclusmn was drawn by__Cquccl whoff‘:"”;.

The rlsmgrexpectatlons assocrated W|th polltlcal mdependence helped_;gm




stimulate demands for extended educational opportunltles for girls.
The acknowledgement by social leaders that educated women were
needed to rear loyal and informed citizens was;am imgirant source of
such stimulation. It was emphasrzed that girls: nwwﬁvatlon to help
them becorma e Kinds of wivezs and wmothers the oy republic re-
zqulred

‘Wiary Wollstonecraft, in her Vindication of the Rights of Wismen, in 1792
also supported the need for educating women, and suggested that girls and
"boys be educated together

Let an enlrghtened natlon then try what effect adwon ‘would have to
bring them (wemen). back towatare, and their ditity, and-allowing them
to share: the advantages of education:and: goverrment \Wwith man, see
whetherrahey wilt become better as they grow W|ser and become free.
‘They: cannot be |njured by the experlment foritis notin the power of -
-man to render them more msagmfrcant than they are at present

'To render thls practrcable day schools for partrcular ages should be
‘leStabllshed Government in WhICh boys and g|rls mlght be educated
together 12 : S :

Female academles rourrshed untll about f:‘hsmi when therr enrollments
“began to decrease because of: nhe;rgrowmra availability of pubhc high
- schanls. Attthe: same time ther spmeducatiommes inessasing, women were
= shmwfl‘l@ lﬂtew Wrdespread drssatrsfactlon swith: “icond class c:tlzenshlp*' '

Beecher became a champlon of more, educatlonaimpportunrt:es for women. -
" She advocated the preparatlon of women in " demeestic economy" for their
_roles as housewrves She ‘was not in, agreeme rmwvitt-the prbvalllng sentj--
“ment whlch favored currlcula for women rden:nmmto ‘those received by.
‘men. Still another V|ewpo|nt was heId by M. Cirey’ Thomas presrdent of

| ‘._‘,Bryn Mawr whose phllosophy has been desm:rbsd by 0 Nelll

. -‘-:_One reason perhaps for hea cIarrty of visionawas: |ts narrow focus. As’;‘
Coan: educator Miss Thomas was determlnedrto win he |
" success, but pedagoglcally she was |m|tatlve and ‘onge shi had- her."

he badges of .

:_7-=‘doctorate she abandoned research ent'rely Hence she remforced thej. Rl
g tendency of women to’ favor grade oettrng and: degree wnr.nrr’rg over;;'_:_ N
. creative ‘or scholarly work to focus on the’ symbols of ‘achi vement; R

R 'rather than its substance and. thus helped fix the: “good student” syn-
L drome whrch has: srnce kept so many educated women from reallzrng;_
‘_‘thelr promlse 1B i o B

Desplte the confllctlng oplnlons about educatlon and what the educatlon T .
of ‘women should be, by the 1880’s the bas|c problem appeared to: have; w

been resolved Most state unrversrtles admrtted women on. a par wrth men
\‘l . i - IR




and they were producing many outstanding women educators.
As the percentage of women teachers and administrators increased from
1870 to 1930, the. debate over their effectiveness was launched. Unfavor-
* able- opinions" about the competence of women educators were ofter .
- expressed by men as they criticized the proportion of women in teaching. In
1904 the Male Teachers Assocuatron of New York issued a statement
mdrctrng women teachers on three counts

(1) Women are bad-for boys above ten years of age, {2) the contrnt.-
ance of teaching work 'may be too great a strain upon the physrcal -
well-being of women, and (3) although women have done all that they
could within their limitations it would be far better for the women, the
boys and the schools if fewer women were employed as teachers1

Before 1920 Wll!ram E Chancellor expressed the vrewpornt that the .
”feminlzatlon of the schools had gone altogether too far " He also said that
women: were: out of p!ace in a teachlng prlncrpalsh p /

Wl\lystlne ‘Goodsell, a Ieadrng female educator, reported in 1908 the fol-
lowing comments of a v:smng Engllsh headmlstress B :

The subordlnate posrtron of women in educatronal |nst|tut|ons in’

. America shows |tself more and more cIear!y the more one studies; the

" higher up ‘the scale one goes from the krndergarten to the university,
~the worse is the posrtron of women Organrzatron |n|t|at|ve admlnlstra-" '

tion, government are in’ the har\ds of :men. . This condmon ‘of

things, in a country wh"ere women occupy.a far better position gener-

ally than anywhere in the world; and where they are given precedence
in-all: klnds of. ways is very - remarkable . It was: drscussed with
Amerlcans and from the conversatron the VIew gradua!ly emerged that e
' Amencans do’ not consrder admlnrstratlon as'the natural and prOper
‘ work for women They feel itto be essentlally men’s work though they

admlt that the exceptronal woman may. and does doit well. 16

The other srde of the controversy was supported by Horace Mann who
_advocated the presence of women. in the publrc schools both: before and
" after he’ observed therr performance 7 Another example of support was in _
K the foilow:ng statement by Wlllard presrdent of the Board of Educatron of .
‘]ermlngton Delaware |n 1869 o - 2 ' U

T -They commenced by employlng male teachers but although success- o
.. fulin procunng teachers of superror abrlrty, they Iearned by experlence ',
that female teachers were better, and they have therefore employed‘ i

L 'them exclusrvely for years as prnncrpals and asslstants and both the . ¢ o
o ‘government and mstructron of the schools are reported better for the, AR TR

: '-:j"change 18 - ‘ S : 5 R

Goodsell summed up the questron of woman s place in educatlon by say-“ e



ing that it "has troubled the souls of men for more than a generation and is
at the present time the subject of more or less partisan controversy 19

The continued decline of women in the professioris during the thirties,
forties, and fifties has been attributed to the fact that most women simply
did not believe pald employment was worth the trouble. Further evrdence of
this dlsmterest is crted by AIpenfeIs to show that the percentage of women _
professional workers in 1560 was 11 percent; whereas in 1930 it was 15 per-
cent. Thisis true desplte the fact that more women went to college in 1960
than in 1930.20 | \

The educated woman of the sixties was viewed by o’ Nelll as young,
attractive, sexually agile, fertile, and bright, but not too brlght A change -
in this plcture is occurrlng as 'the silent generation becomes more militant
and women form new: groups to protest . their - status Women | in the :
seventies are contrnumg 'to band. together to focus attention on their
dllemma Hecent testaments to the cnsrs are contalned in two publlca-‘ '
tlons— ; : : !

Tfme on March 20 1972 “Specxal Issue The Amerlcan Woman" arid
The Umvers:ty of Chicago Schoo/ Rewew February, 1972 “Speclal
lssue Women and Educatlon M ‘

_:and in two manlfestos—__ e

v

Women are an oppressed class Our oppressron is: total affectlng every‘

facet of our lives. We are explmted as sex objects breeders, domestic

: servants and. cheap. Iabor We are. consrdered anfenor belngs whose
-only purpose is to enhance men s lrves. Vol :
S : ‘ Red Stockmg Manlfesto 22-

?_ Whlle we reallze that the llberatlon of women w1|| ultlmately mean the -
llberatlon of men from the destructlve role as Oppressor we- have no ‘

‘ llIusron that men WI|| welcome thls Ilberatlon without a struggle
- Manifesto of the New York Radical Feminists * 23

Edwrn C LeW|s a psychologist recently wrote a text deS|gned to assrst_ e

. menand women'in understandlng the dllemma of modern women.. In’ theb; o

7 preface he sald that he was wrlt:ng firstas a psychologlst and secondly as a:l-- N .
- man about women because of his “interestin the efficient use of human re- o

- sources, of whrch ‘women represent the Iargest area of waste.'” 24 |n’ the first: '~

"chapter Lewus developed I .any extensrve theorres to explaln the ”Revolu—; S

. tron |n a Man s World " Here are some samples

o ““A New Change The confused status of .women' 1sf.n'ot for the most.f':?_ gt
' r.l,j‘part the result of Iegal restncttons The bawv problem |s one of attr-w_:-t S

e tudes—-those of society in general and those ot women themselves ...
f;onmen must be encouraged to vrew themselves as |nd|v1duals and to‘_‘_j S
| ;,3“make pIans in accordance wrth their unrque qualltles :To d0 so they .




will need the help of those persons in our society who have the

responsibility of influencing educational and vocational development:-
~ ‘teachers, counselors, busmessmen government leaders, and other
: professmnal persons. -

A Pers:stent Stereotype Despite the mountmg cry that women are
psychologlcally and socially the equal of men, a large proportron of our
socxety, both male and female, seems to believe that women in some -
respects are inferior. This is not to say that such stereotypes cannot be
overcome ... The modern woman must. - expect to " encounter
obstacles |n her search for |dent|ty as a person

The Confllct of Roles Nlany problems whlch ‘women experrence wrth
’regard to themselves and their roles in society come: from within their
own emotlonal make-up. Itis true that these feelrngs are relnforced by
attitudes and behaviors of others, but most women who are prevented -
from becomlng what they want. to become are prevented more by
forces from wrthm themselves than from wrthout

Statlstlcs remforce Lewrs conclusrons for in 1890 nine- tenths of teach-‘ Do
- ers were female, but in 1971 the’ percentage had declined to two- thrrds The = =
followmg table demonstrates the dechne over the Iast 14 years '

PERCENTAGE OF WOMEN AMONG ALL TEACHERS
' iN SELECTED YEARS 1957 71 o

| Elementaryj | "Secondary. ~ AllLevels
- 1957-68 - 872 . . 496 732
1960-61 -~ - - 88 . 472 . . 707
196364 - 855" S 4810 689
©1966-67 - . 84 . 460 . 683
B 7y A B 87 49 612

. Source Natronal Educatron Assocratlon Estrmates of Schoo/ Statfst/cs R '
= '_7977 72 Research Report~1971 R13 - Gl _ -

. Few of these teachers became admmrstrators for by 1970 71 womenj}_..‘ Saml
| constrtuted only 21 percent of all: eIementary prrnclpa!s 3 percent of - Ll
: secondary prlnclpals and 0 6: percent of supenntendents or an overaII totaI :;1 :;;‘f il
“.of 15 percent who were pI’InCIpaIS e b et L A R

IViany educators and researchers have probed the reasons for the decllne SR TR

B 71-“of women as school admmlstrators and some_have: attempted 10" dlssolve; [l

. ,‘f‘:{;'tlonger dlscussron of this'research:is’ contained in.my own. d0ctoral thesrsff"
i i‘ff{f: 'whrch documents the factthat Opportunrtres f

3 the’ myths and. stereotypes which” mltlgate agarnst therr advancer BntA

women‘ to pursue educa-;“



| _tlonai admtmstratlve careers are Ilmrted Addmonal research is needed :nto
~the nature of dlsnminatory attrtudes and ways to restore the ba’lance in the
professxon R
- NEA has pred:cted that 841 300 quallfled teachers will be’ unable to fmd :
" employment in the next 15. years Women should: be concerned W|th ‘the
. likelihood' that the present ratio of 63 percent female to. 37 percent male
.- teachers may be reversed. Thus, one of the profess:ons where womean have -
© been accepted may begrn to show a rejectzon trend in the current economy.
~The proonosas for ‘women . in.'education appears unfavorabie At thls- B
: "j.Juncture women must unlte and flght to protect even the status quo :
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SEXUAL PQLIT!CS
INTHEC ASSR.OM

‘ .S‘herla Toblas

| became mterested |n sexual polltlcs in the classroom whlle teachlng the_-

._tflrst course on women’s studres at Cornell in 1970. | was struck then by the. - |

- fact that. sex- role socralrzatron |s VIech as taklng p!ace prlmarnly in early,

o chrldhood What also struck. me was the fact that most psychologrsts ignore '

the degree to whrch adult. experiences, relnforce that socialization. As we
~know, little grrls are rewarded for docrllty, passavlty, and dependence while
Irttle boys are rewarded for assertiveness and- mdependence and’ that such

'ftrarnlng ‘carries’ over |nto behavroral characterlstlcs of -adults: Yet exper|~ S

. encesin ‘the world of work and in hlgher educatlon glve enormous support _
g to those views we- have Ieamed to accept earlier as: ”normal i

Sexual pohtrcs on’ the. _|0b is _obvious. Examrne any iarge organrzataon
_‘where it is easy to see the mtense and almost perfect seqregatron of jObS by _

. sex. Look at the ]ObS ina unrversﬂy and notlce that in those Lategorles SRR

' OCCUpIed by women, there are almost: no men. Clencal staffs are predoml-. :

"V_nantly women. By contrast, in trarnrng programs for management men pre--

: ‘domrnate Any observer must ses that it is not by accrdent that in the eyes .
of a corporatlon female applicants om’y quallfy for jobs’ that are ”female”‘.{j
> and men for jObS that are ”male YA plauseble ‘explanation’is that’ roles are -
‘__‘played in an orgamzatron parallel to those Jin"the famlly “Mommy” hasi
]tasks that “’Daddy’’ never does— and vice. versa Thus the notron is rern-
. forced. that ‘what women do, men ‘don’t’ do LR S R o
Another phenomonon at work is what ] call ”satellrtrsm " occurrmg wher

a male,: admrttedly higher in- qualnflcatlons is surrounded by.females: who'_
' ,ass:st him and reflect his “glory - Anti- drscrlmrnatlon Iaws are. meftectrve -

:,remedles because. the. femaies are. Iess qualrfred than the male: Moreover :
- satellitism furthers the notion that men are superior to women. By contrast, -

- somewhere in. the orgamzatlon there rs an- equally qualrfred female th‘
.could ‘be surrounded by less. quallfled ‘men, but as we - know' thls‘never '
_-occurs Another aspect of adult role playrng |s that women are almost never.
'put mto authorlty over men. For those of you who have read Kate’ Millett’s =

cl Sexual Palitics, you will remember that she notes in: Chapter Two that: the'_-- .
i“conventlonal . isdom explams sex differences as follows: Women are born. =
- with! certain behavroral characterlstlcs whlch fit them for their. adult rotes G

‘ 'They are nurturant, dependent nonagg;esssve Then the roles they assume . .
. as wuves and mothers dlvert tnem from the centers of power The key ad- P




vancement years in vocatlons and polltlcs are from 20 to 35 but these are

precrsely the years when women are. outside the professmn Every univer-

. sity or school system wants a young ‘president ‘or superlntendent with 15
' years expenence post Ph.D., and thls effectlvely excludes mothers who -

| have taken 5 to .10 years crf

- Mlllett has taken the scheme whereby temperament Ieads to roIe and role
Ieads to status and turned iton its. head She hyir othesmes that smce men
wish to remam superlor in power and status,. ‘they assrgn WOT&E"\ to: roles

that Wlll keep them from’ competmg wnth them. The role of mother keeps

~ them.in the home the roIe of wrfe keeps them prlmarlly in a support;'__ |
‘position relative to" a man’s. career.. ’/And, in oraer. to keep them from -
"rebelllng, she further hypothesmes men persuade women ‘that they have ’
_temperamental characterlstlcs that unflt them’ for- anythlng else. The

B _female as Matma Horner says isin a double blnd if she shows these char- -

" acterlst:cs ‘that’ are regarded by professmnals as. competent she is doomed

to be called unfemlnlne if she shows femtnlne charactenstrcs she wnII not__

O

: ibe su ccessful

Male and female chlldren are affected by sex stereotypmg Iong before:: _

"they reach college At the elementary level: grrls are rewarded for neatness,

' docmty, obedlence passwlty, and followung mstructlons both mslde and g

_outside of school Thus they expenence Ilttle dlssonance Meanwhlle boys

Care: rewarded out5|de of school for: the oppos:te kmds of. behawor ‘which _

results in consnderable ronfllct for. the. elementary schoo! boy I=erna'es out-iei
B "'_'dlstance males in grade point’ averages in eIementary 'school and through « =
h|gh school but’ grades still - reflect: docnllty, obed:ence and the speC|aI‘

: ab:llty to. produce what the. teacher ‘wants.

e n coIIege an oapos1te reward svstem begms to take place as the pro—"
fessors give. recognmon to mtellectual agg'essiveness to'ideas that are . .

- ‘new; different, provocatlve and challenging.. This is the kind; af. behawor
‘ ”though drsobedlent in:a sense, that is’ rernforced ll'l the world outsnde ‘the

‘ '_classroom as male and is rewarded on ‘the. jOb as’ weII You know the
- cliches:: This young man has |deas He thlnks for hlmself At th|s pomt itis: '«

| the: female who experlences confllct for her: docmty is; not rewarded in

;_;college as.it was in the past. Moreover when she’ does manlfest behawor
“that'is recognlzed as orlglnal and brlll:ant she runs the r|sk of belng :

' consrdered bizarre.!

Women are’ cond|t|oned to avoud confhct and lf true to thelr sex role :
o they must be: paCIerrS To the: female mtellectual or professuonal this pre-
sents’ almost as serious a drawback as outrnght dlscnmmatlon Women Wlll‘

'not get anywhere if. they cannot think for’ themselves if they are not

aggresswe ‘abcut thelr |nterests and |f they are not W|II|ng to engage |n i

mtellectual conflict.”

“One obvious correctrve to thrs sutuatlon is the teacher who wnII bend over.

f;backwards to challenge good mtellects |nto nonsex stereotyped behavuor

t
i




| Another correctlve is the college teacher who Iearns to ldentlfy wrth woimen

students As teachers of women, men must conquer their beliefs' that

__women are SO d:fferent from - them, and ‘women teachers who are
'mlsogynlsts need to be confronted wrth thelr own biases. . ‘

. Still- another corrective measure . that would help women succeed in

coIIege and in the professnon would be an afflrmatave actlon program on the

part of the university to hire more women'as - faculty . members ‘and as high_
level admlnlstrators Women are. needed as. role models in such posltlons -

"Not only. would female students beneflt from such actlon ‘but also male
students who need to encounter women in: posutlons of authorlty o

The currlculum also socrallzes college students and unless: correctrons-

“are made WI|| contlnue to relnforce traditional sex roles and sex dlfferences

' ,Women s studles can’ provrde a fundamental cr|t|que of the mherent sexism

Soin the tradttronal currrculum but unIess compensatlon is made for earlier

"'omlssmns of factual mater:al concerntng women’ throughout the: broad ]

- range- of disclp!mes women: quI contlnue to be |gnored and repressed B

R -'Notable among the d|C|pI|nes requulng such curnculum reV|S|on are hlstory,
.I|terature psychology, ‘and. the 'social | sciences. .

“One other’ area in whuch unlversmes relnforce sex typed preferences |s'
one’ SO famlllar to you that L will not dweII onit, and that is the area of sex-
typed flelds of spemallzatlon To grve you an ldea of how the" assumptlons :

~that’ certain flelds are: masculrne and others femrnlne become self~fu|fllllng_'_[.: L RS
”prophemes nere are some statlstrcs of earned doctorates in Amerlca from.
. 1960 to 1968 11 percent of the doctorates in all the natural sciences went'to
o -women 30 percent of the doctorates in educatlon went to women; 20 to 25
percent of the’ doctorates in social scrences went to women and 30 percent‘_‘
"of the doctorates in: the humanltles went. to.women. : - '

The final area of adult socrallzatlon of: college students is what I cal[ the
W|der World and itis one for WhICh we cannot hold the unrversnty entlrely oo

: '_respon3|ble Nevertheless, I would demand of the unlverslty that it experl-

ment with nonsexrst |deology and hmng pollmes I wolild ask that the uni-

Loooversity. stand before the world as an: example of how an lnstltutlon can
.~ function in an egalitarian ‘fashion. It should be the' place where innovations:
. in‘the. currlculum are tried. It should be the flrst institution to initiate part-

7 time fuII status work for women professronals as Well as the flrst to mrtrate. ;
L :Chl|d care as a regular part. of ‘the benefit structure. . L
' Though more women go to coIIege than ever before we ‘are not gettlng" S
‘out of them the kind of. professronal commltment ‘that earher generatlons et
produced because thelr upward moblllty !S blocked by sexual polltrcs in the:-_, :
. ‘classroom on the job, and in our: soclety Although 80 to 90 percent of -,
. women with doctorates work fuil-time, few are-college presrdents Only. -
~three women have ever been state governor and two. have’ been senators.
o Recently a greater number of. women have held seats in the House Oppor-g
: .:;"tunrtles must be opened and women educated for the opportumtres



